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Community college and university degree partnership programs allow 

students to tailor their educational experiences to fit personal goals and preferences 

while transitioning back and forth seamlessly between a community college and 

four-year university. This qualitative research study, telling the stories and lived 

experiences of six students participating in a community college and university 

degree partnership program, uncovers many important facets of their unique 

college experience. 

An analysis of the student stories is organized into four themes. Blending and 

Swirling describes the five overlapping phases of the student experience. The five 

phases include 1) identifying as a degree partnership program student, 2) gaining 

momentum at the community college, 3) testing out the university, 4) moving 

between two institutions, and 5) settling into the university. Degree Partnership 

Students Voice Similar Needs describes the similarities between degree partnership 



 

program students despite their diverse personal and educational backgrounds. Each 

student had a desire to gain academic competencies in the supportive and 

affordable educational environment of the community college. Degree Partnership 

Students Utilize Two Educational Settings explores the academic and social 

experiences the students shared regarding studying at the community college and at 

the university. While studying at the community college, students valued small 

classes, faculty attention, community education classes, and opportunities to build 

academic skills. While studying at the university, students valued diverse extra 

curricular activities, large and comprehensive facilities, computing resources, the 

library, on campus housing opportunities, faculty scholars, and comprehensive 

advising programs. Degree Partnership Program Students Experience Difficulties 

describes the difficultly degree partnership program students experienced with 

financial aid and scholarships, transportation, the lack of centralized services, and a 

lack of student mentors. 

As momentum for community college and university degree partnership 

programs builds, results of this study provide a framework for thinking about 

degree partnership program students and significant direction for services to meet 

their unique needs. Recommendations include increasing program visibility, 

offering centralized student support services, creating opportunities for students to 

interact, and increasing information to university and community college faculty 

about this new type of student.
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Community College and University Degree Partnership Programs: A Qualitative 

Study of the Student Experience  
 

Chapter 1: Introduction 

Record numbers of college students are transferring from two to four-year 

institutions, between two-year institutions, between four-year institutions, and 

between multiple campus systems. It is estimated that one-third of students transfer 

at some point during their college career (Jacobs, 2004). Cohen (2003) indicated 

that 40 percent of the students receiving bachelor degrees from four-year 

institutions each year have some community college credits on their transcripts. For 

many of these students, the transfer function serves as a gateway to their 

educational goal of obtaining a baccalaureate degree (Zamani, 2001). Students who 

transfer do so most often after two years at a community college (Cohen, 2003), 

however, reverse transfer (those students who transfer from a four-year institution 

to a two-year institution), lateral transfer (those students who transfer from a two-

year institution to an other two-year institution), co-admission (those students who 

are admitted into a four-year school prior to their transfer) and degree partnership 

programs (those students who enroll in a two-year college and four-year university 

simultaneously) are becoming more common (Jacobs, 2004).  

Building effective pathways for students transferring from community 

colleges to four-year institutions has been a long-standing goal for faculty, 

administrators, and enrollment management specialists. A number of policies and 

services have been established to assist transfer students with their movement from 

one institution to the next (Jacobs, 2004). In recent years, articulation agreements 
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have expanded and partnerships between community colleges and four-year 

institutions have strengthened (Lanaan, 2001). In addition, on-site transfer centers, 

transfer orientation sessions and transfer student services have been created to 

assist transfer students during their transition (Zamani, 2001). One of the more 

recent programs developed between community colleges and four-year institutions 

are degree partnership (formerly known as dual enrollment) programs.  

Dual and concurrent enrollment programs between high schools and 

community colleges have been popular for many years. Andrews (2001) reported 

that 48 of the 50 states in the U.S. offer dual, concurrent, or partnership enrollment 

programs. In addition, Andrews states that “high school to community college dual 

enrollment programs have been one of the most significant growth areas in the 

community college system” (p. 4). Evidence also suggests that these programs help 

students to successfully gain access to community colleges. Given the success of 

high school and community college dual enrollment programs and the need to 

improve the pathway between the community college and four-year institution, it is 

not surprising that momentum for the creation of community college and university 

degree partnership programs has developed.  

Community college and university degree partnership programs make it 

possible for students to complete a single application and gain simultaneous 

enrollment at a community college and four-year institution. Unlike traditional 

transfer students, community college and four-year institution degree partnership 

students move back and forth between a community college and a four-year 
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university. Degree partnership program students combine credit hours at both 

institutions to meet full-time enrollment status, participate in the various student 

organizations on both campuses, and live in university residence halls or living 

groups, even before they begin taking university courses. Students have the option 

to pay community college or university student fees in order to have access to 

health centers, recreation centers, libraries, computer labs, student events, and 

athletic events. While there is increasing momentum for the development of 

community college and university degree partnership programs, there is little 

information and no known research on the academic and social experiences of 

students who are enrolled in degree partnership programs.  

Research Focus 

The purpose of this study is to explore the lived experiences of students 

enrolled in one community college and university degree partnership program. This 

study examines the stories of community college and university degree partnership 

program students, and provides insight into the social and academic experiences of 

the degree partnership program students. Examining the lived experiences of 

degree partnership program students provides a framework for understanding and 

supporting these students as they move back and forth between two distinctively 

different educational institutions. 

The primary research question for this study is:  

• What are the lived experiences of students participating in one community 

college and university degree partnership program?  
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This research question allows the rich and personal stories of degree 

partnership program students to be told and then understood by the researcher. This 

study is exploratory in nature, as no known qualitative research has been conducted 

on the degree partnership student experience or the degree partnership student.  

More specific research questions addressed in this study include: 

• What are the personal and education backgrounds of degree partnership students? 

• What are the academic experiences of degree partnership students?  

• What are the personal and social experiences of degree partnership students? 

Responses to these research questions will reveal new knowledge on degree 

partnership program students and offer unique insight into their needs. Exploring 

the answers to these research questions creates an opportunity to understand how 

educational leaders can assist degree partnership students. Because community 

college and university degree partnership programs are a recent and unique 

phenomenon, this study is especially timely and important.  

Significance of the Study 

The focus of this study is significant to learners and educators. Degree 

partnership programs are likely changing the academic and social experiences of 

students moving between a community college and four-year university and 

possibly impacting access to higher education. An exploration of the personal and 

educational experiences of degree partnership students provides important 

knowledge about the degree partnership students and will guide the development of 

policies, programs and services to serve this new type of student. There are two 
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compelling reasons for the importance of this study: (a) increasing access to higher 

education and (b) improving the transfer student experience. Each section is 

described in more detail as follows:  

Increasing Access to Higher Education 

Community colleges are strategically positioned to increase access to higher 

education for many students. According to Cohen (2003) almost one-half of our 

nation’s undergraduate students and just over one-half of all first-time freshmen 

enrolled at American community colleges. Vaughan (2000) estimated that 10 

million students each year enroll in courses for credit at community colleges. In 

addition to being large, the community college student population is diverse 

(Cohen & Brawer, 1996). Lanaan (2001) reports that 65 percent of community 

college students are part-time, 58 percent are women, 12 percent are African 

American, 12 percent Hispanic, 6 percent Asian, 1 percent Native American, and 

67 percent are Caucasian. In addition, factors such as low tuition, small classes, and 

a focus on teaching and learning attract many students to the community college 

setting who were previously uninterested or unable to gain admission to a four-year 

college or university (Kim, 2001). 

Unfortunately, studies during the last two decades that examined the transfer 

function of the community college have revealed that the proportion of two-year 

students actually transferring from community colleges to four-year institutions is 

deficient and that the transfer process is flawed (Zamani, 2001). To illustrate this 

claim, it has been estimated that as many as 71 percent of community college 
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students intend to transfer to a four-year institutions (U.S. Department of 

Education, 2002), yet only one out of five community college students actually 

transfers to a college or university (Lanaan, 2001). Cohen and Brawer (1996) also 

found that transfer rates vary between 22 percent and 25 percent nationally among 

community colleges. Additionally, the literature indicates that the methods of 

transferring from a community college to a four-year institution are littered with 

barriers. According to Zamani (2001), the current transfer process immobilizes 

many transfer students with policies and procedures related to their movement from 

the community colleges to four-year institutions. Cuseo (1998) identified three 

groupings of barriers within the transfer process including policy and procedural 

concerns, curricular misalignments and financial challenges. 

Establishing effective partnerships between community colleges and four-

year institutions has the potential to improve access into higher education and 

baccalaureate degree attainment for many students. Designing collaborative and 

seamless educational pathways for students is of critical importance as educational 

leaders strive to narrow the gap between student goals and student achievement. 

Improving the Transfer Student Experience 

The negative experiences of students transferring from community colleges to 

four-year institutions are described in numerous research studies (Hills, 1965; Diaz, 

1992; Cejda, 1994; Lanann, 1996; Lanann, 2001; Zamani, 2001; Jacobs, 2004; and 

Flaga, 2006). This literature reveals that transfer students often face academic, 

psychological, social, and environmental challenges upon their arrival at four-year 
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institutions. Specifically, transfer students often experience a decrease in academic 

achievement when transferring to a university (Hills, 1965; Diaz, 1992; Cejda, 

1994; Lanann, 1996; and Lanann, 2001). Davies and Dickmann (1998) found that 

transfer student expectations of what university life would be like were not accurate 

and that many transfer students experienced loneliness and isolation during the 

transfer process. Lanann (1996) reported that universities were more likely to have 

higher academic expectations while providing less academic support for transfer 

students. Finally, Flaga (2006) found that transfer students experience many 

challenges as they move through the five dimensions of transition that are defined 

as learning resources, connecting, familiarity, negotiating, and integrating. Given 

these personal and institutional challenges, it is not surprising that only 20 to 25 

percent of students enrolled at community colleges transfer to four-year institutions 

(Zamani, 2001). 

According to McClenney and Waiwaiole (2005), community college students 

are three to four times more likely than their peers in four-year institutions to reflect 

factors that put them at risk of departing college before attaining a degree. These 

factors include delayed entry into postsecondary education after high school, 

parents who have not attended college, part-time enrollment, full-time employment, 

and lack of adequate academic preparation. Community college and university 

degree partnership programs, which allow students to move back and forth as 

needed, could benefit students socially and academically. Presently no known 

qualitative data exists describing the personal experiences of these students. A 
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critical need for exploring this issue is underscored by the fact that the entry point 

for higher education has a significant effect on subsequent student retention and 

educational attainment (Pascarella & Terenzini, 1991). 

Summary 

The results of this study are significant as educational leaders improve the 

pathways between community colleges and four-year institutions for students. 

Exploring the lived experiences of degree partnership program students provides a 

framework for thinking about these new students. The results of this study will 

assist professionals as they support degree partnership students during their 

enrollment in the degree partnership program. The impact could mean students 

achieve greater access to higher education, higher academic goals and have fewer 

negative transition experiences along the way. For degree partnership programs to 

be successful, it is imperative that educators understand the backgrounds and 

experiences of the students traveling within this newly created pathway to the 

university. Without this exploration faculty, advisors and administrators lack the 

important knowledge needed to service these students. Degree partnership 

programs allow a student to transition between a community college and a four-

year institution in a significantly different manner. Understanding the personal 

experiences of students participating in degree partnership programs will be 

important if our collaborative efforts are going to be successful. 
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Chapter 2: Review of Literature 

The purpose of this review is to provide an overview of literature associated 

with the community college and transitioning from a community college to a four-

year institution. This literature provides important details of the transfer mission, 

transfer process, transfer student experiences, dual enrollment, and degree 

partnership programs. These topics provide a comprehensive overview of 

information pertaining to this research study on the lived experiences of students 

participating in a community college and university degree partnership program 

and provide direct implications for exploring the following research questions:  

• What are the lived experiences of students participating in a community college 

and university degree partnership program?  

• What are the personal and education backgrounds of degree partnership students? 

• What are the academic experiences of degree partnership students?  

• What are the personal and social experiences of degree partnership students? 

To ascertain the following information the researcher reviewed books, 

journals, periodicals, conference proceedings, government documents, 

dissertations, and conducted personal interviews. This process results in a literature 

review that includes five major sections: 1) The Community College, 2) Barriers to 

Successful Transfer, 3) Transfer Student Experiences, 4) College Student 

Adjustment Theory, and 5) Dual Enrollment and Degree Partnership Programs. 

The literature presented offers useful insights into the experience of transitioning 
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between a community college and a four-year institution and how these experiences 

have previously been studied.  

The following is a brief overview of each section included within the 

literature review:  

The Community College includes a review of the role the community college plays 

as a gateway for many individuals in pursuit of a baccalaureate degree at a four-

year institution. An examination of the community college transfer role builds a 

valuable case for studying community college and university degree partnership 

programs. Barriers to Successful Transfer provides an overview of the barriers that 

exist within the transfer process. An examination of these barriers identifies several 

aspects of the degree partnership process that are explored in this study. Transfer 

Student Experiences provides an overview of the research examining the academic, 

psychological, and environmental experiences of transfer students. The literature 

describes the challenges that transfer students often face upon arrival at a four-year 

institution. Both quantitative and qualitative studies provide examples of how 

research studies have described the transfer student experience. No known research 

studies have been conducted on the community college and university degree 

partnership student experience; therefore, a review of the transfer student 

experience is used to provide critical information for the research design of this 

study. College Student Adjustment provides an overview of theory on college 

student transition and adjustment. An understanding of student adjustment issues 

from a theoretical perspective determines a number of issues to be explored in this 



 11 

study. Dual Enrollment and Degree Partnership Programs provides an overview of 

information on the history and current practice of dual enrollment and degree 

partnership programs. A clear understanding of the purpose, processes, and desired 

outcomes of these programs provides valuable information about the context of the 

degree partnership student experience. An understanding of this context provides 

direction for the focus of this study.  

The Community College 

A review of the literature on the important role of the community college in 

higher education suggests that a large proportion of undergraduate students begin 

their educational careers by attending community colleges. In the United States, 

community colleges enroll over half of all first time, first-year students and over 

half of all U.S. undergraduates (Cohen, 2003). Estimates are that each year more 

than 10 million students enroll in courses for credit at community colleges 

(Vaughan, 2000). Cohen (2003) indicated that 40 percent of the students receiving 

bachelor’s degrees from four-year institutions each year have some community 

college credits on their transcripts.  

A number of factors are contributing to the increasing numbers of students at 

community colleges. Jacobs (2004) provided four reasons for community college 

enrollment increases including the “growth in the number of high school graduates, 

increasing populations of low income and minority students, stricter admissions 

criteria at four-year institutions, and rising costs of tuition at four-year institutions” 

(p. 5). These factors are not predicted to change anytime soon. Community college 
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enrollment is projected to increase by 20 percent in the next 15 years (Jacobs, 

2004). 

In addition to the growing number of students attending community colleges, 

the literature indicated that a large number of community college students are from 

underrepresented populations. Carter and Wilson (1995) reported that 

approximately 50 percent of all minority students begin their higher education at 

community colleges. In addition, they indicated that the majority of first-generation 

college students begin higher education at community colleges. In 2003, 47 percent 

of the ethnic minority students in higher education were enrolled at community 

colleges (Cohen, 2003). More specifically, Lanaan (2001) reported that 65 percent 

of community college students are part-time, 58 percent are women, 12 percent are 

African American, 12 percent Hispanic, 6 percent Asian, 1 percent Native 

American, and 67 percent are White. Furthermore, community college students are 

often older, part-time students who work part-time or full-time jobs.  

Kim (2001) found that the variety of community college curriculum including 

vocational and technical education, developmental education, community (non-

credit) education, and transfer education, resulted in a larger and more diverse 

student population. She reported that the “wide variety of educational opportunities 

provided at community colleges played a critical role in providing the initial access 

for underrepresented and low-income students” (p. 2). She also indicated that 

factors such as low tuition, small classes, and a focus on teaching and learning 

attract many students to the community college setting who were initially 
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uninterested or unable to gain admission to a four-year college or university. Kim’s 

work examining the trends in transfer student enrollment confirms the importance 

of the unique aspects of the community college mission. Community colleges are 

providing an important access point to higher education for many students, 

especially those from underrepresented populations. Transfer students can be a 

great asset to the four-year institution in terms of creating a diverse student body.  

As stated earlier, for many of the students attending community colleges, 

transferring to a four-year college or university is a significant component of their 

educational aspirations. The U.S. Department of Education (2002) reported that 71 

percent of all community college students expect to attain a bachelor’s degree or 

higher during their educational career. Unfortunately, the literature indicated a large 

gap between aspirations of transferring to a four-year institution and actual transfer 

rates. Lanaan (2001) estimated that only one out of five community college 

students transfer to a college or university. In addition, Cohen (2003) found that 

transfer rates vary between 22 to 25 percent nationally among community colleges. 

Jacobs (2004) reported that only 36 percent of transfer students complete a 

bachelor’s degree within six years of enrolling at a community college, compared 

to 58 percent of those who begin their postsecondary education at a four-year 

institution. 

An Oregon University System study (Arnold, 2001) found that the number of 

Oregon community college Associate of Arts/Oregon Transfer degree (AA/OT) 

recipients who transferred to Oregon institutions the year after completing their 
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degree was slightly over 50 percent. In addition, the Oregon University System 

(OUS, 2002) conducted a telephone survey of the Oregon high school graduating 

class of 2001. Results of this study found that 30 percent of Oregon high school 

graduates were enrolled in Oregon community colleges. Of those who enrolled in 

Oregon community colleges, over half reported that the ability to transfer to an 

Oregon school later was very important in their selection process. 

The literature reviewed provides a comprehensive understanding of the 

community college relative to the topic of this study. The data illustrates the 

valuable function that community colleges play in providing access to higher 

education for many students that might not otherwise have the opportunity. This 

information creates an important foundation of information pertaining to the 

context of this research study. 

Barriers to Successful Transfer 

According to Zamani (2001), the current transfer process immobilizes many 

students with policies and procedures related to movement from community 

colleges to four-year institutions. He reported that transfer processes are 

inconsistent and filled with barriers to successful transfer. During the last two 

decades, studies examining the transfer function of the community college have 

revealed that the proportion of two-year students actually transferring is deficient. 

Various explanations as to how the transfer process is lacking are reviewed here. 

Cuseo (1998) identified three groupings of barriers within the transfer process 

including policy and procedural concerns, curricular misalignments, and financial 
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challenges. He described policy and procedural concerns to include such issues as 

requiring transfer students to pass standardized tests regardless of prior academic 

performance and offering registration to transfer students after all other students 

register resulting in limited course availability. Cuseo identified obsolete tests, late 

registration, and slow articulation of credits as factors creating unnecessary barriers 

to transfer student success. Cuseo also pointed out that universities often articulate 

transfer credits after a student has already enrolled for classes and that universities 

often fail to admit transfer students into honors programs and new student learning 

communities.  

Cuseo defined curricular barriers to successful transfer as the conditions that 

create confusion and difficulty with respect to transferability of courses from 2-year 

to 4-year institutions. He cited a lack of identifiable transfer articulation 

agreements, frequent curriculum changes, inflexibility in the university curriculum, 

and failure to adhere to articulation agreements by faculty and staff at the university 

as curricular barriers.  

Finally, Cuseo identified the financial barriers to successful transfer such as 

the limited funds available for transfer students in terms of scholarships and other 

aid. He reported that with shifts in student aid over the last several years, transfer 

students have been left with fewer grants, forcing them to utilize loans. He also 

pointed out that this is a pressing barrier for the students who begin their 

educational path at the community college since many are unable to afford the high 

cost of the university.  
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Cuseo’s work provides a comprehensive understanding of the barriers within 

the transfer process and prepares a case to explore these issues within degree 

partnership student experiences. Unfortunately, his work did not provide a 

literature review or much research data. His work also did not suggest any 

significant changes to the transfer process, nor did it explore any aspect of the 

student experience. Cueso suggested that help for transfer students should include 

student orientation programs, transfer centers, and other transition services for 

students. As this study uncovers degree partnership student experiences, it will be 

helpful to explore degree partnership students’ experience with policy, curricular, 

and financial issues.  

Townsend (1995) identified a variety of social barriers transfer students face 

when transferring to four-year institutions. Townsend interviewed community 

college transfer students on their transfer experiences to four-year institutions. 

Townsend’s qualitative study revealed that transfer students described themselves 

as needing to be “self-reliant” during the transfer process and that they mostly 

relied on family and friends for information. Furthermore, transfer students viewed 

university representatives as more helpful during the transfer process than 

community college personnel. However, transfer students also found university 

faculty to be less friendly than community college faculty. Townsend noted that 

university faculty members perpetuated a “survival of the fittest” attitude toward 

transfer students. Townsend suggested that the difficulty students were having was 

in large part due to the under-preparedness of the transfer student population. She 
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recommended creating programs designed to help transfer students with their 

adjustment to the university. 

Townsend’s work illuminated the negative experiences of transfer students as 

they transition to the four-year institution. Her qualitative research provided a clear 

understanding of the challenging barriers transfer students face. Townsend’s study 

provided two significant implications for this study. First, Townsend provided 

several topics that should be explored in this study including student perceptions of 

faculty at the community college and four-year institution, availability of 

information, and treatment by personnel at both institutions.  Second, she illustrated 

how a narrative interview method can be used to uncover student experiences. 

In a similar study, Harrison (2002) reported that transfer students felt 

alienated from other students both academically and socially at the four-year 

institution. In addition, she found that the difference in academic culture between 

the community college and four-year institution created transitional difficulties and 

that a positive transition to a four-year institution required finding a “niche.” 

Harrison recommended the creation of programs and services that integrate 

students into the four-year institution campus culture during their transition. Her 

study also demonstrated the value of uncovering the experiences of students using 

interviews. The themes that emerged in Harrison’s work provided clear direction 

for the creation of programs and services.  

Finally, Lanaan (2001) reported additional barriers to successful transfer 

including the inability of students to locate appropriate transfer student services, 
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inadequate transfer student preparation for the university environment, and a lack 

of student support programs for transfer students at the university. Lanaan’s (1996) 

quantitative research study examined academic, social, and psychological factors 

that influenced adjustment. He examined how involved the students were at the 

community college and the four-year institution, as well as their quality of effort, 

and how these impacted students’ educational outcomes. Lanaan’s findings 

suggested that involvement and quality of effort were variables that contributed to 

students’ positive adjustment processes. Involvement increased a student’s ability 

to find support services. This study documented the importance of involvement 

however it provided little understanding of what might influence a student to 

become more involved. Campus involvement will be critical topics to explore with 

degree partnership students.  

Cuseo (1998), Townsend (1995), Harrison (2002), and Lanaan (1996) 

provided a critical understanding of the difficulties and barriers within the current 

transfer process. The literature verified that the transfer process is filled with 

procedural, curricular, financial, and social barriers that a student must navigate in 

order to be successful. The literature provided several areas of exploration for this 

research study. Exploring the impact of college procedural, curricular, financial, 

and social structures on the experience of degree partnership students will be useful 

to faculty and administrators as they evaluate the impact of degree partnership 

processes and structures on students. Along with this, exploring student interactions 

and experiences with faculty, support services, campus climate, and campus 
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activities will help inform the design of student support services for degree 

partnership students. 

In conclusion, Lanaan (2001) reported that initiatives such as improved 

articulation agreements, transfer advising, transfer centers, and transfer support 

programs have been instrumental to transfer student success. Given this statement, 

the next important step is to provide research evidence on the impact of degree 

partnership programs on student personal and social experiences. Understanding 

the experiences of degree partnership students will certainly assist educators as they 

create additional or new services for these students. Without data, it is unknown if 

similar barriers and challenges exist for degree partnership students. 

Transfer Student Experiences 

In addition to understanding the transfer process, it is important to review the 

literature on transfer students and their experiences of transferring from community 

colleges to four-year institutions. This review will provide important examples of 

how researchers have previously studied the transfer student experience and will 

provide a list of topics that should be explored within this study. 

According to Lanaan (2001), the transfer student population is diverse in 

terms of ethnic background, goals, age, socio-economic background, and family 

responsibilities as a large percentage of transfer students are ethnic minorities, low-

income, and first generation college students. The average age of a transfer student 

is 29 and many transfer students are managing family and work responsibilities 

while attending school. Finally, Lanaan pointed out that the vast majority of 
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transfer students commute to campus and attend only part-time. This information 

provides an important implication for selection of student participants in the study. 

It will be important to select a diverse representation among degree partnership 

students for this study. 

Researchers have studied the experiences of transfer students on several 

occasions over many years. John Hills (1965) coined the term “transfer shock” in 

1965. Hills developed transfer shock theory utilizing studies conducted between 

1910 and 1963. The main components of his theory cited that transfer students 

experience a drop in grades after transfer and often recover after a short time. He 

also reported that transfer students graduate at a lower rate, take longer to reach 

graduation, and have the most difficulty when transferring to a four-year institution. 

Hills’ work was the premise for much of the research on transfer students and is 

cited in nearly every document the researcher read on the topic. 

Many researches have found results consistent with Hills’ work. Diaz (1992) 

found that 79 percent of community college transfers experienced transfer shock 

after transferring to a four-year college, specifically a drop in GPA during their first 

term. Diaz performed a meta-analysis of sixty-two studies that examined the 

academic performance of transfer students. Of the sixty-two studies in the analysis, 

forty-nine studies reported transfer shock, and thirteen studies reported no change 

or even an increase in GPA. Diaz’s analysis confirmed that many transfer students 

tend to experience an initial drop in GPA. Cejda (1994) also revealed that transfer 

students experienced a lack of academic achievement when transitioning to a 
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university. Cejda (1994) suggested that transfer student academic aptitude and 

preparation at the community college were critical to transfer student success. His 

work found that students majoring in mathematics, sciences, and business 

experienced a dip in their GPA. He does not elaborate on why this difference 

existed. Finally, Cejda, Kaylor, and Rewey (1998) reported a student failure rate of 

18 percent after the first semester of university attendance in their quantitative 

study. They found that transfer students were more likely to be on academic 

probation than students who began their college career at four-year institutions. 

These studies document the lowered academic achievement that transfer students 

experience at four-year institutions and demonstrated the value of exploring 

academic success issues in this research study. Each of these quantitative studies 

explored grade patterns of transfer students as they adjusted to the university 

environment. Each study found a consistent decrease in student’s grade point 

average (GPA) during the semester following transfer to a four-year institution.  

Although transfer shock most often refers to a decrease in GPA when a 

student transfers to the university, transfer students also experience a variety of 

social issues while transitioning to the four-year institution. Lanann (2001) reported 

that when transferring to the university, community college students experienced a 

different institutional culture. Students found the university culture to be less 

personal, more research-oriented, and less student-centered. Lanann claimed that 

the university was more likely to emphasize selectivity over equal access and more 

likely to have higher academic expectations while providing less academic support. 
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Lanann provided helpful insight into the four-year institution culture that a transfer 

student must adjust to during the transfer process. As degree partnership programs 

blur the line between the community college and the four-year university, it is 

important to explore student experiences within these two distinct campus cultures.  

Berger and Malaney (2003) examined transfer student experiences in their 

quantitative research study that determined how pre-transfer experiences and 

preparation, along with post-transfer experiences influenced the adjustment of 

community college transfer students to life on a university campus. By gathering 

data on student characteristics, community college experiences, and university 

experiences, the study provided a useful factor analysis of transfer student 

satisfaction and its affect on student success. Their survey of 372 community 

college transfer students found that students who were more informed and had most 

actively prepared for transfer, were most likely to achieve higher grades and be 

more satisfied in the university environment.  

Davies and Dickmann (1998) provided additional insight into transfer student 

experiences with their qualitative research study that examined transfer students pre 

and post-transfer experiences. This narrative study analyzed the voices of a cohort 

of students transferring from Colorado’s community colleges to Colorado State 

University. The study found that transfer student expectations of university life 

were not accurate, the university campus culture was unfriendly, and many transfer 

students experienced negative emotions during their transition process. The study 
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explored the experiences of transfer students and conveyed them in themes such as 

campus culture, academic life, emotions, faculty, and advising experiences. 

Townsend and Wilson (2006) provided recent data regarding transfer student 

experiences with their qualitative research study that examined the experiences of 

nineteen transfer students. Their findings indicated that transfer students may need 

greater assistance than most research universities give to transfer students. 

Townsend and Wilson (2006) found that transfer students needed assistance 

understanding the receiving research university culture and community. 

An exploration of a degree partnership student’s experiences with campus 

life, advising, classrooms, faculty, and other students provides valuable information 

for community college and four-year institution professionals. The use of 

qualitative methods in this study demonstrates the value of narrative research 

design for providing a rich understanding of the student experience. This design 

allows the perceptions, emotions, and experiences of degree partnership students to 

emerge. 

Flaga (2006) expanded the literature on transfer student experiences with a 

research study that uncovered five dimensions of transition including learning 

resources, connecting, familiarity, negotiating, and integrating. This study tracked 

students through their first year at a four-year university. The study successfully 

captured the experiences of transfer students and conveyed their issues. As with 

previous studies, the transfer experience was found to be filled with difficulty and 

challenge. 
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In summary, this section of the literature review provided an overview of the 

literature on transfer student experiences and illuminated several areas of 

exploration for this research study. An exploration of the academic, personal, and 

social experiences of degree partnership students can provide helpful information to 

community college and four-year institution professionals. A critical need for 

addressing these issues is underscored by the fact that the entry point for higher 

education has a significant effect on subsequent student retention and educational 

attainment (Pascarella & Terenzini, 1991). Degree partnership programs change the 

way a student enters and experiences the four-year university culture. An 

exploration of the experiences of degree partnership students provides information 

that could foster success for the degree partnership student and the institutions 

involved. 

The literature also provided important information on how the community 

college to university student experience has been studied. Since no known research 

studies have been published on the degree partnership student experience, a review 

of these studies provided critical information for the research methods of this study. 

College Student Adjustment 

Many studies have examined the adjustment of college students in their 

educational environments. An overview of literature pertaining to college student 

adjustment theory provides a theoretical framework from which one can view the 

degree partnership student experience. Although most studies on college student 
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adjustment have pertained to college freshmen it is valuable to explore this 

literature as a means to increase understanding of student transition issues.  

Tinto (1993) presented a theory of new student development that addressed 

freshmen integration into the college environment. Tinto found that integration had 

three distinct stages including separation, transition, and incorporation. Separation 

involved disassociation from high school, community college, or past communities. 

The transition stage bridged the old and new. This was especially difficult if the old 

setting and the new setting were profoundly different from one another. During this 

stage, individuals had trouble and sometimes needed support services. Finally, for 

incorporation to occur, students needed to establish full membership in both the 

academic and social communities of the new institution. If incorporation did not 

occur, the student was more likely to depart. Although this model was developed 

on freshmen, researchers have indicated that it holds true for transfer students. 

More research is needed to see if Tinto’s model relates to transfer or degree 

partnership students. This model provided a useful framework for looking at degree 

partnership student experiences. It will be interesting to note if degree partnership 

students experience separation, transition, and incorporation since their transition is 

less distinct. 

Schlossberg (1995) described how students went through and coped with 

change. Schlossberg defined transition as any event or non-event that resulted in 

changed relationships, routines, assumptions, or roles. Schlossberg found that 

transitions occurred in three phases, moving in, moving through, or moving out. 
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She found that once a transition had occurred, how a person coped with it was 

based on four factors. Schlossberg defined the four factors as situation, self, 

support, and strategies. The first factor, “situation” is defined as the personal and 

environmental factors of the transition. The second factor, “self” is the 

demographic characteristics and psychological resources of the person. The third 

factor, “support” is the resources from family, friends, and the institution. Finally, 

“strategies” are coping mechanisms such as modifying the situation, controlling 

meaning, and managing stress that are important during and following a transition. 

According to Schlossberg, a person’s assets and liabilities in each of these factors 

were the determinants for evaluating how well they will cope with a transition. 

Understanding each of these factors as they relate to degree partnership student 

experiences would provide critical information as to the types of situations degree 

partnership students face and how they manage to cope with these situations. 

Aspinwall and Taylor (1992) conducted a longitudinal study investigating the 

impact of individual differences and coping on college adjustment and 

performance. They categorized three primary strategies of coping: avoidant coping, 

active coping, and seeking support. They found that higher self-esteem, greater 

optimism, and internal locus of control predicted less use of avoidant coping. They 

also found that the use of social support, informal networks of friends, and formal 

support services predicted more successful adjustment and coping in college. One 

shortcoming of their work is a limited set of recommendations for practice. These 

findings provide additional topics that should be examined within this study on the 
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degree partnership student experience. An exploration of the use of social and 

formal support systems by degree partnership students provides information as to 

the role these play in the success of degree partnership students. 

Finally, Alexander Astin’s (1993) Student Involvement Theory addressed 

learning and individual student attributes, such as motivation and behavior. Astin 

(1993) wrote: 

Student involvement refers to the quantity and quality of the physical 
and psychological energy that students invest in the student 
experience. According to the theory, the greater the student’s 
involvement in college, the great will be the amount of student 
learning and personal development. (p. 528-29) 
 

According to Astin, involvement is both in class and out of class activities like 

faculty-student interaction, involvement in residence halls, and athletics. In 

addition to increased learning and development, persistence was higher for students 

living on campus. On-campus students were also more likely to be involved in 

extracurricular activities. Astin found that on-campus jobs facilitated retention, 

while off campus jobs hindered it. Involvement with faculty was also shown to 

impact persistence. In his research, Astin found that frequent interaction with 

faculty was more strongly related to satisfaction with college than any other type of 

involvement. This theory is helpful for addressing the multiple influences on 

student learning and adjustment. It provides an interesting framework for exploring 

degree partnership student involvement. 

Informed by student involvement theory, Terenzini et al. (1999) found that 

students’ out of the classroom activities had a profound impact on student learning. 
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Terenzini et al. (1999) found that in most cases out of the classroom experiences 

enhanced academic and cognitive learning. This group of researchers also found 

that involvement in out of the classroom activities eased adjustment to college 

difficulties. Interpersonal relationships within student activities played the most 

influential role. Terenzini et al. (1999) also noted the importance of validating 

experiences for a successful transition. Similarly, Donald and Graham (1999) found 

that frequent and positive faculty and peer interactions had a significant impact on 

student adjustment. 

This section of the literature review provided an overview of how well known 

researchers explain student transitions. This literature provided a deeper theoretical 

understanding of student adjustment issues. This research study is designed in a 

way that explores degree partnership student transitions, coping mechanisms, 

support systems, and levels of involvement, while it is still open to other 

experiences. 

Dual Enrollment and Degree Partnership Programs  

Currently, very limited literature is available on community college and four-

year institution degree partnership programs. The literature reviewed overviewed 

general information on high school to community college dual enrollment 

programs. This literature provided an understanding of the purpose, processes, and 

desired outcomes of dual enrollment and degree partnership programs. 

Dual and concurrent enrollment programs between high schools and 

community colleges have been accepted for many years. Andrews (2001) reported 
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that 48 of the 50 states in the U.S. offered these types of dual or concurrent 

enrollment programs. In addition, Andrews stated that “high school to community 

college dual enrollment programs have been one of the most significant growth 

areas in the community college system” (p. 4). Dual enrollment programs gradually 

gained popularity in the 1980’s and expanded enormously in 1990’s. Dual 

enrollment programs were established to promote rigorous academic pursuits and 

provide a variety of options for juniors and seniors in high school (Boswell, 2001). 

Dual enrollment programs were designed to allow high school students to begin 

college-level work and simultaneously earn high school and college credit. The 

original intent of dual enrollment programs was to provide challenging educational 

opportunities to advanced high school students; however, dual enrollment programs 

have been increasingly used to decrease dropout rates and to ease the transition to 

college for at risk students. 

Andrews (2001) indicated that several state initiatives for educational reform 

have targeted dual credit, dual enrollment, or concurrent enrollment programs. 

These enable high school students to earn college level credit in course work 

offered at the high school or community college. Andrews indicated that dual 

enrollment programs are part of a larger effort to sequence secondary and 

postsecondary education curricula, or may simply offer advanced placement 

courses to high school students. Missouri, Illinois, Virginia, North Dakota, and 

Florida offer dual credit college courses, taught by college faculty in a high school 

setting for high school credit or advanced placement credit for college. Other states 
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offer concurrent or dual enrollment programs that allow eligible high school 

students to take community college courses at the local college for credit. This type 

of partnership may broaden and enrich the high school's curriculum without the 

expense of hiring additional staff or finding additional teaching space (Andrews, 

2001). 

According to Andrews (2001), much of the available research on dual 

enrollment consisted of satisfaction surveys conducted by the programs organizers 

themselves. He reported that these surveys indicate that participants enjoy their 

dual enrollment experience. Andrews also reported that various studies have 

indicated that dual enrollment students can take a shorter amount of time to earn a 

degree and the overall cost of their education is reduced. Boswell (2001) wrote of 

one established high school to community college program, the Running Start 

program, created by the Washington State Legislature in 1990. Running Start 

allows 11th and 12th graders who pass a test demonstrating that they have the skills 

needed to succeed at college, to take tuition-free college-level courses at 

Washington's thirty-three community and technical colleges. Boswell indicated that 

a University of Washington study on Running Start transfer students who later 

transferred to the University reported that the students graduated with a 3.42 GPA, 

significantly higher than the 3.14 GPA of students who began their college 

admission at UW. Running Start students also graduated at a higher rate than other 

students.  
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According to Andrews (2001), some lessons have been learned because of 

building high school to community college collaborations. He indicates that the 

most important lessons are: 

(1) Student transitions are enhanced by creating structural bridges between 

community colleges and secondary schools, aligning curriculum and testing 

requirements, and offering dual credit or concurrent enrollment opportunities. 

(2) The social, political, and economic realities unique to each educational sector 

must be honored in order to develop effective partnerships. 

(3) It is possible, and important, to build and implement a common agenda for high 

schools and community colleges in support of changes that will improve student 

success at all levels. 

The Oregon University System (1999) conducted a study in which high 

school officials identified student and parental benefits of high school to 

community college dual enrollment programs. These benefits included: 

(1)  acceleration of progress for students 

(2)  reduced tuition cost for students and parents 

(3)  reassurance for parents concerning their children’s ability to handle college-

level academic responsibilities 

(4)  relief from high school boredom 

(5)  productive interactions between high schools and community colleges 

(6)  facilitated student recruitment 

(7)  enhanced college and community relations 
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(8)  created social equity 

Given these indicators of the success of high school to community college 

dual enrollment programs and the need to improve the pathway between the 

community college and four-year institution, it is not surprising that momentum for 

the creation of community college and university degree partnership programs has 

developed. California and Oregon are reporting new initiatives between community 

colleges and universities to promote dual admission (Boswell, 2001). Community 

college students in these states who ultimately want to complete a baccalaureate 

degree are encouraged to simultaneously apply for acceptance to a four-year 

institution and community college, which have entered into a partnership. The 

literature on high school to community college dual enrollment highlights some the 

benefits of partnership programs.  

An overview of one university and community college degree partnership 

program provides more details of the context and operation of degree partnership 

programs. The first known community college and university degree partnership 

(formerly know as dual enrollment) program in Oregon was established between 

Linn Benton Community College (LBCC) and Oregon State University (OSU). As 

a pilot program during the 1998-99 academic year, admission into the LBCC-OSU 

program was limited to students in three academic areas: Agricultural Sciences, 

Business, and Engineering. Even with the limitation, 124 students were admitted in 

the program. In fall 1999, the program was opened to in-state students in all 

transfer programs at LBCC and all undergraduate programs at OSU. By fall 2000, 
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the program allowed out-of-state and international students to participate. In 2003, 

there were over 2,700 students admitted to the program and over 1,300 enrolled 

(Clemetsen, 2003). In 2005 approximately 1,700 students were enrolled in the OSU 

and LBCC Degree Partnership Program (OSU Office of Institutional Research, 

2006). 

Table 1. 

LBCC and Oregon State University Degree Partnership Program Enrollment (OSU 

Office of Institutional Research, 2006) 

Term Fall 2003 Fall 2004 Fall 2005 

 Enrollment Total 1,318 1,504 1, 760 

 

Unlike traditional transfer programs, the LBCC and OSU Degree Partnership 

Program students are eligible to enroll at LBCC and OSU simultaneously, similar 

to high school to community college programs. Students admitted in this degree 

partnership program combined the credit hours enrolled at both institutions to meet 

full-time enrollment status for financial aid purposes. Students have an academic 

advisor at both institutions in order to coordinate community college classes that 

meet university baccalaureate requirements. Each institution automatically sends 

the other updated transcript information each term so that advisors have the most 

current information. 

Selected staffs at each institution are granted access to the others’ 

administrative computing systems and students can send an application to either 
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institution, and pay one fee. Students attend orientation at either or both institutions 

where a representative from the other school is available to meet with degree 

partnership students about services and assist with advising. Financial aid is 

packaged and awarded by a home school as designated by the student and packaged 

on the cost of the combined credits rather than the credits taken at the home 

institution. 

Students admitted to the LBCC and OSU Degree Partnership Program can 

live in university residence halls while attending only community college courses. 

Degree partnership students have an option to pay university student fees while not 

being enrolled in order to have access to the health center, recreation center, library, 

computer labs, and student rates on other student events and athletic events. Degree 

partnership students participate in the various student organizations and activities 

on both campuses. 

The LBCC and OSU Degree Partnership Program is one of ten Degree 

Partnership Programs that Oregon State has developed with Oregon Community 

Colleges. Oregon State University has Degree Partnership Programs with Central 

Oregon Community College, Chemeketa Community College, Columbia Gorge 

Community College, Lane Community College, Linn Benton Community College, 

Mt. Hood Community College, Oregon Coast Community College, Portland 

Community College, Southwest Community College, and Tillamook Bay 

Community College. 
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The following three tables provide overall enrollment, academic and graduation 

data for the OSU Degree Partnership Program. This data demonstrates the 

importance of selecting participants who represent a diverse group of majors, ages, 

and backgrounds.  



 36 

Table 2. 

All Oregon State University Degree Partnership Programs: Enrollment 

Demographics by Percentage (OSU Office of Institutional Research, 2006) 

 
Demographics 

Fall 2003 
DPP Enrollment 

Total 

Fall 2004 
DPP Enrollment 

Total 

Fall 2005 
DPP Enrollment 

Total 
 

Men 
 

52% 
 

52% 
 

50% 
 

 
Women 

 
48% 

 
48% 

 
50% 

 
 

Oregon Resident 
 

97% 
 

 
94% 

 
94% 

 
Other Resident 

 

 
3% 

 
6% 

 
6% 

 
Age Under 25 

 
75% 

 
73% 

 

   
            74% 

 
Age Over 25 

 
25% 

 
27% 

 
26% 

 
 

White 
 

73% 
 

80% 
 

78% 
 

 
Total US  
Minority 

 
13% 

 
13% 

 
14% 

 
International 

 

 
>1% 

 
>1% 

 
>1% 

 
 

Unknown 
 

13% 
 

6% 
 

7% 
 

 
Total Enrollment 

           
           1,446 

 
1,671 

 
2,015 
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Table 3. 

All Oregon State University Degree Partnership Programs: Academic Majors by 

Percentage (OSU Office of Institutional Research, 2006)  

 
College 

 

Fall 2003 
Enrollment 

Total 

Fall 2004 
Enrollment 

Total 

Fall 2005 
Enrollment 

Total 
College of Agricultural 

Science 

 
7% 

 
8% 

 
8% 

 
College of Business 

 
18% 

 
17% 

 
17% 

 
 

College of Education 
 

0% 
 

>1% 
 

>1% 
 

 
College of Engineering 

 
19% 

 
18% 

 
18% 

 
 

College of Forestry 
 

71% 
 

2% 
 

4% 
 

College of Health 

and Human Sciences 

 
17% 

 
17% 

 
17% 

 
College of Liberal Arts 

 
20% 

 
19% 

 
18% 

 
 

College of Pharmacy 
 

>1% 
 

>1% 
 

0% 
 

 
College of Science 

 
14% 

 
14% 

 
13% 

 
University Exploratory 

Studies 

 
1% 

 
4% 

 
4% 

 
 

Total Enrollment 
           
           1,446 

 
1,671 

 
2,015 
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Table 4. 

All Oregon State University Degree Partnership Programs: Graduation Data (OSU 

Office of Institutional Research, 2006) 

 

 
Term 

 
2003-2004 

 
2004-2005 

 
 

Total DPP Graduates 
 

401 
 

 
582 

  

The following information provides an overview of Linn Benton Community 

College and Oregon State University. These overviews enhance the understanding 

of the context in which degree partnership program students study. 

Linn Benton Community College (LBCC) was established in 1966 as a two-

year public community college. LBCC serves the residents of Linn and Benton 

counties of Oregon. LBCC's Albany campus is just two miles south of Albany, 

Oregon, and 11 miles east of Corvallis, Oregon. The campus includes classroom 

buildings, a learning resource center, bookstore, library, and student recreation 

facility. The campus includes several brick buildings that are connected by covered 

walkways and surround a landscaped courtyard. Additional facilities include the 

Family Resources Center, the Workforce Education Building, physical education 

and sports facilities, and a campus greenhouse. The campus is easy to traverse on 

foot and is beautifully landscaped with many trees.  There is helpful signage 
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throughout the campus. The Benton Center, a satellite campus of LBCC, is located 

near downtown Corvallis.  

LBCC offerings include general education courses, professional technical 

training, lower-division college transfer courses, continuing education classes, 

lifelong learning opportunities, and distance education. Student services include 

career counseling, academic and personal advising, financial aid and student 

employment, and student leadership and involvement opportunities.  Public buses 

provide students with free transportation between LBCC and downtown Albany, 

Corvallis, and Philomath. Each year, more than 25,500 individuals take at least one 

class at LBCC and almost 6,000 attend full time (Linn Benton Community College, 

2006). About thirty three percent of Linn and Benton County high school graduates 

enroll directly at LBCC after high school graduation. The average age of students 

at LBCC is twenty-four. During 2004-2005, 10.5 percent of LBCC's students were 

minority students. Of these, 38 percent were Hispanic, 29 percent were Asian-

Pacific Islander, 12 percent were Native American, and 6 percent were Black. 

There are approximately 1,100 LBCC employees. More than 76 percent of the full-

time contracted faculty and administrative staff have graduate degrees (Linn 

Benton Community College, 2006).  

Oregon State University (OSU) is located in Corvallis, Oregon. OSU is a land 

grant, sea grant, space grant, and sun grant university, established in the 1850s. 

OSU provides diverse educational opportunities within undergraduate and graduate 

programs. OSU offers approximately 275 majors within eleven colleges. OSU’s 
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eleven colleges include Agricultural Science, Business, Education, Engineering, 

Forestry, Health and Human Sciences, Liberal Arts, Oceanic and Atmospheric 

Sciences, Pharmacy, Science, and Veterinary Medicine. OSU also offers a 

University Exploratory Studies for undecided students and an Honors College. The 

University is ten miles from Linn Benton Community College and linked to LBCC 

via a public bus system. 

In 2005, OSU enrolled approximately 19,200 undergraduate, graduate, and 

professional students, representing approximately 90 countries, every state in the 

nation and every county in the state of Oregon. In 2005, approximately 82 percent 

of OSU students were enrolled as full-time students (OSU Office of Institutional 

Research, 2006). In addition, student enrollment included 81.8 percent Oregon 

residents, 4.7 percent international students, 14.2 percent U.S. minority students, 

and 71.3 percent of undergraduates under the age of twenty five (OSU Office of 

Institutional Research, 2006).  

This overview of one community college and university degree partnership 

program describes the unique characteristics of the degree partnership program. 

Features such as reduced costs, the ability to access academic advising, student 

services, facilities, and involvement opportunities at both institutions are likely to 

have some bearing on degree partnership students and their student experience. 

This study will reveal information regarding the academic and social experiences of 

degree partnership program students and provide implications for services that can 

meet their unique needs. 
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Summary 

The preceding review of literature demonstrated the importance of the 

community college as an access point into higher education for many students. It 

also illustrated the value of the community college for providing students a step 

towards obtaining a baccalaureate degree. Unfortunately, the literature also 

illustrated that the current method of transferring from the community college to a 

four-year institution is filled with procedural, academic, financial, and social 

barriers. The review revealed that community college students face significant 

personal and environmental challenges as they transfer from community colleges to 

four-year institutions. Issues such as lowered grades, negative feelings about the 

university, and isolation are common for transfer students. The establishment of 

degree partnership programs may be an important step towards reducing transfer 

shock and easing the adjustment of students to a new educational environment. 

However, without an exploration of the impact of degree partnership programs on 

student experiences, these judgments cannot be made.  

The literature on transfer student experiences provided an overview of three 

broad challenges faced by transfer students including personal, social, and 

academic issues. A review of adjustment theory highlighted several factors that 

affect college student transitions and demonstrated the importance of social and 

academic integration into the college environment. For incorporation to occur, 

students need to establish full membership in both the academic and social 

communities of the institution. In addition, adjustment literature confirmed the 



 42 

impact of coping mechanisms, support systems, and involvement on the college 

student experience. The literature also provided important information on the social 

and personal factors that influence the student experience. The literature 

highlighted several topics needing further exploration within this study on degree 

partnership student experiences. This study will explore degree partnership student 

experiences with faculty, support services, campus climate, campus activities, and 

interactions with other students. 

In addition to illustrating what topics should be explored in this study, the 

literature review provided implications for how this study should be designed. 

Literature examining transfer student experiences provided an understanding of the 

ways in which their experiences have already been explored and provided helpful 

direction for the qualitative design of this research study. The literature indicated 

that the use of a qualitative research design would provide an in depth and useful 

understanding of degree partnership student experiences. This approach allows for 

a full exploration of the experiences of students moving between community 

college and four-year institutions. By utilizing a qualitative approach, this 

researcher is able to uncover common themes within the experiences of degree 

partnership students. This method builds on previous research and knowledge on 

the student experiences. 

Finally, the review provided an understanding of the context of dual 

enrollment and degree partnership programs. Factors such as reduced costs, the 

ability to access academic advising, student services, facilities, and involvement 
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opportunities at both institutions are likely to have some bearing on the degree 

partnership student experience. By understanding how degree partnership programs 

work, this researcher was better prepared to develop an informed research design 

that aligns with the research focus. This research study makes use of a qualitative 

research approach and utilizes a narrative inquiry methodology. Specifics regarding 

the research design of this study are presented in following chapter. 
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Chapter 3: Research Design 

This research study exploring the lived experiences of students participating in 

one community college and university degree partnership program utilizing a 

qualitative research approach and, more specifically, follows the narrative inquiry 

methodology. This particular research design will allow the rich and personal stories 

of degree partnership program students to be told and then understood by the 

researcher.  

The study is purposefully designed to explore the following research questions: 

• What are the lived experiences of students participating in one community 

college and university degree partnership program?  

• What are the personal and education backgrounds of degree partnership students? 

• What are the academic experiences of degree partnership students?  

• What are the personal and social experiences of degree partnership students? 

Responses to these research questions will reveal new knowledge on degree 

partnership program students and offer unique insight into their needs. Exploring the 

answers to these research questions creates an opportunity to understand how 

educational leaders can assist degree partnership students.  

This chapter provides an overview of the methodology for this study and 

includes the rationale, key concepts of the methodology, criteria for truth used in the 

methodology, data needed, study participants, data collection procedures, data 

analysis procedures, strategies to ensure soundness of data, data analysis, and 
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interpretation, strategies for protection of human subjects, and the time schedule of 

the study.  

Personal Disclosure Statement 

My educational background includes the study of sociology, psychology, 

counseling and higher education administration at research universities. I have been 

trained to understand relationships, social influence, and group dynamics throughout 

my educational career. I only briefly studied at a community college. 

My experience with transfer, community college, and degree partnership 

students comes from working in the field of student services. I have been working 

with college students since 1981. As a student services professional, I have 

specialized in assisting students with their transitions to the university. Throughout 

my experience, I have witnessed thousands of students struggle during their 

transition from one educational setting to the next, especially transfer students. 

Students transitioning from one institution to the next frequently experience a 

challenging adjustment period that includes isolation and lowered academic 

success. Transfer students seem to struggle the most. As I continue to assist transfer 

students and now degree partnership students in my work, I long for meaningful 

information that can help guide my practice. There is very limited information on 

transfer student experiences and literally nothing on degree partnership student 

experiences. Information is needed if practitioners are to influence and improve the 

transition process for these students.  
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My world view closely aligns with constructivism. Constructivists believe, as 

do I, that it is the meaning attributed to an event, rather than the event itself, that is 

the important aspect for understanding behavior (Creswell, 1998). As a 

constructivist, I believe that we select and interpret information, construct 

outcomes, and make decisions based on our constructed mental models. Meaning is 

discovered through relationship, experience, and reflection; it is not in isolation 

from others (Creswell, 1998). As the researcher for this study, I assume that there 

are many possible interpretations of the same data, all of which all are potentially 

meaningful. Meaning in this study is discovered through my ability to be in 

relationship with participants and to record and interpret their stories. 

Qualitative Research 

A qualitative research approach is most appropriately used to study things in 

their natural setting, attempting to make sense of, or interpret, phenomena in terms of 

the meanings people bring to them. Qualitative research utilizes a holistic 

perspective, which preserves the complexities of human behavior. These factors make 

a qualitative approach the best selection for this study. 

Several scholars have written on qualitative research (Creswell, 2003; Denzin 

& Lincoln, 2000; Lincoln & Guba, 1995; Patton, 1990). A summary of qualitative 

research key assumptions is presented here: 

• Qualitative research uses an inductive and exploratory approach (Denzin & 

Lincoln, 2000). 
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• Qualitative research is most appropriately used when a study is exploratory, there is 

no known research on the topic, the context of the study is a major element, and 

individual experiences are at least partly the product of individual interpretation 

(Denzin & Lincoln, 2000). 

• The purpose of qualitative research is to describe multiple realities, develop deep 

understanding, and capture everyday life (Denzin & Lincoln, 2000).  

• The focus of qualitative research is to examine the full context, interact with 

participants, and collect data face-to-face from participants. The researcher is 

concerned with the research process and not just the research product (Patton, 

1990). 

• Qualitative research design begins with an initial idea that evolves as the researcher 

learns more about participants and the context. The emergent nature of qualitative 

research methodology is important. Because the researcher is seeking to observe 

and interpret meanings in a context, it is neither possible nor appropriate to finalize 

research strategies before data collection has begun (Patton, 1990).  

• The research data is in the form of words and pictures (Creswell, 2003). 

• Qualitative researchers use inductive means to analyze the data. The critical themes 

emerge out of the data. Meaning comes from working with data, organizing data, 

breaking data into manageable units, synthesizing data, searching data for patterns, 

discovering what is important, and what is to be learned (Creswell, 2003). 

• The goal of qualitative research analysis is descriptive and interpretive, providing 

rich insights into participants’ experiences with the world (Creswell, 2003). 
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• Credibility of qualitative research is derived from the rigor associated with research 

processes and techniques. Analysis of qualitative data should be done using explicit 

and systematic methods (Lincoln & Guba, 1995). 

Narrative Inquiry 

The aim of narrative inquiry is to understand how people think and act in the 

situated contexts in which they live through their stories. Narrative inquiry provides 

the researcher a way of representing and understanding lived experiences. Narrative 

inquirers believe that peoples’ lives consist of stories that can be heard, told, and 

understood by the researcher. Narratives are seen as frameworks through which 

people view, understand, and make sense of their experience. Thus, according to the 

narrative researcher, the study of narrative is the study of the ways in which humans 

experience the world. By focusing on the collection of the narrative student stories, 

the researcher is able to bring out the voice of degree partnership students through the 

stories they share. Major authors of narrative inquiry that will inform the research 

design of the proposed study include:  

• Clandinin, D.J., & Connelly, F.M. (2000). Narrative Inquiry. San Francisco: 

Jossey-Bass. 

• Josselson, R., & Liebblich A. (eds.) (1993). The narrative study of lives (Vol. 1). 

Thousand Oaks, CA: Sage. 

• Mishler, E. G. (1986). Research interviewing: Context and narrative. Cambridge, 

MA: Harvard Press. 

• Riessman, C. K. (1993). Narrative analysis. Newbury Park, CA: Sage. 
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The focus on narrative experience draws on John Dewey, who saw that an 

individual’s experience was a central lens for the understanding of the person 

(Creswell, 2002, p. 527). Van Manen (1990) describes narrative inquiry as a means 

of gaining a deeper understanding of the nature of our everyday experiences. 

Creswell (2002) describes narrative inquiry as a qualitative procedure used to 

describe the lives of individuals by collecting and telling stories about these 

individuals’ lives. Connelly and Clandinin (2000) noted that humans are storytelling 

organisms who, individually and collectively, lead a storied life.  

Understanding experiences as lived and told stories has gained credence in 

qualitative research. The book Narrative Inquiry (Clandinin & Connelly, 2000) 

provides an excellent overview of the methodology. In their book, Clandinin and 

Connelly emphasize that narrative inquiry is a way to bring deep understanding to 

experiences of individuals. They assert that narrative inquiry is the collaboration 

between researcher and participants, over time, in social interaction. Narrative 

inquirers seek to understand the storied life that individuals lead in their storied 

landscapes. "Experience is studied, and it is studied narratively because narrative 

thinking is a key form of experience and a key way of writing and thinking about it" 

(Clandinin & Connelly, 2000, p. 18). Narrative inquiry creates an opportunity to 

engage, explore, and enhance human experience providing the chance for a research 

participant to tell her story in her own terms. According to Clandinin and Connelly, 

narrative is a method of inquiry and a way of knowing.  

The following is a summary list of key concepts of narrative inquiry: 
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• Stories are the focus of the research and collected as first person narrative from the 

participant’s perspective (Clandinin, & Connelly, 2000). 

• The researcher seeks to understand and represent experiences through the stories 

that individuals live and tell. Social and personal interactions of the individual are 

explored. (Josselson, & Liebblich, 1993). 

• Stories include the context and setting in which the individual stories occurred 

(Clandinin, & Connelly, 2000). 

• The researcher’s role is to detail the individual stories as told (Mishler, 1986). 

•  The researcher analyzes stories by re-storying, a process of retelling or developing 

a metastory from the field texts (Creswell, 2002). 

• The researcher begins coding the texts for themes or categories, incorporating the 

context of the study. The researcher seeks to analyze the story for chronological 

information about the individual’s experience during the past, present, and future 

(Creswell, 2002). 

• The research collaborates with the interviewee to confirm the representation of the 

stories (Clandinin, & Connelly, 2000). 

• The researcher seeks to present information in a flexible storytelling narrative 

(Riessman, 1993). 

Strengths and Limitations of Narrative Inquiry 

 By utilizing a narrative inquiry methodology, the researcher is able to explore 

the lived experiences of degree partnership students without preconceived ideas or 

direction. In selecting a methodology, this researcher wanted to find a way to allow 
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the participants in this study to describe reality from their perspectives. Narrative 

inquiry methodology helps to capture the everyday experiences of degree partnership 

students in their first person account. This type of methodology is useful in providing 

rich and meaningful data. By focusing on the collection of the narrative student 

stories, the researcher is able to bring out the voice of degree partnership students 

through the situations, interactions, people, and emotions they describe. Re-storying 

and coding the stories for themes, while incorporating the context of the study and 

maintaining the stories, will allow this information to be easily shared and 

understood. Educational professionals will find this type of data useful as they strive 

to understand the degree partnership student experience and ultimately design 

programs and services for their needs. Narrative inquiry is especially appropriate 

given the exploratory nature of this study. In addition, degree partnership student 

experiences have not been previously described in detail.  

Limitations of narrative inquiry do exist. The use of a small number of 

individuals in this study and the fact that participants may misrepresent their story are 

possible limitations. Despite the small number of participants in this study, the study 

will provide meaningful information through rich and detailed stories. Participant 

stories will yield a large amount of information about the experience of being a 

degree partnership student. Since the goal of this study is to understand what it is like 

to be a degree partnership student, the depth of the individual story is what is most 

important. As misrepresentation of data can occur in any research study, the 

researcher will be alert to the possibility of false self-reported information from 
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participants. Despite these limitations, narrative inquiry will provide rich and useful 

stories about degree partnership students that can be used to help others begin to 

understand the experiences of this student population. 

Criteria for Truth 

A research methodology must have criteria for establishing truth if it is to be 

viable and credible. Lincoln and Guba (1995) argue that in order to establish 

trustworthiness, the researcher must demonstrate credibility, transferability, 

dependability, and confirmability.  

Credibility is ensured by the use of multiple methods of data collection that 

allow for triangulation of the data. In the proposed study, the use of multiple 

interviews with the same person and field notes will allow for the triangulation of the 

data. Member checking and collaborating with the participant to confirm the 

accuracy of the narrative data gathered provides additional credibility.  

According to Lincoln and Guba (1995), transferability is the notion that the 

findings of the study may be useful and relevant to others in a similar context or 

setting. Transferability is a goal of qualitative researchers. Therefore, it is hoped that 

the findings in this study will be of interest and relevant to individuals working with 

degree partnership students in similar higher education settings. Determining the 

relevance of this study to others will be facilitated by the use of rich descriptions of 

degree partnership student experiences. The findings from this study provide insight 

in the degree partnership student experience and thus provide information that 
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practitioners can use to understand the unique needs of this population, and 

practically speaking, assist these students in their academic success. 

Dependability requires documentation of changes in the study over time and 

accountability as to the appropriateness of decisions made relating to the emerging 

design. To assist the researcher with maintaining dependability and accountability of 

decisions, the researcher maintained a reflective journal throughout the entire 

research process. The researcher frequently documented the processes used and 

decisions made throughout the research project. After each interview the researcher 

recorded observations about the interview process, interview questions and 

participants. This evidence and reflection of dependability was reviewed throughout 

the research process and utilized during data analysis.  

Finally, confirmability is maintained by demonstrating that the findings are 

based on the data and that the interpretation of the data is logical and accurate. 

Confirmability is documented through an audit trail or natural history of this study, 

which includes working notes, field notes, analytic notes, and the reflective journal. 

Each of these allowed the research process to trace the analysis of the data and the 

creation of interpretations and conclusions. Throughout this research study the 

researcher documented the processes used to interpret the data. Notes documenting 

the sorting and re-sorting of data were recorded in the reflective journal.  

Study Participants 

Study participants were selected by utilizing a purposive sampling method. 

Purposive sampling is used when “one wants to discover, understand, gain insight; 
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therefore, one needs to select a sample from which one can learn the most” (Merriam, 

1988, p. 48). In a purposive sample, the researcher intentionally selects individuals to 

learn and understand a central phenomenon (Creswell, 2002). The standard used for 

selecting individuals was if they were determined to be “information rich” (Patton, 

1990, p. 169). More specifically, a maximal variation sampling strategy was utilized 

in this study. According to Creswell, this strategy is used as a means to present the 

multiple complex perspectives of individual stories. Therefore, a diverse group of 

participants who represent a variety of majors, ages, ethnicities, and genders, were 

purposefully selected from all degree partnership students participating in the Linn 

Benton Community College and Oregon State University Degree Partnership 

Program. Students participating in this degree partnership program were used in this 

study because is it one of the few long standing programs in the country. In addition, 

the close proximity of the two schools, ten miles apart, creates the most favorable 

opportunity to examine how students moved between and experience each campus. 

Participants for the study were limited to students currently enrolled in the Linn 

Benton Community College and OSU Degree Partnership Program and had 

completed at least one-year of their studies. These criteria ensured that participants 

had some experience at both institutions. The Oregon State University Admissions 

Office assisted with the selection of subjects from Banner, the OSU student 

information system.  

Creswell (1998) indicates that six to eight individual interviews are an 

appropriate sample size for this qualitative study. Two criteria assisted this researcher 
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in determining the specific number of participants for my study. The first was 

sufficiency of numbers to reflect the range of participants available for the study and 

the second was saturation of new information gathered (Seidman, 1998). Sufficiency 

was established by examining the demographics of currently enrolled degree 

partnership students and determining criteria for a purposeful sample that represented 

these diverse demographics. Saturation was determined when evidence from 

participants provided no new insights in to their experiences. Volunteer participants 

were recruited via e-mail and U.S. mail. In addition, academic advisors and 

coordinators for degree partnership programs were asked to suggest possible study 

participants. As a result of the recruitment efforts, eight students volunteered for the 

study and six fully participated in this study.  

The following list summarizes the demographic composition of the six degree 

partnership students who participated in this study: 

• Gender: Four women and two men 

• Age: Three traditional aged (under 25) and three older (over 25) 

• Ethnicity: One minority and five white students  

• Academic Colleges: Liberal Arts, Business, Forestry, Science, Agricultural Science 

• Enrollment status: Five full-time, one part-time 

• Cumulative grade point average: 2.80 to 4.00 

• Educational background: Two first generation college students, four second or third 

generation including one fourth generation OSU student 

• Living Situation: Four lived on-campus, two never lived on-campus 
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Data Collection Procedures 

First person stories of degree partnership students were collected as raw data in 

this research study. These narrative stories revealed the details of their lives and the 

phenomena that influence their experience as degree partnership students. The raw 

data in this study include interview audio tapes, transcripts, and field notes taken 

during the interview.  

Participants for this study were asked to participate in an individual interview 

process that included three interviews (Seidman, 1998). The goal of each interview 

was to discover the lived experiences and detailed stories of each degree partnership 

student. Probing questions were used as needed to gather as much detail from the 

stories as possible. Interviews were conducted over two academic terms between 

January 2005 and July 2005. Interviews were scheduled based on participant 

availability and purposely scheduled over a six month period allowing time for 

transcription and participant reflection. The interviews lasted no more than ninety 

minutes each. 

The first interview with each participant began with an explanation of the study 

and then asked the participant to share their personal and educational background. 

Each participant was asked to explain why they decided to enroll in the Degree 

Partnership Program. Each participant was also asked to share their academic and 

social experiences as a degree partnership student. A second interview was scheduled 

with each participant as a means to gather additional stories and information. Second 

interviews were held between March and April 2005 and varied because of 
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participant schedules. During the third interview the participants were asked to 

review the transcripts of the first and second interviews and were encouraged to add 

or correct any of information. Third interviews were held between May and July 

2005. Participants were then asked to reflect on what they shared and to attribute any 

meaning to their stories. The goal of this interview was to allow the participant to 

share how they had come to understand their experience and to confirm the accuracy 

of the data collected.  

The interview questions used in this research study emerged throughout the 

literature review. Given the explorative nature of this study, new questions developed 

during the study. The following is a summary of the open-ended questions that were 

used during the three interviews as a means to uncover the stories of degree 

partnership students. 

(1) Interview One: Personal History 

• Tell me about your personal and educational background? 

• What led up to your decision to become a degree partnership student? 

(2) Interview Two: Degree Partnership Experiences 

• What is it like being a degree partnership student? 

• Tell me about your academic experiences?  

• Tell me about your social and outside the classroom experiences? 

• How do you move and transition between the two colleges? 

• What has been your experience with support services on the campuses?  

• What has been your experience with activities on the campuses? 
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• What has been your experience with living groups? 

• What are your interactions with other students like? 

• What things do you find challenging? 

• How do people on either campus treat degree partnership students?  

(3) Interview Three: Reflections and Meaning 

• Given what you shared during the previous interview, how has being a degree 

partnership student affected your experience as a student? 

• Review the text from your interviews.  

• Review outline for profile information. 

• Is the information accurate?  

• What would you like to add? 

Seidman (1998) recommends that the interviewer establish equality in the 

interview by conducting the conversation in a neutral, non-threatening location. Each 

interview for this research study was conducted on the OSU campus in a private 

office space. The setting for the interviews was comfortable and free from 

distractions. Seidman identified three levels of listening that were utilized during the 

interviews: (1) actively listening to what the participant is saying, (2) listening for 

what is said beneath the stated words, and (c) listening to how the interview is 

progressing. These practices were utilized throughout this study and allowed 

participants to openly share their experiences.  

The following table summarizes the data collection procedures for this study. 
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Table 5.   

Summary of Research Questions, Data Collected, Data Source, and Method Used 

to Gather Data. 

 
Research 
Questions 

 
Data Collected 

 
Data Source 

 
Method Used to 
Gather Data 
 

 
• What are the 

lived 
experiences of 
students 
participating in 
one degree 
partnership 
programs? 

 
• What are the 

personal and 
education 
backgrounds of 
degree 
partnership 
students? 

 
• What are the 

academic 
experiences of 
degree 
partnership 
students?  

 
• What are the 

personal and 
social 
experiences of 
degree 
partnership 
students? 

 

 
Personal and 
educational history 
 
Stories about the 
academic and social 
experiences of 
degree partnership 
students 

 
First person lived 
experiences shared 
by degree 
partnership students 
during three open-
ended interviews 

 
Conversational 
interviews 
 
Field notes 
 
Participant 
feedback 
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The student interviews were concluded in July, 2005. All interviews were 

professionally transcribed exactly as told throughout the interview process. The 

interviews totaled just over twenty four hours of recordings and were transcribed into 

approximately three hundred pages of written text. 

Data Analysis Procedures 

According to Creswell (2002) data analysis procedures for narrative research 

includes transcription, re-transcription using a narrative structure, re-storying, and 

finally identifying key themes. First, the raw data gathered during interviews was 

transcribed into text exactly as the participant told it. A professional transcription 

service was utilized and all transcripts were checked by the researcher for accuracy. 

The second step was to re-story the data for each participant into chronological order. 

This step was used to explore the “path” of the Degree Partnership Program student 

experience. Shortened versions of each student’s story are presented in Chapter Four. 

While re-storying the data, the researcher was able to identity several phases within 

the student experience. These phases are presented and discussed in Chapter Five. 

The third step of this research study included examining raw and re-storied data 

while identifying the key elements of the story. Creswell suggests that the researcher 

identify the key elements of the story using a narrative structure. For this research 

study, the Three-Dimensional Space Narrative Structure (Clandinin & Connelly, 

2000) was utilized.  

Clandinin and Connelly (2000) suggest that the researcher de-construct the 

stories using the categories of interaction, continuity, and situation. Interaction refers 
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to the personal and social interactions one has with others. More specifically, 

personal interactions include individual’s personal hopes, feelings, and reactions, 

while social interactions are personal intentions, purposes, assumptions and points of 

view. The second category, named continuity, describes the experiences of the 

subject that are in the past, present, and future. Finally, the category situation 

includes information about the context of the study. By identifying these key 

elements in each of the participant stories, the experiences of degree partnership 

students will be more easily explored and explained. The following table illustrates 

the elements of the Three-Dimensional Space Narrative Structure Problem-Solution 

Narrative Structure (Clandinin & Connelly, 2000) used for this study. Results from 

this analysis are presented in Chapter Four. 

Table 6.   

Three-Dimensional Space Narrative Structure (Clandinin & Connelly, 2000) 

          Interaction           Continuity                             Situation         
 
Personal 
 

 
Social 

 
Past 

 
Present 

 
Future 

 
Place 
 

 
Look 
inward to 
internal 
hopes, 
reactions, 
dispositions 

 
Look 
outward to 
existential 
conditions in 
the social 
environment 
and their 
intentions, 
purposes, 
assumptions, 
and points 
of view 
 

 
Look  
backward 
to 
remember 
stories and 
experiences 
from 
earlier 
times 

 
Look at  
current 
stories and  
experiences 
relating to 
actions of 
an event 

 
Look 
forward to 
implied 
and 
possible 
experiences 

 
Look at 
the 
context, 
time and 
place 
situated 
in a 
physical 
landscape 
or in a 
setting  
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During the final phase of narrative inquiry, the researcher coded the data into 

themes. Creswell (2003) describes this type of data analysis as the systematic process 

of searching and arranging the accumulated materials to increase the researcher’s 

understanding of them and to enable the researcher to present what she has 

discovered. The identification of themes brings a deeper understanding to the degree 

partnership student experience and provides implications for practice. Computer 

software was not used in the data analysis of this large amount of qualitative data. 

Results from this analysis are presented in Chapter Five. 

Several strategies were used to ensure the soundness of data, analysis, and 

interpretation. According to Patton (1990), credibility issues for qualitative inquiry 

include three elements; (1) rigorous techniques and methods for gathering data are 

carefully analyzed, with attention to issues of validity, reliability, and triangulation; 

(2) credibility of the researcher, which is dependent on training, experience, track 

record, status, and presentation of self; and (3) philosophical belief in the 

phenomenological paradigm and the appreciation of naturalistic inquiry, qualitative 

methods, and inductive analysis. 

To check the soundness of data collection, all interviews began with the same 

set of open-ended questions; however, given the exploratory nature of the study, 

additional questions emerged during the interviews. All participants were assured of 

their confidentiality. Sufficient time was allotted and careful attention was paid to 

make sure that the interview setting remained accessible, comfortable, quiet, and 

private. Each interview was taped and duplicate copies of the original materials were 
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made. After the data collected during the first and second interviews was transcribed, 

study participants had a third interview where they were asked to comment on the 

written transcript and check it for accuracy, consistency, and additional information. 

Minor corrections and additions were made to each transcript. All participants 

received a copy of the transcript at least two days before the third interview. 

Participants also reviewed draft outlines of their personal story for accuracy.  

To ensure the soundness of data analysis and interpretation, the researcher 

incorporated consistent standards that ensure validity, reliability and ethical 

procedures. According to Merriam (1998), there are six strategies that determine if 

internal validity is present in the study including: triangulation, member checks, 

long-term observation, peer examination, collaborative modes of research, and 

researcher’s biases. As previously explained, triangulation uses multiple sources of 

data or multiple methods to confirm the emerging findings while member checks 

asks the person interviewed in the study to review the material that has been written 

to check it for accuracy. Long-term observation is the process of gathering 

information over a long period. Peer examination is the process of asking colleagues 

to review the material and provide comments on the validity of the findings. 

Collaborative modes of research ask the subject to participate during the entire 

process. All of these strategies were utilized throughout this study. Study participants 

checked transcripts for accuracy, interviews were conducted over a six month period 

of time, and throughout the analysis the researcher received the help of more 

experienced researchers. 
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In this research study the use of member checks, collaboration, and 

triangulation ensured soundness. The use of a member check after the second 

interview, allowed the participant to review his or her narrative for accuracy and add 

any additional insights. Frequently participants added more specific and detailed 

information to their stories after reviewing the transcripts. The researcher also asked 

clarifying questions that were developed after reading the transcript text from 

previous interviews. The researcher focused on allowing the student voice to be 

openly shared and recorded. 

Throughout this study, the researcher alternated between data collection and 

data analysis so that early suppositions could be generated and then tested with 

further data collection in the second and third interviews. Following each interview, 

the researcher wrote notes on thoughts and impressions of the interview in a 

researcher journal. For example, after the first round of interviews the researcher 

made numerous notes regarding the diverse backgrounds of the participants. After the 

second interview the researcher noted patterns in how the students moved between 

the two schools. The researcher followed up on these observations during later 

interviews. Finally, to ensure soundness, the researcher used peer examination to 

receive colleague feedback along the way. The researcher consulted with other 

graduate students, major professor, and colleagues on numerous occasions.  

Strategies for Protections of Human Subjects 

Before conducting this research study, the researcher obtained approval for the 

study from the Oregon State University Institutional Research Board (IRB). All the 
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necessary protocol ensuring participant confidentiality was followed as prescribed by 

the IRB. Subject participation was voluntary. Signed consent forms were obtained 

from all research participants prior to any interviews. All participants are described 

by using fabricated names. All transcribed and recorded data will be destroyed after 

the completion of this dissertation. 

Table 7.  

Schedule of the Research Study 

November 2004   Research proposal approved by committee 

January 2005    Institutional Review Board approval  

January 2005-July 2005  Data collection phase 

September 2005   Institutional Review Board closed   

November 2005-July 2006 Data analysis and dissertation writing 

August 2006   Completion of dissertation  

Fall 2006   Dissertation Defense  
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 Chapter 4: The Degree Partnership Program Student 

In this chapter, the stories of the six degree partnership program students who 

participated in this study will be told. The introduction of each student includes a 

short summary of their personal history, path to becoming a degree partnership 

program student and several aspects of their student experience. Examining the 

lived experiences of these six degree partnership program students provides a 

framework for understanding and interpreting the lived experiences of students 

participating in one community college and university degree partnership program. 

The following chapter provides an in-depth discussion of the students’ academic 

and social experiences and presents the four themes that emerged during an 

extensive analysis of the data. 

The Students 

As designed by this study, six students participated representing the diversity of 

students enrolled in the Linn Benton Community College (LBCC) and Oregon State 

University (OSU) Degree Partnership Program (formerly known as the OSU Dual 

Enrollment Program). The students represent a number of majors, hometowns and 

educational experiences. They are diverse in gender, race, age, family background, 

student status, and interests. The narrative introductions of Amy, Allan, Deb, Jessica, 

Sarah, and Jerry (all pseudonyms) are the result of three in-depth interviews with 

each student. Participants for this study were asked to participate in an individual 

interview process that included three interviews. The goal of each interview was to 

discover the lived experiences and detailed stories of each degree partnership student. 
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Probing questions were used as needed to gather as much detail from the stories as 

possible. Interviews were conducted over two academic terms between January 2005 

and July 2005. Interviews were scheduled based on participants’ availability and 

purposely scheduled over a six month period allowing time for transcription and 

participant reflection. As illustrated by these brief introductions, each student has a 

unique personal and educational history, along with distinctive reasons for enrolling 

in the OSU Degree Partnership Program. 

Amy 

Amy dropped out of high school in California at age fifteen to enter the job 

market. She obtained a fake identification card in order to apply for her first job. 

After several years of fast-food and retail work, Amy started a landscaping and 

handyperson business at age twenty-three. To make ends meet as the business 

grew, she continued to work in the food service industry. At age twenty-four she 

gave birth to a daughter. At age thirty Amy decided to move her business and her 

daughter, then age six, to Oregon. Amy established her landscaping and 

handyperson business in Oregon. Despite a slow start, her business grew at a steady 

pace and eventually included over forty regular customers. Amy married, but later 

divorced because the relationship was abusive.  

As a single parent, one of Amy’s greatest aspirations was to support her 

daughter while she attended college. Neither of Amy’s parents had attended 

college. Her daughter attended Oregon State University for five years before 

entering the National Guard. While serving in Iraq, Amy’s daughter was injured 
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and she later returned to Corvallis to finish her degree. In 1999, Amy started 

seriously considering the possibility of attending college. During our first 

interview, Amy stated “it was like a dream, and just even thinking about it would 

make me cry, just to think about the possibility.” Amy began her path towards 

college by studying for the GED because she had not yet graduated from high 

school. After completing a GED course and hours of preparation, Amy passed the 

GED exam in the top one percent of test-takers. 

Amy applied to the LBCC and OSU Degree Partnership Program in the fall of 

2000. She did so after a friend at OSU suggested that it might be a good way for 

Amy to overcome her intimidation of attending a university. Amy shared these 

comments during her first interview: 

And I was lucky that I had people who had told me, off and on 
throughout the years, you know, dual enrollment's the way to go 
because it's much cheaper than two-year courses at OSU. At LBCC you 
can integrate into the academic community and get started right. And I 
knew, I always had this vision in my mind, you know. I knew where I 
belonged, but, um, I thought, "Oh, math" for one; and LBCC really 
helped me with that because I took all of my math courses there and I 
had small classes with teachers who paid attention to me. And I actually 
managed to ace them, and I thought, "Wow." You know, that really 
gave me confidence. (Amy) 
  

When Amy began her participation in this research study, she was starting the 

second term of her fourth year at OSU. Amy, a 50 year-old multi-racial woman, 

was majoring in Political Science within the OSU College of Liberal Arts. Her 

GPA was 4.00 and she intended to graduate in the spring of 2006. Amy enrolled in 
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the degree partnership program after taking one class at Linn Benton Community 

College. Amy shared this story during her first interview: 

My first term was completely at LBCC, and I quickly began to realize, 
wow, you know, I can really hold my own around here. And it really 
gave me the confidence to think, you know, I was going to be able to do 
this. And, um, so that was a good introduction, that first term at LBCC.  
By the next term, I started taking one class at OSU to see what it was 
like and I tried to integrate into the campus. (Amy) 
 
Amy’s second term in the degree partnership program included one class at 

OSU. Amy’s registration for the subsequent four terms included half LBCC 

courses and half OSU courses. During the three most recent terms Amy registered 

for all OSU courses, with exception of a few classes at LBCC that fulfilled the 

OSU baccalaureate core requirement.  

I spent the first couple of years kind of doing things I enjoyed to build 
my confidence, it was maybe fifty/fifty core requirements, and then 
there were a lot of things that I didn't need to do like political science 
tangents into different stuff, like Latin American politics, and 
constitutional law, and things that I didn't need to do, but they were 
really fun, and I was broadening my education. They were good practice 
for what was ahead in my major. (Amy) 
 

While participating in the degree partnership program, Amy involved herself 

in student activities at LBCC and at OSU. Her activities included writing for both 

student newspapers and leading a student organization at OSU. She described 

writing for the newspapers as an important way to integrate into each of the 

campuses. Amy is a member of two honor societies, one at LBCC and one at OSU. 

Amy has received several awards for her academic and personal achievements.  
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Amy described her degree partnership program experience as the “best way” 

she could attend school. She was very grateful for the momentum and confidence 

she built during the early terms of her enrollment as a degree partnership program 

student. Amy repeatedly described her experience as being an “advantage” because 

she was “able to pick and choose” classes at both schools. Amy appreciated being 

“considered an OSU student” from the very beginning and is especially proud to 

follow in her daughter’s footsteps at OSU. 

Allan 

Since the age of three Allan has lived in Corvallis, Oregon. Allan attended 

grade school, middle school, and high school in Corvallis. Throughout his years of 

education, he was an “average” student. Allan had always intended to attend OSU. 

Three generations of Allan’s relatives had attended OSU; his grandmother, mom, 

brother, and two aunts. His great grandfather was a graduate and professor at OSU. 

Allan liked the idea of being a fourth generation OSU student. 

To prepare for college Allan began taking classes at LBCC his senior year of 

high school. He enrolled in the degree partnership program after graduating from 

high school because it allowed him to explore the two schools and save money. 

Allan described his experience this way during his first interview: 

I wanted to be a dual enrolled student since I was a senior in high school 
and applied earlier because it allowed me some exploration between two 
schools, like LBCC being, you know, smaller classes and being, maybe 
a little tighter community than OSU being a big community. You can 
have the best of both worlds. If you wanted to stay in town, but like 
want to explore another type of city besides Corvallis or go back and 
forth you can try that with the dual enrollment and plus being cheaper; 
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if you take classes over at LBCC it's cheaper than over here (OSU). 
(Allan) 
 
When Allan began his participation in this research study he was starting his 

senior year at OSU. Allan a 21 year-old, was majoring in Business Management 

within the OSU College of Business. His GPA was 3.30 and he intended to 

graduate in the spring of 2006. Allan enrolled in the degree partnership program 

after taking one class at Linn Benton Community College the summer before his 

freshman year. Allan’s first term in the degree partnership program included all 

LBCC courses yet living in on-campus housing at Oregon State University. Allan 

shared this story about living on campus during his first interview: 

Living at OSU from the very beginning really helped me to meet people 
at both schools. I have friends who are dual and friends who are just 
OSU. Both friends helped me. (Allan) 
 

Allan began his enrollment at OSU when he registered for credits associated 

with his participation in the OSU Marching Band. Allan had joined the band during 

his first few weeks on campus, before taking any other classes at OSU. Allan’s 

registration for subsequent two terms included half LBCC courses and half OSU 

courses. 

I cut it in half, like, taking some classes over here, like, maybe, like I 
took OSU marching band here, and then over there I took, like, math 
classes, writing classes, the basic general stuff, to get it out of the way. 
(Allan) 
 

During the five most recent terms (winter 2005 to spring 2006), Allan 

registered for all OSU courses and now considers himself to be an “OSU student.” 
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While participating in the degree partnership program Allan lived on the OSU 

campus for two years and participated in numerous student activities. His activities 

included intramurals, marching band, and a study abroad trip to France. Allan 

frequently described his degree partnership program experience as “the best of two 

worlds” and felt his experience was “enhanced” by having access to two schools. 

Allan described his experience between the two schools as “blended” because he 

was able to “make friends” at OSU before attending classes. He felt living on the 

OSU campus before attending classes was a “big help” especially when it came to 

understanding how to get around campus. 

Jessica 

Jessica was born and raised in a small town approximately twenty miles south 

of Corvallis, Oregon. Both her parents attended college. Jessica, an only child from 

a close family, attended the same small town schools with many of the same 

students throughout her entire K-12 experience. She liked her small classes and 

local teachers. Jessica’s high school graduation class consisted of one hundred and 

seventy-three students. Jessica was an excellent student and graduated from high 

school with honors. As long as Jessica could remember, she was encouraged to 

attend OSU. She was somewhat familiar with OSU because her father frequently 

had business at the school and he often took her to OSU sporting events. 

As expected Jessica enrolled at OSU in fall, 2001. Jessica selected Computer 

Engineering as her major and attended an OSU orientation program. As a freshman 

Jessica moved into an on-campus residence hall and roomed with someone she did 
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not know. Jessica’s first class at OSU had three hundred students enrolled, more 

than her entire high school graduation class. Jessica’s first year at OSU was filled 

with more large classes, social activities, homesickness, and academic difficulty. 

During her second year, Jessica changed her major to Computer Science and 

moved to an off campus apartment. Jessica’s academic difficulty continued as she 

struggled with her math and science classes. After two year’s of attending classes at 

OSU, Jessica had completed only fifty four credits and had a GPA just above 2.30. 

Jessica described herself and very close to “dropping out” of OSU. Before making 

her final decision, Jessica decided to talk to her academic advisor who suggested 

she consider switching to the degree partnership program. At first Jessica described 

herself as “not interested,” but when Jessica learned that the degree partnership 

program was “connected” to OSU and that she could still utilize OSU services, she 

made the switch. She was especially interested in continuing her use of counseling 

and recreation services at OSU. 

Jessica enrolled in the degree partnership program after attending OSU for 

two years. Jessica also changed her major to Graphic Arts, in the College of Liberal 

Arts. Jessica shared the following about her experience during her first interview: 

I was ready to start over at a new place since things at OSU didn’t go so 
well. So I started over there and, totally different atmosphere, 
completely. Over there, like every single one of the instructors know me 
by name. They know how long I've been there; they know my specific 
style, of a lot of the way that I do things. I needed that since I came from 
a small town. It was nice starting over. I felt defeated before I changed 
to dual. (Jessica) 
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After enrolling in the degree partnership program Jessica’s first term included 

all classes at LBCC. Jessica’s registration for the subsequent six terms included a 

mixture of LBCC courses and OSU courses. Jessica’s most recent term included all 

OSU classes. Jessica shared the following story during her first interview: 

Well, I started at OSU. I was here for two years before I figured out 
really what I wanted to do, and decided that after I'd gone through the 
engineering program, starting with computer engineering and switching 
to computer science, and then thinking about switching to electrical, that 
I really wanted to stick with my art. Making the switch to dual and art 
were the best! It really helped me to have a change in schools. (Jessica) 

 

When Jessica began her participation in this research study, she was a 25 

year-old junior in Liberal Arts at OSU. Jessica’s GPA had risen just above a 3.00. 

While participating in the degree partnership program, Jessica utilized support 

services at LBCC and OSU and joined an honor society at LBCC. Jessica later 

became president of a student organization at OSU. Throughout her interviews 

Jessica described herself as a small town girl who “failed at the big university.” She 

felt as though she was “saved” by the degree partnership program. Jessica 

appreciated the opportunity to “start over” and “regain some confidence” away 

from the university without completely leaving it. 

Deb 

Deb grew up in the southern California. She was a high school honors 

student, graduating in 1978. Both of Deb’s parents went to college. After high 

school, instead of attending college, Deb married. Two years later Deb divorced her 

first husband. After a period of time Deb remarried and had two children. While 
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raising her two children Deb worked in the banking and accounting industry. After 

a second divorce Deb moved to North Carolina and began a career in cable TV 

production. While remaining a single parent she managed a successful cable TV 

career for nine years. The company Deb had worked for was sold and she was laid 

off. As a result, Deb decided to move herself and her two children to Oregon where 

her sister lived. 

Deb made Corvallis her home but was disappointed that she could not find 

the work she desired without a college degree. She decided her best option was to 

secure a job on campus and later enroll at OSU when time allowed. After two years 

of working on the OSU campus Deb enrolled in the degree partnership program. 

Deb described her experience this way during her first interview: 

I had been thinking about school but it was overwhelming at OSU. I 
saw some information on the Dual Enrollment Program and then I went 
into the Admissions Office and they were just such a great bunch of 
people in there. And I did what I needed to do as far as my application 
was concerned. I explored what I found out about the dual enrollment 
program and I looked at maximizing my experience. The money was a 
major part of it, and that I can go through the community college and 
take many of these classes that are in my BAC core, I found it to be a 
very good thing. I wasn’t confident enough to begin at OSU. (Deb) 
 
 
When Deb began her participation in this research study, she was starting her 

junior year at OSU. Deb, a 45 year-old, was majoring in Natural Resources within 

the OSU College of Forestry. Her GPA was 3.85 and she intended to graduate in 

the spring of 2007. Deb enrolled in the degree partnership program after taking one 

class at OSU. During Deb’s first two terms in the degree partnership program she 

registered for classes exclusively at Linn Benton Community College. Deb’s 
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registration for the subsequent two terms included one OSU course. During the five 

most recent terms, Deb registered for all OSU courses. Deb shared the following 

during her second interview: 

I think what I like the most about the dual enrollment program is it 
really allowed me to save some money, and kind of set a safe path into 
this really scary university world. I mean, at that point, I was so scared 
of; I didn't understand how could I really go to school and support my 
family? And keep my health, and so now I understand it all. I 
understand how the system works. And it was like that sort of gave me a 
sense of security that I could do it. It felt safe and allowed me to do that, 
and now I feel like I'm confident and I can be here [OSU] and I can, you 
know, go after the challenges. (Deb) 
 

After graduation from OSU, Deb plans to apply to graduate school. While 

participating in the degree partnership program Deb worked full-time and 

continued to raise her two children. Throughout her interviews Deb praised the 

degree partnership program for exposing her to “caring faculty” and the “ability to 

save money”.  

Sarah 

Sarah grew up in Oregon. While attending high school Sarah completed thirty 

seven advanced placement credits at an Oregon community college. Sarah 

graduated from high school in 2000 with honors. At graduation Sarah felt “well 

prepared” to attend college. Sarah had aspirations of someday attending veterinary 

school. She chose to attend OSU because it was close to home.  

Sarah enrolled at OSU in fall 2000. Sarah selected Science as her major 

because it would provide good preparation in the sciences. Sarah moved into an on 

campus residence hall for her first year of college. Sarah’s first term GPA at OSU 
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was 1.78. Sarah continued to struggle throughout her entire first and second years 

at OSU. By the end of her second year, Sarah had tried to improve her Physics 

grade three times. Sarah shared her story in the following way during her first 

interview: 

So I ended up coming into OSU with thirty seven college transfer AP 
credits for my freshman year, which was really nice. So I started off 
here [OSU], and it was a struggle. I mean, just coming from high school 
where everything was so easy for me, because I was, you know, AP, all 
of that and everything, and it was, it was a big change, coming here with 
three hundred kids in a class size, not getting that one-on-one help to 
ask questions and everything. (Sarah) 

 

Sarah enrolled in the degree partnership program the fall of her junior year in 

order to pass Physics 201 in another setting. She began the program by taking 

Physics 201 and a study skills course at Linn Benton Community College. After 

successfully completing Physics 201 and two study skills courses, Sarah completed 

her remaining courses at OSU. Sarah described her experience in the following 

story: 

My advisor at OSU really helped me to see I could make it a different 
way. It helped me to stay positive and hopeful. When I was working 
with people at LBCC and OSU I felt like I was getting help at two 
schools at once. So I was taking Physics 201 here [OSU] in the fall of 
my junior year for the third time. And I just couldn't do it. I mean, it 
was beyond my scope. The teacher wasn't very helpful in giving me 
information on the class. I went to ask him a question; he made me 
feel really stupid. I just, I couldn't take the class and it was way too 
much. The class average was a D on the first midterm and went down 
to an F on the second midterm. And so I ended up failing that class, 
and I was like, what am I going to do? Because he's the only teacher 
that teaches it, I have to take this somewhere else, and I'm going to 
have to take it during the summer or something. So I started looking 
into options for taking physics, and somebody, I don't know who it 
was, mentioned dual enrollment with Linn Benton, because I was 
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thinking I could take it over there, but I wasn't sure if it would transfer 
over and everything. So that was my main reason, was to take physics, 
but after I talked to Admissions about Dual, I know that was perfect 
for me. (Sarah) 
 

When Sarah began her participation in this research study, she was starting 

the second term of her senior year at OSU. Sarah, a 23 year-old, was majoring in 

Science. Her GPA was just below a 3.00 and she intended to graduate in 2006. 

While participating in the degree partnership program Sarah frequently attended 

plays and lectures at LBCC and OSU. In addition Sarah used recreation and student 

services at both institutions. Sarah described the degree partnership program as her 

“second chance” at graduating from OSU. Sarah felt she benefited tremendously 

from the academic environment and caring faculty at the community college. 

Jerry 

Jerry, a native Oregonian, dropped out of high school at the age of seventeen. 

Jerry completed his GED at an Oregon community college soon after he had 

dropped out. After completing his GED, Jerry immediately began working as a 

labor and construction worker. To find steady work, Jerry moved to Reno, Nevada. 

While in Nevada, Jerry “made a few mistakes,” and was arrested, convicted, and 

sentenced to five years in prison. While in prison Jerry took advantage of a release 

program that allowed him to take classes and work part-time in the community. 

Jerry was released early for good behavior and moved to Oregon to live with his 

mother.  
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While living in Southern Oregon, Jerry enrolled at a community college and 

obtained a part-time job. Jerry’s initial goal was to get into a four year college and 

study Engineering, however he had little knowledge of how to achieve this goal. 

Jerry learned about the degree partnership program after taking a course at Linn 

Benton Community College. He shared this story during his first interview: 

So I actually started driving from Eugene to Linn Benton, in 2004. I was 
really happy because I actually got to take a class that pertained to my 
interests, which Linn Benton has a fish and wildlife class. So I got there 
and I found out about dual enrollment. I didn't even know. I came up 
here several times to talk with the people. Once I transferred into the 
Dual program, and changed my major to fisheries and wildlife science I 
had hope for what I could do. I needed this type of program if I was ever 
going to get a degree. I needed to get some momentum and I really 
wanted to be a Beaver. So I found out about dual enrollment, and I 
thought, Oh, that's kind of cool, because I wanted to go to Beaver games 
without having to pay for tickets. I was like, Oh; I could go to Beaver 
games! All I gotta do is just take one class, or pay this, you know, price. 
And then I learned more about it, how you could take half and half, and 
how one can be your home school and one can not. And I think, I think I 
applied almost immediately to the dual enrollment program. (Jerry) 

 

When Jerry began his participation in this research study he was starting his 

junior year at OSU. Jerry a 35 year-old, was majoring in Fish and Wildlife Sciences 

in the OSU College of Agricultural Science. His GPA was 3.50 and he intended to 

graduate in the spring of 2007. Jerry transferred over 74 credits into OSU. Jerry 

shared the following story during his second interview: 

I wish I could have been in the dual enrollment program sooner, because 
by the time I got into it I was done with much of my community college 
work. I'd been in community college for like three years, and I almost 
think, I'm at the point now where I think that the university is easier than 
the community college. The dual program gave me hope that I would 
someday graduate. I just didn’t understand how I would ever put my 
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community college classes into a university until I discovered dual. 
(Jerry) 
 

After enrolling in the degree partnership program Jerry registered for one 

OSU class, along with his LBCC courses. The next term, Jerry registered for all 

OSU classes. During subsequent terms, Jerry continued to sign up for OSU classes 

and frequently added one LBCC class, because he liked the “atmosphere” at 

LBCC. While participating in the degree partnership program Jerry attended 

numerous OSU sporting events, lived in OSU family housing and participated in 

several faculty research projects. Jerry’s activities included OSU intramurals, Fish 

and Wildlife Club, and working out at the OSU Recreation Center. Throughout 

Jerry’s interviews he explained that he could have “bounced around forever” within 

the community college system. The degree partnership program set Jerry up on a 

path towards a major and baccalaureate degree. 

The preceding introductions highlight the uniqueness and diversity of degree 

partnership program students. The narrative introductions of Amy, Allan, Deb, 

Jessica, Sarah, and Jerry (all pseudonyms) are somewhat inspirational. Spending 

three to four hours with each of these students was a moving and insightful 

experience for the researcher. Each student’s story included unique experiences. 

Despite the diversity of personal backgrounds amongst the participants, a common 

thread for each was the desire to gain (or re-gain in the cases of Jessica and Sarah) 

momentum for their university experience. Each student desired to build 

confidence, competency and momentum at a community college before entering (or 
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re-entering) the university environment. For a variety of reasons each student did 

not feel ready for their university experience. Each student highly valued the clear 

identity and connection with OSU while being on a pathway to obtaining a 

baccalaureate degree in the community college. These stories also illustrate how the 

degree partnership program students combine credit hours at both institutions while 

they participate in the various student organizations and live in university living 

groups, even before they begin taking university courses.  

Key Elements within the Student Stories 

The following section discusses several key elements found within the degree 

partnership program student stories as identified by using the Three-Dimensional 

Space Narrative Structure (Clandinin & Connelly, 2000). To determine the key 

elements, information from student interviews was re-storied into chronological 

order. This information was first used to write the proceeding student stories. The 

information was then examined using the Three-Dimensional Space Narrative 

Structure, specifically identifying the categories of interaction, continuity, and 

situation. To accomplish this analysis procedure each participant story was examined 

and the information was classified as interactions (personal and social), experiences 

(past, present, future), or context. By categorizing these three key elements within 

each of the stories, the common elements between stories were identified and 

significant details regarding the degree partnership student interactions (personal and 

social), experiences (past, present, future), and the context of the study were noted.  
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The first key element examined within the student stories using the Three-

Dimensional Space Narrative Structure (Clandinin & Connelly, 2000) was 

interaction. According to Clandinin & Connelly (2000), interaction refers to personal 

and social interactions. Personal interactions are an individual’s hopes, feelings and 

reactions while social interactions are intentions, purposes, assumptions and points of 

view (Clandinin & Connelly, 2000). 

Personal interactions of the degree partnership program students 

included negative personal thoughts about enrollment at a university and 

their readiness for the large university environment. The students reported 

that they were intimidated by the reputation of a university’s large classes 

and difficult faculty. Additionally the students were overwhelmed with the 

high cost of college and the thought of learning difficult university systems. 

The students wanted to study first in the supportive environment of the 

community college yet they longed to be clearly connected to a university. 

Each student intended to obtain a baccalaureate degree and perceived the 

program as a perfect solution to his or her needs. Allan shared these 

comments during our second interview: 

Smaller classes and cheaper; what’s there to think about? You get 
the best out of it. Instead of being in a classroom with 300 students 
you get to start out small. I need that kind of attention. It was also a 
way to explore another type of city besides Corvallis, or go back 
and forth. Plus being cheaper. You take classes over at LBCC it's 
cheaper than over here [OSU]. And I really wanted to live at OSU 
and be in the OSU Marching Band but attend LB. I was able to do 
that with dual. (Allan) 
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The social interactions found within the stories indicate that students moved 

thoughtfully between the two schools with the intention of saving money, gaining 

momentum and building competency for their university experience. The students 

intentionally eased themselves into the larger university environment. Students 

perceived that the small and less expensive classes at the community college would 

help them to be more successful at the university. The students also thought that a 

slow transition into the university environment would be a better experience and 

result in their success. Deb and Jerry provided the following insight during their final 

interviews: 

I wasn’t ready to be at OSU mentally. I needed the security blanket of 
LBCC to get my confidence and get me ready for the larger 
environment. The size of classes at OSU really intimidated me. (Deb) 
 
 
Money matters to me. I’m older so I know the value of a dollar. I saved 
money by doing dual. It is a deal. The bottom line is that it is cheaper in 
the long run. And it is awesome because I was able to go to games, use 
Dixon, and get help from student services at both schools. (Jerry) 

 

The second key element examined within the student stories using the Three-

Dimensional Space Narrative Structure (Clandinin & Connelly, 2000) was 

continuity. According to Clandinin & Connelly (2000), continuity includes the 

experiences of the past, present and future. Analysis of the student stories reveals a 

rich diversity of backgrounds and college preparation experiences for each student. 

Despite their diversity, the students reported that the degree partnership program fit 

the way in which they felt they could obtain a baccalaureate degree. Participants 

consistently reported feeling that they had access to two different schools, both of 
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which had unique strengths that met their needs. Comments from Allan, Sarah and 

Jessica reveal the positive impact of the connectedness between the two schools:  

It gives students a perspective on two different towns, two different 
college campuses, a variety of classes, meeting more people. (Allan) 

 
 
If LBCC and OSU were not connected with dual, I’m not sure I would 
have been as open to attending a community college and all. I didn’t 
want to look like a failure. I like being dual, it is kinda cool being a 
little different. (Sarah) 
 

If I'm going to go to a library, I'm going here [OSU]. If I'm going to use the 
computer lab I use OSU. Although sometimes I go to LBCC and work over 
there, the professor over there knows PageMaker like the back of his hand. 
So I take six credits at OSU and six credits at LBCC to allow me to 
experience both schools while I pursue my degree. The balance of big and 
small classes helps. Once my teacher at LBCC was able to help me with my 
OSU class, and that was pretty funny. (Jessica) 

 

When examining what students said about the future, each student strongly felt 

that they would graduate. Each also had a clear understanding and appreciation for 

the role of the community college and the need to utilize community education 

opportunities throughout life. They also believed that it was imperative that the two 

schools were connected. For them, the connection created a clear path for movement 

between schools and towards graduation. Deb and Amy provided the following as 

illustrations of this issue during their second interviews: 

I’m not sure I would like attending LBCC if it wasn’t attached to 
OSU. The community college students don’t seem to be as motivated 
to make it to OSU. I know I’m already there. One student even asked 
me how to change because she was afraid she would drop out. (Deb) 
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I think it was important for my own sense of self-worth to be dually 
enrolled; I wasn’t ready to be at the university. But I got a letter of 
acceptance from OSU!  And I put that thing on my wall for a year, 
you know? And, I could say, Yes, I am enrolled at Oregon State 
University. And even if I would say I'm dually enrolled, that means 
that I've been accepted by Oregon State University. (Amy) 
 

The final key element examined within the student stories using the Three-

Dimensional Space Narrative Structure (Clandinin & Connelly, 2000) was situation. 

According to Clandinin & Connelly (2000), situation examines the information 

gathered about the context of the study. The analysis of the student stories reveals 

that the students noted several significant characteristics at the two institutions. 

Students described the community college environment as supportive, diverse and 

friendly. Amy and Sarah offered these perspectives during their first interviews: 

The LBCC campus was great for an older, entry-level student because 
there are a lot of older students there. So it wasn't so juvenile. I mean, 
some of the lower-division courses here [OSU], you know, you just go, 
Oh, my god.  How can the professor even take it? You know, what goes 
on in the back of the classrooms just pisses me off sometimes. I just want 
to turn around and go, Shut up, back there. (Amy) 
 

Being over there I got the one-on-one, I got the interaction, I wasn't 
intimidated. He made it really easy and...Yeah, my grades just went up. It 
was wonderful. I think it was just the small class size. Everybody knew 
everybody. We were all right there when he'd talk, and he knew us all by 
name, and so if any of us had a question we weren't really embarrassed to 
ask it in front of the rest of the class. And he was really easygoing about 
coming in and talking to him before classes start and after classes, 
whenever we needed help, just as long as, you know, we would succeed. 
And, like, he would tailor the midterms and the finals and everything to 
help us learn the material instead of just getting the grade, which was 
really nice. (Sarah) 
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On the other hand, students described the university environment as large, full 

of opportunities, and rich with services. According to Jerry during his second 

interview: 

The University offers so much - even though it is kind of big and 
intimidating at times! You can find anything you want in the library and the 
computer facilities are awesome. I go to Dixon all the time. I thought LBCC 
was a bit lacking in the activities department, but that okay because I knew I 
was suppose to be hanging out at OSU. (Jerry) 
 
Other contexts students frequently described included the Benton Center, OSU 

extra curricular events and on-campus housing facilities. The Benton Center provided 

students the opportunity to take required classes and community education classes 

without traveling to the main LBCC campus in Albany. Deb reported this during her 

last interview: 

I think it is really great how we are more aware of non-degree courses. I 
took a course at the Benton Center for personal enrichment and it really 
helped me to see a few things in a different way. I might add some language 
classes sometime. (Deb) 
 
OSU extra curricular events provided students with an opportunity to meet 

other students and to identify as an OSU student, even before attending OSU classes. 

On-campus housing provided students an opportunity to integrate socially into the 

OSU environment before enrolling in OSU classes. Allan described his experience 

this way during his second interview: 

I lived on campus to get away from home and see something new but I 
was glad I could still do dual. Living on campus was a great way to learn 
about OSU before I took classes there. My friends showed me around, all 
the time. We also went to games and used Dixon. From day one I felt like 
a Beaver. (Allan) 
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Finally, OSU facilities such as the library, computing center and recreation 

center were frequently described as important resources for students. Jerry 

explained it best with this comment during his second interview: 

I live in family housing, use the recreation center, and we've gone to a 
bunch of basketball games. It worked great to use OSU while I took 
LBCC classes. The computing center here [OSU] is great. I’ve even 
used the health center a couple of times. They were great over there. 
(Jerry) 
 
The following table summaries the key elements of the degree partnership 

program student stories the researcher uncovered using the Three-Dimensional 

Space Narrative Structure (Clandinin & Connelly, 2000). 
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Table 8.   

Three-Dimensional Space Narrative Analysis (Clandinin & Connelly, 2000) 

          Interaction           Continuity                             Situation         
 
Personal 
 

 
Social 

 
Past 

 
Present 

 
Future 

 
Place 
 

 
Look 
inward to 
internal 
hopes, 
reactions, 
dispositions 
 
 
 
 
 
 
 
 
 
 
 
Readiness  
for college 
  
Confidence 
 
Support 
 
Connection  
to four-year 
 

 
Look 
outward to 
existential 
conditions in 
the social 
environment 
and their 
intentions, 
purposes, 
assumptions, 
and points 
of view 
 
 
 
 
 
Preparing 
for the 
university 
 
Easing into  
the university 
 
Saving 
money 
 
 

 
Look  
backward 
to 
remember 
stories and 
experiences 
from 
earlier 
times 
 
 
 
 
 
 
 
 
Personal and 
educational 
background 

 
Look at  
current 
stories and  
experiences 
relating to 
actions of 
an event 
 
 
 
 
 
 
 
 
 
 
Experiences 
with faculty, 
students and 
groups 
 
Movement 
between 
schools 

 
Look 
forward to 
implied 
and 
possible 
experiences 
 
 
 
 
 
 
 
 
 
 
 
Graduation 
 
Life long  
learning 
 

 
Look at 
the 
context, 
time and 
place 
situated 
in a 
physical 
landscape 
or in a 
setting  
 
 
 
 
 
 
LBCC 
OSU 
Clubs 
Housing 
Recreation  
Computing  
Library 

 

Summary 

This chapter introduces the degree partnership program study participants, 

Amy, Allan, Deb, Jessica, Sarah, and Jerry (all pseudonyms). The brief introduction 

Key Elements 
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of each student illustrates their unique educational and personal histories and their 

distinctive reasons for enrolling in the OSU Degree Partnership Program. The short 

narratives disclose many aspects of their social and academic experiences. The data 

was then examined using the Three-Dimensional Space Narrative Structure 

(Clandinin & Connelly, 2000), specifically identifying the categories of interaction, 

continuity, and situation. To accomplish this analysis procedure each participant 

story was examined and the data classified as interactions (personal and social), 

experiences (past, present, future), or context. By categorizing these three key 

elements within each of the stories the common elements between stories were 

identified and significant details regarding the degree partnership students 

interactions (personal and social), experiences (past, present, future), and the context 

of the study were noted.  

A common thread for each degree partnership student was the desire to gain (or 

re-gain in the cases of Jessica and Sarah) momentum for their university experience. 

Each student desired to build confidence and competency at a community college 

before entering (or re-entering) the university environment. Each student highly 

valued the clear identity and connection with OSU, while being on a pathway to 

obtaining a baccalaureate degree. The close proximity (ten miles) of the two schools, 

Albany-Corvallis bus system, comprehensive resources on both campus, and on-

campus living opportunities at OSU greatly contributed to their student experiences.  

Chapter Five discusses the four themes that emerged while conducting an 

analysis of the degree partnership student stories.  
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Chapter 5: Discussion 

This qualitative study explores the lived experiences of students participating 

in a community college and university degree partnership program. The study 

provides rich narrative data detailing the thoughts, interaction and experiences of 

the students enrolled in this newly formed partnership between a community 

college and university. The results provide significant insight into the research 

questions for this study:  

• What are the lived experiences of students participating in one community 

college and university degree partnership program?  

• What are the personal and education backgrounds of degree partnership students? 

• What are the academic experiences of degree partnership students?  

• What are the personal and social experiences of degree partnership students? 

The six Linn Benton Community College (LBCC) and Oregon State University 

(OSU) Degree Partnership Program students who participated in this study told 

compelling stories about how they felt, what they did, who they encountered, and 

what college life was like while attending classes at both the community college and 

the four-year institution. Topic areas explored during the interviews emerged and 

included stories about the processes involved in becoming a degree partnership 

student, people encountered at the schools, experiences in the classroom setting, and 

experiences outside the classroom setting. The narrative stories revealed the details of 

their lives and the phenomenon that influenced their experiences as degree 

partnership students. 



 91 

From the data, it can be concluded that the degree partnership program 

student experience is unique and is strikingly different from the previously studied 

transfer student experience (Hills, 1965; Diaz, 1992; Cejda, 1994; Lanann, 1996; 

Lanann, 2001; Jacobs, 2004; and Flaga, 2006). Instead of reporting the documented 

phenomenon known as transfer shock (Hills, 1965), the students told stories of 

building academic confidence at the community college and then easing themselves 

into the university environment, first socially and then academically. Instead of an 

abrupt transfer to the university, the student felt invited and even encouraged to 

enter the university world even before taking classes at the university.  

The purpose of this chapter is to explore distinct themes that emerged while 

conducting an analysis of the narrative data. The four themes discussed in this 

chapter include: 1) Blending and Swirling: The Degree Partnership Student 

Experience, 2) Degree Partnership Students Voice Similar Needs, 3) Degree 

Partnership Students Utilize Two Educational Settings, and 4) Degree Partnership 

Students Experience Difficulties. Quotes from student interviews are utilized to 

illustrate the key characteristics of each theme. The data illustrate the uniqueness of 

the student experience. The data also provide a framework from which to view 

these students and offers implications for educators and partnership program 

administrators. The implications of this research along with several 

recommendations are explored in the following chapter. 

The following is a brief overview of each theme discussed within this 

chapter:  
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Blending and Swirling: The Degree Partnership Student Experience describes the 

overlapping phases of the degree partnership program student experience. The 

overlapping phases include: Identifying as a Degree Partnership Student, Gaining 

Momentum at the Community College, Testing Out the University, Thoughtfully 

Moving Between the Two Institutions, and Settling Into the University. Degree 

Partnership Students Voice Similar Needs explores the similarities between the 

students despite their unique backgrounds. A lack of self-confidence as a college 

student, a desire to gain new competencies, a desire to begin college in a supportive 

environment, and a desire to make college more affordable were identified in every 

student story. The clear connection to a university and the commitment to a long-

term goal of a baccalaureate degree were also common reasons for enrollment. 

Degree Partnership Students Utilize Two Educational Settings explores the 

experiences students shared regarding studying at the community college and at the 

university. While studying at the community college, students told stories of small 

classes, faculty attention, community education classes, and welcoming 

opportunities to get involved. At the university students experienced unique extra 

curricular activities, large and diverse facilities, computing resources, the library, 

housing opportunities, faculty scholars, and comprehensive advising. Degree 

Partnership Students Experience Difficulties describes the difficulties students 

experienced with financial aid and scholarships, transportation, lack of centralized 

services, and lack of student mentors. 
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Blending and Swirling: The Degree Partnership Program Student Experience 

Analysis of the data, including re-storying the narrative data for each student, 

revealed five phases within the degree partnership program student experience. 

Despite the uniqueness of each student’s story all followed a somewhat similar 

pattern of progression after enrollment. The five phases include: Identifying as a 

Degree Partnership Program Student, Gaining Momentum at the Community 

College, Testing Out the University, Moving Thoughtfully Between Two 

Institutions, and Settling Into the University. The five overlapping phases appear to 

blend into each other and vary in length for each individual student. The phases are 

described in detail below.  

Phase One, Identifying as a Degree Partnership Program Student, is 

characterized by being admitted into a degree partnership program, calling one’s 

self a degree partnership program student and declaring an intention to transition 

into and graduate from the university. Within this identity, the degree partnership 

program students considered themselves unique and different from transfer 

students. Each student spoke of feeling connected to the university from the very 

beginning of his or her enrollment. The students identified themselves in this 

manner from the time they were admitted into the program until they were fully 

enrolled at the university and no longer taking community college classes.  

This identification was an important one to the students, especially in the 

beginning of their experience. Enrolling in a partnership program between two 

schools was seen by the students as declaring their intent to obtain a baccalaureate 
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degree from a specific university. They described themselves as having a 

commitment to the university. In turn, they felt the university was declaring a 

commitment to them. In addition, the students felt that their identity as degree 

partnership students gave them permission to be members of the university 

community, even before taking classes at the university. The students felt very 

comfortable, even invited to participate in university activities and utilize campus 

services. Each of the degree partnership program students chose to pay the optional 

university student fees throughout their entire experience, providing them full 

access to the university and its programs.  

During her second interview, Deb shared the following perspective: 

When I first began, I felt pretty connected to LB and somewhat 
connected to the university. I kind of started with my BAC core at LB, 
for the most part. Because I was dual I still felt like I was sort of 
connected to OSU and I took advantage of activities here [OSU]. But 
most of my classes, initially, were out at Linn-Benton. (Deb) 
 

The following statements made during second interviews with Jerry, Allan, 

Sarah, and Amy demonstrates how they also identified as a degree partnership 

students: 

 
Being a dual student meant I was going to leave the CC for OSU, 
someday. I was sort of an OSU student from the very beginning 
because I was living on campus and going to activities. (Jerry) 

 

I liked calling myself a dual student. I considered it a positive label. It 
meant I was in both schools and would eventually end up fully at 
OSU. It also meant that OSU intended to have me as soon as I wanted 
to take classes. (Allan) 
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Being a dual student meant I was on my way to OSU but I wasn’t fully 
here [OSU] -yet. I knew I had some work to do before I could make it 
at OSU and I knew Linn Benton was the best way to go about getting 
things done. I was so happy I could be dual. While I was dual I felt 
like I was invited to explore OSU. (Amy) 
 

Even though Sarah had already enrolled as an OSU student, once admitted 

to the degree partnership program she considered herself a degree partnership 

program student as she illustrated during her second interview: 

At first it was, it was hard to deal with becoming a dual student, 'cause 
I didn't really know my way around the campus there [LBCC], and it's 
completely different from here [OSU].  I mean, it was just--it was 
small, real quiet. Um, I didn't take an orientation or anything because 
I, well, you know, I already assumed that I knew all of it, 'cause I was 
coming in as, you know, a senior. But after I got settled into being a 
dual student, it was good to be at a different school. It was good to 
break away from being just OSU student so I could have a new 
beginning. (Sarah) 
 

With the connection between the two institutions so clear, the degree 

partnership program students were able to establish specific academic and advising 

support networks and strategies at the university. From the very beginning of their 

enrollment in the program all of the students felt connected to their OSU academic 

advisor. The OSU academic advisor served as a primary bridge builder between the 

two institutions. Deb shared her experience with advising this way: 

I have a really terrific OSU advisor that I chose when I first started the 
program. She understands dual students and really knows OSU. I 
never had an LBCC advisor since all I needed to take over there was 
BAC Core. My advisor has been a gem, I've really found advising in 
general is just wonderful. It made me feel connected to OSU from the 
very beginning-even though I was dual and not taking classes at OSU I 
was able to have an OSU advisor. (Deb) 
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The students were very proud to be identified as degree partnership students. 

Each student explained how they liked the title of dual enrollment student (now 

called degree partnership student) over transfer student. Allan described it best 

when he shared that “transfer students can go anywhere and maybe even no where, 

but dual students are headed to the university.”  

Phase Two, Gaining Momentum at the Community College is characterized 

by enrolling in almost all, if not all, community college classes. During this phase 

the students dealt with their lack of confidence and academic preparedness for the 

university. Also during this phase, students utilize academic opportunities and 

services at the community college to prepare for the university environment. While 

in this stage students spoke of improving study skills and learning how to learn. 

The students emphasized the importance of having small classes to support their 

success. Throughout their experience the students enrolled in baccalaureate core 

and community education classes at the community college.  

The following quotes from second interviews with Sarah, Allan and Deb 

illustrate how the students described their experiences during phase two: 

But being in those CC [LBCC] classes really helped me. The smaller 
class sizes, I don't know, I just felt more comfortable because I wasn’t 
worried about being judged. I never used to ask questions in my 
classes. You know, I would always just let it slide. (Sarah) 

 
 
At LBCC it was basically time and opportunity to help me study 
better. Kind of learning how to learn, you know. At LBCC they had an 
LRC room, a Learning Resource Center, where you can go in and ask 
for help. At LBCC you just, like, go to one room. It was good to have 
experience with asking for help before I had to find and ask for help at 
OSU. (Allan) 
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I was just trying to learn how to learn in the beginning. I was trying to 
learn what would help me be a more successful student. And one of 
the things I learned while at LB was leaving open blocks of time 
during the day, not back my work right up against my class schedule. 
To allow myself some time before I go to work to go in the library, sit 
down and get some work done, you know, do whatever, and then go to 
work. The teachers at LB treat you a little differently, a little bit more 
hands-on, and it just felt safer. (Deb) 

 

As noted in the review of literature, Schlossberg (1995) describes how 

students cope with change. Schlossberg found that how a person copes with change 

is based on four major sets of factors: situation, self, support, and strategies. 

According to Schlossberg, a person’ assets in each of these factors were the 

determinants for how well he or she coped with a transition. As shown throughout 

the student stories, the degree partnership program students are focused on 

increasing their assets at the community college before transitioning (or returning) 

to the university environment. They describe themselves as developing support 

networks and academic success strategies. By utilizing the community college 

smaller class sizes, the degree partnership program students are building confidence 

and new academic competencies.  

Phase Three, Testing Out the University is characterized by participation in 

university activities, use of university services, spending time on the university 

campus, and enrolling in a small number of university courses. During this phase, 

students began to explore the university when they learned how to get around and 

saw what the university had to offer. This phase can began at the time of 
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enrollment and later into the student experience. Students utilized university 

opportunities such as on campus housing and student activities to integrate socially. 

It appeared that the students invested social energy at the university over an 

extended period of time, even before enrolling in classes at the university. Deb 

summarized it best when she described her experience: 

I used to like to go out and just walk around OSU, just be walking 
around amongst everything that's going on. You know, I like to come 
here just to be part of something. That's the value of the dual enrolled 
program, is that it allows you to move into the university environment 
in a comfortable way for you. Test it out with a few classes at a time. 
It's sort of a safe way to be a student. And, so, you have to take one 
class here [OSU], eventually. That one class really helped me to have 
some connection to OSU and my ultimate goal. (Deb) 

 

Comments from Amy, Allan and Jerry during their second interviews also illustrate 

how they tested out the university: 

I started hanging out at OSU before I started to take classes. You 
know, visiting the library, going to plays. It was a good way to see 
what things were like before I took classes. You know, testing it out. 
Then I took one class. (Amy) 
 

Living at OSU really helped me to meet people at both schools. I have 
friends who are dual and friends who are just OSU. Both friends 
helped me. And doing the Marching Band at OSU the whole time 
made me feel like I was a part of the campus from the very beginning. 
(Allan) 

 

But it helped me in the fact that I moved into family housing. I was 
more able to hang out at OSU even before I was taking classes. (Jerry) 

 

Each of the degree partnership students described how they slowly integrated 

themselves into the university community at their own pace. According to Astin 
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(1993), the quantity and quality of the physical and psychological energy that a 

student invests into the college environment is directly related to their ability to 

successfully integrate into that environment. It appears from the data that the 

degree partnership program students were able to invest significant amounts of 

energy into the university campus early in their experience. The students began 

their transition and integration into the university from very beginning, even before 

taking university classes. This phenomenon is something notably missing from the 

traditional transfer student experience.  

Phase Four, Moving Thoughtfully Between Two Institutions is characterized 

by choosing classes and utilizing services at one or both of the institutions. 

Analysis of the data revealed that students carefully decide on classes at the 

community college and university based on their perceptions of what was best for 

them. Students frequently took baccalaureate core courses at the community 

college because they desired a small classroom setting with a high level of faculty 

attention. Even after beginning their transition to OSU, students enrolled in several 

community college classes because they could save money. Quotes from Amy, 

Allan, Jerry and Jessica gathered during their second interviews are used here to 

illustrate this phase: 

I have the advantage of really picking and choosing classes at both 
schools, and I try not to put myself in a position where I don't already 
have some kind of knowledge about the professor. (Amy) 
 

I still took classes over there. I cut it in half, like, taking some classes 
over here [OSU], like I took OSU marching band here, and then over 
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there I took, like, math classes, writing classes, the basic general stuff, 
to get it out of the way and save money. (Allan) 

 

I like telling people about how I have access to both schools and save 
more money than they do. (Jerry) 
 

I like being able to pick classes at either school. It’s nice to be able to 
take classes in a smaller setting. (Jessica) 

 

The students frequently utilized academic support services at the community 

college while they valued the university’s extra curricular activities, large and 

diverse facilities, computing resources, library, housing opportunities, faculty 

scholars, and advising. On occasion they even returned to the community college to 

obtain extra help or attention. The students also shared stories that described how 

they took community education classes at the community college. One important 

element within this phase seemed to be the ability to move easily back and forth 

between the two schools. The students frequently described their satisfaction with 

having a sense of control over where they took their classes. This ability allowed 

them to save money and select the type of classroom environment they desired. 

This phenomenon is also notably missing from the traditional transfer student 

experience. The ability to easily return to the community college, for a variety of 

social and academic needs, may help reduce the negative emotions and feelings of 

isolation that transfer students identified in the previously mentioned study by 

Davies and Dickmann (1998). 
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Phase Five, Settling Into the University is characterized by full integration 

into the university community. In this phase the students view themselves as OSU 

students and former degree partnership program students. The following quotes 

from Deb, Amy and Jerry during their second interviews illustrate how the students 

saw themselves in this phase: 

This year, I feel like I'm part of a community at OSU. I’m no longer 
dual. I've moved out of my BAC core and so I'm seeing a lot more of 
the same students.  I'm actually seeing some of the students from Linn-
Benton; they're also dual-enrolled students. (Deb) 
 

I’m a senior and I consider myself an OSU student now. (Amy) 
 

I'm a member of the OSU - Club, so I'm just starting to get into that, 
and positions are coming open for next year, so, um, I've, uh, let my 
interest be known in being the webmaster. It’s great to be settled in on 
campus [OSU]. I don’t know if they would let me be an officer if I was 
still dual. (Jerry) 

 
While in this phase, the students also noted that they frequently 

encountered other degree partnership students on the university campus. 

Jessica and Amy offered these two perspectives during their second 

interviews: 

I see people from LB, we talk with each other, or we'll sit in the coffee 
shop together, or whatever. We talk about what it was like to study at 
LB. It is kind of nice to know other people who did dual. (Jessica) 
 
I know maybe 20 people here that I knew from LBCC. We all did the 
dual program and made it to OSU. When I do a BAC core class or a 
fun class through Benton Center, I always run into somebody who's 
dual. (Amy) 
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The following figure illustrates the phases of the degree partnership student 

experience: 

 

Figure 1: Phases of the Degree Partnership Program Student Experience 

 

 

Degree 
Partner 

Community 
College 

Degree Partner 
University 
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Many studies have examined the adjustment of college students to their 

educational environments (Terenzini et al; 1999; Donald and Graham, 1999; 

Schlossberg, 1995; Astin, 1993; Tinto, 1993; and Aspinwall and Taylor, 1992). 

Data explored in this research study illustrate that the transition and adjustment for 

degree partnership program students are very unique. Enrolling in the program was 

seen by the students as declaring their intent to obtain a baccalaureate degree from 

the university. In the beginning of their experience, the students gained confidence 

and momentum at the community college. Only when they felt ready did then begin 

testing out the university academically.  

The students in this study felt that their identity as a degree partnership 

student gave them permission to be a member of the university community, 

especially socially, from the very beginning of their experience. This phenomenon 

seems to have a significant impact on their behavior as illustrated by their efforts to 

integrate into the university early in their experience. Degree partnership program 

students are able to slowly integrate, over an extended period of time, into the 

university environment. Many began their social integration from the very 

beginning of their experience by living on campus or attending university activities. 

Finally, degree partnership program students moved thoughtfully between the two 

institutions before they settled into the university and identified as a university 

student. As cited earlier, Tinto (1993) found that integration into a college had three 

distinct stages including separation, transition and incorporation. The transition 

stage bridges the old and new. Based on this analysis of the degree partnership 
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program student experience, it appeared that the bridge between the two institutions 

had been stabilized and strengthened the transition between the old and new. 

Degree Partnership Students Voice Similar Needs 

In Chapter Four, the narrative introductions of each student highlighted their 

diverse backgrounds. An analysis of the data revealed many similarities within 

these stories. The stories all expressed a lack of self-confidence, a desire to gain 

new competencies, a desire to begin college in a supportive environment, and a 

desire to make college more affordable. Short illustrations from each student’s 

story are provided below to demonstrate the components of this theme. 

For Deb enrolling in the degree partnership program was an affordable and 

less intimidating way to return to school after working full time and raising two 

children. Although an honors student in high school, Deb was overwhelmed with 

the idea of returning college. Deb described her lack of confidence when she shared 

the following observations about her experience during her first interview: 

To be honest, I wanted to be in the dual enrollment program because I 
was intimidated by the university environment. I needed a way to begin 
school were I could be successful and confident. It seemed like the 
community college would be that place. (Deb) 
 

Later in the conversation Deb reflected again on what the community college 

was like for her when she began her studies at LBCC: 

And I think I also liked the idea of that it felt less threatening; the 
community college felt less threatening to me. It's so small. I mean 
you compare it to OSU, it's so small. I really liked and needed that 
when I was first starting out. I knew nothing about it [the university]; 
I was just totally naïve about college. The first terms at the 
community college allowed me to sort of understand the educational 
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system. I wasn't afraid to ask questions, and so, you know, I know 
that maybe sort of sets me apart maybe from the younger student 
who just would have known where to go or where to turn. (Deb) 
 

Affordability was a high priority for all of the students especially Deb. Deb 

mentioned the challenge of paying for college throughout our interviews. During 

her first interview she shared the following comment: 

I was looking to maximizing my experience. And of course there is the 
money part of it. I can go through the community college and take 
many of these classes that are in my BAC core, and I don’t have to pay 
the OSU tuition prices. It really did make sense for me and my family 
financially. I think many more students should consider this route. 
(Deb) 

 

After two years of hardship and frustration at OSU, Jessica enrolled in the 

degree partnership program. Jessica needed to re-build the confidence she had lost 

during her first two years of college. Jessica did not feel she had the academic or 

social competency to make it at the university   Jessica shared the following 

reflection of her first two years of life at the university during her first interview: 

I was always an honors student and everything in high school, and did 
all that, but it wasn't, definitely not the same as at college. And 
especially when you have a huge class and kind of used to going to a 
small school, having the one-on-one attention, or, you know, not really 
having to work at it. I mean, here [OSU], your chemistry classes has 
300 people, it's overwhelming. I didn't have time and didn’t really 
know how to make it. My high school was itty-bitty. And you know 
everybody in your class. Pretty much everybody in your class you've 
gone to school with since kindergarten, or when you guys all merged 
in high school from the two other schools that were around. It is a 
huge leap to the big campus. It helped so much to have the small 
setting of LBCC. It helped me to make friends, even if it was after I 
had tried OSU. It was a nice break from what I was doing without 
really leaving. So I started over there [LBCC] and, totally different 
atmosphere, completely. It was great to start over where I could 
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develop better study skills. I had felt like a failure at OSU and I got my 
confidence back. (Jessica) 

 

As a returning student, Amy lacked confidence and didn’t feel like she was 

ready for the university environment. Amy was unfamiliar with the competencies 

she needed to succeed. Amy was especially concerned about her Math skills. Amy 

described herself in the following story during her first interview: 

I knew I belonged at the University, eventually, but, I wasn’t ready 
at the beginning. LBCC really helped me with that because I took all 
of my math courses and I had small classes with teachers who paid 
attention to me. And I actually managed to ace them. I was so afraid 
of Math. It took me four terms to get up to Math 111 and pass that. 
My first classes really gave me the confidence to think, you know, I 
was going to be able to do this. And, um, so that was a good 
introduction, that first term at LBCC. By the next term, I started 
thinking of taking one class here [OSU] to see what it was like and 
try to integrate into the campus, and luckily, I'm not particularly, uh, 
self-conscious or shy. And I feel very young, so, um, so I didn't have 
problems with age, you know, with integrating like that or anything. 
(Amy) 

 

Throughout her interviews, Amy noted how it was important that the two 

institutions were connected. All of the students also shared this need. Amy 

shared the following comment during her second interview: 

Not to disparage community college at all, but if you're just enrolled in 
community college and not dually enrolled, the implication is well, 
you're going to do a two-year program. And I, you know, I wanted to 
have this in mind, this promise, sort of, that I'm going to go on. (Amy) 
  

Allan knew he needed to begin his college experience in small classes. 

Allan wanted to build his self confidence and academic skills before fully 
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enrolling at the university. Allan shared these comments during his second 

interview: 

Smaller classes and cheaper; what’s there to think about? You get 
the best out of it. Instead of being in a classroom with 300 students 
you get to start out small. I need that kind of attention. It was also a 
way to explore another type of city besides Corvallis, or go back 
and forth. Plus being cheaper. You take classes over at LBCC it's 
cheaper than over here [OSU]. And I really wanted to live at OSU 
and be in the OSU Marching Band but attend LB. I was able to do 
that with dual. (Allan) 

 

Throughout each interview Allan smiled and shared his positive experiences. Allan 

seemed the most pleased with his experience. As a local he really felt the degree 

partnership program allowed him to create his educational experience.  

As noted earlier, Sarah began the program after two failed attempts to pass 

Physics 201. Sarah was frustrated and close to dropping out of college. When Sarah 

enrolled in the program she was looking for a different classroom experience where 

she could be successful. Sarah shared the following about her experience during her 

first interview:  

Dual enrollment was my only hope to get back on track. I had no other 
options. I had tried at OSU and failed. I was really down. I could not 
pass Physics and I really needed to find a way to get the help I needed 
to pass. So I took it [Physics 201] over at Linn-Benton and it was 
awesome.  The professor there was just fabulous. It was a class size of 
about 40 students and I could go in any time and talk to him; you know, 
he'd email me.  It was very hands-on, and he definitely made sure that 
all of us students knew what we were talking about, and he made sure 
that the tests reflected what we knew and not what we were supposed to 
read. (Sarah) 
 

Later during that same interview Sarah shared more about her unique 

situation and needs as a student: 
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Because, I mean, physics here [OSU] was 300 students twice a day, and 
over there it was once and it was about 40 students. I wish I would have 
been dual all along. At OSU I was just one in the crowd during my Bac 
Core. At LBCC it was easier to feel at ease with my teachers and the 
fact that I needed to improve my ability to study. Bigger classes are 
harder for me so I needed to be at LBCC. I learned how to learn 
because of dual. I couldn’t face the idea of dropping out because I 
really wanted to make it in college. Worst yet, I wasn’t going to go 
back to a community college. Finding dual was my ticket to graduating 
from OSU. (Sarah) 

 

Sarah reported that her lack of confidence and sense of defeat were calmed by the 

supportive environment of the community college. She also noted the importance 

of a clear connection between the two schools several times during her interviews. 

Jerry had taken community college classes for two years, yet he was also 

intimidated by the university. He was not sure he had the skills to make it at the 

university. The degree partnership program gave Jerry the path he needed to get on 

track towards his degree. The following story, shared during his second interview, 

highlights Jerry’s experience:  

I was freaked out about making it at a university. I needed to sharpen 
some skills before I could make it in 300 person classes. I mean I 
would have flunked. The structure at LBCC really helped me to gain 
confidence. The people there made me feel like I could make it in 
college. I think, without dual enrollment that might have been a little 
bit scary, you know, to just jump, 'cause I kind of look at it like 
everybody holds your hand a little. I feel there's more expected of you 
in the way of, you have more accountability, because the teachers really 
knows you and I needed that in the beginning. I knew I needed this type 
of program if I was ever going to get a degree. I needed to get some 
momentum before I could make it at OSU. Oh, my God, I was scared 
of the university and so I had this like big, like, stigma, I guess, or I had 
this idea in my head that the big, bad university was going to be scary. I 
wasn’t ready for the classes of 400 people. All the stuff I heard about, 
you know, about universities I thought was true. And so, to be able to 
just, like, you know, kind of dip my toe in. (Jerry) 
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Similar to Deb and Amy, Jerry liked the idea of saving money and studying with 

other students who were older and more experienced. During his first interview, 

Jerry shared the following: 

I'm an older than average student, so I'm, you know, at least 10 years 
older than most OSU students. It helped to be at LBCC for classes so I 
didn’t feel like I was around 20 year-olds all the time. Now that I’m in 
my major, it is not a big deal. I know it shouldn’t matter; I'm silly I 
guess but those young students would have made me feel stupid and 
out of place. (Jerry) 
 

Jerry was thrilled with the opportunity to be in the degree partnership program and 

conveyed his enthusiasm during each interview. Jerry commented that he liked the 

program because he was somewhat of a unique student and the program met his 

needs. 

The preceding stories are characterized by students’ lack of self-confidence 

and desire to gain new competencies. In addition, a desire to utilize the supportive 

environment of the community college and a desire to make college more 

affordable were consistently noted by the students. The clear connection to OSU 

and the clearly defined path to a baccalaureate degree were also important to all 

participants. 

As previously noted, McClenney and Waiwaiole (2005) found that 

community college students are three to four times more likely than their peers in 

four-year institutions to reflect factors that put them at risk of departing college 

before attaining a degree including; delayed entry into postsecondary education 

after high school, parents who have not attended college, part-time enrollment, full-
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time employment, and lack of adequate academic preparation. The degree 

partnership program students in this study reflected many of these risk factors and 

therefore may have special retention needs. It can be determined from the degree 

partnership student stories that a clear connection and pathway to the university is 

one possible way of addressing these risk factors. Creating opportunities that 

address confidence and competency issues could reduce the risk of departing before 

obtaining a baccalaureate degree. More research is needed to substantiate this 

claim, however according to the students in this study the degree partnership 

program is a pathway that fits their unique needs.  

Degree Partnership Students Utilize Two Educational Settings 

The analysis of the narrative data illustrates that the students valued and 

perceived that they benefited from a number of unique experiences while studying 

at the community college. Similarly, they valued and perceived that they benefited 

from several aspects of university environment. The students frequently told stories 

that conveyed how they appreciated small classes, faculty attention, community 

education classes, and welcoming opportunities to get involved at the community 

college. When attending classes at the University the student stories described 

positive experiences with extra curricular activities, large and diverse facilities, 

computing resources, the library, housing opportunities, faculty scholars, and 

advising. 

In this section, quotes from each of the students highlight how the students 

valued small classes, faculty attention, community education classes and 
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welcoming opportunities to get involved at the community college. Allan shared 

the comments below about the community college environment during his first 

interview: 

The faculty [LBCC] is always willing to answer questions, and they 
always have a time for you. I got to know more people at LBCC, 
because it's a tighter community. The classes are small and it is easy to 
learn how to make it as a student. The whole campus [LBCC] is a 
square, you know, buildings, surrounding this, courtyard, and there are 
lots of activities that go on in this square, in the courtyard.  Like Math 
Awareness Week where there's a barbeque and you can get a hotdog 
for like $1.00, or a root beer float for $1.50. And there'll be, you know, 
many student activities and meeting students there, and there's like a 
dump tank, or, uh, a lot of fun activities. It easy to join in. (Allan) 

 

Jessica also had many positive things to say about the community college. 

Jessica shared the following during her second interview: 

 
Over there [LBCC], like every single one of the instructors knows me by 
name. They know how long I've been there. They know, like, my 
specific style, of a lot of the way that I do things. I guess the small 
classes make that a little bit more possible. The atmosphere over there 
[LBCC] is very laid back. That helped me to feel more confident about 
going back to the University I even took a fun class since they have 
those over there. (Jessica) 
 
 
The honors society over there [LBCC] was real easy to get into, 'cause all 
you have to do is have a 3.5 for 12 consecutive credit hours. I’d never get 
in an honor society at OSU. They sent me out a formal induction letter and 
I went to one of their orientations and they told me all the scholarship 
opportunities that I had. It’s really fun. (Jessica) 
 
Amy shared the following positive comments about faculty attention and 

class size during her first interview: 
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My first term was completely at LBCC and I met a political science 
professor there because I knew political science was the field I wanted to 
be in. He was the best, the best first professor for me! He pushed me to use 
my writing skills. And I quickly began to realize, wow, you know, I can 
really hold my own around here. It was just what I needed to get me 
started. If you were coming in from high school, or, in my case, coming 
from no school, you come in and the classes are smaller at the community 
college. I think that was just invaluable for me, that the instructor can pay 
attention to you. And a lot of them are there because they want to be, so, 
um, you know, you get that attention, they help you out. I was even invited 
to write for the newspaper over there [LBCC]. It was a great way to work 
on my writing skills and meet other students. (Amy) 

 
 
Although Sarah’s experiences at the community college were limited to Physics 

201 and a two study skills classes, she had a lot to say about her experience:  

The professors at LBCC really cared about me. I felt like I mattered and 
that really helped me to improve my study skills. My college experience 
is enriched because I know exactly what I need to do in order to learn 
stuff in those fast-paced classes. I got a lot better study skills out of it. 
(Sarah) 

 

It was nice, because they also offer classes in the evening time. I took 
some classes over at the Benton Center; it was really nice taking classes 
there. And they had a lot more, you know, classes that you could take for 
fun like photography and ceramics and stuff like that. Because I know that 
OSU doesn't really offer that kind of stuff unless it's your major. (Sarah) 

 
Jerry shared the following perspectives about the community college environment 

and access to community education courses:  

At the community college everything is laid out and what is expected 
of you is in writing. They give you practice exams that have, almost 
all the lecture-lab classes that I've seen, they give you a practice 
exam that shows you all of the concepts that are going to be on the 
exam. (Jerry) 

 
I think it is cool how LBCC has fun classes. I hope I can take ceramics 
and massage just for fun someday. You never know, I might need a fall 
back hobby or something. (Jerry) 
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Finally, Deb shared the following comments during her first interview: 

 
The campus out there is so much smaller and the hands-on that you get 
with the teachers, the style of teaching, the methods, are just completely 
different. It was very helpful to learn how to study in that kind of 
environment. I really utilized the classroom experience at LBCC to gain 
momentum. I enjoyed the teachers and their willingness to encourage my 
success. (Deb)  
 

The preceding comments are just a small sample of the overwhelming 

number of comments and stories each student shared about the positive nature of 

their community college experience. Each student felt that the exposure to caring 

faculty and small classes at the community college had a positive impact on their 

college experience. People at the community college had a significant impact on all 

of the students. Each student shared a special story about a teacher or service 

provider at the community college. They also appreciated the ability to easily 

utilize community college faculty and services, even after taking classes at the 

university. 

Although stories about their university experiences were less in number, all 

the students did report that they valued the large amount of extra curricular 

activities, impressive facilities, extensive computing resources, library, and housing 

opportunities. Some students also mentioned being impressed by faculty scholars. 

Most frequently mentioned was the helpful academic advising at the university. 

Allan offered these perspectives about campus during his second interview: 
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The recreation center is awesome. I used Dixon even when I wasn’t 
taking classes at OSU. The weights, machines, even hot tub are 
perfect. Hanging out there is a great way to meet people. I didn’t see 
anything like that at LB. If I need the library I go to OSU. If I need a 
computer lab, I go to OSU. If I want to work out I go to Dixon. It is 
cool how big OSU is. So many building to explore and check out. I 
really like having lots of places to hang out and study. I think we have 
like 300 clubs too. That’s cool. I go to stuff now and then, you know 
concerts and sports. I really like OSU now that I’m here full time. It 
was great to start in the small classes at LB, but I was ready to be here 
with some of the impressive teachers. (Allan) 
 
 

Jerry shared the following comments about clubs, research and campus 

housing throughout his second interview: 

OSU has lots more clubs for every interest. It was okay to hang out at 
LB and stuff, but now that I want to meet folks in fish and wildlife. 
OSU clubs are what I need. The labs at OSU are the best. I have the 
opportunity to work with two cool professors in a lab next term. That’s 
totally cool. I was so lucky to get the opportunity. I’m still not sure 
why they let me have the job. It might be because one knows me from 
the student club. (Jerry) 

 
 
Finally, Allan offered the following comments about advising and faculty during 

his third and final interview: 

 
My advisor at OSU is the best. He has really helped me to find 
opportunities and did a lot more for me than just advice. He helped me 
to find scholarships, events and classes to take. I also really appreciated 
how connected he is to opportunities beyond OSU. The faculty at OSU 
challenges me in several different ways. They push me in the classroom 
to be more self-motivated and critical, I guess. I suppose that’s what 
college should be about now that I’m a senior. (Allan) 
 
 
As noted earlier, Pascarella & Terenzini (1991) found that the entry point for 

higher education has a significant effect on subsequent student retention and 
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educational attainment. From the data in this study it appeared the students highly 

valued the way in which they began (or re-started) their student experience. The 

student stories clearly illustrated that the small classes and caring faculty at the 

community college improved the students self confidence and perceived readiness 

for the university. Allowing a student to select community college classes, while 

still being in partnership with a university, seemed to be helpful to the student’s 

ability to successfully transition to the university. 

 Degree Partnership Students Experience Difficulties 

 Analysis of the data demonstrated that degree partnership program students 

experienced some difficulties. Students told stories of their difficulties with 

financial aid, scholarships and a lack of centralized services. They also had 

difficulty finding mentors and utilizing transportation between the two schools. 

Finally, the students shared their frustrating experiences with individuals and 

groups who simply didn’t know about the degree partnership program or 

understand how it worked. These difficulties did not seem to greatly impact the 

students. Some felt the difficulties were normal college issues while others 

wondered if it was a symptom of a lack of respect for the program and its students. 

Despite these issues, none of the students considered dropping out of the program. 

All the students were impressed with their ability to confront issues and bring about 

change when needed. 

Difficultly with financial aid and scholarships was an issue that all six 

students spoke about during their interviews. The logistics of understanding the 
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total amount of credits a student was taking each term seemed to be the overarching 

issue. The students had difficulty understanding how to count their academic 

credits if taken simultaneously at the community college and university. Students 

also felt that a communication between the two schools was lacking. The following 

quotes from Sarah, Deb, Allan, Amy, and Jessica are used to illustrate several 

issues the students experienced: 

The only problem I had was in figuring out financial aid because it 
was really hard. They didn't want to consider me a full-time student 
because I was only taking, you know, like six credits here, but I was 
taking six credits at Linn-Benton. So that was really hard to go in, 
explain and get things fixed. (Sarah) 

 

I think what was perhaps most frustrating for the dual-enrolled 
program is that it's hard to explain the transfer credits to people when 
you're applying for scholarships. It looks funny on your transcript, and 
it's, you always feel like you have to make some kind of an 
explanation. It all works out but it seems like I have to do a lot of 
explaining to help get things right. (Deb) 

 

I have one scholarship and I was going to be denied because I wasn't 
fully full-time at this one school. But I met with that scholarship 
committee and asked that they combined my OSU and LBCC classes 
so that it will make me full-time. (Allan) 

 

The two institutions really don't communicate with each other, nobody 
tells you that you have to call financial aid and tell them where you're 
taking the other half of your credits, because they have no way to find 
out and you lose your financial aid. You get that nasty little letter that 
says, you're only taking 6 credits instead of 12, and we're going to cut 
off your financial aid.  And, of course, they give you time to deal with 
that, but that's sort of panic inducing. (Amy) 

 
 
The scholarship really bugs me, I found that a big roadblock. If you're 
trying to apply for scholarships here, they look and say, well, you're not 
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fully enrolled. Yes, I am. I'm dual enrolled, so I take my six credits here 
and my other credits are over at LB. Then they want to see your 
transcripts and it’s a big hassle. (Jessica) 

 
Despite these initial comments about financial aid and scholarships, the 

students eventually were able to resolve most of their issues by talking to a 

counselor at one of the two schools. Many of the students felt that the lack of 

communication between the two schools was a significant flaw in the program. 

They frequently felt like that had to advocate on behalf of themselves and the style 

in which they were going to school.  

The second issue students consistently raised during the interviews was the 

difficulty or even inability to meet other degree partnership program students and 

potential mentors. During her second interview Deb shared the following 

reflection: 

I wish someone could have mentored me a bit more. I wouldn’t have 
been so linear in my course if someone would have suggested that I 
mix it up a bit more. I would have benefited from talking to another 
student or two who were dual. At times I felt like I just wanted to talk 
with someone else who was in the program. (Deb) 

 
Jerry also shared similar thoughts during his second interview: 
 

I really wanted to meet other dual students and it wasn’t easy. I would 
have liked a dual mentor or something when I was first starting out. 
I’m the kind of person who wants to make sure I know someone else 
doing it. I know a couple of folks but they weren’t mentors! They were 
just like me, still trying to figure things out. I would have like someone 
a year ahead of me that could help me out, tell me what it was going to 
be like. (Jerry) 
 

 
All the students in this study wanted to meet other degree partnership 

program students at the community college and at the university. Some of the 
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students reported staying in touch with degree partnership program students that 

they met at the community college, however, they were not able to meet other 

degree partnership program students at the university. They consistently told stories 

of wanting to talk to someone about college life. They felt other degree partnership 

program students would understand the uniqueness of the way they were going to 

school. They also felt that experienced degree partnership program students could 

serve as mentors for newer students. Each of the students in this study indicated 

that they would have taken advantage of having a student mentor. 

The third issue that the degree partnership program students raised was a lack 

of centralized orientation and information. The following quotes from Allan and 

Amy summarize this issue: 

They should have some kind of orientation for dual students. I was 
really lost a few of times, but I figured it out. (Allan) 
 

I would have liked some kind of orientation to the dual program. There 
are lots of logistics to understand. It would have been a great 
opportunity to meet some of the organizers of the program and know 
where to go if I had questions. (Amy) 

 

All the students suggested that an orientation be created for degree 

partnership program students. They felt like it would be important to treat them 

differently than first year and transfer students. They also suggested that a support 

office be designated to address their needs. They were frequently confused were to 

go if they had questions unique to being a degree partnership program student. 
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The fourth issue consistently mentioned during the interviews was 

transportation or traveling between the two schools. Although students didn’t 

describe this as a significant barrier to their success, they did describe it as an area 

that could be improved. The following comments from Jerry, Allan and Amy are 

used to illustrate this issue: 

I had a class over there from 8:00 to 10:00 am, and then I'd drive back 
here, and then I'd have to drive back there for my lab, and then I'd have 
to drive back here for classes, and I work on campus [OSU].  So I was 
going from campus to campus and transportation wasn’t easy. (Jerry) 
 

Going back and forth is a lot of money, but, you can get a special 
sticker on the back of your LBCC student ID card and that will get you 
on the bus. You just go back and forth and you know, the time spent 
going over there and then coming back really takes a lot out of your 
day. (Allan) 

 

I met a lot of people on the bus, even a few dual students. One time, 
this gal and I started to talk and realized we could help each other out 
with classes. It made the extra time traveling worth it-well almost. 
(Amy) 
 

The last issue raised during the student interviews was the experience of 

needing to explain the degree partnership program to university personnel. 

The students shared that not all university faculty, advisors, and students 

understood what the degree partnership program was and at times they felt they 

were treated differently because they were degree partnership program students. 

The following comments from Jerry, Allan, Jessica and Amy shared during their 

second interviews are used to illustrate some of the ways this issue was expressed 

to the students: 
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I’m not sure all the faculty know about dual enrollment. In a couple of 
my classes they [faculty] asked me how it works. They didn’t treat me 
that different, but I kind a wondered if they would. I wondered if they 
thought I could make it in their class. (Jerry) 
 

I was the only one in the house who was dual. Everyone wondered 
where I was going all day when I was at LBCC. (Allan) 

 
 

I wish more of the departments would realize that there is the dual. So 
many people have never heard of it. It seemed like I had to explain it 
several times to several people. (Jessica) 

 

As far as I could tell, I was the only one in the honor society who was 
dual. That was kind a weird, I wasn’t sure if it was okay for me to join. 
The same was true for the newspaper, but it wasn’t that big a deal. 
(Amy) 
 

The thing that I've found is that OSU doesn't promote the dual enrolled 
thing like LBCC does. Over here [OSU], you hardly hear anything 
about the dual enrollment.  I really want to push the idea that there's 
people like me who have been doing this and have no idea there's other 
students like us. LB pushes it. I mean, at every single open house, at 
every event, at everything, there's always a big board. And it's like 
they really want to promote it but it seems like OSU doesn't care to 
have students know about it. (Jessica) 
 

As illustrated in this final comment from Jessica, the students 

frequently expressed how they felt people at the community college 

promoted the degree partnership program however people at the university 

did not. Given the stories of Jessica and Sarah and the success they found 

within the degree partnership program, promoting the program at the 

university may be an important suggestion in the future. 
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Summary 
 

An analysis of student stories revealed four distinct themes. 1) Blending and 

Swirling: The Degree Partnership Student Experience described the five phases of 

the student experience. The five phases include identifying as a degree partnership 

program student, gaining momentum as a student at the community college, testing 

out the university, moving thoughtfully between the two institutions, and finally 

settling into the university. 2) Degree Partnership Student Voice Similar Needs 

described the striking similarities between the students despite their diverse 

personal and educational backgrounds. Lacking self-confidence, each student had a 

desire to gain new competencies in a supportive and affordable educational 

environment. The clear connection to a university and the implied long-term goal 

of a baccalaureate degree were also common elements for each student. 3) Degree 

Partnership Students Utilize Two Educational Settings described the student 

experiences at the community college and at the university. While studying at the 

community college students experienced small classes, faculty attention, 

community education classes, and welcoming opportunities to get involved. While 

studying at the university students experienced diverse extra curricular activities, 

large and comprehensive facilities, computing resources, the library, housing 

opportunities, faculty scholars, and thorough advising. 4) Degree Partnership 

Student Experience Difficulties described the difficulties students had with financial 

aid and scholarships, transportation, lack of centralized services, and lack of student 

mentors.  
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From the data, it was concluded that the degree partnership program student 

experience was unique and was strikingly different from the previously studied 

transfer student experience. Instead of sharing experiences similar to the 

documented phenomenon known as transfer shock (Hills, 1965), the students told 

stories of building academic confidence at the community college and then easing 

into the university environment, first socially and then academically. Instead of 

reporting an abrupt transition to the university, the students felt invited to enter the 

university world, even before taking classes. From the data, it appeared that the 

degree partnership program students valued the way in which they began (or re-

started) their student experience. The student stories clearly illustrated that small 

classes and caring faculty at the community college improved the students self 

confidence and perceived readiness for the university.  

The data explored in this research study also illustrated that enrolling in a 

partnership program between two schools was seen by the students as declaring 

their intent to obtain a baccalaureate degree from the university. The students felt 

that their identity as a degree partnership student gave them permission to be 

members of the university community from the very beginning of their experience. 

Early in their experience, students gained confidence and momentum at the 

community college before they began to test out the university socially and 

academically. Over a more extended period of time, the degree partnership program 

students were able slowly integrate into the university environment. Many began 
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their social integration from the very beginning of their experience by living on 

campus or attending university activities. 

This data illustrates the uniqueness of the degree partnership program student 

experience. Quotes from student interviews were utilized to illustrate the key 

characteristics of each identified theme. The data provides a framework from which 

to view these students and offers implications for educators and partnership 

program administrators. The implications of this research along with several 

recommendations are explored in Chapter Six. 
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Chapter 6: Conclusion 

This study sought to reveal the lived experiences of students participating in a 

community college and university degree partnership program. This qualitative 

study exploring the lives of students enrolled in the program is the first known 

study of its kind. The primary research question guiding this study was:  

• What are the lived experiences of students participating in a community college 

and university degree partnership program?  

This research question allowed the rich and personal stories of degree partnership 

program students to be told, analyzed and discussed. Because this study was 

exploratory in nature, more specific research questions emerged during the study:  

• What are the personal and education backgrounds of degree partnership students? 

• Why do students enroll in a degree partnership program? 

• What are the academic experiences of degree partnership students?  

• What are the personal and social experiences of degree partnership students? 

• What type of issues do degree partnership students encounter? 

• How do degree partnership students move between the two institutions? 

• How do degree partnership students feel about their experience? 

These questions revealed interesting experiences of degree partnership program 

students and offered unique insights into their needs.  

The telling of six degree partnership program student stories revealed the 

individuality of each participant in this study. By telling the stories of these 

students, myths about who might be interested in a degree partnership program 
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were dispelled. The sample of diverse majors, ages, educational, and personal 

backgrounds highlighted the rich diversity of students drawn to this type of 

program. 

The analysis of the student stories highlighted the distinctive academic and 

social experiences of these students. Despite the uniqueness of each student, the 

students had similar needs and academic experiences. In addition, they transitioned 

between the two institutions in a similar blending and swirling fashion that 

included five unique phases.  

The lived experiences of the degree partnership program students in this study 

provides a way of thinking about these students and the transitions that these 

students face as they move back and forth between the two institutions. The 

themes, including the phases of their experience, provide a perspective for 

understanding degree partnership program student transitions throughout their 

college experience. While utilizing this framework, community college and 

university personnel can better understand this unique student. With this valuable 

information professionals can develop programs, activities and services that 

improve the degree partnership program student experience. Because community 

college and university degree partnership programs are a recent and growing 

phenomenon, this study is especially important. The purpose of this chapter is to 

present the implications of the findings while providing recommendations for 

practice and further study. 
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Implications for Access to Higher Education 

Most transfer students expect to enroll and succeed at a four-year institution. 

Unfortunately, studies during the last two decades examining the transfer function 

have revealed that the proportion of two-year students actually transferring from 

community colleges to four-year institutions is deficient and flawed (Zamani, 

2001). It has been estimated that as many as 71 percent of community college 

students intend to transfer to four-year institutions (U.S. Department of Education, 

2002), yet only one out of five community college students actually transfers to a 

college or university (Lanaan, 2001). The literature also indicates that the 

traditional methods of transferring from a community college to a four-year 

institution are littered with barriers and are difficult on students. As the number of 

high school graduates grows, community college enrollment is projected to 

increase by 20 percent in the next 15 years (Jacobs, 2004). 

Although this study cannot conclude that the degree partnership program is 

increasing access to higher education, the narrative stories of the six degree 

partnership program students illustrates why the students participated in the 

program and how they each perceived themselves as gaining access to the 

university. These stories provide important information for those who might be 

interested in, and ultimately benefit from, degree partnership programs.  

The following list describes four types of students who might benefit from 

enrolling in a degree partnership program. 
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(1)  Students who lack confidence in their readiness for a university experience can 

utilize the degree partnership program. The students in this study all lacked 

confidence. Each had a unique story conveying why they felt ill-equipped for the 

university. Some students felt they lacked academic experience while others were 

concerned that they would experience difficulty in large classes. Each student 

claimed that the degree partnership program was an effective way to address these 

issues. By being able to easily utilize the community college, without giving up 

access or a connection to the university, these students were able to build their 

confidence while attending a community college.  

(2)  Students who are seeking a supportive and smaller learning environment before 

entering or re-entering the university can utilize the degree partnership program. 

The students in this study perceived the community college to be a setting where 

they could be supported. The students wanted to gain or re-gain momentum for 

their university experience. Students who have been away from school for some 

time or who need an alternative to departure from a university, can utilize the 

degree partnership program to gain academic competencies in a small supportive 

setting.  

(3)  Students who lack financial resources can utilize the degree partnership 

program. The degree partnership program students reduced the overall cost of their 

education by taking baccalaureate core and elective courses at the community 

college. As the cost of higher education continues to rise, cost saving strategies are 

important to maintaining access to the university. The students in this study all 
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wanted to save money and described the program as an important way to do so. 

The flexibility to enroll in less expensive classes, while staying on track towards 

graduation, is a key component of their experience. The degree partnership 

program provides a method by which students can thoughtfully maintain personal 

control of the cost of their education. Many students lack the financial resources 

needed to enter universities. In addition, many students leave universities because 

they simply cannot afford to stay. The degree partnership program provides 

students an alternative method to reduce the cost of their education. 

(4)  Students needing an alternative path (rather than transfer) to the university can 

utilize the degree partnership program. Being able to easily move from the 

community college to the university, without admission, articulation or social 

barriers, can have a significant impact on access to the university. None of the 

students in this study reported difficulty with class selection, advising or academic 

progress. Their relationship with a university advisor throughout their entire 

experience provided an important bridge between the two institutions. Articulation 

barriers can be reduced by developing long-term connections with an academic 

advisor. Many hours are spent aligning policies and articulation agreements 

between partnership schools. The formation of partnerships between institutions 

not only builds bridges for the student, but also the staff and faculty at each 

institution. Building relationships between institutions can have a positive impact 

on students. According to the students in this study, the faculty and staff who knew 

about the degree partnership program had a positive impact on their experience. 
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The degree partnership program students in this study proudly shared they 

were on a clear path to the university. They felt connected to the university and 

welcomed to enter the university community. Students deserve the opportunity to 

identify with the university they plan to attend. The degree partnership program 

allows a student to begin a relationship with members of the university community. 

According to Astin (1993) a strong sense of community impacts positively on 

students’ educational attainment. With the degree partnership program, the doors to 

the university seem to open wider, allowing students early access to advising, on 

campus living opportunities, student services, and involvement opportunities.  

Designing seamless educational pathways between community colleges and 

four-year institutions must be a high priority if we intend to reduce the barriers that 

exist for students intending to complete their education at four-year institutions. 

Students deserve effective and student-centered approaches to educational 

advancement. Narrowing the gap between student goals and student achievement is 

a promising goal for students, educational institutions and our society. Community 

colleges and university degree partnership programs are strategically positioned to 

help increase access to higher education for many students. Factors such as 

lowering tuition, access to small classes and a focus on building momentum attract 

many students who are uninterested or overwhelmed by admission to a university. 

Successful partnerships between community colleges and four-year institutions 

have the ability to allow students to begin their college experience where they feel 
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most comfortable, without losing the intention and identity of being on their way to 

the university. 

Implications for Improving the Student Transition Experience  

The degree partnership program allows students to move back and forth 

socially and academically as needed, therefore changing the traditional community 

college to university transfer student experience. Only a few studies have examined 

the qualitative experiences of students as they transition from a community college 

to a four-year institution. Studies by Hills (1965); Diaz (1992); Cejda (1994); 

Lanann (1996); Lanann (2001) and Flaga (2006) each documented the difficulties 

experienced by transfer students as they moved from a community college to a 

four-year institution. With the advent of cooperative admission agreements, on-site 

transfer centers, transfer orientation sessions, transfer support services, and degree 

partnerships programs the transfer experience from a community college to a four-

year institution is likely changing.  

Previous studies suggest that traditional transfer students often face academic, 

psychological, social, and environmental challenges upon their arrival at four-year 

institutions. The National Survey of Student Engagement (NSSE, 2002) found that 

traditional transfer students are less engaged across the board in learning activities. 

Davies and Dickmann (1998) found that transfer student expectations of university 

life were not accurate and that many transfer students experienced negative 

emotions such as loneliness and isolation during the transfer process.  
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The following points describe several unique characteristics of the degree 

partnership program student transition experience. 

(1)  This study found that instead of reporting the documented phenomenon known 

as transfer shock (Hills, 1965), the students told stories of building academic 

confidence at the community college and then easing into the university 

environment, first socially and then academically. None of the students in this 

study reported academic difficulty when transitioning into their university classes. 

All reported feeling more confident and prepared for university academics. Instead 

of an abrupt transfer to the university the students felt “invited” and even 

“encouraged” to enter the university world, even before taking classes. 

(2)  Early integration into the university, especially before attending classes, allows 

a degree partnership program student to spread out his or her transition over time at 

a self-determined pace. Allowing students more ownership over their blended 

transition into the university could be having a significant impact on their ability to 

manage the stress and shock of moving from one institution to the other. The 

students in this study also formed small informal connections with other degree 

partnership program students allowing them to bring a small support system to the 

university. Each of the students felt this was an aspect of the program that could be 

formalized. 

(3)  The degree partnership program students in this study were involved in academic 

and social opportunities at both schools. Not only did these opportunities seem to 

help ease the students into the university environment, they seemed to help the 
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students feel engaged in their college experience. According to Pascarella & Ternzini 

(2005) engagement in college activity is a critical determinant of the impact of 

college. Pascarella & Ternizini encourage educational professionals to focus attention 

on the ways in which they can “shape academic, interpersonal, and extracurricular 

offerings to encourage student engagement.” The degree partnership program 

provides an opportunity for students to increase the diversity and number of 

opportunities for engagement. 

(4)  It appears from the student stories that the students’ social transition is somewhat 

separated from their academic transition. As previously noted, Tinto (1993) theorized 

for incorporation into a university to occur, students needed to establish full 

membership in both the academic and social communities of the new institution. By 

allowing a student to separate the social and academic transitions, it may make 

incorporation into a university more manageable. It is important to note that the 

students in this study still wanted assistance with their transition. It is imperative that 

we don’t minimize that they still need help easing into the university environment. 

All of the students in this study wanted to have access to mentors and orientation 

programs specific to degree partnership program students. 

(5)  The degree partnership program allows a student to utilize the strengths of the 

community college. Each of the participants in this study took advantage of smaller 

class settings, less expensive classes and community education opportunities. One 

of the most surprising findings in this study was how each of the degree partnership 

program students seemed to have a deep appreciation for the community college. 
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The students had many positive things to say about the community college 

structure and atmosphere. All of the students appreciated access to non-credit 

courses and thought they would take advantage of this type of opportunity 

sometime in their future. The students were grateful for being exposed to more than 

one type of educational setting. 

Recommendations for Practice  

As a result of exploring the lived experiences of degree partnership program 

students, several practical recommendations were revealed. The following list 

represents several suggestions to support the degree partnership program student 

throughout their student experience.  

(1) Create degree partnership program marketing strategies that fit the diversity 

and interests of degree partnership program students. Marketing strategies 

should be utilized at the community college and the university. Universities 

must not be apprehensive about promoting their partnerships with community 

colleges. 

(2) Create recruiting materials and campus visit opportunities unique to potential 

degree partnership program students. These programs should be done in 

collaboration between the partnership institutions. 

(3) Increase the visibility of degree partnership programs to the university 

faculty, staff and students. Provide opportunities for faculty and staff to 

increase their understanding and experience with partnership community 
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colleges. Sponsor faculty and staff exchange programs between the 

partnership institutions.  

(4) Offer degree partnership program opportunities as an option to students who 

are having academic or financial difficulty at the university.  

(5) Create web and paper resources that explain degree partnership program 

logistics to students enrolled as degree partnership program students. 

(6) Designate community college and university officials that are responsible for 

providing support services for degree partnership program students. These 

officials should establish a presence at the community college and at the 

university. 

(7) Create opportunities that allow degree partnership program students to build 

relationships with other degree partnership students and mentors.  

(8) Create orientation and transition programs specific to degree partnership 

program students. Orientation courses should be taught on the community 

college and university campuses and should promote integration at both 

campuses. 

(9) Offer specific support and assistance with financial aid and scholarships for 

degree partnership program students. 

(10) Encourage degree partnership program students to live on campus throughout 

their enrollment. As noted in this study, early social integration into the 

university community is important. On campus living experiences are a 

powerful way to promote social integration. 
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(11) Educate university faculty about degree partnership program students. Many 

individuals working within the university environment do not have accurate 

information regarding the diversity of today’s college students. 

(12) Build strong relationships between academic advisors and faculty at 

partnership community colleges and the university. The academic advisors 

and faculty serve as an important bridge between the two schools. 

The recommendations presented are not especially innovative or new to 

higher education. What is unique about these suggestions is the specialization of 

programs and services for degree partnership program students. Revealed 

throughout this study was the fact that degree partnership students need and desire 

services and programs that are unique to the way they see themselves and their 

educational path. 

Recommendations for Further Research 

By utilizing a narrative inquiry methodology, the lived experiences of degree 

partnership students were able to be explored without preconceived ideas or 

direction. Using this methodology, participants in this study were allowed to describe 

reality from their perspectives. Using a narrative inquiry methodology helped to 

capture the everyday experiences of degree partnership students in their first person 

account. This methodology was useful in providing rich and meaningful data. The 

collection of the narrative student stories enabled the voices of degree partnership 

students to emerge through the situations, interactions, people, and emotions they 

described. 



 136 

It is clear that more information on degree partnership program students is 

needed. This study was limited in scope and provided only narrow information 

regarding one degree partnership program between two institutions in close 

proximity to each other. Despite its limited scope, the information gathered in this 

study provided an important perspective on student transitions. The following list 

provides suggestions for further research on degree partnership program students and 

their experience. 

(1)  Expand the research project to include students enrolled in other degree 

partnership programs. A study of this nature would allow the researcher to explore 

the impact of the proximity between the two institutions to the student experience.  

(2)  Utilize a larger sampling approach in the research study. Adding more students 

to this study, especially students of traditional college age and diverse backgrounds, 

could provide additional stories and experiences that expand the understanding of the 

degree partnership program student experience. 

(3)  Utilize a random sample approach to survey degree partnership program students 

who are participating in a variety of degree partnership programs. This type of study 

could be used to probe further into the transition experiences of degree partnership 

program students and could add meaningful information to the overall literature on 

college student transition.  

(4)  Gather and analyze quantitative data on the demographics, enrollment patterns, 

retention, academic achievements, and graduation of degree partnership program 
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students. This type of data could provide additional information on the student 

experience.  

(5)  Explore faculty and staff perceptions of degree partnership program students. 

(6)  Explore the degree partnership program student experience within specific 

student populations or enrollment demographics such as GPA or major. 

(7)  Explore public perceptions of degree partnership programs.  

(8)  Compare the experiences of transfer students with those of degree partnership 

program students. 

Study Limitations 

Limitations of this study do exist. The use of a small number of individuals in 

this study, the limited scope of the study and the fact that participants may have 

misrepresented their stories are possible limitations. Despite the small number of 

participants and the limited scope of this study, the study provided meaningful 

information about the experience of being a degree partnership program student at 

two neighboring institutions. The use of multiple interviews, member checking, field 

notes, collaboration with the participants, and a researcher journal allowed for greater 

dependability and confirmability of the data. Since the goal of this study was to 

understand what it was like to be a degree partnership student, the depth of the 

individual story is what was most important. It is hoped that the findings in this study 

will be of interest and relevant to individuals working with degree partnership 

program students in similar higher educational settings. The findings from this study 

provide insight into the degree partnership student experience and thus provide 



 138 

information that practitioners can use to understand the unique needs of this 

population of students. 

Summary 

This study explored the lived experiences of the degree partnership program 

students and provided rich narrative data detailing the thoughts, interaction and 

experiences of the students enrolled in this newly formed partnership between a 

community college and university. The results offer a way of thinking about these 

students and their experience as they move between two institutions.  

The analysis of the student stories highlighted the distinctive academic and 

social experiences of these students. Despite the uniqueness of each student, the 

students had similar needs and academic experiences. In addition, they transitioned 

between the two institutions in a similar blending and swirling fashion that 

included five unique phases. The results of this study provide a framework for 

higher education professionals as they design programs and services to assist this 

emerging student population.  
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Appendix A - Recruitment Materials 
 
 
Dear OSU Dual Enrollment student, 
 
My name is Jackie Balzer. I am a doctoral student in the Oregon State University 
Community College Leadership Program. 
 
I am writing to see whether you will consider participating in a study that I am 
conducting for my dissertation on OSU dual enrollment student experiences. 
Specifically, I am trying to capture the personal and academic stories of up to six 
OSU dual enrollment students through a series of individual interviews. I am 
looking for students with a variety of majors. Building pathways for students 
moving from community colleges to OSU has been a long-standing goal for 
faculty, administrators, and enrollment management specialists. 
 
Your voluntary participation in this study would include participating in three 
individual interviews (in person or on the phone) about your academic and student 
life experiences in the OSU dual enrollment program. Each interview would last no 
more than 60 minutes. Participation is limited to OSU dual enrollment students 
who have completed at least one year of course work and are over 18 years of age. 
 
Participation is voluntary in the study and participants can end their involvement at 
any time. Participation or non-participation will have no effect on your relationship 
with Oregon State University or academic standing. 
 
If you are interested in voluntarily participating in this research study, please 
contact me at Jackie.Balzer@oregonstate.edu or 541-737-2382. 
After confirming your interest, I will send you two copies of an informed consent 
document explaining the procedures for the study.  This document describes the 
research study in writing. After reviewing the Informed Consent Document, you 
should return a signed copy to me and retain a copy for your records.  
 
 
Thank you for your time. 
 
 
 
Jackie Balzer 
Doctoral Candidate 
OSU School of Education 
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Appendix B - Informed Consent Document 

School of Education 
Community College Leadership Program 

Oregon State University 
Corvallis, OR 97331 

 
INFORMED CONSENT DOCUMENT 

 
Project Title:     Exploring OSU Dual Enrollment Student Experiences 
Principal Investigator: Dr. Rich Shintaku, School of Education 
Research Staff:   Jacqueline L. Balzer, OSU Graduate Student 
 
PURPOSE 
This is a research study.  The purpose of this research study is to explore the 
experiences of students participating in community college and university dual 
enrollment programs at Oregon State University. As a result of this study, I hope to 
detail what it is like to be an OSU dual enrollment student from admission through 
graduation. The results of this research study will be published as a doctoral 
dissertation as a requirement of my academic degree program and may be used for 
publication and presentations.  The results may also be used to initiate further study 
at this and other similar institutions. 
 
The purpose of this consent form is to give you the information you will need to 
help you decide whether to be in the study or not. Please read the form carefully. 
You may ask any questions about the research, what you will be asked to do, the 
possible risks and benefits, your rights as a volunteer, and anything else about the 
research or the form that is not clear. When all of your questions have been 
answered, you can decide if you want to be in this study or not. This process is 
called “informed consent”. You will be given a copy of this form for your records. 
 
We are inviting you to participate in this research study because you are currently a 
dual enrollment student at Oregon State University that will enables you to provide 
information for this research project.  It is anticipated that up to six students who 
are enrolled as OSU dual enrollment students will be interviewed as a part of this 
study. 
 
PROCEDURES 
If you agree to participate, your involvement will consist of three individual, face-
to-face interviews, for approximately 60 minutes each. The three interviews will be 
scheduled between January 10, 2005 and July 30, 2005. The interviews will 
accommodate your schedule and will take place at Oregon State University. The 
interviews will be tape-recorded and then transcribed by the researcher.  All copies 
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of the audiotapes and transcribed notes will be destroyed at the end of the study. 
You may request at any time to stop an interview or refuse to answer any question. 
 
The following details the research questions of this study:  
What are the experiences of students participating in OSU dual enrollment 
programs? From this question, I hope to present a detailed depiction of what it is 
like being an OSU dual enrollment student. More specific research questions that 
will likely be addressed are: What are the academic, advising, and vocational 
experiences of dual enrollment students? What are the personal, social, and student 
life experiences of dual enrollment students? The participant can decline to answer 
any questions. 
 
RISKS 
The researcher anticipates no risks to the participants.  Participation is voluntary in 
the study and participants can end their involvement at anytime. Participation or 
non-participation will have no effect on the individual’s relationship with Oregon 
State University or academic standing. 
 
BENEFITS 
There will be no direct benefits for the participants.  Other schools may benefit 
from this in-depth research on dual enrollment student experiences. 
 
COSTS AND COMPENSATION   
You will not be compensated for participating in this research project. 
 
CONFIDENTIALITY 
Records of participation in this research project will be kept confidential to the 
extent permitted by law.  However, federal government regulatory agencies and the 
Oregon State University Institutional Review Board (a committee that reviews and 
approves research studies involving human subjects) may inspect and copy records 
pertaining to this research.  It is possible that these records could contain 
information that personally identifies you. 
 
AUDIO OR VISUAL RECORDING 
By initialing in the space provided, you verify that you have been told that audio 
recordings may be generated during the course of this study.  The audio recording 
may be made to assist the researcher in gathering data during the interview. The 
recordings will only be accessed by the researcher.  The recordings will be stored 
until the research has been completed and will be destroyed after that time. The 
recordings may or may not be transcribed.  If the recording is transcribed, the 
researcher will transcribe it. 
 
_______________ Participant’s initials 
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VOLUNTARY PARTICIPATION 
Taking part in this research study is voluntary. You may choose not to take part at 
all.  If you agree to participate in this study, you may stop participating at any time. 
During the interview, you may stop answering questions at any time or skip 
questions that you prefer not to answer. If you decide not to take part, or if you stop 
participating at any time, your decision will not result in any penalty or loss of 
benefits to which you may otherwise be entitled.   
 
QUESTIONS 
Questions are encouraged.  If you have any questions about this research project, 
please contact: Dr. Rich Shintaku, 541-737-9324, Rich.Shintaku@oregonstate.edu 
or Jacqueline L Balzer, 541-737-2382, jackie.balzer@oregonstate.edu.  If you have 
questions about your rights as a participant, please contact the Oregon State 
University Institutional Review Board (IRB) Human Protections Administrator, at 
(541) 737-3437 or by e-mail at IRB@oregonstate.edu. 
 
 
Your signature indicates that this research study has been explained to you, that 
your questions have been answered, and that you agree to take part in this study.  
You will receive a copy of this form. 
 
Participant's Name (printed):  ____________________________ 
____________________________________________________ 
 
(Signature of Participant)     (Date) 
 
RESEARCHER STATEMENT 
I have discussed the above points with the participant or, where appropriate, with 
the participant’s legally authorized representative, using a translator when 
necessary.  It is my opinion that the participant understands the risks, benefits, and 
procedures involved with participation in this research study. 
 
__________________________________________   _____ 
(Signature of Researcher)       (Date) 
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Appendix C - Interview Questions 

Experiences of Community College and University Degree partnership Students 

Historical Information 

• Tell me about your educational background and experiences. 

• What lead to your decision to enroll as a degree partnership student at OSU? 

Academic Experiences 

• What have been your experiences as a degree partnership student? 

• What has your classroom experiences been like?  With faculty?  With other 

Students? 

• What do you find challenging about your academic experience? 

• What do you find rewarding about your academic experience? 

Student Life Experiences 

• What has your transition or adjustment to college been like? 

• What has been your experience with support and student services on the 

campuses?  

• What has been your experience with co-curricular activities on the campuses? 

• What has been your experience with living groups? 

• What are your interactions with other students like? 

• What sorts of things regarding your student experience do you find challenging? 

• What sorts of things regarding your student experience do you find helpful or 

rewarding? 

• How do people on either campus treat/view degree partnership students in 
general? 
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Appendix D - Degree Partnership Program Fact Sheet 
 

In 1998, at the request of their presidents, enrollment services staff at Oregon State 
University and neighboring Linn-Benton Community College designed a program that 
would allow students to apply for admission at the same time to both schools. The 
students would pay a single application fee, and upon acceptance, would become 
admitted students and eligible to enroll in classes at both schools.  
 
In 2005 approximately 1,700 students were enrolled in the OSU LBCC Degree 
Partnership Program and approximately 1000 students had graduated with an OSU 
degree. LBCC and OSU Degree Partnership Program is one of twelve Degree 
Partnership Programs that Oregon State has developed with Oregon Community 
Colleges. Oregon State University has Degree Partnership Programs with Central Oregon 
Community College, Chemeketa Community College, Columbia Gorge Community 
College, Lane Community College, Lane Community College, Mt. Hood Community 
College, Oregon Coast Community College, Portland Community College, Southwest 
Community College, and Tillamook Bay Community College. 
 
The overarching goal of the degree partnership program at OSU and the partner 
community colleges is to provide opportunities for students to meet their individual 
educational goals. 
 
The central elements of degree partner programs create a streamlined process for 
becoming a “degree partnership” student including: 
• a combined application process,  
• the capability to combine credits for concurrently enrolled students so that students 

are recognized as full-time, 
• advising, articulation, student services, and credits transfer at both campuses, 
• use of technology resources such as electronic data interchange (EDI) and Oregon 

Financial Aid Exchange (OFAX), and, 
• a commitment to ensure that collaboration between institutions is on going and 

productive. The degree partner programs that OSU and partner community colleges 
have established have all been formalized via a memorandum of agreement. 

 
Degree Partnership Programs are not …  
• Attempts to create one school out of two. Each institution retains its identity and 

degree partner programs work because each partner continues to address students in 
terms of the institution’s strengths. 

• 2 + 2 programs under the guise of a separate program. While students in degree 
partnership programs can approach their educational program as a traditional 2 + 2 
progression, degree partnership also presents students with a broad array of other 
possibilities. 



 150 

• Ways to gain admission to the university without meeting the admission 
requirements. Degree partnership is not a “back door” to the university, and, in fact, 
it would be a disservice to students to use it in that fashion. 

• Degree partnership is more comprehensive than co- admission, based primarily on 
the way that enrollment services are employed. Comprehensive degree partnership 
programs allow students to move freely between institutions through coordinated 
enrollment services. These programs work best and provide most advantages to 
students when the institutions are close to each other, or when the partner university 
has substantial distance education offerings. 

 
Highlights 
 

• Students could choose to enroll exclusively at one institution, and change 
enrollment from institution to institution. They could enroll at the community 
college for all classes one term, and then enroll at OSU for all classes the next. 
There is no prohibition on this type of enrollment pattern, though it is not 
common.  

 
• A hallmark of degree partnership is a single application to both institutions, 

based on the university’s admission criteria (either for First-Year or Transfer 
Students). This prevents the degree partnership program from being used as a 
“back door” to admission to the university. 

 
• Students register at each school, and so must understand the registration 

requirements for both schools. Orientation programs at both schools also 
provide information and sessions for students in a degree partnership program. 

 
• Students registering for classes at each campus also pay the tuition associated 

with each campus.  
 

• Degree partner students registering at one campus only also have the option to 
pay fees at the other partner school, and thereby acquire access to library 
resources, recreation centers, clubs, housing, athletic tickets, and tickets to other 
campus events. Degree partner students can live on either campus. 

 
• Each institution bills degree partner students separately for only the classes that 

the student registers for at each institution. Via OFAX, schools share data for 
financial aid awards, and for end-of-term grade and compliance information. 

 
• Degree partner coding (usually by attribute code) is maintained throughout the 

student’s time at OSU, being removed only if the student is suspended (and 
therefore no longer eligible) or graduates. 
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• The identification of “home” school, by the student, for financial aid purposes 
is important. The movement of students from campus to campus means that 
students must take the initiative to ensure that the home school designation for 
financial aid purposes is appropriate for the specific term. 

 
• Degree partner students can experience both partner campuses fully, interacting 

with academic departments and administrative offices in much the same way 
that all other students do. 

 
• When issues arise in the areas of student grievances or student conduct, 

institutions work together very closely to arrive at the best solution for both the 
student, or students, involved and the partners. In the event degree partner 
students must pursue a complaint or grievance, it is handled by the campus 
where the issue arose. 

 

 


