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NEEDS OF OREGON STATE COLLEGE

FRESHMAN WOMEN

CHAPTER I

INTRODUCTION

The problem of the present study is: (1) to gather

and to organize data that will show the status of Oregon

State College freshman women at the beginning of their

freshman year of college, (2) to examine the problems

which are common to them during the course of the year's

activities, and (3) to analyze the information and deter-

mine their needs on the basis of the data gathered.

Hasio Considerations

Recent census figures show that the population of

the United States is slightly more than half feminine,

and yet since 1920 the percentage of women in the total

college and university population has decreased from

forty-eight per cent in 1920 to thirty-five per cent

of the total college enrollment in 1952. Of the many

reasons for the smaller percentage of women in colleges,

one may be that the colleges and universities are

tailing, in part, to meet the needs of their women

students. A recent announcement by the American Council
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on Education of a comprehensive study of the education of

women to "ascertain what education is offering relative

to the needs of women (47, P77)" will serve to substan-

tiate the above speoulation.

In the Uhited States, the general needs of youth

have been delineated by various responsible professional

commissions and committees such as the Commission for

the Reorganization of Secondary Schools (1918), the

Educational Policies Commission (1938), the American

Youth Commission (1938), the North Central Association

(1942), the New York Board of Regents (1942), and others.

One of the general needs set up by almost all of these

organizations is physical and mental health; it is the

job, however, of the particular school to locate and

identify the specific health problem of the youth in

its area. A general need may consist of a whole array

of contributory needs and "as this fanning-out process

takes place from several foci representing different

areas of need, the resulting overlapping often presents

a baffling problem (29, p.22)." One of the problems,

then, in identifying needs is how these general needs

may be translated into specific learning experiences

which will satisfy the specific needs of students.

The need for a review of the status of freshman

women and how colleges are meeting the needs of freshman
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women is pointed up by several factors: (1) within a few

years the number of adolescents in the United States will

be fifty per cent greater (14, p.57) than at the present

time, (2) college women have felt the impact of the

Selective Service Act and increasing numbers of them are

dropping out of college during and immediately after

their freshman year to be married (38, p.1), (3) there

has been little research on the subject of women's edu-

cation, and (4) the heaviest scholastic mortality occurs

in the freshman year of college. Whether college educa-

tion for woman serves as a training for a vocation

between graduation and marriage, or whether it serves as

preparation for marriage, or whether it prepares for

both, are problems yet unanswered.

A college freshman woman soon learns that in addi-

tion to her own personal problema and needs there are

other social and academic goals which the college sets

up for her. It is the attempt of the individual fresh-

man to meet the needs of her college grouP and to

correlate them with her individual needs that most

frequently causes the problems with which this paper

is concerned.

Statement of Purpose

The purpose of this study is to determine the
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problems and needs of the Oregon State College freshman

women and to classify these insofar as this seems

practicable for the 133 college freshman women living in

Waldo Hall during the academic year.

College freshman women, especially in their first

weeks at college but also throughout the year, are

experiencing groups of activities in surroundings which

are largely new to them and among persons who are new to

them, but upon whom they are dependent for their success

or failure academically and socially. That college

women have problems and that they need assistance in the

wise solution of their problems are basic assumptions

which were influential in the selection of the instru-

ments used in this study.

The primary purpose of the present study, then,

is to obtain information and accurate data on the

activities of college freshman women in Waldo Hall in

order to:

1. Ascertain the needs of the freshman
women when they come to the college
campus,

2. Determine the needs the freshman
women have during Ghe course of their
freshman year.

3. Appraise these needs in terms of what
is normally expected of college
women.
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Material

The material of this study is based on the records

of the 133 college freshman woman who supplied all of the

information on the checklist about their homes and their

parents, their reasons for being in college, and their

anticipated futures; who completed the Heston and the

Guilford-Martin Inventories; and who took part in the

informal interviews which were not particularly directed

but were carefully recorded as soon as possible after the

interviews had terminated. In addition the writer made

anecdotal records of hall activities among the women in

the study during the entire year.

At the first house meeting of these freshman

woman in the autumn of 1952, an invitation was given to

the 200 freshman attending the meeting to take part in

this study. One hundred and sixty-five signified their

willingness to take part. Some of these withdrew from

the college during the first quarter before any data

had been obtained from them and were, thus, automatical-

ly eliminated from the study. Others did not return

after the end of the first quarter and, where there

were no data on them, were also unavailable for the

study. There were 125 of the group who attended the

college for the whole year plus eight who completed
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only two quarters and for whom all of the data were

available. The records of these 133 are the basic

material of the study.

The instruments used in this study were: (a) an

interview checklist on home and personal information,

(b) the Heston Personal Inventory and the Guilford-

Martin Inventory of Factors G A M I N, and (c) personal

interviews -- sometimes in small groups and more often

with individual -- plus observations of the anecdotal

type.

The personality traits which Heston Inventory pur-

ports to measure are: (a) analytical thinking, (b)

sociability, (a) emotional stability, (d) confidence or

self-confidence, (e) personal relations or ability to get

along with people and liking for people, and (f) home

satisfactions as attitude toward one's home.

The personality faotors inventoried by the

G-A-lb-I-N Inventory are: G - general pressure for overt

activity; A - ascendancy in social situations, leadership

qualities; M - masculinity of attitudes and interests as

opposed to feminity; I - lack of feelings of inferiority,

self-confidence; N lack of nervous tension and

irritability.

The writer also had the results of the entrance

examinations of these freshman women on the following
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college freshman students: The American Council on

Education Psychological Examination, The Cooperative

Achievement Examination in (a) Social Science, (b) Natur-

al Science, (c) Mathematics, (d) English and Reading.

The scholastic ranking of these woman during high school

was also available for the study as well as the grades

earned during their college freshman year.

Procedure

The interview was used with the 133 college fresh-

man women in the study in order to enrich the bare facts

about them which could have been obtained from other

sources such as a questionnaire or records. The only

attempt which was made to standardize the interview was

to follow the printed form exactly as it was listed,

item by item, so that the order and manner of presenta-

tion were the same for each woman. The exact words at

the beginning of the interview or the "small talk" with

which the interview began was not the same in eaoh case

but was changed to fit the woman whom the writer already

knew. Once during the winter quarter when the writer

was interviewing daily she noticed that some of the

items on the checklist had been discussed among the

women of the hall. The formal interviews were
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discontinued for a period of three weeks and were then

continued in a more casual manner. Most of the inter-

views were conducted after the dinner hour in the even-

ing because this seemed to be the most unhurried time of

day for the women; however, a few were conducted in the

morning and late afternoons.

An expansion of the data in the interview was

made possible by further talks with the women at meal

time in the dining room, in small groups in their rooms,

and there were frequent individual "chats" and conferences

which contributed immeasurably to the deepening of rapport

and the accuracy and amount of data reported.

The interview checklist was construoted to elicit

information in five areas of activity which seemed

important to youth as follows: home life data, educa-

tional and vocational activities and plans, dating, sex

instruction and plans for marriage, health and attitudes,

and the use of leisure time and recreation. All data on

the checklist were filled out during the interview and

as soon as the itemized data had been recorded the check-

list was tossed aside and the writer and interviewee

chatted for fifteen or twenty minutes on whatever

problem or subject the interviewee chose to discuss.

These informal conversations were recorded immediately

after the interview whenever possible. At no time during



9

the interview did any woman refuse to answer any of the

questions. The only method of determining whether or

not these items were answered accurately was through in-

formation gleaned in later conversations with them. Two

kinds of observations were made, then: (a) what the

woman said, and (b) what they seemed to feel and do

later. It was necessary to be a good listener at all

times.

The writer attempted to maintain an open mind dur-

ing the course of this research study; but because it is

difficult to be a completely unbiased research worker

and because certain conclusions will be made on the educa-

tion of freshman women, those biases which became evident

during the course of the study should be recorded. In

the first place, the writer finds it difficult to

visualize freshman women in the role of housewife with-

out other occupational training. Many of the women will

probably live very happy lives as homemakers and mothers

without a vocation other than that, but it was frequent-

ly difficult to refrain from suggesting that they equip

themselves vocationally.

In the second place, it was not always possible

to accept the completely impartial role which an

interviewer and observer should play. For example,

freshman women who were alert, attractive, and well
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adjusted personally made better impressions even though

they may have at times been less desirable had it not

been for their extra abilities. One time during the

winter quarter, the writer was asked to rate thirty

women in her study and by careful checking she noted

that women who were alert and socially competent were

graded higher on an emotional maturity scale even though

they did not all rate as high on the test. For this rea-

son the two objective personal inventories were chosen

to aid in the evaluation of the women individually.

In the third place, the writer had a tendency to

appraise the hall activities in terms of adult standards

of living. For example, the freshman women in the study

were observed to spend much of their free time just talk-

ing. Even though they had studying to do, other

responsibilities to discharge, and work assignments to

meet, the frequent "bull sessions" and small talk

occupied much of their time. This "small talk" proved

to be a rich source of data, yet it sometimes seemed a

waste of time in terms of meeting a daily schedule.

Limitations

Although the methodology of this study was care-

fully planned and the interviews were somewhat

standardized, the limitations must be acknowledged. They
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are: (a) the little that can be known about the person-

alities and the thoughts of college woman even while

living among them in a residence hall; (b) the limited

effectiveness of measuring instruments at the present

time; (a) the possible selective factors among the

women who were willing to take part in the study and

those who were not; (d) the possible selective factors

among the woman who withdrew from the college before

data could be gathered about them and those who completed

the first year; and (e) the dependence of all judgments

and decisions regarding the study upon the writer even

though she was aided in general principles by her

graduate study committee.

Assumptions

In any comprehensive treatment of the study of

needs the acceptance of certain basic assumptions is

vital to the validity of the study. These are:

1. The fact that an individual is alive
indicates that she has needs to be met.

2. Any problem a freshman woman must solve
in order to become a more effective person
would constitute a need.

3. It is the obligation of the sohool to
investigate, determine, understand, and
plan for the youth it educates.
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CHAPTER II

A REVIEW OF THE RELATED LITERATURE

The history of American education records persist-

ent attempts by various national and local organizations

to discern the needs of youth. "It reveals also the

diversity of views which have been held at different

periods as to the character of the needs of youth

(10, p.2)," Some of the early schools laid stress on

intellectual developments alone, such as the emphasis on

knowing facts.

The findings of psychology concerning the learn-

ing process, the facts disclosed by the Selective Service

System during the World Wars I and II, the changes in

economical and industrial life, together with develop-

ments in technology, the awareness of the importance of

educational and vocational guidance, the knowledge of

the characteristics of adolescents, and a knowledge of

the developmental skills with which youth must become

familiar have helped to give direction to the efforts

of educators to set up school environments conducive to

the greatest possible growth for young people.

The Need Concept

There seems to be sufficient evidence to show
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that "needs" are not discrete nor easily defined and

classified; on the contrary, they appear to be not only

overlapping but to form a system in which each part is

affected by change in other parts and which remains at

best in an uneasy balance. The educative process begins

with needs. The concept of "needs" has always been,

then, the foundation of the educational programs. Over

the centuries, the ourrioulum has developed from pre-

conceived ideas of what student needs actually are or,

more recently, from experimental studies of what the

student needs or thinks he needs. There are still con-

Mots and uncertainties as to the meaning of the term

"needs." Some writers have discussed "needs" in terms

of their immediate use, others in terms of the future.

Still others have discussed personal needs, and the

needs which society presses on the individual (10,p.

3,4). A few writers have seemed able to view the whole

field; some have been able to view only portions of it.

It is the belief of this writer that one of the

clearest and most inclusive attempts to classify needs

is that of Prescott (45). He defined his three categor-

ies of needs as: (a) physiological needs, such as, air,

food, water, clothing, shelter, elimination of waste

from the body, rhythm of activity and rest, and sexual

activity; (b) social needs, including affection,
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belonging, and the need to be like other human individu-

als; and (o) ego and integrative needs, including contact

with reality, harmony with reality, self-discipline,

fair balance between success and failure, and the attain-

ing of an individuality. Prescott described these needs

as being dynamic and overlapping. He further stated

that (45, 9.111):

The structure and dynamic processes of the
human organism imply the need for certain
things, for certain conditions and for
certain activities of the body if physical
and mental health are to be maintained.
The structure and process of society imply
certain knowledges, skills, and functional
relationships as necessary to the individual
if he is to be effective and adjusted.
As he grows up, the experiences of life are
sure to raise questions in the mind of each
individual about his personal role and about
the moaning of life; therefore, each one
needs to arrive at a satisfactory mental
organization or assimilation of his exper-
iences, Thus, the structure of the
organism, the processes of society, and the
nature of the person's experiences contrive
to give rise to a series of needs of quasi-
needs, and of operational concepts which
must be met if wholesome personality
development is to be achieved.

Murray seems to have somewhat the same idea as

Prescott, but appears to have different organization.

Murray (42, p.124) stated that the characteristics of

"need" must be inferred from objective behavior data

and that "needs" are:
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A force (the physio-chemical nature of which
is unknown) in the brain region, a force which
organizes perception, apperception, intellec-
tion, oonation, and action in such a way as to
transform in a certain direction an existing,
unsatisfying situation. A need is sometimes
provoked directly by internal processes of a
certain kind (visoerogenic, endocrinogenic,
thalamainogenic) arising in the course of vital
sequences, but, more frequently (when in a
state of readiness) by the occurrence of one
of a few commonly effective presses (or by
anticipatory images of such press). Thus, it
manifests itself by leading the organism to
search for or to avoid encountering or, when
encountered to attend and respond to certain
kinds of press...

Needs, according to Murray (42) are directional forces be-

hind behavior. An infant ories to express audibly its

needs for food, a college freshman woman may wear the

same kind of apparel as others in her class to express

her need for peer acceptance, while others in the same

group may be showing their various needs by other kinds

of behavior.

Needs may be divided into primary (viscerogenic)

and secondary (psychogenic) types, according to Murray.

He listed thirteen primary needs and twenty-eight

secondary needs. Examples of the former are (42,pp.

76-80): air, water, food, sex, lactation, urination,

defecation, harmavoidanoe, noxavoidance, heatavoidanoe,

coldavoidance, sentience, and passivity or rest and

sleep. Examples of the secondary needs are (42,pp,80-

84): acquisitive attitude, conserving attitude,
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orderly attitude, retentive attitude, constructive

attitude, achievant attitude, ambitious attitude, self-

forwarding attitude, exhibitionistic attitude, inviolate

attitude, infavoidant attitude, defensive attitude,

counteractive attitude, dominant attitude, deferent

attitude, suggestible attitude, autonomous attitude,

contrarient attitude, appresaive attitude, abasive atti-

tude, blamavoidance attitude, affiliative attitude,

rejective attitude, nurturant attitude, suocorant

attitude, playful attitude, inquiring attitude, and

expositive attitude.

Murray (42, pp.86-96) stated that these needs may

be organized within the individual in various ways.

Within certain persons, an needs may be dominant while

others are recessive. Others that are recessive may be-

come dominant in oertain stimulus situations. Either

recessive or dominant needs may also be in conflict

with certain dominant needs, with resultant tension or

"frustration." Murray further states that needs may be

latent, covert; and thereby remain at the fantasy level.

On the other hand, Allport (1, pp.240-241)

criticized any kind of uniformity assigned to human

"needs." He wrote:

...the objects of desire may vary from
person to person but the kinds of desire
do not. Men may want different things,
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but there are only a few reasons why they want
them... Uhiversalized needs fail to depict
with exactness the special fool or organiza-
tion existing in each individual life. Desire
is always integral with its object, and its
resulting forms are more varied than such a
limited list of needs would allow.

This consideration of the stimulus-response theory by

Allport shows that he treats action between persons the

sans as action which might be stimulated by an inanimate

object, but more complex.

Thomas (52, Ch.I) in studying the adolescent girl

who is unadjusted found that there wets tour wishes that

people have:

1. New experience
2. Security
3, Recognition
4. Affeotional response

Thomas goes so far as to say that "an individual life

cannot be called normal in which all of the four types

of wishes are not satisfied in some measure and in some

form (52, p.40)." The expression of these wishes would

clearly be influenced by an individual's circle of

associates and of the general cultural attitudes of his

community.

Lloyd -Jones (3l,pp.24 -25) lists three basic

personality needs:

1. Some security: this transcends physical
safety and must include food, shelter
clothing, and the assurance the individual
is a person who will be equal to life's
demands.
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Sono success: There must be some things
an individual can do successfully. Failure
may be a part of this but should not cause
despair.

Some love: The general tone of environ-
ment in which a person lives and works
should give him the feeling that someone
is interested and concerned about him.

These three needs are very similar to the physiological,

social, and integrative needs listed by Prescott and the

four drives or wishes listed by Thomas. Lloyd-Zones

(30, pp27-33) further states, however, that when an

individual fails to have his needs met he may follow one

of the following patterns: (a) act like an infant, tail

to grow up, may become terror stricken, may be very will-

ing to risk failure, will find it difficult to concentrate

on his work, makes decisions in immature ways, and has a

long repertory of techniques of behavior with which to

achieve his ends. He may (b) act like a fighter with

symptoms of fear and with a chip on his shoulder, defies

authority, may be sarcastic and bossy, may have temper

tantrums and be dogmatic. He may be (a) a timid soul

avoiding situations in which he is not sure of success,

afraid of criticism, shy, sulky, unapproachable, he

may cheat, bluff and blame others, daydream, may be

frequently ill and jealous. He may (d) be a "frozen

person" prejudiced and fearful.

Another approach to the identification of "needs"
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is to begin with an analysis of the function and ideals

of the society in which the individual lives. Various

schemes have been employed to this end. Wrenn (56,

p.8) wrote that the general statement of "needs" though

unsupported by objective evidence, is more fundamental

and dynamic than are the specific but perhaps super-

ficial statements growing out of research studies. He

then listed the basic needs as: the need to become

increasingly independent of parents, the need for per-

sonal and social status, the need for a sense of

security -- emotional, economic, and social, the need

for success and achievement, and the need for acceptable

goals for the future. While this is, without doubt, not

inclusive of all the "needs" of Arkind nor even of those

of college age, it seems to be a useful concept in under-

standing high school pupils and college students.

Murphy (41, p +401) suggests that the study with

the Thematic Apperception Test reveals that a variety of

definable needs can be ascertained and roughly measured.

"The needs include not only the physical, esthetic, and

social wants..., but the wants that relate in a deeper

sense to self-realization (38, p.401)."

On the other hand, Raths and Metcalf (44, PP.

169185) assuming that learning is facilitated if youth

needs are met, stated that there was no "objective way
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of identifying student needs" and postulated eight needs,

all of which are socially derived:

1. The feeling of belonging
2. A sense of achievement
3. Economic security
4. Freedom from fear
5. Love and affection
6. Freedom from guilt
7. A share in making decisions
8. Personal integration in attitudes,

beliefs, and values

They further believe that schools are solely responsible

for meeting the needs of youth and that the teacher

should go "out of her way" to help the child meet his

needs.

Thus the psychologist and the clinician have added

valuable information to the understanding of human "needs"

as shown by the contributions of Murray (42), Murphy

(41), Anastasi (3), and others. The sociologist and the

anthropologist have also sustained the accuracy of these

findings by producing evidence of the similarity of

behavior in various classes of society as well as in

widely varying cultures as shown by the contributions

of Ascii (5), Mead (36), Benediot (8), and Warner (54).

The Need Concept in Education

In 1918 a report of the Commission on the

Reorganization of Secondary Education (16, pp.157-158)

appointed by the National Education Association,
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appeared entitled "Cardinal Principles of Secondary Ed-

ucation." In this report the Commission held that educa-

tion in the United States should be "guided by a clear

conception of the meaning of democracy." It further

maintained that it is the responsibility of education in

a democracy to "develop in each individual the knowledge,

interest, ideals, habits, and powers whereby he will find

his place and use that place to shape both himself and

society toward even nobler ideals*" Through an analysis

of the activities of an individual in the "present-day

life and world," the following principles were determined:

1. Sound health-knowledge and habits
2. Commend of the fundamental processes
3. Worthy home membership
4. Education for a vocation
5. Education for good citizenship
6. Worthy use of leisure tins
7. Ethical character

In 1924, Counts and Chapman (15), built a philoso-

phy of education centered on six fundamental life-needs,

namely: health, family life, economic adjustment, civic

life, recreation, and religion.

The Educational Policies Commission (47, PP.39-

12 has described the individual it hopes the student

will become as having certain "needs," although these

may be socially or nationally desirable skills rather

than "needs" or possibly even traits of personality.

There is no question of their desirability but only of
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their classification or definition. This list is:

The need to develop salable skills and to
maintain good health and physical fitness,

The need to understand the rights and duties
of the citizen of a democratic society,

The need to know ways to purchase and use
goods and services intelligently,

The need to understand the influence of
science on human life,

The need to appreciate literature, art,
music, and nature,

The need to be able to use leisure time well,

The need to develop respect for other persons,
and

The need to grow in ability to think
rationally.

There is a strong similarity between these and the "Seven

Cardinal Principles" outlined earlier.

The American Youth Commission (2, Ch,VI) listed

ten "needs" which all youth experience, more particularly

from about the age twelve until about the age twenty-

four, but which are purported to be life-long in their

influence. These are experiences which:

promote physical and emotional adjustment,

aid youth in achieving self-direction,

promote the achievement of satisfactory
relationships with others,

permit youth to explore their abilities,



23

de a broad range of mental and physical
ctivities,

promote satisfactory adaptation in vocational
life,

develop skill in the use of leisure time,

prepare youth for a responsible and satisfy-
ing home life,

enable youth to maintain physical and mental
health, and

satisfy youth's inner desire to find unity and
meaning in their lives.

The descriptions above probably serve to define the

characteristics of the adult educated person. which these

commissions feel are worth while goals for American youth

and for the schools which they attend. A complete

analysis of the "needs" of youth, however, may go far

beyond the listings above and include those which give

the youth a satisfying adolescent experience, such as:

the need for status in a peer group, the need to be

recognized as a person, the need for guidance and

assurance, the need to be unselfish in the considera-

tion of others in a group, the need to develop self-

confidence, the need for successful accomplishment as

well as the need for social competence, and many other

specific learning experiences.

A more recent program for meeting the "needs" of

youth is the life adjustment education program. which
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operates at the local school level.,ent is not a new

idea in education; its particular feature is its new

approach to en old problem (57, p.52)." The objectives

of this general program are synonymous with the "needs"

of youth as outlined by "commissions and committees re-

presenting national organizations in the fields of

professional education (7, p.69)." The plan of the

program is that the generally accepted educational goals

be developed at the local school level to meet the needs

of the pupils insofar as they can be discovered and

insofar as these needs are promotional of the welfare of

the young people and of the community,

In the 1952 report of the National Society for

the Study of Education (32, p.39) entitled "Adapting

the Secondary-Sohool Program to the Needs of Youth" Low

states:

dust as it is impossible to identify the
needs of typical adolesoenta, except as we
consider the impingement upon them of
similarily typical characteristics of our
American democratic culture, so it is
impossible to study a local grouP of high
school youth apart from its community
setting. The physical features of the
oommunity, the degree of concentration of
the populations, the percentage of home
ownership, the ways in which the people
earn their living, the level of income,
the characteristics of the population with
respect to racial and ethnic background, the
stability of the family unit, and the place
of religion in the community life are some
of the potent factors which influence the
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adolescent and, then, serve to define his
needs.

From the last two reports on education it can be seen

that there is a trend to accept the general "needs" of

youth as outlined by various ()omissions and committees,

who have given careful research to the problem, but for

the local institutions to determine the specific needs

of its youth.

In 1949, the faculty of San Francisco State

College (22, pp.158 -163) set about answering the ques-

tion: "What are the needs of students who attend a

cosmopolitan state college?" Then by means of a series

of tests and questionnaires administered to a representa-

tive sample of the student body, data were oolleoted on:

student personality adjustment, political-social economic

attitudes, vocational goals, health attitudes, social

attitude and behavior, leisure time activities, marriage

and family life adjustment and goals, work habits and

study skills, academia achievement, ideological and

religious adjustment. On the basis of the information

gathered, the faculty felt that the needs of the group

fell into four areas:

1. Individual development
2. Home and family living
3. Vocational orientation
4. Sooio-civic relationships
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Only a few attempts have been made to evaluate

the college eduoation of women. One of the most note-

worthy is the survey conducted by the American Assooia-

tion of University Women (35, Pp 3-43) of the evalua-

tion of 30,000 of their members for their college

education. To accomplish this, two general questions

were asked:

1. As you think over your co ge education,
in what ways do you feel it is of value
in your life today?

2. In the light of your later experiences,
what kinds of improvements or changes
would you now suggest?

Some of the more important findings of this study were:

all women should be prepared to marry, bring up children,

and use leisure time well. A college education has

increased woman's sense of obligation to be a responsible

citizen of her local community, informed citizen of the

world, better mothers, able to support themselves, and

better able to use leisure time well. In addition to

these, replies also stated that education should provide

one with experiences which are closely related to life

after college.

A study which purports to be a comprehensive

study of the education of women has just recently been

announced by the American Council on Education

(50, P.77), The following are among the objectives
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listed in this study;

1. To ascertain what education is offering
relative to the needs of women and
to appraise such offerings. The "needs
of women" would consider women as
effective individuals, as members of a
family, as gainfully employed workers,
as participating in civic; life.

To study the contributions of women in
higher education.

To study the opportunities and limita-
tions of woman in faculty and adminis-
trative.posts in higher education.

To develop plans for continuing the
education of women at the adult level.

To encourage and aid the functioning
of pilot experiments in the above
fields in various types of institutions
of higher learning.

To stimulate research in the areas,
delineated.

To encourage the development of
literature and bibliographies in the
field of women's present and potential
contributions to our society.

To offer consultative service on
women's education and affairs for
institutions of higher learning.

Cassidy (12, pp.142-143) said that, "There is no

suoh thing as need in the abstract; there are only needs

of this person and that person, of John, Mary, of

Aunt Louise." She then set up four goals for which an

adult woman in America who behaves increasingly in a

mature fashion should strive:
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Attaining self-aooeptance and self-
understanding as a woman person, which
means

Creating an independent self
Being responsible for self
Security in self, self-reliance,

self - confidence
Ability to appraise self-problems,

difficulties, achievements
Ability to set and clarify goals, to

plan and act to attain them

Attaining satisfying relationships with
others, which means

Fulfilling needs through relationships
with others

Acquiring social awareness, social
sensitivity to the needs of others

Ability to take responsibility for others
Ability to work together with others for

the good of self and others

3. Attaining a value system, which means

Creating a unified conception of life
and her place in it

Setting goals for adequacy of each
stage of life

Setting standards for behaving in ways
to achieve goals

Ability to live by standards set
Ability to modify and change standards

as goals change with changing
conceptions of life and her place
in it.

Attaining knowledges, skills and under
standings according to capacity goals for
adequacy in adult life, which means

Acquiring resources for living as a
person and as a woman

Acquiring resources for satisfying and
satisfactory civic relationships

Acquiring resources for satisfying and
satisfactory social relationships

Acquiring resources for satisfying and
satisfactory economic relationships
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Although these goals are not fully described here

nor are the paths leading to their achievement given,

they appear to serve well in the study of the "needs"

of the college women as well as college freshman women.

If the problems as they arise are viewed against a

backdrop of specific and rather understandable goals

such as these, the solving of her "needs" should draw

her closer and closer to the ideal of a mature woman.

The development of such a philosophy of life seems to

this writer as a worthy one to hold before women of

college freshman age.

There are, then, some very promising approaohes

to the identification of "needs" of youth of which

college freshman women are a part but the assessing of

these in the individual or in individual groups and

the supplying of programs to meet them is a matter which

must be studied by the teacher, guidance worker,

administrator, psychologist, psychiatrist, and other

specialist. Perhaps the most hopeful approach is that

suggested by the life adjustment education program in

which a continuous evaluation of "needs" takes place

at the local level before the girl becomes a college

freshman.

It is the purpose of the present study to

investigate more specifically the "needs" of college
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freshman women as a group and individually.

IDENTrillNG NEEDS OF COLLEGE WOMEN

Many of the problems of the college freshman women

are the normal problems of growing up, of gaining in-

dependence from the home, and of achieving self-dependence.

The solution of some of these problems will be found with-

in the normal "framework of social interaction and social

relationships among all the personalities of a college

campus (27, p.10)." On the other hand, there are skills,

aptitudes, mental habits, and a knowledge of life which

a girl needs for a successful college career and a satis-

factory adjustment to life. It is, therefore, desirable

to examine some of the problems of college women, as

stated by them, in order to understand their needs.

"Anyone who comes into an unfamiliar group of

people with their strange rules, customs, and personal

relationships will tend to feel insecure (38, p.270)."

This is probably truer of young people than it is of

older and more experienoed adults. The degree of

insecurity will also depend on the degree of unfamiliar-

ity with the new group and its ways.

The women of Stephens College spoke for them-

selves in a study by Price in 1939 (46, p.141). In

this junior college the girls were asked to list the
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problems which seemed important to them. These were

later grouped by Price in the order of their emphasis

among the women as: academic adjustment, extra-class

programs of work, time adjustments, vocational choices,

future educational plans, protests against participat-

ing in religious programs, protests against social

regulations, finding and holding friends, heterosexual

adjustments, conversation difficulties, getting along

with people with whom one lives intimately, grooming and

dress problems, hampering psychological attitudes of

their own, housekeeping and sanitary problems, individual

problems of health and rest, home and financial worries,

religious worries, and miscellaneous problems.

Prioe arranged the most frequently listed

characteristics and problems of these young women accord-

ing to their division into groups based on academic

achievement.

While this list is probably far from complete and

may not show very deep penetration into their problems,

it is the list supplied by these college women of

Stephens. It is apparent that the lowest academic

achievers had the least desirable personalities and the

largest numbers of problems.
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PROBLEMS OF COLLEGE GIRLS IN RELATION TO
ACADEMIC ACHIEVEMENT (46)

Highest Academic
Achievers

Social problems
of many kinds

Wished for better
heterosexual ad-

Patent
Needed help in
choices of
locations

Average Academia
AchAevpro

Were the most
socially con-
scious of all

Had a positive
social attitude

Needed help in
study methods

Wished for more
knowledge of soot
techailues

Was very
ambitious

Lowest Academic
Achievers

Suffered from
social isolation

Deficient socially

Resentful

Needed evert
assistance in
8'4117 habits

Was concerned about
friends

incompetent in
time organiza-
tion

Deficient
academically

College standards
outran their
abilities

Wished to improve
own personality

Resented restric-
tions

Lacked financial
seourily

*SO AM* temp 411.1111, 01. Oft . onlis

Has many diffi-
culties with
conversation

Annoyed by petti-
ness of others

Negative in out-
look

Conflict with
parente_a2parent
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Mooney (39, p.85), using the Mooney Checklist with

171 college freshman women two months after the beginning

of the college year, found that the group listed the

following problems as important in their adjustment to

college life:

TABLE II

PROBLEMS OF COLLEGE FRESHMAN GIRLS

Worrying about examinations
Dhabie to concentrate well
Don't know how to study effectively
Afraid to speak up in class
Slow in mathematics
Getting low grades
Vocabulary too limited
tenable to express self in words
Fear of failure in college
Poor memory
Enrolled in wrong course
Purpose in coming to college not clear

47%
46%
45%
34%
33%
30%
30%
26%
18%
17%
12%
10%

The satisfactory solution of these problems, as

well as those of the Stephens College women, probably

rests largely in the hands of the women themselves.

Others may Aid in their solutions, but the amount and

quality of study that would remove the worry from

examinations or the drive that would improve the quality

or the skill and effectiveness of study, for example, are

influenced by the motivation and desire within the woman.

Their goals and drives, that is, their training in habits

of work and of self-discipline, may be underdeveloped as
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a result of their background at home or at school.

Using autobiographical materials and specific

questions, Collier (13, pp.106-115) reported that 65

per cent of the 165 college students in a psychology

class had the experience of feeling misunderstood and

isolated. The social objects of these feelings, in the

order of their frequency of listing were: peers, parents,

teachers, and siblings. Locating the sources of what

passed for social skills and the findings of others with

the same backgrounds of experience and then working on

these problems together, largely through discussion al-

though sometimes by loose organization into their own

groups, was the suggested solution of these problems of

feeling misunderstood and isolated. The feelings of

isolation seemed to be more pronounced among the young

woman studied than among the young men, at least the

young women more often admitted them.

Some Problems

"Perhaps unwittingly, yet unavoidably and unques-

tionably, parental problems contribute to a woman's

maladjustment during her college career (25, p.26)." A

few of the most prevalent of these problems listed in

this study of adjustment problems of university women

at the University of Oregon were: homesickness,
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parental precaution, parental domination, and incompat-

ibility of parent-child views. The causes of homesick-

ness appeared to be: lack of parental affection, over-

protection, catering to personal whims and caprice,

inability to dominate younger siblings, absence of home-

town boys and girls and good times, missing the attention

of the local boy-friend, and missing familiar faces in

the church, in the cabaret, and on the playground.

MoKinney (37, p.166) pointed out that college freshmen

whose parents showed understanding of them and who mere

companions to them were better adjusted in college life.

Brody (11, pp.513-520), also showed that a girl's

relationships with her family at home were significant in

determining her sociability in colleges Parents of the

unaccepted college freshman tended to be more over-

protective and to discourage the development of

independence. Women in the accepted group believed that

their parents encouraged more of social self-dependence

and that there was less conflict and greater harmony in

the homes from which they came. Leonard (29, pp.121-

128), also stated that an unemotional (not over-

emotional in any direction) home background frees the

woman for the most successful college adjustments.

Weeping at parting, overly sympathetic letters, and
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highly emotional responses at vacation home-coming all

tend to reduce the woman's ability or willingness to ad-

just to campus life* Leonard reported that parents are

showing an increasingly intelligent interest in the

college lives of their daughters. She further suggested

that the college and the parents work much more closely

together in planning to meet the developmental needs of

young women.

Experience away from home at a summer camp, exper-

ience in the handling of money, knowledge of sex, a whole-

some social experience, good taste on the selection of

clothing, the value of health habits -- including the

effects of smoking and drinking -- spiritual attitudes,

and habits of personal neatness are all items to which

parents should give thoughtful attention at least three

or four years before a woman is admitted to a college

or university. Women who live in a college residence

hall and who are a part of the campus life and who are

without training in these important areas of her life

will be handicapped in adjusting to a college program

(29, pp.121.P128).

A study of 2,113 college freshmen at the

University of Minnesota (40, pp.1666 -1672) showed that

a greater number of women needing mental hygiene

attention cams from towns of 1,000 to 5,000 population
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or small cities of 3,000 to 50,000 population than from

the larger cities. Changing from a smaller community

where one is known and has friends to the much more com-

plicated university life where one must adjust to many

new situations with little or no being adjusted to and

with much more competition helps to show why some of

these women develop feelings of inferiority which may

handicap them in their university experiences.

This review of the way in which the home life of

a college freshman woman influences her satisfactory ad-

justnent to college shows that "despite the changes that

have occurred, the home remains the most powerful educa-

tive foroe in society, and the child is most significant-

ly and irrevocably conditioned by its influence (10,

p.13)."

Social. Problems

"There is no objective of higher education on

which colleges seem more in agreement" than that of

meeting the social needs of their students (30, p.6).

Students need to learn to understand the social

processes, to learn how to support the efforts of

others when wisely directed, and to learn how to resist

them effectively, when not wisely directed. Students

need to gain an appreciation of the possibilities and
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difficulties of social direction rather than to have

self-confidence which is unjustified by accomplishment

or to have an eagerness to assume authority without its

accompanying responsibility (30, pp.22-23). Social

competence concerns not only manners, poise, and friend-

liness, but one's role in society, one's responsibility

to the community, the development of a set of ethical

and moral standards, and growth in a genuine respect for

one's fellowmen.

Of all fifty-three colleges and universities sur-

veyed by Hand (21, p.69), eighty-six per cent reported

the existence of some means of meeting the social prob-

lems of their students, e.g., dances of various types,

exchange dinners, college parties, varied eating ar-

rangements, blind dating, and the date bureau; and these

were all considered to be important means of helping the

student to meet more people of both the same and the

opposite sex under wholesome conditions.

Nordin (41, p.83), of the University of Wisconsin,

described the fairly typical experienoe of one girl who

came to college and was not pledged to a sorority nor

did she become oonspiouously popular with the campus men;

but she did stay in college for its own sake. "She

proved so likable and reliable that she became one of

the girls who formed the nucleus of a group to have a
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simple and pleasant house where they might gratify de-

sire for a college home." She chose some goals and

accomplished some of the ends originally desired.

Angell (4, p.65) found in his study of college

freshmen at the University of Michigan that there was a

positive correlation between social adjustment of the

freshman student in his own home and his social adjust-

ment in college. Whether it is the home situation which

causes the college situation or whether the type of

individual who makes the adjustment in both oases is the

determining factor, he does not say. Be does say, how-

ever, that college freshman women appear to be better

adjusted socially than college freshman men, and in

addition that they generally come from a higher socio-

economic class.

Angell (4, p.67) further stated that the poorest

students are well adjusted, the average students are

next, and the best students academically are slightly

maladjusted socially. This study in 1927 does not agree

with that of Price on the Stephens College woman in

1940 in which she found that the highest achievers

academically were reasonably well adjusted but wished

for better heterosexual adjustment; the average

achievers were the most socially conscious; and the
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lowest academic achievers suffered from social isolation.

It is possible that the social stratification of the

students in these two institutions are different enough

to make it unfair to compare them, or it may be that

the years in which they were made had a direct bearing

on them. It would probably be safe to say, however,

that these and other studies show that within the fresh-

man class the potential for social competence varies

greatly.

The dress of college women has been a matter of

*comment by both the press and the college officials.

The observation that college freshman women enjoy a kind

of dress all their own is seen in the comments of Blake

(9, p.23) when she said, "College girls want to look like

college girls. They feel themselves a class apart. It's

a form of exhibitionism designed to startle those outside

the pale born of insecurity and confidence," Campus

sloppiness may be a hang-over from the days when many

college women dreamed of living on the Parisian Left

Bank and going Bohemian, says Blake. On the other hand,

it may be a desire for older adolescents to express

outwardly their actual belonging to an identifiable and

supposedly superior group. It may give them a sense of

freedom because they know that, after oollege, they will

have to settle down to marriage and babies but they will
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they like to think, have run the gamut and have lived the

"full life;" or it may be just identification of them-

selves with a group and with the power that a group has

or is thought to have.

Taney (26, pp.273-278) in a study of 279 under-

graduate women found that campus fads do not occur in

random manner. They seem to be initiated by a few of the

women leaders on a campus or campuses, and several weeks

often elapse before they are adopted by campus women in

general. Janney found no relationship between the follow-

ing of fads on the one hand and academia standing,

intelligence, athletic participation, financial income,

and health on the other, hunger and Page (33, pp.457-

460) showed that college women were really concerned

with receiving attention and affection but, again, no

relationship was found between intelligence and concern

over attention and affection.

Xalley (27, p.264) stated that these group

activities whether they are formal organizations or the

informal house groups are important in the social

development of college students. Their organization,

structure and functions contribute to the satisfaction

of basic needs, such as the need to function, the need

for a sense of personal worth the need for security,
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or the need for social recognition. It is very possible

that the desire on the part of freshman women to be in

the "thick of things" on a college campus is simply an

expression of a need for social recognition.

Problems arising in establishing satisfactory re-

lationships with others on a campus may be common to all

freshmen, but for the women the above studies have shown

that the following are important: meeting and being

successful with boys, breaking away from the home, and

identifying with some campus group.

Emotional Problems

Strang (49, pp.82-95) has stated that "the measure-

ment of emotional maturity is a fascinating but elusive

subjeot." Emotional stability, steadfastness, persistence,

drive, self-confidence, and mild affeotive tone tend to

heighten rather than interfere with intellectual activity;

whereas mental functioning may be hindered or blocked by

emotional disturbances. It seems likely, then, that the

girl in late adolescence needs to be emotionally con-

trolled to guide her life in each of its facets

intelligently.

In a study of 103 freshman girls at Syracuse

University, in 1938, Smith (48, p.36) reported that the

largest percentage of their adjustment problems was in
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the emotional classification. Girls of superior aca-

demic attainments had fewer emotional problems than

those of inferior academic standing. She observed, how-

ever, that counselors were inclined to overlook the

problems of girls who were characterized as superior

academically and that their problems did not seem to be

as easily recognized or isolated by these observers.

Feminine roles for college women are often contra-

dictory or self-conflicting. Girls who are in college

for academic achievement and intellectual stimulation have

often found it advisable to let themselves be instructed

in some skill which they already know, to conceal some of

their academic honors, and to pretend or even to "play

dumb" on dates in order to fit into the aterotyped

pattern of women (28, p.189).

Generally seaking. it dos eem that it is
the girl with the 'middle

e
of

s
the road

personality' who is most happily adjusted
to the present historical moment. he is not
a perfect incarnation of either role (the
intellectual or the social) but is flexible
enough to play both. She is a girl who is
intelligent enough to do well in school but
not so brilliant as to get all "A's"; informed
and alert but not consumed by an intellectual
passion; capable but not talented in areas
relatively new to woman; able to stand on her
own feet and to earn a living but not so good
a living as to compete with men capable of

idoing some job well but not so identified
with a profession as to need it for her
happiness.
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Wallin (53, pp .28$-293) made a similar study of

women at Stanford Uhivermity. His findings agree with

these of Komarovsky in that (a) a substantial portion of

college women at Stanford felt called upon on occasion to

pretend inferiority to men while conceiving of them-

selves as equal or superior to them; and (b) many college

women are exposed to inconsistent parental expectations or

have views contradictory to those of either or both

parents as to the ways they should be spending their time

while at college. This similarity of findings from

studies employing different methods and using samples from

institutions in opposite regions of the country argues for

the presumption that the conditions to which the findings

refer are rather widespread and well established.

In a study (19, p.202) of one hundred women,

twenty-nine of whom were in private colleges, thirty-four

in municipal colleges, twenty-nine in high school, and

eight employed in out of school Jobs, but practically all

from the upper and middle income brackets, it was found

that "mood swings" were frequent and that these women

were apparently inclined to be unhappy and worried. On

the other hand, they had developed a capacity for intro-

spection and exhibited an overbearing aggressive attitude

as a way of overcoming or concealing their feelings of

insecurity. Women may deliberately restrict their



45

activities as a way of gaining or maintaining poise. Their

energies may turn not so much to daydreaming and fantasy

as to more realistic attitudes and purposes even though

these may not be satisfying. The study also stated that

girls do not mature socially and emotionally as much as

they do intellectually after their admission to college

(19, p.202). These are problems of counseling and of

mental hygiene and deserve the attention of college and

university administrators and their assistants.

Educational and Vocational Problems

Practically all vocations or professions are now

Open to women, and some of them are commonly thought of

as primarily women's occupations, e.g., nursing, teach-

ing, social case work, and professional home economies.

Other professions, such as, law, medicine, business,

engineering, forestry, and architecture have an

appreciable number of women engaged in them. Just how

society accepts women in these professions and just

what the responsibilities of the college are in assist-

ing women into selecting the most suitable professions

for them as individuals are problems in guidance* Even

though they result in "problems" for college women

students, they are individual rather than group problems

but are, nonetheless, worthy of both study and action.
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It is imperative, also, to consider the problems which

face a freshman girl as she tries to decide whether she

will be a wife, a career woman, or both.. Few college

women are really career minded. By far the majority of

college women, plan primarily for self-support only

between graduation and marriage (Beatley, p.17).

Various studies, Mead (36), Haveman (23), Foster

(18), and Woodhouse (55) have reported that most women,

both college and non-college, marry, have children, run

homes, make decisions which affect their families, and

have leisure time. It may be that the time has come when

we should teach the woman to be less concerned about her

equality with men and more concerned with her own

particular and unique gifts (20, pp.117-123). There are

also available data to show that many college women leave

college during or after their first two years. The

problems of freshman women, then, are not only those which

arise during their college experience but those about

which they are concerned in anticipating the future be-

yond any college life which they may have.

The areas of vocational, personal, and education-

al assistance in colleges is receiving fresh attention

from various institutions. Indiana university is

developing a program of investigation into such programs

ass What happens to women graduates? What are the
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needs of the professions and of business for women?

What uses oan be made of the capabilities of women in

these areas? What are the real needs of the homemaker

that concern education (6, pp.122-123)?

Marksberry and Louttit (34, pp27-28), at the

University of Illinois, have recently (1951) oompleted a

study of the occupational status of women and have made a

small sampling of college women's opinions of their re-

lationship to this. The subjects ranked nine roles which

women play in life: (a) marriage and a career, with a

husband, (b) marriage and homemaking, (o) marriage and a

part-time career, (d) marriage and oommunity leadership,

(s) marriage and a full-time career, (f) suoceseful

career without marriage, (g) community leadership without

marriage, (h) homemaking without marriage, and (i) social

life without marriage. The opinions of students in all

of the college curriculum groups concurred in the order

of preference except (a) those in Home Economics, who

tended to regard career training more highly than did the

others, or said that they did. The occupational status

of the alumnae showed that teaching was the most

frequently chosen vocation, with a fairly wide scatter

in other fields. The order of preference of these

possibilities may be estimated as what these women

regard as preferable and not what they were actually to
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attain.

in a study of 390 high school and 346 college

girls reported by Scott (47, PP4,59-67) in 1945, the aver-

age girl is more sure of what vocation she will not

follow than of what vocation she will pursue. Scott

stated that every girl in high school thought she would

like to continue her education in college if she were

financially able to do so, but had no burning desire to

work her way through. That professions long dominated

by women were not attracting women from the group studied

was also pointed out by Scott. This, and many other

studies, show clearly that women should have a great deal

of factual information about vocational opportunities

early in their college experience -- or before -- and

should know what adult women are actually doing.

Cassidy and Kozman (12, pp.229-230) summarized

the problems of girls in late adolescence as (a) problems

arising in understanding of the self, (b) problems aris-

ing in establishing satisfying relationships with others

on a new basis, (c) problems arising in creating an adult

system of skills, and (d) understandings requisite for

academic life.

Summary of a Review of the Literature

The review of the literature has shown that even



49

though the sharp edge of meaning of the word, "needs"

may have worn smooth by constant usage, it is still a

meaningful term. It has also shown that the educative

process begins with how a society defines what it wants

its youth to become. In the United States this has

been accomplished by a number of commissions and

committees, who, after studying the youth and their prob-

lems, have listed the results of their investigations.

In addition to this there seems to be a trend to give

the local school organization the responsibility of

translating the general needs into specific needs of

its students.

This survey of the literature has also shown

that college freshman women have problems and needs

about which educators must be concerned.
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CHAPTER III

THE ORIGINAL STUDY

The information presented in this chapter was ob-

tained from 133 of the 200 college freshman women living

in Waldo Hall, a residence hall largely for freshman

women at Oregon State College, during the academic year,

1952-1953

The first part of this chapter presents a descrip-

tion of the group of women in the study and their

responses to an interview checklist devised by this

writer, A copy of this checklist is shown in Appendix A.

The second part of the chapter shows the data from two

personality inventories which these women completed -- the

Heston Inventory and the Guilford-Martin Inventory of

Factors G-A M-1.4 The last section of the chapter in-

cludes descriptions of ten women who were selected by the

writer from the 133 studied, on the basis of the results

from the checklist, the inventories, and personal inter-

views, as being outstanding from the standpoint of their

ability to relate themselves to their college situations

satisfactorily. It also includes the descriptions of

another ten who seemed incapable of meeting the demands

of a college first year program.
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DESCRIPTION OF THE SAMPLE

Ape of the Yreshsuan Women in Study

The hronologioal ages of the women in the sample

ranged from seventeen years and two months to twenty-one

years and seven months at the time when the interview was

held, which was from November, 1952 through February,

1953, The average age of the group is eighteen years and

two months. The age distribution is as follows:

15 - seventeen years of age
96 - eighteen years of age
20 - nineteen years of age
1 - twenty years of age
1 - twenty-one years of age

Home Towns

It one defines a city as a community having a popu-

lation of more than 25,000, sixty-nine of these young

women claimed that they came from cities; sixty-four from

towns and small towns, and only two of the sixty-four

admitted coming from farms, although it Is probable that

more than this number lived on farms but gave their

residences as the towns nearest at hand. The five cities

from which part of this group came were: Portland, Salem,

and Eugene, Oregon; Los Angeles, California; and

Honolulu, Hawaii. A tabulation of the geographical

distribution of the sample is as follows:
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54 - Portland, Oregon
54 - Small towns in Oregon
9 - Oregon cities other than Portland
8 - California
3 - Washington state
3 Hawaii
2 - Montana

Marital Status of Parents

The marital status of the parents of these women

is: (a) both parents were living in the family homes in

105 of these 133 oases; (b) both parents were alive but

both were not living in the family home in twelve of

these cases; (c) the mother was deceased but the women

were living in the homes with their fathers and step-

mothers in two cases; (d) and the father was deceased

but the young women were living in the homes with their

mothers in thirteen cases. In one case, both the mother

and the father were deceased and the daughter was living

with relatives, in one case the mother had not remarried

and the freshman woman was living with her mother.

Siblings,

The position of these young women among their

siblings will not be presented in this study, because

prior studies have shown that the influence of position

on personality is practically or entirely negligible

(4, P.153). The numbers of siblings in the families of
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these young women ranged from none through nine:

16 - had no siblings
51 d had one sibling
37 - had two siblings
13 - had three siblings
.10 - had four siblings
1 - had five siblings
5 - had six or more siblings

Of the last five, all were rated as average and superior

in their relationships with other women in the hall by the

housemother of Waldo Hall.

Home Ownership

The parents of 121 of these woman own their own

homes, ten live in rented houses, and one family lives in

an apartment. One young woman lives with relatives other

than her parents. This would appear to show (a) a rather

unusual socio-economic status for this group, and (b)

more than usual family stability, especially when these

data are associated with the 105 of these young women

who live in homes with both of their parents present in

the home. Only twelve live in homes in which only one

parent is present, fifteen ooming from homes in which a

true parent and a step-parent are present, and only one

without parents at all.

Occupational Status

The figures here will show the occupational



54

status of the father in most oases, of the stepfather in

those cases in which there is one, or of the mother where

she is employed and there is no father or stepfather. It

seemed impossible to make an accurate tabulation of the

vooational status of the relatively few employed mothers.

The fathers of quite a few of these young woman owned

their own businesses. The wives of some of them assisted

in these -- some regularly and some only on occasion. The

same was true of some of the mothers whose husbands were

professional men and who helped in the office from time

to time. Some of the mothers were registered nurses but

left their homes for duty only in emergencies or when

they wanted extra money for some special purpose. For

these reasons, only one parent in each family is listed

here as employed as the breadwinner -- except in those

cases where he (or she) is listed as retired.

The classifications were determined using the job

descriptions in the Dictionary of Occupational Titles

and the following list will show the woman in the study

were identified with certain occupational levels:

16 - professional status
23 - semi-professional status
48 - owned business
1, - skilled laborers
22 - unskilled laborers
9 - retired
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Education of Parents

The amounts of education which parents have can in-

fluence the amounts which they desire for their children.

They may expect their children to attend college as a

matter of course or they may regard college attendance as

of little value. The parents of these 133 freshman women

had had varying amounts of formal education, as shown

below%

11 mothers completed elementary school only
1 mother did not complete elementary school
44 mothers completed high school
17 mothers attended high school but did not

graduate
23 mothers graduated from college
20 mothers attended college but did not

graduate
7 mothers attended a business school and

graduated
5 mothers attended a business school but

did not graduate
5 mothers attended other schools such as

schools of art, music, nursing,
library training, and beautician
college.

26 fathers had completed elementary school only
1 father did not complete elementary school
30 fathers completed high school
16 fathers attended high school but did not

graduate
37 fathers graduated from college
19 fathers attended college but did not

graduate
2 fathers oompleted business college
2 fathers attended business college but

did not graduate

A few of these "mothers" are really stepmothers and

a few of the "fathers" are really stepfathers. The
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freshman women were not asked to differentiate between

a true parent and a step-parent on this item.

in no reported instance among these young women

were both parents indifferent or opposed to their

daughters attending college. Only one of the women

seemed to be in college because her parents wanted her

to be there, if for no other reason.

rationality of Parents

The birthplace of both the mother and the father

was recorded to gain more understanding of the parental

background from which the women came. The countries

other than the United States represented by these parents

are: Canada, Sweden, Yugoslavia, Russia, Mexico, Denmark,

Norway, Germany, and Venzuela. The records show that the

fathers of the women in the study were born geographic-

ally as follows;

27 - in Oregon
90 - in the Uhited States outside of Oregon
16 in foreign countries

The records show that the mothers were born geographically

as follows:

35 - in Oregon
90 - in the United States outside of Oregon
8 - in foreign countries
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Academic Record

Of the fourteen women who scored in the first

deoile* of the American Council on Education Psycho-

logical Examination, seven were placed on scholastic

probation** during the second and third quarters of the

academic year, and seven did acceptable work ("C" or

better). There were twenty-nine women of the 133 studied

who failed to make the "C" average required by the

college as acceptable records of achievement. Of these

twenty-nine, seven were in the first deoile, nine in the

second deoile , five in the third decals, three in the

fourth, one in the sixth, two in the seventh, and two

were in the eighth decals. Eight of the women in the

study were on scholastic probation twice during the

school year.

* Scores on the American Council on Education Psycho-
logical Examination are divided into deoiles at
Oregon State College for convenience in comparing
members of the group.

** All residence hall students who fail to make a "C"
average for any quarter of the school year are
plaoed on scholastic probation. This gives them
one more quarter to show that they are capable of
doing better work.
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The mean grade point average for the 133 freshman

women in the study is 2.5 grade points. (At Oregon

State College an "A" is worth 4 grade points, a "B" is

worth 3, a "C" is worth 2, a "D" is worth 1, and an "F"

is worth 0). The 2.5 grade points would mean, there-

fore, that the women in the present study had a grade

point average just about half way between a "C" and a

"B ".

Other Charaoteristics

In general a feeling of friendliness and goodwill

prevailed among the freshman women in the hall during

the academic year. The singing in the dining room at

the dinner hour, the various hall functions, the atten-

tion given to clothes, and the "doing of things" just

because it was the custom all were a part of the

experiences of the women during the year.

An appraisal was made of the general appearance,

conversational ability and attitude during the interview

which the writer bad with each of the women in the study.

The tabulation of this appraisal will be found in

Appendix A.
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DATA FROM INTERVIEW CHECKLIST

In the interview in which the checklist was used

by this writer, these women were asked to rate their

homes for happiness in the home as a whole. It is

realized that these ratings by the freshman women repre-

sent only their feelings in the matter or what they are

willing to admit and should not be interpreted as

factual data regarding the home. On the other hand,

reticence and family pride may have caused the women

to rate the happiness of their homes as greater than

they actually believed it to be. In spite of the

fallibility of these ratings, they are reported here for

such light as they may throw on the attitudes of the

women themselves as well as the possible or probable

atmosphere in the home from which they came.

To the question: Row would you rate your home

relative to happiness? sixty-four, or almost half of

these young women, rated their homes as "very happy,"

thirty-one rated their homes as "happy," thirty-two

rated their homes as "average" in happiness, only six

rated their homes as "unhappy," and none as "very

unhappy." Perhaps their being away from home for the
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first prolonged time was beginning to make them apprec-

iate their homes or even to view them through rose-tinted

glasses.

In another effort to find material on the satis-

factoriness of the homes from which these women came,

they were asked: Do you do things together as a family,

or do you hail your own set of friends? The answers to

this question are as follows:

64 - usually do things together
56 - occasionally do things together
13 - never do things together

Of the thirteen who said that their families "never" did

things together, one rated her home as "very happy," two

as "unhappy," and the other three rated their homes as

"average." Apparently these women had made their own

friends and found ways to integrate their interests among

them with their home interests so that each supplemented

the other in all except two cases. In these, the failure

of the families to do things together and to maintain at

least average happiness in the homes may have had a

cause-and-effect relationship or both have come from a

third common source.

To the question, Are your parents home most of the

time when they are not at work? one hundred and ten

women stated that their parents were home at least as

much as usual. The fathers of sixteen were at home less
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than usual -- most of them were traveling salesmen -- and

the mothers of three were away from home more than is

usually expected. In most oases this was due to work as

a nurse in the absence of a father in the home due to

death or divorce. Both parents were away from home more

than parents usually are in only four cases.

Of these four young women both of whose parents

were away from home a great deal, one rated her home as

a "very happy" one, one rated her home as "happy," and

two rated their homes as "average" in happiness. The

one who rated her home as "very happy" is a Japanese

American. The one who rated her home as "happy" lives

on a truck farm, and works on the farm when she is at

home. The sale of the produce would account for much of

the absence from home of both parents. No explanation

of the absence from home of both parents was obtainable

from the two who rated their homes as "average" in

happiness. Homes from which one or both parents are

absent a great deal take somo,of the flavor of broken

homes, although a great deal would depend on the atmos-

phere of the home, both when the parent or parents were

present and when they were not.

To summarize the home life data on the freshman

college women in this study it may be said that:

(a) the average age of the woman in this study is
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eighteen years and one month; (b) about one-third of the

women came from cities and two-thirds came from small

Oregon towns; (o) seventy-nine per cent of the group came

from homes in which both the mother and father were alive

and were living together; (d) twelve per oent of the

women had no brothers or sisters, twelve per cent had five

or more siblings and the remaining seventy-six per cent

had from two to four siblings; (e) the majority, ninety-

one per cent, of the women came from homes in which the

father owns his business, and about one-third of the

fathers were classified as professional and semi-

professional; (f) only eight of the women, or six per

cent, rated their homes as average in happiness or unhappy

and the remainder rated their homes as "happy" or "very

happy;" (g) a very few of the parents of the women in

the study had completed no more than an elementary

education, the majority of the parents had attended or

completed high school, about one-fourth had attended or

completed college, and a few had attended a business or

other vocational school; (h) approximately half of these

women, forty-eight per cent, stated that they usually

did things together as a family and an additional

one-third stated that they occasionally did things

together as a family; (i) the parents of these women

in the study were usually at home in the evenings, in



63

only seventeen per cent of the oases were the parents

away from home more than is considered usual, and in

three per cent were they away from home more than parents

usually are from causes other than employment.

Educational and Vocational Status and Plans

In the more formal interviews with these young

women in which the checklist was used, (in contrast with

conversations), information about themselves and their

plans was sought. The first question asked of them in

this section was: Why did you come to college? Seventy-

five of the 133 stated that they came to learn a vocation,

thirty-six said that they came for personal and social

reasons, nineteen because their parents had "always

planned for it" or insisted on their attending, and only

three stated that they came for academic reasons. None

stated that she came for altruistic reasons. This last

is not surprising, as it is doubtful that those who did

would admit it for fear of being unbelieved or of being

looked on with suspicion.

Even these four groups overlap among themselves

a great deal, as shown in conversations with the young

women. They wanted to learn a profession or a vocation

in order that they might have the accompanying economic

security and the social prestige if they had to support
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themselves throughout their lives or to support themselves

throughout their lives or to support themselves between

their graduations and their marriages. They wanted the

additional social prestige of being able to say that they

belonged to a professional class whether they were employ-

ed in it or were in their homes. These are, however, as

much "personal reasons" as "professional." Other

"personal reasons" were lees worthy but more or less

characteristic of young people of their ages -- "All my

friends were going," "There were no jobs I wanted to work

at," or "My folks always planned that I would ooms and I

did not want to disappoint them," and "I could think of

nothing I wanted to do more." The social side of

college had a rather large appeal, although most of these

young people rather clearly stated that they "had been

told that they would have to work a lot harder than in

high school." They were, thus, aware that there was an

academic aspect even to the personal and the social, as

well as the professional, reasons for attending college.

Even those who entered college because their parents

expected them to were not entirely unaware of the

professional, the social, and the academic aspects of

college life.

As is entirely natural, the great majority of

these young woman expected to marry. A question which
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they themselves probably could not answer and one whose

answer would almost certainly not be the same among them

ist Which has precedence over the other -- marriage or

a college degree? Although accurate data is not avail-

able on the real reasons that fifteen of the 165

originally signed up for the study dropped out of

college at the end or during the first quarter, it is

known that at least sight of them are married or had

plans to be married very soon.

Sixty-six of the 133 thought that their college

educations would help them enjoy a broader understanding

of life, sixty-four believed that some benefits would

accrue to them for the time spent here but were not at

all sure what these would be, and three were skeptical

about any good that could be gained from a college educa-

tion at all other than the contribution it would make to

their means of earning a livelihood. These three women

planned to drop out of college at the end of their

freshman year -- to marry, to become an air hostess, or

to get "some kind of a job."

One hundred and twenty-three of the women said

that they planned to be homemakers but wanted also to

have an occupation they could use "in case of necessity"

or "in case they wanted to work," either before or

after marriage. Five planned to be homemakers without
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any other vocation, and five planned at the time of the

interview on being career women without marriage. Four

of these last five women changed their answers to this

item on the checklist during the winter quarter, so that

at the end of the school year there was just one of the

five who still maintained she was definitely a "career

girl."

One hundred and twenty-one of the 133 freshman

woman interviewed stated that they planned to work be-

fore marriage and possibly after marriage, but the idea

of gainful employment after marriage seemed not to be held

as a desirable goal at all by the majority of the women

in the study. Only twelve stated that work after

marriage was, in their minds, a desirable objective.

The woman in the study distributed themselves as

follows in the various schools of the college:

Home Economics
Business and Technology 26
Lower Division 26
Education 21
Science 13
Pharmacy 3
Agriculture 2

Engineering 0
Forestry 0

TTY

One woman said that she enrolled in a certain course of

study because her parents insisted that she do so, five

said that they were taking a certain course of study
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because it would give them the tools to support them-

selves more quickly than anything else, and one hundred

and twenty-seven, or ninety-five per cent, were taking

their courses of study because they were actually inter-

ested in them and believed them to be the best means of

preparing themselves for their lifels work. For the

majority of them, college was a place to be trained

Vocationally -- with whatever cultural or social advan-

tages time might allow. How much the pressure of family

economic and social status accounts for the selection of

the courses of study chosen can only be guessed. The

same is true of the other factors influencing their

choices.

To the question: What phase of your college exper-

ience concerns you most? ninety-eight stated that they

were most concerned about their class work and their

grades, twenty-eight said that they were more concerned

about their social status than about academic, financial,

or extracurricular affairs. These twenty-eight seemed to

consist of two main groups, the largest of which con-

sisted of those who were very shy and almost unsocial but

who realized they had real problems in their social

relationships. The others were those who came to

college because of the kind of life the movies and story

books had pictured it to be. One freshman woman said,
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when asked in the interview if she intended to finish

college, "you needn't plan on me growing old behind a

book," meaning that, as far as she was concerned,

academic life was secondary indeed. By far the majority

of these women were in college with more worthy objec-

tives and, even though they found its social life

attractive, it was not of greatest concern to them.

Four freshman women found financial problems to be

their greatest oonoern, but none of them was supplement-

ing her allowance from home by part -time work during the

academic year although plenty of it was available and

more than half of the young women on the campus are

partially self-supporting. Three other women were most

concerned about student government activities and the

places which they might make for themselves in these.

All of these were rather popular among the students, and

their ohances of success seemed to be good. Of the

eighteen women who stated that they felt only partly "at

home" in their college surroundings, ten belong to the

group which stated that they were most concerned about

social and financial matters. The other eight were more

concerned about academic achievement but did not seem to

have aoquired the feeling of belonging to the group as

quickly as the ninety-eight who rated academic matters

as their greatest concern.
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To the question: Do you have enough time for

study?, one hundred and twenty replied "Yes" and thirteen

"No." Only three of the thirteen, however, said that

they used their time to good advantage. Of these three,

one was employed for twenty hours a week in addition to

her classwork, one was in several musical organizations

and enjoyed taking part in as many public performances

as possible, and one spent moat of her time "soshing"

(socializing) around the hall. Most of the 120 who

stated that they had enough time for study admitted that

they did not always use it to best advantage and wanted

to help in working out practical daily programs and

assistance in "being made" to follow them.

Only eight women in this entire group of 133 had

not worked during the summer vacation period or part-time

during the high school academic years to earn money of

their owns The others (125) had found jobs in offices,

in apple and cherry orchards, in fruit and fish canner-

ies, in private homes, and in stores as clerks. Some of

these freshman women paid for their own clothes. Many

of them had saved enough to pay their own tuition and

book bills, and a few had earned enough to have their

own spending money in addition. Most of the women,

however, were allowed from one to five dollars a week

from home for spending money, and only seventeen of the
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133 woman in the study spent more than five dollars a

week as pocket money during the college year. In addi-

tion to this, these women (except fifteen) seemed to

think that they had sufficient money, or at least all

they needed. While they said that they lived within

their incomes and "knew the value of a dollar," it is very

possible that they could have profited by a more rigorous

adherence to a balanced budget. The writer is aware that

some of the women even while thinking that they were liv-

ing within their allowances were actually calling home

for extra stipends for speoial occasions. Many of them,

however, forfeited the pleasure of afternoon "cokes" with

their group members to the need for spreading the allow-

ance over a longer period of time. One freshman woman

remarked, "I have seventy-five cents which I've kept in

my pocket for three weeks -- I didn't know I could

stretch seventy-five cents over so much tins."

Forty-three of the women said their spending money

came from money they had earned prior to attendance at

college, nine by part-time work at college, and eighty-

one received all of their spending money from their

parents. It may have been vary profitable to them had

they been placed on personal budgets much sooner than

they were. It may have taught them that thrift is much

more than not spending money but also involves earning
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money plus gaining work experience.

To summarize the data on vocational and education-

al plans, it is possible to say that: (a) most of the

women in the study cane to college to learn a vocation,

(b) they feel that this college education will help them

live a "fuller life," (c) most of them do not plan to

work after marriage but plan to work for a period of time

before marriage, (d) they are enrolled in courses of

study in which they are interested and are fairly well

informed about their various vocational choices, (e) they

have had experience working and earning money during the

summer vacation times and have supplemented the family

allowances by their own money, (f) they are aware that

they could use their time to better advantage but admit

they do have enough time for study if they used it

properly, and (g) they are most concerned about academic

achievement.

Health and Attitudes

None of these women saw themselves as poor in

health, and only five described their health as just

fair. Forty-two said that their health was good, and

eighty-six stated that their health was excellent,

There was no record of other than mild illnesses during

the college year in which the interviews were held
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except for two broken legs from skiing and two appendec-

tomies. Practically all of these women had the overflow-

ing energy that should have been the aocompaniment of

their ages. The ten exceptions were: three who were

grossly overweight, one with mononucleosis, one with

stomaoh ulcers, and five who seemed to have neither much

mental or physical drive but were not ill in the sense

that they appeared to need medical attention.

Only two of the 133 freshman woman studied were

different enough to be considered even mildly approach-

ing =Intel abnormality. One of these was frequently

hysterical, and the other one had such a vague sense of

time that she could not meet any established program,

e.g., getting to meals on time, getting to class on time,

or meeting closing hours, in addition to other abnormal

conduct in the hall.

More than ninety per cent of the women were

fortunate in the equality of their health, both mental

and physical.

More than half, fifty-five per cent, of these

women smoked. Most of them did so with the approval of

their parents, but several who smoked were perplexed

about ways to approach their parents about the problem.

They said that they had learned to smoke while in

college, and had not smoked in high school. Some had
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tried smoking, but had given it up as not worth while.

Thirty-four of these women stated that they were

definitely opposed to drinking alcoholic beverages in any

form, and felt that something should be done to prevent

the sale of liquor to youths and to adults alike. Fifty-

three stated that they drank, but only socially. None

admitted ever having been drunk. Forty-seven stated that

they were not opposed to drinking, but said that they did

not drink. It is the opinion of this writer that both

these forty-seven and the fifty-three who admitted that

they drank hold somewhat the sane opinion about drinking

and that their statements that they do not drink simply

mean that they do not plan to get drunk but do not mean

that they never take a social drink. There were few in-

stances during the college year when there was any evi-

dence of excessive drinking.. Almost without exception,

these instances were during or close to final examina-

tion week or at other times of considerable tension.

Seventy-four, or fifty-six per cent, of these

freshman women found their own peer group the most

satisfactory with whom to discuss their problems. Even

though they were quite willing to state that they would

like to talk their problems over with older people,

they were inclined to excuse themselves with such

statements as: "I don't know my adviser well enough to
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talk to him," or "The housemother is busy and probably

would not understand anyway," or "My parents are too far

away, and I don't like to call home all of the time."

Thirty-two said that they talked over their problems

with their parents when they went home on week-ends or

other vacations, nine discussed their problems with their

teachers, seven with their boy friends, and eleven said

that they did not discuss them with anyone.

In answer to the question: Are you a church

mAmberl ninety-four replied "Yes" and thirty-nine "No."

Most of those who were not church members tried to offer

some explanation for not belonging, such as, "I planned

to join, but just hadn't," "I attend but do not belong,"

or "The church did not attract me in any way." Thirteen

said that they did not attend church at all, five attend-

ed only on holidays, fifty-six attended regularly, and

fifty-nine occasionally. The reason that was given for

not attending was almost unanimously: "I'm just too

sleepy on Sunday morning to get up and go -- I'd like to,

though." A number attended the church youth activities,

usually held in the evenings even though they did not

attend the Sunday morning church services.

Many of the women in the study said that they

attended church with their parents when they went home,

but did not attend church here. Their indifference to
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church activities may be a mild way of expressing their

revolt against their having been more or less forced to

go at home, or it may be that their understanding of

spiritual values has not been well enough developed at

their ages to be of any paramount importance in their

lives. The checklist questions about church membership

and attendance, even though they were not questions which

probed at all into their religious beliefs, seemed to be

the most annoying of all the questions in the checklist.

Many of these women returned again and again to discuss

the importance of religion in their lives, showing the

possibility of a lack of stability in their religious

thinking and their present failure to have formulated for

themselves any consistent concepts of spiritual values

but still showing that they were groping for something

worth while. The very fact that they were eager to dis-

cuss questions about religion with adults refutes the

fact the accusation that colleges are irreligious or

atheistic, The incompatibility of religious doctrines in

college does not necessarily mean that they are "godless."

Most of the women in the study answering the

question: What is your most perplexing Problee did so

with apparently little thought stating that they had no

serious problems but when asked to state some problem

selected one of the items on the checklist. Some of the
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women had serious problems concerning an anticipated

marriage and some had home problems of more than average

proportions but most of the women were normal college

women from good homes and the consideration of any serious

problems had never loomed too large on their horizons of

activities. The fiftynine who stated that they had no

problem may have meant that they had not yet recognized

any of their developmental problems as problematical in

nature. The twenty who were concerned about social rela-

tionships were women with personality problems of shyness,

or timidity; thirteen had academic problems which gave

them no small concern, twenty-one were concerned about

vocational plans for the future, three were concerned

about religious problems, and twelve had problems with

home situations and five were puzzled over problems con-

cerning marriage.

It may be that, at seventeen or eighteen years of

age, a person has not lived long enough to have thought

very carefully about her relationships to the world of

work, or to her fellowmen, or about her responsibilities

of her church, or community.

Seventy-two of the women in the study were hopeful

of the future and, when asked: "How does the future look

to you?" said, "I like it." Thirty-one were more

enthusiastic about it and said the equivalent of: "I can
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hardly wait." Twenty -two were more resigned or indiffer-

ent and said, "I guess it's O.K." There were only eight

who appeared to be embittered by the prospects of the

future, and said: "This war scares me, a life isn't

worth much."

To the question: "What are your general aims in

life?" eighty-one said that their major aim was to be

married and to have a happy home. Seventeen wanted to

find happiness, which may have meant the same as wanting

to be married and have a happy home, fourteen aimed to be

of some help to other people who needed help, nine wanted

to live a full life, and twelve wanted to be a success at

whatever they did.

The answers to these questions ooncerning church

attendance, the future, and general aims in life seem to

the writer to present the most serious problems the

checklist revealed. Again one wonders whether or not

seventeen or eighteen years of age is too young to ex-

pect women to have developed worth while or long-range

goals. The particular situation regarding the college

freshman woman student, who is away from home and from

home controls for the first time, who finds the break-

ing of rules an irresistible adventure, who finds she

can now experiment in previously forbidden fields, and

who may even place a rather high value on "sophistication"
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may lead one to think that both the home and the schools

have inadequately or illogically presented the larger

goals of a consistent philosophy of life to the youth in

their care.

It is very possible that our pattern of education

has shifted emphasis from the development of moral and

spiritual values to emphases on the measurement of aca-

demic goals, or to the measurement of abnormal conduct,

or to provide for adequate vocational guidance, or to

care for the physical health of youth. Perhaps we can

say, "These ought ye to have done and not to leave the

other undone,"

The lack of aim in life other than to be married

and have a happy home coupled with the fact that most

of the women in the study were not interested in

religious habits enough to attend church services "on

their own" points to the conclusion that their atti-

tudes and thinking may be a reflection of the opinions

of their parents, and a significant lack of careful

consideration was apparent in the responses to these

three questions.

It seemed to the writer, who interviewed all of

these freshman women and spent many hours with them in

informal conversations, that many factors influenced

their attitudes toward life in general. In the first
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place, these women wanted to find something in religion.

They were annoyed by having to admit that they did not

attend church, and yet most of them failed to see that

the church was helping them solve their problems and

their failure sometimes took the form of cynicism or

hostility. It may be that as they become adults they

will find values in religion which they do not now see.

In the second place, most of these women had

caught the idea that whatever they did vocationally it

would be in terms of what their husbands would do. Their

life work is to become a wife and mother and few of them

looked on a scholarly or a business career as having

real merit. To be a wife is indeed a worthy objective

but, it seems to the writer, that these freshman women

also need an orientation to that role which does not

belittle the home as a place worthy of the best that they

can give to it. As en example, one of the women with

more than average insight was disturbed by her ambitions

because she wanted to become a psychiatric social worker

even if she married; she wondered if marriage would

interfere with her vocational ambitions. She said, "All

the other girls think I'm unwise, and now even my ad-

viser says that I better give it a very thorough con-

sideration before I study more psychology," The majority

of the women in the study wanted to marry, and their
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occupations were regarded merely as stopgaps. It was,

therefore, more difficult for them to have a sustained in-

terest in their life work than it was for their male

contemporaries.

In the third place, there seemed to be a kind of

naivete among the women in finding a meaning to their

lives at all, or their potential contributions to society.

It may well be that freshman women of this age have not

yet had sufficient opportunity to make choices of their

own to enable them to do it with assurance. They are en-

couraged to "make good grades," to "be careful with money,"

to "be friendly with nice people," and to "watch their

health habits," but many of them have never made an

important decision either in the use of study time; the

use of money; the selection of friends; the selection

of clothes, or of food; or the more important long range

goals. One woman, when asked what she thought the

biggest problems of college freshman women were, said:

"There are so many distractions, and you are on your own,

that you don't always put in as much time studying as

you think you should. You also worry about spending too

much money, and you wonder how long dad is going to keep

on putting money in the bank for you to write checks on.

Letters from home, too, asking if you are getting enough

sleep and eating enough balanced meals, etc., make you
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feel like a baby and you wish that your parents would

realize that you are grown up. And that's your greatest

problem: to really grow up so people will know that you

are." It may well be that at least three or four years

before a girl attends college she should be allowed to

"really grow up" by being trusted to make more momentous

decisions of her own. She should be taught how to think

for herself, not what to think, so that she can face her

life olear-eyed and unafraid. It is possible that

American society requires many decisions to be made by

its youth and that the parents and the schools who are

aware of this attempt too close supervision of their

young people -- especially the girls.

To summarize the section on health and attitudes,

it is possible to say that the freshman college women in

this study: (a) have a history of above average health,

(b) were not opposed to drinking but most of them were

opposed to drunkeness, (a) discussed their problems with

their friends rather than with their teachers, advisers,

and housemothers, (d) were church members (70 per cent)

but did not attend church regularly, (e) thought that

they had no serious problems to decide, (f) thought that

the future looked good and most of them were not

indifferent or embittered, and (g) planned to be married

at some future time and have a happy home life.
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Dating, Marriage, and Sex Instruction

All of the women in the study looked upon dating as

something very desirable. Even those who refused "to date,

admitted that they wanted to do so, but were afraid to

accept "a fellow's invitation" because they had never

dated in college before and were uneasy concerning the

ridicule which might come to them if they were known as

novices among their peer group. The term "date" was con-

fusing in the ways in which it was used. It could mean

a fifteen-minute "coke date," or it could mean a dinner

engagement, a dance, or a movie. It could even mean the

escort, himself. Most of the women did not consider a

"coke date" as a real date and, for the purposes of

clarity, it is not so considered in this study. Forty-

two of these young women said that they had an average

of no more than one date a week. Fifty-nine had no

more than two dates a week and those on week-ends,

sixteen said that they averaged three dates a week, and

seven claimed to have four. Only nine said that they

did not date in college at all. Of these, two were en-

gaged to men in the Armed Forces, and planned to be

married during the following summer. There were, then,

only seven of the 133 who admitted that they "had never

been out on a date" while they had been at the college.
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Ten of the group said that they planned to be

married during the current calendar year. Three said

that they planned marriage in the next year; 119 planned

to be married at some future time but had no definite

plans in the offing; and one was an alleged "oareer

girl" with no anticipated plans for marriage.

Eighty-three of these women were not "going steady,"

meaning that they were free to accept dates with whomever

they pleased. Thirty-eight considered themselves to be

"steady" girl friends, and four were "pinned." The term

"pinned" has various meanings among the campus couples,

but it is generally understood to mean that a woman will

wear a fraternity or similar pin and that the boy who

owns the pin plans to ask her to marry him if their

friendship continues. There are no promises on either

side, however. Eight of the group claimed they were

definitely engaged, although ten said that they planned

to be married during the year, and three planned

marriage during the following year.

Of course, this information was correct only at

the time of the interviews. "Pinning" and "engaging"

and "break-ups" went on not only during the autumn

quarter but the two quarters following as well. Many

of the freshman women, if not all of them, considered

it the hallmark of achievement to be known as the
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fiancees of fraternity man, to wear their pins, or even

to be identified more or less as their "steadies."

To the questions What is delaying your marriage?

sixty-three said there was no delay beyond their own

plans for themselves; sixty admitted that there had been

no suitable opportunity; six blamed the finances of the

young man in whom they were interested; and four consider-

ed the Armed Forces as the cause of their delayed

marriage. It is very possible that the Armed Forces have

a greater influence on the woman's plans for marriage than

the answers to this question shows. It became evident

very early in the school year that the impact of the men

being called into the Armed Forces was important in the

thinking and the attitudes of these freshman women. The

college men students often said that their plans must be

kept vague because they were uncertain about their

futures, and the women found themselves accepting this

attitude toward marriage or tending to become so worried

as to assume the attitude that marriage must be achieved

even without adequate regard for suitability or

consequence.

College youth are marrying at an earlier age than

they did during previous college generations (49, p.1).

It follows that assistance in problems involved in the

establishment of a home should be given very early in
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theirAcollege careers -- or even before.

Sixty-seven of these women in the study believed

that they had many men friends among the college students.

Fifty-eight said that they were fairly well acquainted

with campus men students, six admitted that they had few

friends among the men on the campus, and two stated that

they had no friends among this latter group. The writer

questions the value of much of this information inasmuch

as there seemed to be a considerable effort on the part

of young people to place themselves in as favorable a

light as possible about their social adjustments and

popularity, Many more of these women had made for them-

selves practically no social contacts among the college

men students than these data would indicate. Oregon

State College has more men students than women so that

one would conclude that these women all had opportunity

to participate in social functions if they wished it.

Some of them were indeed naive and unskilled in social

relations. The fact that quite a few of the young men

sought the friendships of non-college employed girls,

such as physicians' or dentists' receptionists, nurses,

telephone operators, or stenographers, had its influence

on the thinking of some of these freshman women and

influenced them toward leaving college to learn a voca-

tion which seemed to them to offer better opportunities
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for marriage than a college degree offered -- and sooner.

To the question: What do you think is the most im-

portant item to consider in a happy marriage? eighty-

eight responded that an understanding of each other was

the most important, nineteen thought that religion was of

paramount importance, four thought that sex attraction

was most important, three felt that money would make for

happiness in marriage, one thought that health was most

valuable, and eighteen thought that personality was more

important than anything else in home relationships.

There was some confusion as to the items "understanding"

and "personality" inasmuch as they seemed to overlap in

meaning in the minds of the woman in the study. These

two items were confused because most of the women felt it

was necessary to make certain personal adjustments in

any kind of marriage situation and the personality of

either mate would play an important role in this

adjustment.

The freshman women stated that they wanted large

families though most of them cane from families of not

more than two or three children. Two of these women

said that they wanted one child only, seventeen said

that they wanted two children, twenty-five three child-

ren, thirty-three four children, eighteen five children,

twenty-three six children, and fifteen either had given
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the matter no consideration or wanted no children at all.

Only two of these were hesitant about stating that they

wanted ohildren at all.

To the question: Bow did you receive the major

portion of your sex instruction? the following answers

were givens fifty-seven had their principal sex instruc-

tion from their mothers or, occasionally, both parents;

fifty-five had learned as much as they knew from their

peer group; twenty had received the major portion of

their sex knowledge at school, and one had received it

from a physician. Eleven of the fifty-seven women who

were told about sex adjustments by their mothers believed

that their information was not adequate to help them

understand sex problems, while forty-two thought that

their parents had been very frank and forthright in their

discussion of sex problems and they further stated that

they would feel perfectly at ease in talking any sex

problem over with their parents should they wish to do

so. Your thought that their parents had answered all

of their questions, but had gone no further and that

there were sex adjustments which they did not yet under-

stand. Of the forty-two who thought their parents had

been frank, forthright, and permissive in their dis-

cussions of sex problems, all were women who would be

classified as sooially well adjusted. All, except two,
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who were engaged, stated that they had many friends among

the men college students. The data suggest that the

woman who is brought to an intelligent understanding of

sex:problems has an advantage in her adjustments to

college campus life.

Of the twenty who had received moat of their sex

information in classes in school, six stated that the

information was not adequate because it was given by

unmarried women teachers who appeared to be embarrassed

when any sex topic was discussed. As a result, they did

not feel at liberty either to ask questions nor to pro-

long the discussion. Sex instruction was just a topic

about which "nice people did not talk." Twelve, however,

spoke very highly of their classroom instruction in sex

attitudes. They not only believed that they had ade-

quate knowledge but had developed wholesome attitudes

toward the subject.

Seventeen of the women who obtained most of their

information about sex from their peers felt that their

knowledge of the subject was limited and that they would

need either to "take a olass in college about sex" or

"read some books" before they had an adequate understand-

ing of sex problems, Thirty-eight were quite satisfied

with their information and, even though they did not

discuss the problem of sex adjustment with their parents,
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they were convinced that their information -- most of

which was obtained in "bull sessions" -- was satisfactor-

ily complete. Most of these women stated that they would

like to talk sex matters over with their mothers but that

their mothers became embarrassed and could not express

themselves very well on the subject.

There were, then, thirty-four who were not satis-

fied with their information or thought that they were not

yet well enough informed on sex. The facts of sex, birth,

and love-making seemed more mysterious than natural and

several of the freshman women confessed a fear of child-

birth more than anything else they knew. It is very

possible that the thoughts of a home, a husband, and

children actually frightened them. Guilt feelings,

secrecy, ignorance, and faulty speculation seemed to

make these women less well-adjusted than others in the

group or than they themselves might have been had they

had the good fortune to have parents or teachers who

could help them faoe these adjustments realistically.

Their knowledge of sex came by bits from peer gossip,

accidental information, and the reading of "concealed"

books.

It cannot be deduced from this that knowledge of

sex would be any kind of a guarantee against undesir-

able conduct or attitudes. On the other hand, a natural,
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frank discussion of sex: problems would save them from

shook or from thinking there were something deeply

mystifying in it all. It might even prepare them to

evaluate more critically the glamorous and unreal love-

making in the movies and on the radio. A quiet accept-

ance of the physical facts of life at an early age would

give a woman the advantage of being able to accept her

social role more satisfactorily.

To the question: Has any school you ever attended

given sex instruction and was it of any value? thirty-

seven freshman women stated that they had never received

any sex instruction in school, while ninety-six had. Of

the ninety-six who had received some sex instruction in

school, eighty-four believed that it was of considerable

value and twelve doubted that it had any worth at all.

One hundred and nine of these woman thought that

sex instruction should be given in the home and that the

parents should talk over sex problems with their child-

ren at an early age. Twenty -two preferred sex instruc-

tion being taught in school "where they have more up-to-

date knowledge" on the subject, and two thought that they

preferred to have a doctor explain it to them.

To summarize the section of the checklist entitled

"Dating, Marriage, and Sex Instruction", it is possible

to say that: (a) ninety-three per cent of the women in
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the study had fairly well developed heterosexual social

attitudes; (b) practically one hundred per cent of the

woman in the study planned to be married and this was

believed by them to be desirable for success in life even

though their plans for marriage were still at the fantasy

level; (o) to be dated and to be seen with campus men

students was a mark of social acceptance; (d) induction

into the Armed Forces influences the thinking and

attitudes of college freshman women as well as that of

the oollege men; (e) about eight per cent of the women

considered the most important item in a happy marriage

to be personal understanding; (f) two-thirds of the group

wanted large families of three or more children even

though they were members of small family groups; (g)

about as many obtained sex information from their peers

as from their parents and found it to be about as satis-

factory, and (h) most of the women who had sex instruc-

tion in school believed it to be of value to them.

Leisure Time and Recreation

One hundred and fourteen of the women in the study

had a hobby and nineteen had no hobbies. Thirty-five of

the one hundred and fourteen said their hobbies were

sewing, knitting, or certain kinds of housework, such as

cooking or baking. Thirty-two said their hobbies were
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sports, such as skiing, skating, horseback riding, swim-

ming, and tennis; eleven preferred reading to any other

hobby, twenty-three said that music, inoluding the

collecting of phonograph records, was their choice; five

said dancing was their hobby, and seven thought that the

care of animals, such as horses, dogs, and other farm

animals gave them the most satisfaction. It is very

possible that these women are too young to have accomplish-

ed much with hobbies. It is also possible that a greater

interest in hobbies of a worth while sort could have been

a valuable addition to their recreational interests.

One hundred and twenty-six thought that there were

adequate facilities on the Oregon State College campus

for recreation if the students would only use them.

Seven were disappointed in the campus facilities and said

there was nothing to do evenings or on week-ends unless

they went to the downtown commercial recreation area or

to their home towns.

Twenty-five of these women had been leaders in

various student organizations in high school. Twenty-

eight had held offices, but were not very skilled as

leaders; and eleven said that they had belonged to a

high school club but had held no office in it. Many of

the women came from small high schools in which there

were no honor societies or clubs, and, therefore, it is
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probably unfair to evaluate their out of school aotivi-

ties on the basis of these data.

Eighty-three of these women had been pledged to a

sorority and planned "to live in" next year. Twenty-

five did not plan to affiliate with sororities but were

joining various other campus organizations, and two had

joined church clubs. Twenty-three planned not to join

any kind of campus group, as these women did not plan

to remain in college longer than one year -- if that long.

There were, therefore, fifty woman in this study

who did not affiliate with a sorority on the Oregon State

College campus this year. A survey of the reasons they

gave for not joining a "Greek" living group revealed the

following: (a) there were four who did not choose to

"rush" or "pledge" because they did not believe in

sororities, (b) there were three who were Oriental woman

and could not because of regulations of the national

organization, (a) there were five who dropped out of school

at the close of the winter quarter, (d) there were thirty

who either did not or could not pledge because of low

scholastic, averages or because they planned to be in

college just one year, or because of personality problems

whioh appeared to militate against their being chosen,

and (e) eleven who were elected to a Waldo Hall office

for the 1953-1954 academic year and were not permitted to



94

"rush" or show any interest in "rushing" activities until

the last quarter of their term of office. (There is a

regulation in the Waldo Hall that all hail offices must

be held by college women who are independents.) There was

a strong sentiment in favor of women being elected as

hall officers or being appointed as counselors so that

many of them gave up any chances of affiliation with a

sorority Just to have the honor of running for an office

in the hall.

On the Oregon State College ca pus there exists

a moat wholesome attitude concerning "Greek" organiza-

tion. "Independents" are just as popular in campus

functions as the "Greeks" and often have won important

eleotions to office -- the student body president during

the academic year in which this study was made was not a

fraternity man and many of the women on the Student

Council and on the Barometer staff (student newspaper)

were not sorority members. Thus, it may be seen that

not to be "pledged to a house" does not carry with it the

stigma that it does on some oollege and university

campuses.

When the 133 freshman women in this study were

asked how they spent their free time, seventeen of them

said that they spent their free time reading, sixteen

spent their free time on their hobbies, eight spent it
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studying, and six said their free time was spent in having

fun -- tennis or other games.

Seventy said that they spent most of their time

when they were not studying and doing necessary work in

their rooms "just talking to my friends." Many hours

were no doubt spent in talking to a girl friend, a boy

friend, in small groups, and in larger organizations. The

writer was frequently invited to join some of these "bull

sessions" in the late evenings in the woman's rooms and

found them stimulating as well as enjoyable. They usually

sat around in the room in a circle, sometimes drinking

coffee or nibbling on a piece of food, discussing a whole

variety of topics of interest to them. Some of them had

just returned from a "coke dates" others had been to the

library, others had gone to a "show" and "got in just as

the girl was locking the door," and there were others,

indeed, who had spent the evening studying quietly in

their room; but here they were all together comparing

notes of the day that had ended -- a gay lot, and yet

serious-minded at times. They talked about their

friends and what they did, their teachers and how they

taught, their ideals and what they were, their religion

or lack of it, and sex and "why weren't we who were

Older more frank with them?" They talked about love and

a family and their boy friends in the Armed Services,
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about their homes and what their mothers would say, "if

she knew how much smoking we did," and they talked about

their studies and what they had learned in classes.

Here, to be sure, were a portion of the 133 women

in this study talking and telling what they really

thought about life and its problems. These were the

things they really worried about and longed to talk about

and could trust their confidences only with their own

contemporaries.

To summarize the portion of the checklist on

"Leisure Time and Recreation," it is possible to say that

the freshman college woman students in this study: (a)

had hobbies of knitting, sewing, cooking, horseback riding,

sw5mming, tennis, reading, dancing, music, and the care

of animals; only fifteen per cent stated that they had no

hobby, (b) almost all of them, were satisfied with the re-

creational facilities on the Oregon State College campus,

(o) almost two-thirds of the group had affiliated with a

sorority on the campus, and (d) over half (70) spent

their free time just talking.

After each interview with the women in the study

an appraisal was made of their general appearance, conger-

rational ability and attitude during the interview. The

tabulation of these data will be found in Appendix A.
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Supplemental Information from Standardized Tests

Three standardized measuring instruments were chos-

en by the writer to supplement the interview checklist

and the personal interviews and anecdotes with this group

of 133 college freshman women students. These were: The

American Council on Education Psychological Examination

for High School Seniors and College Entrants (A.C.E.),

the Guilford-Martin Inventory of Factors G-A-WI-N

(abridged edition), and the Heston Personal Adjustment

Inventory.

In any study of college or university students,

one of the first bits of information desired is the rela-

tive ability of the individuals and the group in

scholastic aptitude. If an individual is far enough be-

low the mean in this ability, his chances for remaining

in the institution as a successful student are scant al-

though there are sufficient exceptions to this rule in

which unusual industry is employed to offset the lesser

ability to make the study of this subject intriguing.

If an individual is considerably far above the mean in

scholastic ability, the extent and the manner in which

he can be brought to the use of this extra ability is

also an intriguing study.

The whole field of personality inventories was

surveyed by this writer before the Heston and the



98

Guilford-Martin Inventories were selected for use. Any

of a large number of inventories might have been select-

ed, and would probably have served as well; but the two

chosen were satisfactorily standardized, and were

readily administered, scored, and interpreted, In addi-

tion, the Guilford-Martin has norms for college and

university students; and the Heston Inventory has norms

for freshman women, whereas many of the other inventor-

ies do not yet have such norms available. Some of the

inventories were not ohosen beoause of their length and

because it was important not to consume too much of the

time of the freshman women or to give them the feeling

that they were being unduly measured.

The results for these 133 women were obtained from

the office of the registrar from the tabulations of the

results of this test given to all entering students dur-

ing "Freshman Week" or "Orientation Week" in the autmn

of 1952. The mean American Council on Education Psychol-

ogical Examination score for these women is 101 score-

points, which lies in the sixth docile of the Oregon

State College norms for the 1952 administration of this

examination. These women are very slightly above the

average of their freshman contemporaries. The standard

deviation of these 133 scores is 25 score-points, making

the range of the average or normal group among these
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woman extend from 76 score-points -- which lies in the

second docile to and including 127 score-points which

lies in the eighth &mile for this entering class. The

range of score-points for this group of women extends

from 30 to 156 score-points or from the first or lowest

deolle into the tenth or highest deoile for their fresh-

man class. The mean raw score for the entire freshman

class is 100.5 score-points. These 133 young women

furnished a good cross-section of the entering freshman

class at Oregon State College in 1952 but were slightly

superior to the latter group.

On the Guilford-Martin Inventory, the results ob-

tained by these 133 freshman women are given below: On

the "0-Factor," or the general pressure for overt activ-

ity, the mean score for these women is 13; the standard

deviation among these scores is 4.64 or 5; the range of

the average scores here extends from 7 to 17 score-

points; and the range of scorer - points for the entire

group is 24, from 1 to 24 score - points, inclusive., The

mean score among the scores in the standard norms for

this factor is 12.5 score-points. The standard devia-

tion for this factor in the standardized norms is

approximately 5; the range of the average or a normal

group in the norms extends, approximately, from 7.5 to

and including 17.5; and the total range of the scores in
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the standard norms extends from 2 to 24, inclusive. It

may, thus, be seen that the scores of those 133 college

freshman women conform very closely in all ways to the

norms and that these women have the usual amount of

energy and drive, and quickness of movement for youth.

An extremely low score in this "O-Faotor" may indicate

a hypothyroid condition, whereas an extrenely high score

may indicate a manic condition.

On the "A-Factor" of the Guilford-Martin Inventory,

or the traits of leadership and dominance as opposed to

submissiveness and social passiveness, the mean score

for these 133 women is 18 score-points; the standard

deviation among their scores is 6; the range of their

scores in the average or normal group extends from 12 to

24, inclusive; and the range of the score-points for the

entire group is 31, or from 3 to 33 score-points. The

mean Boors among the scores in the standard norms is

approximately 20.5 score-points. The standard deviation

among score-points in the norms is approximately 7

score-points; the range of score-points for the normal

group in the norms extends from, approximately, 13.5 to

27.5, inclusive; and the range of score-points within

the norms 2 to 36, or 34 score-points. The highest

possible score-points is 38. It may, thus, be seen

that the scores of these college freshman women students
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in the study conform very closely in all ways to the

norms and that these girls have the usual amount of

leadership and dominance -- or only very slightly less --

than is usual among young people of their ages, The

young woman who had the highest score in this group, how-

ever, showed no leadership among the entire group and

only a small amount within her small clique but had large

amounts of "determination,"

On the "M-Factor" of the Guilford-Martin Inventory,

measuring masculinity of attitudes as opposed to feminity,

the mean score for the 133 college freshman women in the

study is 15 score-points, their standard deviation is 5;

the range of their scores in the average or normal group

extends from 9,5 to 20.1, inclusive; and the range of the

score-points for the entire group is 27 or from 2 to 29,

inclusive. The mean score among the scores in the

standard norms is approximately 18.5 score-points. The

standard deviation among score-points in the norms is

approximately 7 score-points; the range of score-points

for the normal group in the norms extends from approxi-

mately 11.5 to 24.5, inclusive; and the range of score-

points within the norms extends from 2 to 30 or 28

score - points. The highest possible number of score-

points is 37. It may, thus, be seen that the scores of

these women in the study conform very closely in all ways
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to the norms and that these women have the usual amount

of masculinity and feminity with a slight emphasis on the

feminine side as measured by this instrument. The em-

phasis in favor of feminity may be due in part to their

immaturity and lack of positiveness.

On the "I-Factor" of the Guilford-Martin Inventory,

measuring self-confidence or lack of inferiority feelings,

the mean score for the 133 oollege freshman women in the

study is 33.7, their standard deviation is 8.2, the range

of their scores in the average or norm group extends from

25..5 to 42, inclusive, and the range of the score-points

is from 11 to 47 or 37, inclusive. The mean score among

the scores in the standard norms is 34 score-points.

The standard deviation in score-points in the norms is 10,

the range of score-points of the normal group in the

norms extends from approximately 24.5 to 41, inclusive,

and the range of snore- points extends from 5 to 50 or 45

score-points. The highest possible score is 49. It

may, thus, be aeon that the scores of these college

freshman women students in the study tend to show that

they have the average amount of self-confidence as

measured by this instrument.

On the "N- factor" of the Guilford-Martin Inven-

tory, measuring irritability and jitteriness as against

calmness and being unruffled, the mean score for these
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133 freshman women is 24.6 score-points; the standard de-

viation among their scores is 7.5, the range of their

scores in the average or normal group extends from 17 to

32, inclusive; and the range of score - points for the

entire group is 36, or from 7 to 43 score-points, inolu-

sive. The mean score among the scores in standard norms

is approximately 25.5 score-points. The standard devia-

tion among score-points in the norm group is approximately

8, the range of score-points for the normal group in the

norms extends from 17 to 33 or 17 score-points, inclusive.

The highest possible score on this factor is 42. It may,

thus, be seen that the scores of these college freshman

women students in the study conform very closely in all

ways to the norms and that these women have no more than

the usual amounts of tenseness or irritability.

These 133 college freshman women were divided in-

to three groups on eaoh of the factors of the Guilford-

Martin Inventory as follows: (a) the middle gro4P

including all of the cases within 1 standard deviation;

(b) those cases which lie above 1 standard deviation;

and (o) all the oases which lie below - 1 standard

deviation. The number of oases in each classification

for each factor of the Guilford-Martin Inventory is

shown in Table IN.
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RATINGS OF THE 133 OREGON STATE COLLEGE
FRESHMAN WOMEN ON THE

GUILFORD-MARTIN INVENTORY OF FACTORS

Rating

Above 4. 1 sigma

Between 4. 1 sigma

Below - 1 sigma
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18 28 20 10 20

102 82 97 97 94

13 23 16 26 19

On all the factors of the Guilford-Martin Inventory

the freshman women in the study were reasonably within

the range of scores as shown by the standard norm group.

Only in the "M-factor" did the mean differ as muoh as

four score-points from that of the norm group, which may

be partly accounted for by noting that the curve for the

norm group on the "M-factor" is a bimodal curve with a
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concentration of scores at either side of the mean.

In evaluating scores of the Heston Personal Ad-

justment Inventory there are three items which Heston

(24, p.17) states should be kept in mind: (a) the norms

are based on a so-called "normal" group and only the

lowest or highest two or three percentiles are "far

enough from the average to suggest possible serious ad-

justment difficulties," (b) the scores depend on what the

individual is willing to say about himself and it is

possible that the testes may choose answers which will

tend to flatter his score, (c) the omission of too many

items as well as the selection of unfavorable answers

will tend to lower all trait scores.

The Heston Inventory is divided into six scales,

each of which purports to measure a personality trait.

The first of these six is called "Analytical Thinking"

and is described in the manual of directions for the

inventory as follows (24, pp.14-15):

This scale which was originally labeled
"Intellectuality," parallels what has often
been termed "Thinking Introversion." Scores
on this scale are not synonymous with
intelligence; hencrlAnalytical Thinking"
has been selected as a more accurate
designation. A person high on "A" likes to
be intellectually independent, thinks for
himself, analyzes and theorizes a great deal,
enjoys solving problems, likes carefully
planned and detailed work, is persistent at
tasks, and is serious (as opposed to casual).
Low scores suggest an uncritical acceptance
of other's ideas, a willingness to avoid
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planning and thinking, and a dislike for
creative or intellectual activities. "A"
bears practically no relationship to any
other of the five scales; it is a very
independent measure.

On this particular scale the mean raw score of the 133

college freshman women in the study was found to be 22.18;

the standard deviation among their scores was found to

be 6.36; the range of their scores in the average or

normal group extends from 14.82 to 28.54; and the range

of the raw scores for the entire group is 31 or from 7

to 37, inclusive. The mean raw score for the norm group,

which consisted of 597 college freshman women from five

colleges, tested in 1947, was found to be 26. The range

of raw scores within the norms extends from 10 to 38 or

29 score-points. The highest possible score on this

scale is 38, Bauersohmidt and Kennedy (Heston, p.29)

found that the mean raw score on this scale with a

group of twenty oollege senior women, whom they

designate as non-leaders (as opposed to leaders) to be

23.2. It may, thus, be seen from these data that the

133 college freshman women in the study have the usual

amounts of intellectual independence as measured by

this instrument when their scores are compared with the

scores of the norm group and the scores of the twenty

college senior non-leaders in the study of Bauersohmidt

and Kennedy.
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Hsston's Inventory has a scale that tests for

sociability which refers to the characteristics of being

agreeable and friendly with other individuals and the

inclination to seek the company of others. Heston

states (24, p.15):

High scores on this test indicate extro-
version in the social sense. A person with
a high "8" score is more interested in
people than in things, he makes friends
easily, converses readily and freely,
feels he is a "lively" individual, enjoys
social mixing and frequently takes the lead
in social participations The low person is
self-conscious, shy, and socially timid,
has only a limited number of friends and
seeks the background on social occasions.
He is the "introvert" who is lacking in
social skills and/or inclinations. "8" is
more nearly related to "C" than to any of
the other scales. It is least related to "A."

On this particular scale the mean raw score of the 133

college freshman women in the study was found to be

27.91; the standard deviation among their scores was

found to be 807; the range of their scores in the aver-

age or normal group extends from 18.5 to 36.3; and the

range of the raw scores for the entire group is 37 or

from 4 to 40, inclusive. The mean raw score for the

norm group which consisted of 597 college freshman

woman from five colleges, tested in 1947, was found to

be 27.5. The range of raw scores within the norms

extends from 7 to 40 or 33 score-points. The highest

possible score on this scale is 40. Bauerschmidt and
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Kennedy (24, p.29) found that the mean raw score on this

scale with a group of twenty college senior women, whom

they designate as non-leaders (as opposed to leaders)

to be 28.5. It may, thus, be seen from these data that

the 133 college freshman women in the study have the

usual amounts of sociability as measured by this instru-

ment when their scores are compared with the scores of

the norm group and the scores of the twenty college

senior women non-leaders in the study of Bauerschmidt

and Kennedy.

Emotional stability is measured on Heaton's in-

ventory on what he calls the "E" scale. It is described

in his manual of directions thus (24, p,15):

High scores on this "E" scale typify persons
who can remain in stable and uniform spirits,
are not subject to apprehensive fears or
worries, are not easily upset or frustrated,
can relax and avoid tension, and see life in
reality rather than through daydreams and
uneasy retrospection. People low on "E" are
easily disrupted by minor crises, are
readily embarrassed, often feel tired and
listless, are too impulsive and jittery,
frequently feel thwarted and suffer often
from tension, worry, and uneasiness. Ex-
tremely low scores may indicate the traditional
"neurotic."

On this particular scale the mean raw score of the 133

college freshman women was found to be 26,6; the

standard deviation among their scores was found to be

7.11; the range of their scores in the average or

normal group extends from 19.5 to 33.7; and the range
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of the scores for the entire group is 32 or from 10 to

41, inclusive. The mean raw score for the norm group,

which consisted of 597 college freshman women from five

colleges, tested in 1947, was found to be 26.5. The

range of raw scores within the norms extends from 7 to

41, or 34 score-points. The highest possible score on

this scale is 41. Bauerschmidt and Kennedy (24, p.29)

found that the mean raw score on this scale with a group

of twenty college senior women, whom they designate as

non-leaders (as opposed to leaders) to be 24.0. It may,

thus, be seen from these data that the 133 college fresh-

man women in this study have the usual amounts of

emotional stability which should accompany youth their

age as measured by this instrument when their scores are

compared with the scores of the norm group and the scores

of the twenty college senior women non-leaders in the

study of Bauerschmidt and Kennedy.

The Heston "C" scale purports to measure the amount

of confidence an individual has in his own ability. In

describing this scale Heston (24, p.16) states:

Persons scoring high on "C" make decisions
readily, feel sure of the value of their
own judgment, adjust easily to new or
difficult situations, feel they enjoy the
approval and favor of their associates,
face the present and future optimistically
rather than linger regretfully over the
past, lack inferiority feelings, and are
not dissatisfied with their physique and
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appearance... People low on "C" distrust
their ability, cannot make decisions satis-
factorily, and display the traditional
"inferiority complex."

On this particular scale the mean raw score of the 133

college freshman women in the study was found to be 25.4;

the standard deviation among their scores was found to

be 8.19; the range of their scores in the average or

normal group extends from 17.21 to 33.59; and the range

of the raw scores for the entire group is 37 or from 7

to 43, inclusive. The mean raw score for the norm group,

which consisted of 597 college freshman women from five

colleges, tested in 1947, was found to be 24.5. The

range of the raw scores within the norms extends from 7

to 39 or 32 score-points. The highest possible score on

this scale is 39. Bauersohmidt and Kennedy (24, p.29)

found that the mean raw score with a group of twenty

college senior women, whom they designate as non-leaders

(as opposed to leaders) to be 24.7. It may, thus, be

seen from these data that the 133 college freshman

women in the study have the usual amounts of self-

confidence as measured by this instrument when their

scores are compared with the scores of the norm group

and the scores of the twenty college senior women non-

leaders in the study of Bauersohmidt and Kennedy.

Personal relations are measured on Heston's



Inventory on what he calls the "P" scale. A scale which

purports to measure how well an individual gets along

with other individuals, It is described in his manual of

directions thus (24, p.16):

High scores on "P" indicate two basic
attitudes: (1) feeling that other people
are trustworthy and congenial and (2)
ability to refrain from annoyance and
irritation at others' behavior. Thus one
who is high on "P" does not feel slighted
by others, does not feel they misunderstand
him or oast him in an interior role, is not
too critical of others, does not lose
patience readily, and is not angered too
frequently or too easily. He can see things
fairly and impersonally. Persons low on
this scale are touchy, suspicious, and easily
irked by other people. A very low score might
be partially indicative of "paranoid" trends.
Caution is needed in the interpretation of
an individual's wP" score, because it has
the lowest reliability (.80) of any of the
six scales.

On this particular scale the mean raw score of the 133

aollege freshman women in the study was found to be

27.05; the standard deviation among their scores was

found to be 5.43; the range of their scores in the aver

age or normal group extends from 21.62 to 35.48; and the

range of raw scores for the entire group is 34 or from 7

to 40, inclusive. The mean raw score for the norm group,

which consisted of 597 college freshman women from five

colleges, tested in 1947, was found to be 26. The range

of the raw scores within the norms extends from 10 to 37

or 27 score-points. The highest possible score on this
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scale is 40. Bauerschmidt and Kennedy (24, p.29) found

that the mean raw score with a group of twenty college

senior woman, whom they designate as non-leaders (as

opposed to leaders) to be 22.4. it may, thus, be seen

from these data that the 133 college freshman woman in

the study get along with others about as one would ex-

pect of the average freshman woman as measured by this

instrument when their scores are compared with the scores

of the norm group and the scores of the twenty college

senior women non-leaders in the study of Bauersohmidt and

Kennedy.

The Heston Inventory has an "H" scale which pur-

ports to measure the amount of satisfaction that an

individual has relative to his home. Heston described

this (24, pp.16-17) thus:

That a high "H" score denotes pleasant family
relations, an appreciation of desirable home
conditions, the respect, freedom from emotion-
breeding home conflicts, and a healthy re-
cognition of one's obligation to home and
family. At the low extreme, we find admis-
sions or complaints of such difficulties as
wishing for a different home, feeling that
enjoyment can be found only away from home,
conflicts with parents' ideas, family not
considerate, parents too strict, domineering,
or unsympathetic, or parents overly irritated
or emotional.

On this particular scale the mean raw score of the 133

college freshman women in the study was found to be 38.08;

the standard deviation among their scores was found to
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be 8.37; the range of their scores in the average or

normal group extends from 29.71 to 46.45; and the range

of soore-points for the entire group is 36 or from 15

to 50, inclusive. The mean raw score for the norm group,

which consisted of 597 college freshman women from five

colleges tested in 1947, was found to be 42. The range

of raw scores within the norms extends from 10 to 50 or

40 soore-points. The highest possible score on this

scale is 50. Bauerschmidt and Kennedy (24, p.29) found

that the mean raw score with a group of twenty college

senior women, whom they designate as non-leaders (as

opposed to leaders) to be 38.6. It may, thus, be seen

from these data that the 133 college freshman women in

the present study have the usual amounts of home satis-

factions as measured by this instrument when their

scores are compared with the scores of the norm group

and the scores of the twenty college senior women non-

leaders in the study of Bauersohmidt and Kennedy.

These 133 college freshman women were divided

into three groups on each of the scales of the Heston

Personal Adjustment Inventory as follows: (a) the

middle group including all of the oases which lie within

1 standard deviation; (b) those cases which lie above

f 1 standard deviation; and (o) those oases which lie

below -1 standard deviation. The number of oases in
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each classification for each scale of the Heston Inventory

is shown in Table IV:

TABLE IV

RATINGS OF THE 133 OREGON STATE COLLEGE
FRESHMAN WOMEN ON THE

HESTON PERSONAL ADJUSTMENT MENTOR"!

If art
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Rating A S B C P H

Above 1 sigma

Between . 1 sigma

Below -1 sigma

20 22 26 14 7

90 96 91 97 106

23 15 16 22 30

25

82

26

On all of the scales of the Heaton Inventory the

women in the study were reasonably within the range of

scores as shown by the freshman woman composing the norm

group.

A summation of the data on the scores of the 133

college freshman women in the study on the Heston

Inventory, the Guilford-Martin Inventory, the American
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Council on Education Psychological Examination, and other

entrance tests administered to the freshman during

"Orientation Week" is shown in Appendix E.

CASE SUMMARIES

The following material is presented: (a) to show

the completeness of the data available on each of the

freshman women in the study, (b) to give an accurate ac-

count of how the individuals in the study were classified,

and (o) to aid in understanding cases that are thought

to be typical of their respective types. Rather than to

record all of the data on the woman in the study, ten of

the most outstanding women in the group studied were

selected from the standpoint of their ability to relate

themselves to their situations satisfactorily, and

another ten were chosen to represent those who seemed

incapable of meeting the demands of a college first year

program. It is the data on these twenty women which

will be reviewed here. A more complete record of their

responses to the interview checklist and their test

scores is shown in Appendix B.

Certain changes have been made to preclude

identification but in no case have the basic data been

changed to do damage to the value of the material. In

order to protect the women who volunteered for the
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study, it is impossible to make a record here of their

personal feelings and ideas, although these data were

available to the writer.

Ten women were selected from the 133 in the study

who appeared to have made a better than average adjust-

ment to their environment. These ten were chosen using

the following scheme:

1. Those who lived in Waldo Hall during the
entire academic year,

2. Those who were highest on a list of
friends made for constructing a sociogram
in the hall,

3. Those who participated in hall activities
and aooepted responsibility for hall
functions,

4. Those who were rated highest by the
student advisers in the hall, and

5. Those who were rated highest on a
five point soale for hall relationships
b the housemother.

6. After the group had been soreened by
the above five steps, there were
thirteen girls left. The writer
eliminated two of them on the basis
of their age being higher than most
of the girls in the hall and one was
eliminated because of a serious
personal problem about which others
were not informed.

Another ten were selected from the 133 women in

the study who seemed to be unable to make the (average

adjustment to the) demands of a first year college

program. These ten were chosen as follows:
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1. Those who lived in Waldo Hall during
the entire academic year,

2. Those who did not accept any hall
responsibility or who did not participate
to any extent in hall functions,

Those who were lowest or were not chosen
at all by the girls in the hall for a
sociogram,

4. Those who were rated lowest by the student
advisers in the hall, and

5. Those who were rated lowest on a five
point goals in their hall relationships
by the housemother.

After the group had been screened by the
above five steps, there were fifteen
remaining. The writer eliminated five of
them as follows: three were dropped
because they were girls who, late in the
year, learned that college was serious
business and showed evidenoe of better
work; two were eliminated by taking out
the middle and last name in .a random
arrangement of the names.

The following shows a profile of the test scores,

in terms of T-scores, for each of the two groups of ten

freshman women. (See Appendix B for separate profiles

of each girl in the two groups.) The tests reported

will be: The Heston Personal Adjustment Inventory yield-

ing scores for (A) analytical thinking, (S) sociability,

(E) emotional stability, (C) self-confidence, (P) person-

al relations, and (H) home satisfactions. The Guilford-

Martin Inventory of Factors G-A-M-I-6 yielding scores

for (G) general pressure for overt activity,

(A) ascendancy-submission or leadership,
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(K) masculinity-feminity, (I) inferiority feelings, and

(N) nervousness. The tests given by Oregon State College

during "Orientation Week" yielding scores for American

Council on Education Psychological Examination, Co-

operative English Examination, Reading -- which is part

of the English examination, Cooperative Social Science

Examination, Cooperative Natural Science Examination, and

Cooperative Mathematics Examination. The last T-score on

the profile represents the cumulative grade point average

of each group for the entire year. A list of grades by

quarters is found in Appendix B for each woman in the two

groups.

Each woman was assigned a Greek letter. Those in

the top group, or the group which appeared to have been

able to have a very satisfactory school experience are

called Alpha, Beta, Gamma, Delta, Epsilon, Zeta, Eta,

Theta, Iota, and Kappa. The order of the names of the

women has no special meaning except that the top ten are

together and those apparently incapable of meeting the

demands of a first year college program are together in

order to be able to see the group as a whole. Those in

the bottom group are called Omicron, Pi, Rho, Sigma, Tau,

Upsilon, Phi, Chi, Psi, and Omega.
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The responses of the individual women to the interview

checklist is shown in Appendix Bl.

The average Tsisoore for the members of the group,

Alpha to Kappa on the personality inventories are all

well above the T-score of 30; whereas, the group

Omicron to Omega have all the scores below the fiftieth

T-soore except the score in "analytical thinking." The

lowest score (35) was made by the Omicron to Omega group

in "inferiority feelings." A low score on this factor

indicates a lack of confidence, feelings of inadequacy and

inferiority, and an under-evaluation of one's self. The

highest T-soore (63) was made by the Alpha to Omicron

group in the factor, "masoulinity-feminity." This is

described by Guilford as indicative of "masculinity of

emotional and temperamental make-up." On all eighteen

items shown on the profile the Alpha to Kappa group

scored higher than the Omicron to Omega group.

The T-soore for the Alpha to Epsilon group and

the T-soore for the Omicron to Omega group for the

English examination varied by only three T-score points,

the Reading and Natural Science Examination varied by

five T-soore points, the Social Science by six points,

the Mathematics by seven points, and the American Council

on Education Psychological. Examination of the two groups

Varied by ten T-soore points. On the personality
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inventories the variation is greater. The "analytical

thinking" scale varied by five points and the "G-factor"

varied by seven points, but all other items varied from

thirteen to twenty-one points (T-score points). The

differences between the two groups as measured by the

inventories is greater than the differences as measured

by the college entrance tests. Reference to page 183

in Appendix B will show that several of the women in the

group Omicron to Omega are better than average students and

one of them has the second highest scholastic average in

the entire list of the 133 women in the study. It appears

from these groups that success in the first year of

college depends as much on the individual's personal

characteristics as it does on his scores on the achieve-

ment and other entrance tests. In order to establish

this as a fact, however, more oases would need to be

studied.

Using the Pearson product-moment formula the co-

efficient of correlation between the grade point averages

and scores on the American Council on Education Psycho-

logical Examination was computed for both groups. For

the group Alpha to Kappa r equals .90 and for the group

Omicron to Omega r equals .30« This may mean that the

top group is working more nearly to its ability, as

measured by the American Council on Education
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Psychological Examination, or it may mean that the women

in the Omicron to Omega, as well as the Alpha to Epsilon

group were given grades they did not actually earn, or

it may mean that the accuracy of the test and the grades

are attacked. At any rate, it points up the need of

more careful planning of college activities for those

in the Omicron to Omega group.

The answers to the items in the interview check-

list for these two groups is recorded by individuals in

Appendix B. The following items of the interview check-

list show a significant difference at the .03 level:

"happiness in the home" -- very happy; "church attend-

ance" regularity of attendance; "membership in high

school clubs" leader; "enough money" -- yes. The

following items are not significant at the .05 level,

but the variation is large enough to merit attention:

size of home town, occupation of parent, reasons for

coming to college, use of time, attitude toward drinking,

quality of statements in "general aims in life," friends

among the college men students, sex instruction, sorority

membership, and scores on the American Council on Educa-

tion Psychological Examination.
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CASE SUWAAR/ES OF THE EIGHT WOMEN WHO DROPPED OUT
OF SCHOOL AT THE CLOSE OF THE WINTER QUARTER

At the close of the second quarter (winter quarter)

of the academic year there were eight women in the study

who dropped out of school for one reason or another,

These women are part of the 133 who had been interviewed

and had taken the inventories, and in order to get their

appraisal of their college experience were contacted and

asked to make this appraisal (see Appendix D for copy of

the questionnaire and the letter accompanying it).

Of the eight women upon whom data were collected,

four were from Portland, Oregon, and four were from

small Oregon towns. All but three of the women were

born in Oregon and the parents of all but one were

American born.

These eight women are probably not representative

of the freshman women who drop out of college at Oregon

State College but they do represent the drop-outs of

the present study. Many of those who discontinue

college during their freshman year do so during or at

the close of the autumn quarter. Those who dropped out

during the first quarter had to be eliminated from the

study because of lack of information on them, therefore

the eight who drop out during the winter quarter would

tend to represent a different group. In the hall in
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which the study was made there were approximately 200

college freshman women and there were about seventy drop-

outs during the year, most of which were during or at

the close of the first quarter of the academic year.

Another factor to keep in mind while interpreting

the data is that all eight of these women considered

dropping out of college at the end of the first quarter

but thought that they would "try it one more quarter to

see how it worked." It may be expected, therefore,

that they will represent those who even though they seem

not to "fit" into the scheme of things will try to

"stick-it-out."

During the month of July, 1953, the writer sent a

questionnaire (see Appendix D, p.186) to the eight woman

who dropped out of school at the close of the winter

quarter. One of the women had gone with her parents to

Europe and she could not be reached for this question-

naire, The questionnaire, then, will report the findings

from seven of the freshman woman who replied. In order

to give a more accurate account of the kind of responses

received, the following items from the questionnaire are

listed with separate evaluations:
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Why did you drop out of college during your freshman year?

Three of the women were married very soon after

they had terminated their college program and one plans

to be married in the near future. Three stated that they

had, dropped out of school because of financial problems.

No one said that she left school because of inability to

achieve scholastically, although an inspection of the

grades for this group reveals at least two women who

failed during both quarters to make a satisfactory grade

point average. Some of them said:

"I was home during the spring vacation and
I realized that my mother wasn't too happy.
She was still reliving the past and the
shock of my father's death. I thought that
if I stayed home awhile, she would be
happier -- and she is."

"I didn't like college itself but I liked
the people I met there, they were very
friendly."

Did your college courses help you at all?

Only two women thought that college had helped

them not at all. Others said in answer to this question:

"I was about to learn something about my
fields."

"They helped me to be a better person, and
they help me in my work as a homemaker."

"Everything I took probably helped broaden
my knowledge in some way although I can't
put down anything in particular."
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"lust the social life alone has taught me
how to be more at ease with, and, understand
people."

"It helped ma learn the value of money and
how to be more thrifty."

"It helped in my personality. The wide
variety of subjects foroed me to strengthen
many of my weak points such as fear of
physical education,"

Was anything you did at college helpful to you after you
left college?

All seven of the women answered this question in

the affirmative giving as helpful experiences the social

life, meeting people, how to study, value of money,

personality growth. Ths group as a whole felt that

college had definitely made a contribution to their

general information of how to get along with others.

Are you now working? It so, at what kind of a job?

Two of the women are not working and the other

five are working at jobs of bookkeeping, office work,

clerking in a store, typing, hospital work.

Where did you learn to do the lob at which you are now
work,'?

Of the five who are working, four stated that

they learned to do the particular job they have on the

job. Two stated that they learned to do the job in
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high school, Only one woman thought that any work she

had taken in college had actually helped her develop

skills while at work -- and this referred to a typing

class.

Did you have any everience in college which helped you
on your present job?

Five answered, "no" to this question, one said

that a textile course helped her work in the store as a

clerk, and another said that a course in typing in

college had been helpful in getting a Job.

Did you Dona der our college experience a waste of time,
or do you, thi k it was a wise fnvestmant?

All seven of the women said that it was a wise

investment. Some of the answers to this question are as

follows:

"I think it was a wise investment because I
always wanted to find out what it was like."

"An education is one of the most important
things in life k"

"I not only learned educational things, but
I learned how to live and work with others,"

"I couldn't help but learn something."

If u had a d= voter of our own would ou 'lan to
011 er o oo a ege .a o a oo ege

Regardless of what the questionnaire revealed up
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to this point, here is what seems to the writer to be one

of the most valuable items in the whole list. All of the

women wanted their daughters to go to college, and they

wanted them to go to "colleges like 0.S.C.," or "to one

of her own choice," or "to a coeducational state college."

Their reasons for wanting a daughter to go to college

are:

"It gives a woman a chance to compete with
men before she enters the business world."

"College would prepare her for life."

"Because I think that the social life is
valuable for her."

"It did me a lot of good to be away from home."

Even though these women felt that the college had

contributed very little to their vocational objectives,

yet it had given them a wider perspective and they look

back on their life at Oregon State College as something

very worth while, although they are not entirely clear

in what respect it was worth while.

Five of these women gave "personal reason" as

reason for coming to college, and only three of them

stated that they had come to learn a vocation. (See

Appendix D for other responses to the interview

checklist.)



129

SUMMARY

The problem of the present study is (1) to gather

and to organize data that will show the status of the

Oregon State College freshman women, (2) to examine the

problems which are common to them during the course of

the year's activities, and (3) to analyze the informa-

tion and determine their needs on the basis of the data

gathered.

There is need for the study because (1) the

numbers of adolescents who come to college are increas-

ing, (2) collage women have-felt-the impact of the

Selective Service Act and are dropping out of college to

be married at a faster rate than previous generations,

(3) there has been little research in the area of higher

education of women, and (4) the heaviest scholastic

mortality in colleges occurs in the freshman year.

The needs of the 133 college freshman women in

the study were determined on the basis of interview and

observation, tests were used as objective evidence of

social, emotional, and academic adjustment. The general

needs of American youth have been set up by various

national committees and commissions, it is the task of

the individual school to determine the specialized needs

of its students. It is these specialized needs with
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which this paper is concerned.

The typical woman entering college wants, first of

all, to be "regular," that is, not to appear as an oddity

to others. From her own high school days, she knows the

severity of the disapproval of the group toward one who

does not conform to group rules, which are not only

unwritten but are ever-changing. She wants to be popular,

to have friends, and to belong to some campus group or

groups. The "get acquainted affairs" and the sorority

"rushing activities" of the opening weeks of the college

year attest to the importance of social and personal

acceptance. To "succeed" in these, however, appearance,

hair style, clothes, mannerisms, slang, topics of con-

versation, persons known, and persons scorned, and many

other attitudes must be "right" in the estimations of

the others; but who these others are who "will count"

and what is "right" are problems that are as difficult

to answer as they are important to the girls who will

have to follow them. College freshman women do not have

the social position, money, or leadership ability to

establish these things for the freshman group and still

not incur the hostility of the older woman students --

who may also be severe in their judgments.



131

Description of the Sample

1. The average age of the 133 college freshman
women in the study was eighteen years and
one month. Their ages ranged from seventeen
years of age to twenty-one with about three-
fourths of the group eighteen years of age.

2, Approximately 40 per cent of the group are
from Portland, Oregon, 40 per cent are
from small Oregon towns, 11 per cent are
from out of state, and 9 per cent from
Oregon cities other than Portland.

Ninety-one per cent of the women in the
study (Iona from homes where the parents
own their own homes and only 9 per cent
live in rented houses or apartments.

The occupational status of the fathers of
these women shows that: 29 per cent of
them are in the professional and semi-
professional classification, 36 per cent
of them own their own business, 26 per Gent
of them are skilled and unskilled workers,
and 7 per cent are retired.

5. Fourteen per cent of the parents of the
women in the study had no more than an
eighth grade education, 40 per cent had
attended but had not gone beyond high
school 37 per cent had had some college
education, and 8 per cent had attended
other schools such as business or trade
schools,

6. The women in the study appear to be about
average in ability to do college work as
measured by their scores on the American
Council on Education Psychological
Examination, on the achievement tests
given during the first week of the
academic year, and on their personality
inventories administered during the time
the present study was conducted.

7. The scholastic record of the women as a
whole was half way between a "C" and a "B"
for the entire year.
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Summary of the Interview Checklist

The checklist ranged from items which turned out

to be valueless to very fruitful questions, but in spite

of this it proved to be a valuable instrument on which

to base the interviews, and it tended to establish the

reliability of the findings in the inventories.

1. Ninety-four per cent of the women rated
their homes as above average in happi-
ness at the time of the interview, and
yet fifty per cent of the women in the
study scored below average on the "home
satisfactions" scale of the Heston
Personal Adjustment Inventory.

2. Approximately half of the women stated
that they "did things together as a
family" when they were home.

3. Seventy-nine per cent of the parents
of the woman in the study are alive and
living together in the family home.
Twenty -one per cent are either divorced,
deceased, or separated temporarily.

4. Most of the women had a high degree of
vocational determination and they think
that college will help them live a
"fuller life."

*bet of them have had experience working
and earning money during the summer
vacation period and part -time during the
school year, so that they have been able
to supplement the family allowance by
their own money.

Almost all of the women said that they
had enough time for study but did not
use it to good advantage; there were
only a few of them who stated that they
used their time properly.
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7. The freshman college women in this study
have a history of above average health,
few of them have had any serious illness
and there were no serious illnesses
during the academic year in which the
study was made.

8. Most of the woman discussed their
problems with their peers rather than with
their teachers, advisers, and housemothers.

9. Seventy per cent of the women were church
members but did not attend church
regularly. Most of them, however, wanted
to discuss religious values and showed
evidence of thought in this respect.

10. Almost 100 per cent of the women planned
to be married at some future time and
thought that their main objective in
life is to have a happy home and a family.

11. Ninety-three per cent of the women had
fairly well developed heterosexual social
attitudes and dated about twice a week.
The few woman who had had no experience
"dating" prior to their admission to
college seemed clumsy in their social
skills.

12. About as many obtained sex information
from their peers as from their parents and
found it to be about as satisfactory.

130 The women who had learned to smoke in
high school and the woman who had
decided not to smoke at all seemed to
be better able to make their own
decisions than those who had learned
to smoke in college and "hoped that
their parents would not find out."

14. About two-thirds of the freshman women
in the study had affiliated with a
campus sorority and were active in
campus affairs.
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15. Most of the women spent less than five
dollars a week. There were only seventeen
who stated that they spent more than five
dollars a week for spending money.

16. Most of the women spent their "free time"
just talking to their friends in the
residence hall.

17. The problems and needs of each woman are
different from those of every other woman
in the study.

Summary of Information from standardized Tests

Both the Heston Personal Adjustment Inventory and

the Guilford-Martin Inventory of Factors G-A-M-I-N proved

to be valuable instruments for measuring some of the

personality factors of the freshman women in the study.

There were areas, however, in which the instruments

appeared to have measured a different factor of the

personality than that which it purports to measure.

1. On all of the scores of the Heston
the women as a whole were reasonably
within the range of scores for the
norm group which is composed entirely
of college freshman women.

2. On all of the scores of the Guilford-
Martin Inventory the women as a whole
were reasonably within the range of
scores for the norm group which was
composed of college women.

3. The "A" scale (analytical thinking)
of the Heston purports to measure
ability to be intellectually independent
and yet some women with low scores on
this scale seemed to do better
academically than those with high scores
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even though their psychological test
scores were also lower.

The "Whfactor" of the Guilford-Martin
appeared to be indicative of leadership
as much or more than the "A-factor."

Smeary* of the Study of Drop Oita

Eight of the women in the study dropped out of

college at the close of the winter quarter. These women

were contacted and asked to fill out a questionnaire

during July or tour months after college attendance.

Seven of them replied to the questionnaire, one was

traveling in Europe and could not be contacted.

1. Most of the drop-outs were women who
came to college just to "try-it-out."

2. Fifty per cent of them withdrew to be
married. The others withdrew because
of grades and finances.

Data in the study indicate that more
women with low scores on the American
Council on Education Psychological
Examination leave school for financial
and home problems than is true for
those with high scores.

Practically none of these women felt
that her college experience had
contributed to her vocational poten-
tialities but she evaluated her two
quarters in college as "very worth
while" although she was not entirely
clear in what respects it was worth
while*
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CONCLUSIONS

Needs whioh the study shows are common to most of

the 133 college freshman women in the study:

1. Need for help in the planning and use
of time.

2. Need for religious clarification to
help them get direction and meaning
to their lives.

Need for training in social relation-
ships, spending of money, and develop-
ment of attitudes on smoking and
drinking before college admission.

4. Need for feeling that they are an
integral part of the college program
very early in the school year.

Needs which the study shows are common to certain

groups of women in the study but probably not a common

need to all of them:

1. The need for special attention in the
planning of college programs was more
apparent among the freshman women with
low psyohologioal test scores beoause
in this group more of the drop-outs
occurred.

2. The need for special help in adjusting
to the college program was evinced by
the women who are average and above in
native endowment and yet show little
interest in academic achievement.

The need for special help in programming
the year's activities for the women whose
parents are among the skilled and unskill-
ed workers to help the women get those
experiences which will be the most
valuable to them.
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HEOOMMUDATIONS

The findings of the present study lead to the

following recommendations. A plan should be worked out

to provide for:

1. A closer relationship between the
freshman women who do not affiliate
with a sorority during the autumn
quarter and the junior and senior
College women students.

2. The implementation of evening discus-
sion groups for the freshman women
who do not affiliate with a sorority
in order to ascertain what their
problems are and to provide a means
to aid in their solution.

3. Freshman women whose records at the
beginning of the academic year show
that they are potential drop-outs
should be helped in planning their
program in order to select those
courses which will contribute to
their vocational skills as well as
their general "enjoyment of life
after college."

Parent education in order to inform
parents of the needs of college
freshman women which became apparent
in this study. The matter of
drinking, smoking, handling of money,
heterosexual relationships are
problems of young adults which should
be met before college admission.

In addition to the above general recommendations

for meeting the needs of the college freshman women at

Oregon State College, the following recommendations are

suggested for Waldo Hall. A plan should be wprked out
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to provide for:

1. Better facilities for the communication
of essential information between the
counselors of the Hall and the Health
Department of the College.

2. The use of one of the living rooms for
a library and the funds needed to
purchase books and magazines for the
use of the women of the Hall to aid in
encouraging a more academic atmosphere
as well as to provide a valuable way
to use "free time."

3. At least two graduate assistants in
Waldo Hall. One of the assistants
should live on the second or third
floor and one on the first floor. This
will make provision for more careful
supervision of the freshman women who
need advisement during the early part
of the year.

4. An expansion of the responsibilities
of the graduate assistant to include
more informal contacts with the women
of the Hall.

3. Student counselors who work closely
with the graduate assistant and with
the freshman women of the Hall in a
wellplanned overall program.
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The Interview Cheoklist

p



INTERVIEW CliECEI.IST

Name Home
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town -- city -- rural -- farm

Birthplace Birth date

Birthplace of mother

Age

Birthplace of father

HOME LIFE DATA

Marital status of parents: :

1- both alive, together 1:
2- both alive, not together 2:
3- mother deceased 3:
4- father deceased 4:
5- all others 5:

siblings:
Number of brothers and

sisters
Rome:
l- own home
2- rents home
3- apartment
4- with relatives

1:
2:
3:
4:

occupation ot head of house: :

1- retired 1:
2- professional 2:
3- semi-professional 3:
4- owns business 4:
5- skilled laborer 5:
6- unskilled laborer 6:
Degree of happiness in :

the homes :

1- very happy 1:
2- happy 2:
3- average 3:
4- unhappy 4:
5- very unhappy 5:

En. Gr.
Education of mother
1- elementary school 1 1
2- high school 2 2
3- college 3 3
4- business school 4 4
5- other 5 5

EdUoation of father
1- elementary school 1 1
2- high school 2 2
3- college 3 3
4- business school 4 4
5- other 5 5

bo your parents plan
activities for the
family as a whole?

1- usually
2- occasionally
3- never
4- other

trow much of the time
is your father or
mother away from
home:
1- father away
2- mother away
3- both away
4- both home

1
2
3
4

1
2
3
4



EDUCATIONAL AND VOCATIONAL STATUS AND PLANS

Why did you come to college?
1- economic reasons 1
2- professional reasons 2
3- social reasons 3
4- personal reasons 4
5- academic reasons 5
6- altruistic reasons 6

Do you teal that your educa-
tion will help you enjoy a
fuller life?
1- none
2- little

some
muo)i
at is your college maj

1- lower division
2- science
3., agriculture
4- business
5- education
6-, home economics

pharmacy

What is your choice of a
vocation?
1- homemaker
2- homemaker plus
3- career
- other
o you expect to work after

marriage? before marriage?
What do you really expect to
do?
1- after 1
2- before 2

3- other 3

Why did you select Ihfa major?
1

1
2
3

1
2
3
4
5
6
7

1
2
3
4

1- parents
2- friends
3- interest
4- finances
5- other
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:How much information do
: you have concerning the
: possibility of your
: future vocation?
: 1- little 1
: 2- some 2
: 3- much 3
4- other 4

: at kind of work Ao
: you like to do?
: 1- work alone
: 2- with people
: 3- research
: 4- with children

1
2
3
4

:5-- with things
: Have you ever held a
: job?
: 1- no 1
:2-part-time 2
: 3- mummers 3
: 4- full time 4
: 5- other 5
: What kind?
: How lone
Do you feel settled in

: your college surround-
: Jags?
: 1- no 1
2- yes 2

artly 3
: a phase of your
college experience

: concerns you most?
: 1- academic 1
: 2- social 2
: 3- extra class 3
4- financial 4: 5- other 5
Do you have enough time

: for study:
2 : 1- no 1
3 : 2- yes 2

4:
5 : Do you make good use of

: your time?



HEALTH AND ATTITUDES

Your present condition of
health ist
1- poor
2- fair
3.. good
4- excellent

MAye you eve
ill?
1- no
2- yes
Nature of illness?
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: What is your most per-
: plea problems

1 : 1- mak money 1
2 : 2- social life 2
3 : 3.. school program 3
4 : 4- religion 4

: 5- family 5
66- marriage

7- no problem 7
: 8- plans for future 8

been seriously : Row do you feel about
: the future?

What is your attitude
toward drinking?
1- opposed
2- not opposed, don't

drink
3.. drink
4- other

1 : 1- hopeful
2 : 2.. indifferent

: 3- embittered
: 4- enthusiastio

: What are your general
1 : aims in life?
2 :

3
4:

When you are worried and have :

problems to whom do you go?
1- parents 1 :

2- teaohers 2
3- minister 3 :

4- girl friend 4 :
5- boy friend :
6- no one 6 :

Are you a church member? .
.

1- no 1
2- yes 2 :

Do you attend Church?
1- do not attend 1 :

2- attend holidays 2 :

3- attend regularly 3 :

4- attend occasionally 4 :

Why don't you attend?



DATING, MARRIAGE, AND SEX INSTRUCTION

Are you going steady?
1- no
2- yes
3- pinned
4- engaged_

How many dates Ao you have
a meek?

Are you planning to marry?
1- this year 1
2- next year 2
3- indefinite 3
4- career girl 4
What is delaying your
marriage?
1- no delay 1 :

2- no opportunity 2 :

3- finances 3 :

4. family 4 :
5- health 5 :

6- armed services 6 :

be you have many frieias
among the opposite sex? :

1- many 1 :
2- some 2 :

3- few 3:
- none
ow many children do youBwantt :
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: How did you receive sex
1 : instruction?
2 : 1- home, parents 1
3 : 2- school 2
4 : 3- contemporaries 3

: 4- doctor 4
: 5- nurse 5

1 : 6.- church 6
2 : !as any school you ever
3 : attended given sex
4 : instruction?
5 1- no

: 2- yes

: Was it of any value?
1- no

Explain

:

What do you think is the most
important item to consider in :

a happy marriage? :

1- religion 1:
2- understanding 2:
3- sex attraction 3 :
4- money 4 :
5- health 5 :
6- personality 6:

1
2

1
2

Afire do you think a
person should receive
sex instruction?
1- home 1
2- school 2
3- church 3
4- doctor 4
Do you think that you
have sufficient informa-
tion about sex to fully
understand pregnancy and
birth control?
1- no 1
2- yes 2
3- other 3



MONEY, LEISURE TIME, AND RECREATION

Do you have hobbies?
1- no
2- yes

What are they?

Does Oregon State College
provide adequate facilities
for recreation?
1- no 1
2-yes 2
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: How much is your weekly
1 : income
2 : 1- 11000-45.00

2- 16000410.00
2.0. other

1
2
3

: If you work part time at
: college, how many hours
: do you work a week? And
what do you do?

3- wants 3

Di( you belong to any clubs
in high school?

: Row do you spend your
free time

1- one 1 : 1- talking to friends 1
2- two 2 : 2- reading 2

3- more 3 : 3- hobbies 3

4- held elective office 4 4- studying
5- leader of one 5 5- entertaining 5

: 6- other 6
Are you planning to Join any
college organization?
1- club 1
2- sorority 2

2., Ouroh group , 3
Do you have all the money you
need to spend?
1- no 1 :

2- yes 2 :

- other 3 :

What is the source of your
income?
1- parents 1
2- part -time work 2

3- money already earned 3
.

.

4- 4



EVALUATIONS BY INTERVIEWER

Appearance:

1- poor, slovenly
2 -- fair, careless

average, ordinary
4- good, neat, fair taste
5- superior, petite, svelte
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: Attitude during interview:

1: 1- timid, bashful
2: 2- self-conscious
3: 3- friendly
4: 4- courteous
5; 5- cooperative
: 6- uncooperative
: 7- other

Health appearance:

1- sallow complexion
2- fair posture
3- oversize or undersize
4- fairly energetic
5. good color, posture,

good figure
6- sparkling

3.

2
3
4
5
6
7

: Relationship with other
:girls In house:

1: I poor, maladjusted 1
2: 2- fair, few friends 2
3: 3- average, many friends3
4: 4- above average,

cooperative 4
5: 5- superior, leader 5
6:

Conversational ability:

1- poor, hard to express
2- fair, gropes for words
3.. average, ordinary
4- good, fluent
5- superior, effective
6- glib

: Relationship with head
: resident:

1: 1- poor, disinterested
2: in hall operation 1
3: 2- fair, not
4: obstreperous 2
5: 3- average 3
6: 4- above average,

cooperative 4
: 5- superior, lends a

hand 5

Appraisal of subject from contacts outside of interview:



APPRAISAL BY THE INTERVIEWER

Appearance

Poor, slovenly
Pair, careless
Average, ordinary
Good, neat, fair taste
Superior, petite

Health appearance

Sallow complexion 1
Fair posture 0
Oversize or undersize 5
Fairly energetic 21
Good color, posture, figure 60
Sparkling 46

Conversational ability

Poor, hard to express self 0
Fair, gropes for words
Average, ordinary 13
Good, fluent 61
Superior 52
Glib 6
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Attitude during interview

0 Timid, bashful
1 Self-conscious
37 Friendly
66 Courteous
27 Cooperative

0

5
7

121

Re,1atippship with women,
in house
Poor, ma'adjusted 5
Fair, few friends 19
Average, many friends 48
Above average,

cooperative 49
Superior, leader 12

Relalio hip with head

rog,41: einterested
in hall

Fair, not obstreperous21
Average 64
Above average,

cooperative 33
Superior, lends a
hand 15

After each interview with the freshman woman in the
study the above form was checked. The appraisal is, of
course, oompletely subjective but will serve to give an
idea of the appearance of the women as a whole. Their
dress though not evaluated on the basis of style was
appraised rather on the basis of its comparison with what
is commonly thought to be acceptable dress standards on
college oampuses. The items "Relationship with woman in
house" and "Relationship with the head resident" were
smocked well toward the end of the academic year.
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APPENDIX
1

Responses to the interview Checklist for the
ten freshman maim chosen to represent those
who were capable of making satisfactory ad-
justments to their college environment and
ten who did not show evidence of making this
adjustment.
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Marital
Birth Home Status Number Home
Date Town Parents Siblings Ownership

Alpha Oot. '34 373,000 A-T 1 own
Beta Feb. '35 373,000 A-T 1 own
Gamma June '34 175,000 AT 1 own
Delta Apr. '34 500,000 F-D 2 own
Epsilon Apr. '35 500,000 A-T 0 own
Zeta May '34 6,000 F-D 2 own
Eta Aug. '35 700 A-T 3 own
Theta May '34 500,000 A-T 2 own
Iota Zan. '34 500,000 A-T 2 own
rappa June '34 3,000 A-T 3 own

Omicron Apr. '34 3,000 A-T 4 rent
Pi Aug. '34 3,000 A-T 1 own
Rho Sep. 034 8,000 A-T 1 rent
Sigma Apr. '34 200 A-T 2 rent
Tau Oat. '33 373,000 A-T 1 own
Upsilon July '34 3,000 A-NT 1 own
Phi Zone '34 373,000 A-T 0 rent
Ohl, Nov. '34 16,000 A-T 1 own
Psi :Una '34 373,000 A-T 2 own
Omega Oat. '34 100000 A-T 2 own

A-T, Alive, together

A-NT, Alive, not together

7-D, Father deoeased
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Parent Education Education
Occupation Mother Father

Birth- Birth-
place place
Mother Father

Alpha P S Col 0 0
Beta P H Col 0 0
Gamma 0 B H S H S 0 0
Delta 0 B (H S) (Col) 0 0
Epsilon 0 B Col Col 0 0
Zeta 0B H s (H 5) Ore 0
Eta 0 B Col Col 0 0
Theta 0B H S (Col) 0 0
Iota P Col Col o o
Kappa P (Col) Col 0 0

Omicron H s E o
Pi P Col Col Ore 0
Rho
Sigma

Uhs
S

Col
H S

(H S)
H s

o
Ore

0
0

Tau Tins H S Elam Ore 0
Upsilon Uns El (H S) F 0
Phi R Col Col 0 0
Chi P Col Col Ore 0
Psi 0 B H (Col) 0
Omega 0 B Bus (Col) 0 0

Key:
P
0 B
S
tins

H S
(H 5)
Col
(Col)
Elam
0
Ore.
F

- professional
- owns business
- skilled worker
- unskilled worker
- retired
- high school graduate
- high school without graduation
- college graduate
- college without graduation
- eighth grade graduate
U.S,, but not Oregon

- Oregon
- foreign born
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Happiness
in Home

Family
Togetherness

Parents
at Home

Alpha Very happy Occasionally Both there
Beta Very happy Usually Father away
Gamma Very happy Usually Both there
Delta Very happy Usually Both there
Epsilon Very happy Usually Both there
Zeta Very happy Occasionally Both there
Eta Average Occasionally Both there
Theta Very happy Usually Both there
Iota Very happy Usually Both there
Kappa Very happy Usually Both there

Omicron Average Occasionally Father away
Pi Average Occasionally Both there
Rho Average Occasionally Father away
Sigma Happy Usually Both there
Tau Average Never Both there
Upsilon Average Never Both there
Phi Very happy Occasionally Father away
Chi Happy Occasionally Father away
Psi Very happy Usually Both there
Omega Average Usually Both there

Questions asked to yield these replies are:

How would you rate your home relative to happiness?

Do you do things together as a family, or do you have
your own set of friends?

Are your parents at home most of the time when you are
there?
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Reason
Why come Value of School for Major
to college? Education Enrolled Selection

Alpha Parents Some H Boon Interest
Beta Professional Much Eduo interest
Gamma Professional Much Eduo Interest
Delta Professional Much Sal interest
Epsilon Social Much B T Interest
Zeta Social Much H Eoon Interest
Eta Professional Much L Div Interest
Theta Professional Much HEcon Interest
Iota Professional Much Educ Interest
Kappa Professional Much Eduo Interest

Omicron Professional Some Phar Interest
Pi Personal Much H Eoon Interest
Rho Professional Some Science No reason
Sigma Personal Soma L Div Interest
Tau Professional Much B T Interest
Upsilon Economic Some Eduo Interest
Phi Economic Some H Boon Interest
Chi Professional Some H Econ interest
Psi Personal Much H E0071 Interest
Omega Parents Some L Div Interest

Keys
All freshman women in this study who stated that
they wanted to have a-profession were marked
"Professional ;" those who came to find a way to
make a living were marked "Economic)."

Questions asked are:

Why did you come to college?

Do you feel that your education will help you
enjoy a fuller life?

In what school are you enrolled here at Oregon
State College?

Why did you select this particular major field?
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Conoern
Held a Feel settled in Time for Use of

Alpha

Job in College College Study Time

Yes Academic Yes Usually
Beta Yes Academic Yes Usually
Gamma 8 Yes Academic Yes Usually
Delta No Yes Academic Yes Usually
Epsilon S Yes Academic Yes Usually
Zeta P-T Yes Academic Yes Yes
Eta Yes Social Yes Yes
Theta P-T Partly Academic Yes Yes
Iota Yes Academic Yes Usually
Kappa Yes Academic Yes Usually

Omicron P-T Yes Academic Yes Usually
Pi P-T Partly Social Yes Usually
Rho Yes Academia Yes No
Sigma P-T Yes Academic Yes No
Tau Yes Academic Yes Yes
Upsilon P-T Yes Social Yes Usually
Phi Yes Academic Yes Yes
Chi Partly Financial Yes No
Psi Partly Social Yes Usually
Omega No Yes Academic Yes No

Questions asked are:

Have you ever held a job? S (Summers) P-T (Part -time)

Do you feel settled in your oollege surroundings?

What phase of your college experience concerns
you most?

Do you have enough time for study?

Do you make good use of the time that you have?
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Status
Health

Ever
Ill

Attitude
Drinking

To whom do you
go with yroblems?

Alpha Ex No Not opposed Girl friend
Beta Ex No Opposed No one
Gamma Ex No Not opposed Girl friend
Delta Ex No Not opposed Parents
Epsilon Ex No Not opposed Girl friend
Zeta Ex No Not opposed Parents
Eta G No Not opposed Girl friend
Theta Ex No Opposed Teacher
Iota Ex No Drink Teacher
Kappa Ex No Not opposed Girl friend

Omicron G No Opposed No one
Pi No Not opposed Parents
Rho No Drink Girl friend
Sigma Ye s Opposed Parents
Tau Ex No Drink Girl friend
Upsilon Ex No Drink Girl friend
Phi Ex No Not opposed Girl friend
Chi Ex No Not opposed Girl friend
Psi Ex No Drink Girl friend
Omega Ex No Opposed Girl friend

Key:
Ex - Excellent
G - Good

h4uestions asked are:

Your present condition of health is classified
as ?

Have you ever been seriously ill?

What is your attitude toward drinking?

When you are worried or have problems to whom
do you go?
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Church
Member

Attend
Church

Most perplexing
Problem

Attitude about
the future

Alpha Yes Hol Marriage Hopeful
Beta Yes Hol What people

think of me
Hopeful

Gamma Yes Occ No problem Enthusiastic
Delta No 0cc Future plans Enthusiastic
Epsilon Yes Reg Social life Resigned
Zeta Yes Reg No problem Enthusiastic
Eta Yes Reg No problem Hopeful
Theta Yes Reg No problem Hopeful
Iota Yes Reg Future plans Hopeful
Kappa Yes Reg Social life Hopeful

Omicron No No Future plans Embittered
Pi No Occ Social life Indifferent
Rho Yes 0cc Social life Resigned
Sigma Yes 0cc No problem Hopeful
Tau No 0cc Marriage Hopeful
Upsilon Yes Occ Family Hopeful
Phi Yes 000 Social life Hopeful
Chi Yes 0cc Social life Enthusiastic
Psi Yes Reg Social life Hopeful
Omega No 0cc Social life Indifferent

Key:
Hol - Attend holidays
0cc - Attend occasionally
Reg - Attend regularly

questions asked are:

Are you a church member?

Do you attend church?

What is your most perplexing problem?

How do you feel about the future?



What are

Alpha

Beta

Gamma

Delta

Epsilon

Zeta

Eta

Theta

Iota

Kappa
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your general aims in life?

"I'd like to get an education and then I want
to be married."

"I want to make a success in my career and I
want to help other people."

"I'd like to live as full and rich as I can,
to help others and to do some kind of
social work to help children."

"I want an education, a happy home, and the
ability to enjoy everything."

"I'd like to feel, when I die, that the world
is a bit better because I have been here,
that maybe I have helped someone."

"I want to be happy, to get an education and
to travel."

"I want to live a good, clean life, to help
others, and to have a happy home."

"Baeioally I want to help others and to keep
reaching further into what is to be
learned about living."

"I want to help people, I worry about every-
body else's problems."

"To be able to give something back to life
for it has given me so much."

Omicron

Pi
Rho
Sigma
Tau
Upsilon

Phi

Chi

Psi
Omega

"To have happiness and to do something for
someone else."

"Just to be married."
"Just to have a home."
"To have a family and live on a farm."
"To help people who are in need."
"To be a teacher, to be married, to have

children."
"To have a home and children and to be able

to care for myself, if I have to do so."
"To be a secretary and to be married and

have a family."
"To help someone else."
"To get married and have a family."
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No of
Dates

Going Per Plans for Delaying Men Haw many
Steady Week Marriage Friends Children

Alpha Yes 2 Indefinite Sel. Ser . Some 2
Beta Yes 3 Indefinite Sal, Ser , Many 2
Gamma No 2 Indefinite No delay Some 4
Delta No 2 Indefinite No delay Many 3
Epsilon Pin 2 Indefinite No opp Many 3
Zeta Yes 2 Indefinite No delay Many 3
Eta No 2 Indefinite No opp Many 5
Theta No 2 Indefinite No delay Some 3
Iota Eng. 0 This year No delay Many 5
Kappa No 1 Indefinite No opp Many 5

Omicron No 0 Indefinite No opp None 0
Pi No 1 Indefinite No opp Some 0
Rho No 0 Indefinite No opp Few 3
Sigma Yes 2 Indefinite No delay Some 6
Tau No 2 Indefinite No opp Some 5
Upsilon No 0 Indefinite No opp Some 5
Phi Yes 2 Indefinite No delay Many 6
Chi Yes 4 Indefinite No opp Some 5
Psi Yes 2 Next year No opp Some
Omega No 1 Indefinite No delay Many 3

questions asked are:

How many dates do you have a week?

Are you planning to marry? When?

What is delaying your marriage? No opp. - no
opportunity,

Do you have many friends among the college men
students?

How many children do you want?
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Do you
Know

Sex Where sex Enough Most important
Instruction Instruction Sex Happy Marriage

Alpha Parents Home No Understanding
Beta Parents Home Yes Understanding
Gamma Parents Home No Understanding
Delta Peers School Yes Personality
Epsilon Parents Home Yea Understanding
Zeta Parents Home Yes Understanding
Eta School Home Yes Understanding
Theta School Home Yes Understanding
Iota Parents Home No Understanding
Kappa Peers School Yes Understanding

Omicron Peers Home Yes Money
Pi Peers Home Yes Religion
Rho Parents Home Yes Sex
Sigma Peers Home Yes Understanding
Tau Parents Home No Understanding
Upsilon Peers School Yes Understanding
Phi School School Yes Understanding
Chi Peers Home Yes Understanding
Psi Peers H.020 Yes Personality
Omega Peers Home No Understanding

Questions asked are:

How did you receive sex instruction?

Where do you think a person should receive sex
instruction?

Do you know enough about sex to understand birth
control and pregnancy?

What is the most important thing to consider in
a happy marriage?
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Kind of
Hobbies

Membership
H.S. Clubs

College
Organizations

Alpha Reading Leader Sorority
Beta Dancing Leader Sorority
Gamma Sports Held office Sorority
Delta Reading Held office Club
Epsilon Sports Leader Sorority
Zeta Sports Leader Sorority
Eta Knitting Leader Sorority
Theta Music Leader Sorority
Iota Knitting Leader Club
Kappa Music Leader Sorority

Omicron Reading None None
Pi Sports None Club
Rho Sports None Sorority
Sigma Reading Held office Sorority
Tau Sports Two Sorority
Upsilon Music None Club
Phi Sewing Held office Sorority
Chi None Held office Club
Psi None Held office None
Omega Collection Leader Club

Q.uestions asked are:

That kind of hobbies do you have?

Did you belong to any clubs in high school?
Hold office? Leader?

Are you planning to join a college organization?
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Souroe
Iacono

Amount
Spent

Enough
Money

Use of
Free Time

Alpha M E $1-5 Yes Talk
Beta Par 1-5 Yes Have none
Gamma ME 1-5 Yes Read
Delta Par 1-5 Yes Read
Epsilon Par 1-5 Yes Talk
Zeta M E 1-5 Yes Talk
Eta M E 1-5 Yes Talk
Theta Par 1-5 Yes Read
Iota M E 1-5 Yes Read
Kappa Par 1-5 Yes Talk

Omicron ME 1-5 No Study
Pi Par 5- Yes Study
Rho Par 1-5 No Talk
Sigma Par 1 -5 Yes Study
Tau Par 1-5 No Talk
Upsilon Par 1-5 Yes Have fun
Phi Par 5- Yes Talk
Chi P-T 1-5 Yes Study
Psi Par 1-5 Yes Read
Omega Par 5- Yes Study

Questions asked are:

What is the source of your income?

How much do you spend a week?

Do you have all the money you need?

How do you spend your free time?
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INFORMATION ON GRADES AND A.C.E. EXAMINATION SCORES

First
quarter
GPA*

Second
quarter
GPA*

Third
quarter
GPA*

A.C.E.

3

Docile

T**

Alpha 2.73 3.47 3.24 10 10 10
Beta 3.35 2.67 2.31 4 5 4
Gamma 2.60 2.41 2.73 7 8 7
Delta 3.19 3.53 3.83 8 10 10
Epsilon 2.57 2.82 2.85 2 1 2
Zeta 3.19 3.38 3.00 9 8 8
Bta 3.59 3.61 3.31 10 9 10
Theta 2.47 2.88 3.00 4 4 4
Iota 2.79 2.65 2.29 5 7 6
Kappa 3.18 3.47 3.40 7 9 9

Omicron 3.56 3.44 3.22 7 10 10
Pi 1.43 2.21 2.21 6 2 4
Rho 2.42 2.33 2.64 8 9 9
Sigma 2.00 1.94 1.72 9 7 8
Tau 1.53 1.80 1.77 4 4 4
Upsilon 2.08 1.72 1.71 1 2 1
Phi 2.67 2.00 2.23 6 5 6
Chi 2.60 2.87 2.77 6 3 4
Psi 2.07 2.27 2.80 2 1 2
°maga 2.15 2.62 1.80 1 1 1

* At Oregon State College, grade point averages are
as follows: A - B - 3, C - 2, D - 1, F - 0.

** The deciles on the A.C.E. are according to classifica-
tion made for all the freshman students at the
College who take the entrance examinations.
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APPENDIX B2

Profiles for Alpha
to Kappa, end Omicron
to Omega groups.
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APPRNDII C

Responses of Right Drop-outs to
Interview Checklist
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DATA FROM INTERVIEW CHECKLIST ON EIGHT DROP-OUTS

Marital
Birth Home Status Number Home

Drop-Out Date Lem Parents Siblings Ownership

1 Feb. '34 10,000 A-T 1 own
2 Dec. '34 3,000 A-NT 1 own
3 Mar, '34 373,000 B-D 1 own (rel)
4. :an. '34 373,000 A -NT 0 own
5 Mar. '35 373,000 F-D 1 own
6 Dec. '34 373,000 A-T 4 rent
7 Dots '34 4,000 A-T 4 awn
8 :and '35 200 A-NT 7 own

Key:
A-T
A-NT-
B-D -
F-D -

Alive, together
Alive, not together
Both deceased
Father deceased

Parent Birth-
Ocoupa- Education Education place

Drop -Out tion Mother Father Mother

1 OB
2 SP
3 Uhs
4 SP
5 sP
6 OB
7 Uns
8 SP

1L11
(H

8S)CR )

H S Elem
Elem Bus
Bus H S
Other* H S
Elem Elam
Bus (H S)

0
0
0
0
0
0
0
F

Birth-
place
Father

0
0
0
Ore
0
0
0

Key:Other*-
Bus -
(Col) -
Elem -
H S
Off S) -
O B -
S P -
Uns

-
Ore. -
F

beauty school
business school
College without graduation
eighth grade graduate
high school graduate
high school without graduation
owns business
semi-professional
unskilled worker
U.S., but not Oregon
Oregon
foreign born
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Drop-Out
Happiness
in Homo

Family
Togetherness

Parents
at Home

1 Average Occasionally Both there
2 HAPPY Occasionally Both away
3 HAPPY Oooasionally Both there
4 Average Usually Both away
5 Average Occasionally Both there
6 Average Never Both there
7 HAPPY Usually Both there
8 Unhappy Occasionally Father away

Queiiions asked to yield these replies area
How would you rate your home relative to happiness?
Do you do things together as a family, or do you

have your own set of friends?
Are your parents at home most of the time when you

are there?

Drop-Out Why Come
to College?

Value of
Education

School
Enrolled

Reason
for Major
Seleotion

1 Personal Some L Div
2 Personal Some H Eoon Interest
3 Professional Some B T Finances
4 Professional Much H Eoon Interest
3 Personal Some L Div
6 Personal Some Nursing Family
7 Personal Some L Div
8 Professional Much Soi Interest

ey:
All freshman women in this study who stated that
they wanted to have a profession were marked
'professional."

Questions asked area
Why did you come to college?
Do you feel that your eduoation will help you

enjoy a fuller life?
In what school are you enrolled here at Oregon

State College?
Why did you select this particular major field?
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Held a
Drop-Out dob

Feel settled
in College

Concern
in Time for

College Study
Use of
Time

1 No No Academic Yes No
2 Yes Academic Yes No
3 S Yes Academic Yes Yes
4 S Yes Academic Yes Yes

5 s Partly Academic Yes Yes
6 P-T No Financial Yes No
7 P-T Partly Financial Yes Usually
8 S Yes Financial No Usually

Questions asked are:
Have you ever held a job? 8(Summere) P-T (Part-time)?
Do you feel settled in your college surroundings?
What phase of your college experience concerns you
most?

Do you have enough time for study?
Do you make good use of the time that you have?

WO

status4% Ever Attitude To whom do you
Drop-Out Drinking so with problems?

1 Excellent No Opposed No one
2 Excellent No Opposed Parents
3 Expellent No Drink Parents
4 Excellent Yes Drink Girl friend
5 Expellent No Drink Girl friend
6 Excellent No Drink Parents
7 Good No Drink Boy friend
8 Good No Drink No one

qTaiTIZEirinid are:
Your present condition of health is classified as ?

Have you ever been seriously ill?

What is your attitude toward drinking?

When you are worried or have problems to whom do you
go?
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Drop-Out
Church
Member

Attend
Church

Moat perplexing
Problem

Attitude about
the future

1 No Reg Marriage Hopeful
2 Yes Reg No problem Enthusiastic
3 Yes No No problem Enthusiastic
4 Yes Rog Feels inferior Hopeful
5 Yes 0cc Money Hopeful
6 No No Family Resigned
7 Yes Reg Money Hopeful
8 Yes °cc No problem Hopeful

fey:
Rol - Attend holidays
0cc - Attend occasionally
Reg - Attend regularly

Questions asked are:
Are you a church member? Do you attend church?
What is your most perplexing problem?
How do you feel about the future?

What are your general aims in life?

Drop-Out 1 - Happiness
2 - "To be married and have a job to fall back on."
3 - "To be a good wife and mother; to go to X-ray

school, and to be an all around person."
4 - "To get an education, have a career and

family and marriage."
5 - "Just to get married and have a happy

family."
6 "Just to get married and have a family. I'd

like to finish some course here at
college, first."

7 - "I never thought about it."
8 - "To make a success in my profession and to

find a place for myself in the world."
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Going
Drop-Out, Steady

No. of
Dates
Per Plans for Delaying Men How many
Week Marriage Friends Children

1 Eng 2

,Marriage

This year Sel.Ser. Some 3
2 Eng 1 This year No delay Many
3 Eng 2 This year No delay Few 4
4 Tes 3 IndefiniteNo delay Many O
5 No 3 IndefiniteNo delay Many 4
6 No 3 IndefiniteNo opp Many 5
7 No 1 IndefiniteNo opp Some
8 Yes 2 IndefiniteSchool Many

Use one as e are
How many dates do you have a week/
Are you planning to marry? When?
What is delaying your marriage? No opp. - no

opportunity.
Do you have many friends among the college man

students?
How many children do you want?

Do you
know

Sex Where sex Enough Most important
Drop-Out Instruction Instruction Sex Happy Marriage

1 Parents School Yes Same interests
2 School Home Yes Adaptability
3 Parents Home Yes Understanding
4 School School Yes Understanding
5 Parents Home Yes Understanding
6 Parents Home Yes Uhderstanding
7 School Home No Understanding
8 School School Yes any own family

Questions asked are:
How did you receive sex instruction?
Where do you think a person should receive sex

instruction?
Do you know enough about sex to understand birth

control and pregnancy?
What is the most important thing to consider in a
happy marriage?
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Drop-Out
Kind of
Hobbies

Membership
H.S. Clubs

College
Organizations

1 Sports Leader No
2 Sports Two No
3 Singing Leader Sorority
4 Sports Leader Sorority
5 Music Held office Sorority
6 Sports One No
7 Sports Two Club
8 Music Many No

Questions asked are*
What kind of hobbies do you have?
Did you belong to any clubs in high school?

Hold off ice? Leader?
Are you planning to join a college organization?

Drop-Out

i.
2
3
4
5
6
7
8

Source Amount Enough Use of
Income Spent Money Free Timm

Parents $1..5 Yes Hobbies
Parents 1-5 Yes Talking
M E 1-5 Yes Talking
Parents 1-5 Yes Talking
M E 1 -5 Partly Talking
Parents 1-5 No Talking
Parents 1-5 Yes Talking
Friend 1-5 No Talking

questions asked are:
What is the source of your income?
How much do you spend a week?
Do you have all the money you need?
How do you spend your free time?
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ADDITIONAL DATA ON THE EIGHT DROP-OUTS

Drop-Out
First quarter

GPA*
Second quarter

GPA*
A.C.E. Docile
q L T**

1 3.31 3.00 7 5 6
2 1.25 2.17 2 2 2
3 2.47 2.38 2 5 4
4 1.56 2.21 8 7 7
5 2.43 2.40 2 2 2
6 1.00 1.79 1 2 2
7 1.33 1.59 3 3 3
8 3.24 3.50 6 9 8

At Oregon State College, grade point averages are
as follows: A - 4, B 3, C -2, D - 1, - O.

** The deciles on the A,C.E. are according to classi-
fication made for all the freshman students at the
College who take the entrance examinations.

Droy -Out Reason for Drop-Out

1 To be married

2 To be married

3 To be married

4 Trip to Europe

5 Finances

6 Home, grades

7 Grades

8 To be married
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APPENDIX D

Questionnaire Sent to Eight Drop-Outs
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COPY OF THE LETTER WHICH ACCOMPANIED
THE QUESTIONNAIRE SENT TO THE EIGHT
FRESHMAN WOMEN WHO DROPPED OUT OF
COLLEGE AT THE CLOSE OF THEIR SECOND
QUARTER.

Dear Betty:

Would you answer a few questions for my study on
freshman woman? I am sending along a stamped envelops
for your convenience in returning the questions to ms.

We missed you after you left Waldo Hall and
often spoke of you and wondered how you were enjoying
your new job. Joyce told me that you were attending a
business college part of the time as well as holding a
job. You are really ambitious, aren't you?

I'll be interested in knowing about your plans
for your wedding that is coming in September. Do you
feel that your college experience contributed at all
to your plans for a new home?

I shall be at the address below until the close
of the summer session. Here's wishing you much
happiness.

Sincerely yours,

Mary Champion

Sackett Bell
Oregon State College
Corvallis, Oregon
July 6, 1953.

* This paragraph varied according to the woman and
what she planned to do.
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QUESTIONNAIRE SENT TO THE EIGHT COLLEGE
FRESHMAN WOMEN WHO DROPPED OUT OF
COLLEGE AT THE CLOSE OF THE WINTER
QUARTER

Why did you drop out of your freshman year in college?

Finances Parents request---
Health Class work--, ---..
Marriage Other reasons Name them:....

Was anything you did at college helpful to you after
you left college? No Yes What?

Are you working now? No Yes If so, at what
kind of TO?

Where did you learn to do the job at which you are now
working?

Did any experience you had in college help you on your
present job? What was it?

Did you consider your college experience a waste of
time or do you think it was a wise investment?

Why?

If you had a daughter of your own, would you plan to
send her to college? No /as What
kind of college?
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APPENDIX E

Summary of Teat Data
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SUMMARY OF TEST DATA FOR THE

133 COLLEGE FRESHMAN WOMEN

Heston Personal Adjustment Inventory

yes Standard Deviation

A - Analytical thinking 22 6.4
S - Sociability 28 8.4

- Emotional Stability 27 7.1
C - Confidence 25 8.2
P Personal Relations 27 5.4
H Home Satisfactions 38 8.4

Guilford-Martin Inventory of Factors G A M I N

G - General pressure for

Mean Standard Deviation

overt activity 13 4.6
A - Ascendancy-submission 18 6.5
M si, Masoulinity-feminity 15 5.3
I - Inferiority feelings 33 8.0
N - Nervousness 25 7.5

Oregon State Co.lege Entrance Tests

Standard DeviationMean

A.C.E. (American 101 25
Council on Education
Psychological
Examination)

Cooperative English 105 24.2
Cooperative Reading 168 23.3
Cooperative Soo.Scienoe 34 13.2
Cooperative Nat.Soienoe 27 12.5
Cooperative Mathematics 24 10.2
*Grade point average 2.5 .5

* The grade point average for the three quarters for
the entire year for all of the courses taken by the
group of freshman women in the study were used to
compute the mean and standard deviation.




