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COLLEGE STUDENTS' PERCEPTIONS OF THE INFLUENCE OF BLACK
EDUCATORS DURING THEIR HIGH SCHOOL YEARS

INTRODUCTION

Teachers are among the most significant adults children and adolescents will

encounter during their developmental years. Serving as role models, counselors,

educators and consultants, among other things, teachers can touch many aspects of a

young person's life. Several studies have been conducted to determine how effective

educators serve in these various capacities. Some commonalties among the findings of

these studies include the presence of characteristics like egalitarianism, consistency,

compassion, and reflectivity (Davis, 1995; Kottler and Kottler, 1993). Teachers

demonstrating these qualities tend to be the most influential and therefore best

remembered by their students. This ability to establish effective relationships with students

is quite possibly the most important element in effective teaching (Jones and Jones, 1995).

A key component of the teacher-student relationship is power. According to John

Holt, there are two distinct ways in which educators bring power and authority to the

classroom. As teachers, they posses a somewhat arbitrary "role-bound authority" that

evolves from their classroom management responsibilities. The second type of authority,

"natural authority" which Holt claims essentially all instructors hold, is grounded in subject

matter expertise. The effective teacher relies more heavily on his or her natural authority

in establishing classroom relationships (Holt, 1972). Subsequent to Holt's line of thought,

William Glasser (1990) postulated that, "The real power comes from student's perceptions

of the teacher as competent to do the job...".

However, to date, few studies in educational research have been conducted from

the student perspective. Although teaching is a bi-directional process, the learner's

viewpoint is often overlooked (Batten, Marland, and Khamis, 1993). The lack of this type
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of research limits the inferences that can be made concerning student perception of teacher

authority and effectiveness. It also leaves a virtually unaddressed question, "Does the race

of the instructor influence student perception in regards to teacher effectiveness and

credibility?"

Purpose

The purpose of this study was to measure college students' perceptions of the

influence of Black educators during their high school years. The goal was to gain insight

into how students assess the credibility and effectiveness of their Black high school

teachers.

Significance

When dealing with a topic as emotionally charged as racial bias, of primary

importance to educational research is the admission that potential for such bias exists in

our public schools today. While the importance of many topics is strengthened through

the emphasis placed on them at various levels, the opposite may be true of this subject.

The lack of attention given to how students perceive their Black instructors seemingly

indicates that few researchers see a need for such an investigation. This type of

indifference exemplifies the institutional and structural racism that still exists in the United

States today (Foster, 1990).

Since our public school system is largely responsible for educating and socializing

this country's children (Carnegie Forum on Education and the Economy, 1986), it is in the

best interest of all to better understand what perceptions students are bringing to the

classroom. Due to their influence on future teachers, teacher educators can especially

benefit from the findings this type of study may generate. Teacher preparation programs

nationwide have implemented various recruitment strategies aimed at minorities (Arends,
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Clemson, and Henkelman, 1992). However, these future educators are seldom prepared

for the student attitudes and perceptions that await them in the public school classrooms.

The following literature review will shed light on the current status of Black educators in

the United States today and will demonstrate why a study on student perceptions

regarding the effectiveness of Black educators was long overdue.
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LITERATURE REVIEW

Although school integration in the United States brought together groups of

people with a common national identity, many of their social and cultural experiences

differed vastly (Mercer, 1973). In the years immediately following educational

integration, with the exception of the works by James A. Banks, relatively few studies

were done to explore the new racial configurations of the public school classroom (Bulmer

and Solomos, 1996; Reynolds, 1986). Only when the interpersonal realities of the

culturally diverse classroom became apparent to the mainstream did a substantial body of

literature on the subject emerge.

As this field of study progresses, more aspects of racial diversity in education are

being addressed. Several existing studies analyze the role of the teacher in a multicultural

classroom setting (Gillborn, 1990; Gollnick, 1992; Montecinos, 1995; Ross and Smith,

1992; Sleeter, 1993). Like most of the literature within this realm, the focus is on how

White teachers perceive students of color and what issues and instructional approaches

these educators should be aware of in order to ensure success. This call for reconstruction

of the White teacher paradigm may be due in part to the dramatically changing

demographics in this country where one in every three Americans will be a person of color

by the year 2000 (Commission on Minority Participation, 1988). The research is more

limited in relation to Black educators. Studies involving Black teachers often address such

common assumptions that students of color feel a closer connection to their minority

teachers as opposed to their White instructors (Grant and Secada, 1990; Meir, Stewart,

and England, 1989; Sleeter, 1993).

These and other related studies illustrate the importance of the teacher perspective

in this area of educational research. They also represent the growing specialized interest

nationwide in the areas of race and ethnicity. There remains, however, a largely ignored
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element within our racially mixed classroom: how students perceive their Black educators

with regard to effectiveness and credibility, especially at the high school level.

Prior to the dismantling of the "separate but equal" laws in this country, contact

between Black teachers and students of other races was limited. Following desegregation,

this contact slowly increased as Black teachers were transferred to formerly all-White

school districts. Here these "crossover" teachers (Claye, 1970) often faced students and

coworkers who possessed little or no knowledge of the Black community. According to

Gordon Allport(1954), a stereotype is a social construct that reflects people's prejudices

rather than an external reality and is "sustained by selective perception and selective

forgetting" (Berghe, 1997).

A 1972 survey of the stereotypes held by administrators showed that one-third of

White respondents viewed most Blacks as unstable and less ambitious than Whites

(Stones, 1973). Due to these and other negative perceptions, Black teachers of this era

were often isolated and treated with suspicion as they joined the newly desegregated

campuses. Although the Southern resistance to integration was more vocal, it should be

noted that many Northerners resisted the idea as well (Woodward, 1974).

School administrators in the newly integrated school systems often declared

publicly that their communities were "delighted" with the recent chain of events and that

all was "fine" (Craig and James, 1971), but a survey of Black educators proved otherwise.

Through open-ended questionnaires, crossover teachers reported problems with students,

some of whom felt uneasy with a Black teacher and others who showed a lack of respect

for a Black teacher's authority (In Mercer, 1973, p40). Findings from over sixty years of

research indicate that children are cognizant of the existing racial differences in society and

that their own racial attitudes mirror the value systems held by the adults in their lives

(Banks, 1994). In many of the White households during the time of desegregation the

inferior status of Blacks was considered "natural and inevitable" (Radke and Trager,

1972).
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School systems are virtual small-scale societies that possess their own culture and

the capacity to greatly impact the attitudes of those within it (Mercer, 1973). People's

perceptions of justice and fairness are often shaped during their school years and later

extrapolated to their adult lives (Baratz, 1986). The prevailing culture and climate of the

newly-desegregated public school system was one of tension, misunderstanding and doubt

based on stereotypes that were now being tested through forced, artificial associations

between Blacks and Whites. Selective perceptions which people hold are not always

changed, however, due to mere increased contact with persons of another race (Berghe,

1997; Mercer, 1973). It is difficult to draw a complete picture, especially from the student

perspective, that demonstrates precisely how students, in newly integrated yet

predominately White classrooms, perceived their Black teachers. The majority of studies

measuring racial attitudes in the United States have been conducted among the adult

population and on the national level (Greeley and Sheatsley, 1971; 1974; Smith and

Sheatsley, 1984; Stember, 1961) rather than in the classroom.

Another factor limiting the measurability of students' perceptions of Black

educators is the effort made by several communities in the North and the South to reduce

the likelihood that their White students would have a Black teacher. The most direct

effort perhaps was the reduction of Blacks within the teaching profession. Desegregation

displaced literally thousands of Black teachers throughout the South. As formerly all-

Black schools were closed, Black personnel were fired outright, refused new contracts or

pressured to resign (Hooker, 1970; Smith and Smith, 1973). While some of the larger

metropolitan schools in the country were required by the courts to maintain staff quotas,

most rural areas were not. Between the years 1968-1970 in six Southern states, 1072

Black educators lost their jobs while an additional 5575 White teachers and administrators

were hired. The number of Black school principals in North Carolina alone fell from 620

to 170 in just three years (Coffin, 1980; Hooker, 1970; Mercer, 1973).
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Of the faculty who were absorbed into the White school districts many were given

duties outside of the teaching realm. Some were demoted to hall monitor or textbook

clerk while others served as aides to often domineering White instructors (Foster, 1990;

Hooker, 1970). Many of those who were allowed in the classroom were ordered to teach

subjects outside their disciplines and then fired for "incompetence." Of the nineteen

teachers fired in this manner, who later challenged their dismissals in court, eighteen won

their lawsuits. This did little to offset the views many Whites held regarding the

competence of Black teachers (Hooker, 1970). Many were challenged by White parents

on the basis of race alone, at times resulting in parental requests for removal of their White

children from the classrooms of Black instructors (Foster, 1990).

According to Woodward (1974), racially segregated schools in the Northern

regions were more the products of individual prejudice rather than the collective

discrimination evidenced in the South through such legislation as the Jim Crow laws. As

Northern residents established their own neighborhoods in and around cities, they were

often built along color lines. The residential schools that emerged were inevitably lacking

in racial diversity. As the inner city schools became more integrated, Whites moved in

masses to the more homogenous suburban school districts. Northern Whites further tried

to avoid the effects of desegregation by withdrawing to private schools (Woodward,

1974).

Today's urban public schools are more diverse than ever before, yet rural and

suburban areas exist where classrooms are predominately White (Banks, 1994). To date,

there are still public school students who have never had a Black educator (Hendrix,

1993). The overt attempts in years past to reduce the number of Blacks in the teaching

profession have had devastating long-term effects. The number of Blacks entering this

career field has steadily declined since the 1960's (In Jaynes and Williams, 1989). Despite

a variety of recruiting strategies, less than five percent of students in teacher education

programs across the country are Black (American Association of Colleges for Teacher



8

Education, 1988; Arends, Clemson, and Henkelman, 1992; Haberman, 1989; Rodman,

1988). This continues to reduce the likelihood that White students in this country will

have a Black educator during their school years. Whether or not these trends will change

remains to be seen.

Black professors in higher education have, during the last few years, generated

hypotheses relative to these patterns as they exist in higher education. Several of their

studies concentrate on the challenges many Black professors face, such as lower salaries,

slower promotion rates, feelings ofisolation, and negative treatment by colleagues

(Benjamin, 1991; Singh, Robinson, and Williams-Greene, 1995). According to Hendrix

(1993) Black professors often feel they are held to a higher standard by their White

students. Although Hendrix's study yielded positive responses regarding feelings toward

Black professors, many of the subjects in the study divulged that White students also

question the credibility of their Black professors and do not readily accept them as

instructors.

Results of these studies, along with recent findings of racial attitude surveys

indicate that there remains in this country a considerable amount of Black-White

inequality, largely due to the continuing discriminatory treatment of Blacks (Bobo, 1987;

Kluegel and Smith, 1986). In addition there is evidence that the power structure in our

public school systems today has not been changed since desegregation, only rearranged.

What remains is an institutional and structural racism so deeply rooted that many are

oblivious to its presence (Delgado, 1996; Foster, 1990; Katz, 1978). Therefore, any racial

equity studies that focus on our educational institutions , especially regarding students'

perceptions of Black educators are desperately needed. Existing studies regarding student

views of Black professor credibility are valuable, but they neglect a crucial and formative

time in the lives of today's youth--the high school years.

In an attempt to determine how students perceive the effectiveness and credibility

of Black teacher, this study analyzes college students' perceptions of the influence of
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Black educators during their high school years. Investigation of this issue is critical to the

overall examination of race relations in the United States. The public educational system

cannot truly move forward in terms of multicultural awareness without a more

comprehensive knowledge base concerning the stereotypes and prejudices that lie within

classroom walls.

According to Batten's study (1993) regarding teacher effectiveness, one of the few

in educational research conducted from the student perspective, students are excellent

sources of information with respect to classroom climate. Batten adds that students often

provide thoughtful, perceptive judgments due to their extensive classroom experience

(1993). Additional studies that value the student viewpoint ( see Dunn, 1987; Hofsteder,

1996; Lewis and Lovegrove, 1988) represent a multitude of educational venues. Hendrix

(1993) serves as the best model for the present study. Hendrix's work taps into college

students' perceptions of the credibility of their Black professors. A major difference

between the Hendrix study and the present one is the use of high school teachers as

opposed to higher education faculty as the focus of the survey questionnaires administered

in each.
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METHODS

This study was designed to assess students' perceptions of the credibility of their

Black high school educators. Using open-ended questionnaires, participants were able to

share their feelings by answering four questions pertaining to credibility as a definable

concept and how that defined concept applied to their Black high school teachers.

Subjects

The subject pool for this study was comprised of undergraduates attending a

Northwestern land grant institution. The convenience sample selected from this

population consisted of two introductory level speech communication classes and two

introductory level education classes. The communication course is part of the university's

required baccalaureate core and was chosen in order to solicit information from students

with various majors. The education classes were chosen because the students also

represented a variety of majors as well as interests in both elementary and secondary

teaching.

All respondents in this study were volunteers and their course grades were not

contingent upon their participation. All identifying information was separated from the

subjects' responses to ensure anonymity.

Research Instrument

The research instrument contained three sections, arranged on one two-sided page.

See Appendix A. To elicit responses from all subjects, Section A of the survey requested

that students answer the questions whether or not they had actually been the pupil of a

Black high school teacher. Section C contained demographic descriptions of the

respondents.
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The four open-ended questions in Section B were initially designed by Hendrix for

use in her 1993 study analyzing student perceptions of the credibility of Black college

professors. A few modifications of the original instrument were made for use in the

present study. Permission to use the questionnaire was obtained from Hendrix prior to its

alteration and subsequent administration. See Appendix B. The open-ended format

allowed respondents to answer questions from their own unrestricted perspective. All

items were approved by the University Committee for the Protection of Human Subjects.

See Appendix C. No revisions were made to the survey following approval.

Procedure

The researcher made arrangements with the course instructors regarding

administration of the survey questionnaire. A copy of the research instrument was

submitted to the professors for their approval along with a brief explanation of the

research topic. At the suggestion of the speech communication professor, the survey was

given on the first class day of the term in both of her course sections. This ensured a

higher response rate since class attendance is usually the highest at the beginning of the

term. This professor also explained to her students how research is conducted, stressing

that data is often collected on university campuses. As she introduced the researcher, the

professor told the students that by filling out the survey questionnaire they were subjects

of original research. Prior to the distribution of the survey questionnaire, the primary

researcher asked subjects to answer the questions with regards to their actual Black high

school teachers or imagined ones if the former premise did not apply. Questionnaires

were distributed during the last twenty minutes of class. In the education classes, data

was collected midterm. Due to the nature of the course enrollment was more stable,

therefore precluding the need for targeting the first class day. The survey was

administered several minutes into the regular class session, following a brief course-related

lecture by the professor. Students in all classes were asked to read an informed consent
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document attached to the survey and sign it if they were willing to participate in the study.

See Appendix A. The questionnaire took an average of fifteen minutes to complete, after

which the students unstapled them from the attached consent form. The researcher

collected both pages and stacked them in separate piles.

No records were kept of non-participants. The data consisted of those who chose

to be involved. A total number of 295 surveys were collected. 240 were gathered from

the communication classes with the remaining 55 taken from the education classes.

Data Analysis

Demographic information was collected from 55 Education students and 240

Introduction Speech Communication students. Tables were developed to indicate the

gender, present chronological age, and self-disclosed race of each student, in addition to

their experience with a Black high school educator. The Education classes were

summarized separately due to the heavy concentration of females and upperclassmen and

the orientation of these students to the teaching field.

All demographic data was coded based on a system devised by the researcher and

entered into an Microsoft Excel spreadsheet. The coding system is summarized in Table

1.

Table 1. Demographic coding system used for data analysis.

Gender Age Race Experience with Black educator
Unknown-0 Unknown-0 Unknown-0 Unknown-0
Female-1 (17-20)-1 Caucasian-1 Yes-1

Male-2 (21-24)-2 Other-2 No-2
(25+)-3

Note: the "Unknown" descriptor was used when subjects failed to disclose the relevant information
on the survey questionnaire.
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Students were asked to respond to the following four questions. The complete

questionnaire appears in Appendix A.

1. What does it mean to say a teacher is credible?

2. Did you find your Black high school teacher to be credible? Please discuss

why or why not.

3. What other words are the same as or similar to "credible?"

4. What was your first impression of this teacher on the very first day of class?

Did your impression of the Black teacher change by the end of the course?

Why?

In all instances students were encouraged to give multiple responses for each

question. To properly account for the multitude of answers, sets of categories were

developed by the researcher. Responses were then carefully analyzed and placed under

the appropriate category among those designed for the question at hand.

What does it mean to say that a teacher is credible?

Initially over 30 response categories were established as responses were analyzed.

This list of categories is in Appendix D. Further analysis of the data yielded the following

four categories (into which the 30 plus response categories were classified):

0. Unknown
1. Personal traits
2. Performance as an educator
3. Knowledge/education/experience

The Unknown category includes non-responses. Personal Traits includes the

individual attributes of a teacher listed by respondents. Examples included "reliable,"

"trustworthy," and "fair." Performance as an educator refers to teaching skill and

effectiveness. Examples of this category's contents included responses like "able to

teach," "communicates information well," and "has a well-organized teaching plan." The



14

third category, Knowledge/education/experience, includes responses referring to an

educator's professional training. Examples included, "has proper credentials," "has been

to college," "knows subject matter."

Did you find your Black educator to be credible? Please discuss why or
why not

Categorization of responses to Question Two presented several difficulties

resulting in the need for five categories:

0. Unknown
1. Yes
2. No
3. Conditional
4. Other

The need for additional categories beyond Yes or No stemmed from respondents placing

conditional limits on their responses. For example, an 18-year old White male speech

student who never had a Black educator wrote, "If they had all the necessary skills and

were honest, then "yes." Conditional includes these types of responses. Other responses

did not clearly address the question thus were difficult to classify. For example, a 20-year

old Nepali speech student wrote, "Credibility should not be judged upon the ethnicity,

race, or gender of a person." The Other category features responses of this nature.

What other words are the same as or similar to credible?

Initially over 20 response categories were established as responses were analyzed.

This list of categories is in Appendix E. Further analysis of the data yielded the following

four categories (into which the 20 plus response categories were classified):

0. Unknown
1. Personal traits
2. Performance as an educator
3. Knowledge/education/experience
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Personal Traits includes the individual attributes of a teacher listed by respondents.

Examples included "believable," "respectable," "reliable." Performance as an educator,

refers to teaching skill and effectiveness. Examples of this category's contents included

responses like "competent," "communicates information well," and "is professional."

Knowledge/education/ experience includes responses referring to an educator's

professional training. Examples included, "qualified," "has been to college," "knows

subject matter."

What was your first impression of this teacher on the very first day of
class? Did your impression of the Black teacher change by the end of the

course? Why?

Responses to each element of the question were analyzed separately as Part A and

Part B. To categorize the students' reported first impressions of their Black teachers (Part

A), answers were classified into one of four categories:

O.Unknown
1.Positive
2.Negative
3.0pen-minded/curious

The Positive category included responses like "I felt he would be a good teacher"

and "She knew her subject matter well." Examples of the Negative category, included,

"My first feeling was of discomfort" and "I thought she was mean." Examples of

responses classified as Open-minded/curious, included "Same as any other teacher" and "I

wondered what they would be like."

In answering the second part of the question, students indicated whether or not

their impressions changed by the end of the course. The researcher sorted these responses

into one of four categories:

O.Unknown
1.Yes
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2.No
3.Conditional

Conditional includes responses which indicate that any change in the subject's

impression would be contingent upon a given event. For example, a 21-year old White

speech student wrote, "My opinion would change if the teacher didn't seem to know what

he/she was talking about."
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A total of 240 speech communication students and 55 education students were

part of the initial survey. Not all of these subjects submitted comprehensive demographic

information. Surveys which omitted any or part ofthis identifying information were

omitted. Responses of seventeen speech students and seven education students were not

included, leaving 272 surveys for consideration. Of the remaining 272 subjects there were

135 males and 137 females. 222 of the subjects described their racial/ethnic identity as

White/European American/non-Hispanic. Of the 50 non-White students, 30 described

their racial/ethnic identity as Asian or Asian American, three as Black/African

American/non-Hispanic, seven as Hispanic or Latino American, and six as American

Indian or Alaskan Native. The study also included two Pacific Islanders, one Nepali, and

one Middle Eastern. Of the surveys considered, 43 subjects reported experience with a

Black educator during their high school years. See Table 2. For additional demographic

data, see Appendices F and G.

Table 2. Demographics of all subjects.

Participants 272
Males 135

Females 137

Whites 222

Non-Whites 50

Asian/Asian-American 30

Black 3

Hispanic 7

American Indian/Alaskan Native 6
Pacific Islander 2

Middle Eastern 1

Nepali 1
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What does it mean to say that a teacher is credible?.

Speech communication students' responses to what they believe it means to say

that a teacher is credible are located in Appendix H. The majority of the responses, 83,

fell under the Knowledge/education/experience category. Seventy-four subjects gave

responses that were classified under Performance as an educator while 61 respondents

reported that teacher credibility was determined by the first category, Personal Traits.

Education students' answers to this question can be found in Appendix I. The

responses were more concentrated into the second and third categories than in the speech

classes. Only eight of the education students reported personal traits as an indicator of

credibility. Several emphasized knowledge of subject matter and the use of instructional

strategies as indicators of credibility. Table 3 represents the combined responses of all

classes according to their experiences with a Black educator.

Table 3. Responses from all subjects to Question One: What Does it Mean to Say that a

Teacher is Credible?

% of Total % of Responses

Personal Traits Black Educator 25* 35**

No Black Educator 24

Performance Black Educator 34 33

No Black Educator 34

Knowledge/
Education
Experience

Black Educator 38 30

No Black Educator 40

No Response 2
Note: *% of Total is the number of all students that answered in each category divided by the total
number of students surveyed (272). **% of Responses are based on the number of responses in each

category divided by the number of students with and without a Black educator (43 and 229 respectively)
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Did you find your Black educator to be credible? Please discuss why or why not.

Of the 31 speech communication students reporting experience with a Black high

school educator, all replied to this question. See Appendix J. Twenty four of these 31

students said they found their Black teacher(s) to be credible while five of them did not.

Only one of the respondents who answered the question from an imaginary standpoint

reported their Black teacher as non-credible. Of the remaining 142 responses, 20 were

classified under the Conditional category where they described an "if/then" context,

indicating if their imaginary Black teacher portrayed certain characteristics, then they were

credible. Nineteen of the "imagined" responses did not fully address the question and

were classified as Other. A sizable number of students (106) who never had a Black high

school teacher said they found their imagined one to be credible with no conditions

attached. In total, 48 White males, 36 White females, 14 non-White males and 10 non-

White females gave an unconditional "Yes" response to this question. Forty-eight speech

students declined to respond to Question Two.

Among the education students, there were no second category, No, responses.

See Appendix K. Most of the answers provided were more lengthy that those from the

speech communication classes. Overall, the "Yes" responses from education students

provided more detail than those from the speech classes. Table 4 describes how all

subjects responded to Question Two.
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Table 4. Responses from all subjects to Question Two: Did You Find Your Black

Educator to be Credible?

% of Total % of Responses

Yes Black Educator 58* 83**

No Black Educator 53

No Black Educator 2 11

No Black Educator <1

Conditional Black Educator 11 2

No Black Educator 13

Other Black Educator 8 4

No Black Educator 10

No Response 19
Note: *% of Total is the number of all students that answered in each category divided by the total
number of students surveyed (272). **% of Responses are based on the number of responses in each
category divided by the number of students with and without a Black educator (43 and 229 respectively)

What other words are the same as or similar to credible?

For the speech communication students, the responses to this question were much

less divided across the response categories than in Question One. See Appendix L. The

Personal traits category contained 112 of the 193 total responses to Question Three. No

other significant trends were noted along lines of gender, race, age, or experience with a

Black educator.

Noting the classification of terms education students listed as being the same as or

similar to credible, answers were closely divided. The Personal traits category contained

22 responses and the Knowledge/education/experience category had 17 responses. See

Appendix M. For the response rate of all classes, refer to Table 5.
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Table 5. Responses from all subjects to Question Three: What Words Are the Same as

or Similar to Credible?

% of Total % of Responses

Personal Traits Black Educator 49* 51**

No Black Educator 48

Performance Black Educator 14 12

No Black Educator 15

Knowledge/Educati
on/ Experience

Black Educator 25 30

No Black Educator 23

No Response 12

Note: *% of Total is the number of all students that answered in each category divided by the total

number of students surveyed (272). **% of Responses are based on the number of responses in each

category divided by the number of students with and without a Black educator (43 and 229 respectively)

What was your first impression of this teacher on the very first day of class?

More subjects in the speech communication classes declined to answer this

question than not. See Appendix N. These Unknown classifications came from those

who were mostly White males ages 17-20 with no experience with a Black educator. Of

the subjects who chose to reply, the majority of their responses were placed under the

third category Open-minded/curious. These students described a willingness to know

more about their Black educator. Several of these responses included some ofthe same

assumptions evidenced in Question Two. See Appendices I and M.

Among the students who experienced a Black educator, most reported a positive

first impression of their teacher. Of the 18 respondents who reported a "Negative" first

impression, only five actually had a Black high school teacher.

The education classes also recorded a high non-response rate, but no student with

experience with a Black educator declined to respond. See Appendix 0. These

experienced students contributed largely to the responses under the Negative category.
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Among those students with no Black educator, fifteen reported positive first impressions

of their Black educators and fourteen gave an Open-minded/curious response.

Table 6 details how all subjects answered Question Four (Part A) based on their

experience with a Black educator.

Table 6. Responses from all subjects to Question Four (Part A): What Was Your First
Impression of This Teacher on the Very First Day of Class?

% of Total % of Responses

Positive Black Educator 25* 51**

No Black Educator 19

Negative Black Educator 9 23

No Black Educator 7

Open-minded/
curious

Black Educator 27 9

No Black Educator 31

No Response 39
Note: *% of Total is the number of all students that answered in each category divided by the total
number of students surveyed (272). **% of Responses are based on the number of responses in each
category divided by the number of students with and without a Black educator (43 and229 respectively)

Did your impression of this Black educator change by the end of the course?

Several subjects who answered Part A of Question Four, failed to answer Part B of

the same question. See Appendix P. Therefore, many "first impression" responses were

not followed up with information as to how that initial impression endured throughout the

course. The majority of the students that reported a positive first impression of their

Black educator in Part A stated that this impression did not change by the end of the

course (thus, remaining positive).

Thirteen of the speech students replied that their impressions would change if

conditions warranted it. These Conditional responses included only those students with

no Black educator. See Appendix Q for the responses of the education students to Part B
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of Question Four. Eleven of the students reported that their first impression of their Black

educator did change by the end of the course.

Twelve of the students reported that their impression of their Black educator did

not change. Six of the responses in the No category had no experience with a Black

educator. Most of the twelve responses maintained the positive first impression reported

in Part A of Question Four.

Table 7. Responses from all subjects to Question Four (Part B): Did Your Impression of
This Black Educator Change by the End of the Course?

% of Total % of Responses

Yes Black Educator 13* 30**

No Black Educator 10

No Black Educator 25 46

No Black Educator 21

Conditional Black Educator 6 0

No Black Educator 6

No Response 56
Note: *% of Total is the number of all students that answered in each category divided by the total
number of students surveyed (272). **% of Responses are based on the number of responses in each
category divided by the number of students with and without a Blackeducator (43 and 229 respectively)
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DISCUSSION

This study was designed to assess college students' perceptions of the credibility of

their Black high school educators. The open-ended format of the questionnaire used in

this endeavor allowed subjects to respond freely resulting in narratives that contributed to

a few undeniable trends.

It is appears that several subjects felt uncomfortable with the topic of this project.

Some expressed their disapproval through direct, negative comments that questioned the

purpose of this type of study. While many of these comments seemed to express a

genuine concern that the research project at hand may be attacking Black educators in

some way, others readily dismissed the topic as not necessary-- a non-issue. Such

dismissal possibly indicates a lack of awareness in this region of the racism that still exists

in this country.

As indicated in Appendix H, 61 of the speech communication students reported

that teacher credibility is defined by personal traits. Only eight of the 55 education

students reported personal traits as an indicator of credibility. This disparity may reflect

the latter student's teacher education background which emphasizes knowledge of subject

matter and instructional strategies. Or perhaps it shows their reluctance to evaluate

teachers on a personal, rather than professional level.

With regard to Question Two, the majority of the subjects in this study found their

Black high school educators to be credible. The responses based on actual experiences

with a Black educator appeared to address the questions more openly and honestly. This

could be attributed to a higher comfort level due to the experience or simply a greater

willingness on behalf of these particular students to provide more open responses.

Many of the "Yes" responses did not take anything into account beyond the race

of the teacher. Several of these respondents compared their imagined Black educator to
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the White teachers they had actual experience with. For example, a 20-year old White

male wrote, "He would be just as credible as one of my white teachers." An 18-year old

White female stated. "I would assume that a Black high school teacher would be just as

good as a white one." In many instances credibility was assumed without reference to the

educator's qualifications. These responses may have been written to please the researcher

or to appear socially acceptable. They may also contain evidence of institutional racism.

Since 48 speech students and five education students declined to respond to this question.

One can only wonder what attitudes and perceptions lie beneath these refusals, but one

19-year old White female shared her feelings as to why she did not respond. On the front

of her survey she wrote:

"I think this is exactly why we have racial problems today. Doing
surveys on our perception and making us think weather (sic) we
had a black teacher. I don't care if I have a black, white, hispanic
or Chinese teacher as long as I feel I gained something from them
by having them as a teacher. I don't believe this survey or any type
of racial survey should be given.

Many education students provided conditional responses which reflected

comprehension of the term "credibility." A 23-year old White female wrote:

I don't believe credibility is ethnic-based. I had predominantly
White teachers. Some were credible, some were not. Blaming or
excusing any kind of unprofessionalism on skin color is
unacceptable to me.

A 20-year old White female wrote:

Even though I did not have a black high school teacher, I do not feel that I could

say a teacher is "credible" based on the color of his skin. Credibility varies among

individuals and it is something that needs to be felt and observed through time. It is not a

characteristic that one may first notice about a person. This may be due in part to the
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higher average age of these students and/or higher academic level, or perhaps their

knowledge of the teaching field.

Part A of the final survey question, "What was your first impression of this

teacher on the very first day of class?," produced mostly Open-minded/curious

responses. However, the individual Black educator is compared to White educators as a

whole. For example, a 29-year old White female wrote, "My impression would be the

same as with White teachers." Additionally, an 18-year old White female wrote, "I

found they are the same as any White teacher. Everyone has a different style." Following

this trend, a 22-year old White male wrote, "My first impression was no different than it

would have been for a White teacher." Such a response may display an absence of

prejudice or it could indicate the presence of a "White standard" against which Black

educators are measured. Among the speech students over half of the Negative responses

were given using a hypothetical standpoint. It cannot be known if these remarks were

honest or intended to be inflammatory; but, the researcher has no choice but to take them

at face value. Examples included:

"He seemed callassed (sic) at first, but I later realized he really was callassed."
33-year old American Indian male referring to his

imagined Black teacher

"I couldn't understand his jive."
21-year old White male referring to his imagined

Black educator

"They came across as bold and brash."
19-year old White female referring to her imagined

Black educator.

"Scary!"

-20-year old White female referring to her

imagined Black teacher.
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In many cases, the education students provided a rationale for their positive and

open-minded or curious responses. In many cases rationale was provided by these future

teachers. For example, one 21-year old White female with no experience with a Black

educator wrote:

I remember I'd seen him before and was a little wary of him on the
first day of class, but he was completely new to the school and I'm
a little wary of all new teachers. I felt comfortable with him. He
proved to be very knowledgeable, traveled, and culturally diverse.

A 20-year old Native American female with no experience with a Black educator wrote:

I was probably a little surprised, but it wasn't that big of a deal. I
know I would have subconsciously come in with some stereotypes.

The high non-response rate to Part B of Question Four may indicate that several

subjects did not thoroughly read the question. It may also mean that many subjects were

unwilling to imagine an initial impression or a change in impression. In most cases those

who did report a change described a shift from an open-minded/curious perspective to a

more positive, comfortable impression. For example, a 33-year old Black male who had

a Black high school educator wrote, "My teacher came off shy because he never taught

the class before, but through time we all became close friends by the end of the course."

Of the Yes responses, most indicated a shift from an open-minded/ curious perspective or

negative perspective in Part A of Question Four to a positive, more comfortable

impression. Examples included:

I thought he was tough when I first saw him because of the way he
looked and spoke at the class. I was intimidated. As the class
went on, my views changed of him. He was still tough, but he was
easy to talk to and he motivated me to learn.

-19-year old White female referring to her imagined
Black educator

He was a military person-mean, strict, and scary. But I felt later
that his reasons were to create powerful expectations of appropriate
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dynamic and excited about science...and the reason I chose to
become a teacher.

-22-year old White female referring to her
Black high school science teacher

In answering Question Four, whether Part A or Part B, no education student

measured their impression of the Black educator against a White (teacher) standard.

Many of their statements described the educator's teaching style and classroom demeanor.

See Table 7 for response totals of all subjects to Question Four (PartB).

Possible Explanations

Many hypotheses can be developed from this data. First, of the students with no

experience with a Black educator, those in the Education course seemed to answer

Questions Two and Four with careful consideration. The many conditional and open-

minded/curious-type of responses from these students may reflect a deeper understanding

of the teaching profession than those in the Speech course. Education students stated that

teacher credibility is closely related to instructional technique, which is a primary focus of

education class curriculums.

Second, upon closer examination of responses to Questions Two and Four, an

interesting pattern emerged. Apparently many subjects attempted to prove their

acceptance of Black educators as credible by comparing them to White teachers. A

"White standard" of credibility, by which the Black educator was measured, was assumed

by several members of this predominately White subject pool. This subtle comparison

appears to fit Banks' definition of institutional racism. In his 1994 book he wrote, "When

discrimination based on race becomes institutionalized within a society and the dominant

group has the power to implement its racial ideology within these institutions, institutional

racism exists" (Banks, pp. 55). It is this type of covert racism (seemingly evident in these

students' responses) that predominates in the US today (Banks, 1994). If Black high

school educators are being held to an arbitrary "White standard," it is likely that they are
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more heavily scrutinized in the individual level that their White counterparts. With the

already shrinking number of Black teachers in this country, this sends a negative message

to all planning to enter the profession.

Third, it appears that to many people, race and race-related concerns are not

preferable topics of discussion. Several responses generated by the survey contained

somewhat defensive undertones that proclaimed the respondent's absence of prejudice.

According to Delgado, strong prejudices often lie within the very people who deny them

the most (1996). It seems that many students tried to be sensitive to the issue of Black

teacher credibility through carefully phrased, positive responses that could be described as

"politically correct." One 22-year old White respondent summarized this point by writing,

"I am neutral but cautious. The media has hyped race conflict to a point where I'm

cautious at first around all people of color. By cautious I mean careful to be very

politically correct and not say anything potentially offensive." If other responses 'were

written from this same viewpoint, it could be argued that the statements are not indicative

of the subject's actual feelings. This greatly limits what benefits can be drawn from this

type of research. When the student perspective is assessed, it mustn't be clouded or

altered because the students feel pressure to provide only socially acceptable answers.

This hinders communication and prevents questions from being asked that could lend

themselves to deeper cross-cultural understanding. This trend among responses

challenges those in educational research to question the value of the so-called "political

correctness" in our society. If it is a barrier to how this country can begin to eradicate

racial discrimination and prejudice, then further investigation of this concept is mandatory.

A fourth trend that is perhaps cause for concern can be found among the students

who never had a Black educator, yet gave a negative response to Question Four(Part A)-

What was your first impression of this teacher on the very first day of class? If these

students imagined a negative first impression of their Black educator, it would appear that

the respondent actually possess a negative view toward Black teachers. Is it possible that
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such negativity indicates the presence of stereotypes and prejudices since both (according

to multicultural theorists) are created from a lack of exposure to or knowledge about a

given subject? This finding suggests the need for more cross-cultural education in our

public school systems, which includes exposure to people (specifically teachers) of various

cultures.

Fifth, students who reserved judgment on the credibility of their hypothetical Black

educators contributed to another notable trend for this field of research. Many subjects

declined to deem an educator credible or not, regardless of race, without first knowing if --

that teacher met their definition of credibility. Similar responses reflected open-minds and

curiosity about Black educators. These students chose to not imagine characteristics of

their Black educator, reporting that someone cannot be evaluated hypothetically. These

responses send the message that all teachers deserve the chance to prove themselves as

credible through their teaching abilities and that credibility should not be awarded or

denied based upon the color of an educator's skin. Does this mean that this question has

the potential to become a barometer to expose hidden racism?

Finally, this study also revealed that in certain areas of the country, it is entirely

possible for a student to go from kindergarten to their senior year in college without ever

having experienced a Black educator. This removes the opportunity for a Black individual

to influence student learning through being a role model or mentor. Instead it could open

the door for negative stereotypes that some students hold regarding Black individuals to

be perpetuated. Hendrix's study, conducted among a predominately White student

population as well, also included a number of students with no experience with a Black

educator. This supports the need for a more culturally diverse teaching force in the United

States. Students need exposure to Black educators. Subjects in the Hendrix study who

did have a Black teacher at some point in their life reported a higher comfort level with

teachers of a different race than their own (1995).
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Study Limitations and Future Research

This study was conducted in a state with only one Black educator per 2000 public

school students. This greatly reduces the likelihood of having a Black educator during the

high school years. Future projects in this subject area will require a broader geographical

scope, specifically in areas where Black educators are more common. This will eliminate

the need for subjects to answer questions from a hypothetical standpoint.

A second limitation was the use of college students instead of high school students.

College students represent only a small percentage of high school populations in the

United States. Higher education has the potential to instill new ideologies or value

systems into students, therefore removing a crucial elementhow the high school student

views his or her Black educator at the time of instruction. Experiences reported from

hindsight may not provide an accurate account. To ensure relevance, future studies need

to be conducted in a more authentic environment. The Hendrix study contained this

authenticity in part because her research pertained to Black college professors. The

college setting, however, was not as conducive to the present research project.

A third limitation was the predominately White subject pool. It needs to be known

how all students perceive their Black educators. This study's subject pool contained only

three Black students. This problem can be solved, of course, by conducting future

research in a more racially diverse region.

Since this field of research addresses the human dynamic and race relations, there

will always be a need for it in the educational arena. It's related literature base can never

be truly complete. To better understand the attitudes students have toward their Black

educators, the lines of communication must be opened. More research needs to be

conducted from the student perspective that encourages honest, open responses. Some

questions to be raised for consideration are:
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I. Is today's "political correctness" hindering cross-cultural communication in
this country?

2. Are (White) students who never experience a black educator more prone to
exhibit characteristics of institutional racism?

3. How do Black high school students perceive their Black educators?

4. Can an instrument be devised to detect covert racism in our public schools?

Unfortunately, it seems that only when it is proven that racism still exists in this country

will those in positions to make a change be moved to action.
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Appendix A: Survey Questionnaire With Informed Consent Form
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INFORMED CONSENT FORM

The Department of Education at Oregon State University supports the practice of

protection for human subjects participating in research. The following information is provided

for you to decide whether you wish to participate in the present study. Your participation is

solicited although strictly voluntary. You should beaware that even if you agree to

participate, you are free to withdraw at any time without penalty.

In this study, we are interested in how students perceive the effectiveness of black high

school educators. While we are gathering information from you personally, we will analyze

and report data across all participants in this study. As such, your answers on the survey are

confidential and will not be publicly attributable to you.

Statement of Confidentiality: After you complete the survey, your answers will

be kept confidential and anonymous. No persons, except the researchers in this study, will

ever read your answers.

Statement of Risks and Benefits: This study will not put you at any physical,

psychological, or emotional risk While this study is not designed to directly benefit you, we

believe that through your participation you will increase your understanding of how you

perceive black high school educators. Also, your participation will provide us with data from

which we can understand how other people make similar evaluations.

If you would like additional information concerning this study, before or after it is

complete, please contact me by phone, mail, or e-mail.

Sincerely,

. Joanne B Engel, Principal Investigator
Department of Education, Education Hall
Oregon State University
Corvallis, Oregon 97331
(541) 737-5989

e-mail: engelj@ccmalorst.edu

Michelle Hooper,

Graduate Student

I have read this Informed Consent Form, understand my rights
and responsibilities, and agree to participate in this research study. After sisming, tear off this
page and turn it in separately from the attached questions.
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Student Perception of High School
Teacher Effectiveness Survey

flIf you filled out this survey in an earlier class, please check this box and turn in.

Section A:

Have you ever had a black educator as a teacher during your high school years? (check one)

Yes No

If you checked "No," imagine that you did and answer the questions that follow. If "yes,"
please respond keeping the black educators who taught you in mind. Use back of paper if
necessary.
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Section B:

1. What does it mean to say a teacher is credible?

2. Did you find your black high school teacher to be credible? Please discuss why or why
not.

3. What other words are the same as or similar to "credible?"

4. What was your first impression of this teacher on the very first day of class? Did your
impression of the black teacher change by the end of the course? Why?

Section C:

Gender (circle one) Male Female
Aee
Year in College (circle one) Freshman Sophomore Junior Senior Other

Which best describes your racial/ethnic identity? (Please check all that apply.)
White, European American, Non-Espanic
Asian or Asian American
Black, African American, Non - Hispanic
Middle Eastern or Middle- Eastern American
North African or North African-American
Pacific Islander
Hispanic or Latino American
American Indian or Alaskan Native
If none of the above choices apply to you, please use your own description:

Decline to respond
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Appendix B: Permission to Use Survey Questionnaire
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Appendix A: Survey Questionnaire With Informed Consent Form

The University of Memphis
Memphis, Tennessee 38152

Department of Communication

Ms. C. Michelle Hooper
School of Education
Oregon State University
Corvallis, OR 97331

Dear Ms. Hooper.

February 12, 1997

901/678-2565
FAX 901/678-4331

Thank you for expressing your interest in my work. I am providing you with two of my
papers, one which is scheduled to appear in The Howard Journal of Communication this fall,
which address student perceptions re the influence of professor race. Both papers include the
professor credibility survey which was administered in each of the six courses I observed.

You are welcome to use the same survey or to extract various aspects of this survey when
developing your own document. I would, of course, appreciate a notation in your work
indicating that you have done so.

Please keep me informed of your findings as well as pertinent research which is being
conducted by other scholars.

Sincerely,

Ka erine G. Hendrix, Ph.D.
Assistant Professor & Basic Course Director

A Tennessee Board of Regents Institution

Oppommy Alfirrna.. Aaron UnverVy
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Appendix C: Human Subjects Approval Form



OFFICE

OF

DEAN OF RESEARCH

OREGON

STATE

Uravtasrrt

;121:ar Adasinisrgica

Camara. On=

97331-2140

541-737-0670

FAX: 541-737-3093

1NFER1ST

ramisca@o=natlergoiu

February 12, 1997

Principal Investigator:
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The following project has been approved for exemption under the guidelines of
Oregon State University's Committee for the Protection of Human Subjects and
the U.S. Department of Health and Human Services:

Principal Investigator(s): Jodi Engel

Student's Name (if any): C. Michelle Hooper

Department

Source of Funding:

Project Title:

Comments:

Education

College Student Perceptions of the Influence of Black
Educators During their High School Years

This approval is valid for one year from the date of this letter. A copy of this
information will be provided to the Committee for the Protection of Human
Subjects. If questions arise, you may be contacted further.

Sincerely,

(7)7111tMary L. Nunn
Sponsored Programs Officer

cc: CPHS Chair
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Appendix D: Comprehensive List of Response Categories for Question One: What
does it mean to say that a teacher is credible?
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Comprehensive List of Response Categories for Question One: What does it mean
to say that a teacher is credible?

knowledgeable /well- educated
helps students learn
effective communication of material
teaching is factual/truthful
has tools to teach well
is fair/unbiased
qualified
enjoys teaching
honest
trustworthy
respected/highly regarded
reliable
experienced
shows interest in student success
is up-to-date
believable
caring
teaches relevant material
well-prepared
good person
honorable
competent
uses a variety of teaching methods
respects students
right for the job
capable
understanding
high moral standards
motivating
committed to teaching
confident
positive attitude
good background
passionate
good role model
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Appendix E: Comprehensive List of Response Categories for Question Three:
What words are the same as or similar to credible?



49

Comprehensive List of Response Categories for Question Three: What words are
the same as or similar to credible?

knowledgeable/educated
honest
reliable
trustworthy
respectable
believable
good
reputable
recommended
capable
responsible
factual
dependable
useful
professional
accredited
honorable
worthy
accountable
experienced
qualified
accurate
unbiased
effective
competent
valuable
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Appendix F: Demographic characteristics of the respondents from the Speech
Communications classes.



Appendix F: Demographic characteristics of the respondents from the Speech

Communications classes.

Black Educator I

Yes

No

TOTAL I

51

Race I Gender Age Subtotals
17-20 I 21-24 I 25+

White
Male 9 3 1 13

Female 3 0 2 5
18

Other
Male 5 1 1 7

Female 6 0 0 6
13

White
Male 66 14 8 88

Female 56 12 3 71

159

Other
Male 10 6 2 18

Female 11 3 1 15
33

223
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Appendix G: Demographic characteristics of the respondents from the Education
classes.



Appendix G: Demographic characteristics of the respondents from the Education

classes.

Black Educator I

Yes

I

No

Race L Gender Age
17-20 I 21-24 I 25+

White
Male 1 1 0

Female 2 5 0

Other
Male 0 2 0

Female 1 0 0

White
Male 0 3 2

Female 14 17 0

Other
Male 0 0 0

Female 1 0 0

TOTAL

53

Subtotals

[
2
7
9

2
1

3

5

31
36

0
1

1

49
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Appendix II: Speech communication students' responses to Question One: What
does it mean to say that a teacher is credible?
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Appendix H: Speech communication students' responses to Question One: What does it
mean to say that a teacher is credible?

Educator? Race Gender I Age

No
0*

White

Response Category
1** 2*** 3****

Male 17-20 0 16 19 31

Female

Other

21-24 0 3 7 4
25+ 0 2 3 3

17-20 1 13 20 22
21-24 0 3 3 6

25+ 0 1 1 1

Yes

Male 17-20 1 4 3 2

IFemale

Total

White

21-24 1 2 1 2

25+ 0 2 0 0

17-20 0 1 7 3

21-24 1 0 0 2
25+ 0 1 0 0

4 48 64 76

Male 17-20 1 4 0 1

21-24 0 2 3 0

25+ 0 1 1 0

Female 17-20 0 2 1 0

Other

21-24 0 0 0 0

25+ 0 0 1 1

Male 17-20 0 2 2 1

IFemale

21-24 0 0 0 1

25+ 0 0 0 1

17-20 0 2 2 2

Total

21-24 0 0 0 0

25+ 0 0 0 0
1 13 10 7

TOTAL I 1
5 I 61 74 83

*0-Unknown
***2-Performance as Educator

**1-Personal Traits
****3-Knowledge/education/experience
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Appendix I: Education students' responses to Question One: What does it mean to
say that a teacher is credible?
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Appendix I: Education students' responses to Question One: What does it mean to say
that a teacher is credible?

Educator? I Race I Gender I Age

No
White

Response Categor
0* I 1**

I Other

Yes

Male 17-20 0 0

IFemale

21-24 0 0

25+ 0 1

17-20 1 1

21-24 0 4

25+ 0 0

I 2*** 3****

0 0

2 1

0 1

7 5

6 7

0 0

Male 17-20 0 0 0 0

IFemale

Total

White

21-24 0 0 0 0

25+ 0 0 0 0

17-20 0 0 0 1

21-24 0 0 0 0

25+ 0 0 0 0

1 6 15 15

I Other

Male 17-20 0 0 0 1

21-24 0 0 0 1

25+ 0 0 0 0

IFemale 17-20 0 1 1 0

21-24 0 0 2 3

25+ 0 0 0 0

Male 17-20 0 0 0 0

21-24 0 1 1 0

25+ 0 0 0 0

Female 17-20 0 0 0 1

21-24 0 0 0 0

25+ 0 0 0 0

Total 0 2 4 6

I TOTAL I 1
1

8 I 19 I 21

*0-Unknown
***2-Performance as Educator

**1-Personal Traits
****3-Knowledge/education/experience
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Appendix J: Speech communication students' responses to Question Two: Did you
find your Black educator to be credible?
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Appendix J. Speech communication students' responses to Question Two: Did you find

your Black educator to be credible?

Educator? I Race Gender I Age Response Category

No
White

F5t1;;;.

Yes

Male

Female

Male

Female

Total

White

0*

17-20 16

21-24 3

25+ 3

17-20 15

21-24 5

25+ 0

17-20 1

21-24 2
25+ 1

17-20 2

21-24 0

25+ 0
48

1** 2*** 3****

36 1 10 3

8 0 0 3

4 0 1

30 0 5

0
6

5 0 1 1

1 0 1 1

7 0 0 2

3 0 0 1

1 0 0
8 0 1

0
0

2 0 1 0

1 0 0 0

106 1 20 17

Male

Female

I Other

17-20 0

21-24 0

25+ 0
17-20 0

21-24 0

25+ 0

8 1 0 0

2 0 0 1

0 1 0
3 0 0

0
0

0 0 0 0

1 1 0 0

Male 17-20 0 3 1 0 1

Female

Total

21-24 0 1 0 0 0

25+ 0 1 0 0

17-20 0 5 1 0

0

0

21-24 0 0 0 0 0

25+ 0 0 0 0 0

0 24 5 0 2

TOTAL 48 1 130 I 6 20 1 19

*0-Unknown
***2-No

**1-Yes
****3-Conditional *****4-other
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Appendix K: Education students' responses to Question Two: Did you find your
Black educator to be credible?
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Appendix K: Education students' responses to Question Two: Did you find your Black

educator to be credible?

Educator? I Race I Gender I Age

No
White

Male 17-20
21-24
25+

IFemale

[ Other

Yes

17-20
21-24

25+

Male 17-20
21-24
25+

IFemale

Total

White

17-20
21-24
25+

I Other

Male 17-20
21-24
25+

I Female 17-20
21-24

25+

Male 17-20
21-24
25+

I Female 17-20
21-24
25+

Total
I TOTAL I 1

Response Category
0* 1**

0 0
1 2
0 1

1 7

3 6
0 0

0 0
0 0
0 0

0 0
0 0

0 0
5 16

0 1

0 1

0 0
0 2
0 5

0 0

0 0

0 2

0 0

0 1

0 0
0 0
0 12

5 I 28 1

2*** 3****

0
0
0

0
0

0
0

0
0
0
0
0

0
0
0
0
0
0

4****
*

0 0
0 0
0 1

33

6 2
0 0

0 0
0 0

0 0

00
0 0

0 0
9 6

0 0

0 0

0 0
01

0 0

0 0

0
0
0
0
0
0

0
0 I 10 I 6

*0-Unknown
***2-No

**1-Yes
****3-Conditional *****4-other
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Appendix L: Speech communication students' responses to Question Three: What
other words are the same as or similar to credible?
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Appendix L: Speech communication students' responses to Question Three: What other
words are the same as or similar to credible?

Educator? I Race I Gender I Age

No
White

Response Categor/
0* I 1** I 2*** 3****

Male 17-20 12 30 8 16

I Female

21-24 0 7 2 5

25+ 1 5 1 1

17-20 7 30 8 11

Other

Yes

21-24 1 5 2 4

25+ 0 2 0 1

Male 17-20 2 4 2 2

I Female

Total

White

21-24 2 1 2 1

25+ 0 2 0 0

17-20 2 6 2 1

21-24 1 0 1 1

25+ 0 1 0 0

28 93 28 43

Other

Male 17-20 0 8 0 1

1
Female

21-24 0 1 0 2

25+ 0 1 0 0

17-20 0 2 0 1

21-24 0 0 0 0

25+ 0 1 1 0

Male 17-20 1 3 0 1

21-24 0 1 0 0

25+ 0 1 0 0

I Female 17-20 1 1 2 2

21-24 0 0 0 0

25+ 0 0 0 0

Total 2 19 3 7

I TOTAL I I 30 I 112 I 31 I 50

*0-Unknown
***2-Performance as educator

**1-Personal traits
****3-Knowledge/ education/experience



64

Appendix M: Education students' responses to Question Three: What other words
are the same as or similar to credible?
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Appendix M: Education students' responses to Question Three: What other words are
the same as or similar to credible?

Educator? I Race I Gender I Age

No
White

Response Categor/'
0* I 1** I 2*** 3****

Male 17-20 0 0 0 0

21-24 1 1 1 0

25+ 0 1 0 1

IFemale

I Other

Yes

17-20 0 7 3 4

21-24 1 9 2 5

25+ 0 0 0 0

Male 17-20 0 0 0 0

21-24 0 0 0 0

25+ 0 0 0 0

Female

Total

White

17-20 1 0 0 1

21-24 0 0 0 0

25+ 0 0 0 0

3 18 6 11

Male 17-20 0 0 0 1

21-24 0 1 0 0

25+ 0 0 0 0

IFemale

I Other

17-20 0 0 0 2

21-24 0 1 2 2

25+ 0 0 0 0

Male 17-20 0 0 0 0

21-24 0 1 0 1

25+ 0 0 0 0

IFemale

Total

17-20 0 0 0 0

21-24 0 0 0 0

25+ 0 0 0 0

0 3 2 6

TOTAL I 1
3 I 21 I 8 I 17

*0-Unknown
***2-Performance as educator

**1-Personal traits
****3-Knowledge/ education/experience



66

Appendix N: Speech communication students' responses to Question Four (Part A):
What was your first impression of this teacher on the very first day of class?
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Appendix N: Speech communication students' responses to Question Four (Part A):

What was your first impression of this teacher on the very first day of class?

Educator? I Race I Gender I Age

No
White

Response Categor
0* I 1**

Male 17-20 29 15

21-24 7 2

25+ 5 2

L Other

Yes

Female 17-20 23 8

21-24 8 3

25+ 1 1

I 2*** 3****

3 19

2 3

0 1

2 23

0 1

0 1

Male 17-20 4 5 1 0

21-24 2 1 2 1

25+ 1 0 1 0

I Female

Total

White

17-20 4 0 2 5

21-24 1 0 0 2

25+ 1 0 0 0

86 37 13 56

[ Other

Male 17-20 3 4 2 0

21-24 0 1 0 2

25+ 0 1 0 0

Female 17-20 0 3 0 0

21-24 0 0 0 0

25+ 1 1 0 0

Male 17-20 3 1 1 0

21-24 0 1 0 0

25+ 0 0 1 0

Female 17-20 0 3 1 2

21-24 0 0 0 0

25+ 0 0 0 0

Total 7 15 5 4

I TOTAL I I 93 I 52 r 18 I 60

*0-Unknown
***2-Negative

**1-Positive
****3-Open-minded/curious
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Appendix 0: Education students' responses to Question Four (Part A): What was
your first impression of this teacher on the very first day of class?

i
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Appendix 0: Education students' responses to Question Four (Part A): What was your
first impression of this teacher on the very first day of class?

Educator? I Race I Gender I Age

No
White

Response Catego
0* I 1** I 2*** 3****

Male

IFemale

I Other

Yes

17-20 0

21-24 1

25+ 1

17-20 4
21-24 7

25+ 0

0 0 0

1 0 1

0 0 1

5 1 4
2 1 7
0 0 0

Male 17-20 0 0 0 0

IFemale

Total

White

21-24 0 0 0 0

25+ 0 0 0 0

17-20 0 0 0 1

21-24 0 0 0 0

25+ 0 0 0 0

13 8 2 14

Male 17-20 0 0 1 0

21-24 0 1 0 0

25+ 0 0 0 0

I Female

I Other

17-20 0 1 1 0

21-24 0 3 2 0

25+ 0 0 0 0

Male 17-20 0 0 0 0

21-24 0 1 1 0

25+ 0 0 0 0

I Female 17-20 0 1 0 0

21-24 0 0 0 0

25+ 0 0 0 0

Total 0 7 5 0

1 TOTAL 1 I 13 I 15 I 7 I 14

*0-Unknown
***2-Negative

**1-Positive
****3-Open-minded/curious
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Appendix P: Speech communication students' responses to Question Four (Part B):
Did your impression of this Black educator change by the end of the course?
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Appendix P: Speech communication students' responses to Question Four (Part B): Did
your impression of this Black educator change by the end of the course?

Educator? Race I Gender I Age
0*

No
White

Male 17-20 44
21-24 10

25+ 5

I Female 17-20 34
21-24 9

25+ 1

I Other

Yes

Male

IFemale

Total

White
Male

Female

Other

17-20 6

21-24 4
25+ 1

17-20 4
21-24 1

25+ 1

Response Categor/
I 1** I 2*** 3****

5

2
1

5

1

0

1

1

0

0

2
0

120

17-20 4

21-24 1

25+ 0

17-20 0

21-24 0

25+ 1

18

13 4
2 0

2 0

12 5

1 1

1 1

3 0

1 0

1 0

3 2

2 0

0 0

41 13

3 2 0

1 1 0

1 0 0

0 3 0

0 0 0

0 1 0

Male 17-20 3 0 2 0

21-24 0 0 1 0

25+ 0 1 0 0

Female 17-20 1 1 4 0

21-24 0 0 0 0

25+ 0 0 0 0

Total 10 7 14 0

TOTAL I 130 25 I 55 I 13

*0-Unlmown
***2-No

**1-Yes
****3-Conditional
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Appendix Q: Education students' responses to Question Four (Part B): Did your
impression of this Black educator change by the end of the course?
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Appendix Q: Education students' responses to Question Four (Part B): Did your
impression of this Black educator change by the end of the course?

Educator? Race Gender Age Response Catego

No
0* I

White
Male 17-20 0

21-24 1

25+ 2
Female 17-20 9

Other

21-24 11

25+ 0

Yes

I Male 17-20 0
21-24 0
25+ 0

Female 17-20 1

21-24 0
25+ 0

Total 24

White I

I Male

Female

Other

17-20 0
21-24 0
25+ 0

17-20 0
21-24 0
25+ 0

1** 2***

0 0
0 2
0 0
3 1

2 3

0 0

0 0
0 0

0 0
0 0
0 0
0 0
5 6

1 0
0 1

0 0
1 1

3 2
0 0

3****

0

0

0

1

1

0

0
0
0
0

0

0

2

0

0
0
0

0

0

Male 17-20 0 0 0 0
21-24 0 1 1 0
25+ 0 0 0 0

Female 17-20 0 0 1 0

Total

21-24 0 0 0 0
25+ 0 0 0 0

0 6 6 0
TOTAL I 24 I 11 12 I 2

*0-Unknown
***2-No

**1-Yes
****3-Conditional




