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Abstract approved:

The purpose of this study was to explore the relationships be-

tween preschool aged children's self-concepts and their parents'

attitudes. Thirty-three children, 18 boys and 15 girls, and their

parents acted as subjects for this study. The mean age of the child-

ren was 3 years 8 months, and their mean IQ score was 109. All

subjects came from the middle and upper socioeconomic classes.

A modified version of the Self Concept and Motivation Inventory,

designed for this study, was used to assess the children's self-

concepts, while a modified version of the Parental Attitude Research

Instrument was used to assess parental attitudes. The Pearson product

moment correlation method was used to test all hypotheses. The .10

level of significance was used as the criterion for statistical

significance.

In reference to findings related to the authoritarian-control

parental attitude dimension, there were significant positive
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relationships between boys' self-concepts and their fathers' attitudes

on the authoritarian-control factor (p<.lO) and two of its subscales,

fostering dependency (p<.O5) and suppression of sexuality (p<.O5). In

addition, boys' self-concepts were found to be significantly and neg-

atively related to their mothers' attitudes on the authoritarian-

control subscales of fostering dependency (p<.lO) and seclusiveness of

the mother (p<.lO). Furthermore, there was a significant negative

relationship between mothers' authoritarian-control attitudes on the

subscale, suppression of sexuality and girls' self-concepts (p<.lO).

No other significant relationships were found between boys' and gir1s

self-concepts and their fathers' and mothers' authoritarian-control

attitudes.

Regarding findings related to the hostility-rejection parental

attitude dimension, there was a significant positive relationship

between boys' self-concepts and their mothers' hostility-rejection

attitudes on the subscale, irritability (p<.lO). No other signifi-

cant relationships were found between boys' and girls' self-concepts

and their fathers' and mothers' hostility-rejection attitudes.

With respect to findings related to the democratic parental

attitude dimension, results revealed no significant relationships

between boys' and girls' self-concepts and their fathers' and mothers'

democratic attitudes.

Additional exploratory analyses of the relationships between pre-

school aged children's self-concepts and their father-mother attitude



differences revealed boys' self-concepts to be significantly

and positively, related to the father-mother attitude differences

on the authoritarian-control factor (p<.Ol) and two of its sub-

scales, fostering dependency (p<.Ol) and devotion to the father

role/seclusion of the mother (p<.Ol). Furthermore, girls' self-

concepts were found to be signficantly and positively related to

their father-mother attitude differences on the authoritarian

control subscales, devotion to the father role/seclusion of the

mother (p<.Ol) and suppression of sexuality (p<.05). In addition,

girls' self-concepts were significantly and positively related

to their father-mother attitude differences on the democratic

subscales, encouraging verbalization (p<.lO) and comradeship and

sharing (p<.lO).

Findings of the present study were related to both theo-

retical and previous research literature. Generally, findings

revealed the variables of sex of child and sex of parent to be

important in understanding the results obtained. Caution must

be taken, however, in interpreting these results, due to the

variety of limitations encountered in this study. These limit-

ations and suggestions for future research were discussed in.

the thesis.
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RELATIONSHIPS BETWEEN PRESCHOOL AGED CHILDREN'S
SELF-CONCEPTS MD THEIR PARENTS' ATTITUDES

INTRODUCT ION

During the past several decades, interest in personality

development among individuals has led to a number of theoretical

and research studies focused upon delineating the nature of the

self-concept. Various theoretical positions have emerged regarding

what the self-concept is and how it develops.

Snygg and Combs (1949) refer to the self as a "phenomenal

self" which develops as a product of a person's phenomenal field

which the individual perceives as being characteristic of himself.

The phenomenal field includes the totality of all experiences potent-

ially available to the awareness of an individual at a given point in

time. Like Snygg and Combs, Harry Stack Sullivan (Hall and Lindzey,

1970) views the self as a system of processes which are interpersonal

in nature. This self-as-process focuses upon the psychological

processes of perceiving, thinking, remembering and imagining which

occur as a result of a person's interpersonal experiences. Unlike

Sullivan, however, George Herbert Head (Hall and Lindzey, 1970) views

the self as an object, rather than a system of processes. This self-

as-object includes a person's feelings, attitudes, perceptions and

evaluations of himself as an object. Like Sullivan, Mead indicates

that this self-as-object emerges as a result of a person's inter-

personal experiences. By far, however, Carl Rogers' (1951) concept



of the self remains the most fully developed statement available

at this time. To Rogers, the self, self-structure or concept of

self is an organized configuration of perceptions which are admis-

sible to awareness. It is composed of such elements as a person's

perceptions of his characteristics and abilities; the percepts and

concepts of the self in relation to others and the environment;

the value qualities which are perceived as associated with experi-

ences and objects; and the goals and ideals which are perceived as

having positive or negative valence. Rogers indicated that this

self gradually develops as a unique value structure as the indi-

vidual interacts with the environment, which includes significant

others. If these significant others create a warm, accepting

environment by communicating to the individual unconditional

positive regard, then the individual eventually develops a positive

self-concept.

In the present study, of primary concern is the develop-

ment of preschool aged children's self-concepts. Since the pre-

school child's social world is often limited to his immediate

family, parents as significant others, play a major role in the

development of his self-concept. It is understandable, therefore,

that in studying the self-concepts of preschool aged children,

the variable of parent attitudes becomes of paramount concern.

A review of literature indicated that no study was found

relating preschool aged children's self-concepts to their parents'



attitudes. Only one such study was found with older aged children.

Coopersmith (1967) in relating the self-esteem of fifth and sixth

grade boys to their mothers' attitudes found significant relation-

ships between various dimensions of mothers' attitudes and boys'

self-esteem. Despite the sparcity of studies in this area, however,

a variety of studies were found relating children's self-concepts

to various aspects of their personalities (Coopersmith, 1959, 1967,

1968; Guardo, 1969; Horowitz, 1962; Lipsitt, 1958; Medinnus and

Curtis, 1963; Omwake, 1954; Phillips, 1951, Sheerer, 1949; Watten-

berg and Clifford, 1964; Williams and Cole, 1968), and various

aspects of children's personalities to their parentst attitudes

(Altman, 1958; Barwick and Arbucle, 1962; Crandall, et al., 1964;

Drews and Teahan, 1957; Hoffman, 1961; Jenkins, 1968; Peterson,

et al., 1959, 1961; Winder and Fau, 1962). On the basis of

the findings of these studies then, it appears reasonable that a

study regarding the relationship between preschool aged children's

self-concepts and their parents' attitudes be undertaken.

Purpose of this Study

The primary purpose of this study was to explore the relation-

ships between preschool aged children's self-concepts and their

parents' attitudes.
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Definition of Terms

Self-concept: as measured by the modified Self-

Concept and Motivation Inventory (SCANIN), opera-

tionally defined as responses of children to

statements about their role as a learner in school.

Parental attitudes: as measured by the modified

version of the Parental Attitude Research Instrument

(PARI), operationally defined in terms of responses

of parents to statements about child rearing re-

lated to the parental attitude dimensions of

authoritarian-control, hostility-rejection and

democratic.

Assumptions

The modified Self-Concept and Motivation Inven-

tory (SCM{IN) is an adequate measure of self-

concept among preschool aged children.

The Parental Attitude Research Instrument (PARI)

is an adequate measure of child rearing attitudes

among parents of preschool aged children (Emmerich,

1969).

Hypotheses and Analyses

Hypothesis I: There will be no significant relation-

ships between preschool aged children's

4



self-concepts and their parents'

authoritarian-control attitudes.

Hypothesis It: There will be no significant re-

lationships between preschool

aged children's self-concepts and

their parents' hostility-rejection

attitudes.

Hypothesis III: There will be no significant re-

lationships between preschool aged

children's self-concepts and their

parents' democratic attitudes.

The Pearson product moment correlation method was used to

test all hypotheses in this study. In addition, an exploratory

analysis of the data was undertaken to study the relationship

between preschool aged children's self-concepts and their father-

mother attitude discrepancies.

5



REVIEW OF LITERATURE

The scope and complexity of the literature related to the

problem of this thesis suggested organization of this review into

five sections. The material in these sections attempt to: look

at various definitions of the self-concept; delineate the problems

involved in measuring the self-concept; delineate the problems in-

volved in measuring parent attitudes; summarize studies regarding

the relationship between children's self-concepts and their parents'

attitudes and discuss a theoretical framework for this study.

Definitions of Self-Concept

Since the self-concept is one of the major variables in

this study, it becomes important to examine the concept of self

in light of selected contemporary theories of personality. Most

current personality theories include within their theoretical

positions a concept of the self. Generally, this theoretical

concept has accounted for the subjective experience of individuals

which facilitated and clarified the understanding of personality

development, assisted in explaining the motivational and psychol-

ogical processes that controlled behavior and described the self-

feelings of individuals that accounted for personal identity.

Wylie (1961) suggests several reasons why more attention

has been accorded to the self-concept in modern theories of

6



personality. In his later writings, Freud's increased attention

on ego functioning added a degree of emphasis to the importance

of the self-concept. Furthermore, psychologists working within

clinical settings found it difficult to explain human behavior

solely from a behavoristic standpoint, thus used the self-concept

to provide a more complete description of human behavior.

A survey of the literature reveals varied definitions and

descriptions of the self-concept. Snygg and Combs (1949) refer

to the self as a "phenomenal self". The concept of self or the

"phenomenal self" develops from the phenomenal field which includes

the totality of experiences potentially available to the awareness

of the individual at any given point in time. That part of the

phenomenal field which the individual experiences as being part

or characteristic of himself is the "phenomenal self". The develop-

ment of the self is viewed as a product of the perceptual process.

Reality is based on one's perception of the environment. Whether

an experience proves to be enabling or disabling to an individual

is largely determined by what one perceives. Perceptions viewed

as facilitating will encourage enhanced feelings of the self, while

negative feelings result from perceptions viewed as nonfacilitating.

Harry Stack Sullivan (Hall and Lindzey, 1970) held another

view of the self. According to Sullivan, the self exists as a

system of processes. Emphasis in this self-as-process definition



focuses upon such psychological processes as perceiving, remember-

ing, thinking and imagining that are interpersonal in nature. The

focal point is the interpersonal experience rather than the person.

Personifications of the self develop as a result of interpersonal

experiences. The individual develops a self with three personifi-

cations: "me", "good-mett, and "not-me". The "good-me" personi-

fication results from interpersonal experiences that involve satis-

faction, whereas the "bad-me" personification results from experi-

ences that evoke anxiety. when positive experiences promote a

sense of well-being, belonging and acceptance, the "good-me"

represents the individual's positive self-concept or self-image.

Experiences that are mainly negative or derogatory tend to promote

a self-concept or self-image that is more negative in character.

George Herbert Mead's (Hall and Lindzey, 1970) self emerges

as an object of awareness rather than a system of processes. The

self-as-object definition refers to a person's feelings, attitudes,

perceptions and evaluations of himself as an object. As other

individuals in one's social environment respond to an individual,

the self-as-object develops.

According to both Sullivan and Mead, (Hall and Lindzey,

1970) the development of the self is mainly viewed as a product

of the social interaction process. Through interpersonal re-

lations with others, a child comes to develop expectations and

attitudes toward himself as a person. It is this pattern of

8



relationships with significant others that is largely responsible

for an individual's development of positive or negative feelings

about himself.

In Carl Rogers' theory of personality, the concept of self

is one of the most central constructs. Rogers defines the self,

self-structure and concept of self as

"an organized configuration of perceptions of the
self which are admissible to awareness. It is
composed of such elements as the perceptions of
one's characteristics and abilities; the percepts
and concepts of the self in relation to others and
to the environment; the value qualities which
are perceived as associated with experiences
and objects; and the goals and ideals which are
perceived as having positive or negative valence."
(Rogers, 1951, p. 136).

For Rogers, the self is gradually differentiated from the organism's

total perceptual field and is a unique value structure. As a result

of interaction with the environment, and specifically the influence

of evaluational interaction with others, the structure of self is

formed.

Though Rogers has been influenced by ideas expressed by

Sullivan's interpersonal theory and phenomenology expressed by

Snygg and Combs, his theory of personality remains the most fully

developed statement of the self available at this time. Principal

features of Rogers' theory, as it pertains to the development of

the self-concept, include a warm, accepting environment provided

by significant others. By giving unconditional positive regard
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to the child, the child may eventually discover his "real self".

This real self is one that is completely congruent with the

experiencing organism. (Rogers, 1947, 1951, 1961).

From among the varied terminology which has been applied

to the concept of self, this study shall consider the following

to be representative of a general evaluative attitude toward the

self: self-concept, self-acceptance, self-esteem, self-image,

self and self-structure.

Measurement of Self-Concept

As there are various definitions of self-concept posited

by personality theorists, there are various types of measurement

devices which have been developed to study the self-concept. The

most frequently used instruments for measuring self-referent con-

cepts include scaling techniques such as adjective rating scales,

questionnaires, the Q-sort and projective techniques such as

sentence-completion tests, drawing tests and observation of children

in free play situations.

Scaling techniques are a common source of measurement for

assessing some aspect of the self-concept. According to this

method of measurement, individuals are assigned numerical positions

in order to provide for distinctions of degree with respect to

the characteristic being measured. This rating procedure may

determine distinctions of degree through self-ratings or ratings

10



by others. Generally, these techniques consist of adjective rating

scales (Bills, Vance and McClean, 1951; Buss and Gerjuoy, 1957),

questionnaires that form scales (Berger, 1952; Phillips., 1951) and

modifications of scaling techniques as the Q-sort.

Adjective rating scales consist of adjectives relevant to

various personality dimensions. A concept of self may be defined

from the traits and values which an individual has accepted as

definitions of himself. Basic problems arising from this type of

measurement include representative sampling procedures and a clear

understanding of the attributes being measured.

Questionnaires that form scales have also been widely used

to study the self-concept. Responses of agreement or disagreement

to statements representative of the dimension in question are

elicited directly from an individual. These responses provide the

basis for an assigned score. Major problems with respect to this

type of measurement include selection of scale items and interpre-

tation of response patterns.

One modification of the scaling technique which has fre-

quently been used in the study of self-concept is the Q-sort.

The rationale behind the Q-sort includes the assumption that

specific self-perceptions and evaluations exist for individuals

that can be ordered along a continuum from "unlike me" to "like

me", the measure of which represents the self-concept. In con-

junction with this first ordering of "like me" to "unlike me",

11
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a second ordering of "like my ideal" to unlike my ideal", the

measure of which represents the ideal self, is often used in self-

concept studies. Statements relevant to the topic of study are

sorted by an individual into specified number of piles. This sort-

ing reflects the judgment of the individual according to a favor-

ableness-unfavorableness dimension. When the same set of character-

istics has been ordered according to both dimensions, it is possible

to determine the discrepancy between the self-concept and ideal

self-concept. This measure, called the self-ideal discrepancy,

has frequently been used in research studies as an index of self-

acceptance. Problems relevant to this type of measurement include

the ability of an individual to conceptually define varied posi-

tions on the scale, as well as an individual's willingness to

reveal his true feelings and attitudes.

In an effort to encourage free expression and spontaneity

of responses, the projective methods of sentence-completion tests,

drawing tests and observation of children in free play situations

have been devised to measure self-concept. Although such indirect

procedures encourage free responses on the part of the individual,

there are problems inherent in this type of measurement. Those

considered to be most significant are the interpretations given to

a set of responses and eliciting specific rather than general

content of an individual's attitude toward some object.



Though specific problems exist for each method of measure-

ment, there are general problems t'hat apply to the area of self-

concept measurement. Reliability estimates are often not given and

the problem of validity is frequently bypassed completely. There

is often a lack of precise and clear construct-level definitions

that hinders not only the testing of hypotheses, but also the com-

parison of similar investigations utilizing different instruments.

(Crown and Stephens, 1961).

These general methodological problems become compounded

when the self-concepts of children are studied. One of the most

compelling problems researchers face in working with preschool

children is that of language. The age level and developmental

status of a child may affect any test result that is dependent

upon verbal comprehension. Furthermore, the ability and desire

a child has to attend to the test situation is another considera-

tion. A child who becomes bored or disinterested may not persist

at a task in the same manner as an adult. Measurement devices

for children must be attractive and interesting enough to hold

their attention.

Few reported studies have dealt with a preschool child's

self-concept. The methodological difficulties as well as a lack

of applicable tests have in many cases thwarted research efforts

in this area. Wylie, in a comprehensive review of self-concept

studies published between 1949 and 1958, summarizes the state

of affairs in self-concept research.

13



"On the whole, we have found that there are
enough positive trends to be tantalizing. On the
other hand, there is a good deal of ambiguity in
the results, considerable apparent contradiction
among the findings of various studies, and a
tendency for different methods to produce different
results. In short, the total accumulation of sub-
stantive findings is disappointing, especially in
proportion to the great amount of effort which
obviously has been expended." (1961, p. 317).

The present study is basically concerned with a young child's

perceptions of himself as reflected in a preschool setting. Because

of this, a self-report method of measurement seemed desirable.

Further interest in differentiating the relative position of indi-

viduals with respect to their self-concepts suggested the use of

a scaling technique. Additional considerations of maturation, time

and test availability prompted the selection of the Self-Concept

and Motivation Inventory (Farrah, Milchus, and Reitz, 1968) as a

useful source of self-concept measurement among preschool children

in an academic setting.

Measurement of Parent Attitudes

Previously in discussing the various definitions of self-

concept present in selected contemporary theories of personality,

mention was made regarding the importance of significant others in

understanding the development of children's positive self-concepts.

Since preschool children's social worlds are often limited to their

immediate families, parents, as significant others, play a major

14



role in the development of children's self-concepts. It is not

unusual, therefore, that in studying preschool children's self-

concepts, the variable of parent attitudes also becomes of para-

mount concern. Because of this, in the present study an attempt

will be made to explore the relationships between preschool child-

ren's self-concepts and their parents' attitudes.

A review of the literature regarding various approaches

to studying parent attitudes indicated that measurement problems

not only appear in studying children's self-concepts, but also

in studying their parents' attitudes as well. In recent years

there has been an increased interest in the study of parent

attitudes and this has resulted in the development of various

methods to study them. The most frequently used methods for

studying parent attitudes have included observations, question-

naires and interviews. Of these, the interviews and question-

naires with their corresponding scales, have been the most

popular. Though observational methods have been effective in

understanding and describing parent behaviors, they are considered

less effective for the purpose of studying parent attitudes, feel-

ings and perceptions. Their major limitations include problems

in obtaining information regarding the underlying feelings and

attitudes of parents, accurate observations, objectivity of

observers and well-defined concepts.

Interview procedures offer advantages as well as dis-

advantages in investigating parent attitudes. Due to great

15
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flexibility in the interview situation, this technique is especially

valuable in the study of such complex subject areas as parent

attitudes. The adaptability of the interview procedure also makes

it a valuable tool for sampling a wide educational segment of the

population. Major difficulties with this type of measurement,

however, center on problems of standardization and interpretation

of results, as well as the time needed to administer the interviews

to parents.

While the interview approach offers the greatest flexibility,

the questionnaire offers time, economic and standardization advan-

tages. Due to the written responses of subjects to prearranged

questions, the questionnaire procedure can be

easily and quickly to a larger portion of the

problems relevant to this type of measurement

administered more

population. Basic

include both the

willingness of parents to report their true feelings and attitudes,

as well as their ability to understand and interpret statements

of the questionnaire.

When distinctions of degree in the study of parent atti-

tudes are desired, attitude scaling techniques are often used.

Though attitude scales employ various methods of construction,

response and score interpretations, they remain the most common

measurement approach of parent attitudes. Attitude scales attempt

to measure varying degrees of positivity and negativity regard-

ing the attitudinal referent. Subsequently, scores which are



obtained represent a favorable-unfavorable dimension toward the

attitude object in question. (Green, 1954; Shaw and Wright, 1967)

Perhaps the most significant problems encountered with respect to

this type of measurement include validity factors, selection of

scale items and interpretation of response patterns.

Like measurement problems encountered in the study of

self-concept, similar general problems of measurement can be

found in the study of parent attitudes. Reliability and validity

factors remain major problems. In addition, the rationalization

and deception of a parent's self-report may place a limit on the

data obtained. Furthermore, most parent attitude measurement

devices use the mother as the primary source of information.

In the present study an attempt will be made to study

parent attitudes as they relate to a preschool child's self-concept.

Recognizing the importance of parent attitudes as a complex concept

as well as a subjective and personal phenomenon, a self-report

questionnaire method of measurement will be used. Further interest

in differentiating the relative position of parents with respect

to selected attitude dimensions suggest the necessity of using a

scaling technique. Additional considerations of test availability,

separate mother-father forms and time factors prompted the selection

of the Parental Attitude Research Instrument (Einmerich, 1969) as

a useful measurement device for studying parents' attitudes.
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Relationships Between Children's Self-Concepts
and Their Parents' Attitudes

The primary purpose of this section of the review of liter-

ature focuses upon summarizing studies done exploring the relation-

ships between children's self-concepts and their parents' attitudes.

An intensive search of the literature revealed no study relating

preschool aged children's self-concepts to their parents' attitudes.

One study was found, however, with older children. Furthermore,

various studies were found relating children's self-concepts to

various aspects of their personalities, and various aspects of

children's personalities to their parents' attitudes. On the

basis of the findings of these investigations, then, this section

of the review of literature was divided into three parts: studies

directly related to the area of this study; studies relating

children's self-concepts to various aspects of their personalities;

and studies relating various aspects of children's personalities

to their parents' attitudes. A summary of studies in these areas

will provide the justification for the present study.

Studies Directly Related

Coopersmith's (1967) study relating the variable of self-

esteem among boys and maternal attitudes remains the only investi-

gation found directly related to this study. Utilizing 85 pre-

adolescent male fifth and sixth graders attending a school in

18



central Connecticut, self-esteem was measured by the Self-Esteem

Inventory, while maternal attitudes were assessed through use of

the Parental Attitude Research Instrument and maternal interviews.

Findings related to the dimension of maternal acceptance

revealed that mothers of boys with high self-esteem were more

loving, had closer relationships and were more interested in

their boys than mothers of boys with low self-esteem. Also,

mothers of boys with high self-esteem were found to be more

available in times of distress and discomfort, more concerned

with their boys' activities and actively participated in joint

activities with them.

Results relative to the dimension of maternal control

were also considered. Characteristics of maternal control involved

a study of the number of limits, firmness, consistency and manage-

ment procedures used by mothers in controlling their boys' behavior.

Results indicated that boys with high self-esteem had mothers who

exhibited more extensive limits in child rearing than mothers of

boys with low self-esteem. Also

consistency in child rearing was

esteem. Furthermore, management

denial and isolation rather than

19

a higher degree of firmness and

associated with boys of high self-

control procedures such as restraint,

corporal punishment and withdrawal

of affection were found among mothers of boys with high self-esteem

rather than mothers of boys with low self-esteem.
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With respect to the dimension of democratic attitudes,

mothers of boys with high self-esteem were more democratic than

mothers of boys with low self-esteem. This means that mothers

of boys with high self-esteem had a greater tolerance and respect

for their boys' independent and contrary opinions. Management pro-

cedures such as discussion, reasoning and non-cohersive suggestion

were generally employed to obtain their boys' cooperation. However,

mothers of boys with low self-esteem employed management procedures

that were dictatorial, rejecting and uncompromising.

Relationships Between Children's Self-Concepts
and Aspects of Their Personalities

While only one study relating aspects of children's self-

concepts to their parents' attitudes was found, a number of studies

abound relating children's self-concepts to aspects of their per-

sonalities. Studies relating children's self-concepts to aspects

of their personalities will be summarized according to the follow-

ing categories: (1) acceptance of others, (2) anxiety, (3) social

and peer interaction and (4) academic achievement.

Acceptance of Others

Various theoretical approaches to defining self-concept

have indicated that individuals with positive self-concepts are

more accepting of themselves than individuals with negative self-
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concepts. (Combs, 1962; Kelly, 1962, Rogers, 1961; Snygg and

Combs, 1949) If the dimension of self-acceptance can be used to

denote a person's self-concept, then studies in the area of self-

acceptance can provide us with information regarding the relation-

ship between self-concept and acceptance of others.

Studying the recorded clinical population of ten adult

subjects in client-centered therapy, Sheerer (1949) found a signi-

ficant positive relationship between subjects expressed acceptance

of self and expressed acceptance of others. Phillips (1951),

from his non-clinical sample of 48 college psychology students,

77 college freshmen and sophomores and 86 high school students,

found similar results. Using a multiple-choice questionnaire

technique, positive correlations were obtained between self-

acceptance and acceptance of others for all groups studied.

Omwake's (1954) study with 113 college psychology students provided

further data to substantiate this positive relationship. She

employed Phillip's Questionnaire on Attitudes Toward the Self

and Others (1951), the Bills, Vance and McLean's Index of Adjust-

ment and Values (1951) and Berger's Scale for Self-Acceptance and

Acceptance of Others (1952) in her research. Findings revealed

that on all three measures, positive correlations were obtained

between subjects' acceptance of themselves and acceptance of others.

In a more recent study regarding maternal self-acceptance and child-

acceptance by Medinnus and Curtis (1963),similar findings were



obtained. Investigating a group of 56 mothers with four year old

children, results indicated that a significant positive relation-

ship existed between maternal self-acceptance .and child-acceptance.

Bills, Vance and McLean's Index of Adjustment and Values and a

Semantic Differential Scale of 20 bipolar adjectives were used to

measure maternal self-acceptance. Child-acceptance was measured

through use of the same set of bipolar adjectives found in the

Semantic Differential Scale.

Anxiety

Regarding research relevant to the study of children's

self-concepts and anxiety, a number of studies were found. In a

series of studies by Coopersmith, designed to investigate the rela-

tionship between the self-concept and anxiety, (Coopersmith, 1959,

1967, 1968) findings revealed that children with high self-esteem

were found to have a lower level of anxiety than children with low

self-esteem. In the first of these studies the self-esteem of 102

fifth and sixth grade children was measured by the Self-Esteem

Inventory and ratings from a Behavior Rating Form. The Children's

Manifest Anxiety Scale was utilized as an index of anxiety. In

the second study, similar results were obtained among male children

of the same age. Finally, in the third study, using a different

measurement of anxiety, previous findings were further supported.

Boys' reports of distress feelings and mother's reports of boys'

psychosomatic symptoms were used as measures of anxiety. Boys
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with low self-esteem displayed more anxious behavior such as in-

somnia, fatigue, headaches and intestinal upset than boys with

high self-esteem.

Other researchers have employed the discrepancy scores of

individuals with respect to "what they think they are" and "what

they would like to be" as an index of self-concept. Using this

type of measurement, the greater the similarity between these two

evaluations of the self, the more positive the self-concept. In

doing this, Lipsitt (1958) and Horowitz (1962) using children of

the fourth, fifth and sixth grades respectively, found significant

negative correlations between children's positive self-concepts

and anxiety. The Children's Self-Concept Scale served as an index

of self-concept, while the Children's Manifest Anxiety Scale

measured children's anxiety. In a similar study with sixth grade

children, Bruce (1958) obtained supportive results.

Social and Peer Interaction

In reference to studies regarding the relationship between

children's self-concepts and social and peer interaction, several

studies were found. In Coopersmith's 1959 study, 102 fifth and

sixth graders were administered the Self-Esteem Inventory and a

sociogram which used a peer-nomination technique. Children were

asked to name three peers they would most like to have as friends

in their class. Results indicated a significant positive correlation
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between self-esteem and the number of peer nominations. Children

with high self-esteem were nominated as peers more often than child-

ren with low self-esteem. Other studies by Williams and Cole (1968)

and Guardo (1969) provided similar results. However, in these

studies with sixth grade children the self-concept measures included

the Tennessee Self Concept Scale and A Self-Concept Scale, respect-

ively. When Horowitz (1962) employed a ranking procedure to assess

the popularity of 111 fourth, fifth and sixth graders in Oregon,

again similar results were obtained. Children who were ranked as

most popular had more positive self-concepts than children ranked

as less popular. In this study Lipsitt's Children's Self-Concept

Scale served as an index of self-concept.

When an individual's sociometric status was assessed

through observation of certain skills and abilities or possession

of certain personality attributes related to social interaction,

Coopersmith's studies of 1967 and 1968 with 85 preadolescent boys

further substantiates previous findings. Using social involvement

in group activities and discussion as an expression of an indivi-

dual's social interaction, Coopersmith found significant differ-

ences in the social interactions of boys with varying levels

of self-esteem. Boys with high self-esteem were found to be

more "socially successful" (i.e. active participants in group

discussion, eager and willing to express and support opinions,

unwilling to side step disagreements and not particularly sensitive



to criticisms). In contrast, boys with low self-esteem were

found to be more "socially unsuccessful" (i.e. quieter and more

passive in group discussions, a listener rather than a participant,

fearful of angering others and sensitive to criticisms). In add-

ition, Coopersmith's 1967 study indicated that boys with low

self-esteem not only possessed fewer friends, as measured by a

classroom sociogram, but results of the Rosenberg Self-Image

Questionnaire indicated that these children perceived themselves

as having more difficulties in social situations. In all these

studies the Self-Esteem Inventory was used as a measure o.f self-

esteem.

Academic Achievement

With respect to the relationship between self-concept and

academic achievement, few studies were found. In a study of 102

children in the fifth and sixth grades, Coopersmith (1959) admin-

istered the Iowa Achievement Test, the Self-Esteem Inventory and

the Behavior Rating Form to investigate this relationship. Results

revealed a significant positive correlation between school achieve-

ment and high self-esteem. In another study, Williams and Cole (1962)

in investigating the relationship between self-concept, reading

achievement, math achievement, and mental ability with 80 sixth

graders from both rural and urban areas, found a significant posi-

tive correlation between self-concept and these achievement variables.
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The Tennessee Self-Concept Scale provided a measure of self-esteem,

while the California Short Form Test of Mental Maturity and the

Reading and Arithmetic sections of the California Achievement Test

Battery provided measures of ability and achievement, respectively.

Wattenberg and Clifford (1964) with 128 kindergarten children found

no relationship between the self-concept and mental ability. How-

ever, results revealed a positive correlation between self-concept

and reading achievement. In this study, self-concept was measured

through an Incomplete Sentences Test and tape recordings of children's

remarks made while drawing a picture of their families. The Detroit

Beginning First Grade Intellectual Test served as a measure of

mental ability, while reading achievement was measured through a

reading test series published by textbook companies.

Relationships Between Aspects of Children's Personalities
and Their Parents' Attitudes

In reference to the relationship between aspects of child-

ren's personalities and their parents' attitudes, a number of

studies were also found. Studies reviewed in this section will

utilize the same previous categories of children's personalities

to explotEtheir relationships to parents' attitudes.

Acceptance of Others

Regarding research relating the personality characteristic



27

of acceptance of others among children and their parents' attitudes,

only one study was found. Hoffman (1961) in studying 445 boys and

girls in the third to sixth grades, representing various socioeconomic

groups, found children's acceptance and liking of their peers to

be positively related to parental affection. While children's

acceptance of others was assessed through teacher ratings and class-

room sociometrics, parental affection was measured through use of

questionnaires and maternal interviews.

Anxiety

With respect to the personality characteristic of anxiety

among children and their parents' attitudes, few studies were

found. Altman (1958), in studying 51 eight to ten year old child-

ren from differing socioeconomic levels, found that children high-

est in emotional stability, frustration tolerance and freedom from

conflict had mothers who were the least infantilizing toward their

children, the most flexible in control procedures and the most

accepting. The Rorschach Ink Blot Examination was used to measure

anxiety in children, while maternal attitudes were measured through

maternal interviews. In a study by Jenkins (1968) which examined

the relationship between anxiety among 287 children, the majority

of whom were under ten years of age, and maternal attitudes, a

positive relationship was found between anxiety among children and
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anxious, infantilizing and over-protective maternal attitudes.

Anxiety behaviors included immaturity, chronic fear, shyness, over-

conformity, submissiveness, frequent nightmares, sleep disturbances

and difficulty of maternal separation. Maternal reports served

as a measure of both anxiety among children and attitudes of mothers.

Social and Peer Interaction

With regard to studies relating the personality character-

istic of social and peer interaction among children and their

parents' attitudes, several studies were found. A study by Trapp

and Kausler (1958) utilizing a sample of 16 nursery school children

and their parents, revealed that children of parents with high and

low levels of dominance (i.e. the degree of conformity of child to

parental limits) avoided significantly more contacts with adults

than children of parents with a moderate amount of dominance. The

social behaviors of children were assessed through direct obser-

vation and parent attitudes were assessed by the Parent Attitude

Survey. Another study by Peterson et al. (1959) using a sample

of 60 children, six to twelve years of age, in which a clinic

and nonclinic group were identified, found a high level of seclus-

iveness in clinic children to be significantly and positively

related to their fathers' autocratic attitudes and lack of parental

concern. In addition, both parents were less "well-adjusted", less

sociable and experienced more disciplinary contention than parents
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of nonclinic children. The social behaviors of children as well

as parent attitudes were measured through parent interviews. With

respect to a subsequent study by Peterson et al. (1961) using a

sample of 77 kindergarten children from a clinic and nonclinic

group, findings revealed that children from the nonclinic group

who experienced significantly more social withdrawal, aloofness

and inability to have fun had fathers who were strict, cold and

aggressive. While childrents social behaviors were assessed from

a checklist completed by both parents and teachers, parent atti-

tudes were assessed through parental interviews. Winder and Rau

(1962) in studying 118 boys in the fourth, fifth and sixth grades,

found high peer popularity of children positively related to low

levels of parental aggression, frustration and punishment. While

the Peer Nomination Inventory measured peer popularity, the Stanford

Parent Attitude Questionnaire measured parent attitudes.

Academic Achievement

Finally, in studies relating children's academic achieve-

ment to their parents' attitudes, several studies were also found.

In a study of 45 eighth grade students of differing levels of

academic achievement, Barwick and Arbuckle (1962) found high achieve-

ment of both boys and girls significantly and positively related to

parental acceptance. While parents of the high achieving girls were

more accepting of their children than parents of children at lower



levels of achievement, fathers of the high achieving boys were

more accepting of their children than fathers of children at lower

levels of achievement. Academic achievement was measured on the

basis of students' grade-point indices, while instruments used to

measure parent's acceptance of their children included a Situation

Questionnaire for Parent-Child Relationships, A Sentence Comple-

tion Test and the Thematic Apperception Test. When the relation-

ship between academic achievement among 68 junior high students

and the corresponding attitudes of their parents were examined,

Drews and Teahan (1957) found a significant positive relationship

between academic achievement among children and the restrictive

and authoritative attitudes of mothers. While restrictive atti-

tudes referred to parental limits set for the child, authoritative

attitudes referred to parental punitiveness in response to the

child's disobedience. In this study, the measure of academic

achievement consisted of the subjects' grade-point average main-

tained over a period of two years, while maternal attitudes were

assessed with the Parent Attitude Scale. In another study using

a sample of 120 second, third and fourth graders, Crandall et al.

(1964) found high academic proficiency of girls on reading and

arithmetic tests positively associated with high achievement

standards of their mothers. In contrast, girls who performed at

lower achievement levels had mothers whose achievement standards

were less demanding. The academic performance of children was

measured with the California Achievement Test and parent attitudes
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were assessed through parent interviews performed at the Fels

Research Institute.

Summary

A review of literature regarding the relationships between

children's self-concepts and their parents' attitudes revealed

only one study found directly related to this area. Studies abound,

however, which reveal significant relationships between children's

self-concepts and aspects of their personalities, as well as aspects

of children's personalities and their parents' attitudes. On the

basis of these findings then, it seems logical and important for

one to explore the relationship between children's self-concepts

and their parents' attitudes. The present study will attempt to

explore this relationship with a preschool population. While the

modified Self-Concept and Motivation Inventory (SCANIN) will be

used as a measure of preschool children's self-concepts, the

Parental Attitude Research Instrument (PARI) will be used to

measure parents' attitudes.

Theoretical Framework

Although no theoretical position exists directly relating

children's self-concepts to their parents' attitudes, Rogerian

theory suggests that such a relationship may exist.

According to Rogerian theory, the concept of self consists

of conscious perceptions and values of "I" or "me" as differentiated

31



frome one's phenomenal field. This concept of self represents a

subjective abstraction of the self in relation to the environment.

As a result of interaction with the environment and particu-

larly as a result of evaluational interaction with others, the

concept of self is formed. As development takes place, experiences

are both differentiated and symbolized in an awareness of being

or functioning. It is the individual's subjective experience of

events that determines reality for an individual. From such exper-

iences, an individual develops personal feelings of worth.

Rogers' views an accepting psychological climate as largely

responsible for fostering and facilitating psychological growth

and development and bringing about constructive personality changes.

When an individual experiences warm, positive and acceptant atti-

tudes from others, he appears more accepting of himself. While

positive experiences enhance positive feelings of the self, nega-

tive experiences restrict such feelings. Implicit in Rogers'

theory is a need for positive self-acceptance which is learned and

developed through experiences with others. Within the context of

the family unit, parents assume a major role in the socialization

of their children. Consequently, since young children basically

assess their worth or worthlessness in terms of their relationships

with their parents, it appears important that in understanding a

child's self-concept, his parents' attitudes become a major variable

of investigation.
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METHODS

Subj ects

The subjects of the present study included 33 children and

their parents associated with preschool programs sponsored by the

Family Life Department at Oregon State University. Variables con-

sidered in selecting the children and their parents for this study

included:

that the children ranged in ages from 3 years-5 months

to 4 years-3 months at the time of data collection.

that the children had I.Q. scores of "average" or above

as measured by the Peabody Picture Vocabulary Test

(Dunn, 1965).

that the children came from families of the upper and

middle socioeconomic classes as determined by Hollings-

head's (1957) Two Factor Index of Social Position.

that the children came from families where both parents

were present.

that the children had no physical defects which might

affect their performance in carrying out the tasks re-

quired of them in the present study.

Pertinent information regarding the children's age and sex,

and the families' socioeconomic status was obtained from a
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questionnaire filled out by parents upon enrollment of their

children in one of the two preschool programs.

Description of the Children

A description of the sample of children used in this study

according to sex, age and I.Q. is summarized in Table 1.

Table 1. Description of Children by Sex, Age and I.Q.

Subjects N Mean Age Mean I.Q.

(Years/Months)

Age and Sex

The sample of 33 children included 18 boys and 15 girls,

all ranging in ages from 3 years-5 months to 4 years-3 months.

The mean ages for boys and girls were 3 years-9 months and 3 years-

8 months, respectively.
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Boys 18 3/9 110

Girls 15 3/8 109

Total 33 3/8 109



I.Q.

The Peabody Picture Vocabulary Test (Dunn, 1965) was used

to obtain the I.Q. scores of all children. This instrument pro-

vides an estimate of preschool aged children's verbal intelligence

through measuring their receptive vocabularies. All children had

I.Q. scores ranging from 90 to 129, with a mean I.Q. score of 109.

The mean I.Q. scores for boys and girls were 110 and 109, respec-

tively.

Socioeconomic Status

Hollingshead's (1957) Two Factor Index of Social Position

was used to determine the socioeconomic status of the families

in the present study. In developing this index, Hollingshead

assumed (1) that there was a class structure in our society;

(2) that positions in this society could be determined by a few

specific characteristics; and (3) that these characteristics

could be represented numerically for statistical analysis. The

two factors used by Hollingshead were occupation and education.

Levels of occupation and education were given a scaled score

ranging from one to seven, and were multiplied by factor weights

of seven and four for occupation and education, respectively.

The two products were then added and yielded a socioeconomic

status score, ranging from a low of 11 to a high of 77. Socio-

economic status may be grouped according to five socioeconomic

classes (Hollingshead, 1957, p. 10).
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Socioeconomic Range of Computed
Classes Scores

I (Upper) 11-17
ii 18-27

III 28-43
IV 44-60
V (Lower) 61-77

Following Hollingshead's index, the families in the present study

were distributed among the socioeconomic class positions as sum-

marized in Table 2.

Table 2. Description of Families by
Socioeconomic Class

Socioeconomic Class N

I (Upper) 20
II 8

III 5
IV 0
V (Lower)

Total 33

Instruments

Two instruments were used to collect the data for the pre-

sent study. These included a modified version of the Self-Con-

cept and Motivation Inventory and the Parental Attitude Research

Instrument.
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Self-Concept and Motivation Inventory (SCAMIN)

The Self Concept and Motivation Inventory (SCANIN) is a

measurement device developed by Farrah, Nilchus and Reitz (1968)

to assess children's self-concepts in an academic setting. Cate-

gories of the self-concept include both role expectations and

self adequacy. While the category of role expectations includes

the positive acceptance of aspirations and demands that children

think significant others -- parents, siblings, peers and teachers

-- expect of them, the category of self adequacy includes the

positive regard with which children view their present and future

probabilities of success.

The SCANIN consists of a number of first-person statements

which portray a situation or critical incident for the child.

Children respond to the oral administration of the test by select-

ing faces from a three face response scale. The children's res-

ponses to questions are recorded as they darken the nose on the

face of their choice. Scale responses ranged from sad to neutral

to happy facial expressions; scored 1, 2, and 3, respectively.

In the present study, the SCM'IIN was modified in order to

make the instrument more applicable to three and four year olds.

Findings from a sample of six preschool aged children indicated

the need to consider the following changes in the SCANIN. First,

attention was focused on the sentence construction of the test.
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In an effort to make the vocabulary of the test more meaningful

for a preschool population, a few word additions atid modifications

were made. Also, the structure of the sentences were reversed

to begin with the clause in order to stimulate the children's

receptivity to the questions (See Appendix A and B). Secondly,

the exploration of a physio-psychomotor response rather than a

paper and pencil technique seemed to hold the greatest promise

of increasing preschool aged children's interests and attention

spans. Consequently, an instrument was designed to measure such

a response. This instrument was fabricated from plywood with a

sloped face to support the three face response scale. (See Fig-

ure 1) The faces of the scale were yellow with black facial

markings that were superimposed on a black poster-board background.

Response selections were indicated as the children dropped a bead

through a one inch diameter hole in the mouth of the face of

their choice. Scale responses ranged from sad to neutral to

happy facial expressions; scored 1, 2, and 3, respectively. Thirdly,

due to the preschool population, the modified test appeared to

have its greatest use as an individually administered test rather

than a group administered one. Modifications in the SCANIN ap-

peared to facilitate the responses of preschool aged children

when an exploratory study was carried out at one of the local

nursery schools, using a sample of seven girls and five boys



Figure 1. The Modified Self-Concept and PLYWOOD
Motivation Inventory



between the ages of 3 years and 4 years-3 months. Furthermore,

a panel of child development experts, who had advanced degrees

in the field, judged the modifications of the SCAMIN to be satis-

factory, and not in violation of the major intent of the test as

a measure of children's self-concepts in an academic setting.

Reliability

Using a sample of 102 six graders from a lower-middle class

surburban Detroit school, a Spearman-Brown reliability coefficient

of .82 was reported for the Later Elementary Form of the SCANIN.

The reliability coefficient for the Early Elementary Form and

the Pre-School/Kindergarten Form was .79. Since no reliability

measures were present for the modified SCANIN used in this study,

a reliability study was conducted to provide a measure of stabil-

ity for this instrument. The test-retest method, with an interval

of two weeks, was used to obtain a reliability coefficient. A

random sample of half of the subjects in this study acted as sub-

jects for the reliability study. A product moment reliability

coefficient of .72 was obtained for the modified SCANIN.

Validity

In developing the SCANIN as a measure of children's self-

concepts in an academic setting, Nilchus, Farrah and Reitz (1968)
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first identified several major theoretical constructs as des-

criptive of an individual's self-concept. These theoretical con-

structs include role expectations and self adequacy, based on

Mead's concept of self and Erickson's and Thomas' concept of sig-

nificant others. While the theoretical construct of role expec-

tations represented the positive acceptance of aspirations and

demands that children think significant others -- parents, sib-

lings, peers and teachers -- expect of them, the theoretical con-

struct of self adequacy represented the positive regard with which

children view their present and future probabilities of success.

Having identified these theoretical constructs, Milchus, Farrah,

and Reitz then solicited from teachers hundreds of first-person

statements related to these theoretical constructs that could be

used to assess aspects of children's self-concepts. Following

this task, a factorial analysis of these statements was conducted

and only those representative of the theoretical constructs of

self-concept, previously identified, were retained as an item

in the SCANIN.

Parental Attitude Research Instrument (PARI)

The Parental Attitude Research Instrument (PARI) is a mea-

surement device that was originally developed by Schaefer and

Bell (1958) to study mothers' attitudes toward child rearing and
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the family. In the present study, a modified version of the

PARI developed by Emmerich (1969) was used. Emmerich's modified

version of the PARI was developec1 on the basis of the previous

works of Zuckerman et al. (1958) in a study of mothers' attitudes

toward child rearing and of Nichols (1962) in a study of fathers'

attitudes toward child rearing.

Emmerich's modified version of the PARI (See Appendix

C and D) consists of a large number of generalized third person

statements about child rearing to which subjects are asked to

respond in one of four ways.

A = Strongly agree

a = Nildly agree

d = Mildly disagree

D = Strongly disagree

Although different forms of the test are available for

use with mothers and fathers, the forms are similar with respect

to their scale contents and factorial structure. The three fac-

tors and their corresponding scales for the Mother's Form are

as follows:

1) Authoritarian-Control

Fostering dependency

Seclusiveness of the mother
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Excluding outside influences

Suppression of aggression

Suppression of sexuality

2) Hostility-Rejection

Marital conflict

Irritability

Rejection of the homemaking role

3) Democratic Attitudes

Encouraging verbalization

Equalitarianism

Comradeship and sharing

For the Father's Form, the three factors and their scales are

as follows:

1) Authoritarian-Control

Fostering dependency

Devotion to the father role

Excluding outside influences

Suppression of aggression

Suppression of sexuality
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2) Hostility-Rejection

Marital conflict

Rejection of interaction with the child

Rejection of family life

3) Democratic Attitudes

Encouraging verbalization

Equalitarianism

Comradeship and sharing

Emmerich (1969) reported that items of the PARI were

stated so that a general tendency to agree irrespective of con-

tent would result in nonextreme total scores on each of the fac-

tors. For the Authoritarian-Control Factor, 13 items were stated

so that agreement indicated the presence of the attribute and

12 items were stated so that agreement indicated an absence.

Corresponding numbers of items were seven and eight for the

Hostility-Rejection Factor and eight and seven for the Democratic

Factor. In controlling for acquiescence-response sets in the

PARI, all odd numbered statements were stated so agreement indi-

cated the presence of that attribute, while the reverse was true

for all even numbered statements. For odd numbered statements

strong agreement of an item is given a score of +2, mild agree-

ment +1, mild disagreement -1 and strong disagreement -2. For
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even numbered items the signs are reversed. The final set of

items found in the modified PARI contains a mixture of items

taken from Schaefer and Bell (1958) and Zuckerman (1959), with

seven items formulated by Eminerich (1969).

Reliability

From a sample of 100 unmarried student nurses, internal

consistency reliability coefficients were computed with the Kuder-

Richardson Formula 20 for 24 PARI scales developed by Schaefer

and Bell (1957). The range of reliabilities was from .54 to .84.

In addition, eight to ten item scales were tested on samples of

100 primparae and iuultiparae to further evaluate internal consis-

tency reliability. Internal consistency reliability coefficients

ranged from .37 to .86 for the primiparae and from .43 to .83

for the multiparae. Finally, a set of 23 five-item scales (Form

IV) was selected and tested for internal consistency reliability

on new samples of 60 primiparae and multiparae. Except for the

"rapport" scales which had a low variance, all but one of the

internal consistency coefficients exceeded .50 for both the primi-

parae and multiparae group. (Schaefer and Bell, 1958)

Validity

As one means of evaluating the construct validity of the

PARI, Zuckerman and Oltean (1959) correlated the PARI scales
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with scales from the Edwards Personal Preference Schedule (EPPS),

the Minnesota Multiphasic Personality Inventory (MMPI), the F

Scale of Authoritarianism, and a Test of Self Acceptance. The

subjects used in this study included 60 female psychiatric patients,

24 mothers of college students and 88 unmarried student nurses.

A significant positive correlation was found between the Authori-

tarian-Control Factor of the PAM and the F Scale of Authori-

tarianism in both the patients (r = .51) and the student nurses

(r = .61) groups. When personality needs as measured by the EPPS

were correlated with the Hostility-Rejection Factor of the PAM,

several significant correlations were noted. For the mothers'

group, these correlations consisted of the EPPS scales of achieve-

ment (r = .48), nurturance (r = -.59), aggression (r .41) and

affiliation (r = -.67). Positive correlations for the patients'

group were also reported between the Hostility-Rejection Factor

of the PARI and clinical scales composing the psychotic triad

(pa, pt, sc) of the MMPI. Of this triad, all correlations for

paranoia Cr = .33), psychasthenia (r = .35), and schizophrenia

(r = .48) were significant. Considering the nurses' group,

the measure of Self Acceptance also correlated significantly and

negatively (r = -.37) with the Hostility-Rejection Factor of the

PARI.
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The study of Freedheim and Reichenberg-Hackett (1959) used

the PARI as a research instrument in discriminating attitudes to-

ward children in various selected groups. The PARI was administered

in a before-after design to the following groups: Group A included

16 highly trained professional members of a children's cerebral

palsy rehabilitation staff; Group B represented 16 nurses' aides

at the same hospital; Group C consisted of 48 college students

taking a course in preschool child adjustment and Group D com-

prised the control groups of 47 college students from a history

class. The PARI proved sensitive to differences between two

groups varying in training, background and differing in overt be-

havior toward children. Significant differences were found be-

tween the staff group and nurses' aides on nine scales of the

PARI. Furthermore, differences reflected in the student group

taking a course in preschool child adjustment after pre-and post-

test scores were compared, revealed significant shifts in nine

PARI scales.

Zunich's (1966) study investigated the relation between

parental attitudes as measured by the PARI and the actual be-

havior of 36 nursery school children as rated by observers in a

child development lab school. Of 288 comparisons made between

attitude subscales and child-behavior categories, nine were

significant.



In 1969 Emmerich conducted an important study in which his

revised version of the PARI was administered along with the Paren-

tal Role Questionnaire (PRQ) to 56 mothers and 47 fathers of

children enrolled in the Purdue University Lab School. The PRQ

was developed and conceived as a measurement device for differen-

tiating parental role effectiveness on several different dimen-

sions. Findings indicate that of the 54 correlations computed

between the PRQ measures and the PARI factors, 21 were signifi-

cant with correlations ranging from -.44 to +.30. Of particular

interest was the tendency for the Authoritarian-Control Factor

in the PARI to be associated with low scores on a variety of

PRQ measures indicative of parental competence.

Procedures

Establishment of Rapport

The parents of all children enrolled in the preschool

programs sponsored by the Family Life Department at Oregon State

University agreed in advance to cooperate in research projects

conducted through the department. Consequently, obtaining paren-

tal cooperation presented no major problems.

In order to facilitate administration of the SCANIN to the

children and increase the reliability of the results, a period of
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two hours per day for one week was spent in establishing rapport

with the children. Although the children were randomly selected

for testing, they were not asked to participate if they were in-

tensely involved in an activity.

When approaching a child for participation, the researcher

said:

(Child's name), I brought a special game to school today

for you to see. Would you like to play this game with me?

A few children indicated no desire to participate when first

asked. To these children the researcher said:

That's fine if you don't feel like playing the game now.

Perhaps you'll feel like playing another time.

Only children who were willing to participate were used as subjects

in the present study.

Administration of the SCMUN to Children

A small room adjacent to the main classroom of the pre-

school school was used for testing. A low table and two child-

sized chairs were placed in the room and distracting items were

removed or shielded from view. Only one subject and the researcher

were present in the room during the testing period. The child

was seated at the table facing the test materials which contained

pictures of the three facial expressions, and the interviewer was
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seated to the child's right holding the SCAMIN and a tally sheet

on which the child's responses were recorded. While administer-

ing the test, the researcher attempted not to influence children's

responses by overemphasizing a word, or by using a facial expres-

sion. Questions asked of the children were read and then repeated

before moving on to further questions. An introduction preceded

the actual administration of the test. This introduction is pre-

sented following:

We're going to play a game just like the big boys and
girls play in school. It's called What Face Would You
Wear? You know that boys and girls put on masks to
look like other people. Sometimes clowns paint their
faces to look happy or sad. And you change your face
a few times every day. I want you to think of the
faces that you feel like wearing when things happen to
you. Look at the row of faces in front of you. Put
your finger on each face. One of the faces has a big
smile. Put your finger on the smiling face. (Research.-
er points to smiling face) Fine. But if you fell down
hard on the sidewalk, you would wear a sad face. (Re-
searcher points to sad face) Can you find the sad face?
Put your finger on the sad face. Fine. The face in
the middle isn't happy and it isn't sad. It's the face
you would wear when you just don't know how you're
feeling. This face is called the "I don't know face".
(Researcher points to neutral face) Put your finger on
the "I don't know face". Fine. To pick the face that
you would wear, I want you to drop a pop bead through
the mouth of one of the faces in front of you. Let's
try it. What face would you wear, if you saw a dog?
If you feel happy, you'll drop your bead through the
mouth of the happy face. If you feel sad, you'll
drop your bead through the mouth of the sad face. If
you don't feel happy or if you don't feel sad -- you
"just don't know", you'll drop your bead through the
mouth of the "I don't know face". Whatever face you
pick is all right. Fine.



The list of questions in the order of presentation may be found

in Appendix B. Approximate testing time per child was about 15

minutes.

Administration of the PARI to Parents

The PARI was administered to parents on one of four even-

ings set aside for parent testing in a college classroom. Parents

were requested to come together for testing. During testing, all

parents were seated at tabled chairs positioned toward the front

of the classroom. Nother and father forms of the PARI were

passed out to the appropriate parent and parents were instructed

to answer the PARI in a manner that reflected their own viewpoint

toward their child. In order to avoid contamination of the data,

parents were asked not to discuss their testing experience with

other parents until all parents were tested. Approximate test-

ing time was 20 minutes.
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RESULTS

The purpose of this study was to explore the relationships

between preschool aged children's self-concepts and their parents'

attitudes. Thirty-three children, 18 boys and 15 girls, and their

parents served as subjects for this study. All children were en-

rolled in one of two preschool programs sponsored by the Family

Life Department at Oregon State University. Other variables con-

sidered in selecting the children and their parents for this study

included the children's age, I.Q. and socioeconomic class of the

family. The children in this study had a mean age of three years-

eight months, and a mean I.Q. score of 109.

A modified version of the Self-Concept and Motivation In-

ventory, designed for this study, was used to assess children's

self-concepts, while a modified version of the Parental Attitude

Research Instrument was used to measure parental attitudes.

Tests of Hypotheses

Three null hypotheses were generated for this study. The

Pearson product moment correlation method was used to test all

hypotheses. The .10 level of significance was chosen as the

criterion for statistical significance.

The results of the tests of hypotheses are presented

individually. In addition, an exploratory study was undertaken

52



regarding the relationships between preschool aged children's

self-concepts and their father-mother attitude differences.

Hypothesis I

Hypothesis I: There will be no significant relationships

between preschool aged children's self-

concepts and their parents' authoritarian-

control attitudes.

Table 3 presents a summary of the product moment correla-

tion coefficients obtained expressing the relationships between

preschool aged children's self-concepts and their parents' atti-

tudes on the authoritarian-control factor and its subscales.

With respect to findings related to boys and their fathers,

results revealed that the authoritarian-control factor was posi-

tively and significantly related to boys' self concepts (r = .45,

p < .10). Furthermore, two subscales in this factor, fostering

dependency (r = .55, p < .05) and suppression of sexuality (r = .48,

p < .05) were also found to be positively and significantly

related to boys' self-concepts. In reference to findings related

to boys and their mothers, two subscales in this factor were

found to be negatively and significantly related to boys' self-

concepts. These subscales included fostering dependency
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Table 3. Product Moment Correlation Coefficients
Expressing the Relationships Between Pre-
School Aged Children's Self-Concepts and

* . .

Significant at the .10 level

** Significant at the .05 level
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Authoritarian-Control Parental Attitudes.

Self-Concept

Parental Attitudes Boys (n=l8) Girls (n=15)

Fathers' Attitudes

Authtritarian-Control 45*
.00

Fostering Dependency **
.55 -.06

Devotion to Father Role -.26 .12

Excluding Outside Influences .24 .15

Suppression of Aggression - .06 -.20

Suppression of Sexuality .48** -.02

Mothers' Attitudes

Authoritarian-Control - .23 -.24

Fostering Dependency _.42* -.07

Seclusiveness of Mother - .41* -.32

Excluding Outside Influences .16 .11

Suppression of Aggression -.19 .14

Suppression of Sexuality .17
_45*
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(r = -.42, p < .10) and seclusiveness of the mother (r = -.41,

p < .10). No other significant relationships were found between boys?

self-concepts and their fathers' and mothers' attitudes in this

parental attitude dimension.

Regarding findings related to girls and their fathers,

results revealed no significant relationships between girls'

self-concepts and their fathers' attitudes on the authoritarian-

control factor and its subscales. However, with respect to

findings related to girls and their mothers, the authoritarian-

control subscale, suppression of sexuality Cr = -.45, p < .10)

was negatively and significantly related to girls' self-concepts.

No other significant relationships were found between girls'

self-concepts and their mothers' attitudes in this parental

attitude dimension.

Hypothesis II

Hypothesis II: There will be no significant relationships

between preschool aged children's self-

concepts and their parents' hostility-

rejection attitudes.

Table 4 presents a summary of the product mozient correla-

tion coefficients obtained expressing the relationships between

preschool aged children's self-concepts and parents' attitudes



Table 4. Product Moment Correlation Coefficients
Expressing the Relationships Between Pre-
school Aged Children's Self-Concepts and
Hostility-Rej ection Parental Attitudes.

Self-Concepts

*
Significant at the .10 level
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Parental Attitudes Boys (n=18) Girls (n-l5)

Fathers' Attitudes

Hostility-Rejection -.13 -.11

Marital Conflict -.15 .09

Rejection of Interaction With

Child .08 -.27

Rejection of Family Life -.22 -.00

Mothers' Attitudes

Hostility-Rejection .23 -.06

Marital Conflict -.11 .23

Irritability .42* .08

Rejection of Homemaking Role .14 -.37



on the hostility-rejection factor and its subscales. Regarding

findings related to boys and their fathers, results revealed no

significant relationships between boys' self-concepts and their

fathers' attitudes on the hostility-rejection factor and its sub-

scales. However, with respect to findings related to boys and

their mothers, the hostility-rejection subscale of irritability

(r = .42, p < .10) was positively and significantly related to

boys' self-concepts. No other significant relationships were

found between boys' self-concepts and their fathers' and mothers'

attitudes in this parental attitude dimension.

In reference to findings related to girls, and their

fathers and mothers, results revealed no significant relationships

between girls' self-concepts and their fathers' and mothers'

attitudes on the hostility-rejection factor and its subscales.

Hypothesis III

Hypothesis III: There will be no significant relationships

between preschool aged children's self-

concepts and their parents' democratic

attitudes.

Table 5 presents a summary of the product moment correla-

tion coefficients obtained expressing the relationships between
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Table 5. Product Moment Correlation Coefficients
Expression the Relationship Between Pre-
school Aged Children's Self-Concepts and
Democratic Parental Attitudes.1

Self-Concept

1 No correlation coefficients are significant.
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Parental Attitudes Boys (nl8) Girls (n=15)

Fathers' Attitudes

Democratic Factor .24 .21

Encouraging Verbalization .02 .27

Equalitarianism .31 .18

Comradeship and sharing .10 .05

Mothers' Attitudes

Democratic Factor .23 -.06

Encouraging Verbalization .30 -.14

Equalitarianism .11 .29

Comradeship and Sharing .18 -.35



preschool aged children's self-concepts and their parents' atti-

tudes on the democratic factor and its subscales. Regarding

findings related to boys, and their fathers and mothers, results

revealed no significant relationships between boys' self-concepts

and their fathers' and mothers' attitudes on the democratic fac-

tor and its subscales. In addition, no significant relationships

were found between girls' self-concepts and their fathers' and

mothers' attitudes on this parental attitude dimension.

Exploratory Analysis

In attempting to study the relationships between preschool

aged children's self-concepts and their father-mother attitude

differences an exploratory analysis of the data was under-

taken. Table 6 presents the product moment correlation coef-

ficients obtained expressing the relationships between preschool

aged children's self-concepts and their father-mother attitude

differences

differences

relative to the parental attitude dimensions of

authoritarian-control, hostility-rej ection and democratic.

With respect to findings related to father-mother attitude

on the authoritarian-control parental attitude

dimension, results revealed that the differences between

father-mother attitudes on the authoritarian-control factor were

positively and significantly related to boys' self-concepts (r =
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Table 6. Product Moment Correlation Coefficients
Expressing the Relationships Between Pre-
school Aged Children's Self-Concepts and
Father-Mother Attitude Discrepancies.
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Father-Mother Attitude
Discrepancies

Self-Concept
Boys (n=l8) Girls (n=15)

Authoritarian-Control .52*** .15

Fostering Dependency .66** .01

Devotion to Father Role!
Seclusion of Mother .50

*
.32

Excluding Outside Influences .10 .01

Suppression of Aggression .10 -.21

Suppression of Sexuality .20

Hostility-Rejection -.24 -.06

Marital Conflict - .05 - .07

Rejection of Interaction
With Child/Irritability - .23 -.27

Rejection of Family Lif e/
Homemaking Role -.28 .26

Democratic Factor .03 .20

Encouraging Verbalization -.25 .32*

Equalitarianism .18 -.16

Comradeship and Sharing -.09 .31*

* Significant at the .10 level
** Significant at the .05 level

Significant at the .01 level



.52, p < .01). Furthermore, two subscales in this factor, foster-

ing dependency Cr = .66, p < .01) and devotion to the father role!

seclusion of the mother (r = .50, p < .01) were also found to be

positively and significantly related to boys' self-concepts. In

reference to findings related to girls, results revealed that the

differences between father-mother attitudes on the authoritarian-

control subscales of devotion to the father role/seclusion of the

mother Cr = .32, p < .10) and suppression of sexuality (r = .36,

p < .05) were positively and significantly related to girls'

self-concepts. No other significant relationships between child-

ren's self-concepts and father-mother attitude discrepancies in

this parental attitude dimension were found.

Regarding findings related to father-mother attitude

differences on the hostility-rejection parental attitude di-

mension, results revealed no significant relationships between

father-mother attitude discrepancies and boys' and girls' self-

concepts.

In reference to findings related to father-mother attitude

differences on the democratic parental attitude dimension,

while results revealed no significant relationships between

father-mother attitude differences and boys' self-concepts,

girls' self-concepts were found to be significantly and posi-

tively related to father-mother attitude differences on two
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democratic subscales. These subscales included encouraging

verbalization (r .32, p < .10) and comradeship and sharing

(r = .31, p < .10). No other significant relationships were

found between girls' self-concepts and father-mother attitude

differences on the democratic parental attitude dimension.
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StJNMARY AND DISCUSSION

Summary

During the past several decades a number of theoretical

and research studies on the development of self-concepts among

preschool aged children have emerged. Both theoretical and

research studies in this area have suggested that significant

others play a major role in influencing the development of

children's self-concepts. Since preschool children's social

worlds are often limited to their immediate families, parents

as significant others, assume a major role in the development

of their self-concepts.

Although no theoretical position exists directly relating

children's self-concepts to their parents' attitudes, Rogerian

theory provides a framework for understanding such a relationship.

According to Rogers, an individual's self-concept is enhanced

if significant others in his life are warm, positive and accept-

ing of him. Such positive experiences with significant others

facilitate positive feelings of the self, while negative ex-

periences restrict them.

The primary purpose of this study was to explore the

relationships between preschool aged children's self-concepts

and their parents' attitudes. The subjects of the present study
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included 33 children, 18 boys and 15 girls, and their parents

associated with two preschool programs sponsored by the Family

Life Department at Oregon State University. Variables considered

in the selection of children and their parents for this study in-

cluded the children's sex, age, I.Q., and the socioeconomic class

of the family. The mean age of children in this study was three

years-eight iionths, and their mean I.Q. score was 109. The

families from which the children came were representative of

the upper and middle socioeconomic classes as determined by

Hollingshead's Two Factor Index of Social Position. The Peabody

Picture Vocabulary Test was used to assess the children's I.Q.

scores.

While a modified version of the Self-Concept and Motiva-

tion Inventory, designed for this study, was used to assess

children's self-concepts, a modified version of the Parental

Attitude Research Instrument was used to measure parental atti-

tudes.

With respect to the variables of sex of child and sex of

parent, the following null hypotheses were tested:

Hypothesis I: There will be no significant relation-

ships between preschool aged children's

self-concepts and their parents' authori-

tarian-control attitudes.
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Hypothesis II: There will be no significant relation-

ships between preschool aged children's

self-concepts and their parents' hostility-

rejection attitudes.

Hypothesis III: There will be no significant relation-

ships between preschool aged children's

self-concepts and their parents' demo-

cratic attitudes.

The Pearson product moment correlation method was used

to test all hypotheses. The probability level of .10 was used

as the significance level. In addition, an exploratory study

regarding the relationships between preschool aged children's

self-concepts and their father-mother attitude differences

was undertaken.

Discussion of Findings

A discussion of the findings of this study regarding

the relationships between preschool aged children's self-concepts

and their parents' attitudes are presented following. Table 7

summarizes the significant results obtained in this study. The

parental attitude dimensions of the PARI --- authoritarian-control,

hostility-rejection, and democratic -- will be used as the major
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Table 7. Summary of the Significant Correlation Coefficients
Expressing the Relationship Between Preschool Aged
Children's Self-Concepts and Their Parents' Attitudes.

Self-Concept
Parental Attitudes Boys (n=18) Girls (n=15)

Fathers' Attitudes
Authoritarian-Control 45*

Fostering Dependency 55*
Devotion to Father Role
Excluding Outside Influences
Suppression of Aggression

**
Suppression of Sexuality .48

*
Significant at the .10 level

**
Significant at the .05 level

Hostility-Rej ection
Marital Conflict
Rejection of Interaction

with Child
Rejection of Family Life

Democratic Attitudes

Encouraging Verbalization
Equalitarianism
Comradeship and Sharing

Mothers' Attitudes

Authoritarian-Control
Fostering Dependency
Seclusiveness of Mother
Excluding Outside Influences
Suppression of Aggression
Suppression of Sexuality

Hostility-Rej ection
Marital Conflict
Irriility
Rejection of Homemaking Role

Democratic Attitudes
Encouraging Verbalization
Equali tarianism

Comradeship and Sharing

_45*

.42*
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headings under which these findings will be discussed. Whenever

possible, all findings will be related to both theoretical and

previous research literature available in the field. In addition,

a brief discussion of the results obtained regarding the relation-

ships between preschool aged children's self-concepts and their

father-mother attitude differences

Authoritarian-Control Parental Attitudes

In reference to boys, results revealed that while boys'

self-concepts were significantly and positively related to their

fathers' attitudes on the authoritarian-control factor and two

subscales of this factor, fostering dependency and suppression

of sexuality, boys'. self-concepts were significantly and negatively

related to their mothers' attitudes on the authoritarian-control

subscales of fostering dependency and seclusiveness of the

mother.

No research studies were found relating boys' self-concepts

to their fathers' authoritarian-control attitudes. However, on

the basis of Rogerian theory, if such authoritarian-control atti-

tudes can be taken as a measure of parental punitiveness, restric-

tiveness and suppressiveness, then the findings of this study related

to boys and their fathers appear to contradict the theoretical notions

of Rogers. On the basis of Rogerian theory, we would have expected

that boys' self-concepts would be negatively related to their fathers'

authoritarian_control attitudes.

will be undertaken.
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Caution must be taken, however, in interpreting the authori-

tarian-control dimension of the PARI as primarily a measure of parent-

al punitiveness, restrictiveness and suppressiveness. In fact, a study

of the items included in this parental attitude dimension indicated

that in this dimension, no distinction was made between what Baumrind

(1965, 1966, 1970) called "authoritative parental control" and

"authoritarian parental control". According to Baumrind, parents

who show authoritative parental control over their children are

usually firm, warm, demanding and understanding of their children,

while parents who show authoritarian parental control over their

children are usually firm, less warm, punitive and lacking in

verbal communication with their children. Furthermore, Baum-

rind (1967) and Baumrind and Black (1967) found that there was

a positive relationship between parents who show authoritative

parental control over their children and their children's social

behaviors, such as assertiveness, self-reliance, affiliativeness

and self-control.

If we can assume that the authoritarian-control parental

dimension of the PARI does in part measure the firmness of the

authoritative parental control dimension of Baumrind,. and that

the social behaviors of assertiveness, self-reliance, affilia-

tiveness and self control are, on the basis of our review of

literature, characteristics of a child with a positive self-

concept, then the findings of this study regarding boys' self-

concepts and their fathers' authoritarian-control attitudes

support the theoretical notions of Baumrind.
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Regarding findings related to the relationship between

boys' self-concepts and their mothers' authoritarian-control

attitudes, results revealed that boys' self-concepts were nega-

tively related to two subscales of their mothers' authoritarian-

control attitudes, fostering dependency and seclusiveness of the

mother. If we assume that the authoritarian-control parental

attitude dimension of the PARI measures parental punitiveness,

restrictiveness and suppressiveness, such findings would be ex-

pected on the basis of Rogerian theory. However, if we assume

that the authoritarian-control parental dimension of the PARI

measures the firmness of the authoritative parental control di-

mension of Baumrind, then the findings of the present study

contradict those that would be expected on the basis of Baumrind's

theoretical notions. On the basis of Baurnrind's theoretical

notions, we would have expected mothers' authoritarian-control

attitudes to be positively related to boys' self-concepts.

Only one study was found directly relating boys' self-

concepts to their mothers' attitudes. Coopersmith (1967) in

studying a sample of 85 preadolescent boys, found that boys

who had high self-esteem, had mothers who were more firm and

consistent in controlling their children's behavior than boys

with low self-esteem. If Coopersmith's dimension of parental

firmness and the authoritarian-control parental attitude dimension



of the PARI assesses the variables of parental punitiveness,

restrictiveness and suppressiveness, then Coopersniith's findings

contradict the findings of the present study, as well as those

that would be expected on the basis of Rogerian theory. However,

Coopersmjth defined his dimension of parental firmness in the

same manner that Baumrind did. On this basis then, Baumrind

would have agreed with Coopersmjth's findings that boys' self-

concepts were positively related to parental firmness and consis-

tency in controlling their children's behavior.

Regarding findings related to girls, results revealed that

there were no significant relationships between girls' self-con-

cepts and their fathers' authoritarian-control attitudes. Fur-

thermore, only one of the subscales of the mothers' authoritarian-

control attitudes was found to be significantly related to girls'

self-concepts. Mothers' attitudes on the authoritarian-control

subscale of suppression of sexuality was significantly and nega-

tively related to girls' self-concepts.

No previous research studies were found directly related

to the findings of this study. However, if fathers' and mothers'

authoritarian-control attitudes in the PARI can be assumed to

assess the variables of parental punitiveness, restrictiveness

and suppressiveness, then on the basis of Rogerian theory, we

would have expected a negative relationship to exist between
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fathers' and mothers' authoritarian-control attitudes, and girls'

self-concepts. However, as previously indicated mothers' atti-

tudes on only one authoritarian-control subscale, suppression

of sexuality, was found to be significantly and negatively re-

lated to girls' self-concepts.

If the authoritarian-control parental attitude dimension

of the PARI assesses the firmness of the authoritative parental

control dimension of Baumrind, however, we would have expected

both fathers' and mothers' authoritarian-control attitudes to

be positively related to girls' self-concepts. In this study,

such results were not obtained.

Hostility-Rejection Parental Attitudes

Findings regarding the relationship between fathers'

hostility-rejection attitudes, and boys' and girls' self-concepts,

revealed no significant relationships between them. Furthermore,

there were no significant relationships between mothers' hostility-.

rejection attitudes, and boys' and girls' self-concepts, except

for one significant positive relationship between the subscale,

irritability and boys' self-concepts.

No previous research investigations were found directly

related to the findings of this study. However, if we can assume

that the hostility-rejection parental attitude dimension of the
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PARI measures aspects of the authoritarian parental control di-

Inenslon (i.e. parents who are firm, less warm, punitive and

lacking in verbal comuiunication with their children) described

by Baumrind, then results of the present study would appear con-

trary to the theoretical notions of both Rogers and Baumrind.

On the basis of Rogers' and Baurrjnd's theoretical notions, we

would have expected parents' hostility-rejection attitudes to

be negatively related to their children's self-concepts. The

finding of a significant positive relationship between boys'

self-concepts and their mothers' hostility-rejection attitude

of irritability, further adds to this contradiction.

Democratic Parental Attitudes

In reference to findings regarding the relationship be-

tween parents' (fathers' and mothers') democratic attitudes and

their children's (boys' and girls') self-concepts, results re-

vealed no significant relationships between them. This finding

is contrary to what we would have expected on the basis of both

theoretical and previous research literature. On the basis of

both Roger's and Baumrind's theoretical notions, if we can

assume that the democratic parental attitude dimension of the

PARI assesses Rogers' concept of warmth among significant others,

and Baumrind's warm and understanding authoritative parents,
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then we would expect parents' democratic attitudes to be posi-

tively related to children's self-concepts. In the present study,

such results were not obtained. In a previous study with pre-

adolescent boys, however, Coopersmith (1967) provided data which

appeared to support both Roger's and Baumrind's theoretical

notions. In Coopersmith's study it was found that boys with

high self-esteem had mothers who were closer in their relation-

ships with their children, were more loving and democratic (i.e.

tolerant and respecting of their children's independent behaviors

and contrary opinions) than boys with low self-esteem.

Exploratory Analysis

With respect to findings regarding the relationships be-

tween preschool aged children's self-concepts and their father-

mother attitude differences, a number of interesting results

were obtained. There were significant positive relationships

between boys' self-concepts and their father-mother attitude

differences on the authoritarian-control factor and two authori-

tarian-control subscales, fostering dependency and devotion to

the father role/seclusion of the mother. Furthermore, there

were significant positive relationships between girls' self-

concepts and their father-mother attitude differences on two

subscales of the authoritarian-control factor, devotion to the
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father role/seclusion of the mother and suppression of sexuality.

In addition, there were significant positive relationships be-

tween girls' self-concepts and their father-mother attitude

differences on two democratic factor subscales, encouraging

verbalization, and comradeship and sharing.

The general implications of these findings are clear. Future

studies regarding the relationship between preschool aged child-

ren's self-concepts and parental attitudes can no longer over-

look father-mother attitude differences in their investigations.

Furthermore, a brief study of the data obtained from our explora-

tory analysis indicates that the sex of the child must be con-

sidered in understanding such a relationship. Studies of this

kind can provide us with important information on parent-child

relationships that seriously considers the interaction between

both parents that have often been overlooked in research and

parent education programs.

Summary

A discussion of the findings obtained regarding the re-

lationships between preschool aged children's self-concepts

and their parents' attitudes indicated that most of the signifi-

cant findings that were obtained occurred in relation to the

authoritarian-control parental attitude dimension of the PARI.
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Here the variables of sex of child and sex of parent appeared

to be important in explaining SUCh a relationship. Discussion

of these findings included relating them to both theoretical

and previous research literature in the field. No one theoretical

position could be used to explain the data. Depending upon the

definition one used in describing the parental attitude dimen-

sions of the PARI both Roger's and Baumrind's theoretical notions

of parent-child relationships appeared useful in some cases, while

not in others. Only one previous research study limited to boys'

self-concepts and their parents' attitudes could be used to

interpret the data.

A sumnary of the exploratory analysis regarding the re-

lationships between preschool aged childrents self-concepts and

their father-mother attitude differences revealed interesting

results. Findings related to the authoritarian-control and

democratic parental attitude dimensions of the PARI appeared

significant and suggested continued research in this area. Fur-

thermore, the variable of sex of child appeared significant in

delineating this relationship.

Limitations of the Study

Despite the fact that consideration was given to overcome a

variety of limitations in this study, a number of other problems

were encountered which may have influenced the results obtained.

These limitations are discussed following under the headings of the



Sample, the Self-Concept and Motivation Inventory, the Parental

Attitude Research Instrument and Control of Variables.

Sample

Major limitations pretaining to the sample of this study

included: 1) restriction of the sample to middle class families,

2) restriction of the sample to children from university-oriented

families, and 3) the sample size. Limitations posed by the sampl-

ing of children and parents from middle class, university-oriented

families prevent generalization of the results obtained to a larger,

more varied population. Furthermore, although sex differences were

investigated in this study, caution must be taken in interpreting

these results, due to the relatively small size of these groups.

Self-Concept and Motivation Inventory

Several limitations were present regarding the use of

the Self-Concept and Motivation Inventory to assess preschool

aged children1s self-concepts. Coller (1971) in a recent

article on the assessment of self-concept in early childhood

education stressed the difficulty of measuring such a multi-

dimensional concept. Although Crowne and Stephens (1961) and

Coopersmith (1967) suggested the desirability of demonstrating

the comparability of findings on children's self-concepts

through use of varying measurement devices, this task has been

extremely difficult due to the large differences in content
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areas and breadth of coverage represented in each self-concept

measure. Under such circumstances, the comparability of scores

obtained on children's self-concepts using various measurement

devices become questionable.

Furthermore, the Self-Concept and Motivation Inventory

suffers from a lack of standardization studies. While such studies

are presently being conducted at the Northwest Regional Laboratory

in Portland, Oregon, no norms have yet been published for the test.

Because of this, results obtained in this study must be interpreted

with caution. The absence of norms make it difficult for the

researcher to ascertain the value of a child's self-concept score

on the Self-Concept and Motivation Inventory.

In addition, the presence of a neutral category in the scale

of the Self-Concept and Motivation Inventory puses problems. Ques-

tions can be raised regarding the degree to which children under-

stand the intent of this category. Children may have responded

favorably to this category as a matter of convenience, thus avoid-

ing careful consideration of items in the test. If this is the

case, then such responses definitely make the scores of children

on this test difficult to interpret.

Finally, despite the fact that careful considerations were

given to the modifications of the Self-Concept and Motivation

Inventory for use with preschool aged children , these modifications

may have produced spurious results.
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Parental Attitude Research Instrument

Aside from problems in reliability and validity previously

discussed, other major limitations were encountered with respect to

the Parental Attitude Research Instrument. In administering the

test to parents, questions were raised concerning the difficulty

of interpreting the items in the test. In addition, while parents

were allowed to indicate their degree of agreement or disagreement

with each item in the test, no category was present for parents to

respond to an item when they felt that such an item was irrelevant

to their child rearing attitudes. While all parents in this study

answered the items in the test as requested, after completing the

test, the opportunity was given for parents to make suggestions

for further improvement of test items.

Control of Variables

Despite the fact that a number of variables were controlled

for in this study, other pertinent variables were left uncontrolled.

Some of these uncontrolled variables included: (1) the sibling

status and ordinal position of the children in this study, (2) the

personality characteristics of teachers in the preschool groups

from which the children came, and (3) the differences in curriculum

experiences of the children in the preschool groups. All of these

uncontrolled variables posed serious limitations in interpreting

the results obtained.
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Suggestions for Future Research

Several suggestions for future research emerge as a result

of this study. In future studies dealing with the relationships

between children's self-concepts and their parents' attitudes,

results obtained suggested the utilization of a larger sample to

investigate such a relationship. In this manner a clearer delinea-

tion of the differential relationships of sex of parent and sex of

child might be possible. Furthermore, aside from controlling for

the variables of the sex, age, and IQ of the child, and the socio-

economic status of the family, other variables such as differences

in age levels, sibling status and ordinal position characteristics

of the children could be analyzed. Still further, an analysis of

the teacher and curriculum variables of the different preschool

programs from which the children came may provide additional per-

tinent information.

In reference to a study of children's self-concepts and

their parents' attitudes, a consideration of a multi-assessment

technique would seem worthwhile. Utilization of a variety of

different measurement techniques such as observations, interviews

and questionnaires might further illuminate the relationships be-

tween children's self-concepts and their parents' attitudes.

Finally, results obtained in this study regarding the rela-

tionships between father-mother attitude differences and children's
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self-concepts strongly suggest that further investigations of this

nature be conducted. To date the present exploratory study was the

only one found in this area.
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APPENDIX A

Self-Concept and Motivation Inventory
(Original)

What face would you wear if your parents were telling you
how you are trying in school?

What face would you wear if a teacher was telling you
what kind of listeier you will be?

What face would you wear if the boys and girls in class
were going to pick the best workers in the room?

What face would you wear when you tell your parents how
you feel about being in school?

face would you wear if you were doing your drawing
for a teacher?

What face would you wear if only the good children could
have a party?

What face would you wear when you're thinking of how
much you'll have grown up by next year?

What face would you wear if you had to make a picture
of an animal that was hard to draw?

What face would you wear if someone was telling you
what your class will be like next year?

What face would you wear when you think of how good
you're doing in kindergarten?

What face would you wear if you tried to learn something
new with numbers?

What face would you wear when you think of all the children
in class who like you?
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APPENDIX B

Modified Self-Concept and Motivation Inventory

If your mommy and daddy were telling you how hard you
are trying in nursery school, what face would you wear?

If a teacher was telling you what kind of a listener you
will be, what face would you wear?

if the boys and girls in nursery school were going to
pick the best workers in the room, what face would you
wear?

When you tell mommy and daddy how you feel about being
here in nursery school, what face would you wear?

If you were doing a drawing for a teacher, what face
would you wear?

If only the good children in nursery school could have
a party, what face would you wear?

When you think about how much you'll have grown up by
next year, what face would you wear?

If you had to make a picture of an animal that was hard
to draw, what face would you wear?

If someone was tefling you what your class will be like
next year, what face would you wear?

When you think about how good you're doing in nursery
school, what face would you wear?

If you tried to learn something new with numbers, what
face would you wear?

If you were to think of all the children in nursery
school who like you, what face would you wear?
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APPENDIX C

Parental Attitude Research Instrument

(Father Form)

Read each of the statements below and rate them as follows:

A a d D
strongly mildly mildly strongly

agree agree disagree disagree

indicate your opinion by drawing a circle around the "A"
if you strongly agree, around the "a" if you mildly agree, around
the "d" if you mildly disagree, and around the "D" if you strongly
disagree.

There are no right or wrong answers, so answer according to
your ow-n opinion. It is very important to the study that all
questions be answered. Many of the statements will seem alike
but all are necessary to show slight differences of opinion.
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1. A good father should shelter his child

Agree Disagree

from life's little difficulties. A a d D
2. Children should be taught about sex

as soon as possible. A a d D
3. People who think they can get along

in marriage without arguments just
don't know the facts. A a d D

4. Parents should not have to earn
the respect of their children by
the way they act. A a d D

5. A man can't do a father's job
and have an active social life too. A a d D

6. Most fathers are content to be with
children in their epare time. A a d D

7. A child has a right to his own
point of view and ought to be
allowed to express it. A a d D

8. If a parent is wrong he should
admit it to his child. A a d D

9. A child should be taught to
avoid fighting no matter what happens. A a d D



89

10. Nost fathers could spend all day
with the children and remain calm
and even-tempered.

A a d D

11. Parents who are interested in
hearing about their children's
parties, dates, and fun help them
grow up right. A a d D

12. A child should learn that he has
to be disappointed sometimes. A a d D

13. It is very important that young
boys and girls not be allowed
to see each other completely
undressed. A a d D

14. If a couple really loves each
other there are very few arguments
in their married life. A a d D

15. Parents should adjust to the
children some rather than always
expecting the children to adjust
to the parents. A a d D

16. A good father still has time for
activities outside the job and home. A a d D

17. Settling down to family life is hard
for a man because it means giving
up so many other things. A a d D

18. Children should not be allowed to
disagree with their parents, even
if they feel their own idea6 are better. A a d D

19. It!s best for the child if he never
gets started wondering whether his
father's views are right. A a d P

20. A child should be taught to fight
his own battles. A a d D

21. It's no wonder men reach the boiling
point when they come home and run
immediately into family problems. A a d P

22. Children would be happier and better
behaved if parents would show less
interest in their affairs. A a d D

23. A child should be protected from jobs
which might be too tiring or hard
forhim. A a d D

24. Sex play is a normal thing in children. A a d D

25. Sometimes it's necessary for a husband
to tell off his wife in order to get
his rights. A a d P
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26. Children should learn to compromise
and adjust to the demands of their
parents. A a d D

27. Too many men forgt that a father's
place is with his family. A a d D

28. Most fathers don't mind spending
most of their spare time at home. A a d D

29. A child's ideas should be seriously
considered in making family decisions. A a d D

30. A child should be encouraged to look
for answers to his questions from
other people even if the ansvers
contradict his parents. A a d

31. Children should not be encouraged
to box or wrestle because it often
leads to trouble or injury. A a d D

32. Raising children is an easy job. A a d D

33. If parents would have fun with their
children, the children would be
more apt to take their advice. A a d D

34. Children have to face difficult
situations on their own. A a d D

35. Sex is one of the greatest problems
to be contended with in children. A a d D

36. Almost any problem can be settled
by quietly taking it over. A a d D

37. There is no reason parents should
have their own way all the time,
any more than that children should

have their own way all the time. A a d D

38. A father can be a family man and still
have plenty of time left over to
visit with neighbors and friends. A a d D

39. One of the bad things about raising
children is that you aren't free
enough of the time to do just as
you like. A a d D

40. Children should be discouraged from
telling their parents about it when
they feel family r'iles are unreasonable. A a d D

41. The child should not question the
thinking of his parents. L a d D

42. Its quite natural for children to
hit one another. A a d D
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43 There are times when a father feels A
he can't stand his family a moment

a d D

longer.
44. Laughing at children's jokes and telling

children jokes usually fail to make
things go more smoothly. A a d D

45. Children should be kept aray from all
hard jobs which might be discouraging. A a d D

46. Children are normally curious about sex. A a d D
47. It's natural to have quarrels when two

poeple who both have minds of their
own get married. A a d D

48. It is rarely possible to treat a
child as an equal. A a d D

49. A good father will find enough social
life within the family. A a d D

50. Most fathers are pretty content with
home life. A a d D

51. Vhen a child is in trouble he ought
to know he won't be punished for
talking about it with his parents A a d D

52. A good father can tolerate criticism
of himself, even when the children
are around. A a d D

53. Most parents prefer a quiet child
to a "scrappy" one. A a d D

54. A father should keeD control of his
temper even when children are demanding. A a d D

55. When you do things together, children
feel close to you and can talk easier. A a d D



APPENDIX D

Parental Attitude Research Instrument

(Mother Form)

Read each of the statements below and rate them as follows:

strongly mildly mildly strongly
agree agree disagree disagree

Indicate your opinion by drawing a circle around the "A"
if you strongly agree, around the "a" if you mildly agree, around
the "d" if you mildly disagree, and around the "D" if you strongly
disagree.

There are no right or wrong answers, so answer according
to your own opinion. It is very important to the study that all

about their children's parties, dates,
and fun help them grow up right.
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questions be answered. Many of the statements will seem alike but
all are necessary to show slight differences of opinion.

Agree Disagree
1. A good mother should shelter her child A a d D

from life's little difficulties.
2. Children should be taught about sex as A a d D

soon as possible.
3. People who think they can get along in

marriage without arguments just don't
know the facts.

A a d D

4. Parents should not have to earn the re-
spect of their children by the way they
act.

A a d D

5. The women who want lots of parties seldom
make good mothers.

A a d D

6. Most mothers are content to be with
children all the time.

A a d D

7. A child has a right to his own point of
view and ought to be allowed to express
it.

A a d D

8. If a parent is wrong he should admit it
to his child.

A a d D

9. A child should be taught to avoid
fighting no matter what happens.

A a d D

10. Most mothers can spend all day with the
children and remain calm and even-
tempered.

A a d D

11. Parents who are interested in hearing A a d D
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12. A child should learn that he has to be
disappointed sometimes.

A a d D

13. It is very important that young boys and
girls not be allowed to see each other
completely undressed.

A a d D

14. If a couple really loves each other there
are very few arguments in their married
life.

A a d D

15. Parents should adjust to the children
some rather than always expecting the
children to adjust to the parents.

A a d D

16. A good mother should develop interests
outside the home.

A a d P

17. One of the worst things about taking care
of a home is a woman feels that she
can't get out.

A a d P

18. Children should not be allowed to disagree
with their parents, even if they feel
their own ideas are better.

A a d D

19. It's best for the child if he never gets
started wondering whether his mother's
views are right.

A a d P

20. A child should be taught to fight his
own battles.

A a d P

21. Children will get on any woman's nerves
if she has to be with them all day.

A a d D

22. Children would be happier and better
behaved if parents would show less
interest in their affairs.

A a d D

23. A child should be protected from jobs
which might be too tiring or hard for
him.

A a d D

24. Sex play is a normal thing in children. A a d P

25. Sometimes it's necessary for a wife to
tell off her husband in order to get
her rights.

A a d D

26. Children should learn to compromise and
adjust to the demands of their parents.

A a d P

27. Too many women forget thai a mother's
place is in the home.

A a d D

28. Most young mothers don't mind spending
most of their time at home.

A a d P

29. A child's ideas should be seriously
considered in making family decisions.

A a d D

30. A child should be encouraged to look for
answers to his questions from other
people even if the answers contradict
his parents.

A a d D

31. Children should not be encouraged to box
or wrestle because it often leads to
trouble or injury.

A a d P
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32. Raising children is an easy job. A a d D

33. If parents would have fun with their
children, the children would be more
apt to take their advice.

A a d D

34. Children have to face difficult

situations on their own.

A a d D

35. Sex is one of the greatest problems to
be contended with in children.

A a d D

36. Almost any problem can be settled by
quietly talking it over.

A a d D

37. There is no reason parents should have
their own way all the time, any more
than that children should have their
own way all the time.

A a d D

38. A mother can keep a nice home and still
have plenty of time left over to visit
with neighbors and friends.

A a d D

39. One of the bad things about raising
children is that you aren't free
enough of the time to do just as you
like.

A a d D

40. Children should be discouraged from
telling their parents about it when
they feel family rules are unreasonable.

A a d D

41. The child should not question the thinking
of his parents.

A a d D

42. It's quite natural for children to hit
one another.

A a d D

43. Mothers very often feel that they can't
stand their children a moment longer.

A a d D

44. Laughing at children's jokes and telling
children jokes usually fail to make
things go more smoothly.

A a d D

45. Children should be kept away from all hard
jobs which might be discouraging.

A a d D

46. Children are normally curious about sex. A a d D

47. It's natural to have quarrels when two
people who both have minds of their
own get married.

A a d D

48. It is rarely possible to treat a child as
an equal.

A a d D

49. A good mother will find enough social life
within the family.

A a d D

50. Most young mothers are pretty content
with home life.

A a d

51. When a child is in trouble he ought to
know he won't be punished for talking
about it with his parents.

A a d

52. A good mother can tolerate criticism of
herself, even when the children are
around.

A a d D
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53. Most parents prefer a quiet child to a
ttscrappyu one.

A a d D

54. A mother should keep control of her
temper even when children are
demanding.

A a d D

55. When you do things together, children
feel close to you and can talk

A a d D




