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THE DECISION TO PURSUE EDUCATION IN AN OREGON COMMUNITY

COLLEGE: A STUDY OF LATINO CREDIT AND NON-CREDIT STUDENTS.

INTRODUCTION

This thesis reviews issues and previous research

surrounding United States Latino students' postsecondary

academic needs related to their participation in Oregon

community colleges.1 Appreciation of factors underlying

Latinos' opportunities to achieve in college rests on the

ability to understand the characteristics of the United

States and Oregon Latino population as they may affect the

opportunity to pursue education (Duran, 1983). Current

literature, though limited, could enhance the design,

implementation, and evaluation of strategies intended to

increase Latino student enrollment and retention in the

community college.

Selected empirical studies of Latinos' educational

attainment, preparation for college, and prediction of

achievement in college are summarized and compared. The

original study of occupational, transfer, and non-credit

Latino students examines their educational and familial

background and their evaluation of college services related

to their decision to pursue education in an Oregon community

college.

lAfter analysis of interview responses and various literature
on ethnic terms for this population, "Latino" appeared more
inclusive and accurate for this ethnic group in the United States
and is used throughout this essay (see "The 'Latino' Identity," p.
18).
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The thesis begins with a historical description of the

Latino population in Oregon and a demographic overview of

United States and Oregon Latinos. The intent of this first

section is to provide the reader with sound, current

knowledge of the demographic and educational status of

Latinos in relation to the United States population at

large. A further goal is to inform the reader of the

extensive diversity that exists across different Latino

subpopulations in terms of their background characteristics,

access to education, and college attainment. This overview

is revealing because it outlines many of the obstacles

Latinos face in becoming academically prepared for college

and after their admission to college. Discussion of the

association between Latino students' economic, social, and

linguistic backgrounds and high school achievement is

included in this section.

Next, a historical overview of the two-year college in

the United States and Oregon, and the general objectives and

functions of the community college are presented. A profile

of Latinos in this college is examined along with findings

of selected recent major studies regarding Latinos'

participation in the two-year institution. The intent of

this portion of the report is not to discuss individual

studies in great depth, but to concisely summarize the

findings of studies in order to provide readers with general
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information concerning Latinos' experience in the community

college.

Finally, the present study - including methodology,

findings, and recommendations - is described and analyzed.

Results of interviews with eight local agencies and thirty

Latino occupational, transfer, and non-credit students are

summarized. The results indicate that the primary reasons

credit Latino students decided to attend the two-year

college included lower cost, smaller classes, location, and

programs offered; non-credit students attended for English

courses. Latino students mentioned finances, work, age,

language, family, math, and the college system as barriers

to their education. Cultural and economic issues relating

to the decision to attend college or affecting persistence

were prevalent. Areas which need further research are also

suggested. The findings of this study could be used by

Oregon community college administrators as they strive to

assess and better serve the academic needs of their Latino

student population.
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THE HISTORICAL BACKGROUND OF OREGON'S LATINOS

The Latino people of Oregon are of a multifaceted

culture whose long-standing presence in the region should be

more acknowledged. Latinos are the state's largest and

fastest-growing ethnic minority; their increasingly settled,

mainstream participation in Oregon gives special importance

to public understanding of the cultural background they

contribute to the state. Their heritage is extensive and

their presence has been both a struggle and an achievement.

The Original Oregonians

Latinos are not often recognized as an integral part of

Oregon's history. Place names such as Cape Blanco, Cape

Ferrelo, Cape Falcon, Cape Sebastian, Heceta Head, and

others reflect the Spanish-speaking aspect of Oregon's

cultural inheritance which began in the mid-sixteenth

century (Gamboa, 1992). Although many people perceive this

ethnic group to be relatively recent inhabitants of the

state, their ancestry actually predates that of "native"

Oregonians with early Spanish explorations of the Pacific

Northwest coast (Gamboa, 1992). In 1775, Bruno de Hezeta, a

Spaniard, was the first European to document sight of the

Columbia river, though history books credit Captain Robert
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Gray with "discovering" the river in 1792 (McNichol,

1993) .2

In the late 1700s, mixed crews of Mexican, Peruvian,

and Spanish sailors established military settlements in

Washington state and introduced the first livestock and

agricultural commodities to the area. By the terms of the

Transcontinental Treaty of 1819, and in exchange for five

million dollars, Spain sold the United States its claim to

the Northwest region, which became known as the Oregon

Territory (Gamboa, 1992).

Nevertheless, the Latino presence continued as Mexicans

and other Latin Americans traveled north from California.

Before Oregon became a state in 1859, Mexican miners, mule

packers, soldiers, and ordinary adventurers were already

present in southeastern Oregon. Amongst the Latinos were

people of many nationalities who came in pursuit of mining

and livestock economic prospects. Mexicans were among the

first gold miners, state militia volunteers, and livestock

ranchers. Latina women were also an important part of this

early history; however, few single Latinas were present

which sometimes resulted in the intermarriage among Latinos

and Native Americans (Gamboa, 1992).

At the height of the gold rush during the 1860s, a

newspaper reporter noted that Mexicans were conspicuous

among that bustling and diverse population (Gamboa, 1992).

2The spelling of Hezeta later changed to Heceta.
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Their language and methods of work introduced during that

period remain evident in the region today. Many more

Spanish-speaking people migrated to Oregon from the

Southwest and Mexico during the remainder of the nineteenth

century. Latinos helped to develop the state with their

tenacity, hard work, skill and technology, and their

contributions continued as the 19th century came to a close.

Early Discrimination

Although Latinos helped pioneer Oregon, they had been

surrounded by strong anti-Mexican sentiment since the United

States-Mexico War of 1846. Anti-miscegenation and sundown

laws were aimed at non-Europeans well into the twentieth

century. In 1859 free African Americans were excluded from

settling in Oregon; the state had one of the nation's

largest Ku Klux Klan (KKK) rosters in the 1920s (Lewis,

1992). Japanese internment, labor conditions for Latino

workers, and relocation of Native Americans away from their

ancestral lands all contributed to the understanding that

non-Anglos were not welcome in the state.

Intensifying these adversities, many Latinos were

forced into unemployment as the need for miners and mule

trains ceased. Finally, land donation acts were formed

which excluded Mexican people from acquiring land. Few of

the early settlers remained in the state; however, some

Latinos chose to settle their families in Oregon. Berdugo,
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Juntura, Chaparral Creek, and other place names in Oregon

serve as forceful reminders of the state's Latino history

and original pioneers.

Initial Economic Opportunity in el Norte

During the early 1900s countless Mexicans, Mexican

Americans, and other Latinos immigrated and migrated to

Oregon establishing the enclaves that developed into the

state's present Latino communities. Railroads, irrigation

projects, and agricultural expansion in the Pacific

Northwest region began to draw Latino immigrants to e/ norte

(the North).

Jobs were plentiful across the border in the United

States as remarkable economic development took place in the

Southwest. Even as European and Asian immigration was

restricted, land needed to be cleared, railroads

constructed, irrigation projects developed, and farm

production expanded. Much of this growth relied extensively

on a cheap and plentiful supply of Mexican labor. An

official open-border policy existed until 1927 so that

families and sometimes nearly entire communities immigrated

(Gamboa, 1992).

Potential employment was but one catalyst of 20th

century Latino migration; it was also precipitated by events

in Latin American countries. Two decades of civil war in

Mexico after an oppressive dictatorship led one in ten
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Mexicans to flee the country between 1910 and the 1920s

(Gamboa, 1992).

Latinos' aspirations for opportunity in the United

States were often confronted by racism. In 1900 Mexican

labor camps were raided by the Ku Klux Klan; in 1911 the

federal Dillingham Commission on Immigration declared that

Mexicans formed an unskilled, and therefore undesirable,

population. In the 1920s congressional inquiry deemed

Mexicans a "mongrelized" race in testimony given to the

House Immigration Commission reporting the racial

inferiority of Mexicans (Gillett-Karam, Roueche & Roueche,

1991).

As unemployment rose during the Great Depression,

immigration - regardless of nationality - decreased

substantially. Beginning in 1930 and lasting until World

War II, the majority of employment opportunities evaporated

and Latino laborers were no longer welcome in the United

States. Pressure exerted on politicians demanded the

deportation of undocumented workers; thus, social agencies

established organized caravans to expel Mexican workers.

The Border Patrol of the Immigration and Naturalization

Service conducted exclusion and deportation campaigns during

the depression (Gillett-Karam et al., 1991)3.

3These campaigns also occurred during the recession of the
early 1980s.
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Oregon's previously expanding Latino communities

dwindled; those who had arrived during the 1920s were

directly and indirectly encouraged to leave the state.

Despite soaring unemployment, there was a shortage of

workers in difficult, labor-intensive agricultural jobs.

Therefore, in the midst of a depression and record

unemployment, Oregon farmers began to recruit substantial

numbers of Mexican American migratory laborers from the

Southwest, causing Congress to declare the state one of the

principal users of interstate Mexican migratory labor

(Gamboa, 1992). Nevertheless, as soon as the work season

ended these same workers were expected to leave the state to

prevent them from becoming public charges.

The Oregon Bracero Labor Force

The turning point in the establishment of permanent

Latino communities in Oregon came with World War II.

Unprecedented Latino numbers and effort existed during this

period when Mexicans were attracted to this state and the

rest of the Pacific Northwest to harvest crops. They filled

critical labor shortages, especially on farms pressured to

produce extraordinary amounts for national consumption and

for distribution abroad (Gallardo, 1992). Many non-Latinos

would not work farm jobs since they paid poorly and work

conditions remained inferior.
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In 1942 Mexico and the United States signed a

binational wartime labor agreement under which braceros

(Mexican workers) were contracted for temporary employment

in the United States. In Oregon, the Emergency Farm Labor

Supply, or "Bracero Program" as it was popularly called, was

administered by the State College in Corvallis (now Oregon

State University) and by federal labor officials. In the

next five years, more than fifteen thousand workers were

contracted for farm employment in Oregon (McNichol, 1993).

The bracero labor force was a vital ingredient in

winning the war since the Latino workers sustained critical

agricultural production. The Oregon governor recognized

their contribution in a letter to the Mexican government, in

which he expressed sincere appreciation for the men's work

(Gamboa, 1992).

Although the braceros were praised for their labor, the

program was plagued with allegations of poor wages, harsh

living conditions, hard work, and racial discrimination.

Oftentimes braceros refused to work or walked away from the

labor camps and their employers in protest.4

Unions and other business and working groups condemned

the bracero and other programs, and eventually they

encouraged the enactment of legislation. When the war

ended, the Bracero Program was gradually phased out;

4Many of these same charges continue to be raised today by
Latinos - migrant workers who replaced the braceros - and others.
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however, Mexican migrant workers succeeded those who had

earlier been imported. Mexican American laborers were also

recruited from other states through an elaborate federal and

state farm labor program (Gamboa, 1992). The new workers

were just as necessary as the wartime braceros had been

since farm production needs continued. Many of the non-

Latino men and women who had left farm employment during the

war remained in the more rewarding industrial sector in

cities such as Portland and Salem.

The Prevailing Oregon Latino Population

During the post-war years, Mexican Americans and other

Latinos who migrated to Oregon gradually became permanent

residents. As their numbers increased, they began to change

the cultural and racial landscape of Oregon's smaller rural

communities such as Independence, Woodburn, Nyssa, and

Ontario.

As with Mexican immigrants of the early 1900s,

political and social unrest in other Latin American

countries influenced more Latinos to migrate to the United

States later in the century. Under these circumstances,

thousands of people were uprooted from their homelands,

creating a large refugee population in the United States.

In 1959 the Cuban Revolution produced a stream of

Cubans to the United States, who later came to Oregon

through a government-sponsored resettlement program
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(Gallardo, 1992). The 1960s brought more Puerto Ricans and

Cubans who were drawn by employment opportunities in the

Pacific Northwest. In the mid-seventies other political

developments sent Argentinean and Chilean families, among

others, to Oregon, adding to the diversity of the Latino

community.

Wars in Nicaragua and El Salvador drove thousands of

people from their homelands, some to Oregon. Tough economic

times and population pressures in Central and South America

have also influenced many thousands of people to come to the

United States to rebuild their lives.

Developments in the United States also account for the

growing diversity among Oregon's Latinos. Immigration

legislation, such as the 1965 Amendment to the Immigration

and Nationality Act, parole programs under the authority of

the United States attorney general, the 1980 Refugee Act,

and the Immigration Reform and Control Act of 1986 partially

explain the Latino population's growth in recent years

(Gallardo, 1992). Thousands of immigrants and refugees from

Cuba, Argentina, Chile, and Central America were allowed

entry into the United States under these programs. Some

chose Oregon as their home.

Other important factors underlying Latino migration to

Oregon have been social and family networks. The pattern of

settlement has been similar throughout the state: one family

or person came to work in Oregon; the next year, others from
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the immediate or extended family followed. People are more

likely to migrate if they receive favorable reports about a

specific locale from friends or relatives (Gallardo, 1992).

Oregon's already existing Latino community enhances the

likelihood of movement, since the newly arriving migrants

can rely on their friends and family to assist and support

them in adjusting to their new home and finding employment.

Through these networks, migratory flows are sustained and

reinforced.

Thousands of people from the state of Oaxaca, Mexico,

have migrated to Oregon to obtain jobs as farm workers -

strawberry pickers, Christmas tree harvesters - in

canneries, or in other menial duties. In the past ten

years, Oregon has become a prime destination for poor people

from the Mixteca region - one of the poorest, ethnically

diverse parts of Mexico - who are looking for jobs of any

kind. The Mixtecs constitute the largest indigenous group

from Mexico working in West Coast agriculture; its members

wish to leave behind the poverty, racial discrimination, and

severe soil erosion which persist in their homeland (Rede,

1994).

Oregon's geographic proximity to California has also

influenced its increase in Latinos. The connection between

Oregon's Central and South American communities and their

much larger counterparts in Los Angeles and San Francisco

has enhanced this process. California has the largest
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number of Latinos in the nation, yet population pressures

and declining job opportunities, from agriculture to white

collar, have led various Latino groups to seek employment in

Oregon.

Generally speaking, the Pacific Northwest is one of

five national geographical regions most affected by Latino

growth.5 The Latino population in Oregon is growing at a

remarkable rate, nearly doubling every ten years since the

1970 census (Gallardo, 1992). Since World War II, the

Latino population in the state has increased dramatically,

numbering over 112 thousand in 1990.

In the recent decade, Latinos surpassed other Oregon

ethnic groups to become the largest minority population.

Unlike African Americans, who are largely concentrated in

Portland, Latinos are dispersed throughout the state in

large cities and rural communities (see Table 1, p. 15).

The number of Latinos in Salem, the state capitol, doubled

between 1980 and 1990 (from nearly 3,300 to almost 6,600);

Latinos also comprise one-third of the Woodburn population

and eight percent of Marion county ("Banking on culture,"

1993).

5The other four regions are the Southwest, Northeast, Chicago
Metropolis, and South Florida (Estrada, 1988).
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Table 1
Oregon Cities with Largest Latino Populations

Portland 13,874 Salem 6,588

Hillsboro 4,283 Woodburn 4,211

Eugene 3,051 Medford 2,387

Gresham 2,284 Ontario 2,019

Source: 1990 US Census Bureau

Some experts contend the US Census Bureau data

underrepresent the Latino population. Many undocumented

agricultural workers live in small pockets throughout the

state and may not have been counted because they move often,

fear being deported, and/or do not speak English well. Of

the 123,000 Latinos in the state, 50% are migrant farm

workers ("Banking on culture," 1993). Many Latinos who are

counted are afraid to admit they have families with them.

The diversity of the culture also makes it difficult for

everyone to respond to the all-encompassing ethnic term

"Hispanic" (see "The 'Latino' Identity", p. 18).

The Diverse Latino Culture

Latinos have been an important part of the Western

civilization since its beginnings; their cultural heritage

originated in the Europe of ancient Greece and Rome.
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"Educated people in Latin America have a better
understanding about their origins than Hispanics
in the US. That is why writers from Latin America
often make reference to classic Greek thinkers.
...In the US, though, we are taught Hispanics are
not a Western people, but simply among the many
victims of the evil West" (Hernandez, 1991).

Latinos have their ancestral roots in Europe, while

simultaneously, indigenous heritage permeates their

bloodlines. Because Latinos are both European and are

Natives of the Americas, they can claim the best from each

culture with pride. The diversity within the community can

lead to conflicts, but it is often considered something

positive to be celebrated and recognized.

The Latino cultural inheritance is seamlessly woven

into the fabric of Oregon life. Latinos were the first

Europeans on the continent and Spanish was the first

European language spoken. While the link to Spanish-

speaking nations might imply some common underlying cultural

characteristics, Oregon's Latino population is not

homogeneous. It is composed of many diverse subgroups

including Mexicans, Puerto Ricans, Cubans, Chileans,

Salvadorans, Guatemalans, Colombians, Peruvians,

Argentineans, Costa Ricans, Panamanians, and others. People

of Mexican origin account for about 65% of Oregon's Latinos

(McNichol, 1993).

In the Northwest, Latinos have often found themselves

separated from the cultural ambiance of their former home.

To a large degree, they have felt alienated from the social,
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political, and economic institutions of Oregon's established

communities. The traditions and cultural activities of the

Mexican American family - such as family, baptismal and

marriage celebrations, food preparation, dances, fiestas,

and other traditional cultural practices - have played a

crucial role in helping the newcomers adjust to their

transplanted life in Oregon.

Many rural towns have rapidly transformed into

communities which exhibit the Latino culture; true Mexican

American zones have emerged in some areas. Mexican

restaurants, panaderlas (bakeries), dances, Spanish

newspapers, radio and television programming, and stores

that sell nopales (cacti) and chorizo (sausage) abound.

Traditional celebrations are commonplace and the Latino

culture is reflected in classrooms and school activities as

the number of Latino students grows each year. Cultural

centers, health clinics, and other community organizations

with bilingual staff exist throughout Oregon.

By the mid 1950s and early 1960s, Spanish language

movies began to appear in theaters and parishes scheduled

Sunday mass in Spanish, especially during the summer months.

Mexican American floats appeared in parades during the state

centennial celebration in 1959, (Gamboa, 1992). The Mexican

American community and the Club Latino Americano in Woodburn

recognized the importance of celebrating a sense of self-

worth and pride by organizing a Mexican Fiesta in 1966 which
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continues to be an important event today. These and similar

activities formed the early social matrix of Latinos in

Oregon.

Since then, Latino immigrants from other parts of Latin

America, Central America, and the Caribbean, and migrants

from elsewhere in the United States, have added their own

cultural values and traditions. These realities have

resulted in a Latino community that is a rich and complex

mosaic of many cultures.

The "Latino" Identity

The diversity of this ethnic group's culture, countries

of origin, and historical heritages have led to

complications in choosing a single appropriate ethnic term

to describe it. The debate over the identity of Spanish-

speaking people is complex and controversial.

Defining this key term points out prevailing racial and

ethnic relations. Social definitions are derived from the

physical and cultural characteristics that are deemed

critical to singling out a group for social interest

(Gillett-Karam et al., 1991).

Many people of Spanish-speaking ancestry have never

left the United States and prefer to be called "Americans".

Recent immigrants do not enter the country with a "Latino"

identity; they come as "Mexicans, Nicaraguans, Bolivians,

and Colombians" (McDonald, 1993). After they arrive, they
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are placed in a single ethnic grouping along with people who

speak different languages, dialects, and have separate

cultures.

The 1990 Census used the term "Spanish Hispanic origin"

and 22.4 million acknowledged they fit this description.

However, not everyone in this group spoke Spanish, nor did

they all have Spanish surnames (McDonald, 1993). Further,

to some, the word "Hispanic" conjures up images of colonial

domination by Spain and Portugal, while denying the people's

Indian and African heritages (Fuentes-Salinas, 1992).

Some people of Mexican descent who have lived in the

United States and whose parents are not from Mexico, prefer

the term "Chicano" (Fuentes-Salinas, 1992). This is fairly

synonymous with "Mexican American," although the latter

could include children of migrant families. "Chicano" has

been most widely used in California and Texas and has

political connotations from the 1960s. The term reveals the

long and often painful historical presence of this unique

culture of people who have struggled to fit into either

country, or both. It serves to describe Mexican and

indigenous roots, however, the word limits itself to this

specific sub-group.6

6Neither "Hispanic" nor "Chicano" exist in the 1983 Larousse
Spanish dictionary, revealing that the terms were likely created in
the United States. However, the term Hispano exists and is defined
as "Spanish or Spaniard".
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When interviewing Latino community college students for

this study, the question, "By what ethnic term do you prefer

to be identified?" was asked. Forty percent of credit

students (five occupational and three transfer) responded

"Hispanic" is "fine" or "OK with me". However, this was the

term used to identify them throughout the admissions and

initial interview processes which may explain the

inclination toward that term (see Appendices 7 & 9). The

remainder of the credit students' responses included country

of origin, "Latino," "Mexican American," "Chicano,"

"Spanish-Speaker," or a combination of terms.

The majority of non-credit students, who were usually

immigrants taking English courses, preferred to be

identified by their country of origin or use "Latino" as a

unifying term (see Appendix 11, p. 177). This question,

however, had to be explained several times to each person;

it was as if they had not previously conceived of labeling

everyone in such a manner.

A recently released Latino political survey found the

overwhelming majority of this group prefer to identify

themselves by their nation of origin, not as "Hispanic"

(Hernandez, 1992). "Latino" has also been criticized as an

inappropriate ethnic label.

"'Latino' is an artificial identity invented by
the 'gringos' placed on men, women and children
who could be white, black, indian, and anything in
between with four languages and many dialects, and
who come from two dozen countries, and places them
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in the same cultural and ethnic bag when they
enter the United States" (Banales, 1992).

One community college student, an exchange student from

Spain, noted "Latino" could correctly include persons from

various European countries.7 Another student, a Mexican

immigrant, explained her preference for "Latino" as a

uniting term for this ethnic group in the United States, "We

are all from Latin American countries and 'Hispanic' is not

a race of people". "Latino" has been chosen by The Los

Angeles Times and its affiliate, La Opinion, (both based in

Los Angeles) as the unifying term to use for this ethnic

group.8

Implications of Oregon's Latino Legacy

Oregon has changed dramatically since the days of the

early Latino pioneers. Latinos have given much to the state

over the years and have been able to make new gains.

Nevertheless, Latinos still face scorn, ridicule, and

discrimination in Oregon. The recent influx of Latino

migrants has contributed to the belief that this ethnic

This student was not included in this study; it was decided
s/he, as an exchange student from Spain, does not fit the common
educational profiles of the numerous Latinos in the United States
(see "Methodology", p. 96).

8After analysis of interview responses and various literature
on this subject, it was decided that "Latino" is more inclusive and
accurate for the United States Latino ethnic group and is used
throughout this essay.
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group consists of newcomers: people "who don't belong here".

This feeling persists despite the longstanding existence and

important contributions of Latinos to Oregon. According to

the Hispanic American resource specialist for Portland

Public Schools, racial discrimination against Latinos is on

the increase (McNichol, 1993).

The prejudice occurs, in part because people do not

know or have forgotten that Latinos have been a part of

Oregon from its beginning. Yet today the significance of

Latino contributions is not included in the written

historical accounts.

"When history is presented as an inclusive
portrait of all the peoples who have played a hand
in Oregon, the value of our state's history will
be more substantial. Hispanics can learn to
appreciate and take pride in knowing that their
ancestors helped to settle Oregon and have worked
persistently ever since to improve it. Non-
Hispanics can understand that Oregon does not
belong to one people, it is the collective result
of many peoples" (Gamboa, 1992).
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LATINO DEMOGRAPHICS

While the United States Latino population steadily

rises, employment rates, income levels, living conditions,

and political power of this population continue to decline.

Despite these adversities, a growing fraction of the Latino

population has been making great strides to overcome

barriers to becoming active participants in education,

politics, and the economy.

The US Latino Population

The United States Latino population increased 53% in

the last decade to 22.4 million, or nine percent of the

population. According to the US Census Bureau, the Latino

population is growing five times faster than the nation as a

whole and may reach 30 million by the year 2000, making it

the country's largest minority group (Hernandez, 1993).

This demographic reality represents an important shift:

rather than a mostly Anglo-European population, no single

majority ethnic group will predominate in the nation's

future.

Population trends for the 21st century predict a

decrease in the percentage of Anglos and a rapid increase in

the percentage of Latinos and African Americans in the

United States. At present, one-fifth of the population is
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Latino and African American; they will be one-third of the

population by the year 2020 (Gillett-Karam et al., 1991).

The increase in the growth rate of minorities is due

largely to their youthful age structure and high proportion

of women in child bearing ages (Estrada, 1988). Latinos

also exhibit a higher than average rate of fertility than

other ethnic groups which fuels their impressive growth.

However, births represent a fraction of the total growth for

Latinos; immigration contributes as much or more to the

overall growth (Estrada, 1988). Latinos as a whole grew 61%

between 1970 and 1980; of that, Mexican-origin persons

increased by 93%, reflecting the proximity of Mexico and

ease of immigration (Estrada, 1988).

The United States Latino population is comprised of

many national origins from throughout Middle America, and

South America (see Table 2, p. 25). This merger of

nationalities is racially diverse as well. In the 1990

census, 85% of Latinos designated their race as Anglo, 12%

said African American, and three percent listed themselves

as "other" (Usdansky, 1993b).
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Table 2
1990 US Latino Population by Country of Origin

Mexico & Caribbean Central America South America

Mexican 76.66% Guatemalan 1.04% Colombian 0.75%
Puerto Rican 2.56 Salvadoran 0.78 Peruvian 0.60
Cuban 1.26 Nicaraguan 0.38 Ecuadorian 0.14
Dominican 0.07 Honduran 0.35 Other

Panamanian 0.30 South Amer 1.18
Other
Cent Amer 0.41 Other

Latino 13.52%
Source: McNichol, 1993

Immigration/Migration

More immigrants were accepted into the United States in

the 1980s than in any other decade. The number of legal

immigrants more than tripled from close to 600,000 in 1987

to nearly two million in 1991 (Gude, 1993). Figures on the

number of illegal immigrants vary greatly. The Urban

Institute estimates that in the 1980s, nearly ten million

immigrants entered the United States, legally and illegally

(Hallinan & Tilove, 1993).

In fact, immigration accounted for 37% of the nation's

population growth in the 1980s; of that increase, more than

80% were Latin Americans and Asians. Nationwide over the

1980s, Anglos grew by six percent, compared with 53% for

Latinos, 108% for Asians, 13% for African Americans, and 39%

for Native Americans (Peirce, 1991). Demographers expect
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this trend to continue - maybe even accelerate - through the

1990s and into the early 21st century (Peirce, 1991).

Although many of the popular states for arriving

immigrants (Texas and California) have been either losing or

creating few jobs, immigration has continued unabated. The

obvious destinations for these people has been states such

as Oregon and Washington that have had among the greatest

rates of job growth.

Immigration appears to have affected the migration of

Anglo American citizens. One study shows that many older,

wealthier, more conservative, Anglo former inhabitants of

Los Angeles have moved away from the city's problems to the

"inland empire" counties of Riverside and San Bernardino

(Hallinan & Tilove, 1993). The booming immigrant population

of California - largely Latino and Asian - renders the

future of state politics uncertain (Szczesny & Woodbury,

1991) .9

Latino Political Power

The Latino immigrant population has important

implications for a state's political system since non-

citizens cannot vote. According to the Southwest Voter

Research Institute in Austin, Texas, Latino political clout

remains largely elusive since 40% of Latino adults

9For more information on immigrants, see "Income &
Employment," p. 31.
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nationwide are not eligible to vote. In California, three

million Latino adults - 55% of the Latino population - are

not citizens (Puente, 1993).

The Office of Immigration Programs of Oregon estimates

that of the 112,000 Latinos in Oregon, only 40% are eligible

to vote. This is partially due to the fact that many

Latinos have not been in the country long enough to apply

for citizenship. In addition, immigrants often come from

areas of poverty in developing nations and do not have an

understanding of this country's social and political systems

(Dart, 1991).

Even when education and income levels are comparable, a

significant gap exists in voter turnout between Latinos and

non-Latinos. For example, 81% of non-Latino college

graduates turned out to vote in 1992, compared with 77% of

their Latino counterparts (Puente, 1993). In the

presidential election of 1992, less than half of eligible

United States Latinos voted, while over two-thirds of non-

Latinos exercised this right.

The many ethnic and racial groups that confound efforts

to categorize Latinos as a single group may explain why this

group has not assimilated into United States society more

rapidly. The diversity among the subcultures and within the

Latino community has made it difficult to develop a common

agenda and obtain unity and representation. Developing
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shared goals is difficult when the only common ground is

often just language.

National and local Latino organizations play a critical

role in developing community-controlled leadership. The

National Council of La Raza (the race) is generally

considered the most established of Latino organizations;

yet, it has no affiliates in Oregon (Alexander, 1993).

Latinos appear to reside in pockets around the state;

without geographic concentration comes the inability to

rally their forces and mobilize around an issue or a

candidate. Latinos do not use the church as a vehicle for

change as African Americans have done. They have been

confronted by obstacles impeding their path to equal rights

that seem designed to wear down the spirit, such as

immigration concerns and the battle against official-English

statutes.

Despite the fact that people from Central and South

America represent approximately one-third of Oregon's

Latinos, relatively little is known about them.10 As the

Latino population further diversifies, the issues affecting

other groups will have to be addressed, particularly as the

Latino community continues to grow and become an

increasingly important social and political force in Oregon.

10As an example, when discussing this research with various
persons in the community, people often referred to it as my
"Mexican study".
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Although the nation's Latino populace is diverse, many

segments have prospered substantially. Generations of

Latinos (specifically Cuban Americans and Mexican Americans)

have been important contributors in their local economy and

political structures (Dart, 1991). More Latinos have been

elected to the political system nationwide; the number of

Latino elected officials has doubled in ten years. New

Latino representatives recently joined the 103rd Congress,

to total 17 - nearly three times as many as in 1980 - and

more than any time in United States history.

In a nation where racial discrimination has been

illegal for more than 25 years, minority groups say there

has been considerable progress in hiring those traditionally

excluded from the mainstream corporate world. Despite their

increased representation in the lower and middle ranks of

United States companies and in the federal government,

Latinos are largely excluded from top executive jobs. A

study conducted by the Hispanic Association on Corporate

Responsibility shows that less than one percent of top

officials in Fortune 500 industrial companies are Latinos

(Harmon, 1993).

Quality of Life

In addition to their low rates of political

participation and representation, Latino Americans are 35th

in the quality of life index of the United Nations
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Organization (UNO). The report claims the quality of life

of African Americans is better than that of Latinos;

however, both ethnic groups remain far behind Anglos who are

first in the nation and sixth world wide (Hastings, 1993).

In Oregon, Latino felons are imprisoned at a higher

rate than other ethnic groups, including African Americans,

regardless of whether the crime is against people or

property or involves drugs (Rede, 1991). The defendant's

ethnicity is the strongest indicator of whether a jail

sentence is imposed and Latinos are dealt with more harshly

in all categories of crime. Latinos convicted of crimes

against persons are eight percent more likely to get a

prison sentence than comparable non-Latino offenders (Rede,

1991). They are also five percent and eight percent more

likely to go to prison for property and drug crimes,

respectively. For drug crimes, Latinos are sentenced at a

rate 13% higher than non-Latinos (Rede, 1991).

The government has reported that African Americans and

Latinos are much more likely than Anglos to be victimized.

There were 14 robberies for every 1,000 Latinos, 13 for

African Americans, and five for Anglos in 1990 ("Blacks or

Latinos," 1991). Latinos and African Americans also had

higher household crime rates than did those of other races.

Other societal problems which include many Latinos

besides crime and drugs are gangs, homelessness, and single

mother households. Latino families are more likely to be
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headed by women, ranging from 21.3% among Mexicans to 40.9%

among Puerto Ricans; the rate is 16.8% among non-Latinos

(Usdansky, 1993a). In addition, Latinos lack health

insurance coverage more than any other ethnic group in the

United States; their uninsured rate is three times higher

than that of Anglos (Stolberg, 1993).

In spite of all of the adversities facing Latinos, many

have begun to find broad avenues of equality. Greater

opportunity for Latinos is the result of a more accepting

and tolerant society, but it is also the outcome of repeated

demands by the increasing voice of Latinos for full

citizenship in the states and country in which they live.

Income & Employment

Latinos in general have begun to gain equality in

another fundamental way: They have enough money to be deemed

worthy of attention by corporate marketing departments. The

Latin influence is felt more and more in the United States

marketplace as salsa outsells catsup and McDonalds sells

fajitas. The more than 22 million Latinos had an after-tax

income of 169 billion in 1990, according to the Census

Bureau, projected to reach 177.4 billion for 1991

(Hernandez, 1993).

The debate continues, however, as to whether immigrants

drain government and community resources or whether they

stimulate the economy. Business Week magazine asserted
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immigrants earn at least $240 billion annually -

contributing to the economy in the process - and pay more

than a third of their wages in taxes. That compares with an

estimated five billion dollars that immigrants receive in

welfare annually (Gude, 1993).

Even though higher numbers of Latinos are working,

earning at least $50,000 a year, and completing high school

than were eight years ago, more are also living in poverty

(Barringer, 1991). Increasingly, Latinos are poorer, less

educated, and less able to find employment than the rest of

the population. Half of all Latino households have incomes

below $22,688, compared to $30,706 for non-Latino households

(Usdansky, 1993a). Median family income for non-Latinos

increased almost eight percent between 1983 and 1991 while

that of Latinos increased less than three percent (see

Figure 1, p. 33). Perhaps this is due to unemployment in

general, since median incomes slightly decreased for non-

Latinos as well.

In fact, 11.3% of Latinos are unemployed, compared with

7.5% of non-Latinos (Barringer, 1991). High unemployment

may be due to an economic recession; however, those Latinos

who are employed are often in low-wage jobs.
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The literature varies as to whether Latinos lag behind

because so many are recent immigrants, or because the

employment status of United States-born Latinos is not

improving. Some argue Latinos are becoming entrenched among

the disadvantaged, permanently behind non-Latino Anglos.

Others contend Latinos (about 40% of whom are immigrants,

and almost 30% of whom are children of immigrants) have not

had enough time to close the gap (Usdansky, 1993b). It is

difficult to decide definitively since research has not kept

pace with the rapid growth of the Latino population and the

Census Bureau does not distinguish between immigrants and

United States-born Latinos.

The amount of Latinos living below the poverty line is

over twice that of non-Latinos (see Figure 2, p. 35). Among

the Latino subgroups, Puerto Ricans are the poorest and

Cubans fare the best. The Children's Defense Fund study

says immigration is not the primary cause of the high rate

of Latino children who live in poverty; rather, low

educational achievement translates into low-paying jobs and

that combination increasingly forces Latino families into

poverty (Huckshorn, 1991). More than 40% of Latino children

live in poverty, compared with 19.3% of non-Latino children

(Usdansky, 1993a).
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LATINO EDUCATION

Latino Americans lag far behind not only in economic

progress, but in educational achievement as well. Although

racial-ethnic "minority" groups are growing in numbers, they

tend to be underrepresented in higher education.

In addition to the social problems mentioned previously

that Latinos face, their educational dropout rate is high.

Lack of educational attainment among Latinos is associated

with the income level of students' families, well-being of

families, and familial obligations (Duran, 1983). Latinos

enter school later and leave school earlier; although total

numbers of Latinos entering higher education have been

increasing, the overall percentages remain low compared with

other ethnic groups.

Latino Pre-College Trends

Currently, 23 of the 25 largest public school districts

in the United States contain a majority of ethnic and racial

minority students, including Latinos. By the year 2000, the

53 largest cities in the United States will have a majority

of minority students enrolled in their public school system

("Minorities in Urban," 1988).

Latinos are less likely to attend nursery school or

kindergarten and are three times more likely to drop out of

school by the age of 17 than either African Americans or
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Anglos (Kantrowitz, 1991). The number of Latinos enrolled

below the normal grade level is 28% in grades one through

four and 40% in grades five through eight; the percentage

drops to 35 for high school, possibly because many have

already dropped out (Fields, 1988).

High school dropout rates for Latinos continue to

hamper their progress in higher education. Census Bureau

data indicate that nearly ten percent of Latinos do not ever

enroll in high school (Fields, 1988). Nearly 43% of Latinos

drop out nationally, while 10.7% of Anglos do so

(Kantrowitz, 1991). The percent of adults over 18 who had

not finished high school as of 1990 was 19.4 for Anglos,

43.8 for Latinos, and 31.9 for African Americans (Kelly,

1993).

The percentages of high school graduates vary among the

adult Latino sub-group populations. Among those 25 to 34

years of age in 1991, 51% of Mexicans were high school

graduates, compared to 78% of Cubans, 72% of Puerto Ricans,

and 62% of Central and South Americans. For the non-Latino

population in 1991, 89% were high school graduates

("Hispanic Attainment," 1993).
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Nearly 25% of Latinos have less than eight years of

education compared to about 5% of Anglos and almost 10% of

African Americans (see Figure 3, p. 38). In Oregon, 52% of

Latinos have a high school diploma or higher, while over 82%

of Anglos and 75% of African Americans do.

In Portland, about 2,000 Latino students attended

school in 1992-93, including 530 high school students.

Latino educational levels in Oregon are low, due in part to

the high proportion of agricultural workers with minimum

education, and to the youthfulness of the population

(Estrada, 1988). The Portland school district dropout rate

among Latino high school students increased by five

percentage points in one year, reaching 20.7% in 1992-93,

while 8.2% of Anglo students dropped out that year (Schraw,

1993a). The Latino dropout rate in the district has

doubled in 10 years, as has the total number of Latino high

school students.

The board chairman promised the board would look

further at the Latino dropout problem stating, "It is

frightening when you can identify a group that is that much

in need and it seems the system isn't working for them."

(Schraw, 1993a). However, the superintendent articulated

his refusal to craft a rescue plan for just one ethnic group

of students. Parents of Latinos students responded with a

forum informing the board that their students have not been

served adequately.
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This is evidently a national epidemic as well. Latinos

appear to have the least successful record in school of all

United States immigrant groups. One researcher's studies

show that young, United States-born Mexican American men are

almost as likely to complete high school as their non-

Latino, Anglo counterparts; although they lag behind in

college education, they are catching up. Still others

disagree, saying there is a legacy of Mexican-origin

children doing poorly in school regardless of whether they

are foreign-born or United States-born (Usdansky, 1993).

Another recent study shows that the longer Mexican

American families are in the United States, the lower their

children's educational level will sink (Kantrowitz, 1991).

Researchers speculate that first-generation Latino parents

are more highly motivated after having chosen to leave their

homeland and better their lives; they push themselves and

their children to do well, while second and third

generations may lose that drive.11

The literature reviewed demonstrates that Latinos are

less likely than other students to finish high school and

become candidates for college admission of any kind.

11There are differences among the Latino subgroups'
educational achievement: Mexican Americans do the worst and Cubans
do the best.
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Contributing Factors

Many Latinos fall behind normal grade levels almost

immediately. This could be due to illness caused by poor

nutrition in poverty-level families, lack of knowledge of

the alphabet or numbers before school begins, language

deficiencies, frequent family moves, or the poorer quality

of schools and teachers in predominantly minority areas

(Fields, 1988).

Several other factors leading to the high dropout rate

were outlined by leaders of state and local Latino advocacy

groups for the Portland Public school board and

superintendent (Schraw, 1993a). The issues ranged from

staff members' low expectations of Latino students and

uneven disciplinary procedures, to poor assessment of the

youths' academic needs.

Cultural and familial expectations may hinder students'

academic performance and/or aspirations. Portland Latino

students surveyed mentioned a lack of support from their

family and an expectation on the part of the family for

females to get pregnant (Schraw, 1993b). There seemed to be

a lack of parental understanding or valuing of higher

education.

Frequently, students have to work and help support

family members, the pressure to get a job often compelling

students to leave school. Poverty has been named as the

single greatest obstacle to schoolwork; students who must
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deal with difficult social and economic problems do not

concentrate as much on school (Kantrowitz, 1991). The need

to get a job sometimes outweighs the value of school;

students have conflicting roles - they are trying to be

students - but also work to help their parents put food on

the family table.

College preparatory programs for non-traditional high

school students consistently lose students to summer jobs.

The Portland school district has attempted to alleviate this

problem through discussing a work-study program at Portland

Community College; this has not yet materialized, however.

A lack of support or assistance from middle school and

high school teachers and counselors has also frequently been

cited as a major contributor to the problem (Fields, 1988).

When Latinos and other minority students fall behind, too

often teachers and counselors encourage them to find jobs or

go to a vocational school (Kantrowitz, 1991). 12 Low

expectations usually reinforce poor performance and Portland

high school Latino students believed their teachers were

racist and did not give Latino students as much attention as

other students (Schraw, 1993b).

One 14-year-old explained how her teachers work with

Latinos, "...[they] treat you as less than other students."

12As a pre-college program staff member, I have observed
several Oregon high school counselors make negative statements
about minority students such as stating someone is "a failure" or
telling a student in person s/he "will never make it" in pursuit of
a career goal.



43

Several students interviewed said African Americans receive

more attention and support from counselors and teachers; one

youth stated, "We're like a minority between the

minorities." The increasing pressure to join gangs in order

to feel protected and respected was also mentioned in

Schraw's study.

ESL, Bilingual Education & Other Resolutions

In addition to general low expectations of Latino

students, counselors and teachers have been accused of

assuming students do not understand English, even if that is

not the issue. A Latino resource specialist for the

Portland school district also believes some teachers have

seen the English as a Second Language (ESL) program as the

sole answer for students who do not speak English well,

stating that there is little responsibility taken on the

part of staff and administrators to start offering these

students an equal education (Schraw, 1993a). Yet, another

problem arises when students who do not speak English well

are misadvised and placed in classes for which they are not

prepared, and they fall behind or fail.

One solution to these problems has been proposed by the

Portland school district. They are moving to bilingual

education for all limited-English speakers so classes will

combine both English and students' native language to help

them continue advancing academically, while learning
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English. Currently, students are taught English one or two

periods a day and then attend English-speaking classes for

their other academic subjects. Many fall behind, and some

drop out as a result. Still, the switch to bilingual

education has not yet occurred as planned; budget cuts have

hampered training and hiring of bilingual teachers (Schraw,

1993a).

In addition to ESL programs, schools could take other

measures to ensure their Latino students are adequately

served. Schools with increasing Latino populations are

beginning to make them a priority, without allowing services

to other students to deteriorate. School administrators who

make certain disciplinary actions are performed uniformly

across ethnic groups and attempt to recruit more bilingual

and bicultural staff members are being commended. Along

with emphasizing other ethnic heritages, schools could

feature the importance of the Latino history and culture

throughout the year.

Postsecondary Data

Not surprisingly, postsecondary enrollment and

completion rates for Latinos resemble those of high school

completion. While Latinos have experienced substantial

growth in higher education enrollment and degree attainment,

particularly in the 1980s, data on retention and degree

completion rates indicate that most colleges and
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universities are not successful in retaining Latino students

(O'Brien, 1993). Not only are percentages of Latinos

students low, there are few Latino faculty in higher

education compared to other races.

A Census Bureau report indicated that 26.4% of Anglos

had four-year college degrees in 1990, compared with 11.6%

of Latinos and 14% of African Americans (Kelly, 1993). The

diversity in geographic origins (see Table 2, p. 25) has

significant reflections in the proportion of the adult

Latino population having completed four years or more of

higher education. The percentage of 25 to 34 year old

Latinos in 1991 who had completed at least four years of

college was 7.4 for Mexican Americans, compared with 20.4%

of Cubans and 25.2% of non-Latinos (see Figure 4, p. 46).

Also in 1991, Latinos received five percent of all

associate degrees awarded, three percent of bachelor's and

master's degrees, two percent of doctoral degrees, and four

percent of professional degrees (see Figure 5, p. 47).
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Latinos earned 50% more bachelor's than associate's degrees;

perhaps the outreach programs and residential accommodations

at the four-year schools reflect the attraction of Latinos

to four-year schools. The total number of bachelor's

degrees awarded to Latinos in 1991 were nearly one-third of

the total earned by non-Latinos, while the total associate's

degrees given to Latinos were 20% of the total awarded to

non-Latinos.

These proportions changed little between 1981 and 1991,

although Latinos experienced numerical increases at all

degree levels. The number of doctorate degrees awarded each

year has remained relatively constant over the past four

years; the total doctoral degrees earned in 1991 was 732.

The rapid increase in the Latino population in the past

decade make slight educational gains somewhat misleading.

While enrollment in higher education by Latino students

increased by 84% between 1980 and 1991 (O'Brien, 1993),

their proportion of the total college population grew only

slightly, from four percent in 1980 to over six percent 11

years later (see Figure 6, p. 50). African Americans were

nearly 11% of the higher education student population.

Although Latinos are nine percent of the total United

States population, they constitute just 2.2% of higher

education faculty (see Figure 7, p. 51). Without some

reversal of these trends, further declines in the ratio of

minority instructors and administrators will occur with
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potentially grave consequences for higher education in the

United States ("Minorities in Urban," 1988).

Latinos have the lowest rates of college participation

among minority groups. The American Council on Education

found six percent of Latino college adults ages 25 and over

had received college degrees, while 14% of non-Latino

minorities had graduated (O'Brien, 1993). The study also

shows that only 16% of Latino high school students

entered four-year schools immediately after high school

(O'Brien, 1993). Thus, 84% either took time off or were

attending two-year schools.
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Additional Contributing Factors

The reasons for academic abandonment in college

parallel those for younger students (see "Contributing

Factors", p. 41). The following factors have been shown to

be significant enhancements of academic success: good high

school preparation, good study habits, high self-esteem,

relatively well-educated and somewhat affluent family

background, entry from high school directly to a four-year

institution, residence on campus, and receipt of financial

aid and no need to work. Most Latino-origin students are

almost item-for-item the exact opposite (Fields, 1988).

When asked to identify two main reasons why they or

their peers must withdraw from a university, students most

highly rated the need to support self or family financially,

the lack of interest/motivation/goals, time conflicts with

job or family obligations, emotional inability to cope with

college demands, academic underpreparedness, and poor

academic performance (Fields, 1988). A 1992 ACE report

indicated that most Latinos do not fail to complete college

for academic reasons; 74% of students surveyed left school

to take a job or because of unexpected financial

difficulties, while 37% left to handle personal problems

(O'Brien, 1993).

The literature reviewed clearly shows that Latino

Americans are less likely to successfully complete college,

receive degrees, and pursue advanced college training than
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other ethnic groups. The community college will be analyzed

as an institution which may provide excellent academic

opportunities for this ethnic group in light of the factors

affecting their academic persistence. The following chapter

presents a historical overview of the two-year institution

in order to provide a framework upon which to build the

"Community College Latinos" section.
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THE COMMUNITY COLLEGE

The emergence of the community college is the most

dramatic change in United States public education during the

20th century. The institution originated and grew as a

result of societal pressures or forces in the United States

such as population and economic growth. The community

college is grounded in the belief that everyone should be

allowed and encouraged to develop his/her fullest potential

and this should be a continual life-long process. These

institutions continue to be the answer for many students in

their pursuit of opportunity, regardless of their ethnicity,

race, religion, sexual orientation, physical ability, or

socioeconomic status.

Historical Background

Henry P. Tappan was trained in German universities and

had an elitist research orientation; he was president of the

University of Michigan from 1856 to 1863. In 1852, he

suggested that the university's transfer work of

undergraduate departments be conducted at the high schools.

In 1869, William Watts Folwell, President of the University

of Minnesota, made the same plea in a public address. At

this time, other university presidents also advocated the
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same thing. 13 Presidents of this era were not as

concerned with numbers as they are today, and tended to rely

more on reputation for quality, rather than size and growth.

William Rainey Harper, sometimes called the father of

the community college movement, reorganized the University

of Chicago in 1892. As president, he felt entering students

were underprepared, which resulted in his creating a

University College for the junior and senior years and an

Academic College for the freshman and sophomore years. In

1895, the name was changed to junior college "for want of a

better name" which endured for years and continues to be

used today. In 1901, the first public junior college was

developed in Joilet, Illinois.

Although the junior college had its origins in the

first half of the twentieth century, it was not until the

1940s that the idea of the comprehensive community college

was truly born.14 The Truman Commission on Higher

Education outlined and promoted the community college as an

institution. In 1944, the numbers of students in two-year

schools increased with the GI Bill of Rights which funded

education for war veterans. For the first time in United

13Edmund J. James of the University of Pennsylvania, Richard
H. Jesse of the University of Missouri, and Andrew S. Draper of the
University of Illinois were the others.

14The term comprehensive refers to the inclusion of transfercurricula, adult education, and occupational programs (see
"Comprehensive Curricula," p. 66).
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States history, all people were enfranchised to be educated

beyond secondary school.

Community colleges were dedicated to educating and

serving everyone, regardless of educational background,

skills, handicap, gender, culture, or economic status (see

"Access vs. Quality", p. 72). Two-year colleges continued

to be developed throughout the remainder of the 20th century

(see Table 3 below).. In the 1960s, community colleges grew

at the rate of one per week.

Between 1900 and 1920, the junior college was largely a

transfer institution. In the early 1920s terminal

occupational programs, designed for immediate employment,

were introduced. Adult educational programs were

incorporated into colleges between 1950 and 1970.

Table 3
Scale of Two-Year College Development

Year Public Private Students

1900 0 8 100

1960 405 273 500,000

1970 847 244 2,000,000+

1990 1,060 151 5,500,000+
Source: Carpenter, 1992

Since that time, Adult Basic Education (ABE), General

Education Degree (GED), developmental, and ESL programs have



been emphasized, as well as typical adult educational

programs.

Oregon Profile
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In 1947, the first Oregon two-year school, the Oregon

Technical Institute, was created in Klamath Falls. This

school was not comprehensive like a community college,

however, and subsequently became a four-year school.

Presently, there are 13 community colleges in Oregon and

three taxing districts (see Table 4, p. 58).15

Unduplicated headcount enrollment today is well over

500,000 students. Community colleges constitute the largest

higher education system in Oregon and offer degrees or

certificates in 108 professional-technical subjects ("Oregon

Community Colleges," 1992-1993).

An economic and educational hardship for Oregon has

been the 1990 passage of a property tax limitation measure

(Measure 5) which has had a major negative impact on the

state's public education system. All of the state

institutions of higher education have made significant

changes in response to this measure in initial rounds of

budget cuts.

15Taxing Districts are separate service districts of other
colleges.
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Table 4
Oregon's Community Colleges & Year Established

College City Year College City Year

Blue Mtn. Pendleton 1962 Mt. Hood Gresham 1966

Central OR Bend 1962 OR Coast* Newport 1980s

Columbia
Gorge*

The Dalles 1980s Portland Portland 1961

Chemeketa Salem 1965 Rogue Grants
Pass

1971

Clackamas Oregon City 1966 SWestern OR Coos Bay 1961

Clatsop Astoria 1958 Tillamook
Bay*

Tillamook 1980s

Lane Eugene 1965 Treasure
Valley

Ontario 1962

Linn Benton Albany 1967 Umpqua Roseburg 1964
*Community College Taxing Districts
Source: Oregon Community Colleges, 1992-1993; Carpenter, 1992

As four-year school tuition and admissions standards

continue to increase, Oregon community colleges make even

more sense for thousands of high school graduates and

returning adults.16 In fact, 18.4% of Oregon high school

graduates continue their education at their local community

college ("Oregon Community Colleges," 1992-1993). The

average tuition cost of one year at an Oregon community

college is $1,017, compared with $2,654 at a public four-

16At a recent Faculty Senate meeting, the president of OSU
discussed raising the minimum grade point average for entering
undergraduates to 3.20 as OSU strives to become a more prestigious
institution.
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year college or university and $10,067 at a private four-

year college or university.17

"Oregonians now compete in a global economy, and
in this race the unskilled will be left standing
at the roadside. All across Oregon, roads lead to
opportunity at community colleges, where thousands
find their routes to a better future" ("Oregon
Community Colleges," 1992-1993).

Community colleges are Oregon's largest provider of

lower division collegiate education, serving more than

80,000 freshmen and sophomores. More recent high school

graduates are opting to attend Oregon community colleges

which is causing the average age to decrease (see Figure 8,

p. 60) .18

In the 1991-92 school year, Oregon's community colleges

had nearly 66 thousand total full-time equivalent (FTE) -

students taking 15 credit hours or more - and served over

320,000 students. During this same year, lower division

collegiate courses represented nearly 43% of the total FTE

and occupational education accounted for slightly over 31%.

Oregon community colleges serve more than 100,000

students in professional-technical education, providing the

largest training system in the state. More than ever,

Oregonians are turning to community colleges for

17Linn Benton Community College recently raised tuition from$28 to $32 per credit; Chemeketa Community College charges $52 percredit.

18Nationally, the average age of community college students is
27 (Brawer & Cohen, 1991).
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opportunity, quality, variety, flexibility, and

affordability.

College Mission

61

It is not possible to list objectives (nor functions)

of the community college in order of importance since each

institution is responsive to its particular constituents'

needs. Each college's mission statement is a philosophy

which reflects those needs and each aspect and activity of

the college should directly relate to the mission statement.

Objectives and functions of the community college

institution are summarized in various ways by authors, some

who passionately emphasize certain aspects and eliminate

others. Parnell (1985) suggests that there are five

characteristics which are inherent to an excellent community

college.

First, it must be a community-based institution which

offers contract employee training for local employers and

adult and continuing education and which assists and

communicates well with feeder high schools. The college

allows the community to use its own resources.

Second, it must be cost effective for the students and

for the taxpayers of the community. Community colleges have

an "article of faith", almost an unwritten oath, to maintain

low tuition; this institution is largely locally controlled

and run. The college must be accountable to the community
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and generate part of necessary revenue internally if need

be, while avoiding expensive research activities.

Third, community colleges must have a caring

environment with exceptional student service personnel in

admissions, registration, financial aid, and other offices.

The institutional culture is welcoming and encouraging so

that, beyond access, students are accepted as they are, and

are able to fully assimilate into the life of the

institution. Classes must remain relatively small and be

offered morning to evening, and weekends to meet students'

needs.

Fourth, there must be comprehensive curricula in

professional-technical, college transfer, developmental

education, and adult and continuing education programs.

First-rate technical-education programs must be integrated

with the liberal-arts programs.

Fifth, competent faculty and other college staff must

exist in all programs. It is important to have instructors

with the dedication to work with students and not have time

devoured by research functions.

College Objectives

In general, community colleges strive to comply with

the following objectives within the confines of resources

and the college mission: variety, open door, quality,
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flexibility, community orientation, and comprehensive

curricula (Carpenter, 1992, lecture notes).

Variety

Community colleges offer a considerable variety of

courses. If a student wishes to get started on a career

right away, a professional-technical program can offer the

job skills needed in two years or less. If a bachelor's

degree is the goal, community colleges offer the freshman

and sophomore courses needed for transferring to a four-year

college or university with substantial cost savings. If a

student has a career and wants to keep up with the changing

work world, community colleges are leaders in upgrading job

skills through short-term training. In addition, community

colleges are preferred places for personal improvement,

recreation and physical fitness, and basic literacy.

Open Door

Community colleges admit all students who can benefit

by a program.19 Learning opportunities are available to

the greatest number of students with minimum restrictions,

based on individual and community needs. Entry to the

college is based on an open-door policy, so as to

19Many colleges, however, have certain special admissions
program that do not have open admission.
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accommodate high school graduates and other adults who are

capable of profiting from the instruction offered. Tuition

and fees are maintained at a reasonable level to ensure that

more members of the community are able to afford an

education. Through proper guidance and testing, students

are able to select appropriate courses of study. Fewer than

ten percent of public two-year colleges require some

specific level of academic achievement beyond high school

graduation for admission (Southerland, 1986).

Quality

The quality of instruction at community colleges is

first-rate, with a tradition of small classes, personal

attention, and instructors dedicated to teaching, rather

than to research. The community college is often referred

to as "The Teaching College" because colleges have

proclaimed excellent teaching as the "primary

characteristic". Students have access to an exceptional

support system, and financial aid, career planning, and job

placement services are just a few of the areas where the

staff at community colleges take an interest in students.

Flexibility

At community colleges students have the option to take

one or two classes, or carry a full load in order to quickly
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obtain an associate degree or certificate. Students may

take a class for college credit or take a non-credit class

to satisfy their needs. Classes meet days, nights,

weekdays, and weekends at a wide variety of locations.

Convenience and flexibility related to geography and types

of delivery systems for students is a priority for community

colleges, especially important since 95% of community

college students commute (Southerland, 1986).

Community Orientation

College resources and facilities are used first to

support college programs and, as available, to cooperate in

developing community-based activities which are educational

or learning-oriented. Numerous community colleges are

dedicated to local civic and cultural enrichments

(Southerland, 1986). College staff are encouraged to

participate in community service activities and to use their

skills to support activities which benefit the larger

community.

Comprehensive Curricula

The community college has been called "the People's

College," because it provides comprehensive educational

services for all students, within the limits of resources.

Credit courses are taught in support of the transfer and
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general education functions, as well as for one- and two-

year certificate and two-year associate's degree

professional-technical programs. A wide array of non-credit

developmental education and community service instruction is

offered. Community colleges are technology-oriented rather

than research-oriented, and are designed to meet changes in

technology and make programs relevant to students' needs.

College Functions

In accordance with the mission statement and budget,

the educational and supportive programs of the community

college are designed to serve the community through the

following education functions: transfer, general, technical,

adult and continuing, cooperative, and developmental, as

well as student support services (Carpenter, 1992, lecture

notes).

"To the critic, the community college is trying to
be all things to all people and ends up not doing
a good job at anything. To the college educator
with a missionary zeal, the two-year college
provides a wide array of options, taking the
learners as they are and lifting them to new
heights" (Southerland, 1986).

The community college has been called "Democracy's

college," referring to the notion that the opportunity to

learn is a democratic right rather than a privilege. It is

clear the community college has developed a variety of
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body.

Transfer & General Education

67

The community college provides courses paralleling

lower division courses of state colleges and universities,

so that students may transfer with junior standing to four-

year institutions. Many colleges have college-credit

transfer-articulation agreements with state four-year

schools to facilitate the student's transition.

The college offers a variety of courses for all

students in written and spoken English, mathematics, foreign

language, physical sciences, health and physical education,

and the humanities and social sciences.

Professional-Technical Education

The community college provides occupational training or

re-training for those who plan to seek employment in

business, industry, or the trades. Apprenticeship training

and skills-upgrading for those already employed are also

offered.



68

Adult/Continuing & Developmental Education

Community education offers learning opportunities for

those who wish to enhance their employment skills, prepare

for new careers, satisfy occupational interests, or increase

their general skills and knowledge. Included within the

adult and continuing educational function are high school

completion, adult basic education, general education

classes, and English as a second language courses.

Community colleges provide services to aid

undereducated students of post-high school age. Placement

testing, often mandatory, allows students to be placed in

appropriate reading, writing, and math courses. Both

traditional and non-traditional learning opportunities are

offered at times and places convenient to adult students in

the district.

Cooperative Education

Cooperative work-experience combines classroom work

with related on-the-job experience to better prepare

students to enter their chosen occupations. The college

provides cooperative education opportunities as part of its

instructional program as resources are available, providing

supervised work experience for all students who can qualify

and benefit.
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Student Services

Student personnel services include admissions and

registration, career information and guidance, student

employment and graduate placement, financial aid and

counseling, academic advising and testing, health and

emergency aid, personal counseling, student activities,

services to students with disabilities, and other programs

and services designed to support and enhance student life.

Student Trends

The high school diploma is no longer viewed as the

minimum education requirement for employment in today's work

world. An increasing number of students who do not plan to

get four-year degrees are turning to community colleges to

qualify for jobs. Many employers are requiring an

associate's degree as a minimum credential for employment.

In addition, both the unemployed and the employed are

turning to community colleges for retraining (Morgan, 1993).

Community colleges are experiencing increased enrollments

nationally; 45% of all higher education students attend two-

year schools. Fifty-five percent of all entering freshmen

get their start at a community college.

Students at community colleges are less likely than

four-year college students to aspire to baccalaureate or

higher degrees. In addition, these students begin their
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postsecondary education with lower levels of academic

achievement (Carter, El-Khawas & Ottinger, 1988).

Community college freshmen are least likely to come

from families with parental postsecondary experience

("Parental Education," 1993). The National College Freshmen

Norms study showed half of the first-time, full-time 1992

community college freshmen had fathers who had no

postsecondary education, compared with 24.5% at

universities; these were typically first-generation college

students, although mothers may have had postsecondary

experience (see "Family Background," p. 86). In addition,

community college students have lower socioeconomic

backgrounds than their counterparts at baccalaureate-

granting institutions (Carter et al., 1988).

Public community colleges clearly remain the main entry

point into higher education for first-generation college

students in the United States, many of whom come to school

without support of family, spouse, friends, or the working

world (Gillett-Karam et al., 1991).

Priorities and Expectations

Each community college function is being examined as

administrators and board members consider how much of those

activities the colleges will be able to pursue, particularly

as technology and international competition reshape the

country's economic and educational needs.
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Future Employment

In the 1990s, 65% of all jobs will require training

beyond high school. As we enter a new work world, the

shifts in technology and demography present the community

college with its greatest challenge. Employment is in need

of technicians and skilled workers; a sound national economy

directly correlates to a sound educational system.

According to the US Bureau of the Census, two-year

associate degree recipients earn 29% more than high school

graduates who do not continue their education. The average

monthly income difference between a high school dropout and

someone with an associates is more than $1,000 (Kelly,

1993). However, with 20% of our working adults constrained

by functional illiteracy, the overall number of people ready

and able to enter the work force is decreasing.

Only 20% of the United States population obtain

bachelor's degrees, which means 80% of the workforce could

be faced with low wages if they neglect to receive further

training. Employers consistently turn to community colleges

in search of well-educated, technologically competent

employees. However, the work force of the future will not

exist nationally or in Oregon unless investments in

educating the young are made now.
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Access vs. Quality

The concerns surrounding the "open door" philosophy

fuel an ongoing debate: access versus quality. The greatest

challenge facing community colleges has been the task of

fulfilling the promise of the open door "for everybody and

anybody who applies or who can profit from college

instruction" (Gillett-Karam et al., 1991). The resulting

college population consists of persons from all walks of

life and every level of educational background with a full

array of desires and problems. That heterogeneity runs

contrary to the dominant view of higher education in the

United States.

Historically, colleges and universities have designed

their admissions processes and selections to eliminate from

consideration students who have problems or who are

underprepared. Parnell summarizes this point simply, "Four-

year colleges test students to keep them out, community

colleges test people to get them in."

Access and selectivity regularly interact, creating a

state of tension in community colleges. As the community

college evolved, access assumed dominance over selectivity,

a priority which is currently being challenged through such

barriers as elevated admissions criteria and increased costs

(Southerland, 1986).

There is increasing concern that the "open door" is at

least partially closed, particularly to sophisticated,
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"elite" programs such as nursing, electronics, and high

technology/engineering programs which frequently require

either extensive preparation, specific prerequisites and/or

high standardized test scores for admission ("Minorities in

Urban," 1988).

An increasing number of applicants are unprepared for

college-level academics. Some are forced to wonder how many

of their students managed to graduate from high school. The

question lingers as to whether community colleges should

continue to admit unprecedented numbers of unprepared

students. Yet many teachers and administrators have been

committed to the open-door policy for years and are

dedicated to developmental education; to them, lack of

preparation is not an automatic disqualification (Jacobson,

1993).

The issue, however, is not so easily settled. With

stubborn financial problems and persistent calls for a more

capable work force, two-year institutions are coming under

enormous pressure to reassess everything they do, including

developmental education, often the most difficult and most

expensive part of their mission.

The community college has contributed to society's

needs and to individual needs by making access easier for

people who earlier would not have been able to go to

college: minorities, low-ability students, older students,

students from low-income households, and day-job workers.
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The immediate challenge is to provide quality education to

the masses of students who have greater numbers of issues

confronting them.

"Accessibility has indeed made a dramatic
difference in the percentage of citizens who go to
college... By removing barriers, promoting
openness, establishing more institutions,
expanding offerings, providing support services,
and permeating campuses with concern for the
student, the two-year college has been exemplary
in expanding opportunity for study beyond the high
school" (Southerland, 1986).

The American Association of Community and Junior Colleges

(1985) states as its primary goal the intent to "reaffirm

and promote the concept of access as fundamental to the

mission of community, technical, and junior colleges".
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COMMUNITY COLLEGE LATINOS

Relatively low levels of academic achievement by the

Latino population is particularly significant in light of

the fact that by the year 2000, Latinos are expected to

constitute the nation's largest ethnic group, as well as a

major part of the United States work force. The US Labor

Department has estimated that 80% of the new entrants to the

workforce by the end of the coming decade will be members of

minority groups, immigrants, or women. Lack of education

remains the single best predictor of unemployment, evidenced

by census data showing that of the 1.1 million Latino

families living below the poverty level in 1986, 62.5% were

headed by people 25 years old and over who were not high

school graduates.

Community colleges can play a valuable role in

providing low cost education close to home for Latinos,

including the opportunity to remedy academic deficiencies

(Fields, 1988). The community college - with its lower

cost, smaller classes, and less strict admissions

requirements - offers a more practical avenue for Latinos

than do most four-year institutions (Farrell, 1984). Latino

students have used open access community colleges as their

primary corridor into higher education.

Given the current socioeconomic status of Latinos: the

disparities in parental education and income, and the

deficiencies in schooling, relatively few incoming college
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students will fit the profile of the well-prepared,

traditional student. This, in part, has contributed to the

common view that community colleges are "second-class

schools for second-class citizens," (Farrell, 1984).

The effects of ethnic and racial change at the

elementary school level have included the introduction of

bilingual education, more remediation, greater emphasis on

minority content in the curricula, and competency testing.

Whether postsecondary institutions are prepared for changes

like these remains to be seen." The two-year colleges

are currently perceived as the nation's answer to the

problem of educating the masses of people underserved by

higher education.

Latino Representation

Those Latino students who enroll in college are more

likely than other groups to enroll in community colleges.

Fifty-six percent of Latino college students attended two-

year institutions in 1991 and about 30% were enrolled in

institutions that have Latino enrollments of 25% or more

(O'Brien, 1993). Latinos are six times more likely to be

enrolled in two-year institutions than four-year (Estrada,

20An Oregon four-year university developed a required
multicultural course in response to racial conflicts on campus; a
local community college followed suit with a course requirement for
the Associate of Applied Science degree from the Culture Diversity
and Global Awareness curriculum.
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1988). Data indicate that more Latinos are choosing to

enroll in community colleges and proprietary, business, and

technical schools to acquire work-related skills (Fields,

1988).

Neither minority students, teachers, nor administrators

in community colleges are represented in numbers equivalent

to those in the general population. A lack of role models

of successful college-educated Latinos exists (Fields,

1988). There are over 1,200 community colleges in the

United States; 90% are headed by Anglo males and almost 90%

of the faculty is Anglo (Gillett-Karam et al., 1991). The

lack of minority role models has led to a shortage of

persons who are able to exhibit creativity, intellect, and

talent for others of the same ethnicity.

Transfer as a Measure of Success for Latinos

Community colleges are the major points of entry for

minority and low-income students, for new immigrants to the

United States, and for thousands of working people, all of

whom have individual educational needs and goals. The 80%

of the United States population without baccalaureate

degrees need training and re-training, yet, many colleges

evaluate the adequacy of services to minority students

solely on their transfer rate to four-year schools. This is

not a realistic measure of success, particularly with

minority students.
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Although relatively few empirical studies are available

to analyze the progress of Latinos in community colleges, a

review of current research provides indicators that the

group's persistence and flow from lower to upper division

programs of study remains less than satisfactory. A study

by Nora and Rend6n (1989) found the average college

attrition rate for Latinos was 80.4% compared to 62.3% for

the majority population.

This dimension must be enhanced in order to increase

social, economic, and educational parity for all minority

groups in the United States. Latinos' increased

representation in the two-year college is appears to be

overshadowed by premature departure rates.

Another study shows that when Latino and other minority

students transfer from a community college, they do better

academically than Anglos (Carter, 1993). Transfer rates,

however, are significantly underestimated if they are

calculated solely on the basis of the number of associate

degree recipients who go on to baccalaureate-granting

institutions. Many students who intend to transfer do so

prior to completing associate degree requirements (Carter et

al., 1988).

Four-year institutions could examine their articulation

agreements and other transfer initiatives with community

colleges to facilitate the transfer of Latino students.
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Recruitment & Retention

Growing educational needs of Latino youth are reflected

in the shifting composition of student bodies of

postsecondary institutions. The recruitment and retention

of minority students are among the most crucial of the

numerous issues confronting community colleges. Although

the community college enrolls the most substantial number of

minority students who further their education beyond high

school, access must lead to success.

Colleges that draw largely from local communities will

experience a rapid ethnic and racial restructuring of their

student populations, or face decreasing enrollments. Not

all youth desire or need to attend college, of course, but

the large number of high school graduates who are non-

college-bound can be seen as a latent resource that colleges

have been unable to tap successfully. Latinos could be

regarded as a high priority pool, from which rapid progress

could be made to improve minority representation. Colleges

could establish retention programs targeting Latino

students. Recruitment informational materials could be

directed to minority students and developed in languages

other than English.

The overall impact of the public school experience,

particularly the elevated dropout rates, demands that

community colleges focus extensively on discourse with the

public schools. Community colleges could examine their
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articulation with their local high schools to increase the

number of entering Latino freshmen, as well as promote their

college further in the Latino community. Cooperation

between high schools and community colleges is crucial. In

order to have higher rates of Latinos attending

postsecondary education, there must be higher rates of

Latinos completing high school.

There is a growing realization that the college pool of

Latinos needs to be greatly expanded. Community colleges

could work with their local high schools to assist with pre-

college intervention strategies in order to increase the

number of students who are motivated and prepared to enroll

and succeed in college. In addition, high schools and two-

year schools could collaborate to include "applied learning"

principles in their curricula to help students see the

relevance and usefulness of the material.

There is no single successful model for an effective

intervention project, but strategies critical for both

short-term and long-term success include: 1) the early

identification of students for a college preparatory

curriculum, 2) attention to math and science, 3) school

participation with college-related information and

activities, 4) frequent exposure to the world of college, 5)

frequent college-preparation workshops, 6) parent outreach,

and 7) organization of outside support services (De

Necochea, 1988).
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Pre-collegiate articulation efforts for early

identification and preparation of Latino students for

community college is crucial to recruitment. The

differential rates of high school graduation among Latino

and non-Latino high school students limits the pool of

potential applicants to higher education. Thus, community

colleges will play an essential role in preparing this

"neglected majority ".

There is a strong awareness that attrition rates of

African American and Latino community college students

remain high and that degree attainment and transfer rates to

baccalaureate degree-granting institutions are low.

Community colleges are concerned that the "open door" does

not represent the "revolving door," and that they are

responsible for assuring every student access to resources

and support to excel and succeed in fulfilling their

academic goal.

Retention of Latino and other minority students

continues to be an area of significant concern, primarily

due to the fact that the lower socioeconomic status from

which many such students come places them at maximum

economic and social vulnerability during the college years

("Minorities in Urban," 1988). When adjustment is made for

socioeconomic factors, minority students graduate at a rate

equal to that of Anglo students. However, disproportionate
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numbers of minority students come from low-income families

and are burdened with extensive social problems.

Retention of Latino students today will help to recruit

and retain future Latino students. As the enrollment,

retention, and graduation rates increase in each

institution, the successful Latino population will serve as

encouraging examples for the next class.

Community colleges are following universities' lead by

developing minority cultural programs that appeal to persons

of varying needs and interests. The Chicano/Latino studies

program at Portland State University is seeking to provide

an interdisciplinary forum for the study of the historical,

cultural, political, and socioeconomic experience of Latino

people in the United States. The program is being designed

to recruit, retain, and graduate students from the Latino

community in a culturally sensitive and appropriate manner;

it will be the first of its kind in Oregon (Wilson-Figueroa,

1994).

Academic support mechanisms can increase the retention

of Latino and other minority students. Programs that

recognize distinctive cultural heritages, faculty mentors,

and faculty cultural awareness and understanding training

also improve retention.
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Campus Culture

Higher educational institutions have their own culture,

ranging from an environment that fosters student involvement

to one that alienates students. The sensitivity of

students, faculty, and staff to values, attitudes, and

behaviors set the tone (Gillett-Karam et al., 1991).

"To the extent that institutions expect students
to do all or most of the adjusting, they limit the
range of minority students they can serve
responsibly to those who... resemble traditional
college-goers in preparation and opportunity
orientation" (Richardson & Skinner, 1988).

Social justice and social need require our institutions to

serve a broad range of minority students in order to prepare

them with the necessary skills to enter the increasingly

demanding workforce. That obligation will not be met

without carefully planned revisions of campus environments;

this climate is central to the comfort factor and retention

of minority students and staff.

Community colleges must be careful to assure that

extensive efforts are made so that cultural pluralism exists

both in the administration of the institution and the

implementation of the curriculum overall. Institutional

cultural sensitivity training allows faculty to understand

their leadership role in retention and to learn about

minority cultures and values and the unique issues facing

minority students.
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Active efforts to prevent discrimination and achieve

more comfortable social environments are needed. Higher

education institutions could work with public schools, offer

early intervention programs, and provide on-campus academic

support. The culture should be evaluated continually and

students' involvement is an important part of this process.

Improvement of campus climate could ease the transition to

college life and counteract students' feelings of isolation.

Financial Aid

Addressing and formulating new strategies to obtain and

disburse financial aid to Latino students could be a major

thrust to increase retention in community colleges. When

retention falls, it leaves only smaller numbers of Latinos

remaining to attempt to achieve educational parity.

Several studies show that insufficient information

about financial aid is given to Latino students (Fields,

1988; Nora, 1990; Olivas, 1986b). In one study of Latino

college students, expanded financial aid, better information

about it, and simplified financial aid processing were among

the most important things the students said the campus might

do to help them remain in college (Fields, 1988). Offering

financial aid also impacts the student's decision concerning

if and where to attend college; the lack of financial aid is

the principal reason minority students consider dropping

from school ("Minorities in Urban," 1988).
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Most, if not all, Mexican American students attending

two-year institutions come from the surrounding community in

which the community college is situated and live at home

(Nora, 1990). One study on financial aid recipients found

that Latino students tend to be uninformed about their

parents' income and half of all Latino students in the study

overestimated their actual income (Olivas, 1986b).

The data reported a pronounced tendency for low-income

Latino families to overreport actual income which leads to

lower eligibility and aid awards, and consequently, to a

larger portion of college cost being borne by the students

or families. Not only are these students having to bear the

disproportionately high costs of a college education, but

their chances of succeeding and attaining some form of

college credential may be reduced.

"Inasmuch as Hispanic students are
disproportionately enrolled in public two-year
colleges, ...the extraordinary reliance on federal
funds may ...mean federal cutbacks in financial
aid programs have disproportionately affected
community colleges and Hispanic students" (Olivas,
1986b).

Another study found Latino students who received higher

levels of financial aid were enrolled in more semesters,

earned more semester hours, and received some form of

college credential (Nora, 1990). Financial Aid offices

could inform the student as early as possible about

financial awards and provide more work-study programs and
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more grants to Latino and other minority students. It is

important to seek financial arrangements with external

sources, to support students needing part-time work, and to

assist minority students with loans when necessary (Gillett-

Karam et al., 1991).

Because of students' family responsibilities, they are

often required to work full- or part-time to continue their

financial contributions to the household (Rend6n & Valadez,

1993). Finding a job as soon as possible is often the main

priority for many students; their job duties often interfere

with studies and contribute to prolonged time at the

college.

Family Background

Familial customs, behaviors and attitudes influence

Latino students' educational decisions, particularly

females. Data of one study indicate Latino females were

sometimes discouraged from pursuing education; those who

attended had parental influence on their choices of majors

and decisions affecting intentions to transfer (Rendon &

Valadez, 1993). In addition, families often urged male

students to pursue college majors with immediate economic

possibilities; ties to the family constrained the movement

to a four-year college.

A student's chances of both graduating from high school

and continuing on to college are highly correlated with the
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educational attainment of the student's parents. The

student whose parents have four years or more of college is

more than three times as likely to enroll in college shortly

after high school as is the student whose parents did not

graduate from high school ("Parental Education," 1993).

Public policy that seeks to broaden higher education

opportunity for Latinos must address families where parents

lack postsecondary experience. Currently, students whose

parents have four years or more of college are reaching

college at near saturation rates, whereas fewer than 25% of

students from families where parents have not graduated from

high school enroll in college ("Parental Education," 1993).

Academic Preparation

A comprehensive study of minority degree achievement

identified four different profiles for success, each based

on a match between student background and institutional

strategies (Richardson & Skinner, 1988). The profiles were:

1) well-prepared, second-generation college students with

lifelong commitment to higher education; 2) first-generation

college with a strong belief in education but with

inadequate preparation; 3) first- and second-generation

college prepared student who questions the value of

education in their lives; and 4) first-generation college

with little preparation and previously had not intended to

go to college.
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Preparation for college was determined by expectations

regarding higher education and participation in college

activities, the influence of family, and experiences in

school, community and the workplace. Richardson and Skinner

termed "opportunity orientation" as the perceived

relationship between education and opportunity and shared

beliefs within a community about valued adult roles and

about the part education plays in structuring access to

those roles (1988).

Educational demands are overwhelming when inappropriate

expectations about the academic demands of college exist.

Ambivalence about higher education was reflected in high

proportions of late entry, stopping out, minimum part-time

attendance and reverse transfer (Richardson & Skinner,

1988) .21

The route to higher levels of Latino degree attainment

begins with institutions understanding differences in

preparation and opportunity orientation characterizing their

minority students. Most four-year colleges and universities

rely heavily on standardized tests for admission decisions;

minority youth traditionally do less well on these tests

than Anglos (Fields, 1988). In 1987, Mexican Americans

averaged 379 on the verbal section of the SAT and 424 on

21"Stopping out" occurs when a student takes time off from
school and returns. "Reverse transfer" is the rate at which four-
year institutions' students transfer to community colleges.
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math, while Anglos scored 447 and 489 respectively (Fields,

1988).

Proficiency in English is again an important and

controversial factor limiting some Latinos' educational

attainment. There is no "typical" Latino; many are

proficient in English and have limited exposure to and

proficiency in Spanish if they have been in this country for

any length of time. Many colleges have found, however, that

significant numbers of their Latino students need remedial

work in English after they enroll.

Although adults need to learn English in a meaningful

context at the college level, Latinos are often placed in

courses designed to teach them English in a context divorced

from academic substance and are discouraged from taking

other academic work until they become proficient in English.

Many become frustrated because they never seem to be getting

any closer to their goal of gaining meaningful academic and

career-oriented education; then they drop out.

While Latino students are differentially concentrated

in community colleges, they remain grossly underrepresented

in mathematics- and science-based fields of study. Evidence

is available to document that ethnicity, socioeconomic

status, and precollege academic preparation are related to

mathematics and science course-taking behavior and

achievement.
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Anglos register in greater proportions for advanced

high school math and science courses and are overrepresented

in the academic curriculum; thus, they do better in related

courses and on achievement tests (Nora & RendOn, 1990).

Latinos are underprepared compared to Anglos in algebraic,

language, and problem-solving skills (Olivas, 1986a).

High socioeconomic status students tend to select math

and science majors, to earn more advanced-level credits, and

to aspire to college-based careers; Latinos are

underrrepresented in higher socioeconomic statuses as well

as in math and science majors.

Minorities, including Latinos continue to be enrolled

in predominantly non-academic programs composed either of

technical training courses or high school general studies

("Minorities in Urban," 1988). Just 26% of Latino community

college students are enrolled in academic programs, compared

to 39% of Anglos.

The continued lack of representation of minority

students in advanced technological areas - where the

greatest growth and progression is predicted in the United

States over the next two decades - indicates that

equivalence in education and life-style will be difficult to

achieve.

Poor preparation of incoming minority students has been

found to be a key factor affecting student persistence.

Community colleges can respond to inadequate preparation in
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a manner that has a direct influence on retention through

counseling and student services, expanded support services,

and special programs.
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THE PRESENT STUDY

The lack of empirical data available about community

college Latino students has led to a limited research base

to allow community colleges to understand and address

student background, academic, and attitudinal factors

associated with Latino student underrepresentation and

underachievement. It is important to generate an

information base that identifies the multiple barriers that

differentially affect Latino students so that two-year

institutions may develop appropriate policies and

intervention strategies to improve student preparation,

enrollment, retention, and achievement.

The opinions of Latino students (who attended an Oregon

community college) and local community agencies regarding

perceptions of the academic needs of the local Latino

population were sought. Through focused interviews, Latino

college students discussed factors which motivated them to

pursue education at the community college and which imposed

barriers to education. Students and local agency personnel

were asked to assess the needs of the local population and

evaluate college services. The Latino students were

categorized into three educational profiles: the

occupational student, transfer student, and non-credit

student.

A campus Diversity Steering Committee, focusing on the

college's Latino population, provided a forum to which
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interview responses and summaries of research findings could

be presented. College staff offered institutional data

regarding Latino participation in various educational

programs. The committee analyzed the information and

planned and began to implement a strategic model to improve

services to the Latino college students, as well as other

ethnic minorities (see Appendix 13).

Expected Findings

Although the literature reviewed did not differentiate

occupational or non-credit Latino students, various studies

focused on the transfer Latino community college student

(Carter, 1993; Nora, 1990; Nora & Rendon, 1989, 1990; Rendon

& Valadez, 1990). It is expected that the transfer students

in this study will be more likely than the occupational or

non-credit students to have family members with college

experience, to be high school graduates from the local area,

and to speak English as their first language. These factors

have been shown to increase Latino participation in

postsecondary education.

It is also anticipated that the occupational Latino

students may have fewer family members with college

experience than the transfer students, but more than the

non-credit students. These students will probably have

started their education at an older age than the other two

education profiles. Occupational students may tend to have
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a more specific, short-term academic intentions than the

transfer and non-credit students.

A large percentage of credit students are expected to

receive financial assistance. Few credit students are

anticipated to be enrolled in math- and science-related

fields.

The majority of the non-credit Latino students are

expected to be from migrant families; their academic needs

will probably focus on studying English as a second

language. Non-credit Latino students may face economic and

work issues to a greater extent than either transfer or

occupational students due to the nature of migratory life.

Latino students overall are expected to have cultural

and familial expectations or the need to get a job which may

hinder their academic career. This population will also

probably have few parents with postsecondary experience.

Based on information reviewed about the community college

institution, these students should rate the quality of

instruction highly.

Methodology

The interests of the community college used for this

study are protected through the omission of its name; it

will be referred to as the/this Community College, or

occasionally as the/this College. Administrators of the

College gave permission for access to, and inclusion of,
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institutional and student data after the protection of

confidentiality of students was verified.

The Community College student data base as of fall term

1993-94 was sorted by ethnicity and "Hispanic" was selected.

Ethnicity is known for students who complete the optional

section on the College admissions application. A small

number of Latino students may not be included in the College

Latino population used due to clerical error.22 The study

population (N=30) was selected from a total population of

318 fall term full- and part-time Latino Community College

students. Part-time students are not required to submit an

application; therefore, additional Community College Latino

part-time students enrolled in non-credit courses may not

have been included in the total population.

A table of random numbers was used to draw the initial

round of interviews (15). However, it became necessary to

select Latinos known to be "occupational," "transfer," or

"non-credit" and students were no longer randomly drawn.

Whether a student was classified as occupational or transfer

was inferred by viewing their major or current class

schedule and then verified during the interview.

Occupational and transfer credit students were

initially contacted by telephone at the Community College

admissions office to request an interview. If the student

22Three students phoned for an interview said they were not of
Latino descent; one was African American and two were Anglo.
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consented to an interview, it was scheduled for a time

convenient to the student, usually in a campus cafeteria.

The results of four transfer student interviews were

omitted from the study. It was decided that their European

Spanish heritage and familial background did not correspond

to the general profiles of Latinos in the United States.

The majority of non-credit students were contacted

through introductions in front of Community College English

to Speakers of Other Languages (ESOL) classes. All non-

credit interviews were conducted in Spanish and later

transcribed from a tape recorder and translated into

English.

The sorted list of Latino students names, social

security numbers, addresses, and phone numbers remained in

the College admissions vault throughout the study and was

then shredded. All students were asked to sign a consent

form (see Appendix 6) to verify their understanding that the

interview was voluntary and confidential, and how the

information would be used.

Local agency and college personnel were selected by the

Community College Diversity Committee. Eight agency

representatives were interviewed and completed consent forms

(see Appendix 2) to confirm that the interview was voluntary

and confidential, and the way the information will be used.
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Procedures

The interview questions centered around three

categories: demographic information, educational background,

and college services (see Appendix 5). Student demographic

factors included age, marital status, national origin,

citizenship, number in family, and other family members'

education. Academic barriers were assessed through

questions about high school, academic role models, age

education considered, and major educational obstacles. What

led to the students' decision to choose this Community

College was discussed.

Educational goals were interpreted by information on

their area of study, when they anticipate finishing, whether

they will transfer, and specific career ambitions. College

support and academic services were rated and evaluated by

the students. Finally, students gave their perceptions

regarding the extent to which this Community College is

serving the Latino population and suggestions for

improvement (see Appendices 7, 9 & 11).

Local agency and Community College personnel summarized

other services provided to the Latino population and

suggested ways to work cooperatively with this Community

College (see Appendix 1). Their views regarding the

educational needs of this ethnic group were also discussed.
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Findings

Several important themes emerged from the investigation

regarding the factors which influenced Latino students to

pursue transfer, occupational, or non-credit academic

ambitions at this Community College. Issues surrounding

family, culture, academics, and economics were apparent

among each of the three academic profiles of Latino

students; however, variations occurred as to the importance

of each among the different student groupings. Local agency

personnel provided information that complemented the results

of student interviews.

Importance of Family

The importance of family relating to the decision to

attend college or affecting persistence was more prevalent

among occupational and non-credit than transfer students.

Non-credit students had the least amount of family members

with postsecondary experience and more students were married

with families, which sometimes created a barrier to

education. Occupational students closely trailed non-credit

students in these two areas.

Almost 60% of the Latino students interviewed had

families to provide for; this included seven non-credit,
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seven occupational, and three transfer.23 Only three non-

credit students had never married, all of whom were high

school-age. Just two occupational students had never

married and one was divorced, while seven transfer students

had never married. Clearly, transfer students are less

likely to be married or have families to provide for as a

possible hinderance to their education.

In fact, no transfer Latino students mentioned anything

related to family as an obstacle to their education, while

two occupational students referred to obligations to their

children, far less than was expected. Just one non-credit

student said family imposed an obstacle for her, "I would

prefer to take classes in the morning while two of my

children are in school, but I can't find day care for my

youngest boy." Another non-credit student discussed this in

relation to other Latino students, "...I know some people

who couldn't come tonight because of their work or their

children, but they might be able to come tomorrow or next

week. Some women bring their children to class."

Several social service agencies mentioned the need for

affordable child care for Latinos. The Childrens Services

Division representative said, "This College's Child Care

program appears extremely important for Latinos, as it is

for all low-income families." Another social service member

230nly two transfer students were married; one had a
"significant other" and their child.



100

who works with this population daily explained the

interconnectedness of the barriers to education.

"Barriers to education [for Latinos] are language
and time. Many Latinos have children and must
work full-time. Therefore, child care and work
(both which affect time) are important barriers.
Other barriers... are transportation and
finances."

The majority of Latino students, regardless of academic

profile, came from larger families. The average family size

was 5.3 for occupational, 6.1 for transfer, and 6.2 for non-

credit.24 The distributions among each profile were

similar with about four students with smaller families, five

with families of five to eight members, and only a few

students with larger families.

Contrary to expected findings, nine occupational

students had family members with postsecondary experience,

while seven transfer students and five non-credit students

had family members who had attended college. Perhaps this

finding indicates that occupational students whose family

has college experience are more likely to pursue education

than those without family postsecondary experience. Four of

both occupational and transfer students had parent(s) with

postsecondary experience. None of the non-credit students'

24It was sometimes unclear whether students included immediate
family members in another country or only those in the United
States. Some students would include extended family members;
certain older students would refer to their parents and siblings
while others referred to their spouse and children.



101

parents had attended college, coinciding with expected

findings.

Although most occupational and transfer students had

family with college experience, the majority of parental

occupations did not require a college two- or four-year

degree.25 Of the transfer students, two parents had

professional jobs requiring four-year degrees, five were in

military or government jobs, four worked in manufacturing or

service areas, four were laborers or agricultural workers,

and three were homemakers. Occupational parental careers

were similar with one parent's job requiring a degree, six

parents in agriculture, four in manufacturing or timber,

three in the military or service sector, and three

homemakers. As anticipated, nine parents of non-credit

students worked in agriculture, construction or were

retired. Four non-credit students labeled their parents as

campesinos (peasants working in seasonal agriculture).

It appeared that the lack of parental college

experience could be a barrier as well as a stimulus for

Latino students' decision to pursue education in the

Community College. For example, although non-credit

families had little higher education, five students said

they were encouraged by family members (four mentioned

parents). Six transfer students pointed to family

25A few of the older students were asked about their spouse's
occupation, rather than their parent's.
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inspiration (five mentioned parents), and seven occupational

students were encouraged by their family (two mentioned

parents).

As expected, several Community College Latino students

referred to the cultural value regarding education affecting

their decision to go to school. For example, an

occupational female student explained why she dropped out

after the fifth grade, "My mom thought only the boys needed

education." Whereas a transfer female said, "My parents

encouraged me; they knew that education was an opening to a

better life. They wanted me to be more than a water well

driller [like my father]." This student later discussed

this point further.

"With Mexican Americans, unless your parents are
forward-thinking, you're not encouraged to pursue
education, especially if you're female. The
College has to face those obstacles - the stigma
within the culture. People need to be told that
education provides liberation and freedom; this
[lack of value of education] is an entrenched
tradition with Hispanics, even more for the
Mexican Americans."

A student from Spain, omitted from the results of the study,

also discussed this issue.

"I have a lot of Mexican friends and other
Hispanic friends from high school and now... the
problem is the parents don't see the value, they
say, 'just quit school and work.' If Community
College could help to keep them in high school and
go talk to them there that might help."
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Cultural Issues

In addition to the value of education, students

discussed issues regarding language and other cultural

characteristics. The need to address the Latino culture was

particularly apparent when students and local agencies

offered suggestions to provide information to this ethnic

group (see Recommendations, p. 123).

Nearly 70% of the Latino students spoke Spanish as

their first language; the distributions follow expectations

with four transfer, six occupational, and ten non-credit.

No occupational, two transfer, and three non-credit students

referred to language as an obstacle to their education, all

of whom were born outside of the United States. Only one

occupational and two transfer students had non-United States

national origins, while all ten non-credit students were

born outside of this country. 26

Another culturally-imposed obstacle to education was

mentioned by a non-credit student; a group of four Latino

students listening to the conversation also agreed with her

statement.

"If you come late and walk in front of everyone
the teacher says something and everyone looks and
you have to answer. I know many people who would
come to class more if it weren't for passing in
front of everyone. My husband says he's so big

26The question (#6) regarding citizenship (see Appendix 5) was
sometimes omitted due to the sensitive nature regarding
undocumented persons.
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everyone will notice him and single him out from
the rest... People can't arrive early because
they just got off work and go home to shower, eat,
and rush to class."

The interview in this instance ended at 7:03 pm; the ESOL

class had begun and this student and her peers decided to

leave, rather than enter the class after other students had

taken their seats.

Another cultural characteristic mentioned by an

occupational student and several local agencies is the

tendency of Latinos to "keep to themselves". One agency

representative stated, "There are cultural or self-imposed

barriers for the Latino population. [They are] a close-knit

group for which family is extremely important. If they have

peers, they often exclude outsiders."

This could be partially related to the fact that

undocumented Latinos are sometimes fearful to seek out

resources and are often not referred to services. After one

non-credit interview, the female student was presented the

consent form to sign; she appeared truly scared and refused

to sign it.

Several social service persons suggested this Community

College facilitate the learning process with its staff and

in the community regarding cultural differences. He said

the College should "inform their staff of the respectful

nature of many cultures that may not be as assertive as they

need to be in the college setting."
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Credit students and local agency personnel mentioned

the importance of cultural sensitivity on the part of

College staff, as well as the understanding of the

institutional system as a problem for many Latinos. One

agency representative asserted, "All [Latino] students need

to be taught the way the system works." A female

occupational student explained this point further.

"Not knowing what to do or how to do it [has been
an obstacle]. I had never gone to school and I
didn't know about dropping classes or deadlines or
what classes to choose or to go to a counselor:
just all of the steps. It became difficult and I
had to change my major."

Academic Background

In addition to cultural characteristics, the academic

background and experiences of Latino students also affected

their decision to pursue education in this Community

College. The age at which a student first considered

education and when they actually began their education could

motivate students to choose the smaller two-year school with

lower teacher-to-student ratios. In addition, some credit

students graduated from local high schools which meant they

were aware of, and attracted to, the proximity of this

College. Students' academic goals varied among the three

educational profiles.

One transfer, two occupational, and three non-credit

adult students had not completed high school. Contrary to
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expectations, just two transfer students had graduated from

the local area; two had graduated elsewhere in the state.

Two non-credit students were attending a local high school.

Of occupational students, 75% graduated locally and four

indicated the reason they chose this College was its

closeness. Location was mentioned seven times among credit

students as affecting their decision to go to this school.

Only one occupational student began her education

immediately after high school; five were in their early

twenties and four were older than thirty. Half of these

students did not consider college until after high school.

Four transfer students enrolled in the College directly

after high school; two were in their early twenties, two in

their late twenties and two were older than thirty. The

majority (eight) of transfer students were quite young or in

high school when they decided to pursue college. Perhaps

this follows expectations that transfer students are more

academically prepared and occupational students enroll at a

later age with a specific, shorter-term career goal in mind.

Latino credit students who were older than average

sometimes discussed the difficulty of returning to school

and facing younger students. Three students reported age

difference as an obstacle to their education. A 44 year-old

female occupational student explained that it was "new and

scary... terrifying," which is why she chose a smaller

school. A female transfer student said, "The age difference
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was sometimes a problem for me. I couldn't understand where

the younger students were coming from; they didn't care

about their studies and I over-cared."

Few Latino credit students were enrolled in math- and

science-related fields, as anticipated. The occupational

students appeared to be enrolled in traditional careers;

transfer students were pursuing underrepresented careers in

terms of gender. Three male transfer students were pursuing

business-related fields, two desired to be teachers, and one

an engineer; three transfer females were in science and one

in psychology. Four female occupational students were

pursuing secretarial careers and two wished to work in

medical careers; four males were in business or law

enforcement, and one in welding technology. Although

occupational students were enrolled in two-year terminal

programs, half indicated that they were considering

transferring to a four-year school.

Overall academic preparation was not discussed

regularly, however, three credit students pointed to their

lack of sufficient background in math as an obstacle to

their education. In addition, three mentioned they chose

this Community College because of the smaller class sizes or

because it is easier.

Of the non-credit students, three were high school-age

and the rest were ages 29 to 41. Since these students were

taking English classes and not currently on a credit
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academic track, the age at which they considered education

is not directly comparable to the other two groups.

However, only three reported they were young when education

was initially considered.

The non-credit students taking ESOL classes represent

an important segment of the local Latino population in terms

of their overall academic needs. Many local agency

representatives pointed to the migrant population's needs.

One representative explained, "ESL is the most important

need for this population and the second priority is job

training." This person later expanded on educational

obstacles for this population.

"Mobility is a major barrier for Latinos - the
fact that they move often - affecting their
opportunity to pursue educational goals. Language
ability is another significant barrier."

The assumption that migrants are literate in either

English or Spanish was referred to by several social service

staff.

"The College could offer reading comprehension
development courses in English and Spanish.
Often, students know some English, but when
Spanish is spoken, they become more interested and
have increased comprehension."

"Many may not be able to read or write in their
native language which needs to be kept in mind.
We need Spanish-speakers to work with these
people."
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Several non-credit students expressed discontent with

the manner in which the beginning level ESOL is taught. The

following quotes communicate this point.

"The problem is they have people who know some
English and people who don't know any English in
the same class; it's a mix of levels."

"They speak too fast and assume you know the
basics even if you're in the beginning level. If
all the students don't show-up for class, they
cancel levels and it's not right. For example,
tonight not everyone came to second level and they
want 14 students or they will close it; they said
that people who know more can move to level three
and those who know less can go back to level one.
I know the classes are free, but I would rather be
charged and be taught at the right level. If they
charged everyone ten dollars a term that could
help pay the teacher and we could keep our class."

"The teacher is like a robot, always repeating the
same information. They need to start from the
beginning and teach to those who don't know
anything. ...It would be better to have an
instructor who also understands Spanish."

It is apparent that Latino students who take beginning

level English classes are often recent arrivals to the

United States who have little, to no, background in the

English language.

Economic Concerns

Economic issues appeared paramount for all Latinos,

regardless of academic profile. Of the credit students, 70%
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received financial assistance, as expected.27 Time,

finances, work, or housing were mentioned as an obstacle for

six transfer and four occupational students (see Figure 9,

p. 113). one transfer student explains problems which can

arise.

"...finances [are an obstacle) because I don't get
financial aid and I have to work. All of the
classes I need to take are in the morning when I
work."

Lower cost of this Community College was (often in

part) the reason three transfer and five occupational

students decided to attend there (see Figure 10, p. 114).

Four occupational students had stopped-out and returned to

college after a significant amount of time, often due to the

need to work. Three transfer students had attended college

more than two years, also often due to the interference of

work.

A College representative commented, "Migrant

agricultural workers are often of a lower socioeconomic

status and therefore face the same low-income issues. There

is an added layer of language and cultural barriers."

All of the issues mentioned above which affect Latinos'

decision to pursue education are concisely summarized by one

local agency representative.

27Non-credit students were taking English for Speakers of
Other Languages free of charge.
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"Basic education poses a barrier for Latinos...
financial barriers, the necessity to work,
cultural barriers, and responsibilities to the
family all interact to form many hindrances to
education."

Another social service staff person noted, "Language and

culture are not legitimate barriers; we must work together

to overcome them."

Institutional Data

The majority of Latino students were pleased with this

Community College's services, particularly instruction as

expected. The following table indicates the average rating

for College student services which some persons from the two

credit academic profiles had used.

Table 5
Average Rating of Community College

Student Services by CREDIT Latino Students
1=poor, 4=excellent

Financial Career
Admissions Aid Couns. Regist. Tutoring Info.

OCC 3.1 3.4 2.9 3.33 3 3.6

TRAN 3.1 2.33 2.25 2.85 2 3

Total
Pop.

0:10
T:9

0:7
T:3

0:8
T:6

0:10
T:10

0:1
T:1

0:7
T:2

(Non- credit students enro or ESOL at the class location)

When asked how the College could further assist him, a

transfer student expressed the following opinion.
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"It's a good school, they need to publicize their
services. I've had a positive experience and no
troubles. Overall, everyone I know has been
satisfied. I couldn't say how Community College
should improve."

This positive experience was echoed by a female transfer

student who attended the institution after two years at the

local university.

"I wish I had known how good it was before, I
would have taken all my general requirements
there; it's a better education. If I could do my
education over, I would have gone to the College
right away. I've told all my nephews to go to a
junior college because I thought it was so great."

Credit students valued Community College instruction

highly.28 Occupational and transfer students rated their

classroom experience 3.7 and 3.5, respectively. One female

occupational student said she had been "lucky to have great

instructors," while another rationalized the quality of

instruction in another way.

"I think the teachers here are good because
they're doing it because they like it, not like
high school where it seems like they do it because
they have to."

28Non-credit students rated instruction 2.85, largely due to
displeasure with beginning level ESOL.



Language

Math

Not Knowing
System

Family

Housing

Time

Work

Finances

Figure 9

Frequency of Obstacles to Education for
Latino Students at this COMMUNITY COLLEGE

11111111111111111111111111111111111111111111111111111111111111111111111111111

111111111111111111111111111111111111111

111111111111111111111111111111111111111111111111111111111111111111111111111111

111111111111111111111111111111111111111

111111111111111111111111111111111111111

111111111111111111111111111111111111111111111111111111111111111111111111111111



114

Transition

English

General Educ.

Certain Program

Work-related

Location

Size/Smaller
Classes

Easier

Lower Cost

Figure 10

Frequency of Reasons Latino Students Chose
this COMMUNITY COLLEGE



115

While most credit students are pleased with the

Community College, they comprise a small percentage of the

total College Latino population. Non-credit Community

College Latinos - higher in number and proportion than

credit students - are enrolled in Adult Basic Education,

General Education or high school completion, and English as

a Second Language (ABE/GED/ESL) programs.

About 85% of the non-credit Latino population are

enrolled in ESL courses. The percent of Latino students in

Beginning ESOL has steadily increased from 58.02% in 1989-90

to 73.48% in 1992-93. This could be due to the influx of

migrants to the local area and to the spread of "word-of-

mouth" about the Community College's ESOL courses to new

people.

Table 6
ABE/ESL/GED Latino Student Enrollment

YEAR % LATINO TOTAL STUDENTS

1992-93 16.66% (279) 1,675

1991-92 15.38% (280) 1,820

1990-91 14.09% (223) 1,583

1989-90 17.09% (162) 948
Source: College State Performance Report

As shown in Table 6 above, the percentage of Latinos in

ABE/ESL/GED decreased from 1989 to 1990; however the total

population, including Latinos, increased (see also Figure
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11, p. 117). In 1990 through 1992, the percentage has

steadily increased, although the actual numbers of Latinos

have only slightly increased.

The total number of Latinos increased substantially

between 1989-90 and 1991-92 and then stabilized. The number

of male Latinos increased dramatically between 1989-90 and

1991-92 and then decreased 16% by 1992-93 (see Figure 11).

Females, however, decreased by 59% between 1989-90 and 1990-

91 and then steadily increased; in 1992-93, they were 37% of

the Latino population. Perhaps this low percentage could be

due to the lack of value for education for females in the

Latino culture mentioned by various students.

The most notable change has been in the 24-44 age group

which has increased substantially from 1989-90 to 1992-93

(see Figure 12, p. 118). This may reflect the influx of

young, single men who could be seasonal migrant workers

taking ESL courses.
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Figure 11

COMMUNITY COLLEGE Latino Students by Gender
in ABE, ESL, & High School Completion

Programs

1989-1990 1990-1991 1991-1992 1992-1993

Source: COLLEGE State Performance Report
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Although Latinos comprise 16.66% of the ABE/ESL/GED

programs, they are just 2.36% of Community College's credit

population is Latino (see Figure 13, p. 120 & Figure 14, p.

121). In the Fall of 1993, there were more female than male

credit students (53% and 47% respectively). There were 62%

more female part-time Latino credit students than male, and

23% more male full-time students than female (see Figure 15,

p. 122). Perhaps more female Latinos have had to work or

take care of children or possibly more male Latinos receive

financial aid and must attend full-time.
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Figure 13

COMMUNITY COLLEGE 1992-93 Enrollment in ABE,
ESL, & High School Completion Programs by

Ethnicity

78.45%

Latino El Non-Latino II African
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Source: COLLEGE State Performance Report
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Figure 14

COMMUNITY COLLEGE Fall 1993 Credit Course
Enrollment by Ethnicity

2.36%
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Anglo American Pac.
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D Native
American

Non-
resident

la Unknown

Source: COLLEGE Fall Reporting Data, October, 1993
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Figure 15

COMMUNITY COLLEGE Latino Part- and Full-Time
Credit Course Enrollment by Gender
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Source: COLLEGE Fall Reporting Data, October 1993
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Upon review of institutional data, the gender

distribution in this study is parallel to the Community

College total credit Latino student population (Figure 15),

yet dissimilar to the College non-credit population (see

Figure 11). The Latino students in the study consisted of

over 50% female (four transfer, six occupational, and six

non-credit). This reality may reflect the fact that the

non-credit students were not selected randomly; whereas, 75%

of the credit students were.

Recommendations

With the changes occurring in social, economic, and

ethnic characteristics of Oregon students, data are needed

to reach conclusions and to support subsequent actions. The

Community College examined in this study recognized this

fact and formulated a committee to address various issues

surrounding Latino students.

The Diversity Plan (the first draft is included in

Appendix 13) is an admirable effort by this Community

College; the plan contains suggestions and ideas from

committee members, and recommendations from local agency

personnel and Latino students interviewed for this study.

Part of the plan has already been implemented and the

committee has begun prioritizing feasible tasks to

accomplish in the near future. The following suggestions

are those which were recurred throughout the interviews
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and/or appeared significant upon review of institutional

data.

It is important for administrators as well as faculty

to know who their students are and what their objectives are

in order to evaluate the effectiveness of student services.

Although the College has data related to numbers and

percentages of students enrolled, information regarding

Latinos separated by educational programs for comparative

information was not found. In addition, at the time of this

study, measures of effectiveness related directly to student

success (in terms of recruitment, achievement, or

retention), specifically regarding Latinos, appeared to be

lacking.

To understand how and why Latinos perform in college as

they do, College staff need to become aware of the range of

students' experiences that has accompanied an opportunity to

attend college (Duran, 1983). Perhaps further interviews or

surveys could be implemented periodically in the future.

This Community College's student services seemed

extremely important to Latino community college students to

enhance their classroom activities and their understanding

of various specific college services offered. Overall,

students perceived the College to have a caring and

comfortable campus environment. The most frequent

suggestion for this College was to provide bilingual

information about student services and programs and to have
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a Spanish-speaking frontline staff member. Staff

development regarding cultural awareness and sensitivity

could also enhance the persistence of Latinos. An

occupational student provided the following suggestion.

"Community College should make sure they provide
correct information in a way that is clear and not
confusing. Once a person is confused they are
immediately frustrated and shuffled around. They
could be more personable."

If this Community College discovers additional ways to

better promote the good services they offer, they could

become even more appreciated in the community. The majority

of students interviewed were pleased with College services,

but felt better marketing to the community was needed

because they perceived the local Latino population to be

uninformed of this College's services.

Suggestions to provide information to this ethnic group

included bilingual radio and newspaper advertisements and

fliers in supermarkets and social service agencies. Several

persons discussed the demand for information about financial

assistance available to Latinos. Because many students have

a need to work, one student's desire for more required

transfer courses to be offered after four o'clock, seemed

significant.

Agency personnel were also positive about the programs

and services offered at Community College; they provided

ideas - such as outreach partnerships - for the community to
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work together to meet the needs of this population. The

relationships established with local social service agencies

could be fostered and developed just as those with

businesses have been.

Conclusion

It is clear that the path to economic opportunity

begins at the community college for many Latino students,

whether their goal is a four-year degree, mastery of an

occupation, or to comprehend English as a second language.

Because two-year schools will most likely remain significant

entry points for Latino college students, their challenge

will be to eliminate college-imposed obstacles and assist

with alleviating other barriers to education.

The results of this study indicate that the primary

reasons credit Latino students decided to attend the two-

year college included lower cost, smaller classes, location,

and programs offered; non-credit students attended for

English courses. Latino students mentioned finances, work,

age, language, family, math, and the college system as

barriers to their education.

The importance of family relating to the decision to

attend college or affecting persistence was more prevalent

among non-credit and occupational students than transfer.

The majority of Latino students came from larger families

and many had their own to provide for; however, very few
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indicated their families presented an obstacle to their

education.

Non-credit students had the least amount of family

members with college experience and occupational students

had the most. More occupational students had family with

college experience; accordingly, more were encouraged by

relatives to pursue education. The majority of Latinos

spoke Spanish as their first language, particularly non-

credit and occupational; however, most credit students were

born in the United States.

Culturally-imposed barriers to education were evident

through statements about this group "keeping to themselves,"

being late to class, and families not encouraging females

academically. Economic issues were important for all

students; the majority of credit students received financial

assistance.

The age at which a student first considered education

and when they began could influence students to choose the

smaller school. Most credit students were older than

average when they began, although most transfer considered

education when they were quite young.

Community colleges need additional research-based

information to identify factors that both enhance and impede

student progress for improving practice and policy. This

Community College should be commended for its efforts in

this area and other colleges could emulate the Diversity
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Committee's endeavors both to assess the educational needs

of Latino students and to rapidly implement an action plan

to meet those needs.

Still, more questions remain unanswered such as, the

extent to which the two-year college is successful with

regard to the retention and achievement of Latinos compared

to other ethnic groups, and compared to four-year schools.

Future research could probe more deeply into the academic

experiences of transfer, occupational, and non-credit Latino

students and the reasons they choose the two-year college.
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Appendix 1

LOCAL AGENCY QUESTIONNAIRE

The following interview is requested by the Community College Diversity
Committee in order to assess the educational needs of the Latino
population. We greatly appreciate your assistance so that the College
may strive to better serve our community.

Agency Date

Name Title

1. What are the services provided at this agency?

2. Does this agency provide specific services to the Latino
population?

3. What are the age groups of people served? What are the age groups
of the Latino clients?

4. How many clients are served by this agency? What is the percentage
of Latino clients?

5. Are your clients aware of and using the resources available
through this Community College?

6. How might this Community College better meet the needs of the
Latino population?

7. Which of the following Community College educational programs are
needed by individuals of the Latino ethnic group: academic
transfer courses, Adult Basic Education, General Education Degree,
Vocational Training, English as a Second Language, Jobs Program)?

8. Which of the following support services would be helpful to the
Latino population seeking an education at this Community College:

A. Admissions B. Registration C. Financial Aid
D. Counseling E. Child Care F. Career Information
G. Services for Students with Disabilities
H. Tutoring I. Student Programs J. Other services

Are some services more important than others?

9. What are some of the barriers to education for this population?

10. How can this Community College and your agency work together
cooperatively to better serve this population?

11. How could community services for this ethnic group be improved?

12. How should this Community College refer a student to your agency?

13. Do you have any other comments you think may be helpful for this
Community College as they attempt to better serve the Latino
population?

14. Please provide a brochure or any informational materials.
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Appendix 2

AGENCY INFORMED CONSENT

Agency
Representative , Title
Date of Interview

I understand that the following interview will be included
in the results and analysis in Rachelle Daniels' graduate
thesis and will be presented to the Community College
Diversity Committee.

Representative Signature Date



Question 11

Agency Services

Appendix 3
Local Agency Interview Summary

Services

#2 #3 #4 #5
Latino-specific Client Numbers Use

Ages S Hiss. College Improve

#6
College

CAMP Developmental classes,
advising, placement, tutoring,
other academic assistance.

All
services

18-35+
same

35univ
15 ChmCC
100%Hisp

No Prepare
school/work
initiative

UW Fundraising coord. Key agencies for
Latinos: MCAP, Info.& Ref., Vina
Moses, local food banks.

The MCAP
agency

all
ages

N/A N/A referred to
MCAP

RC Relief, health and safety and
HIV courses.

Span class/
info.

all
ages

N/A not
sure

bilingual
staff

MCAP Liaison with community agencies for
low-income/ESL people.
Acts as mediator, interpreter,
translator.

All
services

all
ages

300+
95%Hisp.

Yes GED/ESL/FA
info Span.
Publicize
economic
assistance

UB Academic assistance to non-
traditional high school students.
Residential summer program local univ

Materials
in Spanish.

13-19
same

65
30%Hisp.

Yes,
gradu
ation

Summer
orientation

CSD Direct and support protective
services for children. Child abuse
prevention/treatment.
Foster homes, residential care.
Family therapy, parent training.

Translated
information
Contracts
for
interpret.

all
ages

750-800
families
<1%

Yes Facilitate
staff/comm
learning
cultural
differences

AFS Medical/food stamps to low-income
families w/o children. Cash
assistance to those w/ children. Day
care/jobs/GED assistance. Work w/
college. Help obtain child support.

Bilingual
staff/
interpret/
translation
monolingual

All
ages

50+
Spanish-
only
speaking
families

Yes Life
skills/GED
prep. in
Spanish.
Literacy.

CLED Employment assistance, life/job
skills training, and counseling to
dislocated workers to single
parents, dislocated timber workers
and displaced homemakers.

Bilingual
staff.

Adults 1,000
4-5%Hisp

Yes,
many
come
from
AFS &
CSC

Role as
comm demog
change.
Increase
outreach,
gateway
program.



Question #7
Education
Programs

#8
Support
Services

#9
Educational
Barriers

#10
Work
Cooperatively

#11
Community
Services

#12 #13
Agency

Referral Comments

CAMP ESL & Job
Training

How system
works/
Tutoring,
child Care

Mobility/
Language
ability

First-year
program for
students not
qualified for
local Univ.

N/A Migrant
family &
in/enter
1st yr.
college

Spanish-
speaking
personnel

UW N/A N/A N/A w/ county
Information &
Referral

N/A MCAP Agencies:
Vina Moses &
food banks

RC ESL and
Span.
literacy
ABE/GED/
Voc. Ed.

All, esp.
tutoring

Cultural, self-
imposed
barriers:
Exclusion of
outsiders

send
volunteers
instructors to
Red Cross
activities

N/A Send to
Red Cross

Bilingual
staff/
Patience

MCAP First
ABE/GED/
ESL
Voc./Jobs

Financial
Aid/Child
care/tutor
admissions

Language/time:
(work/family)
Child care,
transport &
finances

Refer Hisp.
need help w/
access to
comm. MCAP
refer ESL/GED

Bilingual
staff &
translation
Outreach

Call MCAP
if Hisp.
need help
community

advertise
services
offered

UB All educ.
programs

All
support
services.

Language/family
economics, lack
support
secondary
teachers/
counselors

UB continue to
encourage
students to
attend
community
colleges

Committment
Bilingual
staff.
Outreach,
housing,
health care

If high
school
student,
call UB

Outreach to
non-
traditional
students

CSD ABE/ESL/
Jobs
program

Child care
Financial
Aid/Admn
Reg/Couns

Documentation
Cultural
differences

Outreach to
Hisp. Share
connections

Open
dialogue
cultural
differences

Call w/
cases re.
child
services

Train staff
cultural
respect

AFS ABE/GED/
Voc./ESL

All, esp.
couns.

Literacy/work/
finances/family
cultural

Contracting
GED/Voc.
Certification

ESL/Spanish
library
books

Call if
need
med/food

ESL/literacy
Tutoring

LED All educ.
programs

N/A Low-income/ any
literacy

Enhance
partnerships
w/ community

Build
capacity to
serve few

AFS
clients

Encourage
student

CAMP=College Assist. to Migrants Prog. UW=Un ted Way RC=Red Cross MCAP=Mult cu t. Assist. Prog.
UB=Upward Bound CSD=Children Serv. Division AFS=Adult & Family Serv. LED=Life Employment Develop.
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Appendix 4

Local Agency Interviews

November 24, 1993
College Assistance to Migrants Program (CAMP), [local university]
1. CAMP provides "anything that will help Freshmen students get through
their first year of college" including tutoring, advising, and placement
in courses through the Educational Opportunities Program which could be
developmental. Student services are individualized. Students work
closely with advisors to ensure appropriate placement in their classes.
Latino students are often misplaced in courses by college advisors,
either in courses they are not ready for or in courses they for which
they are academically advanced. At community college CAMPS, they
provide a book stipend and a monthly stipend which most students use for
transportation.
2. Yes, all services are provided specifically to the migrant
population, 100% of which are currently Latino.
3. Students are Freshmen: ages 18-35+.
4. There are thirty-five CAMP students at [local university] and
fifteen at [another community college]. They were funded for an
additional 15 at a designated community college (not yet promoted).
CAMP wants to get scholarships for those students who don't want to
leave their local area in Oregon.
5. [Local university] CAMP students do not specifically use this
Community College - they are [local university] students.
6. It will be a challenge to provide services to a limited number of
Latinos in the local areas. However, this Community College should
prepare for the school-to-work initiative which will be implemented
(money not yet appropriated) for Latinos and universities are going to
be sending more and more students to community colleges, many of which
will be Latino.
7. ESL is the most important need for this population and the second
priority is job training.
8. All students need to be taught the way the system works. Different
students have different needs, but all could benefit from tutoring and
some from child care.
9. Mobility is a major barrier for Latinos - the fact that they move
often - affecting their opportunity to pursue educational goals.
Language ability is another significant barrier.
10. If this Community College could plan and develop a first-year
program to support students who are not yet qualified for [local
university], CAMP would assist.
11. CAMP does not deal with community services enough to comment on how
they could be improved for Latinos.
12. This Community College could call CAMP to refer a student if s/he
is from a migrant family and is in or entering their first college year.
13. [Another community college] has a Latino Vocational Education
instructor who teaches in English and Spanish - perhaps this Community
College could look into this. This Community College could hire more
Spanish-speaking personnel in their institution (counselor, admissions
advisor, etc.).
14. A brochure will be available after fall term.

November 30, 1993
United Way - [Local] Office
The United Way coordinates fundraising efforts for local social service
agencies. The Multicultural Assistance Program (MCAP) is the agency
which provides services specifically to the Latino population. There
are other agencies which help to bridge language barriers and assist
farmworkers in the outlying areas, but MCAP would be able to provide
more information. The United Way works closely with MCAP to serve this
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population. When asked to suggest other agencies who serve this
population that we should speak with, Information and Referral, or the
Vina Moses Center and local food banks were mentioned.

November 30, 1993
Red Cross
1. Red Cross offers disaster relief, courses in health and safety (CPR,
First Aid), HIV courses.
2. The above courses are offered in Spanish for the Latino students and
most informational materials are printed in Spanish.
3. Relief is provided to all age groups; adults attend most classes.
Could not provide specific numbers on Latino clientele.
4. Cannot provide specific numbers on clients served or Latino
percentage.
5. Not certain if clients use this Community College's services.
6. Bilingual staff are needed by this Community College.
7. Basic and general education and vocational education are important,
but the priority is ESL. In the Red Cross classes, the tests are often
given orally because the students cannot read in Spanish. This College
could offer reading comprehension development courses in English and
Spanish. Often, students know some English, but when Spanish is spoken,
they become more interested and have increased comprehension. 8. All
services important, specifically tutoring and bilingual staff in
admissions in registration. It was suggested that this be a priority,
since specific on-the-job skills could be trained.
9. There are cultural or self-imposed barriers for the Latino
population. This ethnic population is a close-knit group for which
family is extremely important. If they have peers, they often exclude
outsiders.
10. This College could provide bilingual volunteers or instructors to
the Red Cross classes and/or the disaster committee. For example, the
Red Cross recently offered a Hazardous Materials workshop and students
attended who only spoke Spanish. The one bilingual Red Cross staff
member for [the local) counties, was out of town. The Red Cross is
always in need of more people, either staff or students, to assist with
their Spanish-speaking clients.
11. Is fairly new to the area and unsure how community services could
be improved.
12. Could call or send a person to the Red Cross.
13. A final comment is have patience as this Community College attempts
to better serve this population.

November 30, 1993
Multicultural Assistance Program
1. MCAP provides services for low-income people for whom English is a
second language and who are unaware of services available in the
community [Adult and Family Services (AFS), Community Outreach, etc.].
MCAP acts as a mediator, interpreter, translator, or liaison, depending
on the situation (i.e. doctor/client, manager/client, police/client,
employer/client). In general, MCAP works within the community to help
with communication problems.
2. Yes - specific services to Latinos.
3. Ages vary from 0 to elderly. Assist children through helping
mothers (interpreters to WIC program) and within the school system.
4. In the first year of operation, MCAP assisted approximately 300
clients, 95% of whom were Latino.
5. MCAP clients use this Community College's literacy program
infrequently.
6. This College could provide pamphlets about the GED and ESL programs,
and Financial Aid in Spanish, and perhaps the map of the college in
Spanish. If there are any scholarships or funding available to assist
Latinos, it would be extremely helpful.
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7. ABE, GED, ESL programs important. Transfer programs do not appear
as important for the majority of the population. MCAP would like to
know more about vocational training and the jobs program.
8. Financial Aid, tutoring, Child Care and Admissions are most
important.
9. Barriers to education are language and time. Many Latinos have
children and must work full-time. Therefore, child care and work (both
which affect time) are important barriers. Other barriers to education
for many Latinos are transportation and finances.
10. Could refer Latinos who need assistance with access community
resources and MCAP could (and is currently) refer Latinos to this
College (GED, ESL, etc.). "Let's spread the word."
11. Bilingual staff are lacking in community service agencies and
pamphlets in Spanish are needed. Finds most Latinos she works with are
able to read basic Spanish but may find technical information difficult,
and many are able to read Spanish well. However, she pointed out that
many Latinos are in our community who do not come into [the local]
office due to barriers such as fear and transportation, and she is not
aware of their literacy in Spanish.
12. Could refer people to MCAP by calling the office. Recommends
Latinos to speak with MCAP office staff over the telephone before coming
into the office.
13. The College could better advertise in the community the many
services they offer.

November 30, 1993
Upward Bound Program
1. Upward Bound provides academic assistance to non-traditional high
school students. During the intensive residential summer program,
students earn high school credit and experience the college campus.
2. Although services are not specifically for Latino students, Upward
Bound translates all informational materials to Spanish for Latino
parents.
3. Students are ages 13 to 19, including the Latino students.
4. Upward Bound is funded to serve 65 students. Currently, 30% of
program students are Latino.
5. Clients are aware of this Community College and its services. Some
students take courses at this College before they graduate and many
attend after graduation from the program.
6. See # 10.
7. All of the College educational programs are needed by Latinos.
8. All of the College support services would be helpful to the Latino
students. For Upward Bound Latinos, assistance with admissions,
Financial Aid, and counseling would be paramount.
9. Barriers to education for Latinos include language, economics, lack
of support from high school teachers and counselors, discrimination, and
familial obligations.
10. This College could provide an orientation to summer program
students and Upward Bound could continue to encourage students to begin
their education at the community college.
11. Community service agencies need to commit themselves to assisting
Latinos through hiring bilingual staff for interpreting and translating.
There is a need for more outreach services, housing, and health care.
12. This College could not refer a student to Upward Bound unless s/he
were attending a target high school.
13. No other comments at this time.

December 07, 1993
Childrens Services Division
1, 3. The Children Services Division (CSD) provides protective services
for children which consist of direct and support services for any number
of things to help children from birth to age 21. CSD has a mandate to
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prevent or treat child abuse. They also have foster home services which
includes certification and the Boys and Girls Aid Society. CSD
contracts with private providers for residential care for abused or
delinquent children. Parent training is provided to assist with
difficult children or sex abuse. Intensive family therapy, both short-
and long-term is also offered by CSD, as well as adoption services. CSD
is responsible for providing supervision for children involved in a
training school.
2. CSD services are not specific to the Latino population, but are
designed for the general population, regardless of ethnicity. CSD has
developed services for language difficulty; the consent to share
information has been translated to Spanish, Russian, and other
languages. CSD contracts for interpreters to assist when the need
arises.
4. Did not have specific numbers, however, an approximation is 750-800
families are served in [the local] counties, with fewer than 1% Latino.
5. Part of the function of CSD is to connect clients with community
resources. Was not certain to what extent CSD clients are using this
College's services.
6. Wanted to know what exactly this College is doing now to assist the
Latino population. Perhaps this College could facilitate the learning
process with its staff and in the community regarding cultural
differences (which are just that).
7. The ABE, ESL and Jobs programs seem to be priorities for Latinos in
our area.
8. This College's Child Care program appears extremely important for
Latinos, as it is for all low-income families. Financial Aid is also
important as well as the Registration/Admissions/Counseling for the
community pursuing academics. This latter area should provide extra
assistance to Latinos, and should inform their staff of the respectful
nature of many cultures that may not be as assertive as they need to be
in the college setting.
9. Undocumentation is not a barrier to access CSD services; CSD will
provide services regardless. They do not receive federal reimbursement
for non-citizens, but the state will cover the costs. However, if the
parent is convicted of a criminal offense, they could be deported, but
this is not an automatic. Also, there have been cases where the parents
have been deported for committing a crime and the INS does not care
about the children who remain here. CSD has tried to work closer with
the INS on this, with little success. There have been some substantial
efforts made in the Portland area to impact federal issues. Other
barriers are the cultural differences. We need to explore this in the
community and have an open dialogue with healthy respect for our
differences.
10. If there is a way for this Community College to reach out to the
Latino population and make the connection, then CSD will have the
opportunity to contact them as well. This College and CSD should
continue their efforts regarding the Foster Parent Program and other
ways they have worked together.
11. Is concerned that CSD has not had enough contact with Latinos. Is
confident that when an issue or need has surfaced, CSD has found a way
to make it work. The requests from and contacts with Latinos have beenminimal. However, he is aware that the demographics are increasing and
is interested in establishing a relationship with someone from the
Latino community to assess the needs for this population. There may be
a sense of fear, or resistance to reach out and ask for services.
However, just because someone is Latino does not mean they necessarily
represent the entire Latino community.
12. To refer someone to CSD, just pick up the phone and call.
13. We want to ensure access and level of services to Latinos is equal
to those of Anglos. Language and culture are not legitimate barriers;
we must work together to overcome them.
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December 07, 1993
Life Employment Development
1. Life Employment Development (LED) consists of three basic programs:
Jobs, Choices and Options, and Turning Point Transitions. The Jobs
Program is a partnership with Community Services Consortium (CSC), Adult
and Family Services (AFS), the Employment Department and this College.
Choices and Options is through the CSC and the Employment Department to
provide employment assistance to dislocated timber workers. Turning
Point is funded by a Carl Perkins grant and gender equity funds to
assist single parents and displaced homemakers with life skills and
counseling. Basic skills remediation, job skills training, and career
counseling are also provided.
2. Services are not provided specifically to Latinos. There have been
some Latino referrals in the Jobs Program. This office has two people
who can communicate effectively in Spanish.
3, 4. Of the almost 1,000 students served (70 are open slots through
Turning Point), roughly 4-5% are Latino.
5. Many of the LED clients are referred by AFS or CSC. They do use
other College services (admissions, business classes, etc.)
6. There is a continual increase in Latinos in this College, as well as
in the community. This Community College could play a bigger role in
this transition. There will be a need for more outreach and a more
comprehensive gateway program at this College which goes beyond ESL.
7. All of the educational programs are important to Latinos. Some are
more academically advanced than others and will enter the transfer
courses.
8. Does not have enough knowledge about the support programs to make a
judgement as to their importance.
9. Migrant agricultural workers are often of a lower socioeconomic
status and therefore face the same low-income issues. There is an added
layer of language and cultural barriers. Many may not be able to read
or write in their native language which needs to be kept in mind. We
need Spanish-speakers to work with these people. In addition, there are
most likely some issues around diversity (insensitivity).
10. The LED has been effective in creating partnerships with the
community. The LED provides preparation skills regarding education
planning and career development and some life skills are tailored for
Latinos. One-third of LED clients are high school dropouts and they
need self-sufficiency training and support. LED does spend over $40,000
on tuition for job-related courses at this College.
11. It is a challenge because the Latino population is not large enough
to dedicate resources, yet there are individuals who lack access. It is
hard to build capacity in smaller communities.
12. AFS and CSC refer clients and only one of four AFS clients receive
this job assistance. Therefore, they have taken the position that
clients with higher education levels who can be helped in a short period
of time should be assisted first.
13. This College should encourage students and make services conducive
for Latinos to pursue the mainstream path.

January 14, 1994
State of Oregon Adult and Family Services
1. AFS provides money to families with children and food stamps and
medical assistance to families with or without children. When the
Oregon Health Care plan is implemented, AFS will assist families to
receive care. Day care assistance and the Jobs Program is available to
AFS clients. AFS provides GED training and contracts with this
Community College to provide Life Skills training. AFS also coordinates
with the Support Enforcement Division to collect child support.
2. All forms and information materials are printed in Spanish and AFS
has one Spanish-speaking employee to assist monolingual Latinos. AFS
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provides referral services to monolingual Spanish-speaking clients such
as to this College ESL classes or to the Employment Division.
3. AFS serves all ages of people, including Latinos.
4. Is not aware of the numbers of total clientele served by AFS.
Assists 50+ Spanish-speaking families, however the figures for "Latinos"
is probably much higher.
5. The Spanish-speaking folks are less aware of this College's
services. Often, parents are not documented and are therefore fearful
of or are not referred to other community services. AFS mandates all
able-bodied adults to receive employment services; therefore, documented
Latino are often referred to English classes or to the Employment
Division. Someone with the [local] Employment Division, provides
referral services to Latinos and often conducts workshops (resume
writing, job skills, etc.). Recommended that he may be a good person to
speak with about services provided to Latinos.
6. This College could further meet the need for literacy classes. Life
Skills and GED preparation classes need to be offered in Spanish. More
job skills workshops such as resume writing could be conducted by a
bilingual staff person.
7. Adult Basic Education, GED, Vocational Training, and ESL are needed
by Latinos, the importance of each depending on the individual.
8. All of this College support services are important to the Latino
population including counseling and child care. Interpretation, ESL and
tutoring are also helpful. Outreach is also vital, particularly to
women Latinos who face cultural barriers which have nothing to do with
language.
9. Basic education poses a barrier for Latinos, i.e. literacy.
Financial barriers, the necessity to work, cultural barriers, and
responsibilities to the family all interact to form many hindrances to
education.
10. This College and AFS could continue or implement GED and
vocational-technical training and certification classes (some in
Spanish). Many Latino migrants come with varied skills i.e. wiring,
construction, brick-laying, dry-wall. They are not able to be employed
in these areas because they do not have the certification. There is
potential here for self-employment.
11. This is a loaded question and difficult to answer. Of course
community services could be improved, however, certain well-intended
services can be detrimental. For instance, how much is providing all
services in Spanish really going to help these people? The library
should provide books in Spanish, especially children's books because
literacy in any language will promote future education. Some agencies
have a critical need for bilingual staff. For example, AFS often
translates for CSD in court cases and for the Employment Division.
There is a need for some sort of bulletin to publicize jobs and
educational opportunities; perhaps the MCAP would be a good place. They
could also provide more information about immigration, especially to
women so they may have the freedom to leave abusive situations. More
information should be disseminated to the community about the Center
against Rape and Domestic Violence (CRDV) and its services.
12. If someone is in need of financial assistance or medical care, they
should call or come in to AFS (they may not qualify for cash). The
Student Block Grant at this College is federally funded to provide child
care resources and referral.
13. Reiterated the need for ESL, tutoring, job skills and vocational
training.
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Appendix 5

LATINO STUDENT QUESTIONNAIRE

The following interview is requested by this Community College Diversity
Committee in order to assess the academic needs of Latino students. The
interview is voluntary and the information will remain confidential. We
greatly appreciate your assistance so that this College may strive to
better serve its students.

Date Gender Area of Study

Demographic Information
1. How old were you when you began your education at this College?
2. Are you single or married? If single, have you never married,

divorced, or widowed?
3. What is your national origin?
4. By what ethnic term do you prefer to be identified?
5. What do you consider your first language?
6. Are you a U.S. citizen? If not, are you a temporary or permanent

resident and how did you come here?
7. How many people are there in your immediate family?
8. Where does your family live? If in the US, for how long?
9. Have other people in your family also attended college?
10. What job(s) have your parent(s) held in the past three years? Was

this permanent or temporary work?

Educational Background
11. Did you graduate from high school? If so, where? If not, what is

the highest grade in school you have completed and where?
12. At what age did you first consider college education?
13. Who encouraged you to go to school?
14. How many years have you attended college? Have you completed a

degree or certificate? If so, in what and where?
15. Why did you decide to take a class at this Community College?
16. What have been the major obstacles for you as a college student?
17. When do you anticipate finishing your education at this College?
18. Will you transfer to another institution? If so, where?
19. In what field do you hope to find work? Do you plan to find work

in [the local] counties? If not, where?

College Support
20. Are you receiving financial aid (i.e. grants, loans, scholarships)

for your education?
21. Please rate each of the following services which you have used

from 1 (poor) to 4 (excellent):
Admissions, Financial Aid, Counseling, Registration, Tutoring,
Career Information, Services to Students with Disabilities

22. Please rate your experience been in the classroom at this College
from 1 (poor) to 4 (excellent).

23. How did you hear about this College? What would be a better way
for this College to provide information to our Latino community?

24. How could this Community College further assist you?
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Appendix 6

Student Consent Form

I understand that the following interview is voluntary and
confidential and that the results will be presented to the
Community College Diversity Committee and used in Rachelle
Daniels' graduate thesis.

Student Name Date



Appendix 7

Latino Credit Occupational Student Interview Summary

DEMOGRAPHIC INFORMATION

#1 #2 #3 #4 #5 #6 #7 #8Area Age Marital Nat. Ethnic First US # in US, for
Study Educ. Stat Origin Term Lang. Citizen Family how long

#9 #10
Other family parents'
gone to college jobs,

erm. tem .

#1
F

Physical
Therapy

18 D US Hisp. Eng. Yes 5 Locally-
Always

Mother
Cousins

Wa Chang (f-p)
Fir Crest farms (m-p)

2
F

Admin.
Secretary

21 M US Hisp. Eng. Yes 4 Locally-
Always

Mother
Brother

Millworker (f-p)
Military (m-p)

3
M

Welding
Tech.

32 M Mexico Hisp.&
Mexican

Span. PR to
work

10 Locally- 18
yrs

Sister Agriculture (f-t)
Homemaker (m-p)

4
M

Hotel
Rest Mng

22 S
NM

US Chicano/
MexAmer

Span. Yes 5 Albany- 14 yrs Sister Forest Prod. (f-p)
Restaurant (m-t)

5
M

Business
Managemnt

52 M US Hisp. Eng. Yes 4 US- 4
generations

Father,
kids

Minister (f-p)
Homemaker (m-p)

6

F
Nursing 23 S

NM
US Hisp. Eng. Yes 3 Locally-

Always
Mother Teacher (m-t)

7

F
Admin.
Secretary

24 M US Latina Span. Yes 6 San Francisco-
Always

Brother Factory worker (f-p)
Housewife (m-p)

8
F

Medical
Admin Sec

44 M US Chicana Span. Yes 6 Locally- 28
yrs

Brother
Sister

Field workers

9
M

Criminal
Justice

22 M US Latino Span. Yes 6 US- Always no Farm work (f-p)
Farm work (m-p)

10
F

Legal
Secretary

34 M US Hisp. Both Yes 4 Locally Myself Seasonal Agriculture
(grandparents-t)



EDUCATIONAL BACKGROUND (Occupational)

#11
HS grad.,
Last Year

#12 Age
thought
college

#13 #14 Yrs
Who college,
inspire deg/cert

#15 #16
Why College Major

Obstacles

#17 When
finish
College

#18
Transfer, Where
Where

#19 Field to work,

#1 Locally 12 Parents 2-no cheaper,
easier

finances,
housing

June
1994

Other
CommColl

Physical Therapy,
Portland

2 Locally 7 Son 1-no finances,
proximity

family 1995 No Admin. Secretary,
Portland

3 No, GED 18 Myself 1-no laid off,
is close

math in one
year

Yes, OR Engineering,
locally

4 Locally after
HS

Sister/
Guilt

2 terms close,
cheap

finances June
1995

Yes,
Portland

Hotels, in OR
not locally

5 Locally 22 At work
kids

2-no promotion,
cheap,
close

math June
1994

Maybe, OR Employment Specialst
migrant farmworkers
Statewide in OR

6 Locally Always Mother,
peers

5-yes, BS
Exercise
& Sports

Nursing program
application
process

next
year

No (did
already)

Nursing,
Athletic program
possibly Arizona

7 San Fran. 16 Mother 3-Admin.
Secretary

gen. educ. working unknown Yes,
unknown

Office Management,
not locally

8 No, 5th
grade

22
Always

Myself 1-GED smaller
classes

age, not
knowing

1995 unknown Medical Office
Secretary

9 Yes, Wash. after
HS

profess
ionals

2 program/
moved here

working two
terms

unknown Law Enforcement

10 Locally in HS Aunt 3-no easier family next
summer

No Legal Secretary



COLLEGE SUPPORT (Occupational)

#20 #21 #22 #23 How knew of College #24Financial l(poor)-4(excellent) Rate Better ways to provide How College couldAid Rate Student Services Instruction info. to Hisp. community further assist

#1 Yes Admn:3, FAid:2, Couns:4,
Reg:3, Careerinf:3

3 College @ HS, Career Day.
Latino Club.

Provide more info. re.
services at orientations.

2 Yes
grants

Admn:1, FAid:4, Reg:3,
Careerinf:3

3

depends
Mom attended. Took class while
in HS. Hire Spanish-speaking
staff.

Advertise required orientation
better.

3 Yes Admn:3, FAid:3, Couns:2,
Reg:3, Careerinf:3

3 (4 w/o
1 bad)

Lived in area. It's open for
anyone - advertise & promote
in Hisp. community.

Evaluate teachers earlier.
Look at # students who re-test
in a teacher's class.

4 Yes Admn:3, FAid:4, Couns:4,
Reg:3, Careerinf:4

3 Lived here, at HS, friends.
Recruit more.

Need to take advantage. Seen
no discrimination.

5 Loans Admn:4, FAid:4, Couns:4,
Reg:4, Careerinf:4

4 Boss, kids. Word of mouth.
Print pg. in school news in
Span. Outreach.

Stay the same, keep doing
everything as well as now.

6 No Admn:3, Couns:2, Reg:4,
CareerInf:4

4 Lived in area. Don't know. Nothing.

7 No Admn:4, Reg:4 3 (4 w/o
student
teacher)

Husband went. Put bilingual
ads in public agencies: health
dept.

Eliminate student teaching.

8 Yes Admn:4, FAid:4, Couns:(4
Learning Ctr, 2 main),
Reg:4, Careerinf:4

4 Daughter. I don't know.

9 Yes Admn:3, FAid:3, Couns:2,
Reg:2, Tutor:3

4 Looked into it. Publicize
more.

Doing fine.

10 No Admn:3, Couns:3, Reg:3,
Careerinf:4

3 Aunt. Outreach. Transfer my math classes.
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Appendix 8

Community College OCCUPATIONAL Credit Latino Student Interviews

01: 21 January 1994 - Female - Associates Applied Science
1. I was 18 the first time I attended Community College.
2. I am divorced.
3. My national origin is Hispanic; I was born in the US.
4. I prefer Hispanic. My dad is Hispanic.
5. My first language was English.
6. I am a US citizen.
7. There are five people in my immediate family.
8. Four members live in [the local area]. We have always lived in the
US
9. Yes, other family members have attended college. My mother went to a
vocational school and graduated and five cousins have gone to college.
10. My mother has worked for Fir Crest Farms and my father at Wa Chang;
this has been permanent work.
11. I graduated from [a local] high school.
12. I knew I would go to college in the seventh grade (12 years old).
13. Both of my parents encouraged me to go to school.
14. This is my second year at Community College (and in college). I have
not yet completed a degree or certificate.
15. I came to Community College because it is cheaper and easier to get
an initial associates degree.
16. Finances and housing have been the major obstacles for me.
17. I will finish my education at Community College the end of this
year.
18. I will transfer to [another] community college to enter their
Physical Therapy Assistant program and then transfer to a university.
19. I hope to find work in Physical Therapy, probably in the Portland
metropolitan area where there is a need. Most likely I won't work in
[the local] counties, but in the Pacific Northwest.
20. Yes, I am receiving Financial Aid.
21. Admissions: 3, Financial Aid: 2, Counseling: 4, Registration: 3,
Career Information: 3
22. Classroom: 3
23. Community College came to my HS and I went to Career Day. Community
College is not very visible in the Latino community. Maybe Community
College could start a club for Latinos. My sister goes to WOSC and she
is in a multicultural club, but I don't see any clubs here.
24. I attended the orientation for new students twice. The information
they give you is mostly about classes and then they send you off to your
counselor. The second time I went I knew about other services Community
College has and I realized they didn't talk to the new students about
them.
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#2: 25 January 1994 - Female - Administrative Secretary
1. I was 19 when I began here and attended one semester. Then I
returned when I was 21.
2. I am married.
3. I was born in the US.
4. Hispanic is fine with me.
5. English is my first language.
6. Yes, I am a US citizen.
7. We have four people in my family.
8. We live in (the local area] and have for several years but we did
move around the states a lot when I was growing up.
9. My dad attended school but didn't graduate. My mom and brother both
have associates degrees.
10. My dad is a mill worker and my mom is in the military.
11. I graduated from [a local) high school.
12. I was seven when I first thought about college.
13. My son encouraged me through financial necessities and my husband
said do what you want so I came.
14. I have attended here this year and one semester (3 terms).
15. I came to Community College because of finances and proximity of the
college to my home.
16. Family responsibilities have been a major obstacle, especially since
I refuse to use day care.
17. I will finish in 1995.
18. I will not transfer, at least not right away.
19. I want to work as an Administrative secretary or in accounting. I
will probably find work in or Portland where the pay is better. I know
I am smart enough to make more than $6.00 an hour.
20. I receive financial grants.
21. Admissions: 1, Financial Aid: 4, Registration: 3, Career
Information: 3
22. Classroom: 3. This depends. I think the teachers here are good
because they're doing it because they like it, not like high school
where it seems like they do it because they have to.
23. My mom went here when I was six or seven and I came here for a class
in high school, government, because I did poorly in it after changing
schools.
24. Community College could hire more Spanish-speaking personnel. Also,
this may not have anything to do with Hispanics, but they need to
publicize the required orientation more. It's in the Student Handbook,
which they give you at the orientation. I didn't know about it until it
was almost too late, it just needs to be more advertised.
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#3: 27 January 1994 - Male Welding Technology
1. I am 32. I began here in 1982 and quit and returned this year.
2. I am married.
3. I was born in Mexico and came here when I was 14.
4. Hispanic is o.k. with me, but I am Mexican too.
5. Spanish was my first language.
6. I am not a US citizen, I am a permanent resident. I flew here
(laughter). My dad has family here and came back and forth in the 1930s
through the 1960s to work. Finally, we moved here.
7. There are ten in my family, including my parents.
8. My family lives in the US, has since 1976.
9. My sister attended college.
10. My father is retired, but always worked in agriculture near Hood
River. My mother is a homemaker.
11. I did not graduate from high school, but I have my GED.
12. I considered college in 1980. I was in the National Guard since
1989 and I had some education there.
13. I encouraged myself to go to school.
14. This is really the first year I have attended college. I have not
completed anything yet.
15. I came to Community College because I was laid off and lived six
miles away close.
16. I haven't had any obstacles except that the math teacher is useless,
she doesn't slow down and many kids don't have the background they need
to understand. She needs to learn how to teach.
17. I will have one year after this one.
18. I want to transfer to (local university] and get into their
engineering program.
19. I want to work in engineering in [the local] counties, depending
where the money is. I want to work in Oregon, just not California.
20. Yes, I receive Financial Aid.
21. Admissions: 3, Financial Aid: 3, Counseling: 2, Registration: 3,
Career Information: 3.
22. Classroom: 3 (would have been 4 without the math teacher)
23. I knew about Community College because I lived in the area. I

believe it is open for anybody but they could advertise and promote more
in the Latino community.
24. Community College could get a new math teacher. They should look at
the number of people who re-test in each class and realize it may be the
teacher. Community College should get the students' reaction about the
teacher the first week or two, not end-of-the-term evaluations, by then
it's too late because many who didn't like them have dropped out.
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04: 16 February 1994 - Male - Hotel Restaurant Management
1. 22, began this year.
2. Single, never married
3. Born in US.
4. Mexican American or Chicano, I just heard that Hispanic is offensive,
I didn't know that before not too long ago.
5. I spoke Spanish until I went to school. Now I don't speak it as well
but I understand it.
6. Yes, US citizen.
7. Five people in family.
8. They live in [the local area] and have since 1979.
9. My sister went to Community College. My father finished the 11th
grade and my mom finished the 8th grade.
10. My father works for [local) Forest Products and my mother worked in
a restaurant but now she is not working. My father's work is permanent
and my mother's is temporary.
11. A [local] high school.
12. I considered college right after I graduated from high school. I
applied but couldn't afford it. Also, I applied because everyone else
did but I didn't have a strong interest in it, so I just worked.
13. My younger sister went and I felt guilty for not going.
14. This is my second term.
15. Because Community College is near home and I had friends and my
sister who told me good things about it and it is cheaper.
16. Finances, all of the problems are related to that.
17. After two years (four more terms) if all goes well and I don't have
to take time off.
18. I don't know. [Local university] eliminated the degree I want.
19. I want to work in hotels, I've worked there before and I liked it
and got some ideas. My first choice to work is Oregon and then after
that I might move somewhere else. I won't work in [the local] counties
because there aren't really any hotels.
20. Yes, financial aid.
21. Admissions: 3, Financial Aid: 4, Counseling: 4, Registration: 3,
Career Information: 3
22. Classes: 3
23. I lived here and heard of it in high school and knew people who
attended here. I haven't seen too many Latinos here. I know a lot more
go to [another community college] and I wonder what they do to attract
them. I know there are many Latinos in the area, but I haven't seen
them here. I'd like to think further about this question and talk to my
cousins and sister and get back to you.
24. Community College is doing a good job, I just need to take advantage
of what they have to offer. I haven't seen any discrimination.
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#5: 24 February 1994 - Male - Business Management
1. 52
2. Married
3. Born in US.
4. Hispanic is the best term; Latino is like "nigger" and is very
offensive. If a person marries outside of their race, they will not get
promoted.
5. English
6. Yes
7. My wife and I and two children.
8. My family has been here four generations.
9. All of us went to college. My father went to college.
10. They are both deceased but my dad was a minister. My mom didn't
work.
11. Yes, from [a local] high school.
12. 22
13. Because of my employer for promotional purposes.
14. This is my second year. I have a certificate from the American
Trucking Association as a driver trainer.
15. Also because its cheap and for taxes and it's here at home.
16. No obstacles - except math.
17. I will graduate next term.
18. I may transfer to WOSC if I get in.
19. I want to be an Employment Specialist for migrant farmworkers. I
will work statewide in Oregon.
20. I get loans.
21. Everyone gets a 4, they're really good here.
22. Classroom is a 4, they are informative and professional.
23. My kids and my employer. Promote its programs in [various cities].
They could print newspapers in Spanish, like the [school newspaper].
Just add a page at the end in Spanish talking about what they're doing
and show what's offered. Word of mouth is the best way.
24. They could hire me to help Hispanics. Just stay the same and keep
doing everything the way you're doing it.
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#6: 07 April 1994 - Female - Nursing Program
1. 23
2. Single, not married
3. California, US
4. Hispanic, it includes more people.
5. English
6. US citizen
7. Three people in my family.
8. In [a local city].
9. My mom, she's getting her master's degree right now.
10. My mom is a bilingual teacher. My dad died a few years ago.
11. [A local] high school.
12. I have always known I guess because my mom went.
13. Everyone at my high school went to college so I guess my environment
and my mom has always had a lot of influence on my. She didn't push me,
just supported me.
14. Four years and two terms. I graduated from [local university] in
Exercise and Sports Science but I don't want to work at a health club
for $7.00 an hour.
15. To get into the Nursing program.
16. I haven't had any; it's been a good experience. I got a scholarship
and lived at home; I've worked but my situation helped.
17. Next year.
18. No.
19. Nursing - athletic medicine. Not in [the local] counties or in
Oregon. I know of a program in Arizona.
20. No, when I was at [local university] I had a five-year scholarship.
21. Admissions: 3, Counseling: 2, Registration: 4, Career Information: 4
22. 4
23. I lived in the area. I really don't know of a better way for this
Community College to provide information to the community.
24. I haven't had any real problems. It was stressful to apply to the
Nursing program; they have a point system and I had to wait and find
out. It's competitive though, so I can understand that they can't take
everyone.
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#7: 07 April 1994 - Female - Administrative Secretary
1. 24
2. Married
3. San Francisco, California
4. What I don't like is when everyone assumes all Hispanics are from one
country; everyone thinks we're all Mexicans. I prefer to be Latina. I

know I do that too, like with Asians, I am not aware of all the
different countries.
5. I learned Spanish in my household and then when I went to school I
picked up English. A lot of people in San Francisco then refused to
speak Spanish. Now I look back and I'm glad my parents did because now
I know some Spanish.
6. Yes.
7. There are 6 including my parents.
8. My family lives in San Francisco.
9. My younger brother went and then quit, I don't know why.
10. My dad is retired; he used to work in a leather factory, I guess he
was a laborer. My mom is a housewife.
11. Yes in San Francisco.
12. I thought about college when I was a sophomore in high school.
13. My mom always encouraged me.
14. I went two years at a community college in San Francisco and got a
degree in secretarial services.
15. Right now I'm just taking aerobics but I plan to take general
education classes which will count toward a Bachelor's degree.
16. Working right after school was an obstacle.
17. I don't know when I'll finish.
18. Someday I will transfer; I don't know where.
19. Office management. We plan to eventually move after my husband
finishes school.
20. No
21. Admissions: 4, Registration: 4
22. 3; the teacher has a student teach one day each week and it's not as
intensive.
23. My husband used to go to Community College. They could put
advertisements in public agencies like the County Health Department. I

think a lot of the Latino community is migrants and laborers so the ads
need to be bilingual.
24. Nothing right now.
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#8: 11 April 1994 - Female - Administrative Medical Assistant
1. 44
2. Married (separated).
3. Raymonville, Texas.
4. Chicano. My brother is a professor and he explained the difference
to me.
5. Spanish
6. Yes
7. Five, eight including grandchildren.
8. We came to Oregon on my 16th birthday.
9. My brother and sister went to college.
10. Fieldworkers
11. No. I dropped out after fifth grade; I was 11. My mom thought only
the boys needed education.
12. My youngest daughter was 4 when I took GED classes at [another
community college]. I always wanted to go to school and there was a
program to help pay books and an hourly wage while you go to school. It
was called Oregon Human Development; they also provided a babysitter.
13. Myself.
14. I started last year.
15. For the smaller classes. It was new and scary for me; it was
terrifying and I wanted to go to a smaller school. Since I had gone to
another community college, I had an idea what it would be like.
16. Not knowing what to do or how to do it. I had never gone to school
and I didn't know about dropping classes or deadlines or what classes to
choose or to go to a counselor: just all of the steps. It became
difficult and I had to change my major. If I could start over, I would
have come to ABE classes to re-new my skills and not waste financial aid
in classes I may have to drop or fail because I'm not ready yet.
17. 1995
18. I've been thinking about it and looking into it. The obstacle would
be my age and I don't know what my major would be.
19. I don't know. I like it here but I would like to move where the
opportunities are.
20. Yes
21. Admissions: 4, Financial Aid: 4, Counseling: 4 at the Extended
Learning Center and 2 on the main campus, Registration: 4, Career
Information (provided in class): 4.
22. 4 I've been lucky to have great instructors.
23. My daughter.
24. I don't know.
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#9: 21 April 1994 - Male - Criminal Justice
1. 22
2. Married
3. US
4. Latino
5. Spanish
6. Yes
7. Six
8. US
9. No
10. They do farm work.
11. Yes, in Washington.
12. Right after high school.
13. Myself. Also people I knew in the career I wanted to pursue.
14. Two. Not yet.
15. Because they had the program I wanted and my wife attends [local
university].
16. Working.
17. In two terms.
18. I don't know yet.
19. In law enforcement.
20. Yes
21. Admissions: 3, Financial Aid: 3, Counseling: 2, Registration: 2,
Tutoring: 3.
22. 4
23. I looked into it. It seems like they could publicize their services
more.
24. I'm doing fine.
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#10: 21 April 1994 - Female - Legal Secretary
1. 34. I went to [local university] for two years and here a few terms
and quit and came back.
2. Married
3. I was born in Arizona.
4. I just say Hispanic.
5. We spoke both at home.
6. Yes
7. Four: my husband and two children.
8. We live here.
9. My aunt.
10. I was raised by my grandparents. They did seasonal agricultural
work. My mom isn't working and I just found my dad recently; I never
knew who he was. My husband works for Oregon Freezedry.
11. Yes, [a local] high school.
12. In high school.
13. Myself.
14. Almost four years.
15. For one thing, it's cheaper. For another, the teachers are more
understanding. I like the smaller classes.
16. My daughter, especially when she had her appendix out during finals
week. Just trying to get everything done for my family and go to school
is hard.
17. Next summer.
18. No
19. As a legal secretary; in [local] county.
20. No
21. Admissions: 3, Counseling: 3, Registration: 3, Career Information:
4.
22. 3
23. My aunt. I don't think the Hispanic community is aware of this
College's services; especially if they don't have school-age children.
They keep to themselves and need to be approached about services. I

would suggest that the College go out to where they are and tell them
about everything.
24. They could transfer my math courses so I don't have to re-take
anything.
24. I can't think of anything.



DEMOGRAPHIC INFORMATION

Area
Study

Appendix 9

Latino Credit Transfer Student Interview Summary

#1 #2 #3 #4
Age Marital Nat. Ethnic

Educ. Stat Origin Term

#5 #6
First US
Lang. Citizen

#7 #8
# in US, for
Family how long

#9 #10
Other family parents'
gone to college jobs, perm./temp.

#1
M

Business 19 S
NM

US Chicano Eng. Yes 4 OH/CA- Always Mother UPS (f-p)
Newspaper (m-p)

2
M

Engineer 26 S
NM

Mexico Spanish-
Speaker

Span. Perm.
Res.

9 Mex- 3 in Cal.
7 years

Brother N/A

3
F

Horse
Management

28 S
NM

US
Hawaii

National
Origin

Eng. Yes 5 US- Always None Government (f-p)
Aircraft co. (m-p)

4
F

Science 23 S
NM

US Hisp.
MexAmer

Span. Yes 12 US- Always Siblings WaterWellDriller(f-p)
None (m-p)

5
M

OR
Transfer

Psychology

19

21

S
NM

S
NM

US
Alaska

US

Hisp.

Latino
MexAmer

Eng.

Eng.
both

Yes

Yes

6

5

US- Always

US- Always

Parents,
brother

Sister

Military (f-p)
County (m-p)

Floor Manager (f-p)
Assembly line (m-p)

6
F

7

M
PreElement
Education

42 M US Hisp. Eng. Yes 4 US- Always None Manufacturing (f-p)
Homemaker (m-p)

8
M

Secondary
Education

18 S
NM

US Hisp. Eng. Yes 4 US- Always Parents Forecasting (f-p)
w/ State (m-p)

9
M

Business 30 M Mexico Mexican
Latino

Span. Mex. 5 US- 3 yrs None Agriculture (f-t)
Agriculture (m-t)

10
F

Biological
Science

19 S
NM

US no
prefrnce

Eng. Yes 7 US- Always Step-
mother

Contractor (f-p)
Unemployed (m-t)

at
F+



EDUCATIONAL BACKGROUND (Transfer)

#11
HS grad.,
Last Year

#12 Age
thought
college

#13 #14 Yrs
Who college,
inspire deg/cert

#15
Why
College

#16
Major
Obstacles

#17 When
finish
College

#18
Transfer, Where
Where

#19 Field to work,

#1 Locally always Parents
Family

2-no closeness none 1994 Yes, OR
or WA

Internat. Bus., Not
locally

2 Yes,
Mexico

20 Myself 2-1 yr
Mexico

affordable language,
work

in few
years

Yes OR
(will)

Chemical Engineer in
US, not local

3 California 16 Myself 2 1/2-
no

horse
management

age
difference

last
term

Yes, OR
(has)

USDA food inspector
Northern Cal.

4 California always Parents 6-yes
BS

small class
physics

learning
impediment

went 1
year

Yes, OR
(done)

was Naval Officer
works locally

5 Alaska 19 None 2-no lower cost money Fall
term

Yes, OR Environmental Health &
Safety

6 OR 16 Aunts 1-no change money 1994 Yes, OR Counseling
7 OR 16-17 Teacher 3-no transition

size
age, math June

1995
Yes, OR Teacher in rural area

8 Locally always parents 2-no cheap work,
finances

next
term

Yes, OR Education, not local

9 No- 1 yr always parents 3-no improve
English

language
time

1996 at
Univ.

Yes, OR
(done)

Business, where the
work is

10 California 14 Mother
grandm

2-no live here
cheaper

finances 1995 Yes,
unknown

Medical Field, not
local



COLLEGE SUPPORT (Transfer)

#20 #21 #22 #23 How knew of College #24Financial 1(poor)-4(excellent) Rate Better ways to provide How College couldAid Rate Student Services Instruction info. to His v. community further assist
#1 Clemens

Grant
Admn:4, Couns:2-3, Reg:4 3-4 Living here. Need to provide

more information.
Good school, no troubles.
Everyone known satisfied.

2 No Admn:3, Coune:4, Reg:3 4 Street signs. Mail. Ad on
Span. radio AM880 or in El
Hispanic News.

After 4 night classes,
especially science classes &
labs.

3 Yes Admn:2, FAid:2, Couns:2,
Regal, Tut:2, Careerinf:4

3 Girlfriend. Give correct &
clear information; personable.

More intensive/useful classes.
Consistent math tutors.

4 Yes Admn:4, Reg:4 4 ROTC students. Overcome
cultural stigma re. education.

Wish I had known earlier,
would have taken more.

5 Yes Voc
Rehab.

Admn:3, Couns:2, Reg:3 3-4 good
one/one

Parents. I think the older
community knows.

It serves its purpose. I have
no complaints.

6 Yes Admn:3, FAid:1, Reg:2.5 4 Local univ. My friends don't
know about it.

Sensitive frontline staff.

7 No Admn:4, Couns:1, Reg:3,
CareerInf:2

3-4 Grew up here. Span. fliers in
newspapers.

Keep up math department.

8 No Admn:2, Reg:2 3 High school here. Radio ads. A
mailing.

Info. on grants/scholarships.

9 Yes Reg:3 3 Friend. Posters, radio. Fewer students per teacher in
ESOL classes.

10 Yes Admn:3, FAid:4, Couns:2,
Reg:3

3.5 Lived here. I don't know. Create & provide more work-
study jobs.
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Appendix 10

Community College TRANSFER Credit Latino Student Interviews

#1: 28 January 1994 - Male - Associates of Arts, Business Emphasis
1. I came here when I was 19. This is my second year in school and
first year at this Community College.
2. Single - never married.
3. I was born in California.
4. I prefer Chicano, that's what it is - my dad is Chicano.
5. English was my first language.
6. US citizen.
7. Four people in my family.
8. My dad is in California and my mom recently moved to Ohio. We've
always live in the states.
9. My mom graduated from [an Oregon university] and my dad never went to
college.
10. My dad works for UPS and my mom works for the Dayton Newspaper; both
are permanent work.
11. I graduated from [a local] high school in 1992.
12. I've always known I'd go to college.
13. My parents and family encouraged me.
14. I have attended college two years (last year in Ohio) and have not
completed a degree.
15. I came to this Community College for its closeness (location).
16. Living on my own have been the only finances I've had to come up
with. There have been no obstacles.
17. I will finish at this Community College this year.
18. I will transfer to [local university], possibly a university in
Washington.
19. I want to major in International Business, I don't know if I'll work
here or in another country or where.
20. I receive a scholarship and will apply for more grants.
21. Admissions: 4, Counseling: 2-3, Registration: 4
22. Classroom: 3-4
23. I was living here so I knew about Community College. There is a need
to provide more information about Community College to the Latino
community, I don't know how. It's a good school, they need to publicize
their services.
24. I've had a positive experience and no troubles. Overall, everyone I
know has been satisfied. I couldn't say how Community College should
improve.
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#2: 06 April 1994 - Male - Pre Engineering
1. 26
2. Single, never married
3. Born in Mexico.
4. Spanish-speaker
5. Spanish
6. Permanent resident.
7. 7 children [9 in family]
8. I have been here seven years [since 1987]; three of my family live in
California.
9. My brother attended and dropped out.
10. [omitted]
11. I went to a university for one year in Mexico.
12. I thought about college when I was 20.
13. Myself.
14. I have attended school since last fall.
15. Because its cheaper and I couldn't afford anywhere else and because
it has night classes.
16. First, language has been the major obstacle. Then finances because
I don't get financial aid and I have to work. All of the classes I need
to take are in the morning when I work. I wish they offered more night
classes.
17. In a few years.
18. Yes, hopefully to [local university].
19. I want to be a chemical engineer, probably not in [the local]
counties. I'll have to work in the United States because my degree
won't be of value in another country.
20. No
21. Admissions: 3, Counseling: 4, Registration: 3
22. 4
23. I saw the green direction signs to the Community College on the
street and so I knew there was a college here. Also I got something in
the mail. I don't think the Latino community is informed of the
Community College's services. Maybe they could give information in
Spanish on the Spanish radio station, AM 880. Also the el Hispanic News
would be a good place.
24. I would like an after 4 program to take classes at night. The labs
and science courses are only in the morning when I have to work.
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#3: 08 April 1994 - Female - Horse Management
1. 28
2. Single, never married
3. Honolulu, Hawaii (Kucko)
4. By his/her national origin to be more descriptive.
5. English
6. Yes
7. 5, three in my family now: my significant other and our son.
8. We've lived in [a local city] for seven months.
9. No
10. My dad is retired. He worked for the government with a GS 14
ranking. My mom worked for McDonald Douglas Aircraft. They went pretty
far for not having a college degree.
11. Yes, in California.
12. When I was 16, I took some courses at a junior college.
13. No one except myself.
14. Two and a half at the Community College.
15. I went to the Community College because they offered the program I
wanted: horse management.
16. The age difference was sometimes a problem for me. I couldn't
understand where the younger students were coming from; they didn't care
about their studies and I over-cared.
17. I finished last term.
18. I transferred to [local university] this term. I would have
transferred earlier but I wanted to get in a few more courses while it
was cheaper and easier.
19. My major is animal science and I want to be a USDA food inspector
and go beyond my dad's GS 14 level. I will have to work in Northern
California.
20. Yes
21. Admissions: 2, Financial Aid: 2, Counseling 2, Registration: 1,
Tutoring: 2, Career Information: 4.
22. It depends on the class: 3. The classes in my area need to be more
intensive rather than general; I didn't learn useful information to be
prepared for the upper division classes.
23. My girlfriend told me. Community College should make sure they
provide correct information in a way that is clear and not confusing.
Once a person is confused they are immediately frustrated and shuffled
around. They could be more personable. I've been waiting for help
while an admissions staff is talking to family members.
24. The math lab needs one-to-one tutors; they have students who got an
A in the class tutoring, "supplemental instructors" and each student
teaches a different way which confused me. There was one person there
[name] who goes above and beyond in helping you.
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#4: 10 April 1994 - Female - Pre Engineering
1. I was 23.
2. Single, never married
3. I was born in Loma Linda, California.
4. Hispanic is fine or Mexican American.
5. We spoke Spanish in the home.
6. Yes
7. I have seven brothers and two sisters.
8. Five live in California and four live in Arizona.
9. Yes, three have. Two of us have Bachelor's.
10. My dad is retired, he was a water well driller. My mom didn't work.
11. I graduated in California.
12. I always knew I would go because my parents said so.
13. My parents encouraged me; they knew that education was an opening to
a better life. They wanted me to be more than a water well driller.
14. I took six years to get my Bachelor's of Science.
15. I took physics at the Community College because the classes at
[local university] were too large, sometimes 500, rather than 20 or so
at this College. It was better for my learning stability.
16. I went to the military first; I was in flight training. I found out
later I had a learning impediment. I would take math and physics
classes and have to read the books over and over. I discovered I am a
visual learner and have to have pictures in my head. If I see the wrong
picture, I can't get rid of it or understand. This made studying and
learning difficult.
17. I took my science at this College, a year.
18. I transferred to [local university]. I signed up for a fly fishing
class this fall term at this College.
19. I will stay in the [local area] for a while.
20. Yes, a five year scholarship from the Navy.
21. Admissions: 4, Registration: 4. I got tutoring and counseling from
the instructor and it was excellent.
22. Instruction was excellent: 4. My instructor used visuals and had
experiments set-up for us to see relating to the material everyday. We
spent a lot of time in the lab.
23. Everyone in the Naval ROTC took their science courses at the
Community College. There is not much of a community here, most are
migrants. With Mexican Americans, unless your parents are forward
thinking, you're not encouraged to pursue education, especially if
you're female. The College has to face those obstacles - the stigma
within the culture. People need to be told that education provides
liberation and freedom; this [lack of value of education] is an
entrenched tradition with Hispanics, even more for the Mexican
Americans.
24. I wish I had known how good it was before, I would have taken all my
general requirements there; it's a better education. If I could do my
education over, I would have gone to the College right away. I've told
all my nephews to go to a junior college because I thought it was so
great.
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#5: 12 April 1994 - Male - Oregon Transfer
1. 19
2. Single, never married
3. I was born in Anchorage, Alaska.
4. Hispanic is fine but I don't really know which is best.
5. English
6. Yes
7. Six
8. In Oregon.
9. Yes, both of my parents and my brother; my parents have graduated.
10. My dad is retired from the military; my mom works for Lincoln
county.
11. Yes, in Chugiak, Alaska.
12. 19. I just decided to go one day.
13. No.
14. This is the end of my second year.
15. For the lower cost.
16. Always money.
17. I'll be done fall term.
18. I'll transfer to [local university].
19. I want to major in Environmental Health & Safety. I hope I don't
work around here.
20. No. Voc. Rehab. pays for my school.
21. Admissions: 3, Counseling: 2, Registration, 3.
22. 3-4. The one to one teaching is good.
23. My parents told me about it. I think the older people in the
community know about this College.
24. I guess it serves its purpose. It wasn't difficult getting classes
and it has good instructors. I have no complaints.
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#6: 13 April 1994 - Female - Psychology
1. 21
2. Single, never married
3. I was born in Newberg, Oregon.
4. Latino is better for everybody in general and Mexican American is
good for me.
5. English. We spoke both in my home.
6. Yes
7. There are five in my family.
8. We've always lived in Oregon.
9. My older sister went to the Western Business College.
10. My mom works for HP and my dad works for a small electronics
company. She works on the assembly line and he is a floor manager.
11. Yes, from McMinnville.
12. When I was a freshman in high school.
13. My dad's family; his sisters. They went to college and they told
me, "Try it. You'll really like it.".
14. This is my first year here. I went to [local university] for three
years.
15. I thought I'd try it out and take some required classes. I wanted a
change.
16. Money because I'm in debt.
17. I'll finish college in 1997; that's when I'll be done with graduate
school.
18. [yes, back to local university]
19. In counseling; not around here.
20. Yes
21. Admissions: 3, Financial Aid: 1, Registration: 2 1/2. It depends on
who you talk to; some people are kind of rude but they're always nice on
the phone.
22. 4. The classes are a lot smaller. The teachers know you - which
can be bad - they know when you don't come to class.
23. Someone at [local university]. I don't think the Latino community
is aware. When I tell my friends where I'm going to school, they've
never heard of it. Maybe they could talk about it in outlying high
schools more. Of course there were only ten Hispanics at my high school
anyway.
24. The people working in the front area shouldn't be so judgmental.



1.70

#7: 18 April 1994 - Male - Pre Elementary Education
1. 42
2. Married
3. I was born in Oregon.
4. Hispanic will do.
5. English.
6. Yes
7. There are four people, my wife and my two kids.
8. N/A
9. No
10. My mom was a homemaker. My dad worked for a manufacturing company.
11. From [a local] high school.
12. When I was 16 or 17.
13. My English teacher my Senior year of high school was special.
14. I've attended different schools a total of three years.
15. I moved here from the service. I took classes here as a re-
orientation to civilian life after the military. Because its smaller.
16. Math has been a struggle. The transition to go back to school and
be with younger students was hard too.
17. Next June (in four terms).
18. I'll transfer to WOSC because its smaller.
19. I want to teach. I have no preference where; I would like a rural
community away from the 1-5 corridor.
20. No
21. Admissions: 4, Counseling: 1, Registration: 3, Tutoring: 4, Career
Information: 2.
22. 3-4
23. I grew up here. I don't see anything printed in Spanish. They
could put fliers in the newspaper.
24. Keep up the math department.
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#8: 19 April 1994 - Male - Secondary Education Transfer
1. 18
2. Single, never married
3. I was born in Sacramento, California.
4. Hispanic I guess.
5. English
6. Yes
7. Four
8. We all live here [local].
9. My parents both graduated.
10. My dad is an economic forecaster and my mom works for the state.
11. [A local] high school.
12. I've always known I'd go to school.
13. My parents encouraged me.
14. Almost two years.
15. Because it's cheap.
16. Work and finances.
17. Maybe next term.
18. Yes, [local university].
19. In education, probably not around here.
20. No
21. Admissions: 2, Registration: 2.
22. 3
23. In high school and because I lived in the area. This is the first
time I've been contacted about anything to do with Hispanics. Maybe
they could do a mailing through whatever method you got my phone number.
There are lots of services to African Americans but nothing for Latinos.
24. They could provide information about grants or scholarship
opportunities for Latinos.
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#9: 19 April 1994 - Male - Business
1. 30
2. Married
3. Mexican
4. Mexican. I don't like Hispanic because it refers to persons from
Spain and we are not Spanish. Latino is better.
5. Spanish
6. I'm 100% Mexican.
7. Five
8. Here; for three years.
9. No
10. They have always been agricultural workers.
11. No, I wanted to but I never had the opportunity. I finished one
year of middle school.
12. I've always wanted to pursue education but I've never had the
opportunity.
13. My mother and father have always been the principal support for me.
14. I've attended three years at [local university] and here.
15. To improve my command of English.
16. The language first and also time.
17. [see 18]
18. In 1996 I will graduate from [local university].
19. I'll work in business wherever the opportunity is.
20. Yes
21. Registration: 3
22. 3
23. I heard about it from a friend. I don't think there is sufficient
information. They could put posters around town in the stores or talk
on the Spanish radio station which is free.
24. There could be more collaboration between the students and the
teacher. It seems like the teachers impose their theories which may not
work for everyone's needs. There are way too many students in for an
advanced ESOL class. There needs to be a maximum of ten, even if we
have to pay.
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#10: 21 April 1994 - Female - Biological Sciences
1. 19
2. Single, never married
3. I was born in Nevada.
4. I have no preference. I've heard arguments about it but I don't
care.
5. English
6. Yes
7. Seven
8. They live in Oregon.
9. My step-mother went to college.
10. My dad's a contractor and my step-mother is a student. My mother is
unemployed.
11. In San Diego, California.
12. In the 9th grade.
13. My mother and my grandmother.
14. Two years.
15. I live here and it's cheaper.
16. Finances
17. Next year.
18. Yes, I don't know where yet.
19. In the medical field, not around here.
20. Yes
21. Admissions: 3, Financial Aid: 4, Counseling: 2, Registration: 3.
22. 3 1/2.
23. I lived here. I don't know what to say because I don't know what
they're doing now to provide information.
24. They could provide more work-study jobs. They always run out and
they should create more and let us know.
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OMITTED: February 1994 - Male - Electrical Engineering
1 18
2. Single, never married
3. Born and raised in Spain but I am a US national because my mom is
American.
4. I prefer Spaniard for myself but Hispanic for the Hispanic community.
I don't believe people should ever use the word Latino because
Rumanians, French, Italians, and Portuguese are Latino as well.
5. Spanish was my first language
6. Yes. I came here to go to high school, my mom had friends here and I
wanted to see what it was like. I decided to stay to go to school.
7. 6 people in my family
8. Everyone lives in Spain except one brother.
9. My brother is going to college right now. My parents both graduated
from college.
10. My father is a high school teacher and my mother used to be a nurse
and quit about 15 years ago to be a homemaker.
11. A [local] high school.
12. My family really pushes education, it was expected that we would go
to college.
13. My family encouraged me, also the people I lived with in [a local
city] were both [university] professors.
14. This is my third year and I do not have a degree or certificate yet.
15. You get a lot for your money here. There is more personalized
instruction and you can always ask for help, they make it easier to
learn. You learn a lot more and the classes are smaller. At [local
university] you have to pool your own resources, you're on your own and
here it is more friendly, there is not as much of a separation between
professors and students. I think it's because here teachers are more
interested in teaching, at [local university] they do research. I think
teachers should be specifically trained to teach and not just be hired
because they can do research.
16. Money was an obstacle at [local university].
17. I'll be done the end of this spring term.
18. I'll transfer to [local university] if I get in to their engineering
program, it's pretty tough.
19. I plan to work as an engineer. Where I work depends on the job
market, possibly in Europe. They pay more benefits there and have
better working conditions and you only have to work a certain amount of
hours. There is less competition there because there isn't as many
engineers as here. Maybe I'll work in Portland, I really don't know.
20. No, I don't receive financial aid.
21. Admissions: 3, Counseling: 2 (I haven't had much contact with them).
Tutoring: 4 (I used to be a tutor). Registration:3
22. Classroom: 4. I've really enjoyed it, there's great teacher
contact.
23. I was going to [local university] but it was so expensive and they
referred me to this Community College for the tuition. I also heard of
it in high school. The Hispanics in the rural areas don't know Spanish
very well, they are less educated and don't have a very good vocabulary.
Many speak English but they need a better Spanish education, they need
to speak their own language well so people won't make fun of them. Even
if they know English, they will still be peasants in other people's eyes
if they can't speak well in Spanish. This is building borders between
Hispanics with the different levels of education. People need to speak
the standard Spanish, it's not like English, in Spanish you have to have
the right verb tense and everything to meet the standard. When people
translate materials into Spanish, they need to be careful because people
may not know complex vocabulary. Community College could try to reach
Hispanics more through the high schools and through the Extended
Learning Centers where they offer classes. Somehow they need to
encourage people and advertise that this is necessary. Maybe they could
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get into contact with employers. If employers allowed people to take
time to be educated everyone would benefit. I have a lot of Mexican
friends and other Hispanic friends from high school and now... the
problem is the parents don't see the value, they say, "just quit school
and work." If Community College could help to keep them in high school
and go talk to them there that might help. I've seen campaigns on TV
and they need to make these in Spanish and other languages. That way
even people who know English will listen, they'll know you're talking to
them. They'll appreciate your effort to speak in their language and
they'll respond more. Bilingual messages are always important.
24. I've had a really positive experience here. I know some [baseball]
players from Puerto Rico and have been asked to translate for them but I
don't have time now. They need to be put in intermediate English
classes first.

OMITTED: 28 January 1994 - Female - Oregon Transfer Degree
1. I was 17 when I came here, I took classes while I was in high school.
2. Single - never married
3. US
4. Hispanic, my father is from Spain so this word is accurate for me.
5. English
6. US citizen
7. There are six people in my family.
8. Five live here and one in San Diego.
9. Both my parents graduated from college.
10. My dad is a graphic artist and my mom works for Community Services
Consortium, both are permanent work.
11. [A local] high school.
12. I've always known I'd go to college.
13. My parents gave me encouragement.
14. I've gone here three years part-time.
15. I came here for cost, convenience and because my mom worked in the
Career Center.
16. I am trying to transfer, it's hard to get financial aid, the
scholarships are competitive and have many stipulations.
17. I will be done Winter of 1994-95.
18. I want to transfer to [an Oregon university].
19. Archeology - I probably won't work in [the local] counties.
20. Yes.
21. Admissions: 3, Financial Aid: 3, Counseling: 4, Registration: 3,
Career Information: 4
22. Classroom: high 3 (one was bad, the rest were excellent)
23. I found out through representatives in the high school. I don't
know.
24. I can't think of anything.

OMITTED: 10 April 1994 - Female - Business
1. 21
2. Single, never married
3. I was born in New Jersey.
4. Hispanic is fine with me; I'm Dominican. My mom is from the Dominican
Republic and my dad is Irish.
5. English. They spoke Spanish with my older brother and then my dad
couldn't understand him so they didn't [speak Spanish] with me.
6. Yes.
7. Five
8. In California.
9. My father has a Bachelor's. Both of my brothers attended but didn't
finish.
10. My dad is a teacher and my mom doesn't work.
11. In California.
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12. I was 12 or so when I knew I was going. My parents told me I had
three choices when I turned 18: get married, join the service, or go to
college. I chose college.
13. My high school math teacher and my parents.
14. I paid for it all myself so I went a year, took a year off, and went
a year. It took me eight years.
15. I was failing [local university]; they put me on academic probation.
16. Money and larger classes were obstacles.
17. I went two years.
18. Yes, I transferred to [local university].
19. I'm working in my major - Finance in [the local area].
20. No, the first year I did. Then I made too much to get anymore.
21. Admissions: 4, Registration: 4, Tutoring: 4. I had counseling from
my teacher and it was great: 4.
22. Classroom: 4
23. I lived in the area and knew it was an option. I think Hispanic
people in the community have a language barrier and they don't have
money or time to attend classes.
24. If I wanted to take a class, I would take it from the College. I

would support them before [local university]; but the College doesn't
ask me for money, only [local university]. I guess that's because I
didn't get a degree from them. But I'll vote for them.

OMITTED: 21 April 1994 - Male - Fine Arts
1. 19
2. Single, never married
3. I was born and raised in Spain.
4. Hispanic is better for those in the US. Latino includes Brazilians,
Portuguese, Italian, French and don't forget Rumanians.
5. Spanish
6. Yes. Even though I was born and raised in Spain, I am a US citizen.
7. Six
8. Two are here, myself and my brother.
9. My father did.
10. He is a teacher and my mom is a housewife.
11. I graduated from [a local] high school.
12. I was seven or eight.
13. My parents and friends. Really it's part of the society; everyone
wants to go to school, but not everybody makes it.
14. One year.
15. It's cheap. East coast schools were too expensive even though I got
accepted.
16. Monetary
17. Next year.
18. The East coast or [local university].
19. In Art. Probably in Europe or New York.
20. No, but I work.
21. Admissions: 3, Counseling: 2, Registration: 3, Career Inform: 2.
22. 4
23. My brother attended. The Hispanic community is not much aware of
anything. They could put pamphlets in the local high schools and
recruit Hispanics there.
24. They're helping me all right; I'm taking the classes I want to take.
They could use a nice sculpture.



Appendix 11

Latino Non-Credit Student Interview Summary

DEMOGRAPHIC INFORMATION

#1 #2 #3 #4 #5 #6 #7 #8 #9 #10Age Marital Nat. Ethnic First US # in US, for Other family parents'Educ. Stat Origin Term Lang. Citizen Family how long gone to college jobs,
perm. Item

#1
F

35 M Mexico Latino Span. No,
Mex.Cit.
Husb:PR

5 husband 1/2
the rest 6
mos; to
study

Cousins,
Nephews

Husband PhD
student
& scientist (p)

2
M

29 M Mexico Latino Span. N/A 4 5 years; to
work

Yes Agriculture, (t)

3
M

24 M Mexico Latino Span. N/A 2 4 years; to
work

No-some
in Mexico

campesinos
peasants

4
F

33 M Mexico Mejicanos/Latina
Hispanoamericana

Span. Mex.Cit.
Husb:PR

13 (3)
here

18 months;
to work

No-some
in Mexico

Construction (f-
p)/Housewife (m)

5
M

17 S
NM

Mexico no opinion Span. Mex.Cit. 6 (4)
here

1 1/2 years No campesinos
peasants

6
F

29 M Argen
tina

Latinoamericana Span. N/A 2 1 year brothers
in Arg.

Retired

7

F
16 S

NM
Mexico Latinoamericana Span. Mex.Cit. 5 here 3 months;

to work
No Agriculture (f-p)

Housewife (m)
8
F

37 M Mexico Mejicana Span. Mex.Cit. 5 here 3 months No not working/
retired

9

M
15 S

NM
Mexico Hispanic Span. Mex.Cit. 12 here 8 months;

to work
No campesino (f-p)

seamstress(m-p)
10
F

41 M Mexico Mejicana Span. Mex.Cit. 8 here 2 years No campesinos



EDUCATIONAL BACKGROUND (Non-Credit)

#11
HS grad.,
Last Year

#12 Age
thought
college

#13
Who
inspire

#14 Yrs
college,

deg/cert

#15
Why

College

#16
Major

Obstacles

#17 When
finish

College

#18 #19 Field to
Transfer, Work, Where
Where

#1 In Mexico Pre-
School

Parents 4-yes
MX CPA

economical,
to learn Eng.

children 3 yrs +/- no Cross
Rds Int

Not working
now

2 In Mexico 25 Father,
Grandma

2-no to learn
English

speak too
fast

unknown eventually Engineering
unknown

3 No, middle
school

19 Teacher 4-no to learn
English

none soon unknown finish HS
& decide

4 In Mexico 22 Myself 4-yes
MX vet

to learn
English

money
(Mex)

until know
Eng. well

maybe
someday

teaching/
w/ animals
here

5 No, middle
school

17 Myself 1-no to learn
English

none until know
Eng. well

unknown agriculture
here & Mex

6 In Argentina always Myself 1-yes
Arg. teacher

to learn
English

none unknown Yes,
unknown

teaching
unknown

7 Attended Mex
& locally

N/A Father 3 months to learn
English

under-
standing

unknown maybe unknown

8 No, middle
school

18 Husband 3 months to learn
English

language unknown unknown not looking

9 Attending
locally

N/A Brother
Parents

2 weeks to learn
English

none unknown unknown agriculture

10 In Mexico young Myself 2 years-no to learn
English

none unknown no don't work



COLLEGE SUPPORT (Non-Credit)

#20 #21 #22 #23 How knew of College #24Financial 1(poor)-4(excellent) Rate Better ways to provide How College couldAid Rate Student Services Instruction info. to Latino communit further assist

#1 Yes in
Mexico

Admn:3, Reg:4,
Careerinf:4

3 Girlfriend, husband. Come to
events or activities.

Day care. Initial ESL levels
for real beginners.

2 No ESOL
is free

N/A 3 Flier in State Employment
Division. Spanish ads. in
newspaper in grocery stores.

Ensure all ESL levels are
taught even if fee necessary.
Include basics in beg. level.

3 No ESOL
is free

N/A 3 Friend and a book [schedule]. Nothing.

4 No ESOL
is free

Tutoring:4 4 (took
Eng Mex)

People. Latinos don't know/
afraid, must give SSN.
Bilingual fliers.

Is very helpful.

5 No ESOL
is free

N/A 2 Friend. Announcements in
stores.

Nothing.

6 No ESOL
is free

N/A 4 (except
1st level)

Husband. Fliers in
supermarkets.

Provide a tutor.

7 No ESOL
is free

N/A 2

(repeats)
Father. Don't know. Improve level 1 instruction.

8 No ESOL
is free

N/A 2 (start
from beg.)

Husband. Don't know. Bilingual instructor.
Conversants.

9 No ESOL
is free

N/A 3-4 My family. Don't know. Provide a tutor.

10 No ESOL
is free

N/A 2 Friends. People don't want to
come if late.

Don't call attention to late
students.
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Appendix 12

Community College Latino NON-CREDIT Student Interviews

#1: 03 February 1994 - female - Beginning ESOL
1. 35. I began in September of this year.
2. Married.
3. Born in San Luis Potosi, Mexico.
4. I prefer Latino because Hispanic is not a race of people. We are all
from Latin American countries.
5. My first language was Spanish.
6. I am a Mexican citizen and my husband is a permanent resident.
7. There are five people in my immediate family - we have three
children.
8. My husband came here a year and a half ago and the rest of us have
been here six months.
9. Yes, my cousins and their children. My husband and I attended school
in Mexico.
10. My husband is working on his PhD and is a scientist. I am a public
accountant.
11. I graduated from high school and college in Mexico.
12. I knew when I was in pre-school that education was important.
13. Both of my parents encouraged me to go to school.
14. I attended school four years.
15. I came to this Community College to learn English because it is
necessary and because I like it. It's also more economical.
16. I haven't had any obstacles, I received a scholarship for good
grades when I went to college. As far as my Community College classes,
only taking care of my children has been an obstacle.
17. I will finish my education at this Community College when I know
more English, may be three years more or less.
18. I may attend classes from Cross Roads International.
19. I will not be working for now.
20. No, I am not receiving Financial Aid now, I did when I was a college
student.
21. The Extended Learning Center did not explain things well Admissions:
3, Registration: 4, Career Information: 4 (they invited people)
22. Classroom: 3 The problem is they have people who know some English
and people who don't know ANY English in the same class, it's a mix of
levels.
23. A girlfriend told me about it and my husband know about it. Many of
my girlfriends go to the Community College. College staff could come to
activities or events and tell people about it.
24. This Community College could offer initial levels for those who
don't know anything, this has been a problem. I would prefer to take
classes in the morning while two of my children are in school, but I
can't find day care for my youngest boy. Maybe this Community College
could help me with this.
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#2: 04 April 1994 - Male - Intermediate ESOL
1. [After much hesitation] I was 29.
2. Married.
3. I was born in Mexico.
4. I prefer Latino.
5. Spanish
6. [question eliminated due to sensitivity]
7. Four people in my family.
8. My family lives in Mexico. I came here to work and have been here
for five years.
9. Yes, they have college degrees.
10. My parents work in agriculture.
11. Yes, I graduated from high school in Mexico.
12. I considered college at 25.
13. My father always told me education was important; also my
grandmother was very important and helped me.
14. Two years. No I don't have a degree.
15. I wanted to learn English.
16. People speaking too fast.
17. I will keep taking classes until I feel confident that I can speak
English better [wife intervenes] or until we move from [this city].
18. One day I will transfer somewhere.
19. I want to work in engineering. [regarding where he wants to work, he
and wife exchange glances] I'm not sure where I want to work, maybe
Mexico, maybe here.
20. I am not receiving financial aid.
21. I can't rate these, we just come to the class to register and the
class is free.
22. The classroom is a 3. They speak too fast and assume you know the
basics even if you're in the beginning level. If all the students don't
show-up for class, they cancel levels and it's not right. For example,
tonight not everyone came to second level and they want 14 students or
they will close it; they said that people who know more can move to
level three and those who know less can go back to level one. I know
the classes are free, but I would rather be charged and be taught at the
right level. If they charged everyone ten dollars a term that could
help pay the teacher and we could keep our class. I know some people
who couldn't come tonight because of their work or their children, but
they might be able to come tomorrow or next week. Some women bring
their children to class. Do they offer these classes during the day?
Because I know some women who would like to take classes during the day,
but they would need to have someone watch their children.
23. At the jobs service center downtown, the State Employment Office had
a flier on the wall. Compaheros could tell each other about the classes
[word of mouth] or the Community College could put announcements in
grocery stores or newspapers in Spanish. It has to be in Spanish or
people won't know how it can help them.
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13: 05 April 1994 - Male - Advanced ESOL
1. 24
2. Married.
3. Mexico.
4. Latino
5. Spanish
6. [question omitted]
7. My wife and I.
8. We have lived here four years. We came to work.
9. No.
10. My parents are campesinos [peasants].
11. No. I finished middle school.
12. 19
13. A lady, a teacher, gave me encouragement to go to school.
14. 4, no
15. To learn English.
16. No obstacles.
17. I don't know, hopefully soon.
18. I don't know, I want to finish and see.
19. I can't say now, I want to finish high school and then decide.
20. No
21. N/A
22. 3
23. A friend and from a book [schedule of classes]. Everyone knows about
the classes.
24. Nothing.
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#4: 07 April 1994 - Female - Advanced ESOL
1 33
2. Married
3. Mexico City, Mexico.
4. Mejicana first, Latina or hispanoamericana
5. Spanish
6. Mexican citizen. I am arranging my documents and my husband is a
permanent resident.
7. Four, my husband, son, and brother-in-law. My family in Mexico is
very big, I have 11 brothers and sisters [some are step-siblings].
8. We have been here since March; 18 months.
9. Not here but some have in Mexico.
10. My father worked in construction and my mother is a housewife.
11. Yes, in Mexico.
12. I entered college when I was 22.
13. Myself
14. I attended four years and have a degree as a veterinarian.
15. To learn English.
16. In Mexico, the obstacles were money. School is very expensive there
and the university was 45 minutes away and it was often difficult for me
to find a way to get there.
17. I will keep taking classes until I know English well.
18. Maybe someday I will transfer.
19. I want to work with animals. In Mexico I was a teacher also, even
though my specialization was animals, I earned a teaching degree and
taught middle school. I will work around here after I get my
legalization papers.
20. No, the classes are free.
21. Tutoring: 4
22. 4. I took English in Mexico so I've had an easier time.
23. I found out from people in the community. Many Latinos don't know
about the services and some are afraid to go to class because they ask
you for your social security number and they don't have one and are
embarrassed to say so. They could put bilingual fliers around town.
24. The community college is very helpful for me.



184

#5: 07 April 1994 - Male Advanced ESOL
1. 17
2. Single
3. Oaxaca, Mexico
4. Latino and Hispanic are equal for me.
5. Spanish
6. Mexican citizen.
7. 6
8. Four have lived here for a year and a half.
9. No
10. They are campesinos [peasants].
11. No, I went to middle school.
12. 17
13. Only myself.
14. This is my first year, 1994.
15. To learn English because it is necessary.
16. None
17. When I meet my goal of speaking English.
18. I don't know.
19. I want to work in el campo [in agriculture] here and when I return
to Mexico.
20. N/A
21. N/A
22. 2
23. I heard about the community college from a friend. They could put
announcements in the stores since everyone has to go the store they
might see it.
24. Nothing.
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#6: 07 April 1994 - Female Intermediate ESOL
1. 29
2. Married
3. Argentina
4. For me, I am Latinoamericana [Latin American).
5. Spanish
6. [omitted)
7. 2
8. One year in the US.
9. My brothers went to college in Argentina.
10. My father is retired.
11. Yes, in Argentina.
12. I've always thought about it.
13. I did.
14. Two terms. In Argentina, I was a teacher.
15. To learn English
16. None
17. I don't know when I will finish.
18. Yes, I don't know where.
19. I want to work in education; I don't know where.
20. N/A
21. N/A
22. 4, except for first level English.
23. My husband found out about it. Put fliers in the supermarkets.
24. Provide a tutor.
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07: 11 April 1994 - Female - Beginning ESOL
1. 16
2. Single, never married
3. Mexico City, Mexico
4. Latinoamericana
5. Spanish
6. Mexican citizen
7. Five of us are here. We came to work.
8. We've been here three months.
9. No.
10. My father works in agriculture and my mom stays at home.
11. I am attending [a local] high school and I attended in Mexico.
12. N/A
13. My father encouraged me.
14. Three months
15. To learn English better.
16. Understanding everything.
17. I don't know.
18. Maybe, I don't know where.
19. I'm not sure.
20. N/A
21. N/A
22. 2. The teacher repeats the same information. I need more help
with pronunciation.
23. My father told me. I don't know.
24. Improve the instruction in level 1.
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18: 11 April 1994 - Female - Beginning ESOL
1. 37
2. Married
3. Mexico City, Mexico
4. Mejicana
5. Spanish
6. Mexican citizen
7. Five of us are here.
8. Three months
9. No
10. Not working; retired.
11. No. I finished middle school and then worked for a business.
12. 18
13. My husband.
14. Three months
15. To learn English. I need to learn to communicate.
16. English. I have a hard time understanding.
17. I'm not sure.
18. I don't know.
19. I'm not looking for work.
20. N/A
21. N/A
22. 2. The teacher is like a robot, always repeating the same
information. They need to start from the beginning and teach to those
who don't know anything.
23. My husband.
24. It would be better to have an instructor who also understands
Spanish. I have a conversant who helps me; maybe they could do that for
others.
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#9: 12 April 1994 - Male - Beginning ESOL
1. 15
2. Single, never married
3. Mexico
4. Mejicano; hispano.
5. Spanish
6. No
7. 12
8. Eight months.
9. No
10. They work. They are campesinos. My mother is a seamstress.
11. I attend (a local] high school.
12. N/A
13. My brothers and my parents.
14. Two weeks.
15. To learn English.
16. N/A
17. I don't know.
18. I don't know.
19. I want to work in agriculture.
20. N/A
21. N/A
22. 3-4
23. My family. I don't know.
24. Provide a tutor.
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#10: 18 April 1994 - Female - Intermediate ESOL
1. 41
2. Married
3. Mexico
4. Mejicana
5. Spanish
6. Mexican citizen
7. Eight
8. They have lived here for two years.
9. No
10. They are campesinos.
11. Yes, in Mexico.
12. I was very young.
13. Myself
14. I have taken many classes here for the past two years.
15. To learn English.
16. None
17. I don't know.
18. No
19. I don't work. I would like to work. I don't know what.
20. N/A
21. N/A
22. 2. If you come late and walk in front of everyone the teacher says
something and everyone looks and you have to answer. I know many people
who would come to class more if it weren't for passing in front of
everyone. My husband says he's so big everyone will notice him and
single him out from the rest of the students.
23. My family. I don't know. People can't arrive early because they
just got off work and go home to shower, eat, and rush to class.
24. I wish the teacher wouldn't do that so we could walk-in late without
being put on display.



190

Appendix 13

Community College DIVERSITY PLAN (Draft I)

Objective 1: To provide for faculty, staff and student development in
the areas of multiculturalism (focus on Hispanic culture) and diversity.

A. Establish bibliographies of multicultural materials in the
library.

B. Provide faculty/staff inservice and training.

1. Offer staff inservice with cultural diversity as a theme.

2. Provide inservice and training on teaching to different
cultures through the Center for Teaching and Excellence.

3. Offer cultural sensitivity training.

4. Provide training which addresses issues of racism within
teen groups.

5. Purchase telecourse on "Multicultural Perspective in
Higher Education: Counseling, Curriculum and Campus
Climate."

C. Offer a conference on diversity open to staff and students.

D. Set-up focus groups to discuss multicultural issues.

E. Utilize campus display cabinets to raise consciousness to
different cultures.

F. Promote multicultural events, i.e. Fall Fiesta.

G. Infuse support for diversity in the new faculty/staff
orientations.

H. Explore ways to develop budget monies to provide development
and a coordinator.

I. Collaborate with other institutions.

Objective 2: To provide for program, student activities and curriculum
development which address the needs of the Hispanic population.

A. Program (Student Success)

1. Provide a systematic support system for Hispanic students
(orientation, retention, transfer, tutoring, advising).

a. Develop a mentor program for Hispanic students.

b. Provide bilingual services, i.e. computer lab
services.

c. Provide Spanish-speaking frontline staff
(counseling, admissions, financial aid, etc.).

d. Develop an early warning system for Hispanic
students.
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e. Provide a bibliography and access to library books
in Spanish.

f. Provide information in Spanish which will help
facilitate student success (transportation, housing,
amnesty, CRDVA).

2. Develop programs for career development

a. Develop programs that are taught in Spanish and
lead to certification, i.e. wiring, construction,
brick laying, dry wall.

b. Develop bilingual vocational training programs.

3. Promote cultural events.

a. Utilize the Oregon Humanities Commission, College
Council for the Arts & City Arts Center to bring
multicultural programs to the community.

b. Promote Hispanic cultural events through Extended
Learning Centers.

c. Offer cultural events (Migrant worker play, Cinco
de Mayo, Miracle Theater).

4. Develop and submit grant proposals designed to promote
student success for Hispanic students.

B. Student activities should be designed to provide a sense of
community for Hispanic students.

1. Establish a Hispanic Club.

2. Develop a multicultural center on campus.

C. Curriculum Development

1. Offer multicultural issues course.

2. Provide ABE/GED preparation materials and classes in
Spanish.

3. Develop a Spanish literature course, Latino history
course, Diversity course, and ethnic cultures of local area
course.

4. Provide materials and a class on Job Search Skills in
Spanish.

5. Enhance and continue classes for migrant workers at
worksites; orientation to college, study skills, basic and
life skills, English to speakers of other languages.

Objective 3: To identify ways to coordinate efforts between Community
College and other institutions and between the College and the
community.

A. Work with local university to offer CAMP program on campus.
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B. Continue to work with Multicultural Assistance Program to
provide information to potential Hispanic students concerning
opportunities at this College.

C. Provide information about Community College programs and
services to local community agencies that provide services to the
Hispanic population.

D. Work with Extended Learning and TBDC to coordinate diversity
awareness and training with business and industry, i.e. Spanish
for health care workers, cultural sensitivity training.

E. Facilitate on-the-job training opportunities for Hispanic
students through Cooperative Work Experience placement.

F. Work with community organizations to increase awareness of
diversity issues through special events, classes, articles in the
newspaper, etc.

Objective 4: To compile research and information concerning students of
color and, in particular, the Hispanic population within the Community
College and the community at large every five years.

A. Develop a questionnaire and interview local agencies

B. Develop a questionnaire and interview College credit and non-
credit students.

C. Research information on minority populations at this College.

D. Review the demographic information concerning the Hispanic
population in local counties.

E. Review the current literature on community colleges and
Hispanic students.

Objective 5: To develop a plan to recruit the Hispanic population within
the Community College district.

A. Provide recruitment materials in Spanish (Admissions, Financial
Aid, Child Care, Campus Map).

B. Provide high school and middle school visitation by a bilingual
recruiter and current College Hispanic students.

C. Participate in career fairs at local middle/high schools
targeting Hispanic students.

D. Participate in the county fairs and provide bilingual
materials.

E. Develop bilingual radio advertisements promoting Community
College programs and services.

F. Provide information about Community College in Spanish
newspaper.

G. Identify scholarships and financial aid opportunities for
Hispanic students.

H. Provide career guidance services to Hispanics at the worksite.
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I. Participate in programs designed to support Hispanic students
in obtaining an education beyond high school (Upward Bound, CAMP).

J. Work with Extended Learning Centers to provide access for
Hispanic students.

K. Involve the private sector in the process of providing access
for Hispanic students, i.e. free commercials.

Objective 6: To survey Community College to identify resources including
personnel who have a strong commitment to ethnic minority students and
involve them in the recruitment/retention and curriculum building
process.

A. Interview and compile information concerning resources at the
College.

B. Solicit information concerning staff interested in being more
involved in Hispanic concerns through the school and faculty
newsletters.

C. Update list of bilingual staff members.

D. Offer a FOCUS discussion to identify staff members interested
in being involved in helping with diversity issues on campus.




