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ADJUSTMENT PROBLEMS OF A SEVENTH GRADE CLASS

IN AN ELEMENTARY SCHOOL

CHAPTER I

INTRODUCTION

With the change in emphasis in education from a

more restricted approach, concerned primarily with learn-

ing per se, to the broad approach concerned with the

total life space of the individual, the classroom teacher

is becoming increasingly more conscious of the need to

know more about his pupils as individuals with the hopes,

fears, and frustrations -- all of which play a decisive

role in the educational process.

Within the last few years the school has taken on

more and more of the functions of the home, church, or

other social institutions. Through assuming these

functions, the teacher is often confronted with pupils

who are burdened with problems far beyond their abilities

to solve unaided, for example, how is a teacher to urge a

child not to escape from reality into fantasy when that

child knows that she must soon choose with which divorced

parent she wishes to live -- when she loves both parents

dearly.

The observant teacher has always been aware of

these emotional factors and in addition has often
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attempted to aid the child in finding solutions to problems

arising from these factors. To a great extent, recognition

of the fact that teachers play a major role in the emotion-

al adjustment of the child has been more formal than

functional. It is believed that many attempts by teachers

in the area of emotional adjustment have been highly sub-

jective and somewhat haphazard in approach. As recently as

1948, Stegner (23, pp.388-389) said " it is doubtful,

however, if any public school system has ever embraced the

aim of personality development as its main purpose."

Trailer (25, P.5) is more positive when he says it

is the " first duty of the school to know its pupils

as individuals." This is concurred in by Patterson

(19, p.71) who stresses the fact that, if a teacher is to

be effective, he must know the pupils as individuals.

Patterson believes that the most effective guidance program

must be inaugurated in the elementary schools. The more

intrenehed adjustment problems become, the more difficult

they are to ameliorate later. It is essential that the

teacher understand the backgrounds of the pupils in order

to be able to interpret more accurately behavior and to

be able to distinguish between phenotypical and geno-

typical causes of behavior in order to remain objective

in the evaluation and interpretation of any particular

behavior.
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Sellery (21, p.34) expressed the belief that the

classroom teacher is the key in any group treatment of

emotional disturbances. This may be of particular signi-

ficance when working with children going through such a

difficult period of growth as is claimed for adolescence.

Adolescence is often a period when there is a real need

for assistance outside of the home in solving adjustment

problems of the adolescent. Horrocks (15, pp.31-32)

points out that the main characteristic of adolescents

which tends to set them apart from people of other ages

is their relationship with adults, particularly adult

members of the family. Farnham (10, p.19) indicates that

the adolescent is different primarily in regard to his re-

lation with adults. Adolescence is a period of increased

emancipation from adult authority. Strang (24, pp.6-7)

also notes that many problems of adolescents are based

on this struggle for independence. For this reason,

teachers may play an important guidance role for the

normal adolescent as well as one with emotional

disturbances. This guidance may be possible because of

the close teacher-pupil relationship without the extreme

emotional involvement found in the parent-child

relationship.

Continuous guidance services in the classroom

should be the goal of the classroom teacher. These are



not possible on a perfunctory basis, but the teacher must

be conscious of the needs of his pupils constantly and he

must be continuously working to serve those needs. In

order to accomplish this goal, the teacher must have as

much information as possible about each child.

Gates (11, p.572) emphasizes this need for informa-

tion about the individual child if teachers are to concern

themselves with more than basic skills. It should be

pointed out that the greatest interest in teaching the

basic skills will be of little help to the pupil if an

emotional problem blocks his or her ability to learn.

Gates outlines many procedures for gaining information

about the child, such as direct observation, sociometric

techniques, rating scales, and tests.

The procedure or procedures (there should seldom

be a single procedure) which the teacher chooses to use

will depend upon the situation, e.g., the number of

pupils, time available, attitude of the administration

and the public, and the training and background of the

teacher. The wider variety of approaches used will re-

sult in a more accurate survey of the child. The

teacher should be wary of judgments based upon only one

source of information.

The Ross L. Mooney Problem Check List, ;unior High

School Form was selected for use in this study. The
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Mooney Check List is easy to administer, covers a wide

range of problems, is simple to check and score, and is

not too difficult for the average seventh grade student

to read and understand. This Check List is intended to

be used as a source of information rather than as an end

in itself. It provides a good starting point for

further probing or investigation.

The Check List covers seven problem areas, with .

thirty questions in each area. In addition, at the end

of the Check List, there are four questions to which the

pupil is asked to write answers. The pupil reads the

Check List, and marks those problems which trouble him.

The problem areas covered, with the code used to

indicate each, are as follows:

1. BP Health and Physical Development
2. S School
3. BF Home and Family
4. 1 Miscellaneous
5. BG Boy and Girl Relations
6. PG Relations to People in General
7. SC Self-Centered Concerns

are:

The four questions at the end of the Check List

"1. Which of the problems you have marked
are troubling you most? Write about
two or three of these if you care to.

2. Have you enjoyed using this list of
problems?

3. Would you like to spend more time in
school in trying to do something about
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some of your problems?

4. Would you like to talk to someone about
some of your problems?"

One objective of this study is to identify the

kinds of problems troubling the group of children upon

which this study was based, in order to develop a guid-

ance program which will assist the pupils in solving

their problems.

Another objective of this study is to discover

and point out the possibilities and limitations of a

regular classroom teacher in effectively assuming the

guidance functions associated with adjustment problems.

One final objective which seems inherent in any

social science study is the discovery of or contribution

to the discovery of broad generalities of behavior. It

is hoped that this study will add one more piece of

evidence to the ever growing data on the adjustment

problems of children.
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CHAPTER II

PREVIOUS STUDIES

The Mooney Check List has been used frequently and

with varying purposes within the last few years as a

basis for studying the emotional problems of adolescents.

For the most part, these studies have been restricted to

junior and senior high school situations. It would seem

a reasonable hypothesis that adolescents in situations in

which they associate with more mature pupils, such as in

a high school, would face different types of problems

from adolescents in a situation, such as in an elementary

school, where they are associating with less mature

individuals.

Problems associated with adjustment to school

appeared to be the most outstanding problems of adoles-

cents. In 1949, Cunliffe (6) conducted a study of the

personal problems of the entire student body of the

Corvallis, Oregon, High School. He used the high school

form of the Mooney Check List, with some modifications to

meet the local situation. In addition, Cunliffe gave each

teacher a survey sheet in order to determine which of the

problem areas each teacher believed to be the most and

the least important to the pupils with whom he had worked.

The results of the teacher-survey were not presented in
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such a way as to be of any significance to this study.

In terms of the number of problems, Cunliffe found that

the boys averaged a total of twenty-one problems as com-

pared to twenty-two problems for the girls. The most

important problems for both boys and girls were found in

the area of Adjustment to School Work. The area of second

importance for the boys was that of Curriculum and Teach-

ing Procedures, while for the girls the area of Personal

Problems ranked second in importance. Vocational Plans

and Social Problems ranked third with boys and girls

respectively.

For the purpose of this study, the results obtained

from the eighth grade may be of more significance. Accord-

ing to Cunliffe (6), the eighth grade boys, in agreement

with the total school population, found their greatest

problems in the area of Adjustment to School Work, follow-

ed by Curriculum and Teaching Procedures. There were also

many problems checked in the area of Morals and Religion.

The area of Home and Family presented the smallest number

of problems. The girls were in agreement with the boys as

to the most important problem area. They, too, indicated

their most serious problems to be in the area of Adjust-

ment to School Work but, for the girls, the second most

important problem was in the area of Courtship, Sex and

Marriage. Both boys and girls were in agreement in
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ranking the problems in the area of Social and Recreation-

al Activities, Health and Physical Development, and Home

and Family in fourth, fifth and seventh places, respective-

ly. The area of Morals and Religion presented the fewest

problems for the girls.

Wade (26) conducted a study, in 1951, using the

junior high school form of the Mooney Check List. Her

subjects were pupils of the eighth and ninth grades of

the Oregon City Junior High School. She used a total of

290 pupils. According to this study, the boys and girls

were not in agreement as to their most serious problem

areas. The most serious problems for the boys were in

the area of School Adjustment, while the girls indicated

their most serious problems were in the area of

Miscellaneous Items. Although the boys and girls were

not in agreement as to their second ranking problems, the

problems ranking second for the boys were the problems

ranking first with the girls and vice versa. The

explanation for this may lie in the fact that the two

are somewhat related in that the Miscellaneous area

contains various elements, such as money, work, the

future, educational and vocational plans, religion, and

opportunity for recreation. The area of Boy and Girl

Relations ranked third for both boys and girls. The

least important problem area for both boys and girls was



10

that of Home and Family.

In 1950, Keenan, (13) used the Idooney Check List to

determine the adjustment problems of the Albany High

School pupils at Albany, Oregon. Keenan found that the

area of Adjustment to School Work was the most important

problem area among this group but that the corresponding

area of Curriculum and Teaching Procedures ranked in the

lower third of the problem areas. She suggested three

possible reasons for this difference in the findings in

these two areas. The first reason she gave had to do

with the position of these items in the Check List. She

believed that had the problem area of Curriculum and

Teaching Procedures been placed closer to the first part

of the Check List it would have been checked more often.

She further considered it possible that the pupils were

aware of the school problems but did not connect them

with the Curriculum and Teaching Procedures. The final

reason is related to the first in that Keenan believed

that the length of the Cheek List had some bearing on

this, and that the pupils tended to skip items at the

end of the Check List.

Emigh (9) conducted a similar study of a group

of seventh and eighth grade pupils. His findings

closely paralleled those of the other studies cited.

Problems relating to School were the most important for
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both boys and girls. There appeared to be a slight

difference between the boys and the girls in the type of

problems checked in this area. The boys tended to check

more problems dealing directly with subject-matter while

the problems checked by the girls were of a more general

nature. The least important area, according to Emigh's

study, was that of Home and Family.

Skiens (22) used the Mooney Check List to help

determine the social atmosphere in a group of eighth

graders. She also found the area of School to be the

most troubling problem for both boys and girls. The

area of Home and Family appeared to present the smallest

number of problems.

In general, the studies cited have shown that boys

and girls have checked more problems in the area of

School, while the smallest number was checked in the area

of Home and Family.



CHAPTER III

THE STUDY

Sample Used

12

The sample used in this study was the 1952-1953

seventh grade class at Washington School, Corvallis,

Oregon. The class had several distinguishing character-

istics. It was a very small class, consisting of an even

number of boys and girls. At the time of this study, the

class contained eleven boys and eleven girls. It had

been a relatively stable group with about twenty-seven

per cent having spent their entire school life together.

This might have been an important item in view of the

mobility of the American population and its related

problems. The highest were found among this more

stable group (see Table I). About forty per cent of the

class had progressed together through three or more

consecutive grade levels. About twenty-seven per cent

of the class members were new to the class at the

beginning of the year. It is believed that this item

of stability might have played a role in the emotional

adjustment of the pupils (5, p.550).

This particular school system used the 7-5

educational plan, that is, the elementary schools
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TABLE

ACADEMIC AND INTELLECTUAL LEVELS AND

HOME BACKGROUNDS OF CLASS

Pupil's
Names

No. Years Grade *
At This School Placement

Occupational
** Class of Parents

Billy 7 9.0 134 Professional
Fred 7 7.7 132 Business
Henry 4 8.5 130 Professional
Carl 3 9.0 128 Business
Carol 7 9.0 128 Skilled
Mary 1 8.0 127 Business***
Betty 2 8.6 122 Skilled
Frances 7 8.0 119 Skilled
Irene 7 8.2 114 Skilled
Harold 7 6.9 110 Professional
Karen 1 6.9 110 Professional***
Juanita 2 7.4 110 Professional
Bob 3 5.3 110 Business***
John 6.6 108 Skilled
Audrey 2 8.5 107 Professional***
Daphne 1 7.6 106 Professional
Albert 2 6.4 97 Skilled
Florence 7 7.2 94 Skilled
Doris 1 5.6 92 Skilled
Morris 4 5.8 85 Skilled
Tom 1 6.9 82 Farmer
Frank 1 4.4 78 Professional

Mean Grade Placement 7.34
Mean Intelligence quotient 110
Class Norm 6.9

*Scores based on tests given in grade 6.9
**California Mental Maturity Test given in grade 7.1
***Broken homes
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included all grades through seventh, which placed this

group at the top grade level and established it as the

most mature class in its school.

The writer was the fifth grade teacher for this

class, taught it physical education in the sixth grade,

andwas their seventh grade teacher at the time of this

study. This class, therefore, had close personal

contact with the writer for two or three years as of the

beginning of the school year in which this study was

made. Because of this, it was believed that this teacher

had ample opportunity to know and understand the pupils

quite intimately. He also made social and professional

visits into most of the homes of these pupils.

From a socio-economic point of view the class may

have been considered slightly above average. More than

forty per cent of its members came from homes of people

in the professions, as the parents of nine of the

twenty-two pupils represented professional occupations.

Of this group, there were five educators. There were no

extremes of either poverty or wealth among these

families.

Academically, the class was slightly above aver-

age as shown by achievement tests. Grade placement

in the group ranged from 4.4 to 9, inclusive. The grade

placement average for the class was 7.3 at the
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beginning of the year. As may be noted in Table I, three

members were placed at grade nine and ten members were of

grade level or above, with less than half (eight) below

grade level. Academically, the girls were superior to

the boys. The average grade placement score made by

girls was 7.7, while the average for the boys was 7.0.

The school system maintained a comprehensive testing

program and, consequently, the pupils were accustomed to

taking a wide variety of tests.

This class had four members who came from broken

homes. In three of these cases, the children's parents

were divorced while in the fourth the father was deceased.

The class was evenly divided between children

who were the oldest in the family and those who were the

youngest in the family. Seven children were found to be

in each of these categories. Three children occupied

the middle position in the family. Five children were

singletons.

There were no apparent discipline problems in

the class and, to a casual observer, no serious emotion-

al problems would have been apparent.

Procedure of the Study

The Mooney Check List was administered to the

seventh grade class at Washington School, Corvallis,
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Oregon, on October 29, 1952. The Check List was completed

in one class period.

For the first eight weeks of school the teacher had

been reading to the class from Human Relations in the

Classroom by Edmund H. Bullis (4), and had been conducting

class discussions based on the stories in this book. In

addition, class discussions had been held on topics

treated in About Growing tJp by Fred R. Benner (3). The

book by Bullis is a collection of stories gathered while

the author was in the Armed Forces, all pointing up

various personnel adjustment problems. The book by

Bellmar treats more directly various problems frequently

encountered by adolescents. It is part of a six-book

series, with each book devoted to a different grade level.

During the class discussions, many of the

children were frank in talking over their problems. At

first, some were reluctant to discuss their own problems

but would talk about the problems of others. Gradually,

the class as a whole began to feel freer in its express-

ion of the various problems encountered by its members.

Thus, the class had grown accustomed, to some extent,

in stating its problems freely. It is for this reason

that it is believed that the majority of the class used

the Check List without any unusual inhibitions. In

presenting the Check List to the class, the teacher
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reminded the group that it had been discussing various

problems in class and that the group would now be pre-

sented with a Check List so that each member of the

class could systematically outline his own problems. The

teacher then read the directions on the cover of the

Check List, as follows:

"This is a list of some of the

problems of boys and girls. You are to

pick out the problems which are troubling

you. Read the list slowly and if you come

to a problem which is troubling you draw a

line under it. For example, if you are

often bothered by headaches you would draw

a line under the first item like this '1.

Often have headaches., When you have finish-

ed reading through the whole list and marking

the problems which are troubling you, please

answer the questions on page 5."

The Check List was then given without further

directions or discussion. The class had been assured

that no one would see the Check List other than the

teacher. During the time the class was taking the Check

List there were no discussions carried on with the

exception that the teacher found it necessary occasion-

ally to read some item for a pupil. The papers were
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collected as soon as each pupil finished.

The members of the class were asked the following

questions at the end of the school year:

1. What are your most serious problems?

2. Do you feel that our class discussions
helped you with any of your problems?

Analysis of the Study

In presenting the analysis of the Check List, the

names of the problem areas are abbreviated in the tables

as follows:

HP Health and physical Development.
(ailments, habits, features and
development)

S School.
(pupil's status, skills, abilities,
attitudes)

HF Home and Family.
(general conditions, attitudes,
interrelations)

X Miscellaneous.
(small groups of problems related
to various elements: money, work,
the future, educational and
vocational plans, religion,
opportunity for recreation)

BG Boy and Girl Relations.
(opportunities, skills, attitudes,
desires)

PG Relations to People in General.
(psychological feelings,
aggressions)
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SC Self-Centered Concerns.
(psychological moods, tendencies,
morale, morality)

The class checked a total of 462 problems (see

Table II). The number of problems checked per pupil

ranged from a total of two problems to a total of sixty-

one problems. The arithmetical mean was twenty-one

problems. Out of a total of seven problem areas, the

class varied from a low of two areas, in which two prob-

lems were checked, to a high of seven areas. As might be

expected with this age group, the area of Boy-Girl Rela-

tions was omitted the most frequently. It was completely

omitted by nine pupils, while the area of Self-Centered

Concerns was omitted only one time. It would appear,

considering the number of variables, that the number of

problems checked had but little qualitative value. The

rank order of the problems checked would appear to be of

more value in this respect.

In considering both boys and girls as a group,

the problem area with the greatest number of problems

checked was the area of Self-Centered Concerns. This

area had a total of 94 problems checked. The next four

areas in rank order were very close in importance. Their

order of importance was as follows: Miscellaneous,

Health and Physical, People in General, and School

Problems, with respective scores of 75, 74, 71, and 67.



TABLE II

SUMMARY OF PROBLEM CHECKED BY THE CLASS

Problem Area
Pupil np S HF X BG PG SC Total

Doris
Daphne
Betty
Tom
Henry
Bob
Juanita
Fred
Carol
Irene
Anne
Billy
Morris
Frank
Audrey
Mary
Harold
Carl
Francis
John
Karen
Albert

Total:

Mean:

1 1 2

1 1 1 3
2 1 1 1 5

2 2 1 5
2 1 2 1 6
1 4 1 2 8

1 1 3 2 2 9
1 3 3 1 1 3 12
2 3 1 5 2 13
1 1 2 7 2 13
2 4 2 5 2 6 21
3 1 1 6 4 2 4 21

3 3 2 4 12 24.

5 12 1 2 3 3 26
2 5 5 2 8 4 26
4 1 2 6 2 3 9 27
3 8 5 2 4 5 27

5 5 1 5 5 2 6 29
11 4 4 5 1 10 35
7 8 2 5 8 3 8 41
6 3 6 11 2 7 13 48

12 7 6 8 7 10 11 61

74 67 40 75 41 71 94 462

3.4 3.0 1.8 3.4 1.8 3.3 4.3 21

20
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The area containing the fewest number of problems was in

the area of Home and Family, with a total of 40 problems

checked. The area of Boy-Girl Relations had a total of

41 problems checked. In contrast to previous studies,

the area of School Problems ranked fifth among the seven

areas. It should be pointed out that all previous studies

usually dealing with older children separated the boys

from the girls for the purpose of analysis. The separa-

tion of the boys from the girls, even at this age level,

caused some shifting of the rank order of the problem

areas.

Table III shows the rank order of the problem

areas for the boys and girls separately. It may be read-

ily seen that the area of School Problems was the most

important problem for the boys. The boys had a total of

260 problems checked. Approximately twenty per cent of

these problems were in the area of School Problems. This

finding was consistent with the quality of the academic

work of many of the boys, as compared with the girls.

The girls, on the other hand, had checked only fourteen

problems in the area of School Problems out of a total

of 202 problems checked on the entire list. This score

amounted to about six per cent of the total score. Only

the area of Boy-Girl Relations was of less importance

to the girls than School Problems. For the girls, the
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TABLE III

RANK ORDER OF PROBLEM AREAS

Boys Girls
Area No. of Problems Area No. of Problems

s 53 sc 50
HP 44 x 38
sc 44 PG 33
PG 38 HP 31
x 34 HF 25
BG 30 S 14
HF 17 BG 11

Total: 260 202

HP Health and Physical Development
S School
HI' Home and Family
X Miscellaneous
BG Boy and Girl Relations
PG Relations to People in General
SC Self-Centered Concerns

most important area was Self-Centered Concerns. Approxi-

mately twenty-four per cent of the problems checked by the

girls were in this area. The girls were not as concerned

about their health and physical development as the boys,

according to these results. The area of Health and

Physical Development ranked second along with Self-

Centered Concerns of the boys, while the area of Health

and Physical Development ranked fourth with the girls.

Miscellaneous problems ranked second with the girls and

fourth or fifth with the boys. As may be noted, the

area of Boy-Girl Relations remained at the bottom, or
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next to the bottom, for both boys and girls when the two

sets of data were separated. The boys appeared to have

their smallest number of problems in the area of Home

and Family while for the girls that area ranked fifth.

Table IV reveals the difficulty of attempting to

make group analyses on the basis of this check list.

Table IV is a summary of the boys' problems by area,

for example, the most important problem area for boys

was in the area of School Problems. One boy checked

twelve items in this area which would account for more

than twenty-two per cent of the total score for that

one area. One-half of the boys had five or fewer problems

in this area. The same situation existed in the area

of Health and Physical Development and in the area of

Self-Centered Concerns. These two areas tied for the

rank of second in importance. In the area of Health

and Physical Development, one boy checked twelve problems

out of the total of forty-four problems checked. This

accounted for more than twenty -seven per cent of the

total problems checked in that area. In the area of

Self-Centered Concerns, one boy's score accounted

for twenty-five per cent of the total score for all of

the boys in this area. In the area of Boy-Girl

Relations, five boys checked no problems. The thirty

problems checked in this area were checked by only six
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TABLE IV

SUMMARY OF BOYS' PROBLEMS BY AREA

HP S X BG PG SC TotalHF

2 2 1 5
2 1 2 1 6
1 4 1 2 8
1 3 3 1 1 3 12
3 1 1 6 4 2 4 21
3 3 2 4 12 24
5 12 1 2 3 3 26
3 8 5 2 4 5 27
5 5 1 5 5 2 6 29
7 8 2 5 8 3 8 41

12 7 6 8 7 10 11 61

Totals: 44 53 17 34 30 38 44 260

boys. The same situation may be noted in the area of

People in General. Two boys accounted for over fifty-

seven per cent of the problems checked in that area.

Table V reveals the same situation with the girls. Look-

ing at the area of Self-Centered Concerns it may be seen

that two girls, with scores of ten and thirteen respect-

ively, accounted for almost fifty per cent of the total

score for that area. In the area of next importance,

Miscellaneous, one girl with a score of eleven accounted

for more than twenty-five per cent of the problems

checked in that area. In the area of Health and

Physical Development, one girl with a score of eleven

accounted for more than thirty-six per cent of the total

problems checked in that area.
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TABLE V

SUMMARY OF GIRLS' PROBLEMS BY AREA

HP

1

S HF X

1

BG PG SC Total-
2

1 1 1 3
2 1 1 1 5

1 1 3 2 2 9
2 3 1 5 2 13
1 1 2 7 2 13
2 4 2 5 2 6 21
2 5 5 2 8 4 26
4 1 2 6 2 3 27

11 4 4 5 1 10 35
6 3 6 11 2 7 13 48

Totals: 30 14 23 41 11 33 50 202

It becomes quite evident that with a population as

small as twenty-two people, very little may be generaliz-

ed about problem areas common to adolescents. However,

a study of the specific problems incidated a large

enough grouping of specific problems with sufficient

commonality to justify some generalization concerning

the group studied. In the following tables each problem

area is presented with the specific problem listed and

the number and per cent of the boys and girls who checked

that problem. Brief comments will be made following each

table with summarizing comments following the final

table.
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TABLE VI

FREQUENCY OF SPECIFIC PROBLEMS CHECKED BY

CLASS IN AREA OF HEALTH AND PHYSICAL

Number and Percentage
Problem Area Boys Girls

Often have headaches 3 27% 1 9%
Don't get enough sleep 3 27% 1 9%
Have trouble with my teeth 3 27% 1 9%
Not as strong and healthy as I should

be 1 9%
Not getting enough exercise 1 9%
Too short for my age 2 18% 1 9%
Too tall for my age 1 9%
Not growing fast enough 3 27%
Poor complexion 2 1
Not good looking I
Don't like some foods I need 2 18% 5 45%
Often not hungry for my meals 2 1 2 18%
Overweight 2 1
Underweight 2 18%
Have a poor posture 2 1 1
Often have a sore throat 2 18% 1
Catch a good many colds 2 1 2 1
Often get sick 5 45% 1
Often have pains in my stomach 1 9%
Afraid I may need an operation 1 1 9%
Can't hear well 1 9%
Trouble with my eyes 3 27% 1 9%
Get tired easily 4 36% 1 9%
Have trouble breathing through my nose 1 9%
(rowing too fast 1 9%
Clumsy and awkward 3 27%
Have a physical handicap 1 9%

According to the above table, there emerges again

a sex difference in regard to the problems checked. The

most serious problem for the girls was not liking "some

of the foods I need" and the same percentage of boys

(forty-five per cent) checked the item "often get sick."
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Thirty-six per cent of the boys also indicated that they

tired easily.

In terms of total class interest; that is, boys

and girls together, these items were of general interest

insofar as half or more of the class checked these items.

These findings were not surprising in the light of the

findings of adolescent psychology. As Horrocks (15,

pp.299-302) points out, the adolescent period is one of

great physical growth and differentiation, and the

adolescent is faced with the necessity of not only

changing his concept of his physical self but must make

actual physical adjustments to his increased size.

Adolescents may become ill from overactivity but perhaps

parents assume more from this factor than necessary,

thereby making the adolescent feel more conscious of it.

An examination of absentee records did not indicate

that there are more absentees from the seventh grade

than from any other grade. The important consideration,

however, is the way in which the adolescent feels about

his problems of growth and activity.
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TABLE VII

FREQUENCY OF SPECIFIC PROBLEMS

CHECKED BY CLASS IN AREA OF SCHOOL

Problem Area
Number end Percentage

Boys, kris

Getting low grades in school

-----

2 18%
Afraid of tests 4 36% 1 9%
Being a grade behind in school 1 9%
Don't like to study 4 36%
Not interested in books 2 18%
Afraid of failing in school work 3 27% 1 9%
Trouble with arithmetic 1 9%
Trouble with spelling 5 45% 1 9%
Can't read very well 3 27% 1 9%
Trouble with writing 6 55%
Worried about grades 1 9% 1 9%
Not enough time to study 1 9% 1
Studying is hard for me 2 18% 1 9%
Not smart enough 1 9%
Don't like school 2 18%
So often feel restless in classes 5 45% 1 9%
So many words I don't understand

in school 1 9%
Find it hard to write correct English 3 27%
Poor memory 2 18% 1 9%
Afraid to speak up in class 3 27% 3 27%
Want more help from the teachers 1
Teachers expect too much work 1 9%

Probably the most noticeable thing in Table VII is

the difference between problems checked by the boys and

girls, both in total number and variety of problems. The

most serious problems for the boys were in the areas of

subject-matter in which they feel inadequate, such as

writing, reading, and spelling. In most cases, the boys

who checked a problem concerning subject-matter are
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inadequate in that area but, on the other hand, a few of

the best pupils checked problems in a subject-matter

area. Again, it is important the way that the pupil

feels about the situation and the pupil's own self-

concept. Since no boy checked "Trouble with Arith-

metic" it appears that the boys view themselves as being

sufficiently competent in this area. Familiarity with

this group would substantiate this conclusion. The

boys do feel that this subject is their best, even when

objective evidence disputes the claim. It is believed

that this feeling among boys may be culturally determin-

ed as it is often heard that boys are better in

arithmetic than girls. This writer's experience does

not uphold this theory. The most frequently checked

problem not strictly within the academic field was the

problem "So often feel restless in class." It was

surprising that more pupils did not check this item,

considering the bubbling energy one finds in the

adolescent pupil.

For the most part the problems in this area were

concerned with academic work, with very few being

concerned with teacher-pupil relationships or those

arising from adminiatrative or (wilTieulum regulations.
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TABLE VIII

FREqUENCY OF SPECIFIC PROBLEM CHECKED

BY CLASS IN THE AREA OF HOME AND FAMILY

Number and Percentage
Problem Area Pnws a4r1 s

Being an only child
Not living with my parents
Having no car in the family
Having no radio at home
Living in a poor neighborhood
Sickness at home
Death in the family
Father not living
Parents separated or divorced
Being treated like a small child

home
Family worried over money
Parents working too hard
Never having any fun with father or

mother
Parents too strict
Want things my parents won't give me
Not doing what Im told to do at home
Family quarrels
Brothers
Parents don't like my friends
Being scolded by my parents
Talking back to my parents
Father

2
1

1

1

1
1
3

2
1

2
1

1

18%
9%

9%

9%

9%

27%

18%
9%

18%
9%

9%

1
1

1
1
1
1
1

2
3

1

1
1
2
3

1
1

9%
9%

9%
9%
9%
9%
9%

18%
27%
Wo

9%
9%
18%
27%

9%
9%

Table VIII shows no significant grouping of people

checking similar problems. The girls had more problems

in this area, but the problems were scattered in terms

of the number of girls checking any single problem.

Difficulty with brothers appeared as a quantitative

problem if the boys and girls were grouped together.

The concerns which were checked by the boys in groups of



31

two or more do not appear to be entirely egocentric, for

example, such problems as "No car in the family,"

"Parents working too hard," 'Meyer having any fun with

father and mother" are problems of a total family nature

rather than a strictly selfish concern. The analysis

may become more clear if the above cited problems are

compared with such problems as "Being treated like a

small child," "Parents too strict," and "Parents don't

like my friends."
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TABLE IX

FREQUENCY OF SPECIFIC PROBLEMS

CHECKED BY CLASS IN THE MISCELLANEOUS AREA

Number and Percentage
Problem Area Boys Girls

Spending money foolishly 4 36% 1 9%
Having to ask parents for money 3 27%
Having no regular allowance 2 18% 3 27
Wanting to earn some of my own money 2 18% 6 55%
Too few nice clothes 1
Wanting to buy my own clothes 2 18% 1 9%
Too little spending money 1 9%
Having less money than my friends 1 9%
Not enough to do in my spare time 3 27%
Too little chance to do what I want to

do 2 18% 1 9%
Not enough time for play and fun 1 1 9%
Too little chance to read what I like 2 18% 3 27%
Too little chance to listen to the

radio 1 9%
Can't decide what to take in high

school 2 18% 1 9%
Want advice on what to do after

high school 2 18%
Afraid I won't get to go to college 1 9%
Wondering what I'll be like ten

years from now 1 9% 2 18%
Wondering if I'll be a success in life 2 1 2 18%
Not knowing where I belong in the

18%world 2
Not knowing the occupation I want to

enter 2 18% 3 27%
Needing to know more about occupations 1 9% 1 9%
Wondering if I've chosen the right

vocation 1 9% 1 9%
Wanting to know what the Bible means 2 18% 2 18%
Puzzled about the meaning of God 1 9% 1 9%
Wanting God to answer my prayers 2 18%
Troubled about Sunday School and

Church 1 9% 1 9%
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Table IX covers a wide range of problems. Fifty-

five per cent of the girls checked the problem "Wanting

to earn some of my own money." This is a real problem

for many girls. Opportunities for earning money seem to

be more limited among girls than among boys. Baby-

sitting and housework are the main methods by which girls

are able to earn their own money, while boys have these

opportunities and at the same time have many more

opportunities for outside work. The girls, however,

have the same need to feel independent as the boys. If

both boys and girls are considered together, there are

several items which were checked by forty-five per cent

or more of the class, for example: the following

problems were checked by forty-five per cent or more of

the class: Wanting to earn some of my own money -

seventy -three per cent; Spending money foolishly -

forty -five per cent; Having a regular allowance -

forty -five per cent; Too little chance to read what I

like - forty-five per cent; Not knowing the occupation

I want to enter - forty-five per cent.
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FREQUENCY OF SPECIFIC PROBLEMS

CHECKED BY CLASS IN THE AREA OF BOY-GIRL RELATIONS

Problem Area
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Number and Percentage
Boys Girls

Not allowed to use the family car 1 9%
Not allowed to run around with

kids I like 1 9%
Girls don't seem to like me 1 9%
Boys don't seem to like me 1 9% 1
Not

Bowing
how to act at a party 1

2
9%

Dating 18%
Not allowed to go out at night 1 9%
Not allowed to have dates 1 9%
Wanting to know more about girls 3 27%
Wanting to know more about boys 1 9%
Awkward in meeting people 1 9%
Clumsy in my manners 2 18% 1 9%
Trouble in keeping a conversation going2 18% 1 9%
Not knowing how to make a date 4
Girl friend
Learning how to dance 5
Keeping myself neat and nice looking 2
Wondering if I'll ever get married 2

36%
1 9%

45% 1 9%
1 3 2
18%

Table X shows that the problem area of "Boy-Girl

Relations" is of relatively little importance at this

group's particular stage of development. Some boys were

concerned about learning to dance. The explanation for

this lies in the fact that prior to the time of the

study the boys, when possible to do so, avoided all

rythmic experiences. The girls, on the other hand,

were superior to the boys in this respect because they

had more willingly entered into such activity. A few
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boys were anticipating difficulty in making dates, or

were desiring to have dates but did not know the

technique. It was a little surprising that the girls had

so few problems in this area as compared with the boys

since the girls are somawhat more mature at this age

than the boys. If the item "Not knowing how to make a

date" were coupled with the sixth item "Dating," the

percentage of boys who checked this general problem of

dating would increase to fifty-four per cent; but, the

two boys who checked this last mentioned item were

included in the four who checked the other problem of

Dating.
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TABLE XI

FREQUENCY OF SPECIFIC PROBLEMS CHECKED BY

CLASS IN AREA OF RELATIONS TO PEOPLE IN GENERAL

Number and Percentage
Problem Area Boys Girls

Slow in making friends
Bashful
Left out of things other kids do
Never chosen as a leader
Wishing people liked me better
Being teased
Being talked about
Feelings too easily hurt
Being led into trouble by other kids
Picking the wrong kind of friends
Being made fun of
Being picked on
People finding fault with me
Feeling nobody understands me
Having no one for a pal
Wanting to be more like other people
Being treated unkindly because of my

religion
Feeling nobody likes ms
Getting into arguments
Getting into fights
Losing my temper
Being stubborn
Making others mad at me
Disliking certain people
Being disliked by certain people
Being jealous
Getting rid of kids I don't like

1
1
1
4
2
2
2
1
1

2
1
2

1
2

1
1
1
1
2

1
1
6
3

1

9%
9%
9%

36%
18%
18%
18%
9%
9%

18%
9%
18%
9%
18%

9%
9%
9%
9%
18%
9%
9%

55%
27%

9%

1

1
1
4
3
1
2
1
2

1

1

2

3

1
3
3
2
1

9%

9%
9%
36%
27%
9%

18%
9%

18%
9%

95 0

18%

27%
9%
27%
27%
10

An examination of Table XI shows that the most

frequently checked problems were problems concerned with

being liked and with liking other people. Eight pupils

checked the problem "Wishing people liked me better" and

"Disliking certain people." It would seem that our
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culture places a problem on boys and girls at this level

in terms of loving one's enemies. A child is taught that

he should love his enemies, but it is extremely difficult

for most children not to develop a dislike for some

people, especially if the child is met by hostility and

cruelties which are common among children. A sensitive

child or a thoughtful child might be troubled by these

feelings of dislike. Also, he might be troubled, for

the same reason, if he detects or thinks he detects

dislike for himself in his schoolmates. Both Stegner

(23, p.438) and Hurley (12, p.137) discuss this

dilemma with which children frequently are confronted.

Children frequently have difficulty in not dichotomiz-

ing when dealing with problems of a moral nature. For

the most part this table shows a scattering of pupils

checking various problems rather than a grouping of

pupils on certain problems.
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TABLE XII

FREQ.UENCY OF SPECIFIC PROBLEMS CHECKED

BY CLASS IN THE AREA OF SELF-CENTERED CONCERN

Number and Percentage
Problem Area Boys Girls

Being nervous 5 45% 1 9%
Taking things too seriously 3 27% 1 9%
Getting too excited 2 18% 1 9%
Afraid of making mistakes all the

time 3 27% 5 45%
Fail in so many things I try to do 2 18% 1 9%
Trying to stop a bad habit 3 27% 6 55%
Wondering how to tell right from

wrong 1 9%
Wondering what becomes of people

when they die 3 27% 2 18%
Not having as much fun as other

kids have 1 9%
Worrying 4 36% 1 9%
Having bad dreams 1 9% 3. 9%
Sometimes wishing I had never been

born 4 36% 3 27%
Being careless 3 27%
Daydreaming 2 18% 4 36%
Forgetting things 2 18%
Being lazy 2 18%
Being tempted to tell lies 1 9% 1 9%
Feeling ashamed of something I've done 3 27% 4 36%
Being punished for something I didn't

do 2 18% 1 9%
Afraid of the dark 1 9%
Afraid when left alone 1 9% 4 36%
Can't make up my mind about things 2 18% 3 27%
Afraid to try new things by myself 1 9%
Being unable to live up to my ideals 3 27%

The area of Self-Centered Concerns, shown in Table

XII, was the area in which the largest number of problems

were checked by these boys and girls. "Trying to stop a

bad habit" was the most frequently checked problem,
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being checked more frequently by the girls (55 per cent)

than by the boys (27 per cent). From discussions and

interviews it was found that nail-biting was the most

frequent habit which the pupils were trying to stop.

The next problem, in order of importance, was "Afraid

of making mistakes all the tine" indicating a lack of

confidence. About one-third of the class checked "Some-

times wishing I had never been born." It would seem that

these pupils sometimes consider their problems more than

they can bear. Another problem of equal frequency was

related to "guilt feelings." It was "Feeling ashamed of

something I've done." This seems natural in that in our

culture the tendency is to try to make people ashamed of

wrongdoing, instead of attempting to find the cause of

the wrongdoing. It follows that there would be a "spread

of effect," to use Thorndikes concept, to include those

things which only the child perceives as "wrongdoings."

This feeling of being ashamed is similar in nature to

the problem of disliking people, discussed in the

preceding section, that is, the one may be brought on by

the other. Disliking other people (17, p.63) may cause

a "discrepancy between the super-ego (the way I ought to

feel) and the ego (the way I really feel), and thus

give the individual a bad conscience." This conflict

between the super-ego and the ego (14, p.273) ("feelings
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of guilt," if we prefer a less psychoanalytical term) is

considered to be a major course of many emotional mal-

adjustments.

In analyzing the problems checked by this group

it would appear that there were few problems which could

be said to have been general for the group. The most

frequently checked problems by the boys were the problems

"Troubled with writing" and "Disliking certain people."

More girls checked the problems "Wanting to earn some of

my own money" and "Trying to stop a bad habit."

This study was not primarily concerned with find-

ing problem areas which were common to any group, except

insofar as it would have facilitated group counseling.

The next step in this analysis was the inspection

of the verbal comments made on the Check List. Tables

XIII and XIV are presented in the words of the pupils.

TABLE XIII

COMMENTS BY THE GIRLS ON THEIR
MORE TROUBLING PROBLEMS

question:

"Which of the problems you have marked are troubling you
the most? Write about two or three of these if you
care to."

Responses:

1. "Trying to stop a bad habit. I am trying to stop
biting my nails, but when they get fairly long they
break off."



41

2. "My parents separated. The reason is, it is so con-
fusing and when I'm fourteen I'll have to choose
whom I want to live with. I love them both and I'm
going to have to hurt somebody."

3. "No girls in my neighborhood to play with. I picked
wrong kind of a girl for a friend. I don't like my
church too well."

4. "My mother doesn't think I'm old enough to earn
some of my own money."

5. "Sometimes I feel terribly embarrassed when people
tease me about boys. When I came to this school
I saw all the kids dancing. It was too late for
me to learn, I thought. I felt left out. I don't
feel that way now."

6. "Clumsy in my manners, sickness at home, forgetting
things, and being scolded by my parents."

7. "Trouble in keeping a conversation going. Wondering
what becomes of people when they die."

8. "Afraid to speak up in class, keeping myself neat
and nice. Also daydreaming in class."

9. "I am afraid to be left alone at night."

10. "I don't like to have to ask mother for money, but
when something good comes, I do. I have my
feelings hurt easily and wish I didn't."

11. "I have poor complexion. I can't decide what to
take in high school."

Every girl in the group made at least one comment

in response to this question. These comments illustrated

the importance of considering the Check List as a start-

ing point in seeking information rather than as an

instrument to measure pupil's feelings about various

problems. More than half of the girls checked the
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problem, "Trying to stop a bad habit," but the Check List

provided no clue as to the importance or the nature of

the problem. Most of the girls who checked this item

had the nail-biting habit. One girl was troubled with

enuresis. The area of Home and Family ranked fifth in

importance for the girls out of the seven areas, yet

four out of the eleven comments dealt with trouble or

conflict with parents, with an additional comment deal-

ing indirectly with parental authority. This type of

analysis is also subject to error in that the least

important problem for the group may be the most important

for the individual making the comment, but it does

point out the necessity of looking beyond the statistics

and quasi-objective answers.

Most of the comments shown on Table XIII

clustered around the area indicated by the Check List

as the most important for the girls; i.e. Self-Centered

Concerns.
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TABLE XIV

COMMENTS BY THE BOYS ON THEIR
MORE TROUBLING PROBLEMS

4uestion:
"Which of the problems you have marked are troubling
you the most? Write about two or three of these if
you care to."

Responses:

1. "Too short for my age. Can't read very well.
Wanting to buy my own clothes."

2. "I'm afraid of failing in school."

3. "My pop never takes me hunting or fishing. My
brother blames me for everything."

"Wondering what becomes of people when they die.
Not knowing the occupation I want to enter."

5. "Not growing fast enough. Trouble with spelling."

6. "Being a grade behind in school. Having no radio
at home."

7. "Being nervous. Parents working too hard. Can't
decide what to take in high school. Don't get
enough sleep."

8. "I chew my fingernails."

9. "Taking things too seriously. Afraid of making
mistakes all the time."

10. "Parents separated."

All but one boy made at least one comment. The

most noticeable difference between the comments of the

boys and the comments of the girls was the difference

in the amount of verbalization of the problems. The
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girls wrote quite freely compared to the rather abrupt

and to-the-point comments of the boys. Many of the boys

merely selected the exact words used in the Check List

without adding anything..

The comments of the boys followed the sane general

pattern as the comments of the girls. About twenty-five

per cent of the comments dealt with Self-Centered

Concerns, with the areas of School, Home and Family, and

Miscellaneous - each receiving about twenty per cent of

the comments. The area of Health and Physical Develop-

ment received fifteen per cent of the comments. These

mentioned areas, with the exception of the area of Home

and Family, were the areas checked most frequently by the

boys. It would appear logical for a pupil to make

comments closely allied with Self-Centered Concerns when

directed to comment but with no suggestive stimuli pre-

sented before him as is the case with the Problem Section

of the Check List. The subjects' verbal responses in a

less formal situation may, therefore, be more revealing

than the more formal responses marked on the Cheek List.

For that reason, it was desirable to follow up the Cbeek

List with verbal comments as well as class discussions

and interviews.

The next table shows the attitude of the class

toward the Check List and their wishes in regard to any
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follow-up on it with class discussions and personal in-

terviews.

TABLE XV

COMMENTS BY THE CLASS ON ENJOYING THE
USE OF Thl; CHECK LIST AND WHETHER THE

PUPILS DESIRE A FOLLOW-UP

Question:

"Have you enjoyed using this Check List of problems?"

Responses: Boys Girls

Yes 9
No
No Answer 1

10

1

Question:

"Sould you like to spend more time in school in trying to
do something about some of your problems?"

Responses:

Yes 4 4
No 5 5
No Answer 2 2

Question:

"Would you like to talk to someone about some of your
problems?"

Responses:

Yes 3 2

No 6 2

Undecided 2

No Answer 2 5

It would appear from Table XV that most of the

class enjoyed using the Check List, but the class was
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divided as to its desire to do anything more about the

problems. Only four boys and four girls positively

stated a desire to follow through with the Check List in

class. The last question in the above table showed even

less similarity in responses. Three boys and two girls

stated that they would like to talk with someone about

their problems, while the remainder of the class either

said no, were undecided, or did not answer.

Subsequent events indicated that more pupils were

interested in class discussions of the problems than were

indicated on the Check List. The class reaction was quite

favorable when the teacher posted some of the more fre-

quently checked items for class discussion.

After the Mooney Problem Check List had been

scored and the responses tabulated, the results were

listed showing the problem, the number, and the percentage

of the class marking each particular problem. Only the

main problems checked by twenty per cent or more of the

class were included. This list was presented to the

class several days before any class discussion was

planned. In preparing the list, no distinction was made

between the responses of the boys and those of the girls.

This was done, not only to save tins and space, but to

avoid having a boy or girl think his or her problem was

especially masculine or feminine. It was also thought
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that this system might afford a greater sense of relief

in seeing more people with a particular problem. This

list is shown in Table XVI.

TABLE XVI

LIST OF PROBLEMS PRESENTED TO CLASS
BEFORE DISCUSSION

Problem No. Per Cent

Disliking certain people
Trying to stop a bad habit
Wanting to earn some of my own money
Wishing people liked me better
Afraid of making mistakes all the time

9
9
8
8
a

41%
41%
36%
36%
36%

Don't like some foods I need
Sometimes wishing I had never been born

7
7

32%
32%

Feeling ashamed of something I've done 32%
Often get sick 6 27%
Trouble with spelling 6 27%
Trouble with writing 6 27%
So often feel restless in class 6 27%
Afraid to speak up in class 6 27%
Learning how to dance 6 27%
Being nervous 6 27%
Daydreaming 6 27%
Get tired easily 5 23 %

Afraid of tests 5 23%
Brothers 5 23 %
Spending money foolishly 5 23%
Having no regular allowance 5 23
Too little chance to read what I like 5 23%
Not knowing the occupation I want to enter 5 23%
Keeping myself neat and nice looking 5 23%
Being teased 5 23%
Losing my temper 5 23%
Being disliked by certain people 5 23%
Wondering what becomes of people when they

die 5 23%
Worrying 5 23%
Afraid when left alone 5 23%
Can't make up my mind about things 5 23%
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Each problem was handled separately, the number

of problems discussed per period depending upon the inter-

ests of the class. Some problems were not lingered over,

such as those about specific school subjects. Some

problems had been disposed of during the time interval

since the inventory had been given, for example, some of

the boys had since acquired paper routes which alleviated

their problems in regard to earning money.

Originally the class discussions were scheduled

for a weekly forty-minute period, but at the request of

the class they were held more often. It was found that

the most receptive times for a class discussion of its

problems were those times when one or more of the

members desired it. Except for discussions arising from

a spontaneous situation, the teacher began these periods

by reading an appropriate selection, if available, from

Bullis (5), or from Benner (4). If neither book had a

selection applicable to the topic, the teacher would

start the discussion by giving the class as much factual

material about the problem as was possible, with a

number of examples used as illustrations. The

discussions were turned over to the class as soon as the

introductory material had been presented. In most cases

the discussion would begin with the general and end with

the specific. The group would talk about the text
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material or the material and examples presented by the

teacher and gradually turn the discussion toward other

people they knew, the end result being a discussion,

directly or indirectly, of their own personal experiences.

As far as possible, the teacher tried to guide the dis-

cussion along the lines suggested by Strang (24, p.19),

who suggests three steps: (1) recognition of the problem;

(2) various solutions; (3) choosing a solution.

The most difficult task for the teacher is learn-

ing where to set the control limits. There is a tendency

on the part of the teacher to attempt to hold the class

fairly rigidly to the point or problem in question. This

is especially true when a pupil becomes involved in a

long, drawn-out, personal narrative apparently unrelated

to the discussion at hand. It has been found that this

is sometimes a method used by a hesitant pupil in gain-

ing courage to say what he wishes, prefaced by a lengthy

build-up. In most cases the teacher allowed the pupils

to talk freely, depending upon the class as a whole to

bring the pupil under control. It is difficult at best

to develop an attitude of permissiveness to the degree

desirable within a school situation. It becomes more

difficult if the teacher makes use of his authority or

"teacher" position too frequently. Many times, new

problems were brought into the discussion by allowing
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each pupil to have his complete "say."

Many of the children can be helped with their

problem through class discussion which is primarily a

process of "desensitiz8tion and reeducation on a group

basis," (8, PP.467-477). This is especially true when

the problem arises out of misinformation or feelings of

guilt associated with the feeling of "uniqueness." Three

factors appear to operate in a class discussion to help

the child either solve his problem or learn to live with

it. First of all, the class is presented with factual

material concerning the problem. Second, the child soon

learns that he is not unique in having a particular

problem. And last, the discussion makes it possible for

the child to sense a degree of release through catharsis.

Catharsis is an important element in any counseling

situation, both in group and in individual counseling

sessions. The subject is able to bring his problem out

into the open and share it with others. "Getting it off

his chest" often makes it possible for him to view the

problem more objectively. This follows along the theory

of Rogers (20) in his "non-directive counseling." It is

the belief of Rogers that the individual will demonstrate

the capacity to reorganize his attitudes in the direction

of better adjustment provided the individual is placed in

a favorable situation. The favorable situation is free
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from inhibition, coercion, or direction. It was attempt-

ed, as far as possible in a classroom, to create this

kind of situation during the period of class discussions.

The second part of the program, individual counsel-

ing, was more difficult because of the types of problems

and the time factor. These factors can best be illus-

trated by a few brief case histories.

Case Histories

Mary. At the time the original Check List was

given, the most striking problem was the case of Mary.

Mary, a very bright girl, was new to the school at the

beginning of the year in which the study was made.

She checked twenty-seven problems on the Check

List; nine of which were in the area of Self-Centered

Concerns, and six in the area of Miscellaneous Items.

She checked such problems as "Daydreaming," "Afraid of

making mistakes," "Being unable to live up to my

ideals,""Wanting to know what the Bible means," and

"Wanting God to answer my prayers." While these prepar-

ed statements revealed a degree of conflict, her own

comments at the end of the questionnaire revealed even

more conflict. She commented that her parents were

separated and that she must decide with whom she wished

to live. Her mother had remarried, and had since been
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divorced again. Her father had remarried and was living

in Corvallis. At the time of this study, she was

temporarily living with her grandparents in Corvallis.

Mary was in conflict with her mother over her,

Mary's choice of a vocation. She wished to become a

missionary nurse, but her mother insisted that there were

"too many hardships" connected with this type of work.

Mary was seen by the writer for periods of twenty

to thirty minutes after school for approximately three

weeks. The counseling sessions were completely "non-

directive" with the exception of the first interview which

dealt with her choice of a vocation. She discussed the

problem freely, and readily became aware that any con-

flict over a vocation could easily be postponed for a

few years. The problem her parents presented to her was

more difficult since there were so many factors involved

in the situation which were beyond the control of both

the writer and the pupil. It was felt that Mary might

better understand her own feelings if she were allowed

to "talk them out." She indicated her love for both

parents, but said that she felt "strange" when in the

presence of her father's new wife. She had the feeling

that her mother was more in need of her than her father

was.

One day she brought her father and step-mother
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in to see the writer. Both adults expressed a desire to

keep Mary with them, and demonstrated an interest in her

progress at school. A few days after this meeting, how-

ever, Mary informed the writer that she had decided to

live with her mother.

It was not possible to have any counseling inter-

views with Mary before she left since there was little

free time during school hours and no spontaneous

opportunities because of her disinclination to discuss

her problem further. It would appear that the only

service rendered Mary by the writer was the opportunity

for her to express her feelings freely, which may or may

not have assisted her in reaching a decision to return to

her mother.

Carol. Carol's case illustrates the importance of

parental understanding and cooperation, or rather the

lack of it. Carol had been with this class since the

first grade. She was a bright and studious child, but

had some rather serious emotional problems. She had

one brother two years her junior and one sister nine

years her junior. Her family appeared to be average

economically, and had built a new home within the last

two years.

Carol's emotional problems came to this writer's
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attention three years ago when he taught the fifth grade

at this school. It was quite evident at that time that

she was a class leader but was somewhat feared by her

classmates because of her violent temper. She was, how-

ever, a brilliant student and this gained for her the

jealous admiration of her classmates. She felt that she

had to excel in every activity. She was at the top of

the class in academic subjects as well as in athletic

activities. She was constantly striving to keep ahead

of her classmates. She had little patience with the

few instances in which she did not measure up to her own

standards. She was very "bossy" in her attitude toward

her classmates and sometimes toward the teacher. If she

were crossed in any way she would dash, crying, out of

the room. She would conform to the rules of the school

only when those rules were convenient to her needs.

An interview with her parents while she was in

the fifth grade revealed that they were aware of this

problem but felt that it was something "cute." Her

mother commented, "After all, I was that way too." It

was not possible for the writer to convince them of the

seriousness of the situation.

While Carol was in the sixth grade, arrangements

were made for her to be interviewed by the Director of

Special Education for the Corvallis Public Schools with
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the thought that perhaps outside counseling could be

arranged. Carol was quite rude to the counselor and re-

fused further interviews. Furthermore, she ridiculed

the counselor to her classmates after the interview.

At the beginning of the seventh grade, Carol

verbally expressed happiness in having her fifth grade

teacher again in the seventh grade. The teacher soon

realized that the situation for Carol had not changed a

great deal; consequently, he tried to begin the year by

conducting a counseling program with her. This proved

unsatisfactory, however, since she was too aggressively

defensive. Further interviews with her parents proved

unproductive.

According to Carol's Cheek List, she did not have

many problems. She checked only thirteen items, five of

which were in the area of People in General, indicating

that to her people presented a major problem. Some of

the problems checked were "Wishing people liked me

better," "Getting into arguments," "Losing my temper,"

"Disliking certain people," and "Being disliked by

certain people." In the areasof Home and Family, she

checked "Family quarrels," "Brother," and "Talking back

to my parents." In the area of Self-Centered Concerns,

she checked only two items; namely, "Trying to stop a

bad habit" and "Sometimes wishing I'd never been born."
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She also indicated that she did not desire to spend further

time in school trying to do something about her problems.

The bad habit she desired to stop could have been

enuresis since this difficulty was listed by her parents

on the health report presented at the beginning of the

year.

Carol was having a more difficult time in the

seventh grade because her classmates were older and wiser.

They nould no longer be bullied. Instead, they tried to

ignore her and she became the subject of their conversa-

tions whenever she was out of hearing. Frequently members

of the class would make sarcastic remarks when she re-

cited in class. She was developing into a complete iso-

late. She would have one close friend for a short

period, but she was so domineering in manner that the

friend would soon desert her. A sociogram revealed that

she was not desired as a seatmate by anyone in the room.

The seating arrangement for the class had always been

in groups of four and, since Carol was not chosen by

any member of the class as a seatmate, she was

arbitrarily placed with a group of the brightest boys

in the class. By placing her with this group, she was

given more competition and at the same time she was

removed from close proximity to the other girls who

were the greatest source of her classroom difficulties.
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This seating arrangement pleased her not only because she

realized that these boys were superior but because she

would have an outlet for her desire to be bossy since she

was made leader of the group. She kept the boys in line

when they wanted to play instead of work. The boys, who

were well adjusted, accepted this program cheerfully.

The writer allowed Carol to assist with some tasks

after school. During these times, no mention was made of

her problem but she was encouraged to speak freely. She

talked constantly throughout the work period, primarily

about her school work, her family, and outside activities.

Her conversation was usually pleasant with no indication

that she was having difficulties; but she did seem

relieved to be able to talk all she wished and to have an

interested listener.

It would appear that Carol suffered from a deep

sense of inferiority and guilt. This seemed to be

indicated by her strong need to surpass her classmates

and her need to dominate. It was not possible for this

writer to do more than speculate as to the causes of her

difficulty. Help was attempted on the basis of the

child's manifested behavior within the framework of the

existing situation.

The first task of the teacher was to establish

good rapport with Carol. The next problem was to build
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up her confidence and self-esteem sufficiently to the

point where she would no longer feel aggressive toward her

associates. It was felt that some measure of success was

experienced although perhaps on a peripheral level only.

Toward the end of the year, she did appear more relaxed

and was more congenial with her classmates. Several of

the girls in the class volunteered the information that

Carol was "different." She was beginning to have a few

friends again.

It is believed that much more could have been done

for this girl had it been possible to convince her parents

of the need for their cooperation.

Fred. This case illustrates a situation in which

a boys with superior intelligence, functions much below

his optimum level -- academically and socially. In

terms of intelligence test scores, Fred was one of the

superior pupils in the class. He had a grade placement

score of 7.7 at the end of the sixth grade. This score

was not remarkable in terms of his ability and in

comparison with those of other members of the class.

Fred was a very shy boy and did not enter

voluntarily into any group activity. He spent much of

his class time in reading fiction. During physical

education periods, he usually attempted to stay out of

the activity, preferring to wander about the playground.
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If the teacher insisted that he join in the activity, he

would claim various ailments such as a headache, sore

arm, or upset stomach.

The other children in the class, while not hostile,

did not always react favorably toward Fred because of his

quick temper and his excitability. He found it very

difficult to join in with the boys in their "kidding"

and "horseplay." He could never remember that it was all

in fun.

On the Check List, Fred checked a total of twelve

problems. Three problem areas received three cheeks each,

and three problem areas received one check each. In the

area of Home and Family, he checked the following items;

"Father," "Brother," and "Never having any fun with

father." In the printed statement on the Check List,

the word "mother" had been included in the last mentioned

item but he had crossed it out. In the area of Self-

Centered Concerns, the following items were checked:

"Being nervous," "Having bad dreams," and "Being punished

for something I didn't do." The three items checked in

the area of School were "Afraid of failing in school,"

"Trouble with writing," and "Often feel restless in

class." At the end of the Cheek List he wrote, "Pop

never takes me hunting or fishing" and "My brother

blames me for everything." Be also indicated that he
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enjoyed using the Check List but he did not want to spend

time in school trying to do something about his problems.

After studying the apparent problems of Fred,

discussing his problems with his former teacher, and

visiting with his parents, the scope of the teacher's

job was decided upon. It was realized that some progress

could be made if Fred's school life could be made more

attractive and challenging and at the same time if he

could be better accepted by the group.

Fred's mother was always very cooperative but

apparently she was helpless in regard to the tension

between Fred and his father. The teacher was reluctant

to press the situation with the parents for fear of in-

creasing the tension already existing. In view of this,

it was decided to use the school situation as a base,

hoping that increased happiness at school might decrease

tension at home thereby creating a "virtuous circle."

While it is not possible to compartmentalize one phase

of a person's life from the total life of that individu-

al sometimes, because of circumstances, a teacher must

operate as if this were possible in order to achieve any

sort of results.

Fred was given a job which utilized his interest

in mechanics and which at the same time was a responsible

and necessary job. He was given the prized position of



61

"Projectionist." As projectionist, Fred had to obtain the

films from the film library according to a pre-arranged

schedule and arrange for their showing with the various

teachers who had previously requested the films. It was

Fred's responsibility to operate the projector and to

make minor adjustments and repairs. Since the job re-

quired him to be away from class approximately an hour a

day on the days when film showings were scheduled, it was

necessary that he work more diligently at his school work.

The job of projectionist served as a motivator for Fred

to work harder at his lessons.

The teacher utilized Fred's interest in science

fiction by persuading him to read and to report on some

non-fiction science material. He willingly undertook

this assignment, although he was at first reluctant about

reporting to the class. Be had the intelligence required

to understand science material beyond the seventh grade

level, and was able to hold the interest of the class

with his book reports.

During physical education periods Fred was, as

far as possible, given non-participating jobs, such as

score keeper or equipment manager. In this way, he was

kept in the situation without actually being -- he

thought -- a part of it. It was during these times that

the teacher had frequent opportunity to talk with Fred
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and, in turn, allow him to speak freely. When he found an

interested listener, it was like opening flood gates. It

was as though he had been storing up his words and ideas

for years and, at times, it became quite difficult to end

the "talking periods." If our conversation was inter-

rupted, Fred would continue the topic later as if there

had been no interruption even though a lapse of several

hours may have occurred. He did not discuss his problems

directly, but he did seem relieved to find someone with

whom he could talk about his activities and plans.

At the end of the seventh grade Fred made a grade

placement score of 10.3, an academic growth of 2.6 years.

This represented the greatest amount of growth on the

part of any pupil in the class. This score placed him

within the top three pupils in the class, academically.

At the end of the year, Fred appeared more at

ease with the class and the class seemed to have accepted

him to a greater extent. His main problem, which was

concern over his relationship with his father, remained.

On the follow-up questionnaire, he wrote that while the

class discussions had helped him, "Dad does not do very

much with me -- hunting, fishing, etc.."

Morris. In contrast with the previous case

history, this one illustrates a boy with low mental
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ability trying to keep up with his classmates.

According to intelligence test scores Morris had

an i.q. of 85. His academic grade placement score at

the end of the sixth grade was 5.8. He had been re-

tained one year in the primary grades, and was at least

a year older than the average seventh grader.

Morris was the only boy in a family of five girls.

He was the second child in the family. His family be-

longed to a religious group which prohibited dancing and

movies. These factors were handicaps to him in his

adjustment to the class.

On the Check List, he checked a total of twenty-

four problems. Twelve of these were in the area of

People in General. It is somewhat surprising that, con-

sidering his academic standing, Morris checked only

three items in the area of School. These were "Being a

grade behind in school," "Trouble with writing," and

"Afraid to speak up in class." In the area of People

in General, Morris checked the following items: "Wish-

ing people liked me better," "Being teased," "Being trOk-

ed about," "Being led into trouble by other kids,"

*Picking the wrong kind of friends," "People finding

fault with me," "Having no one for a pal," *Being treated

unkindly because of my religion," "Feeling nobody likes

me," "Getting into fights," and "Disliking certain
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people."

At the end of the Check List, he indicated that

his most serious problems were "Being a grade behind in

school" and "Having no radio at home." He stated that

he enjoyed using the Check List, but did not desire to

do anything about any of his problems.

The problems confronting Morris appeared to be

primarily of a social nature. This supposition was sup-

ported by observation of his behavior and by the behavior

of other people toward him. The other children in the

class professed a dislike for him and gave as reasons

such as "picking on smaller children," "not truthful,"

"always blaming others when he gets into trouble," and

"he brags too much." The children were correct in their

description of Morris' behavior. The smaller children

were afraid of him because he liked to bully them. This

bullying and bragging were probably his method of gain-

ing the power and prestige which he was unable to do with

his contemporaries along socially approved channels.

Frequently, he would deny doing some activity while in

the process of actually doing it.

Morris was in conflict with adults as well as with

children. He felt "left out" because his parents would

not permit him to take part in the rhythmic activities

on account of their religious beliefs. He was in
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conflict with the other teachers in the school because of

his behavior toward the younger children in the halls and

on the playground. One teacher stated that he was the

only child she had ever actually disliked. Her reasons

for disliking him were similar to those given by the

children except that she gave more weight to his alleged

dishonesty.

The children reacted strongly toward his behavior

which, in turn, increased his desire to retaliate and

thereby created a chain of frustration, reaction, and

retaliation which, unless it could be halted, would re-

sult in a much more serious situation. It was decided

that some direct action must be taken to bring to a halt,

or at least slow down, this vicious circle.

The first step was to reorient the parents in re-

gard to the school's program of rhythmics. This was the

simplest of the steps taken. The parents, when they

understood, gave their consent for Morris to participate

in the rhythmic program. This permission eased the

situation to some extent for him. He no longer was a

problem during this period but, instead, joined in and

enjoyed the program.

The next step was to provide Morris with some

means of excelling and gaining more self-assurance. In
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order to show him that the teacher had confidence in him,

he was given jobs which required responsibility and

trustworthiness. He was frequently permitted to make

the weekly trip to the Post Office to purchase the sav-

ings stamps for the entire student body. Collecting

money for the stamps and mAking the necessary trip to

purchase them was a function of the seventh grade, and it

was considered a privilege to be able to carry out this

responsibility. He was also permitted to go on errands

to the bank and the central school office when these

services were required by other teachers in the school or

by the administration.

He likewise needed more self- assurance in the

academic areas. The teacher attempted to help him gain

this by starting him at a level which was very easy and

by giving him much individual help and gradually working

him up close to grade level. This special attention --

all assignments were given privately -- appeared to make

him less restless and dissatisfied with school. Be had

an aptitude for memorizing spelling lessons rapidly. He

was encouraged in this activity, thereby giving the

teacher something concrete about which to praise him to

the class. Although he could not make functional use of

his spelling, he had something of which he could be proud.

The most assistance in the next step was gained
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from the other members of the class. He needed help in

his relationship with the class. The teacher took the

problem directly to the class for a solution. While he

was absent from the room, the teacher discussed the

problem with the class whereupon they agreed that many

times it had been their responsibility that Morris be-

haved in such a way as not to be liked by the members of

the class. They further agreed to endeavor not to provoke

him intentionally to the point where he would become

hostile. It was pointed out to the class that it would be

a help to the teacher and to Morris if the members of the

class attempted to be friendlier toward him. Considering

the age of the pupils in the class, the group was quite

successful and out of the efforts of the class Morris

discovered a "pal" for whom he had expressed the desire

on the Check List.

At the end of the year, tests showed that Morris

had progressed academically from a grade placement of

5.8 to 7.0 -- which represented a growth of 1.2 years.

In the area of social adjustment, there was still

much to be desired although considerable progress had

been made. By the end of the year, Morris got along

well with his classmates in the classroom situation but

there was little if any carryover outside of the class

environment. Be was still somewhat of an isolate away
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from the school and was not included in any of the acti-

vities planned and conducted by the children outside of

the school situation.

On the follow-up questionnaire, he stated that he

did not receive any help with his problems from the class

discussions but he did not list any problems currently

worrying him. At the end of the year, he gave the

appearance of being a happier boy in class than he had

appeared to be at the beginning of the year.

These four case histories were presented in order

to illustrate some of the kinds of problems facing

children. It was also hoped that the case histories

could point out some of the circumstances and conditions

which limit the teacher in what he can do for a child

as well as to point out some of the opportunities for

guidance by the teacher, even when that guidance is not

requested by the pupil.

In the case of Mary, the circumstances were such

that they presented an "either -- or" situation. There

was not too much the teacher could do other than give

catharsis the maximum opportunity to help Mary reach a

decision.

Carol's case offered more than one practical

difficulty. The main problem lay in the fact that her

parents felt that she did not have a real problem. In
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addition, Carol did not desire to have assistance with

her problem. This was a case in which the teacher had

to do some manipulation of the environment in order to

get minimum results. The end-result of this case will

depend to a great extent upon the type of guidance she

receives in high school, and the future attitude of her

parents.

The teacher had to play the role of a "father sub-

stitute" in the case of Fred. Any benefits of such

treatment are of an ephemeral nature unless one of his

next teachers or some other adult is able to continue

in such a role. It is believed, however, that the

prognosis for Fred is better than those other cases pre-

sented in this study because Fred has so many other re-

sources upon which to draw.

It is difficult not to have a great deal of

sympathy for Morris when one realizes the many handicaps

which the boy faces. Ha has had almost a fourteen-year

start -- in the direction of maladjustment -- on any

type of assistance which might help him to become better

adjusted socially. He is faced with a tremendous amount

of competition, both in the home and at school. He has

to contend with five other children for the attention

of ineffectual parents at home and he must compete at

school with pupils, most of whom are superior to him
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intellectually. He has so relatively few resources upon

which to draw that one would be tempted to become dis-

couraged in attempting to predict the adjustment future

of Morris.

At the end of the school year, there were nineteen

members of the original group still in attendance at this

school. A follow-up questionnaire was given to these

pupils. The questionnaire contained the following two

items:

"1. What problems are troubling you most
at this time? Comment on one or two
if you care to do so.

"2. Do you feel that our class discussions
helped you with any of your problems?"

The answers to the first question were as follows:

Irene: "Talking about people. Science."

Juanita: "Worried about high school, it seems
so big and I'm so small compared to
all the kids in the upper grades."

Betty: "Book reports."

Doris: "Getting along with other girls in the
class."

Audrey: "Medical bills."

Frances:"Death of father."

Frank: "Going to high school."

Fred: "Dad does not do much with me. Money."

Carl: "Collecting friends. Always too tired.
Sleep 9-10 hours every night."
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Tom: "Wonder if I'll be liked in high school.
Wonder if the teacher will like me next
year."

Billy: "Can't decide on occupation when I grow

Only six girls and five boys stated that they had

any problems. The remaining three girls and five boys

wrote that they had no problems. The problems listed by

the girls on the questionnaire were not listed by them

on the original Check List. Two boys listed the same

problems which they had checked on the original Check

List.

On the original Check List, Fred had commented on

his concern about the relationship between his father

and himself. His original comment was, "Pop never takes

me hunting or fishing."

Billy had indicated in the Check List that he

could not make up his mind about the occupation he wished

to enter.

In regard to the second question on the question-

naire, no girl said that the class discussions were not

helpful. Four boys stated that the class discussions

were of no help to them. One boy was unable to remember

any class discussion which had concerned any of his

problems.

The following comments made by a girl and a boy
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seemed typical of the attitude of many of the pupils:

Irene: "I did think that the discussions
did help. I found that almost
all of my troubles were shared
by others in the class and some-
times by older people."

Billy: "On some things yes, on others I
don't think they did."

One girl, in answering the question, asked for

further conferences to help her adjust to the recent death

of her father. Three pupils were concerned about attend-

ing high school. This school system is organized on the

7-5 plan, whereby the eighth graders go to the high

school. Although only three pupils showed concern about

this transition, many more expressed their anxiety about

it orally.

Another factor to be considered is that the

original Check List contained two hundred and ten

more or less "suggestive" items from which the pupils

could choose, while the follow-up questionnaire contained

only two questions to which the answers were to be

supplied by the pupils out of their experiences. Perhaps

different results might have been obtained had the same

Check List been given at both times.

The fact that this current school year was the

last year in elementary school for the class probably

influenced the attitude of the class members in



73

answering the questionnaire. It is believed that the

final questionnaire was presented too close to the end of

the school year (six weeks) to get thoughtful responses.

At this time the majority of the class was busily en-

gaged in many activities associated with the end of

elementary school.

While the data obtained were too small in size to

be conclusive, nonetheless it was apparent that some

individuals did obtain considerable assistance through

the group approach and through the individual counseling.
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CHAPTER IV

SUMMARY AND RECOMMENDATIONS

The purpose of this study was to identify the kinds

of problems found in the seventh grade class at Washington

Elementary School, Corvallis, Oregon, in order to give

assistance to the pupils in solving their problems. It

was also hoped that this study might be used in pointing

out some of the possibilities and limitations of an

elementary school teacher in planning and carrying out

an effective guidance program along with the regular

classroom activities. It was further hoped that this

study might contribute to the growing knowledge about the

adjustment problems of elementary school children.

The twenty-two members of the class were given

the Ross L. Mooney Problem Check List, Zunior High School

Form. The results of this study may be summarized as

follows:

1. The class checked a total of 462 items. Of

these, 260 were checked by boys and 202 were checked by

girls. All seven problem areas received at least two

checks.

2. The average number of problems per pupil was

twenty-one, with a range extending from two to sixty-one

problems, inclusive.
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3. Two boys checked 39.6 per cent of the total

260 items checked by the boys, and two girls checked 41

per cent of the total 202 items checked by the girls.

4. The problem areas checked most frequently by

the class, in rank order, were: Self-Centered Concerns,

Miscellaneous, Health and Physical Development, People

in General, School, Home and Family, and Boy-Girl

Relationships. This is in conflict with the findings

made by Cunliffe (6), Kennan (13), Emigh (9), and

Skiens (22). They found the area of School Problems to

be the most important area for both boys and girls.

Wade (26) found that the area of School Problems was the

most important when the boys and girls were considered

together, but this did not prove to be true when sex

differences were noted. In the study by Wade (26), the

area of School Problems was the most significant area

for the boys, but the area of Miscellaneous Problems was

the most significant for the girls.

5. The problem areas most frequently checked by

the boys, in rank order, were: School, Health and

Physical Development, Self-Centered Concerns, People in

General, Miscellaneous, Boy-Girl Relationships, and

Home and Family.

6. The problem areas most frequently checked by

the girls were in descending rank order: Self-Centered



76

Concerns, Miscellaneous, People in General, Health and

Physical Development, Home and Family, School, Boy-Girl

Relationships.

7. In the area of Health and Physical Development,

the most common problem for the boys was "Getting tired

easily," and for the girls the most common problem was

"Don't like some foods I need."

8. In the area of School Problems, the most

common problems for the boys were "Troubled with spell-

ing" and "So often feel restless in class." "Afraid to

speak up in class" was the most common problem in this

area for the girls.

9. "Parents working too hard" was the most common

problem for the boys in the area of Home and Family, with

the most common problem for the girls being "Family

worried over money" and "Brothers."

10. In the area of Miscellaneous Problems, the

most common problem among the boys was "Spending money

foolishly," while "Wanting to earn some of my own money"

was the most common problem among the girls.

11. "Learning how to dance" was the major problem

for the boys in the area of Boy -Girl Relationships, while

the girls' primary problem was "Keeping myself neat and

nice looking."

12. "Disliking certain people" and "Wishing
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people liked me better" were the most important problems

in the area of People in General for the boys and girls,

respectively.

13. In the area of Self-Centered Concerns, the

boys worried most about "Being nervous," while the girls

had the most trouble in "Trying to stop a bad habit,"

mostly nail-biting.

14. The most frequently checked items in the

entire Check List were "Trouble with writing" and

"Disliking certain people" for the boys, while for the

girls the items were "Wanting to earn some of my own

money" and "Trying to stop a bad habit."

15. The girls were more out-going and open in

their verbal responses than were the boys. Many of the

boys selected the exact wording of the text in the Check

List to use as answers for the essay questions. The

girls, on the other hand, wrote freely and used their own

words to express themselves.

16. The most frequent comments made by the girls,

in answer to the essay questions at the end of the Check

List, were comments associated with the area of

"Self-Centered Concerns." This area received the largest

number of checks by the girls on the problems section of

the Check List. The rest of the verbal comments by the

girls were comments associated with conflict with parents.
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The area of "Home and Family" ranked fifth out of the

seven areas checked by the girls.

17. The comments made by the boys paralleled the

comments made by the girls in that both included many

"Self-Centered Concerns." The boys' oomments substan-

tiated the area of "Self-Centered Concerns" more than it

did the area of "School" -- the most frequently checked

area by the boys.

18. Nine boys and ten girls stated that they en-

joyed using the Check List. One boy said he did not

enjoy using the Check List, while one boy and one girl

did not answer the question.

19. Four boys and four girls stated that they

would like to spend more time in class in trying to do

something about some of their problems. Five boys and

five girls stated that they did not desire to do this,

while two boys and two girls did not answer the

question.

20. Three boys and two girls stated that they

would like to talk to someone about some of their

problems. Six boys and two girls said that they would

not like to do so. Two girls were undecided, while

five girls and two boys did not answer the question.

21: Problems concerning twenty per cent or

more of the pupils were posted on the bulletin board
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and were used as a basis for class discussions.

22. Individual counseling sessions were held with

the pupils where the need seemed to be indicated.

23. It was found that there were many problems of

children which were beyond the scope of the classroom

teacher, for example, in the case of Mary. In this case

there were circumstances and conditions which could not

be changed by any person concerned with the problem.

Some problems, such as the problem of enuresis, suggested

psychological or medical basis of such depth to be beyond

the scope of any classroom teacher.

24. It was further found that without the full

cooperation and some insight on the parts of the parents

little can be done by the teacher in helping the child

with his problems, for example, the cases of Carol and

Fred illustrate this handicap.

25. At the end of the school year, six girls

wrote that seven problems were troubling them. None of

these problems was listed by the girls at the beginning

of the year.

26. At the end of the year, five boys indicated

that they had eight problems which were troubling them.

Two of these boys had one problem each which they had

listed at the beginning of the school year. The other

three boys wrote about problems which had not been
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previously indicated by them.

27. Nine girls and five boys stated that the class

discussions had been helpful. Four boys said that the

class discussions had been of no help to them. One boy

could not remember. One boy and two girls had moved out

of the school district before the end of the year.

28. It was concluded that the pupils did gain some

assistance through the group and individual approach. It

was further concluded that the follow-up questionnaire

should have been of the same type as the original Check

List and that it should have been given earlier in the

year.

Recommendations

It is recommended that:

1. The adjustment problem phase of guidance be

given more attention in the curriculum during the train-

ing period of the teacher. The teacher must be aware of

the many problems which may cause emotional maladjust-

ment and retardation of learning. Without formal train-

ing in this area, the teacher must learn this by trial

and error -- a time-consuming, haphazard, and costly

method. The teacher-training program should include:

(a) courses in psychology which would assist the teacher
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in recognizing adjustment problems when they exist;

(b) courses in the use of non-directive and projective

counseling techniques; (c) courses in sociology, includ-

ing sociology of the family, to aid the teacher in

better understanding the interaction of society and the

family and the interaction within the family -- factors

which play a major role in personality formation;

(d) an opportunity to make use of the above during

practice teaching under a competent and experienced

teacher;

2. School systems employ a full -time specialist

in the field of emotional problems. The responsibility

of this individual would be two-fold: therapy and

in-service training. The specialist would handle all

cases which were beyond the scope of the classroom

teacher and would be in a position to refer cases needing

even more specialized, assistance to the proper agencies.

The in-service program conducted by the specialist would

include workshops in which the teachers would receive

practical training and assistance in the techniques of

group and individual counseling. There are many obstacles

to effective counseling in the classroom routine which

the teacher needs assistance in overcoming;

3. More studies be conducted on the adjustment

problems of elementary and secondary children, with the
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purpose of establishing a more practical and unified

guidance program as a part of the entire twelve-year

school program. While guidance per se has historically

occupied a stronger position in the secondary field,

there is a great need for strengthening similar programs

in the lower grades. More effective methods of bridging-

the-gap between elementary and secondary schools will

have to be devised. Too frequently the guidance gains

made by an elementary teacher are partially or entirely

lost when the child goes to high school;

4. Teachers make greater use of the various

methods of determining the problems existing in their

classrooms. Such methods would include check lists,

such as was used in this study, questionnaires -- both

teacher-constructed and published, and teacher-constructed

tests modeled after the Thematic Apperception Test. The

type of instrument used is not too important, but it is

important what is done with the results of the instrument

used. It must be remembered that a check list is only

the beginning and not the end in helping pupils solve

their problems;

5. Teachers use caution in approaching adjustment

problems. The enthusiastic and conscientious teacher

must guard against considering every problem or behavior

deviation pathological. The teacher must keep in mind
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the principles of child growth and development. He must

maintain a proper perspective, realizing that every child

has daily problems which do not take on the magnitude of

requiring outside assistance. Furthermore, every child

should be encouraged to solve for himself as many of his

problems as possible. Minor frustrations and problems

sometimes aid the child in emotional growth and

development;

6. Administrators strive to keep the class load

down to a point where the teacher will have time to work

with individual children;

7. Every teacher put forth great efforts to

strengthen the ties between the home and the school.

Many times an informal talk with the parents in their

homes will produce worth while results. Most parents

want to cooperate with the teacher. It is a rare parent

who will not assist the teacher with the problems of his

or her child. On the other hand, it is sometimes

necessary that the parent be made aware of existing

problems.
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