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It was the purpose of this study to investigate the educational,

occupational, and personal experiences of the 1967 graduates from the

Roseville Joint Union High School District over a five year period

(1967-1972). Also, the study was designed to secure data concerning

the attitudes of these graduates concerning their perception of the

district's curriculum and guidance program.

The sample consisted of 443 1967 graduates of the Roseville

Joint Union High School District, Roseville, California. In addition,

for comparative purposes, the Roseville class of 1972 was surveyed

with a pre-graduation questionnaire. The study itself was a five

year longitudinal survey. In 1967 a pre-graduation questionnaire was

administered followed by a first-, third-, and fifth-year post-gradua-

tion questionnaire. Each of the questionnaires was designed to elicit



Approximately two-thirds of the 1967 graduates, with relatively

equal percentages of females and males, attended a post-high school

educational institution. Ninety percent of the graduates who continued

their education were satisfied with the first school they attended and

65 percent of this group felt that their high school education had ade-

quately prepared them for further schooling. However, nearly half

of these subjects received a first-term college GPA of less than 2.0.

The high school courses most highly valued were English and

business. The courses for which a higher priority was assigned five

years after graduation, compared with value given at time of gradua-

tion, are: mathematics, industrial arts, and homemaking. The

graduates believed their greatest dificiencies to be English (for males)

and mathematics (for both sexes). Responses indicated that personnal

contact with teachers ranked highest as the school experience which

had the greatest affect on the subject; athletics was second; and a

specific course third.

The 1967 graduates expressed a strongly felt need for counsel-

ing assistance in making educational plans, selection of high school

courses and vocational counseling, but believed little counseling was

needed in the areas of personal problems and self-understanding.

The data indicated that a review of the role of the counselor

should be made to determine how it can be augmented to ,make it a

service which is perceived by students as an essential part of the



information regarding the subjects' post-high school educational

training, occupational experiences, personal experiences, and an

evaluation of the school's curriculum and guidance program. Also,

the transcript of each subject who attended college the fall term of

1967 was obtained. Response to the first-year questionnaire was

nearly 90 percent while the questionnaires mailed three and five

years from the time of graduation yielded a two-thirds response.

Questions that subjects were asked to answer involved these

key aspects:

1. Occupational experiences and satisfaction
2. Post-high school educational experiences and degree of satis-

faction and success
3. Marital and residential status
4. Evaluation of high school guidance and counseling program
5. Evaluation of high school curriculum

The data obtained were analyzed to discover if pertinent differ-

ences regarding these aspects existed between and/or among:

(1) females and males, (2) subjects who had taken a college prepara-

tory program and those who had pursued a non-college preparatory

course of study, and (3) top quartile, middle half and bottom quartile

subjects (as determined by high school GPA).

A high degree of agreement between the 1967 graduates'

anticipated and actual course of action the year following graduation

was evident. Nearly 90 percent of the first-year respondents indi-

cated they were satisfied with their educational-vocational choices

and three-fourths of the fifth-year respondents repeated this view.



educational program. Since the subjects of this study indicated

parents are the greatest influencing factor upon a student in making

educational and vocational decisions, it is suggested that more

counseling contact with parents be one of the functions that receives

high priority.
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A LONGITUDINAL FOLLOW-UP STUDY OF HIGH SCHOOL
GRADUATES AND THEIR EVALUATION OF A

CURRICULUM AND GUIDANCE PROGRAM

CHAPTER I

INTRODUCTION

Rapid and extensive technological development and a resulting

increase in the complexity of modern living characterize today's

society. These developments are reflected in the education of

today's youth. The role of the public school is central to meeting the

demands for coping with, if not understanding, the complexities of

living in the latter half of the twentieth century. Commenting on this

phenomenon, Gerald Unks (1971) observes:

In less than a century the United States has moved from one
social order, through another, into the mass urban-technical
society. This historic leap has taken place at a speed
unprecedented in man's existence. At the same time, the
nation's stock of values and fundamental beliefs has changed
much more slowly. . . . The presence of an older belief
structure and a new social order has created the conflict
and confusion that characterize life in the United States
today. The school has done little to eliminate this conflict
and confusion (p. 229).

If Unks' conclusion is correct, then it is essential that the nation's

educators work in an unprecedented manner to master the intricacies

of modern curricula, school desegregation, federal involvement,

assessment and evaluation, and a multitude of other factors more
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local in nature. Only then will today's schools begin to master

today's complexities.

The need for educators to exercise leadership in meeting these

challenges is no more apparent than in the secondary schools. A

report of the National Commission on the Reform of Secondary Educa-

tion by Brown (1973) states:

The American high school has become a beleaguered insti-
tution. Everyone agrees that the high schools are in
difficulty, but there agreement ceases; even before they
arrive at proposals, experts find themselves arguing about
what is wrong and about the source and size of the trouble
(p. 8).

To meet these challenges, innovations which focus upon a student-

centered program which provides meaningful experiences for every

pupil are required. Depersonalized educational institutions will no

longer be tolerated. According to Weinberg (1971, p. 492),

"Students are demanding educational reform, in the direction of a

more humanistic education where there is freedom for the individual

to explore the limits of his own potentials. "

Throughout the nation there are individuals, as well as

organized groups, which seek answers to the numerous questions

confronting the public schools. Of necessity, educators are exploring

new avenues for self-evaluation, decision making, and planning for

the future. Educators and laymen alike believe that secondary educa-

tion has not kept abreast of the times. Many people, in fact, concur
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with Thompson (1973 lecture) who feels the demands of life require

more education than is offered today. Compulsory education, she

believes, falls short in several areas:

a. Schools are not using the advanced findings available to

them.

b. Schools are not exploiting the student's strong points.

There is uneven development in the child.

c. Schools do not recognize individual differences,

American secondary schools have been seriously criticized for

not adequately preparing youth for success in colleges and universi-

ties. At the same time these same schools have been criticized for

not meeting the occupational needs of youth. There are many who

echo Seltzer's (1971) belief that a more realistic assessment of the

vocational education opportunities in the United States is needed so

that the condition we now have of too many Ph. D. 's in philosophy,

political science, physics, and other specialty areas and too few

plumbers, electricians, and other craftsmen can be avoided, Or, as

Trippe (1966) states,

We have come through a period of increased emphasis on
academic excellence, only to be caught-up short for
sacrificing more than half of the school population for the
benefit of the more talented, college-bound pupils (p. 242).

The result of these criticisms and counter pressures places secondary

education in a conflict situation. Schools must provide appropriate
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programs in both the academic and vocational areas or incur the

wrath and criticism of the public served.

"Comprehensiveness" is one way to judge the excellence of a

high school. A comprehensive high school is expected to provide an

education for all youth, regardless of ability, interest, sex, or race.

Conant (1959), the leading advocate of the comprehensive high school

in the 1960's, indicates that the three main objectives of a compre-

hensive high school are: (1) to provide a general education for all

future citizens, (2) to provide good elective programs for those who

wish to apply their acquired skills immediately upon graduation, and

(3) to provide satisfactory programs for those whose vocations will

depend on their subsequent education in a college or university.

Malone (1971), in much the same vein, explains that the comprehen-

sive high school is an historical outcome of the efforts of American

education to provide quality education for its adolescent clientele. He

believes comprehensiveness, quality, and equality are the essential

terms in discovering what makes a good high school and urges that a

vision of comprehensiveness be constantly tested by a staff over a

period of years.

Despite the strong movement toward "comprehensiveness, "

professional opinions pertaining to educational matters have spread

out in many directions. Educators and interested groups examine

nearly every educational issue. The many critical observations
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concerning public schooling, particularly apparent during the past

five years, indicate that the educational public, both professional and

lay, has a dearth of objective information upon which to base its

current philosophies, policies, and procedures. The major changes

in the schools in the past decade as well as changes proposed for the

future clearly demonstrate the need for substantive objective informa-

tion about today's schools (Trent and Medsker, 1968).

Conflicting talk of educational change reflects great competition

for the tax dollar in an era of growing reluctance on the part of

voters to increase taxes to pay for these changes. Today it is

commonplace to state that voters are unlikely to pass a levy for

schools unless they are convinced that education is serving a worth-

while purpose. One way for a school to make accurate assessments

regarding the effectiveness of its program is to determine the post-

school status of its graduates who, of course, are the chief con-

sumers of any school district's educational program.

Guidance programs are essential elements in the programs of

secondary schools and follow-up studies are necessary to determine

their effectiveness. Humphries, Traxler and North (1967) contend

that without a follow-up program, counseling services cannot be

properly evaluated. The guidelines for implementation of the

American School Counselors Association (ASCA) statement of policy

for secondary school counselors, revised in 1967, emphasizes that
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follow-up programs constitute one of ten basic guidance functions.

William Sartorius (1963), Superintendent of the Baltimore

County Public Schools, reinforces this view when he points out,

The continuous examination and evaluation of the schools'
success in achieving their purpose is an important responsi-
bility of every school system. Systematically collected,
organized information derived from such evaluative efforts
can serve two purposes. First, it enables the schools to
appraise their effectiveness in fulfilling the aims they have
identified. Secondly, it provides an essential basis for
decision making and planning for the future. Of course,
sound decision making and planning requires accurate and
timely data from many different sources. One essential
source of data is the regular follow-up information provided
by graduates of a school system (Forward).

Public education recognizes the graduate as a product possess-

ing different skills. No doubt educators could learn something from

industrialists who seek positive ways to improve their products.

Dorothy Sayers (1973) notes:

The businessman's reputation is in the long run his liveli-
hood. An anonymous purveyor may sand his sugar or put
paper in the soles of the shoes he sells; but if the manufac-
turer of brand name shoes does so, his victims will talk;
his bad name will be bandied about (p. 47).

Schools are frequently talked about, hopefully their image is

not "bad. " But careful examination of the schools' product, the

graduate, may indicate the need for change. Thus in the field of

guidance, as in other educational fields, a follow-up study which uses

the questionnaire technique can be of value and can provide data

pertinent to revealing the efficacy and appropriateness of current

school programs.
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Purpose of the Study

The purpose of this study, in light of the social complexities

described in the Introduction, reflects the author's intention to

investigate the educational, occupational, and personal experiences of

the graduates from the Roseville Joint Union High School District

over a five year period (1967-72). This investigation has secured data

about the attitudes of these graduates concerning their perceptions of

the general effectiveness of the Roseville Union High School

District's guidance department and educational program.

More specifically, from its inception the study has been

designed to gather information to provide pertinent data about:

(1) post-high school occupational activities of graduates, (2) reactions

of graduates to their high school counseling experiences, (3) reactions

of graduates regarding high school educational opportunities and their

post-high school educational activities, (4) reactions of graduates

regarding school community and its influence on them while in high

school and after graduation. Also, it is a purpose of this study to

discover what similarities and differences exist, regarding the afore-

mentioned factors, between and/or among the following:

1. Female and male

2. Subjects who had taken a college preparatory program and

those who had pursued a non- college preparatory program
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3. Top quartile, middle half, and bottom quartile subjects

(placement determined by high school GPA)

Statement of the Problem

California's Senate Bill One (1968) states that, "The governing

board of every school district shall evaluate its educational program,

and shall make such revisions as it deems necessary. " Further

indication of the need for evaluation is found in California's statewide

testing bill, Assembly Bill 1168 (1969). The basic purpose of this

legislation was to provide school personnel with a means of deter-

mining how much students have learned.

However, it is this investigator's opinion that the methods of

evaluation currently used as a result of this legislation do not provide

educators with a complete picture concerning the extent to which a

school's educational program meets its students' needs. Succinctly

stated, evaluation of the education process demands the development

of a variety of data bases. A follow-up study such as this establishes

one of those data bases.

To particularize, in 1970 the Accreditation Committee of the

Western Association of Secondary Schools and Colleges (WASC)

issued a report for the Roseville High School District. That report

recommended a follow-up study be conducted to ascertain the extent

to which the needs of students from said district were being met. The
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Accreditation Committee requested that the results of this study be

made available prior to the next accreditation evaluation due during the

1974-75 academic year.

Besides the official request for a follow-up study by WASC,

the guidance department of the Roseville Joint Union High School

District had faced the prospect of being victims of a school budget

crisis in 1968. Although the department ultimately survived this

crisis, after all guidance and counseling services had been elimi-

nated for 1968-1969, their restoration in 1969 witnessed a change in a

counselor-pupil ratio of 1:300 to 1: 600.

The problem explored in this study, then, becomes: (1) to

determine the post-graduate educational, vocational, and personal

status of the class of 1967 at the Roseville Union High School District,

for a five year period, and (2) to assess the effectiveness of the

district's curriculum and guidance department.

While the Roseville Union High School District may or may not

be typical of high schools, the results of the follow-up study reported

in this dissertation might offer clues about the effectiveness of high

school curricula and guidance programs in general and insights into

the immediate post-high school careers of graduates in general.
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Definition of Terms

For the purpose of this study, the following definitions are

applicable.

Average Achievers (Quartiles 2 and 3) refers to the 221

1967 Roseville High School graduates who attained an overall grade

point average of between 2.0 and 2,7 for their four year high school

career, This grade point average places these subjects in the

middle half (25th to 75th percentile) of their class in terms of

academic achievement.

College Preparatory Program or Course of Study refers to a

series of prescribed courses designed to prepare students to pursue

a post-high school academic course of study.

Curriculum refers to all the class-related activities experienced

by students while attending high school.

Extra-curricular Activities means those non-class activities

which include such experiences as student government, student publi-

cations, athletics, dramatics, and debate.

Follow-up means the gathering of information through the use of

questionnaires from students who graduated from Roseville High

School in 1967.

GPA is the grade point average earned by a subject for all

courses taken during grades nine through twelve inclusive.
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Graduates refers to those students who have completed the

prescribed high school courses for graduation.

High Achievers (Quartile 4) indicates the 111 1967 Roseville

graduates who attained an overall grade point average above 2.7.

This grade point average placed these subjects in the top quartile of

their class in terms of academic achievement.

Low Achievers (Quartile 1) are the 111 1967 Roseville gradu-

ates who attained an overall grade point average below 2.0. This

grade point average placed these subjects in the bottom quartile of

their class in terms of academic achievement.

Non- college Preparatory Program_ or Course of Study describes

a series of courses which was quite general; some of these courses

were vocational in nature and not designed to prepare students to

pursue an academic course of study at a college or university.

Permanent Record refers to the student's official high school

record. This record lists all pertinent data regarding the student and

his educational activities throughout his high school career.

Questionnaire refers to an instrument specifically designed for

use in this study to gather information about the graduates. First,

third, or fifth year questionnaire refers to the year(s) after graduation

from high school in which the questionnaire was sent to the subjects

of the study.

Pre-graduation Questionnaire refers to an instrument
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specifically designed for use in this study to gather information from

subjects just prior to their completing high school.

Respondent refers to those graduates who returned the question-

naire.

Study Subjects are the 443 1967 graduates of the Roseville Joint

Union High School District of Roseville, California.

Subjects refers to some or all of the graduates of the Roseville

Joint Union High School District for 1967 and/or 1972.

Limitations of the Study

A unique characteristic of a follow-up study such as this one is

its limited application to the educational program in the specific

geographic location which it represents. The present study was con-

fined to members of the graduating classes of 1967 and 1972 of the

Roseville Joint Union High School District of Roseville, California.

An analysis of the limitations and biases related to follow-up studies

is presented by Goode and Hatt (1952) and Rummel (1964). The

findings of this study and the implications derived are subject to

these limitations and are applicable only to the participating schools

under the conditions which existed at that time.

Summary

Nearly everyone in the United States is affected, in some
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fashion, by public education. Not only has school attendance

increased, but the financial cost of education has taken a sharp rise.

For example, data from the report, California Public Schools

Selected Statistics (1971-72, p. 34) show that the 1966-1967 expendi-

ture per high school pupil in average daily attendance in California

was $762; in 1971-72 the expenditure was $1,092, an increase of

43 percent during the five year period cited.

Education is a major constructive force in human development

and is necessary for the healthy growth of the individual and society.

Since education plays a central role in our society, it is essential that

it be continuously evaluated. Its strengths and weaknesses must be

identified so that strategies for better meeting its stated objectives

can be implemented.
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CHAPTER II

REVIEW OF LITERATURE

Current educational trends stress accountability for school

programs and follow-up studies have become increasingly important

as part of the measure of school effectiveness. This is the position

taken by Pate (1971), who comments:

The follow-up study of the future will be a study of the
total secondary school effort. That prediction is based on
the current trend toward educational accountability, If that
trend continues, the total school effort will be assessed by
follow-up studies designed to determine if long range
objectives have been met. In such a situation, the relation-
ship of the guidance program to the total school effort will
need to be determined (p. 293).

Follow-up studies were described as an integral part of the

counselor's role and function in the American School Counselor

Association's statement of policy. According to Trent and Medsker

(1968), there is an obvious need for more information about the com-

plex factors that affect decisions regarding college, careers, and

ultimately life satisfactions. Nevertheless, Trent and Medsker

observe;

Despite the urgent need, information on the factors that
determine students' post-high school pursuits is scarce,
particularly on those factors that may affect decisions about
going to college and also college performance. Still less
is known about the personality and vocational development of
young adults who follow different post-high school pursuits
(Preface).
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Lack of research has been the nemesis of many practicing

counselors. Bernard and Fullmer (1969) point this out when they

note that it is considered the "Wednesday Child" of a guidance pro-

gram and they are supported by Kremer (1970) who states:

. . . a brief review of the literature on follow-up studies
seems to suggest that this is probably the single most
neglected area of guidance within the schools. For example,
one author (Myers, 1949) refers to follow-up work as the
"step-child of the guidance family" while another more
current commentary (Hutson, 1968) holds that such studies
are made only sporadically, that they are often poorly done,
and that few schools conduct follow-up studies as a regular
practice (p. 228).

To check the validity of such statements, Kremer conducted a study

involving 100 randomly selected high schools in Illinois in 1968-69

The purpose of his study was to determine the quality and quantity of

follow-up studies conducted by the 100 high schools he contacted.

After making an analysis of his data, Kremer concurred with the

statements made by Myers and Hutson.

Gamsky (1970) also supports the generally negative view toward

follow-up studies and like evaluation procedures when he writes:

. . . for the past fifteen years, everyone who has reviewed
research pertaining to the evaluation of counseling programs
has arrived at the same conclusion; i. e. , although there is
general recognition of the need for evaluation of counseling
services, there is little evidence that this need is being
met (p. 36).

He feels that one is forced to conclude that (a) counselors in schools

are not evaluating the services they render; or (b) if they are doing

research, they are not reporting it.
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The demands on counselors have often been so pressing that

systematic investigation into the effectiveness and efficiency of the

processes and product of guidance work has, paradoxically, been

ignored (Thoresen, 1969). Thoresen states, "We are too busy

counseling to seriously question the consequences of what we do and

how we do it" (p. 264). From a different perspective, Krumboltz

(1969 ), urging evaluation of counseling programs, states:

If one accepts the position advanced by behavioral counselors
that outcome rather than processes are the legitimate focus
for evaluations of guidance, then follow-up activities would
become the method of evaluation of guidance programs (p. 5).

Recent Follow-up Studies

In January, 1973, this investigator made a search of the

Education Retrieval Information Center (ERIC) and discovered 74

references to follow-up studies of secondary school students. The

period of time covered in these studies ranged from 1966 through

1972. The descriptors used in the search were:

1. Counseling Services

2. Educational Opportunities

3. Follow- up Studies

4. Graduate Surveys

5. High School Graduates

6. Longitudinal Studies

7. Post-secondary Education
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An investigation of the 74 references revealed that most of the follow-

up studies were concerned with an evaluation of only one aspect of a

comprehensive high school's total program, i. e. , agriculture,

business, etc. Only seven of the 74 listed in ERIC appeared to be

relevant to the purpose of this study. Each of the seven studies was

funded by the United States Office of Health, Education, and Welfare

and involved a significant number of graduates from a large geographic

area. One study involved 23 counties of west Kentucky, one concen-

trated on high school graduates from a single county, Baltimore

County, Maryland; two dealt with a statewide follow-up, Georgia and

Hawaii; three were follow-ups of graduates from school districts

extending over different communities located in California, Idaho,

and Pennsylvania. While each of the seven studies focused upon its

own hypotheses, all expressed concern in the areas of: (a) occupa-

tional activities of graduates, (b) post-high school educational

activities, (c) evaluation of guidance and counseling programs, and

(d) assessment of school curriculum.

The data collected in the west Kentucky follow-up study resulted

in this conclusion:

. . as soon as financially feasible a statewide follow-up
study should be initiated to provide answers to specific
questions for comprehensive analysis of various school
situations of critical concern at both state and local levels
(p. 4).
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Occupational Activities of Graduates

The occupational activities of graduates was a pertinent area of

concern for most of the seven studies; however, it was a major con-

cern of the Hawaii investigation. A survey conducted by the Hawaii

State Department of Education. yielded this recommendation:

Clearly, the high degree of inconsistency of occupational
activities with plans indicates to educators that vocational
guidance and instructional programs must coincide to prepare
(for long-range planning) those who contemplate terminating
formal education (p. 55).

This contention is supported by findings from the 1966 Georgia High

School Graduate Survey as well. The authors of this study state that

plans must be made by Georgia educators to better accommodate the

student who views high school as terminal education.

Educational Activities of Graduates

The assessment of post-high school educational activities also

was a factor considered in the seven studies. Data from the Baltimore

County study show that 53 percent of the June, 1967, graduates who

responded to the survey questionnaire six months after graduation

were continuing their education on a full-time basis. Only a slightly

different situation was shown by the data presented in the Hawaii

study; 66 percent of the 1968 graduates of Hawaii's public and private

high schools were attending a post-high school educational institution

eight months after graduation.
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The west Kentucky study, however, was not as optimistic as

the Baltimore and Hawaii investigations visa vis this point. Among

the 1965 west Kentucky male graduates who dropped out of college,

33 percent reported they dropped out after one year or less and 49

percent dropped out with less than two years of post-high school

training. And, in like vein, the follow-up study of the Pocatello and

Idaho Falls High School graduates revealed that over 50 percent of

those entering college dropped out within the first two years.

The follow-up study of three school districts in California

indicated that graduates over-predict their college plans and under-

predict the actual probability of work. Also, the data from this study

show that students from middle or lower socio-economic backgrounds

are as likely to predict they will continue their schooling beyond high

school as are students from high socio-economic homes.

Guidance and Counseling Programs

An evaluation of the guidance and counseling programs was also

included in the seven studies cited. Data from the Pocatello and

Idaho Falls study revealed that the guidance program in the schools

surveyed was generally inadequate and ineffective for the majority

of the students. A similar conclusion was reached in a follow-up of

high school graduates from three cities in Pennsylvania. The authors

of the Pennsylvania study found that a majority of the subjects
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included in the investigation could not recall being reached by their

counselors. Conversely, however, the Georgia study found that

counselors were ranked by students as their best source of informa-

tion about post-high school careers.

The study conducted in three school districts in California

showed that the graduates overwhelmingly expressed (a) the need for

more personalized counseling, (b) a desire to spend more time with

the counselors for present and future planning, (c) the belief that top

priority should be given to disseminating more concise information

regarding occupations, and (d) the feeling that additional literature

describing colleges and their entrance requirements should be provided

for students. Likewise, similar results were found in the follow-up

study of 1967 Baltimore County High School graduates. The data

from this study indicated that nearly three-fifths of all graduates who

responded to the survey questionnaire were interested in receiving

post-high school educational, personal, and/or vocational guidance

services.

School Curriculum

Another factor of concern in most of these studies was an

assessment of the school's curriculum. The Georgia study indicated

that a reevaluation of subject matter is needed; many students rated

some subject areas as unimportant or useless. Likewise, the
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three-district study in California concluded that there was a need for

strengthening or reevaluating various areas of the academic curricu-

lum; foremost among them, English, mathematics, and science.

The results from the Pocatello and Idaho Falls follow-up survey

motivated its author to remark, regarding curriculum, that educa-

tional programs in the two high schools studied were not adequately

meeting the needs of their graduates relative to occupational informa-

tion, vocational training, and post-high school job placement. And

data obtained from the Pennsylvania study show that less than one-half

of the male graduates obtained jobs which were directly related to

their training, but graduates who had pursued a course of study which

was of a vocational nature had greater employment stability, received

more rapid increase in earnings, and received higher average monthly

salaries during the three year period following graduation than did

their peers who had not taken a vocational course of study.

Summary

The use of a follow-up study is one of the best known means by

which to acquire information pertaining to the educational, vocational,

and personal experiences of former students and their attitudes

regarding the school's curriculum and guidance program. However,

those who have reviewed the literature relating to the follow-up of

high school graduates tend to conclude that the quantity and quality of
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such research leaves much to be desired. While the seven follow-up

studies reviewed by this investigator do touch upon major areas of

concern for guidance counselors, they also reveal that more follow-up

research is needed. No localized study, such as the subject of this

dissertation or any one of these seven investigations, can provide

definitive answers to the questions concerning the counseling needs of

students. Each such study is but a piece of a much larger mosaic- -a

mosaic just being created. Each of these pieces is an independent

data base for more general theoretical work on the state of high school

guidance. While each localized data base is valuable to its own school,

it is also valuable as an addition to the body of fact and lore which

undergirds the theories which must be developed and tested. In a

real sense, then, this study can be added to those seven in such a

way as to increase the knowledge needed before change and improve-

ment in high school guidance can be made.
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CHAPTER III

DESIGN OF THE STUDY

The initial planning for this follow-up study began in the fall

of 1966. At that time the head counselors from the two high schools

of the Roseville Joint Union High School District formulated a general

proposal which was submitted to the district administrators for their

consideration. Soon after receiving approval from the administration

to proceed with the project, a committee was selected to assist in

formulating the specific aspects of the proposed follow-up study. The

committee was composed of students, teachers, counselors, and

administrators. Several meetings were held during the winter and

spring of 1967, with the first two meetings devoted to a discussion

regarding the purpose of the study. At those meetings it was decided

that the major objectives of the study would be:

1. To discover the actual activities of former students, especially

in relation to their anticipated activities.

2. To gather the opinions of former students concerning the value

of the school's curriculum and counseling services in relation

to their post-high school activities.

Another major function of the committee was determining what

follow-up data should be obtained and how it should be collected. The

committee decided that the study should encompass a five year time
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period, commencing with the administration of a pre-graduation

questionnaire in 1967. This pre-graduation questionnaire was to be

followed by questionnaires sent to all subjects the first, third, and

fifth year following their graduation from high school. Also, the

transcript of each subject who attended college in the fall term of

1967 was to be obtained.

The questionnaires used in this study were constructed,

evaluated, and revised several times prior to final committee

approval. The primary source for questions used was questionnaires

utilized in follow-up studies conducted by graduate students at the

University of California, Davis and California State University,

Sacramento (these questionnaires were from several master's and

doctoral theses). Ease and accuracy of response and tabulation was

a factor that received considerable attention.

The questionnaires were designed to elicit information in the

following areas:

1. Post-high school educational training

2. Occupational experiences

3. Personal data such as marital status

4. Evaluation of the school's curriculum

5. Evaluation of the guidance and counseling program

After all questionnaires were constructed, a key sort card was

designed on which to store the collected data. The data contained on
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this card included information obtained from the graduate's permanent

high school record, his first term college grades, and his response

to the first, third, and fifth year questionnaires. A few months

prior to mailing the fifth year questionnaire, the author of this study

added several questions to the original questionnaire designed for that

year. Therefore, the key sort card does not contain all the data

obtained from those graduates who returned that questionnaire.

Many of the questions added were from previous questionnaires used

in this study or the pre-graduation questionnaire administered to the

1972 graduates. Thus, a comparison could be made between responses

to this questionnaire and responses made by the same subjects pre-

viously or responses given by a different population sample (1972

graduates).

Population and Setting

Descriptive information about the community in which the

subjects of this study lived is important to understanding the data

collected. The city of Roseville, population 20,000, is located 15

miles east of Sacramento, California. The majority of wage earners

in Roseville work outside the community, with the state and federal

governments offering the principal source of employment. Also, the

Southern Pacific Railroad Company, since its main west coast repair
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shops are located in Roseville, employs a large number of the

residents.

The socio-economic status of the people residing in the Rose-

ville High School District's attendance area varies greatly. However,

the majority fall into the lower-middle class category. The racial

composition of Roseville Union High School District is 99 percent

Caucasian, 1 percent Negro and Oriental. Approximately 10 percent

of the Caucasian group are Mexican-American.

The Roseville Joint Union High School District has five feeder

elementary school districts. The Roseville City Elementary School

District graduates approximately 400 eighth grade pupils annually.

This accounts for nearly half the freshman enrollment at the district's

two high schools. The remaining freshman enrollees are evenly

distributed from the other four elementary school districts.

Sierra College, which is located five miles east of Roseville in

the community of Rocklin, is the community college which serves

students from the Roseville Union High School District and four other

high school districts located in Placer County. This college offers

a two year transfer program and it has several programs that are

vocational in nature. The enrollment of Sierra College is approxi-

mately 2,000, nearly half of which pursue a vocational course of

study. Registration data for this college show that nearly 60 percent

of the freshmen take an academic course of study. However, figures
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for those enrolled for more than one year show that only 40 percent

are registered in a college transfer program, thus indicating that

many of the continuing students transfer from an academic course of

study to a vocational program.

The Roseville Joint Union High School District has two high

schools, Oakmont High School with 1, 024 students, and Roseville

High School with an enrollment of 1,295 (based on May, 1967 figures).

The combined graduating classes of 1967 consisted of 443 pupils,

51 percent female, 49 percent male.

The attendance record of the subjects included in this study

shows that 69 percent attended one of the two schools within the

district for their entire high school career. Nineteen percent of the

subjects attended a school outside the district for more than two years

of their high school career and the other 12 percent attended one of

the Roseville high schools for five to seven semesters. During their

freshman and sophomore years, all of the subjects who lived in the

Roseville High School District's attendance area attended Roseville

High School since Oakmont High School was not in operation until the

fall of 1965.

The curriculum of both Roseville and Oakmont High Schools

was very similar between 1965 and 1967. This close similarity

resulted, in large part, from the fact that the new Oakmont High

School had not achieved its own identity during this time. Both
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schools offered college preparatory courses and vocationally oriented

courses. The minimal criteria for every student classified as taking

a college preparatory program involved successfully completing:

1. Two years of accelerated course work in English and social

science.

2. One year of algebra and one additional year of advanced

mathematics.

3. One year of a laboratory science class.

4. Two years of a foreign language or two years of a laboratory

science or two years of mathematics beyond algebra.

All other subjects in this study were classified as having pursued a

non-college preparatory course of study.

In October, 1964, all of the subjects of this study who were

attending Roseville High School were given the Henmon-Nelson

Intelligence Test and the Iowa Test of Educational Development. The

test results indicated, for all the subjects in this study who attended

the district school, a normal distribution of scores with the mean

scores slightly above the publisher's norms. The mean score

obtained on the various tests ranged from the 53rd to the 56th

percentile.
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Data Collection Scheme

This study is essentially a descriptive study and relies heavily

on survey data. The process involved in collecting these data utilized

seven steps.

Step one: Two weeks prior to the 1967 commencement exer-

cises, the future graduates were contacted in a senior social science

class. The counselors assigned to do this had as their primary

responsibility counselees from the ninth, tenth or eleventh grade.

These counselors were chosen as proctors in order to minimize any

biases which might result if the students' own counselors participated.

The purpose and format of the follow-up study were explained to these

1967 graduating seniors and then each student was assigned a number.

To insure anonymity for all survey responses, the subjects were

further assured that the personnel tabulating the questionnaire data

would not have access to the control sheet which matched the assigned

number with the subject's name. The students then were asked to

complete a pre-graduation questionnaire.

Step two: A personal data sheet on which specific data taken

from the subject's permanent record could be recorded was designed.

The data sought were:

1. School(s) attended

2. Number of semesters attended in the district
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3. Type of high school course of study taken (college preparatory

or non-college preparatory)

4. Sex

5. Class standing (based on overall grade point average for the

entire four year high school career)

Step three: A request for the fall term grades of the 1967

graduates was sent out in March, 1968, to all colleges and universities

which these graduates attended.

Step four: A one page questionnaire (first year questionnaire)

was sent to all subjects included in this study the last week of May,

1968. (All questionnaires mailed in this study included a cover letter

and a self-addressed, stamped envelope. ) Non-respondents received

a reminder card one week later. Ten days after sending the reminder

card, non-respondents were sent a second questionnaire.

Step five: In the last week of May, 1970, another questionnaire

(third year questionnaire) was mailed out. This one differed slightly

in content from the 1968 form. The procedure used to contact the

non-respondents was similar to the one used for the first year ques -

tionnaire.

Step six: In the last week of May, 1972, a third questionnaire,

called the fifth year questionnaire, was distributed. Eleven percent

of the study subjects did not receive this questionnaire since their

whereabouts after five years were unknown.
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Step seven: Two weeks prior to the 1972 graduation exercises

the seniors from both Roseville and Oakmont High Schools were askeA

to complete a pre-graduation questionnaire. This questionnaire was

based on items used in the various study questionnaires given the

1967 graduates. There were only 245 graduates in June, 1972, since

mid year graduation allowed nearly 50 percent of the graduation

class to leave school early. In previous years the district did not

allow mid-year graduation. However, a review of the permanent

records of the members of this class shows that those 1972 graduates

completing the questionnaire comprised a representative sample of

that year's graduating class based on type of course of study pursued,

grade point average, and sex.

The statistical procedure used in this study involved frequency

and percentage data reporting. The data obtained were analyzed to

discover: (1) post-high school occupational activities of graduates,

(2) reactions of graduates to their high school counseling experiences,

(3) reactions of graduates regarding high school educational oppor-

tunities and their post-high school educational activities, and

(4) reactions of graduates regarding the school community and its

influence on them while in high school and after graduation. Also, it

is a purpose of this study to discover what similarities and differences

exist regarding the aforementioned factors, between and/or among

the following:
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1. Female and male

2. Subjects who had taken a college preparatory program and those

who had pursued a non-college preparatory program

3. Top quartile, middle half, and bottom quartile subjects (place-

ment determined by high school GPA)

Summary

A committee composed of students, teachers, counselors, and

administrators designed this study as a five year longitudinal follow-

up of nearly 500 high school graduates. Its purpose was to discover

the educational, vocational, and personal activities of former

students and to obtain their opinion concerning the value of the

school's curriculum and counseling program. The data were obtained

from a pre-graduation questionnaire, followed by a questionnaire

mailed to each subject one, three, and five years from the time of

graduation in June, 1967. Also, transcripts were obtained after the

fall term following graduation for those subjects who attended a post-

high school educational institution. In addition, for comparative

purposes, a pre-graduation questionnaire was given to the 1972

graduates of this district.
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CHAPTER IV

FINDINGS

This study was conducted for the purpose of determining the

educational, vocational, and personal experiences of the 1967

graduates from the Roseville Joint Union High School District. Also,

the opinions of these students were obtained concerning the value of the

district's curriculum and guidance program. This chapter presents

an analysis of the data obtained from responses to the various ques-

tionnaires used. The data collected in this study have been organized

into tables which classify the subjects into 12 categories. The assign-

ment of graduates to a given category is determined by the subject's

sex, type of high school course of study pursued, and class standing

at the time of graduation. Table 1 provides an example of the format

used throughout the data summary. This table includes data regard-

ing the number of graduates who constitute a given classification

(number so classified). Also, the number and percent of subjects in

each category who responded to the first, third, and fifth year ques-

tionnaire are shown.

The response by the graduates to the first, third, and fifth

year questionnaires was quite favorable, with nearly 90 percent

(89 percent) of the subjects responding the first year. Response to



Table 1. Classification of Study Subjects and Their Response to the First, Third, and Fifth
Year Questionnaires.

GPA:

No. so classified*:

Number who
responded '68

Number who
responded '70

Number who
responded '72

College preparatory course of
study taken while in

high school

Non-college preparatory course
of study taken while in

high school
4-Q**

(51)

2&3-Q

(36)

1-Q

(2)

4-Q

(20)

2&3-Q

(73)

1-Q

(44)

N % N % N % N % N % N %

Female Subjects

48 94. 1 33 91.7 2 100.0 19 95. 0 63 86.3 35 79. 5

40 78.4 26 72.2 1 50.0 17 85. 0 51 69.9 26 59. 1

37 72.5 24 66.7 2 100.0 15 75.0 50 68.5 23 52, 3

(Continued on next page)



Table 1. (Continued)

College preparatory course of Non-college preparatory course
study taken while in of study taken while in

high school high school
GPA: 4-Q** 2 &3-Q 1-Q 4-Q 2&3-Q 1-Q

No. so classified*: (37) (59) (10) (3) (53) (55)
N % N % N % N % N % N %

Number who
responded '68

Number who
responded '70

Number who
responded '72

Male Subjects

36 97. 3 56 94.9 10 100.0 3 100. 0 43 81. 1 46 83. 6

28 75.7 39 66. 1 6 60. 0 3 100. 0 31 58. 5 26 47. 3

26 70. 3 41 69. 5 8 80.0 3 100.0 28 52.8 27 49. 1

The number in parentheses to the right indicates the number of graduates assigned to that category
which is based on subject's sex, type of high school course of study taken, and grade point average
achieved.

** Indicates those subjects who had a grade point average at time of graduation that placed them in
the top quartile of their class.
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the third year questionnaire consisted of slightly less than two-thirds

(66 percent) of the graduates, and return of the fifth year question-

naire was nearly the same as the response two years earlier. How-

ever, when the fifth year questionnaire was mailed, 52 of the subjects

were unable to be contacted and two were deceased. Thus, nearly

three-fourths (73 percent) of those who received this questionnaire

returned it.

The data show that the subjects, both male and female,

taken a college preparatory course of study responded in greater

numbers than those who followed a non-college preparatory course of

study. The first year tabulation indicated a 95 percent return by

students who had completed a college preparatory course while only

85 percent of those with a non-college preparatory program did so.

Third and fifth year responses show that nearly 75 percent of the

subjects who had taken a college preparatory program replied while

only 60 percent of the subjects with a non-college preparatory pro-

gram returned their questionnaires.

Half of the low achieving students returned the third and fifth

year questionnaires while three-fourths of the graduates from the top

quartile did so. An analysis of the data reveals that the graduate

least likely to respond was the non-college oriented male who

appeared, prior to graduation, in the bottom quartile. A somewhat

similar response rate was evident among the female non-college
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preparatory graduates who appeared in the bottom quartile. The non-

college male graduate who achieved an average high school GPA

showed approximately a 50 percent return rate for the third and fifth

year questionnaires. The highest response rate was among females

in the top quartile who had taken a non-college preparatory course of

study. Approximately three-fourths of this group responded to the

third and fifth year questionnaires as did the top quartile graduates,

both female and male, who had completed a college preparatory

program. This information should be kept in mind when considering

the data presented in this study.

Educational and Vocational Course of Action
Proposed and Taken by the Graduates

The educational and vocational course of action actively pursued

by Roseville Joint Union High School District students the year

immediately following their graduation compares closely to the

graduates' responses on the pre-graduation questionnaire (Table 2).

Nearly all the subjects who indicated that they wished to enter a four

year college or a community college transfer program actually did

so. Also, the data indicate that most of the subjects who planned to

work full-time, to join the military service, or to become housewives

followed this course of action.



Table 2. Educational and Vocational Course of Action Proposed and Taken by the Graduates.

Class of
1967

June
1968

of June of
1970

June of
1972

Class of
1972

N % N % N % N % N %

Military 31 7.0 32 8.1 45 15.3 24 8.5 13 5.3

Work (full-time) 67 15.1 51 12.9 101 34.4 133 46.8 46 18.8

Jr. college (voc. ) 109 24.6 61 15.5 12 4.1 3 1.1 43 17.6

Jr. college (acad. ) 137 30.9 101 25.6 18 6.1 12 4.2 91 37.1

4 year college 44 9.9 37 9.4 52 17.7 25 8.8 23 9.4

Trade & technical school 36 8.1 10 2.5 0 0.0 4 1.4 16 6.5

Student part-time --
employed part-time 0 0.0 56 14.2 26 8.8 22 7.8 0 0.0

Housewife (full-time) 9 2.0 13 3.3 19 6.5 46 16.2 5 2.0

Unemployed 0 0.0 33 8.4 21 7.1 15 5.3 0 0.0

Undecided 10 2.3 0 0.0 0 0.0 0 0.0 8 3.2

Total 443 99.9 394 99.9 294 100.1 284 100.1 245 99.9
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Pre-graduation responses indicate that 73 percent of the sub-

jects planned to continue their education upon completing high school.

Data from the first year questionnaire show that 53 percent were

actively enrolled in an educational program on a full-time basis and an

additional 14 percent were enrolled on a part-time basis. However, a

substantial difference exists between the intended and actual course of

study pursued by those who planned to enroll in a vocational educa-

tion program, either a t a community college or a private school.

One-third of the graduates intended to pursue a vocational education

program but only 18 percent were actually so engaged the first year

after graduation.

One year after their departure from high school, 35 percent of

those responding were enrolled full-time in a college academic course

of study and 18 percent were enrolled full-time in a vocational

course of study. Three years after graduation 24 percent of the

respondents were enrolled full-time in an academic course of study.

Responses to the fifth year questionnaire indicated 13 percent were

pursuing, on a full-time basis, an academic college course of study.

(A more extensive analysis of the educational status of the graduates

is presented elsewhere in this report. )

Comparing responses to the pre-graduation questionnaire by the

1967 graduates and the graduates of 1972 demonstrates similar

results between the two groups. The area of least agreement centers
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around the proposed course of study to be pursued by those who signi-

fied that they planned to attend a community college. There exists a

6 percent increase among the 1972 graduates who planned to follow

an academic program at such a college and a decrease of 7 percent by

those who wished to take a vocational course of study.

First Term College Grades

Transcripts for the fall term, 1 967, were received for 245

subjects. The transcripts show that 192 (79 percent) had taken 12 or

more credits for that term (Table 3). Ten percent of the graduates

who continued their education attended a California state college,

4 percent attended the University of California (Berkeley or Davis

Campus), 3 percent attended a private college or university, and the

remaining 83 percent attended the local community college of which

two-thirds took a two year college transfer program.

The data presented in Table 3 point out that only 24 (10 percent)

of the graduates had a GPA of 3.0 or better after their first semester

of college. Two-thirds (16) of this group were females who had

taken a college preparatory course of study and had maintained a GPA

which put them in the top quartile of their high school class. Only

4 percent of the male subjects obtained a GPA of 3.0 or better. A

GPA of less than 1.0 was obtained by 12 males (10 percent) and six

females (5 percent). As a group, 43 percent of the subjects received



Table 3. Grade Point Average Achieved on Completion of First Term in an Institution of
Higher Learning.

College preparatory course of Non-college preparatory course
study taken while in of study taken while in

high school high school
GPA:

No. so classified:
No. responding:

4-Q

51

45

2&3-Q

36

28

1-Q

2

1

4-Q

20

15

2&3-Q

73

28

1-Q

44

11

N % N % N % N % N % N %

Female Subjects
GPA achieved

0. 0-0. 9 1 2.2 1 3.6 0 0.0 0 0.0 0 0.0 4 36.4

1. 0-1. 9 4 8. 9 14 50.0 1 100.0 2 13. 3 16 57. 1 2 18.2

2. 0-2. 4 10 22.2 12 42.9 0 0.0 11 73. 3 6 21.4 1 9. 1

2. 5-2. 9 14 31. 1 1 3.6 0 0.0 1 6. 7 4 14.3 4 36.4

3. 0-4. 0 16 35. 6 0 0.0 0 0.0 1 6.7 2 7. 1 0 0.0

(Continued on next page)



Table 3. (Continued)

College preparatory course of Non-college preparatory course
study taken while in of study taken while in

high school high school
GPA:

No. so classified:
No. responding:

4-Q

37

31

2&3-Q

59

45

1-Q

10

7

4-Q

3

2

2&3-Q

53

18

1-Q

55

13
N % N % N % N % N % N %

Male Subjects

GPA achieved

0.0-0.9 0 0.0 5 11.1 2 28.6 0 0.0 0 0.0 5 38.5

1.0-1.9 6 19.4 18 40.0 4 57.1 0 0.0 9 50.0 7 53.9

2.0-2.4 13 41.9 16 35.6 1 14.3 1 50.0 7 38.9 0 0.0

2.5 -2.9 10 32.3 6 13.3 0 0.0 0 0.0 1 5.6 0 0.0

3.0-4.0 2 6.5 0 0.0 0 0.0 1 50.0 1 5.6 1 7.7
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a GPA of less than 2.0 while nearly half (47 percent) obtained a GPA

between 2.0 and 3.0. Sixty percent of the subjects in the bottom

quartile of their high school class achieved less than a 2.0. A simi-

lar GPA was obtained by 52 percent of the graduates who had acquired

an average GPA in high school while 19 percent of the subjects who

were high achievers in high school received a first term college GPA

of less than 2.0.

Satisfaction with Educational-Vocational
Course of Action

Generally, the responses to this category indicated that the

graduates were well pleased with their educational-vocational pursuits

the first year after graduation. Table 4 shows that 87 percent of the

subjects reported that they were satisfied or very satisfied. Females

who had been high achievers and had taken a college preparatory

program in high school were the most pleased. The next groups most

satisfied included females who had taken a. non-college preparatory

course of study and had achieved an average or an above average

GPA while in high school.

Graduates least satisfied with their immediate post-high school

educational-vocational pursuits were the males in the bottom quartile

of their high school class who had completed a college preparatory

course of study. In general, the graduates from the top quartile of

the class of 1967 tended to be more contented than those students from



Table 4. Degree to Which Subjects were Satisfied with the Educational-Vocational Course of Action
Pursued the Year Following Graduation From High School.

College preparatory course of
study taken while in

high school

Non-college preparatory course
of study taken while in

high school
GPA: 4-Q 2&3-Q 1-Q 4-Q 2&3-Q 1-Q

No. so classified: 51 36 2 20 73 44

No. responding :'68: 45 32 2 17 53 33
N % N % N % N % N % N %

Female Subjects
very satisfied 24 53.3 10 31.3 0 0.0 8 47.1 22 41.5 13 39.4

satisfied 19 42.2 16 50.0 2 100.0 8 47.1 29 54.7 14 42.4

dissatisfied 2 4.4 6 18.7 0 0.0 1 5.9 2 3.8 6 18.2

(Continued on next page)



Table 4. (Continued)

College preparatory course of Non-college preparatory course
study taken while in of study taken while in

high school high school
GPA: 4-Q 2&3-Q 1-Q 4-Q 2&3-Q 1 Q

No. so classified 37 59 10 3 53 55

No. responding '68: 33 52 9 3 38 38
N % N % N % N % N % N %

Male Subjects

very satisfied 9 27. 3 19 36. 5 2 22. 2 0 O. 0 7 18. 4 10 26. 3

satisfied 20 60.6 27 51.9 4 44.4 3 100.0 23 60. 5 20 52.6

dissatisfied 4 12. 1 6 11. 5 3 33.3 0 0.0 8 21.0 8 21. 1
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the bottom quartile. There appears to be no substantial difference

regarding the degree of satisfaction with the course of action pursued

the first year after graduation between those who had taken a college

preparatory course of study and those who followed a non-college

preparatory program in high school.

Satisfaction with School First Attended
after Graduation

Responses to the third year questionnaire concerning the degree

of satisfaction with the first college attended show that the majority

of subjects were well satisfied (Table 5). Nearly half (49 percent) of

those who continued their education stated that they were satisfied

with the first college attended; 40 percent replied that they were very

satisfied; and 11 percent expressed dissatisfaction. There was little

difference in degree of satisfaction based on sex or kind of high school

course of study taken. However, the female subject who was in the

top quartile of her class appeared to be the most satisfied and the

female with an average GPA was the least happy.

Educational Status of the Graduates

The data presented in Table 6 pertain only to those subjects who

indicated they were enrolled in some educational program on a full-

time basis. Data from the first year responses show that slightly



Table 5. Degree of Satisfaction With School First Attended Following Graduation From High School.

College preparatory course of
study taken while in

high school

Non-college preparatory course
of study taken while in

high school
GPA: 4-Q 2&3-Q 1-Q 4-Q 2&3-Q 1--Q

No. so classified: 51 36 2 20 73 44

No. responding '70: 39 22 1 15 34 16
N % N % N % N % N % N %

Female Subjects
very satisfied 23 59.0 6 27.3 0 0. 0 9 60.0 10 29.4 5 31. 2

satisfied 13 33. 3 13 59. 1 1 100.0 5 33.3 20 58.8 8 50.0

dissatisfied 3 7.7 3 13.6 0 0.0 1 6.7 4 11.8 3 18.8

(Continued on next page)



Table 5. (Continued)

College preparatory course of
study taken while in

high school

Non-college preparatory course
of study taken while in

high school
GPA: 4-Q 2&3-Q 1-Q 4-Q 2&3-Q 1-Q

No. so classified: 37 59 10 3 53 55

No. responding '70: 26 30 6 3 16 10
N % N % N % N % N % N %

Male Subjects

very satisfied 12 46.2 10 33.3 3 50.0 1 33.3 6 37.5 2 20.0

satisfied 13 50.0 15 50.0 2 33.3 1 33.3 8 50.0 8 80.0

dissatisfied 1 3.9 5 16.7 1 16.7 1 33.3 2 12.5 0 0.0



Table 6. Educational Status of Study Subjects One, Three and Five Years After Graduation
From High School.

College preparatory course of Non-college preparatory course
study taken while in of study taken while in

high school high school
GPA: 4-Q 2&3-Q 1-Q 4-Q 2&3-Q 1-Q

No, so classified: 51 36 2 20 73 44

No. responding '68: 48 33 2 19 63 35
N % N % N % N % N % N %

full-time

Female Subjects

student '68 44 91.7 22 66.7 0 0.0 14 73.7 19 30.2 7 20.0

number who
responded '70 40 26 1 17 51 26

full-time
student '70 28 70.0 4 15.4 0 0.0 4 23.5 3 5.9 1 3. 9

number who
responded '72 37 24 2 15 50 23

full-time
student '72 7 18.9 0 0. 0 0 0. 0 1 6. 7 6 12.0 1 4. 3

(Continued on next page)



Table 6. (Continued)

College preparatory course of Non-college preparatory course
study taken while in of study taken while in

high school high school
GPA: 4-Q 2&3-Q 1-Q 4-Q 2&3-Q 1-Q

No. so classified: 37 59 10 3 53 55

No. responding '68: 36 56 10 3 43 46

full-time
student '68

number who
responded '70

full-time
student '70

number who
responded '72

full- time
student '72

N % N % N % N % N % N %

Male Subjects

29 80.6 39 69.6 6 60.0 3 100.0 16 37. 2 10 21.7

28 39 6 3 31 26

20 71.4 18 46.2 2 33.3 0 0. 0 2 6. 5 0 0. 0

26 41 8 3 28 27

12 46.2 11 26.8 1 12.5 0 0. 0 2 7. 1 3 11. 1
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more than half (53 percent) of the respondents were pursuing an

educational program on such a basis. Nearly three-quarters (72

percent) of this group were engaged in a college academic course of

study. Three years following graduation, approximately one-fourth

(28 percent) of the students who responded were full-time students,

with over 85 percent of this group pursuing a college academic

program. Responses to the fifth year questionnaire show that 15 per-

cent of the subjects were full-time students with 85 percent of these

enrolled in a college academic program.

Responses to the first year questionnaire show that the per-

centage of females to males who continued their education on a full-

time basis was nearly identical. However, the percentage of

females who were full-time students three years after graduation was

slightly less than the percentage for males. The response to the

fifth year questionnaire indicated that the percentage of males who

were full-time students outnumbered the females two to one.

Data from the first year questionnaire indicate that three-

fourths (76 percent) of the subjects who had taken a college prepara-

tory course of study while in high school were full-time students,

Only one-third of those who had taken a non-college preparatory pro-

gram were enrolled in a post-high school educational program on a

full-time basis. Three years after graduation, half (51 percent) of

those who had pursued a college preparatory course of study were



52

full-time students while only 7 percent of those who had taken a non-

college preparatory program were so engaged. Five years after

graduation, 23 percent of those who had completed a college prepara-

tory program and 9 percent of the subjects who had completed a non-

college preparatory course of study were enrolled as full-time

students.

The data show that the graduates most likely to continue their

education were top quartile males who had taken a college preparatory

program. Nearly half (46 percent) of tn.is group were listed as full-

time students five years after high school graduation. The next

group most likely to continue schooling five years after graduation

was composed of males who had taken a college preparatory program

and maintained an average GPA while in high school. The female who

had taken a college preparatory program and had been in the top high

school quartile was the student most likely to continue her education

for the first three years after graduation. But the number in this

group identified as full-time students dropped from 70 percent three

years following graduation to 18 percent five years after high school

graduation.

Nearly two-thirds (60 percent) of the graduates who responded

to the third year questionnaire stipulated that their educational-

vocational plans at that time were similar to their plans at the time

of high school graduation (Table 7 ). The group which indicated that



Table 7. Similarity Between Pre-Graduation Educational-Vocational Plans and Plans Three Years
After High School Graduation.

College preparatory course of Non-college preparatory course
study taken while in of study taken while in

high school high school
GPA:

No. so classified:
No. responding '70:

very similar

somewhat
similar

no similarity

indef.. H. S., plan

4-Q 2&3-Q 1-Q 4-Q 2&3-Q 1-Q

51 36 2 20 73 44

38 21 1 17 49 28
N % N % N % N % N % N %

Female Subjects

14 36.8 6 28.6 1 100.0 6 35.3 13 26.5 4 14.3

13 34.2 6 28.6 0 00.0 6 35.3 18 36.7 9 32.1

3 7.9 5 23.8 0 00.0 3 17.7 8 16.3 6 21.4

8 21.1 4 19.1 0 00.0 2 11.8 10 20.4 9 32.1

(Continued on next page)



Table 7. (Continued)

College preparatory course of Non-college preparatory course
study taken while in of study taken while in

high school high school
GPA: 4-Q 2&3-Q 1-Q 4-Q 2&3-Q 1-Q

No. so classified: 37 59 10 3 53 55

No. responding '70: 26 41 6 3 24 15

very similar

somewhat
similar

no similarity

indef. H. S. plan

N % N % N % N % N % N %

Male Subjects

10 38. 5 7 17. 1 2 33.3 1 33.3 3 12. 5 1 6.7

13 50.0 14 34. 2 1 16.7 1 33.3 7 29. 2 5 33.3

2 7. 7 5 12.2 1 16.7 1 33.3 3 12. 5 2 13. 3

1 3.8 15 36.6 2 33.3 0 00.0 11 45.8 7 46. 7
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their plans had been most consistent were the males who had taken a

college preparatory course of study and were in the top quartile of

their class. Also, three-fourths (76 percent) of the high achievers

remained with their original plan while only half of the low achievers

and average achievers pursued their original plan. Furthermore,

one-third of the average achievers and the low achievers replied that

they had had indefinite plans at the time of graduation; only 16 percent

of the high achievers indicated this.

As shown by data in Table 8 approximately one-third of the

subjects from both sexes acquired more than two years of advanced

schooling. However, a student's high school GPA did have a great

bearing on the number of years of advanced schooling which he

ultimately completed. Three-fourths (74 percent) of the graduates

from the top quartile attended college for more than two years. Only

8 percent from the bottom quartile and one-fourth of those with an

average high school GPA completed more than two years of education

beyond high school.

When the type of high school course of study taken is used as a

criterion a similar situation exists. About one-tenth (11 percent) of

those who had taken a non-college preparatory course of study

achieved more than two years of advanced training while 60 percent of

those who had pursued a college preparatory program completed

more than two years of advanced schooling. Eighty-seven percent of



Table 8. Years of Post-High School Education Completed by Subjects Five Years After
Graduation From High School.

College preparatory course of
study taken while in

high school

Non-college preparatory course
of study taken while in

high school
GPA: 4-Q 2&3-Q 1-Q 4-Q 2&3-Q 1-Q
No. so classified: 51 36 2 20 73 44

No. responding '72: 37 24 2 15 50 23
N % N % N N % N N

(years of
education)

Female Subjects

0 2 5.4 4 16.7 1 50.0 2 13.3 24 48.0 11 47.8

1 0 0.0 6 25.0 1 50.0 4 26.7 12 24.0 6 26.1

2 4 10.8 8 33.3 0 0.0 4 26.7 7 14.0 5 21.7

3 4 10.8 3 12.5 0 0.0 1 6.7 2 4.0 1 4.4

4 14 37.8 1 4.2 0 0.0 2 13.3 3 6.0 0 0.0

5 13 35.1 2 8.3 0 0.0 2 13.3 2 4.0 0 0.0

(Continued on next page)



Table 8. (Continued)

College preparatory course of Non-college preparatory course
study taken while in of study taken while in

high school high school
GPA: 4-Q 2&3-Q 1-Q 4-Q 2&3-Q 1-Q

No. so classified: 37 59 10 3 53 55

No. responding '72: 26 41 8 3 28 27
N % N % N % N % N % N %

(years of
education)

Male Subjects

0 0 0.0 4 9.8 2 25.0 1 33.3 12 42.9 13 48.2

1 2 7.7 7 17.1 1 12.5 1 33.3 6 21.4 8 29.6

2 1 3.9 9 22.0 3 37.5 1 33.3 9 32.1 4 14.8

3 2 7.7 5 12.2 0 0.0 0 0.0 1 3.6 1 3.7

4 9 34.6 11 26.8 1 12.5 0 0.0 0 0.0 1 3.7

5 12 46.2 5 12.2 1 12.5 0 0.0 0 0.0 0 0.0
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the subjects who pursued a college preparatory program and were in

the top quartile of their class completed three or more years of

formal education.

Responses to the fifth year questionnaire show that 63 (22

percent) of the respondents received a Bachelor's degree. An

additional 37 (13 percent) earned an Associate of Arts degree (Table

9). Nearly three-fourths (73 percent) of the females and males who

pursued a college preparatory course of study, and were in the top

quartile of their high school class, obtained a Bachelor's degree. One-

fourth of the male subjects who had taken a college preparatory pro-

gram and had maintained an average GPA in high school received a

Bachelor's degree and an additional 44 percent of this group held an

Associate of Arts degree. Also, one-quarter of these subjects were

still enrolled as full-time students five years after high school

graduation.

Employment Status of the Graduates

The employment status of the 1967 Roseville Union High School

District's graduates, indicated by their response to the first year

questionnaire, show that 13 percent were employed full-time. Slightly

over half of this group were ferr ale (Table 10). Two years later 34

percent of the subjects were employed full-time, with females

accounting for nearly two-thirds of those so classified (subjects in the



Table 9. Degrees Received by Study Subjects Within Five Years After High School Graduation.

GPA:

No. so classified:
No. responding '72:

College preparatory course of Non-college preparatory course
study taken while in of study taken while in

high school high school
4-Q 2 &3 -Q 1-Q 4-Q 2&3-Q 1-Q

51 36 2 20 73 44

37 24 2 15 50 23
N % N % N % N %

Female Subjects
Associate of Arts 6 16.2 4 16.7 0 0.0 5 33.3 6 12.0 2 8.7

Bachelor of Art 27 73.0 1 4.2 0 0.0 2 13.3 3 6.0 0 0.0

(Continued on next page)



Table 9. (Continued)

College preparatory course of Non-college preparatory course
study taken while in of study taken while in

high school high school
GPA: 4-Q 2&3-Q 1-Q 4-Q 2&3-Q 1-Q

No. so classified 37 59 10 3 53 55

No. re sponding-'72: 26 41 8 3 28 27
N % N % N % N % N % N %

Male Subjects

Associate of Arts 2 7.7 18 43.9 1 12.5 0 0.0 1 3.6 3 11.1

Bachelor of Art 18 69. 2 10 24. 4 1 12. 5 0 0. 0 1 3. 6 0 0. 0



Table 10. Employment Status of Study Subjects One, Three and Five Years Following Graduation
From High School.

GPA:

College preparatory course of
study taken while in

high school

Non-college preparatory course
of study taken while in

high school
4-Q 2&3-Q 1-Q 4-Q 2&3-Q 1-Q

No. so classified: 51 36 2 20 73 44
N % N % N % N % N % N %

Female Subjects

No. responding 168:

employed
full-time 1

48

2. 1 2

33

6. 1 0

2

0.0 3

19

15. 8 16

63

25. 4 4

35

14.3

No. responding '70

employed
full-time 8

40

20.0 12

26

46. 2 0

1

0.0 5

17

29.4 28

51

54.9 12

26

46. 2

No. responding '72

employed
full-time 19

37

51.4 8

24

33. 3 0

2

0.0 7

15

46.7 21

50

42. 0 9

23

39. 1

(Continued on next page)



Table 10. (Continued)

GPA:

No. so classified:

College preparatory course of
study taken while in

high school

Non-college preparatory course
of study taken while in

high school
4-Q

37

2&3-Q

59

1-Q

10

4-Q

3

2&3-0

53

1-Q

55
N % N % N % N % N %

Male Subjects

No. responding '68
employed
full-time 0

36

0. 0 4

56

7. 1

10

1 10. 0 1

3

33.3 7

43

16.3 11

46

23.9

No. responding '70
employed
full- time 3

28

10.7 11

39

28.2

6

2 33. 3 0

3

O. 0 10

31

32.3 10

26

38. 5

No. responding '72
employed
full-time 17

26

65.4 25

41

61.0

8

3 37.5 2

3

66.7 22

28

78.6 22

27

81.5
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military service were not classified as being employed full-time).

The male employment status changed drastically during the three to

five year period following the 1967 high school graduation. The per-

centage of full-time employed males increased from one-fourth (27

percent) to nearly three-fourths (70 percent). On the other hand, the

number of females employed full-time changed very slightly during

this period of time. However, a higher percentage of the females who

had been in the top quartile of their class were, at the end of the fifth

year after graduation, employed full-time while the number among the

average achiever and low achiever female subjects who were employed

full-time decreased.

The high achiever male who had taken a college preparatory

course was least likely to be employed full-time the first year after

graduation from high school while the female with an average GPA

who had taken a non-college preparatory course was most likely to

be employed full-time one year after graduation. Approximately one-

fourth of the first year graduates from the male and female low

achiever groups were in the full-time employment category.

Three years after graduation the average achiever females who

had taken a non-college preparatory course of study continued to

constitute the group with the highest percentage of graduates who were

employed full-time. The greatest percentage of increase in full-time

employment between the first and third years following graduation was
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experienced by the average achieving females who had pursued a

college preparatory course of study. For the period one to three

years after graduation this group showed a 40 percent increase in the

number employed full-time and a 50 percent decrease in those classi-

fied as full-time students. A variation in employment status, based

on pre-graduation achievement or course of study, did not occur to

any significant degree among the males. One-fourth (27 percent) of

all male respondents were employed full-time three years after

graduation (does not include the 15 percent in the military service),

Five years after graduation from high school, slightly over

half (54 percent) of all the respondents, regardless of sex and course

of study pursued, were employed full-time (not including military

personnel). Forty-two percent of the females, including both those

who had taken college and non-college preparatory courses, were

employed full-time and 68 percent of the male respondents were so

engaged.

The Dictionary of Occupational Titles was used to categorize

the jobs held by those students employed full-time who responded to

the questionnaire five years after high school graduation (26 students

who were full-time students as well as employed full-time were not

included in this count). The data in Table 11 show that one-fourth of

the subjects were employed in a clerical-secretarial position; 74

percent of these subjects were females. The service occupation



Table 11. Occupational Classification of the Study Subjects.

GPA:

No. so classified:
No. responding ' 72:

College preparatory course of
study taken while in

high school

Non-college preparatory course
of study taken while in

high school
4-Q

51

18

2&3-Q

36

9

1-Q

2

0

4-Q

20

8

2&3-Q

73

8

1 -Q

44

8
N % N % N % N % N % N %

Female Subjects
Professional 9 50.0 1 11.1 0 0.0 1 12.5 0 0.0 0 0.0
Semi Professional 1 5. 6 1 11.1 0 0.0 0 0.0 2 25.0 0 0.0
Business 2 11.1 0 0.0 0 0.0 2 25.0 2 25.0 0 0.0

Service
Occupation 2 11.1 3 33.3 0 0.0 0 0.0 3 37.5 4 50.0

Clerical
Secretarial 3 16.7 3 33.3 0 0.0 5 62. 5 1 12. 5 4 50. 0

Forestry-
Agriculture 0 0.0 0 0.0 0, 0.0 0 0.0 0 0.0 0 0.0

Skilled Labor 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0

Semi-Skilled 1 5.6 1 11.1 0 0.0 0 0.0 0 0.0 0 0.0
Unskilled Labor 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0

(Continued on next page)



Table 11 (Continued)

College preparatory course of Non-college preparatory course
study taken while in of study taken while in

high school high school
GPA: 4-Q 2&3-Q 1-Q 4-Q 2&3-Q 1-Q
No. so classified: 37 59 10 3 53 55

No. responding '72: 10 23 3 3 19 15
N % N % N % N % N %

Male Subjects
Professional 4 40.0 2 8.7 0 0.0 0 0.0 0 0.0 0 0.0
Semi-Professional 2 20.0 1 4.2 0 0.0 0 0.0 0 0.0 1 6.7
Business 2 20.0 6 26.1 1 33.3 0 0.0 2 10.5 2 13.3
Service

Occupation 1 10.0 5 21.7 2 66.7 0 0.0 1 5.3 0 0.0
Clerical

Secretarial 1 10.0 3 13.0 0 0.0 0 0.0 2 10.5 3 20.0
Forestry-

Agriculture 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0
Skilled Labor 0 0.0 3 13.0 0 0.0 1 33.3 4 21.1 2 13.3
Semi-Skilled 0 0.0 3 13.0 0 0.0 1 33.3 8 42.1 6 40.0
Unskilled Labor 0 0.0 0 0.0 0 0.0 1 33.3 2 10.5 1 6. 7
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category contained the second largest number of graduates and was

closely followed by the semi-skilled, business, and professional

occupations. Each of these occupational fields contained about 15

percent of the graduates who were employed on a full-time basis.

Eight percent of the fifth year respondents were employed as skilled

workers; 6 percent were in a semi-professional occupation; and 3

percent were engaged as unskilled laborers.

The principal occupational fields of employment for males were

semi-skilled (25 percent), business (18 percent), skilled (14 percent),

service (13 percent), and clerical (13 percent). The principal

occupation of females was the clerical-secretarial (42 percent). The

service occupation field was a distant second (20 percent) and the

professional occupations (18 percent), comprised mostly of teachers,

ranked third.

Three-fourths (76 percent) of the respondents to the fifth year

questionnaire indicated they received an income. Two-thirds (66

percent) of the females indicated they received an income and 88 per-

cent of the male graduates reported earning an income. The data in

Table 12 show that the mean weekly income earned by those who

received an income was approximately $140; males, however, earned

significantly more than females. Slightly over one-fourth (28 percent)

of the female subjects earned less than $100 per week while only

16 percent of the male graduates earned less than this amount. The



Table 12. Gross Weekly Income of the Study Subjects Five Years After Graduation From High School.

GPA:

College preparatory course of
study taken while in

high school

Non-college preparatory course
of study taken while in

high school
4-Q 2&3-Q 1-Q 4-Q 2&3-Q 1-Q

No. so classified: 51 36 2 20 73 44

No. responding '72 24 21 1 10 29 14
N % N % N % N % N % N %

Income Female Subjects
Less than $50 3 12. 5 2 9. 5 0 0. 0 1 10.0 3 10.3 2 14.3

$50 to $74 2 8. 3 1 4. 8 0 0. 0 1 10. 0 0 0. 0 1 7. 1

$75 to $99 2 8. 3 2 9. 5 0 0. 0 1 10.0 5 17.2 3 21.4

$100 to $149 13 54. 2 11 52.4 1 100.0 7 70.0 14 48.3 6 42.9

$150 to $199 2 8. 3 2 9. 5 0 0. 0 0 0. 0 5 17. 2 1 7. 1

$200 and over 2 8. 3 3 14.3 0 0. 0 0 O. 0 2 6. 9 1 7. 1

(Continued on next page)



Table 12. (Continued)

GPA:

College preparatory course of Non-college preparatory coarse
study taken while in of study taken while in

high school high school
4-Q 2&3-Q 1-Q 4-Q 2&3-Q 1-Q

No. so classified: 37 59 10 3 53 55

No. responding '72: 25 33 8 3 24 24
N % N % N % N % N % N %

Income Male Subjects

Less than $50 2 8.0 1 3.0 0 0.0 0 0.0 0 0.0 0 0.0

$50 to $74 2 8.0 1 3.0 0 0.0 0 0.0 4 16.7 0 0.0

$75 to $99 2 8.0 3 9.1 1 12.5 0 0.0 0 0.0 3 12.5

$100 to $149 8 32.0 11 33.3 5 62.5 2 66.7 10 41.7 9 37.5

$150 to $199 2 8.0 11 33.3 2 25.0 1 33.3 5 20.8 3 12.5

$200 and Over 9 36.0 6 18.2 0 0.0 0 0.0 5 20.8 9 37.5
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data also show that one-fourth (24 percent) of the males received an

income of over $200 per week while less than one-tenth (8 percent)

of the females reported such an income.

Based on the high school course of study pursued and pre-

graduation class standing, there is a slight difference in amount of

income earned. The highest weekly income was reported by male

subjects who had taken a non-college preparatory program and were

in the bottom quartile. Half of these subjects reported an income in

excess of $200 per week and only 12 percent of this group earned less

than $100 per week. The group with the second highest reported

income was the male subject who pursued a college preparatory

program and was an average achiever while in high school. The

lowest income group contained the females who had taken a non-

college preparatory program and were in the bottom quartile while

the second lowest income group contained the females who had taken

a college preparatory progran and were in the top quartile.

The fifth year questionnaire responses relating to the degree of

job satisfaction indicated that most of the subjects were well satisfied

with their work. The data in Table 13 are a combination of responses

from all graduates, including the full-time housewife and military

personnel, but not including full-time students. Forty-one percent of

the respondents indicated that they were very satisfied with their job

status and an equal number reported they were satisfied. Only



Table 13. Degree of Satisfaction with Vocational Status as it Exists for Subjects Five Years
After High School.

College preparatory course of Non-college preparatory course
study taken while in of study taken while in

high school high school
GPA: 4-Q 2&3-Q 1-Q 4-Q 2&3-Q 1-Q

No. so classified: 51 36 2 20 73 44

No. responding: 36 20 2 15 38 21
N % N % N % N % N % N %

Female Subjects
Very satisfied 17 47.2 6 30.0 1 50.0 10 66.7 21 55.3 9 42.9

Satisfied 12 33.3 11 55.0 0 0.0 5 33.3 9 23.7 9 42.9

Dissatisfied 5 13.9 2 10.0 1 50.0 0 0.0 7 18.4 0 0.0

Undecided 2 5.6 1 5.0 0 0.0 0 0.0 1 2.6 3 14.3

(Continued on next page)



Table 13. (Continued)

College preparatory course of Non-college preparatory course
study taken while in of study taken while in

high school high school
2&3-Q 2&3-QGPA: 4-Q 1-Q 4-Q 1-Q

No. so classified: 37 59 10 3 53 55

No. responding: 25 36 7 3 24 26
N % N % N % N N % N %

Male Subjects

Very satisfied 8 32.0 15 41.7 1 14.3 3 100.0 6 2.5 8 30.8

Satisfied 13 52.0 16 44.4 3 42.9 0 0.0 13 54.2 12 46.2

Dis satisfied 1 4.0 4 11.1 2 28.6 0 0,0 1 4.2 1 3.9

Undecided 3 12.0 1 2.8 1 14.3 0 0.0 4 16.7 5 19.2
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10 percent expressed dissatisfaction with their present position and

8 percent reported they were undecided,

The females who had taken a non-college preparatory course of

study showed the greatest degree of satisfaction with their occupa-

tional status five years after graduating from high school, More than

half (54 percent) of this group indicated they were very satisfied,

Overall, this aspect of the study revealed that there was a tendency

for the top quartile students and those who pursued a non-college

preparatory program to be most satisfied with their occupational

status.

Marital Status of the Graduates

Responses to the first year questionnaire show that slightly

over 10 percent of the subjects were married; three-fourths of them

were female (Table 14). Three years after graduation, 37 percent of

the respondents were married, with females outnumbering the males

in this regard by nearly a two to one ratio, Data on the marital

status of the subjects five years after high school graduation show

that 60 percent of all respondents were married and 3 percent were

divorced. Of all the respondents to the fifth year questionnaire,

two-thirds of the females and half of the males were married.

A more thorough analysis of the data on the subjects' marital

status shows that 19 percent of the females who had taken a



Table 14. Marital Status of Study Subjects One, Three and Five Years After Graduation
From High School.

GPA:

No. so classified

College preparatory course of Non-college preparatory course
study taken while in of study taken while in

high school high school
4-Q 2&3-Q 1-Q 4-Q 2&3-Q 1-Q

51 36 2 20 73 44
N % N % N % N % N % N %

Female Subjects

No. responding 68: 48 33 2

Married Subjects

No. responding '70

19 63 35

3 6.3 3 9. 0 1 50. 0 1 5.3 14 22.2 8 22.9

40 26 1 17 51 26

Married Subjects 10 25.0 17 65.4 1 100.0 8 47. 1 19 37.3 16 61. 5

No. responding '72 37 24 2 15 50 23

Married Subjects 19 51.4 19 79.2 1 50.0 11 73.3 34 68.0 17 73. 9

(Continued on next page)



Table 14. (Continued)

GPA:

No. so classified:

College preparatory course of
study taken while in

high school
4-Q 2&3-Q 1-Q

Non-college preparatory course
of study taken while in

high school
4-Q 2&3-Q 1-Q

37 59 10 3 53
N % N % N % N % N %

55
N

No. responding '68

Married Subjects

No. responding '70

Married Subjects

No. responding '72

Male Subjects

36 56 10 3 43 46

0 0.0 0 0.0 0 0.0 0 0.0 4 9.3 7 15. 2

28 39 6 3 31 26

0 0.0 11 28.2 3 50.0 1 33.3 11 35. 5 12 46. 2

26 41 8 3 28 27

Married Subjects 10 38. 5 19 46. 3 4 50.0 1 33.3 19 67.9 14 51.9
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non-college preparatory course of study married during the first

year after high school graduation. On the other hand, none of the 102

male students who pursued a college preparatory program married

during this period. Data from respondents three years after gradua-

tion reveal that little difference exists between the marital status of

the females who had taken a college preparatory course of study and

those who had taken a non-college preparatory program° Females

who had taken a college preparatory program and were average

achievers while in high school married in increasing numbers in the

period between the first and third year questionnaires. The group

with the lowest marriage rate during the three years after high school

graduation were the males who had taken a college preparatory

course of study and were in the top quartile of their class. None

of the 28 subjects so classified was married three years after gradua-

tion. Responses to the fifth year questionnaire, however, show that

the difference in marital status between male and female subjects

decreased considerably as it did between high, average and low

achieving subjects, and between those who took a non-college

preparatory program and those who hda taken a college preparatory

course of study,

Residence Status of the Graduates

The data in Table 15 show that 60 percent of the subjects



Table 15. Study Subject's Area of Residence Five Years After Graduation from High School.

GPA:

College preparatory course of
study taken while in

high school

Non-college preparatory course
of study taken while in

high school
4-Q 2&3-Q 1-Q 4-Q 2&3-Q 1-Q

No. so classified: 51 36 2 20 73 44

No. responding '72: 37 24 2 15 50 23
N % N % N % N % N % N %

Roseville-

Female Subjects

Sacramento 21 56.8 11 45.8 1 50.0 11 73.3 39 78.0 18 78.3

Northern
California 6 16. 2 5 20.8 1 50.0 3 20.0 2 4.0 1 4. 4

Southern
California 2 5.4 5 20.8 0 0.0 0 0.0 6 12.0 2 8.7

Out of
state 7 18.9 3 12.5 0 0.0 1 6.7 2 4.0 2 8.7

Overseas 1 2.7 0 0.0 0 0.0 0 0.0 1 2.0 0. 0,0

(Continued on next page)



Table 15. (Continued)

College preparatory course of
study taken while in

high school

Non-college preparatory course
of study taken while in

high school
GPA: 4-Q 2&3-Q 1-Q 4-Q 2&3-Q 1-Q

No. so classified: 37 59 10 3 53 55

No. responding '72 26 42 8 3 28 27
N % N % N % N % N

Roseville-
Male Subjects

Sacramento 11 .42.3 25 59.5 3 37. 5 3 100. 0 20 71.4 20 74. 1

Northern
California 3 11.5 7 16.7 2 25.0 0 0, 0 0 O. 0 1 3. 7

Southern
California 4 15.4 2 4. 8 0 0.0 0 0.0 2 7. 1 3 11. 1

Out of
state 5 19.2 7 16.7 3 37.5 0 0, 0 4 14.3 2 7. 4

Overseas 3 11.5 1 2.4 0 0, 0 0 O. 0 2 7. 1 1 3. 7
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resided in the Roseville-Sacramento area (their hometown area) five

years after graduation. A slightly higher percentage of females

remained in the area than did males. Also, this was the case for

those students in the bottom quartile and a greater number of non-

college preparatory subjects remained in the area than did those who

had taken a college preparatory program. The group including the

top quartile subjects with a college preparatory program had the

largest number residing outside of California; one-fourth of this

group lived in another state or overseas. Also, the data reveal that

nearly 85 percent of all the subjects remained residents of California

five years after graduation. Ten percent of the subjects had moved

to the southern part of the state by 1972.

High School Curriculum

Responses to the first year questionnaire pertaining to the

adequacy of the high school program indicated that most subjects were

fairly well satisfied. The data in Table 16 show over two-thirds

(69 percent) of the respondents felt satisfied with the quality of the

courses offered them while in high school. Fourteen percent of the

subjects rated the course work as very adequate and 17 percent rated

the courses as inadequate. By groups, one-fourth of the top quartile

respondents rated the courses as very adequate and one-tenth of this

group classified them as inadequate. Conversely, only 6 percent of



Table 16. Degree of Felt Adequacy of the High School's Courses.

College preparatory course of
study taken while in

high school

Non-college preparatory course
of study taken while in

high school
GPA: 4-Q 2&3-Q 1-Q 4-Q 2&3-Q 1-Q

No. so classified: 51 36 2 20 73 44

No. responding: 45 32 2 17 61 23
N 070 N % N % N % N % N %

Female Subjects
Very Adequate 11 24.4 3 9. 4 0 0.0 4 23.5 7 11.5 0 0.0

Adequate 28 62.2 24 75.0 1 50. 0 12 70.6 46 75.4 20 87.0

Inadequate 6 13.3 5 15.6 1 50.0 1 5.9 8 13.1 3 13. 0

(Continued on next page)



Table 16. (Continued)

College preparatory course of
study taken while in

high school

Non-college preparatory course
of study taken while in

high school
GPA: 4-Q 2&3-Q 1 - Q 4-Q 2&3-Q 1-Q

No. so classified: 37 59 10 3 53 55

No. responding: 32 53 9 3 37 45
N % N % N % N % N N %

Male Subjects

Very Adequate 9 28.1 7 13.2 2 22.2 0 0.0 4 10.8 3 6.7

Adequate 21 65.6 33 62.3 6 66.7 3 100.0 27 60.0 27 60.0

Inadequate 2 6.3 13 24.5 1 11. 1 0 0.0 6 16.2 15 33.3

00
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the subjects from the bottom quartile rated the courses as very

adequate and one-fourth rated them as inadequate. In general, the

females tended to be a little more satisfied than were the males. The

subjects who expressed the most satisfaction were those in the top

quartile who had pursued a college preparatory program. Those least

pleased were the low achiever males who had taken a non- college

preparatory program.

Responses to the fifth year questionnaire indicated that nearly

two-thirds (65 percent) of the subjects who continued their education

felt their high school education had adequately, or very adequately,

prepared them for further schooling (Table 17). The data show that

nearly three-fourths (72 percent) of the females felt this way and a

little over half (58 percent) of the males were of this opinion. Eighty

percent of the top quartile subjects felt they were adequately pre-

pared for education beyond high school while only 43 percent of the

bottom quartile subjects believed so. Sixty-two percent of the sub-

jects who had taken a non-college preparatory program felt they were

adequately or very adequately prepared for advanced schooling and

68 percent of the subjects who had pursued a college preparatory

program responded in a similar manner. The group which listed the

highest degree of satisfaction was comprised of top quartile, non-

college preparatory females. The high achiever female who had

taken a college preparatory program, however, was a close second



Table 17. Extent to Which High School Courses Prepared Subjects for Post-High School Education.

College preparatory course of Non-college preparatory course
study taken while in of study taken while in

high school high school
GPA: 4-Q 2&3-Q 1-Q 4-Q 2&3-Q 1-Q

No. so classified: 51 36 2 20 73 44

No. responding: 36 23 2 14 31 11
N 0/0 N % N 0/0 N % N % N

Female Subjects
Very adequate 5 13.9 2 8.7 0 0.0 2 14.3 3 9.7 0 0.0

Adequate 24 66.7 12 52.2 1 50.0 10 71.4 19 61.1 7 63,7

Not very adequate 4 11.1 6 26.1 0 0.0 1 7.1 5 16.1 4 36.4

Inadequate 3 8.3 2 8.7 0 0.0 1 7.1 2 6.5 0 0.0

Very inadequate 0 0.0 1 4.4 1 50.0 0 0.0 2 6.5 0 0.0

(Continued on next page)



Table 17. (Continued)

GPA:

College preparatory course of Non-college preparatory course
study taken while in of study taken while in

high school high school
4-Q 2&3-Q 1-Q 4-Q 2&3-Q 1-Q

No. so classified: 37 59 10 3 53 55

No. responding: 25 38 6 2 19 18
N % N % N % N % N % N %

Male Subjects

Very adequate 3 12.0 1 2.6 0 0.0 0 0.0 2 10.5 0 0.0

Adequate 15 60.0 22 57.9 3 50.0 2 100.0 9 47.4 6 33.3

Not very adequate 4 16.0 10 26.3 1 16.7 0 0.0 6 31.6 5 27.8

Inadequate 2 8.0 5 13.2 2 33.3 0 0.0 2 10.5 2 11.1

Very inadequate 1 4.0 0 0.0 0 0.0 0 0.0 0 0.0 5 27.8
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with over 80 percent indicating that they were adequately prepared for

advanced schooling. Only one-third of the bottom quartile, non-

college preparatory male subjects, on the other hand, felt they were

adequately prepared for a post-high school educational program.

The responses by the 1967 graduates, at the time of graduation

and three years after graduation, are very similar with respect to the

high school course felt to be of greatest value (Table 18). English

and business courses ranked first and second respectively and each of

these courses was stated to have the greatest value by approximately

one-fifth of the subjects. In the questionnaire third year respondents

began to name mathematics more frequently such that it ranked third

while science dropped to fourth place. Also, the third year respon-

dents chose homemaking more frequently than they had at the time of

graduation, giving homemaking a rank of seventh on the list of most

valuable courses--the place given to foreign language in the pre-

graduation survey.

Concerning courses of greatest value, the respondents of the

1967 graduates five years after graduation were in closer agreement

with the responses made by the class of 1972 than with their own

responses made two years earlier. The data in Table 19 show that

in both groups in 1972 business ranked first, English second, and

mathematics third. When responses to the fifth year questionnaire

were compared with results obtained from the third year
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Table 18. Course Felt to be of Greatest Value.

Class 6f
'67 in '67

Class of
'67 in '70

Class of
'67 in '72

Class of
'72 in '72

N % N % N % N %

Art 10 2. 1 23 5.5 15 5.4 8 2. 5

Business 87 18.3 78 18.7 63 22.6 82 25.6

English 102 21.4 90 21.5 62 22.2 52 16.2

Foreign
Language 29 6. 1 16 3. 8 3 1. 1 8 2. 5

Homemaking 14 2.9 25 6.0 22 7.9 17 5.3

Industrial
Arts 47 9.9 33 7.9 30 10.8 24 7.5

Mathematics 56 11.8 69 16.5 38 13.6 50 15.6

Music 16 3.4 7 1.7 7 2. 5 13 4. 1

Science 64 13.5 39 9.3 19 6.8 23 7.2

Social 51 10.7 38 9. 1 20 7. 2 44 13.7

Totals 476 100.2 418 100.0 279 100.1 321 100.2
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questionnaire, industrial arts moved up to fourth and homemaking to

fifth place while science dropped from fourth to seventh. Science was

ranked sixth by the graduates of 1972 whereas it has been ranked third

by members of the class of 1967 at the time of their graduation.

A comparison of responses to the pre-graduation questionnaires

by the 1967 and 1972 graduates shows there are some significant

shifts in their course ranking. In terms of percentage, business is

listed by 6 percent more while science is listed by 7 percent fewer

1972 graduates. Also, mathematics and social science are named by

a higher percentage of 1972 graduates while English and industrial

arts are chosen by fewer when compared with the responses of the

1967 graduates in 1967.

A more thorough analysis of the responses to the third year

questionnaire reveals that English was chosen as being of most value

by one-fourth (26 percent) of the females and 14 percent of the males

(Table 19). The reverse holds true for mathematics. One-tenth of

the female and one-fourth of the male respondents felt this was the

most valuable course. The non- college preparatory male subjects

was the group with the highest percentage naming mathematics as

the most valuable course while one-fourth (24 percent) of the top

quartile, college preparatory male subjects selected science as the

most valuable course. Over one-quarter (27 percent) of the female

graduates chose a business course as being of most value. The



Table 19. Course Felt to be of Greatest Value Three Years After Graduation From High School.

GPA:

No. so classified:

No. of responses

College preparatory course of
study taken while in

high school

Non-college preparatory course
of study taken while in

high school
4-Q

51

64

2&3-Q 1-Q

36 2

44 1

4-Q

20

26

2&3-Q

73

76

1-Q

44

43
N % N % N % N % N %

Female Subjects
Art 4 6.3 3 6.8 0 0.0 3 11.5 4 5.3 3 7.0

Business 7 10.9 8 18.2 0 0.0 10 38.5 31 40.8 12 27.9

English 21 32.8 13 29.6 1 100.0 5 19.2 15 19.7 11 25.6

Foreign Language 8 12.5 2 4.6 0 0.0 0 0.0 2 2.6 0 0.0

Homemaking 0 0.0 2 4.6 0 0.0 3 11.5 10 13.2 8 18.6

Industrial Arts 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0

Mathematics 3 4.7 5 11.4 0 0.0 2 7.7 8 10.5 6 14.0

Music 1 1.6 2 4.6 0 0.0 1 3.9 0 0.0 0 0.0

Science 7 10.9 4 9.1 0 0.0 1 3.9 2 2.6 0 0.0

Social Science 9 14.1 3 6.8 0 0.0 1 3.9 3 4.0 1 2.3



Table 19. (Continued)

College preparatory course of Non-college preparatory course
study taken while in of study taken while in

high school high school
GPA: 4-Q 28z3-Q 1-Q 4-Q 2&3-Q 1-Q

No. so classified: 37 59 10 3 53 55

No. of responses 43 56 12 3 47 31

N % N % N % N % N %

Male Subjects

Art 0 0. 0 2 3. 6 1 8. 3 0 0.0 4 8. 5 0 0. 0

Business 1 2. 3 3 5. 4 0 0. 0 0 0. 0 3 6. 4 3 9. 7

English 8 18.6 9 16.1 0 0.0 0 0.0 6 12.8 2 6.5

Foreign Language 3 7. 0 1 1. 8 0 0, 0 0 0. 0 0 0. 0 0 0, 0

Homemaking 0 0.0 0 0.0 0 0.0 0 0.0 0 0.0 1 3.2

Industrial Arts 1 2. 3 7 12. 5 2 16.7 3 100.0 14 29.8 6 19. 4

Mathematic s 12 27.9 8 14.3 2 16.7 0 O. 0 14 19.8 9 29. 0

Music 1 2.3 0 0.0 0 0.0 0 0.0 0 0.0 1 3.2

Science 10 23. 3 10 17.9 2 16. 7 0 0. 0 1 2. 1 1 3. 2

Social Science 4 9. 3 11 19.6 1 8. 3 0 0. 0 2 4. 3 2 6. 5
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predominant number of those so responding were females who had

taken a non-college preparatory program.

The data in Table 20 show 23 percent of the fifth year respon-

dents chose business as the most beneficial course; 22 percent named

English; 13 percent named mathematics. Based on sex, type of high

school course of study pursued, and class standings, there was a

significant difference in the course selected as being of greatest

value. Responses to the fifth year questionnaire indicated that half

(51 percent) of the top quartile, college preparatory females chose

English as the most valuable subject while nearly half (44 percent) of

the top quartile males who had pursued a college preparatory program

picked mathematics.

The data in Table 20 show that over one- fourth (28 percent) of

all male respondents selected mathematics as being of most value

while only 5 percent of the female subjects selected it. Nearly half

(46 percent) of the females who took a non-college preparatory pro-

gram chose the business field as their most beneficial subject and

15 percent of the college preparatory females selected it as well.

Forty percent of all non-college preparatory males chose the indus-

trial arts area as having the greatest worth, while one-tenth of the

college preparatory males agreed.

In addition to determining which courses had the greatest value,

graduates were asked to identify the area in which they felt the



Table 20. Course Felt to be of Greatest Value Five Years After Graduation From High School.

College preparatory course of Non-college preparatory course
study taken while in of study taken while in

high school high school
GPA: 4-Q 2&3-Q 1-Q 4-Q 2&3-Q 1-Q

No. so classified: 51 36 2 20 73 44

No. responding: 38 23 1 16 52 26
N % N % N % N % N % N %

Female Subjects

Art 3. 7.9 1 4.4 0 0.0 1 6.3 3 5.8 3 11.5

Business 4 10.5 4 17.4 1 100.0 9 56.3 24 46.2 12 46.2

English 19 50.0 9 39. 1 0 0.0 3 18. 8 7 13. 5 2 7.7

Foreign Language 2 5. 3 0 0. 0 0 0. 0 0 0. 0 0 0. 0 0 0. 0

Homemaking 1 2.6 2 8.7 0 0.0 1 6.3 12 23. 1 5 19.2

Industrial Arts 1 2. 6 1 4. 4 0 0. 0 0 0. 0 0 0. 0 0 0. 0

Mathematics 1 2. 6 1 4. 4 0 0. 0 0 0. 0 3 5. 8 2 7. 7

Music 0 0.0 2 8.7 0 0.0 1 6.3 0 0.0 1 3.9

Science 4 10.5 1 4.4 0 0.0 1 6.3 0 0.0 1 3.9

Social Science 2 5. 3 2 8. 7 0 0. 0 0 0. 0 3 5. 8 0 0. 0

(Continued on next page)



Table 20. (Continued)

College preparatory course of
study taken while in

high school

Non-college preparatory course
of study taken while in

high school
GPA: 4-Q 2&3-Q 1-Q 4-Q 2&3-Q 1-Q

No. so classified: 37 59 10 3 53 55

No. responding: 25 37 6 3 28 26
N % N % N % N % N % N %

Male Subjects

Art 1 4.0 1 2.7 0 0.0 0 0.0 1 3.6 1 3.8

Business 0 0. 0 2 5. 4 0 0. 0 0 0. 0 3 10.7 4 15. 4

English 4 16.0 7 18.9 0 0.0 0 0.0 7 25.0 4 15.4

Foreign Language 1 4. 0 0 0. 0 0 0. 0 0 0. 0 0 0. 0 0 0. 0

Homemaking 0 0. 0 0 0. 0 0 0. 0 0 0. 0 0 0. 0 1 3.8

Industrial Arts 1 4. 0 6 16. 2 0 0. 0 3 100.0 13 46.4 6 23. 1

Mathematics 11 44.0 5 13.5 3 50.0 0 0.0 4 14.3 8 30.8

Music 1 4.0 0 0.0 1 16.7 0 0.0 0 0.0 1 3.8

Science 4 16.0 7 18.9 1 16.7 0 0.0 0 0.0 0 0.0

Social Science 2 8. 0 9 24. 3 1 16. 7 0 0. 0 0 0. 0 1 3. 8
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greatest deficiency. Fifth year responses identify English and mathe-

matics as these areas. The greatest discrepancy between male and

female respondents (Table 21) in this area is found in the field of

English. One-third (32 percent) of the males and one-tenth (9 per-

cent) of the females selected English as the subject in which they had

felt the greatest deficiency. Mathematics was selected as the course

in which they had the greatest felt deficiency by 20 percent of the

females and 15 percent of the males. Foreign language, social

science, and business courses were each named by approximately

15 percent of the female subjects. Students who had taken a college

preparatory program indicated a greater deficiency in art and music

than non-college preparatory students indicated.

A question relating to the high school experience which had the

greatest influence on the students was part of the fifth year question-

naire and the pre-graduation questionnaire given the class of 1972.

Respondents to the fifth year questionnaire ranked contact with

teachers as most influential while the course(s) taken were ranked

third. The data obtained from respondents to the pre-graduation

questionnaire of 1972 showed a reversal of these results (Table 22).

Participation in athletics was ranked second most influential and

membership in a club(s) was ranked a distant fourth by respondents

to both of the questionnaires. Contact with counselor and participation



Table 21. Subject Matter Area in Which Greatest Deficiency Was Felt to Exist as Indicated by
Respondence to Fifth Year Questionnaire.

College preparatory course of Non-college preparatory course
study taken while in of study taken while in

high school high school
GPA: 4-Q 2&3-Q 1-Q 4-Q 2&3-Q 1-Q

No. so classified: 51 36 2 20 73 44

No. responding: 37 24 2 18 62 22
N % N % N % N % N % N %

Female Subjects
Art 5 13.5 1 4.2 0 0.0 2 11.1 3 4.8 2 9.1
Business 2 5.4 0 0.0 0 0.0 2 11.1 6 9.7 6 27.3

English 2 5. 4 6 25.0 1 50.0 0 0.0 5 8.1 0 0.0
Foreign Language 5 13.5 4 16.7 0 0.0 4 22.2 10 16.1 2 9.1
Homemaking 0 0.0 1 4.2 1 50.0 1 5.6 7 11.3 2 9.1
Industrial Arts 2 5.4 1 4.2 0 0.0 0 0.0 2 3.2 0 0.0
Mathematics 9 24.3 4 16.7 0 0.0 4 22.2 11 17.7 4 18.2

Music 2 5.4 0 0.0 0 0.0 1 5. 6 5 8.1 1 4. 6

Science 5 13.5 1 4.2 0 0.0 4 22.2 7 11.3 2 9.1
Social Science 5 13.5 6 25.0 0 0.0 0 0.0 6 9. 7 3 13. 6

(Continued on next page)



Table 21. (Continued)

College preparatory course of Non-college preparatory course
study taken while in of study taken while in

high school high school
GPA: 4-Q 2&3-Q 1-Q 4-Q 2&3-Q 1-Q

No. so classified: 37 59 10 3 53 55

No. responding: 31 40 6 3 28 28

N % N % N % N % N % N %

Male Subjects

Art 3 9.6 2 5.0 0 0.0 0 0.0 0 0.0 0 0.0

Business 4 12.9 3 7.5 0 0.0 1 33.3 1 3.6 5 17.9

English 11 35.5 13 32.5 2 33.3 1 33.3 8 28.6 8 28.6

Foreign Language 0 0.0 5 12.5 2 33.3 1 33.3 3 10.7 1 3.6

Homemaking 0 0.0 1 2.5 0 0.0 0 0.0 1 3. 6 1 3. 6

Industrial Arts 2 6.5 2 5.0 0 0.0 0 0.0 1 3.6 3 10.7

Mathematics 4 12.9 6 15.0 2 33.3 0 0.0 5 17.9 7 25.0

Music 3 9.7 2 5.0 0 0.0 0 0.0 5 17.9 0 0.0

Science 1 3.2 3 7.5 0 0.0 0 0.0 2 7.1 1 3.6

Social Science 3 9. 7 3 7.5 0 0.0 0. 0.0 2 7.1 2 7.1
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Table 22. High School Experience of Greatest Value.

Most Valuable
(10)

Second
Most Valuable

(%)
Class of Class of

'67
in '7Z

'72
in '72

'67
in '72

'72
in '72

Athletics 30 30 11 15

Club(s) 9 9 16 16

Counselor 4 4 7 6

Course taken 22 29 21 26

Student government 3 3 8 2

Teacher(s) 24 18 25 19

Others 8 6 12 16
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in student government was an influential experience for only a very

small percentage of the respondents.

Evaluation of Guidance and
Counseling Services

Responses to the pre-graduation questionnaire by the 1967 and

1972 graduates were quite similar in their agreement that certain

counseling services are very much in need. Also, a comparison of

the responses by the 1967 graduates five years after graduation with

those made at the time of their graduation shows no change of any

significance (Table 23). Many respondents considered educational

planning to be one of the counseling services most needed. Slightly

more than one-fourth of the 1967 and 1972 respondents to the pre-

graduation questionnaires indicated a great need for such counseling

assistance while an additional 40 percent indicated some aid was

necessary. Slightly less than one-fourth of the respondents felt they

needed considerable counseling assistance in their selection of high

school courses while half indicated they needed some assistance in

this area. Also, over half the subjects indicated they needed some

or much counseling in making vocational plans. Conversely, approxi-

mately three-fourths of the respondents felt little or no counseling

assistance was needed in the areas of adjusting to school problems,

personal problems, and self-understanding.



Table 23. Felt Need for Counseling Services While in High School as Indicated by Graduates.

Degree of Counselor Help Felt to be Needed
Much Some Little or No

Class Class Class Class Class Class Class Class Class

of '67 of '67 of '72 of '67 of '67 of '72 of '67 of '67 of '72
in '67 in '72 in '72 in 1E7 in '72 in '72 in '67 in '72 in '72

N % N % N % N % N % N % N % N % N %

Adjustment to
school problems 41 9.4 9 3.2 19 7.9 79 18.1 48 17.3 54 22.4 317 72.5 221 79.5 168 69.7

Educational plans 126 28.8 67 24.1 71 29.5 172 39.4 18 42.5 96 39.8 139 31.8 93 33.6 74 30.7

Personal problems 24 5.5 19 8.8 15 6.2 72 16.5 31 11.2 46 19.1 341 78.0 228 80.0 180 74.7

Selection of high
school courses 101 23.1 50 18.0 54 22.4 226 51.7 147 52.9 127 52.7 110 25.2 81 29.1 60 24.9

Self-understanding 40 9.2 28 10.1 21 8.7 71 16.3 41 14.0 41 17.6 326 74.6 211 75.9 179 74.3

Vocational plans 106 24.3 61 21.9 57 23.7 158 36.2 108 38.9 87 36.1 173 39.6 109 39.2 97 40.2
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Responses to the pre-graduation questionnaire made by the 1967

and 1972 graduates shows that a slightly higher percentage of 1967

graduates indicated they received counseling assistance than did the

1972 graduates (Table 24). The data indicate that slightly over half

of the subjects from the 1967 and 1972 classes felt they received some

or much counseling help in making educational plans and in achieving

an understanding of their own abilities and interests. Approximately

40 percent of the respondents believed they received some or much

vocational counseling assistance in handling problems related to

adjustment to the school, but in the various areas of personal

counseling, only 10 to 20 percent of the subjects felt they received

help from the counseling staff.

The first and fifth year questionnaires and the pre-graduation

questionnaire given the class of 1972 raised the issue of how much

help students were given by the counseling staff regarding educational-

vocational planning. Answers, shown on Table 25, reveal that nearly two-

thirds (61 percent) of the subjects responding to the first year ques-

tionnaire felt they received some or much help from their counselor

in making future educational-vocational plans. Responses to the fifth

year questionnaire show that half (49 percent) of the respondents

indicated they received some or much counseling assistance in making

future plans. Thus, the responses received from the 1967 graduates

five years after graduation were in closer agreement with those of the



100

fable 24. Degree of Assistance Felt to Have Been Received in
Various Areas of Counseling as Indicated by Respondents
to Pre-Graduation Questionnaires.

Much
(%)

Some
(%)

Little
or no

Class of Class of Class of
67'
in
67'

724
in
72'

67'
in
67'

72'
in
72'

67'
in
67'

72'
in
72'

A. Adjustment to school 9 6 32 26 59 68

B. Understanding one's
abilities and interests 14 10 44 39 42 49

C. Future educational plans 15 10 46 40 39 50

D. Future vocational plans 11 7 35 29 54 64

E. Selection of high
school courses 26 19 53 44 22 37

F. Personal relationships 2 3 17 15 81 82

G. Family relationships 2 2 13 10 85 88

H. Teacher relationships 2 2 24 20 72 78

I. Part-time work 2 4 8 4 90 87

J. Personal responsibilities 2 4 17 20 81 76

J. Health problems 2 1 12 8 86 91
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Table 25. Amount of Felt Help High School Graduates Received
from Counseling Staff in Making Educational-
Vocational Plans.

Little
Much Some or no

N % N %

Class of
67' in 67' 71 18.0 169 42.9 154 39. 1

Class of
67' in 72' 25 8.9 113 40.2 143 50.9

Class of
72' in 72' 19 7.8 89 36.6 135 55.6
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1972 class than with their own response reported one year after

graduation.

Responses to the pre-graduation questionnaire by the 1967 and

1972 graduates were fairly similar concerning the factors which

influence them in making educational-vocational plans. A comparison

of responses between the two classes (1967 and 1972) shows that there

is a deviation of less than 10 percent for all categories with the

exception of counselor's influence. The data in Table 26 show that

half (49 percent) of the 1967 graduates felt their counselor had, to a

degree, influenced them in making educational-vocational plans while

only 30 percent of the 1972 graduates indicated this. This decrease in

influence by the counseling staff might have been due to the increased

student-counselor ratio which existed in 1972.

Parental influence was the prime factor which helped graduates

decide their plans for the first year following high school graduation.

Nearly three-fourths (73 percent) of the pre-graduation respondents in

1967 and 1972 indicated their parents helped them greatly or some-

what. The next most influential factor was a high school course(s).

A friend's advice ranked third with nearly half the respondents

indicating they were somewhat or greatly influenced by a friend(s).

Sixty percent of the respondents said counselors had little or no

influence on them in their making educational-vocational plans for the

year following graduation. The data also show that approximately
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Table 26. Factors that Influenced Graduate's Educational-
Vocational Course 'of Action to be Pursued Following
Graduation from High School.

Much
(%)

Some
(%)

Little
or no
(%)

Class of Class of Class of
67'
in
67'

72'
in
72'

67'
in
67'

72'
in
72'

67'
in
67'

72'
in
72'

Counselor 14 7 35 23 51 69

Course taken 19 21 38 39 43 40

Educational-Vocational unit 6 6 18 22 76 72

Friends 12 13 32 40 56 47

Parents 32 28 42 44 26 28

Teachers 9 11 23 29 68 61

Work experience 8 13 19 20 73 67
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two-thirds of the subjects felt that teachers, work experience, and a

unit on educational-vocational planning had little or no influence on

them as they made their plans.

In addition to all the other information collected, a series of 10

questions relating to specific aspects of guidance and counseling

services was included in the pre-graduation questionnaires given the

members of the classes of 1967 and 1972. In general, the 1967

graduates responded more approvingly, by a 15 percent greater

margin, than did the 1972 graduates. Again, these results may stem

from the difference between the pupil-to-counselor ratio that existed;

300 to 1 in 1967 and 600 to 1 in 1972.

Counseling assistance relating to educational planning for post-

high school training received the highest approval (63 percent)

(Table 27). Assistance with the selection of high school courses

received the second highest percentage (57 percent) of affirmative

replies. Slightly over half of the respondents from the two classes

reported the interpretation and use of test results aided them in

making educational and vocational plans. Also, a positive response

was received from nearly half (49 percent) of all subjects in the

classes of 1967 and 1972 about receiving the occupational information

they desired. Approximately one-third (37 percent) of the respon-

dents to the pre-graduation questionnaire indicated they felt free to

express their real feelings with theis counselor. However, less than



Table 27. Percent of Affirmative Responses Received on Pre-Graduation Questionnaire Regarding
Assistance Received From Counseling Staff as it Relates to Various Aspects of
Counseling Services.

Class of '67
in '67

Yes (%)

Class of '72
in '72

Yes (%)

67 44 1.

57 42 2.

70 57 3.

31 15 4.

66 49 5.

12 9 6.

48 27 7.

56 31 8.

59 45 9.

20 10 10.

Area of Counseling Assistance

Did your counselor help you to understand the meaning of your standard-
ized test score?
Did the counseling staff provide information you wanted and needed to
know about the various occupations you have considered?

Did you acquire the information you wanted and needed about colleges and
other schools which offer further education beyond high school?
Have your parents ever talked with your counselor about your progress in
school and future plans?
Did you have enough help from your counselor to plan the subjects and
activities you needed and wanted to take while in high school?
Were you helped by your counselor to become familiar with the employment
possibilities in your community and surrounding area?
Can you talk about your real feelings with your counselor?
Have you been helped by your counselor to decide if you have the ability to
succeed in college?

Have your ability and achievement test results been helpful to you in
making personal, educational and vocational plans?
Have you received any help from your counselor in the improvement of
your study skills, habits?
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one-fourth of the subjects gave an affirmative response to counselor

contact with parents, receipt of information pertaining to local

employment possibilities, and counseling assistance in the develop-

ment of better study habits.

A study such as this involves the compilation and analysis of a

great amount of data. With such an amount of data as discussed in

Chapter IV, it is important to draw conclusions. Thus, a, summary

of the data compiled and the analysis here presented, along with

recommendations based on the information collected, is the topic of

Chapter V.
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CHAPTER V

SUMMARY, DISCUSSION, AND RECOMMENDATIONS

This study investigated the educational, vocational, and personal

experiences, over a five year period, of the 1967 graduates of the

Roseville Joint Union High School District, Roseville, California.

Also, the investigator secured information about the attitudes of

these students concerning the general effectiveness of the district's

curriculum and guidance program. Four hundred and forty-three

graduates were the subjects of this study. The data were obtained

from a pre-graduation questionnaire, followed by a questionnaire

mailed to each subject one, three, and five years from the time of

graduation. Also, transcripts were obtained after the fall term

following graduation for those subjects who attended a post-high

school educational institution. In addition, for comparative pur-

poses, a pre-graduation questionnaire was given to the 1972 graduates

of the same district.

The subjects of this study were divided into 12 categories.

Placement in a category was determined by the subject's sex, type

of course of study taken while in high school, and class standing at

the time of graduation. The basic statistical procedure for data

reporting involved recording the frequency and percentage of

response to questionnaire items for each category. The
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questionnaires were designed to elicit information in the following

areas: (1) post-high school educational experiences, (2) post-high

school occupational experiences, (3) personal data, (4) evaluation of

the high school curriculum, and (5) evaluation of the guidance and

counseling department.

The questionnaires for the first, third, and fifth years were

constructed at the beginning of the study to make it possible to design

a key sort card on which to store collected data. Response to the

first year questionnaire was nearly 90 percent while the question-

naires mailed three and five years from the time of graduation yielded

a two-thirds response. A greater percentage of response was

received from the subjects who had maintained an above average high

school grade point average than from those graduates who had pur-

sued a college preparatory course of study. However, the effect of

this unevenness of response is minimized in many instances since the

data are reported by category rather than for the total population

under investigation.

On the pre-graduation questionnaire nearly three-fourths (73

percent) of the subjects indicated that they planned to attend a post-

high school educational institution the year following graduation.

Response to the first year questionnaire shows that 53 percent

attended school on a full-time basis and an additional 14 percent were

enrolled part-time. Transcripts were received for 100 percent (245)
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of the subjects who attended college fall term 1967. The first term

grades show that 24 (10 percent) of the subjects, of whom 19 were

females, obtained a GPA of 3.0 or better while 101 (41 percent) had

less than a 2.0 grade point average. Forty-eight percent of the males

and 35 percent of the females were so classified.

One year after graduation 32 percent of the respondents indi-

cated they were very satisfied with the educational-vocational course

of action they had pursued that year; over half (53 percent) were

satisfied; and 15 percent were dissatisfied. Females appeared to be

somewhat more satisfied than males and the subjects in the bottom

quartile were less satisfied than subjects who had achieved average or

above average grades while in high school. The type of course pur-

sued while in high school appeared to have little effect on the degree

of satisfaction with educational and vocational action pursued the year

following graduation.

Eighty-seven (40 percent) of the third year respondents who con-

tinued their education after high school graduation were very satisfied

with the first school attended, half (49 percent) were satisfied and 11

percent were dissatisfied. Responses to the third year questionnaire

show that 82 (28 percent) of the respondents were enrolled in college

on a full-time basis with nearly all taking an academic course of study.

Forty-four (15 percent) of the fifth year respondents were full-time

students. On a percentage basis, as many females attended a post-

high school educational institution as did males. Nearly half (47

percent) of the members of both sexes who continued their post-high

school education completed three or more years of formal schooling.
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Twenty-two percent of the respondents to the fifth-year questionnaire

reported receiving a bachelor's degree, females and males being

equally represented.

One year after graduation from high school 15 percent of the

subjects were employed full-time; three years after graduation one-

third were employed full-time, and by the fifth year over half (54

percent) were working full-time (military personnel not included).

An equal percentage (15 percent) of females and males were employed

the first year after high school, but two years later 40 percent of the

females and only one-fourth of the male subjects were employed.

(Fifteen percent of the males were in the military service and were

not classified as being employed.) By the fifth year after gradua-

tion the percentage of males employed full-time increased from 27 to

68 percent while the percentage of females employed remained at

40 percent.

The principal occupational fields for the male subjects were:

semi-skilled (25 percent), business (18 percent), skilled (14 percent),

service (14 percent), and clerical (13 percent). Forty-two percent

of the employed female subjects were working in the clerical-

secretarial field, one-fifth of the employed females held jobs in the

service occupational field and a similar percentage were employed in

the professions.
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Three-fourths of the respondents to the fifth year questionnaire

indicated that they received an income with the average weekly gross

earnings being $140. One-fourth of the males received a weekly

income in excess of $200 while less than 10 percent of the females

reported such earnings. Conversely, nearly twice as great a per-

centage of females as males earned less than $100 per week. In

fact, low achieving males (as measured by high school GPA) who

had pursued a non-college preparatory course of study reported

earning the highest weekly income while the low achieving females

who had taken a noncollege preparatory program had the lowest re-

ported income. Also, the low achieving male who had pursued a

non-college preparatory program was in the category with the high-

est percentage of full-time employed individuals.

Responses to the fifth year questionnaire, pertaining to degree

of satisfaction with present occupational status (including housewife

and military service personnel), show that 82 percent indicated they

were satisfied or very satisfied with their work. There was rela-

tively little difference in response to this question based on sex, type

of high school course of study taken, or high school GPA.

Data from the first and fifth year questionnaires show that eight

percent of the male respondents were in the military service. Fif-

teen percent of the male respondents to the third year questionnaire
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were in the military service. These figures closely coincide with the

build-up and decline of United States troops in Vietnam.

Ten percent of the subjects were married within one year of

graduating from high school with three-fourths of this group being

females. Thirty-seven percent of the respondents to the third year

questionnaire were married, females outnumbering males two to one.

Five years after graduation 60 percent of those responding indicated

they were married, two-thirds of the females and half of the males.

The female subjects who had pursued a non-college preparatory

program were the ones most likely to marry soon after graduation

while the group with the least number married during the first three

years after high school graduation were the males who had taken a

college preparatory course of study.

The subjects were not very mobile as 60 percent continued to

reside in the Roseville-Sacramento area five years after graduation

from high school. An additional one-fourth resided elsewhere in

California and only 15 percent lived out of state. Those most likely

to live in another state or overseas were the high achieving students

who had taken a college preparatory course of study.

Two-thirds (69 percent) of the Roseville graduates were satis-

fied with the caliber of the courses offered them while in high school,

14 percent felt very satisfied and 17 percent indicated they were

dissatisfied. The subjects most satisfied were from the high
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the five year period. Females tended to rank English and business

courses as being of most value while mathematics, industrial arts,

and science were the courses most frequently ranked high by male

respondents.

Interestingly enough, English and mathematics were each

named by nearly one-fifth of the graduates as the subject area in

which they felt the greatest deficiency. One-third of the males,

compared to one-tenth of the females, indicated English to be their

greatest deficiency while mathematics was so ranked by nearly an

equal percentage (18 percent) of both sexes. Ten percent of the

respondents identified foreign language, business, and social science

as areas of deficiency.

Responses to the pre-graduation questionnaire by the graduates

of 1967 and 1972 revealed that approximately two-thirds of the respon-

dents believed some or much counseling assistance was needed in

the areas of educational planning and selection of high school courses.

Half the subjects indicated a need for some or much counseling help

in making vocational plans. Conversely, three-fourths of the sub-

jects, in both the 1967 and 1972 pre-graduation questionnaires, felt

they received some or much counseling assistance in the selection of

high school courses. Slightly over half (55 percent) indicated they

received some or much counseling help in making educational plans

and achieving an understanding of their abilities and interests. In
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the area of vocational counseling, 40 percent felt they received some

or much counseling assistance. One-fourth of the subjects mentioned

they received some or much help in handling problems related to

school adjustment while only 10 to 20 percent stated they received

assistance in various areas involving personal counseling.

Two-thirds (69 percent) of the 1967 graduates, in the first year

questionnaire, said they received some or much counseling assistance

in making educational-vocational plans. However, on the fifth year

questionnaire, only half (49 percent) indicated that they received some

or much counseling assistance in making educational-vocational

plans. These fifth year responses were closer in agreement to the

responses made to the pre-graduation questionnaire by the 1972

graduates than with their own responses made one year after gradua-

tion.

Both the 1967 and 1972 students, in the pre-graduation question-

naire, indicated that parental influence was the principle factor which

helped them decide on their plans for the year following graduation

from high school. The second most influential factor was a high

school course(s) and the third was the advice of a friend(s). Nearly

two-thirds (60 percent) indicated that a counselor had little or no

influence on them with regard to the making of educational-vocational

plans for the year following graduation. However, it should be noted

that half (49 percent) of the respondents to the pre-graduation
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questionnaire of 1967 felt a counselor had influenced them in making

educational-vocational plans while only 30 percent of the 1972 gradu-

ates believed this was the case. This decrease in influence of the

counseling staff was due, in part, to the increased student:counselor

ratio which existed in 1972, Overall, the responses to the pre-

graduation questionnaire of the 1967 graduates were more positive

concerning counseling services received, by a 15 percent margin,

than were those of the 1972 graduates, Affirmative response was

received from more than half of both the 1967 and 1972 respondents

in the areas of: educational planning for post-high school training,

selection of courses while in high school, interpretation and use of

test results, and receipt of occupational information desired. Nega-

tive response was received by more than three-fourths of the

respondents to the 1967 and 1972 pre-graduation questionnaires in the

areas of counselor contact with parents, information regarding local

employment possibilities and development of better study skills.

Discussion

There was a high degree of agreement between the 1967 Rose-

ville High School District graduates' proposed and actual course of

action pursued the year following graduation from high school. Also,

87 percent of the first year respondents indicated they were satisfied

or very satisfied with the educational-vocational course pursued
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immediately after graduation. In addition, 89 percent of the subjects

who attended a post-high school educational institution indicated they

were satisfied or very satisfied with the first school attended. If

permanency of a plan indicates the thoroughness with which it was

formulated, it is noteworthy that 60 percent of the respondents to the

third year questionnaire stated their educational-vocational plans at

that time were similar to their plans at the time of graduation.

Responses to the fifth year questionnaire show that three-fourths of

the respondents were satisfied or very satisfied with the educational

and vocational course of action pursued since graduating from high

school.

These findings tend to indicate that: (1) the subjects had given

considerable thought to post-high school plans or (2) the subjects'

parents (the factor indicated to have been the most influential) were

very well informed regarding their son or daughter and the educational-

vocational opportunities available or (3) the counseling staff had

thoroughly carried out its function in terms of educational-vocational

counseling. In all likelihood it was a combination of these three

factors, but it is this investigator's opinion that the 50 percent who,

on the pre-graduation questionnaire, indicated counselors had little

or no influence on them when they made post-high school plans failed

to give credit where some credit might be due. Most Roseville area

parents were not well versed with regard to the educational-vocational
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opportunities available to high school graduates and completely free

student choice was not likely.

It is interesting to compare the status of the 1972 graduates, for

whom limited counseling services were available, with the status of

the 1967 graduates. In making such a comparison, one can observe

that the 1972 graduates did experience a potential liability because of

insufficient counseling. An example, on the pre-graduation question-

naire 41 percent of the 1967 graduates indicated that they planned

to pursue an academic course of study in college, but only 35 percent

did so one year after graduation. In comparison, 47 percent of the

1972 graduates indicated they planned to enter an academic course of

study in college. This 6 percent increase occurred despite the fact

that employment conditions in the early 1970's indicated there was

less demand for college educated people than there was in 1967.

In reply to the first year questionnaire, two-thirds of the 1967

graduates indicated they were enrolled either full-time or part-time

in a post-high school educational institution, Of this two-thirds,

nearly 75 percent reported they were pursuing an academic course of

study. However, as replies to the third and fifth year question-

naires showed, those continuing on such a program to a college degree

decreased considerably, The high attrition rate, in most cases, can

be attributed to inadequate high school preparation or inappropriate

goal choice. Eighty percent of the high achievers who responded to
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the fifth year questionnaire did earn a bachelor's degree but the

majority of those who went to college did not. It is this investigator's

opinion that the overall attrition rate was high because seeking a

college degree was an inappropriate goal for the majority of those

who dropped out of college,

Nearly half (43 percent) of the 1967 graduates received a first

term college GPA of less than 2.0. It may very well be that this

indicates a need for counselors to disseminate specific information

about college programs, requirements, demands, and expectations

to high school students. The Roseville counselors could and perhaps

should have obtained help from the counseling staff of the local com-

munity college, where three-fourths of the graduates from the Rose-

ville Joint Union High School District matriculate.

The high degree in similarity of response by the 1967 and 1972

graduates to the item on the pre-graduation questionnaires pertaining

to proposed educational-vocational course of action is somewhat

remarkable. These responses indicate that the attitudes, values,

and goals of the members of the two classes were quite similar. This

was somewhat surprising since the changes that occurred nationally

and locally during the five year period were substantial. One possible

reason why the responses of the two groups were so similar is that

the options for high school graduates really are quite limited.

Another reason accounting for such student expectations is that the
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school does not adequately alert its students to the changes which are

occurring and to the means available to aid them in adapting to these

changes.

Five years after graduation the 1967 graduates responded, as

did the 1972 graduates, in a pre-graduation questionnaire, unfavorably

toward the counseling services they received. Such a dim view of

counseling indicates that a review of the counselor's role should be

made to determine how it can be augmented to make it a service

which is perceived by students as an essential part of the educational

program of a comprehensive high school.

A high degree of similarity was found in the responses to the

pre-graduation questionnaires by the 1967 and 1972 graduates and the

1967 graduates' responses in 1972 concerning those counseling

services felt to be of greatest need. The results show that there was

a strongly felt need for counseling assistance in making educational

plans, selection of high school courses, and vocational counseling.

Conversely, over three-fourths of the respondents indicated little or

no counseling assistance was felt to be needed in the areas of personal

problems and self-understanding. Possibly these responses indicate

what the subjects perceived counseling services to be. On the other

hand, it may be that the respondents were expressing their belief

that they did not want or feel the need for personal counseling.

Whatever the reason for the response, a counseling staff, nevertheless,
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must attempt to ascertain as accurately as possible the needs of

students. Too often, in this investigator's opinion, the needs of the

counselor receive priority in the guise of serving the needs of students

who, it appears, are thought to be too immature to know their needs,

This investigator was not aware of any concerted effort to

obtain equal educational opportunity f or females when the subjects

were in high school. However, the percentage of females who con-

tinued their education beyond high school was similar to that of the

male population. This same status existed in terms of the percentage

of Bachelor of Arts degrees received. However, the same cannot be

said as it pertains to income earned. Males reported earning sub-

stantially more per week than did females. The highest income

reported was for the males from the low achiever group who had

pursued a non-college preparatory course of study; most members of

this group were employed as skilled or semi-skilled workers which

are occupations for which women are not suited or have not shown any

strong interest. Perhaps this latter orientation should be changed.

The high school course felt to be of most value changed some-

what in responses made at time of graduation and responses given

five years after completion of high school. The courses for which a

higher priority is shown five years after graduation are mathematics,

industrial arts, and homemaking. Courses in the areas of business

and English consistently ranked one and two as having the greatest
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value. However, the students believe their greatest deficiencies

were English (for the males) and mathematics (for both sexes). No

doubt, these are areas which should be looked at by curriculum

planners.

Finally, responses to the fifth year questionnaire indicated that

contact with teachers ranked highest as the school experience which

had the greatest effects on the subjects. Participation in athletics

was ranked second, and a course(s) taken was ranked third. Thus,

when determining what students believe to be most critical in their

high school education, it appears that personal contact has a greater

long lasting influence than does the attainment of subject matter.

Recommendations

While this study was limited to the class of 1967, and in a

smaller way to the class of 1972, of the Roseville Joint Union High

School District, this author believes that there are two types of

recommendations which can be made or conclusions drawn: (1) those

specific to the Roseville Joint Union High School District, and (2) those

with general application to all high schools. The first set of recom-

mendations and conclusions pertain to the research component of this

study. The second set pertain to proposed courses of action.
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Specific Recommendations

1. A similar follow-up study of the 1974 graduates of the Roseville

Joint Union High School District should be conducted. A

comparison of results of that study with findings from the

present study might indicate some new patterns of behavior and

define needs for students currently enrolled. In addition, such

a follow-up provides a means of ascertaining whether or not the

decreased amount of counseling assistance available to these

students, as compared to the graduates of 1967, has any

appreciable effect on the extent of educational and vocational

satisfaction and success realized. Such a study should be

computerized, utilizing the facilities of the region's educational

data processing center. Also, a questionnaire for parents to

complete should be made a part of the study.

2. A tenth year follow-up study of the 1967 Roseville graduates

should be planned, using a questionnaire similar to the one

used in the fifth year study. This would provide comparison as

well as information concerning the changes that occur during

that period in the lives of these subjects.

3. The school staff should reassess priorities in terms of which

courses need to receive greater emphasis. It might be of value

for the teaching staff to keep in mind the occupational fields in
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which the 1967 graduates were most likely to be employed°

Also, it would be prudent to remember that five years after

graduation 60 percent of the subjects continued to reside in the

Roseville-Sacramento area, Most of these students were those

who had pursued a non-college preparatory course of study and

were average achievers or low achievers,

General Recommendations

1. The articulation between the high school and local community

college should be increased, The development of some expec-

tancy tables for students of a given high school would be a

valuable counseling tool.

2. The school staff must realize that involvement with students

is as important or more important than is the knowledge which

they convey to their pupils, Also, every possible opportunity

should be provided for pupils to become involved in athletics

and other extra-curricular activities with less stress placed on

winning. Involvement, in terms of numbers and extent of

commitment, is most important,

3. There should be greater stress on educational and vocational

counseling for all. This should be incorporated into the entire

curriculum along with elements which pertain to and involve

self-acceptance and self-understanding. A direct approach to



125

achieve the latter, via student-counselor counseling sessions,

will involve more time than the counselor has available and it

is doubtful such an approach will bear much fruit. This study

showed students have little felt need for this kind of counseling.

4. The school staff should reassess the content, materials, and

methods used to teach mathematics and English, with special

consideration being given to the teaching of the latter course in

a manner which is more meaningful to the male students. Also,

the staff should reevaluate the curriculum as it pertains to the

male student who pursues a non-college preparatory program.

5. The guidance department needs to establish the value of its

services which might best be accomplished by making inquiries

of the consumer of these services, the students, It is essential

that the counseling staff be sensitive to pupils' needs and care

be taken so that the counselor avoids doing "his thing" on the

premise students are not mature enough to know their own real

needs. There should be greater counselor contact with parents

since, as the subjects of this study indicated, parents are by far

the greatest influencing factor upon a student in making educa-

tional and vocational decisions,
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APPENDIX A

DATA COLLECTION INSTRUMENTS



PERSONAL DATA SHEET

(info from student's permanent record)

Name I. D. Number

Sex:

Last First Initial

Male Female
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Number of semesters enrolled in the Roseville High School
District

School Attended: Oakmont H. S. Roseville H. S.

G. P. A.: Top Quartile Middle half Bottom Quartile

Type of course of study taken College preparatory

Non-college preparatory



School Attended:

Name

Address
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FIRST TERM COLLEGE GRADES

(data from college transcript)

Subject' s I. D. Number

Type of Program taken:

College academic

College non/academic

Units Completed

First Term G. P. A.

G. P. A. in social science

G. P. A. in English

English A

English lA
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PRE-GRADUATION QUESTIONNAIRE
(1967) I. D. Number

1. By October 1st of this year I plan to be:

A. in the military service. Branch:

B. working full time. Kind of work:

C. enrolled in a Junior college vocational program.

D. enrolled in a Junior college academic. program.

E. enrolled in a four year college or university.

F. enrolled in a technical or trade school.
(Beauty, Business, Barber, etc. )

G. Others. (specify)

2. If you are planning to further your education, give name and
address of institution which you plan on attending.

Name

Addres s

3. Your choice, as indicated in question one, was influenced to what
extent by the following:

Greatl Somewhat Little or no
A. parents
B. friends
C. teacher
D. counselor
E. high school courses

F. unit on educational
vocational planning

G. experience while
attending school



1. Which most closely states how much help you feel you have re-
ceived from your counselor regarding the following:
(check appropriate column for each statement).

Much Some
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Little or no
A. adjustment to this school
B. understanding your abilities

and interests
C. future educational plans

D. future vocational plans
E. selection of high

school course
F. personal relationships

G. family relationships

H. teacher relationships

I. part time work

J. personal responsibilities

K. health problems

2. How great a need did you have for counseling services in the follow-
ing areas: (check appropriate column for each statement).

Much Some Little or no
A. Selection of high

school courses
B. personal problems

C. vocational plans

D. educational plans

E. adjustment to
school problems

F. self understanding



Please answer every question

Yes No

Yes No__
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1. Did your counselor help you to understand the mean-
ing of your standardized test scores?

2. Did the school provide information you wanted and
needed to know about the various occupations you
have considered?

Yes No_ 3. Did you acquire the information you wanted and
needed about colleges and other schools which offer
further education beyond high school?

Yes_ No 4. Have your parents ever talked with your counselor
about your progress in school and future plans?

Yes No

Yes No

5. Did you have enough help from your counselor to
plan the subjects and activities you needed and
wanted to take while in high school?

6. Were you helped by your counselor to become
familiar with the employment possibilities in your
community and surrounding area?

Yes No_ 7. Can you talk about your real feelings with your
counselor?

Yes No 8. Have you been helped by your counselor to decide
if you have the ability to succeed in college?

Yes_ No_ 9. Have your ability and achievement test results been
helpful to you in making personal, educational and
vocational plans?

Yes_ No_ 10. Have you received any help from your counselor
in the improvement of your study skills and habits?



What subject do you feel has been of most value?

What subject has been of least value?
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As you see it, what are some of the weaknesses that exist in our
present curriculum?

What are some suggestions you have that would enable our guidance
department to be of greater assistance to students?
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FIRST YEAR FOLLOW-UP-QUESTIONNAIRE

Present Address

I. D. Number

Street City State Zip

Please check or fill in all items below which apply to you.
I am married. Married name:
I am in the military. (branch)

I am working: full time part-time
I am unemployed.

I am enrolled in a junior college vocational program:
full-time part- time

I am enrolled in a junior college academic program:
full-time part-time

I am enrolled in a four year college or university:
full- time part-time

I am enrolled in a technical or business school:
full- time part-time

I am attending school at

How satisfied are you with the course of action you have taken educa-
tionally-vocationally since graduation from high school?

very satisfied satisfied not satisfied
Which best describes your feelings concerning the adequacy of courses
taken during high school?

very satisfied satisfied not satisfied
Which one of the following best describes your ratings concerning the
assistance you received from your high school counselor in making
educational/vocational plans?

much help some help little or no help



THIRD YEAR FOLLOW-UP QUESTIONNAIRE

Address I. D. Number
Street City State

Please check or fill in all items below which apply to you.

I am in the military. (branch)
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I am working: full-time part-time_ _unemployed

I am married
I am enrolled in a junior college vocational program._

full-time _part -time
I am enrolled in a junior college academic program.

full-time part-time
I am enrolled in a four year college or university.

full-time part-time
I am enrolled in a technical or business school.

full-time part-time
I am attending school at

NAME OF INSTITUTION

my major is
What high school course has been of greatest value to you since gradu-
ation?
_Art Foreign Language _Mathematics____Math

_Music
_Physical Education

Science_
Homemaking

_
_Social_Business

English Industrial Arts Science

How well satisfied were you with the first school attended beyond high
school?

Very Satisfied _Satisfied Dissatisfied

My educational and/or vocational plans at present as compared to my
plans when in high school are:

Very Similar _Somewhat Similar No Similarity

Plans were very indefinite when in high school
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FIFTH YEAR FOLLOW-UP QUESTIONNAIRE

Please check (x) or fill in all blanks below
I am single. I am

(If house wife and not working
I am in the military.
I am working:

(brief description of work)
I am unemployed.
I am enrolled in a J. C.

I am enrolled in a J. C.

I am enrolled in a four

I am enrolled in a tech.

I am attending school at

which apply to you.
married. I am divorced.

outside home check here )

full-time part-time

vocational program.
full-time part-time

academic program.
full-time part-time

year college.
full-time

or bus. school.
full-time

part-time

part-time

(name) (major course of study)

What was the primary reason for discontinuing your education?
(If you have not enrolled in a school since high school check here )

completed program marriage financial
poor grades lack of interest military
other (explain)

Where do you presently live?
Roseville (within fifty miles) Northern California
Southern California Out-of state Over seas

How well satisfied are you with your present vocational choice?
very satisfied _satisfiedsatisfied dissatisfied

How many years of education have you acquired beyond high school?
0 1 2 3

What degree(s) do you hold?

4 5 years
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Based on your experience since graduation from high school in which
ONE of the subject matter areas do you feel you have experienced the
greatest deficiency?

Art Homemaking Music
English Industrial Arts Science
Foreign Language Mathematics Social Science

Based on your experience since graduation from high school which
ONE of the above stated subject matter areas has been of greatest
value to you?

If you have attended school since graduation, to what extent did your
high school education prepare you for the post-high school program
entered?

very adequate adequate not very adequate
inadequate very inadequate

While you were in high school how great a need did you have for
counseling services in the following areas? (check appropriate column
for each statement)

Selection of high
school courses
Personal problems
Vocational plans

Educational plans

Adjustment to
school problems

Self-understanding

much some
little
or no

Below are listed some experiences students have while in high school,
indicate the two that had the greatest effect on you by placing a 1 or2
in the blank preceding your first and second choices.

Athletics (name of sport(s))
Clubs (name of clubs)
Contact with counselor
Contact with teacher
Course taken (name of course(s))
Student government
Other (explain)
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Which one of the following best described how you felt about high
school?

I liked school very much I liked school
I disliked school I hated school
I was indifferent toward school

Which best describes your feelings concerning the adequacy of courses
taken during high school:

very adequate adequate not very adequate
inadequate

Which one of the following best describes your feeling concerning the
assistance you received from your high school counselor in making
educational/vocational plans?

much help some help little or no help
How satisfied are you with the course of action you have taken
educationally since graduation from high school?

very satisfied satisfied not very satisfied
____..._ dissatisfied very dissatisfied

(optional-briefly explain)

How satisfied are you with the course of action you have taken
vocationally since graduation from high school?

very satisfied satisfied not very satisfied
dissatisfied dissatisfied

( optional briefly explain)

Optional What is your present WEEKLY GROSS income? (If you are
not employed check )

Less than $50 $100 to $149
$50 to $74 $150 to $199
$75 to $99 $200 and over

What suggestions do you see that would aid us in the development of a
curriculum and a guidance department that would be of greater rele-
vance to our present and future students?
(If you need more room use back of this page)



PRE-GRADUATION QUESTIONNAIRE
(1972) I. D. Number

1. By October 1st of this year I plan to be:
A. in the military service. Branch:
B. working full time. Kind of work:
C. enrolled in a Junior college vocational program.
D. enrolled in a Junior college academic program.
E. enrolled in a four year college or university.
F. enrolled in a technical or trade school.

(Beauty, Business, Barber, etc. )
G. Others. (specify)
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2. If you are planning to further your education, give name and
address of institution which you plan on attending.
Name

Address

3. Your choice, as indicated in question one, was influenced to what
extent by the following:

Greatl Somewhat
Little
or no

A. parents

B. friends

C. teacher

D. counselor

E. high school courses

F. unit on occupational
vocational

G. experience while
attending school



1. Which most closely states how much help you feel you have re-
ceived from your counselor regarding the following:
(check appropriate column for each statement).

Much Some
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Little
or no

A. adjustment to this school

B. understanding your abilities
and interests

C. future educational plans

D. future vocational plans

E. selection of high
school course

F. personal relationships

G. family relationships

H. teacher relationships

I. part time work

J. personal responsibilities

K. health problems

2. How great a need did you have for counseling services in the
following areas: (check appropriate column for each statement).

Much Some
Little
or no

A. selection of high
school courses

B. personal problems

C. vocational plans

D. educational plans

E. adjustment to
school problems

F. self understanding
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Yes No 1. Did your counselor help you to understand the
meaning of your standardized test scores?

Yes No 2. Did the school provide information you wanted and
needed to know about the various occupations you
have considered?

Yes No_ 3. Did you acquire the information you wanted and
needed about colleges and other schools which offer
further education beyond high school?

Yes_ No 4. Have your parents ever talked with your counselor
about your progress in school and future plans?

Yes_ No 5. Did you have enough help from your counselor to
plan the subjects and activities you needed and
wanted to take while in high school?

Yes No_ 6. Were you helped, by your counselor to become
familiar with the employment possibilities in your
community and surrounding area?

Yes_ No 7. Can you talk about your real feelings with your
counselor?

Yes No_ 8. Have you been helped by your counselor to decide
if you have the ability to succeed in college?

Yes_ No 9. Have your ability and achievement test results been
helpful to you in making personal, educational and
vocational plans?

Yes_ No 10. Have you received any help from your counselor in
the improvement of your study skills and habits.
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Below are listed some experiences students have while in high school,
indicate the two that had the greatest effect on you by placing a 1 or 2
in the blank preceding your two selections.

athletics (name of sport(s))
clubs (name of club(s))
contact with counselor
contact with teacher
course taken (name of course(s))
student government
other (explain)

Which one of the following best describes how you felt about high
school?

I liked school very much I liked school
I disliked school I hated school
I was indifferent toward school

Which one of the following best describes your feelings concerning the
adequacy of courses taken during high school?

very adequate adequate not very adequate
inadequate very inadequate

Which one of the following best describes your feeling concerning the
assistance you received from your counselor in making educational/
vocational plans?

much help some help little or no help
What subject(s) do you feel has been of most value to you?

What subject(s) do you feel has been of least value to you?

As you see it, what are some of the weaknesses that exist in our
present curriculum?

What are some suggestions you have that would enable our guidance
department to be of greater assistance to students? (if you need more
room use back of this page)
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APPENDIX B

SAMPLE LETTERS ACCOMPANYING QUESTIONNAIRES
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Dear Graduate of 1967:

We hope this letter finds you in good health and pleasant circum-

stances. As you may know, your class is part of a five year longi-

tudinal follow-up study.

One of the best means of evaluating the effectiveness of our

curriculum and guidance department is to find out what happens to our

graduates educationally and vocationally and to get their impressions

of the value of the above stated services. We hope to correlate your

after graduation activities and experiences with your pre-graduation

characteristics (i. e. grades, subjects, etc. ).

In order for this project to be successful we need your partici-

pation. Please give a few minutes of your time to enable your high

school to give better service to those who follow you.

The number that appears on the questionnaire is for tabulation

purposes.

After completing the questionnaire please mail it at your

earliest convenience. Thank you.

Cordially,



Dear Graduate

Just a reminder! Have

you sent back the questionnaire

on the follow-up study about your

high school?

If not, would you please do

so. Our success depends on your

cooperation.

We hope to hear from you

soon.

Cordially
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Dear Graduate of 1967:

You were sent a letter and questionnaire a few weeks ago regarding
a follow-up study concerning the graduating class of 1967. In case
you have lost or misplaced this form, we are now sending out a
duplicate to people who have not yet returned the questionnaire.

In order for this project to be successful we need your participation.
Please give a few minutes of your time to enable your high school to
give better service to those who follow you.

The number that appears on the questionnaire is for tabulation pur-
poses.

Please complete the questionnaire and mail it at your earliest con
venienc e.

Thank you.

Cordially,
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APPENDIX C

SAMPLE OF KEY SORT CARD ON
WHICH DATA WAS STORED
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