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There are more Japanese people coming to the United States than ever before.

Increasing numbers of problems and conflicts are occurring between the Americans

(hosts) and Japanese (guests). Many scholars have stated that there is a distinct

difference of communication patterns between Americans and Japanese. The Asia

University American Program (AUAP) established between Oregon State University

and Asia University in Japan is designed to give the students intensive English study

and exposure to American culture.

Using AU Japanese students and OSU American students for samples, this

project sets out to determine to what extent their cultural and language barriers affect the

intercultural and interpersonal communication between Americans and Japanese in their

dormitory environment. Including an American-American paired control group, rates

of satisfaction with roommates were compared between the Japanese students and

experimental American students of the Japanese-American pairs, along with the control

group of American pair students. The study also examines factors which affect

satisfied and unsatisfied communication between Americans and Japanese, and



investigates what efforts the students made to overcome cultural differences and

language barriers. Questionnaire surveys and face-to-face semistructured interviews

were conducted to discover these elements.

The results revealed that the rates of satisfaction are similar for the Japanese-

American paired roommates, and the American-American control roommates.

Therefore, ethnicity did not influence the level of roommate satisfaction for the three

groups. Although cultural difference and cultural similarity did not influence the

roommate relationship according to quantitative measurements, cultural differences that

had qualitative and subjective effects on the relationship were found.

The results of the analysis also show that English competence was not a

predictor for satisfactory relationships. The key factors for successful relationships

were the levels of the Japanese students' eagerness to talk to their American roommates

and the American students' willingness to listen to their Japanese roommates. A

combination of eagerness and willingness between the roommates reinforced the

opportunity for success.

Regarding sex, the data shows that the female students were more satisfied than

the male students. The research literature also supports the observation that female

students achieve more satisfactory relationships.

The main traits that contributed to satisfactory relationships on the part of

American roommates were the traits of "patience", "open-mindedness" and

"willingness to make an effort". The traits of Japanese students which contributed to

satisfactory relationships were "trying to talk" with their American roommates and

"willingness to make an effort". The main factors for the unsatisfied relationship are

just the opposite of those contributing to satisfactory relationships. Roommates who

had unsatisfactory relationships typically had little communication with their roommates

because they stayed away from their rooms.



C

Copyright by Fumiko Nakamura Ruby
September 22, 1992

All rights Reserved



INTERCULTURAL AND INTERPERSONAL COMMUNICATION
BETWEEN JAPANESE AND AMERICAN STUDENTS

IN THEIR RESIDENCE HALLS

by

Fumiko Nakamura Ruby

A THESIS

submitted to

Oregon State University

in partial fulfillment of
the requirements for the

degree of

Master of Arts in Interdisciplinary Studies

Completed September 22, 1992

Commencement June 1993



APPROVED

Redacted for Privacy
Assistant Professor of Anthro ology in charge of niAjor

/1 1 /'
Redacted for Privacy

Professor of Anthropology in charge of co-field

Redacted for Privacy
.

Assistant Professor of.Post Second on in charge of co-field

Redacted for Privacy
V

Chairman department of pology

Redacted for Privacy
Dean of GraduateChool

Date thesis is presented September 22, 1992

Typed by researcher



ACKNOWLEDGMENTS

I am heartily grateful to many individuals for advice and assistance in

completion of this thesis. Special thanks are due to my committee members: Dr.

Nancy Rosenberger, Dr. Court Smith, Dr. Steven Stoynoff and Dr. Donald Farness for

their support and the time they gave me in completion of this thesis. Especially, I

would like to express my gratitude to Dr. Nancy Rosenberger, my major professor,

who gave me insightful comments and encouragement, and also to Dr. Court Smith,

who gave me support and shared his time with me offering statistical suggestions.

I would like to thank Mr. Karl Drobnic, who gave me an opportunity to do this

research, and to Dr. Edward Bryan, Director of Student Housing and Residence

Programs for the approval to conduct the study in the residence halls, and Ms. Terri

Tower, Assistant Director of Student Housing and Residence Programs, for her

helpful suggestions. I also would like to thank Dr. Mary Jane Collier who read my

thesis proposal and recommended some useful journal articles for my research.

I am indebted to the Department of Foreign Languages and Literatures which

allowed me to devote my time to teaching and to the research for this study. In

particular, I am grateful to Ms. Setsuko Nakajima, senior instructor of Japanese, for

her support during my graduate teaching assistantship appointment.

My sincere appreciation goes to my husband, who spent time to read this

thesis and to my family in Japan.

Finally, this thesis is dedicated to Ms. Doris Hartman, my first American

English teacher, who bridged the gap between the United States and Japan, and to

those kind people who lodged me or were otherwise nice to me during my adventures

of traveling abroad.



CHAFFER I:

CHAPTER

CHAPTER III:

CHAFFER N:

CHAPTER V:

REFERENCES

APPENDICES

TABLE OF CONTENTS

INTRODUCTION
Purpose of the Study
Background of the Study
Research Question

LITERATURE REVIEW
Communication Pattern

Verbal Communication Pattern
Non-verbal Communication Pattern

Cultural Value in Communication
Harmony: Japanese Cultural Value
Individualism: American Cultural Value
Erabi (choice) and Awase (adjustment)

Interpersonal Relationship in Japan and the United States
Anatomy of Expression Pattern
Friendship Pattern

National Status Image

METHODOLOGY
Samples
Measurement

First Questionnaire
Second Questionnaire
Interview

Procedure
Collection of Questionnaire
Analysis of Data

RESULTS AND DISCUSSION
First Questionnaire
Second Questionnaire
Interview

CONCLUSION
Summary and Analysis
Limitations and Directions for Future Research

1

1

2
7

10

10

10

12

16

17

19

22
25
25

27
-29

44
45
53

76

87

87

94

95

Appendix A: First Research Questionnaire for the Japanese Students 100
Appendix B: First Research Questionnaire for the American Students 102
Appendix C: First Research Questionnaire for the Control American Studetns 104
Appendix D: 2nd Research Questionnaire for the Japanese Studetns 106
Appendix E: 2nd Research Questionnaire for the American Students 107
Appendix F: 2nd Research Questionnaire for the Control American Students 108
Appendix G: Cover letter 109



INTERCULTURAL AND INTERPERSONAL COMMUNICATION
BETWEEN JAPANESE AND AMERICAN STUDENTS

IN THEIR RESIDENCE HALLS

CHAPTER I

INTRODUCTION

Purpose of the Study

In 1989, the Asia University American Program (AUAP) was established

between Oregon State University and Asia University in Japan. The program is

designed to give the students an intensive, five-month introduction to American culture

and language. Sophomores from Asia University, located in Tokyo, participate in

special ESL classes set up specifically for them, and join PE classes and live in the

residence halls with North American students. One of the AUAP goals is to encourage

and facilitate communication and interaction between the students. Thus, the residence

hall is their best opportunity to interact with other American students because the AU

students have no contact with them in their classes, with the exception of PE classes.

In spite of the language limitation and cultural difference between American

(Oregon State University) and Japanese (Asia University) student roommates which

perhaps has contributed to reported cases of unsuccessful communication, there have

been cases of successful communication patterns being achieved by roommate pairs.

There are also cases in which they become good friends. The goal of this study is to

find and analyze factors which affect successful communication between Japanese and

American roommates and to investigate how they overcome cultural and language

bathers inhibiting communication. Those factors which cause unsuccessful

communication between them are also analyzed.
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Background of the Study

There were 162,000 Japanese students in the United States in 1989. These

were college students, students attending English as a Second Language programs and

high school exchange students. The number of Japanese students who come to the

United States has been increasing, as a result of the internationalization of Japan, the

enhanced value in the job market, and the soaring value of the Japanese yen (Ishida,

1990).

The ICS Education of International Culture Center analyzed the background of

Japanese people's overseas study in the United States as follows: the tuition has

become cheaper in the United States because of the rising yen; Japanese companies

now consider study in the United States as a positive criterion for employment because

of internationalization; Japanese people have improved their English competence more

than before; and plenty of information on overseas study has been available (ADAPT,

1991). American popular culture has influenced Japanese young peopleso that they

have become fascinated with the United States. One more reason is Japan's economic

tie with the United States (Thayer, 1988), stemming from American assistance in

reviving the Japanese economy (p. 98).

As a part of Japan's economic growth, Japan has more responsibility now

toward the rest of the world to take a place among the world leaders. Yet Reischauer

(1987) mentions that Japan is simultaneously a world leader and world loner because

there is a language bather between Japan and the rest of the world and its distinctive

unique culture sets it apart from the rest of humanity. This dichotomous situation

confuses not only others but also the Japanese themselves (p. 395). Their identity

crisis is not a current issue but was brought up soon after the country was opened in

1867. During their isolation from other nations for over 230 years, the Japanese did

not have opportunity to think about what they were because they were away from other
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cultures. However, the cultural value changes induced by the sudden westernization of

Japan confused the Japanese people's identity. Though Japanese people accepted

Western technology, and political, educational and military systems for modernization,

they rejected Western social patterns, philosophy and morality which came along with

Western technology and institutions. It is easy to change the material part of culture but

not the psychological part. (Funabashi, 1986; Pyle, 1969; Watsuji, 1964; Bennett,

Passin, & McKnight, 1958). In the 1970's, debate over what it meant to be a Japanese

became a great issue. Today "Internationalization" has become substantially a

buzzword. Almost every organization seems to emphasize internationalization in its

goals (Reischauer, 1987, p. 395).

Due to the expansion of their business firms overseas, many Japanese started

living, studying and traveling abroad, and recently this number has been increasing

dramatically (White, 1988, p. 19). Japan has become a prominent country in the world

economically. However, Reischauer (1987) points out that "the greatest single problem

the Japanese face today is their relationship with other people." As their economy has

grown, this has caused not only economic friction but also cultural friction. The

Japanese are struggling with the self-created psychological problem of their identity and

the attitude of other nations toward them. Now their concern is successful

communication and cooperation with the other people of the world. Since Japan relies

heavily on trading for its economic success, Reischauer predicts that if the world

trading system stagnates, if world peace crumbles, Japan's future will be at great risk.

Therefore international understanding has become essential for Japanese to adopt

broader aims which embrace the other nations of the world. Japan's

internationalization is the key factor in solving these problems of economic friction and

cultural friction that Japan faces, and in attempting to solve the problems the world

faces by combining Japan's commitment to peace with its tremendous economic power

(p. 409).
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In meeting these aims, Japanese students' studying abroad is one of the ways to

enhance their international mindedness (Ishida, 1990). They learn not only foreign

language but also another culture through communication with host country nationals.

Reischauer (1987) believes that the chief factor that will make Japan become more

international is the shift in generations (p. 411). He states:

Today there are vast psychological differences between the prewar
generation and the several successive postwar generations. The
younger generations are decidedly more internationally minded than
their elders. They eagerly roam the world. They feel themselves part of
worldwide youth movements. They accept the differences of the
outside world with ease (pp. 411-412).

Economically and politically, Japan has developed a strong relationship with the

United States. Economically, both of them are major trading partners. Politically,

Japan belongs to Western nations and has a close working relation with American

defense forces. Reischauer (1977) refers to this relationship as a unique one. He says

that "the relationship which Japan has developed with the United States is the first

example in world history of broad and deep cooperation on the basis of equality across

the major cultural and racial lines that divide the world" (p. 425).

However, it is easy to predict difficulty on their communication because of

their distinctive cultural differences. Sawaki, former Ambassador to the United States,

noted the "communication gap" between Japanese and Americans (Yamaguchi, 1986).

Bennett and McKnight (1966) point out that though a Japanese and an American can

share the same interest such as baseball game that makes them close to each other, their

communication may be seriously impeded in other social situations. That is because the

norms and patterns of interpersonal behavior are greatly different (p. 598). For

example, one of Japan's dominant and conceptualized patterns of behavior, enryo

(hesitance or reserve), which is particularly important in the hierarchical society of

Japan, causes problems here. This behavior conceals the confusion and embarrassment

of a Japanese over his ignorance of the social rules of the foreign society. Therefore
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shyness or reserved behavior is frequently found in Japanese students on the American

campus. According to Bennett and McKnight (1966), this pattern of behavior can be

"attributed to either the fact that the Japanese view Americans, or certain Americans, as

superior people (p. 601)." This behavior easily causes confusion in the host nationals.

The difference in communication patterns between the United States and Japan

can be interpreted by Hall's high and low-context. Hall (1976) explains contrasting

approaches to interpersonal communication on the bipolar continuum of high-context to

low-context. He defines high-context communication as most of the information either

in the physical context or internalized in the person, and low-context communication as

most of the information expressed in an explicit code (p. 79). Gudykunst and Kim

(1984) write:

Individuals in high-context cultures tend to rely more heavily on subtle,
implicit contextual cues, such as the social and relational context,
knowledge about the other person, situational characteristics, and
nonverbal cues (p.132). On the other hand, individuals in low-context
cultures tend to rely less on nonverbal and other contextual cues than do
people in high-context cultures (p. 155)

Thus, it is easy to postulate that if individuals from high and low context

cultures interact, a communication barrier will exist. Gudykunst and Kim point out that

many white North Americans, who are in low-context culture, usually take an action if

they do not like the way things are going or if something or someone better comes

along. However, a stranger from a high-context culture, like a Japanese, may get

frustrated by this action because those in high-context cultures emphasize completion of

action chains in interpersonal relationships. On the contrary, North American may feel

burdened to deal with the adherence to action chains by people in high context cultures

(pp. 155-6).

Bochner (1981) points out that "the sojourner literature contains many

references to the lack of intimate personal contact between overseas students and host
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nationals" (p. 20). It is also reported that foreign students mainly make friends with

those who are their own cultural cohorts (Bochner, Buker, and McLeod, 1976).

Bochner, Hutnik, and Furnham (1985) also made an investigation on the

friendship patterns of overseas and host students in an Oxford student residence, which

is an international residence hall. They found that only 17 percent of the friends of the

foreign students were English (host nationals) and only 26 percent of the friends of the

English students were foreign (p. 689).

Bochner, Buker, and McLeod did research on communication patterns in an

international student dormitory which contained 500 residents from 38 different

countries. They investigated four determinants of social relations: cultural similarity,

sex, organizational affiliation, and residential propinquity. They found culture

similarity was a major determinant of social interaction among residents (p. 276). In

conclusion, however, they remarked that it is necessary to identify the personal and

contextual characteristics of those individuals who interact across nationals in order to

see how those characteristics facilitate social contact between culturally dissimilar

individuals (p. 278).

Gudykunst (1985a) also mentions that other scholars also found that cultural

similarity is an important attribute to becoming friends. However, he argues that "the

majority of previous research on perceived similarity has focused upon the similarity-

attraction hypothesis in initial interaction (p. 271)." Therefore those who become

friends across nations must have other things in common (Gudykunst, 1985b).

Gudykunst (1985a) points out:

Similarity of cultural background is not a necessary prerequisite for
friendship preference. Rather, perceived similarity exerts an influence
on intracultural, as well as intercultural attraction. This perceived
similarity is reinforced as the relationship develops over time (p. 281).
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Thus, a higher level of attraction might be required to cross the culture barrier.

Gudykunst (1985a) states that similarity plays an important role in initial attraction to

strangers as well as in close friendships (p. 272).

Above all, scholars mention that cultural differences become a barrier for

communication. Especially, distinctively different cultures like the American and

Japanese cultures impede communication and cause cultural friction. Barnlund (1989)

points out that Japanese cultural distinctiveness is most evident in their communicative

style. He states a compelling reason why he brings up these two cultures:

Japan and the United States each seem to have adapted to the challenges
of the modern age in contrasting ways; both have much to offer and
much to learn from the other (xvii).

Note: The term "cross-cultural" is being used to denote a comparison across cultures,
while term "intercultural" is used to refer to interaction between people from
different cultures. (Gudykunst, 1985a, p. 281)

Research Questions

This study focuses on factors contributing to satisfactory relationships between

college dormitory roommates, consisting of Japanese (Asia University students) and

American (Oregon State University students) roommate pairs in contrast to a control

group of American and American pairs.

First of all, considering the language and cultural barriers between the Japanese

and American students, I have investigated whether there is a difference regarding the

rate of satisfaction between the Japanese-American paired roommates and the

American-American paired roommates. The result might reveal whether cultural

differences and cultural similarity really influence a roommate relationship. I also

investigated how the Japanese students' level of English influences their



8

communication. A difference between male and female students regarding the ratio of

satisfaction was also studied.

Secondly, I have attempted to distill some factors which affect successful and

unsuccessful intercultural and interpersonal communication, exploring areas such as the

following: similarity between two roommates, personality and prior experiences such

as previous interaction with Japanese or Americans, living abroad or traveling abroad.

I investigated whether the similarity between two roommates is an effective factor for

roommate satisfaction, since the literature indicates that it is a factor for friendship and

developing relationships with strangers. I also investigated whether compatibility of

personalities contributes to successful communication with a roommate.

Thirdly, in qualitative and quantitative ways, I have explored the kind of

relationship the Japanese and American student roommates had, with the additional goal

of determining differences between the satisfied and unsatisfied groups. I asked how

often they spent time together in order to learn if there was a correlation between shared

time and a satisfactory relationship. Then for qualitative data I asked how theyspent

time together. I also asked whether they helped each other and how they helped each

other. Whether they suffered disturbance from their roommates was asked to probe if

the disturbance influenced their relationship, and the causes of disturbance were also

explored. I investigated whether they had any problems with their roommates and how

they solved the problems.

I also compared this qualitative and quantitative data against similar data

gathered from the control group of the American-American paired roommates. The

qualitative data illuminated more details concerning how their relationships evolved or

what disturbances they had. Thus I have analyzed the manner in which students

achieved satisfactory relationships, if they were satisfied with their roommates and vice

versa, and why they were unsatisfied. I have considered how their cultural values

affect communication and whether cultural values affecting communication differ
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between the experimental and control groups. The reasons and rates of changing

rooms or moving out of the residence hall have also been investigated.

Fourthly, interviews have provided some data not covered by the

questionnaires. I have analyzed the main factors which contribute to satisfied and

unsatisfied communication between Japanese and American roommates. Since

language is an essential means for communication, a primary question has been how

the Japanese and American students overcame the language barrier. I also asked

whether the Japanese students' limited English frustrated their American roommates.

By asking how they were able to achieve successful communication, I have learned

what methods encouraged successful communication and likewise what factors

inhibited communication in the unsatisfied group.
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CHAPTER II

LITERATURE REVIEW

In this chapter, literature in several areas will be reviewed: (1) verbal and non-

verbal communication patterns; (2) cultural values in communication; (3) interpersonal

relationships in Japan and the United States; and (4) national status image.

Communication Pattern

Verbal Communication Pattern

The verbal pattern of communication of the Japanese sharply contrasts with that

of Americans. Many scholars point this out as one of the main contrasts concerning the

communication pattern between Americans and the Japanese (Barnlund, 1989; Condon,

1984; and Okabe, 1988).

Okabe (1988), a Japanese professor in Communication, introduces a speech of

the chief editor of a certain newspaper. On the topic of the difference of communication

pattern between the Japanese and Americans, the editor says that the Japanese are no

match for Americans because Americans use language in everything. On the other

hand, the communication pattern among Japanese is performed by minimum of signal

codes (p. 230).

Barnlund (1979) points out that the difference of verbal custom between Japan

and the United State causes misunderstanding to increase and enforces the degree of

misunderstanding between intercultural communications. The Japanese speak

hesitantly in contrast to Americans who speak actively without any hesitation. The

Japanese people try not to draw other people's attention and humbly express their own

particular knowledge of facts, merits or opinions even when they might be certain that
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they are correct. On the other hand, exaggeration is a tendency of how American

people speak. The Japanese society puts value on "stand in" to maintain harmony of a

group but the American society puts value on "stand out" to focus on individualism

(pp. 160-161).

Maynard (1989, p. 218) mentions that the specifics of the language and the way

a language is used are reflections of a habitual social conceptualization. Those who

speak the same language, as well as share the same culture, possess identifiable

habitual conceptualization of the world.

According to Okabe (1988), it was Bernstein who pointed out first that there is

a difference between how much individuals use verbal codes or non-verbal codes

depending on the culture. Bernstein hypothesized that verbal codes can be classified as

"elaborated code" and "restricted code" depending on the character of the social context

(p. 230).

Trudgill (1983) further explains Bernstein's "elaborated code" and "restricted

code" as following:

"Elaborated code" has the effect, Bernstein says, of imposing the
speaker's individuality on the utterance (it stresses his unique nature as a
person) and is context independent - that is, it does not rely on features
of the extra-linguistic context (like facial expressions or a set of
commonly shared assumptions) in order to convey its meaning.

."Restricted code", on the other hand, tends to be employed in
informal situations, within the family or amongst friends, and it has the
effect, Bernstein says, of stressing the speaker's membership of a
group. It is generally tied to context in that a number of the shared
assumptions of the group will be implicitly understood rather than
overtly expressed (p. 133).

Okabe (1988) explains that if we adopt E. Hall's context theory here, in the

society of low-context where people do not share the common knowledge, Americans

try to persuade others by pushing their own opinion thoroughly, using verbal language

to the utmost limit. That is to say, in American culture, speakers are expected to use

"elaborated code" as much as possible. In the society of low-context, there is a strong

tendency to think that verbal language is the only way to convey a meaning clearly.
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Americans, who prefer to draw conclusions in order to express themselves positively,

tend to use expressions that are definite and exaggerated such as "definitely ", "surely",

"the biggest", or "the longest" (p. 231).

In contrast, Okabe (1988) mentions that in societies such as Japan with high-

context, where people share almost all the same information and are tied with common

bonds, people do not have to rely on a verbal code very much as the communication

pattern is already framed. In this society, people use a "restricted code" (p. 231).

Okabe (1988) states that:

Although restricted code can be conveyed by verbal code, the
considerable part of the message is conveyed through the channels of
non-verbal communications. . .. It is an important premise that the
place where restricted code can be used is the one where the members
share common consciousness and a tacit understanding (p. 231).

Okabe (1988) mentions that "restricted code" relies on the context, the physical

and psychological environment and relationship with others which are outside of the

conveyed message. In Japanese culture where "restricted code" is used a great deal, a

speaker is expected to speak considering the situation of the other person and to use an

ambiguous expression. Therefore they tend to use implicative and ambiguous

expressions such as "maybe", "probably" or "if anything" (p. 232).

Non-verbal Communication Pattern

Condon (1984) says that Japanese and Americans often confuse each other not

only in the way they speak but also in the way they treat silence. Condon explains that

if there is a pause before the Japanese responds when an American asks a Japanese a

question, the American may assume that the Japanese paused because the question was

not clearly understood, so that he/she may repeat the question. However, the Japanese

may pause to consider how to avoid a direct answer if the question is fairly direct.
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Condon points out that it often happens that the American is himself/herself just

uncomfortable with the silence so that he/she tries to fill it in with words in order to

reduce his own uneasiness (p. 41).

Barnlund (1989) states that "since the capacity of silence can give diverse

interpretations, that makes it one of the highest forms of communication and one of the

greatest sources of misunderstanding" (p. 142). According to Barnlund, a study by

Milton Wayne on how Japanese and Americans would interpret silences of various

lengths shows how they treat silence differently. The researcher concluded that while

Americans interpreted them as signs of worry, criticism, regret, or embarrassment,

Japanese interpreted them more often as a neutral waiting period or evidence of

agreement (p. 142).

Condon (1984) points out that Americans tend to associate silence with

something negative such as tension, hostility, awkwardness, or shyness. Japanese,

however, take different attitudes toward speech and silence. Condon goes on to say

that in Japan speaking itself is not regarded as highly as it is in the West. In Japan

people tend to think that a person who speaks too much as an immature or an empty-

headedness person. Silence, on the other hand, can be regarded as a medium that the

parties share or a means of unifying in contrast to words which separate (p. 40).

Lebra (1976) also points out:

The Japanese glorify silent communication, ishin denshin ("heart-to-
heart communication"), and mutual "vibrations", implying the
possibility of semitelephathic communication. Words are paltry against
the significance of reading subtle signs and signals and the intuitive
grasp of each other's feelings (p. 115).

Barnlund (1989) attributes these radically different attitudes toward silence

between Japan and the United States to each nation's heritage that nourished this

contrast. Barnlund believes that Zen Buddhism is the key to why the silent culture was

nourished in Japan. Barnlund states:
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Although Zen Buddhism has never attracted a large following, its
influence on Japanese aesthetics and personal relationships has been
disproportionate to its numbers of adherents. One of its tenets is that
words are deceptive and silent intuition a truer way to confront the
world; mind-to-mind communication through words is less reliable than
heart-to-heart communion through an intuitive grasp of things. Such
Japanese art forms and social activities as calligraphy and the tea
ceremony encourage a dialogue of silence. Even the dominant form of
learning - apprenticeship, in which one learns through imitation rather
than explanation - cultivates respect for silence (p. 142).

According to Mitarai (1981), particularly the Rinzai school of Zen Buddhism

discouraged the use of spoken language as a medium for developing a sense of trust.

The dogma of Rinzai Zen Buddhism was that reality and absolute truth could not be

conveyed through spoken language no matter how one might put it (p. 122). Mitarai

points out that this is the reason why the study of debate, argumentation, and

persuasion did not develop historically in Japan as a special field of study (p. 122).

On the other hand, Mitarai (1981) mentions that the Judeo-Christian and Greek

philosophic traditions idealized words or language as logos. Greek philosophers put

emphasis on the idea that people can know about reality by using language and logic.

Socrates and Greek stoics elaborated the idea and later, during the early first century

A.D., Philo, a Jewish Alexandrian, identified the logos of Greece with the Hebrew

Memra called "wisdom". Judeo-Christianity considered language as one of the

important factors in the creative evolution of human beings (p. 121). For this reason,

Mitarai states:

Americans tend to trust and be confident in the use of language, and
verbal communication is regarded as a pragmatic tool for facilitating the
operations of society, solving problems, formulating and carrying out
decisions, and bringing groups together (p. 121).

Barnlund (1989) also discusses the heritage of verbal tradition of the United

States. He says that although Puritan Americans fostered the humble forms of speech

and made a virtue out of silence, Alexis de Tocqueville concluded that democratic

societies hold meditation in low esteem and promote an active life over a contemplative

one. Barnlund adds Edward Hall's thought that "Americans emphasize doing over
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being, activity over inactivity, talking over thinking (p. 142-3)." Condon (1984) also

states that American children are brought up this way as they are encouraged to speak

more. They value "speaking up" because those who speak are recognized as those who

have ideas or opinions or information (p. 39).

Condon (1984) attributes current attitudes of the Japanese toward speaking style

and keeping silent to Japan's feudal system where to fit in was to know one's place.

He points out that the appropriate behavior of a person in a subordinate position is

listening respectfully without speaking up. In the United States, on the other hand,

people do not get influenced by other's age, seniority, rank, and role as host or guest

so much as in Japan when they communicate with those (p. 41).

Because of this, in the hierarchical society of Japan, it is quite difficult or takes

time to become close or to become good friends for those who have different age, rank,

and status. Nakane (1979) states:

In Japan, the observed custom is to enjoy the mood of being with
people whom one gets along with well, and we rarely fmd among
people the tradition to genuinely enjoy the conversation itself. Thus for
Japanese, an enjoyable and pleasurable conversation becomes possible
only when it is conducted between friends who get along well. Because
of this, even when participants do not say a word, there is no sense of
awkwardness (p. 70).

Condon mentions that Japanese are extremely sensitive to what they say or what

they do considering what situation they are in. They pay great attention to what is

appropriate in a particular circumstance. The Japanese people know that all people are

not treated in the same way in all situations, and they think that it is not appropriate to

always speak out about what one believes (p. 25).

Lebra (1976) also points out that "the Japanese are sensitive to situational

change and situational adjustment (p. 113)." She separated the Japanese situational

patterns into three situational domains; the situation located inside (uchi) and hidden

from the public eye, the situation located outside (soto) and exposed to public attention,

and also the situation located outside (soto) but hidden from the public eye. She states
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that the three situations are matched by three interactional patterns - intimate, ritual, and

anomic accordingly. Lebra maintains that a person in the intimate situation (the

situation located on the inside and hidden from the public eye) does not need to express

him/herself verbally because in this situation the other can detect what is going on

inside of the person immediately (p. 115).

Cultural Values in Communication

The way Japanese and Americans speak and the way they treat silence are

totally different. The Japanese patterns of communication in which the society is

homogeneous and influenced by Buddhism exhibits high-context communication, and a

"restricted code." The American patterns of communication, on the other hand, in

which the society is heterogeneous and holds Greek philosophic and Judeo-Christian

traditions is low-context communication with "elaborated-code." Their cultural values

can be recognized through their patterns of verbal and non-verbal communication.

Barnlund (1979) states:

Even the language used to describe communication in each culture
reflects this difference in outlook. In one there is continual reference to
the search for harmony, the importance of form, the control of feeling,
the cultivation of empathy, the searching of mood, the observation of
rituals, the search for consensus, the preservation of whole. In the
other there is a search for insight and truth, the cultivation of
independence, the exploration of differences, the desirability of
confrontation, the respect for argument....(p.164).

Barnlund (1979) mentions that the Japanese restrain from expressing

themselves through language, on the other hand, Americans stress expression through

language. The Japanese cultural characteristics are "reserved", "cautious", and

"reticent". The cultural characteristics of the United States are expressed such as

"talkative", "frank", and "assertive" (p. 100). Barnlund (1979) points out that in

regards to communication, the American culture and the Japanese culture have not only
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a different notion of communication but also different functions and different aims (p.

154).

Harmony: Japanese Cultural Value

According to Barnlund (1979), the purpose of conversation for the Japanese is

to establish rapport between people, that is to say, to make harmony between people.

The Japanese people emphasize harmonized human relationship more than the pursuit

of truth. They are afraid of a difference in opinion because it may cause the group to

break up (p. 154).

Condon (1984) points out:

Efforts to maintain harmony are reflected in many ways including
cautious and indirect speech, taking time to sense another's mood before
venturing an opinion, and avoiding as much as possible public
disagreement (p. 14).

Maynard (1989) in her book Japanese Conversation: Self-contextualization

through Structure; Interactional Management states:

Conversation participants' behavior is not based completely on
spontaneity. On the contrary, their behavior is, to a certain extent, a
predictable response to the specific conversational encounter itself. By
perceiving, identifying, and evaluating the overall as well as immediate
context of the conversation as they interact, participants in a
conversation place themselves properly in a context. This on-going
process of continually defining oneself in relation to one's interactional
environment is termed "self-contextualization" (p. 4).

Maynard (1989) discusses how harmony is maintained in the conversation by

the Japanese people by analyzing "self-contextualization":

Japanese people are said to be constantly preoccupied with how others
feel, which is characterized with the expression 'harmony with others'
by Haga (1985)... In order to empathize successfully, utmost attention
must be paid to the context of the situation, particularly to the way one's
partner responds. This requires constant and ever-increasing sensitivity
to self-contextualization... In general, the Japanese people are more
preoccupied with using words in ways that contribute to empathy
building in conversation than they are with what propositional meaning
the words themselves provide (p. 219).
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Thus the key of how harmony is maintained in the conversation is by empathy

and anticipation with regard to the speaker and the context of the situation. This

Japanese pattern of behavior is characterized by omoiyari (empathy or consideration for

others) and Japanese rank this high in social interaction. Lebra (1976) called Japanese

culture an "omoiyari culture (p. 38)." Lebra mentions:

Omoiyari refers to the ability and willingness to feel what others are
feeling, to vicariously experience the pleasure or pain that they are
undergoing, and to help them satisfy their wishes, kindness or
benevolence becomes omoiyari only if it is derived from such sensitivity
to the recipient's feelings. The ideal in omoiyari is for Ego to enter into
Alter's kokoro, "heart", and absorb all information about Alter's
feelings without being told verbally (p. 38).

However, Lebra discusses that omoiyari requires people to suppress their own

ideas or wishes when they are opposed to others'. For this reason, in the conventional

form of communication, the Japanese speakers try not to assert themselves unless they

receive positive response from the listener (p. 38).

Lebra (1976) also points out that Japanese people do not express their feelings

or wishes exactly but expect others to anticipate them. Therefore the message receiver

has more burden than the message sender when they communicate. The message

receiver guesses and accommodates the other's needs in order to spare him/her

embarrassment by having to tell what he or she wants directly. Lebra refers to this sort

of anticipatory communication in the context of empathy. In order to make anticipatory

communication happen, one needs to be trained to be not only receptive to other's

offers to anticipate but also sensitive to other's unexpressed needs. Zebra mentions that

"the higher one's status, the more others strive to anticipate his/her wants."

Anticipatory communication happens in the two situations, ritual (the situation located

in outside and exposed to public attention) and intimate (the situation located in inside

and hidden from the public eye) without using verbal communication (p. 123).

Sasshi (anticipation) is to consider another's feeling by putting oneself in the

other's situation. Sasshi (anticipation) and omoiyari (empathy or consideration for
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others) are typical Japanese behaviors. Aida (1972) argues why these behaviors occur

in the Japanese society. There is a way of thinking in Japan that logical words are not

important but rather obstacles for mutual understanding (p. 104). Aida (1972) explains

that when language was developing, the Japanese experienced gathering and farming

but not hunting. The language, which was born and developed in the society of

gathering and farming which required cooperation, was one that emphasized emotional

exchange such as consolation, appreciation, encouragement and sympathy. Aida uses

this idea to explain why the Japanese language is not suitable for the accurate exchange

of one's own will but can express very complicated and subtle points for the exchange

of feeling (p. 105).

Lebra (1976) states:

The Japanese language, especially in its spoken form, allows subtle,
implicit, open-ended, obscure understatement. This may be partly
because syntactically it is not necessary to state the subject, and verbs
and negatives come at the end of sentence. By omitting subjects, verbs,
and negatives, the speaker can avoid making a verbal commitment and
thus risking the loss of face. Since a sentence can be left open-ended,
the Japanese speaker is freer to retract what he has said, should his
listener disagree (p. 124).

Lebra (1976) explains why the Japanese feel uncomfortable when they speak in

English. That is because they cannot use this sense of freedom and are forced to make

an assertive, committing, irreversible statement (p. 124).

Individualism: American Cultural Value

Okabe (1988) states that the American cultural values are individualism,

independence and equality. These values can be observed through their communication

patterns. Condon (1984) points out that American cultural values such as equality,

democracy, freedom, privacy, and even progress are bound up with the American view

of individualism. The individual is basic for Americans. Even cooperation and
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teamwork, which are also important to them, should be due to the choice and desire of

the individual (P. 9). Okabe (1988) maintains:

How much they disclose themselves depends on how much each culture
puts value on the individual as a basic unit of the society. In the United
States where people emphasize individualism, the ideas that each person
is independent from others and that an individual is equal with others are
deeply rooted. Its culture pays attention to the "symmetry" between
individuals such as the relationship is equal between you and I, and a
person puts priority to oneself rather than ourselves where you and I
depend on each other (p. 81; my translation).

Gudykunst and Ting-Toomey (1988) also mention that individualistic societies

emphasize an individual's initiative and achievement. The "I" identity is considered to

be a top priority over the "we" identity in individualistic cultures (p.40).

Bantiund (1979) refers to individualism as the psychological identity of

Americans. Since the individual is the base for all criteria, each person establishes

one's own identity and he/she has to support it. In order to maintain one's own sense

of identity and one's own idea of independence in which oneself is not associated with

another but alone, a person has to be independent as an individual. In this case, this

person has to cope by him/herself with other members of his/her family, of his/her

work place, or of his/her society frequently (pp. 186-187).

According to Barnlund (1979), communication for Americans is the opportunity

to express their own intentions. Its means is discussion and its purpose is a certain

result, even though the communication style may turn out to be a confrontation. The

debate is encouraged in order to dissolve problems in a productive manner. Clash of

opinions does not cause discord between friends but is welcomed to deepen the

relationship (P. 155).

This communication pattern is possible in the United States because of the

cultural value of equality. Stewart (1972) points out that "when a personal

confrontation is required between two persons of different hierarchical levels, there is
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an implicit tendency to establish an atmosphere of equality" (p. 50). Stewart (1972)

states:

Running through the American's social relationship with others is the
theme of equality. Each person is ascribed an irreducible value because
of his humanness. "We're all human, after all." Interpersonal relations
are typically horizontal, conducted between presumed equals. ...It is
clear that his cultural values predispose the American to function most
effectively on an interpersonal level of equality (p. 50).

Stewart (1972) points out that the only channel of communicating with others

for Americans is direct, unadorned informality. At the beginning, the informality can

be seen as a friendly, personal way of treating others because informality is extended to

everyone alike. It is essential that the American refers to everyone else in the same way

because their communicative function is equality. To call each other by their first

names is common and occurs early in a relationship. Stewart argues that "if the

American develops a stronger attachment to another person, he may experience

difficulty in expressing it (pp. 53-54)."

Foreign students in the United States often have difficulty with the informality

and directness of the American style of communication. Gudykunst and Ting-Toomey

(1988) point out that "people in individualistic cultures tend to be universalistic and

apply the same value standards to all (P. 41)." Stewart (1972) argues that Americans

working overseas have problems when they tend to employ their direct, brusque

manner in dealing with people with other cultural values. Their direct and informal

communication style may insult or confuse the people. Stewart (1972) states:

The flowery language, complex methods of address, and ritualistic
manners found in other cultures reflect the social structure of the people.
When Americans fail to use the accepted forms of address, language and
manner, they also fail to accord the proper deference, and perhaps worst
of all, they violate the prescribed methods of structuring social
interactions. Whereas the average American considers formality, style,
and protocol as pompous or arrogant, these provide dependable
expectations in other cultures of behavior of other persons in social
situations (p.53).
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American communication style of directness and informality has another cultural

aspect of confrontation. Stewart (1972) points out that the indirection which occurs to

save another's face in Japan contrasts with the American cultural value of the idea of

confrontation that is a face-to-face event (p. 52). Barnlund (1989) also states that some

aspects of American cultural tradition are freedom of speech and commitment to

decisions through argument. Confrontation between divergent views is considered as

the way to find the truth. When faced with a problem, Americans seek its source by

getting information and facing the facts. Therefore, it has great positive value.

Americans indeed obtain pleasure and excitement from a stimulating clash of opinions

(p. 157). Barnlund (1989) mentions:

One of the most frequent shocks experienced by Japanese in coming to
America is the resilience of friendships in the face of such strong clashes
of opinion: Friends are able to confront each other, to vigorously argue
contradictory views, and to continue to be close friends in spite of their
differences. Even when arguments disrupt a relationship, Americans
are able to revive them; sometimes such conflicts even nourish deeper
involvement and commitment (p. 157).

However, Gilligan (1982) argues that American females seek harmony more

than disputing, unlike American males. Females emphasize the continuation of a

relationship as opposed to the possibly destructive pursuit of self justification through

confrontation.

Erabi (choice); Awase (adjustment)

Lebra's omoiyari concept, which is to suppress one's wishes, can be related to

another Japanese cultural perspective. Aida (1972) states that this self-denial is not that

a person has to change his/her own substance but that a person adjusts himself/herself

to others. That is to say, it is important to emphasize another's feeling or consideration

for others. This adjustment to others is termed awase in Japanese (p. 162).
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The impetus that made Takeo Doi consider the concept of amae (dependence)

was the cultural shock which he experienced in the United States (Doi, 1981, P. 1)

According to Doi, he could not get used to the expression, "please help yourself',

which Americans often used, because it sounded like unkindness to him. He thought

that this word did not express empathy or consideration for the guest who is unfamiliar

with the culture because in Japan it is etiquette that the host treats his/her guest politely

by anticipating the guest's wishes. He thought that Americans were people who did

not consider or anticipate other's wishes like the Japanese people (p. 4). Another

experience of his that rattled his nerves was the choice of foods when he was invited to

an American house. First, he had to choose a liquor or soft drink and then after he

requested liquor, he had to choose what kind of liquor. After deciding what kind, he

had to tell how he would like to drink it and how much. After dinner, then, he had to

choose coffee or tea and sugar or milk. Although he understood this was the American

way of treating their guest politely, he thought these were trivial selections. On the

other hand, he also thought that Americans would feel free by selecting (p. 3).

Lebra (1976) states:

Doi's anecdote is a reminder that there are cultural differences in the
concept of empathy. In America, empathy is shown by giving Alter
freedom to make up his mind, while Japanese empathy refers to
anticipating and taking care of Alter's wants. The extreme form of
empathy, whether Japanese or American, may be grotesque and far
from genuine empathy (p. 40).

Lebra (1976) further explains that Doi's uncomfortable experience with his American

host is not only because of the fact that the Japanese are not accustomed to choosing

what they are offered, but also, due to the cultural norm of enryo (hesitation) as a

proper guest (p. 125).

Goldstein and Tamura (1975) states:

The American ego can participate fully in an externally equali7e,d world,
can participate with self-confidence in its adequacy of self. The
American can make choice after choice with freedom in a rational
manner based on a realistic appraisal of each new situation rather than
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being bound in memories of earlier difficulties that force unwise choice
in each new situation. The potential problem for the self in Japanese
society is to be isolated from the differentiated outside, to fail to choose
appropriate linguistic forms that reflect self-awareness of the difference
(p. 172).

According to Condon (1984), "Erabi and Awase are terms which a Japanese

social scientist, Kin Hide Mushakoji, has used to distinguish divergent negotiating

styles of Americans and Japanese." Condon explains:

The erabi style is that of a choice-maker, one who chooses or selects
the style associated with American negotiations. On the assumption that
one has some control over events and that one enters into a bargaining
situation only when one's goal is clear, the "erabi" style is marked by a
series of choices which lead directly to the desired goal. In presenting
his theory, Mushakoji notes that these choices are of an "either/or", "yes
or no" sort, he compares them with the sort of choices one makes in
playing chess. Americans who speak about their "game plan" clearly
describe the erabi way of thinking (p. 48).

The awase style, on the other hand, is characterized by continuous
adjustment to an ever changing environment. "Awase" comes from
"awaseru", meaning to adjust to something else or to combine; this is
the style associated with the Japanese. From an awase point of view
one cannot proceed toward a fixed goal but rather must adjust to
changing and uncertain conditions. The awase style negotiator,
therefore, may not have a fixed goal in mind until after entering into
negotiations and sensing what might be possible under the
circumstances. Consistent with this, the language of awase style is
"more-or-less" rather than "either-or". Nuance and shades of meaning
are very important (p. 48).

Condon states that the important point of the awase style is that the Japanese negotiators

also believe that the adjustments should be reciprocal although they do not state this

expectation. Americans, however, don't reciprocate as the Japanese expect because

Americans do not have this same belief (pp. 48-49).

In reference to Erabi (choice) and Awase (adjustment) as cultural values, Okabe

(1988) mentions that in the thought of erabi , there are cultural values like objectivity,

logicality, and analytic nature. The key concept of erabi is that human beings can

control freely their natural environment and can alter it by their logical way of thinking.

Americans, whose culture has an erabi characteristic, can select the most valuable

things even from nature by analyzing its structure into factors (p. 91). On the other
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hand, in the awase-style Japanese culture, they think that human beings do well when

they adjust themselves to the natural environment which changes every day. They tend

to see nature as a whole and treat it organically rather treat it as the object to analyze. In

this thought, there is a cultural value of subjective and synthetic intention (p. 92).

Interpersonal Relationship

in Japan and the United States

Anatomy f Expression Pattern

Barnlund did research on his hypothesis that the degree of opening of self to

others is determined by cultural values; he employed Japanese and Americans as objects

of study. He used the terms "public self' and "private self'. Okabe (1988) explains

these terms as follows. "Public self' is defined as the realm that a person can open to

others in interpersonal communication and "private self' as the hidden realm that a

person tries not to open to others. The unconscious realm is also defined as that that is

known by neither self nor other. Each person decides how much they show each realm

to others depending on the communicational situation (1988, P. 84).

Barnlund (1979) hypothesized that the degree of opening of self is different in

the communication between the Japanese and Americans. He presupposed that the

Japanese prefer the interpersonal relationship in which the realm of "public self' is

small and the realm of "private self' is large (p. 39). If this presupposition iscorrect,

Barnlund proposed, the following communicational patterns among the Japanese in

comparison with Americans occur:

(1) The Japanese interact more selectively and with fewerpersons.
(2) They prefer regulated to spontaneous forms of communication.
(3) They communicate less of themselves verbally and prefer a lower
degree of personal involvement.
(4) They tend to limit physical as well as verbal expressiveness.
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(5) They prefer to cope with threatening interpersonal situations by
adopting predominantly passive rather than active forms of defense.
(6) They are less well known to themselves, since they expose and
explore inner reactions less often and less thoroughly (pp. 42-43).

Barnlund, on the other hand, stated that American "public self' is large and "private

self' is small. For this reason, he presupposed, the following communicational

patterns as compared with the Japanese occur:

(1) Americans communicate with a larger number of persons and less
selectively.
(2) They prefer more spontaneous forms of communication to more
ritualized ones.
(3) They communicate their views more fully and on a more personal
level across a variety of topics.
(4) They tend to cultivate physical as well as verbal intimacy.
(5) They prefer to cope with threatening interpersonal encounters by
adopting predominantly active forms of defense.
(6) They are better known to themselves since they expose their inner
reactions more frequently and fully (PP. 44-46).

Barnlund (1979) found that the result of the investigation supported his hypothesis.

The Japanese tell their own inside feelings and opinions much less even to their intimate

friends as compared with Americans. Americans express themselves over a wide range

of topic and at a deeper level of personal matters (p. 179).

According to Barnlund (1989), there is no difference in what Japanese and

Americans talk about and what they prefer to avoid to talk about, and both of them

differentiate the degree of opening self among intimates, friends and acquaintances.

However, the Japanese tend to be less talkative, more formal and restrained, revealing

less of themselves. On the other hand, Americans are more talkative and expressive of

themselves, less formal and more assertive. Barnlund's explanation of these

differences is that "Americans tend to meet one another in the realm of ideas while

Japanese meet each other in the realm of people (P. 118)."

As Barnlund mentioned above, there would be confusion between the Japanese

and Americans when they communicate with each other since their communication

patterns are so different. Barnlund (1979) points out that if the Japanese and
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Americans talk, both of them would try to apply their own relationship to their own

communication pattern. If so, he predicts that the following confusion will occur:

The Japanese may be frustrated in his contacts with Americans by their
"flippant" attitude toward formalities, their "insensitivity" to differences
in status, their "embarrassing" critical remarks, their "prying"
questions... The American talking to a Japanese associate is similarly
baffled by rituals that seem "endless," conversations that seem
"pointless," by long silences that "waste time," by humor that seems
"childish," by delays that are "inexcusable," by "evasive" statements
(pp. 49-50).

Condon (1984) introduced a comment of a Japanese who was confused, then

upset with outwardly friendly Americans who would make vague invitations to dinner,

but which never happened:

Americans think we Japanese are too polite for too long - but it takes a
long time for Japanese to become real friends. But Americans, I think,
seem too friendly too soon, so we Japanese don't know if they are
really friendly or just being polite American style (p. 27).

Friendship Pattern

Barnlund also did research on the companionship pattern between the Japanese

and Americans. According to Barnlund (1989), in regards to the age of their

companions, there was no cultural difference in the choices between the Japanese and

Americans. Both of them have a tendency to interact with a somewhat older circle of

acquaintances although Americans have companions that are more than forty years

older, while the Japanese have companions between fifteen and twenty-five years older

(p. 80). Between the Japanese and Americans, the number of their foreign companions

was almost the same: 98 percent or more of the Japanese and Americans have

companions with the same nationality (p. 80). With respect to the length of

interpersonal relationships, the data showed that Japanese and Americans did not differ

significantly in spite of the perception that Japanese cultivate close and permanent ties

with a limited circle of acquaintances. Americans have wider but transient interpersonal
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ties (p. 82). Americans interact more frequently with their closest partner than the

Japanese, but the Japanese interact slightly more with their second closest (p. 83).

Barnlund (1979) also mentions that although friendship in the United States is

transient, Americans interact deeply while their friendship continues. The reasons that

friendship is transient, the so called "tissue paper friendship", are because of drastic

changes of interest and because Americans often do not live in the same place for a long

time (p. 194).

Stewart (1972) points out that American friendship is maintained according to

activities:

Friendship tends to be generalized only to similar activities or events and
to persons who have both social and personal commitments to each
other. But these patterns of friendships among Americans - particularly
the specialization of friends - do not imply a distrust of people. They
signify more often the American reluctance to becoming deeply involved
with other persons. In circumstances where a foreigner might turn to a
friend for help, support or solace, the American will tend to search for
the professional, preferring not to inconvenience his friends (p. 54).

Barnlund (1989) discusses that friendships in the United States cannot be cut

apart from conflict. However, it is amazing for the Japanese that Americans can

maintain friendships after having a conflict or severe confrontation:

Interpersonal crises, too, carry different implications in the two cultures.
Friendships in the United States are assumed to involve conflict. A
certain amount of tension and disagreement is viewed with both
resignation and excitement: resignation because it is an unavoidable
consequence of two people sharing their lives and excitement because it
offers a chance to learn more about themselves and each other... The
Japanese view of conflict is dramatically at odds with this. As Robert
Ozaki emphasized: "One wrong phrase may sever the human
connection. One inappropriate gesture may turn out to be a fatal
mistake, the beginning of the end of a warm friendship. In Japan, no
one can afford to take a chance. A Japanese is compelled to be polite
and reserved (p. 43)."

There are opinions: the Japanese people are afraid of direct confrontation; it is hard to

tell their own opinions or feelings even to their friends unless they have the same

opinion or feeling; they believe that it is impossible to return to what the relationship

was after a dispute with a friend (Barnlund, 1979, P. 154). That is because, Barnlund
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explains, nobody wants to be in the position of being defeated or loosing face and

nobody wants to put others into these positions (p. 155).

National Status Image

Bennett and McKnight (1966) point out that the Japanese behavior on the

American campus is often seen as reserved because the Japanese may perceive

Americans as superior people, or because he/she simply does not know how to behave

in American social situations (P. 601). Many scholars have discussed this pattern of

Japanese behavior.

Suzuki (1975) argues that most Japanese are still afraid of foreigners:

Despite the fact that every year more than two million Japanese tourists
go abroad, and also despite the fact that even here in Japan the
opportunities for coming into contact with foreigners are immeasurably
more numerous than in the past, I must conclude that psychologically
we Japanese are still by no means liberated from our sense of fear and
our feelings of tenor concerning contacts with foreigners... Perhaps it
would be better simply to call what we are talking about "a sense of
psychological unrest". When we encounter a foreigner, our
psychological security disintegrates. Our hearts begin to flutter; normal
cognitive processes cease; and we are unable to pursue balanced
activities... We experience a kind of "stage fright" when we encounter
foreigners (pp. 174-175).

Bennet and McKnight (1966) points out that the Japanese tend to locate other

nations on a hierarchical scale and they place the United States on the high rank (p.

604). They argue:

The historical basis for this generally high-status percept may be found
in America's historic role in the opening of Japan, in the use of America
as a model for much of Japan's modernization; and in the participation
and guidance of the United States in reform and reconstruction during
the Occupation. America, though not always a country for which the
Japanese feel great affection, has come to be a symbol of many of
Japan's aspirations, as well as a "tutor" for whom the "pupil" must
eventually excel. Therefore, whatever the specific effectual response,
we have found that the Japanese student subjects often perceived
America as deserving of respect or at least respect-avoidance (enryo),
and were further inclined to project this image onto the American
individual (p. 605).
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Doi (1981) explains that Japanese tend to be shy or cannot behave freely when

they have contact with foreigners or in the case of living abroad because they feel an

inferiority complex toward foreigners. They are afraid of not being treated as members

of the group though they want to be treated as members. This reaction is the strongest

toward Westerners and the least to Orientals (P. 56).

However, when Japanese travel with a group their behavior is different than

when they are alone. Their behavior in the group is sometimes frowned at by the local

people because of their rudeness and boldness although each person is very polite as an

individual (Doi, 1981 & Lebra, 1976).

Doi (1981) explains that the Japanese feel that they are protected by being in a

group, so that when in a group they are less concerned with how outsiders view their

behavior. It is difficult for Japanese to act alone independent of the group. The

Japanese people have a way of thinking that to act alone without paying attention to the

group to which they belong is betrayal, thus they feel ashamed to act alone (p. 50).

Lebra (1976) also explains this pattern of behavior as an anomic state that is

located outside (soto) but hidden from the public eye. Lebra (1976) states:

The anomic situation is likely to occur when Ego finds Alter or a third
person to be a stranger or enemy who does not share Ego's norms and
whose approval is irrelevant to Ego (P. 113).

Anomic behavior is characterized as action toward an Alter who is
defined as an outsider and yet with whom Ego feels no need to maintain
a "front". It is different from intimate behavior in that Alter belongs to
the outside world, but it is also different from ritual behavior in that
there is no consideration of ritual code. Anomic refers to normless, the
state where there are no definite norms to control behavior. On the one
hand, Ego is not bound by face and thus can afford to be "shameless" or
"thick-skinned". On the other, Ego does not have to consider Alter's
face and is allowed to be "heartless" (Goffman 1967:11) and offensive
(p. 131).

Nakane (1979) also states that the Japanese have difficulty enjoying being

guests because their complex status of being either superior or inferior tends to increase

abroad. She explains that the Japanese people's complex is due to their unstable
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psychological state from lack of self-confidence and strong culture shock. She states

that an unstable psychological state can occur when people do not have self-confidence

and confidence in their own culture (p. 87). Nakane also attributes this Japanese

complex status to their hierarchical social structure. When the Japanese cannot fulfill

their self-centered desire in South East Asia, they tend to substitute a superiority

complex for this unfulfilled desire, and they tend to suffer from inferiority complex in

Western nations. These phenomena derive from the function that self-centered desire is

restrained by those in higher rank and restrains those in lower rank (p. 127).

Okabe (1988) also discusses Japanese inferiority and superiority complexes.

He states that the Japanese have a sense of "eriority ": an inferiority complex in that they

unnecessarily take a modest attitude toward certain foreigners; a superiority complex in

that they act high-handedly toward other foreigners. These actions can be observed

even at the level of formal diplomatic interchange: the one with the United States and

the other with other Asian nations. Okabe argues that it is difficult for Japanese to

avoid these complex states because these are deeply rooted in their consciousness (p.

77).

This awareness of rank in national status is particularly felt by the Japanese,

however, it can be also recognized as a universal view. Klineberg and Hull (1979)

argue:

Various writers, among them Richard T. Morris, have noted that the
way in which a foreign student views his home country in relation to his
host country (the United States) will influence that student's attitudes
and adjustment in the host country. The student who views his home
country as being lower in status compared with his host country will
have a completely different attitude from those who attribute higher
status to their own country and undergo, therefore, a completely
different adjustment pattern or coping process. ...the student's
perception of the "national status" of his country of origin would be
considered more important than the desire for conformity to the host
culture or social contact with those native to the sojourn culture (pp. 68-
69).
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According to Morris (1992), Chinese, French, German, Israeli, Japanese,

Mexican and Indian students perceived that American students would rank the United

States, their own country, the highest in national status and actually American students

did have this view.

Thus the perceived relative status of Japanese people influences the attitude of

Japanese students toward American students. This perception may enforce their shy

and reserved manner toward Americans and the Japanese students may exacerbate their

difficulty in communicating with American students.
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CHAPTER III

METHODOLOGY

Samples

The samples employed in this study were one group of students from Asia

University in Tokyo, Japan and two groups of American students from Oregon State

University in Corvallis, Oregon. Seventy-nine students from Asia University studied

English as a second language at Oregon State University in 1991-2 for five months

from the end of September to the middle of February. The students lived in the

residence halls in order to make American friends and also experience American

culture. Asia University is a private university in Tokyo. Most of its students belong

to the middle to upper middle class. They come from not only Tokyo, but from

throughout Japan. The tuition at the private university is comparatively high, whereas

the tuition at Oregon State University for an Oregon resident student is comparatively

low. Oregon State University is a state university in Oregon. Most of its students are

middle class and come from inside the state of Oregon, but many also come from

throughout the United States. I refer to Asia University students as Japanese students

and to Oregon State University students as American students.

Experimental group

Asia University students (38 female & 41 male sophomores in

Business) excluding the following: four students who lived in cooperative

living group houses which have a different living style, one Chinese student of

Asia University and those who did not have American roommates. The age of

this sample ranged from 19 to 20 with a mean of 19.7.
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OSU American roommates of Asia University students. This group of

American students includes all races and is defined simply as anyone who has

American citizenship. The age of this sample ranged from 17 to 23 with a mean

of 19.1. (They were mostly freshmen or sophomores.)

Control group

OSU American-American paired roommates. They were selected by

random sampling from the name list of the Student Housing Office. Those who

requested their friends as their roommates were excluded. The age of this

sample ranged from 17 to 26 with a mean of 18.7. (They were mostly

freshmen or sophomores.)

Measurement

Gudykunst (1985a) has reviewed instruments made in previous studies. I used

some of these in order to select variables that measure similarity between American and

Japanese students as regards important factors in successful communication.

Attitude, morality, background, and appearance: McCroskey, Richmond, and

Daly (1975) mentions that these four dimensions of response were observed in both an

initial investigation and in the four following investigations which used samples from

diverse populations. McCroskey et al. point out that "one of the most basic principles

of interpersonal communication is that source-receiver similarity increases the

likelihood of communication attempts and promotes communication effectiveness" (p.

323). A source is an individual that originates a message, and messages flow from

source to receiver. Rogers and Shoemaker (1971) explain the source-receiver similarity

as follows:

When source and receiver share common meanings, attitude and beliefs,
and a mutual language, communication between them is likely to be
effective. Most individual enjoy the comfort of interacting with others
who are quite similar. Interaction with those quite different from
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ourselves involves more effort to make communication effective.
Heterophilic interaction is likely to cause cognitive dissonance, because
the receiver is exposed to messages that may be inconsistent with his
existing beliefs, an uncomfortable psychological state. Homophily
(similarity) and effective communication breed each other (pp. 210-
211).

Rokeach, Smith and Evans (1960) hypothesized that belief is more important

than ethnicity or race and religion in preferences for friendships and conducted the

research employing northerners and southerners for ethnicity and with two groups of

Jewish children of different ages for religion. Rokeach et al. concluded in their study

that preferences for friendships were made primarily by similarity in beliefs rather than

similarity in race and religion. Thus, Gudykunst argues that "perceived similarity plays

an important role in the initial selection of friends, and it is further reinforced as the

friendship develops" (p. 275).

Data from a study by Gudykunst (1985a) suggests that "people who make

friends in their home culture also tend to make friends while in another culture" (p.

275). Gudykunst did research on whether perceived similarity is comparable in close

intracultural and intercultural friendships. The results of the investigation are as

follows:

The data suggest that the more home culture close friends residing in the
U.S., the less importance placed on making friends with U.S.
nationals. . . . Also, the more friends and close friends in the home
culture, the less importance placed on making friends with U.S.
nationals. Further, the data suggest that there is an association between
making friends in home culture (intracultural friendships) and making
friends in another culture (intercultural friendships) (p. 274).

Gudykunst and Nishida (1984) conducted the research on the uncertainty

reduction theory of initial interaction employing subjects in Japan and the United States.

They examined whether attitude similarity, cultural similarity, culture, and self-

monitoring influence the following: intent to interrogate, intent to self-disclose, intent

to display nonverbal affiliative expressiveness, attraction, and attributional confidence.

Gudykunst and Nishida concluded that each of the independent variables influences

these dependent variables. They pointed out that as the degree of attitude similarity



36

between strangers influenced the set of dependent variables, this result supported that

"similarity and liking are positively related" (p. 31). They also mentioned that self-

monitoring had a significant independent influence on attraction, attributional

confidence, and intent to display nonverbal affiliative expressiveness (p. 32).

Gudykunst and Nishida explain self-monitoring as follows:

Snyder (1974) characterized self-monitoring as "self-observation and self-
control guided by situational cues to social appropriateness". He also pointed
out, "The self-monitoring individual is one who, out of a concern for social
appropriateness, is particularly sensitive to the expression and self-presentation
of others in social situations and uses these cues as guidelines for monitoring
his own self-presentation". Snyder's research indicated high self-monitors, in
contrast to low self-monitors, were judged by peers to be better able to discover
appropriate behavior in new situations, had more control over emotional
expressions, and were better able to create impressions they wished (p. 26).

They further explain that self-monitoring appears to be a characteristic aspect of

Japanese culture's behavior as sasshi or omoiyari (considerateness) to achieve harmony

or to determine what behavior is socially appropriate in the context (p. 27).

First Questionnaire

The researcher made the first questionnaire that consisted of forced-choice

questions and some demographic questions and distributed them to the samples of the

Japanese, the experimental American and control American students. The purpose of

the first questionnaire was to obtain a statistical profile of factors that might influence

communication.

The design of the survey was targeted to evaluate the following variables:

The variable about external state of the Japanese and American students was (1)

sex.

The variables about internal states of the Japanese and American students were

(2) interests, hobbies & sports (things done in spare time, things the respondents like to
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do), (3) attitude of world mindedness) (patriotism, immigration & war), (4) personal

character (shy, friendly, openness to new experience, optimistic, pessimistic, self-

disclosure & adjustment), (5) experiences of different cultures (taking foreign language

classes or cultural classes, living abroad, traveling abroad), (6) language level and (7)

motivation to make American friends for Japanese students.

Variables about behavior are (8) how much they study, and (9) whether they

have many friends. The questionnaire for the American students covered (10) whether

they had interacted with Japanese before, (11) whether they requested foreign students

as their roommates and (12) whether they have a part-time job.

The first questionnaire also examined how they felt about their relationship with

their roommates, whether they had spent much time with their roommates, and whether

their roommates had been willing to help them when they needed it .

Second Questionnaire

The researcher made the second questionnaire, which consisted of a

combination of open-ended and forced-choice questions, to gain qualitative data and

distributed them to the samples of the Japanese, the experimental American and the

control American students. The design of the survey aimed to fmd the relationship

between Japanese and American roommates and determine if they were satisfied or not.

They were asked to evaluate their attitude towards their roommate relationships as (1)

highly satisfied, (2) satisfied (3) neutral (4) disappointed (5) very disappointed. The

aim was to probe what kind of relationship they had with their roommates such as how

they spent time together, whether they helped each other, whether they had a problem

with their roommates, or what their personality characteristics were.

1 Sampson and Smith (1957) defined world-mindedness as "frame of reference, or value

orientation, favoring a world view of the problems of humanity, with mankind, rather

than national of a particular country as the primary reference group" (p. 105).
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Interview

I conducted semistructured, face-to-face interviews with both American and

Japanese students who had developed good communication. Since there were only a

few students who felt disappointed or very disappointed with their roommates, I

focused on those who developed good communication for my formal interviews. The

interview survey was designed to determine how roommates overcame cultural barriers

and what other factors contributed to successful communication. The interview also

aimed to obtain details and qualitative data which do not appear in either questionnaire.

Bernard (1988) mentions the advantage of semistructured interviewing as follows:

It demonstrates that you are fully in control of what you want from an
interview but leaves both you and your informant free to follow new
leads. It shows that you are prepared and competent but that you are not
trying to exercise excessive control over the informant (p. 205)

The main questions were as follows:

How do you spend time together?

How do you communicate with your roommate?

Did their limited English frustrate you ?

How were you able to achieve successful communication?

What general impression have you gotten from having a Japanese student as your

roommate?

Do you have any observation on why some other students do not have successful

communication?

Procedure

At the beginning of the fall term, the researcher submitted the form to the

Oregon State University's committee for the protection of Human Subjects and

received the approval to do the research. The researcher also received the approval
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from Dr. Edward Bryan, Director of Student Housing and Residence Programs to

conduct the study in the residence halls. The office of Student Housing and

Residence Programs provided the lists of the students who live in the residence halls.

The office of Asia University American Program (AUAP) provided me with the lists

of Asia University students and their American roommates.

The first questionnaire was distributed to all participants in the fourth week of

the fall term. The questionnaires to the American roommates of Asia University

students and the American-American paired roommates were mailed with self-

addressed envelopes through campus mail. With the suggestion and consent of Mr.

Karl Drobnic, head of Asia University American Program (AUAP), the

questionnaires for the Asia University students were handed out by the International

Living Group Advisers (ILGAs) who are assigned to a small group of Asia

University students and who are responsible for their residence hall and campus life.

The ILGAs collected and returned the questionnaires to the AUAP office in Education

Hall. Upon approval of Ms. Terri Tower, Assistant Director of Student Housing and

Residence Programs, the researcher called those Japanese students' American

roommates who did not reply to the first questionnaire and asked them to mail the

questionnaire.

In the eighth week of the fall term, the second questionnaire was distributed.

On the advice of Ms. Terri Tower, I mailed questionnaires and asked them to return

them before the Thanksgiving vacation. Ms. Tower's previous experience was that

the students did not return questionnaires after the Thanksgiving vacation. The

second questionnaire was mailed to the American students who responded to the first

questionnaire. Additionally, the second questionnaire was mailed along with the first

questionnaire to those students who did not respond to the first questionnaire but

whose roommates had responded, as the researcher needed replies from both

roommates. In the case that both American pair roommates did not reply to the first
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questionnaire, the researcher did not mail the second questionnaires to those students.

The second questionnaires were distributed the same way as the first questionnaires.

In the tenth week of the fall term, the researcher mailed the reminder cards to those

American students who did not return the questionnaire.

Semistructured, face-to-face interviews with both American and Japanese

students who developed good communication were conducted from the third week

through the sixth week of the winter term. The researcher called the students to invite

them for an interview. Upon their agreement to be interviewed, the date of the

appointment was set and the interview took place at the researcher's office at Kidder

Hall. However, informal interviews were conducted from the sixth week of the fall

term including brief telephone interviews with several students. The researcher also

had opportunities to talk with those Asia University students who did volunteer work

as Japanese language tutors as they came by the researcher's office. They provided

useful information, especially about their roommates' changes.

Collection of Questionnaires

The first questionnaire IQ American roommates s f Japanese students. The lists

of roommates which the AUAP office provided the researcher were so tentative that the

researcher had trouble determining actual roommate pairings. A number of changes

occurred as the term progressed. Five names out of 66 roommate names listed were

eliminated because they were not Americans and one student had one of the ILGAs as

her roommate. The first questionnaire was mailed to the 61 remaining students. The

researcher later found that an additional 12 American students from the lists did not

even show up. Many of the Asia University students who did not have roommates

were found to have roommates. After having learned some more moving in and out, 16

additional questionnaires were mailed to those American students. Three
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questionnaires were returned to the researcher as undeliverable. Finally, a total of 49

questionnaires were filled out and returned (66%, out of 74).

The second questionnaire IQ American roommates Q1 Japanese students. By

this time, one American student was known to have moved into a friend's room, so 59

questionnaires were mailed to the American students. Three questionnaires were

returned as the American students had moved. A total of 42 questionnaires were filled

out and returned (75%, out of 56). One student reported that his roommate moved out

of the room and one student reported that she moved out of the room. These

questionnaires, however, were included for analysis of the rate of satisfaction as they

completed the questionnaire.

The first questionnaire IQ Japanese students. Sixty-seven questionnaires were

handed to the Japanese students and 63 questionnaires were filled out and returned

(94%, out of 67). Seven students were excluded from the lists because of one of the

reasons: not having a roommate, roommate's moving out, and having a foreign student

as a roommate .

The second questionnaire IQ Japanese students. As mentioned above, because

one Japanese student's American roommate moved into a friend's room, 59

questionnaires were handed to the Japanese students. The total responses were 53

(91%, out of 59). One student reported that he moved out of the room and three

students reported that their roommates moved out. These questionnaires, however,

were included for analysis of the rate of satisfaction as they completed the

questionnaire.

1131 first questionnaire /42 American-American paired roommates. A total of 238

(119 x 2) questionnaires were mailed to the students and 8 questionnaires were returned

because they returned home, moved or never showed up. A total of 136 questionnaires

were filled out and returned (59%, out of 230). Then 9 students reported that the

situation of their roommates had changed: they had no roommate (2), the roommate
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never showed up (1), the roommate never showed up but they now have another one

(2), the roommate moved out (3), they have now a new roommate (1).

The, second questionnaire IQ American-American gaited roommates. Non-

American students and those whose roommates had moved out or were changed were

eliminated from the mailing lists, however, those students who did not respond to the

first questionnaire but whose roommates responded were added. A total of 138 (69 x

2) questionnaires were mailed to the students and 2 questionnaires were returned

because the students had moved. Eighty questionnaires were filled out and returned

(59%, out of 136). Then four students reported that their roommates moved out and

four students reported that they had moved out of the residence hall. One of these

responses was blank, while four of these students responded about their current

roommates and three students wrote about former roommates. Therefore, the

questionnaires of these last three students were included for analysis of the rate of

satisfaction. Two pairs were eliminated: one pair was found to have been friends prior

to being roommates, and the other pair 's questionnaires were written in the same hand

writing. A total of 71 questionnaires were used for analyzing data.

Analysis of Data

Successful and unsuccessful cases were classified based on the second

questionnaire. (1) Highly satisfied and (2) satisfied groups were defined as satisfied

cases by getting both roommates' agreement and by the researcher's evaluating answers

to objective questions. Since there were not enough disappointed cases for statistical

analysis, (3) neutral, (4) disappointed and (5) very disappointed were defined as

unsatisfied cases. In the case that the person answered satisfied but the roommate of

that person answered neutral or disappointed, they were treated as an unsatisfied case.
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Variables for each participant obtained from the first questionnaire were

analyzed based on satisfied or unsatisfied cases. They were examined to see which

factor affected successful and unsuccessful communication. Chi-square analysis was

used for each variable between satisfied and unsatisfied cases.

The experimental group and the control group were compared to determine

whether cultural and linguistic differences have a significant effect on the ratio of

satisfied to unsatisfied cases of roommate communication. The researcher used

questionnaires to describe patterns that were found, and also described effective factors

and causes obtained through face-to-face, semistructured interviews.
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CHAPTER IV

RESULTS AND DISCUSSION

A total of 53 responses from Japanese roommates, 42 responses from American

roommates of Japanese students, and a total of 71 responses from American-American

pair roommates were used for analysis of the rate of satisfaction in the second

questionnaire. A total of 39 responses were paired by completing both first and second

questionnaires among 53 responses from Japanese students and 42 responses from

their American roommates. Although one pair's questionnaires were not completed

because the second questionnaire for the Japanese student was lost on the way to the

researcher, the researcher included this pair because they were a typical case of not

getting along. Therefore a total of 40 pairs (39 out of 53, 74%; 40 out of 42, 95%)

were divided into a group of 22 satisfied pairs of roommates and 18 unsatisfied pairs of

roommates for further analysis. For American-American roommates, a total of 18 were

paired out of 71 (51%) responses as both paired roommates completed both first and

second questionnaire. A total of 18 pairs were divided into a group of 10 satisfied pairs

of roommates and 8 unsatisfied pairs of roommates for further analysis. Those

questionnaires in which the subjects did not answer all the questions were also

included. All questionnaires were completed anonymously.

I mentioned in the Data Analysis of the previous chapter how the satisfied and

the unsatisfied groups were divided. Most of the students in the unsatisfied group were

not disappointed with their roommates, rather they felt more neutral or though they felt

satisfied, their roommates felt neutral or disappointed. There was only one pair who

agreed that they were disappointed with each other's roommate in the Japanese-

American paired unsatisfied group. Therefore, this may be one of the reasons that I did

not gain effective factors that might influence communication very much from the

statistical analysis.
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The office of Student Housing and Residence Programs matches only

categories of smokers and non-smokers in their roommate selections. However, Ms.

Tower said that there were cases that they sometimes mismatched people. When this

occurs, the non-smoking students suffer a serious disturbance.

First Questionnaire

Sa. There were more female pairs in the satisfied group than male pairs. The

analysis revealed the difference between female and male to be significant at the .10

level.'

female male total
% % N

Satisfied group 68 32 (22)

Unsatisfied group 33 67 (18)

Rohrlich and Martin (1991) mention that the study of Baty and Do ld (1977)

found that female American college students had adjusted much better than males to

cross-cultural living situations within the U. S. because women were more efficient in

their adaptation (p. 165). Japanese women put more emphasis on empathy in their

interpersonal relationship (Shimizu, 1992). American females also seek more

harmony and they emphasize the continuation of a relationship unlike American males

(Gilligan, 1982). Therefore the female students could adapt themselves to their new

roommates with different cultural and linguistic background better than the male

students. The female students probably tried to harmonize their relationship more.

Ting-Toomey (1991) used Hofstede's masculinity-femininity dimension accounting for

the possible gender differences among members of masculine cultures (such as Japan

and the United States) in her research. Ting-Toomey states that the Japanese and

1 The X2 was 3.524. A X2 value of 2.706 is P < .10.
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American females reported higher degrees of love commitment and disclosure

maintenance than the Japanese and American males. Since the more one opens up the

more one feels close, it is easier for the Japanese and American females to have intimate

relationships than for the Japanese and American males.

Level DI English. There are four levels of English classes for Asia University

students. A larger number indicates higher English competence.

1 2 3 4 total
% % % % N

Satisfied group 32 18 27 23 (22)

Unsatisfied group 28 11 22 39 (18)

There is no difference between the Japanese students' level of English and their

communication. This is an interesting result as it is opposed to the previous studies.

Ting-Toomey (1992) points out that :

Second-language competence is critical to expressive communication in
intergroup encounters... Second-language competence is critical for
collectivists who are attracted to individualists, especially when the intergroup
encounter takes place in individualistic, low-context cultures...
As Gudykunst, Nishida, and Chua's (1987) study indicates, perceived second-
language competence for the Japanese in the United States is correlated
positively with the social penetration process of greater perceived
personalization, greater perceived synchronization, and less perceived difficulty
with U.S. members (p. 128)

Interests, Hobbies & Sports. As opposed to the previous research, there is no

difference in the ratio of having the same or similar interests, hobbies & sports between

the two groups. The ratio of having the same or similar interests, hobbies & sports is

also low.

Experience. There is no difference between the satisfied and unsatisfied groups

in previous experience of traveling, and of living abroad for both Japanese and
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American students, of taking foreign language classes, and of taking foreign culture

classes for the American students. There were only a few students who had experience

of traveling or living abroad in both the Japanese and American groups, and most of the

American students had taken foreign language classes before.

Personality. There is no significant difference between the satisfied and

unsatisfied groups in terms of personality characteristics: friendly or shy, optimistic or

pessimistic, and open or closed to new experience, regarding the ratio in each group

and the ratio of similarity or not similarity between a pair of roommates.

In this area of personality, "easy or difficult to talk about yourself', there is a

distinctive difference between the satisfied and the unsatisfied groups among the

Americans, though it is not statistically significant.2 However, this may tell us that if

the American students take the initiative to talk about themselves, it is easier for the

Japanese students to open up themselves. That is because the Japanese students would

be more reserved in this kind of situation, considering it to be the situation of outside

(soto) or in the foreign country (Doi, 1981; Nakane, 1979; Lebra, 1976; Bennett and

McKnight, 1966). Gudykunst (1992) points out that "the more partners self-disclose

to each other, the more they are attracted to each other" (p. 303).

Regarding the personality, "to change the situation to fit you or to fit yourself

into a situation", there are more Japanese and American students who try to fit

themselves into a situation in the satisfied group than in the unsatisfied group,

however, it is not statistically significant.3 The interpersonal relationship between

roommates in which a pair shares one room must be difficult if one person is always

adjusting to the other and the other is always taking it for granted, or if both of them try

to change the situation to fit themselves. There was no pair in which both members

2 The A,? was 1.237. A X2 value of 1.074 is P < .30.

3 The X2 was 0.985. A X2 value of .455 is P < .50.
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answered that "they would change the situation to fit them" in the satisfiedgroup, but

there were 3 pairs (17%) in the unsatisfied group.

DI number Di friends. Here we find a pattern of difference between Japanese

and American students. Statistically, 67% of the American students in the satisfied

group and 50% of the American students in the unsatisfied group answered that they

usually have many friends. On the other hand, 52% of the Japanese students in the

satisfied group and 72% of the Japanese students in the unsatisfied group answered that

they usually have many friends. According to the previous data by Gudykunst

(1985a), "people who make friends in their home culture also tend to make friends

while in another culture." This result of the Japanese students does not fit the previous

data. To have many friends does not mean that those who have many friends can get

along with their roommates. Those Japanese students who have many friends in the

unsatisfied group may spend more time with their other friends than theirroommates if

the relationship with their roommates is not working out. Gudykunst's data also

suggested that "the more home culture close friends residing in the U.S., the less

importance placed on making friends with U.S. nationals (p. 274). The case of the

American students fits the previous data, however, the ratio of the American students is

not statistically significant.

Motivation make American friends. The motivation of Japanese to make

American friends in the satisfied group is higher than that of the unsatisfied group

though it is not statistically significant.4 If their motivation was high, they would try to

make more effort to have good communication with their roommates.

4 The X2 was 2.434. A XZ value of 1.642 is P < .20.
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Similar hut time. There is no correlation statistically between whether they go

to bed at similar time or not and the satisfaction of roommates' relationship. However,

a few Japanese students were disturbed by their American roommates' going to bed too

early.

Hours Df study pa* lay. Both Japanese and American students in the satisfied

group tend to study more than those in the unsatisfied group. However, there seems to

be no definite correlation between how much they study and the satisfaction of the

communication with their roommates since studying hours vary depending on the

student. What we can speculate is that students who do not study as much care more

about their American friends and doing things with them.

1

%
2
%

3
%

4
%

5 or more
%

total
N

J. in satisfied group 65 25 10 0 0 (20)

J. in unsatisfied group 78 22 0 0 0 (18)

A. in satisfied group 0 14 33 19 33 (21)

A. in unsatisfied group 11 11 50 0 28 (18)

Part-time The American students in the unsatisfied group had more part-

time jobs, though it is not statistically significant.5 This result may mean that those

American students who have a part-time job are busier so that they cannot take time

with their Japanese roommates. However, this would not be essential to good

communication with their roommates because there were students who had part-time

jobs in the satisfied group and they studied more (3.9 hours) and communicated more

with their Japanese roommates than those with part-time jobs in the unsatisfied group

(2.8 hours).

5 The X2 was 1.863. A X2 value of 1.642 is P < .20.
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Experience Di interaction with Americans su with Japanese before. There are

more Japanese students who had an experience of interaction with Americans before in

the satisfied group than in the unsatisfied group, although it is not statistically

significant.6

There are also more American students who had a prior experience of

interaction with Japanese in the satisfied group than in the unsatisfied group, however,

it is not statistically significant.7

Having had the prior experience of interaction with Americans or with Japanese

is not necessary to be satisfied with their roommates but it might facilitate good

communication.

Request fi foreign student AI their, roommates. There is no correlation

between requesting a foreign student as a roommate and satisfaction. This means that

they cannot always get along with a foreign student, even though they requested one.

Furthermore, the same proportion of unsatisfied relationships occur among Americans

who have Japanese roommates as with those who have roommates of the same

nationality. Such personality traits as ease or difficulty of talking about oneself or

tendency to change the situation to fit oneself or to fit oneself into a situation, would be

a more important correlation with satisfaction.

World minded attitude. The Japanese students scored higher than the American

students. The satisfied group scored higher than the unsatisfied group. However, the

differences between them are not significant. The result of similarity in world-minded

attitude (patriotism, immigration and war) between a pair showed that both pairs in the

satisfied and unsatisfied group had different attitudes between the range of 56% to 71%

6 The X2 was 0.909. A X2 value of .455 is P < .50.

7 The X2 was 0.711. A X2 value of .455 is P < .50.



51

in each category and there is not a significant difference at all between the two groups.

The results of this category and another category of similarity, Interests, Hobbies &

Sports, are different from the previous studies that state that similarity plays an

important role in initial attraction to strangers as well as in close friendships

(Gudykunst, 1985a, p. 272). However, Gudykunst (1985a) points out that from his

study that "for relationships of less than one year, there are differences between

intracultural and intercultural penetration scores, while for friendships of one to two

years the scores are almost identical (p. 280)."

Satisfaction early i th_e term. All of the Japanese and American students of the

satisfied group were satisfied at the fourth week of the term. Three Japanese students

(17%) and 4 American students (22%) of the unsatisfied group were not satisfied at the

fourth week of the term. The result shows that those who were satisfied at the end of

the term had been satisfied early in the term.

Spending time with their roommates at It beginning Di le term. Those

students in the satisfied group spent more time together than those in the unsatisfied

group. There is a distinctive difference between the two groups among the Japanese

students and this is highly significant at the .01 leve1.8

spent time not spent time total

J. in the satisfied group 76 24 (20)

J. in the unsatisfied group 22 78 (18)

This result showed that the Japanese students who spend time with their

American roommates were more satisfied. Gudykunst (1992) points out that "the

more partners self-disclose to each other, the more they are attracted to each other, the

8 The X2 was 9.242. A X2 value of 6.635 is P < .01.
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more similarities they perceive, and the more uncertainty they reduce about each

other, the more satisfied they are" (P. 303). This indicates that the more roommates

interact with each other, the more they have opportunities to get to know each other;

so, they may be able to perceive those factors which Gudykunst found.

Summary. In the first questionnaire, we found that female pairs are more

satisfied than male pairs, and that those students in the satisfied group spent more

time together than those in the unsatisfied group, especially in the Japanese students.

These are statistically significant. One interesting revelation is that there is no

correlation between the English competence of the Asia University students and their

satisfactory relationship with their American roommates.
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Second Questionnaire

In the second questionnaire, the sample students were asked to evaluate how

they felt about their relationship with their roommates. They were also asked to

describe the kind of relationship they had with their roommates, in regards to how they

spent time together, whether they helped each other, whether they had a problem with

their roommates, or what their roommates' personality characteristics were.

Egg Di satisfaction. Contrary to my assumption that many OSU American

students would feel unsatisfied with their AU Japanese roommates, the results revealed

that there was not a significant difference between the American experimental and

American control groups. Thus, the results revealed that the ethnicity of the roommate

and cultural and language bathers between roommates did not make any difference in

satisfaction level. See also chart 1. Interestingly the American roommates of the

Japanese students marked the highest rate in the category of "highly satisfied" at 48 %.

See also chart 2. As literature frequently indicates, the Japanese have a trait of

consideration and polite manner toward others. This high percentage of satisfied

American roommates may indicate that Japanese students create a favorable atmosphere

for the American students because they try to adjust themselves to the other or to the

situation. These traits may help to raise the satisfaction of American students.

v. satis. satisfied neutral disap. v. disap. total

Japanese 28 42 21 7 2 (53)

Americans (experimental) 48 24 24 2 2 (42)

Americans (control) 39 37 14 6 4 (71)



Chart 1

Rate of satisfaction

Chart 2

Rate of satisfaction
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Japanese

Americans (experimental)

111 Americans (control)

Japanese

0 Americans (experimental)

El Americans (control)
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The researcher combined those who answered "highly satisfied" and "satisfied", and

those who answered "very disappointed" and "disappointed" as follows.

satisfied
%

neutral
%

disappointed
%

total
N

Japanese 70 21 9 (53)

Americans (experimental) 71 24 5 (42)

Americans (control) 76 14 10 (71)

If the experimental American students are compared with the control American

students, there are more satisfied students in the control group as well as more

disappointed students in the control group. This result agreed with the previous study

of Rokeach, Smith and Evans (1960) that preferences for friendships were not

influenced by racial similarity. However, how they overcame the language bather is

another question since the study of Rokeach et al was about people in the same culture

and language but different races. I will discuss this point later.

The rate of disappointment is reduced by the time of the second questionnaire,

in comparison with the rate of disappointment of the first questionnaire. In the first

questionnaire 7 out of 53 Japanese students (13%), 5 out of 42 American students

(12%) and 9 out of 71 American-American paired students (13%) were not satisfied

with their roommates in the fourth week of the term. Although there may be a little

fluctuation of their satisfaction rate between satisfied and disappointed, I conclude that

most of the students who decided that their relationships with their roommates were

satisfactory had been satisfied from the beginning and most of the students who

concluded that their relationships with their roommates were disappointing, had not

been satisfied from the beginning. The reason why there were not many students who

were disappointed is that those who were not happy with their roommates often

changed their rooms.
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Frequency Qi time spent with their roommates.

rarely sometimes frequently total

J. in the satisfied group 5 52 43 (21)
J. in the unsatisfied group 52 41 7 (17)

A. in the satisfied group 9 77 14 (22)
A. in the unsatisfied group 83 17 0 (18)

A.(control) in the satisfied group 0 35 65 (20)

A.(control) in the unsatisfied group 44 56 0 (16)

The students in the satisfied groups spent more time together with roommates

than the students in the unsatisfied group. The analysis showed the difference between

the Japanese students in the satisfied group and those in the unsatisfied group to be

highly significant at the .01 level21; the difference between the American students

(experimental) in the satisfied group and those in the unsatisfied group to be highly

significant at the .001 level9; and the difference between the American students

(control) in the satisfied group and those the unsatisfied group to be highly significant

at the .001 levello

This result also revealed that there is a difference between American and

Japanese students in regards to frequency of spending time together. Stewart (1972)

has referred to American culture as a "doing culture". Americans tend to spend more

time with their friends. Thus, the criterion of frequency in spending time judged by the

American students may be higher than the Japanese students' criterion for frequency.

The American students in the control group spent much more time with their American

roommates than the American students did with their Japanese roommates. The

implication is that the American students get involved with their American roommates

as friends. On the other hand, the Japanese students and their American roommates

gThe X2 was 22.41. A X2 value of 13.815 is P < .001.

'° The X2 was 20.89. A X2 value of 13.815 is P < .001.
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were also committed to spending time with their cultural cohorts. The language barriers

also may have a role in influencing the result.

The interesting thing is that some American students were satisfied with their

Japanese roommates because they did not have to interact with the roommates and their

Japanese roommates did not interrupt their doing as they wished. There are three

American students who were satisfied with their Japanese roommates because they did

not have to interact with them. I talked to two of these American students over the

phone.

I asked one of the American students why he would not want to keep his

Japanese roommate although he was highly satisfied with him. He responded, "Since I

have a goal, I cannot spend time on helping his English. It does not matter whether he

is an American or not as I am busy studying. I think I had better have another

roommate because I cannot help him with his English."

I asked the other American student why he was satisfied with his Japanese

roommate though he was not spending time with his Japanese roommate. He

answered, "Last year I had an American roommate. Things he did bothered me. I am

satisfied because he does not bother me. He is polite. I wished I had known of a

Japanese roommate before starting college."

The Japanese roommate of the third American student wrote in his open-ended

second questionnaire as follows, "I hardly spend time with my American roommate

because my roommate, a science major student, studies a lot. I cannot start talking with

him while he is studying and on the weekend he always goes to his girlfriend's place.

He is a nice person but I wish I could have a more active person as my roommate."

The Japanese roommate of the first American student felt disappointed because

he hardly had any interaction with his American roommate. The second American

student's Japanese roommate felt satisfied without spending time with his roommate

because he made American friends who were in the next room and spent time with them
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most of the time. The last one felt neutral because he has had some communication

with his American roommate at least.

There are varying personal preferences on whether to have a roommate be a

close friend or just as a roommate. One American student in his interview said that his

ideal roommate would be just close enough to get along but not so closeas to overdo

the relationship. He says, "If we become close together and stay in thesame room, we

will get on each other's nerves."

Concerning how they spent time together, since the students in the satisfied

group spent more time with their roommates, they did more various activities than the

students in the unsatisfied group. The American students in the control group did more

various activities than the American students in the experimental group as they spent

more time together. The activities of the Japanese-American paired roommates in the

unsatisfied group were limited to inside the room except for dining out. On the other

hand, the Japanese-American paired roommates in the satisfied group did spend time

doing things outside of the room together.

The Japanese students in the satisfied group spent time together with their

roommates in: talking (9), meals (8), shopping (4), movies (3), games (2), decoration

of the room (1), sports (1), homework (1), going to sport's games (1) and going to

shows (1). (The total number of items is 10.)

The American students in the satisfied group spent time together with their

roommates in: meals (9), talking (8), movies (3), shopping (2), going to Dixon (2),

watching TV (2), homework (2), bicycling (1), games (1), hanging out (1), studying

(1), and sports (1). (The total number of items is 12.)

The Japanese students in the unsatisfied group spent time with roommates in:

talking (4), meals (2), and games (2). (The total number of items is 3) The American

students in the unsatisfied group spent time in: talking (5), homework (1), and games

(2). (The total number of items is 3.)
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The American students (control) in the satisfied group spent time with

roommates in: meals (13), studying (5), talking (4), shopping (4), working out (3),

going to places (3), parties (2), classes (2), games (1), hanging out (1), laundry (1),

entertainment (1), movies (1), visiting houses (1), bible study (1), church (1), double

dating (1), and socializing (1). (The number of total items is 18.) The American

students (control) in the unsatisfied group spent time in meals (8), talking (1), study

(1), exercises (1), shopping (1), and eating out (1). (The total number of items is 6.)

Helping each other.

help each other not help each other total

J. in the satisfied group 95 5 (20)

J. in the unsatisfied group 75 25 (16)

A. in the satisfied group 100 0 (20)

A. in the unsatisfied group 65 35 (17)

A. (control) in the satisfied group 100 0 (19)

A. (control) in the unsatisfied group 69 31 (16)

The result shows that roommates helped each other even among those who

were unsatisfied with their roommates or who did not spend time with their roommates

very much, although the frequency of the assistance from the roommates was less in

the unsatisfied groups than the satisfied groups. The analysis revealed the difference

between the American students (experimental) in the satisfied group and those in the

unsatisfied group to be significant at the .25 level," and the difference between the

American students (control) in the satisfied group and those in the unsatisfied group to

be significant at the .05 level.12 The difference between the Japanese students in the

satisfied group and those in the unsatisfied group is not statistically significant. The

11 The X2 was 6.027. A X2 value of 5.024 is P < .025.

12 The X2 was 4.61. A X2 value of 3.841 is P < .05.
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American students in both the satisfied and unsatisfied groups helped with their

Japanese roommates' English study as in doing homework and when the Japanese

students needed their assistance in the language.

There is one distinctive item, which did not appear in the Japanese-American

paired roommates but appeared in the American-American paired roommates, that is

"talking about personal problems". This is the disadvantage for the American students

to have the Japanese students whose English is not fluent. This is also because

Japanese people do not disclose themselves as much as Americans. As Barnlund

(1979) proposed, the communicational patterns of the Japanese and Americans are, "the

Japanese prefer a lower degree of personal involvement, on the other hand, Americans

communicate their views more fully and on a more personal level across a variety of

topics". The American roommates of the Japanese students are more obligated to help

their Japanese roommates than the Japanese students' helping their American

roommates because of the language and the unfamiliar environment.

The items concerning how they helped each other are as follows. Among

Japanese students in the satisfied group, they helped each other by: doing homework

(5), lending and borrowing things (5), giving care when they are sick (4), waking up in

the morning (3), when losing belongings (3), speaking English (2), speaking Japanese

(1), and decorating the room (1). (The total number of items is 8.) Among American

students in the satisfied group, they gave help regarding: doing homework (16),

speaking English (5), speaking Japanese (4), cleaning (2), giving advice (1), giving

care when they are sick (1), giving a ride (1), decorating the room (1), and taking

phone messages (1). (The total number of items is 9.)

Among Japanese students in the unsatisfied group, they helped each other by:

doing homework (7), when losing belongings (3), getting a ride (1), and giving advice

(1). (The total number of items is 4.) Among American students in the unsatisfied
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group, they gave help regarding: doing homework (7), speaking English (6), speaking

Japanese (1), and when losing their belongings (1). (The total number of items is 4.)

Among the American students (control) in the satisfied group, they helped each

other by: studying (7), talking about personal problems (5), cleaning (2), doing laundry

(2), giving advice (2), giving a ride (1), doing a favor (1), helping with financial

matters (1), being quiet while studying (1) and miscellaneous (1). (The total number of

items is 10.) Among the American students (control) in the unsatisfied group, they

helped each other by: taking phone messages (2), talking about personal problems (2),

giving a ride (2), helping with fmancial matters (2), helping with professors (1), giving

care while sick (1), taking to the doctor (1), studying (1), respecting privacy (1),

cleaning (1), and giving support (1). (The total number of items is 11.)

Disturbance la le roommate.

disturbed not disturbed total

J. in the satisfied group 5 95 (22)
J. in the unsatisfied group 44 56 (16)

A. in the satisfied group 14 86 (21)
A. in the unsatisfied group 50 50 (16)

A. (control) in the satisfied group 30 70 (20)
A. (control) in the unsatisfied group 94 6 (16)

The result shows students were disturbed by roommates in the unsatisfied

group, especially the American students (control) in the unsatisfied group. The

statistical analysis revealed that the difference between the satisfied groups and the

unsatisfied groups of each student's category is highly significant at .00113 level

13The X2 was 11.087. A X2 value of 10.827 is P < .001.
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among the Japanese students, at .0114 level among the American students

(experimental) and at .00115 level among the American students (control).

This category also shows why they did not feel satisfied with their roommates.

American-American paired roommates were more disturbed than Japanese-American

paired roommates. Some of the reasons are that Japanese-American paired roommates

did not interact so much as American-American paired roommates; Japanese people

were polite in this situation and they tried to adjust to their American roommates.

However, their over politeness or reserved manner disturbed some of the American

students as discussed by many scholars.

The examples of the causes of disturbance that follow are very interesting.

Actions which disturbed Japanese students were more environmental: going to bed too

early, staying up late doing a game, the girlfriend's staying in the room late at night,

and so on. On the other hand, actions which disturbed American students were more

psychological: feeling that the roommate was not comfortable enough with me,

communicating in English, having an awkward relationship because both are shy, and

so forth. Thus, there is a marked difference in reported disturbance between the

Japanese and the American students, especially in the unsatisfied group. We can also

understand here that communication with Japanese students and their reserved

personality were problems especially for the American students in the unsatisfied

group. One American student, although she was highly satisfied with her roommate,

wrote, "It is difficult to communicate with her. I can't talk to her about things

concerning my personal life because it just isn't the same as talking to a native English

speaker." Another American student in the unsatisfied group commented, "I feel that

my roommate was not comfortable enough with me." These disturbances of

psychological context by the American students can also be attributed to the difference

14The X2 was 9.144. A X2 value of 6.635 is P < .01.

15 The X2 was 17.6. A X2 value of 10.827 is P < .001.
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between high and low context communication patterns as low-context communication

patterns require a direct communication system. The disturbances or grievances of the

Japanese students were framed by their cultural values, sasshi (anticipation) and

omoiyari (consideration) because they expect the American students to anticipate or be

considerate toward them by simply not creating these environmental disturbances,

rather than requiring the Japanese students to voice their discomfort.

Some additional causes of disturbance are as follows. There was one case of

disturbance reported in the Japanese satisfied group that was a roommate's spending

four hours on the telephone every day. Among American students in the satisfied

group, the causes of disturbance were smoking (but never around me or in the room),

overly shy and polite personality, and communication.

Among Japanese students in the unsatisfied group, the causes of disturbance

were an early bed time of the roommate (one at 9 PM and the other at 10 PM), staying

up late doing a game sometimes, the girlfriend's staying in the room late at night, the

roommate's friend's staying in the room when sick, making a phone call after returning

late at night, body smelling because of not taking a bath, putting underwear on the

floor, and putting sauce on the middle of the bed.

Among American students (experimental) in the unsatisfied group, the causes of

disturbance were not being willing to make an effort to be my friend, never talking,

feeling that the roommate was not comfortable enough with me, communication, slow

relationship because both have shy, quiet and reserved personalities, the roommate's

being afraid of talking to me and being hard to get to know, lack of courtesy by playing

the guitar at any time, and the problem of phone messages.

From the point of view of the American students (control) in the satisfied

group, the causes of disturbance are making noise in the morning while sleeping,

stinking up the room, being very picky, staying up late, different tastes in music, and

her sorority affiliation.
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Among the American students (control) in the unsatisfied group, the items are

being annoying, being dorky, being mean to me - very degrading, not talking to me as

much as last year about her problems, some of the things that she did to me, never

helping to clean the room, different personality, being sloppy, not changing her clothes

for a whole week, doing bizarre things, personality conflict, not trusting me like not

letting me use her stuff while using my stuff without asking, and being self-centered.

Problem with la roommate.

had problem
%

had no problem
%

total
N

J. in the satisfied group 0 100 (22)

J. in the unsatisfied group 19 81 (16)

A. in the satisfied group 10 90 (22)

A. in the unsatisfied group 28 72 (18)

A. (control) in the satisfied group 20 80 (20)

A. (control) in the unsatisfied group 75 25 (16)

The data show that not very many students had problems with their roommates

except the American students (control) in the unsatisfied group. There is a distinctive

difference between the two groups among the American students (control) and this is

highly significant at the .001 leve1.16 There is also a distinctive difference between the

American students (experimental) in the unsatisfied group and the American students

(control) in the unsatisfied group. The American students (control) in the unsatisfied

group had a much higher rate of having roommate problems than did the Americans

(experimental) in the unsatisfied group. The reasons of this are as mentioned in the

category of "Disturbance by the roommate". The Japanese-American paired roommates

did not interact so much as American-American paired roommates; the Japanese

16The X2 was 13.231. A X2 value of 10.827 is P < .001.
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students were polite in this situation and they tried to adjust to their American

roommates.

The most important part of this category is how they solved the problem. Most

of the students except the American students (control) in the unsatisfied group talked

about the problem and as the result, most of them solved the problem, especially the

American students (control) in the satisfied group. However, many of the American

students (control) in the unsatisfied group did not, and even those who talked did not

solve the problems. The American cultural values are that they express themselves

verbally when they feel something, and that they try to solve the conflict by discussing

it. However, these are more generalized ideas than the reality. Barnlund's generalized

statement (1979) that "clash of opinions does not cause discord between friends but are

welcomed to deepen the relationship" is not always true especially among those who

are not having good relationships. Some of the American students in the control group

wrote, "I ignored it," regarding why they did not talk the about problem. It is not

always an easy thing to talk about a problem caused by the other even for the American

students. Some of the American students (control) in the unsatisfied group brought up

more fundamental problems such as overall attitude, life style, different morals and

different values. These issues as problems for their relationships with roommates may

be difficult to talk about. However, not talking about a problem may be worse for their

relationship as it increases misunderstanding between them.

The causes of roommate problems are as follows. Among American students in

the satisfied group, problems were caused by difficulty of communication, and the

roommate's manner of being shy, being polite and acting like a guest. (These were

brought up in causes of disturbance by the roommates.)

Among American students in the unsatisfied group, problems were caused by

the roommate's snoring, the roommate's playing the guitar at any time, and not leaving

a message. Among Japanese students in the unsatisfied group, problems are going to
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bed early, body smelling because of not taking a bath, and putting underwear on the

floor. (Most of these were brought up in causes of disturbance by the roommates.)

Among the American students (control) in the unsatisfied group, the problems

with the roommate are as follows: her music was starting to depress me; minor

disturbance about taste in music. Among the unsatisfied students in the control group,

the problems are as follows: usually she is messier than me; the problem is just her

overall attitude and life style; we have different morals and values and she is not

someone I ever want to be near anymore; she is sloppy, not changing her clothes for a

whole week, and doing bizarre things. (Most of these were brought up in causes of

disturbance by the roommates.)

Concerning whether they talk about the problem, one out of two American

students of the satisfied group answered "yes", they talked about it. Two out of three

Japanese students and three out of five American students of the unsatisfied group

answered "yes".

Four out of four American students (control) of the satisfied group answered

"yes", they talked about it. Four out of twelve American students (control) of the

unsatisfied group answered "yes".

The results after talking about the problem are as follows. An American student

in the satisfied group answered, "I'm glad that she, now, uses my TV, refrigerator, and

radio without asking." A Japanese student in the unsatisfied group answered that her

American roommate became kind after talking about it.

An American student in the unsatisfied group answered that his Japanese

roommate asked him to wake him up when he snores. Another American student in the

unsatisfied group answered that both became more aware of each other's needs, and

exercised more common sense and courtesy. But an American student wrote, "we did

not solve it because we rarely saw each other enough to talk about it"
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The satisfied students in the control group answered as follows: he decided to

clear the bed off before leaving; we decided, in a silent manner, that switching beds

was not necessary; we agreed to cooperate with what each of us wanted; we

compromised. The unsatisfied students in the control group answered as follows: she

still does the things we talked about; it's not solved, I just put up with her weird

attacks; we just don't spend a lot of time together; we are still working on it.

Some of the Japanese-American paired students in the unsatisfied group wrote

the reasons why they did not talk about the problem as follows: I just forgot about it

because it was a minor one; I'm moving into a room with my friend; I changed rooms.

The American students (control) in the unsatisfied group wrote as follows: I ignored it

because she did not ever realize it; I ignore it; I just shrug it off; just let it go and hoped

it did not happen again.

Ihe invitation is2 American roommate's home.

not invited
%

total
N

invited
%

A. in the satisfied group 64 36 (22)

A. in the unsatisfied group 17

invited
by A. roommate

83

not invited
by A. roommate

(18)

J. in the satisfied group 41 59 (22)

J. in the unsatisfied group 0 100 (17)

The result is clear that the American students in the satisfied group invited their

Japanese students to their homes much more and this is highly significant at the .01

leve1.17 Several students in each group also gave reasons why they could not invite

their Japanese roommates to their homes. However, there was inconsistency in the

answer between the American and Japanese students. Some of the American students

17 The X2 was 7.11. A X2 value of 6.635 is P < .01.
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probably thought that they invited their Japanese roommates, while some of the

Japanese students did not get the implication of the invitation of taking them home by

the American students.

Whether Japanese students increased their knowledge Di American culture hy

living with American students.

increased not increased total

J. in the satisfied group 90 10 (21)

J. in the unsatisfied group 47 53 (17)

The Japanese students in the satisfied group answered that they increased their

knowledge of American culture much more than those in the unsatisfied group and this

is highly significant at the .01 leve1.18 We assume that this is because those in the

satisfied group had more opportunities to interact with their American roommates than

those in the unsatisfied group.

Whether American students want /Q g41Q Japan a vii t their Japanese

roommates in Japan.

Yes. No. total

A. in the satisfied group 85 15 (20)

A. in the unsatisfied group 35 65 (17)

The American students in the satisfied group answered that they want to go to

Japan more than those in the unsatisfied group and this is highly significant at the .01

leve1.19 This is because those in the satisfied group had more intimate relationships

18 The X2 was 10.528. A X2 value of 6.635 is P < .01.

19 The X2 was 7.654. A X2 value of 6.635 is P < .01.
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with their Japanese roommates and they became more interested in its culture through

the interaction with their Japanese roommates than those in the unsatisfied group.

Whether they want IQ keep their, roommates next term.

keep either not keep total

J. in the satisfied group 95 5 0 (22)

J. in the unsatisfied group 59 23 18 (17)

A. in the satisfied group 100 5 0 (21)

A. in the unsatisfied group 59 0 41 (17)

A. (control) in the satisfied group 100 0 0 (20)

A. (control) in the unsatisfied group 25 19 56 (16)

As a result of satisfaction with their roommates, those in the satisfied group

want to keep their roommates next term. (One American student in the satisfied group

answered that he already planned to move to another residence hall where he wanted to

live.) The difference between two groups in each student's category is statistically

significant at the .025 leve120 between the Japanese students, at the .01 leve121

between the American students (experimental), and at the .001 leve122 between the

American students (control). The interesting part of this result is that the American and

Japanese students in the unsatisfied group want to keep their roommates more than the

American (control) in the unsatisfied group. The reason why it is so, we assume, is

that Japanese-American paired roommates in the unsatisfied group did not have so

many disturbances or problems as the American-American paired roommates in the

unsatisfied group. Some of the American and Japanese students in the unsatisfied

group felt okay to stay with their roommates because they were not disturbed by their

roommates and did not have problems as great as the American-American paired

20 The X2 was 8.23. A X2 value of 7.378 is P < .025.

21 The X2 was 10.79. A X2 value of 9.210 is P < .01.

22 The X2 was 18.96. A X2 value of 13.815 is P < .001.
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students in the unsatisfied group. One of the Asia University students gave a comment

that he would adjust as much as possible to the situation rather than changing rooms

unless the environment is really bad.

Whether their roommates were changed. There were only 2 cases in which

roommates had been changed before the first questionnaire was distributed. One

Japanese student in the satisfied group wrote, "My roommate moved into a room with

her friend as the room became available." One American student in the unsatisfied

group wrote, "I moved out on my first roommate because she was a white trash

American drunk slut. I chose a Japanese student over an American student because of

their reputation of being clean and tidy and she would not bring her boyfriend into the

room overnight like some American students do." However, some Japanese students

put up with their American roommates' bringing their girlfriends or boyfriends into

their rooms overnight.

There was only one case of moving rooms between the times that the first and

second questionnaires were distributed. One Japanese student in the unsatisfied group

moved out of the room because his roommate had not been taking a shower and had

been messy.

There was not a significant difference between the experimental and control

groups concerning the rate of moving out. I also found that half of the cases of moving

out were not for the reason of being unsatisfied with a roommate, but rather for

fmancial reasons or environmental preferences. I would like to show the rate of

moving out to the extent that it was revealed in my data. Before the first questionnaire

was distributed in the fourth week of the term, there were 2 cases in the Japanese-

American paired roommates (3%, out of 62) and possibly 3 to 6 cases (3 to 5%, out of

111) in the American-American paired roommates. Between the first and the second

questionnaire distributions (between the fourth week and the eighth week of the term),
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there were 5 cases in the Japanese-American paired roommates (8%, out of 60) and 9

cases in the American-American paired roommates (11%, out of 69). A worker in the

office of Student Housing told me that students were moving in and out of residence

halls and changing their rooms all the time.

How they described their roommates° personality. The students were found to

exhibit interesting characteristic traits derived from their cultural values. Those who

were satisfied with their roommates described more positive characteristics of their

roommates, but those in the unsatisfied group described more negative characteristics

of their roommates.

The Japanese students in the satisfied group described their American

roommates' personality traits as kind, cheerful, caring, considerate and humorous, and

the American students in the satisfied group described their Japanese roommates'

personality traits as friendly, considerate, kind, humorous, polite and outgoing.

"Consideration" is a Japanese characteristic in their cultural values. The American

students also showed kindness, caring and consideration to the Japanese students.

Their good relationships stimulated and reinforced the expression of their positive

characteristics.

However, the Japanese students in the unsatisfied group described their

American roommates' personality traits as quiet, shy and reticent as well as kind and

caring, and the American students in the unsatisfied group described their Japanese

roommates' personality traits as quiet, shy and reserved as well as kind, friendly and

helpful. There were many quiet people in both Japanese and American students of the

unsatisfied group. This may suggest that their communication is difficult if both of

them are quiet and shy. One American student brought up this issue as the cause of his

disturbance; he was bothered by a slowly developing relationship because both were

shy. Some American students were also disturbed by some Japanese students' shy and
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reserved manner. However, since they did not interact or spend time with each other, it

must have been hard to observe the positive sides of their personal characters, and they

hardly had opportunities to show them or they were not willing to show them.

From the description of both satisfied and unsatisfied students, we get the

impression of cheerful, funny or humorous personalities for those in the satisfied group

and quiet and introverted personalities for those in the unsatisfied group. Although,

relatively speaking, there are more friendly and outgoing descriptions in the satisfied

group and there are more quiet and shy descriptions in the unsatisfied group, there are

also kind, caring, friendly, cheerful and considerate descriptions in the unsatisfied

group.

Regarding cultural characteristics, one Japanese student in the unsatisfied group

described her American roommate as being unable to anticipate my needs (kigakikanai).

Kigakikanai is opposite from kigakiku or sassuru (to anticipate) which is a Japanese

characteristic in their cultural values. Japanese people do not express their feelings or

wishes exactly but expect others to anticipate them (Lebra, 1976). Thus this student

expected her American roommate to act like a Japanese without realizing that self

expression is an American cultural value. Here is a simple misunderstanding between

two cultures. One American student described her Japanese roommate as "very quiet

with me, but not quiet with friends". This Japanese student probably could not be

herself with her American roommate because she was nervous or she did not know

how to interact or what to say with her.

On the other hand, there was no description of "considerate" and little reference

to characteristics of being quiet or shy in the American-American paired group. The

American students (control) in the satisfied group described their roommates'

personality traits as outgoing, friendly, fun, compatible, energetic and so on, and those

(control) in the unsatisfied group described their roommates' personality traits as self-

centered, different, dominating, insensitive, bossy and selfish, as well as friendly and
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nice. Here we see both positive and negative sides of the individualistic character of

Americans. The communication must be difficult if both of them simply expect the

other to accommodate them. However, their negative feelings about their roommates

closed their minds to the positive side of the characters of their roommates.

The Japanese students in the satisfied group described their American

roommates' personality traits as follows: kind (8), cheerful (6), caring (6), considerate

(3), rough (oozappa) (2), helpful (2), humorous (2), serious (2), athlete (2), my pace

(1), likable personality (1), talkative (1), volunteer spirit (1), nervous/touchy (1),

emotional (1), sincere (1), sense of justice (1), strong (1), good student (1),

understanding Japan (1), strong will (1), friendly (1), quiet (1), reserved (1), reticent

(1), and broad minded (1). (The total number of items is 26.)

The American students in the satisfied group described their Japanese

roommates' personality traits as follow: friendly (7), considerate (7), kind (6), sense

of humor (5), polite (4), outgoing (4), funny (4), caring (3), fun to be around (3), open

minded (2), sharing (2), nice (2), shy (2), fun loving (2), not shy (2), athlete (2),

talkative (1), eager to learn (1), neat (1), helpful (1), sweet (1), open to new experience

(1), spontaneous (1), generous (1), giving (1), having lots of friends (1), good friend

for many Japanese students (1), willing (1), attentive (1), hard rocker (1), fond of

getting to know other people (1), sensitive (1), laughing easily (1), and intelligent (1).

(The total number of item is 34.)

The Japanese students in the unsatisfied group described their American

roommates as follows: quiet (4), kind (4), caring (3), cheerful (2), shy (2), reticent

(2), timid (1), emotional (1), considerate (1), helpful (1), gloomy (1), serious (1),

introverted (1), personal (1), unable to anticipate someone's needs (kigakikanai) (1),

nice (1), closed (1), and unlikable personality (1). (The total number of items is 18.)

The American students in the unsatisfied group described their Japanese

roommates as follows: quiet (8), shy (3), kind (2), friendly (2), helpful (2),
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considerate (1), nice (1), happy (1), reserved (1), curious (1), sense of humor (1),

snob (1), very quiet with me but not quiet with friends (1), innocent with world (1),

personable type (1), introverted (1), open to new experience (1), hard working (1),

cool with friends (1), laid back (1), and easy-going (1). (The total number of items is

21.)

The American students (control) in the satisfied group described their

roommates as follows: outgoing (3), friendly (3), laid back (3), fun (3), compatible

(2), caring (2), energetic (2), quiet (2), funny (2), nice (1), polite (1), talkative (1), cute

(1), shy (1), smart (1), humorous (1), well-tempered (1), bubbly (1), wild (1), serious

(1), neat (1), clean (1), intelligent (1), erratic (1), a good guy (1), helpful (1), easy to

talk (1), wonderful (1), happy (1), silly (1), great (1), easy going (1), crazy (1), open-

minded (1), given to smiling if you smile first (1), cracking cruel jokes sometimes (1),

and having very high values. (The total number of items is 36.)

The American students (control) in the unsatisfied group described their

roommates as follows: friendly (3), nice (3), self-centered (2), different (2), funny (2),

air-headed (1), childish (1), fake (1), dominating (1), careless (1), insensitive (1), bad

mannered (1), bossy (1), reserved (1), polite (1), selfish (1), easily embarrassed (1),

manipulative (1), double standards (1), shallow (1), arrogant (1), quiet (1), boring (1),

emotional (1), moody (1), shy (1), helpful (1), can be a bitch (1), above average

intelligence (1), average in her actions, goals, things she does for fun (1), thinking that

she is always right (1), a nice person to everyone but me (1), talking like a baby in

some ways but acting older than she is in others (1), not getting out much (1), a little bit

of a player (1), fishing for compliments (1), not really confident (1), intimidated easily

(1), fond of bragging about money (1), and not much substance to her (1). (The total

number of items is 40.)
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Summary. In the second questionnaire, the results revealed that there is no

difference for the satisfaction rate among the Japanese, the experimental American and

the control American students. The students in the satisfied group spent more time

together with their roommates than the students in the unsatisfied group. However, the

American-American paired roommates in the satisfied group spent more time together

than the Japanese-American paired roommates in the satisfied group. The roommates

in both satisfied and unsatisfied groups helped each other, although those in the

satisfied group help each other more than those in the unsatisfied group. The result

shows that students were disturbed by roommates in the unsatisfied group, especially

the control American students in the unsatisfied group. The causes of the disturbance

of the Japanese students were disturbance of routine or privacy and the causes of the

disturbance of the American (experimental) students were psychological ones. The data

shows that not very many students had problems with their roommates except the

control American students in the unsatisfied group. Moreover, many of those students

did not talk about the problem. Regarding the rate of moving out, there was not a

difference between the experimental and control groups. Those who were satisfied

with their roommates described more positive characteristics of their roommates, but

those in the unsatisfied group described more negative characteristics of their

roommates. The students were found to exhibit interesting characteristic traits derived

from their cultural values.
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Interviews

As I mentioned in the Procedure, the interviews with both the American and

Japanese students took place at my office at Kidder Hall from the third week through

the sixth week of the winter term. Interviews were scheduled to occur before or after

their classes which they had in the vicinity of the Kidder Hall. I interviewed 10

students from each of the American and Japanese sides of the satisfied pairs group.

Only one American student declined my interview and one Asian University student did

not show up for the interview. Those who came accepted my request for an interview

without any hesitation and were willing to talk to me. The interviews went smoothly

and naturally because of their willingness. I have included the data from the informal

interviews and the telephone interviews that I did during the fall term.

Commu 'cation with roommate. Since there is a language bather between

American and Japanese students, a key issue is how they overcame the bather in order

to have good communication. Verbal communication is essential for Japanese students

from a collectivistic and high-context culture to communicate with American students

from an individualistic and low-context culture (Ting-Toomey, 1992). I asked both

American and Japanese students in the satisfied group how they communicated with

their roommates. After interviewing the students, I found that many of the students

rely on a dictionary or other crutches while talking, and patience is involved for the

American students in their communication.

I asked both American and Japanese students how they communicate with their

roommates since the Japanese student's English is limited. One of the American female

students said, "When language didn't work, I used pantomime and a dictionary. I used

smaller words to explain words." Another female student said, "When she doesn't

understand, I try to connect these to things I explained. I look up English words in
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dictionary, pick up words that she already knows, and create and apply them in a

different situation." One of the Japanese female students said, "We started talking

holding dictionaries." These students created the methods of communication with their

Japanese roommates. However, it takes much more time for the American students to

communicate with their Japanese roommates than to communicate with their American

friends. An American female student remarked as follows, "In order to express, it

takes time, but she got better. I write down, use dictionary and explain words."

Therefore, both American and Japanese students gave their opinions regarding

patience. One of the American female students said, "We had to rely on sign language

and the communication requires being patient." Another American female student told

me, " I use the dictionary and point out things. She placed a board on the wall to write

on. I repeat myself a lot and speak very slowly. It involved patience . The more we

talked, she got better." One of Japanese male students said as follows, "He corrects

my English when I make a mistake. He explains when I cannot understand meanings

and waits till I can say something. He is patient." Therefore, their communication is

supported by the American students' patience and willingness to help their Japanese

roommates to talk.

If the American students showed their willingness to help the Japanese students

to talk, that encouraged the Japanese students to talk more. If the American students

expressed their willingness in a verbal way, that relieved the nervousness of the

Japanese students. One of the Japanese female students said, "Though at the beginning

I had trouble speaking to her, she took the initiative to start talking to me and told me

that she would explain if I asked her anything I couldn't understand. She was patient

and encouraged me to talk. I try to talk to her as much as possible."

The following comment demonstrates how important it is to use an

understandable language in order to reduce misunderstanding and to develop good

communication. One of the American female students told me, "I realized that I was
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talking too fast. I got used to remembering to speak slowly and not to use big words.

Then we've gotten along well. I realized that we could get along."

To have good communication with Japanese roommates who do not have good

competence in English involves patience and a helpful nature on the part of the

American students. However, not all Japanese students in the satisfied group had luck

to have such American roommates. One Japanese student said as follows, "My

roommate is rather quiet and does not take the initiative to start a conversation, so I

have been taking the initiative to talk with her. However, if I do, she responds well."

If the Japanese students are not in a favorable situation, they have to take the initiative

and make more effort than otherwise. If they make an effort, their American

roommates respond, or their efforts encourage their American roommates to

communicate more with them, at least among those in the satisfied group.

There was one Japanese student who gave a different comment. He acted as if

there were no language barrier. He was an atypical person who did not become

nervous or shy when he/she spoke in English. I asked whether he had trouble talking

to his roommate in English. He responded, "No, I talked with him as if he were my

Japanese friend. The conversation went naturally."

Did their limited English frustrate yau ? Communication became a problem or

was disturbing to some of the American students. I asked the American students

whether their roommates' limited English frustrated them or not. However, there were

many students who did not get frustrated with this. I categorized three reasons for this:

previous experience, empathy and challenge. Examples of "previous experience" are as

follows. An American female student told me, "No, I have the experience of

communicating with my German grandmother who didn't speak English." An

American male student said, "My mother is deaf. I'm used to being without language.

Language doesn't bother me." Another male student said, "I had many Asian friends at
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high school. Their parents didn't speak English well so this gave me more patience."

Another female student responded, "Not being upset when you don't understand. I

know it is hard to understand a new language as I've studied Spanish. A sense of

humor also helps." Although each of them has different experience, their previous

experiences helped to communicate with the Japanese students who have difficulties

expressing themselves in English, and thus they were not frustrated. Some of the

students get through this difficulty by using a sense of humor, too.

"Empathy" is that they imagined a situation in which they were in a foreign

country and thought how hard it might be. The female American student said,

"Language limitation or language difference didn't bother me. Suppose I were in

Japan, I would have trouble, too. What I can have is patience looking up words in the

dictionary to explain to her. Though communicating is hard, it is fun and we can laugh

at it." The other female American student said, "It was a problem to communicate with

her. It was so difficult, I wanted to change the room but I didn't, I stayed, and then I

found that it was worth staying. I tried to understand her. I imagined I was in Japan

and how I would speak." Although the student of the first case was not frustrated from

talking with her Japanese roommate from the beginning, the latter student took time to

figure out how she could improve communication with her roommate. However, both

of them empathized with the difficult situation of their roommates.

The "challenge" type is when the students took the difficulty as a challenge or as

fun. One female student said, "I had time to understand. It is more fun than

frustrating." One male student said, "It is challenging to tell or explain how to say

things to him or to make him understand." They took a positive attitude toward the

situation and moreover, enjoyed it.

Even those who got frustrated thought that they could have Japanese students as

their roommates. One female student remarked, "Sometimes I got frustrated, however,

that didn't deter me from having her as my roommate." One American student
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mentioned in the second questionnaire that she could not talk with her Japanese

roommate about personal matters like other American roommates, since things were

complicated to explain, but this did not deter her from having her Japanese roommate,

either. It is probable that they feel they gain something else from their Japanese

roommates. An American student, who is bicultural and bilingual as she had lived in

an Asian country for many years, gave me a comment regarding this issue since she has

had experience of having both American and Japanese (from Asia University)

roommates. She says that she can talk about serious things with an American

roommate while she only talks about simple things with a Japanese roommate,

however, Japanese students are more considerate and sensitive. For this reason, she

told me that she could enjoy having both American and Japanese roommates.

One American student concluded as follows. "To have a different culture

doesn't disturb communication if we respect people for what they are. If someone has

a foreign roommate, that person needs to be open-minded, be ready to learn from them,

not only to teach them. To learn to understand and explain things from different

perspectives keeps you from becoming frustrated. It require lots of patience. To have

things in common is a good start." As she says, key factors to overcome the language

and cultural bathers are to be open-minded in order not only to teach but also to learn

from them and to respect the difference as well as the capability of being patient. If

they have things in common, that will facilitate their communication.

Successful communication. This is a subjective view of their successful

communications or relationships. I asked both American and Japanese students how

they thought they were able to achieve successful communications. Since there is a

language bather between the Japanese and American students, overcoming this barrier

became the key factor of their satisfactory relationship. Therefore, the answers from

the students were not so much different from the answers of the previous questions.
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The American students brought up words like "effort", "patience", "being open-

minded", "respect" and "accepting" and the Japanese students also mentioned "effort"

and many of them said "trying to talk". "Effort" is a main key factor to have good

communication, because they did not wait till something happened but instead tried to

do something to have good communication. Some of the different answers which the

student gave were "same personality", "consideration" and "the rhythm pattern of

living". These are opinions concerning solely interpersonal communication beyond a

language barrier.

For example, one American female student responded to my question as

follows, "I helped her as much as I could. I tried to make her comfortable. To have a

Japanese roommate, you can't expect something to happen. I tried to be a good host.

It is like someone visiting my home. You have to take the first move. I tried make her

feel at home. Then she tried to open up. I behaved the way I would like to be treated if

I visited someone's home or country. There is a big language barrier and one has to

make more effort." This is an ideal situation for the Japanese students, especially for

those who are hesitant and reserved with their American roommates. It is easier for the

Japanese students to open up if the American students take the initiative.

One American male student said, "He respected me and I respected him. Both

of us really respect each other a great deal. He makes a big effort to learn my way and

the American way. So I try to make same effort to learn his way. I try make him feel

comfortable as much as possible. Patience helps. I let him know I'm willing to listen

to him. Without patience you'll get frustrated and say 'forget it'." This American

student is also considerate by making his Japanese roommate feel comfortable and

letting him know that he is willing to listen. This is also an ideal situation of making

good communication because both of them respect each other and are willing to make

an effort. The American student recognized that his Japanese roommate is making an

effort, which encouraged him to make more effort.
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Another American female student described a similar situation as follows, "We

are kind of the same personality. I tried to keep in touch with her. My roommate

makes an effort, so that it is easier for me to make the same effort. She is open and

tries hard to get to know about America, so then it is easy to make conversation. I also

have had lots of experience from communication classes. She questions everything,

which makes it very easy for me to communicate." Since her Japanese roommate

showed effort, this American roommate responded to her. In this kind of relationship,

the students are developing good communication with mutual effort, encouraging each

other for a favorable relationship. As another perspective, she pointed out that they

have a similar personality.

In the case of the Japanese students, many of them said "trying to talk". There

are three types. One is where both American and Japanese students try to listen or talk

from the beginning. The second is where the Japanese student takes the initiative and

the other roommate responds and the third is where American students take the initiative

and the other responds. One of the students said, "He tries to understand me. I try to

talk to him and try to be quiet after he goes to bed. Whenever I notice something in the

conversation, I explain in a Japanese way and then he explains in an American way. I

enjoy teasing him back if he teases me. He tries to explain till I can understand it." In

this case, both of them tried to make mutual effort . From this student's point of view,

his American roommate showed his willingness to understand him, so that it must have

been easier for him to try to make an effort. They also enjoyed each other's company

by teasing each other.

Another opinion from a Japanese female student regarding "trying to talk" was

as follows, "As she was a quiet person, I tried to talk to her pleasantly. Then we

developed a habit to talk. When we gossip, we get excited. It is just like talking with a

Japanese girl. We have a good relationship because we have similar personalities." An

interesting point of her opinion is that this Japanese student took the initiative and made
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a habit of conversing with her American roommate. Someone has to break the ice and

develop good communication. Once they developed good communication, their

relationship flowed naturally as she said that it was just like talking with a Japanese

girl. Another factor that she pointed out was their similar personalities.

There is a third type of Japanese student who is unable to take the initiative as in

the following case, "I'm a person who cannot take the initiative. But my roommate

usually asks me, so I respond to him as much as possible. I try to use new expressions

that he teaches me. We try not to interrupt each other when each of us is concentrating

on something. He is very knowledgeable so I gained it. We have common interests.

He listens to me in an enthusiastic manner." This is the opposite case from the

previous one. His American roommate took the initiative and the Japanese student

responded. His American roommate's willingness to listen to him also encouraged him

to talk. Another factor pointed out in his case was their common interests.

There is also a fourth type although this type is not common for Japanese

students. Since this Japanese student did not feel a language barrier, his opinion about

the successful communication with his American roommate is beyond the language and

cultural bathers. What he pointed out first is "the same rhythm of living" for the factor

of the successful communication with his American roommate. He responded that,

"We had the same rhythm of living. I don't get timid in front of foreigners. I don't get

nervous when speaking English. He also tries to understand me. I made other friends

on the same floor. I'm considered to be a funny guy on the floor because I enjoy being

teased. I can understand them because I'm also mischievous."

Other opinions from two more Japanese students were that one did not hesitate

in the way of communicating with her roommate and tried to be alone rather than to be

with a group of the Japanese students so that it became easier to spend more time with

her American roommate and to make other American friends. The other Japanese

student said she displayed consideration by actions that compensated for her limited
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spoken English like not doing things to her roommate that she would not want done by

others to her. Both of them showed how they made efforts to have a good relationship

with their American roommates. Not to hesitate, and not to be in the group are good

moves as Japanese people usually hesitate and stay in the in-group, and to hesitate and

to be in the in-group all the time usually detracts from having good communication with

those in a low-context cultures. On the other hand, to be considerate is a characteristic

Japanese cultural value. The first factors represent breaking the Japanese typical

behavior and the other one reflects the traditional value, but all of them worked

positively for good communication.

What impression have you gotten through experience DI having Japanese

student As yj roommate ? I asked this question of the American students. Since

these American students had had successful communication with their Japanese

roommates, their opinions about having Japanese students as roommates were positive.

Many of the students said that they enjoyed the experience, and two of the students

even said that they liked their Japanese roommates the best of any roommates they had

ever had. Attraction can reach beyond language and cultural differences and is based

on the compatibility of people's personalities or similarities between roommates rather

than on race or culture. One of the American students said, "It was a positive first

experience. It was like anyone else for a roommate. It went naturally." Some of the

students enjoyed learning a different culture and gained a new perspective of the world.

An American male student responded to my question as follows, "I like it a lot. I get to

learn about cultural difference. It's a great experience. Sometimes I spend time with

him and his friends more than my American friends because there is more bonding and

more closeness." This student found a different cultural value through his Japanese

roommate, which compensated him for those things that he could gain from American

roommates. Another American female student said, "I got a different perspective of the
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world I view, and that was because of my roommate. I think AUAP changed the

American students' view of how they see the world." That is to say, those who had

successful communication earned not only good relationships but also different

perspectives of the world or different cultural values. If so, the efforts made by the

American and Japanese students have been rewarded.

Why can't some other students have satisfactory communication ? Those who

are satisfied with their roommates also observed the relationship of those who are

unsatisfied with their roommates in their residence halls. I asked them why they think

that some other students do not have good relationships. The American students

pointed out a lack of patience and unwillingness to make an effort by the students in the

unsatisfied group. An American female student responded as follows, "It requires a

certain personality to take a Japanese roommate. One has to be very patient and try to

work to help." Another American student said, "I think most people don't have

patience to communicate with other people who don't speak their own language. If you

are not willing, nothing can happen." Another American student pointed out that they

underestimate their roommates. She said, "They don't make an effort to communicate.

If they would make an effort they would have enjoyed. They underestimate their

roommates and don't try."

Regarding a lack of patience, one American female student who is Japanese-

American and speaks Japanese, responded to the open-ended questionnaire as follows,

"I moved out because I had difficulty sleeping because she snored and I was beginning

to get irritated and frustrated having to talk in Japanese all the time, correcting her

English when she spoke, and explaining or translating my English for her. I prefer to

be by myself." She was able to be a good friend of this Japanese roommate, as she

and her roommate wrote nice things about each others' personality. However, she just

did not have enough patience to communicate with her Japanese roommate every day.
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The Japanese students in the satisfied group pointed out "unwillingness to

communicate with their American roommates" as the reason of the unsatisfied students'

problem with communication. Those who stay with Japanese friends all the time do

not even have time to see their American roommates. A Japanese female student said,

"They don't respond even when their American roommates try to talk to them. Those

people blame their roommates if some problem happens." Another male student

responded, "There are certain types of Americans whom Japanese don't like, such as

messy and selfish. So that they don't try to become friends. It is hard to get along

with a person who is selfish though."

Thus both Japanese and American students in the satisfied group mentioned that

those in the unsatisfied group are not willing to make an effort to communicate with

each other for various reasons. One of the Japanese female students pointed out that

since they do not talk, misunderstanding accumulates between them. I obtained

responses from the Japanese and American students in the unsatisfied group through

informal interviews and their open-ended questionnaires which typically stated that they

hardly see their roommates because they are usually not in the room and stay with their

own friends. For example, a Japanese female student responded that it seemed okay to

her not to talk to her American roommate. She just assumed that her American

roommate was not willing to talk to her, so she thought she did not have to try to talk to

her. However, her American roommate thought her Japanese roommate was a snob

and was upset because her Japanese roommate had never been in the room.

Misunderstanding can happen easily because of lack of communication and can

accumulate, which worsens their relationship.
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CHAPTER V

CONCLUSION

Summary and Analysis

Comparing the rates of satisfaction reveals that there is not a significant

difference among the three groups: the Japanese students of the Japanese-American

paired roommates, the experimental American students of the Japanese-American paired

roommates and the control American students of the American-American paired

roommates. They are quite similar, especially in the proportions of the three categories:

satisfied, neutral and disappointed. Therefore, the ethnicity did not influence the

roommate relationship. Although cultural difference and cultural similarity did not

influence the roommate relationship according to the quantitative measurements,

cultural differences had qualitative and subjective effects on their relationship in positive

and negative ways. An interesting point is that the experimental American students had

the highest percentage at 48% for "highly satisfied" category in spite of the fact that

there was a language bather to overcome.

As a matter of fact, the results of the analysis show that English competence

was not a predictor for satisfactory relationships. Not being proficient in English, the

Asia University students faced a definite language bather with their American

roommates. The key factors for successful relationships were the levels of the

Japanese students' eagerness to talk to their American roommates and the American

students' willingness to listen to their Japanese roommates. The joint demonstration of

eagerness and willingness between the roommates reinforced the opportunity for

success.

Regarding sex, the female students were satisfied more than the male students.

The research literature supports the observation that the female students achieved more
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satisfactory relationships. The data show that female American college students

adjusted to the cross-cultural environment better than males, and that both Japanese and

American females seek more harmony than the males, and both Japanese and American

females tend to disclose themselves more than do the males.

Though I did not obtain significant factors for a satisfactory relationship

through the statistical analysis of the first questionnaire, there are some implications

from the analysis. Additionally, the data obtained from the second questionnaire and

the follow-up interviews revealed some factors. As regards personality, I did not

obtain statistically significant results. However, we learned through the qualitative data

that if both of the roommates were shy, their communication was slow and difficult.

There were more American students in the satisfied group who were at ease with

talking about themselves than there were American students in the unsatisfied group,

which may indicate that if American students take initiative, the Japanese are

encouraged to talk to them. I assume that many Japanese students are reserved

especially at the initial interaction with the American roommates, as the literature

asserts. Both Japanese and American students in the satisfied group marked a higher

percentage on the personality question of "to fit yourself into a situation" than those in

the unsatisfied group, though it is not statistically significant. The previous research of

Snyder (1974) showed that high self-monitors, in contrast to low self-monitors, were

better able to find appropriate behavior in new situations. Gudykunst and Nishida

(1984) also pointed out that self-monitoring had a significant influence on attraction,

attributional confidence, and intent to display nonverbal affiliative expressiveness.

We found that similarity between roommates as measured by the quantitative

data was not a significant factor for the satisfactory relationship between roommates,

however, it may have facilitated their relationship. Although the statistical analysis did

not show any significant result with "Interest, hobbies & sports", "The number of

friends", "Similar bed time" and "World minded attitude", some of the similarity issues
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probably facilitated their satisfactory relationship. That is because some students

pointed out "similar personality", "similar pattern of life style" and "similar interests" as

one of the reasons for achieving a satisfactory relationship.

The factor of previous experience of traveling or living abroad, and that of

previous interaction with Americans or with Japanese did not show any significant

statistical result. However, there are more Japanese and American students who had a

prior experience of interaction with American or Japanese in the satisfied group. Thus,

this experience may have facilitated their relationship.

The key factor that we found on the first questionnaire was that the Japanese

students who spent time with their American roommates were more satisfied. On the

second questionnaire, we also found that those in the satisfied group spent more time

with their roommates than those in the unsatisfied group. This was very distinctive for

each group, the Japanese, the experimental American, and the control American,

between the satisfied and unsatisfied groups. However, there was a difference in

frequency for each group. The American-American paired roommates in the satisfied

group spent more time together than the Japanese-American paired roommates. The

implication is that the American students get involved with their American roommates

as friends. On the other hand, the Japanese students and their American roommates

were also committed to spending time with their national friends. It would appear that

since those in the satisfied group interacted with each other more, they developed a

feeling of satisfaction. Also, the quantitative and qualitative data both showed that

those in the unsatisfied group hardly interacted with each other, and were scarcely in

their rooms in the case of the Japanese-American paired group. Therefore, those in the

unsatisfied group were limited in their interactions in the room, on the other hand, those

in the satisfied group spent time in various places and various ways. The data also

revealed that there were some American students who were satisfied with their Japanese
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roommates without having interaction with them because their Japanese roommates did

not interfere with them doing as they wished.

Concerning "helping each other", the Japanese-American paired and American-

American paired roommates in both groups helped each other, however, those in the

satisfied group helped each other more. The American roommates of the Japanese

students were more engaged in helping their Japanese roommates' English study or

providing language assistance in some way. The difference between the experimental

and control groups was that the American students in the control group reported helping

each other by talking about personal problems.

We learned that the quality of disturbance between the American (experimental)

and the Japanese students was different; for the American students the disturbances

were psychologically oriented while the Japanese students were more affected by

environmental intrusions, which can be attributed to the difference between high and

low context communication patterns. Low-context communication patterns use direct

communication; on the other hand, high context communication patterns use indirect

communication where non-verbal communication such as sasshi (anticipation) and

omoiyari (consideration) are emphasized. The Japanese students' reserved manner

disturbed some of the American students as the literature predicted.

The American-American paired roommates in the unsatisfied group had many

more problems than the other groups. The interesting point is that the American

students (control) in the unsatisfied group did not try to talk about their problems very

much and they did not solve it even after they talked about it. On the other hand, other

groups tried to talk and most of the students solved the problems. We learned that

Americans' discussing a problem to solve it was an over generalization of the literature.

One Japanese student and one American student (experimental) changed rooms to solve

their problem. There were more American students in both experimental and control

groups who changed rooms to solve their problems or their preference. This might be
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attributed to the American cultural value of choosing a better environment, rather than

adjusting themselves to the situation. On the other hand, the Japanese try to adjust to

the situation as much as possible.

Unlike the concern of Mr. Karl Drobnic, head of AUAP, that many American

students were rejecting the Asia University students as their roommates because of

language and cultural differences, the rate of moving out was not different between the

experimental and control groups. In fact, the rate of the control group was slightly

higher. Changing rooms or moving out of the residence hall is a natural phenomenon

here as "the American can make choice after choice with freedom in a rational manner

based on a realistic appraisal of each new situation (Goldstein and Tamura, 1975)." On

the other hand, the Japanese try to adjust themselves first as much as possible in order

to maintain harmony.

As statistical analysis shows, the inviting of a Japanese student to his/her

American roommate's home, the increased knowledge of American culture by Japanese

students through living with American students, and the desire for American students to

go to Japan or visit their Japanese roommates in Japan became a barometer for their

satisfactory relationship. These three categories indicate how the Japanese and

American students interacted with each other.

The Japanese and American students' personal characteristics appeared to be

based on their cultural values of harmony and individualism respectively. The positive

sides of the characteristics were described more by those in the satisfied groups and the

negative sides of the characteristics were described more by those in the unsatisfied

groups. That is because their good relationships stimulated and reinforced the

expression of positive characteristics. The Japanese-American pairs of the satisfied

group described each other as kind or considerate, caring, friendly and cheerful, which

are reflected in both cultures' values. The pairs of the unsatisfied group described each

other as quiet, shy and reticent as well as kind, caring and friendly, by which we can
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understand that not only Japanese are quiet or shy but also Americans. We learned that

if both of the students were shy and quiet, their communication was not easy to

develop. The description of the roommates' characteristics by American-American

pairs of the satisfied group was based on the positive side of cultural characteristics

such as outgoing, friendly and compatible. However, those pairs of the unsatisfied

group tended to see the negative side of their roommates' characteristics since they had

negative feeling toward their roommates. Some students applied their cultural values to

describe their roommates such as kigakikanai (not being able to anticipate one's needs).

Although I did not discover the main factors for a satisfactory relationship

between the Japanese and American roommates through the quantitative data, I found

through the qualitative data that "patience", "open-mindedness" and "willingness to

make an effort" are the main means with which American students make better

relationships with their Japanese roommates. "Patience" helps communication since

there is a language bather; "open-mindedness" aids in accepting a different culture, and

"willingness to make an effort" can compensate for language and cultural bathers. It is

a welcome discovery to learn that there are many American students who have these

traits, which we can conclude by the rate of satisfaction. The main factors which

enable Japanese students to have satisfactory relationships are "trying to talk" with their

American roommates and "willingness to make an effort". They cannot remain shy or

quiet and have good communication with their American roommates. "Willingness to

make an effort" is necessary for the Japanese students if an American roommate

happens to be a bit shy, as the combination of a passive Japanese roommate and a shy

American tended to produce unsatisfied communication. The Japanese students'

consideration or anticipation of their American roommates' needs may have reinforced

their good communication. "Similar personality", "similar interests" and "similar

pattern of living" are factors that facilitated their relationships. We may point out that
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these could be main factors in an area of relationship which is beyond cultural and

language barriers. Gudykunst (1985a) maintains that:

If cultural stereotype is indeed broken down, the culture from which a
person comes should not be a major factor in influencing interaction.
Intracultural and intercultural friendships should, therefore, be
somewhat similar with respect to the amount and type of social
penetration (p. 280).

On the other hand, the main factors for the unsatisfied relationship are the

opposite of those for the satisfactory relationship. It is difficult for an American student

who is not patient, open-minded and willing to make an effort to take an Asia

University student as a roommate. If the Japanese student does not try to talk with an

American roommate, he or she cannot have good communication. Another factor is

that some of those students in the unsatisfied group are always away from their rooms,

so that they do not have opportunities to communicate with their roommates. To have a

good relationship with their American roommates, the Asia University students have to

make a special effort to communicate if the situation is not so favorable. If they think

the relationship is not going to work out as some students are not interested in

interacting with their roommates, it may be a good idea to change their roommates.

As an overall impression, having an intercultural roommate in a residence hall is

a good opportunity for experiencing intercultural communication. Roommates can

learn from each other and develop a good relationship beyond differences of ethnicity,

culture and language.

I recommend that Asia University students develop good communication with

their roommates by doing as follows. AU students should tell their roommates if their

roommates do things which the AU students do not want them to do rather than

expecting them to anticipate their feelings. It is a good idea to take the initiative if their

roommates are shy or quiet rather than waiting until their roommates take the initiative

to have communication. AU students might invite their roommates to go somewhere

such as Dixon, a coffee shop or a movie. Communication may be facilitated if the AU
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students open themselves up to find some similarities between them and their

roommates. AU students should remember that ultimately they have a choice to change

rooms when their relationship is not working in spite of their efforts to communicate

with their roommates. Homework in which the AU students were assigned to ask their

roommates some questions helped develop communication with their roommates; more

of this kind of homework would benefit roommate relationships for AU students.

Finally, I also recommend that residence halls offer an orientation for those American

students who have AU students as their roommates where they present ideas or

suggestions.

Limitations and Directions for Future Research

This study had several limitations. Since there were no specific studies

concerning roommate relationships in residence halls done before, it was very difficult

to select variables for the questionnaires to identify and measure significant factors for

roommate relationships. Especially questions concerning variables describing

similarity between roommates are limited. That is to say, the selection of the items for

measuring similarity may not have been appropriate. Also, the respondents did not

answer all the questions. Since there were only a few pairs of disappointed

roommates, it might have affected the result which did not reveal significant factors for

roommate relationship. Although American-American paired roommates were selected

by random sampling which excluded those who requested their friends as their

roommates, the researcher did not exclude those who requested foreign students as

their roommates from the list of the American roommates of Asia University students.

This part of the sample selection could thus be considered biased, however, the data

showed that the proportion of dissatisfaction of those who requested foreign students

were no different from those who had made no such request.
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In future research, it might be a better idea to measure the categories of "similar

personality", "similar interest" and "similar pattern of living" which some of the

students in the satisfied group mentioned as their factors for achieving a satisfied

relationship with their roommates. According to her observation about an

unsatisfactory relationship in an American-American paired roommate, an American

female student pointed out that their relationship would not work out if one is study-

oriented and the other one is sports-minded or fun-loving. This point can be asked in a

questionnaire. We would be able to listen to more such insightful subjective opinions

from disappointed students if we were to interview them. For the extension of this

study, research on American students who live in Japanese university residence halls

and share rooms with Japanese students is recommended in order to compare this

research to that of Japanese students living in American university residence halls. The

Japanese host students might not be as satisfied as the American host students were

here. This conjecture assumes the visiting American students to be representative of

random American students, but students visiting Japan are possibly more likely to be

sensitive to the formalities of Japanese culture and more willing to fit in than would

random American students. Research on other foreign students who stay in residence

halls on American University campuses and who share rooms with American students

is also recommended for comparison with the results of this research. The roommate

relationships will vary depending on their cultural values and their personality traits.

Based on the results of this thesis, the researcher makes the following conjectures.

Ethnicity and level of English will not influence the roommate relationship. Female

student roommates may be satisfied more than male student roommates. If both of

roommates are shy, their communication will be slow and difficult.
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Appendix A: First Questionnaire for the Japanese students

1. Age: years old

2. Sex: Male, Female

3. Nationality:
4. English proficiency level: 1 2 3 4

5. Interests, Hobbies & Sports;

6. Have you traveled abroad before this? No Yes Where?

7. Have you lived abroad before this? No Yes Where

years
8. How do you rate yourself on the following characteristics?

Shy 1 2 3 4 Friendly
Closed to new experience 1 2 3 4 Open to new experience

Generally pessimistic 1 2 3 4 Generally optimistic

Find it easy to talk about yourself 1 2 3 4 Find it difficult to talk about yourself

Try to change the situation to fit you 1 2 3 4 Try to fit yourself into a situation

9. Do you usually have many friends or only a very few close friends?

Very few close friends 1 2 3 4 Many friends

10. Is it your habit to stay up late studying or talking with friends or do you
prefer to go to bed comparatively early?

Go to bed early 1 2 3 4 Stay up late
11. Approximately how much do you study per day?

1 2 3 4 5 more than 5 Hours

12. a) Do you think it would be better to be a citizen of the world than of any particular

country? Disagree 1 2 3 4 Agree

b) Do you think it is okay to permit the immigration of foreign peoples even if it

lowers our standard of living? Disagree 1 2 3 4 Agree

c) Do you agree that war is not justifiable even if it is the only way to protect our

national rights and honor? Disagree 1 2 3 4 Agree
13. Do you smoke? No Yes

14. Is your motivation to make American friends high or low?

Low 1 2 3 4 High
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15. Have you interacted with Americans before? No Yes

16. So far, how do you feel about your relationship with your roommate?

Not satisfied 1 2 3 4 Satisfied

17. So far, have you spent much time with your roommate?

Very little 1 2 3 4 much
18. So far, has your roommate been willing to help you when you needed it? No Yes
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Appendix B: First Questionnaire for the Experimental American students

1. Age: years old
2. What year in OSU: Freshman, Sophomore, Junior, Senior, Graduate
3. Sex: Male Female

4. Ethnic Background: Afro-American, Asian-American, Euro-American, Asian,

Hispanic, Other

5. Nationality:
6. Major:
7. Interests, Hobbies & Sports;

8. Have you taken foreign language classes? No Yes

Which?
9. Have you taken classes on foreign cultures? No Yes

Which?

10. Have you traveled abroad before this? No Yes

Where?
11. Have you lived abroad before this? No Yes Where?

years

12. a) Do you think it would be better to be a citizen of the world than of any particular

country? Disagree 1 2 3 4 Agree
b) Do you think it is okay to permit the immigration of foreign peoples even if it

lowers your standard of living? Disagree 1 2 3 4 Agree
c) Do you think that war is justifiable if it is the only way to protect your national

rights and honor ? Disagree 1 2 3 4 Agree
13. How do you rate yourself on the following characteristics?

Shy 1 2 3 4 Friendly

Closed to new experience 1 2 3 4 Open to new experience

Generally pessimistic 1 2 3 4 Generally optimistic

Find it easy to talk about yourself 1 2 3 4 Find it difficult to talk about yourself

Try to change the situation to fit you 1 2 3 4 Try to fit yourself into a situation

14. Do you usually have many friends or only a very few close friends?

Very few close friends 1 2 3 4 Many friends
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15. Is it your habit to stay up late studying or talking with friends (for example after

midnight) or do you prefer to go to bed comparatively early?

Go to bed early 1 2 3 4 Stay up late

16. Approximately how much do you study per day?

1 2 3 4 5 more than 5 Hours

17. Do you have a part-time job? No Yes

18. Do you smoke? No Yes

19. Have you interacted with Japanese before? No Yes

20. Did you request for a foreign student as your roommate for this fall term? No Yes
21. So far, how do you feel about your relationship with your roommate?

Not satisfied 1 2 3 4 Satisfied

22. So far, have you spent much time with your roommate?

Very little 1 2 3 4 A lot
23. So far, has your roommate been willing to help you when you needed it? No Yes
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Appendix C: First Questionnaire for the control American students

1. Age: years old
2. What year in OSU: Freshman, Sophomore,

3. Sex: Male, Female

4. Ethnic Background: Afro-American, Asian

Hispanic, Other
5. Nationality:
6. Major:

7. Interests, Hobbies & Sports;

Junior, Senior, Graduate

-American, Euro-American, Asian,

8. How do you rate yourself on the following characteristics?

Shy 1 2 3 4 Friendly

Closed to new experience 1 2 3 4 Open to new experience

Generally pessimistic 1 2 3 4 Generally optimistic

Find it easy to talk about yourself 1 2 3 4 Find it difficult to talk about yourself

Try to change the situation to fit you 1 2 3 4 Try to fit yourself into a situation

9. Do you usually have many friends or only a very few close friends?

Very few close friends 1 2 3 4 Many friends

10. Is it your habit to stay up late studying or talking with friends or do you
prefer to go to bed comparatively early?

Go to bed early 1 2 3 4 Stay up late
11. Approximately how much do you study per day?

1 2 3 4 5 more than 5 Hours

12. a) Do you think it would be better to be a citizen of the world than of any particular

country? Disagree 1 2 3 4 Agree

b) Do you think it is okay to permit the immigration of foreign peoples even if it

lowers our standard of living? Disagree 1 2 3 4 Agree
c) Do you agree that war is not justifiable even if it is the only way to protect our

national rights and honor. Disagree 1 2 3 4 Agree

13. Do you have a part-time job? No Yes

14. Do you smoke? No Yes
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15. So far, how do you feel about your relationship with your roommate?

Not satisfied 1 2 3 4 Satisfied

16. So far, have you spent much time with your roommate?

Very little 1 2 3 4 much
17. So far, has your roommate been willing to help you when you needed it? No Yes
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Appendix D: Second questionnaire for the Japanese students

1. Please circle how you have felt about the relationship with your
roommate?

1 highly satisfied 2 satisfied 3 level 4 disappointed 5 very disappointed

2. How often did you spend time together? Rarely Sometimes Frequently
How?

3. Did you help each other? No Yes How often? Sometimes Frequently
How?

4. Was there anything that disturbed you about your relationship withyour
roommate?

5. Did you have any problem with your roommate? Yes No

Did you talk about it to your roommate? Yes No

How did you solve the problem?

6. Has your roommate invited you to his/her home? Yes No

How will you spend Thanksgiving holiday?

7. How would you describe your roommate's personality.

8. Did your relationship with your roommate increase your knowledge about
American culture? Yes No

For example?

9. Do you want to keep your roommate for next term? Yes No

10. Has your roommate been changed? Yes No

What reason did she or he give to you about moving out?
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Appendix E: Second Questionnaire for the Experimental American Students

1. Please circle how you have felt about the relationship with your
roommate?

1 highly satisfied 2 satisfied 3 level 4 disappointed 5 very disappointed

2. How often did you spend time together? Rarely Sometimes Frequently
How?

3. Did you help each other? No Yes How often? Sometimes Frequently
How?

4. Was there anything that disturbed you about your relationship with your
roommate?

5. Did you have any problem with your roommate? Yes No

Did you talk about it to your roommate? Yes No

How did you solve the problem?

6. Have you invited your roommate to your home? Yes No

Comments

7. How would you describe your roommate's personality?

8. Would you like to go to Japan or visit your roommate in Japan someday? Yes No

9. Do you want to keep your roommate for next term? Yes No

10. Has your roommate been changed? Yes No

Why did you move out or what reason did she or he give to you about moving out?
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Appendix F: Second Questionnaire for the Control American Students

1. Please circle how you have felt about the relationship with your
roommate?

1 highly satisfied 2 satisfied 3 level 4 disappointed 5 very disappointed

2. How often did you spend time together? Rarely Sometimes Frequently
How?

3. Did you help each other? No Yes How often? Sometimes Frequently
How?

4. Was there anything that disturbed you about your relationship with your
roommate?

5. Did you have any problem with your roommate? Yes No

Did you talk about it to your roommate? Yes No

How did you solve the problem?

6. How would you describe your roommate's personality?

7. Do you want to keep your roommate for next term? Yes No

8. Has your roommate been changed? Yes No

Why did you move out or what reason did she or he give to you about moving out?
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Appendix G: Cover Letter for the Experimental American Students

October 18, 1991

Dear

Hello, my name is Fumiko Nakamura-Ruby. I am a graduate student in Anthropology at

Oregon State University.

I am working on a project for my master's thesis concerning intercultural and interpersonal

communication in the resident hall environment. For this project, I am conducting a survey.

As a result of random sampling, your name has been selected from the name list of the

Student Housing Office. In addition to this initial questionnaire, you will receive a second

questionnaire before Thanksgiving holiday. I would appreciate your cooperation in

answering and returning both questionnaires. Your answers are confidential and the names

of participants are not known by anyone except me. In addition, to further maintain

confidentiality the questionnaires are identified only by number, not name. The

information is needed to make statistical observations. Your response is not read by anyone

except me. Therefore there is no chance for your roommate to see it. Please be assured that

your name and any information about you will be protected. Participants will remain

anonymous in any published results. You have the right to decline to participate if you so

desire. If you have any further questions, please call me. My telephone number is 737-3949.

I would appreciate your participation in this survey. I have enclosed a questionnaire and a

self-addressed return envelope. Please complete this questionnaire and return it to me by

campus mail at the Anthropology Department by October 28. (The campus mail box is

located on the grand floor of your dorm, ask at the front desk for its exact location.)

Thank you for your cooperation.

Sincerely,

Fumiko Nakamura-Ruby


