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INTNODUCTION

The trend toward consolidation o small school dis-

tricts into larger economic units has done much to broaden

the scope of educational offerings available to present-

day American youth. A similar trend ha8 been developing

in American agriculture. In order to remain financially

solvent, agriculture also has had to enlarge its scope

into larger and more economical units. Agricultural

education as an integral part of the public education

system had experienced a few growing pains in the strug-

gle to meet tue challenges brought about by these changes.

Consolidation of small school districts resulted in

larger areas and more students to serve. single-teacher

departments are incapable of effectively meeting the

needs of their respective students according to Dr. Milo

Peterson.7 In an effort to provide meaningful educational

opportunities where the need existed, many schools em-

ployed an additional vocational agricultural teacher.

This arrangement was designed to provide additional time

and talent for the execution of more complete programs.

Most of these multiple-teacher departments were



established with a recognition of the needs of the com-

munity for a total program of vocational agriculture.

Instruction for both adult and young farmers is often in-

cluded in addition to the regular vocational agricultural

program for high school boys in this type of department.

The success of educational programs is largely de-

pendant upon constant evaluation. It is with this thought

in mind that a number of conditions have been investigated

relative to multiple-teacher departments of vocational

agriculture. The nature and extent of the jn'oblem will

be more clearly defined in the following section.

STTE,t;NT OF THE HOt3LEM

The various federal acts which encouraged the estab-

lishment and promotion of vocational agricultural educa-

tion have allowed a considerable amount of state and local

autonomy. Local school authorities have been able to

benefit from this in organizing programs of agricultural

education.

Overcrot3ed conditions together with many other

factors have placed demands upon schools for their best

effort in the utilization of limited funds for the maxi-

mum possible returns in terms of educational accomplish-

went.

In the effort to provide as many course offerings



as possibi.e, teachers are often required to teach in sub-

jects for which they have not been adequately prepared.

in the case of the vocational agricultural teacher, he

is often required to devote considerable time to the pre-

paration of lessons for the teaching of non-agricultural.

subjects. Yet he is expected to maintain a challenging

program of vocational agriculture. Little or no pro-

vision is made for the development of high quality cdii-

cation. in many cases he is expected to teach a full

complemEnt of classes without a preparation period and

yet carry out his after-school-hours responsibilities.
ultiple-teacher departments frequently include such

features as adult evening classes. This service together

with project supervision and activities demands a

sizeable amount of an agricultural teachers time in the

evenings without having to prepre for classes outside

of his major area of interest. being required to teach

non-vocational agricultural subjects appears to occur

with greater frequency for the younger of the two or more

teachers constituting multiple-teacher departments. Le-

ginning teachers, in their effort to secure employment

often have accepted so called "temporary't arrangements

requiring them to teach one or more non-agricultural sub-

jects. however, this "temporary" arrungewent has aj-

proached p ermanency in some cases.

Vocatiunal agricultural teachers are concerned about



good quality education rather than superficial presenta-

tion in subject matter ares beyond their scope of inten-

sive interest. Teaching in non-agricultural subjects

detracts from the time available to maintain and develop

high standards in their area of major concern.

The above problem with its many implications forms

the basis for this study of multiple-teacher departments

in Washington and Oregon with recognition that the same

condition exists in varying degree in many single-teacher

departments.

rwwOsi OF rj STU1)Y

The purposes of this study are to show the extent

to which vocational agricultural teachers have served in

the teaching of non-agricultural high school subjects,

the amount of time spent in actual instruction of these

subjects, and the divisions of subject matter. It is

hoped that these findings will be used for consideration

in the establishment ot new multiple-teacher departments

or for the improvement of existing departments whether

multiple or single teacher in scope.

LIIIThTiON$

The study is limited to the extent that

1. The results obtained are partially based on data



collected through the use of a highly structured

questionnaire. However, the remarks and comments

of individual respondents were given special

consideration.

2. There was a scarcity of information available in

research studies, books and magazine articles

which directly applied to this specific problem.

3. Results and information summarized in this study

are based on the one hundred eighteen teachers

who served in the ten multiple-teacher depart-

ments in Oregon and thirty-four in Washington.

These data are not necessarily applicable to

areas outside of the sampling region, however,

it is quite possible that they could have some

relationship to similar conditions existing

elsewhere.

4. Only men who have served or are now serving in

multiple-teacher departments in Oregon and Wash-

ington were consulted.

ASSUMPTIONS OF THI STUDY

Basic assumptions relative to the study are:

1. Efficiently operated multiple-teacher departments

of vocational agriculture allow for specializa-

tion on the part of individual teachers, thus,



providing greater depth and value to educational

offerings.

2. Teachers who devote their full time to their

chosen area of teaching will be more likely to

produce superior educational results and achieve

greater personal satisfaction.

3. The increasing trend toward consolidation of

school districts will result in the establish-

ment of more multiple-teacher departments.

METtIOUS

One hundred eighteen teachers have been selected to

comprise the sample for purposes o this study. These

teachers represent the total number who served in the

forty-four multiple-teacher departments in Oregon and

%ashington during the seven year period ending with the

1960-1961 school year. Ten of these were in existence

for one or more years in Oregon while the remaining

thirty-four represent those existing in Washington for

part or all of the same period.

Two sources were consulted for collecting data rel-

ative to the kind and amount of non-agricultural subjects

taught by teachers in this sample. Necords were made

available by the State Departments of Vocational Agricul-

tural Education in both Oregon and Washington. These
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documents provided basic information as well as the where-

abouts of the men comprising the sample.

The second source involved replies from teachers who

served in multiple-teacher departments in the two states.

Respondents were asked to supply additional information

relative to the problem not available from the state

Office records.

A total of ninety-four useable returns were received

out of one hundred eighteen teachers polled. This amounts

to a seventy-nine and sixty-six hundredths per cent total

return, Oregon had a seventy-eight per cent return while

eighty and five tenths per cent of the Washington teachers

submitted useable questionnaires. A copy of the question-

naire is included in the appendix.

DEFINITION OF TERLS

Multiple-Teacher Department

Any department of vocational agriculture in the

public secondary schools which employs more than one

teacher to carry out the functions of the department.

Junior Man or Junior Teacher

The teacher employed in a multiple-man department

having the least teaching experience or the least sen-

iority.
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Senior Man or Senior Teacher

The teacher having the most teaching experience or
having the longest period of employment in the department,
oiten designated as department bead and having major re-
spisibility for the operation of the total program of
vocational agricultural education in the school.

All Day Pupils

Students enrolled in the regular high school phase
of the vocational agricultural program. They remain in

school all day as opposed to students who attend only
part time such as young farmers and/or adult evening
class members.

SUMftRY OF CHAPT1R ONE

The need for the provision of additional time and
talent has been recognized for the execution of more
complete programs of vocational agriculture. This has

led to the establishment of multiple-teacher departments.

Most teachers required to teach non-agricultural

subjects have been able to adapt to the situation with

little difficulty unless no time is allowed for prepara-

tion. When no time is given, teachers rnust choose be-

tween making preparation for their non-agricultural
classes at the expense of the agricultural program or
operate on a level of quality somewhat less than optimum



for either or both areas of instruction.
This study endeavors to show the extent to which

teachers in multiple-teacher departments in Oregon and
Washington have served in teaching non-agricultural sub-
jects. Other factors contributing to successful opera-
tion will also be reported.

Data have been gathered from state department records
in bath states. Additional information was obtained
through the use of a questionnaire mailed to each member
of the sample.

The results of this study are not necessarily
applicable to areas beyond the sampling region. Only men

who have served or are now serving in multiple-teacher
departments in Oregon and Washington were consulted.



Multiple-teacher

have been of interest

because of havin had

school student, a stu

agricultural teacher.

As a high school

1TU II

LMCKGkOUND

vocational aricultural departments

to the author for a nthnber of years

experience with them as a high

ent teacher and as a vocational

student the author received four

years of vocational agricultural instruction in a depart-

ment having three teacters. A fourth teacher was added

during the last year. This arrangement allowed each

instructor to specialize in his particular area of the

total program. tudents were rotated from one area to

the next so that they participated in each of the areas

every school year. All students were able to benefit

from the specific experience and knowledge of each teacher

and yet retain a clear understanding of the objectives of

the total program. After having had experience with

several other multiple-teacher departments the author

considers the above described department to be hig lily de

sirable and effective.

Following a term of student teaching in a two teacher

department, the author accepted employment as a junior

teacher in a department that bad always been single in

scope prior to this time. This was a case of increasing
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the staff without a corresponding expansion of facilities.

Over crowded conditions, teaching o.f non-vocational agri-

cultural subjects, lack of non-teachin period and en-

deavoring to adjust to this new situation on the part of

both teachers all exercised their effect upon the degree

of progress obtained. Those two years of experience have

prompted the further investigation of conditions existing

in multiple-teacher departments which may have soue re-

lationship to the teaching of non-vocational agricultural

subjects.

There has been a sixty per cent net increase of

multiple-teacher departments in Oregon during the seven

year period ending with the 1960-1961 school year. 1ash-

ington has experienced a reduction during this period,

however, the trend is upward again as shown by the graph

in figure 1.

h.Lii. INFu!kTIuN

A search of publicatiuns revealed no information

directly related to teaching schedules of vocational agri-

cultural teachers, however, a number of authors have

reported findings which have contributed to the SUCCe8S-

ful operation of multiple-teacher departments. The term

successful operation appears to carry a manifold meaning.

Treating students as individuals, producing quality
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IV!

Rate of change by years in the number of multiple-
teacher depaxtments of voc4tjonal agriculture in
Washington and Oregon during the seven year period
ending in 1960-1961.

School
Year

1954 - 19b5

1955 - 19b6

1956 - 1957

1957 - 1958

1958 - 1959

19 - 1960

196J - 19i1

Washington
No 9bange

27 -
29 07.40

22 -24.13

20 -09.09

15 -25.00

15 -
17 13.33

Overall Net
Gain or Lose -10

Oregon
No cbange

S --

7 40.00

7 -
7 -
6 -14.28

9 50.00

8 -11.11

Total
No change

32 -
36 12.50

29 -19.44

27 -06.89

21 -22.22

24 14.28

25 04.16

-37.03 3 60.00 -7 -21.87



Figure 1
No. of Depart.

13

14---

12

10
Oregon

2

54-55 5-436 56-57 57-58 5859 59-60 60-61

'iiue in Years

Fig. 1 Rate of change in the number of multiple-teacher

departments in Washington and Oregon during the

seven year period ending in 1960-1961.



educational resaits, 'orIinb a reasonable number of hours

and being able to experience a fair deree of personal

satisfaction are included in the iieaning .t this term.

The following section deals with a presentation of these

findings as they apply to a number of iajor areas.

Teaching Load

The success of a multiple-teacher department is

largely dependent upon the number o students per teacher

according to David C. Barrett He maintains that each

teacher should have no more than one unit consisting of

thirty students.

A group of teachers attending a stunner workshop in

Pennsylvania concluded that thirty-five all day pupils

constituted a full teaching load. H. S. Brunner, in

reting on this conference, stated several other con-

clusions. A second teacher should be demanded when the

enrollment reaches fifty all day pupils. He further re-

ported that seventy all day students in the agricultural

program constituted a full load for two teachers. A

third teacher should be added when the enrollment reaches

seventy-five. Where out-of-school students are served

in such programs as adult evening classes or young farmer

classes, a full teacher load is considered to be forty

students.

Results of a Pacifjc iegional study reported by
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henry A. TiisW indIcated that an enrollment of sixty

all day studeits is considered the critical point at

which staff additins should be iade.

An editorial in the ricultural ducation agazin

presented several factors relative to teaching load and

quality teaching. They are as follows:9

Responsibility of the profession:

Teachers know what quality teaching is. They

want to do quality work.

dividuals teachers need:

tfo treat students as in-

1. Small classes and limited enrollments

2. ecognition of time requirements for on-

farm instretion

3. A schedile :hich does not involve more than

fifty per cent of the teacher's work week

with classes and other routine assignments.

These condith,ns are essential if teachers are to

have a fair chance to function properly and work a reason-

able number of houri. Favorable conditions are necessary

if we are to practice what we preach.

On-Farm Instruct ion

One of the important factors contributing to quality

teaching is emphasized in the above quotation.9 It re-

quires time to successfully execute this fundamental

segment of the vocational agricultural program. Fifty
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according to TenFas)0
A clear definition of the responsibilities of each

teacher together with daily staff conferences are con-
sidered to be important factors contributing to the
success of multiple-teacher departments by David C.
Barrett.2

A suggested approach for the operation of two-teacher
departments of vocational agriculture has been advanced
in conclusion of an investigation conducted by Gerald B.
James

1. A democratic sharing of responsibilities between
the two teachers.

2. Joint decision making in purposes, operation and
functioning.

3. The two should operate as co-teachers, as a team,
with neither maintaining power over the other.

4. An effort should be made to divide duties and
responsibilities so that neither teacher would

specialize in any one phase of the over-all job.

3. Time should be set aside at the end of each year

to study and evaluate the year's work and reas-

sign or allocate duties and responsibilities.
It is neither necessary or desirable that one
man continue with one area alone over a period
of years.

6. Plans and policies should be in writing.



A study conducted in Texas by Herman H. Stoner pre-

sents another approach for the operation of multiple-

teacher departments.8 A number of responsibilities which

have a relationship to the cooperation between teachers

were reported as follows:

1. There should br a written agreement between the

teachers outiiing the duties of each.

2. One teacher should be head teacher.

3. All teachers should not teach class at the same

time. One teacher should be free to meet

visitors and other callers.

4. Teachers should not teach the same class each

year.

. Teachers should not teach the saie boy through

the entire program.

6. A uniform grading system should be established

between teachers.

7. Teachers should take turns attending livestock

shows during class time.

sical Facilities

The addition of staff members without a correspond-

ing expansion of facilities can seriously restrict the

potential effectiveness of the instructional program.

This was revealed by Cleo A. Collins4 in a study involv-

ing multiple-teacher departments in thirty-two states.



One classroom and one farm mechanics shop supplied

with suitable equipment is considered to be adequate for

two teachers. However, an additional classroom should

be provided for each supplementary teacher according to

H. S. Drunner.3 The necessity of a properly equipped

conference room was also accentuated by this study. A

telephone, typewriter and secretary are absolute neces-

sities. Access to a duplicator at any time was also con-

sidered to be indispensable.

Administrative Factors

After investigating a number of problems related to

multiple-teacher departments, Cleo A. Collins recommended

several proposals designed to improve their effective-

ness.4 He proposed that each state develop a state plan

setting forth minimum requirements for the approval of

multiple-teacher departments. Within this framework of

policy, each local department could then develop a yearly

plan of operation suited to its particular needs and

objectives. This plan would produce a certain amount of

standardization and yet allow a considerable degree of

local autonoy. He further proposed that a special pro-

gram of in-service educatIon be implemented by super-

visory and teacher training staffs for teachers serving

in multiple-teacher departments.



The Future of Multiplo-Teacher Departments

The increasing trend in the establishment of multi-

ple-teacher departments has been indicated by Martin B.

Yarnall.14 He reported that seventy-eight per cent of

the multiple-teacher departments had been established

within the eight years immediately prior to his study

carried out in Pennsylvania during 1955. Multiple-

teacher departments as a whole resulted in increased

effectiveness of the program according to Yarnall.

Dr. Milo Peterson7 recently published a collection

of thought-provoking statements relative to the future

of multiple-teacher departments which are quoted as

follows:

For four decades we have ambled along

in false security and foolish pride thinking

that one-teacher departments represented an

adequate arrangement. From now on this must

change.

One-teacher departments cannot do the

job. Two, three, five-man departments must

be developed. Our only alternative is to re-

allocate our resources to provide sixty per

cent for young and adult farmer work and forty

per cent for the high school Future Farmers of

America work.

So let us start a few trends of our own:
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iultiple-teather departments, vastly increased
adult work based on the farm management ap-

proach, and a young farmer program that gets
to the heart of the problem of establishment
in farming.

No other unit 0 our society is structured
to meet the educational needs of farm people as
well as our public schools, This is our task
if we are to be true to our professional ideals.8

SUMM..tFZY CF ChAPTER II

A review of literature revealed no information
directly applicable to the thesis problem. However, a

number of basic concepts considered to be requisite to
the successful operation of the multiple-teacher depart-
ments of vocational agriculture were found. The desira-
bility of limiting class size and students per teacher
was reported by Barrett,2 Brunner3 and TenFas.1° Another

author9 emphasized the importance of providing time for
on-farm supervision. TenPas attested to the necessity
of regular staff meetings to coordinate departmental
activities, The value of a written agreement re1tive
to the division of responsibilities was reported by
Barrett2 and Stoner.8

A degree of standardization has been proposed by



Collins4 through the development of a state plan setting

forth minimum requirements for the approval of multiple-

teacher departments. He also proposed the implementa-

tion of special in-service training programs for teachers

serving in multiple-teaher departments.

ultiple-teacher departments as a whole resulted in

increased effectiveness o' the program according to

Martin B. Yarnell'4 who reiorted a marked increase in

their existeice. However, Dr. Milo Peterson7 has shown

the pressing need for an even greater expansion of

multiple-teacher departrnents consisting of up to five

teachers.
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FINDINGS

These findings are largely based on results obtained

from a questionnaire mailed to each member of the sample.

The remaining data has been obtained from state office

records.

The two-part questionnaire was designed as a means

of discovering the operating procedures of multiple-

teacher departments as seen by both junior and senior

teachers. This information as been evaluated on the

basis of its relationship to the teaching of non-voca-

tional agricultural subjects. The design of the ques-

tionnaire is based on the assumption that the teaching

of other subjects detracts from the efficiency of the

operation of the vocational agricultural program and,

thus, results in a net reduction in the quality of in-

struction.

The proper evaluation of the main problem will be

facilitated by a consideration of the various components.

Therefore, a number of general fir dings will be presented

to lend perspective to the main question.

Age of Respondents

Age and experience are two factors which appear to

have some relationship to the way respondents reply to



particular questions. Respondents completing junior-

teacher questionnaires were an average of thirty-eight

years of age. Those who replied as senior-teachers

averaged slightly more than forty-two years. It is in-

teresting to note that teachers from Oregon averaged

about six years younger in each of the two categories

than their Washington counterparts. Refer to table 2 for

present average ages of respondents.

Table 2

Present age of Respondents

Junior Teachers Total of Size of Average age
Years sample in Years

Washington 1674 41 40.82

Oregon 880 18 32.22

Total 2254 59 38.20

Senior Teachers

Washington 1417 32 44.28

Oregon 468 12 39.00

Total 1885 44 42.84

Table 3 shows the number of respondents failing within

the various age groups based on theIr present age.

Present Occupations

More than forty-five percent of those who replied

as junior teachers are now engaged in other occupations.



Table 3

Number of Respondents Falling Within the Various
Age Groups Based on Their Fresent Age

Age in Years Junior Senior Total
Teacher Teacher

20-24 1 1

25-29 10 2 12

30-34 10 3 1

35-39 12 6 18

40-44 15 16 31

45-49 6 7 1

50-53 2 7 9

OverSS 3 3 6

Total in sample 39 44 103

Only twenty-five per cent of those who served as senior

teachers during the period of time covered by the study

are now working in jobs other than teaching vocational

agriculture. Factors such as age and experience to-

gether with several advantages not usually given to

junior teachers were apparently responsible for a greater

percentage of senior teachers remaining in the pro-

fession. A much greater loss to other occupations was

found aniong the Oregon senior teachers as shown by table

4. More than forty-one per cent transferred to other

work as compared to only eighteen per cent for Washing-

ton senior teachers.
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Tenure

Junior teachers who later bec.t4ne senior teachers

served an average of one and one-half years prior to

accepting major responsibility. These data are shown in

table 5.

The Average Number of Years of Service as a Junior
Teacher Prior to Advancement to Senior Teacher Status

State Total Of Size Of Average Time
Years Sample in Years

Washington 63 32 1.96

Oregon 3 12 0.25

Total 66 44 1.50

Only a limited number of junior teachers have ad-

vanced to senior teacher rank in Oregon. Most of them

started in a single-teacher dept. and expanded their pro-

gram to allow for the addition of a second man.

Senior teachezs as a group served an average of

seven and seven tenths years in this capacity as shown

by table 6.

Table 6

Average Length of service in
Multiple-Teacher )epartrnents for Senior Teachers

State Total Of Size Of Average Ser-
Years Sample vice in Years

Washington 251 32 7.84

Oregon 88 12 7.33

Total 339 44 7.70



The average tenure in the school where they were

first employed in a multiple-teacher department was more

than nine years for those who answered as senior teachers.

This is about two times longer than for the average

junior teacher according to data shown by Table 7.

Length of Tenure in the School Where Teachers
ere First Linloyed in a ultiple-Teacher iepartment

Junior Teachers

State Total Of Size Of Average Tenure
Years Sample in Years

Washington 217 41 5.29

Oregon 60 18 3.33

Total 277 59 4.69

Senior Teachers

Washington 32 11.53

Oregon 65 12 5.41

Total 434 44 9.86

Agricultural Staff eetings

One plausible reason for the high rate of turn over

among junior teachers is their lack of communication with

other staff members. Less than twenty-nine per cent re-

ported having a regular established time at which to

meet during their I ir8t year for the purpose of coordinat-

ing plans for departmental operation. Only seventeen per

cent indicated this practice during their last year as a



junior teacher.

greater number of senior teachers recognized the

importance of regular staff conferences as indicated by

their reply to the sae question. Senior teachers and

junior teachers evidently have differing concepts of the

term "staff meeting". This may be one piausi1e reason

for the extremes in their responss. Fifty per cent

engaged in this method of communication during their

first year as a senior teacher. This amount increased

to sixty per cent by the last year. The frequency of

these staff confereflces was about evenly divided between

weekly and daily meetings as shown by Table 8.

Division of Responsibilities

The existe ice of a written understanding as to the

division of responsibilities between the staff members

of a Aepartment is considered to have a relationship to

successful operation. Approximately thirty per cent of

the respondents indicated the adoption of such a policy.

Cne exception exists relative to senior teachers during

their first year of service in that capacity when leSs

than sixteen per cent bad written statements of agreement.

Departments with written policies of agreement between

staff members tend to be more faithful in holding reg-

ular staff conferences, More than eighty-three per cent

of the Washington junior teachers possessing written



Frequency of Agricultural Department btaff Meetings as Reported by:
Junior Teachers and Senior Teachers

Time

Junior Teachers

Daily

Weekly

Other

No Reply

Total in Sample

Senior Teachers

Daily

Weekly

Other

No Reply

Total in sample

(ler cents rounded to nearest whole number)

Oregon Tot
1irst Year Last Year Leirst Year LSt xear iirst Year tast Year

No. 94 No. % No. 9 No. No. % No. %

8 25 9 28 3 25 4 33 11 23 13 30

5 16 6 19 5 42 5 42 10 23 ii. 25

4 13 4 13 - - - - 4 10 4 10

15 47 13 41 4 33 3 25 19 43 16 36

32 - 32 - 12 - 12 - 44 - 44 -

6 15 6 15 4 22 1 6 10 17 7 12

6 15 6 15 2 11 2 11 8 14 8 14

5 12 4 10 - - - - 5 8 4 7

24 59 25 61 12 67 15 83 36 61 40 68

41 - 41 - 18 - 18 - 39 - 59 -
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policies of agreement also participated in regular staff

meetings to aid in coordinating departmental activities.

A similar relationship existed for the balance of the

sample.

Pjysica1 Facilities

Physical facilities, such as, the number and arrange-

ment of class rooms obviously have a direct bearing on

teaching schedules as well as operational procedures of

multiple-teacher departments.

1uring their first year in a multiple-teacher do-

partment, less than fifty-five per cent of the junior

teachers bad their own individual class rooms. The sit-

uation grew worse during the last year where only forty

per cent possessed their own class rooms. This condition

was reversed with the senior teachers reporting more than

fifty-three per cent having their own roons during their

last year as compared to forty-five per cent the first

year.

Division of tudents Mong Teachers

The way in which students are assigned to the two

or more teachers for class room and on-farm instruction

has some relationship to departmental organization.

Several arrangements for dividing students among teachers

I or the purpose of home project supervision have been

reported. Three-fourths of the respondents adhered to a
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plan whereby each teacher provided on-farm instruction

for those students assignc to hir for class room work.

Several schools divided their students among teachers

according to geographical. area with the thought of say-

ing travel time arid expense. Table 9 summarizes this

information.

Table 9

Methods used to Divide Students Among Teachers
For Supervision of Home Projects

(Fer cents rounded to nearest whole number)

Method of DivIsion

(Junior Teachers)

Geographical Area

Same as in Class

Other Methods

Number In Sample

(Senior Teadbers)

Geographical Area

Same as in Class

Others Ièthods

Number in Sample

Washington Oregon Total
No. % No. % No. %

8 20 1 6 9 l

24 59 16 89 40 68

9 22 4 22 13 22

41 *21

2 6 2 5

23 72 10 83 33

7 22 542 12 27

32 *15 *47

*Some used more than one method

Non-Teaching; keriods

The majority of teachers were given a non-teaching

period for the purpose of lesson planning and/or project

supervision. However, a considerable number of teachers

were denied this time so fundamental to better quality
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agricultural education. :ore than thirty-seven per cent
of the junior teachers were required to teach a full
schedule of classes in addition to their after school
responsibilities of the agricultural program. The rela-

tionships between the teaching of non-vocational agri-
cultural subjects and non-teaching periods will be pre-
sented later in this chapter.

A considerable number of respondents called attention
to the pressing need for time during the regular school
day in which to plan and prepare. Several have proposed

that two non-teaching periods be granted for vocational
agricultural teachers. Because of the added responsi-
bility of project supervision, agricultural teachers
without non-teaching periods either make preparation at
home or else neglect this important aspect of professional
teaching. Therefore, it has bten suggested that two
periods be given to allow time for planning and to par-
tially compensate for the time required for on-farm in-
struction. If home project supervision is necessary, it
then seems imperative to allow sufficient time to do a
satisfactory job.

Area Teaching

One of the advantages often given for multiple-
teacher departments is their allowance for specialization
on the part of individual teachers. Permitting each
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teacher to function in his area of major interest aids

in the provision of superior educational opportunities.

some degree of area teaching was reported by slightly

more than half of all, respondents.

Adult Education

More than three-fourths of the Oregon multiple-

teacher departments reported the existence of adult ed

ucation programs. Less than half of these departments

in Washington offered this educational service. This may

be due to the promotional program encouraging the develop-

merit of adult work in Oregon.

Advising the FFA Chapter

What arrangements should be made for acting as

advisor to the FFA? A number of variations are in exist-

ence. Many teachers share equally in acting as advisor

during meeting ceremonies. Approximately half of the

junior teachers reported this arrangement. Senior

teachers indicated that up to eighty-three per cent of

their group shared in this responsibility.

Failure to allow each teacher to serve in this

capacity can have a serious effect upon intra-teacher

relationships in addition to loss of respect on the part

of students for the teacher not given this opportunity.



Educat tonal Advancement

Pressure to continue the pursuit of education is be

coming increasingly evident in certification iequirementa

as well as salary schedules, However, no provision is

made for more than half of the teachers in this study to

continue their education. About one-third of the schools

allowed time off without pay during the summer for one

teacher, Less than ten per cent reported any educational

leave or substitute arrangement whereby teachers could be

excused from their teaching duties without complete loss

of salary.

Personal Relationships

Numerous factors are responsible for maintenance of

satisfactory personal relationships between teachers.

Since good working relationships between teachers are a

requisite to successful operation of multiple-teacher

departments, it seems imperative that teachers be con-

sulted prior to making additions to the departmental

staff, More than twenty per cent of the Washington

Senior teachers and eight per cent of those in Oregon

were assigned junior teachers without the senior teachers

having the opportunity to give prior approval.

Teaching in a multiple-teacher department requires

tolerance, patience and willingness to work bard for the

development of the best in each student. The job should



Table 10

Relationships Lxisting Between Junior and Senior Teachers
in Multiple-Teacher Departments

(Per cents rounded to nearest whole number)

Washington Oregon Total
First st First Last First Last
Year Year Year Year Year Year

Junior Teachers
Isa) it uexinite sulorainatlon on the part
of the junior-man with most decisions
made by senior-uan 7 17 2 5 4 22 3 17 11 19 5 8
(b) A fairly equal relationship where
both or all parties sl'ared in arriving
at decisions 18 44 20 49 11 61 7 39 29 49 27 46
(C) Lach teacher made decisions in his
own area of responsibility independent

of the junior-man with most decisions
made by senior-nian 5 16 - 4 33 3 25 9 20 3 7
(h) A 1ir1 eua1 !ctatlonshlp where
both or all parties shared in arriving
at decisions 19 59 22 69 8 67 9 75 27 61 31 70
IJ Each teacher made decisions in his
own area of responsibility independent
of the other teachers 9 28 10 31 1 8 1 8 10 23 11 25

- - - - - - - - - - - -
NoRenlv - - - - - - - - - - - -

* Some checked more than one item
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be equal relative to the sharIng of work, supervision of

students and reception of public recognition for results

produced.

Advantages and Disadvantages of ultiple-Teacher Depart-

A number of advantages and disadvantages have been

reported relative to the merits of multiple-teacher de-

partments. They are included in the following list.

Advantages of Multiple-teacher departments:

1. Division of work load

2. Allows for specialization

3. Provides for enlargement and expansion of the program

4. Allows for more time for FFA and supervision of home

projects

5. Smaller classes possible

6. uperio' curriculum can be taught

7. More individual help for students

8. One teacher's abilities supplement the other

9. Encourages better organization

10. Allows for a better summer program

11. Allows for adult program

12. Companionship and cooperation

13. Easier to have representative at functions away from

school



Disadvantages: of Multiple-teacher departments

1. ost departments are not desig ied to properly

accoinodate two teachers

2. Duplication of effort

3. Less ef1iient use of total time

4. PossibiUty of personality conflict

5. equires considerable coordination

6. Creates disturbance to class while other group is

in the shop

7. Divided loyalty of students

8. Difficulty in getting acquainted with all of the

students

9. Possibility of students working one teacher against

the other

10. Possibility of conflicting philosophies

11. Too much attention to details and not enough concern

for over-all objectives

18. Difficult to divide responsibilities equally

13. Different requirements for standards of workmanship

14. Unequal enthusiasm for FA activities.

The material presented to this point has been a con-

sideration of various conditions existing in multiple-

teacher departments. Their relationship to teaching

schedules is only secondary, however. Lata more pertinent

to the teaching of non-vocational agricultural subjects

will be presented in the remainder of the chapter.



The Teaching of Non-Vocatioral Agricultural Subjects

Table 1 reveals that sixty-one per cent of the

junior teacher8 taught non-vocational agricultural sub-
jects during their first year. The average for the last
year was only three per cent lower for the same group.
Senior teachers as a group tauit non-agricultural sub-
jects in only thirty per cent of the cases during their
first year. 3otb junior and senior teachers from ash

ington experienced an increase in the number of non-
vocational agricultural subjects that they were required
to teach. This iay be a result of the trend toward
greater stress on niathe.jaticai and scientific areas of
education.

Table 11 shows the various opnions about the teach-
jug of non-vocational agricultural subjects. One-fifth
of e junior teachers taught them only as a temporary
arrangement during their first yer. Others welcomed

the opportunity to try teaching in another field. It is
perplexing to note the number of respondents who made no

reply to this question. However, the senior teachers
who did reply most frequently indicated intentions for
their teaching of other subjects to be only temporary in
nature.

Twenty-two per cent of the junior teachers during
their first year indicated that their responsibility of
teaching non-vocational agricultural subjects interfered



Table 11

Opinions of Respondents About Teaching
Non-Vocational Agricultural Subjects

(Percents rounded off to the nearest whole number )

Junior Teachers Senior Teachers

Opinion First Yr. Last Yr. First Yr. Last Yr.
7U 1U LW. it LW JV

because it was re
quired and as a
temporary arrange-
ment. 11 19 8 14 7 16 11 25
I welcomed the
opportunity to try
teaching in another
field. 14 24 14 24 4 9 6 14
!tmàdeno
difference 10 17 10 17 7 16 6 14

Other 3 5 1 2 2 5

No Renlv 21 36 24 41 25 57 19 43

Total in Sample 59. 59 - 44 - 44

with the operation of the agricultural program. The

summary in table 12 shows that this condition improved

only slightly during the last year of teaching for

junior-men. An inverse relationship for senior teachers

existed In comparing their first and last years. Approx-

imately twice as many reported conflict the last year

as compared to the first.

large portion of the senior teachers were opposed

to their junior teachers being required to teach non-

agricultural subjects. Thirty per cent resigned them-

selves to the situation as inevitable if they were to
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have a second teacher. Several indicated that teaching

in other subject matter areas results in neglect of the

agricultural program and is neither fair to the teacher

nor the programs Less than ten per cent advocated the

encouragement of this arrangement as a means of improving

public relations as shown in table 13.

Table 12

Number of Respondents Replying to the Question
of %thether or Not the Teaching of Non-Yoc. Ag. bubjects

Interfered with the Operation of the Agricultural
Program

(}er cents rounded to the nearest whole number

Yes No No Reply Total

No. % No. No. in

Junior Teachers Sample

First Year 1 22 24 41 22 37 59

Last Year 11 19 23 39 25 42 59

Senior Teachers

First Year 7 16 13 30 24 55 44

Last Year 12 27 13 30 19 43 44

The data-gathering instrument was designed to obtain

information relative to conditions existing during each

of two different years. Respondents were asked to reply

in regard to their first year of experience in a multiple-

teacher department whether or not they had prior teaching

experience in a single-teacher program. They were then

requested to answer the same question based on conditions
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Table 13

Attitudes Expressed by Senior Teachers
in Regard to Junior Teachers in rfhjr Departments

Being Required to Teach Non-Vocational
Agricultural ubpects

Washington Oregon Total

Po. No. % No.

Too much neglect to the
Agricultural program 3 9 2 17 3 Il

Not fair to g. program
or the teacher 1 3 1 2

Enthusiasm for the Ag.
program is greatly re-
duced on the part of
the junior man 8 1 2

Opposed 6 19 1 8 7 16

ay be necessary to
1eep the junior an 7 22 6 50 13 30

A healthy situation if
time permits 8 25 1 8 9 20

A good experience, how-
ever, it should be
limited to retain major
interest in ag. 1 8 1 2

Good for improving public
relations in the school 3 9 3 7

No}eply 4 13 4 9

Total in sample 32 12 .4



existing during the last year in which they served in a

multiple-teacher department. If a respondent was a

junior teacher during his first year in a multiple-

teacher department, he answered questions as a junior

teacher or both the first year and the last year of

service as a junior teacher. in the case where a junior

teacher was promoted to a senior teacher the respondent

filled out two questionnaires; one for his experience

as a junior teacher and another describing conditions

while be was a senior teacher. Beginning teachers or

those with only one year of experience in a multiple-

teacher department answered the section for first year

only. These arrangements are to show any changes which

may have occured for either junior or senior teachers as

a group. it seems reasonable to assune that junior

teachers who experienced a condt ion which they may have

felt to be undesirable would exert their influence to

create an Lprovement, move to another department, or

leave tb.e profession. Some have learned to live with

the condition.

Including both junior and senior teachers, there

were forty-nine responses to the teaching of non-

vocational agricultural subjects during their first year

of experience in multiple-teacher departments. Table 14

shows that the same group included fifty-two occurences

of teaching other subjects during their last year of



Table 14

Respondents iio Taught Non-Vocational Agricultural
Subjects While Serving in Multiple-Teacher

Departments

(Per cents rounded to nearest whole number)

Wasbingon Oregon Total

First Yr. Last Yr. First Yr. Last Yr. First Yr. Last Yr.

No. % No. % No. % No. % No. % No. %
Total junior teachers
in sample 41 41 18 18 59

Junior Teachers who
taught non-ag. subjects 23 6 24 59 13 72 10 56 36 61 34 58

Total senior teachers
in sample 32 32 12 12 44 44

Senior teachers who
taught non-ag. subjects 7 22 12 38 6 50 6 50 13 O 18 41

Total who taught non-voc.
ag. subjects 30 41 36 49 19 63, 16 53 49 48 52 SQ

Total in Sample 7 7 30 30 103 103
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experience. Therefore, the total number of cases where

non-vocational agricultural subjects were taught amounts

to one hundred one.

The twenty-four non-vocational agricultural 8UbjeCtS

in table 15 are listed in the order of decreasing fre-

quency with which they were taught. These twenty-four

subjects were taught in a total of one hundred forty-One

instances by one hundred one teachers. This shows that

each of the teachers who taught non-vocational agricul-

tural subjects taught an average of one and tour tenths.

subjects in addition to their agricultural classes.

These subjects were taught by approximately fifty

per cent of the total teachers constituting the sample.

All respondents indicating that they taught non-

vocational agricultural subjects were asked whether or

not they felt adequately prepared to teach in these sub-

jects. The term "adequate" was defined as not having to

learn a lot of new material before being able to teach

the subject.

About half of the junior teachers reported that they

felt adequately prepared during their first year. Fifty-

eight per cent indicated their feeling of adequacy dur-

ing their last year. Only forty-one per cent of the

senior teachers felt that they were adequately prepared

to teach non-agricultural subjects for both first and

last years.



Table 1

Frequency of Response to the 24 Non-Voc. Ag.
Subjects Taught by Teachers in Multiple-reacher

DeDartrnent S
Frequency of Kesponse

Subject Number Per cent

General Shop 33 23.40

General Science 25 17.73

Algebra or Math 21 14.89

Biology 14 9.92

Study flail ii 7.80

Chemistry 6 4.25

Mechanical Drawing 5 3.54

Driver Education 5 3.54

Auto Mechanics 3 2.12

Physics 2 1.42

flistory 2 1.42

Welding 2 1.42

8th Grade Co:'e Curriculum 1 0.71

Music 1 0.71

Civics 1 0.71

Conservation 1 0.71

Civil Defense 1 0.71

Junior College Ag. 1 0.71

Veteran's Ag. 1 0.71

Forestry 1 0.71

Industrial Arts 1 0.71

8th Grade Ag. 1 0.71

Counsellor 1 0.71

Football 0.71

141
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The above statements require further scrutiny prior

to drawing hasty conclusions, it seems reasonable to

assume that whether or not a teacher felt that he W8S

adequately prepared for the teaching of subjects out-

side of his field may have some relationship to the

possession of non-teachi periods and the difficulty

of the subject. For example, several teachers who felt

adequately prepared possessed xon-teaching periods in

connection with "teaching" study hail. In spite of this

absurd example, there is obviously a difference in the

amount of preparation required for teaching driver train-

ing as compared to chemistry or plysic. The following

section deals with the occurence of non-teaching periods

for the various subjects taught and the relationships to

adequacy of preparation. The relationships between these

three factors are shown by a series of graphs starting

with figure 2.

There were eleven junior teachers who felt they were

not adequately prepared for teaching non-agricultural

subjects during their first year. These eleven teachers

taught a total of eight different subjects with sixteen

occurences the teacher-subject ratio amounts to approxi-

mately one and one-half subjects. Figure 2 expresses the

percentage of- those who taught the various subjects and

the per cent having a non-teaching period. All percent-

ages are based on the number of times which the several



Figure 2

The Occurance of a Non-Teaching Period
For The Various Subjects Taught

Junior Teachers Not Adequately Prepared For Teaching
Non-Vocational 'gricu1tural bubaects Ratio=1.45

Number of Teachers Fjst Year
All per centages are

Frequency of Occunence = 16 base on this figure

Physics Chem. io1. Gen. Aig. Conser- Mech. Gen.
Sc. Math vatou Draw. Shop

+1. +eI. + +1 +t. +I.
äCQ$., bOQS. bCU

a)Oa) a)OG) a)O4 a)Oø a)OQ a)Oa) 4)Gr4)Z 4rZQi 4)Z 4r,ZZ r-ZQ

t)+ c1+ fl cjcfl cF) cls )+
V v4U V r4C.) ) r4C) V V rlQ a) 4) V V 4Qøci -

O' Q'. C"
t e U) U) U) U) U) IL) U) It) It) IL)

IL) It) IL) C'1 C\ C7 Cs.. c.] C C CJ C\) C t'
. . . . . . . . . . . .

I (0
4 -



subjects were taught.

Thirty-one per cent of this group taught general

science, however, only slightly more than half of these

had a non-teaching period. Only half of the thirteen

percent who taught physics wore given time for prepara-

tion. A similar relationship existed for general shop.

During their last year, five junior teachers made-

quately prepared for other subjects, taught eight dif-

ferent subjects. A non-teaching period was provided for

only half of those teaching algebra or math. The re-

maining subjects were insfricted without the provision

of preparation time. The reason for these teachers feel-

ing inadequately prepared is evident from these data

taken from figure 3.

Junior teachers who were adequately prepared during

their first year were provided with non-teaching periods

in nearly all of the cases as shown by data in figure 4.

The same general concept can be drawn from figure 5 which

refers to adequately prepared junior teachers during their

last year. All senior teachers were given non-teaching

periods in conjunction with the teaching of non-voca-

tional agricultural subjects with the exception of a

very small percentage of those who were adequately pro-

pared during their last year. Figures 6 through 9 por-

tray these findings. The senior teachers who exessed

their feeling of adequacy during both their first and
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Figure 6

Senior Teachers Not Adequately Prepared For
Teaching Non-Vocational Agricultural Subjects

First Year

Number of Teachers 1 Ratio 2.0
Frequency of Occurence 2
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Figure 7

Senior Teachers Not Adequately Prepared For
Teaching NonVocational Agricultural Subjects

Last Year

Number of Teachers = 2 Ratio 1.5
Frequency of Occurance =

Civil Auto Welding
Defense Mechanics
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Figure 8

enior Teachers Who were Adequately Prepared For
Teaching Non-Vocational Agricultural Subjects

First Year

Av. . of' Non-Voc. tg. subjects taught 1 00

No. of Teachers = 11.
ireauency 11
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last years were given non-teaching periods in each case.

Their reason Lor not feeling adequately prepared for

other subjects is apparently due to some reason other

than preparation time. However, the above inform'ition

lends support to the direct relationship between ade-

quacy of preparation an rovision of non-teaching

periods.

Future of Multiple-Teacher Departments

The senior teachers from both states were asked

whether they expected the number of multiple-teacher

departments to increase in their state. Oregon's senior

teachers exhibited greater optimism by their fifty-

eight per cent reply in the affirmative. Only twenty-

two per cent of the Washington senior teachers anticipated

any growth in the numbers of multiple-teacher depart-

ments.

SUIM.:Y OF C!L'T!::Z III

Findings

A number of general findings o secondary impor-

tance have been presented in the first part of this

chapter to lend perspective to the main problem area of

the research project.

It has been shown that a relatIonship eXi8tS be-

tween those who have written policies for division of



responsibilities among teachers and the frequency of
staff meetings for the purpose of coordinating the de-
partmental activities.

The time allowed for the satisfactory execution of
on-the-farm instruction has not been commensurate with

the significance of this fundaiental segment of agricul-
tural education.

oiue form of area teaching whereby a degree of
specialization in teaching is practiced has been reported
by approximately half of the sample.

The. partiount nature of satisfactory personal re-
lationships between teachers has been shown to parallel
the findings of other authors.

Teaching of non-vocational agricultural subjects
and its effect upon a variety of factors ultimately in-
fluencing the successful operation of the agricultural
program have been cobsidered. The incidence of teaching
other subjects was generally greater for junior teachers.
kespondents who taught other subjects revealed a relation-
ship between the possession of non-teaching periods and
adequacy of preparation.
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Many teachers required to teach non-vocational

agricultural subjects have been able to adapt to the sit-

uation with little difficulty when given time for prepa-

ration. .hen no time is given, teachers must choose be-

tween making preparation at the expense of the agricul-

tural program or operate on a level of quality somewhat

less than optimum for either or both areas of instruction.

This study endeavors to show the extent to which

teachers in multiple-teacher departments in Oregon and

asiington have served in t aching non-agricultural sub-

jects. Other factors contributing to successful opera-

tion have also been reported.

Data have been gathered from state department records

in both states. Additional information was obtained

through the use of a questionnaire mailed to those

teachers who have served in multiple-teacher departments.

The results of this study are not necessarily appli-

cable to areas beyond the sampling region. Only men who

have served or are now serving in multiple-teacher de-

partments In Oregon and Washington were consulted.

A review of literature revealed no information

directl.y applicable to the thesis problem. However, a

number of basic concepts considered to be requisite to



the successful operation of multiple-teacher departments

of vocational agriculture were found. The desirability of

limiting class size and students per teacher was reported

3 10 9
by Barrett, Brunner and TenFas. Another author em-

phasized the importance of providing time for on-farm

supervision. TenPas attested to the necessity of regular

staff meetings to coordinate departmental activities. The

value of a written agreement relative to the division of

responsibilities was reported by Barrett2 and Stoner.8

A degree o standardization has been proposed by
Coflins4 through the development of a state plan setting

forth minimum requirements for the approval of multiple-
teacher departments. He also proposed the implementation

of special in-service training programs for teachers

serving in multiple-teacher departments.

Multiple-teacher departments as a whole resulted in

increased effectiveness of the program according to

Yarnell14 who also reported a maried increase in their

existence. however, Peterson7 has shown the pressing

need for an even greater expansion of multiple-teacher

departments consisting of up to five teachers.
The tabulation of data gathered for this study has

produced a number of general findings having only an in-

direct relationship to the main problem area of the re-
search project. However, they do aid in lending per-
spective to the more specific considerations.



61

Ft has been shovn that a relationship exists be-

tween tioe jo have written policies for division of

respsiiiiiIes iong teacners and the freouency of

staff eet± or the purpose of coordinating tn de-

parL1eL1tai activities.

The time allowed £ he satisfactory execution of

on-the-farni instruction has not been coainensurate with

tae significance of this fundaental seguent of agri-

cultural education.

oc I ora of area teachi% whereby a degree of

specia1iatioa in teaching is practiced has been reported

by approximately half of the sanple.

The paramount nature of satisfactory personal re-

lationships between teachers has been shown to parallel

the findings of other authors.

Tcacng of non-vocational agricultural subj ects and

its effect upon a varety of factors ultivately influenc-

ing the successful operation of the agricultarul program

have ben considered. The incidence of teaching other

subjects as generally greater for junior teachers.

espondents ao taught other subjects revealed a relation-

ship between the possession of non-teaching periods and

adequacy of preparation.

CONCLUS IONS

The following conclusions have been drawn from the



u'

findings obtained through this investigation of teaching

schedules of vocational agricultural teachers in multi-

pie-teacher departhents.

(1) uy teachers required to teach non-vocational

agricultural subjects have been able to adapt to the

situation ith little dii'.ieulty when given time for

preparation.

(2) A relationship exists between adequacy of pre-

paration and the possession of non-teaching periods.

This has been shown relative to teaching non-vocational

agricultural :ubje: ts.

(3) Aequiring vocational agricultural instructors

to teach subjects outside of their field with no pro-

vision of preparation time is neither fair to the teacher,

the students or the subject.

(4) The incidence of teaching non-vocational agri-

cultural subjects was generally greater for junior

teachers.

() The majority of teachers in multiple-teacher

departments lack sufficient time to properly execute the

fundamental role of on-the-farm supervision.

(6) atisfactory personal relationships between

staff members in multiple-teacher departments is consid-

ered to be inperative for successful operation



(7) relatitnship eist bet'veen those o have

written cli.ci.cs for llviion of responsib:ility among

teachers he frequency of staff meetings for the

purpose of or'inating th dertacntal activities.

(h) ome form of are a teaching allowing for a

r'ee of specialization in teaching is practiced in

only about half of the cases studied.

r' r'

Further investigation is needed in the area relative

to the to3chi of non-voct1onal agricultural subjects

by teachers in ultiple-teacher d.ert;.ents of ashing-

ton en iregon.

The development of a standard plan of operation for

multiple-teacher departhents should he included as part

of the state juan for voc.tio:'al education in each of

the two states. This plan should be used as a guide to

insure the inclusion of euipment, facilities and policies

which wuld allow for effectively meeting the needs of

t:ie comunity without hardships placed on the vocational

agricultural instructors constituting the particular de-

partment. This plan should be specific in its stipula-

tions and yet make allowance for a reasonable amount of

local autonomy. a nhcr of areas that should be in-

cluded are discussed in the following paragraphs.

e iaximum number of students per teacher should
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be definitely stated and adhered to. This should be

approxiiatciy forty to forty-five students. When expan-

sion occurs to a point beyond the load for one teacher
and not enouIx for two full tiiie teachers an additional

an should b added. In the case where non-vocational

aricultural subjects must be taught, provision should

be iiiade to provide tinie for preparation.
To successfully execute the fundamental role of on-

the-farm supervision, each teacher should be given at
least one hour per school day, An additional hour for

less on piaani.g should also be allowed. This miniuuin

allowance of time will help to reduce the nuiber of
hours required of vocational agricultural teachers in

the evenings.
instruction relative to the standard procedures

and policies of multiple-teacher departments should be

included as a part of the teacher training program. In-

service training classes should be held from time to
time for up grading conditions as the need appears evi-

dent.
3atisfactory personal relationships between staff

members can be given a greater chance of occuring where
a regular schedule of staff ueetings is adhered to.

A written agreement among agricultural department

staff members should be required so that each teacher
clearly understands his responsibilities in relationship



to the total program.

The standard plan should include a policy for the

establishment of area teaching. This will allow each

teacher a certain degree of specialization.

This is not considered to be all inclusive. How-

ever, the adoption of the above recommendations can go

to great lengths in providing opportunity for vocational

agricultural teachers in multipleteacber departments to

offer a superior program of agricultural education which

would truly meet the basic needs of American farm youth.



BIBLIOGWPHY

1. Abraius, James Turner. Effective use o a second
teacher of vocational agriculture in south Edgecombe
High School. !aster's thesis. Ialeigh, North Carolina
State College, 1953. (Abstracted in Summaries of
Studies in Agricultural Education. Agricultural
Series No. 66. Vocational Division Bulletin No. 256.
Supplement No. 8. Study No. 1847. 1955 p. 3)

2. Barrett, David C. Inside story about a successful
multiple-teacher department. Agricultural Education
Magazine 32:93. Oct. 1959.

3. Brunner, H. S. Organization in multiple-teacher
departments. Agricultural Education agazine 26:228.
April 1959.

4. Collins, Cleo A. Problems encountered in establish-
ment and maintenance of multiple-teacher departments
of vocational agriculture. Master's thesis. Okidhoma
State University 1960. (Abstracted in Summaries of
Studies in Agricultural Education. Agricultural
Series No. 77. Vocational Division Bulletin No. 291.
Supplement No. 14 Study No. 2918. 1961 p. 11)

5. James, Gerald B. Operating two-teacher departments
of vocational agriculture. Agricultural Education
Magazine 29:31. Aug. 1956.

6. Kyle, Albert Burleson. An analysis of multiple-
teacher departments of vocational agriculture in
Texas. Master's thesis, Commerce, Last Texas State
Teacher's College. (Abstracted in Summaries of
Studies in Agricultural Education. Agricultural Ser.
No. 68. Vocational Division Bulletin No. 263.
Supplement No. 9. Study No. 2167. 1956 p. 43)

7. Peterson, Milo. It's up to you. County Agent Voca-
tional Agricultural Teacher 17:10-11. October 1961.

8. Stoner, Herman H. A study of responsibility of
teachers in multiple-teacher departments in Texas.
Master's thesis, Texas A and M College 1958.
(Abstracted in Summaries of Studies in Agricultural
Education. Agricultural Series No. 75. Vocational
Division Bulletin No. 282. Supplement No. 13. Study
No. 2884. 1960 p. 79)



$7

9. Teaching load and quality teaching. Agricultural
Education Magazine 24:27. Aug. 1951.

10. TenIas, Henry a. and Hay igan. A study of multiple-
teacher department of vocational agriculture in the
Pacific Region 1953-1935. Non-thesis study,
Corvallis, Oregon State University 195. (Abstracted
in Sunaiiaries of Studies in Agricultural iducation.
Agricultural Series No. 68. Vocational )ivision
ul1etin No. 263. Supplement No. 9. Study No. 2240.
1956 p. 76)

11. way, Larrel Edward. The establishment and operation
of two-teacner departments of vocational agriculture.
Master's thesis. Stiliwater, Oklahoma A M College
1954. (tbstrated in uznmaries of Studies in Agri-
cultural EducatIon. ;gricu1tura1 Series No. 68.
Vocational Division Bulletin No. 263. Supp1euent No.
9. Study No. 2254. 1956 p. 82)

12. Williams, Arthur E. iultIp1 teacher department of
vocational agriculture in Virginia. Master's thesis,
Blacksberg, Virginia Polytechnic Institute, 1933.
(Abstracted in Summaries o. Studies in Agricultural
Education. Agricultural Series No. 66. Vocatioaal
Division Eu11etin No. 256. Supplement No. 8. Study
No. 2061.1956 p.100)

13. iTi11iains, Thomas A. The opinion of school ad.ministra-
tors concerning the year around employment of voca-
tional agriculture teachers in Oregon, Master's
thesis, Corvallis, Oregon State University, 1962.

14. Yarnall, Martin B. Multiple-teacher departments of
vocational agriculture in Pennsylvania. naster's
thesis, University Park, Pennsylvania State
University 1954. (Abstracted in Summaries of Studies
in Agricultural 'ducation. Agricultural Series No.
68. Vocdtlonal )ivision Bulletin No. 263. upp1ement
No. 9. Study No. 2067. 1956 p. 43)



APPENDIX



618 S. 19th St.
Corvallis, Oregon
August 29, 1861

Mr. l3ert Brown
Chief Supervisor
Division of Voc. Agriculture
Department Of Education
Olympia, Washington

Dear Mr. Brown;

Nine years have passed since the completion of my
high school vocational agriculture under the supervision
of Mr. 1alph Olmstead at Battle Ground. Since that time
I have served in the Army, completed college at Oregon
State University and have taught vocational agriculture
for two years at Estacada, Oregon. At the present time
I am working toward the completion of my masters program
under the direction of Dr. Henry TenPas and )r. Philip
B. Davis here at OSU.

Multiple-teacher departments of vocational agricul-
ture have interested me for a number of years because of
having had experience with them, first of all, as a
student, then as a student-teacher and finally as a
vocational agriculture teacher. I have selected this area
I or my thesis study and would like to include the states
of Washington and Oregon.

There has been some concern relative to the utiliza-
tion of staff members in multiple-teacher departments
here in Oregon for teaching non-vocational ag. subjects.
uue to inadequate educational preparation, mazy ag.
teachers have found it necessary to devote considerable
amounts of time in preparation for teaching these classes
which often results in neglect to the vocational agri-
culture program. This has been especially true o be-
ginning teachers in multiple-man departments.

With respect to the above problem, it is my purpose
to study various conditions existing in multiple-teacher
departments. FollowIng are a few of the questions which
I would like to find answers to:

1. What subjects are being taught by voc. ag.
teachers other than voc. ag.?

2. ihat part of their teaohizg load is devoted to
non-voc. ag. subjects?

3. What effect does the above have on tenure and
sat isfact ion?



4. To what extent are beginning teachers in multi2
pie-teacher departments required to teach out
of their field as comrared to senior men in
multiple-teacher depart ients?

Information will be gathered through questionnaires
mailed to the teachers concerned. I would like to inter-
view approximately ten multiple-teacher departanents in-
cluding some from each of the two states. These inter-
views will be in addition to the questionnaire which will
be sent to all multiple-teacher departments in Washington
and Oregon.

If you consider this to be a worth while study and
within the limits of your policy of administration, .1
would appreciate your permission to cortact the depart-
ments concerned in your state. Any suggestions or in-
formation thdt you could offer will be appreciated.

Sincerely yours,

Robert M. Farring
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State of Washington

State Board For Vocational Education

August 1, 1961

Mr. fobert M. Farring
618 S. 19th Street
Corvallis, Oregon

Dear Mr. Farring:

We are very much interested in your study concerning
various aspects of multiple-man departments in Vocational
Agriculture.

Please feel at liberty to contact any or all of our
multiple-man departments. \e have 17 of them and they
are indicated on the enclosed directory of Vocational
Agriculture Instructors in this state.

Sincerely yours,

Bert L. Brown
Director
Vocational Agriculture
Educat ion
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State of Washington

state doard For Vocational Education

September 28, 1961

r. Robert M. Farring
618 S. 19th treet
Corvallis, Cgon

Dear Bob:

I wish to thank you for returning to us the Voca-
tional Form l's. e i.n1erstand that we are going to
have a program review by the U. S. Office of Education
in the near future and o I am glad to have these forms
returned to this office.

I have filled out your two forms - wEecord of In-
formation Not Shown on Vocational Form 1" and the present
addresses of certain vocational agriculture teacheis who
have taught in the past in some of our schools. Since
the information was not shown on the Vocational Form 1s,
it has been quite a job to dig this material out. In
several cases I am still not exactly sure of the schedule
in these schools back as far as 1954 and 1955. However,
this is the best that we can do.

We were able to give you present addresses except
for Mervin Hall, who is reportd to have taught voca-
tional agriculture at South Kitsap High School in Port
Orchard. Actually we can find no record of ever certi-
fying tis man to teach vocational agriculture in the
State o ashington. His present address is entirely
unknown to us; in fact, the man as a man is unknown to
us.

In answer to ur questions in the letter
Chester Lbecker did teach at Walla Walla in 1954 and
1955. During this year be taught one class in vocational
agriculture for at least one semester - possibly two.
The other five periods of the day were devoted to the
direction of the vocational education program since be
was the Local Director.



Eisenhower High School in Yakima came into being ?
1956-1957, and the former Yakima High School was named
Davis High School in honor oi a former superintendent 0
schools in Yakima. It was in this year of 1956-57 that
a differentiation was made between the two high schools.
Previous to that time they only had Yakima High ichoo1.

In answer to your question regarding Pasco, it was
fliy a two-man departuient during the year 1957-1958.
U. other years it has been a single-man department.

sincerely yours,

BERT L. k3RuN
Director
Vocational Agriculture
Education



L _ :?.0 I'

October 24, 1361

r$V. .obert larring
618 5. lth treet
Corvallis, Oregon

Dear i'ob:

"4

Ve have noted your letter of October 2, requesting the
addresses of Lawrence Grover, Carl hose, and Earl Jones.

Lawrence Grover is workin as Public Relations Representa-
tive for ti'e edera1 hopping hay, Inc., 1edera1 day,
ashiugton. ills mailing address is 2216 Grand Boulevard,
Vancouver, wasiingtou; and he can be reached by telephone
at OXford 4-3379. Larry said he would be willing to help
you with your project in any way possible.

At this time we do not know the whereabouts of Earl Jones
who taught vocational agriculture for us n Ontario. The
last I heard, Earl was somewhere in California.

The address for Carl Hose is 11,100 14th Street, Group
Box Al29, Dawson C. ek, British Columbia. I am sure that,
if you would send one of your questionaires to Carl, he
would be glad o complete it and send it back to you.

You topic of "Multiple Teadher Departments of Vocational
Agricu1ture for a thesis is a good one. If our off. e
can be of any further help, please feel free to call on
us.

Very truly yours,

Leonard E. iunzman
Acting Director
Agricultural Education



618 S. 19th St.7
Corvallis, Oregoi
September, 1961

Dear Fellow Ag. Teachers: (Fast and Present)

I have chosen the area of multiple-teacher depart-

ments of vocational agriculture in Washington and Oregon

as the basis of a thesis study. Your co-operation in

the completIon and return of this questionnaire will pro-

vide information needed to aid in the further improve-

ment of vocational agricultural education.

A few minutes of your valuable time will be appre-

dated In reply to a few questions. If you desire to re-

ceive a summary of these findings, please check the blank

indicated for this purpose on page one of the question-

naire.

The data being collected js a means of discovering

the operating procedures of multiple-teacher departments.

No information from any individual department will be

made public.

i-lease answer even 3incerely yours,

are not now teaching

in a -T. department.

Robert I. Farring



Definition of Terms 76

Multiple-Teacher Department

Any department of vocational agriculture in the
public secondary schools which employs more than one
vocational agricultural teacher to carry out the Lunc-
tions of the department.

Junior-Man or Junior-Teacher

The teacher or teachers employed in a multiple-
teacher department having less teaching experience or
authority than the teacher in charge. of the deDartiuent.

Senjor-Man or Senior-Teacher

The teacher having the most teaching experience
or having the longest period of employment in tte depzirt-

merit. Often designated as department head and having
major responsibility for the operation of the total pro-
gram of vocational agricultural education in the school.

A Study of Multiple-Teacher Departments of
Vocational Agriculture in Washington and Oregon

SECTION ONL

JUN 1OR-T iACUi USTIGNNAIIE

Name School_________________

Present Mailing Address

Present Occupation Present Age_________
(if other than voc. ag. teacher)

There are two parts to this questionnaire; section
one for teachers who served as the junior-man in a multi-
ple-teacher department; and section two for those who
have served as the senior-man of a nultiple-teacher de-
partment. If you have served in both capacities, please
fill out both sections.

If you are not now teaching vocational agriculture
please answer on the basis of the conditions existing
while you were teaching in a multiple-teacher department,
as indicted in the questionnaire.



______Check hero if you wish to receive a summary of tI7s
study

Indicate the school where you were employed in a
multiple-teacher department for eqch of the school years
listed below:
School year School School year School

1951-52 1956-57_____________________

1952-53 1957-58

1954-55 1959-(0______________________

1955-56 1960-61

INFiC..T; YOUR 3Y CH:CLiNG TH I i&A

1. liow long did you teach voc, ag. in the school where
yo were first employed as an ag. teacher in a multi-
ple-man department?

______(a) Years. (Please indicate the number of years)
2. Were you the junior-man throughout your sta y in this

department?

______a) yes
______(b) No

3. If the answer to No. 2 above is "no",. explain the
change which took place. -

4. Did you do your student teaching at the school where
you were first employed as an ag. teacher in a multi-
pie-man department?

_____(a) Yes

_______(b) No

5. How long had this been a multiple-teacher ag. depart-
ment prior to the year you started teaching there?

(a) Yes (b) No



Many of the following questions are divided into two 78

parts. If one part does not apply to you, please 1ea.E
it blank. The headings at the beginning or these ques-
tions will apply wherever there are two columns for you
to respond to. The left-hand column refers to conditions
which existed during your first year of teaching as a
junior-man in a multiple-teacher department. The right-
band column is to indicate the situation which existed
during the school year of 1960-61 or the last year that
you served as a junior-man in a multiple-teacher depart-
ment.

This column is for This column is for the
answers that apply to school year 1960-61 or
your first year of the last year that you
teaching as a junior-man, served as a junior-man.

6. Did you have a non-teaching period in which you could
do lesson planning or make on-the-farm visists, etc.?

_____(a) Yes

_____(b) No

_____(c) Yes

(d) No

7. Did you teach any other high school subjects in
addition tO voc. ag.?

_____(a) Yes _____(c) Yes

(b) No _____(d) No

8. If the answer to No. 7 above is 0y55r, please answer
the following question: In bat area or areas did
you teach in addition to voc. ag.?

(a)

(b)

(c)

(d)

(5)

(f)

General

Biology

Chemist:

Math or

General

Other -

Science

ry

Algebra

Shop

Specify

_____(g) General Science

_____(h) Biology

_____(i) Chemistry

_____(j) Math or Algebra

_____(k) General Shop

(1) Other-Specify



This column is for This column is for the 79
answers that apply to school year 1960-61 or
your first year of teach- the last year that you
ing as a junior-man, served as a junior-man.

9. Do you feel that you were *adequately prepared to
teach in the above indicated subjects?

*Adequate here meaning that you did not have to
learn a lot of new material yourself before being
able to teach the subject.

______(a) Yes

______(b) No

(c) Yes

____(d)No

10. Which statement best represents your feelings about
teaching subjects other th'tn voc. ag.?

______(a) I taught them only
because it was re-
quired and as a
temporary arrange-
ment.

______(b) I welcomed the
opportunity to try
teaching in another
field.

______(c) Itmade no
difference.

______(d) Other - please
explain.

(e) I taugit them
only because it
was reqired and
as a temporary
arrangement.

______(f) I welcomed the
opportunity to
try teaching in
another field.

______(g) It made no
difference.

______(h) Other - please
explain.

11. Did your responsibility of teaching non-voc. ag.
subjects interfere with the operation of the voc.
ag. program?

______(a) Yes - explain if
you wish,

______(b) No

______(c) Yes explain if
you wish.

______(d) No



This column is for This column is for the 80
answers that apply to school year 1960-61 or
your first year of teach- the last year that you
Ing as a junior-man. served as a junior-man.

12. Was there a written understanding as to the division
of responsibilities between the two or more ag.
teachers in the department?

______(a) Yes

(b) No

______(c) Yes

13. Did each ag. teacher have his own indvidua1 class-
room?

(a) Yes

______(b) No

-
(c) Yes

____(d)No

14. DId you have a regular established time at which to
meet wIth the other ag. teacher for the purpose of
co-ordinating plans for the operation of the depart-
ment?

______(a) Yes

______(b) No

______(c) Yes

_____(d)No

15. If you answered "yes" to No. 14, bow often did you
meet?

______(a) Daily

______(b) Weekly

______(d) Daily

______(e) Weekly

______(c) Other - Specify ______(f) Other - Specify

16. DId you usually visit with the senior ag. teacher
during lunch period?

______(a) Yes

______(b) No

______(c) Yes

____(d)No



This column is for This column is for the 81
answers that apply to school year 1960-61 or
your first year of teach- the last year that you
irig as a junior-man, served as a junior-ian.
17. Check the item which best describes the relationship

existing between yourself as a junior-teacher and
the senior-teacher in the department. (remember to
answer both columns)

______(a) A definite subordination on the part ______(e)
of the junior-man with most decisions
made by the senior-man.

______(b) A fairly equal relationship where ______(f)
both parties shared in arriving at
decisions.

_____(c) Each teacher made decisions in his Jg)
own area of responsibility independ-
ent of the other teachers.

_(d) Other - please explain.

18. Did you take turns in acting as FFA advisor during
the opening ceremonies of meetings?

______(a) Yes

_____(b) No

Cc) Yes

______(d) No

19. What arrangements are provided to allow for addi-
tional education toward a masters degree?

______(a) Sabbatical leave
______(b) Time off during summer for one teacher

______(c) Internship arrangement with teacher training
institution.

______(d) Other- please explain



20. Do you feel that a voc. ag. teacher should be given82
time off from the regular school day for on-the-
farm supervision?

_______(a) Yes

______(b) No

21. Do you have an adult program?

______(a) Yes

____(b)No

92. Do you practice "area teaching" or some arrangement
whereby each teacher functions as a specialist in
only a few of the many areas comprising the total
program?

______(a) Yes

______(b) No

23. How are the students divided among ag. teachers for
the purpose of supervision of their farming programs?

______(a) By geographical area

By those assigned to each teacher for classroom
instruction.

______(c) Other - please explain



A Study of iu1tipIe-Teachor )epartments of 83
Vocational Agriculture in Washiuigton and Oregon

SiCTION ThO

3ENLir-Ti:du

Name School________________

Present ailing Address____________________________________

Present Occupation__________ _______Present Age_______
(if other than voc. ag. teachi g)

There are two parts to this que8tionnaire; section
one for teachers who served as the junior-man in a
multiple-teacher department; an section two for those
who have served as the sonior-mn of a multiple-teacher
department. if you have served in both capacities,
please fill out both sections.

If you are not now teaching vocational agriculture
please answer on the basis of the conditions existing
while you were teaching in a multiple-teacher department,
as indicated in the questionnaire.
______Check here if you wish to receive a summary of this
study.

Indicate the school where you were employed in a nultiple-
teacher department for each of the school years listed
below

School year School School year School

1951-52 1956-57

1952-33 1957-58

1953-54 1958-59

l954-55 1939-60

1955-56 1960-61

PLEAST. IND1CTi YOUk EY CHECEING TH CPER ITU1

1. How long did you teach voc. ag. in the school where
you were first employed as an ag. teacher in a
multiple-teacher dept?

______(a) Years (Please ndicte the number of year3)



2. How rany ye.rs have you served as a junior-man prr
to accepting major responsibility as a senior-man
in a iu1tiple-teacber department?

______(a) Years (Please indicate the number years)

3. How many years have you served as the senior-mae. in
a multiple-teacher department?

______(a) Years (Please indicate the number of years)

4. ii8 you do your student teaching at the school where
you wer- first employed as an ag. teacher in a multi-
ple-maa department?

______(a) Yes

______(b) No

Many of the following questions are divided into two
parts. If one part does not apply to you, please leave
it blank. The headings at the beginning of these ques-
tions will apply wherever there are two columns f or you
to respond to. The left-hand column refers to conditions
which existed during your first year of teaching in a
mulLiple-teacher department as a senior-man. The right-
hand column is to indicate the situation which existed
during the school year 1960-61 or the last year that you
served as a senior-man in a multiple-teacher department.

This column is for This column is for the
answers that apply to school year 1960-61 or
your first year of teach- the last year that you
lug as a senior-man served as a senior-man.

5. Have you ever been called upon to teach any non-
vocational ag. courses in high school during the
time that you were servingas the senior-man in a
multiple-teacher deportment?

______(a) Yes _____(c) Yes

______(b) No (ci) No



6. If the answer to No. S above was "yes", please 85

anw:r the following question: In hat area or areas
did ou teach in addition to voc. ag.?

(a)

(c)

(d)

(e)

(f)

General

;iOio6y

Chemist:

Math or

General

Other -

Science

ry

Ugebra

Shop

p e city

g) General Science

______(h) Biology

______(i) Chemistry

_____(j) Math or Algebra

______(k) General Shop

(1) Other - specify

7. Do you feel that you were *aaequately prepared to teach
in the above indicated subjects? *adcquate here mean-
ing that you did not have to learn a lot of new mate-
rial yourself before being able to teach the subject.

______(a) Yes

(b) No

8. What is your preference when contemplating the hiring
of a teacher to fill a vacancy in the department
headed by you?

______(a) Prefer an experienced teacher

______(b) Prefer a beginning teacher

______(c) No preference

9. Were you consulted in the selection of new teachers
to 1111 existing vacancies In your department?

______(a) Yes

____(b)No

10. What is your attitude toward the junior teacher in
your department being required to teach non-voca-
tional ag. subjects?



This colu:ri is for This co1um is for the 86

answers t..at apply to school year 1960-61 or
your first year of teach- the last year that you
ing as a senior-man served as a senior-man.

11. that are some of the advantacs or disadvantages of
a u1tip1e-teacher department?

U1bkJVANT4G

12. )o you feel that there will be an increase in the
number of multiple-teacher departments in your state?

______(a) Yes

______(b) No

13. ilid you have a non-teaching period in which you
could do lesson planning or make on-the-farm visits,
etc.? (tie sure to answer both columns)

______(a) les ______(c) Yes

______(b) No ______(d) No

14. DId your responsibilities of teaching non-voc. ag.
subjects interfere with the operation of the voc.
ag. program?

______(a) Yes (cxpl4in if you) ______(c) Yes (ep1ain if)
wish you wish

______(d( No

15. Which statement best represents your feelings about
teaching subjects other than voc. ag.?

I taugat them only I taught them only______(a) _____(e)
because it was re- becau8e It was re-
quired and as a temp- quired and as a
orary arrangement. temporary arrange-
1 welcomed the oppor- merit.______(b)
tunity to try teaching (f) I welcomed the
in another field, opportunity to try
It made no difference teaching in another______(c)

field.
01) Other - please (g) It made no

explain difference
(Ii) Other - please

explain



ihis colum is for This coluan is for the 87

UflSWCF that pply to school year 1960-61 or
your first jear of teach- the last year that you
ing as a senior-man served as a senior-man.

Lc as there a written understanding as to the division
of resonsibi1jtjes between the two or more teachers
in the department?

______(a) Yes

- (b)No

______(c) Yes

______(d) No

17. Did each ag. teacher have his own individual class-
rooti?

_______(a) Yes

______(b) No

jc) Yes

______(d) No

18. DId you have a regular established time at which to
meet with the other ag. teacher or teachers for the
purpose of co-ordinating plans for the operation of
the department?

______(a) Yes

____(b)No

______(c) Ys

________(d) No

19. If you answered "yes" to No. 18, how often did you
meet?

______(a) Daily

______(b) reek1y

______(c) Other - specify

______(d) Daily

______(e) Weekly

(1) Other - specify

20. DId you usually visit with the junior-ag. teacher
during lunch period?

______(a) Yes (c) Yes

_____(b) No _____(d) No



This co1 . is for This column is for the 88
answers tsat apply to school year 19G0-6l or
your first year of teach- the last year that you
ing as a senior-man served as a senior-man.

21. Cheek the item which best 1escribes the relationship
existing between yourself as a senior-teacher and
the junior-man or men in the department. (Please
remember to answer for both columns as explained on
page 2 of this questionnaire)

_____a) A definite sr1)rdination of the part ______(e)
of the junior- ian with most of the
decisions made by the senior-man.

______(b) A fairly equal relationship where (1)
both or all parties shared in
arriving at decisions.

______(c) Each teacher made decisions in his (g)
own area of responsibility inde-
pendent 0 the other teachers.

______(d) Other - please explain (Ii)

22. Did you take turns in acting as FFA advisor during
the opening ceremonies of meetings?

______(a) Yes

______(b) No

______(c) Yes

____(d)No

23. iat arrangements are provided to allow for addi-
tional education toward a masters degree?

______(a) Sabbatical leave

______(b) Time off during summer for one teacher

______(c) Internship arrangement with teacher training
inst itut ion

______(d) Other - please explain

24. Do you feel that a voc. ag.
time off from regular school
supervision?

______(a) Yes

____(b)No

teacher should be given
day for onthe-f arm



2. y avn in adult program? 89

_______(i) Yes

________(b) o

26. o you practice tarea teaching" or some arrangement
whereby each teacher functions as a specialist in
only a few of the many areas comprising the total
program?

______(a) Yes

(b) No

2?. ow are the students diviied among the ag. teachers
for the purpose of supervision of their farming
prograis?

______(a) By geographical area

______(b) y those assigned to each teacher for classroom
instruction

______(c) Other - explain.




