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Purpose of the Study

R. B. D. BSr`6n

The purpose of this thesis is to survey the current practices in

guidance services in the public secondary schools of British Columbia

and on the basis of the survey findings, together with a review of the

literature of guidance, to present recommendations for a feasible

program of guidance services.

More specifically, the objectives are:

1. To determine the practices that are currently being utilized

in guidance services in the public secondary schools of

British Columbia.

2. To examine and compare the guidance services presently

being offered in the secondary schools, according to enroll-

ment, with an established standard.

3. To offer recommendations which will afford a feasible pro-

gram and pattern of development for guidance services in



the public secondary schools of British Columbia.

Procedures

The study involved the public secondary schools in British

Columbia containing grades eight through twelve. During the 1966-

67 school year there were sixty-three secondary schools in British

Columbia. Each secondary school principal was mailed a question-

naire, developed by the writer, and designed to survey the following

areas:

I Organization and Administration
II Individual Inventory Service

III Information Service
IV Counseling Service
V Placement Service

VI Follow-up and Evaluation Service

Each of the sixty-three principals responded for a one hundred per-

cent return of the survey instrument.

In order to determine the differences in the current practices

in guidance services between secondary schools in British Columbia,

the crata are presented in tabular form and the number of schools in each

category responding to an item is expressed in percentage. The

categories, defined by enrollment, include small (under 400 students),

medium-size (between 400 and 800 students), and large (over 800

students) secondary schools.



The questionnaire analysis noted those practices in which a

majority of the secondary schools claim to follow and where a

relationship was evident between school size and the frequency of

the practice.

Conclusions

The following conclusions were drawn from the data analyzed in

this investigation:

1. The variation in guidance services between schools is con-

siderable and is largely the result of a disregard for the necessary

administrative aspects.

2. The differences in guidance programs as indicated by school

size are due to the availability of fewer guidance trained personnel in

the smaller schools.

3. The Department of Education's role in promoting more com-

prehensive guidance services in the secondary schools of the Province

could be enhanced by providing more assistance and direction to

schools and school districts.

Recommendations

On the basis of the findings and conclusions of this study, it is

recommended:



1. That the administrative aspects of the guidance services in

each secondary school be assigned to one faculty member with

training in guidance and counseling.

2. That each secondary school appoint a guidance committee

which could then establish goals and objectives for the guidance ser-

vices and provide definitions of roles for the guidance personnel.

3. That provision be made for regular in- service training of

teaching faculty regarding their role in the school's over-all guidance

services program.

4. That incentives be offered in order to attract qualified

guidance personnel to schools and school districts which are presently

unable to attract such personnel.

5. That the British Columbia Department of Education urge all

counselors in all secondary schools to possess the minimum academic

requirements for counselors as defined by the Department.

6. That the Department of Education assume a leadership role

in providing directives and assistance to all schools in the develop-

ment of their guidance services.
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CURRENT PRACTICES IN GUIDANCE SERVICES IN THE
SECONDARY SCHOOLS OF BRITISH COLUMBIA

I. INTRODUCTION

Need for the Study

The functions which guidance today serves have been performed

in various ways by various agents since very early times. Jones

states:

Guidance has always been given, but the recognition
of its fundamental importance in the teaching process
and in the learning process is comparatively recent
(47, p. 584).

Formal guidance as a separate professional field of endeavor

was a development of the early twentieth century. Guidance services

in British Columbia may have officially begun in the late 1920's when

the first edition of the Programme of Studies for Junior High Schools

introduced and defined the term "counsellor" as a teacher especially

selected for the educational, vocational, moral, or social guidance

of the pupil. Since that time the services have grown and expanded

at a relatively steady pace. The more rapid development of the

guidance movement has occurred since the advent of the second half

of the twentieth century.

From the beginning, the British Columbia Department of Educa-

tion has allowed the school districts within the province a free hand

in establishing their guidance services. The Department has in no



way discouraged the guidance movement, but at the same time, sup-

port of any kind has been minimal.

Because their development has been left almost entirely to the

discretion of the school districts, guidance services vary between

districts. In addition, some school districts delegate almost com-

plete responsibility for the guidance services to the school and its

administration. It is therefore not difficult to envisage that the

guidance services may vary, not only among districts, but among

schools within the same district.

It is not to be implied that the variation necessarily detracts

from the effectiveness of the guidance program. Rather, it is sug-

gested that a survey of the guidance services and an analytical report

of the findings might be of considerable interest and profit to all

those concerned with the improvement of guidance services in the

public secondary schools of British Columbia.

The Problem

The purpose of this dissertation is to survey the current

practices in guidance services in the public secondary schools of

British Columbia and on the basis of the survey findings, together

with a review of the literature of guidance, to present recommenda'-

tions for a feasible program of guidance services.

More specifically, the objectives of the study can be listed as
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follows:

1. To determine the practices that are currently being utilized

in guidance services in the public secondary schools of

British Columbia.

2. To examine and compare the guidance services presently

being offered in the secondary schools, according to

enrollment, with an established standard.

3. To offer recommendations which will afford a feasible pro-

gram and pattern of development for guidance services in

the public secondary schools of British Columbia.

Definition of Terms

Peters and Farwell state that:

. . . definitions of educational terminology are clear only
when considered within the more general framework of
one's educational philosophy (67, p. 22).

The following definitions should provide clarity and give some degree

of exactness to the terms as they are used within the body of the study.

Guidance Services

A definition provided by Good is adequate here as he

states guidance services are:

A system of services designed to assist the individual
in developing understanding of himself and his environ-
ment and in realizing more satisfactorily his poten-
tialities (31, p. 497).
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Individual Inventory Service

That area of guidance responsible for the gathering and

maintaining of a body of facts that facilitates self-understanding

on the part of the student, and enables the staff members to

have access to a growing synthesis of information about an

individual.

Information Service

The Information Service within this study was classified

as: (1) educational information; (2) occupational information;

and (3) social information.

The Infoimation Service is provided to the individual in

order that he may make application of what he knows about

himself to the existing conditions within his environment.

Norris, Zeran, and Hatch describe the three categories

of information as follows:

Occupational information is valid and usable data about

positions, jobs, and occupations, including duties, require-

ments for entrance, conditions of work, rewards offered,

advancement patterns, existing and predicted supply of and

demand for workers and sources for further information.

Educational information is valid and usable data about all

types of present and probably future educational or training

opportunities and requirements, including curricular and
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co-curricular offerings, requirements for entrance, and

conditions and problems of student life.

Social information is valid and usable data about the

opportunities of the human and physical environment which

bear on personal and interpersonal relations. It is that

information about human beings which will help a student

to understand himself better and to improve his relations

with others. Included, but not constituting the whole, are

such broad areas of information as "understanding self"

and "getting along with others, " as well as such specific

areas as boy-girl relations, manners and etiquette,

leisure-time activities, personal appearance, social skills,

home and family relationships, financial planning, and

healthful living (62, p. 22-23).

Counseling Services

That part of the guidance program that provides a person-

to-person relationship between a person who seeks understand-

ing of self and/or his world, and a professional specialist

skilled in the attitudes and techniques necessary to help the

individual in the relationship achieve such an understanding.

Although theorists do differ in their approaches to the

process of counseling, there appears to be a consensus that

counseling is basically a learning process. The counselee
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within the counseling situation is learning about himself and

the world in which he lives.

Placement Service

Placement is the aspect of the guidance program which

assists students in taking successive steps whether they be

educational or occupational ones. It implies the satisfactory

adjustment of the individual to any appropriate situation. For

the purposes of this study, Placement Service is to include

educational placement, both within the secondary school and

beyond, and occupational placement, both while in attendance

at school and for the school leaver.

Articulation: As used in this study, articulation will have

the meaning assigned to it in the last portion of the defini-

tion by Good in Dictionary of Education which states:

. . the degree to which the interlocking and
inter-relation of the successive levels of the
educational system facilitate continuous and
efficient educational progress of pupils (31,
p. 40).

To be more specific, the foregoing definition of articulation

was accepted for purposes of this study as occurring prior

to the September enrollment of incoming grade eight stu-

dents.

Orientation includes those activities in the school designed

to enable the pupil to better adjust to the new situations
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which he must encounter. It will familiarize the student

and his parents with the physical facilities, procedures,

practices, traditions, objectives, staff, and students of

the school. For the purposes of this study, orientation

was considered to follow articulation and concur with

September enrollment.

Follow-up and Evaluation Services

Follow-up Service: A plan by which the experiences or

status of students who have left school, both graduates and

dropouts, are investigated or surveyed.

Evaluation Service: A planned and systematic program for

determining the extent to which the objectives of the

guidance services are being achieved successfully.

Secondary School

A unit of school organization comprising grades eight

through twelve.

Public Secondary School: A completely tax supported unit

of school organization comprising grades eight through

twelve.

Small Secondary School: A secondary school with an enroll-

ment of less than four hundred students.

Medium-sized Secondary School: A secondary school with

an enrollment of between four hundred and eight hundred
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students.

Large Secondary School: A secondary school with an

enrollment of over eight hundred students.

Limitations of the Study

Limitations inherent in this study include the following:

1. This study is limited to a survey of current practices in guidance

services in the secondary schools of British Columbia and to the

suggesting of recommendations on the basis of the findings.

2. The sampling was limited to public secondary schools in the

Province of British Columbia.

3. The sample was limited to those public schools containing grades

eight through twelve.

4. This study was limited to those public secondary schools in

British Columbia as of the 1966-67 school year.

5. There is a possibility that some items in the questionnaire were

misconstrued by the participants. This would necessarily impose

limitations on the study.

Procedure

To determine the current practices in guidance services in the

secondary schools of British Columbia and to develop recommenda-

tions based on these findings, the writer developed a questionnaire.
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The development of the original list of services in the guidance pro-

gram at the secondary school level was established after an exten-

sive search of the related literature reviewed in Chapter II.

Construction of the Questionnaire

Construction of the survey instrument followed the procedures

and considerations recommended by Good, Barr and Scates (32, pp.

324-390). Items contained in the questionnaire were based on the

contents of a comprehensive review of the current literature in

guidance and materials received from twenty-five State departments

of education pertaining to their current guidance practices.

Tentative drafts of the questionnaire were prepared. These

were reviewed by members of the writer's doctoral committee.

Trial copies were completed by secondary school administrators in

one British Columbia center so that questions which lacked clarity

and directness could be revised. The final questionnaire form was

the result of revisions based upon the reviews.

The final draft of the questionnaire contained thirty-three

questions covering the five major services in secondary school

guidance programs. These services include: (I) Individual Inven-

tory Service, (II) Information Service, (III) Counseling Service,

(IV) Placement Service, and (V) Follow-up and Evaluation Service.

In addition, a sixth section, which preceded the basic services, was
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included and involved data pertaining to the Organization and

Administration of the guidance program. The questionnaire was

reproduced by multi-lithograph into a four-page instrument. This

questionnaire is reproduced in Appendix A.

Selection of the Secondary Schools for the Study

After careful consideration of all suggestions, the writer

decided, with the approval of his committee, that the study should

include only those public secondary schools in British Columbia

containing grades eight through twelve. This decision was primarily

based on statistical data showing the grade eight through twelve plan

as the modal form of school organization at the secondary level in

the Province.

During the 19 66- 67 school year, British Columbia contained

sixty-three secondary schools as defined in this study. These same

schools were contained in forty-one school districts.

Participation by the Selected Secondary Schools

The superintendent of each of the forty-one school districts was

sent a letter (Appendix A) and a copy of the questionnaire. The letter

explained the proposed study and sought permission to use the

secondary school(s) in the district. The superintendents were

unanimous in granting their permission and in expressing their
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willingness to cooperate.

After obtaining the approval of the district superintendents, a

questionnaire was mailed, with an accompanying letter (Appendix A),

to the principal of each of the sixty-three secondary schools selected

for participation in the study. After an additional three weeks, the

writer mailed a follow-up letter (Appendix A) to those principals who

had been sent a questionnaire but had not returned it.

A second follow-up letter (Appendix A), along with a question-

naire, was then mailed to those principals who had not returned the

first questionnaire after the initial follow-up procedure. In addition,

telephone calls and personal visitations were utilized in order that

all sixty-three secondary schools would be included in the study.

Treatment of Data

The presentation of the return and findings from the question-

naire are discussed in detail in Chapter III. In order to determine

the differences in the current practice in guidance services between

secondary schools in British Columbia, the data are presented in

tabular form and the number of schools in each category responding

to an item is expressed in percentage. The categories, defined by

enrollment, include small (under four hundred students), medium-

sized (between four hundred and eight hundred students), and large

(over eight hundred students) secondary schools. For the purpose of



12

clarity, the data are treated in the same order and under the same

headings as used in the questionnaire and in the review of literature.

Organization of the Remainder of the Study

Chapter II presents a review of the related literature dealing

with current practices in guidance services at the secondary school

level.

In Chapter III, findings of the questionnaire and the statistical

analysis are offered along with interpretations and implications.

Chapter IV presents conclusions, summarizes the study in

brief, makes specific recommendations based on the findings, and

includes recommendations for further study.
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II. REVIEW OF THE RELATED LITERATURE

Introduction

An examination was made of the literature concerned with

guidance services pertaining to the secondary school level. Relevant

materials were carefully considered for information which would sug-

gest a basis for determining the current practices in guidance

services in British Columbia's public secondary schools.

In this chapter, the review of the literature relevant to guidance

services at the secondary school level is presented by major services

in the same order as the services are listed in the writer's survey

instrument. Thus, the reviewed literature can be directly related to

the summary of responses from the writer's questionnaire. The

writer considers it important to point out that research regarding

guidance services in British Columbia, or any other Canadian

province, is not available. Consequently, references to literature

pertaining to guidance services in the secondary schools of Canada

cannot be made.

The divisional headings employed in the questionnaire and in

this chapter reviewing the literature are as follows: (1) Organization

and Administration, (2) Individual Inventory Service, (3) Information

Service, (4) Counseling Service, (5) Placement Service, and (6)

Follow-up and Evaluation Service.
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Organization and Administration

Guidance, like many other aspects of education, cannot function

effectively and adequately when left to mere chance based on the

assumption that "everybody does it. " Lack of organization in guidance

services results in omission of important aspects, overlapping

activities, duplication of effort, and general confusion among the

staff members. Because of the extent of the services included and the

wide variety of persons involved, it is essential that there be a well-

planned and effectively implemented organization of the program of

guidance services.

Director of Guidance Services. Many writers currently writing

on guidance services are of the opinion that all guidance services

should be placed, for proper coordination and efficiency, under the

supervision of one person (6, p. 391; 33, p. 31-34; 44, p. 236; 61,

p. 389; 104, p. 204-206).

In a study of 94 selected secondary schools Anderson found that

37 percent did not state a plan of coordination for their guidance pro-

grams. He further reported that approximately one-half of the

schools surveyed had no operational plan of organization of guidance

services. He considers this to mean a serious neglect of administra-

tive responsibility as well as a regretable neglect of opportunity to

utilize the resources of the school and program in meeting student
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needs (3, p. 51-55).

In a study of Virginia public secondary schools by Morrow the

most prevalent (88 percent) plan of organization is where the school

appoints a coordinator and implements its own guidance services. He

found that less than 10 percent of the sample schools use a system-

wide plan of organization for their guidance services. Morrow

reported that 86 percent of the schools had some amount of time set

aside for guidance services and designated personnel to supply these

services (60, p. 46-64).

In 94 Kansas public secondary schools Baird found that 72 per-

cent had the leadership for the development of the guidance program

assumed by professional guidance personnel (7, p. 20-25).

Froehlich, Andrew and Willey and Kelley present similar views

in regard to the organizational structure of the guidance program in

any school, large or small. They indicate that regardless of the

organizational plan adopted, one person must be assigned respon-

sibility for the guidance services (27, p. 44; 4, p. 37-38; 50, p. 24-

34).

Stoops writes:

By delegation, the superintendent is responsible for the
entire school system, and the principal is responsible for
what goes on in his school plant. Guidance services are
good or poor depending upon the training and vision of the
superintendent and principal (84, p. 2).
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Kehas suggests that the concept of the autonomy of the principal

in school deserves serious examination and that the responsibilities

related to the substance of guidance must reside with the chief guidance

officer of a school (49).

The director of guidance services should coordinate and

administer the services. He may need to perform some of the services

himself; other services will need to be delegated, depending on the

size of the scho 1.

The Guidance Committee. A further point of agreement among

current writers on guidance services is the importance of a school

guidance committee (4, p. 86; 19, p. 669; 33, p. 41-44; 56; 63, p.

426-430; 68, p. 110).

The guidance committee is not to be confused with the guidance

council or pupil personnel council, which is frequently referred to at

the district level of operations. The guidance council is of prime

significance but is not the province of this research study.

The guidance committee consists of administrators, teachers

and counselors, and has the purpose of achieving better integration

of guidance and of involving as many of the faculty as possible in the

guidance program. The guidance committee is not intended to sup-

plant the regularly assigned counselors, but works in close coopera-

tion with the guidance personnel.

Morrow found that 58 percent of the 50 Virginia public
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secondary schools sampled have guidance committees on which teach-

ing faculty are represented (60, p. 46).

Ohlsen, Hatch and Stefflre, and Crow and Crow write of the

usefulness of a building guidance committee (63, p. 426-430; 33,

p. 41-44; 19, p. 669). They report similar views regarding the

advantages of the committee. Andrew and Willey aptly summarize

the views of most authors by stating:

Planning and implementing guidance policies and practices
by the committee system requires much time, but the end
results are very beneficial (4, p. 86).

Statement of Objectives. Directly related to the coordination

and direction of the school's guidance services, and possibly a

responsibility of the school guidance committee, is the establishment

of a written statement of goals or objectives pertaining to the guidance

services in each school.

Peters and Shertzer point out that in many schools where

organized programs have existed for some time, little attempt has

been made to define guidance objectives in any terms (68, p. 24).

Arbuckle, Hatch and Stefflre, and Mortensen and Schmuller all report

that where school personnel have identified the objectives of guidance,

all too often the stated objectives are too general (6, p. 399; 33, p.

40-41; 61, p. 389). As Hill states:

Not only must there be objectives, but these must be
specifically defined as outcomes which can be identified,
measured, and evaluated (35, p. 237).
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Personnel Responsibilities. In addition to written statements

of objectives current writers on guidance appear to agree that the roles

and responsibilities of the various guidance personnel should also be

in writing. Each individual staff member cannot be expected to be

highly, competent in all of the aspects of the educational process.

In a study of 105 Texas schools, McLean found that 87 percent

provide their guidance personnel with definitions of their role (54,

p. 92)

Regardless of the size of the school, no one person or office

can perform the countless details of a guidance program. The point

is well stated by Andrew and Willey:

All members of the school staff have important respon-
sibilities in the guidance program and careful attention
should be given to the delineation and delegation of the
various guidance functions to be performed by each
worker. An efficient guidance organization demands that
each member included in it be duly recognized, that his
duties be clearly defined, and that his efforts be closely
coordinated and integrated (4, p. 123).

In order that school staff members' efforts are integrated into the

goals of the group Peters and Shertzer assert:

The development and management of an effective school
guidance program will be facilitated through written job
descriptions of each staff member's guidance respon-
sibilities. . . . It helps to define his role not only for
himself but also for his coworkers (68, p. 104).

On the basis of the frequency of comments reported in the litera-

ture, one would have to conclude that the most pervading present
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concern of guidance services personnel is the clear identification of

their role and function.

In-service Education. Based on the belief that all staff members

of the school are key persons in the guidance services program, in-

service education is an important function.

Though several informative descriptions of in-service projects

are published, there is little research in this field. Anderson found

that 65 percent of the secondary schools have in-service education for

their faculty in guidance services (3, p. 71-73). As a result of his

findings he states:

One may infer that unless a trained staff member with time
available is at hand to organize an in-service training pro-
gram, little activity of this nature will be found in the school
(3, p. 73).

McLean found 47 percent of the Texas schools conduct in-

service programs on guidance services for school faculty (54, p. 181).

In a similar study of 94 public secondary schools in Kansas, Baird

found 54 percent providing in-service education of the guidance

services (7, p. 26). There was no indication in any of these studies

of the regularity with which this service was practiced. Morrow

indicated 78 percent of the schools reporting organized efforts to pro-

vide in-service training in guidance (60, p. 111-117).

Through in-service training, it is hoped that the administration

and teaching faculty will come to realize the full significance of their
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part in the guidance scheme. As Mortensen and Schmuller state:

If the teacher as the key figure in the educational program
is to contribute his proper share to the improvement of the
guidance function, he will need insight into the whole pro-
gram of guidance. In-service training, when effectively
conducted, can go far toward providing such insight on the
part of the teacher (61, p. 402).

Peters and Shertzer point out:

The thought here is not to take the teacher out of the field
for which he has developed some especial competency but,
rather, to assist him to develop this additional skill with
which to enhance his competencies (68, p. 464).

Hill adds:

It is not only what teachers and others know about guidance
that leads them to support and be involved in the guidance
effort; it is also how they feel about guidance. This merging
of knowledge and feeling produces a sense of what is impor-
tant, the attitudes that predispose persons to react favorably,
unfavorably, or 'lukewarmly' toward the guidance program
(35, p. 203).

Guidance Specialists: The educational process of assisting each

individual student to become more self-directive and socially inte-

grated must be shared by many individuals- -both with the school or

school district staff, and with public and private agencies. In addi-

tion to administrators, teachers and counselors, as part of the

guidance team, the school needs the help of other specialists. A term

used by many authors to include the needed specialists comes under

the heading of pupil personnel services or staff (6, p. 86; 45, p. 93-

216; 47, p. 186; 56; 97, p. 110-130).

Three general categories are frequently referred to in describing
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the additional team members. They include psychological, sociologi-

cal, and medical health specialists. A fourth group, included less

frequently, but pointed out by Mortensen and Schmuller are specialists

in remedial education (61, p. 253-256).

The psychological specialists almost always contained in the

literature relating to personnel include the psychologist, psychiatrist,

and psychometrist. In the study by McLean the psychologist,

psychiatrist and psychometrist were available in 50 percent, 26 per-

cent and 20 percent of the schools respectively (54, p. 144).

Anderson found 14 percent of the schools had a psychologist available

to them. No information was given in his study for psychiatrist or

psychometrist (3, p. 64).

The sociological position most often referred to is the social

worker. Some writers refer to this specialist as the "visiting teacher"

(19, p, 188-193; 42; 58, p, 160-162; 63, p. 280-287). In many

British Columbia school districts, a position known as "special

counsellor" exists. This position would be included under the

sociological services as this specialist performs many of the same

activities as the social worker or visiting teacher. McLean reported

that 77 percent of the schools have visiting teachers available (54,

p. 144). Anderson found only 3 schools in the 94 surveyed which

have a social workei or visiting teacher (3, p. 66).

Medical health services are increasingly considered part of the
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guidance services but not to the same extent as psychological or

sociological services. Anderson found that 28 percent of the schools

had a nurse available whereas only 18 percent had a physician (3, p.

66). McLean reported the nurse available in 96 percent of the Texas

schools and the physician available in 41 percent (54, p. 145).

Very little attention is given in the literature to remedial

specialists as members of the guidance team. Many writers place

this group within the instructional services. This writer includes them

as part of the team because of the problems created through learning

difficulties which must be handled by the guidance team if adequate

adjustment is desired. Most frequently included are specialists in

reading, speech, and hearing. Very little research includes the

remedial specialists in guidance services. Anderson noted that 2.3

percent of the schools had a reading remedialist, 24 percent had a

speech correctionist, and 1 percent had an audiometrist available

(3, p. 66).

Individual Inventory Service

The Individual Inventory Service emphasizes the collection of

information that will identify each individual as unique. It is a

process of collecting, recording, collating, and utilizing information

concerning all pupils. Traxler and North claim:
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A single datum, no matter how objective and valid, is of
little value; it is only when data are brought together and
related, both laterally and chronologically, that they be-
come meaningful (90, p. 190).

The Cumulative Record. Because the study of each pupil yields

many data, some means of organizing and preserving them must be

used. For this purpose, almost all writers on guidance refer to the

cumulative record. As Froehlich states:

The cumulative record is, as the term implies, a record
of information about the pupil which is accumulated from
many sources over a period of time (27, p. 157).

Morrow found that 100 percent of the sample schools in his

Virginia study have cumulative records which are maintained for each

pupil (60, p. 65-75). In a similar study in New Mexico, Botsford

found that 98 percent of the public junior and senior high schools have

a cumulative record for each student (10, p. 47). McLean reported

that 102, or 97 percent, of the 105 Texas schools having .a cumulative

record folder for each student (54, p. 146).

In the April, 1960 Review of Educational Research Dugan noted

the paucity of research on cumulative records (21). A review of the

literature shows a continuation of this situation. Studies dealing with

the supply of information to cumulative records and the release of

information from the records are not available.

A discussion of the various kinds of record forms is not required

here as standard forms are used in the secondary schools of British
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Columbia. Two forms are used. One is called "Form G-4" and is

a large file-type folder. It is generally initiated for each student upon

entry to the secondary school system. The second form is called the

"permanent record card" and is considerably smaller. The per-

manent record card is established for each student upon entering

school in British Columbia for the first time. Photographic duplica-

tions of these forms are presented in Appendix B.

Supplying Data to the Records. The ultimate purpose of

accumulating information about students is to secure data that can be

used to provide maximum assistance to the individual. As stated by

Andrew and Willey:

Gathering information for information's sake is of little
value; to be useful information must be recorded and
used in some systematic way (4, p. 160).

Most authors agree that a systematic plan should be followed by all

faculty in recording and supplying data in the cumulative records.

Hatch and Stefflre emphasize this point by claiming:

A cumulative record form that may have been selected
with utmost care becomes a clerical monstrosity if the
staff makes mechanical entries with little or no insight
into the meaning of the information (33, p. 157).

Release of Information. Besides a systematic plan in recording

and supplying data to the cumulative records, a written policy should

be followed regarding the release of information from them.

Shertzer and Peters state:
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If data were freely accessible, the information might be
used in a way which is prejudicial to the counselee. The
difficulty lies in the judgment which the counselor must
make as to what is confidential (79, p. 311).

A detailed written policy would provide assistance to the counselor in

making judgments and provide a basis for the logical methodology in

releasing confidential information.

The legal and ethical aspects almost necessitate the writing of

a statement dealing with the release of information to out-of-school

agencies. Hatch and Stefflre emphasize the legal aspect by stating:

. . . the administration must assume the responsibility
for reviewing the boundaries within which a staff member
may use pupil information without fear of libel or slander
suits (33, p. 164).

Regarding the ethical aspect, Peters and Shertzer point out:

Every school staff member has a professional respon-
sibility to apply his ethical principles in the use of
records (68, p. 347).

Baird found that 81 percent of the 118 counselors surveyed

prevent unauthorized persons access to the confidential records of the

students (7, p. 81-87). On this point Baird states:

One must assume that this is done with discretion in con-
sideration of the persons involved and the problem (7,
p. 86).

No indication was given whether or not the regulations regarding the

release of information from student records were in writing.

Information From Testing. Of the many techniques used for

gathering data for the cumulative records, the testing program, using
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standardized instruments, is common to almost every guidance pro-

gram.

Morrow found that 100 percent of the sample schools in his

Virginia study use standardized tests. Of the 50 schools in his study

all use intelligence, achievement, aptitude and reading tests, but only

14 percent use interest inventories and only 2 percent use personality

inventories (60, p. 70). McLean found that in the 105 Texas schools

participating in his study 97 percent use ability tests, 72 percent use

achievement tests, 78 percent use reading tests, 44 percent use inter-

est inventories, and 24 percent use personality inventories (54, p.

116). Anderson reported 73 percent of the schools using intelligence

tests, 65 percent using achievement, 62 percent using interest, 45

percent using aptitude, and 34 percent using personality inventories

(3, p. 73-76).

Current writers on guidance appear to be in agreement as to the

categories of standardized instruments used. Their differences lie

in the use of tests. As stated by Shertzer and Peters:

. . . the heart of the problem surrounding standardized
test administration in the schools lie not so much with
the tests themselves but with the use to which they have
been put (79, p. 125).

Andrew and Willey share this view, and add:

. . . tests are not a panacea for all of the problems of the
student, administrator, teacher or counselor (4, p. 198).
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Froehlich expresses his view a little more strongly:

Tests should not be incorporated into the guidance program
until their proper use is assured (27, p. 200).

Norms. Related to tests and their usefulness are their norms.

According to Freeman, norms are the average or typical scores

(mean or median) on a particular test made by a specified population

(26, p. 121). Thorndike and Hagen state:

The norm is the average, the typical. It is neither the ideal
of satisfactory accomplishment nor the standard to which we
can hold everybody (88, p. 185).

Norms are of considerable importance to this study when it is

realized that most of the standardized tests used in the secondary

schools of British Columbia are published in the United States. It is

not the purpose of this research to determine the relevancy of

American norms and their use in British Columbia schools but the

writer is of the opinion that local norms would be much more meaning-

ful. As stated by Hill:

. . . local norms help in local interpretation of scores by
enriching what at best are limited normative data provided
by test publishers (35, p. 368).

Goldman in Using Tests in Counseling states:

More times than not, a decision is to be made in relation
to a particular high school, college, company or other
unit. What would therefore be most useful are norms for
that particular group (30, p. 135).

Most of the literature pertaining to local norms accounts for

their usefulness. Very little is published on the frequency with which
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secondary schools construct and make use of local norms. Morrow

found 32 percent of the schools reporting the practice of constructing

local norms for standardized tests administered (60, p. 73). McLean

reported that 46 percent of the schools construct local norms but it is

not known if this practice occurs for all standardized instruments

administered (54, p. 123-126).

Storage of Records. An important part of the Individual Inven-

tory Service is the storage of the cumulative records. There is no

single best answer as to where the records should be stored. At the

same time, there is not much defense for collecting information about

pupils unless it is recorded systematically and made easily available

to those who have responsibility related to helping the individual. As

stated by Hill:

. there is not a sadder chapter in the whole realm of
the field of guidance than is the one that pictures great
amounts of data carefully acquired, equally carefully
recorded, neatly filed in splendid form but never used
(35, p. 178).

Records are for use and therefore must be readily accessible.

Andrew and Willey indicate a preference for keeping permanent

records in the principal's office (44, p. 162). Crow and Crow suggest

the maintaining of confidential counseling folders in the office of each

counselor and add:

The cumulative record available to all secondary school
professional staff members interested in helping the pupil
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should be located outside the counselor's office in a loca-
tion which is convenient and conducive to teacher use (19,
p. 221).

Peters and Shertzer favor a different plan in stating:

Counselors must develop a plan for record accessibility
for teachers. This can best be achieved by having a
separate record office in close proximity to the counselor's
office (68, p. 353).

Of the 105 schools surveyed by McLean a majority (64 percent)

claimed that the cumulative records are stored in the counselor's

offices. This location was followed by 23 percent using the central

office, 10 percent using the principal's office, and 3 percent using

the office of the counselor's secretary (54, p. 148).

Information Service

One of the most important of the guidance program's services

is the Information Service. This service is provided to the individual

in order that he may make application of what he knows about himself

to the existing conditions within his environment. As stated by

Shertzer and Stone:

Guidance programs which fail to provide youth with the
basic knowledge and opportunity for learning more about
their environment and themselves shortchange youth (80,
p. 269).

The basic aspects of the information service are that information

which is valid and usable will be obtained, housed, and presented in

such a manner so as to be of maximum benefit to the individuals for
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whom the service has been organized.

Types of Information. Various authors have suggested several

different formats for the content of the service. Upon closer inspec-

tion of the literature, the reader will learn that the differences are

basically in terminology. Crow and Crow state:

Three basic types of information are required:
(1) information for educational understanding,
(2) information for occupational understanding, and
(3) information for self-understanding (19, p. 276).

McDaniel and Andrew and Willey emphasize educational and occupa-

tional information, and give little attention to social information (53,

p. 26; 4, p. 186). According to Hatch and Stefflre, there is growing

acceptance of the following as the major phases of the information

service: (1) occupational information, (2) educational information,

and (3) personal-social information (33, p. 173-177). Some authors

substitute vocational information in lieu of occupational information

and social information for personal-social. For the purposes of

this research, the writer includes educational, occupational, and

social information. As stated by Norris, Zeran and Hatch:

Of the many classifications of the materials basic to the
Information Service, the most useful and significant is
that built around the major life activities in which youth
are engaging or will engage: occupational, educational,
and social (62, p. 21).

In the 1965 study of junior and senior high schools in New

Mexico, Botsford reports that educational, occupational and personal-

social information materials were each found in 99 percent of the
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institutions surveyed (10, p. 47-52). Morrow found that all 50

schools within his study reported to having educational, occupational

and personal-adjustment materials but that the extent of the materials

varied considerably between schools (60, p. 76 -86). Baird found that

84 percent of the 118 Kansas public secondary school counselors have

current information on each of the three categories (7, p. 89).

McLean found that 88 percent of the Texas schools surveyed

maintained a library of guidance literature. The study did not

categorize the literature (54, p. 158).

Staff Responsibility for the Information Service. The collecting

and organizing of educational, occupational and social information

needs to be done carefully and thoroughly. The assembling of infor-

mational materials cannot be left to chance or some informal method.

Crow and Crow claim that such a technique will arrive at mediocrity

in the material collected and in its organization. They state:

Efficiency results only when a competent person is given
the responsibility for acquiring new literature, super-
vising its housing, having a simple plan for filing it, and
checking out items that are borrowed either by students
or faculty (19, p. 27 6).

Norris, et al. complement statements of the importance of delegating

the responsibility for the Information Service to a competent individual

by stating:

The failure of many programs may be traced directly to
the failure of the executive leader to delegate this specific
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responsibility to a competent individual or give that
individual sufficient time to perform his duties (62, p.
515).

Although several informative descriptions of collecting and

storing informational materials are published, there is little research

on the responsibility for keeping the data current and usable.

Hitchcock does point out in his study that large percentages of

counselors feel they should not be expected to secure or file infor-

mational materials (36, p. 71-76).

Storage of Information Materials. The vast amount of informa-

tion to be collected will be relatively useless unless a plan is devised

to maintain an orderly system and location for storage. If the

materials are to be used most effectively by students and staff, a

system must be established for selecting, organizing and presenting

them. Collecting information for the sake of having information

should be avoided. Information is to be used, and its location of

storage will play a large role in determining the extent to which it

is used.

Where should the informational materials be stored? The

literature answering this question contains some variation but within

most writings there is a common answer--the library. Norris, et al.

provides an entire chapter entitled "The Information Service Library"

(62, p. 365-399). Mortensen and Schmuller report that the school

librarian and the guidance staff should share the storage on a
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cooperative basis (61, p. 388). This view is similarly shared by

Shertzer and Stone who state:

Most school guidance programs attempt to have educational,
vocational, and personal-social informational materials
available in the guidance suite as well as in the school's
library (80, p. 281).

Botsford found that 100 percent of the schools store informa-

tion materials in the guidance office. In addition, the New Mexico

junior and senior high schools indicated that 70 percent also use the

library, 21 percent use the principal's office, and 37 percent use

other storage areas than the three previous ones (10, p. 49-52).

McLean reported that of the 105 Texas schools surveyed, 79 use the

library for the storage of their guidance literature followed by 74

using counselor's offices, 16 using the guidance office, 16 using home

rooms, 8 using classrooms and 1 using the central office. There was

no evidence in the data that school enrollment was an important factor

in determining the location of the school library of guidance litera-

ture (54, p, 158).

It is the writer's opinion that there is no one location suitable

to all schools but if one location is to be designated, the school library

would appear to be the logical center for maximum utilization of the

Information Service materials.

Dissemination of Information, Unless encouraged to use

available materials, many students will leave to chance any
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clarification of directions, goals, or problems. The school should

attempt to encourage student use of the informational materials through

individual and group approaches. Regarding group versus individual

approaches to information dissemination, Norris, et al. conclude:

. . . both group and individual work contribute to the
individual's understanding and acceptance of information.
It may also be assumed that both activities contribute in
about the same proportion (62, p. 496).

The basic approach in disseminating informational materials is

individual counseling. As stated by Shertzer and Stone:

During interviews with students, counselors often need
to give information about occupations, educational
opportunities, and personal-social relationships, since
such information may be vital to self exploration (80,
p. 281).

Related to individual counseling but using a group approach is

that of multiple or group counseling. Glanz states:

Multiple or group counseling is a term which has grown
up as attempts have been made to counsel with a group
rather than with one person (29, p. 15).

The dissemination of information materials lends itself well to

the incorporation of group approaches. The volume of literature,

including an array of group approaches, is much greater than that

dealing with the individual approach.

An approach suggested by many authors is the presentation

of information to groups of students through curricular means,

particularly through units and courses (6, p. 323; 27, p. 109-124;
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63, p. 304-317; 90, p. 322-326; 104, p. 57-102). The discussions

by these authors relate directly to courses entitled "Guidance" in the

curriculum of British Columbia secondary schools and required in

four of the five secondary school years.

Hatch and Stefflre, Ohlsen, Norris, et al. , Arbuckle, Froehlich,

and Shertzer and Stone all emphasize the presentation of information

to groups of students through means of a guidance course (33, p. 183-

184; 63, p. 311; 62, p. 418; 6, p. 324; 27, p. 111; 80, p. 281).

Froehlich claims that:

Probably the most frequently used group instructional
activity sponsored by the guidance program is the organized
course (27, p. 111).

These same writers provide discussion of special informational units

within a school subject. On this matter, Froehlich states:

The introduction of guidance information into related
subjects need not be casual or capricious. It can be
planned so that it becomes an integral part of the instruc-
tional content of the course (27, p. 120).

In his study, Anderson noted that in general, those occupational

services which can be operated through the medium of printed

materials, motion pictures and speakers are more commonly used

by large numbers of schools of each size in the study. On the other

hand, those services requiring curricular arrangements or special

scheduling or field trips are less commonly used. He pointed out

further that much more use could be made of other techniques such
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as radio, field trips, courses, or units in other courses (3, p. 35).

In the 50 Virginia public secondary schools investigated by

Morrow, the most popular method employed in presenting occupational

information to students was the occupational information file. One

hundred percent subscribed to this method. Other methods in their

order of popularity, and with the percentage of schools using each

method indicated in parenthesis were: teachers plan occupational

units (70), systematic teaching of students to use the occupational file

(58), bibliography of vocationally oriented books (38), career

conference (38), group guidance (30), and course entitled "occupations"

(2). Morrow lists only three methods as being used in presenting

educational information. They include group guidance and through

classroom teaching with both methods being used in 70 percent of the

schools. The third, and used in 62 percent of the schools, is the

college day program. The same study revealed that pamphlets,

films, and bibliography of personal adjustment oriented tours were

the resources utilized by 50 percent, 56 percent, and 56 percent

respectively of the schools in providing personal adjustment informa-

tion. In addition, 12 percent of the schools had courses specifically

intended to give this information (60, p. 80-81).

McLean reported that guidance literature was most frequently

used by counselors and teacher advisors in conferences with students.

This use of guidance literature was reported by 70 percent of the
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schools participating in the study. Guidance literature was used in

homeroom meetings in 55 percent of the schools and was correlated

with regular subject assignments in 39 percent (54, p. 161).

Most authors recognize the value that the home room has

served in some schools for presenting educational, occupational and

social information. However, because of adverse factors, mainly

associated with administrative duties, these same writers agree that

the home room is not the most adequate place for providing informa-

tion to groups. Hoppock and Hatch and Stefflre claim emphatically

that the home room setup limits the effectiveness of the Information

Service, and should not be utilized as a means of developing a unified

information program (37, p. 180-192; 33, p. 176).

Anderson reports that only 14 (15 percent) of the 94 schools

surveyed have home room periods specifically for guidance purposes

(3, p. 34). Wease, Eberly and Jaconette found that high school stu-

dents preferred a series of television guidance information programs

to their regular home room program (99).

Other methods of disseminating informational materials could

come under what Shertzer and Stone call "special conferences."

Included under this heading are career conferences, school and col-

lege conferences, assemblies, clubs, and field trips (80, p. 285).

Arbuckle refers to these same methods as "special activities" (6,

p. 325). Under the term "Special Days" Norris, et al. include career
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days, college-further education days, personality improvement day,

and Business-Industry-Education Days (BIE) days (62, p. 455).

Most authors include school and community news media in a

discussion of methods for disseminating information. The school and

community newspaper are cited as excellent means for presenting

information. Handbooks for pupils can also be one of the most

effective devices. Special brochures and booklets can also be pre-

pared pertinent to educational, occupational and social information.

In addition to publications, radio programs of a local or regional

nature often play a significant role in distributing guidance informa-

tion. Educational television is a new and growing field, and its future

in presenting information possesses significant prospects. According

to Norris, et al. some schools have conducted successful television

series of their own (62, p. 472-473).

Many of the group guidance functions used in the dissemination

of informational materials are traditionally part of many guidance

programs, but research reports regarding them have long been

inadequate and overdue. On this point Wright states:

In view of the many known secondary schools that incor-
porate annual career days and occupation units as regular
guidance activities, more research information regarding
these procedures is greatly needed (102, p. 211).

A final means, to be discussed here, of providing students with

educational, occupational and social information is the work experience
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program. Programs of work experience have objectives and pro-

cedures which vary according to the level, location, and type of school

in which the program exists. In addition to pointing out the values of

work experience programs to the school and community, Norris, et al.

stress the values of these programs to the student by stating:

The values accruing to the student might be classified
further as those affecting the individual's character or
personality, those pointing up the relation of school work
to living, those giving vocational experience, and those
providing occupational information (62, p. 333).

The work experience program is given further coverage under the

Placement Service.

Counseling Service

The Counseling Service has been described by many as the

keystone or heart of the guidance program. This may be a rightful

emphasis as through counseling true meaning is given to individualized

attention.

Counselor-Counselee Ratio. The counseling service can be no

better than its availability. Zeran and Riccio state:

If the counselor is to be a professional educator who can
contribute something to the school program that no other
person can contribute, it is essential that he spend his
time doing things that are consonant with his preparation
and special competencies (104, p. 108).

There is no exact way to ascertain the amount of time that will be

necessary for the counselor to perform his duties; the amount of time
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will depend upon the counseling load.

Most writers who concern themselves with the problem of

counselor-counselee ratio are in fairly close accord with reference

to the number of full-time counselors in a school of given enrollment.

Thus, Mathewson suggests one counselor to every two hundred and

fifty students as adequate (55, p. 284); Jones recommends one

counselor to every two hundred to three hundred students (46, p. 507);

Froehlich and Conant are in agreement in their recommendation of

at least one full-time counsellor for every three hundred students

(27, p. 44; 18, p. 44).

Hatch and Stefflre suggest a table of ratios for the guidance

worker who is expected to perform the normal responsibilities for

all five of the guidance services:

One Guidance Specialist

1 hour per day - 200 hours per year - 50 counselees
2 hours per day - 400 hours per year - 100 counselees
3 hours per day - 600 hours per year - 150 counselees
Full-time - Full-time - 250 counselees
(33, p. 185).

According to the Administrative Circular, the Council of Public

Instruction in British Columbia approves the appointment of:

. . . one counsellor employed on a half-time basis for
each 200 pupils or fraction thereof in a secondary school
(11)

The literature cautions that ratios can be misleading if, for

example, one district assigns attendance services to an attendance
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worker, while another assigns attendance to the counselor.

Discipline may be handled by the counselor in one school and by the

vice-principal in another. Obviously, comparative ratios have little

or no meaning in these and other similar situations.

The policy statement adopted by the American School Counselor

Association (1964) stated that the assigned pupil load should approxi-

mate 250 pupils to 1 full-time counselor, although local conditions

and the nature of the school organization could necessitate ratios

significantly smaller or larger than this (1).

Van Atta and Peters reported that in Ohio only 11 percent of the

schools were meeting a ratio of 1 counselor per 300 pupils; the median

full-time counselor equivalent ratio was 1:492 (94).

In 1962 the California State Department of Education discovered

that the ratio of 1 full-time counselor to 412 secondary students in 81

percent of the state's high schools changed to 1 to 745 when only

credentialed or qualified counselors were used to compute ratios.

Districts under 500 and over 15,000 had a ratio of 1 qualified counselor

to 1,300 students, while other districts averaged 1 to 600 (15).

Full-time versus Part-time Counselors. Related to the

counselor-counselee ratio question is whether or not to employ full

time or part-time counselors. Many ideas have been proposed in

behalf of each point of view and there are advantages and disadvantages

for both plans.
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Johnson, Stefflre, and Edelfelt state:

If the major part of a person's job is teaching, his loyalties,
interest in professional growth and activities, and general
professional attitudes will and should be principally related
to improvement in this area. The individual who sees
counseling as his major professional activity is much more
likely to seek professional improvement in counseling. He
will devote his time and energy where he is most likely to
be recognized and regarded. So long as he sees counseling
as an adjunct to teaching or merely an extension of teaching,
he will, consciously or unconsciously, relegate it to a
secondary role (45, p. 200).

In organizing the counseling service, the school, according to

several authors, and particularly Peters and Shertzer and Hatch and

Stefflre should base its decision on the question of whether or not it

has individuals qualified to perform the duties and role of the

counselor (68, p. 155; 33, p. 183).

The American School Counselor Association (1964) takes the

unequivocal position that the counselor should be employed in a full-

time counseling position (1). In a study of 106 counselors in a

centralized area Purcell found that 67 percent were employed as

full-time counselors (69). McLean reported that in 105 selected

schools in Texas 53 percent employed one full-time counselor, 20

percent employed two full-time counselors, and 4 percent employed

three full-time counselors. Twenty-three percent of the schools

surveyed rely entirely upon part-time counseling (54, p. 69).

The school that elects the part-time counselor plan may

increase the value of its decision if careful consideration is given to
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assignment of that part of time not utilized in counseling. In proposing

a desirable plan, Hatch and Stefflre suggest involving the part-time

counselor in activities closely related to the primary responsibility.

They state:

The supervision of co-curricular activities, the teaching
of guidance-oriented courses, and similar assignments
make beneficial use of the counselor's training, experience,
and major interest (33, p. 184).

The writer is of the opinion that the above proposal should

apply to the required guidance courses offered in British Columbia

secondary schools. The counselors are, in most cases, the best

qualified personnel in the school for teaching these courses, and if

teaching is to be assigned to the counselor the guidance courses

should receive initial consideration in the assignment.

Administrative Assignments Given to Counselors. Many authors

stress that administrative tasks assigned to the counselor should be

held to a minimum (4, p. 204; 19, p. 111-123; 33, p. 17; 68, p. 119).

As pointed out by Crow and Crow:

A principal who does not have a correct concept of counsel-
ing may expect the counselor to take on various respon-
sibilities that should be performed by other staff members
(19, p. 121).

In a study cited by Peters and Shertzer, Arnold surveyed one hundred

and twenty-six counselors and counseling deans in Ohio and found that

counselors gave more time to discipline, attendance, tardiness, and

similar duties than to counseling on educational, vocational and
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personal problems. The authors of the text state:

His [Arnold] conclusions were that the work load carried
by these counselors was very heavy and that counseling on
personal, educational, and vocational problems must be
grossly inadequate if this group is representative (68, p.
146).

Tennyson studied the use of time by 152 certified counselors

throughout Missouri. His data revealed interesting differences

between how counselors actually allocated their time and how they

would prefer to use it. Significant differences were found in several

spheres: counselors expressed a desire to allocate less time for

assistance in administration and dissemination of occupational infor-

mation; they wishes more time for follow-up services and research

(86).

Regarding assignments given to counselors Dugan states:

Other survey results demonstrated the active role of
counselors in clerical and administrative work. Studies
of this kind, obtaining data about spheres of work in which
counselors are expected to be active, would perform a
significant service in clarifying conditions and functions
which reduce the counselor's use of time in professional
work (21, p. 109).

Baird reported that of 118 counselors surveyed in the Kansas

public secondary schools 68 percent claimed they were free from

administrative and supervisory duties which might impair desirable

relations with pupils, teachers, parents, or community agencies (7,

p. 93).

The primary responsibility, of the counselor must be counseling.
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If this situation does not exist, then the individual has been

inappropriately identified.

Preparation of Counselors. The professional preparation of

school counselors is dealt with by almost every writer of guidance

services. Research on the preparation of school counselors is limited

largely to questionnaire surveys and position papers. McLean found

that 73 percent of 102 counselors surveyed in Texas were certified

by the Texas Education Agency. He further reported that enrollment

of the school seems to have no significant bearing on the proportion

of certified to non-certified counselors, although the smaller schools

reported a somewhat larger proportion of non-certified counselors

than schools of larger enrollment (54, p. 73).

Since 1956, California has required a pupil personnel services

credential for those performing counseling services as a major job

function. In 1962 the California State Department of Education con-

ducted a survey of 81 percent of the high schools which revealed that

42 percent of the counselors were credentialed (16).

Although variations exist as to specific essentials, consensus

seems to emerge that graduate training with background in education,

psychology and sociology is necessary. Wrenn, like many others,

recommends a two-year graduate program involving these subject

areas (101, p. 167).

In April of 1962, the British Columbia Council of Public
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Instruction set forth the basic minimum training essentials. They

include the following courses or their equivalents:

1. Curriculum and Instruction - Guidance.
2. Guidance and Counseling Services in Schools.
3. Psychology of Adolescence.
4. One of: Educational Sociology,

Mental Hygiene in the Schools,
Teaching the Mentally or Physically

Handicapped (11).

As the basic minimum, the above course requirements may be

completed during undergraduate training. According to the circular

defining the minimum training requirement, the Department of Educa-

tion is considering implementation of a qualification level more in

keeping with a full post-graduate program.

Including Parents in the Counseling Service. As indicated

earlier, the counseling service can be no better than its availability.

Its availability to students is of prime importance. In addition, the

counseling service must avail itself to parents. The parents have an

important part to play in any guidance program that plans to utilize

sources of help from outside the school.

Hill states:

Consultation, referral, and direct service by parents
become especially necessary as the school counselor
recognizes that changes in environmental emphasis
in the home are necessary if the youngster is to effect
an adequate adjustment to his self-development and self-
planning (35, p. 179).

The literature contains information on many different means of
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establishing better relations with parents and agreement appears that

the most promising one seems to be the face-to-face contact between

teachers or counselors and parents. Jones is of the opinion that it is

particularly helpful having parents come to the school for consulta-

tion (46, p. 191). Andrew and Willey point out that parent participa-

tion is so important in some school systems that a full-time parent

consultant is employed (4, p. 304).

The Case Conference. A technique used in counseling, and one

which frequently includes the parents, is the case conference. The

case conference associates and coordinates data and insights on a

student by teachers, counselors, specialists and parents. It has as

its purpose the gaining of an understanding of the pupil in order to

make recommendations which will bring about better adjustment of

the person being studied.

Several authors view the planning and carrying through of case

conferences as the counselor's responsibility (19, p. 470-473; 27,

p. 157; 38; 80, p. 118; 90, p. 240). Warters (98) shares a similar

viewpoint as stated by McDaniel:

The counselor is obviously a key person in the conference
because he brings data from the records and from his
counseling relationship with the student under discussion,
and because he can best represent the attitudes and feel-
ings of the young person who requires help (53, p. 353).

Schools do not generally hold case conferences for each student.

Roeber points out that they are ordinarily, concerned with discussions
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of a limited number of pupils. It seems they are usually confined to

the most extreme, or difficult, problems (74, p. 37).

The value of the case conference as a technique in the counseling

service is most aptly stated by Mathewson:

Under balanced leadership, the case conference can work
toward conclusions in evaluation and treatment superior
to those that any single member of the conference or limited
combination of members can achieve (55, p. 274).

Referrals. Referral may be simply defined as the act of

transferring an individual to another person or agency, either within

or outside the school. Shertzer and Stone state:

Personnel or agencies outside of school are utilized
because they provide some form of specialized
assistance not available from the original counselor
or within the school setting (80, p. 424).

With the specialization of function and competence of personnel with

both the school district and community agencies, referral of students

to those best able to assist them is essential if the guidance services

are to function most effectively.

The responsibility for coordinating the referral service should

be specifically assigned to one of the guidance personnel. Mathewson

points out that lack of coordination and articulation of referrals results

in insufficient exchange of information, inadequately made out records,

disregarded follow-ups and many, other such drawbacks (55, p. 277).

Whoever assumes this responsibility must have sufficient time

available and a schedule flexible enough to allow for satisfactory
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performance. Shertzer and Stone view the referral coordinator as

responsible for:

. . consultations with counselors who have identified
students with special needs, a knowledge of all services
available, the arrangement for and conduct of case con-
ferences, and the establishment and maintenance of com-
munication and access between the school and community
services (80, p. 434).

Privacy in Counseling. Related to the earlier discussion of

confidentiality is the need for privacy in the counseling relationship.

A counseling relationship requires privacy--both auditory and visual- -

and confidentiality, because of the self-revealing and intimate

experiences related by the counselee to the counselor.

Many authors (Zeran and Riccio, Andrew and Willey, Stoops)

give primary consideration to the need for privacy in relation to

the counselor's office (104, p. 284; 4, p. 207; 84, p. 281). The Iowa

State Department of Public Instruction sums up the importance of

privacy in the Counseling Service in their publication Guidance

Services: Suggested Policies for Iowa Schools by stating:

The single most important criterion to keep in mind when
judging the adequacy of a counselor's office is privacy.
This should be one place where the pupil and counselor
can carry on a counseling relationship without danger of
being overheard or disturbed by others. Such physical
provisions for privacy are an essential part of convincing
the pupil that this is, indeed, a confidential conversation
between himself and the counselor (42, p. 36).

Morrow found that 52 percent of the 50 Virginia public

secondary schools participating in his study had counseling offices for
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each of their counselors, and only 76 percent claimed to have facilities

available when needed for counseling (60, p. 98). Botsford reported

that 89 percent of the 94 New Mexico counselors returning question-

naires had private consulting rooms (10, p. 61). McLean found that

97 percent of the Texas schools claim to provide an office for the

exclusive use of the counselor (54, p. 75). It must be pointed out that

in the studies by Botsford and McLean the counselors offices in many

cases are shared but are available when the counselor is free for

counseling and may be converted to private use as need dictates and

at the discretion of the counselor. Similarly, Baird reported that 85

percent of the 94 Kansas public secondary schools had provision for

the privacy of interviews (7, p. 17).

Affiliation with Professional Organizations. In British

Columbia, the provincial professional organization of school

counselors is known as the British Columbia Counsellors' Associa-

tion. This organization has as two of its basic purposes to promote

professional growth among counselors and to encourage the forma-

tion of local chapters of the Association.

The involvement of the guidance personnel in existing profes-

sional organizations or in forming professional groups is emphasized

by many authors as the means through which they will contribute to

their own professional growth and to that of their colleagues (24,

p. 111-116; 35, 421; 45, p. 181; 61, p. 440; 63, p. 218-222; 81).
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Roeber, on the other hand, claims that membership in pro-

fessional organizations and attendance at professional meetings can-

not be taken as evidence that individual counselors are pursuing a

program of personal improvement (74, p. 48). This writer is some-

what in agreement with Roeber as all too frequently persons who call

themselves professional forget completely, or give only lip service

to the demands which a profession places upon them. Hill stresses

the point that guidance personnel owe it to themselves and to their

profes sion:

. . , to seek every possible means to enhance his own
effectiveness in his work, to promote his own personal
development as a human being, and to aid his colleagues
to his utmost in these same two processes (35, p. 423).

Mortensen and Schmuller adequately sum up by stating:

One of the necessary qualities of a guidance specialist is
that he join and actively support the associations which
are promoting the welfare of his professional field. It
has been mainly through the efforts of these associations
that pupil personnel work has risen to the standards of
service which exist today (61, p. 440).

Placement Service

Placement, as used in this study, is concerned with assisting

the student to achieve what for him is the appropriate next step in his

educational or occupational experience. There has been a tendency

for some writers to think of placement as related to job placement.

This is regrettable, for other placement activities within the
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educational program are carried on with much more frequency than

is occupational placement. It is not the province of this study to

cover placement of students in classes, curriculum or extra-cur-

ricular activities.

Articulation. Articulation as defined by Good is:

. . . the degree to which the interlocking and interrelation
of the successive levels of the educational system facilitate
continuous and efficient educational progress of students
(31, p. 40).

The above definition was used in this study to describe those activities

occurring prior to the September enrollment of incoming grade eight

students. Many authors include articulation under the heading of

orientation, a discussion of which will follow. In that context, articula-

tion is referred to as pre-entrance orientation (19, p. 379; 27, p. 88;

44, p. 160-162; 46, p. 190; 68, p. 25; 80, p. 340).

Articulation is to help effect a smoother transition between

elementary and secondary schools. Peters and Shertzer claim:

. . . articulation will help bridge the gap between
elementary and secondary levels and will avoid many
unnecessary 'starts' in collecting, interpreting and
using pupil data (68, p. 25).

Basic to articulation programs is an exchange of a great deal

of information between secondary and elementary schools. As stated

by McDaniel:

It is important not only that elementary school pupils
and their parents be informed of the secondary school
program, but also that the secondary school begin at
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this stage to become acquainted with the new students
who will be entering its doors the next term (53, p. 387).

Reporting the results of his study, McLean indicated that 101,

or 96 percent, of the schools provide some kind of articulation for

grade six students prior to their enrollment at the secondary level

(54, p. 104). Anderson found that one-half or more of the schools

in each of the four-size categories provided pre-orientation or

articulation services. This finding was greater or more general in

larger schools (3, p. 23).

Articulation Activities. McLean reported that the most popular

method of articulation was having grade six students tour the junior

high school building. Seventy out of 105, or 68 percent, subscribed

to this method. Other methods in their order of popularity, and

with the percentage of schools using each method indicated in

parenthesis were: talks by junior high personnel at a grade six

assembly (64), mail or send orientation literature to parents of grade

six students (51), distribute handbooks to grade six students (45),

have grade six students as guests at a junior high program (36),

junior high personnel meet with parents of grade six students (25),

have trial run of class schedule for grade six students (20), hold

junior high class visitation day for grade six students (18) (54, p.

104).

The results of the Anderson study indicated that the most
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popular articulation activities were pre-admission visits to the high

school and group conferences with students prior to admission to the

secondary level. Both of these methods were reported practised by

94 prcent of the schools. In addition, 87 percent of the schools held

individual interviews with students prior to admission (3, /3. 24).

Anderson reported that most secondary schools need to broaden

their definition of "orientation" to include new situations encountered

subsequent to registration in the new school (3, p. 25).

Baird found that 100 percent of the 118 Kansas counselors claim

that publication of student handbooks or leaflets of information for

distribution to incoming students. The same study found that 53 per-

cent make provision for incoming students to visit the new school

prior to enrollment and that 49 percent have personnel from the

receiving school visit the schools from which students come to inform

them about opportunities and procedures (7, p. 108).

The extent of articulation programs will frequently depend upon

such factors as the size of the school, the training and competence of

the staff, and the working relationship of the schools involved. An

articulation activity suggested by several writers and particularly

Froehlich, McDaniel, and Ohlsen involves secondary school faculty

visitations to the elementary school (27, p. 14; 53, 13, 387; 63, p.

362). McDaniel claims that single visits of secondary school

representatives are inadequate and points out that some schools
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release personnel to work full-time with the feeder elementary

schools for a specified period of time. The extended visitations per-

mit both thorough information-giving and information-getting types

of activity (53, p. 386-389).

Another common articulation activity discussed by writers on

guidance is that of elementary school students visiting and touring the

secondary school. Froehlich, strongly supports the visitation

activity and makes reference to an open house for pupils from

elementary schools (27, p. 14). Pertaining to this activity as well

as others in the articulation program is the need to include the

parents. Group meetings of both pupils and parents are suggested

in many programs given as examples by authors. Research, for

the most part, is absent on the inclusion of parents in the articula-

tion and orientation programs of secondary schools. McDaniel gives

particular attention to the wisdom in developing a careful program

of explanation for the incoming students and their parents (53, p.

389).

A further very useful articulation activity involves the dis-

semination of published materials to students and parents. Valuable

information can be distributed in this fashion, but as McDaniel

cautions:

. . . articulation cannot be achieved by merely distributing
a curriculum leaflet or handbook to students and their
parents (53, p. 387).
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Mathewson claims that articulation is dependent on the follow-

ing four conditions:

(1) A definite policy and plan of articulation which is
actually put into practice and maintained;

(2) continuous communication between personnel on
different levels, culminating in special periods of
exchange through visitation, faculty conferences,
etc. , that are especially scheduled;

(3) maintenance of records and interlevel interpreta-
tion of records;

(4) procedures of articulative communication involving
staff conferences, exchange of records, feedback of
information, follow-up of students, visitations
between schools, etc. (55, p. 292).

Orientation. The orientation program is a continuation of the

articulation program. As used in this study, orientation was con-

sidered to follow articulation and concur with the beginning of school

enrollment in September.

The purpose of the orientation program is to help each person

feel at home in new surroundings or activities by helping him to

understand the traditions, rules, and offerings of the school and its

activities. As stated by Warters:

. . . the immediate purpose of the orientation work is to
help the new student feel emotionally secure in his new
school environment by making him feel wanted; by giving
him as quickly as possible the information about school
routine, regulations, plant and personnel; and by secur-
ing from him the information needed in order to guide him
into the right activities, curricular and noncurricular (97,
p. 265).

Orientation must be viewed as a necessary activity that pays

dividends in pupil adjustment. To achieve its purposes, a good
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orientation program does not just happen; it requires organization

and detailed planning. It is recognized that orientation programs are

not "cure-alls", but a well planned program of activities and events

can alleviate much of the frustration and conflict that arises when

students are placed in a new environment.

Orientation Activities. Anderson concluded his report on

orientation with the indication that one-fourth of the schools sur-

veyed are not offering systematized orientation to their students. He

claims that the smaller schools particularly could advantageously

develop printed materials to assist with student adjustment (3, p. 25).

McLean found that home room meetings were most commonly

employed in schools of all enrollment groups for the purpose of orient-

ing students. This method was used by 96 of the 105 reporting

schools. The second most frequently used method of orientation

was the assembly. Favoring this method were 79 percent of the

schools. Use of handbooks for orientation purposes were reported

by 49 percent of the schools and talks over the public address system

by 48 percent. Least frequently used of the methods listed by McLean

were orientation classes and the teaching of handbooks in English and

social studies classes. Each of these two methods of orientation

were reported used by 11 percent of the schools (54, p. 108).

Baird's study found the most popular method of orientation was

a tour of the school plant. Sixty-seven percent of the counselors
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subscribe to this technique. Other methods in their order of

popularity, and with the percentage of counselors reporting to use in

parenthesis were: use of home rooms (51), the utilization of small

group meetings led by teachers or mature upperclassmen where they

may talk to new students and provide a question and answer period

(37), and assigning a "big brother" or "big sister" to each new stu-

dent or group of students (20) (7, p. 108).

The devices and activities used in orientation will vary with the

needs of the school. Froehlich points out that a careful selection of

procedures makes it possible to have an adequate orientation pro-

gram in any school (27, p. 91).

One method frequently advanced by authors is the use of pub-

lished materials. Jones recommends printed pamphlets or handbooks

which present carefully selected and well organized facts concerning

the school to the incoming students (47, p. 270). Another publication

suggested is the school or community newspaper. Use is also made

of local radio and television outlets but very little literature is

written on these two means of mass media in relation to the orienta-

tion program.

A popular technique used by many schools is the new student

assembly and tour of the school. Johnson, Busacker and Bowman

place particularly heavy emphasis on this entering day activity (44,

p, 211-214),
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Another group activity suggested by several writers is the home

room activity period (29, p. 305; 47, p. 272; 68, p. 32.; 80, p. 342).

Most of the same writers are quick to point out the limitations of this

method if adequate planning and time are not provided. McDaniel

claims that the home room system works most effectively when the

students spend a period a day with the teacher (53, p. 390).

Mortensen and Schmuller add:

It is only when the home-room is utilized as a full guidance
period where a qualified teacher can and desires to provide
group orientation and individual assistance that the program
is workable (55, p. 311).

These writers suggest that if the extended home room activity

period is used it should extend beyond the first day or week, and pos-

sibly a term.

The home room program suggested above closely approaches

an orientation course. There is not an orientation course per se

offered in the secondary schools of British Columbia, but the grade

eight guidance course contains a lengthy unit on this topic. Peters

and Shertzer suggest that orientation courses or units within courses

are of little value unless they receive the required systematic and

cooperative planning of all who teach them (68, p. 184).

Social events, for both the new student and his parents, are

proposed in many orientation programs cited by the authors in

guidance. A variety of social events are suggested for the new
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students. The most common activity suggested for the parents is an

evening visit and tour of the secondary school. As in the articulation

program, the parents cannot be overlooked in their role in helping the

student become adjusted in school. McLean found that 71 percent of

the returned questionnaires made the orientation of parents a part of

their guidance program. Areas in which the schools undertook to

provide orientation for parents, as reported by 105 counselors were

rules and regulations of the school (63 schools), understanding

special services offered by the school (61 schools), objectives of the

school, what it is seeking to accomplish (59 schools), curriculum

content (52 schools), problems faced by the school (39 schools), and

understanding methods of teaching (25 schools) (54, p. 187).

Froehlich sees the involvement of parents in orientation as a

wholesome activity because of their potential effect on their children's

attitudes toward school (27, p. 101).

The counselor, in the opinion of Hutson has an extremely

important role in the orientation process. He sees the counselor as

meeting with each counselee individually (41, p. 207). Mortensen

and Schmuller also suggest holding getting acquainted interviews with

each counselee (61, p. 310).

Multiple or group counseling is also put forth by many writers

as an appropriate technique for orientation (4, p. 230; 27, p. 95-103;

29, p. 216; 33, p. 183; 61, p. 308-312; 90, p. 326). With regard to
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counseling small groups in orientation, Froehlich states:

It can serve as a happy compromise between the ideal of
dealing with each pupil individually and the practical neces-
sity of orienting a larger number of pupils at one time (27,
p. 98).

In summary, Andrew and Willey state:

Regardless of the school, special orientation activities
should be planned around the following areas of
assistance.

1. Acquainting students with the new school:
Orientation in this area should include acquainting the
students with the physical facilities of the school, the
curriculum, rules and regulations, student government,
and the various student activities. Information about
the school might be presented in assemblies, visits and
tours of the school building, printed materials, talks,
counseling interviews, group discussions and social
activities.

2. Acquainting students with new classmates:
Visits, informal group gatherings, social mixes, and
recreation activities are frequently used to assist stu-
dents in becoming acquainted with each other. Some
mixes should include upperclassmen but others should
be restricted to newcomers.

3. Acquainting students with new teachers, counselors
and administration: Formal teas and assemblies are
often used to assist students in this area. However,
informal meetings with the faculty and individual counsel-
ing sessions are highly important in an orientation pro-
gram. Counseling interviews with each new student prior
to registration are highly desirable.

4. Providing means for gathering information about
students: Because it is necessary to gather as much
information as possible, data on each new student should
be collected as soon as possible. Information about the
student can be gathered by means of school records,
autobiographies, rating scales of previous teachers,
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standardized tests, questionnaires, and counseling
interviews (4, p. 232).

Post Secondary School Educational Placement. In addition to

placement within the school, one of the major aspects of the placement

function is assisting the students to make the transition into a pro-

gram of studies beyond secondary school.

Anderson reported that his study showed practically all schools

in each group provide assistance to students in the post-secondary

selection of schools and colleges. This service was provided by

90 out of the 94 reporting schools (3, p. 40).

Baird found that 83 of 118 counselors, or 70 percent, employed

in Kansas public secondary schools, claim their school provided

graduates with assistance in selecting and placement in further educa-

tional training (7, p. 101).

The Guidance Handbook for Virginia Schools states that students

are often:

. . . not aware of post high school educational oppor-
tunities, such as colleges and universities; trade,
technical and professional schools; apprenticeship;
correspondence or home study programs; and training
programs offered by the military services. The school
has a responsibility for providing this information and
relating to it the information about the individual stu-
dent's interests, aptitudes, and abilities (95, p. 124).

A variety of methods are used to inform pupils and their parents

of the availability and nature of further training. Success or failure

of the program will depend largely upon the emphasis given to the
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program's organization and coordination.

Occupational Placement. Comments made earlier regarding

the need for organization in the Placement Service are also applicable

to the occupational placement phase of this service. Four principles

which should govern the organization of the occupational placement

program are suggested by Froehlich:

1. . . the job placement service should be centralized
to facilitate its work with employers and public employ-
ment services.

2. . . . the service should provide for placement of those
who withdraw from school, as well as those graduated,
and those desiring work experience with or without credit.

3. . . . the job placement service must provide for the
selection of the right person for the right job.

4. . . . the job placement service must actively seek
positions for which it has qualified applicants (27, p. 252).

Baird reports that only 12 percent of the 118 counselors sur-

veyed report their schools offer assistance in finding employment

for students who withdraw from school. The same study showed 51

percent of the counselors in schools providing assistance to graduates

in obtaining employment (7, p. 104).

McLean found that 11 percent of the Texas schools report

making an attempt to place their drop-outs (54, p. 175). Morrow

indicates that only 10 percent of the secondary schools in Virginia

make an organized effort to help students withdrawing to obtain

employment. At the same time twenty-eight percent claim that an



64

organized effort is provided for the vocational placement of graduating

students (60, p. 107).

Anderson found that only 29 percent of the 94 selected second-

ary schools participating in his study provide job placement for drop-

outs, whereas 65 percent provide vocational placement services for

graduates (3, p. 40).

Also of importance and emphasized by Ohlsen is part-time and

summer employment as part of the occupational placement service.

On this point, Ohlsen states:

. . . wherever possible students should be encouraged
to take jobs that enable them to explore preferred occupa-
tions (63, p. 360).

Crow and Crow express a similar viewpoint and stress the meaning-

ful experience which placement in part-time and summer employment

can provide (19, p. 382-389).

Morrow reports that 32 percent of the secondary schools pro-

vide assistance in finding part-time employment for students (60,

p. 108). Of the 118 counselors participating in the study by Baird,

47 percent claimed that assistance is provided in locating part-time

employment for students (7, p. 105).

Work Experience Programs. An activity referred to in the

Information Service, but more appropriate to the Placement Service,

is the work experience program. Although a wide variety of con-

ceptions of work experience programs exists, it is the writer's
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opinion that Tyler provides the most adequate description as he sug-

gests the term "work experience education" and gives the following

definition:

Work experience education is a systematic plan whereby
young people, still in school, gain realistic employment
experiences through part-time work under all of the fol-
lowing conditions:

1. The school adopts a specific plan of operation based
on a written outline that shows the respective roles of the
school, the student, and the employer.

2. The school assigns qualified personnel to direct the
programs and to coordinate the jobs held by students
with their school learnings.

3. The schools make certain that work done by students
is of a useful, worthwhile nature; and that the federal,
state, and local laws and regulations are followed.

4. The school evaluates the work done by the student,
awards credit for work successfully accomplished, and
enters pertinent facts concerning the student's work on
his permanent record (92, p. 4),

Anderson reported that work experience programs were offered

in 30 of the 94 schools participating in the study. He concluded that

where offered, work experience programs are nearly always super-

vised by the school; are participated in by relatively few students;

wages are paid and school credit is given (3, p. 43).

If present in the school the work experience program is an

important aspect of the guidance services. It may function, in rare

situations, as a service in itself but it is essential that the program

be coordinated with the guidance services program of the school.
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Norris, et al. (62) stress the point that a work experience program

will utilize all five of the guidance services. In Work Experience

Education Programs in American Secondary Schools, Hunt stresses

emphatically that all formal work experience education programs

require well organized guidance and placement services for their

successful operation (40).

Follow-up and Evaluation Service

The follow-up study has been used extensively in evaluating

guidance services. However, if the follow-up is restricted only to

the evaluation aspect, it falls far short of its potential. For these

reasons follow-up and evaluation have been combined as one service

in this study, and because of their differences they will be discussed

separately in this section.

Follow-up. The aspect of follow-up to be considered in this

study is the school-leaver--both the graduate and the drop-out. As

Eckert has stated:

Studies based on graduates alone neglect the very per-
sons from whom the faculty stands most to learn - the
pupils who dropped out because of serious financial
difficulties, inadequate course offerings, or lack of
counsel on personal problems (22, p. 107).

The follow-up has a broader conception than when it is used to

refer to one specific survey. Hatch and Stefflre claim the follow-up

include s:
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. . . regular activities, scheduled at regular periods,
reported according to a regular pattern and bringing about
alterations in the school program in keeping with
appropriate suggestions (33, p. 197).

The planning and implementation of the follow-up will vary according

to the needs of the school.

From his study, Hitchcock reported that the majority of

counselors indicate follow-up services need their attention, yet

tabulating follow-up information and conducting follow-up studies

of school-leavers are two duties in which only half the counselors

are functioning (36, p. 108).

Anderson found that 51 percent of the 94 selected secondary

schools participating in his study conduct follow-up studies of their

graduates whereas only 32 percent conduct follow-up studies of drop-

outs. Anderson indicated that many counselors expressed a desire

to undertake follow-up studies, but cited pressure of other duties

as the reason for doing little or nothing in this area of guidance (3,

p. 41) ,

Baird reported that only 10 percent of the 118 counselors claim-

ing to conduct periodic surveys of activities of all school-leavers

including drop-outs. Eighteen percent attempted to secure informa-

tion from school-leavers concerning strengths and weaknesses of the

program of studies and 16 percent to gain information on the extra-

curricular program (7, p. 105).
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Several authors writing on the topic of follow-up stress the

need for careful consideration in determining all aspects of the follow-

up plan, but particularly to the purposes (4, p. 294; 19, p. 347-408;

46, p. 283; 55, p. 116; 104, p. 133). Both major and incidental

purposes can make an important contribution to the total program of

the school. A review of the literature reveals that follow-up studies

of the school-leaver have been of two main types. Such studies have

dealt with the activities, behavior, or practices of the individuals

included in the study, or they have sought to find out the opinion of

the respondents about their previous educational experiences. Zeran

and Riccio provide a list of twenty-one uses for follow-up studies and

also point out that those will call to the reader's mind many others

which are pertinent to his particular situation (104, p. 134).

In Techniques of Guidance, Traxler and North are more

specific in suggesting that people who leave school, either by gradua-

tion or by dropping out, are followed up for one or more of three

main purposes. They include:

1. . . . the altruistic desire to help the individual with
problems of vocational, educational, and social adjust-
ment after he goes from the school and while he is get-
ting himself established elsewhere.

2. . . . to gather data for use in evaluating the instruc-
tional and guidance programs of the local school.

3. . . . to gather information of general interest con-
cerning those who have left (90, p. 292).
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Follow-up Methods. The methods or procedures of carrying

out the follow-up study will vary with the school and its purposes for

conducting the program. From a review of the literature, the two

main procedures used in gathering information in follow-up studies

are questionnaires and interviews. Froehlich states:

. . . the questionnaire mailed to former pupils has come
to be associated with follow-up almost to the exclusion of
other techniques (27, p. 329).

Another popular technique is the use of double postcards. Hatch and

Stefflre point out that while the postcard survey may be inexpensive

and easy to conduct, the results are extremely limited (33, p. 198).

Most writers view the interview as resulting in the most valid infor-

mation but as time consuming and expensive. The questionnaire,

state Hatch and Stefflre:

. . . accomplishes some of the objectives of the other
techniques and it overcomes, in part, the limitations
of the other approaches (33, p. 198).

The literature points out that in some of the more recent follow-up

plans, there is a tendency to submit a questionnaire to all school -

leavers and to select from those returning the inquiry forms a

representative sampling to be interviewed.

Each school can devise its own follow-up procedures. The

success of any plan depends on how it meets the needs of the particular

situation.

Evaluation. Evaluation is often considered as a separate
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activity of the guidance services program. It may also be included

under the heading of research. For the purposes of this study,

evaluation is closely related to follow-up yet more comprehensive in

fulfilling, in most cases, different objectives.

The importance of and the necessity for evaluation of guidance

services is repeatedly stressed in the literature, but there is little

evidence that much is being done in this area. It is evident that the

problem of selecting and securing adequate measures of criteria

against which guidance services are to be assessed is yet to be

solved.

McLean reported that of the 105 Texas schools participating in

the study, 86, or 82 percent, indicated that an effort was made to

evaluate the guidance program (54, p. 96).

In a survey of 50 Virginia public secondary schools, Morrow

found 38 percent reporting that the guidance services had been

evaluated within the last five years (60, p. 111).

Baird found little attempt being made to evaluate the guidance

programs in his Kansas study. Only 14 percent of the counselors

reported this practice (7, p. 20).

Evaluation is difficult, expensive, and time consuming. How-

ever, it is necessary for a continuing, constantly improving program.

This point is well stated by Hill:
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One of the most serious sins of our profession - and a
sin that marks us as still being far from a true profes-
sion - is our failure to strive harder to define, and thus
to limit our functions. Counselors are notorious for
their always being 'overworked. ' Too often, it is not
'overwork' but misapplication of effort that plagues us.
Time for evaluation is not an extra that can be eked out
as expediency permits. Time for evaluation is an
imperative must (34, p. 276).

It cannot be taken for granted that the guidance services are

achieving their objectives. The quality of the services must be con-

tinuously appraised as evaluation provides data used as a basis for

program improvement. Dressel and his associates have stated that:

. . . failure to engage systematically in evaluation in
reaching the many decisions necessary in education means
that decision by prejudice, by tradition, or by rationaliza-
tion is paramount (20, p. 6).

Programs and improvements based on unproved assumptions may be

as hazardous as they are haphazard.

As stated by Shertzer and Stone evaluation:

. . . consists of making systematic judgments of the
relative effectiveness with which goals are attained in
relation to specified standards (80, p. 405).

Evaluation cannot be systematic unless certain criteria are used in

judging the success of the guidance functions. These criteria are

usually stated in terms of objectives. The necessity of objectives

was covered in the initial stages of this chapter. The point to be

stressed here is that the objectives must not only exist, they must

be defined as measurable outcomes. This point is well stated by
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Peters and Shertzer:

One of the problems in attempting evaluation is that too
often the objectives of the guidance program have not
been stated in observable behavioral outcomes. In far
too many schools where organized programs have existed
for some time, there has been little attempt to define
guidance objectives in any terms. Where school per-
sonnel have identified the objectives of guidance, all too
often the stated objectives are so general and broad that
they are beyond assessment by either observation or
empirical verification (68, p. 489).

The way a school approaches evaluation of its guidance services

will vary but many of the current writers (Shertzer and Stone, Peters

and Shertzer, Zeran. and Riccio) on guidance services claim that a

comprehensive education cannot take place unless three general

elements are included. First, there must be a statement of the

objectives of the service, program, or activity to be evaluated stated

in observable behavioral terms. Second, the specific activities,

methods, and practices provided to realize the stated objectives

must be identified. Third, means must be established to determine

whether the activities or methods developed have actually resulted

in attainment of the objectives or moving toward them (80, p. 396;

68, p. 493; 104, p. 147).

Methods of Evaluation. As with follow-up studies, the survey

approach appears to be the most frequently used appraisal method in

the school setting. Zeran and Riccio point out that although the

personal interview is used, the questionnaire is the instrument most
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frequently employed in surveys (104, p. 163). Andrew and Willey

provide a discussion of those who might be surved in the evaluation

of guidance services. They include the use of expert opinion such as

a survey team of consultants; teachers; administrators; parents and

community groups and students (4, p. 276). Many authors criticize

the survey method because it does not reveal whether changes have

taken place because of the services rendered or because of other

variables (34; 61, p. 216-222; 66; 72; 77).

Jensen reported on a survey to gain pupil reaction to the

guidance program in Phoenix Union High Schools. Student feeling was

used as the criterion based on the belief that it provided an index of

what students think of counseling and how they believe their self-

understanding and adjustment are affected by it. From this survey,

it was reported that 60 percent of the students felt that counseling

had helped them very much, while 81 percent of the students felt they

had received positive help (43).

In the study by McLean, by far the most prevalent method of

evaluation employed was informal observation. Seventy-three per-

cent of the counselors returning questionnaires reported using this

method. The second most popular method of evaluating guidance

programs was by a study of disciplinary cases and requests for

subject changes. Thirty-four percent of the counselors employed

this method. Thirty-one percent of the counselors used a survey of
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opinion in evaluating their guidance programs. Follow-up studies

were employed by 21 percent and normative surveys by 19 percent

(54, p. 96).

Morrow claimed that in Virginia resource specialists had been

most often used in the evaluation and counselors were next in fre-

quency reported. Few schools had made use of students in evalua-

tion of the guidance services and, in the opinion of the researcher,

had bypassed the individuals for whom the services were intended

(60, p. 113-116).

Rothney reported on a longitudinal study in which 870 students

were randomly divided into control and experimental groups. The

experimental group received counseling throughout the tenth, eleventh,

and twelfth grades. The follow-up on 690 graduates was conducted on

six months, two and one-half years, and 5 years after graduation.

Comparisons revealed that the experimental group showed: positive

results in grades, realism in strengths and weaknesses, less dis-

satisfaction with high school experiences, differing vocational

aspirations, more consistency in vocational pursuits, greater pro-

gress; more likelihood to go into higher education, more satisfaction

with post-high school education, greater satisfaction with their status

after five years, more participation in self-improvement activities,

and looking back more favorably on the counseling they had obtained

(75, p. 214-263).
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The experimental approach or scientific method for its part is

designed to control the known variables more closely than does the

survey method. Guidance experts consider this method as the most

rigorous on guidance programs. The most appropriate form of this

method requires control and experimental groups. Shertzer and

Stone state that:

. . . experimental control is employed in order to ascer-
tain whether change or gain by the experimental group
can be attributed to the method of treatment rather than
to chance alone (80, p. 409).

Thus, value judgments on what should be done are more soundly

based.

The third and final approach is commonly referred to as the

case study approach. Peters and Shertzer refer to it as the

"comprehensive method" (68, p. 500). This approach is designed

to assess the changes that take place in an individual as a result of

introducing a variable. Zeran and Riccio see the case study method

as more comprehensive and state:

Although in the past, the case study has been used on
individuals only, recent thinking is that case study
techniques can be applied to communities, school
systems, and school programs as well as to
individuals (104, p. 169).

They cite examples using this method in the school and in the com-

munity. Those writers expounding on the case study method see it

as an appropriate technique for the evaluation of guidance services.
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They are also unanimous in pointing out the main disadvantage in that

it is so time-consuming.

Riccio sums up this section by stating:

Obviously each of these techniques is best suited to use in
particular situations, and the use of these procedures should
be determined by the advantages and disadvantages of these
procedures with respect to the type of information desired,
the nature of the problem to be studied, and the skills and
abilities of the evaluation team (72, p. 106).

Summary

The studies and related literature reviewed in this chapter

relate to the major guidance services in the secondary school, namely:

organization and administration; individual inventory service; infor-

mation service; counseling service; placement service; and follow-up

and evaluation service. The policies and practices of those services,

recommended by leaders in the field, have been ascertained and sum-

marized.

This review of literature reveals the concern in the area of

guidance services at the secondary school level. Every writer on

guidance infers the need for up-to-date as well as efficiently appro-

priate services. Several indicate that differences in size of the

secondary schools will vary the program, but it is obvious that the

same functions are needed in all the secondary schools. Consequently,

the need for determining current practices in guidance services in
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the secondary schools of British Columbia is apparent.

Chapter III reports the findings from the questionnaire used in

this investigation.
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III. FINDINGS FROM THE QUESTIONNAIRE

Introduction

The findings from the questionnaire are reported in this chapter

in the same order as the services are listed in the writer's question-

naire. Thus the findings can be directly correlated with the survey

instrument.

In reporting the findings, the 63 participating secondary schools

were placed in three groups: under 400 students, between 400 and 800

students, and over 800 students. There are 25 schools in the small

school classification, 20 schools in the medium-size classification,

and 18 schools in the large school classification.

For most items included in the questionnaire, provision was

made for checking those guidance services practised in the secondary

school. For those items not checked, it was assumed that the par-

ticular service was not practised by the school.

Few items required a written response. Many items in the

questionnaire contained a blank line prefaced by the term "other,

specify" or "other, please describe" on which the principal could

add other practices used in his school that fell within the category

of the immediate item. A number of significant responses were

made in the "other" category and when they contributed something
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new to the questionnaire, and especially when several principals

made similar comments, they are included in the discussion.

The data from the questionnaire replies are presented on the

following pages in table form. The tables are organized so as to

show the number of schools in each classification, the number of

schools which indicate a practice of the particular service, the total

number of schools indicating the practice and a percentage (rounded

to the nearest whole number) for each of the three groups and the

total.

In reporting the findings those services practised by a majority

of secondary schools will be noted. In addition, where a connection

between school size and a practice is indicated it will be reported.

School size is considered to be a factor in determining the frequency

of a practice when the increase in the proportion of schools providing

a service parallels the increase within the enrollment classifications.

As used in this study, majority is defined as a number greater than

half the total.

The questionnaire is divided into six major sections. For the

purpose of clarity, the data are presented under these same headings.

The major sections being:

I Organization and Administration
II Individual Inventory Service
III Information Service
IV Counseling Service
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V Placement Service
VI Follow-up and Evaluation Service

Organization and Administration

As stated earlier, it is essential that there be a well planned

and effectively implemented organization of the program of guidance

services. The planning and implementing cannot be left to mere

chance. The first seven tables deal with the organization and

administration of the guidance services.

Table 1 shows that the most common method of planning and

implementing the guidance services in all groupings is for the school

to formulate and implement its own plans with a great deal of freedom

from direction by the school district central office.

It is interesting to note that none of the schools indicated that

their school district central office formulates policies, develops

plans, and directs and supervises the guidance services. It is also

important to point out that of the nine secondary schools making no

provision for formally planning and implementing the guidance

services in their school, none belong to the large school group.

There is no indication that school size is a major factor in

determining the method of planning and implementing the guidance

services.

Table 2 shows who is responsible for directing and coordinating

the guidance services within the school.
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Table 1, Method of Planning and Implementing the Guidance Services

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Our school district central office formulates
policies, develops plans, directs and super-
vises the guidance services provided by our
school 0 0 0 0 0 0 0 0

Our school district central office formulates
general policies and provides consultative
services to our school, but our school is
primarily responsible for developing plans
and implementing its guidance services 3 12 3 15 8 44 14 22

Our school formulates plans and implements
its guidance services with a great deal of
freedom from direction by our school district
central office 18 72 12 60 10 56 40 63

At the present time, no special provisions
have been made for formally planning and
implementing our school guidance services 4 16 5 25 0 0 9 14

Table 2, Who Directs and Co-ordinates the Guidance Services in Your School?

Responsible

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Guidance Specialist Administration
Guidance department head or a
designated senior counselor 7 28 10 S0 13 72 30 48

Non-Guidance Specialist Administration
Principal, vice-principal, or other
administrative personnel 15 60 6 30 5 28 26 41

No one person assigned overall
responsibility 3 12 4 20 0 0 7 11
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In grouping the assigned responsibility to those who may be

considered guidance specialists and those who are not we see that

more schools have a guidance specialist. It is significant to point

out that a majority of the large schools assign the responsibility to

a guidance specialist whereas a majority of the small schools have

non-guidance specialists assigned. The data indicate that school size

is a factor regarding a guidance or non-guidance specialist assuming

responsibility for directing and coordinating the services. In addi-

tion, all large secondary schools have this responsibility assigned

whereas the small and medium-size institutions do not.

Generally speaking, very few secondary schools in the Province

of British Columbia have a guidance committee on which full-time

teaching faculty are represented. These data are shown in Table 3.

Table 3. Our School Has a Guidance Committee on Which Full-time Teaching Faculty are
Represented

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools

# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# ox,

Yes

No

3

22

12

88

3

17

15

85

8

10

44

56

14

49

22

78

As the percentage of schools having guidance committees

increase correspondingly with the increase in enrollment, it is

reasonable to assume that the size of the school is a factor in deter-

mining this number.
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The direction which guidance services are to take in any school

will be determined by a written statement of goals and objectives.

Table 4 shows that a majority of secondary schools do not have all

phases of their guidance services based on a written statement of

goals and objectives composed or revised since 1960.

Table 4. All Phases of the Guidance Services are Based on a Written Statement of Goals and
Objectives Composed or Revised Since 1960

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# %

Total
63 Schools
#

Yes

No

3

22

12

88

3

17

15

85

5

13

28

72

11

52

17

83

Similar to the previous table regarding the guidance committee,

the percentage of schools with a written statement of goals and objec-

tives increases correspondingly with the increased enrollment within

each classification of schools. It is of further interest to point out

that of the eleven schools with a written statement of goals and objec-

tives, only three have a guidance committee.

Table 5 discloses the number of secondary schools which pro-

vide a written statement of the respective functions and responsibil-

ities for their guidance personnel.

With only eleven (17 percent) secondary schools responding

positively to this item, it can be said that a majority of secondary

schools do not provide their guidance personnel with job descriptions.
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The data gives no indication that school size is a factor in the pro-

vision of job descriptions for guidance personnel.

Table 5. The Guidance Personnel in Our School are Provided a Written Statement of Their
Respective Functions and Responsibilities

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Yes

No

4

21

16

84

5

15

25

75

2

17

11

89

11

52

17

83

In order for teaching faculty to realize their full significance

in guidance, it is important for the guidance personnel to provide

them with in-service training. The total number of secondary

schools making provision for regular in-service training of all

teaching faculty regarding their role in the school's over-all

guidance services program is fourteen (22 percent) and shown in

Table 6.

Table 6. Provision is Made for Regular In-service Training of all Teaching Faculty Regarding
Their Role in the School's Over-all Guidance Services Program

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Yes

No

6

19

24

76

1

19

5

95

7

11

39

61

14

49

22

78
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The above table indicates that the guidance personnel in a

majority of secondary schools do not assist the teaching faculty to

participate and to fulfill their function in guidance through in-service

training. Of the schools providing this service one-half belong to the

large classification yet there is no apparent connection between

school size and the availability of in-service training.

In addition to school administrators and teachers, a variety of

specialists assist in providing the guidance services. Table 7 shows

those specialists who are both available to the schools on a con-

sultant basis and those who are specifically assigned.

Table 7. Specialists Both Available aril Specifically Assigned to the School

Specialist

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools

# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Nurse 24 96 18 90 18 100 60 95

Physician 5 20 8 40 13 72 26 41

Special Counselor 4 16 9 45 13 72 26 41

Social Worker 6 24 9 45 9 50 24 38

Psychiatrist 3 12 6 30 11 61 20 32

Psychologist 2 8 7 35 10 56 19 30
Psychometrist 1 4 5 25 9 50 15 24

Audiometrist 1 4 2 10 9 50 12 19

Reading Remedialist 1 4 2 10 9 50 12 19

Speech Correctionist 0 0 3 15 6 33 9 14

Other:
Nutritionist 0 0 1 5 0 0 1 2

Canada Manpower Rep. 0 0 1 5 0 0 1 2

It is important to note that in the case of each specialist the

greatest percentage of schools indicating their availability and
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assignment is in the large school group. The medium-size schools,

with exception of the nurse, do not have a specialist in more than

fifty percent of the schools and, with the same exception, the small

school category does not have a specialist in more than twenty-five

percent of the schools, with no schools in the latter category indicat-

ing the availability or assignment of a speech correctionist. It is,

therefore, apparent that a connection exists between the availability

and assignment of specialists and school size.

In each school classification, it is the nurse who is of service

in the most schools and the only specialist found in more than fifty

percent of the secondary institutions. Yet three (5 percent) schools

of the total indicated that a nurse is neither available nor specifically

assigned, and these three have a total enrollment of 1,093 students.

None of the remaining specialists are available or specifically

assigned to a majority of the secondary schools, although within the

large school classification the physician, special counselor,

psychiatrist, and psychologist are available or specifically assigned

to a majority of the institutions.

The specialists, second in total number to the nurse, are the

physician and special counselor and in each case the large school

group accounts for half the total. The social worker is the only other

specialist in more than one-third of the schools. There is then a

steady decline in the total number of any listed specialist down to
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speech correctionist.

The medium-size classification is the only one to specify

additional specialists in the "other' category. Included are a

nutritionist and a Canada Manpower Representative in schools within

this school category.

Individual Inventory Service

The Individual Inventory Service stresses the collection,

storage, and utilization of information that identifies each individual

as unique. The following seven tables deal with the various aspects

of this service.

Table 8 shows the number of secondary schools having cumula-

tive longitudinal records (to include Form G-4 and the permanent

record card) for each student.

Table 8. Our School Has a Cumulative Longitudinal Record (To Include Form G-4 and the
Permanent Record Card) For Each Student

S mall
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Yes

No

16

9

64

36

19

1

95

5

17

1

94

6

52

11

83

17

Although a majority of secondary schools have cumulative

longitudinal records for each student, it is important to point out

that the cumulative record forms are provided to all secondary
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schools by the British Columbia Department of Education.

Table 9 shows those schools reporting that a systematic plan

is followed by all faculty in recording and supplying data in the

cumulative records.

Table 9. A Systematic Plan is Followed by all Faculty in Recording and Supplying Data in the
Cumulative Records

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

#

Total
63 Schools
# %

Yes

No

10

15

40

60

11

9

55

45

12

6

67

33

33

30

52

48

A slight majority of the secondary schools indicated they have

a plan which is followed by all faculty in recording and supplying data

in the cumulative records. In addition, the 'percentage of schools

with plans increases correspondingly with the increase in enrollment

or school classification. On this basis, therefore, school size is an

apparent factor in providing a systematic plan for supplying data to

the cumulative records.

Table 10 shows the number of secondary schools reporting all

items listed on the student's cumulative record (Form G-4) being

completed each year for all students.

It is significant to note that a majority of secondary schools

(73 percent) do not complete all items on the cumulative records of

all students each year. The data give no indication that school size
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is a factor in determining whether or not the records are completed.

Table 10. All Items Listed on the Student's Cumulative Record (Form G-4) are Completed Each
Year for All Students

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# %

Total
63 Schools
#

Yes

No

7

18

28

72

3

17

15

85

7

11

39

61

17

46

27

73

Table 11 shows the number of secondary schools which follow

a written policy regarding the release of information from the student

cumulative records to out-of-school agencies.

Table 11. A Written Policy is Followed by our School Regarding the Release of Information from
the Student Cumulative Records to Out-of-school Agencies

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools

# 0/0

Large
Over 800
18 Schools

# %

Total
63 Schools
#

Yes 6

No 19 76

1 5

19 95

5 28

13 72

12 19

51 81

A large majority of secondary schools in the Province of

British Columbia do not follow a written policy with regard to the

release of information from student cumulative records to out-of-

school agencies. The percentage of schools following this practice

is lowest among the medium-size classification. School size is

apparently not an important factor in the implementation of this

service.
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As illustrated in Table 12,59 of the 63 schools, or 94 percent,

indicated they have a testing program in which standardized instru-

ments are used.

Table 12. Our School has a Testing Program in which Standardized Instruments are Used

S mall
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

#

Total
63 Schools
#

Yes

No

21

4

84

16

20

0

100

0

18

0

100

0

59

4

94

6

Whereas in the medium-size and large school categories a

100 percent response was found, only 84 percent of the small schools

reported this practice. It is reasonable to assume that school size

is a factor in the provision of a secondary school testing program.

Table 13 shows the categories of tests used by those schools

reporting to have a testing program. In addition, it shows the num-

bers and percentages of schools with local norms available for all

levels in which the tests are administered.

A majority of the secondary school testing programs include

intelligence, aptitude, interest, and achievement tests. Reading and

personality inventories are not used in a majority of programs.

There are no test categories in which a majority of the testing pro-

grams claim to have local norms available for all levels in which

the tests are administered.
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Table 13. General Categories of Standardized Instruments Used in the Testing Programs and Those

for which Local Norms are Available for All Levels in which the Test is Administered

Small
Under 400
21 Schools

Medium
400-800
20 Schools

Large
Over 800
18 Schools 59

Total
Schools

Test Used Norms Used Norms Used Norms Used Norms

Category # % # % # % # % # % # % # % # %

Intelligence 21 100 5 24 18 90 7 35 18 100 14 78 57 97 26 44

Aptitude 12 57 2 10 17 85 5 25 16 89 11 61 45 76 18 31

Interest 11 52 1 5 15 75 1 5 18 100 9 50 44 75 11 19

Achievement 13 62 3 14 10 50 3 15 8 44 6 33 31 53 12 20

Reading 5 24 2 10 9 45 1 5 12 67 5 28 26 44 8 14

Personality 0 0 0 0 5 25 1 5 4 22 1 6 9 15 2 5

In each school classification intelligence tests are the most fre-

quently used instrument. It is interesting to point out that a majority

of the large school testing programs do not use achievement tests

and although a majority of all testing programs do not use reading

tests, a majority within the large school classifications do.

There is no test category in which the testing programs report

a majority in the availability of local norms. It is significant to point

out though, that a majority of the testing programs within the large

school category do have local norms for intelligence and aptitude tests.

This situation does not prevail in any other test category or in any

other school classification.

In addition, a relationship is apparent between school size and

the availability of local norms for intelligence, aptitude, achievement

and personality tests.

Table 14 shows the location of storage of the student cumulative

records.

A majority of the secondary schools claim to store their
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record folders (Form G-4) in the counselors' offices and the

permanent record cards in the administrative offices. A majority

was found in each of the three school-size categories. The data

indicate that school size is a factor in determining the location of

storage of student cumulative records.

Table 14. The Location of Storage of the Student Cumulative Records (to Include Form G-4 and
the Permanent Record Card)

Location

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

The record folders (Form G-4) are stored in
the counsellors' offices and the permanent
record cards are stored in the administrative
offices 15 60 16 80 16 89 47 75

In the administrative offices 6 24 2 10 1 6 9 14

In the counsellors' offices 3 12 2 10 1 6 6 10

Other, please describe:
Just outside the counsellors' offices in the
corridor to the administration office 1 4 0 0 0 0 1 2

Information Service

For purposes of this study, the Information Service is divided

into three categories: educational information, occupational infor-

mation, and social information. They will be dealt with in the same

order with emphasis given to obtaining, disseminating current data,

and storage. The following twelve tables deal with the various

aspects of this service.
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Table 15 illustrates the variety of educational information

materials which is available in the secondary schools of British

Columbia.

Table 15. Current Educational Directories, Booklets, or Brochures in our School which are Readily
Available to All Who Desire Their Use

Material

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools

# ox,

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

College and University 23 92 20 100 18 100 61 97
Technical School 23 92 20 100 18 100 61 97
Vocational School 23 92 20 100 18 100 61 97
Financial Aids 22 88 20 100 18 100 60 95
Nurses Training 23 92 19 95 17 94 59 94
Secondary School Requirements 20 80 20 100 18 100 58 92

Commercial School 21 84 18 90 16 89 55 87
Apprenticeship Training 21 84 17 85 17 94 55 87
Military School 17 68 19 95 16 89 52 83
Junior & Regional College 17 68 17 85 16 89 50 79
Adult Education 10 40 17 85 17 94 44 70
Other, Please Describe

Art School 0 0 1 5 0 0 1 2

Private Schools 0 0 1 5 0 0 1 2

There is no category of educational information in which all

secondary schools participating in the study claim to possess. At the

same time the table shows that all of the listed materials were found

in a majority of the schools. It is important to point out that in each

of the listed educational information materials, the small school

category recorded the lowest percentages of response. This is

illustrated with "adult education" as these data were recorded in a

minority of the small schools and is the only one in fewer than half

the schools.
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In the "Other, please describe" space, one medium-size school

indicated they have information available regarding art schools.

Another institution in the same size category included private schools

in their educational information service. Based on previous

experience, the writer is of the opinion that both cases found in the

"other" category will be in more schools and a valid assessment is

not shown because they were not listed or not thought of by those

completing the survey instrument.

The methods used in the dissemination of educational informa-

tion are shown in Table 16.

Table 16. Methods Used in Disseminating Educational Information

Small
Under 400
25 Schools

Medium
400-800
20 Schools

Large
Over 800
18 Schools

Test
63 Schools

Methods # ox, # % # % # vo

Individual Counseling 24 96 19 95 18 100 61 97

Units of Study in Guidance Courses 20 80 18 90 18 100 56 89
Multiple or Group Counseling 18 72 15 75 16 89 49 78
Guest Speakers or Panel Discussions 12 48 17 85 18 100 47 75
Visitations to Educational Institutions 15 60 13 65 10 56 38 60
College Days or Nights 5 20 3 15 8 44 16 25

Units of Study in Related Courses 3 12 0 0 4 22 7 11

Regularly Scheduled Home Room Act. 2 8 0 0 1 6 3 5

Although individual counseling is the most frequently used

method of disseminating educational information, units of study in

guidance courses, multiple or group counseling, guest speakers or

panel discussions, and visitations to educational institutions are all

used in a majority of the secondary schools. In addition, except for
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guest speakers or panel discussions in the small school category,

each of these methods is used in a majority of the schools within each

classification.

No responses were given to units of study in related courses

and to regularly scheduled home room activities in the medium-size

classification. Similarly, no responses were given in the "Other,

please describe category. "

The figures in Table 17 show that a majority of the 63

secondary schools have a member of the faculty assigned the specific

responsibility for keeping the education information materials up-to-

date.

Table 17. A Member of the Faculty is Assigned the Specific Responsibility for Keeping the
Educational Information Materials Up-to-date

S mall
Under 400
25 Schools

# %

Medium
400-800
20 Schools

#

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Yes

No

14

11

56

44

14

6

70

30

16

2

89

11

44

19

70

30

The percentage of schools with the specific responsibility

assigned increases correspondingly with the increased enrollment

within each classification of schools. The data presented in Table 17

indicate that school size is a factor in assigning faculty the specific

responsibility for keeping the educational information materials up-

to-date.
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Table 18 shows the location of storage of the educational

information materials in the secondary schools of British Columbia.

Table 18, The Location(s) of Storage of the Educational Information

Location(s)

S mall
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Counselors' Offices & Library 5 20 8 40 11 61 24 38

Counselors' Offices 9 36 8 40 1 6 18 29

Counselors' Offices, Administrative
Offices and Library 3 12 1 5 2 11 6 10

Administrative Offices and Library 4 16 0 0 0 0 4 6

Counselors' Offices, Library and Guidance
Classroom 0 0 1 5 3 17 4 6

Counselors' Offices and Administrative
Offices 1 4 1 5 0 0 2 3

Library and Guidance Classroom 1 4 0 0 1 6 2 3

Library 1 4 0 0 0 0 1 2

No Specific Place 1 4 0 0 0 0 1 2

Counselors' Offices, Administrative
Offices, Library, and Guidance
Classroom 0 0 1 5 0 0 1 2

Administrative Offices 0 0 0 0 0 0 0 0

No one storage area is used by a majority of the secondary

schools for educational information materials. The most frequently

used practice is for this information to be stored in a combination of

the counselors' offices and the library. This practice was found in a

majority of the large schools. School size appears to have a bearing

on the proportion of schools using this storage area. The counselors'

offices are used next most frequently and are the most common

practice in the small school classification. The remaining storage

areas are used by a relatively small percentage of the institutions
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surveyed. It is important to point out that no schools report using

the administrative offices as a single storage area and only one

small school claimed to use no specific place.

The current occupational literature available in the secondary

schools of British Columbia is shown in Table 19.

Table 19. Current Occupational Literature Which is Available to All Who Request It

Material

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Occupational Pamphlets 24 96 20 100 17 94 61 97
Books on Occupations 18 72 19 95 15 83 52 83
Professional Publications 10 40 15 75 16 89 41 65
Employment Service Bulletins 16 64 11 55 12 67 39 62
Military Publications 12 48 13 65 12 67 37 59
Dept. of Labor Manuscripts 13 52 8 40 14 78 35 56
Trade Journals 3 12 4 20 9 50 16 25
Local Job Opportunities 5 20 3 15 7 39 15 24
Union Publications 5 20 2 10 6 33 13 21

Except for trade journals, local job opportunities, and union

publications the listed occupational materials are found in a majority

of the secondary schools. It is important to point out that the small

schools had a majority in only four categories whereas the medium-

size schools had five and in the large school classification six cate-

gories of materials were found in the majority. From these data it

is implied that school size is an apparent factor in determining the

availability of occupational information materials in the secondary

schools of the Province.
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The methods used in disseminating occupational information

materials are shown in Table 20.

Table 20, Methods Used in Disseminating Occupational Information

Small
Under 400
25 Schools

# cyo

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# cy.

Total
63 Schools
# cy.

Individual Counseling 25 100 20 100 18 100 63 100

Units of Study in Guidance Courses 20 80 19 95 18 100 57 90
Multiple or Group Counseling 16 64 13 65 16 89 45 71

Field Trips or Visitations 18 72 11 55 12 67 41 65
Career Days or Career Nights 10 40 16 80 14 78 40 63
Career Conferences or Panel Discussions 10 40 15 75 12 67 37 59
Work Experience Programs 5 20 11 55 7 39 23 37
Units of Study in Related Courses 4 16 2 10 5 28 11 17
Regularly Scheduled Home Room Activities 2 8 0 0 0 0 2 3

The methods used in disseminating occupational information,

and particularly the three most frequently used ones, closely parallel

the methods used in disseminating educational data. Except for work

experience programs, units of study in related courses, and regularly

scheduled home room activities, the listed methods were found in a

majority of schools. These methods were also found in a majority

of the schools within each classification except for career days or

career nights and career conferences or panel discussions in the

small school classification. Work experience programs were found

operating in a majority of the medium-size schools and this group

accounts for almost half the total. No responses were given to the

"Other, specify" category.
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Assigning the specific responsibility for keeping the occupa-

tional information materials up-to-date corresponds closely to this

same item under educational information. Table 21 shows that a

majority (71 percent) of the secondary schools have a faculty member

assigned the responsibility.

Table 21. A Member of the Faculty is Assigned the Specific Responsibility for Keeping the
Occupational Information Materials Up-to-date

S mall
Under 400
25 Schools

#

Medium
400-800
20 Schools

# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Yes

No

15

10

60

40

13

7

65

2,'5

17

1

94

6

45

18

71

29

Each school-size category was consistent in reporting a

majority of schools assigning the responsibility for keeping the

occupational materials up-to-date. With the majority increasing

correspondingly with enrollment, the data presented in Table 21

indicates that school size is a factor in the frequency of schools

assigning this specific responsibility.

Table 22 shows the location of storage of the occupational

information materials.

Table 22 shows no one storage area used by a majority of the

secondary schools but the two most frequently used locations are the

same as those used for educational information. Thereafter the

locations shown are each used by six percent of the schools or less.
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It is interesting to point out that the large schools are more likely

to use a combination of the counselors' offices and library whereas

the small schools have a tendency to use the counselors' offices as

a single storage area. No schools reported using no specific place

for their occupational materials and in the "Other, specify" category

one school indicated a guidance classroom and another school

reported using a conference room.

Table 22. The Location(s) of Storage of the Occupational Information

Location(s)

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Counselors' Offices & Library 7 28 7 35 9 50 23 37

Counselors' Offices 10 40 7 35 3 17 20 32

Library 2 8 2 10 0 0 4 6

Counselors' Offices, Administrative
Offices & Library 0 0 2 10 2 11 4 6

Counselors' Offices & Administrative
Offices 2 8 0 0 0 0 2 3

Administrative Offices & Library 2 8 0 0 0 0 2 3

Counselors' Offices & Guidance Classroom 0 0 0 0 2 11 2 3

Counselors' Offices, Library & Guidance
Classroom 0 0 1 5 1 6 2 3

Administrative Offices 1 4 0 0 0 0 1 2

Library & Guidance Classroom 0 0 0 0 1 6 1 2

Other, Specify:
Guidance Classroom 1 4 0 0 0 0 1 2

Conference Room 0 0 1 5 0 0 1 2

No Specific Place 0 0 0 0 0 0 0 0

Table 23 shows the current social information available in the

secondary schools of the Province.

The table shows that there are only five social information

materials in which a majority of secondary schools make available.
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This proportion is considerably less than when compared to educa-

tional and occupational data.

Table 23, Current Social Literature Which is Available to All Who Request It

Materials

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools

# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Physical Development 13 52 15 75 15 83 43 68
Study Skills 10 40 16 80 17 94 43 68
Family Relationships 10 40 13 65 15 83 38 60
Social Graces 12 48 10 50 14 78 36 57
Emotional Development 9 36 12 60 13 72 34 54
Peer Relationships 8 32 9 45 13 72 30 48
School Health Services 8 32 9 45 13 72 30 48
Attitude Development 8 32 8 40 13 72 29 46
Public Health Services 8 32 9 45 12 67 29 46

Mental Hygiene 8 32 7 35 11 61 26 41
Self-Concept Development 5 20 S 25 11 61 21 33

Local Recreational Opportunities 3 12 5 25 7 39 15 24

The data presented in Table 23 shows that school size is a factor

in determining the availability of social information materials. For

each of the listed materials the small school category recorded

availability in the lowest percentage of schools, then increased in

the medium-size classification, and was highest in the large school

group. A further indication of the relationship between school size

and availability of social data is that the small schools have only one

material in which a majority of schools make available, whereas

the medium-size schools have four and the large schools have a

majority in all materials except one.

No responses were given to the "Other, specify" category.
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The methods of disseminating social information are given in

Table 24.

Table 24. Methods Used in Disseminating Social Information

Method

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Units of Study in Guidance Courses 17 68 20 100 17 94 54 86
Individual Counseling 20 80 14 70 18 100 52 83
Multiple or Group Counseling 12 48 11 55 15 83 38 60
Guest Speakers or Panel Discussions 6 24 6 30 8 44 20 32

Units of Study in Related Courses 7 28 4 20 8 44 19 30
Field Trips or Visitations 3 12 2 10 6 33 11 17

Regularly Scheduled Home Room Activities 3 12 2 10 2 11 7 11

Other, Specify:
Library Periods 2 8 1 5 0 0 3 5

Films 1 4 1 5 0 0 2 3

Assemblies 0 0 0 0 1 6 1 2

There are only three methods of disseminating social informa-

tion which are used in a majority of the secondary schools. These

same three methods, except for multiple or group counseling in the

small school category, are used in a majority of the schools within

each school-size classification. Although the order varies, these

are the same methods used most frequently in the dissemination of

both educational and occupational information. The remaining

methods of disseminating social information are each used in less

than one-third of the secondary schools.

The number of secondary schools in which a faculty member is

assigned the specific responsibility for keeping the social information

materials up-to-date is given in Table 25.
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Table 25. A Member of the Faculty is Assigned the Specific Responsibility for Keeping the Social

Information Materials Up-to-date

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools

# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Yes

No

8

17

32

68

4

16

20

80

12

6

67

33

24

39

38

62

A majority of secondary schools do not designate the respon-

sibility of keeping the social information materials up-to-date. This

situation is reverse to the same item for educational and occupational

information materials. It is important to point out that a majority

of the large schools have the responsibility specifically assigned.

Table 26 shows the location of storage of the social informa-

tion materials.

The most frequently used storage area of social information is

the same as for educational and occupational data. It is significant

to note that ten schools (16 percent) indicated no specific place for

the storage of social information. Nine of these same schools did

not assign the specific responsibility for keeping the social informa-

tion materials up-to-date yet one reported to assigning the respon-

sibility and yet indicated that no specific place is used for storing

the data.

The library is used second most frequently as a storage area

and each of the remaining locations listed in Table 26 is used by

less than one-sixth of the schools.
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Table 26. The Location(s) of Storage of the Social Information

Location(s)

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Counselors' Offices & Library 5 20 6 30 5 28 16 25

Library 5 20 6 30 1 6 12 19

No Specific Place 6 24 3 15 1 6 10 16

Counselors' Offices 3 12 4 20 2 11 9 16

Counselors' Offices, Library C.
Guidance Classroom 0 0 1 5 3 17 4 6

Administrative Offices 2 8 0 0 0 0 2 3

Counselors' Offices & Administrative
Offices 1 4 0 0 1 6 2 3

Counselors' Offices, Administrative
Offices & Library 0 0 0 0 2 11 2 3

Guidance Classroom 1 4 0 0 0 0 1 2

Counselors' Offices & Guidance Classroom 0 0 0 0 1 6 1 2

Administrative Offices & Library 1 4 0 0 0 0 1 2

Library & Guidance Classroom 0 0 0 0 1 6 1 2

Counselors' Offices, Library & Nurses' Office 0 0 0 0 1 6 1 2

Counselors' Offices, Library & Home
Economics Lab. 1 4 0 0 0 0 1 2

Counseling Service

The counseling service is generally regarded as the heart of

the guidance program. The next twelve tables will cover the various

aspects of this service as they relate to British Columbia secondary

schools.

Table 27 shows the enrollments, total number of assigned

counselors, equivalent full-time counselors, and the ratio of one

equivalent full-time counselor to students in the small secondary

school category.
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Table 27. Small School Enrollments, Counselors, and Counselor-student Ratios

Number of Assigned Equivalent Full-
Enrollment Counselors Time Counselors

Full-Time Equivalent
Counselor-Student Ratio

121 2 3/4 1:161

254 3 1 1/2 1:169
190 2 1 1:190
151 1 1/2 1:302

237 4 5/7 1:332
375 2 1 1:375
160 2 2/5 1:400
164 3 2/5 1:410
217 2 1/2 1:434
343 2 3/4 1:457
115 1 1/4 1:460
236 1 1/2 1:472
333 4 2/3 1:500
390 3 3/4 1:520
265 3 1/2 1:530
129 1 1/4 1:556
150 2 1/4 1:600
151 2 1/4 1:604
235 1 3/8 1:627
295 2 4/9 1:664
337 1 1/2 1:674
190 2 1/4 1:760
229 1 1/5 1:1145
206 1 1/6 1:1236
137 0 0 0:137

5, 610 Totals 48 12 7/8 1:430

The average ratio of one equivalent full-time counselor to

students (1:430) for the small school category is slightly above the

1:400 ratio approved by the Provincial Department of Education in

the appointment of counselors. In addition, of the 25 secondary

schools in this classification only 7 (28 percent) have ratios within

the approved appointment ratio. It is of further interest to point out

that one small school with an enrollment of 137 disclosed that no

counselors were assigned.
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As will be seen the average small school ratio of one equivalent

full-time counselor to 430 students is the lowest of the three school

classifications.

Similar data as in the previous table is given in Table 28 for the

medium- size school category.

Table 28. Medium-size School Enrollments, Counselors, and Counselor-student Ratios

Number of Assigned Equivalent Full- Full-Time Equivalent
Enrollment Counselors Time Counselors Counselor-Student Ratio

505 2 2 1:253
479 3 1 2/3 1:287
555 4 1 1/2 1:370
540 3 1 1/3 1:405
502 2 1 1/5 1:418
546 2 1 1/4 1:437
455 2 1 1:455
470 2 1 1:470
540 2 1 1/8 1:480
601 3 1 1/5 1:501
786 4 1 1/2 1:524
530 2 1 1:530
420 2 3/4 1:560
564 2 1 1:564
623 2 1 1:623
623 2 1 1:623
428 2 2/3 1:642
669 2 1 1:669
410 2 1/2 1:820
450 1 1/2 1:900

10, 696 Totals 46 22 1/5 1:482

The average ratio of one equivalent full-time counselor to

students is considerably higher than the 1:400 ratio approved by the

British Columbia Department of Education in the appointment of

counselors. In addition, only 3 (15 percent) of the medium-size

schools have ratios within the approved appointment ratio.
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Table 29 shows the enrollments, number of assigned counselors,

equivalent full-time counselors and their student ratios for the schools

within the large school category.

Table 29, Large School Enrollments, Counselors, and Counselor-student Ratios

Enrollment
Number of Assigned

Counselors
Equivalent Full-

Time Counselors
Full-Time Equivalent
Counselor-Student Ratio

860 4 3 1:287
875 4 3 1:292

1, 296 8 4 1:324
1, 771 10 5 1:354
1, 094 5 3 1:365
1, 170 6 3 1:390
1, 576 8 4 1:394
1, 831 8 4 1/2 1:407
1, 680 5 4 1:420

952 4 2 1:476
975 2 2 1:488

1, 756 8 3 1/2 1:502
2, 131 8 4 1:533

840 4 1 1/2 1:560
840 2 1 1/3 1:630

1, 262 5 2 1:631
1, 656 6 2 1/8 1:779

948 2 1 1:948

23, 513 Totals 99 52 23/24 1:444

The average full-time equivalent counselor to student ratio in

the large schools exceeds the Department of Education ratio. It is

significant to point out that 7 (39 percent) large schools have full-

time equivalent counselor to student ratios of less than 1 to 400.

This proportion is higher than either of the other two school classifica-

tions.

Totals for the three previous tables are represented in Table

30.
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Table 30, Total Enrollment, Assigned Counselors, Equivalent Full-time Counselors and Average
Counselor-student Ratio for all Secondary Schools

Average Full-
Total Total Number of Total Equivalent Time Equivalent

Enrollment Assigned Counselors Full-time Counselors Counselor-Student Ratio

39, 819 193 88 1/50 1:452

The number of schools in each category with equivalent full-

time counselor to student ratios of 1 to 400 or less have been pointed

out. The total equals 17 (27 percent) of the 63 secondary schools.

Table 31 shows the number of counselors within each school-

size classification who possess the minimum academic requirements

for counselors as established by the Department of Education.

Table 31, Counselors Possessing the Minimum Academic Requirements for Secondary School
Counselors as Defined by the British Columbia Department of Education

Small Medium Large
Under 400 400-800 Over 800 Total

48 Counselors 46 Counselors 99 Counselors 193 Counselors
# % # % # % #

9 19 25 54 69 70 103 53

The above table shows that a slight majority (53 percent) of the

193 counselors in British Columbia secondary schools possess the

minimum academic requirements. In addition, with an increase in

the percentage of counselors having the academic requirements cor-

responding to the increase in enrollment, a relationship between

school size and the frequency of counselors possessing the minimum

academic requirements is apparent
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Table 32 shows the number of secondary schools with full-time

counselors.

Table 32, Our School Has Full-time Counselors (Assuming No Classroom Teaching Responsibilities)

S mall
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Yes

No

0

25

0

100

1

19

5

95

2

16

11

89

3

60

5

95

Full-time counseling (assuming no teaching responsibilities)

is an infrequent practice in British Columbia secondary schools. The

data reveal a relationship between this practice and school size. It

is assumed that none of the small schools have full-time counselors

because of their low enrollment.

Table 33 presents the number of secondary schools in which

only counselors are assigned the teaching of guidance courses

offered.

Table 33, Only Counselors are Assigned to Teaching the Guidance Courses Offered in our School

S mall
Under 400
25 Schools

# %

Medium
400-800
20 Schools

# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Yes

No

2

23

8

92

4

16

20

80

11

7

61

39

17

46

27

73
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A majority of schools do not make a practice of assigning only

counselors to teaching the guidance courses. It is interesting to note

though, that a majority of the large schools do follow this practice.

With the percentage of schools assigning only counselors to teaching

the guidance courses increasing correspondingly to the increase in

enrollment classification a relationship between school size and the

assigning of only counselors to teaching guidance courses is apparent.

Table 34 shows that approximately half of the total number of

schools as well as in each school-size classification have counselors

assigned administrative responsibilities such as home rooms,

accepting and/or verifying absentee and/or tardy notes, hallway

supervision, substituting for absent teachers, or part-time administra-

tive office duty.

Table 34. Counselors in our School are Assigned Administrative Responsibilities

S mall
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Yes

No

12

13

48

52

9

11

45

55

9

9

50

50

30

33

48

52

There is no indication that school size is a factor in the fre-

quency of schools assigning administrative responsibilities to

counselors.

Table 35 shows the number of secondary schools in which
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evening office hours are maintained by the counselors for the con-

venience of parents.

Table 35. Evening Office Hours are Maintained by the Counselors of our School for the Convenience
of Parents

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Yes

No

2

23

8

92

2

18

10

90

0

18

0

100

4

59

6

94

A large majority (94 percent) of schools do not follow the

practice of having their counselors maintain evening office hours for

the convenience of parents. The data give no indication that school

size is a factor in determining whether or not evening office hours

are maintained by counselors for the convenience of parents.

Table 36 indicates the number of secondary schools reporting

the use of case conferences as an integral and common practice of

the counseling service.

Table 36. Case Conferences are an Integral and Common Practice of the Counseling Service in
our School

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# °A

Total
63 Schools
# %

Yes

No

5

20

20

80

7

13

35

65

14

4

78

22

26

37

41

59
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The above table shows that a majority of schools do not use

case conferences as a common practice of their counseling service.

It is important to point out though that a majority of the large second-

ary schools do. With the increase in percentage of schools using

case conferences as a common practice of their counseling service

paralleling the increase in enrollment classifications, a relationship

between school size and this practice is apparent.

Table 37 shows the number of secondary schools in which the

referral of students to out-of-school agencies is coordinated through

one faculty member.

Table 37. Referral of Students to Out-of-school Agencies is Coordinated Through One Faculty
Member

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# %

Total
63 Schools
#

Yes

No

7

18

28

72

8

12

40

60

10

8

56

44

25

38

40

60

As with case conference a majority of secondary schools do not

have the referral of students to out-of-school agencies coordinated

through one faculty member, yet a majority within the large school

classifications do. With the increase in percentages of schools

corresponding the increase in enrollment classifications, school size

is an apparent factor in the frequency of schools having the referral

of students to out-of-school agencies coordinated through one
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faculty member.

The data in Table 38 presents the number of secondary schools

reporting that each counselor has his or her own office (not shared)

with assurance of privacy.

Table 38. Each Counselor has His or Her Own Office (Not Shared) with Assurance of Privacy

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools

# cya

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Yes

No

12

13

48

52

18

2

90

10

15

3

83

17

45

18

71

29

A majority of the schools surveyed claim that each of their

counselors has his or her own office (not shared) with assurance of

privacy. It is important to point out that the medium-size and large

school categories are consistent with the previous sentence but the

small school classification is not.

The final item included in the Counseling Service deals with the

number of school districts having a chapter of the British Columbia

Counselors' Association. The 63 secondary schools are located

within 41 school districts. With only 6, or 15 percent, of the 41

districts claiming to have a local chapter, a majority of school

districts are without a chapter of the British Columbia Counselors'

Association. The six districts contain 20 (32 percent) of the

secondary schools in the province. A table is not used to present

these data.
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Placement Service

As stated in the previous chapter, placement is concerned with

assisting the student to achieve what for him is the appropriate next

step in his educational or occupational experience. For the purposes

of this study, the Placement Service has been divided into three sec-

tions: articulation, orientation, and educational and occupational

placement. They will be discussed in the same order.

In dealing with articulation, Table 39 shows the number of

secondary schools in which faculty visit the feeder schools and speak

to the grade seven students.

Table 39. Secondary School Faculty Visit the Feeder School(s) and Speak to the Grade Seven
Students

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Yes

No

10

15

40

60

13

7

65

35

17

1

94

6

40

23

63

37

The above table shows that a majority of the secondary schools

have faculty visit the feeder elementary school(s) and speak to the

grade seven students. It is important to point out that the small

school classification is not consistent with the previous sentence.

Furthermore, with the increase in percentages of schools cor-

responding the increase in enrollment classifications, school size
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is an apparent factor in the frequency of schools having secondary

school faculty visit the feeder school(s) and speak to the grade seven

students.

Data showing the numbers and percentages of schools using

grade seven visitations to the secondary school as part of their

articulation program are contained in Table 40.

Table 40. Grade Seven Students Visit and Tour the Secondary School

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# cyo

Yes

No

16

9

64

36

14

6

70

30

10

8

56

44

40

23

63

37

Although a majority of the secondary schools claim to have a

program of grade seven student visitation and tour of the secondary

school, there does not appear to be any relationship between school

size and the availability of this service.

Table 41 shows the number of secondary schools with a pro-

gram for parents of grade seven students to visit and tour their

school as part of the articulation program.

A majority of secondary schools do not have the parents visit

and tour the school as part of the articulation service. Approximately

one school in five within each of the school-size classifications and

the total report using this technique. School size does not appear to
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be a factor in the frequency of schools having parent visitations and

tours of the secondary institution as part of the articulation program.

Table 41. Parents of Grade Seven Students Visit and Tour the Secondary School

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

#

Total
63 Schools
# %

Yes

No

5

20

20

80

4

16

20

80

4

14

22

78

13

50

21

79

Table 42 provides the number of schools in which secondary

school faculty assist grade seven teachers in providing an educational

unit pertaining to secondary school course descriptions and require-

ments.

Table 42, Secondary School Faculty Assist Grade Seven Teachers in Providing an Educational Unit
Pertaining to Secondary School Course Descriptions and Requirements

S mall
Under 400
25 Schools

# %

Medium
400-800
20 Schools
#

Large
Over 800
18 Schools

# %

Total
63 Schools
#

Yes

No

4

21

16

84

2

18

10

90

7

11

39

61

13

50

21

79

The above table shows that a majority of secondary schools do

not have faculty assist grade seven teachers in providing an educa-

tional unit. It is interesting to note that of the schools claiming this

practice more than half are from the large school classification.

However, school size does not appear to be a direct factor in
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determining the frequency of secondary schools in which faculty

assist grade seven teachers in providing an educational unit per-

taining to secondary school course descriptions and requirements.

The articulation practice most frequently found in the second-

ary schools of British Columbia is that of secondary school faculty

being provided information on incoming pupils with special needs.

Table 43 shows a majority of the 63 schools surveyed reporting this

practice.

Table 43, Secondary School Faculty are Provided Information on The Incoming Pupils with
Special Needs

Small
Under 400
25 Schools

Medium
400-800
20 Schools

# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Yes

No

19

6

76

24

14

6

70

30

15

3

83

17

48

15

76

24

The above table shows that each school-size classification pur-

ports to the practice in a majority of cases. No relationship between

school size and frequency of the practice is apparent.

Table 44 shows the number of secondary schools in which

letters or notices are sent to incoming students or their parents with

information including required supplies, fees, schedules, etc. prior

to September enrollment.

A majority of secondary schools follow the practice of sending

letters or notices to incoming students or their parents. Each
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school-size classification also shows a majority.

Table 44. Letters or Notices are Sent to Incoming Students or Their Parents

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Yes

No

15

10

60

40

11

9

55

45

15

3

83

17

41

22

65

35

In the "Other, please describe" item under articulation one

medium-size school stated that conferences between elementary

principals and secondary school counselors are held and a school

in the large category reported that there is a meeting of the elementary

school principals at the secondary school.

As used in this study orientation coincides with the opening of

school in September. Table 45 shows the number of schools within

each category and the total number of secondary schools which con-

duct an organized orientation program for new students to the school.

Table 45, Does Your School Conduct an Organized Orientation Program for New Students to the
School and Coinciding with the Opening of School in September?

S mall
Under 400
25 Schools

# %

Medium
400-800
20 Schools

# %

Large
Over 800
18 Schools

# %

Total
63 Schools

# cyo

Yes

No

8

17

32

68

12

8

60

40

14

4

78

22

34

29

54

46



119
A majority of schools indicate they conduct an organized

orientation program. It is interesting to note that the previous

sentence is applicable to both the medium-size and large school

categories but not to the small school classification. The data

indicate that school size is a factor in determining the frequency of

schools with organized orientation programs as the increase in

percentages of schools with this service corresponds with the increase

in school-size classifications.

Table 46 shows the methods used by the 34 secondary schools

with organized orientation programs coinciding with September

enrollment.

Table 46, Methods Used by Schools with Organized Orientation Programs Coinciding with September
Enrollment

Method

Small
Under 400

8 Schools
# %

Medium
400-800
12 Schools
# %

Large
Over 800
14 Schools

# %

Total
34 Schools
# %

Unit in Grade 8 Guidance Course 8 100 8 67 14 100 30 88
Individual Counseling 6 75 6 50 7 50 19 56

New Student Assembly 4 50 6 50 8 57 18 53
Publications (School or District) 4 50 5 42 6 43 15 44
Tour of School 3 38 6 SO 6 43 15 44
Multiple or Group Counseling 3 38 4 33 6 43 13 38
Parents Night 3 38 3 25 6 43 12 35
Community News Media 4 50 1 8 4 29 9 26

New Student Social Events 2 25 1 8 5 36 8 24
Regularly Scheduled Home Room Activities 1 13 1 8 1 7 3 9

By far the most popular method used by the secondary schools

with orientation programs is a unit in the grade eight guidance course.

Table 46 shows this method used by a substantial majority of the
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schools as well as a majority within each school-size classification.

Individual counseling and the new student assembly are methods also

used by a majority of the schools with organized orientation programs

but a majority is not shown within each school grouping.

Educational and occupational placement complete the section of

this study devoted to the Placement Service. Table 47 shows the

number of secondary schools which conduct an organized program

for post secondary school educational placement.

Table 47. Does Your School Conduct an Organized Program for Post Secondary School Educational
Placement?

Small
Under 400
25 Schools

#

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# cya

Total
63 Schools
# %

Yes

No

6

19

24

76

4

16

20

80

9

9

SO

50

19

44

30

70

A majority of schools do not conduct organized programs for

post secondary school educational placement. It is interesting to

note that the frequency is lowest within the medium-size classifica-

tion and that almost half the total number of schools with this service

belong to the large school category.

As shown in Table 48 only 14 (22 percent) of the secondary

schools claim to have an organized program for occupational place-

ment.

There is indication that school size is a factor in determining



121

the frequency of schools with organized programs for occupational

placement as the percentage of frequency increases correspondingly

with the increase in enrollment classifications.

Table 48. Does Your School Conduct an Organized Program for Occupational Placement?

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Yes

No

4

21

16

84

4

16

20

80

6

12

33

67

14

49

22

78

Table 49 indicates the number of secondary schools claiming

to provide assistance in securing part-time and summer employment

for students.

Table 49. Assistance is Provided in Securing Part-time and Summer Employment for Students

S mall
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# %

Total
63 Schools
#

Yes

No

7

18

28

72

9

11

45

55

7

11

39

61

23

40

37

63

A majority of schools do not provide assistance in securing

part-time and summer employment for students. In addition, the

data give no indication that school size is a factor in determining the

frequency of this service.

The number of secondary schools which assist in securing
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full-time employment for school leavers is shown in Table 50.

Table 50. Assistance is Provided in Securing Full-time Employment for School Leavers

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Yes

No

6

19

24

76

3

17

15

85

8

10

44

56

17

46

27

73

As in the previous item, a majority of schools do not provide

assistance in securing full-time employment for school leavers.

The data give no indication that school size is a factor in determining

the frequency of the service.

Table 51 discloses the number of secondary schools in which

work experience programs are in operation.

Table 51. A Work Experience Program is in Operation in Your School

Small
Under 400
25 Schools

# ox,

Medium
400-800
20 Schools

# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Yes

No

5

20

20

80

11

9

55

45

7

11

39

61

23

40

37

63

Although a majority of the secondary schools do not have a work

experience program the medium-size school classification does.

The above table gives no indication that school size is a factor in

determining the frequency of work experience programs in the

secondary schools of British Columbia.
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Follow-up and Evaluation Service

Follow-up and evaluation have been combined as one service in

this study but because of their differences they will be discussed

separately in the findings from the questionnaire.

Table 52 provides the number of secondary schools which con-

duct organized follow-up studies of school leavers on a regular basis.

Table 52, Does Your School Conduct Organized Follow-up Studies of School Leavers on a Regular
Basis?

Small
Under 400
25 Schools

# %

Medium
400-800
20 Schools
# %

Large
Over 800
18 Schools

# %

Total
63 Schools
# %

Yes

No

1

24

4

96

1

19

5

95

7

11

39

61

9

54

14

86

The above table shows that a majority of secondary schools

do not conduct organized follow-up studies of school leavers on a

regular basis. The large school category accounts for 78 percent

of the schools following this practice. With the increase in propor-

tion of schools conducting follow-up studies paralleling the increase

in enrollment classifications, the above data indicates that school

size is a factor in determining the frequency of the service.

Table 53 shows the methods used by those secondary schools

indicating a practice of conducting follow-up studies of school leavers

on a regular basis.
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Table 53. Methods Used in Carrying Out the Follow-up Service in Your School

Method

Small
Under 400
1 School
# %

Medium
400-800
1 School
# %

Large
Over 800
7 Schools

# %

9 Schools
# %

Telephone 1 100 0 0 1 14 2 22

Questionnaire, Letters & Telephone 0 0 0 0 2 29 2 22

Questionnaire 0 0 0 0 1 14 1 11

Interviews 0 0 0 0 1 14 1 11

Questionnaire & Letters 0 0 1 100 0 0 1 11

Questionnaire & Telephone 0 0 0 0 1 14 1 11

Questionnaire, Interviews, Letters &
Telephone 0 0 0 0 1 14 1 11

Letters 0 0 0 0 0 0 0 0

Table 53 shows that no one particular method is used in con-

ducting follow-up studies. It is interesting to note that six of the

seven large secondary schools which conduct organized follow-up

studies use a different approach in carrying out the service. No

other methods were given in the "Other, specify" category.

Table 54 provides the number of secondary schools in which

the guidance services are regularly evaluated in an organized manner.

Table 54. Are the Guidance Services in Your School Regularly Evaluated in an Organized Manner?

Small
Under 400
25 Schools

# cy,

Medium
400-800
20 Schools
#

Large
Over 800
18 Schools

# %

Total
63 Schools
#

Yes

No

3

22

12

88

0

20

0

100

5

13

28

72

8

55

13

87

Similar to the data on follow-up studies, the above table shows

that a large majority of secondary schools do not regularly evaluate
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their guidance services in an organized manner. It is important to

point out that no medium-size schools evaluate their guidance

services and of the schools which do, more than half belong to the

large - school classification.

Table 55 presents the methods used by the eight secondary

schools which indicated that their guidance services are regularly

evaluated in an organized manner.

Table 55. Methods Used in Evaluating the Guidance Services in Your School

Small Medium Large
Under 400 400-800 Over 800 Total
3 Schools 0 Schools 5 Schools 8 Schools
# cx, # % # % #

Survey of Faculty, Students & Guidance
Personnel 0 0 0 0 3 60 3 38

Survey of Guidance Personnel 0 0 0 0 2 40 2 25

Survey of Faculty 1 33 0 0 0 0 1 13

Survey of Parents & Students 1 33 0 0 0 0 1 13

Survey of Faculty & Guidance Personnel 1 33 0 0 0 0 1 13

Survey of Parents 0 0 0 0 0 0 0 0

Survey of Students 0 0 0 0 0 0 0 0

The above table shows the eight schools using five different

methods in their evaluation. It is interesting to note that the large

schools use methods of evaluation which are not used by the small

schools. It is of further interest to point out that only one school

goes beyond guidance personnel, faculty and students and includes

parents in the evaluation method. No other methods were given in

the "Other, specify" category.
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Summary of the Findings

In reporting the findings from the questionnaire the services

practised by a majority of the secondary schools were noted. In

addition, practices in which school size was considered a factor in

determining their frequency were pointed out. As used in this study,

majority was defined as a number greater than half the total. When

the increase in the proportion of schools offering a service paralleled

the increase within the enrollment classifications, school size was

considered to be a factor in determining the frequency of the practice.

An asterisk (*) is used in this summary to denote school size as a

factor.

Organization and Administration

1. A majority of the secondary schools in British Columbia:

a) Make special provision for guidance services by for-

mulating plans and implementing their guidance services

with a great deal of freedom from direction by the

school district central office.

*b) Assign one person to direct and coordinate the guidance

services and assign this administration to a guidance

specialist.

c) Have a nurse available or specifically assigned to the

school.
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2. A majority of the secondary schools do not:

*a) Have a guidance committee on which full-time teaching

faculty are represented.

*b) Have all phases of the guidance services based on a

written statement of goals and objectives composed or

revised since 1960.

c) Provide their guidance personnel with a written state-

ment of their respective functions and responsibilities.

d) Make provision for regular in-service training of all

teaching faculty regarding their role in the schools'

over-all guidance services program.

*e) Have the following specialists available or specifically

assigned to the school: physician, special counselor,

social worker, psychiatrist, psychologist, psycho-

metrist, audiometrist, reading remedialist, and speech

corre ctionist.

Individual Inventory Service

3. A majority of the secondary schools:

a) Have cumulative longitudinal records for each student.

*b) Have a systematic plan which is followed by all faculty

in recording and supplying data in the cumulative records.

*c) Have a testing program in which standardized
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instruments are used.

d) Use the following cat egories in their testing program:

intelligence, aptitude*, interest*, and achievement.

*e) Store the record folders (Form G-4) in the counselors'

offices and the permanent record cards in the administra-

tive offices.

4. A majority of the secondary schools do not:

a) Complete all items listed on the student's cumulative

record (Form G-4) each year for all students.

b) Have a written policy which is followed regarding the

release of information from the student cumulative

records to out-of-school agencies.

c) Use the following categories in their testing program:

reading*, personality.

d) Have local norms for tests administered in the following

categories: intelligence*, aptitude*, interest, achieve-

ment*, reading and personality*.

Information Service

5. A majority of the secondary schools:

a) Have educational information materials in each of the

categories listed in the questionnaire.

b) Use the following methods in the dissemination of
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educational information: individual counseling, units of

study in guidance courses*, multiple or group counseling*,

guest speakers or panel discussions*, visitations to

educational institutions.

*c) Have a member of the faculty assigned the specific

responsibility for keeping the educational and occupational

information materials up-to-date.

d) Store the educational and occupational information in

one of two centers: the counselors' offices and library*

or just the counselors' offices.

e) Have occupational information materials to include:

occupational pamphlets, books on occupations, profes-

sional publications*, Employment Service bulletins,

military publications *, Department of Labor manu-

scripts.

f) Use the following methods in the dissemination of

occupational information: individual counseling, units

of study in guidance courses*, multiple or group

counseling*, field trips or visitations, career days or

career nights, career conferences or panel discussions.

*g) Have social literature to include: physical development,

study skills, family relationships, social graces, and

emotional development.
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h) Use the following methods in disseminating social

information: units of study in guidance courses,

individual counseling, multiple or group counseling*.

6. A majority of the secondary schools do not:

a) Use college days or college nights, units of study in

related courses, or regularly scheduled homeroom

activities in the dissemination of educational information.

b) Have occupational literature to include: trade journals*,

local job opportunities, or union publications.

c) Use work experience programs, units of study in related

courses, or regularly scheduled homeroom activities in

the dissemination of occupational information.

d) Have social information to include: peer relationship,

school health services, attitude development, public

health services, mental hygiene, self-concept develop-

ment, and local recreational opportunities.

e) Use guest speakers or panel discussions*, units of

study in related courses, field trips or visitations, and

regularly scheduled home room activities in the dis-

semination of social information.

f) Have a member of the faculty assigned the specific

responsibility of keeping the social information

materials up-to-date.
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g) Store the social information materials in any one

location(s).

Counseling Service

7. A majority of the secondary schools:

a) Have an office for each counselor (not shared) with

assurance of privacy.

8. A majority of the secondary schools do not:

a) Have a full-time equivalent counselor student ratio of

less than 1:400.

*b) Have full-time counselors (assuming no classroom

teaching responsibilities).

*c) Have only counselors assigned to teaching the guidance

courses offered.

d) Have counselors which are not assigned administrative

responsibilities.

e) Have evening office hours maintained by counselors for

the convenience of parents.

*f) Use case conferences as an integral and common

practice of the counseling service.

*g) Have the referral of student to out-of-school agencies

coordinated through one faculty member.
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Placement Service

9. A majority of the secondary schools:

*a) Have secondary school faculty visit the feeder school(s)

and speak to grade 7 students as part of the articulation

process.

b) Have grade seven students visit and tour the secondary

school as part of the articulation program.

c) Are provided information on those incoming pupils with

special needs as part of the articulation program.

d) Have letters or notices sent to incoming students or

their parents as part of the articulation program.

*e) Conduct an organized orientation program for new

students coinciding with the opening of school in

September.

f) With organized orientation programs use the following

methods: unit in grade 8 guidance course, individual

counseling, and new student assembly*.

10. A majority of the secondary schools do not:

*a) Have the parents of grade seven students visit and tour

the secondary school as part of the articulation program.

b) Have secondary school faculty assist grade seven

teachers in providing an educational unit pertaining to
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secondary school course descriptions and requirements

as part of the articulation program.

c) Use the following methods in their organized orientation

programs: publications (school or district) tour of

school, multiple or group counseling, parents night,

community news media, new student social events, or

regularly scheduled home room activities.

d) Conduct an organized program for post secondary school

educational placement.

*e) Conduct an organized program for occupational place-

ment.

f) Provide assistance in securing part-time and summer

employment for students.

g) Provide assistance in securing full-time employment for

school leavers.

Follow-up and Evaluation Service

11. A majority of the secondary schools do not:

*a) Conduct organized follow-up studies of school leavers

on a regular basis.

b) Regularly evaluate their guidance services in an

organized manner.
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IV. CONCLUSIONS, SUMMARY AND RECOMMENDATIONS

Chapter IV is organized into four sections: first are the con-

clusions based on the findings, second is a summary of the purposes

of the study and of the findings from the questionnaire, third are

recommendations for guidance services in the secondary schools of

British Columbia, and fourth are recommendations for further study.

Conclusions

Using the data from the findings, the investigator has drawn the

following conclusions concerning programs of guidance services in

the secondary schools of British Columbia:

1. The variation in guidance services between schools is con-

siderable and is largely the result of a disregard for the necessary

administrative aspects. Most schools fail to, or are unable to, assign

guidance trained personnel to direct and coordinate this program of

guidance services. Furthermore, a majority of schools neglect to

appoint a guidance committee. The guidance committee could estab-

lish goals and objectives and define the roles of guidance personnel.

Statements of goals and objectives of guidance services and definition

of roles of personnel are presently neglected by most secondary schools

in the Province. Until these functions are accomplished little progress

will be made in reducing the wide range of variation in programs.

2. School size is generally a factor which influences the
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frequency with which the various guidance services are practiced.

The differences in guidance programs as indicated by school size are

due to the availability of fewer guidance trained personnel in the

smaller schools. The administration of guidance services is generally

assumed by non-guidance trained personnel in the smaller schools

and in most cases the counselors, particularly in the small school

classification, are academically unprepared in the area of guidance.

In addition to school size it is recognized that other factors such as

district location, a guidance oriented environment, population of the

area, and cultural and recreational opportunities may contribute to

the lack of guidance trained personnel in the smaller secondary

schools.

3. The guidance services most frequently practiced in the

secondary schools of the Province are those in which directives and

materials are forthcoming from the British Columbia Department of

Education. This occurs in the number of secondary schools making

formal provision for guidance services, the use of cumulative records

for each student, the acquisition of educational, occupational and

social information, assignment of counselors, and in the use of

standardized instruments. Where directives and assistance are not

provided by the Department of Education there is a tendency for most

secondary schools to neglect to implement the service. This is clearly

illustrated in the administration of guidance services, development of
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local norms, orientation, and educational and occupational place-

ment services. It is therefore reasonable to conclude that the Depart-

ment of Education's role in promoting more comprehensive guidance

services in the secondary schools of the Province could be enhanced

by providing more assistance and direction to schools and school

districts.

Summary

The purposes of this study were to (1) to determine the practices

that are currently being utilized in guidance services in the public

secondary schools of British Columbia; (2) examine and compare the

guidance services presently being offered in the secondary schools,

according to enrollment, with an established standard; and (3) offer

recommendations which will afford a feasible program and pattern

development for guidance services in the public secondary schools of

British Columbia.

The form of school organization was the primary factor con-

sidered in obtaining the sample of 63 British Columbia public second-

ary schools. Data pertaining to current practices in guidance ser-

vices were obtained from each of the schools by means of a question-

naire developed by the writer. The guidance services were quantita-

tively presented within the findings for each of the following groups

of schools: under 400 students, between 400 and 800 students; and
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over 800 students.

The major findings of this study may be summarized as

follows:

Organization and Administration

Most secondary schools in British Columbia make formal pro-

vision in planning and implementing their guidance services. In al-

most one-half the schools, non-guidance specialists administer the

program. Administrative aspects to include the guidance committee,

having the guidance services based on a written statement of goals

and objectives, providing guidance personnel with job descriptions,

and providing regular in- service training for the teaching faculty are

not practiced by a majority of the secondary schools. A relationship

was found between school size and the proportion of secondary schools

having a guidance committee and having their guidance services

based on a written statement of goals and objectives.

The nurse was the only specialist either available or specifically

assigned to a majority of the secondary schools. The study revealed

that school size was a factor in determining the percentages each of

the specialists listed in the questionnaire were available or specifi-

cally assigned.
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Individual Inventory Service

A large majority of secondary schools maintain cumulative

longitudinal records for each student. Slightly over one-half the

schools have a systematic plan which is followed by faculty in supply-

ing data in student records. A majority of secondary schools do not

complete all items listed on the student cumulative record (Form G-4)

each year for all students or have a written polick which is followed

regarding the release of information from the student cumulative

records to out-of school agencies.

The study revealed a relationship between school size and the

frequency of secondary schools claiming to follow a systematic plan

in supplying data to the cumulative records.

A large majority of the secondary schools have a testing pro-

gram in which standardized instruments are used. In addition, of

those schools with testing programs a majority use intelligence, apti-

tude, interest, and achievement. There was a relationship found be-

tween school size and the frequency of aptitude, interest, and reading

tests in the testing programs.

There were no test categories which indicated a majority of the

testing programs having local norms available for all levels at which

tests are administered.

A majority of secondary schools store their record folders
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(Form G-4) in the counselors' offices and the permanent record card

in the administrative offices. A relationship was found between the

frequency of this practice and school size.

Information Service

All of the items listed under educational information materials

were found in a majority of the secondary schools and in each case

school size was indicated as a factor in determining the frequency

of secondary schools having the material. Fewer items listed in the

occupational information materials were found in a majority of the

schools and a greater reduction occurred in the item pertaining to

social information.

The two methods.used by a majority of secondary schools in

disseminating educational, occupational, and social information

materials were individual counseling and units of study in guidance

courses.

In a majority of the secondary schools a member of the faculty

was assigned the specific responsibility of keeping the educational and

occupational materials up-to-date. In addition, school size was found

to be a factor in the frequency of schools with this service. Further-

more, a majority of the schools do not assign the specific responsi-

bility of keeping the social information materials up-to-date.

The most frequently used storage area for all three types of
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materials is a combination of the counselors' offices and the library.

Counseling Service

A majority of the secondary schools do not have an equivalent

full-time counselor student ratio of less than 1 to 400. The average

full-time equivalent counselor student ratio for all secondary

schools was 1 to 452. A slight majority (53 percent) of the secondary

school counselors were found to possess the minimum academic

requirements as defined by the British Columbia Department of

Education.

Whereas a majority of the secondary schools indicated that

each counselor has his or her own office (not shared) with assurance

of privacy, a majority of the secondary schools do not have full-time

counselors, do not assign only counselors to teaching the guidance

courses, do not refrain from assigning administrative responsibilities

to counselors, do not have counselors maintain evening office hours

for the convenience of parents, do not use case conferences as an

integral and common practice and do not have the referral of students

to out-of-school agencies coordinated through one faculty member.

A relationship was found between school size and the frequency
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of secondary schools which: have full-time counselors; assign only

counselors to teaching the guidance courses; use case conferences

as an integral and common practice; and have the referral of students

to out-of-school agencies coordinated through one faculty member.

Very few school districts indicated they have a local chapter of

the British Columbia Counsellors' Association.

Placement Service

A majority of secondary schools were found to use the following

articulation activities: having secondary school faculty visit the

feeder school(s) and speak to the grade seven students; having a

program of grade seven student visitation and tour of the secondary

school; having secondary school faculty provided with information

on incoming pupils with special needs; and sending letters or notices

to incoming students or their parents.

School size was found to be a factor in the frequency of

secondary schools which have faculty visit the feeder school(s) and

speak to the grade seven students.

A slight majority (54 percent) of the secondary schools indicated

they conduct an organized program of orientation and school size was

a factor in the frequency of schools providing this service.

The three methods used by a majority of the secondary schools

with orientation programs were: unit in grade eight guidance course;



142

individual counseling; and new student assembly.

A majority of secondary schools do not conduct an organized

program for post secondary school educational placement or for

occupational placement. A relationship was found between school

size and the frequency of secondary schools conducting an organized

program of occupational placement.

In addition, a majority of the secondary schools do not provide

assistance in securing part-time and summer employment for students

or in securing full-time employment for school leavers. Work

experience programs were found operating in a majority of the

medium-size schools but not of the total study.

Follow-up and Evaluation Service

A majority of secondary schools do not conduct organized

follow-up studies of school leavers on a regular basis. School size

was found to be a factor in determining the frequency of this service.

A majority of secondary schools do not regularly evaluate their

guidance services in an organized manner.

When either of the above practices are conducted, the survey

method is used.
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Recommended Practices for Guidance Services in the
Secondar Schools of British Columbia

On the basis of the findings and conclusions of this study the

following recommendations are made:

1. Because the guidance services in most secondary schools

are directed and coordinated by non-guidance trained personnel it is

recommended that the administration of the guidance program in

each secondary school be assigned to one faculty member with train-

ing in guidance and counseling.

2. With many secondary schools being negligent in the admin-

istrative aspects of their guidance services it is recommended that

each secondary school appoint a guidance committee. It is further

recommended that the guidance committee establish goals and objec-

tives for the guidance services and provide definitions of roles for

the guidance personnel.

3. Because a guidance program requires, in addition to admin-

istrative support and competent counselor leadership, an informed

and enthusiastic participation on the part of faculty it is recom-

mended that provision be made for regular in-service training of

teaching faculty regarding their role in the school's over-all guidance

services program.

4. As fewer guidance trained personnel are found in the
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small er secondary schools it is recommended that incentives be

offered in order to attract qualified guidance personnel to such

schools and school districts.

5. With large numbers of academically unqualified counselors

in the secondary schools, and particularly in the small school classi-

fication, it is recommended that all counselors in all secondary

schools possess the minimum academic requirements for counselors

as defined by the British Columbia Department of Education.

6. Because the frequency of guidance services being practiced

increases when directives and assistance come from the Department

of Education it is recommended that the Department of Education

assume a leadership role in providing directives and assistance to

schools in the development of their guidance services.

Recommendations for Further Study

In the course of gathering data for this investigation, the writer

has been made aware of the absence of research in education, and

particularly guidance services, in the province of British Columbia.

In addition, the writer has been made aware of a number of related

topics on which further research is needed. The following areas

are suggested as possible bases for additional investigation:

1. An evaluation of guidance services in the secondary

schools of British Columbia.
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2. Academic preparation of the personnel providing guidance

services in the public secondary schools.

3. The utilization and assignment of medical, psychological,

and sociological specialists to the secondary schools or as referral

agencies.

4. The use of standardized instruments and results in the

schools of British Columbia.

5. The physical facilities afforded guidance services in the

secondary schools.

6. The utilization of time assigned to guidance personnel in

carrying out the program of services.

7. Current practices in guidance services in the elementary

schools of British Columbia.



*
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Appendix A

1. Cover letter to British Columbia school district
superintendents.

Z. Cover letter to British Columbia secondary school
principals.

3. Follow-up letter to British Columbia secondary school
principals.

4. Cover follow-up letter to British Columbia secondary
school principals.

5. Cover follow-up letter to British Columbia secondary
school principals.

6. Copy of the questionnaire.
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Box 1200
Castlegar, B. C.
September 8, 19 67

I am writing upon the suggestion of Mr. P. J. Kit ley, Director of
Guidance Services for the British Columbia Department of Education.

As a part of my doctoral program at Oregon State University, I am
surveying the current practices in guidance services in the public
secondary schools of British Columbia. Your district is to be
included in the study and I would like to enlist your support and
cooperation. I will be mailing a questionnaire, a copy of which is
enclosed, to selected secondary school(s) in your district in approxi-
mately three weeks. Completion of the questionnaire by the school
principal is solely on a voluntary basis.

This research study is of importance to all levels of education in the
Province and Mr. Kit ley has expressed it thus: ". . . I recognize the
need for us to know where we are at present, in order to determine
where and how far we have to go!" As a colleague, I am aware of
your professional interest in the betterment of all phases of educa-
tion in British Columbia.

Those participating in the study can be assured that their district or
school is not, in any way, being rated in relation to their guidance
services. There will be no identification of districts, administrators,
teachers, or schools in the study. The information received will be
held in strictest confidence.

Unless I receive instructions to the contrary, I will take the liberty
of forwarding the questionnaire to the school(s) involved during the
last week of September. If you wish a copy of the summary and
recommendations of the study, it will be made available to you upon
request.

Your cooperation will be sincerely appreciated.

Yours very truly,

Robert H. Young
Enc.: Questionnaire
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Box 1200
Castlegar, B. C.
September 29, 1967

As a part of my doctoral program at Oregon State University, I am
surveying the current practices in guidance services in the public
secondary schools of British Columbia. The attached questionnaire
is designed to give me some of the information I need for this study.

This research study is of major interest to the British Columbia
Department of Education and has been approved by Mr. Philip J.
Kit ley, Director of Guidance Services. Upon the suggestion of
Mr. Kit ley, I have contacted the Superintendent of Schools in each
of the participating districts in order to gain his permission and
cooperation.

Those schools participating in the study can be assured that they are
not, in any way, being rated in relation to their guidance services.
There will be no identification of administrators, teachers, or
schools in the study. The information received will be held in the
strictest confidence. The school name and location on the first page
is solely for the purpose of tabulating the return of completed survey
instruments.

Mr. Kit ley has expressed the importance of the study by stating:
". . . I recognize the need for us to know where we are at present,
in order to determine where and how far we have to go!" As a
fellow educator I share your professional interest in the betterment
of all phases of education in British Columbia and look forward to
receiving the completed questionnaire in the enclosed envelope.

Your cooperation will be sincerely appreciated.

Yours very truly,

Robert H. Young

Encl.: Questionnaire
Self-addressed Envelope
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Box 1200
Castlegar, B.C.
October 20, 1967

Approximately three weeks ago you received a questionnaire mailed
to you for the purpose of surveying current practices in guidance
services in British Columbia secondary schools. If you have com-
pleted the survey instrument and returned it, may I take this
opportunity to express my thanks to you for having aided me in my
research project. If you have overlooked the questionnaire, may
I urge you to please complete the form and post it. Your contribu-
tion to the study undertaken will be very valuable and most gratefully
appreciated.

Thanking you for your time and consideration, I remain,

Sincerely yours,

Robert H. Young



167

Box 1200
Castlegar, B.C.
October 31, 1967

Earlier this month, you were mailed a questionnaire for the purpose
of surveying current practices in guidance services in British
Columbia secondary schools. At this time, I have not received a
completed form from your school and I assume that it has been mis-
placed or overlooked. Another copy of the survey instrument is
enclosed, and I earnestly urge your co-operation in its completion
and return.

The Superintendent of Schools in your district has approved the
inclusion of your school in the study. Those schools participating
in the study can be assured that they are not, in any way, being
rated in relation to their guidance services. There will be no
identification of administrators, teachers, or schools in the study.
The information received will be held in the strictest confidence.

As a colleague, I share your professional interest in the betterment
of all phases of education in British Columbia. The inclusion of
your school in this study is of paramount importance, and in
soliciting your participation, I am indebted to you. Mr. P. J. Kit ley,
Director of Guidance Services for the British Columbia Department
of Education, expressed the importance of this research by stating
"...I recognize the need for us to know where we are at present,
in order to determine where and how far we have to go!"

Please allow me a few minutes of your time as the return of your
completed questionnaire is invaluable to the study undertaken and
will be most gratefully appreciated.

Thanking you for your time and consideration, I remain

Yours sincerely,

Robert H. Young
Enc.: Questionnaire

Self-addressed envelope
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Box 1200
Castlegar, B.C.
November 14, 1967

Two weeks ago, you were mailed a questionnaire for the purpose of
surveying current practices in guidance services in British Columbia
secondary schools. If you have completed the survey instrument and
returned it, may I take this opportunity to express my thanks to you
for having assisted me in my research project. If you have over-
looked the questionnaire, may I urge you to please complete the
enclosed form and post it.

At this time, 89 percent of the secondary schools participating in
the study have returned completed questionnaires. Your contribu-
tion to the research undertaken will be very valuable and most
gratefully appreciated.

Thank you for your time and consideration.

Yours very truly,

Robert H. Young

Enc.: Questionnaire
Self-addressed envelope



169

CURRENT PRACTICES IN GUIDANCE SERVICES IN THE
SECONDARY SCHOOLS OF BRITISH COLUMBIA

Name of School

Location

AREAS TO BE SURVEYED

The guidance services used in this study are as follows: (1) the Individual Inventory Service; (2) the Information Service; (3) the
Counselling Service; (4) the Placement Service; and (5) the Follow-up and Evaluation Service. In addition a survey of the organiza-
tional aspects of guidance services is included.

DIRECTIONS

Please complete this inventory by placing a a or writing brief answers as the case may be. Use the response "other" to list
other similar practices in your school or any suggestions or qualifications that you may have relative to the particular item. If additional
space is necessary feel free to use the reverse side of the page on which the item occurs.

ORGANIZATION AND ADMINISTRATION

1. What is the total daytime student enrollment in your school?
2. Check R' the one method that best generally describes how the current guidance services are planned and implemented in your school.

Our school district central office formulates policies, develops plans, directs and supervises the guidance services provided by
our school.
Our school district central office formulates general policies and provides consultative services to our school, but our school
is primarily responsible for developing plans and implementing its guidance services.
Our school formulates plans and implements its guidance services with a great deal of freedom from direction by our school
district central office.
At the present time no special provisions have been made for formally planning and implementing our school's guidance
services.

3. Check who directs and co-ordinates the guidance services in your school.

principal vice-principal no one person assigned over-all responsibility
senior counsellor or other staff member whose primary responsibility is counselling
other, please describe

4. Check each of the following items which certain to the organization and administration of guidance services in your school.
Our school has a guidance committee on which full-time teaching faculty are represented.
All phases of the guidance services are based on a written statement of goals and objectives composed or revised since 1960.
The guidance personnel in our school are provided a written statement of their respective functions and responsibilities.
Provision is made for regular in-service training of all teaching faculty regarding their role in the school's over-all
guidance services program.

5. Check R-all specialists whose services are specifically assigned to your school and those who are available on a consultant basis.
For those specifically assigned to your school provide the total hours per week spent in the school based on a 25 hour (Monday to
Friday) school week. (It is possible for a total to exceed 25 hours. )

physician(s) hours psychiatrist(s) hours social worker(s) hours
nurse(s) hours reading remedialist(s) hours special counsellor(s) hours
psychologist(s) hours psychometrist(s) hours speech correctionist(s) hours
audiometrist(s) hours other(s) hours hours

II, INDIVIDUAL INVENTORY SERVICE

Check a each of the following items which pertain to the Individual Inventory Service in your school.
Our school has a cumulative longitudinal record (to include Form G-4 and the permanent record card) for each student.
A systematic plan is followed by all faculty in recording and supplying data in the cumulative records.
All items listed on the student's cumulative record (Farm G-4) are completed each year for all students.
A written policy is followed by our school regarding the release of information from the student cumulative records to out-
of-school agencies.
Our school has a testing program in which standardized instruments are used. If this item does not pertain to your school
disregard item #7.
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7. Check PI the general categories of standardized instruments used in your school's testing program and indicate El those categories
in which local district norms are available for all levels in which the test is administered.

8. Check

Used
Intelligence
Achievement
Aptitude
Interest

the location of storage of
the record folders (Form G-4)
administrative offices.
in the administrative offices
in the counsellor's offices
other, please describe

Local Norms
are available Used

Personality
1=1 Reading

Other, specify

Local Norms
are available

the student cumulative records (to include Form G-4 and the permanent record card)
are stored in the counsellor's offices and the permanent record cards are stored in the

III, INFORMATION SERVICE

A, EDUCATIONAL INFORMATION

9, Check Pf the current educational directories, booklets, or brochures which are in your school and readily available to all who
desire their use.

college and university nurses training
junior and regional college military school
technical school commercial school
vocational school apprenticeship training
other, please describe

10, Check 2 the methods used in your school for disseminating educational information.

adult education programs
financial aids (scholarships, loans, bursaries)
secondary school requirements

individual counselling
multiple or group counselling
units of study in guidance courses
units of study in related courses

regularly scheduled homeroom activities
visitations to educational institutions
guest speakers or panel discussions
college days or college nights

other, please describe
11. Is a member of the faculty assigned the specific responsibility for keeping the educational information materials up-to-date?

yes no
12. Check I the location(s) of storage of the educational information.

counsellor's offices administrative offices library
no specific place other, specify

B. OCCUPATIONAL INFORMATION

13. Check 2. the current occupational literature which is available in your school to all who request it.
occupational pamphlets Employment Service bulletins
professional publications military publications
trade journals books on occupations
union publications local job opportunities
Dept. of Labor manuscripts other, specify

14. Check a the methods used in your school for disseminating occupational information.
individual counselling work experience programs
multiple or group counselling career conferences or panel discussions
units of study in guidance courses field trips or visitations
units of study in related courses career days or career nights
regularly scheduled homeroom activities other, specify

13. Is a member of the faculty assigned the specific responsibility for keeping the occupational information materials up-to-date?
yes no

16,, Check 121. the location(s) of storage of the occupational information.
counsellor's offices administrative offices library
no specific place other, specify
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C, SOCIAL INFORMATION

17. Check g the current social literature which is available in your school to all who request it.
peer relationshipsCI physical development public health services

emotional development family relationships local recreational opportunities
attitude development D social graces school health services
self-concept development study skills mental hygiene
other, specify

18. Check Z.. the methods used in your school for disseminating social information.
individual counselling 111 regularly scheduled homeroom activities
multiple or group counselling guest speakers or panel discussions
units of study in guidance courses field trips or visitations
units of study in related courses other, specify

19, Is a member of the faculty assigned the specific responsibility for keeping the social information materials up-to-date?
yes no

20. Check g the location(s) of storage of the social information.
counsellor's offices administrative offices library
no specific place other, specify

IV, COUNSELLING SERVICE

21. What is the total number of counsellors (specifically assigned counselling duties) in your school?

22. What is the number of equivalent full-time counsellors in your school? (use a fraction where necessary)

23. Check 21 each of the following items which pertain to the counselling service in your school.
All counsellors in our school possess the minimum academic requirements for secondary school counsellors as defined
by the B.C. Department of Education.

If this item is not checked please provide the number of counsellors who do possess the minimum academic requirements
as defined by the Department.

There are full-time counsellors (assuming no classroom teaching responsibilities in our school).
Only counsellors are assigned to teaching the guidance courses offered in our school
Counsellors are assigned administrative responsibilities such as homerooms, accepting and/or verifying absentee and/or tardy
notes, hallway supervision, substituting for absent teachers, or part -time administrative office duty,
Evening office hours are maintained by the counsellors for the convenience of parents.

111 Case conferences are an integral and common practice of the counselling service.
Referral of students to out-of-school agencies is coordinated through one faculty member.
Each counsellor has his or her own office (not shared) with assurance of privacy.
Our school district has a local chapter of the British Columbia Counsellors' Association,

V, PLACEMENT SERVICE

A, ARTICULATION

24, Check g each of the following items which pertain to the means through which articulation takes place between the
elementary feeder school(s) and your school trier, to September enrollment.

Secondary school faculty visit the feeder school(s) and speak to the grade 7 students.
A program for grade 7 student visitation and tour of the secondary school.

11) A program for parents of grade 7 students to visit and tour the secondary school.
111Secondary school faculty assist grade 7 teachers in providing an educational unit pertaining to secondary school course

descriptions and requirements.
Secondary school faculty are provided information on those incoming pupils with special needs.
Letters or notices are sent to incoming students or their parents with information including required supplies, fees,
schedules, dates, etc.
Other, please describe
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B. ORIENTATION

25. Does your school conduct an organized orientation program for new students to the school and coinciding with the opening of
school in September? (If No, disregard item #26) Yes No

26. Check Q the methods used in your school's orientation program for new students and their parents coinciding with September
enrollment

publications (school or district) parents night
community news media new student social events

new student assembly regularly scheduled homeroom activities
tour of school unit in grade 8 guidance course
individual counselling multiple or group counselling

other, specify

C. EDUCATIONAL AND OCCUPATIONAL PLACEMENT

27. Does your school conduct an organized program for post secondary school educational placement? Yes No

28. Does your school conduct an organized program for occupational placement? Yes No

29. Check each of the following items which pertain to the Occupational Placement Service in your school.
El Assistance is provided in securing part-time and summer employment for students.

Assistance is provided in securing full-time employment for school leavers.
A work experience program is in operation in your school.

VI, FOLLOW-UP AND EVALUATION SERVICE

30, Does your school conduct organized follow-up studies of school leaven on a regular basis? Yes No

(If No, disregard item #31)
31. Check the method(s) used in carrying out the follow-up service in your school.

questionnaire (11 interviews letters
telephone other, specify

32. Are the guidance services in your school regularly evaluated in an organized manner? Yes No

(If No, disregard item #33)
33. Check the method(s) used in evaluating the guidance services in your school,

survey of parents survey of faculty survey of students
survey of guidance personnel other, specify
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Appendix B

1. Copy of the cumulative folder (Form G-4) presently being
used in most public secondary schools of British Columbia.

2. Copy of the permanent record card presently being used
in the schools of British Columbia.
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Province of British Columbia
Department of Education

STUDENT PERSONNEL RECORDS
COUNSELLOR'S RECORD FOLDER Form G-4

(In ordering quote Do nunMer.

RECORD OP INIIRVIRWE

0 ad

mr



1 75

Name

Addreu

Telephone Birthdate

Father (or guardian)

Occupation_

Brothers Older

Younger

Sisters: Older

Younger

Mother

Ocenpatioa

Remarks

Scholaqic level

storo
Effort

Best subject

Weak subjects

,erage report mark

Chef scholasuc interest

Citumnship

Attendance record

Effort, Mdustry _

Initiative

Dependability

Co-operation

C,ourtesy

Pone

Hobbit:,

School activities__

Outside clubs

Special lessons
e. mmk)

Vacation jobs

Put-time job,

Regular home duties

Interests: Expreued___

Tutu'.

Aptinider. Noted.

Tested_

Eduoticaal plans



G.PL. -- ACTUAL GRADE PLACEMENT OF PUPIL.

C.A.ACTUAL AGE IN YEARS AND MONTHS.

M.A.MENTAL AGE GIVEN BY THE TEST.

I.Q.INTELLIGENCE QUOTIENT.

L.G.LETTER GRADE EQUIVALENT TO TEST SCORE.

G.Eq.GRADE EQUIVALENT TO THE RAW SCORE.

B.C.Md.BRITISH COLUMBIA MEDIAN.

NORMNORM OF TEST GIVEN IN TEST MANUAL.

BRITISH COLUMBIA PERMANENT SCHOOL RECORD (1967)

Name

Sex Birthplace

Parent or Guardian

Pupil's address

Phone

Date of birth
Verified by

Day

176

Year

Year

Initials

ENTERED FROM DATE G.PL.

SCHOOL No. AND DISTRICT Entry Date; G.PL. Tester Date G.PL. WITHDRAWAL DATE AND REASON

Kindergarten: SCHOLASTIC APTITUDE TESTS

Special class: Name of Test Form D.PI. Date of Test C.A. M.A. I.Q. B.C.L.G.

Remedial work:_

ELEMENTARY GRADES OCCUPATIONAL PROG.

Subjects: Grade I II III IV V VI VII
Subjects Prog. Yr. 1 2 3

Sch. Yr. Sch. Yr.

Language Arts English

Reading Civics & Citizen.
Language Arithmetic
Handwriting Science

Social Studies Phys. & Health Ed.
Arith./Math. Dom. & Related Sk.
Science Shop Work Skills
Phys. Ed. Agriculture
Art Basic Business

Music Music

Art

Days absent

ACHIEVEMENT TESTS RAW SCORES ACHIEVEMENT TESTS RAW SCORES
Name of Test Form Date G.111. Norm BCMd Score BCLG G.Eq. Name of Test Form Date G.PI. Norm BCMd Score BCLG G.Eq.

NAME



Name

Address

SECONDARY GRADES VIII-XIII

ENROLLED ON SR. PROGRAMME

Number

177

Date of birth
SPECIALTY

1

Doy Mo. `r 1,

SCHOOL JUNIOR SECONDARY SCHOOL SENIOR SECONDARY

Gr. VIII IX X Gr. XI XII

19 19 19 19 19 19 19 19 19 19 GRADE XIII

Subjects Course L.G. Course L.G. Course L.G. Subjects 19

English

Soc. Studies
English Core

Phys. & Health Ed. Soc. Studies
Guidance

Mathematics
Phys.&HealthEd.

Guidance

Science Mathematics

Language Science

Language

Agriculture

Agriculture

Commerce , Commerce

Fine Arts
, Fine Arts

1--
Home Economics COMPLETED DATE

Industrial 0cc. Prog.

Jr. Sec.
Ind. Education Sr. Sec.

Service

SENIOR ELECTIVES

Completed Yes No

Days absent Days absent

Completed qualifications
to Senior Secondary:

Programme

for entrance

DATE

Graduated

PROGRAMME

from Senior Secondary

SPECIALTY

School:

DATE

Citizenship: Remarks

NAME
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