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GROUP ACTIVITIES TO HELP CHILDREN
IN THEIR ADJUSTMENTS

CHAPTER I

INTRODUCTION

It seems evident that we are now reaching, (14:) in

an effective way, but a small part of the students in our

schools who need help in adjusting to school and to life

in general. There are many schools where there is no

counseling program at all. In the schools where there is

a counseling program, the number of counselors would need

to be increased in order to do an effective job (10:114).

The resultant financial burden would be prohibitive in

most schools, where it is already difficult to obtain

enough money to supply teachers and buildings for the in-

creasing school population.

It seems unlikely that we can secure an adequate

staff of counselors in the near future, not only because

we do not have the money, but because there are not

enough counselors trained and ready. Therefore, we must

look for another way to meet the needs of the children.

It seems likely that many of the children who need

the help of a counselor could be served in groups (28:1).

Those children could be helped in groups who want to

learn about courses offered, to learn about vocational



2

information, and to learn to find their place with their

peers and to reach emotional maturity. To be effective,

help in a group must be given before any problem becomes

too distressing, (28:XI).

This does not mean that by group help we can do

away with the school specialist -- it only means that we

may be able to reach a greater number of children. More

than half of our children do not get the help that they

need (14:19), and this condition should challenge us to

try to help more of them than the counselor can possibly

reach. For example, Bullis (8:1) states that 13 per cent

never reach emotional maturity and another 13 per cent

are so seriously maladjusted as to be a detriment to our

society. Sines only a few can have the services of the

psychiatrist, the visiting teacher, and the other

specialists, we should strive through group-education-

for-living to prevent so many children from needing

their attention. As it is now, the child, more often

than not, receives no help at all until his troublesome

conduct, his low achievement or failure to conform

MOOS some adult to discover that something is wrong.

How many children are there who because they do not

show their maladjustment through overt behavior are not

discovered? Zones points out that:
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Behavior problem children have been defined as ...
those who stand out or who differ from others of
their group because of certain undesirable habits,
personality traits, or behavior in the home,
school, or oommonity: whose conduct interferes or
is likely to interfere with the individual's
(or group's) fullest development and usefulness
socially, educationally or hygienically: and
whose behavior may result in more serious handi-
caps of one sort or another in later life (19:3).

Probably the most worthwhile thing that has come

from the study of the aggressive child is the fact that

we, as teachers, need not be bound by the methods of the

past. As adults we still have the ability to learn and

modify our behavior. The more we endeavor to enjoy our

relations with children, the more important it becomes

for us to examine and to solve emotional problems that

impel us to use children as rods upon which to lean, as

scapegoats for our angers, or even as protections against

our fears. Wickman (38) gives some excellent material

to help teachers in their insights as to the cause of

their own behavior. In chapter seven he discusses in

clear simple fashion a comparison of attitudes of

teachers and mental hygiene.

The withdrawn child is too often labeled as the

"good child" because he causes no trouble. We (31:18)

believe that it is more harmful to the child to withdraw

and suppress his frustration than it is to show

aggression and fight back at that which threatens him.
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Extremes in either direction are likely to indicate malad-

justment. Torgerson (34:213) gives some discussion on

how to identify problem behavior by observation, anecdotal

record, home study and tests. He recommends prevention

and correction of problem origins, through education of

parents and teachers.

Symonds (31:18-24) and others say that there appears

to be two main factors at work to create a maladjusted

child. One is the acceptance-rejection factor and the

other is the dominance-submissive factor. Those parents

and teachers who are extreme in their treatment --

extremely severe, extremely tender, extremely indulgent,

extremely protective -- seem to give the child a feeling

of insecurity. This causes him to feel rejected in pro-

portion to his temperament and to the degree of the

treatment he receives.

Security is arrived at in an "unreasonable"
way -- (using this adjective because it seems
to the individual that his placement in a
certain family is so largely a matter of
chance -- something as he says that you
"can't do anything about"). It is for this
reason that the insecure child gives so much
the picture of being at sea, of being panicky,
of being anxious, of fearing disaster at every
turn without being at all sure as to what
will be the character of the disaster
(23:99).

Many parents and teachers can see that the child

is emotional and moody, and since they know that there
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is no cause for the mood from their point of view, they

think that the child is being obstinate and difficult

just to cause trouble. Zimmerman (31:18-24) found that

the aggressive children have overprotective or rejecting

mothers; the timid children have oversolicitous or over-

anxious mothers. (Levy (20:26-34) found that the mother's

attitude of overprotection toward a ohild was usually

accompanied by an unsatisfactory marital relationship.

Knight (31:18) found in his studies at Smith College,

that though the "paternal" attitude toward submissive

and aggressive children were singularly alike, marked

differences appeared in the "maternal" attitude. The

submissive group were almost entirely overprotected and

in the aggressive group there was a marked rejection.

He also found that the health histories of the submissive

cases were extremely poor, but that the aggressive cases

were consistently in good health. Of course we do not

know how much of the poor health was due to overprotec-

tion and anxiety.

There are many books that can be given to parents

who are anxious about the way they are treating their

children (61), (1:Chapt. 2), (4), (16).

Families which in themselves are unstable,
with impermanent family ties and relation-
ships, both between parents and between
parents and children, are in no condition to
offer any sense of security to the children
of the household. If, in addition to this
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impermanenoe of relationship within the family,
there is also an impermanenoe of relationship
to the community, stabilizing influences within
the child's life are still further threatened
(22:87).

Whether we like it or not, we as teachers are parent-

substitutes to most of the children in our classes. With

young children this substitution is usually the case, and

with many children it is carried over into the senior high

school. We can therefore take the things found about the

effect of the parents' attitude on the child and know that

the same treatment by the teacher will tend to produce the

same result. The impression is not likely to be as deep,

because the child's relationship to the teacher is not as

close as to the parent.

Plant (23:100) says emotional security will not be

complete unless we draw a distinction between accepting

the child for what he is and not for what he does.

Although we may disapprove of what he does, we must ao-

oept him for what he is. Parents and teachers should

accept a child because he is theirs, because they are

fond of him, because he is himself, and not for what he

can or cannot do. He must be accepted even though he has

physical defects, poor social adjustment or low

intelligence. The child who has parents ani teachers who

accept him for what he is and not for what he can do; a
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home where he belongs by right and not because he meets

certain qualifications, has a far greater chance of

developing into a normal, independent and happy person.

Knowing that our attitudes toward children do help

or harm them in the same way that the attitudes of parents

help or harm them, we should try to do something about it.

While it may be that some children do not need help, from

the figures we read on juvenile delinquency, on emotional

immaturity and on insanity, it is evident that the schools

are not helping enough of them (14 and 27).

It is believed that most teachers recognize that

learning is depressed and often quite impossible, if the

child is under great emotional stress. Since the schools

often create this distress, it appears that we are there-

in defeating the purposes we avow. We realize that

mental health is as important to effective living as

physical health, Yet few schools have an organized

program to prevent mental illness, as the sohool health

program tries to prevent physical illness.

Sellery (27:34) says that we are failing in mental

health, that prevention is what we need. Studies show

that at least 12 per cent of school children are so

emotionally maladjusted as to be in urgent need of

professional guidance. The White House Conference stated

that one of every three is maladjusted to a more or less
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extent. Sellery believes that group treatment is the only

solution for so large a number, and that the teacher is

the key. Be suggests a wider use of Child Guidance

Clinics by the schools, and lists as the first steps in

prevention the revision of the curriculum and parent edu-

cation.

The writer has been working with boys and girls for

several years both as counselor and teacher. She has

reached the point where she believes that unless we can

devise some means of educating children for a relaxed

happiness, emotional stability and maturity, and enjoy-

ment in living with and for others, we cannot teach them

the Three B's. But, if we could, what meaning would this

learning have in the lives of these children.

The writer is interested in people of the junior

high school age, so this study will apply particularly

to them. An attempt will be made to show how group

activities might be conducted for children of this age

group. With modifications these activities could be used

for children of the elementary grades. In fact, maladjust-

ment would not be so prevalent in junior high school, if

the children had learned in the elementary grades to

understand their fears; to respect the kindness, intelli-

gence and worth of the Jewish lad or the negro girl;

where to find what an engineer on a train really does;
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to discuss a topic with others and to listen to a point of

view even though they do not agree with it; to respect as

individuals both themselves and their classmates; and to

work with others and enjoy it. Group activities such as

those discussed here would be helpful to senior high

school people, but changes in attitude would not be as

likely to result as with younger children.

We realize that some occupational information is

now given in classes, and that all teachers try to help

the people in their classes adjust to life in that class.

It may be that this assistance has not been as useful to

the children as it should be because it is conducted in

an unorganized fashion. 4There are usually many duplica-

tions, and things are omitted that are important to the

children, even though they seem relatively unimportant

to the teacher. No attempt will be made to discuss the

therapeutic value of group activities such as these,

because the study is aimed primarily at prevention. How-

ever, in most well-planned group activities therapy

results.

Data will be presented to show the need for such

activities as a regular part of the school program, and

an outline of some suggested activities will be given.

Sources of materials will be listed for activities that

will be helpful to all children in their struggle for
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adjustment and in the prevention of the extremes of emotion

that lead to maladjustment. A list of books, periodicals,

films and recordings that might be helpful in planning

and carrying out these activities will be included. Some

suggestions will also be made for using the resources of

the community.

These activities will be organized with an orienta-

tion approach, an educational approach, a vocational

approach, and an emotional approach. Of course no

activity consists of only one of these divisions, but they

will be listed under the heading where the emphasis is to

be placed.

Outlines will be given for lessons to help the

children through group activities to get information, and

discuss their fears, anxieties and frustrations, thus

helping them to compensate and overcome the handicaps of

their environment. Lessons on group work to promote a

better social adjustment will be given, and suggestions

will be made as to how a lesson in English may be used

to help discover maladjustments.

It is evident that many administrators feel the

need for material that can be used by classroom teachers

in planning group activities to relieve tension, give

emotional satisfaction and relieve the work of the counsel-

or. The writer hopes that this study will in part fill

this need.
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CHAPTER II

DEVELOPMENT OF PLANS FOR GROUP ACTIVITIES

The group as referred to in this study is a social

group or number of people who may or may not be previous-

ly unknown to each other, becoming aware of a common

purpose on which they may work through united effort. It

the leader of the group can develop UNITED EFFORT, he has

helped people grow, but for the activity to be of value

in prevention or in therapy, it must be lasting (28:2).

It cannot be a united effort such as pushing a stalled

car from a snow drift, for there is too little time for

growth in such a temporary uniting. In each group there

are the isolates, and those who are readily accepted.

It is in the inter-personal relationship between the

different personalities that they become truly a group

and think and act toward the reaching of a common goal.

The growth of group work can give us some under-

standing of what we now oonsider the phases that make

it up in its most useful form. Grace Coyle (10:104-105)

points out that beginning with the educational theories

of Dewey and Kilpatrick and with the discussion method

as developed by the Inquiry of the 1920's, group work

has absorbed the psychiatric approach to an understand-

ing of the emotions, the sociological approach of
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'Waver, Warren and Lunt, and others4 and some of the

sociometric concepts of Moreno and Jennings. She cautions

that as we develop our knowledge of group dynamics, our

techniques and skills, we must also develop equally our

guiding philosophy as to the value of each individual and

the necessity of maintaining a more democratic community.

The First National Training Laboratory of Group

Development (30:) held in Bethel, Maine in 1947, listed

the following skills needed "to stimulate change in the

understandings, attitudes and performance" of persons

individually and in groups:

1. Developing the leader's recognition of his
own motivation -- why he behaves as he does.

2. Making members aware of the need for change
and for analyzing the situation.

3. Making a cooperative study or diagnosis of
the situation leading to a plan of action
and its successful implementation.

Evaluating the results in terms of change
in individuals, their method of work and
human relations.

Progress was said to be indicated by:

1. Evidence of interoommunioation among members.

2. Objectivity in appraising their functioning
WI a group.

3. The sharing of leadership responsibilities.

4. Sensitivity to other member's needs.

5. Ability in cooperative and creative problem
solving.
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6. Integration of members' ideas, needs and goals
with those common to the group.

7. The ability to discontinue a group no longer
needed.

Dimohoveky (12:558-559) points out that the goals of

counseling are to help the student see his real self, since

his adjustment to others depends on how true a picture he

has of himself. Even the handicapped child must be helped

to be realistic about his limitations. Bentley (7:

Chapters 14 and 15) offers some good helps for teacher

and parent. Since emotional balance is never static we

must help students develop that type of self-direction

which gives mature ability to meet the changing needs of

themselves and their environment.

There are many cases cited where a child has been

able to work out his problems more easily in the group

situation than in an individual counseling situation

(28:187). In learning to live with others a child often

learns much about himself (28:1).

In Allport's psychological interpretation of the

personality he recognizes that the personality must be

developed through the emotions of the individual, for no

pressure from the outside can change him except as he

feels and reacts to the outside pressures (3). Tyler

(37:254-255) records studies of three comparable groups

where autocratic methods were used on one, laissez-faire
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methods on another and democratic methods on the third.

In the first group the ohildren alternated between hostil-

ity and apathy; in the second, they showed frustration

and aggression; in the third group, there was less tension

and the learning was more effective.

lihny people still feel that group activities to help

children in adjusting should be activities carried on as

an "extra" in the school, or that the athletic program,

the music program and the classes in drama should suffice.

These activities are fine, but they do not go far enough.

They 000upy but a small part of the school week, and only

pert of the student body is included. The leaders of

these activities are often occupied with the stress of a

vas or a performance and have little time or training

for observing danger signals.

The classroom is an excellent place for group work.

It can be accomplished during social studies, English,

science or even mathematics classes, if the teacher is

aware of needs and is interested in supplying them.

However, it seems that there is a need for more time to

be spent on the problem of adjusting, as such, than is

likely to be allotted it if we include it in another

academic class.

Fact-finding is one of the best means of
changing the dimensions along with the
perception of the individual proceeds. It
Is probably correct to state that the
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action of an individual depends directly on
the way in which he perceived the situation
....One of the main characteristics of this
method is to change action by changing per-
ception (21:139).

Since everyone has problems, the way the individual

meets his problems determines to a great degree his suc-

cess in life. A problem for one child may lead to mal-

adjustment, but the same problem may bring only a temporary

disturbance to another child, or even give an opportunity

for growth. How we meet our problems both as children

and adults will depend to a great extent upon the exper-

ience with success and failure we have had in the past.

If a child has had too much failure in meeting problems,

he is likely to expect failure and therefore is defeated

before he has really tried. The child who has failed

too often in school subjects, no matter what the cause,

will usually feel worthless in school. If we are really

training children for living, isn't it important that in

school we emphasize other phases of living beside

academic achievement? This might be as helpful to the

child who can achieve in academic subjects as for the

one who can not. "No student is recognized as successful

in high school because he is healthier, because he is

economically, civically, or domestically more efficient,

or uses his leisure time in more wholesome ways, and

develops good will" (11:4).
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Some writers remind us that we are even teaching

and testing for reproduction of material. "...learning

for reproduction is by no means the most important sort

of learning. The important thing is to try to understand

what you are reading while you are reading it. Worrying

about retention does no good and seems even to be detri-

mental to the establishment of retention" (13:76).

The writer believes from her experiences that the

type of group techniques used by R. Edmund Bullis (9),

Richard D. Allen, et al, (2), and S. P. Slayson (28) re-

present those that are most likely to succeed in this kind

of work. Combinations of them were used along with the

project type of activity.

It is a well-known fact that the discussion method,

if used wisely, can help disturbed children dissipate

their fears, angers and other frustrating experiences.

Also it can prevent others from becoming disturbed by

having their emotional strengths and weaknesses brought

out into the open where they can face them. Bullis used

this method.

In the first lesson a story is read and the children

are asked to discuss it. If the topic is 'Public Enemies

to Rumen Relations", the story of a professional man is

read. He is well dressed, intelligent and has many other

assets, but in the story he demonstrates many traits that
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prevent others from liking him. The teacher then asks the

children to name some of the traits that cause people to

dislike this man and to tell why they do not like people

who have these habits. As an important trait is mentioned,

a class member writes it on the blackboard. Some of the

traits that may be listed are: intolerance, prejudice,

jealousy, conceit, unfairness, disrespect, cruelty, sel-

fishness, auspiciousness, hostility, stubborness, and

unfriendliness. The next question after these traits

have been listed and their meaning discussed is: "Rave

you ever acted like Tommy (in the story)?" If some hands

are raised the teacher may ask, 'Would you like to tell

us about it?" If the child just tells what happened and

does not tell how he felt, the teacher may ask him how

he felt. The purpose of the story is to stimulate dis-

cussion, hence the discussion is directed away from the

story and toward the experiences of the children. It

takes some time to get the pupils accustomed to free,

objective discussion with no one making fun of their

emotions or blaming them. It is the skill of the leader

that determines how long this will take.

The next class period might well be used to discuss

the ways in which the children may have offended others,

some of the emotions they felt at the time, and the feel-

ings of the offended person. Those members who
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responded should be praised for their participation, and

the group should be told that the reason others were not

called on was because of lank of time.

Before the class is dismissed the teacher should ask

them to write in their notebooks some of the things one

should do to form the habit of kindness instead of cruelty,

of modesty instead of conceit, and so on down the list

they have made. Good material that can be used for such

discussions will be given later.

A summary of the method used by Allen, et al (1),

shows that the case conference method is carried out in

definite steps, instead of in spontaneous discussion.

It is aimed at a known problem in the group, and unless

it is handled skillfully, it has been known to create

resentment and further frustration. If it is handled

objectively, it works well.

When the leader discovers so many members in the

group with an attitude or practice undesirable for the

best personality growth, that individual conferences

would not be economical, he states the problem in the

form of a typical case, illustrating the attitude or

practice. The leader and pupils then consider the

problem in these five steps.

I. (a) The leader presents the problem to
the group in search of a cooperative
solution, by the process of group
thinking.
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(b) The group recognizes the problem as a
common one and each member recalls
similar persons, situations, or
experiences.

II. (a) The leader aids in formulating and
stating the problem.

(b) Each pupil presents a solution based
upon his own training and experience.

III. (a) The leader recognizes each contribution,
indicates conflicts, clarifies state-
ments and combines suggestions.

(b) The group gradually arrives at a
hypothesis for the solution of the
problem, to whioh the majority agrees.

IV. (a) The leader guides the testing of the
hypothesis by directing questions
toward important issues.

(b) The group considers other suggested
solutions; accepts, modifies, or
rejects them; and approaches agreement.

V. (a) The leader summarizes the conclusions
of the group, without argument, partisan-
ship, persuasion, or moralizing, and
raises further questions regarding the
possible implications of the policy.

(b) The group applies the policy to other
similar situations, carrying group
judgment into group action, or readi-
ness for action.

In each step the counselor or leader has something

to do and the group has something to do. The leader keeps

the discussion to the point by studying questions given

by members of the group.

The main purpose of Slavaon's (28) group activities
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is therapy, but some of the techniques used by him can be

applied to prevention as well. His groups were composed

of children who had extreme maladjustments and had been

referred to his "club" by a specialist who had seen the

child for treatment or diagnosis. If in the opinion of

the specialist the child's problem could be more easily

solved in a group situation, he referred him to the "club".

The children did not know that they went to the "club" for

treatment, but thought that it was just another club for

boys and girls of their age.

The members of each group were chosen carefully with

regard to age, size, type of maladjustment, aggressive

behavior and economic background. These conditions were

not meant to be the same for all of the children of a

group, but the characteristics of each child should be

such that he could be helped by other members and in turn

be of use in helping to fulfill other members needs. The

chief therapy to the members was the permissiveness of

the activities. Since they were allowed to fight, throw

things, spill food and materials, these things had to be

taken into consideration in choosing members.

According to Slavaon's reports, during the first few

meetings the children seemed to experiment to see if they

really would be permitted to use the tools, fight, throw

food, and destroy things. When they discovered that there
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was nothing said or done about it, they quieted down and

began working on constructive things. If a child stayed

for the first few meetings, he was so pleased with the

activity and had worked off so much of his aggressive

feeling, that he wanted to continue. Some of them even

walked or rode long distances to attend the meetings after

they moved out of the area. The chief therapeutic value

seems to be found in the child being permitted to work

out his own relations to others in his own way.

In the project type of activity the group selects

a project on which they would like to work, and then they

organize themselves to accomplish the result desired.

One group might work on raising money for "The March of

Dimes", "CARE", or some other cause in which they were

interested. They would organize with committees of

information, publicity, and finance. The information

committee would gather all the information possible about

the cause for which they were working, and find out what

persons and organizations in the community had contributed,

also how the money was spent.

The publicity committee would get out posters, plan

an assembly program, give announcements in class or over

the public address system, secure speakers for meetings

or assemblies, and get the project written up in the

local newspaper.
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The finance committee would put containers about

the building for the contributions and urge the students

to use their show or dessert money for the project. They

would collect the money pledged by groups, count it and

report the progress of the campaign.

Through this kind of activity the children learn to

work together, to develop leadership, to gain satisfac-

tion from active participation and planning, and thereby

gain a feeling of accomplishment.

Methods of Procedure Used in this Study

The three types of activities described above, or

a combination of them, were used in the activities out-

lined in this study. Some were tried in the Nipher

Junior High School at Kirkwood, Missouri, but are given

here with variations. In most of the classes there was

the usual range of ability and adjustment. In these

groups both teacher and pupils were pleased with the re-

sults. Conduct in other classes was said to improve,

and some parents reported a better attitude at home. In

one group those of high intelligence were used. In the

opinion of the writer the success of this group can be

ascribed more to the fact that they were kept busy than

to the nature of the activity itself.
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-CHAPTER III

THE DEVELOPMENT OF ACTIVITIES FOR THE GROUP

The alert teacher or counselor is made aware of the

child's needs only by carefully interpreting his behavior.

The school personnel may plan activities in which the

ohild can rid himself of tensions, and at the same time

furnish the teacher with insights into his behavior

patterns. The activities discussed here give an oppor-

tunity for the teacher to observe reactions, behavior in

a group and which discussion topics seam to produce ten-

sion. In this way the child furnishes much material for

a more realistic interpretation of his behavior.

Ruth Strang (30:5) says that the selection of the

members for a group is important for its success. "They

should be similar in age and in need; yet they should

have different backgrounds of experience that they can

share helpfully with one another". She emphasizes that

they should not be such close friends that they cannot

take an impersonal attitude toward one another's problems

of vocational choice, family relations, and the like, for

from time to time the members must be able to assume the

role of counselor to one another.

The lessons which follow were the outgrowth of

work done at Nipher Junior High School, in Kirkwood,
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Missouri. They were initiated because of needs in that

particular school. They are given here with the changes

we believed would improve their effectiveness.

These same activities form the basis for the study

carried on later at Farmington, Missouri; Monmouth, Oregon

and Compton, California, which is reported in Chapter IT.

Orientation Lessons

People are usually tense when they must meet new

situations that are important to them. Much of the ten-

sion of the first few days of school could be avoided if

the school prepared these young people with information.

When a student starts in a new school, he spends

much energy getting his bearing, learning what is expect-

ed of him and how he can achieve the expected. Student

gossip is an important part of the orientation of most

high school students. However, it seems that an orienta-

tion program could do the job with less wear and tear on

teachers and students alike. A good orientation program

could make the first week of school a happy adventure,

instead of a frustrating experience -- so why leave it

to chance? The experience of the first week may mean

the difference between success and failure for the

school year.

We can set the stage and give the child a background
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of information about what he may expect. We can help him

to attain an attitude of adventure and enjoyment, instead

of one of dread that comes to us all when we do not know

what to expect.

All work should be done as near the time it is to

be used as possible, so these orientation lessons should

be planned for the last of the ninth grade.

One accepted principle of educational psychol-
ogy is that the best time to learn anything is
just before we are going to use it. It is then
that our interest is highest; it is then that
there is the least danger of our knowledge
becoming obsolete before we use it. The
appropriate place for group guidance is, there-
fore, just before, or at the time that large
numbers of people will need and want substantial-
ly the same kind of information, as a background
for individual counseling (18:14).

Lessons might be planned for the seventh grade, just

after school opens, especially if nothing was done in the

sixth grade to acquaint them with what is expected of

them in the junior high school.

It must be recognized that no lesson planned for

one group should be used for another without consideration

of whether it meets the needs of that group. It is in-

tended that these lessons be used only as a basis upon

which teachers may build plans for their own groups.

Each activity should be planned to meet the needs of

the particular group for which it is used, at that

particular time.
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The purpose of the lessons given here is to help

children in making the transition from junior high school

to senior high school. Our first example is an activity

to help children learn about courses offered in high

school and to choose wisely those they will take. We must

keep always in mind that the child's adjustment is of

paramount importance.

The motivation should be easy because the children

will be seeking this information at this time.

Project -- Enrollment in high school

A. Courses to take

I. Objectives

1. To insure thoughtful and intelli-
gent selection of courses for the
tenth grade.

2. To help each pupil understand
the value of a course for him.

3. To help pupils evaluate their
own abilities, limitations,
interests, aims, and prospects.

II. References

1. High school booklets containing
a list of the courses offered.

2. Outline of what courses contain,
obtained from the teacher.

3. Books
a. Library materials dealing

with subject.
b. Booklets from industrial

firms.
c. Yearbooks from previous years.
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d. College catalogs.

III. Suggested basis for choice.

1. Is course useful to no now?

2. Is course required for college
entrance?

3. Am I interested in the content
of the course?

4.. Do my abilities (study habits,
past training, intelligence,
etc.) match the requirements of
the course?

5. Will the course help me to over-
come individual limitations or
develop abilities?

What are the occupational impli-
cations of the course for me?
(Ask teacher of course for
information).

7. Do I know the things I should
about the course and myself, to
make an intelligent choice?

IV. Cautions

1. May a subject be best for one
student and not for another?

2. Should you choose a course be-
cause your friends are taking it?

3. Should you choose a course be-
cause it is easy? Because it is
considered difficult and you feel
sure that you can succeed?
Because you like the teacher?

V. Organization

1. Committees
a. To study mathematics and

science courses.
b. To study English courses.
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c. To study social studies
courses.

d. To study music and art
courses.

e. To study foreign language
courses.

f. To study home economics and
shop courses.

g. To study physical education
and athletic courses.

h. To secure speakers.
i. To secure materials.

2. Schedule of Activities

a. Organize and set date for
reports.

b. Committees report to class
and information is
discussed.

o. A tentative enrollment blank
is filled out by each
student.

d. Enrollment cards are taken
home and the choice of
courses is discussed
with parents.

Each student should have enough information to

support his choice before the card is taken home for dis-

cussion. A class discussion of these questions may be

helpful:

1. How can I know my real interests?
2. How can I know my general, and special

interests?
3. What is my attitude toward work?
4. What is a good measure of ones study habits?
5. How does my past success in a subject fore-

cast success or failure in the future?

When the enrollment blanks are returned, the teacher should

file than for future use.

In order to answer some of the questions above the
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teacher may find some of the so-called Interests Testa

helpful. Most authorities agree that they are useful in

determining large areas of interest. In the past some

schools have used them as a final answer to what job the

child should study for. Research shows that most people

could be successful and happy in any one of many jobs.

It is therefore unwise to try to pick specific jobs on

the basis of test results. The answers to specific items

can be of value in counseling the student. The Kuder

Preference Record and the Strong Vocational Interest Blank,

are those most often used in high schools.

The work outlined above may take from seven to ten

periods, but it should not be hurried and as long as dis-

cussions are of interest and value to the students, they

are worth spending time on. If interest lags, it is

best to discontinue the project, even though you may

intend to do more on it later. The good leader will

recognize when interest is declining and discontinue while

interest is still at a moderately high pitch.

Since a study has been made only of the academia

enrollment, it might be well, especially if interest in

the last project was still high, to study the other

aspects of school life. An outline will be given for the

study of "extra- curricular activities", but there may be

other aspects that seem to be more needed.
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B. Extra- curricular activities

I. Objectives

1. To insure thoughtful and intelli-
gent selection of extra-curricular
aetivities for tenth grade stud-
ents.

2. To help each student understand
the value of the activity for him.

3. To help pupils evaluate their
own weaknesses, abilities,
limitations, interests and aims.

4. To help each student choose
qctivities that will help him
grow emotionally and socially.

II. References

1. High school booklets containing
the names and descriptions of
clubs, societies, etc.

2. Outline of the purposes and work
of the organization, obtained
from its president.

3. Books
a. Yearbooks of previous years.
b. Booklets from industrial

firms, state and national
headquarters of organiza-
tions, and material gleaned
from periodicals.

III. Basis for choice

1. Am I interested in the activity?

2. Will it help me with emotional
and/or social problems?

3. Will it help me to learn how to
play?

4. Will it broaden my horizon?
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IV. Cautions

1. Is it possible to engage in too
many activities?

2. Is it wise to choose an activity
where most of the members are
your friends, since it would
give little opportunity for you
to make new friends?

3. Will the financial requirements
of the activity be a burden to
you?

V. Organization

1. Committees

a. To report on social clubs.
b. To report on study clubs.
c. To report on craft clubs.
d. To report on sororities.
e. To report on fraternities.
f. To report on others.
g. To secure speakers (from

each organization).
h. To secure materials.

Organize in the group period so that the committees

will know when they are expected to report. If the school

has no sororities or fraternities, surely they should not

be mentioned, because with high school students it has

been found that they more often retard normal personality

growth than help to develop it.

After all reports have been made, information given,

speakers heard, and after each student has read the

materials with which he is concerned, the class enrollment

blanks are returned to the students for completion as to
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their first, second and third choice of extra-curricular

activities. It there are changes in the choice or courses,

some discussion may be needed.

Before the activity is closed, the class may want to

discuss some of these topics:

1. The sorority problem (and fraternity).

2, The club that costs too much.

3. The organization of new activities.

An opportunity should be given for the discussion of

any pertinent topic, Care should be taken that the leader

does not offer opinion, take over the discussion, or in

any way impede the functioning of the group, as such, in

their awn solution of the problem.

Some other topics around which orientation lessons

might be built are given below.

1. How to study (how to budget time).

2. How to use the library.
a. Choose a book.
b. Find necessary facts.
c. Use reference materials.

3. How to participate in student government.

4. The personnel of the senior high school
faculty, and the building. (Use yearbooks
for pictures and diagram of building).

Of course there are many topics that might be used,

but only those that will have an immediate need for the

students participating, should be chosen.
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Educational Lessons

In our schools we so seldom furnish opportunities for

all the children to succeed. If an activity such as the

one outlined here, is used with the good of those pupils

who seldom or never participate in an academic class, in

mind, much progress can be made.

A school constantly reminds the pupil of his
deficiencies. Is it not equally important
that the school discover and then stress the
respects in which the pupil is superior?
This does not mean that the teacher need
overlook the child's weaknesses, but that
the pupil's superiority in some traits should
be used as the agency for developing the feel-
ing of self-confidence, which stimulates the
youngster to overcome his failings (26:76).

Many teachers fail to recognize a high per-
centage of the individual personal problems
in the school, because they are so busy teach-
ing subject matter. They are honestly trying
to get across the greatest possible number of
facts to all of the pupils...All teachers
notice some of the problems, especially those
glaring ones that upset classroom order. Most
teachers will list the problems in the follow-
ing order of importance:

1. Immoralities
2. Dishonesty
3. Transgression against authority
4. Violation of classroom order
3. Application to school work
6. Extravagent and aggressive

personality behavior traits.
7. (If noticed at all) Withdrawing

and recessive personality,
personal maladjustment and
unhappiness.

Most teachers are interested in and treat the
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symptoms without getting at the underlying cause.*

In the following lessons an educational or academic

situation will be used to approach adjustment problems.

These activities will be used as part of a course in

seventh grade English. At this age the children like ad-

venture stories. Any good story can be used, but for this

example an outline will be made for part of the story of

Huckleberry Finn (35), because of its familiarity to both

students and teachers. It might be well to have a review

of Tom Sawyer (36) given here as a background for the

story. We will use the chapter, "They're After Us" as a

basis for this discussion, and a review of the seven be-

fore this one could be given, or a review of the whole

book could be given. In either case chapter eight,

"They're After Us ", should be read to the class, just

before the discussion. It has been found that if the

book is reviewed only to chapter eight, that there are

many students who finish the book after the discussion.

I. Objectives

1. To learn to appreciate a story well
written.

2. To learn about the author's life.

*Lloyd H. Gillett, lecture Portland Public Schools
Guidance Workshop, dune, 1948.
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3. To learn about the locale of the story
and if the story is based on truth or
fiction.

4. To use the incidents of the story to
help in social and emotional adjust-
ment.

5. To stimulate reading of other good
books.

II. References

1. Library reference books.

2. History and Geography books.

3. Pictures from magazines (Life) on
Hannibal, Missouri, and Mark Twain's
home.

III. Organization

1. Committee on book report.

2. Committee on locale (Hannibal, steam-
boats, etc.).

3. Committee on materials (pictures and
other pertinent materials).

4. Committee on the truth of the story.

IV. Topics for discussion -- after review of first
7 chapters.

1. In what way was Huck different from the
boys in this class? Similar?

2. Did his life before he was five, affect
his like and dislikes, the way Le thought,
and his ideas of right and wrong?

3. Could you have been his friend, if he
had lived near you? Why?

Do you think the Widow Douglas was a
kind person? Why?
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a. Did she really want Huck to live
with her? Give reason for your
opinion.

b. How did the customs of the times
affect her treatment of Huck?

c. Would most boys with no more of
a home than Huck had, have been
glad for her help?

5. Name some of the characteristics that
make for good personality, which Huck
possessed. (Tolerance, friendliness,
generosity, eta.).

If we wish to become expert at anything we must

practice for years. That is the way we develop desirable

personalities. As we practice those things that are de-

sirable and become expert at pleasing others, we help our-

selves. We are nice to be with, so we have many friends;

we are trustworthy, so people like to work and play with

us; we are helpful so people feel free to confide in us;

and because of these things, we ourselves are happy. On

the other hand if we practice undesirable personality

traits we can become the kind of person who has few

friends and who people usually avoid. If we feel that

people do not like us, it is usually because we have not

practiced being nice to others. Do any of the children

in this class have as much reason to feel abused as Huck

had? Have you not all had more advantages to develop

desirable personality traits? Now let us see if we can

discover what made Huck the kind of person he was.
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Topics for discussion

1. Bow did it affect him to be poor?

2. How did he feel about his father being
a drunkard?

3. Why did he not like to sleep in a bed?

4. Does a boy who has developed habits such
as those Huck developed, have as much
chance for happiness as the average boy?

The teacher should mention that they will use chapter

eight of this book to see how many of the emotions Huck

experienced, the members of the class have also experienc-

ed.

At the next class period the eighth chapter is read

aloud to the class. The children are then asked to list

(on the blackboard) the emotions Huck felt in this

chapter. They might list some of these as well as others:

fear, embarrassment, worry, relief, excitement. Our ob-

ject is to get the children to talk about their own

experiences and how they felt when they were embarrassed,

afraid or worried. This is an excellent way to learn

about maladjustments, and to help prevent them by getting

the children to talk about their emotions, thus to get

the feeling out in the open where they no longer feel

that they must hide it.

Some of these questions may help to get those who

are timid into the discussion.
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1. What are the physical manifestations of fear,
worry, embarrassment, relief?

2. What are the after-effects?

3. Are they the same for all of us?

4. is it natural to be afraid?

5. Are brave people afraid?

6. Can one be brave enough not to experience
fear?

7. List some personality traits Huck needed
to practice.

8. Do you believe that anyone can develop
only good personality traits? Why?

Make a list of the personality traits which
you have that you think could be improved
with practice. (For the use of the child
only, unless shown by him).

10. List the personality traits that you consider
good, that are possessed by someone you ad-
mire very much.

The teacher should be alert for the decline of inter-

est and discontinue the discussion before interest lags.

The time required for these lessons will depend to a great

extent upon the number in the group, the number of group

activities the class has experienced before, and the

success in organizing and giving reports. It will depend

also upon how lively the discussions become about their

emotions and how free they are to discuss them.

There are many stories in the anthology books used

in the average seventh grade course in English that

would be good material for such lessons. Peter Bios
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(8:29 -109) shows how English themes might be interpreted.

It, as is done in most schools, the English teacher

has had autobiographies written, and a story of "What I

Did During the Summer Vacation" has also been collected,

she has material that will give her clues as to who will

need help in these discussions, and she can be more help-

ful to those who are in difficulty. If she is aware of

some adjustment difficulties and looks over the materials

in the folder of the child before these lessons, it will

give her some help in assisting the child.

Vocational Lessons

As some children will leave school when they com-

plete junior high school, it is well for them to know

something about vocational information and how to get the

information they want. In this connection students should

be warned about "gyp" schools. Most of the cheap magazines

and some of the better ones have advertisements that

sound very convincing. They should know that all of these

schools are not good, and that they should check carefully

any claims made by them before parting with any of their

money.

Many adolescents are in school only because the

law or their parents demand it. Because of their

frustration and the insecurity they naturally feel be-
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cause they are growing up, they have a very negative atti-

tude toward almost everything. They are not interested

in school because the school offers nothing that meets

the needs that they feel at the time.

Negativism is beat interpreted as an effort of
the as yet insecure ego to win definition for
itself. The crudeness of the attempt, express-
ing itself in the impudence and other socially
inacceptable forms, is due to lack of experience
and of techniques. Mature persons can maintain
their egos courteously, because they have learned.
Considered thus, as an attempt at finding the
self, negativism is a normal phenomenon, and
the lack of it is sinister. It should be met
from this point of view in such a way as not to
overwhelm or crush the emerging self (17:898).

The longer we criticize children for not being inter-

ested in school, and go on ignoring their need in the

curriculum construction, the more of these negative traits

we can expect them to show. Mhny of the adolescents

could be interested in studying about jobs, because those

who went to drop out of school usually want to work. If

they were given facts about jobs, and plenty of informa-

tional materials, they could at least be interested in

one thing that the school was offering. It has been

found that a combination of group course plus counseling

produces better results than either one alone (29:131).

The criterion of a good choice of occupation is the

conformity of the student's measured abilities to the

abilities required in the occupation. This means that

it will be necessary for the student to understand
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himself, his abilities and limitations, in order to be

able to make an intelligent choice.

Since these children will be very young, and since

it will be their first job, in most cases, one of their

first inquiries will be: what jobs are open to inex-

perienced people our age. As an initial lesson it might

be well to get the answers to these questions.

1. What jobs are open to us?
a. What jobs did previous drop-outs get?

Where?
b. What places hire the largest number of

young people?

2. What do we have to do in these jobs?
a. What is typical day's work?
b. How does it differ from what most

people think is involved?

What does it take to get these jobs?
a. Are there rigid requirements of age,

sex, height, weight, vision,
union membership?

b. How much discrimination is there
against Jews, Negroes, others?

a. What aptitudes are essential,
desirable?

d Must you have a license? If so how
do you get it?

4. What preparation is required?
a. How much? What kind? Do I have it?

5. What of the future?
a. What owmations and which businesses

are growing? Which declining/
b. What are the opportunities for

advancement?

6. What do they pay?
a. At the beginning? After three years?

After five years? After ten years?
b. Is the work steady or are there lay-

offs in slack seasons? In depressions?
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7. What do the workers like and dislike about the
jobs?

The list above is given by Hoppock 418:37) and of

course could be expanded, but it gives a basis for a start.

Of course the occupations selected for study by those

students who expect to drop out should be those in which

former drop-outs have found employment, other major occu-

pations in the area in which drop-outs look for jobs, and

other occupations of interest to the student. An important

caution for the teacher is to keep attention on jobs they

MAT be able to secure, at least on the beginning job.

They cannot take jobs as engineers, bankers, or editors.

They may hope some day to reach these jobs and can there-

fore try for a job in that general field, such as office

boy in an engineering firm, a bank clerk, or a copy boy.

The statistics show that the great bulk of human beings

must always work at jobs on the lower level, and only a

few reach the top. No amount of eduoation, vocational

guidance or inspiration will make room at the top for

many, and it is wise for the students to realize this

fact. It is always unwise to over-emphasize the

opportunities for promotion. If we are really going to

help students, we mot be realistic and let them know

facts so that they will be prepared for the realities.

In most states students who go to work before they
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are eighteen years of age, must have a work permit. The

students should be made familiar with any ohild labor

laws which will affect them. Information regarding such

laws may be secured from the State Department of Labor.

Of course the ideal situation would be to teach the

students where to find any facts they might want, but

since these students are very young, and the thing we

want to do here is to give them the information that they

will use immediately, we can teach only the current facts

about the job. Obviously we cannot teach all of the

facts, but we hope to teaoh those facts that are of the

most importance to the student at this time.

If no follow-up has been done for the students who

have dropped out of school in the past few years, that

will be our first task. If such information is available

we will start with the next step.

If we are to secure information about where the drop-

outs have been employed, we could start with the interview

for those that are known to members of the class and are

near enough to be reached, and with a questionnaire for

the others. For this purpose Hoppock (18:56) has

devised a good letter which is given with some changes to

fit this age group and situation. Any form of question-

naire can be used, but for the younger students the letter

is more likely to bring a response.
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my Dear

Our class is undertaking a follow-up study of
former students of Junior High School, in order
to get a realistic picture of employment in this area.
I am a member of the class, and I am writing to ask if
you will be kind enough to tell us something about your
own work history.

What we would like best would be an informal letter,
telling us in as much detail as your time will permit,
the answers to the following questions:

1. What is your present employment?
Just what do you do?

2. How did you get your present job?

What prior experience and training had
you had when you got it?

4. How much do you earn? Or, if that is
too personal, what do jobs like yours
usually pay?

What are the opportunities for advance-
ment in your present job?

6. What do you like best about your job?

7. What do you dislike most?

If the answers to any of these questions are confi-
dential, will you please tell me how far I may go in
reporting them to the other members of the class? Replies
which are not confidential will be shown to other students
in this and future classes.

I am sure you know how grateful we will be for any
information you may send us. We do want to know what we
are getting into. You have gone before are the ones
who can tell us best.

Sincerely yours,
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The reports of interviews and these letters should

be read in class so that everyone will hear about the

Jobs other students have had. Even for the student who

goes on to school this is valuable information and often

has a bearing on attitudes. The work of sending out the

letters should be done by the students, although the

letters themselves can be mimeographed. The envelopes

should be addressed in class and sent from the classroom.

Work of this kind that is taken home usually is not brought

back, is lost in lockers, textbooks or otherwise mislaid.

Of course the names of the former students will have to

come from confidential files in the office, and either

the teacher or an office secretary will have to make the

list of names and addresses.

It is wise to let some member of the class who knows

the former student, sign the letter to him, if this is

possible, but each student should address and sign his

share of the letters.

After the letters have been read and discussed in

class, the secretary should file them and compile the

statistical summary. He then makes a mimeographed copy

of the summary for each student, showing the kinds of

Jobs other students found, the number and percentage in

each Job, the range of salaries in each Job, the most

mentioned thing the employee liked or disliked about
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the job, and how they got their jobs.

The purpose of the lessons given above is to give

the student a realistic picture of what he can expect.

With many students it gives them a purpose for going on

to school. With others who do drop out, it gives them

real foundation for a choice so that they are now ready to

study specific jobs.

The next step is to have the student get all the in-

formation he can find about the specific job he has chosen

to study. He can use the library, conversations with

people he known who work at that or similar jobs, any

booklets that are put out by manufacturers or other in-

dustrial concerns on the occupation, and see films that

are available about his occupational choice. (See appen-

dix for list of films).

After the student has learned what he can from the

sources within the school, he should be allowed to observe

the job he has studied. The teacher will make the arrange-

ments for him and prepare him to be a courteous guest.

Some of the things that should be discussed with the

student before such a visit are listed below.

1. Maintain the attitude of a scholar and guest.

2. Be appreciative. It costs time and money to
entertain you.

3. Arrive on time and leave on time.
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4, Show appreciation by a "thank you" letter.

5. Observe absolutely, any safety rules.

6. Don't wisecrack or ask impertinent questions.

7. Don't ask too many questions; look and listen.

8. Don't give advice gratis.

9. Don't jump at conclusions.

10. Don't scatter your opinions around promiscuously.

11. Don't betray confidences. (The unpardonable sin)

12. Don't interrupt work. Talking to employees on
duty may cause accidents, destroy teamwork, or
lower price-rate wages.

13 Don't introduce unpleasant or controversial
topics.

14. Don't expect free lunches, boxes of candyletc.

15. Don't take along uninvited guests.

16. Don't argue.

Most of the above suggestions can be found in Reed's

book (25), and there is much other valuable information

for the student who is going to observe a job.

The student should be cautioned to keep his atten-

tion on the worker rather than on the process. He may

learn much about how the article is manufactured but

little about how this particular job is done, unless he

watches the worker consciously. If the student thinks

of the job with regard to whether he would enjoy doing

it, and whether he has what it takes to do the job, he

will be more likely to give a comprehensive report on
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the job itself. Each student should report on his visit

and have the class help him interpret the job in terms

of himself.

The next step is to make sure that each student

knows how to apply for the job he has selected, If a

letter is required, he should know how to write a good

one, If no letter is required but he is to go for a per-

sonal interview, he should know the correct dress, the

things to avoid, and the courtesies expected of an appli-

cant. The student should be cautioned that a businesslike

attitude is necessary and that flippancies are likely to

count against him.

Although these lessons have been constructed for

the drop-out student, the other students will profit by

the information obtained as well as by their socializing

effect.

Lessons of a similar nature could be planned for

the senior high school, but a teacher must keep always

in mind the fact that no ready-made outline will fit

every situation and community, and only those things

that have meaning for the group should be used for

that grow.
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!motional Lessons

"We feel, we act, and then sometimes we think".*

The quotation above emphasizes that it is not the

intellectual education that makes for happiness, for no

matter how we think about things, our actions are govern-

ed by how we feel.

It might be well to look over our school failures

and see if it is the child or the school that is the

greatest failure. We are helping to create maladjustments

when we thrust children into ()lasses where they cannot

succeed and then give them nothing else in which they may

feel pride in achievement. Many studies indicate that a

large number of the adolescents we think of as subnormal

may appear to lack ability both in classes and on tests,

because they lack initiative and self - confidence induced

by repeated failures.

The negative traits often ascribed to subnormal
and dull-normal adolescents need not discourage
teacher-advisors unduly. It may be quite true
that a large number of such youth (after six or
sight years of school failures and discourage-
ment) do lack planning capacity, executive
ability, initiative and resolution....we do not
know how much these traits will decrease with the
growth of self-confidence (11:338).

*Virginia Lewis Riley, lecture Portland Public) Schools
Guidance Workshop, June 1948.
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Since we are striving to help every child achieve

normal emotionality, we need to be conscious of some of

the things that cause one to develop normally. We talk

about normal and abnormal children as if they were very

different, but there is, in fact, a very fine line of

distinction, which usually depends, to some degree, upon

the experience and background of the person making the

distinction. Those in the middle group are not the ones

that are likely to become pathological, but since we are

interested in prevention, we must be alert to signs of

instability even with the children of this group. We are

interested in what things we can do to help the child ad-

just to his environment in a happy, relaxed way, without

too much pain and distress in the process. We have found

that the children who make this adjustment are usually

the ones that are considered normal, and that have been

accepted by the adults in their lives (parents and teach-

ers) and by their peers. They have a feeling of personal

worth, of belongingnese, and of security in their place

in school and at home. Everyone is bound to experience

some failure, some pain and friction with the environ-

ment. We do not want to shield the child from the

necessary and normal frustrations, but we want to help

him learn how to meet them. If they are not so frequent

and so severe as to overwhelm him, he can be helped to
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learn to meet them and still keep on an even keel emotion-

ally.

The differenoe between normal emotionality and an
emotionality that may become pathological, is a
relative one of degree, duration and discharge.
The sans emotion may be good or bad according to
whether it is used in a healthy way and dispelled,
or allowed to generate further tension. The
counselors job is to prevent emotional unbalance
by recognizing the danger signals....the same
behavior in two different people may be caused
by very different emotions (12:549-550).

Failure to learn to read often leads to complica-

tions. Children have been known to regress to bed-wetting,

thumb-sucking and other infantile behavior, because they

were fighting back at the world in which they felt that

they were failing. When they were given help until they

could read, the symptoms disappeared. (See list of books

in appendix).

Emotions originate in our autonomic nervous system,

and no voluntary control of this system is possible. The

autonomic nervous system controls digestion, sex appe-

tite, anger, fear and other autonomic processes. When

the autonomic nervous system is upset, the ability to

think is blocked (3). In the book by Thom (33:chapters

7 and 8) there is valuable material on conduct problems.

Since the child cannot control his autonomic

nervous system and does not know why he cannot succeed

he is in no condition to better his situation. There are

many good reading tests on the market but they have been



52

so misused that a caution is given here. Reading tests,

such as the Iowa Silent Reading Test can be of value.

When a child is emotionally disturbed and cannot read,

there is reason to suspect that his reading failure may be

a factor in his emotional disturbance, if the child is

more than two years below his grade in reading ability as

determined by a good test properly given. However, any

test given or interpreted by an untrained person should

be viewed with caution, unless there is also supporting

evidence.

The scores on Personality Tests have little meaning

because the reliability and validity of such tests can

surely be questioned. However, material such as the

Mooney Problem Check List, the Bernreuter and the Bell

Adjustment Inventory are valuable as indicators, and are

good oomcsaing. tools. If the answers to items are

studied by the counselor, he may discover a pattern of

response which is helpful.

In the outline that follows, an attempt is made

to organize an activity that will help children feel and

through that experience, change attitudes. Most of the

children of junior high school age are in a constant

state of anxiety lest they do the thing that is not

acceptable to adults and their peers. It is much more

important to be one of the gang than to be right,
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intelligent or rich. For that reason we find many boys

and girls in this age group who develop into shy retiring

people, or into the "noisy nuisances". Children are more

deeply impressed with a picture than with a story that is

read, so for this lesson we will use the film, 2161:9V0

to help stimulate discussion of a common problem. hope

that through the discussion and the film, we can help them

see that the reason for the noise is the same as the rea-

son for being shy, and the noisy child is just putting on

a show to cover up his fear.

I. Objectives

1. To stimulate discussion of a common
emotional problem, to help dispel
self-consciousness and relieve tension.

2. To help children see that whether
noisy or shy they are all feeling
the same tensions.

3. To help children develop techniques
that can help them overcome the
problem.

II. References

1. Film, atE gat (See appendix).

2. Transcription, Snow Brothers (See
appendix).

3. Book* Human Relations in the Classroom.

III. Organization

1. Teacher states film is being shown
because it illustrates a common
problem to us all, and particularly
to people of junior high school age.
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2. Showing of the film.

3. Discussion, based on film. Shyness is a
form of selfishness, since the individual
is ever consoious of self.

4.. Class lists a number of activities in which
they may engage, that will give them a feeling
of helping others, so that they can more
easily forget self.

A fine lesson can be developed in a similar manner

based on the transcription, Superstition is a Business,

(appendix) thus giving the children an opportunity to talk

out some of their superstitions and analyze them. Often

they are still superstitious to a degree, but it has lost

much of the tension formerly attached to it. In this con-

nection chapters six, twelve and eighteen of Symonds

book (30) are called to the attention of the reader. No

teacher should miss the opportunity to get all the fine

aids that are available, so that she can better understand

the symptoms of maladjustment and, in at least some

instances, help prevent them from becoming severe. In

this connection the reader's attention is direoted to the

bibliography, and to the list of films. The material for

the development of lessons and the re-education of teachers

is limitless.

Since the children of our schools need help so

desperately, it seems that teachers will have to choose

between doing what they can to help and taking the
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responsibility for much of the mental illness that is bound

to result from inaction. There is no doubt but that

teachers can help if they really try.
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CHAPTER IT

THE STUDY

Group activities similar to those discussed in

chapter III were carried on with variations in three dif-

ferent schools for this study. The schools were located

in widely scattered sections of the country.

Enterprise High School, of Compton, California, is

in the Los Angeles area. Some of the children are from

middle class homes with good social and educational back-

grounds. Others are living in trailers and some live in

one or two roam shacks with four or five other members of

the family. Most of them are from families where both

father and mother work. There are nine children, of the

group studied, who live with neither parent; twenty-six

who live with one parent; and thirty -nine who live with

one parent and a step-parent. Television, picture shows,

and other commercial entertainment are taken for granted.

Many children state that they go out on an average of

two school nights each week and always on Friday and

Saturday nights.

There is a wide contrast between the school and

community environment of the children of Compton and

that of the children living in Monmouth, Oregon. Even

though Monmouth is also in the Pacific Coast area, it
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is a small town and most of the livelihood comes from, the

surrounding farms. The children live in a rural atmos-

phere. They provide much of their own entertainment.

They know most of the other students in the town and

school and have no television or name, bands as part of

their entertainment. The picture show and an occasional

trip to Portland, are the only commercial entertainment

generally used. Monmouth has a State College of Education

so some good programs of music, drama and lectures are

available to the townspeople.

Farmington, Missouri, is a prosperous farming and

dairying oommunity about eighty miles south of St. Louis.

Since dairying is en important industry for them, many

of the children go to school on a school bus after they

have helped milk and feed the cows.

The three communities used provide very different

settings. It is interesting to notice that there were

mare isolated, lonely children in the metropolitan area

when the study began.

Ten questions were asked so that there would be

more chance for a child to be chosen. If his fellows

did not like him as a member of their group, but had

confidence in him, or admired him for some ability, he

could be chosen. The following ten questions were asked

and the responses recorded on the charts that follow.
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1. If you were electing a class president from
the people in this class, who do you think
should be elected?

If your mother asked you to invite one
classmate to your birthday party, whom would
you ask?

3. Suppose that person couldn't come. Whom
would you invite?

4. Suppose you had to select even a third choice.
Whom would you choose?

3. Suppose you needed help with your classwork,
and the teacher told you to get help from
someone in the room. Whom would you ask?

6. Suppose your class had some money; someone
must take care of it. Wham would you choose
to be your class treasurer?

7. Suppose you have a diffioult and dangerous job
to do. You need help to do it. Whom in this
class would you depend upon to work with you?

8. Who in this class has some outstanding ability
in art, sports, music, or any other field?
Put one name after number 8 on your list.

9. After number 9 put down the name of the irl
in this class who you believe gets along-14ft
with her classmates.

10. After number 10 put down the name of the boa
in this class you believe gets along best
with his classmates.

The following charts were made from the responses

given at the beginning and end of the study. The number

after the child's name indicates the number of his class-

mates who voted for him on the question whose number

heads the column.

The activities were directed by the regular class-
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room teacher in each school. All were experienced teach-

ers, interested in becoming better teachers.

Group I, in Compton, was a class in Social Living.

With this group we used discussions of proper conduct

at teen-age parties, and the collection of money for the

March of Dimes.

Group II, in Compton, was a class in English. With

this group stories from the anthology book were used to

help the children understand their own emotions. These

stories were used much as *Huckleberry Finn" was used in

the lessons described on page 34. They also described

extra-curricular activities as described on page 30.

Group III, in Compton, was an English class and they

used the lives of authors as a basis for discussion of

fears, repressions, and unhappiness in their own lives.

This group also collected food and clothing and gave it to

the needy at Christmas.

Group IV, in Compton, was another Social Living

class. This group used the films "Shy Guy" and "You and

Your Friends", to stimulate discussion of the emotions

when one is not successful socially. They were used in

the manner described on page 53. This group also worked

to advertise the bond election, and get the voters out to

vote for it.



Group I in Monmouth, was a bookkeeping class. The

members went in teams of two or three to visit business

firms and study the bookkeeping equipment and methods

used. The group discussed with one another the compar-

ative merits of the different methods seen and worked

together on a report of their findings.

Groups II and III were typing classes. They formed

teams of five or six people and the members of the teams

worked together to help each other perfect a skill..

In Farmington only one group was used because the

teacher participating had only one class in the junior

high school. This class was in social studies and they

used differences in the way people of different climates,

locations and social heritage react to the same experi-

ences, as a basis for study of their own emotions. They

also collected stamps for a child in the neighborhood who

was shut-in.

In each class the teacher used as such time as she

required for her activities. No two groups used the sans

amount of time. Group I in Compton used only sixteen

(one hour) lessons for their work. One group at Monmouth

used thirty class hours for its work. In each instance

the teacher went on to other activities which were

similar to these, after the study was completed.



Compton, California - Group I - Social Living Class

At Beginning or the Study

1 2

Pete
Mike 3 2
Mary Ann
Catherine 1
Royale 1 1
Virginia 3
Ted 5 1
Richard
Ruth 2 1
Orville 2 1
Barbara 2 4
Jack G. 3 1
Hobart H. 1
Idona
Chester 1
Jean 1
JUdy
Brookie 1
Gordon
Cecelia 1 2
Lynn
Patsy 2 2
Thelma 1
Pat P.
Yvonne 2 3
Jerry T.
Roberta Jean
Allen
Worth
Glaphry
Gary 5
Rodney
Florencia 1
Joyce
Mike T. 1

1

1
3

1

3
1
2
1

1

4

3
1

2

3
2

4) 6 7 8_9
1 1 1 4
2 4

1
1
1 1 1
1 1

4 6 2 5

3 3 3
2 1 1 1

4 3 1
2 1 2 1
1 1

1 2 1 1
1 1

1

1 1

2 1 6 1 1
2

4 1 2
1 1 1 1

1 1 1

1 1
3 1 2 2

1
1

1 1
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10

3
3

1

2
7

3
1

2

1
1

2

1
1

15

1

1
4

1
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In this class Mary Ann, Richard, Gordon, Pat P.,

Roberta Jean, Worth and Rodney had no votes. Since there

were a large number of maladjusted children in this group,

(as indicated by the number of misconduct slips, police

records, failing grades and truancy) this should be ex-

pected. However Mary Ann, Gordon and Roberta Jean were

not among those recognized as having a problem of adjust-

ment. Both of the girls were good students, well liked by

their teachers and the teachers thought that they were

accepted by their classmates. Gordon and Pat. P. were not

good students. Pat was new to the school so he was not

well known by the classmates.

When the children with fewer than three votes were

called in for a conference it was found that they really

were lonely. Royale, Chester, Brooklet Lynn, Thelma,

Florencia and Joyce all had so few votes that they are

likely to feel left out and lonely. It is interesting to

study the charts to find the students whom the children

admired for some achievement, but did not want at their

parties.

After the activities (see p. 58) had been completed

the chart which follows was made. It is interesting to

note that many of the children are making a place for

themselves in the group. Although some of them are
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still not wanted at a party (Richard, Brookie, and Lynn),

they at least are recognized for some ability, and their

classmates accept them as a part of the class.



Compton, California - Group I

At End of the Study

2

Pete
Mike 3 2
Mary Ann 2
Catherine 1
Royale 2
Virginia 1 1
Ted 2 1
Richard
Ruth 2 1
Orville 1 1
Barbara 2 4
Jack G. 2 1
Robert H. 1
Idonna 1
Chester 1
Jean 1
Judy
Brookie
Gordon 1
Cseelia 1 2
Lynn
Patsy
Thelma

2 3.

1
Pat, P. 1
TIMMS 2 1
Jerry T.
Roberta jean
Allen
Worth
Glaphry
Gary 2
Rodney 1
Florenela 1
Joyce 1
Mike Y. 1

_3

1

2

1

3
1
2
1

1

4

2
1
1
2
2

3

1
1

4 6 7 8

1 1 2 2
1 2 2
1 1 1

1
1 1 2
1 1
1

3 1 1
4 6 2 5

2 1 1
2 1 1 2

4 3 1
1 2 1 1

1 2
2

1 2
1 1 1

2 1 1
1 2 1

1 1 1
2

1 6 1 1
1 2 1
1

2 1 3
1 1 2
1 1
1 1

2 1 1
1 1 2

2 1
1 3
1

1 1 2

9 10

2
2

1
1
2

3

2
1

2
1

1
1

2

1.

1
1

a
1

1

1

1

2
1
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Compton, California - Group 11 - English Class

At Beginning of the Study

1 2 j 4 ..., 6 7 8 9 10

Albert 2 2 2 1 1 5
Martha Ann 2 1 3 1 1
Betty B. 3 3 1 1 1
Robert 1
Joyce 2 2 1 1 1 1
Dorothy 1 1
Larry C.
YVonne 2 1 1 1
Kenneth C. 1
Ronald 5 2 2 2 1 12 4
Alain 1 1
Lois 1 1 1 1 2 1 1
Ralph H.
Anita 1 3 1 2 2 1 2

Jack H. 2 1 1
Alan 1 1 1 1
Betty J. 1 1 1
Shirley 2 3 2 2 1 2 1 10
Bolen K. 1 1 2
Jerry L. 1 3 7 1 1
Paul M. 2

George M. 1 2 2 2 2 1
Don M. 1 1
Roberta 0. 1 1
Sydney 2 2 1 1 4 2
Wesley 2 1 1 1
Paula 1
Theo 3 3 2 2 3 3 1 3
Jessie
Beverly 2 2
Mary S. 1 1 1 1 1
Sallie 1 1 3 1 2 1
Glenna 7 1 4 5 3
Zia U. 1
Peggy 1 1 3
Oscar 2 1 2 1
Barney 1 1 1
Eddie 4 2 2 1 2 7
Roger W. 1
Jim W. 1 1
Charles N. 1 2
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From this chart we can see that Robert, Kenneth C.,

Ralph N.. Paul M., Don M., Paula, Jim trio and Roger W.

have so few friends and admirers that they are likely to

feel lonely and left out. However, Larry C. and Jessie

have no votes at all. No one recognized them enough to

choose them in any of the ten choices. Many of the

children did not vote on every question. That is not

unusual in any group used in the study.

After a series of eight activities had been

completed the same questions were asked again. The re

suits are charted below.



Compton, California - Group II

At End of the Study

1 2 ..., 4 .., 6 7 8

Albert 2 2 1 3 1 1 2

Martha Ann 1 1 3 1 1
Betty B. 3 3 1 1 2
Robert 1 2 2 4 1
Woyoe 1 2 1 2 1
Dorothy 1 1 2 1 1
Larry C. 1 2 1 1
Yvonne 2 1 1 1
Kenneth C. 1 1
Ronald 4 1 1 2 1 6

Alan 4 2 1
Lois 1 1 1 1 1 1
Ralph 1 2 1 1
Anita 1 2 1 1 1
Jai* R. 2 1 1
Alain 2 1 2 3 2
Betty J. 1 1 2 1

Shirley 1 2 1 1 1 2 1
Helen K. 1 1 2 2
Jerry 1 2 2 1
Paul M. 1 1 1
George M. 1 2 1 1 2

Don M. 1 2 1 3

Roberta O. 1 2 1 1
Sidney 2 1 1 1 3
Wesley 2 1 1 1
Paula 1 3 2

Theo 2 1 2 2 1 3 1
Jessie 1 2 1 1
Beverly 2 2 1 1
Wry S. 1 1 1 1 2

Sally 1 1 3 1 1 1
Glenna 3 1 4
Dist IL 1 1 3
Peggy 1 1 3
Oscar 2 1 1 2
Barney 1 1 1 2 1
Eddie W. 4 2 2 1 1 1 1

Roger W. 1 1 1 2

nal!. 1 1

Charles N. 1 1
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5
1

1
1

2
1

2
1

2
1
1
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2
1
1

1
1

2

1
1

5



68

The Case of Kenneth C.

Problem: Repeated fighting and a seeming delight in

the injury he has inflicted even after he is no longer

angry.

Kenneth C. is 16 years of age and is one of the

older, larger boys in the ninth grade. He is 9" tall

and weighs 152 pounds. He lives with his father and

mother, a brother who is older and a brother and sister

who are younger than he is. He was born in Canton, Arkan-

sas and moved to California when he was in the sixth

grade. In Compton schools he has repeated grade six and

one semester of grade eight.

Kenneth's measured scholastic ability is low but

it does not appear that it is low enough to justify his

repeated failure in light of the general practice in

Compton schools which is to promote a child if he has

done work which anywhere near approaches his ability.

On the California Mental Maturity Test given when he

was 15 years 2 months (182 months), his M.A. was 12 years

8 months. On the Progressive Achievement Tests given

at grade 8.6 he placed 6.1. His language scores were

lowest and his score in arithmetic computation was

highest. He likes to manipulate numbers but cannot

reason out a problem.

Kenneth's health record indicates no serious
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defects. He has had mumps, measles and chicken pox. He

has had an occasional cold and last.year a rather serious

case of influenza.

Kenneth's father is a truck driver for a plumbing

firm. The family has enough money to pay for the bare

necessities. The mother works at a cannery in season and

washes dishes in a restaurant at other times when she can

get work. Kenneth says that she cannot always get work.

He says that his father is in good health but is always

grouchy, and that his mother has nothing wrong with her

but is just sickly.

The siblings are healthy but the older brother has

crossed eyes. He left school in the ninth grade and went

back to Arkansas where he was not required to go to

school. The younger brother has trouble in school with

both students and teacher, and has had to repeat one

grade. The girl is said to be moving along with her

class in a satisfactory way.

Kenneth seems to have little feeling for any of

his family but we could discover no real strife there

either. He expressed admiration for his father's

ability to drive a truck, and to load it with the heavy

water heaters, pipe and other equipment. He showed no

liking for or resistance to the mother. When he was

asked "What is the thing that you do at home that you
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like best?", he replied, "Eat". When he was asked if his

mother was a good cook he said in a colorless tone, "Oh

its O.K.".

Kenneth often sleeps in class and is morose and

aggressive when asked about it or when called upon to

recite. He has made no other disturbance in the class-

room. He has an offensive odor because he is usually

very dirty. He has cleaned up only on occasions when the

physical education teacher has seen to it that he bathed

thoroughly, or when a teacher insisted that he change his

shirt. Even when he changed his shirt it looked unironed.

He said that he ironed it himself. He seems to delight

in sitting next to those students who find him most

offensive.

Last year on several occasions, he beat another

boy unmercifully. On the occasion of his first fight

this year he broke the other boy's nose.

I believe that Kenneth's lack of a feeling of be-

longing either at home or at school, coupled with the

resentment shown him by his peers, has destroyed his

ego to the point where he gets his only satisfaction

in seeing others suffer, as he feels they make him

suffer. He has despaired of earning approval, so he

feels that there is no use to try.

Since we cannot reach the home to get the parents
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help in this situation, (even of keeping Kenneth clean)

I see no hope of improvement. If we could get him

cleaned up the class might accept him or at least

tolerate him. I believe that the parents are so

indifferent that it is unlikely that they would cooperate

even if we could reach them.

It will be noted that most of the children who were

recognized on the first vote have gained votes. The

exceptions are Kenneth C. and Charles N. Charles N. was

recommended to an institution for observation, later in

the term, although he was never confined. It may be

that the children did not choose him because they could

not understand his peculiar conduct. Kenneth C. was not

attractive physically and often very dirty. Be was slow

mentally and although the teachers tried to help him he

cleaned up only when someone else took the initiative.
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Compton, California - Group III - English Class

At Beginning of the Study

MEW NOW
1 2 3 4 7 8 10

Nhrjorie 2 1 5 1 3
Nancy 2
Lauverine 1
Marvin
Norman 1 1 1 1
Henry
Douglas 1 1 2
Gloria
Bill 1 3
Gary 3 3 1 1 3 5 5
Ann 2 1 1
Jack 1 1 1 1 1
Ted 1 2 3
Denise 6 1 5 4 1 4 2 1 10
Gail 1 3 3 5 1 2 4
Melvin
Patricia 1 2 1
Margaret 4 1 2 1 4
Donald 2 1 2 2 3 4
Marley 2 1
Jarietta 1
Leonard 1 1 1
Robert
Stanley 1 2 2 1 2
Dolores
Paul
Jim 2 1 1 6
Louella 1 2 4
Ted
Daniel

3 3
1

1
1

Dionne 1 1 1 1 3 3 2 1 1
Gayle
Yvonne 1

1 1

Dolores
Dean 2 1 1 1 2 1
Cletis 1 1
Stanley 2 1 1 3
Ray
Norma 2 1 1
Oscar 3 1 1 2 1
Shirley 5 3 1 2 5 2 1 5 4
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Marvin, Henry, Gloria, Melvin, Robert, Dolores,

Paul and Ray had no votes at all. Although these

children were not recognized as having a problem of ad-

justmont, we can see that they had many problems to

meet, even if they were not disturbing classes. They

were all somewhat withdrawn and most of them did poor

school work. Gloria had an acute case of acne and was

more withdrawn when the skin eruptions were most severe.

Tests show that Marvin, Robert and Paul all have normal

ability. Henry has very low ability and a tragic hon.

life.



74

Compton, California - Group III

At End of the Study

1 2 3 4 6 7 8 9 10

Marjorie 2 1 1 2 1 2 1
Nancy 1 3 1 3
Lams-rine 1 2 1 1
Marvin 2 1 1 2
Norman 1 2 1 2 2
Henry 1 1 1
Douglas 1 1 1 1 2
Gloria Dropped from class
Bill 1 2 1 1 2 1
Gary 2 1 1 1 3 4 2
Ann 1 1 1 2
Zack 1 2 1 1 1
Ted 1 1 2 3
Denise 6 2 1 3 1 2
Gail 1 2 1 1 2 2
Malvin 1 2 3 1
Patricia 2 1 2 1 1
Margaret 4 1 1 1 1 2
Donald 2 1 1 1 1 2 2
Mariley 1 1 1 2
Jarietta 1 2
Leonard 1 2 1 1 1
Robert 2 1 3 1
Stanley 2 1 1 2 1 1 1
Dolores 1 2 1 3 1
Paul 2 1 3 1 1 1
Zia 2 1 2 1 1 6
Louella 1 2 2 4
Ted 3 1 2 1
Daniel 1 2 1 2 1 1
Dionne 1 213 111 2 1

1 2 1 2 2
?GayleTonne 1 2 1 1
Dolores 2 1 1 2 1
Dean 2 1 1 2 1 2
Cletis 2 2 1 1 3
Stanley 1 2 2 1 3

Ray 2 1 1 2

Norma 2 1 3 1
Oscar 3 2 2 2 1

Shirley 2 1 2 4 1 1 3



75

Compton, California - Group IV - Social Living Class

At Beginning of the Study

1 2) 6.5 6 7 8 9 10

Edward 2 3 2 2 2
Betty 1 1 2 1 3 1 3
Bob 1 2 2 1 1 3 1 6
John 1 2 1 2 6
Sherwold 1 1
Erin Lee
Beverly 3 1 3 1 3 7 1 6
Elton 1 1 1 1 1
Barbara 1 1
Russell 1 1 1 1
Norman
Beverly G. 1 1 3 2
Rose 1
Helen 2 1 1
Bobby 1
Charles 1 1 1 1
Perry 3 1 3 1 1
Jack 1 2 1 1
Lorena 1 1 1
Janice 2 1 1 3 2 2 3
Sharon 2 1 1 3 1 2
Janice 2 1 1 2 1 1 1 3
Lee 2 1 2 1 1 2 1
Norman 1 2 1 1 1
Antonio 1 1 3
Claudette
Paul 2 2 1 2
Don 3 3 1 1 2 1 14
Betty
Milton
;iK 2 1 2 1 1
Bob 1
Barney 1 2
Barbara
Roy 1 4 1 3 2
Donald
Harry 2 1 1
Dloy 1 1
Robert
Sharon 1 1 1 1 2 l 3
0eorgeen 1 1
Diana 1 1 1 2 2 2 1 1
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Compton, California - Group IV

At End of the Study

1 2) 4) 6 7 8 9 10

Edward 2 1 2 1 1 2
Betty 1 1 2 1 3 1 3
Bob 1 1 1 1 2 4
John 1 2 1 1 3
Sherwold 1 1 2 1
Rein Lee 1 2 1 1
Beverly 2 1 1 3. 5 1 3
Elton 1 1 2 1 1 1
Barbara 1 1 1 1 1
Russell 1 1 1 1 1 1
Norman 2 1 1 1 2
Beverly G. 1 1 3 1 1 1
Rose 1 1 1 2 1
Helen 2 2 1 1 1
Bobby 1 2 1 1
Charles 1 1 1 2 1 1
Perry 3 1 2 1 1 2
Jack 1 1 2 1 1 1
Lorena 1 2 1 1 2
Janice 2 1 1 1 1 2
Sharon 2 1 1 1 1 1
Janice 2 1 1 2 1 1 1 3

Lee 2 1 2 1 1 2 1
Norman 1 2 1 1
Antonio 1 1 2 2
Claudette 1 2 1 1
Paul 2 1 1 2 1
Don 3 2 1 1 1 2 8
Betty 2 1 1 1 2 1
Milton 1 2 1 1 2
Zia 2 1 1 2 1
Rob 1 3 1 1 2

Barney 3 1 1 2
Barbara 1 1 2 1
Roy 1 3 1 1 2 1
Donald 2 1 2 1 1
Harry 2 2 1 1
Dicy 1 1 1 2

Robert 1 2 1 2

Sharon 1 1 2 1 1 2 2

Georgeen 2 1 3

Diana 1 1 1 2 2 1 1 1



Farmington, Missouri - Group I - Social Studies Class

At Beginning of the Study

2 j 4 6 7

Bob 2 1
Martha 2 1 3 1
Eddie 1 2
Virginia 3 1 4 1
Richard 2 3 1
Larry
Bonnie
Gloria
Alan

2
1

1

1
1

3

1
1

2 1
2
1

Binnie
Evelyn 1 2 1 2
Gail 2 1 2
Patsy 1 1 3 1 1
Orville 1 2 1 3 1 1
Barbara 1 1 3 4 2 1 3
Paul 1 2 1 1 3.

Lorena 3. 1 2 1 1
Robert 2 3 1 1 1
Wilbur 1 3. 1 1
Jean 1 1 2 1
Carl 1 1 1 2
Alice 1 1
Zoo 1. 1 1 1
Binford 1 3. 1
Margaret 1 1 1
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Farmington, Missouri - GrouP

At End of the Study

1 2 ..., 4 5 6 7 8 ..,9 10

Bob 1 1 2 1
Martha 2 1 1 1 1 2
Eddie 1 3 2 2 1
Virginia 1 1 2 1 1 1
Richard 1 1 2 1 1 1

Larry 1 1 2 1 1
Banat* 1 1 2 1 1 1
Gloria 1 1 1 2 1 2 1
Alan 1 1 2 1 1
Mauls 1 1 3 1 1
Evelyn 1 2 1 1 1
Gail 2 1 1 1 2

Patsy 1 1 3 1 1
Orville 3. 1 2 1 1
Barbara 1 1 1 4 2 2 1 1
Paul 1 2 2 1 1
Lorena 1 1 1 2 1 1
Robert 2 2 1 3
Wilbur 1 1 2 1 2 1
Jean 1 1 3 1 1
Carl 2 1 3 1
Alice 1 1
Joe 1 1 1 1
Binford 1 1 1 2 1 1
Margaret 1 3 2 1 1



Monmouth, Oregon - Group I - Bookkeeping Class

At Beginning of the Study

2 .3 4 5 6 7 8

Frank R. 3 1 2 3 4 5
Pat P. 4 2 1 2 3 2 1
Rarlene C.
ray W. 3 2 4 3 2 1
Margaret S. 1 1 3 1 2 1
Rita L. 3 2 3 3 2 2
Bud T. 1 1 1 7 2
Ronald 1 1 1 1
Bill L. 3 1 2 2 2 5

Don M. 3 1 1 1 1 2 1
Stanley S.
Don J. 2
Ike H.
Lou Ann 1 1
Prank G. 1 1 1 1
Sari G. 1 3 2 2
Keith H. 1 1 1 1
Jerry R. 1 2

7
5
4

3
1

1

2
1

1
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Monmouth, Oregon - Group I

At bad of the Study

1 2 ...3 4 5 6 7 8 9 10

'rank R. 5 2 3 2 2 2 2 7 9
Pat P. 2 3 1 4 2 1 5
Barlene C. 1 2 1 1
Kay W. 3 3 1 2 1 8
Margaret S. 1 3 1
Rita L. 3 1 2 2 3 2 2 3

Bud T. 3 1 1 1 2 4 1 1
Ronald 1 1 1 2
Bill L. 2 1 1 1 2 3 3 2
Don M. 1 1 4 3 1
Stanley S. 1 1 1 1
Don Z. 1 2 1 1 4 1
Ike H. 1 1 1 1
Lou Ann 2 1 1 2 1
Frank G. 1 2 1 1 1 1 2 1
Berl G. 1 1 1 2 1 1 1 2
Keith H. 1 1 1 1
Jerry H. 1 2 1



Monmouth, Oregon - Group I/ - Typing Class

At Beginning of the Study

1 2

Ronald Z. 2 4
Ralph C. 4 1
Glee H.
Ed L.
Leon L. 1 2
Louise B.
Bill B. 1
Miller 1
Batik
Hartley

.3

3
1
1

1
1

81

4 , 6 7 8 9 10

1 4 4 3
1 1 1

2 1 3 1
3 1 1 2 1

1 1 1
2 3

1 2 1
1 1

Mbnaouths Oregon - Group II

At End of the Study

1 2. 6 7 8_9 10

Ronald Z. 6 1 2 1 1 3.

Ralph C. 3 1 1 1 1
Glee R. 1 1 3 1
Rd L. 1 1 2 3 2
Leon L. 1 1 1 1 3
Louise B. 3. 1 1
Bill B. 1 2 1 4 3 2
Miller 3 1 1 1
Batik 1 2 1
Bartley 1 3. 1
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Mbnisouth, Oregon - Group III - Typing Class

At Beginning of the Study

Patsy P. 6 2 1 3 7 1 4
Bud P. 1 1 1 2 1 1 1 5
Malvin I. 3 3 1 1 4 13 7
Don B. 3. 3 3 1
Raysioni N. 1 3 2
Bay Y. 1
Jimmy Lou 2 3. 1 3
Lou Anne 2 1 1 1
Xay W. 2 3 1 1 2 2 5
John P. 4 1 1 5 3 1 4
1)01PM." 1 1 3. 1 1
Charlene 1 2 1 1 1 2
Ruby B. 1 1 1
Margaret M. 1 2 1 2 1 2
Janis 1 2 1 1 1
David 1 3. 1
Gordon H.
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Of the 159 children in the Compton Schools who were

studied, 17 per cent were complete isolates. There were

nineteen boys and eight girls who received no votes at

all. There were 43 per cent of the children who had

three votes or less. There were thirty-five boys and

twenty-one girls who were recognized by only three of

their classmates or less. A child who has only three

friends in a group is likely to need help.

In the other two schools, less than 3 per cent were

oomplete isolates. Of the seventy students studied in

these schools only one boy and one girl were complete

isolates. There were ten students who had three votes

or less, which is about 14 per cent. There were seven

girls and two boys in this last group.

In the rural areas the teachers report that the

children knew most of the other students and most of

the townspeople. We can also notice that the classes

in the other schools were much smaller than in Compton.

It is believed that the students in Compton know fewer

of their classmates than the children in the rural

areas do.

In Compton the number of drop-outs is very high.

Five of the children studied had attended nine or more

schools since they entered in the first grade. Only 12

per cent had attended only Compton Schools since first
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grade.

At the end of the activities the number of complete

isolates in Compton had been reduced to one, but there

were still six children who had three votes or leas, and

six more who had only four votes. When they were ob-

served, it appeared that only three of the twelve had

found themselves a place with a gang, or had become

members of a small group. They appeared to still be

lonely.
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CHAP TER V

SDMARY OF FINDINGS AND RECOMMENDATION'S

Stmary of Findings

study indicates that there is en alarming number

en who are maladjusted in every class studied. A

careful study of the tables shows that there are more mal-

adjusted children in the metropolitan area than in the two

rural areas.

In all but a few cases the lonely, isolated children

appeared to be more a part of the group after the activ-

ities, and therefore happier. The general attitude of

the children toward the other members of the class was

reported to be more understanding and tolerant

Many cases of maladjustment were discovered through

the activities. Children who appeared to teachers to be

getting along nicely were found to b. very unhappy and

to be compensating through overwork. Others who were

considered dull, became animated and articulate when

given an opportunity to talk about things that were real

problems to them. There can be little doubt that a

child's failure to make satisfactory school adjustment

has a direct bearing upon his academic achievement. This

causes him to have to repeat a grade thus aggravating his

adjustment difficulty. The teachers report that in almost
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every case where a child was helped to a feeling of belong-

ing in the group, his academic achievement increased.

Of the nine children living with neither parent in

the Compton School, three were so seriously maladjusted

as to be recommended to a specialist for help, and four

others could make little progress in school although all

but one of them had average intelligence.

Some of the children living with one parent had as

much difficulty as those who lived with neither parent.

Where the parent with whom the child lived was under-

standing and firm in his or her control, the child seemed

to adjust as easily as the average of the group, even

though in two cases the child did not have a friendly

feeling for some other member of the family.

In the opinion of those using the activities, the

children gained much in information and understanding.

It is away of offering something to a class, in which

every child can participate. This total participation

brought a kinship not felt before.

The teachers participating found more success with

the activities which required physical motion with the

younger students. The conference type of activity (see

page 18) was tried with a group of seventh graders and

WAS not as successful as an activity in which they

collected newspapers and sold them to help raise money
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for the March of Dimes. The same conference type activity

worked well with a group of ninth graders.

Many of the teachers found that some of the children

mere for the first time experiencing success in school

subjects. In Farmington the children were asked what they

liked best about school. Most of the non-achievers said,

"Our activities, because I can do it".

accommodations

1. It is recommended that the schools develop more

adequate plans and equipment for educational activities,

orientation activities, emotional activities and sooializ-

ing activities. This study indicates that many children

need help and that these activities help them to live

more happily with the class group.

2. It is recommended that the teachers' courses

in institutes, professional growth, and the other courses

required of teachers for the upgrading of salaries, in-

clude instruction and practice in the technique of

directing group activities, and an introduction to the

many possibilities for their use.

3. It is recommended that teachers be made aware

of the evidence in this study and others (7) which seem

to support the idea that maladjustment is greater among

boys than girls, and that more study be given this
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problem.

4. It is reoommended that courses be offered to

help meet the needs of the student who does not fit into

the regular academic courses now offered by moat high

schools. Many oases of maladjustment appear to be the

outgrowth of the schools request for the child to do

work which is impossible for him.

5. It is recommended that schools take a more

definite stand on what they expect of the child and that

well defined limits be set. All of the people who worked

on this study and others who have worked on similar

studies (8) are convinced that there needs to be a place

beyond which the child must not go and he needs to know

where that place is. If we consider a thing bad for the

child we should take a stand and stick to it. Those

things which are considered pranks should be ignored or

at least not forbidden. If the school or the teacher

asks the child to do something, they should see to it

that it is done, but much more care should be exercised

in the choice of things requested of the child. It is

believed that the child loses a sense of seourity because

the school is not definite and firm in its treatment of

him.

6. Finally it is recommended that Zacilities be

developed for better contact between the home and the
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teacher. The case study might be a useful tool, but

nothing can replace the parent and teacher discussion

of the child and his problem.
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SOUND FILM

1. Americans All, (16 min.) Library Association of Port-
land. A:study of the vital problems in human
relations facing America today. Emphasis is on con-
structive efforts to prevent discrimination.

2. Automotive Service, (11 min.) Vocational Guidance
Wilma. What the work is, working conditions, train-
ing required and where it can be obtained, personal
qualities required and opportunities.

3 Aptitudes and Occupations, (16 min.), Coronet Instruc-
tional Tilme. A discussion of six fundamental
abilities and it shows how the counselor might help
a pupil to determine his aptitudes.

4. Are You Popular? (10 min.) Coronet Instructional
illms. atressIng desirable adolescent behavior.
It shows two high school girls competing for
popularity.

Body Care and Grooming, (17 min.). MDOraw -Eill
text-filaserfes, correlated with Diehl's "Textbook
of Healthful. Living". A discussion of mental and
physical health.

6. IV in Court, (20 min.). Ohio Department of Educa-
tion. In company with three other boys of his gang
"JOhnny" steals a ear which is wrecked during the
getaway. that might happen to the boy is portrayed
in a sequence of police, prison scenes; but what
actually happens to hie in a good juvenile court
with well-organized probation service, provides
contrast.

7. Bounder, Lines, (10 min.) color. Library Associa-
tion of Portland. Imaginative and original approach
to the subject of human relations, Points out that
boundaries can be lines which separate people, or,
lines can be circles encompassing people.

8. Boys Town (20 min.) Ohio State Department of Ed-
ucation. The story of the city of little men at
Omaha, Nebraska.
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Broader Concept of Method, (30 min.) , MbGraw-Bill
Series of Teacher Education. Part 2, the Develop-
ment of pupil interest, is 12 min.; Part II, Teach-
ers and pupils working and planning together, is
18 min.

10. Brotherhood of Man, (10 min.), Library Association
of Portland. Tba scientific facts of the basic
likeness of all people are presented deftly in this
animated cartoon based on the pamphlet, "The Races
of Minn.

11. B ors (20 min.), Encyclopedia Britannica Films.
arose - section of the building trades. Centers

about construction of a huge skyscraper and shows
specialized artisans at work.

12, Children Learn By Experience, (40 min.) United
World Films. Psychologically oriented and sensi-
tively filmed.

13. Children of the City, (30 min.) British Informa-
tion Services. Shows how overcrowded conditions
cause delinquenoy and how problems can be solved
through cooperation of educational, social, and
civic authorities.

14 Children of Russia, (13 min.) Library Associa-
tion of Cortland. Emphasizes that children the
world over have the same interests, the same
pleasures, and the same needs and desires.

15. Chilldren on Trial, (19 min.) British Information
Servioes. Documentary film showing the rehabili-
tation of delinquent children.

16. Children's Village, (19 min.) RICO Radio Pictures.
belinquent boys receive an opportunity to become
good citizens at Children's Village, Dobbs Ferry,
New York.

17. Children Growing 14) With Others, (30 min.)
British Information Services. Children emerge
from dependenoe on others to self-reliance.

18, Counsel Its Tools and Techniques, (20 min.)
Carl Y. Ws to PrOauctSons. duidance in a second-
ary school. Problems having to do with counseling
preparation, establishing relationship* analyzing

the
the problem

counsel .

s, and planning a course of action with
ee
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19. Criminal is Born A, (20 min.) Library Association
of Portland.. A highly effective film which deals
absorbingly with the important issue of juvenile
delinquency and parental responsibility. Recommended
for discussion groups.

20. Dinner Plea, (20 min.) plus discussion trailer.
llimil=t6servy, Beverly Hills, California. A semi-
formal dinner party for high school pupils, showing
the correct behavior as related to social poise.

Does It Natter What You Think, (10 min.) Coronet
tastructional Films. One pupil shows another an
effective method of reading in preparation for a
radio forum program.

22. Edueatingjatherl (10 min.) Progressive Education
Associatron. The father of a high school graduate
wants his son to be a druggist like himself; the
boy is determined to study aviation. They quarrel.
The boy's grandmother points out to the father that
he ran away to become a druggist because his father
insisted on him becoming a farmer.

protionalAftalth, (18 min.) NOGraw-Hill Text-film
Series. pupil discovers that it is not a disgrace
to go to a psychiatrist and receives help in dis-
covering the basic cause of his physical symptoms.

Family First, (17 min.) RICO Paths for New York
State /bath Commission, Albany, N. T. Documentary
film on the relation of the family to character
formation in children.

25. Family Teamwork, (18 min.) Firth Films, Hollywood.
?events help children learn to pull together in
the home and outside the home.

26. Feelings of Hostility, (25 min ) National Film
Board cir Canada. the film is a case history of
Clare, an outwardly successful and inwardly in-
oonWlete personality. This film is designed to
create a better understanding of such misguided
personalities.

23.

24.
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27. Feelings of Rejection, (23 min.) National Film
toard of banada; The case history of a young woman
whose neurotic behavior and headaches are found to
be related to over-dependence on her parents in
childhood. Through group therapy she is able to
make a better life adjustment.

28. Finor Painting, (20 min.) silent. New York Uni-
versity. Nine children are observed using paints.

29. First Steps, (11 min.) Film and Visual Informa-
%ion Division of the United Nations Department of
Public Information. A sensitive, moving presenta-
tion of the care and rehabilitation of physically
handicapped children. There is a spirit in this
film which reaches far beyond its immediate subject.

30. Forest Ranger, (35 min.) ti. S. Department of
Agriculture. Scope of the Forest Ranger's job.
Conservation, supervision and protection of
recreation areas.

31. Frustration Play Techniques, (35 min.) New York
Dniversity. The child's reaction to blocking
games, and frustration and hostility games.

32. Furniture Craftsman, (11 min.) Encyclopedia
pritannioa Films. The roll of the designer and
skilled craftsman in making custom-built furniture.
Steps in making a fine chair are shown.

33. Guidance Problems for School and Home, (18 min.)
bureau of Publications, Teachers College, Columbia
University. Cooperation between home and school,
facilitate Danny's adjustment.

34. Home and School, (20 min.) British Information
aervices. A film on the relation of home and
school, parents and children.

35. How Do. You Do, (10 min.) Young America Films.
A film lesson for teen-agers on formal social
introductions.

36. How to Study, (10 min.) Coronet Instructional
tams. aim prepares a report in civics, using
effective methods of study.
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37. Human Growth, (20 min.) University of Oregon.
Ihrougi tie use of a film within a film, this shows
how a teacher handles sex education in the class-
room by showing a film which taro es human growth
from mating to the birth of the baby.

38 Human Reproduction, (20 mln.) McGraw-Hill Text-
film Series. A film describing the human reproduc-
tive system in the male and female.

39. Rouse I Live In, The, (11 min.) Library Associa
tion of Portland. Fiftank Sinatra sings, "The House
I Live In", with his appeal for racial fair play,
to a group of small boys.

ov 7" (10 min.) Coronet Instruo-
s school pqpils with

different reading problems, receive sympathetic help
from the librarian.

42.

Junior Proms (22 min.) Simmel-Meservey. The
etiquette of taking your beet girl to the prom.

Learning Through Cooperative Planning, (18 min.)
Bureau of Publicatrons, Teachers College, Columbia
University. A film to help adults in supplying
group projects for children

Le to Understand Children, (44 min.), Part I
biagnostic Approach (21 min.): Part II, Remedial
Approach (23 min.). MbGraw-Hill Series for Teacher
Education, correlated with Dr. Shorlingts book,
"St4dent Teaching ".

Lessons in Living, (22 min.) National Film Board
o Canada. A. school project gives children an
Interest and share in the community.

43. Life With Baby, (18 min.) March of Time Forum
laition. PlotO-sequenoe taken at Dr. Gesell's
Cltnic Child Development at Yale University, show-
ing the child's mental and physioal development.

46. Maintaining Classroom, Discipline, (14 min.),
McGraw-Hill aeries on Tealiber Education.
Illustrates the effect of the attitude of the
teacher upon the children in the classroom.
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47. Meeting Emotional Needs in Children, (33 min.)
New York University. The need of children for
security for their development into mature
independence.

48. Near Romeo (25 min.) International Film Bureau.
A film about good teaching. A class studies the
community with the teacher as a guide.

49. Of P s and Puzzles, (11 min.) Teaching Films
Ous lane. I film study of ways to determine
the fitness of the individual to the job.

50. Party Line, (20 min.) Bell Telephone and Farm
Films Foundation. Color. The story of the way
neighbors use and misuse a party line is told
with colorful marionettes. A delightful film.

51. Play is Our Busipsse, (21 min.) Library Associa-
tion of Portland. Points out that children's
experiences, even in plan must be meaningful and
dramatizes the function of Play School Association.
Dr. Alice V. Lather, noted child psychologist and
author, is the film's educational advisor.

52. Probleg Chlldren. (22 min.) Ohio State Department
of PADA) Welfare. A film illustrating the view
that problem homes and communities produce problem
children.

53. Public Opinion (10 min.) Library Association of
Portland. Aialistic analysis of Public opinion,
differentiating the crowd and the mob from the
informed public, discussing and prepared to act on
a community issue.

54. G (15 min.) Coronet International Films.
earns to overcome his shyness by becoming

interested in other people.

55. Teacher as Observer and Guide, (20 min.) Bureau
of Publioations teachers boilege, Columbia
University. A. number of good teaching practices
are observed, but the continuity between scenes
is poor.
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56. The Centre, (22 min.) British Information Services.
The film shows the operation of Pioneer Health
Centre in London, an experiment in 'social biology'.
The Centre is a club where every member of the
family can scours health consultation and an
opportunity for recreation as a family.

57, The Devil is a Sissy, (20 min. - Gang Sequence)
Teaching Films CuStodians. Shows how an English
boy enters an American school in the slums and is
made to suffer by boys whose standards differ
greatly from his own. It shows how desperately
he wants to be accepted.

58. The Devil is a Sissy. (40 min. - Zuvenile Sequence)
teaching Alas Custodians. Deals with parentchild
relationships and giVes three contrasting methods
of handling children. Shows trials of three boys
who were caught.

59. This Is Robert, (80 min.) New York University. A
nriTioducted in cooperation with Sarah Lawrence
consign Nursery School, tracing the development of
Robert from arrival in nursery school through the
first year in nursery school.

60. Whats On Your Mind? (10 min.) National Film
hoard of Canada. Indicating the strain which
modern life inflicts on mental health, the film
makes a plea for increasing facilities for the
care of mental illness.

61. Whispers, (20 min.) Teaching Films Custodians.
Vivid portrayal of how gossip can undermine
character and defeat worthy community projects.

62. Woodworker, (11 min.) Vocations of carpentry,
4llworking, furniture making and pattern making.
Working conditions, training neoessary, etc.

63. You and Your Femtli, (10 min.) Associated
Pilme, !WA. Young audience is invited by the
film to join in a discussion of family problems
and the desirable ways of handling them.

64. You and Your Friends, (10 min.) Associated
tIVA. the fiim invites discussion of the

desirable behavior at a party.
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65. Tour Children and You, (31. min.) British Informa-
tion Services. hychologically oriented.

66. Tour Life Work, Series of over 30 films dealing
with vocational planning and different vocations.
Carl F. Mahnke Productions, 7514 Borth Ashland Ave.
Chicago. They include the general film, Find
Tour Life Work, which deals with vocations.
planning, and 30 others on vocations, work-
ing conditions on the Job, training required and
where it is available, personal qualifications
necessary, and promotional opportunities.
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TRANSCRIPTIONS

All transcriptions must be played using a steel

needle, and must run at half speed (33 1/3 rev. per min.

and are usually 16 inches in diameter, instead of the

10 or 12 inches used for recordings. A transcription

player is necessary unless a phonograph is adjusted for

transcriptions.

1. Chicago Round Table Series,

a. Aggression in Children, Parts I and II.

b. Clinic on Child. Development, Parts I and
II.

c. War Time Lessons for Peace Time
Psychiatry, Parts I and II.

d. Where Do We Go From Here in Education.

2, Enemy Brothers, A Nazi boy is taken into an English

household.

3. Escape in the Night.

4. Superstition is a Business.

5. Traplines North - A Canadian woods story.


