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& PLAN FOR ADULY EDUCATION IN AGHICULTURE FOR OREGUN

Chapter I
Introduction

The cutstanding educators who first sponsored (and eventuslly saw
passed) the Federal laws which gave sc much emphagis to tha development
of vocational edusation in agrioulture had a rather complete concept as
to what vocationsl education in agriculture should include,

Adn snd Seope

The aim of this thesis is to Justify and present a program for
adult education in agriculture in Oregon in order %o further the de-
velopment of the over-all agricultural education program in Oregon
along the well-rounded lines set up by the Smith-Hughes and subsequent
acts of the United States Congress. This thesis will be limited to
adult education in agrienlture for parsons 16 years of age and up, and
will involve recommending a program for adult education in agriculture
in Oregon.

The U, S, Office of E&ncaﬁm (1; ps 38) states that,

*Instructien is provided for four recognized groups: (1)
Students who are enpolled in all-day classes and who are
preparing for farming. (2) Students who are enrolled in
day~unit classes and are preparing for faming., {(3) Oute
ﬁmhoﬂymmwwmmm&wymxm ,
classesewpart-tine--to develop ability to establish themselves
in farming; and (L) adult famers who are enrolled in adult
farmer classese~evenings-to improve themselves in specific
farming ccoupations., These four groups should be recog-
nized by States when developing plans, policies, and prow
grams for vosatienal education in agricultupe.®
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This thesis will be devoted largely toward developing and jJustie
fying a program for adult education in agriculture, and will be limited

The above excerpt from the policies of the U, S. OffSee of Edu-
cation refers to young farmer classes and adult farmer classes {Items
3 and k). For stmplification, the term "adult education® as used here~
after with reference to developing a plan in agrieultural education will
be used to include both the young farmer and adult famer groups men
tioned in Items 3 snd k abeve.

Frovisions and Intent of the Law

Because of the fact that edusatian in vocational agricalture in
Oregon is conducted almost entirely under the provisions of the Smithe
Hughes law and subsequent aets of Congress { yee Améix}, it is essen-
tial that those concerned be dognisant of these laws, their provisions,
and the intent of these laws,

The fact that education in sgriculture should be available to
adult rural people is obviously implied in the Smith-Hughes Act.
 Sectian 10 of tads ast (1, p. 102) in deseribing the kind of veeatlondl
education in agricalture which shall be offered by any schoel in order
that 1t may be permitted to receive the benefit of the appropriations
nade available for t,m wark states the following:

“Such education shall be that which is under publie super-

vigion or control; that the centrelling puarpese of smuch

education shall be to fit for useful employment; that

such education shall be of less than college grade and
be designed to meet the needs of personu over 1k years




of age who have entered upen, or whe are preparing to
enter upon, the work of the farm or of the farm home,"

Some of the discussion held by various congresmen in debating
the MMW& bill before it became a law very aptly brings ocut
the s;ﬁtpon% of the bill. ?wrmnpln, {2‘, P 167)2

"A very small percentage, mot over three percent, of those
graduating from high school ever enter the colleges or
the universitiea. This is the more startling sirce most

~of the efforts in the grades is designed to induce the
pupils to enter high school and most of the emphasis in
high achool is to induce the pupils to enter college.*

Congressuan Hughes (2, p. 11) states:

%The mission of vocational education is not only %o proe
vide definite training in a technmique of various cocupe~
tions but to relate that training closely 4o the sciences,
mathematies, history, geography, and literature which are
useful to the man or woman as 2 worker and a ¢itizen.®

Mr. Hughes slso states (2, p. 11)s

“The term agricultural education as used in this bill
ineludes education for the farm home as well as for the
farm itself. Henoce, home economics, 80 far 28 it roe
lates to the farm home, is included in the graph for
instruetion in agriculture,.?

Congressman Fess states (2, p. 168):

"The bill provides that instead of confining our eduw
cational activities to the present course, which is
largely for college students, we should enlarge upon

it for vocational reasons and this development will
enter three fields, The first is agricultural developw
ment, the seoond is a develomment in the trades and
industries and the third is home coonomics.®

Congressan Fess also ssye (3, p. 171):

"Mr, Chairmmen, this bill is lodking to the American
population of 1 years of age or over who will have
to work with their hands and it is locking to make
them trained workers so that they will feel a dignity
in what they are doing and not be ashamed of it and
not be satisfied as citizens in a degree but will




meet the approval of thelr fellew citisens, In order
to do this, we have got to have three kinds of schools.
We will have the all-day school, the part-time school,
and the evening school.®

Congresmsan Feas also goes em to say {3, pe 173)s

"How, Mr. Chalrmman and members of the house, there has
been a question whether this money would not be
frittered away; whether the meney might be wasted.

¥We have safeguarded that in the bill in this way.
That 4f a State wants some money, 1t has got to

meet the minisum cenditions, To make that very
specific, the State makes an aprl'sation to the Fedw
eral beard and the Federal board will take wp the
plan to see whether or not they can approve the plan.%

Congresaman Stevens of Nebraska says {3, p. 175)¢

"I hope that the provisions in the bill that is referred
to would operate in this way at leasi, t0 add to the
mwmhwum«mﬁamwmerma:
might be wplaye&a

(,23 PAH’M) says

"The schoals to be aided in part by the national governe
ment must be (1) schodls supported by the publicy (2)

the instruction given in them must be of less than

college grades (3) they should be designed to prepare beys
and girle over 1l years of age for useful or profitable
mpleyment in agricultureew-ww; (k) the schools should be
three types in m %o meet a variety of needss

&, Alleday mhmls in which half the time nhmld be
glven teo actual practice for a vecation on a use~
ful or productive basis,

b. Part-time schools for young workers who are 1h years
-af age or over which should extend either their vocaw
tional knowledge or give preparation for entrance to
a vopational education or extend the general eivie or
vocational intelligemce of the pupil.

¢» BEvening schools to extend the vocational knawh&ga
. for mature workers over 16 years of age.®

hﬂl, Congresmai. Hughes

Congressman Feas (3, p. 168} also suym:



"The Federal Govermment is sssuming that the education
system must be left within the States, The Govermment
-will not interfere in any way with the State in a system
of education but simply add a certein sum of meney as a
stimalus and then fix a minimum requirement upon which
the State can receive the money, This bill is written

upon this theory,”

The U, S, Office of Bducation (1, p. IV ard V of the Foreword)
“brings out the fact thats ;

"The plan of eosperation for the development of vode~
timal educaticn is based upon two fundamental ideas.

{1} That vocational educatien is & matter of national
interest and is essential to the national welfare, (2)
That Federal funds are nscessary to stimulate snd assist
the State in malking adequate provisioms for such training.*

The Federal office also brings out (1, p. V)3

"The program of vocational education of less than college
grade in the United States has been micd in conw
e T T T e e S
gress, approved February 23, 1917, usually refsrred to
as the Smithiighes Aet. ~

Supplemsntary asts have been emacted frax time %o tine ( see pages
106 t0120). The latest of these 1s the Vocational Bducation Act of
1946 eomonly known as the GsorgeeBarden Act. ALL have bean emsted
for the purpose of pramcting and dsveleping vocstiaval educaticn
~ through & plan for cooperation between the Federal Goverment and the
States, |
The United States Office of Education (1; Pe i0) sayss

*Toung fammer classes are designed to meet needs of young
men who are estahlishing themselves in farming escupations,
The instruction in these olasses is 80 plamned that it will
serve youths who are legally out of sehool snd who may or
may not have had previous instruction in agriculture., It
is essential that the program be flexible enough to meet
the instructional needs of such individuals with varying
educational attaimments and farming experience. The
following conditions are regarded as essential to the
successful operation of such classes:




1. mmmammamwmgmm«
young men 16 years of age or older who are not yet
definitely established in farming.

2. The instruction dezls with problems of individuals
in becoming established in farming,

3« Related instruction is provided for individuals when
- they need 1% to make progress in their training pro-
gramse

he Systematic instruction is provided on a seasenal basis
msm:rurméplmmfwaymm»xym.'

In regard to adult farmer classes, the U, 3., Office of Edueation
(15 pe h1) saym

Adult farmer classes are planned to assist adult famers

by development of their abilities to selve specifis farning probe
lems. In order that the instruction may be systematie and
effective; it should be planned so that the work done in one
3:& will show ﬁaﬁh mlatimshipgg that offered in pree
ricus years as 88 that planned - succesding years,
Instruction in adult farmer classes should bes

1. Plamed to assist the established farmers in selving
~ thelr faming problems,

2. Flexible enough 2o that it may be adjusted o meet
amergency farm problems.

3« 5o organized that the work of each mesting of the
¢lass will have definite relatiomship to the ceurse as
& whole,

ke Organiged en & seasonal basis.

*There should not be less than 10 meetings totalling at
least 20 hours over a period of not less than two weeks
in ary one year.®

The United States Office of Education in clarifying policies under
the law further states (1, p. h1)s

"Classes of this type shall provide for supervised

farm practice by each individual, There shall not be

less than 15 meetings of such a class each year for at
lmtﬁromcr the program of instruction shall be




planned for, and conducted over the emtire 12 months
span of the year for a total of not less than 30 hours.”

The U, S, Office of Education further brings out the fact (1, p.
K1) thats

A1l students enrdlled in agricultural classes are required
under the act 40 do at least 6 menths directed or super-
ﬁaﬁmﬁmiaammmmm Ho cholce can be
made or discretion exercised by the Office of Edncation or

the State in dealing with this mandatory provision of

Seetion 10 of the Organie Act. Thir mandatory provisiom

is interpreted to mean that all-day and day-unit students

will develop individual farming programs either on their

om farms or other farms under the direetion of local

teachers of vovational agricultnre to make a beginning in
farmming, Young farmers will develop famming activities ,
that will lead to their establishment in farming. Adnlt farmers
will be encouraged to adopt new or improved practices em

It is further brought ocut that (1, pe k1)1 |
“It is recamended that in developing effective supervised

for students on all of their important farming wﬂﬁﬁa.

This requires that provisions be made for the teachers
of vocational agriculture to visit farms of students
throughout the year* ’ |

Another implication of the law as brought out by the poliey bulle-
tin of the U, 5. Office of Education (1, pe h2) mays:

"The use of special instructors ef farm machinery repair
farmer and adult farmer classes is receiving new emphasis,
Special insmtyuctors for such classes should be empleyed
under the following cenditiomss

1. Thelr experience should cover enough time beyond
the learning period to demonstrate eutstanding
ability, This experience shounld be recent and cone
timaocus in nature and should have been in the specie
fic aoctivity of the particular unit course to be
tan.ht, ‘ :

2+ They #hﬂnié have had pre-employment professional train.
ing followed by ineservice professional training., This




professionsl training dwald mﬂ.uée Wﬂﬁm in the
fmmg pointse

a8+ Analysis of jobs and job breakdowns necessary o
systematic im’mmﬁm.

‘h. ‘The dnn:z.ogumt of the unit scourse for mg farmer
or mlt fm sluau. '

¢. Hothod of instruetion which include at least the.
: nﬁ.nm n}.mts for vocational teaching. -

" d. Pertinent schoal regulation.
. @ Preparing of mmm recr>ds nnd rapw .

EM Ue 8¢ m’ﬁu al' Eﬁa&ﬁm pelicy bulletin (1, Pe 39) also
an out the mxuiag mimam for instruetion under the lawms
"The Pederal Vooatlonal Education Acts contain two mandae
- btory provisicns which are peculiar to instruction im -

vocational education in agriculture, they ares

1. The instruction must be designed to meet the needs
of persons over 1l years of age who are preparing
for farming or who are engaged in farming.

2+ Provisions must be m forr at least 3 nonths of
supervised practice in smmlm sach year.

"Thess two conditioms apply to allwday, day-unit, young
farmer and adult fammer classes for m& foderal reim-
bursement is allowed."

‘%m”mlmum of farms are concerned under the U. S,
Office of Education (1, ps 87), the George-Barden Act does not make
appr@riatim#; but 1t authorises anpual ippremﬁm"n followss
Ten million dallars for vocational education in gfricultare plus am
additionsl amount suffieient to provide a miniwm allotment of $40,000
for esach state or territery.

The Smivhefiughes Act makes three anmual apprepriations as
followss (1) Three nmm dollars for the aﬂaﬁ.ﬁs of teachers,



]

supervisors, and directors of agricultural subjects, plus an additional
mount sifficient to provide a minimum allotment of $10,000 for each

3‘5&“.

m m@m Aot mﬂm'im Lour aamal appmpriaﬁmu (1,
page 9&}. 'ith:m with an a@lmﬁm cf the kinds of expenditures which
can be. nada fstin them ave:

1. ?m agricultural education

G»t

b,

Ce

d.

e

f.

ge

he

Salaries of teacher of amlmnl snbjéctt in adult
young farmer alleday and dayeunit classes.

Wﬁm by vmt&em amwltwal teachers of the
aut&rit&u ra}.am %o vocational a@c&ﬁw and agriculture
of mmmrmwsﬂmMmmmﬁat?ma of
America, | |

Hevessary travel expenses of teachers of agricultural
mbjects,

Equipment and supplies for vocatiomal instruction in
ammm subjecta,

Costs of state and }.mal programs of mpgmum of

, agr&ml’enral education,

Costs oi slade and local programs of tralning teachers
of agricultural subjects,

Pro rated portioms of the costs of state and local pro-

grams of adainistration of vocational education.
Pro rated pertions of the costs of state and local pro-
grams of vocational guidance,
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In swmarizing the varicus hfitvetions, provisiens, and intent
of the law, it may be said that it is _ﬂmt that secording to the
law and the policies of the U, S, Office of Education, it is the
respansibility of the teacher of vocatlonal ,;mmﬂm to condust &
program of adult education in theiy Wﬁ.ﬁ communities.

The Smithellaghes Act approved Februsry 23, 1917, ( Public Law
No. 347, 6hth Congress) is the basic act since it contains many pro-
visions which have been made to apply to later acts. This act is
still in effect. For detsils on this and subsequent acts, the reader
may refer to pages 106 %0120,

In the beglming of this study numercus conferences were held
with mﬁh prn as Frofessor H, H. &ih;m, Head of the Agrieultursl
Edwﬁaa Department at Oregon State College; Ralph L. Morgs, State
Supervisor in Oregen for Agricultursl Bducationy and O. I. Paulsen,
State Virector of Voocational Education in Oregon. Conferences were
held slso with key instracters and superintendents throughout the
state of Oregon, On the state level, it was spparent that sentiment
is overshelmingly in favar of the adult program in agrienlteral edu-
cation, On the lecal level, all sarts and types of aps.zﬁ;m:,, and
in some vases, no opinien at all was encountered, Almest everywhere
there was noticeable lack of a definite concise plan of any wniformity
for m&mmm in agriculture. wmlm 19?01 in various
centers throughout the state when ene talked with famers, instructors,
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and mmmm, there was encountered a ladk of definite informam
tion m“a&alﬁ ednea’cim in awrieulmm In ad&itim, in many instances,

‘ mu references in book forw, in periodical fomm, and in
other mam forms, were stadied in order 1o get an sdequate ploture
so far raa tk& over-all field of aml% education s.n agriculture was
mmmé From this study various guiding principles were breught
to liﬁst amd emphasized after being found in a variety of Mmmom

?nrtially for the purpose of detemining the thinking, philow
sophy, and sentinent prevailing among the superintendents and instruce
tors, four meetings were ma in various parts of the state of Oregen
with from 10 to 20 high scheel superintendents in the ares as well as
all m@lw and veteran agricultural instructors in the ares in attende

ance.,




The Need and Argument fer Adult Education in

A high achodl prineipsl (who was rather new to the fisld and alse
inexperienced) in a group discussion raised the question, "Ia there a
real meed for adult educatien in agriculture? Or are we just trying
to talk the farmers inte it to make more jobs?®

As the saying goes, "That was & good quentim“ and likewise one
which precedent answers definitely and emphatically to those who look
and listen, '

For a great many years, organised education was largely confined
to a persen's 1life before he reached the age of 18 or 20, H, ¥, Hamlin
(95 pe 253) says:

"Most of our adult farmers did not recelve in childhoed
and youth the basic education or the education in agri-
culture they require., Almost B0F of fam operators in
Illinois in 1940, who were 25 years of age or more, had
never attended a Msh school, Even those who were
trained in the voeational agriculture availlable to them
when they attended high schosl are not well fortified in
agricultural trsining. For all practical purposes, we
ml&mm&mwtmmlttmisizimaéof
tx«atningwmkenptw the lack of training he received
as a youth,*

Hemlin goes on to say {9, Pe 253)z

"The efficiency of American fammers could be materially
inereased through a program of adult education whieh
would reach effectively the masses of farmers. We
glory in the fact that American farmers are in many
ways the most efficient fammers in the world, Often
we agsume that their let could not be improved. Yet
we know that 908 of the food which goes into commerce



is grown by 50 £ of the farmers in the country, Many
in the other 50% rather obviocusly need to become more
efficient in farming or to transfer to other ccoupaw
tions, We should bde wrong, too, in assuming that the
50% who preduce 90% of the food are as efficient as they
might be, In our largest producing states, farmers are
still losing a third or more of their pigs. A large
percentage of milk cows in the prinoiple datrying states
do not pay their way, Crop filelds in the United States
are far below the yield secured on the soll that has
been farmed much longer in Demmark and Holland, Seil

is wasted on a grand scale, Waste, diseases, and parasites
take a tremendous toll of our agricultural production,
The labor required to produce an acre of corn 7aries
from 2 hours to 4O hours or more, even in the corn
belt, Old and sound practices in every field of
u‘gz-ienltﬁral production are still wmsed by nany
farmers, : :

We have all heard of the backward and primitive methods used
by Wwﬂnﬁa&s in their agriculture. We are ém‘bantly hearing
ab;m the assistance which the army of occupation is giving to the
paoplﬁ of Japan., Not all ef. us, however, realise that in some ways
vtha‘ Jmse are far m&‘e! ’mi in their agricultural methods, And
in same ways, when a camparison is made, we are the ones who are primi-
tive and backward, A professor of scenamics from Tokyo University, I,
Toshatakie,recently said on a visit to Oregons |

%1 have come here to learn something about agricultural
education, but I think you will not show us howr to get

more production per aere because ou production is '
already much higher than yours on a per acre basis.,®

Mr, H. F, Engelking, Superviser from Tllinois says (19, p.133)s

"12 f2nuers who have never taken agriculture in high
school do not need training in agriculture, how ¢an

we justlfy giving training in agriculture to the boys
who are in high schoel now? Or if a farmer has taken

8 high school course in agriculture ten or twenty years
ago, are we willing to admit that nothing new in agri-
culture has taken place in the last ten or twenty years?
Farmers need training in agrienlture because: (1) A
large number of famers who are now farming have never
taken any vocational agriculture in high school.



{2) Agriculture has changed a great deal in the twenty
years, As an example, power machinery has replaced
horse-drawn machinery, new varieties of crops, new
kinds of fertilizers, nmew diseases, and their control

- of plants and animals are just a few of the new things
in agriculture in the past 20 years. (3) Bducation is
a contimous proegess which extends from the eradle %o

*There are undoubtedly in most states and communities
43 many non-veteran young famers outeofeschoel as

- there are veterans eligible for veteran training,
Will the on~theefarm training program be followed by
a great expanded program of young and adult farmer
classes? This question is raised at almost all
gatherings of instruetors, teacher-trainers, or state
supervisors of vocational agriculture. The same type
of question was asked when the O, S. I, A. courses
were being conducted and Y am inclined to believe
that time will give about the ssme answer as it did
after that program was completed.” ‘

H. ¥, Hamlin (9, p. 255) sayss

®Any education in agriculture, or in any other field
that society urgently nceds, is educstion which adults
should receive, Just now, the most urgently needed
education is education for survivaleeswewm, We may
not know what education is required for survival but

we must find the answer and soon, The chances are that
its processes will be much like those which have been
used in adult farmer education; teachers and students
will together try to get the problems clearly statea,
suggest possible solutioms, gather the evidence for

and against sach opposed solution, and choose the best
possible solution. Parmers need to realize the part
they may individually and collectively play in secaring
our survival since farmers hold the balance of power

4in Congress of the most powerful nation en earth and
because of the system of representation in the senats,
farmers are powsrful out of proportion to their nmumbers
- in determining the foreign policies of the United States.
There are many other urgent matiers such as soil conser-
vation, which cannot wait —ntil we educate a now genera=
tion, even if we could be sure that the new gemeration
would not be submerged by their uneducated slders.®
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a.t the biggest problems which we; as vocational agricultural
instractors, have had 18 to got high school boys enrelled in vocational
mmm. o take advantage on mu- mme farms of the fmproved prace
ﬁmmehmethulwm thelr umaling ‘Many times, although
we m& appsmﬁy convinced the boy that a cmm improved practice
Mb& Mﬂp%ﬁg we mm find that no mﬁmm mmﬂl.y taken
o m home farm or on the boy's supervised projects because, for
same reason, his dad did not think any change should be made, In
other words, in order to change the boy and get results, we gene
must a:!.se change the parent. ,
wommrmuiwﬂ%mammgﬂmm%mm

old dag, new tricks.® ﬁmgr, in actual practice we know that adulte
can and do learn and chenge. The idea that adults cannct learn and
change seems to be a carry-over from the days in which it was certain
that children would live as their ancestors had lived, and all that
was aseful for primitive kind of living could be taught during the
first feow years of a uhm*e 1ife. In those days, adulte did not
need % Mm They ﬁié net« discover that they could learn. During
the last few gemeraiions, (9, pe 356} hm, which have been fraught
with emstmt and increasing change, adults bave w te learn, snd
they have learned.
"For many centuries people have assumed that the peried

for learning was childhoed. It was thought that after

one passed school age his ability to learn diminished

so rapidly that after a very few years learning was

considered a thing of the past, but in recent years

this opinion has changed scmewhat. Dr, B, L, Thorndike
has made a very exactive study of the learning ability
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of people of different ages. In an adult evening schoel
in New York the task of learning was given to l different age
groups. He exercised great care in selecting the group seo
as to have in them pecple of comparable mental ability.
The accomplishments of each group are as follows: Group 1,
1k to 16 years of age made 57% gaing group 2, 17 %o 19
yoars of age made 84% gain; group 3, 25 to 29 year of age
made 86 galny group b, 30 or more years of age made 87%
gain, Assuming that an average student finished his high
school at 16 years of age, it moy be safely said that
most quit schodl before they reached the genith of their
learning power. The sbility to learn is greater after
high school gradustion and throughout the mxt lifc than during
high school years, Dr. Thorndike found, m& rew

- tardation in learning ability is gmﬂm:t at age ﬁ
above., He coneluded that up through the age 65 mr"m the
ability to learn is not less than m age &t later elementary
school students M

"Most people learn more about their jobs after they begin
- thelr actual working line than they have learned in

school M

The above atahueﬁt is tms of all kinds of wm‘m:, the housew
wives, the school teacher, the lawyer, the farmer, and others.
Calihan (5, pe 17) saids |

"The fact that the masses of adulis need to continue

eir education is clearly bréught out in Jeffersem's

dictum, 'It is safer to have a whole people respectively
enlightened than a few in the high state of knowledge
and the many in m::mzme.* ..
William S.°Russell, as quoted by John W, smmbam, made a very

true atatmenﬁ when ha salds

"If imericans love their liberty, if they hope te

make the demccratic experiement succeed, if they wish
$0 avold servitude in the future, it is imparative that
the knowledge of the people begin as seon 2 s pessible to
approximate the knowledge of the leaders.”

Hamlin ’(9; P 253) sayss

"Farmers respond in large numbers when even fairly good
programs of adult education are offersd them by the school.
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We have leng age discarded the theory that farmers will
not attend schodl. Failure of attendance in adult
classes is usually occurred when farmers have not had
oppertunity to share in the planning and management

of these classes. When democratic procedures have

been used, attendance is no longer a problem., In many
commnities one-fourth to one-half of the farm opsrators
have attended the adult classes in a single year., The
attendance at adult classes has often been more regalay
than attendance at classes in elementary schools where
mpulgm attendance wmad,ﬂ ‘

There is much evidence to indicate that adult farmers are more

likely than their children to adopt new farm practices and when they
put them into effect they are effectual on & large scale. An ex-
tensive study by Br. M, R, Wilson of the United Statee Department of
Agricultural reveals that the cptimm age for the adoptien of new
farm practices by farmers is 4O. At 0, most farmers have a wm
amount of contrel mrer" their faming sitation so that if ldeas
appeal to them they can use them. When 2 new idea is adopted and
proved te be sound it can be used farmewide by adults. Boys of high
schosl age suffer in both these comparisons, They may grasp new ideas
readily dut often they do not have a chance to use them, or if they
do use them they must oftem be on the scale of a small boy~owned
pra;eé&.' | |

H. F. Engelking of Illincis (19, p.133) has stateds

"Major reascns why our mblu schoals are not mesting the

objective of education is that we have been spending billions

of dellars for the education of children and pennies for

the educations of our adulte, J. Bdgar Hoover, Director of

the F. B. I., reports that most cases of juvenile delin-

quency are due to broken homes and parental delinquency.

Educators have long realized that most problem children

caze from poor home envivorment. ZEducators have also

realived for & long time that the home, in moat cases,

has more influence than the school on the child., Our

schools have tried to change the child without changing
the parent, This has been ineffective. Our public



' schoals mst, more and more, come to the realisation
that they have an important job in the future of adult
education if educational objectives are to be met and

mmmmm to be an:wnfawuw
ﬁmtﬁn

Although 4. Edgar iimer, in making the sbove mmmt, was
‘pmm naking a general ‘overeall reference, the pas.nt which he

 makes about the fatility of trying te change the child without
" changirg the parent is very much in focus with the protlem of trying

to ehﬁm the farming practices by a boy on a fam without alse
trying to ahaag& that boy's father,
Hamlin (9, p. 257) sayms

"It is unwise to squander the whole of an individual's
edncational endowment in the first few years of hia
1ife. If we wore to assume that the public were to
spend $2,000.00 upen the education of an individual
4t would be sensible to retain a part of this amount
for his education after high schodl.®

Statistics compiled by Glen L. Weaver, State Superviser of
aemyatimal Information and Guidance in Oregon, give the following
pima according t¢ the records in the State Departammt of mmﬁm:

"1. 19.6 percent of the 1945-h6 class entered insti~
tutione of higher learning in 194647, (Reference
is made to high school graduating classes.)

2. 11.9 percent of the 1946-47 dlass entered insti-
 tations of higher learning in 39h7-h8,

3. 23 percent of the 1947-L48 dlass entered institne
tions of higher learning in 19i8.h9. This is an
indication, so far as the over«dll ploture is con-
cerned, that the great majority of people do not
continue their formal education after high school
graduation. It is gemerally understecod that approxi-
mately 20 to 25 percent of high school graduates start
college and of the number who start, 20 percent ea-mm
drop before completion,®
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As mentioned by Hamlin (9, p. 295) and as many vocational agri-
cultursl instructors have found adult farmers are among the easiest
of tmmm*a "oustomers® to please. They are graiified when the
schools é.swt from their &r&dﬁﬁm& and give thm some attention.
When classes are properly organised and cparataﬁg interest runs high.
sine:c attendance is veluntary, those who do not like the class may
stay aﬁfm. Teachers of agriculture seldasm get into trouble bee
cause of thoir adult work. They often encounter trouble in their werk
with high schoal boys. Young teachers seem to fare about as well as
older mwhera in working with adults, In faet, it is the clder
mm'm; seem most fearful of beginming the teaching of adults,
E:pe:imao m‘.ﬂa operation of the inat&mﬁiml en=farm training proe

gram in Oregon, which is certainly adult education, has shown that

same of the outetanding jobs of teaching are done by young teschers
as well as by alder instructors.

Hamlin (9, p. 295) brings out another important fact when he
saysr _

"Schoole that continue to teach ggrimltnm to ehildren
alone are doing little more than playing ab agricultural
education, Any serious effort at improving the sgricul-
tare ezmmwmammtamwmemtm
. directed at the people whe control and direct the farme
ing of the community more thanm at their childrem. Any
very impertant immediate results of agricultural educa~
tion will be secured with adulis. The average farmer
will céntinue %o farm for nearly 20 years morej he is
farming today without systematie oducation for faming
or with training secured mearly 20 years ago, If there
is entire safety in trusting the land, the cperation
of farxmg for the mext 20 years to persons unprepared
for faming, there may be no need for teaching agri-
culture to high school boys. At the present rate of
turn-gver of farm operators, it would take approximately
35 years to replace our present famra with high school



graduates trained in vocational agriculture if all ouy
present farmers were succeeded by persons thus trained
‘and we know that fewer than half of them will be,
Thus viewed, the teaching of vocational agriculiure

%o high school boys alone becomes a nearly hopeless
and futile task. It gains significance only when we
combine the teaching of high school. hm with the teaching
of adult £mera« :

!iml:m (95 pe 296) Mhmr says;

'i‘% 1l not surprisiug that some Bwﬁn of Education heslw~
tate to enter the fleld at all because they see the tree
mendous demands which may develop when the door is open.

to sny adult group. We could, however, teach many more
n&ﬂ% than we are now teaching, using the same teaching
personnel, if we should free all teachers of agricultare
fram the teaching of other sabjlots. And, if we should
reduce the enrdllment in vecational agrisulture in high
schools to those whe are likely to engage in agricultural
occupations. It is poor management to use a tsachar
highly trained for teaching vocatiomal agriculture in
teaching subjects which others could teach better and in
tcaching pupils whom others could teach better while keeping
him from developing the possibilitics in the most impor- :
‘isan'k field, the teaching of adults," ‘

mtmmgiaamﬂrrwmmmm méawi
argmmt« for adult education in agricultare, in generals

1 .

Toung and mature famers have the experience that 13
necessary as a condition for learning which is ordinarily

~_not found in high schoel boys.

2.

3.

Agricultural instructors have »‘ah# essentials for rmtﬁng
across organized forms of adult education, such as m
needed in conference leading and in condueting Sfﬁt? dis-
cussions, by reason of thelr previocus tralning.

Adult education is one way of equalising m«ms.m oppor-
tunitles for the grest majority of those persans *lw dropped
oat or do not attend high school and de not go en to college,
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It is illogical and absurd to confine all forms of organiszed

, education to childhood and high sehool age groups. Perscns
engaged in occoupations need and are in the most optimum posi-

 tion to utilisme practical education in their field.

‘Agricultural science and farming practices are changing and

: ‘dynamic, hence, necessitate continuing forms of instructien

6.

8.

9e

10,

: i:i agriculture beyond the high school level.
Taleing the country as a whols, the majority of famers have
~ not attended high school and a large percentage of those who

have attended high school have not had the benefits of high

- school agriculture,
Ta

Due to migration of papulaﬁm, in general, and farmers, in
particular, adult education in agriculture 13 nocessary to

adjust them to new and varied conditions.

Experience has shown that organized groups of 1natim¢ﬁ.m make

1% possible for farmers to exchange and eantribute their exe

perience for the benefit of all. The most progressive farmers,
in this way, are able to ratss the standards and performance
of the less efficient,

The coet of agrieultural education for adult farmers is cam-
paratively much less than that for beys of high schoel age.
Farmers who are benefiting from adult sducation in agricul ture,
including those without children in school, will be more wille
ing to mpperﬁ their loeal high school program in ‘eaneaticn,
Research has shown that adults and adult farmers, becsuse of
their occupational experience and the immediacy of their
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. interests and needs, are in & better positien to make use of
- organized instruction in agriculture than are those of high .

4 Concept of & "Ca

One outstanding autherity on agricultural education (9, p. 11) has

*m ammmm education in the public secondary schodls

is sonducted in and for commrities yet few if any of our

schools in commnities are cammunity schocls in the full

sense of that term as 1% is now used.”

The concept of a "community schocl® has been in 3 rather fluld
stage archtnsinza developing, and orystalising with a consequent lack
of genersl agreament on an exact definition. The National Conference

of Professers of Educational Adminisiration {31, p. 12) put forth six.

S::: eharacteristics of a commmmity school,

léﬁjnplaugmgm of vocational agricultural education as recos~
mended by the U, 5. Office of Education is most compatible with this
following philosephy of a commundty school:

1. The commm

ity school seoks to operate continuously as an
- portant unit in the famlly of agencles serving the common

purpose of improving community living, _

2. The commnity school shares with citisens continuing responsi-
bility for the 1&%&&6&&4& of commnity needs and the
develomment of tnbmant sction programs to mt the need,

3. The commnity school begins its responsibilities for better
living with the immediate school enviromment,
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The currieulum of the commnity school is sufficiently come
prehensive and flexible to facilitate the realization of its

The community schodl prograsm is dynamie, constantly changing

' _to meet emerging mtmy needs.

6.

Te

8.

The commnity school makes full use of all commirity rescurces

for learning experiences.

The comeurity school develops and un&ng mstiaetiva W of
temhing naterials,
‘The mmw school shares vith other ag:mi« the mapenss.n

R bn.iw m- prwiﬁ.ng wpertuzmar for appmpriata lommg

9‘ :

10.

.

12,

,mpariemua for all members of tha communi by,

The comsunity school resognises improvemsnt in soeial and
community relations behsvior as an indicatien of individual

growth and develomment,

The commnity school develeps continuous evaluation in terms

of the quality of living for pupils, teachers, and adainise

wratorss fer the total school program; and for the communi by,
The papil personnel smmy of the commnity school are coop-
srative}.y éwelapaﬁ in relation to commmnity nam.

The mmw mm secures staff mml properly pwmod
to contribute to the distinctive dbjective of the school,

facilitate effective work, and continuous professiomal growth

hgnabematt&aﬂaffm@mﬁn%ﬁnmly%m&mﬁ
policies which are consistent with the school purposes.
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13.  The community school maintains democratic pupileteachere
administration rslationships. |
. ‘fhe ‘commurity schodl creates and operates in a situation
 where there is high oxpwmr of nhst saad schools ¢an do
] mme comsunity uﬂng |
15.. The mm:.ty schoel buildings, equipment, and grounds are
50 designed, constructed, and used as to make it possible to
- provide for children use and adult those experiences in
 community living which are not adequately provided by agencies
| other than the school,
‘16;' The cammurity school budget is the financial plan for transe
‘lating into reality the mms.m program which the school
baarﬂ, staff members, students, and other citizens have agreed
npm as desirable for their ceumnity,

By The Bural Cemmunity High Sehool

1. 7The community high meol is the primary agency giving edus
 eation on a camund ty level, | |
2. m high ﬁehml; ju an edncational sgency fer farmers, will
m«uuM@a for naking use of and reinforcing the work
; Ma, soll cone
~ servation, produeing and marketing associaticn, and others.
3o Agricultural edncation is & part of the over-all educational
fleld, which should be and igs a function of the public
#eﬁonla.

~of other agencies such as the extensio
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6.

8.
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Since the high school 1s set up as an educational agency, it

18 one of the most econamical ways of providing adult educa«

tion in agriculture. It can make use of the present physical
plau; personnel, and other resources. | ; .

Congress has been willing for many years te provide adult
edacation fer farmers. It would be unfortunate for the high
mhwl since it should serve the educational needs of the
commudty %o diverce itself fram or resist adult education.
Insofar as 4% is feasible, the high schoel shonld be the
center for all forms of education between elementary and
college levels, or adult forms of educatien that cannet be
taken #&m é:t in ﬂm Mmﬁ.’q. |

Farmers within a local commnity know each other's conditions

~and problems to & greater extent and degres than any other

persons or agencies, which ‘enhances the value of condneting

adult edication on a commnity level and slong conference lines.

High school agricultural instructers need contact with adult
farmers and experience in conducting adult forms of education
as (1) a means of @mmai and professional growth; (2) a
means of making high school instruction more effestive and
practical and (3) a means of keeping the agricaltaral instruc-
tor balanced in his philosephy, thinking, and judgement.

All persons in the coommnity pay mw@fw that reason

are entitled to share in the benefits of the high school
educational program., This results in a new group of supporters
for the high scheol.
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meu who pay taxes within the local mnﬁty for

rma of adma.t&m a‘b largm expense 4o

i the public arve entitled to have forms af stusation ndapm

| wzmrmnmm the local community.
n,

M%Mwﬁm twmaandpmntaum&mmxw

_ﬁ];;memu the effectivensss of high school instruction in

| agrimlhwe bemae parents strongly influence and effect
 the thinking of such boys. Paming 1s largely a family

g undertaicing n which every member of the fanily participates,

13.

”‘Alemms, young and old alike, should be aware of the come
‘mon problems and objectives in farming in the local vommuzd by,
» Experience and statistics show that where adult forms of

agricultural education are provided on 3 local community
basig, the voluntary attendance and enrollment is large and
frequently exceeds the enrdllment in high schoal agriculture,
The success which has been experienced already by local
commni ty schools through their agricultaral instructors

conduoting such programs as young fammer classes, m::f.t

farmer classes, rural war prodauction training classes,
institutional on-farm training programs has proven beyend
2 doubt that adult agricultural education on the community
level through the commurdty high school facilities ¢an be
of cutstanding value and perform a service which will be
very effective and utilized extensively by the adult farmer
greupe



The total emrollment of adult education in agricultwe has

uring World War II when a sharp drop was showmn, In 1945
wth of this of vocational sgricultural education again

0On page 10 is shom a graph and some statistics (22, p. 7).
This $llustrates the inorease in errollment from notiing in 1917 to
Rore thaa&;ﬂ; at the end of 1547, 0OF this over-all enrollment
in agriculiural classes slightly more than half was dus to adult
education enroliment,

So far as the over-all trend is comcerned, the follc
graph (22, p. 11) 1s signicio

boys, out-of-school young farmers and adult farmers
who desire training in agriculture., There has been
an outstanding demand on the part of state boards
and local commmnitles for mare departments of vocs~
tional agriculture in new cammndiies and addition.
mm?mmm to be served by ome

Regarding plans for development, the fallowing psvagraph 1s
significant: (22, p. 10)
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contribute much Waatahmm ofymmmm:‘;‘m»

ing who have had four years raining in vocational

agricultwe. 4lso in this mmf&m, young fm@:

clagees hake been crganiged i ;

who expect tafamsamasthsylemwml’

On page 104 and105 4s shown a chart (22, p. 60) 1llustrating
the exwollment in federally aided agricultural classes during the
mmwmwmmma. mmﬁmmmmm
axcept for %emmﬁm&mﬂmﬁmk&,ﬁ‘?émws
to the top of 640,791 in 19h8. This chart further shows the srrolle
ment by types of ¢lasses by states in 1948, Particular aﬁm&&m is
called to the evening class enrollzent in California (19,5793,
Geargla (h?,?ﬂS), in Mssissippl (2?,3!;&), South Carolina (145,25&),

and in Oregon (203).

oSy It was new In that it was &
concentrated war effort and of relatively short durstion. It was old
in that it was merely én expanded type of adult educatdon in agriculs
tural maﬁm, and was precedled and also followed by adult edutae
tion in agrienlture with which it was identical in many respects.
catdon (30, p. V) says:

changed and the produstion of food crops 1 ﬁm
miﬂ.m aﬁu;mm to feed ourselves, mmﬁmﬁmy
Mwm,mmwwwmwwm
training program,”



29

m Wm (33’ Da ?) goptinns

"Perhaps no other apwmaﬁm made by the GW
to stimilate inorease -,
tothatemii&xmdiéﬁmaammmwm
U. 8. in‘iua of E&m&ﬁm for the rmw mﬁm
tha ah;}wkim of the rm!'al war produstion Wxﬁ.ng
; ‘ W%Mwamaﬁﬁh&m than

4 00C Zimal dapazma of vocational agriculture low-

: ; ut the Undted States. These m&-
parmm waﬁml agriculture possess
mmmmmamm trained leadevship neces.
sary for the develo ntmdmﬁmotmwa&w
Wmﬁ:&w&m&minaaﬁm@g&ems&tm%m
a vital mmmm ﬁaetor ﬁumgh the Wﬁm of

"Local WW of yocational agriculiure made a
second major aw@h&mh%meﬁmwm
Mm m ﬂﬁ mal war pmu Leadning W~

¢ [ : o * ai N m
ﬂmp&mﬁamwmmmﬁwﬁm&f
ments of war, Alwmw:mmr&mmb-
ivery was tobe had, farmer mmanmwmedmm
arﬂwmmafmfmae wiities than ever

i R mem fmmm*j 25 i
W old fiumptd ust as
longaspoasiblem&ﬁwfmmhimy repair traiming
se8 conducted in farm shops of looal departments of

.onal. education in agriculiwre proved one of the
hﬁw%%%@fmfwwm
zs}xx equipment in operating condition.

5 Prod t&m and amﬁw of i’wd az*ope was maﬁ.-
lv stﬁmzam through specialized intensive short unit
cowrses, These courses resulted in the plamned production
ﬁmwmmamfmfwmmmm
opment of school commmity cannerges for amﬁm
mmmmafmhfmm These schoo

1ty camnories represented another type of faoillty which




local éamﬁmmat voeational agriculture used to the
ocioum in the interest of the rural war mﬂmtﬁm ,
training program, As a result;, thousends o 3
lies were sble to supply most of their cm fmd needs -
mmbymmmwmmmm the armed force

and owr allies greater quantities of cmmmin&ly paakué
food crops.”

On page 101 is shown a diagrem illustrating the stationary
school commnity canneries in the United States in Aprdl, 1945,
The Unlted States Offise of Education (30, p. L5) states:
“Agmatpamnhguqfﬁmmcamﬁaamsﬁllinw
tdon and will cantinue on a permaneut ‘basis. The pawla@
tmmmamm&;wmgnmmmmgww
eral courges.®
On page 104 is shown a graph (30, p. 15) illustrsting the total
enrollment by tpes of courses and yegrs. This is signif b pare
tioularly becaube it shows what can bé done when there is a need and

m t&;é* ny té* 05 eﬁ‘m zgs m % fm ﬁm‘b m‘

¥ar Produstion Training P

Oregon’s rural war production training progrem wes quite similar
to the training program conducted on a nationewide bssis,

On page 99 1s a chart showing enroliment in the Food Produce
Vocational Bducation in Cregon (1?; Ps 26) Oregon's war production

*

Rlore ms&,nmﬂmmmmemm%ﬂ
outmofwgchool youdh rural war p mmm rroduse.
tdon war training classes in@regmzdmdmg
and war period from Jamusry 1 %wlﬁ%"ﬁ,

These classes went into 290 dffmm eighborho




comunities in the state of Oregoen. AWW%M‘%
mamtmmmmmamww
*Msiemﬁlygetﬁmmwmém%ﬁwmm.

wmqmﬁmwﬁm mest, mm~ m
yesr period, 1943-4S and : 9:@5 ““’"‘
?M,?ﬂa quarts of produce was preserved {,y

;A;am importent program inaugurated at this time mﬁ

Mﬂpﬂxmmwmmm wp

inﬁﬂhmagms, and farms so that farmers might keep
) r in shape dmvizag ﬁmmmgamy. Mors

: and cultural mm misteé &wgﬂa |
their production goalse

£ m m a}mﬁ st ﬁ” Bidg a2 h)
was WMWlﬁamwwmmmammm

"The state awmi%w :tneluding representatives of farm ore
ganization, labor management met each month and advised
on m:ﬁm of s‘&a@o—mﬁ.ﬂa policy. Iocal cammitiees in each
wnﬁi;halpmﬂwprmmwsmminMcm

“w%mtimmtmmwwmmgmm
Wmmahmmma wmmmwa

ﬁﬂm‘h& x»« it

end labor), state and foderes’ agsmiaa, private compenies,

and civie m‘g&tﬁs&‘b&m "

So far as the significant findings of the study (30, pe 39) sre

connerned, the following points have been listed:
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3s

The program has met mary of the wareiime food produ

and censervation needs of a cross section of the rursl popu-

lation of the United afsam; as shomn by the age range of

mmmm&mmuwmm,wmmm

cationsl lavel which had been attained by the enrollees.

the averags Negro emrcllee 6.8 grades. Twenty-five percent
ollses had completed less than 5 grades; 13.4

reached by vocatiomal agriculiural education. Eighty-two

percentage for Course 5, Repair Operation and Construct:

of Farm Machivery and Equipment, was 76.5, an especially sig-

nificant figure sinse those enrollments in this course were

made up almost altegether of mens

e of the Plnest products of the Bural War Production

Training is the resevoir of teaching talent in the form of

the program operated. It has been democnstrated that a perw

sidlled in his 1ine of work and possessed of pwoper

qualification that enable him to impart knowledge an

nand yespect of menbers of vocational W&m, supple~

nented by a staff of special mzm, can expand and at the
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aking the course: (13 W obtained needed repairs and
sry vepair and mmmm, (3)
ont not availsble at home could be utdlized.

gran and with the increased availability of facilities for
instruction, the mmmimmwmmmmmwmw




od YAiverage Amwal Enrollment in Training's (23,

ve )
The American Vocational Assoelation has made a siudy (24, p. 1)
which sayss' |

iw % § 91’9 ‘

nent, % o1 355 mm:n 19&9‘
Atmastmﬁ.l}.&mw mﬁllmﬁinitbatmit
m:’m}sgéa mmammmm

baigtance f:hm more %m
%m,m 000 will haw bm spextt fea' temng
%@ vetorans. The figure is 11 h& “nearer
$600,000,000; The total amcunt which nas bm azaenfr
mramaz mmmmm:aafw edarall;
L:;.;» t‘—ﬁ oty Mly %2?5 m m. ﬁm “
roba 'Zy spew on t&w uawaﬁ.m aaf farn ww

o resgren ot mﬁm mm i mmm‘ to

Nationally, only about cne half of the job of training farm
veterans has been complated, (2L, p. 2)

On page 102 is showm a chart which gives an analyeis of vetuwess

a,aw, veterans in training on November :w, 19&?, and 12.} percent
of the total of a,:a:s, 0 in training (all types of training)
‘ 39; 1%39‘
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On pege 103 is shown a graph titled 'Average Anmal Emrollment
in Training Under the Servicemen's Readjusiment Aot of 1546 to 1951%,
program in the Undted States in comperisen with other
adning. Attention is called to the fact that although the
ment in institutional on-farm training has not sccelsrated
nearly so rapidly as the other types of tre
up and has not taken any sharp drop as has job t
States was ot its highest level to date on March 1, 1950. It is mot
olear whether the peak has been reuched.
The message from the President of the United States (23, p. 1-2)
brings out a rather clear ploture of thé present status of vetersn
mmmammmmm: In the budget message
for lsm,,x mm that ﬁm‘a is some qmmm*m Boms
5 aus ot mg i dginal
W&émﬁim&mm. xmm&mzzmm
the Administrator of Vetersns' Affairs and the mmw of
the Buresu of the Budget to study this siteation tharoughly
mwmmmmwwcmﬁwm adm
mgmwmﬁmwnmmmkwm
owr expendiiures for program yleld a proper veturn both
%mmmmwﬁvmmﬁmasam*
*The contribution which the Servicemn's Resdjustment Act
mmwmmwmmw the nation's most
impmtan@ BEOMICBw-FOINg man and womenew is very great.
I*t ﬁa ‘now T 'tel;r few m after ml dumbﬁia-

and collsge




ar moved far in thab direction, For e groat majortty
of those who ha e made use of tase » “ﬁm m m

mﬁmﬂn be ‘m'htw mpamﬂ to i‘m tha :ﬂ.fﬁm?.tm-
ma aftha future becauss OV on %

; wrovided mmﬁm of .ﬁswmm
mmmm

"Because the law has contribuled effectively to the sucoess
ful transition of so meny veterans, I am confident that
veterans and noneveterans slike will wish to see thet the
record of {the Servicemen's Readjustment Act shall not be
WWW%@&W&@WMMW
m mﬁm Wm’ m é&ﬂ m‘g s‘aﬂw 2 Prra e
to the prompt and construstive readjustment of wmm

It was this conviotion ﬁw& zedm taaakfwaemm
study of the espect of the velersn's iraiming program,

“The hdmimistrator of Veterans' Affairs end the Directar of
mg“’““““mwmmmp@mwm Tula
mmmﬁitehﬁmﬁmmmﬂ _—
aathanmptabhqum . Iﬁ&mmber ma, vew
In & good nany imtma, veterans have been trained for
pations for which Wmmmﬁa&wmmﬁmm
Waeh ey will be unable to find jobs When ihey bave finished

“Itmwim'bﬁxstmntﬁmamwmmdm
tlomal tralning does not contyribuble in a substantisl way to
the occupationel readjustment of a veberan 4t constitutes a
failure of that poptlion of the program. Suh failive is
memwmﬁfmwwmtmmﬁm
%mmtngthatmméaaan% elininate ouch
fal ,,xfwzmﬁwmmmmumwgw

tmtammmwﬁMt}mm
Mww Act will provid

7y :,.55: 168

These quotatlions from the President's message ave of concern bew
cause they show the sentiment of the people who have worked wikh

thds progrem of institutionsl on.farm traindvg om 2 ration-wids basis,
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}
|

wms ﬁ» ule am zgﬁ gam as mm» |

b of 1937384 wmwm,
rgency progrems) deeressed sememthat durding the

wou2d b shiowss
It should be v

in sgriculturs and the esergendy programs wors merely a tewmporsrily

expanded partion of adult education in agrioulbure.




Chapter IV
Oregon's Zxperience with Institutional OnFarm Training

ver-all Organization and Operation

Becsuse of the fact that there was little precedsnt for the ope
eration of such & program as the institutional on-farm training pro-
gram in Oregon, many mistakes were made particularly during the
bem months and the first year or two of the operation. Decause
of the lack of precedent, many cases were encountersd where those in
charge of the program on various levels had to "feel their way along”,

Bam institutional onwfarm training is adult education in
aariealm, becsuse more maney has been spent on this specislized
progrem (institutional cnmfara training) of adult edusation in agrie
culture than on all others together, because a wellerounded program
of agrimltural education in a rursl commnity high sohocl mast include
adult education, and because there is a very definits and sisahle place
Lor am:x.t education in the future of agricultural education in Oregom,
it behooves us to analyse and take advantage of the experiences gained
through eperation of the institational on-farm training program in
Oregon,

The cause of agricultural education (particularly sdult educatien
in agriculture) will suffer much if those of us who are working in this
field do not take note and profit from Oregon's experience with the
institutional on-famm training program, If we are %o forge shead and
give the service which is needed, we must study and utilise the
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emperimnce ond the momentum which this program of adult eduestion in
agrimlm has aﬁm use o

waf@f the funds for mmtiméfﬁis progran are received
fran z&;?am;m Aduinistration under the tems of the year to year
~contract between the State Department of Vocational Education and the
Veterans Administration. Training axpmseé for a mmall number of
‘trainees are paid by the State Department of Veterans' Affairs. Any
individm who 8o wishes may pay his own training expenses provided
he can meet other requirements for training.

The demand for institutional onefarm training in Oregen and the
emsaqﬁént enrollment has gradually increased since the begirming of
~ the pragxm in July, 1946, The policy of the State Gfﬁmf has been
not to promote enrollment but rather to attempt to provide training
when a voluntary demand became evident. When a demand for training
becomes known in a local ares, the loesl school sdministration conw
tacts the state office which then gives cut information and ultie
mately campletes a cooperative agreement with thn loesl gchool board
under the terms of which training is given,

The program is operated as a part of the local school under the
immediate supervision of the loecal schodl admindstration in coopera-
tion with the State Department of Vocational Education. Such things
as fingncdal iransactions, entrance applications, and interruptions of
training are initiated by the local school and submitted to the state
office for processing and eventual submission to the Veterans Adminis
tration. |
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About 20 studente constitute a full-time load for a fulletime
inamew% At the pressnt time, malifications which must be met
when a local fnstructer of institational onefarn tratning 1s added
are the sae as for regular high schoel agricultural instructors
(B. s.;‘aehgme in agriculture including 18 hours in education of which
121;&:?5 be in agriculture edneation subjects including Supervised
Teaching and a course in Methods and Eaiaz'ials). |

~On Hamh 1, 1993,, there were 95 full«time instructers and 25
part»tine instructorse During the fiscal year of 1948-49, 119 special
matmqmﬂ (11; addition to the fulletime and part-time instructors)
Mgk#ii? short e.mxrgee‘kwme the services of an expert in a partie
~cular fleld were required, A similar nusber of special instructors
are used each year. Fram July 1, 19h9, up to March 1, 1990, the total
nmber of students enrclled was approximately 2,263, The following
table shows distribution of centers and enrclluent over the state as
of Mareh 1, 1950, |
9 i gl

Comter Enrollment
Adrian | o
Albany 85
Aroeit 20
Astoria 20
Baker 4o
Banden 10
Banks ]
Burns 15

w W




= | Number of Reg. Nusber of Sp.

Canby Lo 1

{

 Central Potnt, 20
Clatskante 15
Clweréale 20
Corvallts 30
Dayton Lo
Rgtn b
Enterprise 20

(I o |

i

Estacada 20
Eugens 20

l

Porest Grove ho

1

o
»

Grants Pass Lo
Gresham 60
Hal fway 20
Harper 20
Heppner ko

Hereford 20
Hermiston 30
Hillsboro ko
Hood River Lo

2
1

1

1

2

3

2

1

1

1

3

2

Gervais 100 | g
3

3

1

1

2

1

2

2

2

Imbler 20 1
3

o | w ow = |

Independence 30



&nnét&m: City
Madras
vnedrerd* '
Milton
Molalla
!man't;’
¥ero
¥yrtle Fé.tne
Newberg
Nyssa
Ontario
Oregon City

20
15
60
ko
20
30
15
20
15
ko
20
&0
20

Ore, Tech. Institute 50

Pendleton
Perrydale
Prineville
Rainier
Redmond
Richland
Roseburg
Salem
Scappoose
Sherwood

10
20
4o
20
20
20
20
ho
20
Lo

Instructors
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Namber of Sp.
Instructors

k

W~

{

n

|
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Kusber of Reg, Humber of Sp,

Center Exrollment Instryctors Instryctors
Silverton 20 1 1
St. Helens 30 2 1
The Dalles 20 1 5
Tilamock 30 3 2
Union /, | 20 1 1
Vale | 60 3 3
Wallowa 15 1 2

| 1919 120 132

hat Mis Program Has Taught Us Regarding the
Use of Advisory Committees

The institutionsl onefarm training program in Oregon began with
very little definite precedent to go by, For varicus reasons, the
program began with using the already established { for other purposes)
county agricultural committees of which the county extension sgent
was chaiman, There was also a state advisory cmomittes.

It soon became evident that these committees, as they functioned,
were not doing the job., This wag due to several reasons, including
the fact that these comittees were not organized for this spacific
purpose, the committees were not properly oriented and informed, did
not know the local community conditions and pecple in all cases, and
had other duties to perform, which in same instances caused conflicts,
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For these reasons, the state eventually ahmgad policy to provide
for the orgamisation, orientation and operation of local community
(4nstead of cﬁmtyﬂida) advisory camittees, These comittees are
ewganizad and operated according to cwbain definite policies now,
and on thie basis have proven vory suceeufal‘

mm@mwmmwnm&“ nization
nd Operation

Tm&mt&muml on-fare training program in Oregon is now cane
ducted with the aid and adviee of local advisory committees because 1t
is felt %hat the opinion of a committee composed of several qualified
individuals familiar with the local commnity, its peopls, agriculture,
and problems is indispensable to emﬁwm & sound and practical
. program in vocational agricultural education.

‘ Every center for institutional mwi‘am training now {May, 1950)
opuratas with only the aid and advice of an adviscry camittee which
has been proparly organized and is functioning adequately.

Entrance applications; changes of status, interruptions; and other
matters involving the training program and the trainees are discussed
by the advisory committee and receive their approval before being sube
mitted to the State Department of Vocational Education,

A copy of the complete minutes of every sdvisory camittee
meeting 18 forwarded to the Btate Boparmar;t of Vocational Education
Mately' after esach meoting. |

When organizing an advisory cammittee, the agricultural iuatma«-

* tor should emfer with the high school principal or siperintendent,
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and officials of such agricultural agencles as the Pomona Orange for

suggestions in selecting persms for the advisory cammittee, They

should keep the following points in minds

1. The committee should never function with less than four or
~ five members in attendance.

25‘.“
3!

'Illx camnittee members will not be able to attend all meetings.

The committee should not be loaded with representatives of

~ various govermment agencies,

be.

5e

6.

Te

The canmittee should be largely made up of men who are recoge-

nized as publicespirited, welleestablished, sensible; and

successful farmers in the community who know the agriculture
and the people in the community,

It is desirable to have a member of the school board on the
commi ttee,

Although other instructors and such persons as the high
school superintendent should slways be welcome o sit in on
camittee meetings, they should not be voting members of the
committee. ‘

The comittee has no administrative functions.

After the membership for the aimitwa has been agreed upon, the

1ist should bey referred to the school board for final approval.

The next step is to contact the various approved members (some of

this may have been dome in advance to a limited extent) and get their

agreement to serve on the committee.




L6

Other Facts We Have Learned From the Operation of the
Institutional OneFarm Training Program in Oregon

In line with the rest of the United States, Oregon's program of
instdtationsl onefamm training began about the middle of 1946,

This operates for the purpose of providing vocational training
in agriculture, The major objectives of the program are to develop
effective abilities tor

1.,' ‘Make ﬁ beginning and advance in farming,

2. To produce farm comsodities effectively,

"3+ Market fam"'prcdﬁm advantageously.,

he Conserve soil and other material rescurces.

S+ Manage a farm business,

6. Maintain a favorable emvirormeas on the farm,

The 1natimﬁm on-farm training program in Oregon operated
under the State Board of Education (State Board for Vocational Educa~
tion), under statute {Ehavter 21, Oregon Laws, 1941, Section 1ll=
3223), The Veterans Acﬁiniatratim is ompowered to negotiate contracts
for institational en-farm training under the berms of Public Law 377.
In Oregon, institutional on-fam traini.ng is operated under the terms |
of a contract between the United States Veterans Administration and
the Qregm State Department of Vocational Education. The State Depart-
ment of Vocational Education has ssparate agreements with various
local school boards throughout the state whereby the actusl training
program is conducted in the local center as a part of the local school
and under the supervision of the local school adminietration,
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The American Veocational Association has had a special commitiee
for the étméy of education of fam veterans, This comittee was cone
posed of W, Howard llw&in; Louis M, Sssmen, and with H, M, Hamlin as
chairman, The committee did considerable work involving the study of
mmm for farm lnmma and used idess which wers presented at
three national conferences in the summer and spring of 1949, Many of
the ideas came from ﬁimaﬁm of the subject at four regicnal con-
fme‘e# in the mwring of 1949,

In developing the following data on Oregem's institational ome
fam training program, the writer has used as & guide to some extent
tht}‘q_néiﬁsm asked in this report (26, p. 1«3.2} which was developed
under the gaidance of H, ¥, Hamlin. The following answers and suge
gentim made in response to these questions are the result of the
‘writerts expsrience with the institutional en-fam training program
in Oregem including, in various instances, the experience and informas.
tion gained from mmerous conferences ﬂw’ local instructors, local
school. adeinistrators, trainees themselves, Professor H, H. Gibsen of
Oregon State Gﬂliagt; the State Superviser of Agricultural Education
in Oregon {Ralph L. Morgan) and the State Director of Vecatiomal
Bducation { Oscar I. Paulson).

1. &eleictwim,‘ guidance, induction, elimination, placement, and

followwup of farm veterans
s. How were trainees informed of the availability and the
ziatmw of the program?
The State Department of Vocationsl Education adopted
a general palicy of not actively promoting enrcllment,
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Frospective students did gain sane information, by word
of mouth, from the Veterans Administration, from newsw
paper articles, eto, Considerable information was given
out by County Service Officers and by workers of the
U, 8. Veterans Administration. The policy of the State
Department of Vocational Edueation has been o walt wmitdl
svolamryimuirymsmmwgnWIM&lmm |
and the local instructor of institutional mefarm training
would give out full destails regarding the availability and
nature of the program.

be How are ulfmplayod veterans selected for the program?

When a prospeetive applicant became interested in
the program, the instructor would make an actual visit

to the farm upen which the applicant was working, prepare
certain plans, budgets, etc., pressnt these to the local
advisory committee for their discussion and the applicant
wzs evenitually accepted or rejected.

ce What are the reasons why some farm veterans are not
enrolled?

Sometimes the applicant was rejected because the
subject material which he needed to attain his objective
did not fit in with what the majority of the rest of the
¢lass needed, and it was not feasible for the school %o
provide a separate specialiszed course.

ds What procedures were used in determining the farming op-
portanitiss epen to veterans who apply for enrollment?
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The local advisory cammittees have followsd a praee
tice of recommending uhethar or not there was a farming
opportunity aﬁ.thcr on a seltmplmd or un an employerw
trainee basis fnr v‘arlom applicante., Most ¢f the time
an actual rm:mg Wmms.tym at hand.

How were tha @Wﬁs enrclled grouped for mmwm
purposes? ,

In most centers of institutional enefarm training,
only one instructor was available, ’I’ho fact ﬂm’b this
instructor bad a fulletime load meant, w&inamy, that
all students were grouped in one 1ot for instructional
purposes suf far as the group instruction was concerned.

In addition, although a minimum of 200 hmy of organized
group instruction was given to all trainees, most instruew
tors offered about 240 hours of organized group instructien
per year. This meant that in occasionsl instances students
who were not interested in & particular topic on & partie
cular evening did not need to attend, Occasionally, an
instructor would take a group of four or five veterans with
a particular mm interest and spend some instructional
time with them in a group,

in what ways have the students shared in planning thedy

own training programs?

The studeats have played a considerable part in dee
termining their own training programs. The individual
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instruction portion of the training program (the follows
up portion) has been based m kthe student's problems on
this farm and s objectives, ’!‘hs nrgarﬁ.am group instruce
tion porticn of the course hss been built arcand the home
farms, the needs, the dssires;{’ and%ha ocbjectives of the

. traineﬁm
"Hm have the teachers warked xith the parents, landlords,

- and mplmre of the stu&wnﬂ?

he

1.

%mwcmmmmhamfamhaabm!mu
be one of the very most mpartant an of the training
program, It has been found t:hat» c&ose cooperation between
the instructer and the wplmr is cssmtial in order to
make the program a desirable ma. |
Has any counseling service been available to the student
and has it been used or fourd satisfactory?

Local a&vis?ny committees have gerved as counseling
agencies. In some cases, these have been used to 2 great
extent and in other cases, not at all. Where committeea
have been ‘u,aed, 8 high degree of success has invariably
been found,

Hae any kind of systematic instruction been given the stue
dents regarding leasing and purchase of famms, and when was

any such instruction given?

In cases uhere veterans were 1aaa:mg farms, or conbem-
plating moving fram the ene they were on to buy or lease
another farm, considerable systematic instmetion hag
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been given. One of the greatest difficulties mmm
wag the faet that in many cases a stodent weuld buy a
 farm which was a ®lemop” and then apply for enrollment
S in the class,
2; Detemmining objectives of the training program
as ¥no determines the objestive?
. The over-all cbjectives of the institationsl onefamm
m&ng program in Orsgoen are anes fasiliar to agrienle
tural educations They are: Make a begluning and advance
in farming; produce farm comodities effectively; market
farm products advantageouslys conserve soil and other maw
terial rescurces; manage a fars business; meintein a
favorable erviromment on the farm, Nove specifie and dee
tailed objisctives ars determined by the locsl school dise
trict and instructor and advisory commitiee working together
pending upon the agricaltural objectives primarily of
the individual trainee involved, MNost of the objectives
anﬂ most of the time spent on the Wxaing program involves
agricultural factors; however, some smphasis is given to
fanily living, home improvement, recreation, ard loadership.
3« Plamming and conducting training prograns
&+ ¥ho planned the training programe?
‘ The training programs are worked out by the individual
stadent in cooperation with Wiz instructer, BSuch
are in some cases reviewed by the advisory committee and

1% seems advisable to do more along this 1ine, The years
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of experience represented by the advisory ccamittee are \
s0 valuable that it should be utilized to a greater ex~
tent, The success gained in instances where this has
been done is most encouraging. |
For how lang a period are the programs plamed?

This has varied from one to ten years in lemgth.
What use has been made of farm plans and fm records?

Considerable use has been made in this regard and
the success gained in&%téﬁ that too much emphasis can
not be placed upon this. It seems highly advisable to
use farm plans and farm records as a basis for future
plans, programs, and instruction.

What methods of teaching are employed in instruetion?

Many and varied methods are used. The conferencs
methed of teaching has been found to be the most effective.
Other methods used include: Use of various visual aids
and the lecture method, both by the instructor and by
special instructors,

What provisions are there for group instruction on and off
the farm?

The mgrm is set up s0 that whenever the local ine
structor deemed it advisable he is free to make arrange-
ments for group instruction on the farm, on experiment
stations, or in other places than the classroom. A good
deal of advantage has been taken of this opporturdty with
good results,
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fo What do instructors do when they visit their students en

their farms? |
Instructors do a wide mm of things, ineluding

giving instruction, merely cbserving, having sagi&l visits
with the student, his wife, or other members of the family,
hunting, fishing, ete., also working with the veteran,
helping him do farm work, veterinary work, ete., It has

: not been found advisable for the instructor to apmad v’*éry

\ much time actually perfoming farm work on the stident's

; farm, Some a&éanmge I= to be gained by doing a limited

amount of farm work on the fm; some admntag&a also to

| be gained is by visiting with the fammer's wife, since

| she very often has a part in keeping the famm reecords,

| The main disadvantage of social visits lies in the fact

‘ that this, in itself, does not accomplish any training.

€+ What use has been made of grades and credits?

Very little, so far as institutional on-fam training
in Oregon is concerned, Some instructors have run inte
diffieulty when they endeavored to give perinﬂig examina.
tione and grade accordingly, On the other hand, other
instructors have used periodie examinastions and graded
those examinations with good results, This seems to dew
pend upon the individual instructor, his aapabiliﬁica,f
and hie approach to the question. When properly used,
it certainly has been found to be an effective device for
promoting interest and competition to advantage.
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he Who has been respensible for the classroem teaching au&
for the on-fam teaching? |
This has been almost entirely the responsibility of
one indivi&zal; the local veteran agricultural instructor,

Ina fet‘fisa}.aw instances, becanse of peculliar local

situations, one person has been responsible for the class
instruction and the other for the individual or fellow-up
portion of the program. This has not been found to be
satisfactory, One individual or instructor should be
responsible for bolk ph=ses, keeping in mind that {4 is
entirely pemissible for special instructors to be used
occasionally, but in such instances, it has been found
advisable for the regular instructer to alsc sit in on
the class,

Lhe What is the relationship between the affectiveness of teachers,

their training and experience?

Experience seems to indicate that effectiveness varies
directly with training and experience, It must be realized
that there are exceptiona, Instances have been found where
& man had very high qualifications so far as training and
‘mrianm were concerned but yet was not a successful or
satisfactory 1mmsmr, In other cases, instructors have

~ done an mwtmﬂit;é Job even though they had a definite de-
ficiency so far as academic training was concerned, Experience

| has proven that some are natural born teachers and can get by
with 2 minimum of training and experience, In other casesy
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individuals have been encountered who were definitely not
‘at-out to be teachers and even though their experience in
agriculture was good ani they had all the desired academic
.a&&uﬁeaﬁms, their work proved to be unsatisfactory. A
gmd personality, “common horse sems*, and teaching abllity
are of prime importance. , o
What provisions have been made for pre-service training of
teachers of veterana? |

Kot a great deal hafs been done in this category, aside
from that regularly dene for prospective vocational agri-~ |
aulmml instructors, It. has been found desirable for vete
ma instructors to have some training in adult edueation,
I% m bean found partieularly desirable to orient an ine

#structor as ‘thoroughly as possible by persena.l conference

bafere he goes on the job and by M.a@ the fustructor spend

~a few daya with another mmnm veteran agricul tural ine

structor before going on the job,

What has been done so far as ineserrice training of teachers

is t’:mermd?
In Oregon, mam}. things have besn &am. The outstanding
ami most successful phase seems t.a tm*e been the dividing of

‘the state inte ter aress and holding pmme (monthly or bie

monthly) meetings under the supervision of a teacher~trainer
from Oregon State College with members of the state staff alse
in attendance a portion of the time, It has been found that
a number of advantages have been gained fram the instruction
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and discussions in these meet:!ngm; ' ;wl would seem advisable

to continue this as long as the program contimues,
7. Administration and supervision

a. TWhat are the provisions, limitations, snd advantages of

b.

contracts between the State Dapartment of Vocational Edne
cation and local schoal districts? ‘

An agreement or mmt is i:mfnsary between the
state office and the local schosl district in erder to

maintain certain minimm standards, The relationship

should be cne wherein ‘m state office cooperates with
the local echosl district te facilitate and improve the
operation of the local schocl's program. Certainly,
minimum standards should be maintained partdcularly if
federal reimbﬁrment monies are to be used, Bowerer,
experience has shown that more can be gained by tactful
cooperation rather than by dictatorial methods. Furthere
more, when standards must be maintained there is a need
for same sort of a definite ‘agreement between the state
qfﬁca and the local school. In meny cases, this is pare ‘
ticularly true because of the fact that there may be a
lack of knowledge, interest, or just plain laxity on the
part of lecal administrative persons or instruetors,
¥hat is the effect cf salaries of instructors and travel
allowances on the program?

It has been foand that without adequate salsries
sultable persennel cannot be attracted. This is highly
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important because of the fact that no program is any better
than the instructor, and the instructor will make or breask
a program. It has likewise been found that excessively high
aalaries do not necessarily indicate the most superior jobs
being dones So far as adequate travel allowances are concerned
this factor may be more important than salary, FExperience
indicates that followssp or an=farm individusl instruction
will not be done unless thers is an adequate travel allowance,
F‘tﬁ't‘hmam; & program cannot be of a desired quality or a
!Ainimma quality unless theres is adequate fﬁm—ug or indis
vidual onefarm instruction. It has been found that adequate
meeting space, heat, light, janltor service, clerical work,
consunable supplies, and books are needed. 4lthough a pretiy
good program can be operated 1f these items are deficient,

& good program will not result, generslly, without adequate
aalaries and travel allowance,

. What are the costs of instructien and is the cost reasenable

on a long-time basisg?

Over a perled of time, the cost for instructicn on a per
student per month basis hsve varied between $20.00 and $30.00.
This does not include the subsistence to individual veterans
which runs as high as four times the cost of instructiom,
Certainly, the cost of $20400 or $30,00 per student per month
for adalt education in agriculture is prohibitive for a longe

time program so far as our present conception and standards
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are concerned, However, a long-time program of adult
education need not be, and should not be, as concentrated

‘and as intensive as the institutional on-farm training
progrem in Oregen (nor as expenaiva). |
d. 3 What are the pravisiona with respsct to sise of olma,
amdent per instructor, ete.?
Thgwteran agricultaral instructer classes have been
about 20 per instructor. Merienee has shown that when

more than ths.a number are in a clm, the desired results

‘ ‘80 far as the student participation and conference dis-
cussim are concerned cannot be cbtained since there is
not sufficient time in class for full stadent participa-
tdon in discussion. Likeniaw,‘ wcrim has shown that
when elasses get down to less W f.‘i?é or six there is
not sufficient number to get the maximum benefit from

i group discussion in the conference method of teaching,
This is of particular importance when one takes inteo COn-
| ~ sideration the fact that the greatest traiming is accame
plished with the confersnce method of discussion which
brings out for the benefit of the entire group the ex-
perience which each individual member of the group has |
had,
8. Relationships involved
a. VWhat have been the relationships with agriculture and
sgricul turdl education agencies and organizations?

i ;
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Various degress of cooperation have heen practiced
in varjous local centers over the state. Practical ex~

- perience indicates that close cooperation is to be desired
- both from the standpoint of the training which will result

and from the standpoint of the general public. A practice

~ which has been dmloped in a great my local centers and
~ which has been found to be very desirable ia for periodie

( perhaps monthly or bl-monthly) meetings with the veteran
agricultural instructors, the county éxtmim agents, soil
conservation representatives, and other agricultural
agencies in attendance, The purncss of such meetings being
to dimas problems, area 1@ng~t:l.me plans, agricultural
trends to encourage or discourage, etc, It is imperative
that the affarta of those working in vocational agricul.-
tural adult education in the cammunity be coordinated with
these other agencies, The institutional en-farm training
program has been concentrated and sx;ﬁwnive. On the lomg~

.tﬁmp basis,; in order to get the best training at a reasonae

ble cost, we must take advantage of the information and
services vﬁmt are offered by the various other agricule
tural agmei@. Job, as an instructor in a lecal
camurdty center of education, is to coordinate and make
use of the other services to the best advantage,

What means have been u% if any, to enlist the interest
and support of agricul tural groups and the pablic?

f | ‘.




6
Ho concentrated effort has been made 80 far as ine

stitutional on-farm training is concerned. So far as a
long~time permanent program for adult education is con-
cemod, it would be essential to enlist the interests
and support of ‘t,hese’ various groups, if the adult edu.
cation program were to mmivé; Their interest and

suppert 1s paramount to ‘the inSﬁgatim and continued

operation of adult educstion programs, The only reason
the institutional on~famm training rrogram could success.
fully contime without active spport is the fact that
‘ﬂnanees are avallable independently. (The institutional
on~fare training program operated in the loeal high school
districts is one hundred per cent reimbursed with Vetersns
Administration funds).

. ¥hat have been some good arrangements for maintaining

desirable relationships with the families and employers
of students in the program?

It has been found desirable and miccessful to have
same social functions, not too many but occasional in
nusber, with families and employers in attendance along
with ¢lass members. The good will and interest promoted
in such meetings has been found to be af very high value,
Better and more camplete understanding and consequent com
operation are forthcoming as results of this type of
social meetings, provided they are not used to excess,:




d.

a

It 18 also found desirable for the mmew to kmow the
employer on the farm guite well in order that he may keep
him informed of the employees progress and work with him
to provide a suitable training program. Considerabls bene-
fit bas been found froam the practice of the instructor
oceasionally working with someone such ss the home BCONMR-
ics teacher to provide short courses for the wives of those
students in class. Occasionally arrangements have been
made for both the student and his wife to attend class
meetings, A% other times; considerable benefit has bsen
derived fram the practice of having the students meet in
one room with the veteran agricultural instruetor while
the wives met in another roam, the same evening at the
same time, with someons such as a home demenmstration agent,
In such instances, arrangements have sometimes been made
for a mirsery to take care of the children while the
parents are in class,
What does the general public in the various communities
think of the institutional onefarm training progrm?

To begin with, it may be ssid that one ean encounter
all sorts of opinions, good, bad, and indifferent. In

- the great majority of cases, imvestigations have shown

that those who are most familiar with the program and
its operation are those who will give 1t the most support
and attention. Those who are closely connected with the
program, whether they be instzaetara,f, students, or




administrators, or advisory aMﬁtﬁananhera, have the
best conception of what the program actually is. The
general concensus of opinion among such persons is very
faverable. In ethér words, they belleve that an outw
svending o of training is ’being done. Probably the best
agricultural training in adult fields that has ever been
given, Also, there have been encugh instances where the
program has been a waste of money and of inferier quality
to make one realize that it is highly impertant that any
program of aduld education in agriculiure must “deliver
the goods" if 1% is to be respected and survive, Time
and time again the fact has been brought home to thosc whe
are working with the instd tutional on-—i’m tmd.nmg program
that in order to make it a success, we must have the advice,
help, cooperation, and interest of perscns in the local
commnity o

Certainly, no one instructor ean go into an ares and
operate a program of institutional en-farm training, or
any other adult education in agricalture, by himself. He
must have the active intaré&t and assistance of local indi-
viduala, This is a most impartant reason, and when coupled
with the faet that a longetime permanent program of adult
education must be operated at a lesser cost points to cne
thing. For any long-time permanent program of adult edu-
cation, we mast enlist the leadership and assistance of
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persons in the cammurity. In matiers of Judgesent, in
actual teaching, in planning, and in other things, we must
make use of local lay lesdership and assistance. If such
persong take part in a progmm; it will be more sound and
thelr %aking part in 4t will enlist their interest and supe
port without which there can be no program of sdult edue
cation on a satisfactory, permanent basis in the local
community heh school,

9» Miscellaneous situations |

: a, In several school districts, an unfavorable and ‘antago-

nistic feeling was built up on the part of the local schock
This was found to be due to the fact that the local

scheﬁl board and superintendent were not sufficiently and
ﬁraperly informed regarding k'!;he purposas and urderlying
intent of the imtimt&qnal on-farm training, This probe
lem was mrfhér complicated, as later learned, by the fact
that representatives of the State Department of Voeational
Education were not entirely together on basiec policies and
the dissemination of such information to the local schoel
district, It was also learned that the feeling built up
in such local areas was partially due to the faet that
unsourd principles were given cut by a member of the State
Department, The lecal school beard heard and realize&
that such principles were answnd'and; hence, lost what
respect they might have had for szzeh a program, The
solution to this problem was é&ﬂma and in every case the
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sitaation was corrected with proper effort. This was
done by thorough discussion of bastc palieies and princie
ples in the state office and then proper transmittal of
these policies and principles and purposes of the program
to the local school officials by letter and by debailed
Occasionally, an instructer gets into trouble when he
first goes on the job. |

~ This is usually due to the fact that the instrustor
is not properly eriented and umm hafm’ going on the
Joby or was not properly selected. Sometimes there is a
lack of interest in the classs This may be due to &

variety of factors, the most common cnes being poor instruce
- tors, impracticsl methods of teaching, failure to follow

the canference method of instruction, oo many (more than
20) students in the class, subject materisl which is not
applicable to the type of farming being done by the stue
dents, use of the lecture method by the instructor to X
cess, and use of special instructors who have not been
pmwly selected and orlented in advance of the class
mesting, Poor quality or faslty instrustion is scmetimes
due te the faot that the instructor has not made himself
sufficiently familiar with the commurd ty, the problems of
the community, and 1ts long-time trends,

4 siteation has been encountered where the over-all progran
in most every aspect was pocrs
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This most generally seems to be due to & poor ine
structor on the local level. This has proven to be a
good illustration of the fact that no program is better
than the instructor. The instructor can mertainly make
or break the program, R. L. Welch (11, p. 1) says:

“Teachers are fha nost mportant element in any
PrOET Al e B

' This has certainly been found to be true.

The majority of the cases wherein the instruetor was found
to be m&eqx:ata had one or two amraamﬁmga in common.
 The worst situations encountered have been areat-a&
by instructors who lacked the standsrd qualifications of
training and experience. Sometimes this has been due to

lack of academic training and other times it has been due

to lack of proper background of farm experience, The so-
lution to this ia Mms%k& sure that only instructors
with proper qualifications from the prastical side of

training and also from the standpeint of technical traine

- 1&: are hired, whenever this is poseible.

Courge cutlines

a. In an attempt to satisfy technical requirements of the

Veterans Adainistration invelving course outlines and
also in the attempt to develop a practical outline when
there was a lack of knowledse on the part of one or more
of those persons concerned with operation of the program,
a varisty of procedures for developing course cutlines in
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a local center have been tried. Some have been successe
ful and others unsuccessful, Oregen has & variaty of
&grie&ltwa}. areas, This has made it iupmaibls, from
the standpoint of the experience we have gained, to setw
up any definite state-wide detailed course outline of
ma‘mwﬁm.

i‘he scdlution which we hmre settled down to and found

not mly sm:camm but also most successful is as follows:

Mmmtmuafthewealmhwes%semw
ralled, the instructor should become familiar with the
farms of the trainees, Aﬁw he is ramﬂiar with the
fama and typs of antmpriaes thereon, and the objeciivis
which aaaa trainee or student is seeking to attain, he
should take into consideration the physical facilities of
the school. Then a group di&wssim aleng conference
lines should be held with s"bigémts to get their recome
mndatimf On this basis, and this basis only,; the course
outline al:tmld be developed,
of advisery committees ‘

Tt has been fourd that 1t is not always poselble to take
an individual, send him through agricultural college,

and then cut %0"a locsl district and expect him to know
all the answers and to bo able ‘be use the proper quality
of mature :;uag@ent on various matter# that arise in cone
ducting programs of adult education in agriculture, Often
times, the instructor is wrong :bi his decisions and judges
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in the form of an advisary committee should be used on
nost situations which arise, The fact that he is a
stranger, youthful, etc, sometines results in a disaw
greement between the instructor and the person in the
local community affected if the instructor alone has
nade the decision,

This problem has been overcome by using an advisory
committee composed of respected, q@ﬂiﬁe&, successful
individuals in the locsl commurities who know the fams,
know the ;t’mem; and what it takes to make a success of
farming under the local conditions.

A problem has been encountered wherein an advisory com=
nittee made recommendations which were not in line with
the basic policies and principles of the program,

This situation has invariably been due to the fact
that the advisory canmittee was either not properly ine
formed or else was not properly selected. It has provenm
to be a relatively simple matter to correct this situation
by making sure that persons of a desired type are on the
comaittee, by making sure that the committee 1g properly
and theroughly oriented, by making sure that the comuittee
realizes their respensibility and the need for their
services, It is also vital that the instructer realize

and consider these factors.

- Occasionally, a problem has been encountered wherein the

local school administration was concerned or antagonistic
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sg far as the advisory committee was concerned,
This is ipvariably caused by the fact that the

advisory cammittee had misunders ng as to 1ts funce
tionsg and was funetioning as an mm;trativa urdt
rather than as in an advisory capacity. The situation
can be avolded by proper eriantaﬁm and instruction in
the beginning and from time to time as procedures change
and by emphasizing to all concerned that such committees
are advisery and not administrative in nature. |
It has been fourd that over a’peried of time, in general,
a properly organized and used advieory committee is well~
night indispensable to the operation of a top-quality
program in adult education. As the saying goes, ™A top
instructor may keep out of trouble and operate a sound
and practical program most of the time, but socner or
later some difficulty arises which could have been avoided
and‘ more properly handled with 'tbe use of an advisory
committee®
In some cases, although the coumittee was properly organimd
and oriented, it gradually developed to the point where
nembers did not attend all meetings snd showed a lack of
interest in other ways and general lack of participation.
This is most often due to the fact that the instruce
tor is aggressive and tskes taie lead, thereby encouraging
the comittee to serve as a rubber stamp and feel that it
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is not essential, The remedy ig for the instructor to

kesp in mind at all times that en advisory committees—

in order to function ptaperly--ma‘b have good attendance

at meetings, must feel that it 1s essential, and must
feel that its recommendations are :'eqairad, and a great

majority of time, accepted.



Chapter ¥
An Aotual Flan for Developing Adult Education
in Agriculture in Oregon

Glarifying Thinking and Policies

Because of the fact that vocational agricultural education in
Oregon 1s operated under a state plan made by the State Department of
Vocational Education (Vocationsl Agriculture) and decause thess en~
gaged in the wark on a local level over the state look to a consider-
able degree to the State office fur guidance en policies, it is cbvious
that there needs to be a relatively stable long-range policy on the
state level to facilitate the develomment of adult education in agri-
oulture. Certainly, much has been done to establish and disseminate
the det:ils of such a lomg-range policy. Just as certainly, there re-
maing much work still to do aleng this line. It is samething which
cannot be done in & week or a month or even a yesr. In additien, the |
long-time program of adult education in agriculture has been somewhat ‘
interrupted snd upset during the war emergency by such programs as the
¥ar Produstion Training Program and, more recently, the Institutional
%Jmm?rm. This unsetiled period is now over and the
time for smoothing out and clarifying the leng-range state policy on
adult ed#mﬁm as well as disseminating such information to the local
school aimmmamemamumaummmw
tional m is at hand,




Because of the fact that the development of an adequate program
in adult education in agriculture is a comparitively leng and slow pro=
cess on a statewwide basis, 1t is essential that there be a definite
long-range policy on the state level with regard to such a program.
Persennel of the State Department of Vocatienal Education have came and
;me during the past years and undoubtedly will mﬁm %o come and
g0 in futare years; however, the program itself will continmue and ex-
pand. | |

It would seem most logical that state policies on such basic mate
fers should be & reflection, in most respects, of the natiomal poliey
which 1s based on the varicus acts which are yvesponsible in a lavge
messure for such training. The U. S, Office of Education puts forth
the poliey (1, p. 38) that:

*The complete program censists of, (1) Classes for in-sehool

youth (2) Clagses for out-of-school yowng farmers, and (3)

Classes for adult farmers. For this complete program, the

slement of time should be considered in terme of years as well

a8 in terms of minutes and days per week or menth., The ine

school youth needs instruction in agriculture to lay a founds~

tion for his famming career. As an cut-efwschool young farmer
he needs systematic instruction dealing with the problems of
becoming established in a farming ocoupation, Finally, as sn
adnlt farmer, he should have an educational service which will
‘keep him informed en the latest develoments and the most
recent approved practices that affect the enterprises in his
farming cperation. Therefore, a scheol should provide an
nninterrupted program of instruction in agriculture.*

Ralph L. Norgan, State Supervisor of Agrioultural Bdusation at the
Present tine, states that he subscribes cne hundred percszt to trls
policy. This would indicate that the situation is scund so far as an
established, definitelong-range policy on the state level is concerned.
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The establishment of such a policy and the effective transmission of
such policy to the various agencies concerned means & great deal to
the timely development of a suitable program of adult education in
agricaltare,

Cosdination of State Office Pollcy Nith Thst Reflected and Tmught
By the Teacher-Training Department

~ The state office poliey on adult edusation in agriculiure must be
followed through in the loesl schools over the state by the efferts of
the local vocational instructar if results are to be obtained. This
means that the thinking of local veeational agricultural instructors
in the state must be pretty much in~line with this pelicy.
 In recent weeks, three mewtings have been held in as many areas
of Oregon with superintendents and agricultural instructors in each of
the three aress in attendance, to discuss the responsibility of loecal
high schools 2o far as adult education in agricultare is cencerned.
As one result of these meotings on adult educabion in agriculture in
the high schodl, it became cbvicus that there is a definite lack of
Qai‘b?‘ among the instructors so far as thelr philosephy on this quese
Wi is concerned.

Partly because not all vocational asgricultural instructors in
Oregen come from Oregon State College, definite provision needs to de
nade 80 that instructors who have not asquired an asceptable philosophy
on & "eauplete progran® and adult education in agricalture will do so.

In same instamoos precedent in the local school inte which a new
instructer gos2 will be mach as to encourage the new instructer %‘e‘
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"fa11 in line". In most cases, some agency--or combination of agensies -
mast actively do some eduoating if the instructor is te develop and
follow an acceptable philosophy.
To promete contimied progress in this regard the following recem-
mendations are mades
1+ Develop a more complete and adequate program of teacher traine
ing in adult educatien, |

R

B

C.

D,

E.

F,

Provide traines participating experiences in arganising
and conducting yeung farmer and adult farmer training
prograng, either in the area adjacent to the ¢ollege or in
well~gelscted local schools over the state er both.

Only eritic teachers should be used who have a satise
factory philosophy and who are operating wellerounded pro-
grans.

The sourse in adult education (Ag. Bd. 418 Aduls) should
aid in developing sound philosophy, attitudes, snd teache
ing precedures, and course organisation and, community
planning.

Give intensive training in conference leading and teaching
procedures; also develop approved methods of using related
factual data (key farmers, specialists, experimental data)
to supplement results of conference leading,

Provide sammer courses and in«service courses { training)
for new and inexperienced teachers,

The teacher-training insgitution should eontinue and
increase the policy of using representatives of the State
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Department of Vocational Education to bring M view~
point to the mmt.

2, Present a challenge to a few well-selected communities to
education as a demonstration and example to all high school
communities of the state; provide sdequate but sconeateally
sound financing. Bvaluate and publicise results.

3. Provide state, district, or perhape county supervissrs and

rystallising the Thinking of Lecsl
Adainistraters in Or m*amm

The meetings held to discuss this question with instructors and
adninistraters bive indloated two definite facts. In the first plage,
there appesrs to be & sissble and growing opinion among the high
Schocl administraters in the atate of Oregon that adalt education in
general 18 & coming thing and will be an iner important part
of the secondary schools, In the second place, these and other con-
ferences have indicated that although the local administrators som
to favor adult education in general, thers is & lack of information
and crystallisation of thoughts in their omn minds, So far as we
who are woricing in voeational edusation in agriculture are concerned,
it would seem to be our responsibility to provide infermation to help
amwmmsamwmmmmmﬂm:mmemm
Ject of the place for adult education in agriculture. Just as these
conferences have helped to develop and crystallise the thinking of the
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instruetors, so have they done likewise so far as the high school
aduinistraters are concerned. In the brief amount of time that has
been spent in these group conferences with ‘inatrixatcrs and adminise
tratorsy it is cbvious that much can be &me and that the high school
administrators sre presently in a very receptive mood and are looking
for ways and means of imaugurating, dwalap&ag, and enlarging proe
grams in adult education including such education in agriculture.

For this purpose, the following mmemtima are mades

1« Develop a unified and coordinated program on a state lsvel
for consideration and later adoption by school adminis-
trators, state legislature, stc.

2. Periadiaaily meet with high school administratorse-at eithes
area or state-wide meetings—for joint exchange of information,

3., Make maxlmum use of personal and individual conferences.

4e Provide summer sechool courses on philesophy of vocational
education for administrators, and make use of outside authorie
ties.

Finaneing a Progrem

To some persens on first appearance, the job of fimancing a pro-
gram in adult edusation in agriculture seems to present a serious obe
stace. Close study of practically every situation will show that if
there is the need for such training, and if it is demonstrated that the
need can be filled, publi¢ sentiment will provide a means of financing.
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Hamlin brings out (9, pe 307) same interesting facts regarding
costs of young farmer education. He says:

"Because young farmer education has not been clearly
attached to any unit in the school system it has fared
financially, as orphans do, except for rather libersl
provisions of federal and state aid there would be
little young farmer education in the country. Yet
there 18 no form of education for the financing of
which it is easier to make a case., The cost per student
of good young farmer education is not high because it is
only a part~time program and because much of the cost is
contributed from state and federal sources., If a teacher
of vocationsl agriculture were allowed one-fourth of his
time for a young farmer class of twenty students and a
genercus allowance were made for inestructor travel and
equipment, the cost of the local district would pro-
bably not exceed $25.00 a year per student, in most
cases, This cost may well be campared with the ex~
penditure .of $200.00 1o $600.00 per yesr per pupil

in high school attendance. It may be compared even
more effectively with the cost of collegiate education
for those of the age of young farmers. A person whe
attends a state college or university may have $5,000.00
to $10,000,00 of pudblic monies spent on his education.
If he chooses instead to remain in his community,
contritute to its welfare ani pay taxes which help
suppert cther persons in college, his cammunidy or-
dinarily refuses to contribute a cent to his education
or even to permit an arrangement for it in the school
whereby he could pay for his share of the local costs

Financing a program of adult education in agriculture may be
done in a variety of ways or acombination of ways, Specific recome
mendations arer

1« Use a mmaller proportion of federal and state funds for

allwday program and more money fer adult education.

Both the SmitheHughes Acts and the George-Barden
Acts provide (1, p. 90) that federal funds may be used for
salaries of teachers of agriculture subjects in adult,
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3.
k.

Se
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young farmer, ali-day, and day-unit classes, This means
that to same extent local scheol districts may be reime
bursed for their cost in conducting adult classes in agri=-
cultural education,
Encourage local high school boards and mmstratm to
submit budgets mﬂ use funds for financing, or matching
federal and state funds. |

Experience iaan shown that taxpayers are willing to

approve levies to provide education for high school students

because they are convinced that the education provided is
both necessary and satisfactory for their needs. It has
likewise been shown that in cases where the pablic is cone
vinced of the value and need of adult classes they will

also approve tax levies for such educations In actuality,

& very small levy is necessary to carry the distriet's
expense for such type of classes and, generally, very
litile difficulty is encountered if the value and demand

for such training is established.

Use basic school support funds,
Gonsider possibility of state legislation and a bill to
finance young farmer programs.
Consider possibility of tuitien fees for financing local
programs, or a portion of them,

It has been found quite feasible to charge a tultion
fee for those r}m wish to enroll in such classes and
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thersby pay all or a pertion of the actaal cost for adultl
classes in agricultural education.

Class members, when given the proper type of educational
opportunity in such classes, have been found quite willing to
pay all or a portion of the actual cost. It has also been
found that making a tuition charge to cover at least a pore
tion of the total expense even tends to enhance the value of
such courses in the minds of the students,

When it is once established that adnlt education in
agriculture is a necessary and valuable part of the education
to be provided by the local community high scheel through its
vocational agricultural instructor, the logical procedure is
to hire sufficient instructers and to sllot the time of this
instructor or instructors in such a mamner as to make the
adult classes a portion of his regular duties. When this is
done, the portion of salary costs which may be attributed to
conducting adult classes is antomatically taken care of along
with the aalm costs for providing education to the ine
school groups, and is found to be relatively small prepor-
tion of the over-all salary cost.

Using Advisory Comittees

It is recoamended that an adviscry cammitiee be used in every
local center.

An outstanding leader, H, M, Hamlin, suggests (9, p. 111-135)
several reasons for using an advisory camittee or council:
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1. The advisory council is one way of saying to the community,
"Phis 18 your school and your agricultural department, We
want you to use it for the attaimment of values whiech yom
think are important.?

2. The members of the council can reach out into the community
and learn the real opinions and reactions of the people re-
garding the school program,

3. The council is also an excellent public relations device.

L. The council aids in deciding what should be included in
lces} nrograms.

5. The council aids in evaluations.

6. The council is only advisory.

It must be recognized that no one persone-experisnced or inex-
perienced--can go into a commurity and expect to know as much about
that community and its naedt, and make decisions involving the come
munity which will be as prudent as those recammended by a greup of
local persons familiar with the community and its pecple and agri-
culture,

Naking Uss of Surveys

Before beginning the program in sdult education in agriculturs,

a survey should have been made and properly evaluatedewand the evalus

tion can best be made by the advisory council,
Although a teacher of vocational agriculture may not always be
in a position to make an adequate survey of conditions, he does have
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contacts with various community groups, service clubs, farmers'

organiszations, and other such agw

sies which can assist him and, in

many cases, which alsc have some valuable data already assembled,

Although we may make excuses for not making a detailed survey

ourselves as instructors, there is hardly any legitimate excuse for

1.

2.

b

Se
6.

3.

not making use of available information. Some common sources of

available information are as follows:

Records of what has been done in the past in the schoel
department of vocational agriculiurs and alse the genersl
records of the school.

The experience and recards of the county agricultural agents.
The experiences and records of such agencies as the Soil
Conservation Service, Froduction Marketing Association,
Farmers' Home Administration, Farmers' Cooperative, and
other farmer organizations.

The experience and records of such groups as Dairy Herd
Improvement Association, Artificiasl Insemination Assoclation,
Livestock Breed Associztion, elc.

Census reports of the U, 5. Census Bureau.

Newspapers, maps, soil surveys, and other such sources.

Surveys should be used to determine the need, nature, and scope

of a program in the community. The job to do is so important that one

cannot justify beginning a program without bemefit of a survey.
In his bock, Agricultural Education in Community Schools, H. M.
Hamlin (9, ps hl=h9) brings cut some suggestions regarding the making
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of surveys. In brief, thess suggestions are as follows:

1.

2

3.

be

5.

6.

Te

8.

Nothing really effective can be done until there is enough
interest in commurity study %o support the studies which are
to be attempled,

One should not gather a large amount of data indiscriminately
in a community survey., One should keep in mind the fact that
few surveys can be properly taken and each survey taken should
be short, for best results.

The best time to take a survey seems to be when a new project
in agricultural education is being undertaken and more infore
mation is needed for the successful planning and operation of
the new project.

The most important information that ecan be gained through
sarveys has to do with the results farmers are getting.
Survey forms must be very carefully plannsd and worded so
that they have the same meaning to all who £111 them out.
Personsl questiong involving income, property holdings, and
similar matters should be omitted, Survey forms used should
require as little writing as possible by the farmer making

it possible for the farmer to anawer yes, no, or by checking
anammarhyﬁllinginamm.

Mailing is not a good way to distribute survey letters or
carda., It ia better to deliver them in person.

In making a survey, geographically represented persons may

be located on the map of the community by sslecting famms

within various areas ia question.
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9+ A4t least 10% of the farm operaters of a commnity should be
pséllefi in a farm survey.

10, In some surveys, the problem is not to secure a geographical
sample but a sample representative of a group within the
cammunity.

11, Data regarding irdividual farms should net be released to
the community, but averages of various types may be released,
If the data secured is used tactfully and well, ome will find
it of considerable value in solving the preblem as well as
making 1t easier to secure succeeding surveys,

Determining Where to Hold Clase

Although the high school district may be the sgency a@inistering
the program in adult education in agriculture, this does not neces-
sarily mean that the class meetings should be held in the high schoel.
Probably the agricultural advisory camittee members can best determine
where the class meetings should be keld. This will vary depending
upon whether the particular class in guestion is for the entire com-
manity served by the high school or whether it might be for one or
more communities within the over-all communities served by the high
school, OCenerally speaking, the meeting place should be the most
accessible place available from the standpoint of those who will atiend
the ciaaa. It is prefaerable for one instructor to travel 2 coneiderable
distmce to meet a group, rather than for s group to travel to meet
the instructor, other things being equal,
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Time and Frequency for Holding Class Mestings

Adult classes have been held in every month of the year ca every
day of the week, usually excluding Sundsys. In many instances, one
meeting per week has been customary but there have been many variations
from this, Sometimes a group can justify meeting several times a
weak for a2 limited perilod.

It is a mistake to arbitrarily limit adult education programs to
a series of ten, twelve, or smme other mmber of meetings within a
limited period of time,

It is recommended that adult education classes be held more or
less on a contirmous basis with actual meetings depending upon the
canvenience, desire, and need of the students,

How to Secure Teaching Persannel for Adult

Classes in Agriculture

It is recommended that the regular agrimltmral instractor not
try to teach all the classes himself, but rather serve as an adminis-
trator to some extent and make use of the available lay and other
leadership to the fullest extent.

Today when the average instructor of voeational agriculture has
all and more than he can already do {so0 he thinks) when the subject of
an adult class is brought up, sach an instructor understandably has a
tendency to throw up his hands and give up. HNevertheless, i% is quite
easy to find vocational agricultural instmoctors who do find time to
supervise and conduct adult classer in agriculture along with lodking
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after all of the other duties which follow te & vocational agri-
cultursl instructeor,

Instructors who feel that they have more than they can already
do without taking en the responsibilities of adult education in
agriculture should stop and ask themselves two gquestliens: ‘

1. Have I properly evaluated the importance of the various

jobs which I am doing and which I have to de?

2. 4m I being too much of a doer rather than a supervisor?

It is very easy for an instructor to find himself deoing things
that, although wortiwhile, should not be done by the vocstional agrie
eultural instructor personally--particularly if they will prevent him
from doing some other things of greater importance to the program of
agricul tursl education in the community high school.

In discussing the question of the instructor finding time %o
teach adult classes {37, p. 157), Arthur Kurts of Wisconsin says:

®Did a real fisherman ever fail to find time in which to

‘do his fishing? Does a person whoe really likes to play

golf find it imposaible to do smo because he has ne

time? 1In short, does an individusl who really believes

in something or really enjoys doing some particular

thing fail te do so because of the lack of time? To be

sure, some of his activities may be limited because of

the demand of a larger mmber of varied obligations, but

it is a rare person indeed who does not get the imper-
tant things done if he really has a mind to do so,?

How to Reerult and Get Attendance

Echiidt & Ross {3k, p. 52-5h) bring out same impertant facts
in regard to organizing evening classes in vecational agriculture.

“lany things need to be done in inangurating a successful
program of evening classwork in vocational agriculture,



‘For no movement, and particularly no movement new in a
community, inaugurates or runs itself, Always back of
any sach movement, big or little, which eventually
amounts to anything, lies a well-formulated plan. lore~
over, in back of the plan there is always a man or a
group of men who put the program over. In other words,
no novement ever amcunts to much witheut a plan and ne
plan, however good, ever amounts to mach without a
driving force behind it. Things in this world den't
Just happen, They are the result of careful planning
and hard work.

"The work which must be dane in organising, in a cau-
munity, its first evening school in vocational agri-
calture is greater than that required in organmiming

its second or its third evening school, Nevertheless,
a wellwworkedwout plan must be formulated and thoroughly
executed each year if the best results are expected.

®In genersl, school adainistrators know 1ittle about the
aims, the values, and the methods of evening classwork
in vocatiomal agriculture., This statement is not made
in the spirit of unkind criticism. Bvening classwork in
vocational sgriculture is a camparatively new movenentese,
It follows, consequently, that the teacher of vocational
agriculture must sell the proposition %o his school ad-
ministrators, for scheol administrators wmust approve and
sanction evening classwork in vocational agriemlture., It
is the busineas of ths teacher of vocational agriculture
not only to inform these men generally abeut this work,
but particalarly, to instruct them as to how such work
{gﬁm&aﬁas to what the cost will be to the schoel
istrict,

"School administraters should be shown how evening
classwork links up with the entire educational system;
how true democracy in education means giving all the
people in the camunity the advantages of education,

*School administrators always appreciate sny school work
which refleche credit upen the school district, Herein
lies some of the reward of evening classworkj whenever a
teacher of vocational agricalture puts on a successful
evening school, the school adeinistrators will be proud
of his efforts and accomplisiments.”

Schmidt & Rosa (3k, p. 67) brings cul soms more valuable suge
gestions in regard to recruiting, as follows:
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secure a good attendance in the evening school is to make

a list of good prespects-farmers who shovld be particularly
interested in the subject to be made the basis eof the work.
If possible, this list should be made by the key farmers,
'wm,mmgwma»cmaﬁwm,ww
some other cocperative agency which knows the farmers in
the commumity ™

Codk (36, p. 421) sayss

sHafore an instructer attempts to organize an evening
school program he should comsult his superintendent and
school board, After explaininy the plan of the work, its
aims and values, he should ask for their advice. Tue
teacher should receive their cooperation before spganis-
ing courses. After he has recelved their permission te
undertake such a program and has made a comwunity survey
to determine the needs he should start his organization
plans,

"One of the best ways of orgsnizing an evening school is
to mest with some farmers' organiszations where a group of
farmers and their wives have gathered., Such organizations
as Farmers' Union or the Farm Burean offer a splendid
opportunity for the local agricultural instructor to ex-
pl&ﬁthawrkméobmtm.meﬁ.m«!mmmmt'
If possible, it would be best for the instrustor to

talk to socme of the leaders of the comsunity previcus

to the meeting., Then, when the discussion arises at

the meeting, they will be ready to discuse it, MNany
times it is difficult to interest a group of farmers

and their wives in scmething that they know little about."

Same specific recommendations for recrulting and maintaining
attendance are:

1, Personal sclicitation should be used as far as possible.

2. Use all-day students to tell their parents and meighbors.

3, Tslephone cslls are valuable when personal sclieitution .
is impossible,

ke The members of the evening class should encowrage thelr
neighbors teo attend, |



6. Posters advertising the work may be made by the staudent and

placed in the store windows,

7+ Newspaper articles may be written explaiming the mms.«

8. 4 short account may be put in the paper after each meeting.

9. Carde or circular letters may be sent to prospective members.

10, Uutside speakers may be obtained, such as agricultaral
spscialista,

1l. Demenstration of some vhase of the course may be given by
students of the all.day depsrtment,

12, Former students may ¢ ooperate in explaining the work to
others,

13+ Farmers may be notified through schools,

It should be recognized that ordinarily not a single one of these
methods suggested above is sufficient. A combination of several mesns
should be used,

Unless scmeone actuslly interviews some of the farmers who should
be most intcrested in the evening school and secures prozises from
them that they will attend, th: size of the group at its flrst meeting
may be a disappointment. The "key farmers® should do much of this
work and the local teacher should zlso see personslly some of the
farmers with wham he is well aecquainted.

the day of the first meetingy the key farmers, the sscretary
of the Chamber of Commerce, or of some other cooperative ageney should
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make good use of the telephone and as a last reminder bring to the
attention of the farmers, who should be most interested in a class,
the fact that the first meeting is to be held on that day.

, ‘More and mare, it is being realized that succsssful evening
classwork with adult farmers depends upon securing the sttendance of
a selected group of farmers—men who need the work, who want 1%, and
who can profit by it. Furthermore, it is alsc being more and more
realized that in order o secure the attendance of such a selected
group of farsers for an evening class, sameons, preferably a key
farmer or the teacher of vocational agriculiure, must persenally
interview the right farmers, clearly explain the work to bo taken
up, and golicit their attendance. After the class is onee under way,
%the proof of the pudding is in the eating®.

Probably the best way of securing and maintaining future enrolle
ments is to conduct & really worthwhile group of evening class meel~
ings and then let the word get arcand. After one such successful
serios, an instructor will find it very much easler to recruit and
maintain attendance,

The Follew-Up Partion of Instruction

It is recomended that the individnal visitation or on-fam in-
struction porticn of the course be as large as the class instruction
part, The adult education program should begin with this phase, and
continually be caming vack to it.

In making up the course ocutline for organised class instruction,
both students and the instructear, if the instruction is to be



practicsl and pertinent, will continually keep in mind the home
farm sitvation,

It must be furt er recognized that very rarely will the prcblems
of a1l students in the class be identical, and consequently it is very
rarely possible to make the group discussion and instructiom f4t perw
fectly the home situation of sach student., This fact makes it
essential fur the instructor to return agein and again to each
student's home farm for individus) discussion and instraction. Thus
comes the name "followeup® or as it 13 ealled in the institutional
onefam training program, “individual em~farm instruction®,

Schmidt & Ress {3k, pe 123) mentioned:

fThe torm ‘systesatic inastruction in agriculturet
characteriszes vocational edusation in agriculture of
less thsn college grade snd distinguishes this work
fran that of agricaltural extension. By systematic
instruction is meant instwuction in ragnlar organized
classes which meet at reascnably frement intervals
at given centers to pursue a canmt&ve sories of
instruction involving lectures, laberatory work, coms
ference discussions on farm problems, weaai.mal field
trips, and at least six months of directed or supervised
pmﬁﬁa correlated with the instruction., Both from

the standpoint of the law and frem the standpoint of
sound education in vocational agriculture the phase of
followsup or individual instruction must be gsmm due
emphasis at all tjmas,

Scimaidt & Ross (3L, pe 17h) g0 on to sayr

*In any effective vocational training work the directed
or syperylsed practice correlated with the instruction
iz just as important, if not more importean’, than any
or g1l of the items mentioned, In fact, to leave out
or to ignore the directed or mperv-s.sed practice work
tekes the heart and soul, ithe vital core, out of any
vocztional training. Moreover, when this practice is
lacking, the work is not vocational ®
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It is recognived that adult farmers do not go to schoel for
grades, credits, diplomas, or smusement. They go to school with the
sssumption that the instruction to be cffered will help them in their
farming business. That it will helr them to zolve their problems and
to do better the things that must be dona in order that they will make
more money ard have a fuller life as a result of suech training.

There hLas been criticlsm in many states, including Oregon, to the
effect that the follew-up or supervised Tarm practice phase of agrie
cultural edication has and is being neglected. This has always been
a roint for concern. For example, Schmidt & Rosa ( 3k, pe 129) make
the statemerts

"There is every evidence that a great many teachers

~ ars not measuring up to thelr responeibllity in connection

with followeup work with evening class students. The

individual reports show that in many schools only & ot

paratively mmall mmber of vislts are made and alsec many

students cnrolled are not reported in the finad supervised

cractlce report, There is great nced for more smphasis %o

be placed »pon sapirvisel practice work wlth evening ¢lass

students ®

If each instructor snd siperviser will keep in mird that a sound
program in sgricultural education must begin with the home farm and
end with the hoze farm at all times, the instruction, the quality of
training, the reception by those concarned, and the consequent suppert

of the program will be greatly improved,
Actual Class Instractional Procedures

Tae confersnce procedure should prevail in adult evening schodl
woak e
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It must be recognised that it is not often possible to take an
individial, send him to agricaltural college for training in agriculw
tural education and, m, expect him to go out inte a local schoel
district ar. comsunity and give the fw, either young or old, all
the answers, To a very great extent, am agricultural instrucior must
be an organizer, a coordinater, and a conference leader, as well as
an instructor, in a strict sense of the word,

There are three recognized types of educatiomal procedure {3k,
P+ 31) which are as follows:

l. The informing procedure.

2. The instructing procedure,

3+ The conference procedare.

An aduld class program shonld involve all three procedures from
time o time but probably the mest valusble and usahle method, and the
one which should be emphasized is the conference method,

The conference procedure differs from the other two educational
procedares in a nunber of ways., It does not attempt to put a group
in possession of new informatlon, and it does not attempt to develop
in a group new skills or to impreve skills already posaessed by the
group, That is, no subject matter is taught where the conference
procedure is used to the exclusion of the other procedures. The con~
ference leader is m regarded as an imparter of information, a lec-
turer, or a teacher specifically. This procedure { conference) does
congist of getting the members of s conference group, baving a comson
backzround of experience, systematically to analyze and think through



92
in a rather informal manner their problems, difficulties, and other
perplexing questions. The purpose of a conference is to sdlve probe
lems, to clear up questions, to change atiitudes, to bring out all
the important facts in a situation, and to devclop clear and better
thinking in regard te it., These purpeses are invariably accomplished
by members of a conference group throngh discussions in which their
experiences, their ideas, and their opinions are brought out, discussed

evaluated, and made use of in reaching decisions. The most character
istic feature of the conference procedure is the mutmal imterchange

of experiences, idess, and opinions by members of a group, ga__ggg_!_
®hom has hagd considerable experience with the problem or tepic
urder discussion.

An Over-all Philoscphy for Patting Instruction Across

The variety of jobs which a vocational agriculiare instructor ii
ecalled upon to perform are so many that it is impossible for him to be
fully qualified in all of the fields inveolved, He cannot hope to
have all of the answers himself, bubt he can locate a great many an-
swers and provide a great deal of training in agricultare by properly
utilizing the services which are available from other agencies but
which are not etherwise coordinated and available on 8 commnity
basis.

The vocational sgriculture instructor in a commrity hMgh school
is the only agency which 1s set up on a comsunity basis to provide the
wide variety of agricultural education which almost any rural commsunity
demands,
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The vocational agriculture instructor may serve the purpose for

his being and justify his existence by com
vided by many other agricultural agencies (which cut across various

phases of the community), by promoting the purposes of these variocus
agricultural agencies on a community level. The local agricultural

own purpeses will be sccomplished only if the purposes of the various

dinating the services pro-

agricultural agencies are put across so far as the community is
concerned. The net result will be agricultural education in a wide
variety of fields actually being conmmated on a community level to
the adyvantage and sentiment of the community, lts farmas, and its

peoples

In earrying eut such a philosophy, the local department of vocae
tional agriculture (in adult evening classes) will make usc of the
information and services available through such agencies as the
County Extension Agent, the Soil Conservation Service, the Farmerst!
Home Adainistration, the Forest Service, and many others by calling
in the appropriate agency or person and using that person or agency
to provide information, in his own particular fleld which applies to
the problem currently being taken up, the adult evening class on a
ity level. |

As a final reccamendation, it is suggested that the vocational
agriculturel instructor sheuld make it his responsibility to coordi-

nate on & community level, the services of the various agencies to
arold needless duplication of effort,



arent that a2 progran of education in

agriculture must includo the adult phase if 1t is to be a complete pro-
1917 & great deal has been sccomplished in the field of edult edusation
in agriculture. The extent of adult educetion programs in ag

Although some states have done comparatively 1ittle in aduit
sdusation in sgriculture, when one considers what other states have
bility of providing this type of agricultural education.

&mm Oregon's program of vocational agricultural eduwsation hss
mwmmmmamwm, it is also evident mwmon,
has to soms extent lagged behind the development of other states and




for consideration and adoption by school adm
and the state legislature.

B. Periodically meet with high school adeinistrators for
jolnt exchange of information. |

Te

ture, a swvey should be made, and then properly evaluateds
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to some extent and make use of the aveilabls lsy and other
srsidp and instructars to the fullest extent.
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son & great deal of eritisisa by
neral mafwwmmammmam level

is conoerved, This is 2lso trwe in a genergl W* so far as education

in Oregon is comcernsd. Many agencies and educatées ave looklng

ward vocatiensl education and toward adult education of many Lypes for

& portion of the answers for various age groupse
bwmmw$mmwmammm£&m |
answer to these important problems,
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including thet in sgricultwe for adults. It indicates that although
o0b Sorus of shumctin . Long way, thed |
far greater iiings to come, This is the challenge and oppecbusd
awaiting us. E&wm rides forward by performing

the general good of the commmity in providing adult edusstion in




ENROLLMENTS IN THE FOOD PRODUCTION WAR TRAINING PROGRAM
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ANALYS!S OF VETERANS IN TRAINING BY TYPES OF TRAINING

On November 30,1947 On November 30,1949

On Nov. 30, 1949

| R on Nove 30, 1947
" Key. ) famber Fercent Number fercemt

Total number of veterans in all types of training.e...eccvscreccencense . 2,800,000 100% 2,473,000 100%

wmn%ﬂ%‘mm ---------------- 2,222,000 _79.4  1.699,000 8.7
A Veterans {under P, L. , 780th Congress training under supervision
of the Veterans Administration in accordance with a vocational ob-
jective established through counseling and testing...c...ceceeenrcacs 253,000 9.0 185,000 7.5
B In schools of higher learning with generally recognized and accepted
- standards 1/ .......eees cerenreeeareraes O eeeeseseririeeas 1,150,000 L1l 844,000  3k.1
] In on-the-job training for which standards were established by
P. L. 679, 79th Congress 1/eceecs.. ceeers Gecenteseseetrtsesaarananen . 5L6,000  19.5 276,000  11.2
D In institutional-on-farm training, for which standards were established
by P. L. 377, 80th Congress 1/usecucecorsassossnsnsonsorsronorornenes 199,000 7.1 306,000  12.L
-E In elenmentary and second schools with generally recognlzed and
accepted standards l/ary ........... ...%......:P.’ ..... gn ............ . 74,000 2.7 88,000 3.5
F Veterans receiving tralning which, in the main, is not subject to estab-
Tshed or recognized standards. Covers vocational and trade schools,
technical institutes, basiness schools, and special schools, including e
flight training schocls L/esecececrensnnns P cerasane 578,000 20.6 774,000 31.3

1/ Al of this training is accomplished under P. L. 346, 78th Congress, the Servicemen's Peadjustment Act.

2 « 8
CHART IV (@3, » )

¢01
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Enrollment

Type of class rercent
15485 1/ 1947 Increase of

S increase
(1) (2) (3) (4) (5)
A1l types 640,791 584,533 56,258 9.6
Evening 297,713 263,116 34,595 13.1
Pari-time 24,293 23,714 579 2.4
All-day 314,263 293,684 20, 579 7.0
Day-unit 5522 4,017 505 12.6

I 22, pe 9)
CHART VI (22, pe
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Sl theHughes Ast
This act makes three annusl appropriatio
1. $3,000,000 for the salaries of teachers, supe .
; divectors of agriculturel subjects plus an additional amount
sufficient to provide a minimm allotnent of $10,000 for
\ cach state,
2, 33,09@,&0 for the salaries of teachers of trude, hoos sconce
ics, and industrial amsmts, plus en additional amount sufw
\
|
|
\
|

ficient to mrovide a minimm allotment of $10,000 for each
state. Not more than 20 percent of the ellotment to a atate
mMmﬂfwMoﬁM&WW&
3¢ $1,000,000 for the preparation of teachers, swiam, and
directors of agricultwral subjects, and ﬁm}hm*s of trede
amount sufficient to provide a sminimum sllotment of $10,000
for each state. Nob less than 20 per cent snd not more than
60 percent of the allotment for a state shall be spent in
each of the three vocational flelds mentiomed.
orge-tarden Act
This act does not mike Wﬁax&s; but it authorizes anhmal
apprapﬁaﬁ.m a& followss
1. &o,m,eaa for vocational education in agrimﬂm, plus an
additionsl amount sufficient to mrovide & mindmm allotment
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of saa,cea for eash State or Territorys.

2, %,,m for vocational e ducation in homs wemas, plus

'ﬁnml amount sufficient to provide a minimum allobe

ment of 52;6, ) for each State or Territory.

3. @B,G@ﬁ,m for vocational education in trades and Mmm,
plus an aﬁdi‘him amount sufficient to provide a minimum
allotmant of $40,000 far each State or Territory.

he %2,593, 00 for vocational education in distributive 0oCUe
pations, plufs an sdditdonal amount sufficient to provide &

Llotment of §15,000 for cach State ar Territory.

The conditions of this act sllow the funds provided to be
used for a number of purposes which ave not allowsble under
the Smith-Hughes Act.’

pproved Merch 10, 1924, he benefits of the Smithe

Hughes Act were axtended to the Territory of Hewali end an

sppropriation of $30,000 was authorized. The funds
shall be used under the same terme and conditions that apply
to the States. | , ,

2. Inanasﬁammdms, 1931, the benefits of the Smithe
Hughes Act and any acts amendatary cr supplemental to it
were extended to Puerto Rico upon the same terns and condie
tions applying to the States. al appre ' |
$30,000 for sgriculture, $30,000 for hone econamios,
$30,000 for trades end ind st r, and 15,000 for teacher




eppropristed under the authorizati ‘

ot sypeopelated £200,000 aznend
ral afi’icﬂ, but in 1934 1t was amended &

to change the mnﬁapmﬁmtcaaua thord

necessary to secure a new appropriation esch year. Nome of the mopay

eporopriated for apsobtioment b

ice of Bducation,

The Gs' tor Act does pot make an eppropriation but authore
1zes $350,000 annually for the Office of Educstlon. It is necossary
to secure a new appropriation each yoar. HNome of the monsy &ppros
mriated for apportiomment to the States may be used by the Office

the direction of the State Board for Vocatlonsl Education as rmoe
vided in its State plan which shall include certain genersl o
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3. &mhem;‘:atimmwefzﬁss college grade snd

designed to meet the needs of persons over 1k years of age.
L. e funds received by a State shall be paid out only as

Se

BENE DADOSGe

6. The cost of instruction supplementa

traindng shall be borne by the State and local commwadities
and no part of the cost theyeof shall be pald from Federal

RYCTN OF VOGATIONAL EDUCATION

by the SuitheHughes Act may be used for axy

vocational educations
: rropriated uaéar the four mrﬁhmaﬂm of the George-
Bardan Aot for mﬁmﬁ. a&watim in agviﬂulm, home economics,
Ms and mmm, anﬂ &at&‘ihﬂﬁm oceupations may be used for
’ ance of adequate mgrm af Indsts ﬁmw vooatdonal
adtwatiw on two levels, “ o

Level- auce of a program of adednis-
tration on the State level may include: |
es of the executive officer of




2.

10
b. Salary and travel expsnses of the State Director of
Vocational Edupation.
¢ Travel axmsiaf members of representive state advie
sary comnitiees.
d. Travel expenses of members of the state board of
vocational education.

-2

the administrative staff, professionsl and clerical.
f. Commdcation, suppliss, reinting, and, under gertain
conditions, remtal of space, light, head, and janitor

sary for the administration of the

tration on the local isvel may include onlys

as Salary and necéasary
tor,

travel expenses of & logal direC.

b, Tunds may not be used as reimbuwrsement for adminis-
trative equipment.

arden Act does not authorize specific approprise

tions #or vocational guidance, but section ) (b) states that the

ance and couvnseling.
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3+ Salaries and necessary travel expenses of vmmmi oounsel-
arsy and the purchase of equipment and supplies
counsaling.

The conditions applylng -




be made from me@x, Bres
For am@nltmm maﬁm

1o

Cw
de
ﬁ*
£o

8o

‘ Wﬂl’&ml

Salaries of teachers of Wwﬂ subjects in m‘h
‘ 3 all~day, and day
axvigdon by vocational mmwa teachers of the

wt&vim, related to mﬁaxm& education in agricul-

m, of the Pubwre Farmers of Amerid mmm ,

Farmers of Americ |

Haaesaw travel expeuses of t teachers

subjectas 3

Baudpment mti suppliss for vmﬁ&ml mmmm in

agricultural subjects,

ummwmmmlmmwwmw

K _%:&m;

Costs of State and lesal programs

of sgricultural mibjects. |
Prorated portions of the cost of State and local progrens
of administration of vocational m&maﬁma
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H, Prorated portions of the costs of State and looal

eultural edmostion, No funds appropriated by Hils seotion
nay be used for the travel of supsrvisors or for ANy Fupete
visory costs other than salaries,
2, e teacher~training funds provided hy section i of this
act nay be used to reimburse for the costs of maintenance

(1) Salaries and necessary travel expenses of supere
visory amff; mxaaﬁiaml and am':i‘_tzaly

(2) Comwmication, supplies, printing, and, under
certaln conditions, light, heat, rental of apace,




| 11k
of State pupervision, |
be Local levelewCosts of supervision on the local lsvel
which vay be reimbursed from Federal funds include only
*he selaries and necessary travel expense of locel

rdan A : app@wia%ﬂm 8specl-
fisally far su;:arvﬁ.s&sﬂ; but the amounts eppropriated for the four
vocational fields may be used for the supervision of instruction in
those fields. The conditions for their use are the same as for

Smi th-Hughes teacher-training funds used for suporvision. e Ceorgee
Barden funds may also be used to reinmburse for the cosis of maine
tenance of supervision of State or lecal programs of vecational
guldance under the conditions whish apply to supervision in the other
fislds and oro rated among the several funds made availabls by this

acte

ughes Act provides funds for use in

2 cervisor ,, and directors of agriculiural subw

Jects, and teachers of trade and mm&, and home econemics

subjects. These funds may be used as reimbursement for the costs
ining teacher~training prograns conducted in each vocational

1. State level.Coats of teacheretraining progrems for which
Smith-Hughes funds nay be uwsed includes
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de. Salaries of teacher trainerse-resident and itinsrante
and other mewbers of teacher training staffs, profession-
al and clerical. N
be Travel expenses of %&a&‘wz’y trainere--resident and ’
itinerant-~and other members of teacher-training stalfs,
professional and clerical; siudent teachers; consultants
for work conferencesy college teachers of technical sube
Ject mﬁtsr, when visiting vocational schools and classesy
teachers of ahwi:; intensive technical courscs for em-
yed teechersy and vocational teachers attending cone

ferences caﬁaﬂ by the Staite Board.

Ce Qmmrm}imtticﬁ, supplies, g}rintir@, and, under certain

conditions, rental of space, light, hwk; and janitor
service necessary for the training of teacherse
A1l teacher-training work conducted by institutions
approved by the State Board for vocationsl education is
considered to be on the State level.
2+ Iocal levele.-Reimbursement for the costs of teacher train-

ing on the local level may include only salaries and neces-

sary travel of local teacher trainers.

Teacher tralming funds may not be used for reimbursement
for salaries paid for teaching "subjevt matter® courses bub
only for salaries peid for teaching courses dealing with the
prefessional education phases of the work of the vocational
teacher.




den Aot does not autharize any specific :
aﬁmmmmﬁmm,mmm
cational education in the four fields may be used as reimbursement
for the costs of maindaining raining programs |
fiedds. The conditdons under which these funds may be expended sre
teacher trsinim, except for the limitation of 20 persent m

and 60 percent moximm expendiiures. arde
be used to reisburse for the costs of maintaining 9%

rwograns of training vocational comnsela
mmamwmm These funds may also be used as
veimbussement for equipment and supplies for reimburssble teacher and

the purchase of rental of equipment of any kind for any purpo
The funds apmropriasted under the four suthorizations of the
Barden Act may be used as reimbursement of costs of the pure

chase or rental of equipment for vocational instruction in courses
which meet approved standerds. These fm, hmm,wmw used
for the purchase ermmalafofﬁw mmwaxmaqxﬁmt
for the use of teacher, Yeacher-trainers, supervisors, or adminis-
trators. After Jume 30, 1991, not move mmmwzmm
ment. to & State may be used for the purchase of such equipment
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Bquipment used far vosetional counseling is considered as being used
for vocational instruction. Heimbursement of the costs of instruc-
tional equipment for vocatdonal guldsnce may be made from the seve

SUPPLIES FOR VOCATIONAL EDUGATION

funds appropriat
by section L of the Smithilighes Aot may be used as reinbursement
the costs of supplies necessary fors

de

The funds provided wnder the fowr authorisations of the George
on Act may be used for supplies ag followss

1« Those needed for programs of administration on the State
level.

2+ Those needed for programs of supervision on the State level.

3¢ Those needed for programs of teacher and counselor training
trainers in instruction and by their studsnts in learning,
in an instructional situstion in the classroom, laboratary,
shap;‘ or field.
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0& travel which are 813. wable for the use of Smith-Hughes f
dtems 1 o 7, mmim, and also for the following items:
Be For executive officer of the State board.
9. For State dirvectors of vocational education and other mem-
bers of their staffs,
10, For members of the State board for vocatienal education.
11. Fer members of representstive Stste advisory comdttees.
12, For local directors of Mﬁm a&mﬁi&m
13, For teschers of vocabional courses. Reimbursenen

g staffs, and of vocational counselors may

the several appropriations, prorated on a basis

RESEARCH TN YOCATIONAL, EDUCATION

Research in education in the fledds of agrioculiure, home“econcm

ics, and trades and industry mey be considered as a part of the State
programo of teacher training, or of supervision in these fields, and

mmm,anﬁ the expense items allowable forr
research will include those which are included in other phases of
teacher~training or supervisory progrants

Educational research in agricvlture, distributive mupatﬁ.am,
home ecamomics, and trades and industry may be considered as parts az"

State prograns of tescher training and of supervision in these fields,




and reimbursement provided from the four appropriations made in
section 3e- |

Ressarch may also be considered ss parts of State programs
sdministration in vocational education, of State programs of coune
solor traiming and of supervision £or vocational guidanse, with
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