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The graduate student experience varies for each individual. While some

graduate students decide to continue school after being away from some time, others

continue with their studies immediately following the completion of their Bachelor's

degree. This decision to continue one's education can be difficult and may require

further assistance from the student's peers, faculty members, and student services

entities. While the undergraduate student transition has been studied extensively, the

graduate student transition has not been studied in as much depth. It was the intent of

the researchers conducting this study to research the graduate student experience as it

pertains to the graduate student transition at Oregon State University. This research

was conducted using a web-based survey which was sent to academic department

heads with a letter of recommendation from the Dean of the Graduate School asking

them to forward this survey onto their graduate student list-serves. The survey asked

students a variety of questions about their overall experience, their relationship with

their major professor, their satisfaction levels with services available to them, and also

included a few open-ended questions that allowed students to expand on their

comments. Approximately 12.6% of the students who received the survey responded

and there was about a 5.8% response rate of the entire graduate student population.

Redacted for Privacy



Although there was a wealth of information gained from the responses, no statistical

analysis was conducted nor was a statistical significance determined. The results

indicated that a majority of students in most cases were either satisfied or very

satisfied with their experiences at Oregon State University.
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The Graduate Student Experience at Oregon State University

and the Transition to Graduate School

As a researcher, this was an interesting topic for me to study because while

there is extensive data, research, and support in place for the undergraduate student

transition, I was interested in learning more about what this process is like for graduate

students. Ii my personal experience, it was rough for me to move to Corvallis, start a

new graduate program, and leave many of my family and friends behind. When I

began my assistantship, there was a changeover in staff and my supervisor left, only to

be replaced towards the end of my first year. This inconsistency made it more

difficult for me to adapt to the new environment.

As a student in College Student Services Administration, our class load

involved extensive information about the college experience for undergraduate

students and I felt it was important to learn more about the graduate experience as

well. For my first year of graduate study I spent a lot of time working with the Dean

of the Graduate School and developed an understanding about the need for more

research to be conducted in this area as it pertains to the graduate student process.

Dean Francis provided me with some information about the Oregon State University

Graduate Student Exit Survey throughout this research; the graduate school discovered

that there appears to be a discrepancy in how graduate students receive graduate

assistantships. It was discovered that more female students receive graduate teaching

assistantships while more males receive graduate research assistantships. These

results sparked my interest; I became interested in whether or not there were other
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discrepancies between genders as it pertains to their overall graduate student

experience and transition.

The Oregon State University Graduate School sponsors an annual graduate

student orientation. This afternoon event involves presentations from various campus

figures including the university president, various graduate student representatives and

other student services representatives. I wanted to explore whether departments

should execute their own orientation program for new graduate students. These

orientation programs vary from each department. In some cases they do not exist at

all and in other departments they involve a weekend full of activities and may even

incorporate training for new assistantships, It is of interest to me to see how valuable

and helpful these programs are for the students involved. I am interested to learn more

about each graduate student's knowledge of campus services and their satisfaction

levels with their overall experience at Oregon State University.
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Chapter 1

Introduction

Graduate students may come to a college or university from across the country

or indeed the world to find the most appropriate graduate program. The decision to

continue with or go back to school, and possibly change schools, often involves a

geographical move and can be a very difficult transition for any student. Meer (2002)

defines transition as "an internal adjustment and possible reorganization of one's

psychological life space" (p. 10). Transition has also been defined as a situation

which changes your life in the following four ways: roles, relationships, routines, and

assumptions (Schlossberg, 1981). Transition may have both positive and negative

effects on the individual. The way an individual reacts to and perceives the transition

can make a significant difference in determining his or her level of satisfaction. The

overall level of satisfaction is what matters the most in determining the significance of

this transition (Oatis, C. A., 1988).

In order to gain a comprehensive understanding of how and why people decide

to make the transition to continue their education beyond a Bachelor's degree, or

return to school for their graduate education, it is important to take into account their

personal backgrounds, including where they are transferring from, their age, family

status, and even the length of time they have been away from school. These variables

can affect the student's ability to make a smooth transition. If the student has found an

assistantship on campus, the training and background preparation they receive for their

position will likely affect how well they adapt to their new position and ultimately

how comfortable they feel with their assistantship and graduate experience. It is
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important for each graduate student to be aware of and utilize the services that are

available to them as students so that they can get support for their education and

experience, and successftully make the transition to graduate school. After they have

transitioned to their new environment and program, graduate students may also benefit

from being represented as a group on their campus, in campus meetings, through

campus clubs, and within the student government. The more students feel that their

involvement and opinions matter, the more they will feel that their presence on the

campus matters (Schlossberg, 1989).

Most universities in the United States have a student orientation office, a place

where new and prospective undergraduate students can go to find resources on

making the most out of their undergraduate education and to learn more about the

campus in general. These services are sometimes available to graduate students, but

generally not as extensively. It can be difficult for graduate students to know where to

turn to for assistance in their transition. Sometimes the graduate student assistance is

decentralized and useful information may be found in the orientation office, the

graduate school office, or the department of the graduate student's program of study.

This transition can be confusing and overwhelming for any new student, and graduate

students are no exception. While a variety of transition-related services are available

to students, there has been little research on how effective these services have been to

graduate students, and on the graduate student transition overall (Poock, 2002).

The fact that there is little research available to support or analyze the graduate

student experience could mean that these students may be "falling through the cracks"

and going unnoticed as they transition into their degree programs. Perhaps this occurs



because graduate students are assumed to be able to fend for themselves. Research

conducted on the undergraduate student transition (Kopecek, 1971; Terenzini, et. al.,

1994; Tinto, 1993; & Twale, 1989) could be expanded to include the graduate student

transition as well. It is the intent of this thesis study to survey graduate students at

Oregon State University in order to better understand their transitional experience and

the support systems needed by graduate students. A small sample of students has been

surveyed to determine their level of satisfaction with their transition to graduate school

and their overall graduate student experience. This research is intended to explore the

experiences of this graduate student population with an emphasis on open-ended

responses; this research has not demonstrated statistically significant results. Both the

male and female graduate student responses will be compared as it relates to their

levels of satisfaction with their experiences. With this knowledge, faculty and

administrators may be better prepared to make changes and enhancements to their

graduate student orientation and transition programs.



Chapter 2

Literature Review

Introduction

Research about the graduate student transition process and on graduate student

success in general, is sparse (Boyle, 1996; Meer, 2002; & Oatis, 1988). Faculty and

professors value graduate students but also feel that these students are capable of

handling themselves more like "adults" than as new students. This feeling may cause

these faculty members to focus more energy on the undergraduate transition to higher

education than on their graduate student counterparts. Many researchers have studied

the transition from high school to college and its effects on undergraduates, and they

have theorized about how the transition and the student's satisfaction will lead to

ultimate student success (Braxton, Vesper, & Hossler, 1995; Francis, 1989; French,

Kias, & Boak, 1979; Kopecek, 1971; Terenzini, Ct. al., 1994; Tinto, 1993; & Twale,

1989).

French, Kias, & Boak (1979) and Kopecek (1971) both studied various aspects

of the college experience for undergraduate students. Kopecek (1971) studied three

different types of orientation programs for first year students. These orientation

programs included one closed orientation program (where the students received only

new materials and information about how to register by mail), another where students

met with faculty who took a very closed-minded, faculty-centered approach to

orientation, and a third where the faculty took a very open-minded and student-

centered approach. After these orientation programs were conducted, the students

were rated on their success as students after completing their first year of study. The
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results showed that the students were more successful academically when the

orientation program took a more open-minded approach (Kopecek, 1971).

French, Kias, and Boak (1979) explored how a variety of factors affect student

success at a university. Their study reviewed a variety of experiences for successful

high school students and how those experiences lead to academic success as college

students. This study examined third year college students and discovered that those

students who still lived at home were more successful academically. This study also

reviewed the intellectual skills of these students. The researchers determined that

while past success as a high school student may lead to further success as a college

student, they also posited that these innate intellectual skills may also be long-term

predictors of success. This study shows that the more involved a student is

academically, the more successful they will be (French, Kias, & Boak (1979).

Terenzini et al. (1994) studied four different, unnamed colleges of various

sizes from four different regions of the country. His research team developed a list of

implications that outlines an ongoing theme among transitioning undergraduate

students that may help with the design of future orientation programs. Included in this

list is the idea that faculty, in order to provide a successful transition for students,

should be made aware of the variety of characteristics each student brings to the

campus during the transition process. Because each student needs to be assured early

on that they can succeed, faculty members could benefit them by being directly

involved in the new student orientation process. The transition should involve both in

and out of classroom experiences, and ultimately care for these students must be

shown if they are to succeed (Terenzini, et. al., 1994). While these implications for



orientation programs can help institutions establish and organize the most appropriate

transition for their undergraduate students, some of these ideas could be carried over

more consistently into orientation programs for graduate students as well.

Stage (1989) studied the effects of academic and social integration for

freshman college students. These students were surveyed in the fall and spring

semester of their first year, and were asked a variety of questions about their academic

and institutional goals, as well as other demographic information. The results of this

study showed that, for male students, the more academically involved they were, the

more socially integrated they became, but for women, the more socially integrated

they were, the more academically integrated they became (Stage, 1989). These results

show that while both types of integration are important to students, they affect male

and female students in different ways, thus making both important to new student

success. Other researchers have shown that when students' expectations for college

are not met, they are less likely to become integrated into the academic and social

communities within the institution. This may be because they feel they have been

misled by their institutions from the beginning about what they will be offered as

students (Braxton, Vesper, & Hossler, 1995; & Tinto, 1993).

Tinto (1998) also addressed the idea that developing a community of learners

among first year students also aids in maintaining student retention. He posted that if

students are integrated into the environment either socially or academically, they will

be more likely to succeed. This can occur for freshman with first year experience

programs, or in the classroom with their peers. Tinto states that there are a variety of

ways that a student can achieve integration. Integration can occur both in and out of



the classroom and can happen whether or not the student lives on campus or

commutes each day. One suggestion for integrating students, and enhancing the

transition to college, is to establish learning communities or a set of classes that

students take with the same group of students. Graduate students may experience

integration within their cohorts, but in such programs with first year undergraduate

students, they are meeting students both in and out of their academic major (Tinto,

1998).

Twale (1989) studied several different orientation programs across the country.

Through his research, he was able to develop several notable recommendations for

making the undergraduate transition a more successful one. One suggestion gleaned

from this research included developing a holistic approach for incoming freshman that

incorporated peer counseling and a small group seminar set to address the following

goals: improve the first transition term, facilitate interactions with other students,

incorporate ways to cope with changing values and attitudes, develop avenues to air

opinions on social and educational issues, provide information on ways students can

effectively utilize campus resources, and to improve leadership skills. The overall

goal of all institutional orientation programs according to Twale (1989) should be to

promote quicker adjustment to the academic lifestyle, ease the challenges with college

life, and develop and integrate more interaction and participation in organized

activities. Twale and other researchers agree that if orientation programs meet these

goals, students will come to class more prepared, achieve better grades, develop better

communication skills, and become more open to new challenges (Twale, 1989;

French, Kias, & Boak, 1979; & Kopecek, 1971).
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Three main areas of focus which may affect the graduate student transition are

the graduate student's personal background, their training and background preparation,

and the student's support system on campus. These three key areas helped define the

graduate student transition for the purpose of this study and will be addressed in the

remainder of this chapter.

Personal Background of Graduate Students

The background experiences and responsibilities each new graduate student

brings to their education affects how well they are able to transition into their degree

program and back into college life. Terre, 2001, the Director of the Psychology

Department at the University of Missouri-Kansas City, states:

[New graduate students face] concerns.. .on issues such as how you will
balance multiple responsibilities (e.g., family and school), adjust to financial
changes (e.g. student stipend vs. income from full-time employment) and fit in
with other students, who may be in a different phase of life. In short, the act of
accepting admission to a graduate program engenders a cascade of life changes
(e.g., shifting roles, reorganization of social supports and family relationships,
financial changes) (p. 25).

In order to make a transition, one must make changes, either planned or

unplanned, to their individual relationships and lifestyle routines and roles (Meer,

2002 & Schlossberg, 1984). The personal lives of these prospective graduate students

will affect the decision to attend graduate school. Many families are uprooted and

career decisions are changed in order for an individual to pursue and complete a

graduate degree. These factors need to be taken into consideration when the

individual decides to attend or continue school (Meer, 2002).

Meer (2002) conducted a qualitative study of the transitional experience for

non-traditional graduate students. He interviewed seventeen students from the
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southwest about their graduate experiences. This research yielded common themes

important to a majority of these students. These themes, in order of most to least

common, were: motivation, life course management, support, time management, and

critical thinking. Two additional minor themes, found in fewer than eight of the

participants were, sacrfIces made and guidance. These themes represent some of the

characteristics that students brought to their education and emphasize the importance

of having a healthy support system and a strong sense of determination (Meer, 2002).

Training and Background Preparation for Graduate Students

For some students, such as those with Graduate Teaching Assistantships or

Graduate Research Assistantships, the training and background preparation these

students receive for their position will likely affect their transition into graduate

school. Prior research indicates that, as with any new job, the training received for the

position can help the person understand and appreciate their responsibilities (Oatis,

1988; & Boyle, 1996). If the training they receive is poor, new employees may grow

to resent the position and possibly even the people with whom they work. Graduate

students can be affected in the same ways if they are not given adequate training or

orientation and provided with knowledgeable co-workers. Without adequate

resources, these graduate students may feel lost and come to resent the positions they

hold. Graduate students can be burdened with a full-load of job responsibilities, which

may detract from their education, particularly if they have difficulty finding the

balance between work and study. Orvis (2002) comments on his struggle to find a

balance as a graduate student,
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I would not, however, be capable of such a mindset if I did not first construct a
solid foundation. The key, from what I have gathered, to a successful graduate
career is finding the balance "keeping one foot in academia and one foot in
the real world," as my father would say. Find the balance between maintaining
a healthy, multifarious personal life and an intense, dedicated scholastic life; in
time, they assimilate, and they become the sturdy framework necessary for a
rigorously enriching career in the world of graduate study (p. 2).

In a study conducted by Oatis (1988) on the decision of adult learners to go

back to school and further their education with graduate studies, it was discovered that

the most common motivating factor for these adult learners was their desire to make a

career change. Graduate students today who are looking to make a career change need

more initial assistance with the people in their field to help them make the transition

into a new field of work (Oatis, 1988). This study indicates that finding a good

graduate program and an assistantship that will enhance their educational experience is

important to graduate student success.

Boyle (1996) discusses the importance of training graduate students in her

dissertation titled Socialization Experiences of New Graduate Students. In her

introduction she mentions that the behavior of current professors is key to the training

of new graduate students. The treatment graduate students initially receive from their

current professors can enhance or discourage their transition. The more open and

willing to assist the professor is, the better the initial experience will be for these

students. Boyle posits that this is true because these new graduate students, in most

cases, are training to be new professors and they will learn these behaviors from the

modeling of the professors that train them. Boyle (1996) further states that,

"Curiously, the way to influence that culture [of future educators] may lie in changing
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the way we socialize future professors while they are still in graduate school" (Boyle,

1996, p. 2).

Boyle (1996) also discovered that the experience one has in the first year of a

new job determines how satisfied the person will be in that position, sometimes even

up to sixteen years later. This study further emphasizes the importance of healthy and

active job training in order to determine graduate student success in future positions.

This training and assistance most commonly comes from the supervisor who has a

close relationship with this individual and helps in the transition into any new position.

The student needs to develop and maintain professional interactions and relationships

with the faculty members with whom they interact on their job in order to maintain

commitment to their job and their role as a student. Along with the faculty members

associated with the graduate student's position, the work environment itself

contributes to the comfort level of these new students (Boyle, 1996).

Support Systems on Campus

Student support services can be valuable in making the most out of one's

education as a graduate student. These support systems include the faculty and staff,

student affairs faculty and staff members, administration and even the students

themselves (Oatis, 1988). Accessibility to student services can be easily overlooked if

students are not aware of the services that are available to them. Meer (2002) noted

that, "support from one's spouse, family, career environment, or friends, is critical for

the non-traditional graduate students" (p. 92). While many graduate students are

neither married nor have a family, all graduate students find it important at one time or

another to have a peer, friend, mentor, or faculty member to lean on for assistance.
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Mallinckrodt & Leong (1992) studied the stress levels of international graduate

students at a large public university in the eastern United States. This study showed

that international graduate students show higher levels of anxiety and stress when it

comes to social support than United States resident students. The findings also

indicated that the more socially integrated these international students were, the more

successful they were with their adjustment process. It was also shown that women

international students had a more difficult time adjusting. This may have been due to

difficulty in finding the balance between being a student and in some cases balancing

the stress of parenting (Maliinckrodt & Leong, 1992).

Gustitus, Golden, and Hazier (1986) reviewed the use of support groups to

alleviate stress and support student success for graduate students. They reviewed a

counseling department on campus at Marywood College which developed a graduate

student organization to help students gain tutorial support, social support, and

information about employment services. This sort of a group was shown to better

serve the needs of graduate students in a safe and supportive atmosphere (Gustitus,

Golden, & Hazier, 1986).

Unfortunately, without adequate support systems, students may ultimately

decide to take their own lives. It was reported by Fondacaro, Heller, and Reilly

(1984), that in a study conducted at University of CaliforniaBerkeley, graduate

students were significantly more likely than undergraduate students to take their life

during the first four months of their first year. It was also reported that when graduate

students find that they are not socially integrated into the on-campus housing

environment, they experience feelings of loneliness, isolation, and that they felt they
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had fewer outlets to relieve the stress and pressures experienced as graduate students.

This may be due to the fact that the transition from undergraduate to graduate

education may actually involve higher levels of stress due to the increased amounts of

academic demands and responsibility placed on graduate students. It has been

proposed by these researchers that workshops for graduate students should be

conducted to help them have a more successful transition and become more socially

integrated into the institution (Fondacaro, Heller, & Reilly, 1984).

Oatis (1988) reports that the more knowledgeable the student services staff is

of the needs of adult learners, the more those students will be able to giv. back to the

campus community. She found that the more involved counselors and educators are in

the development of these new adult learners, the more successful the students will

become. Faculty members should learn more about the transition process for these

students as adults, and interact with them to assist with both the transition to graduate

school and their continuing cognitive development. This, according to Oatis (1988),

will aid in the development of lifelong adult learners, who are eager to further their

education.

Oatis conducted a survey-based research study of adult learners who were both

continuing students (persisters) and students going at their own pace (non-persisters)

some of whom stopped out for a few consecutive academic terms. Her pilot study

yielded valuable facts about the importance of student support services including

"orientation, workshops in stress and time management, career development services,

refresher courses, and referrals for tutoring and career counseling would also be

helpful to entering adult learners" (Oatis, p. 56, 1988).
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After the pilot study, the students responded that emotional support was very

important for them as new adult learners. When asked how important receiving

emotional support from others at the university was to these learners, 19.2% of the

persisters and 12.7% of the non-persisters found it to be "very important". This

support was rated "important" by 27.7% of the persisters and 23.4% of the non-

persisters. A majority of the respondents found it to be "somewhat important" (31.7%

for both persisters and non-persisters), and more women viewed emotional support as

important than did men (Oatis, 1988). This study further emphasizes the importance

of getting assistance from student affairs professionals in developing effective

approaches to the transition of new graduate students.

In the conclusion of her 1988 study, Oatis states that, "it is especially important

to develop approaches which integrate faculty, administration, staff, and student

service professionals in collaborative ways to involve everyone in helping to integrate

adult learners into the university community" (Oatis, 1988, p. 102). She emphasized

the importance of having a strong orientation program for incoming graduate students

combined with the assistance of student affairs professionals along the way.

Poock (2002) conducted a study of the orientation program at University of

North Carolina at Chapel Hill, which reviewed the importance of orientation programs

at the department level and campus-wide. This study showed that both types of

orientation programs are important, yet they serve the students in different ways.

Departmental orientation programs are utilized to provide students with information

about social activities and academic information. Campus-wide orientation programs

provided students with information about personal needs (such as healthcare and
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public transportation) and information about student services. It was suggested in this

research that the campus could have a student services fair in which departments from

all over the university could set up a booth and meet with students who are interested

in learning more about student services available to them (Poock, 2002).

Forney and Davis (2002) studied a new transition and orientation program

developed for student affairs master's students at Western Illinois University which

required not only an initial orientation program, but an ongoing transition program

which required students to meet once or twice a term to discuss their transition

process. The first session is scheduled after the first week of classes to discuss the

students' adjustment process. Halfway through the first semester, a second session is

held to enhance the group dynamics. This is a common time for students to vent their

frustrations. The third session is held at the end of the first semester for reflection of

the first term and as an introduction to the second semester. During the fourth session

(held during the beginning of the third semester) students receive assistance with the

transition from summer and into the full-time student status. Halfway through the

third semester a fifth session is held which helps the students assess their goals.

Finally, a sixth session, held at the beginning of the student's last semester, helps

students with the transition out of college and into the real-life work field. These

sessions were evaluated with an open-ended question survey and most students found

it to be a useful experience, some even stated that the transition program may have

helped them persist as a student. This transition program should be considered for

some programs that may have high dropout rates in order to keep students enrolled

(Fomey & Davis, 2002).
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The research undertaken for this thesis study was similar to the research done

in 2001 at Ohio State University, using the G-QUE Report (Ohio State University:

Excerpts from the Graduate Quality of University Experience Report, 2001). In that

study, it was shown that a majority of graduate students at Ohio State University were

having a very positive or positive experience (with only 5.7% and 1% reporting a

negative or very negative experience, respectively). A majority of students, however,

found that they needed more training and preparation for their Graduate Teaching

Assistantships, along with more professional development opportunities, and more

extensive career placement services. The Ohio State researchers learned that a high

percentage of graduate students surveyed were taking more loans and holding more

jobs outside of school to meet their financial needs. In addition to these needs, the

respondents reported that health insurance and health care were also major sources of

concern for graduate students (G-QUE, 2001).

The Ohio State University study surveyed graduate students about their

experiences as students enrolled in a research institution. To my knowledge, this type

of extensive study of graduate students has not been conducted at any other major

university. Such surveys could be conducted at other universities to assist

administrators in determining whether graduate student needs are being met and if the

transition into graduate school is going as smoothly as possible.
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This research was undertaken to develop a better understanding of the graduate

student transition and experience, and ways to make the transition smoother for

incoming graduate students at a major research university. The survey used in this

study was adapted from a survey used at Ohio State University, and was developed to

address the graduate student transition in three important areas: personal background,

training and background preparation, and the student's support system on campus.

This research focused on the specific needs and experiences of graduate students at

Oregon State University as they made the transition into graduate school. It is

likewise the intent of the researchers in this project to evaluate the graduate student

experience with a focus on the graduate student transition so that improvements can be

made for future graduate students at Oregon State University (and similar institutions).

In order to get a broad sample of graduate students on campus, the dean of the

graduate school proposed that we send a letter to the graduate program department

heads from all of the colleges (with graduate programs) on campus. The Dean of the

Graduate School sent a letter of support along with the consent form and the original

survey to these department heads asking them to forward this message to their

graduate student list-serves. The resulting sample comprised approximately 46% of

all graduate students at Oregon State University, although the sample was not a

random one. The rate of return on this survey was 12.6%. This survey asked students

about a variety of their graduate student-related experiences at Oregon State



University, with the goal of understanding how they believe they have been perceived

as students on this campus. Questions included in the survey asked the students about

their level of satisfaction with their major and minor professor, their level of

satisfaction with their supervisors and co-workers (for those students who currently

have a GTA or GRA position), and the student's overall satisfaction with their

graduate experience. There were a few open-ended questions on the survey two of

which asked the students to "please describe in detail your graduate student transition

to Oregon State University" and "please provide any other information you would like

us to know about your graduate experience here at Oregon State University and how it

may have affected those around you".

This study complements the research on Ohio State University's students, as it

focuses on graduate students at Oregon State University, also a Research I university.

The Professional Dean of the Graduate School at Ohio State University, Susan

Huntington, as well as her associate, the chair of the Council of Graduate Students,

have given the researchers permission to utilize portions of the Ohio State University

student census survey to conduct similar research here at Oregon State University.

This permission was given with the stipulation that their study would be credited

appropriately.

This research involved conducting a broad-based survey (see attached draft in

Appendix B), sent electronically to graduate program representatives who then

forwarded the letter to their graduate student list-serves. The survey was developed

using Remark for Web 2.0 a computer program designed to collect and sort data; this

program easily supported transferring the data into a Microsoft Excel file. The list of
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department heads was provided with assistance from the Oregon State University's

Graduate School. Oregon State University's Graduate School Dean, Dr. Sally

Francis, sent out an initial message of support to these representatives during the

seventh week offal! term, 2003, which explained the study and the procedures. It also

provided those being surveyed with more information on the reasons such research is

necessary and explained how it may, in turn, serve to improve their graduate student

experience and the experiences for graduate students who follow them. Included with

this letter of support was the cover letter found in Appendix A. Those surveyed were

also informed that they could receive a sunmary of the results of the survey, as well as

have access to the entire thesis study once it has been published in the library after

June, 2004. Once the student read the introductory letter, they clicked on a link if they

chose to continue and participate in the survey. The survey requested demographic

information and asked the participants a variety of questions about their transition into

graduate school at Oregon State University.

The participants in this study were also asked to report about their overall

graduate student experience. The demographic information requested included (but

was not limited to) information about their gender and their marital status. They were

also asked for information regarding their graduate program including major, college,

amount of time spent in the program thus far, intended amount of time to complete the

degree, whether or not they have a GTA or GRA assistantship, and the FTE of their

GTA or GRA position (see the web survey in Appendix B).

The variables included in this study were: gender, age, marital status, and

number of dependents. A comparison between the male and female respondents was
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conducted. This survey also asked students to report their college, their degree

program, and their expected time until degree completion, the amount of money

borrowed to complete graduate degree, the reason for choosing graduate program and

information about whether or not the student had to move geographically to attend

Oregon State University.

Subject

In order to determine the number of students who received this survey versus

the number of students who actually responded, the graduate school has provided the

researchers with the enrollment numbers for fall of 2003. These numbers are divided

by college and further into the individual departments. One question on the survey

asked students to state the program in which they are currently enrolled (by

department). The researchers took these reported departments and correlated them

with the actual enrollment rates of that department for the term the survey was

administered. When the results of the survey came back, it was revealed that 177

students had responded. Based on the total number of students who took the survey

(177 students) and the total number of students enrolled in each of the departments

who responded (1,407 students), it has been determined that there was a 12.6%

response rate from the students who initially received the survey. The total number of

graduate students enrolled at the institution at the time the survey was administered

was 3,077 students, leaving a 5.8% response rate overall from graduate students.

While relatively small in percentage terms, this percentage is higher than the

researchers expected because there was no monetary benefit to completing the survey,

indicating perhaps the primary intentions from completing this survey being the
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students' hopes that the infonnation received could improve the graduate transition for

future graduate students.

A variety of students responded to this survey; there was almost an equal

balance of male responses (87) and female responses (90) (see Figure 4.1). This was

fairly similar to the overall graduate student population at the time this survey was

administered. There were 1,481(48%) females enrolled in fall, 2003 and 1,596 (52%)

males enrolled. Approximately 44% of the students who responded were married,

7.9% stated they were in a significant relationship, and 6.2% stated they were in a

domestic partnership (other than marriage), only 36% stated they were single (see

Figure 4.2). Students were also asked to report on the number of children that they

had residing in their household. Approximately 75% of respondents reported having

no children (81.1% of females and 69% of males), while 12.9% reported having one

child, 5.6% reported having two children, 3.4% having three children and only one

respondent (0.6%) having four children. It was reported that 26 males and 15 females

had at least one child. A majority of the respondents were between the ages of 21-25

(3 1.5%) with 29.2% percent between the ages of 26-30, with the percentage of

students older than that slightly decreasing along the continuum. None of the

respondents were more than 60 years of age (see Figure 4.3).

Figure 4.1 Gender

Gender Frequency Percent
Female 90 51%
Male 87 49%
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Figure 4.2 Marital Status

Are you: Frequency Percent
Divorced/Widowed 8 4.5%

Domestic Partnership 11 6.2%
Married 78 43.8%

Significant Relationship 14 7.9%
Single 64 36%

Figure 4.3 Age

How old are you? Frequency Percent
21-25 26 31.5%
26-30 52 29.2%
31-35 20 11.2%
36-40 13 7.3%
41-45 13 7.3%
46-50 12 6.7%
51-55 7 3.9%
56-60 1 0.6%

The students who responded represented eleven of the twelve colleges on

campus which have graduate programs. The response rate was varied for each

college, with 48.3% of the total respondents being from just two colleges. For a

complete breakdown of the percent and number of students who took the survey and

their college, please refer to Figure 4.4. Of the 328 students enrolled in the College of

Agricultural Sciences, 37 students took the survey (11.3%). Only one student of the

89 students (1.1%) enrolled in the College of Business completed the survey. Twenty-

two students of the 601 graduate students (3.7%) enrolled in the College of

Engineering completed the survey. The response rate from the College of Forestry

was 27 of the 138 students enrolled (or 19.6%). Fourteen of the 246 students enrolled
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in the College of Health and Human Sciences (5.7%) completed and submitted the

survey. In the College of Liberal arts, 4 of the 92 students (4.3%) enrolled completed

the survey. Eight out of the 33 students enrolled in the College of Pharmacy (24.2%)

finished the survey. Of the 466 students enrolled in the College of Science 12 (2.6%)

completed the survey. Finally, 3 of the 80 students enrolled in Interdisciplinary

Studies (under the Graduate School) (3.8%), and 49 of the 373 students enrolled in the

School of Education (13.1%) responded. The only college not represented was the

College of Veterinary Medicine (which only had a total of two graduate students in the

fall of 2003). No students responded that they were enrolled in the College of Oceanic

and Atmospheric Sciences even though at least one respondent indicated enrollment in

one of the programs listed under that college.

Figure 4.4 College Enrollment

College/School from which degree is sought Frequency Percent
College of Agricultural Sciences 37 20.8%

College of Business 1 0.6%
College of Engineering 22 12.4%

College of Forestry 27 15.2%
College of Health and Human Sciences 14 7.9%

College of Liberal Arts 4 2.2%
College of Pharmacy 8 4.5%
College of Science 12 6.7%

Interdisciplinary/Institutional Programs 3 1.7%
School of Education 49 27.5%

Approximately 60% of the students were working on a Masters degree (e.g.

MS, MA, EdM, MAg, MAIS, MAT, MBA, MEng, or a MSE) and 40.4% were

working on a PhD program or a combined Masters and Doctorate program. While

77% of the students who responded were working on their degree full-time, only
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17.4% were attending part-time and the other 4.5% were varied between part and full-

time status (the number of students enrolled part-time vs. full-time was fairly

consistent between the male and female respondents). See Figure 4.5 for a breakdown

of full-time and part-time enrollment by gender. Forty-one percent of the students

who responded did not have to move in order to attend Oregon State University for

their graduate studies, while 10.1% moved from other parts of Oregon, 35.4% moved

from other states and 13.5% moved from a country other than the United States of

America. The number of respondents who had to move to attend graduate school at

OSU was fairly consistent between males and females.

Figure 4.5 Are you pursuing your degree: (full-time or part-time)

Are you pursuing your Female Male Total
degree: (# and %) (# and %) (# and %)

Full-time 69 67 137
76.7% 77% 77%

Part-time 17 14 31
18.9% 16.1% 17.4%

Varied between full- 3 5 8
time and part-time 3.3% 5.7% 4.5%

Analysis

The surveys were collected, the results were compiled, and the data was

analyzed by having the information imported into a Microsoft Excel file and then

transferred into SPSS® for further (non-statistical) analysis and displayed in charts

and graphs. Comparisons were made which listed the percentages and differences

between men and women graduate students and how gender may relate to each

student's overall satisfaction with their graduate program at Oregon State University.

This was completed by using cross-tabulation portions of the program to break each
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question's results down comparing the comments of the males to that of the females.

This study also explored whether it is still true, as determined in the OSU Exit Survey

of 2001 (which referred to the graduate student experience), that graduate student

women receive more teaching assistantship positions, while men receive more

research assistantship positions (OSU Exit Survey, 2001). For more detailed

information about the questions asked in the survey, please refer to the attached draft

of the web survey found in Appendix B.

It was initially thought that depending on the results compiled, follow-up focus

groups or individual interviews may have been conducted to ask more open-ended

questions that have been developed based on the information received from this study

(see Appendix C for a list of possible open-ended questions). Conducting a focus

group or individual interview phase was considered, in which a separate application

form for that phase would have been submitted to the Institutional Review Board

(RB) for review. The researchers decided not to pursue this phase due to the fact that

enough information was provided in some of the open-ended questions included on

the survey.
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Chapter 4

Results

Due to the fact that the response rate from this survey is relatively small and

does not reflect a strong graduate sample of the entire graduate student population.

However, of those that responded, there was a wealth of information gleaned from the

open-ended comments as well that has enhanced the depth of this research. While

many of the colleges were represented in this sample, the enrollment data shows that a

strong percentage of participants from the School of Education responded while a

limited number of participants from some of the other colleges on campus responded

(i.e. the College of Science, the College of Liberal Arts and those students enrolled in

the Graduate School). It is important to note that this information is merely a

reflection of those that responded to the survey and may not reflect the opinions of the

entire graduate student population enrolled at Oregon State University during the fall

of 2003. Additionally, no statistical analysis was conducted which may have helped to

show if the results held more statistical significance. Instead these results should be

reflected as the responses from some graduate students here at Oregon State

University.

Just as Chapter Two of this thesis has been divided into three sections, the

survey itself also addressed these three different subgroups (Personal Background,

Training and Background Preparation, and Support Systems on Campus). The survey

addressed these areas but phrased them slightly different at times to reflect the titles

used in the survey, which more personally reflects the graduate student's areas under

study (Academic Background, Assistantships, and Support Systems on Campus). The
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survey also had an OSU Graduate Orientation section, a Satisfaction with Oregon

State University section, and an Additional Demographics section; these sections all

address areas covered in Chapter Two of this thesis. These subsections are labeled

more specifically to break the survey up into smaller pieces.

Academic Background

In this survey, students were asked to report their estimated time until degree

completion. Of those that responded, 41% felt they would be done in one year or less

(36.7% of the females and 44.8% of the males), 29.1% of the respondents stated they

had 1-2 years left in their graduate program (27.8% female and 28.7% of the males),

15.7% reported having 2-3 years left (22.2% of the female and 9.2% of the males),

8.4% reported having 3-4 years left (6.7% of the females and 10.3% of the males),

3.4% had about 4-5 years left (2.2% of the females and 4.6% of the males), and only

about 1.1% reported having more than five years left to go (1.1% of female and 1.1%

of males). These numbers appeared to remain fairly consistent between genders.

Figure 4.6 describes the estimated time until degree completion as it compares females

to males in terms of numbers and percentages overall in a visual format.
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Figure 4.6 Estimated time until degree completion

Expected time until degree Female Male Total
completion from fall, 2003 (# and %) (# and %) (# and %)

1 year or less 33 39 73
36.7% 44.8% 41%

1-2 years 25 25 50
27.8% 27.8% 28.1%

2-3 years 20 8 29
22.2% 9.2% 15.7%

3-4years 6 9 15
6.7% 10.3% 8.4%

4-5years 2 4 6
2.2% 4.6% 3.4%

More than 5 years 1 1 2
1.1% 1.1% 1.1%

The survey also asked the students to report why they chose the particular

graduate program they are enrolled in. For this item the student could check all that

apply and were asked to choose from the following options: faculty member, location,

program or other. This question yielded a variety of options with 28.1% of the

respondents choosing only the program, 15.2% choosing only the location, 11.2%

choose this institution based only on a faculty member, and 13.5% only choosing

other. Some students also choose a combination of the above. The most common of

these combinations was choosing all of the options (except for other), of those who

responded, 8.4% chose all three. Another common combination was choosing both

location and faculty member (6.7%). It appears that of those that responded, the

reasons for attending Oregon State University for graduate school vary widely.

Assistantships

Of the students who responded, 27.5% (49 students) stated they did not have

an assistantship of any kind. This number was fairly evenly split between men (25
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students) and women (24 students). These results show that at least the rate ofnon-

assistantsbip bearing students was consistent between the genders. It is interesting to

note that a larger number of males held GRAs (47.1% to female, 28.9%) and a

significant number of females held GTAs (35.6% to male, 18.4%) of the total number

of students who reported being in assistantship positions. It was hypothesized in the

methods section of this thesis that this may occur based on the results of the Oregon

State University Exit Survey conducted in 2001. (Please see Figure 4.7 for a detailed

look at assistantship positions as it compares men to women.) The compensation

these students received for their assistantships was equivalent for men and women,

except that 10% of females and only 3.4% of males held assistantships between a 0.2

FTE and a 0.29 FTE while 8% of males and only 3.3% of females had assistantships

in which they worked more than a 0.49 FTE. (Again, these percentages reflect the

total number of students who responded. A total of 33.7 % did not respond to this

question for reasons unknown, the survey did not ask the students to answer this

question unless the student said that they held an assistantship position.)

Of those who completed the survey, 48.9% of respondents did not have to

borrow any money to attend graduate school, on the other hand, 22.5% had to borrow

more than $9,000 to date to complete their graduate work (7.9% only borrowed less

than $3,000, 11.2% borrowed between $3,000 and $5,999 and 7.3% borrowed

between $6,000 and $8,999).

In another finances-related question, students were also asked whether they

agreed with the following statement: "I feel that the cost of graduate school will not be

a factor as to whether or not I will complete my degree." A majority of the students
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who responded (61.1%) either agreed (43.3%) or agreed strongly (17.8%), while 7.8%

reported having no opinion or were undecided on this item, and a total of 27.8% of

respondents reported that they either disagree (16.7%) or disagree strongly (11.1%).

This data shows that at least in half of the cases, the pay for assistantships has been

enough, or near enough, to cover the cost of living for these graduate students.

Figure 4.7 Are you currently (holding one of these assistantship positions)

Are you Female Male Total
currently: (# and %) (# and %) (# and %)

GFA 2 1 3
2.2% 1.1% 1.7%

GRA 26 41 67
28.9% 47.1% 37.6%

GTA 32 16 49
35.6% 18.4% 27.5%

No 24 25 49
Assistantship 26.7% 28.7% 27.5%

Other 4 4 8
4.4% 4.6% 4.5%

When asked about training the students surveyed received for their

assistantsbips 36.5% of respondents were either satisfied or very satisfied with the

training they received, with the males being slightly more satisfied (n=25 males who

reported being satisfied) than the females (n=15). Approximately 10% of the students

were dissatisfied or very dissatisfied with the training they received, with the women

(n=14 reported being either dissatisfied or very dissatisfied) being slightly more

dissatisfied than the men (n=4), and about 16.3% were neutral. However, a larger

number of students responding felt that the position met their initial expectations

(55.2% were either satisfied or very satisfied) and only 7.3% reported being

dissatisfied, none of the respondents indicated that they were very dissatisfied with
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or very satisfied); these students reported being satisfied (30.3%) or very satisfied

(44.3%), with little apparent difference between the male and female responses. Only

4.9% of the students who held an assistantship reported being either dissatisfied or

very dissatisfied with assistance from their co-workers. A majority of students who

responded felt that even if their training wasn't as effective as they expected, they

were at least satisfied with the support they received from their supervisors and co-

workers along the way.

Support Systems on Campus

The third section of the survey addressed the student's support system on

campus. Students were asked to rate their level of assistance and support they

received in a variety of different areas including their level of satisfaction with their

major and minor professor, the faculty in their department, assistance from faculty and

staff through the transition process, guidance with their thesis or dissertation, and their

relationship with students both inside and outside of their program. When students

were asked about their level of satisfaction with their major professor, they reported

being overwhelmingly pleased. A large percentage of students who responded

(82.6 %) reported being either satisfied (38.2%) or very satisfied (44.4%). Only 4.5 %

of students reported being either dissatisfied (3.9%) or very dissatisfied (1 student at

0.6%). Two students chose not to answer the question and 10.1% of students

responded "neutral." This indicates that when students were given individual

attention, they were pleased with the assistance they received. These numbers may be

high due to the fact that in many programs students have the opportunity to choose

their major professor and/or they can change if they are not happy. When asked about
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the approachability of their major professor, 61.2% of students who responded were

very satisfied and 20.8% were satisfied, only 3.4% reported being dissatisfied, and no

one reported being very dissatisfied (7.9% reported neutral).

Students also reported being satisfied with their minor professor (43.8%

reported being either satisfied, 21.3% or very satisfied, 22.5%). With that said, only

2.3% reported being dissatisfied or very dissatisfied, and 8.4% reported having neutral

feelings. These percentages don't reflect 100% of the respondents because 44.9% of

students reported that they did not have a minor professor. When asked about

approachability of their minor professor, 41.5% of students reported that they were

either satisfied (15.7%) or very satisfied (25.8%). On this item, slightly more students

reported being dissatisfied (3.4%) but still only one of the 177 students who responded

reported being very dissatisfied (0.6%) with approachability (10.1% reported being

neutral on the matter). This may show that minor professors are slightly busier with

their major students than with their minor students, but the fact that students feel they

are receiving adequate assistance shows a level of success in this aspect of graduate

student support.

A majority of students who responded felt they received support during their

transition from surrounding faculty members in their department. When students were

asked about their level of satisfaction with the faculty in their department, again they

were generally satisfied with the services they were receiving. A remarkable 80.9% of

students surveyed reported being either satisfied (41%) or very satisfied (39.9%),

12.4% reported neutral feelings and 3.9% reported being either dissatisfied (2.8%) or

very dissatisfied (1.1%). Students surveyed were also asked to report on the assistance
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they received from faculty and staff through the transition process. In this situation,

71.9% of students reported being satisfied overall with 39.3% reporting being satisfied

and 32.6% being very satisfied, 10.7% of students reported being either dissatisfied

(10.1%) or very dissatisfied (0.6%), and 10.7% reported neutral feelings.

In this study, students were also asked to rate their level of satisfaction with

support they received on balancing their personal and professional life. In this

situation, 32.6% of students reported that they were either satisfied (24.7%) or very

satisfied (7.9%) with the support they received in this capacity. A majority of

respondents reported that they had neutral feelings on the matter (33.1%) and a total of

19.7% of students reported they were either dissatisfied (15.2%) or very dissatisfied

(4.5%), with more females reporting levels of dissatisfaction (17.8% of females to

12.6% of males reported being dissatisfied, while 7.8% of females to 1.1% of males

reported being very dissatisfied). One respondent who commented on the key person

in their department, a male student from the College of Forestry stated,

During an orientation in the department, one faculty member took a lead in
telling students how to balance life outside of school with life in school. I
thought it was helpful to hear someone mention that there is life outside of
school while you attend this university.

Students were also asked to report on their level of satisfaction with the

guidance they received with their thesis or dissertation, 3 0.3% of students who

responded reported this was not applicable, 14% of students reported neutral feelings

and 49.4% reported being either satisfied (30.3%) or very satisfied (19.1%). Only

5.1% of students found that they were not satisfied with the services they received
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with this assistance. These results indicate that the students who responded to this

survey feel they are supported when it comes to working on such research.

These results continued to support the idea that not only are students satisfied

with the one-on-one attention that they received, but they feel they are able to easily

access this assistance when necessary. Students were also asked if there was a key

person in their department who helped them with their transition. On this item, one

female from the School of Education reported, speaking in terms of a specific staff

member in her department,

[Name was removed] was very responsive to my concerns about a certain
instructor and our cohort's response to her teaching style. He even drove from
Eugene to Astoria to talk with me about it. I was impressed with how he took
me seriously and continued to follow up with me. He also continues to send
emails to all of us when we need a boost. This personal contact is very helpful,
especially for someone that just turned 50 and is struggling with the amount if
energy it takes for this program.

Due to the nature of this question, students had the opportunity to share their

stories about positive experiences they had with the faculty in their department.

Students commented on the help they received with the transition, finding the balance,

and even were given advice about the surrounding Corvallis area. One male student

from the School of Education reported summarily that they, "answered questions,

calmed fears, [and] explained options." Another student stated that, "My major

professor helped me understand the amount of work needed to be at this level. She

has helped me through this process and [didn't leave] me to figure everything out on

my own" (reported by a female student enrolled in Interdisciplinary/Institutional

Programs). Additionally, one student reported receiving assistance from the

department secretary, their major professor, the head of their department and other
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mentors they have (for a complete list of these responses and the corresponding gender

and college, please refer to Appendix D).

Support from one's peers and other students may also be helpfiil in assisting

students with the transition to and success throughout graduate school. This survey

asked students to report on their level of satisfaction with their relationship to students

both inside and outside their program of study. When asked about the students within

their program, 82.6 % of students who responded reported being either satisfied

(38.2%) or very satisfied (44.4%). Only eight of the 177 students who responded

(4.5%) reported being either dissatisfied or very dissatisfied and 10.1% reported

neutral feelings. Another five students either chose not to answer (1.1%) or reported

that the question was not applicable (1.7%). When students were asked about their

relationship with students outside their program, they responded a little differently.

While 49.4% of students still reported being satisfied (students who were satisfied was

33.1% and very satisfied was 16.3%), 20.2% of students answered that this question

was not applicable, 19.1% reported having neutral feelings and one student chose not

to respond, not very many students reported levels of dissatisfaction (10.7%) with only

7.9% being dissatisfied and 2.8% being very dissatisfied. It appears as though in some

situations, building relationships with students outside their major or program of study

may be difficult for some graduate students.

Beyond having to respond about levels of satisfaction with other people at this

institution, students in this study were asked to report on their level of satisfaction with

their introduction to, availability of, and overall satisfaction with services available to

students at Oregon State University (this was a broad question which included
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references to financial aid, transportation, child care, registration, advising, and the

like). Students were asked first to report on their introduction to information about

services available to students. Students were not as happy as expected in this

situation, only 41% of students who responded reported being either satisfied (33.7%)

or very satisfied (7.3%) with 28.1% of students reporting neutral and 22.5% of

students being either dissatisfied (16.3%) or very dissatisfied (6.2%) with their

introduction to services available to them. Almost 40% of students reported being

either satisfied (32.6%) or very satisfied (7.3%) with the services that are available to

graduate students, but 35.4% reported neutral feelings and 16.3% of students reported

being either dissatisfied (10.7%) or very dissatisfied (5.6%). This information tells the

researchers that either services available to graduate students needs to improve, or at

least information available about these services needs to be enhanced. Students were

also asked to report on availability of student services, which students responded fairly

similarly to the question referring to their satisfaction levels of services available to

graduate students (see Table 4.2). These numbers may also reflect the differences

among on-campus and off-campus students, and e-campus students who take only

online courses.
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attend). While the respondents didn't specifically state where they would like to see

improvements, it may be advisable to improve the overall Graduate School

Orientation program for new graduate students.

Students were also asked to report about their level of satisfaction with the

orientation for their major or program of study. In this case, 10.7% were not aware of

an orientation program (which may mean that one didn't exist) and 9.6% reported that

they didn't attend. Again, this could be because some students didn't attend

orientation because they are e-campus students and had no need to attend the on

campus orientation. For the orientation within their major or program of study, a

majority (52.8%) of students who responded were either satisfied (35.4%) or very

satisfied (17.4%). Only 11.8 % of student reported neutral feelings towards their

orientation and 11.8 % were either dissatisfied (6.3%) or very dissatisfied (5.6%).

These results show that in some cases, if students didn't feel they received an adequate

orientation to Oregon State University from the Graduate School that they got it in

their individual orientation for their major or program of study. It may still be

beneficial to review these orientation programs and try to enhance their contributions

to students to boost their level of satisfaction even higher.

Satisfaction with Oregon State University

In this section students were asked to respond with their level of agreement

concerning the following statements:

. With hindsight, I would choose OSU again for my graduate degree.

. I would recommend OSU to my peers considering a graduate degree.
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I am satisfied with my decision to attend OSU over another institution

for graduate school.

I am satisfied with the program I chose over a different program at

OSU for graduate school.

Overall, I am satisfied with my transition to OSU as a graduate

student.

Overall, I am satisfied with my graduate experience at OSU.

Students were asked to respond to these statements on a level of agree

strongly, agree, no opinion/undecided, disagree, or disagree strongly.

When students are asked "with hindsight, I would choose OSU again for my

graduate degree program" the total number of students who responded expressing

some level of agreement with the statement was about 68% with 44.4% of the students

agreeing and 23.6% agreeing strongly, of those that disagree on some level (9.6%),

5.1% disagree and 4.5% disagree strongly leaving a large number of students who are

undecided or have no opinion (20.2%). When students were asked to comment on the

statement "I am satisfied with my decision to attend OSU over another institution for

graduate school", again graduate students who responded were not as strongly in

agreement as would have been expected, 61.8% either agreed (42.7%) or agreed

strongly (19.1%), and a strong 28.1% were undecided or had no opinion on the matter.

Only 7.9% of students surveyed either disagreed (6.2%) or disagreed strongly (1.7%).

Students were also asked to respond on their agreement with "I am satisfied with the

program I chose over a different program at OSU for graduate school." In this

situation, only 64.6% of respondents either agreed (34.3%) or agreed strongly
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(30.3%), 27.5% were undecided or had no opinion and only 6.2% of respondents

either disagreed (3.4%) or disagreed strongly (2.8%). It would be ideal to have a

higher number of students in agreement with all of these statements, but these levels of

response could be lower because those undecided students are not sure of what else is

available to them at other institutions or within other programs.

Students were also asked to rate their level of agreement with "I would

recommend OSU to my peers considering a graduate degree." For this response, there

were a majority of students (64.6%) of students who either agreed (42.7%) or agreed

strongly (21.9%), in this case, still 21.9% were undecided or had no opinion and only

12.2% of students either disagreed (8.4%) or disagreed strongly (3.9%). This may

have had to do with the fact that it would have to depend on the friend or the program

as one student commented when asked to provide more information about their

graduate experience here at OSU and how it may have affected those around them.

For example, one female student from the College of Agricultural Sciences stated, "It

depends not only on the program but on the person and whether he or she would be

happy in Corvallis and at OSU. These are all factors that need to be considered when

choosing a school."

When students were asked to respond to the following statement: "Overall, I

am satisfied with my transition to OSU for graduate school," a majority of students

who responded (74.7%) either agreed (62.9%) or agreed strongly (11.8%), 9% were

undecided or had no opinion, and 14.6% responded either disagreeing (12.9%) or

disagreeing strongly (1.7%) (see Table 4.3). While it would be preferable to have had

all students agree with the statement, the fact that nearly three-fourths did is a strong
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problems with the transition that the university could have helped with" (a female

from the School of Education). Some represented logistical difficulties, such as this

account from a male in the College of Forestry, "Moved here from SE US (3000

miles). I completed my MS on the semester system. The transition at OSU to quarters

was very difficult to me. At first, the workload in classes was overwhelming. It has

taken almost a year to adjust." While others were a lot more comprehensive and

specific, while relating both positive and negative aspects, as in this female student

from the School of Education,

I moved here from another part of the country. It was hard finding information
about housing in Corvallis so I found a roommate here. I enjoyed the time I
spent here before school started but did not get to attend the Grad School
orientation. I enjoyed meeting my classmates and have leaned on them for
support a lot this term. I enjoyed my classes as well but had trouble adjustmg
to the quarter system and the amount of work. I felt that there really was no
support system for graduate students and to admit I was overwhelmed would
label me a bad student. It just needed to suck it up and do what was expected
of me- but it was hard. I spent every weekend doing homework and even spent
all of Thanksgiving weekend doing schoolwork. This was upsetting for me as
in my semester experience I had time to take time for my personal life. I have
enjoyed my assistantship and am grateful to have that opportunity. I look
forward to the work I will do there in the future. The only other transition
issue was financial. When I got here I realized that every fee had risen
considerably and my budget was not going to work. I still don't know how I
am going to pay for my summer here. Overall, I think I did okay transitioning
and am grateful for my assistantship and program.

Students were also asked to provide "any other information you would like us

to know about your graduate experience here at OSU and how it may have affected

those around you" (for a complete list of responses to this question, please refer to

Appendix F). Students used this question to point out any additional difficulties they

have as graduate students. Some of the key trends students responded to were

concerns of health insurance, being overworked in their assistantships, difficulties
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with conducting their research, pay, sexual harassment issues, student health services,

and with meeting people. One of the key items that came up time and time again was

the difficulties some graduate students had with becoming more socially integrated as

students. In terms of meeting new people, one female student from the College of

Science reported, "if it weren't for CGE [Coalition of Graduate Employees] and the

Graduate Women's Network, I wouldn't know that other graduate students exist here

on campus." It was also noted by students a few times that it is difficult to make the

transition from the semester system at a previous institution to the quarter system at

Oregon State University.

Students also made a few notations about their overall experience and how the

faculty either lent their consistent support or neglected them at times. One female

student from the College of Forestry very adamantly stated her opinions about her

experience here at Oregon State University,

Granted OSU is a research institution, and therefore the focus is research, but
departments such as mine should not consider their graduate students as last on
the priority list. Many of us are without funding, many of us have experienced
problems with faculty, but as per usual, students are "put back in their place."
The apathy [faculty] in my department is sickening. Walk down the hallways,
faculty doors are closed, try to get some help and often you hear "well, who
else have you talked to?" It is NOT a pleasant atmosphere. I would
wholeheartedly not recommend my department to other/future graduate
students, or new faculty.

This student was not the only one who noted negative aspects to her transition

to Oregon State University, while they may have been few and far between, it is still

important to note the varying opinions on other aspects of the transition process.

Other students have reported having very positive experiences here at Oregon State

University as well, including this account from a male student from the College of



Forestry, who stated this was a "positive experience for me and my family. My kids

are bilingual and are very well adapted to life in Corvallis... [he feels he is receiving

a] good level of education." Or the account from a male student from the College of

Agricultural Sciences, who stated that I

Have had a very good experience working closely with other graduate
students, who have become close friends. Several professors have reached out
to me and provided great support and guidance. Several have extended
opportunities to teach or TA classes, which was not my funding source. I have
had many experiences that have prepared me well for the next phase of my
career.

Some of these comments made by students show powerful reflections of their

experiences and information about their individual accounts; on the other hand, some

comments reflect a very positive experience. Overall, a large majority of student

respondents are satisfied with the graduate experience they are receiving at OSU

whether it is for the academic program, the professional development or the individual

research and overall experiences available here at Oregon State University.
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Chapter 5

Conclusions, Limitations, and Implications for Further Study

Based on this study, it appears that of those that responded, the student's

overall graduate experience here at Oregon State University was better than the

researchers originally anticipated, but still has room for improvement. For each of the

response categories, a majority of students reported being either very satisfied or

satisfied. These results were similar to the Ohio State University Graduate Quality of

the University Experience Report in that a majority of students at Ohio State

University were also satisfied with their graduate student experience. Even so, there

were a few areas noted for improvement at Oregon State University. Orientation

programs could be enhanced for new graduate students and could have more in-depth

coverage of the services that are available to graduate students, (and university

students overall). This may be done through holding a student services fair so new

graduate and undergraduate students can visit various booths of student services and

learn more about the facilities that are available to them (Poock, 2002). While this

may exist in some program areas, it could be more highly advertised to graduate

students. With these services being presented to graduate students in this format, this

may help with the students overall transition to Oregon State University. One male

student from the College of Engineering reported,

I think it took me a while just to realize everything that is available to me, and
to be comfortable on campus. I think this is somewhat normal because it takes
time to get used to a place, but I guess it would have been helpful to have a
better orientation.
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Also, it should be noted that each department should have their own orientation

program for graduate students. If they are unable to do so because of funding, they

should be sure to strongly recommend that students attend the orientation presented by

the Graduate School. This individualized orientation helps these new students to

become more aware of the particular aspects of their program and it encourages them

to get to know some of their peers and the faculty in their department. It may also be

beneficial to incorporate a session in the orientation process on making the transition

from a semester system to a quarter system. This concern came up a few times

throughout the open-ended comments. Such an approach was found to be beneficial

by Terenzini, et al. (1994).

Also, in order to ease the transition process for some graduate students, there

should be a stronger avenue for students to come together on a more social basis; this

should occur outside the classroom environment with students from various major

programs of study. There was some indication of this need in their open-ended

comments. One male student in particular from the College of Forestry indicated that

he would like "more functions for students to get acquainted." This social aspect of

the learning experience allows students to come together in a safe environment and

communicate with some of their peers that may be experiencing some of the same

aspects throughout their education. This involvement could happen on an extra-

curricular basis as a student group, or even off-campus in a more social atmosphere.

The study by Stage (1989) showed social integration to be valuable in effecting a

successful transition, but also noted differences in what male and female students

needed to be successful.
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Some students may even decide it is important for their concerns as graduate

students to be heard throughout the student body and to the administrators on campus.

It is important for students to get involved in this process to make sure that their

opinions are being heard and that they are being represented in a fair manner.

Graduate students should have a strong voice, similar to those of undergraduate

students and faculty members. The more involved a student becomes in their campus

surroundings, the more successful they may also be as students (Astin, 1984; &

Schlossberg, 1989).

Nearly 6% of graduate students at Oregon State University took the time to fill

out the survey from this study. They may have decided to do this because they wanted

to express their opinions about their graduate student experience. Or they may have

because they wanted to support the research of a fellow graduate student and they

wanted to do their part to ensure the improvement of graduate education for future

students. As the researchers review the results of this study, it is apparent that in most

areas of this survey that a majority of students who responded were either satisfied or

very satisfied. There were, however, quite a few students who reported being either

dissatisfied or very dissatisfied with one or more of the areas explored. While it can

be difficult to please everyone, when more than a few students are not completely

satisfied with something, something should be done to improve the situation. It was

sometimes hard to hear that even one student wasn't satisfied with their transition, or

that even one student feels they should have attended another institution over Oregon

State University. It was disheartening to hear a female student from the School of

Education report (when asked to describe in detail your graduate student transition),



52

"Those that couldn't or didn't fit in have already left." When reading this statement

one can't help but wonder, what could have been done for these students? Did they

need to form stronger relationships with their peers? Was the orientation program not

adequate enough? Or did they find they didn't have enough support from the faculty

and staff in their department? Some of these challenges may have stemmed from a

mismatch of the students' expectations, as demonstrated by Braxton, Vesper, and

Hossler (1995). While some might say there is overwhelming satisfaction among

graduate students in terms of their transition to Oregon State University, there is still

room for further study in various departments and programs that may have a

heightened degree of dissatisfaction. It is important that these students are accounted

for and that surrounding faculty, staff, and peers work to find a place for all students

on the campus, not only the ones that stand out. It may be beneficial to conduct a

further study of every department on campus and each student's level of satisfaction

departmentally. This may be something the chair of each department could conduct

using a similar survey to conduct this same research within their individual

departments.

In terms of levels of student satisfaction, there were times when graduate

student respondents only appeared to be moderately satisfied overall, one such

instance refers to students needing to borrow money in order to complete their

graduate education. While it was fairly reassuring to discover that 48.9% of

respondents did not have to borrow money to attend graduate school, 22.5% had to

borrow more than $9,000 (it is important to note that the highest amount of money

people were asked to report was if they had borrowed $9,000 or more (please refer to
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survey in Appendix B)). This indicates that those students with lower paying

assistantships, or perhaps no assistantships at all, had to borrow in order to be able to

succeed and continue as students. While it may be expected for some students to have

to borrow money, it would be preferable to have a smaller percentage of students

needing to borrow such high amounts of money.

In terms of needing to borrow money, students were also asked to respond to

the following statement, "I feel that the cost of graduate school will not be a factor as

to whether or not I will complete my degree." While a strong majority of graduate

students who responded (61.1%) agreed or strongly agreed with this statement, about

27.8% disagreed or strongly disagreed. This information shows that at least in half of

the cases, the pay for assistantships or outside work experiences, has been enough, or

near enough, to cover the cost of living for these graduate students. More importantly,

in those situations where compensation has not been adequate, we run the risk of

losing these graduate students.

Students were also asked to report on the training they received for their

assistantships, because only about 10% of the students who responded were

dissatisfied or very dissatisfied with this training, the researchers felt there was no

significant problem with training programs. It may, however, still be important to

note that it would be preferable to have even more students satisfied with the training

they have received; therefore it may be helpful to have more consistent training across

the board (interdepartmentally).

After considering the training for their assistantships, students were also asked

to report on their level of satisfaction with their supervisor, a majority (74.6%) of
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students were either very satisfied or satisfied with the assistance they have received.

While there may be some room for improvement in some of these areas, a majority of

students reported being satisfied on some level. One can hope that those that didn't

receive adequate training may at least be receiving some assistance from their

supervisors along the way. The importance of adequate training for graduate students

was shown in the research of Boyle (1996).

When students were also asked to report on the support they received from

their peers, 82.6% reported being very satisfied or satisfied with the support they

receive in this aspect. It is reassuring that a majority of students feel they can lean on

one another for support. This also shows that a stronger majority feel satisfied with

support received from peers versus the support they receive from their supervisors.

These results show that most graduate students are able to seek support from a variety

of means when they feel it is necessary. The importance of receiving assistance from

people in their field was noted by Oatis (1988) who stressed the value of assistance

provided during the initial graduate experience as being key to successful transition.

Limitations

One limitation in this study is the fact that initially the intent of this research

was to study the transition process for graduate students. While this may have been

done effectively, it is important to note that the survey was more extensive than was

originally anticipated and therefore the results section covers more than just the

graduate student transition. This research appears to have attested to the overall

graduate student experience and not just the graduate student transition. It may be

more helpful in future studies to review the content of the survey and the main topics
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covered in the literature review to be sure that both aspects are being addressed

appropriately. The researchers decided to address all sections of the survey, because

the data collected provided another rich source of information. It is also important to

note that the amounts of money students were asked if they had borrowed for graduate

school was limited in the sense that students were only asked if they borrowed $9,000

or more. There are probably many cases where students have borrowed much more

than $9,000 or even $15,000 dollars, and students could have been provided with more

flexibility for this response.

Another limitation that may have prevented this research from being as

thorough as possible is the fact that not every student was sent the survey; some

departments may have failed to forward the survey to their students, or may not have

received the message in the first place. The number calculated for the amount of

students who received the survey (1,407 students) may not be entirely accurate as

some departments on campus may have sent the survey to their graduate students and

then no students from that department decided to fill it out. That is part of the reason

why the results were compared with the entire graduate student population. It is also

notable that the students' current attitudes at the time of the survey (fall term) could

have affected their opinions. It is also important to note that this research only

considered one single group of students at one university in one year. Also, only the

difference between male and female students was analyzed. If analyzed, the other data

collected may have provided the researchers with similar differences, for example,

between international and US students.
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Implications for Further Study

If the researchers had more time and resources, it would be interesting to

expand this research in a variety of ways. It may be productive to approach different

graduate institutions across the country and have them administer the same survey to

their graduate students to see if the results compare nationally. After this potential

research has been analyzed, it may be interesting to evaluate some of the programs

other institutions have in place for their graduate students. It may also be interesting

to expand upon the needs of international students as it compares to US residents.

Future researchers may consider comparing the graduate student needs of various

ethnic identities of students with one another.

By tabulating the data in this study, the researchers were able to draw some

conclusions based on the information presented as it compares male to female

responses. This data was not based on statistics, nor was a statistical significance

determined, although it appears that there were some differences in responses between

the genders. If the researchers had more time, a more in-depth statistical analysis

would be conducted on both the male and female differences along with the

differences between the International and US students.

The research conducted by Ohio State University also surveyed various faculty

members, the dean of each college and other entities at the institution. This research

conducted at Oregon State University only surveyed graduate students; if given more

time it may have been beneficial to get the views of graduate students' needs from

faculty and administrators as well.
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It may also be beneficial to develop a survey that was given to students who

decided to withdraw from the university before completing their degree so this

institution could work on the mistakes made in that situation and try to make

improvements for future students. It may also be effective to meet with students on a

more individual basis and research their personal graduate experience and compare

that with the experiences of some of their peers to see if there is anything that could be

done to improve the overall institutional graduate experience. (If this were done, the

researchers may ask some of the open-ended questions found in Appendix C.) It may

be effective to conduct a longitudinal study of the experience of graduate students over

an extended period of time, from their initial term as a graduate student, through their

defense and onto graduation. This would help to see where some of the barriers occur

along the way. Finally, it may also be beneficial to conduct a few follow-up focus

groups to gather a more in-depth set of responses on some of the survey responses and

trends. Nonetheless, a helpful set of informative data has been contributed by a

dedicated group of graduate students at Oregon State University.
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Appendix A
Cover Letter

From: Feller, Wendé
Cc: Feller, Wendé; Scheuermann, Tom Hansen, Eric
Subject: Your Graduate Student Transition into Oregon State University

Dear Fellow Graduate Students,

I am Wendé Feller, a graduate student within the College Student Services Administration program.
The purpose of my research is to evaluate the graduate student transition into graduate school. I am
asking for your voluntary participation to complete a survey based on your individual transition into
graduate school.

Choosing to go back to school for a graduate degree is a big decision. Then ultimately choosing Oregon
State University and making the transition to this campus and environment takes time and effort. By
completing this survey, you will have the opportunity to have your voice be heard on any positive or
negative experiences you may have faced while making this transition. Your participation in this
survey will help Oregon State University administration understand what they are doing well to assist
graduate students and what they possibly could be doing better. Your participation in this surveywill

help OSU develop a better transition program for graduate students on campus.

This survey will review your experience transitiornng into Oregon State University as a graduate
student. The survey will cover some questions about you, your experience here, and your opinions
about graduate life at Oregon State University.

The survey should take 10-20 minutes to complete. All responses will be confidential to the extent
pennitted by university policy and law and taking this survey is voluntary.

Once you have read the information below, please follow the link at the bottom of this e-mail to begin
taking the survey. We encourage you to print out or save this informed consent information for future
reference.

Your Rights:
You may decline to answer any questions and you are free to withdraw from the survey at any time
without penalty. You must be 18 years of age to participate in the survey. By following the link below,
you acknowledge that you are at least 18 years of age.

The results of the survey may benefit graduate student life and their transition into graduate school.
The intended benefit would be increased retention of graduate students at Oregon State University.
There are no foreseeable risks to participants. Your individual survey results will be blind to all
researchers.

For a complete look at the survey results please feel free to visit the OSU library after June, 2004 for the
thesis printed by Wendé Feller. For questions concerning this survey or the methodologies, please
contact Wendé Feller at fellerw@onid.orst.edu or her principal investigator, Tom Scheuermann at
tom.scheuermann@oregonstate.edu. If you have any questions about your rights as a research
participant, please contact the OSU Institutional Review Board (IRB) Human Protections Administrator
at IRBoregonstate.edu.

Thanks again for considering participation in this survey.

http://uhds.oregonstate.eduJcgi-binJsurvey3/rws3.pl?FORJI=Graduate Transitions
Wendé Feller, BA
Tom Scheuermann, JD
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Bachelors

Masters

Other

Month and Year received (i.e. 10/2003)

Desired Degree(s): (Please check all that apply)

EdD

EdM

EMA
EMAg

MAIS

EMAT
MBA

MEng

EMF
EMFA

MOcE

MPH

EMPP
EMSE

PhD

EMS
Did beginning the program required you to change locations?

Yes

CNQ
If yes, was it (please choose only one, the most extreme change):

To a new city

To a new state

To a new country
Please indicate your reason for choosing this graduate program:
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r Faculty Member

Location
T Program
T Other

Expected time until degree completion (from fall of 2003):
C 1 year or less
C 1-2 years
C 2-3 years
C. 3-4 years
C 4-5 years
r More than 5 years

Are you pursuing your degree:

full-time
C pa rt-ti me

varied between part and full time
Are you currently enrolled: (please check all that apply)

on campus

through distance education
r other, please specify

If you are a doctoral student, at what stage are you (please check all that
apply)?

r Have not completed Master's degree
r Completed Master's degree work
r Completed course work
r Passed candidacy (general) exams
T Have dissertation proposal accepted

Please indicate the amount of money, if any, you you borrowed over the
length of your graduate education:

C None

<$3,000
C $3,000-$5,999





Next Reset

OSU Graduate Orientation
Please indicate your level of satisfaction with orientation services
available to you from Oregon State University for graduate
students (note D= Did not attend, W=Was not available or was not
aware)

Very VeryDissatisfied Neutral Satisfied D WDissatisfied Satisfied
Graduate School
Orientation for C C C C C C Cgraduate
students
Orientation for
my
major/program
of study
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Support System on Campus
Please respond on a scale of Very Dissatisfied, Dissatisfied,
Neutral, Satisfied, Very Satisfied, or no opinion/not applicable
(N / A).

Please rate your level Very VeryDissatisfied Neutral Satisfied N/Aof satisfaction with: Dissatisfied Satisfied
Your major professor c C C C C C

Approachability of
your major professor
Your minor professor c C C C C C

Approachability of C C C C C Cyour minor professor
The faculty in your Cdepartment
Assistance from
faculty and staff C Cthrough the
transition process
Guidance with your C C C Cthesis or dissertation
Your relationship
with the students in C C C C C C
your program
Your relationship A' 3
with students outside
of your C C C C C C
major/program of :

study 4 M
Your introduction to
information about C C C C C Cservices available to
students
Services available to C C C Cgraduate students
Availability of C C C C C Cstudent services
Support received on .-7 V

balancing personal C C C C C C
and professional life

V



Was there a key person in your department who helped you with
your transition?

C-
Yes

C-
No

If yes, please briefly describe the role they played.

Please describe in detail your graduate student transition to Oregon
State University (please be specific)

Next Reset

Satisfaction with Oregon State University
I received my undergraduate degree from Oregon State University

C-
Yes

C-
No

If no, please state from which institution your Bachelors Degree was
received.

Please answer the following questions on a scale of Disagree
Strongly, Disagree, No Opinion/Undecided, Agree, or Agree
Strongly.

Disagree No ADisagree Agree gree
Strongly Opinion/Undecided Strongly

Overall, I am satisfied
with my transition to C
OSU as a graduate
student.
Overall, I am satisfied
with my graduate C C C C C
experience at OSU.

With hindsight, I would
choose OSU again for C C C C C
my graduate degree.
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I would recommend
OSU to my peers
considering a graduate
degree.

I feel that the cost of
graduate school
will not be a factor as
to whether or not I will
complete my degree.
I am satisfied with my
decision to attend OSU
over another institution
for graduate school.
I am satisfied with the
program I chose over a
different program at
OSU for graduate
school

Additional Demographics

C.

C. C. C. C.

C. C.

C. C. C. C.

Next Rset

National Origin. Are you:
C US resident
C. I have gained US Citizenship

International Student
1 Other

Gender:
C. Male
C. Female

Are you:
C. Single

Married
C Domestic Partnership

Significant Relationship
C Divorced/widowed
If you are with a partner, does your partner work?:
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Do you take your children to a child-care center?
C-

Yes
C-

No
If yes, how often:

part-time

full-time
Next Reset

Thank you for your time and contribution!
For the results of the survey please contact Wendé Feller after June of

2004 at:

felterw@onid.orst.edu

Portions of this survey were adapted from Ohio State University
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Appendix C

Possible Focus Group Open-Ended Questions

These questions will be asked with the interviewer taking notes on the comments
made by the students.

1. Tell me about your graduate student transition to Oregon State University.

2. What do you wish had happened differently?

3. What would you like to have stayed the same?

4. Would you make the decision to go to OSU again if you could? Why or why
not?

5. How would you describe your student-faculty relationship with your major
professor?

6. How would you describe your student-faculty relationship with other faculty
members within your program of study?

7. If applicable, how is the relationship with the members of your
thesis/dissertation committee?

8. Briefly describe the relationship with the peers in your program of study.

9. Describe the relationship with your peers outside of your program of study.

10. Is there anything else you would like us to know about your transition into
graduate school and how it may have affected those around you?
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Appendix D
Was there a key nerson in your department who helped you with your transition?

College/school from Was there a key person in your department who helped
which degree is you with your transition? If yes, please briefly describe
sought Gender the role they played.
School of Education Male Answered questions before entering program, became advisor,

always available to help with needs.
School of Education Female My assistantship supervisor played the biggest role, but the

program orientation was very helpful with the transition
School of Education Female The lead instructor
College of Forestry Female The secretary - who told me which papers to fill out and where -

and what was expected
College of Forestry Female My advisor, other professor and staff. They were there to listen

and to give me guidance when I needed, being for school reasons
or personal. They gave me the strengths to keep going and not
giving up.

College of Agricultural Male Major professor
Sciences
College of Forestry Male During an orientation in the department, one faculty member

took a lead in telling students how to balance life outside of
school with life in school. I thought it was helpful to hear
someone mention that there is life outside of school while you
attend this university.

College of Liberal Arts Female However, they didn't help much about my studying's transition
and adaptation.

College of Engineering Female My major professor has tried very hard to make it a smooth
transition.

College of Forestry Male Major professor was very understanding and allowed me to
transition without an unacceptable amount of work.

College of Pharmacy Male To conduct accommodation of life and study system
College of Agricultural Female provided information and advice on course work and project
Sciences design, as well as practical guidance regarding practical details,

such as health care, banking, and other services around town
College of Pharmacy Male My advisor helped me whenever I have problems. And also the

secretary helped me a lot.
College of Pharmacy Female major professor
College of Agricultural Male They served as the contact person for paperwork and
Sciences introductions to summer faculty and students.
College of Health and Female My major professor is just very personal. He makes sure that I
Human Sciences am comfortable with my work load and makes me feel like I am

an important addition to the program.
College of Engineering Female Introduced me to the department, help me filling all the

paperwork, always available.
College of Agricultural Male My major professor was very accommodating
Sciences
College of Agricultural Female I was expected to make the transition with minimal help from the
Sciences department when I started here. It has since changed as the

department understands that new students need guidance in
beginning a course of study at OSU

College of Forestry Male Answered questions about details of process. Directed me to, or
obtained information for me.

College of Forestry Female helped find an apartment, told us about the city, etc.
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College of Science Female Took the time to introduce themselves and be available for
questions should I have had any.

College of Forestry Female Major Prof helped me wade through the paperwork so I could get
paid right away.

College of Liberal Arts Female We have kept in contact a lot and he has helped me through every
aspect of my thesis work.

Interdisciplinary/Instit Female My major professor helped me understand the amount of work
utional Programs needed to be at this level. She has helped me through this

process and not left me to figure everything out on my own.
College of Engineering Male Major Professor
College of Pharmacy Male Helped me understand the balance between work, school, and

family
College of Business Male Diane Jarvi and Clara Home. Provided exceptional assistance in

planning for classes in the part-time MBA program and
facilitating unique requirements. Both of these women were
outstanding assets to me.

College of Pharmacy Female My friend in the lab from my home country
College of Engineering Male This person helped me understand that this University is

academically inclined. The Industrial Engineering Dept. is
correlated with the OSU Engineering drive to become recognized
as a Top 25 Program. The effort that will be needed will
continue as the bar rises. This person helped me understand
relevant issues, location, fmancial assistance, research
opportunities, etc.

College of Engineering Male department secretary
College of Science Male Invited me when they get a TA position opening.
College of Liberal Arts Female Dr. Lath Roberts--She is committed to being an excellent

graduate student advisor.
College of Science Male He helped me figure out the timelines and prerequisites I needed

in order to apply on time. He also fought to get me admitted
when I was initially turned down by the college.

College of Agricultural Female My major professor, got me into my project right away, kept me
Sciences busy
School of Education Male Took care of all the B.S.
College of Science Male I'm doing research outside of the department and university. The

Chair of the Physics Department has been a great support in
helping me to make the necessary arrangements and in overall
encouragement.

College of Agricultural Male When I was think about going on for my PhD, I talked to many
Sciences people in the process and my major professor's name had come

up several times. I spoke with him and we hit it off. He was
very good at explaining to me what was expected of me and what
my role would be here at OSU. He was a very key factor in the
transition.

College of Pharmacy Female mentor
Interdisciplinary/Instit Male Friends and a faculty member - They were aware of the different
utional Programs system I was coming froni..so, suggestions on course load, and

adjustment to a new place was a bit easier.
School of Education Female My Boss has been great in providing moral support and advice.
School of Education Female Don Prickel, PhD - Has encouraged me through all of my

struggles.
School of Education Female Don Prickel was very responsive to my concerns about a certain
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instructor and our cohort's response to her teaching style. He even
drove from Eugene to Astoria to talk with me about it. I was
impressed with how he took me seriously and continued to
follow up with me. He also continues to send emails to all of us
when we need a boost. This personal contact is very helpful,
especially for someone that just turned 50 and is struggling with
the amount if energy it takes for this program.

School of Education Male Betty Duvall gave a fantastic orientation to the program. Really
made me feel like I was part of OSU.

School of Education Female Scott Etherton and Ruth Bryan. They gave me great support and
guidance.

School of Education Female was key person in interview process, facilitated our orientation,
and is also my major professor

School of Education Female Advisor
School of Education Male Answered questions, calmed fears, explained options
School of Education Female I left the degree program several years ago because I was

somewhat dissatisfied and had started a new job that required a
lot of overtime. When I thought about re-entering the program, I
met with Don Prickel. He gave me his enthusiastic support and
helped me get started again. He worked with me to develop a
satisfactory program that would allow me to finish the degree in
one year. In doing that, he agreed to tutor me through an
additional course that I would need to complete the Masters but
otherwise would have had to continue for a 2nd year just waiting
for the course to be available again.

School of Education Female Helping me to see what they did last year and what the office
normally does.

School of Education Female Don Prickel was very instrumental in encouraging me to apply
and after I felt is was a good match for me. He was very
approachable and I will be sad when he retires.

School of Education Female Don Prickel
School of Education Female My advisor really helped me a lot for my transition to this

program.
College of Agricultural Female They gave me work to do immediately, so this offered an
Sciences immediate opening for communicating with them and building a

working relationship.
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Appendix E
Describe in detail your 2raduate transition to Oregon State University

College/school from
which degree is Describe in detail your graduate transition to Oregon
sought Gender State University

It was not real difficult because I did not have to move. It took a
little time to get back into the school mode since it had been over
10 years since I did my undergrad work. Staff was very helpful

School of Education Male in answering questions.
I felt good about my transition. People in the department I work
in were very helpful with finding a place to live, etc... I didn't
have any problems with the transition that the university could

School of Education Female have helped me with.
My specific program did a good job. Fun activities where we
could meet other students from other grad programs would be

School of Education Female great.
Left a full-time job in Las Vegas, Nevada for a Ph.D. position at
Oregon State University. Had a very positive Masters Degree

College of Agricultural experience, with high expectations for my PhD program. Was
Sciences Male oriented to the program and university by my major professor.

I moved to Oregon and got started right away. Being busy has
helped with the transition. I like being thrown right into things. I
started to look at my week as a 40-50 hour job. I'm at school for
at least 8 hours per day and try to do all work during that time.
Planning on being at school 40 hours per week helps keep me on

College of Forestry Male task
Very different aspects of how to learn and study from my
country. Need lots of adaptation, but it is better to learn.

College of Liberal Arts Female However, it takes times.
Because I knew the professor I would be working for from my
undergraduate university, she helped me through all the
departmental things. Other things, like health care, student

College of Engineering Female services - I found out from word of mouth.
Moved here from the SE US (3000 miles). I completed my MS
on the semester system. The transition at OSU to quarters was
very difficult to me. At first, the workload in classes was

College of Forestry Male overwhelming. It has taken almost a year to adjust.
College of Pharmacy Male Hard but quick adjustment

It was very stressful the first term, even though I had previously
worked in this department as a faculty research assistant. The

College of Agncultural time demands of classes and my project were extremely difficult
Sciences Female to balance.

I am quite used to the life here. And the transition process is
smooth. I spend almost no time to get used to the life as a

College of Pharmacy Male graduate student.
College of Pharmacy Female from Vietnam to OSU

I moved to Corvallis at the beginning of August. I quit my job at
the end of July. I graduated with my BS in June 2000, so the

College of Agricultural transition has been unexpectedly smooth thanks to the contact
Sciences Male person in my department and my master professor.

I moved to Oregon from central California. Corvallis is a
College of Health and completely different atmosphere than where I grew up, but Iwas
Human Sciences Female looking for the change. It's a small town, there is very little
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diversity in the population, ...the people are just different, I can't
explain it unless you've lived it too. I also had to quit my job
with a good salary and great benefits. It's been a bit tough to
learn to budget with such a tiny income, but so far, it has been
well worth it.
I was already a grad student and the lifestyle was not hard to

College of Agricultural accept. The biggest change for me was coming from a different
Sciences Male state and learning about all the new environments

I came here in 2001 from Ontario, Canada and extremely quickly
began research. There was not enough emphasis on getting the
administrative paperwork done as a priority and it was difficult to

College of Agricultural know who in the department was the right person to help me with
Sciences Female this.

My transition was smooth although slightly confusing. My
experiences at other institutions prepared me for certain parts of
the process. I would have been much more confused if this were
my first graduate experience. Handbooks and such were very
helpful, but there were some conflicts. Also, not certain where
Graduate School requirements and recommendations end and
departmental ones begin. The office staff in my department were
critical in helping me understand these details. They were nice

College of Forestry Male about it too.
My spouse and I moved here a month before school to settle in
and become acquainted with the area. I began working in the

College of Forestry Female dept. soon after we arrived.
Moving was not a difficulty. The department was had an
organized orientation for training new TA's for their
responsibilities. However, there was little guidance in choosing a

College of Science Female direction of research.
I moved out to OR with my former boyfriend. We worked in the
same department. We moved out in winter, right after I had
graduated with my BS. The winter rain and snow was very
depressing as I tried to get motivated to start school. I worked
for another professor in my department for two months before
becoming a student in the department. I started in the spring
term. I took three classes, wrote my proposal, and started my
field work immediately after the spring term had ended. It was
almost too much work, but it was all necessary for me to get the

College of Forestry Female project rolling.
My transition involved being able to take on the workload and
qualitative changes in doing graduate work compared to he work
for a Bachelors degree. I did not have to relocate, so
transitioning to campus was not a problem. As a graduate

Interdisciplinary/Instit student, I am able to interact with more faculty members at a
utional Programs Female professional and personal level.
College of Engineering Male Came back after my last term of undergraduate and started up.
College of Pharmacy Male Was fine

I contacted my major professor by e-mail and my paper work was
completed as I have a financial support from my government and

College of Pharmacy Female start my program immediately after I came.
As a first term MSIE, I have been extremely pleased with all
aspects of coursework, advisor relationships, peer relationships,

College of Engineering Male professor enthusiasm and knowledge, scheduling logistics, and



educational resources.
College of Engineering Male Told me what I gonna do next and give me some suggestion.

Showed my transcripts, passed GRE (this test does not reflect
your knowledge, only how well you are prepared to THAT test!),

College of Science Male talked to the chair.
It was hard at first because I am from New Jersey and I had to

College of Liberal Arts Female move across the country when I was only 23.
I called the department 2 years before I was able to be admitted
to the program. I started to fulfill my prerequisite classes while
working at my full time job. Once again I contacted the
department letting them know that I had fulfilled my
prerequisites and they provided me with an outline of what I
needed in order to apply. I took the GRE in January of 2003 and
turned in my completed application. I received word from the
department that I was accepted only to receive a letter from the
college that I was not. I called the department to see what
happened and they said they would try to get me admitted, which
eventually worked. I phased myself out of my job in midsummer
of 2003, packed my things, and moved up to Oregon from Texas.

College of Science Male And here I am now.
Not really a transition went from taking a break from school to

College of Agricultural within 2-3 days of arriving was working on a research project,
Sciences Female and within the month starting classes full time.

At the beginning of the year I had several problems. My
application to Grad school was never processed. I was accepted
into the program but not the school. When I went to find out the
problem my file was taken out and my application was there
dated 9 months previous but was never processed. Had
difficulties with registration, financial aid, GTA money, GTA
health coverage, just about everything not related to my specific

School of Education Male program. (music)
I did my undergraduate degrees at OSU, and for that reason there
has been no real transition in terms of my familiarity with the
department or university. I am a GTA now though, but this
transition has been a pleasant one in that during my
undergraduate course work I worked outside of the school. I'm
pleased to be working at the same place and in the same field as
my scholastic endeavors. This transition has been smooth and
much welcome. As always, the Department Faculty has been

College of Science Male approachable and of great help whenever I have sought it.
IT was personally not easy, as there was confusion on my
funding and poor coordination between Grad school and dept.
and the Grad. School and International Students office,

Interdisciplinary/Instit complicated things. It required me being on top of things and
utional Programs Male being in touch with everyone...

I received my undergraduate degree here, so in terms of physical
transition, there was none. However, adapting to life as a student

School of Education Female while maintaining a full time position has been difficult at times.
Being a distant education student there wasn't much transition,

School of Education Female other then just being a student again.
The first few courses I just couldn't figure out why we had to
keep doing our work over and over again, after many reviews. In

School of Education Female my Bachelor's degree program we were assigned work, did the
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work and that was it. It wasn't until someone outside of the
Master's degree program that was a co-worker of mine explained
that a Master's degree is all about "becoming a Master", meaning
that we had to continuously revise our work to make it better.
Once I figured that out, I was fine. The most difficult
adjustment for me was the peer reviews of our work. I have never
experienced that before, and some of our peers needed to be
reminded how to gently provide that feedback. I was not
offended at all, but many of the lesser strong personalities in the
cohort just about went ballistic with the feedback they got from
some of the people in our cohort. All in all I think that the group
is beginning to "self organize", and we are all figuring out how to
work more closely with each others. Those that couldn't or didn't
fit in have already left.
The transition was fairly easy. I just put in the application, went
to an interview, attended the summer orientation to the program,
and showed up for class in the fall. This program is very well
defined and there is a lot of support from the faculty and the

School of Education Male cohort to help me get through everything.
My transition was fme. I came from another OUS institution. I
had been to the campus a few times, and already knew people
here. I had done positions like my assistantship before, so other
than learning the institutional differences, I was ok. I was able to
balance coursework and my assistantship without much

School of Education Female difficulty.
My transition was very different and a little stressful until I got
used to it. I came from a Liberal Arts program at U of 0 (local)
and enrolled in an outcomes based part-time cohort (distance)
program where I travel once a month to class. Honestly, the OSU
program is wonderful but the student services area is really
lacking. We had a wonderful orientation (which I helped with last

School of Education Female year), but our connection to main campus doesn't exist.
The supportive and encouraging nature throughout the program is

School of Education Female OUTSTANDING!
There is nothing to be specific about. I applied, I got in, and I am

School of Education Male finishing up.
When I first entered the graduate program, I felt like a fish out of
water. I was not happy with my major professor at that time. He
gave me no guidance or support and I was never really sure what
I was doing. I was eventually moved from the on-campus
program to the off-campus cohort program, which was a big
adjustment. I did get much more support and feedback from the
faculty in the cohort group though and felt that I would have been

School of Education Female more successful if my entire experience had been with that group.
I moved here from another part of the country. It was hard
fmding information about housing in Corvallis so I found a
roommate here. I enjoyed the time I spent here before school
started but did not get to attend the Grad School orientation. I
enjoyed meeting my classmates and have leaned on them for
support a lot this term. I enjoyed my classes as well but had
trouble adjusting to the quarter system and the amount of work. I
felt that there really was no support system for graduate students
and to admit I was overwhelmed would label me a bad student.

School of Education Female It just needed to suck it up and do what was expected of me- but



it was hard. I spent every weekend doing homework and even
spent all of Thanksgiving weekend doing schoolwork. This was
upsetting for me as in my semester experience I had time to take
time for my personal life. I have enjoyed my assistantship and
am grateful to have that opportunity. I look forward to the work I
will do there in the future. The only other transition issue was
financial. When I got here I realized that every fee had risen
considerably and my budget was not going to work. I still don't
know how I am going to pay for my summer here. Overall, I
think I did okay transitioning and am grateful for my
assistantship and program.
It was relatively easy. I met with Don Prickel beforehand to
discuss if this program was a good match for me or not. The
application was not more or less than what I expected. And the

School of Education Female notification process of acceptance was quick.
School of Education Female Work full time at OSU...very little transition needed

Classes required far more time and effort than I could have ever
imagined, even though my partner is a year ahead of me in the
same program, and had warned me. Within a few weeks I felt
comfortable negotiating around campus. The onlypiece that has
not yet fallen in place is meeting students and faculty from other
departments. Classes in your first 2 years take so much time and
effort, you do not have time to take in other seminars or events.

College of Agricultural I've always enjoyed interdisciplinary groups, and have not yet
Sciences Female had time to find one here.



Appendix F
Any other information you would like us to know about your graduate experience here

at OSU and how it may have affected those around you
College/school from Any other information you would like us to know about
which degree is your graduate experience here at OSU and how it may
sought Gender have affected those around you

I love my graduate program; however my assistantship is
extremely demanding of my time and offers little flexibility for

School of Education Female balancing a social life with the professional life.
The Assistantship awarding process was confusing last year, but
it has improved. I am much happier in my assistantship this year.
(new position) I did not receive much support when I was having
difficulties last year, but that is mostly my fault for not pursing

School of Education Female help more aggressively.
The previous page had a question about cost that I didn't
completely understand. Cost isn't a factor because of my GTA
position, but I didn't know if the question was asking whether
cost is currently a factor for my program or if it was a factor

School of Education Female when choosing OSU.
College of Agricultural
Sciences Male affording health care has been very stressful

If it weren't for CGE and the Graduate Women's Network, I
College of Science Female wouldn't know that other graduate students exist here on campus.

Have had a very good experience working closely with other
graduate students, who have become close friends. Several
professors have reached out to me and provided great support and
guidance. Several have extended opportunities to teach or TA.
classes, which was not my funding source. I have had many

College of Agricultural experiences that have prepared me well for the next phase of my
Sciences Male career.

Granted OSU is a research institution, and therefore the focus is
research, but departments such as mine should not consider their
graduate students as last on the priority list. Many of us are
without funding, many of us have experienced problems with
faculty, but as per usual, students are "put back in their place."
The apathy [faculty] in my department is sickening. Walk down
the hallways, faculty doors are closed, try to get some help and
often you hear "well, who else have you talked to?" It is NOT a
pleasant atmosphere. I would wholeheartedly not recommend my

College of Forestry Female department to other/future graduate students, or new faculty.
My spouse is also a GRA, not sure where that fits in the question

College of Forestry Male above.
Lack of communication from advisors. Antagonistic corporate

College of Forestry Male funding cooperators
I moved across the entire country (from New York). My
boyfriend/partner is following next spring, when he finishes
school there. Finding something here for him to do (job, research
assistant, graduate student, etc.) is a task that has us both more
than a little nervous. It would be nice if there was a venue for
finding work for partners and spouses who devoted enough to
follow a graduate student they love around the country (other
than word of mouth). -Maybe there is, and I just don't know

College of Forestry Female about it...
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Orientation from the international education program is the most
College of Pharmacy Male helpful

I would like to see more support for those grad students who are
married and dealing with the transition to grad school, as well as
support for the students' spouse (seminars or groups that they

College of Forestry Male could attend).
Positive experience for me and my family. My kids are bilingual
and are very well adapted to the life in Corvallis. It had been
difficult to combine normal life with student requirements. A lot

College of Forestry Male of stress. Good level of education
I would like an orientation program for graduate students, which
introduces students to the general student services, such as

College of Engineering Female computer labs, accounts, etc.
College of Forestry Male More functions for students to get acquainted

We have all the tools and people in place to be the very best
department in providing education services as well as our

College of Agricultural excellent research. We are simply missing the concept of service
Sciences Male in our education services.




