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The primary focus of this study was to determine the competencies

required to manage an athletic club. Also, the intention was to

determine if differences existed in required competencies between

managing varying sizes of clubs: namely, mini, maxi, and super; and to

identify course content areas for purposes of developing sport manage-

ment curricula.

The instrument utilized in the research was developed from a

study of the literature, validated by a Delphi panel, and field tested.

The final questionnaire contained 33 competencies and 30 course content

areas, with a six-point scale used to indicate each item's importance.

The computed coefficients were +.92 for the competencies and +.91 for

the course content areas. Questionnaires were completed by 264 randomly

selected athletic club managers, representing the three groups. A

one-way analysis of variance was employed for hypothesis testing.

Tukey's w Method was used for group comparison of rejected hypotheses,

and factor analysis was utilized for clustering competencies and course

content areas.



The following findings were noted: The two highest ranked compe-

tencies were Communication with clientele and Employee motivation. The

two highest ranked course content areas were Marketing and Business

management. Twenty-one of the 33 competency items and 28 of the 30

course content areas were retained. Tukey's w test revealed that the

mean scores of the super clubs were higher than mini or maxi club scores

in 13 instances. The R-mode of factor analysis identified clusters

with factor loadings of + .47 or higher for curricula development. A

six-factor solution was extracted for competencies: I Design Compo-

nents; II Communication; III Sport Skills; IV Presentations;

V Accounting, and VI Budgeting. A five-factor solution was extract-

ed for course content areas: I Foundations; II Business Management;

III Hotel/Restaurant Management; IV Accounting,; and V Use of

Computers.

Based on the findings of this study, it was concluded that there is

little significant difference in managing various sizes of athletic

clubs. Sport management curricula should be developed for athletic

club managers using the identified competencies and course content

areas of this study as a guide.
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AN ANALYSIS OF THE COMPETENCIES
OF ATHLETIC CLUB MANAGERS

CHAPTER I

INTRODUCTION

Sport has assumed a position of phenomenal importance in the

lifestyle of Americans (Parkhouse, 1979). Participation in sports and

physical activities is no longer restricted to schools and programs

offered by the schools. Americans are turning to recreational centers,

fitness centers, and athletic clubs for their physical and social

needs. Americans are seeking a quality life, and they are willing to

pay so that they can look and feel their best (Parkhouse, 1984).

Sport and sports related expenditures such as athletic shoes, equip-

ment, and fitness centers surpassed the $60 billion figure in 1984

and increased seven (7) percent in 1985. Fitness and its related

activities are not a fad; they are a trend (Naisbitt, 1986).

The need for a specialist in the area of sport management has

emerged from the growth of the sport industry. The role of sports in

American economics, political, and social life; the growing complexity

of the school athletic director's role; and the expansion of sports-re-

lated business programs such as corporate fitness programs and athletic

clubs (public and private), professional sports clubs, and sport cable

television, require special management skills to match the growing

complexity of the sport industry (Parkhouse, 1984).

The need for a trained manager who can function in these complex

sports-related areas has become increasingly important in today's

society. One of the problems of today's society is that multi-million
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dollar sports-related businesses are being managed by individuals with

sports backgrounds who have little, if any, formal academic preparation

for their job. The growing complexity of these jobs mandates skills in

many areas such as management, marketing, financing and law (Lopiano,

1984).

With the expansion in scope of the job of the sport manager, one

needs to question how an individual becomes adequately prepared for a

career in sport management. Although empirical data does not exist,

opinion and indirectly related research suggest that a single track

curriculum in sport management to serve the needs of a variety of

sport-related occupations fails to adequately prepare an individual to

meet the needs of each discipline in sport management (Bridges, 1971;

Kinder & Johnson 1976; and Parkhouse, 1978).

Statement of the Problem

The problem of this study was to determine the competencies

required to manage an investor-owned athletic club. The study address-

es the following issues:

1) Determine the competencies needed by managers of investor-

owned athletic clubs.

2) Contrast the differences in competencies in managing varying

sizes of athletic clubs as defined by the International

Sports Racquet Association (Mini, Maxi, and Super).

3) Identify course content areas for the purpose of developing

sport management curricula.



Significance of the Study

Articles have been written regarding contemporary sport manage-

ment, but no research has been conducted to determine the competencies

required of athletic club managers. Previous research related to sport

management deals with physical education and athletic administration

(Parkhouse, Ulrich, and Soucie, 1982). An investigation of published

literature by recognized authors in sport management appears to

substantiate this conclusion (Parkhouse and Ulrich, 1979; VanderZwaag,

1980; and Soucie and Bedecki, 1980). A recent study, by Parks and

Quain (1986), attempted to identify the needs of six career areas of

sport managers, but failed to do so because sample sizes were inade-

quate to warrant any predictability. "It would be ill-advised to

rely upon the results of this survey to construct a sport management

curriculum" (Parks and Quain, 1986). In addition, athletic club

managers were not listed in any of the six career areas. Sport

management is a very broad discipline that requires more in-depth

study than researchers have given it to date.

An analysis of the competencies of athletic club managers is

significant because it will identify competencies required by managers

in performing their job. It is anticipated that the results of this

study will also provide direction and identify course content areas

which may prove valuable in designing sport management curricula

in the future.

Delimitations of the Study

The study was delimited to the following parameters:
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1) Men and women who manage an investor-owned athletic club.

2) Members of the International Racquet Sports Association

(IRSA), membership list of 1985.

3) Athletic clubs within the United States of America.

Limitations of the Study

The study was subject to the following limitations:

1) The athletic club managers may not have completed the

questionnaire personally.

2) All respondents may not have possessed an expertise in the

management of athletic clubs which enabled them to complete

the questionnaire honestly and accurately.

3) The sample respondents may not be representative of the

population of which they were a part.

Hypotheses

Support of the following research null hypotheses at the .05 level

of significance was sought in this study:

Hai: There are no significant differences in the competencies
needed to manage a mini, maxi, or super athletic club.

ul = u2 = u3

Hot: There are no significant differences in the course content
areas needed to manage a mini, maxi, or super athletic club.

ul =u2u3

where,

ul = mini athletic clubs
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u2 = maxi athletic clubs

u3 = super athletic clubs

Definition of Terms

The following definitions are included in order to provide the

reader a clearer understanding of certain terms used in the study.

Athletic club: A club where an individual must be a paying

member to use facilities and programs offered by the club.

Competency: "A knowledge, skill, or attitude needed to carry out

properly an activity to success in one's professional life" (Butler,

1978).

Common variance: The sharing of variance by two or more ele-

ments. In such a sharing, the elements are correlated and therefore

have some traits in common.

Delphi technique: A method developed by the Rand Corporation to

circumvent problems associated with committees reaching consensus; the

technique utilizes a panel of experts and a series of questionnaires

with controlled feedback. The Delphi technique is based on the premise

that experts can make conjectures about the future, based upon rational

judgment and shared information. It has been used successfully by

industry and for the identification of goals for education.

Expert: An individual who displays knowledge, skill or has

experience in a specialized area.

Factor analysis: A statistical method which consists of:

"1. a large number of tests which measure some aspects of the

general trait and will represent a wide range of elements that might
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enter into the trait;

2. evaluating intercorrelations among these tests to find those

which tend to measure the same element or factor;

3 deducing what this trait measures in common and giving it a

name" (Gunderson, 1971).

Factor loading: Correlation of any particular task with the other

tasks being extracted in the same factor (Cattell, 1952).

Investor-owned: Privately owned business operating for profit.

IRSA: International Racquet Sports Association, Brookline, MA.

IRSA is a trade association for investor-owned athletic clubs.

Management: The provision of leadership in administration and

programming (Ellard, 1984).

Maxi-club: An athletic club with 1,000 2,000 members with

annual revenues under $1,000,000 (IRSA, 1986).

Mini-club: An athletic club with 500 1,000 members with annual

revenues under $500,000 (IRSA, 1986).

R-mode: A factor analytic technique which examines the relation-

ship of every task with every other task and provides for a clustering

of common tasks. This process orders tasks according to respondents.

Specific factor: A statistical representation of some ability or

trait whose factor loadings are +.50 or greater.

Spurious factor: A task with a factor loading of less than +.50.

It is tentatively identified as clustering with the factor in which its

highest factor loading occurred, even though its loading is less than

+.50.

Super-club: An athletic club with over 2,000 members with annual
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revenues over $1,000,000 (IRSA, 1986).

Tukey's w Method: A multiple contrast procedure which is appli-

cable to pairwise comparisons of means. It is appropriately used as a

follow-up procedure in situations where null hypotheses have been

rejected in analysis of variance testing.

u: 'mu', the population mean.



CHAPTER II

REVIEW OF LITERATURE

The review of literature is divided into the following sections to

provide a logical development of the concepts of this study:

(1) Academic Professional Preparation; (2) The Meaning of Management;

(3) Organization size; (4) Competencies; (5) Career Opportunities;

and (6) Future Research Trends in Sport Management.

Academic Professional Preparation

Eighty-two colleges and universities currently offer degree

programs for students pursuing careers in the field of sport management

(AAHPERD, 1986). All came into being during the most recent decade,

with two exceptions. Ohio University enrolled its first students in

the fall of 1966, and the University of Massachusetts at Amherst

followed suit three years later.

While agreement exists that preparation of management personnel

for sport operations is an appropriate undertaking for higher educa-

tion, consensus on other aspects are missing (Lewis, 1982). Dif-

ferences regarding some issues are great, while others are minimal.

Titles employed to identify programs are several in number. The

most frequently employed titles include athletic administration,

sport(s) administration, sport studies and sport(s) management. The

titles do not distinguish one program from another in terms of curri-

cula or contents of courses. Most programs are operated as a special-

ization included under the umbrella of an established degree. Only
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three degrees received by graduates are actually in sport management or

sport administration. The University of Massachusetts at Amherst,

Temple University, and Ohio University at Athens are the only institu-

tions of higher education offering degrees in sport(s) management. The

other degrees awarded within this academic umbrella include:

(1) physical education; (2) education; (3) business administration;

(4) liberal arts; and (5) recreational services (AAHPERD, 1986).

The master's degree is by far the most popular degree form of-

fered. Undergraduates degrees are second in popularity with doctoral

programs the least with only three institutions awarding a doctoral

degree.

Admission requirements for graduate degree candidates vary, but

entry into most programs cannot be accomplished without an under-

graduate major or minor in physical education. Parkhouse (1980)

discovered that 20 universities and colleges offered sport management

related degrees. Of the 20 identified, 16 had established the comple-

tion of a physical education major or minor as a condition for admis-

sion. Two of the remaining four programs listed the physical education

major as the preferable or desirable undergraduate background.

In recent years, the trend has been away from a required major or

minor. Where admission has been opened to graduates of any major, it

is not uncommon to find that "background" courses in physical education

must be completed prior to graduation. While undergraduate degrees in

business and other areas of study are designated as "appropriate

background," deficiencies exist only in the case of physical education.

Curricula vary greatly in number of courses available and type of
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course contents. In instances of the master's degree, the usual

practice is to employ a mix of two-thirds physical education offerings

and one-third business. A typical 30-credit masters course of study

appear as:

I. Degree Program Core (10 credits)

A. Administration of Physical Education

B. Introduction to Graduate Study

C. Seminar in Health, Physical Education, Recreation, and Sports

D. Internship in Administration

II. Physical Education Electives (6 10 credits)

A. Supervision of Physical Education

B. Social Psychology of Physical Activity

C. Physiology of Exercise

D. Organization and Administration of Community Recreation

E. Administration of Interscholastic/Collegiate Athletics

F. Advanced Administration of Physical Education

G. Sociological Bases of Sport in America

H. Current Readings

I. Thesis

J. Independent Study

K. Internship

III. Business Concentration (9 credits)

A. Two required courses: Accounting and Organization Behavior

B. One Elective

IV. General Elective (3 5 credits)

In some cases, students may take only a course or two in the "home"
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department and are "farmed-out" for the remaining work. Only a few

programs provide courses that develop strong relationship between

curriculum and stated purposes of the course of study. Existing

programs are located at public institutions and most of the sponsoring

institutions have been heavily involved in teacher preparation.

The most popular of all career concentration in curricula develop-

ment is interscholastic and intercollegiate athletic administration.

This kind of emphasis is in complete agreement with long-standing

teacher preparation tradition. Commissioned by the membership of the

American Association for Health, Physical Education, and Recreation,

the National Collegiate Athletic Association and the National College

Physical Association for Men, reported that the professional prepara-

tion of athletic directors was a task that should be undertaken by

physical education departments (Herman, 1970).

Another aspect of programs in which practice is wide-ranging is

that of the internship. Internships offer a means by which the student

can gain experience in an area for which one is being professionally

prepared. The range extends from a requirement at some institutions to

not being available to students at other institutions. The most

popular practice identifies the internship as a student option. The

trend of the future is to require internship programs for graduation.

Practices among degree programs vary greatly. However, significant

range is produced by only a comparative few programs (Soucie & Bedecki,

1980). The majority of degree offerings are quite similar. Evidence

supports the proposition that significant changes are unlikely during

this decade. The only great change shall be the increase in the number
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of colleges and universities offering student courses in the study of

sport management.

The Meaning of Management

There are numerous definitions of management; many of them suggest

that management is the coordination of the efforts of different people

toward a common end. Robbins (1976) defined management as "the

universal process of efficiently getting activities completed with and

through people" (p. 15).

An emphasis on the importance of goals and people dominated the

earliest work in the area of management. Taylor in 1911, proposed that

all work could be analyzed scientifically and one best way selected for

its practice. Known as "scientific management," this is a classical

approach and one that is still employed by business and industry today.

Mayo (1933) contrasted Taylor's proposal by emphasizing the need

to focus on the human side of the organization. His research led him

to suggest that people are more than cogs in a machine--that the

satisfaction of personal needs and desires must come before produc-

tivity. This is referred to as the "human relations movement" and has

contributed greatly to the development of managerial thought.

Both the scientific management and the human relations approach

have taken criticism because each focuses on only one aspect of the

management process. Robbins (1976) suggests that recent approaches to

management emphasize both the work and the people. This is known as

the "behavior movement" and is concerned with work, the people, and the

processes that bring them together.
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A better understanding of the concept of "management" can be gained

by examining what functions are necessary for managers. For work to be

completed, the manager must employ certain processes to carry out the

varying functions. These functions were described by Fayol in 1916 in

his book General and Industrial Management. Fayol concluded that

management consists of planning, organizing, commanding, coordinating,

and controlling. Extensive discussion regarding the function of

management has occurred since Fayol presented his original list. As a

result, the number and types of management functions have changed many

times. From the view of modern sport management, four functions are

commonly emphasized: (1) planning; (2) organizing; (3) leading; and

(4) evaluating (controlling) (Chelladurai, 1985).

"Planning involves setting the goals for the organization and its

members, and specifying the activities to achieve those goals" (Rob-

bins, 1976). In the process of planning, the manager needs to identify

the constraints within which the organization must operate. Planning

also entails forecasting the future of the organization.

Organizing involves breaking down the work specified in the

planning process into specific tasks and then establishing a relation-

ship between the tasks and the people responsible for carry out the

tasks. The planning process specifies what should be done and how, the

organizing process says "who" should do it.

Leading is identified as the third function of management. Leading

has been defined as "interpersonal process of influencing members

toward organizational goals" (Barrow, 1977, pg. 32). While planning

and organizing set the stage for the work activities to be carried out,
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the leading function is concerned with influencing and motivating

individual members to carry out the assigned tasks. Likert (1967)

stated that "managing the human component is the central and most

important task because all else depends on how well it is done."

Evaluating (controlling), the fourth function, is concerned with

assessing the organization, departments, and individuals to determine

if they have accomplished what they set out to do. Evaluation provides

the manager with feedback necessary to take corrective actions when

organizational performance does not match the established goals.

The above-identified functions do not comprise an all inclusive

list. While not inclusive, the previously identified functions provide

the core basis for the function of management. The field of sport

management needs to grow from the core list provided.

According to Katz (1974), the concept of management can be under-

stood not only by looking at functions of management but also by

determining the skills necessary to effectively carry out these

functions. He proposed three main types of skills necessary for

management: (1) technical skill; (2) human skill; and (3) conceptual

skill. Katz also proposed that each of these skills is ranked on a

hierarchy with technical skills being the most fundamental and concep-

tual skills at the top. These three level concepts of manager skills

were developed by Katz as a counter to the traditional view that

managers are born, not made.

According to Katz (1974), technical skills involve "an understand-

ing of proficiency in a specific kind of activity, particularly one

involving methods, procedures or techniques" (p. 91). The technical
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skills required of a manager in the field of sport management would

include knowledge and experience in the use of equipment, and under-

standing of exercise, and concerns relating to the business operation

of the industry, such as accounting and law.

The human skills of managers center around their interactions with

people. Katz (1974) emphasized this when he defined human skills as

"the executive's ability to work effectively as a group member and to

build a cooperative effort within the team he leads" (p. 91). The

human skills in the field of sport management may be observed in the

interpersonal interactions with organization employees and consumers.

The most advanced and complex managerial skill, conceptual skill,

was defined by Katz as:

"The ability to see the enterprise as a whole; it includes
recognizing how the various functions of the organization
depend on one another, and how changes in any one part affect
all the others: and it extends to visualizing the relation-
ship of the individual business to the industry, the com-
munity, and the political, social, and economic forces of the
nation as a whole." (p. 93).

Zeigler (1979) proposed that two more skill categories should be

added to the three proposed by Katz. The researcher identified these

skills as conjoined skill and personal skill. Conjoined skills are a

mixture of Katz's technical, human, and conceptual skills. Zeigler's

inclusion of this as a separate category is meaningful since an

effective manager needs proficiency in all three skill areas. The

personal skills refer to the development of efficient ways of managing

personal time, organizing personal thoughts, and keeping up with

current events and trends.

Examination of the manager's functions and skills pictures the
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manager as an individual concerned with and possessing ample and

sufficient time and the ability to implement these functions. This

view implies that the manager is not likely to be involved in mundane

activities. A number of researchers--Carlson (1979), Guest (1956),

Mitzberg (1975), and Stewart (1967)--refute this management concept.

The findings of these studies are best summarized by Carlson (1979) who

stated that:

"Before we made the study, I always thought of a chief execu-
tive as the conductor of an orchestra, standing aloof on his
platform. Now I am in some respects inclined to see him as
the puppet in a puppet show with hundreds of people pulling
the strings and forcing him to act in one way or another"
(p. 52).

Mintzberg (1975), whose research is considered to be the most

distinct, has concluded that the classical descriptions of managerial

jobs are myths. Mintzberg determined that instead of being reflective

and systematic planners, managers "work at an unrelenting pace. .

their activities are characterized by brevity and discontinuity, and

they are strongly oriented to action and dislike reflective activities"

(p. 50). He also contends that "managerial work involves performing a

number of regular duties including ritual and ceremony, negotiations,

and processing of soft information that links the organization with the

environment" (p. 51). In addition, the author established that instead

of relying on formal information systems, "managers strongly favor the

verbal media--namely telephone calls and meetings" (p. 51).

Mintzberg (1975) suggests that management can be described in the

terms of the roles managers play in their day-to-day activities. Ten

managerial roles have been identified into three broad categories: (1)

interpersonal roles; (2) informational roles; and (3) decisional roles.
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Interpersonal roles include: figurehead, leader, and liaison.

The figurehead role consists of ceremonial duties in which the manager

represents the organization in public. The leader role consists of

supervising and motivating subordinates, and liaison refers to communi-

cations efforts in order to coordinate the organization.

Informational roles include: monitor, disseminator, and spokes-

person. While performing the monitor role, the manager obtains

information inside and outside the organization. Once information is

gathered, the manager passes it on to subordinates. And finally, as

the spokesperson, the manager lobbies and justifies his/her position.

The decisional roles include: entrepreneur, disturbance handler,

resource allocator, and negotiator. As an entrepreneur, the manager is

involved in initiating new and innovative projects to enhance the

organization. Managers are forced to react to changes and pressures

beyond their control, thus a disturbance handler. Managers are

responsible for the distribution of resources and many times find

themselves as a negotiator in issues with employees and consumers.

Mintzberg has stated that these roles are inseparable and that every

manager needs to be effective in all ten roles.

Organization Size

Size is one of the most prominent characteristics of organiza-

tions, and the effects of size have been investigated in numerous stud-

ies (Kimberly, 1976). Weber's (1947) initial analysis argued that the

elements of bureaucracy would emerge only in larger organizations; and

Pugh, Hickson, and Hinings (1969) found size to be the most powerful
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predictor of a factor that measured specialization, use of procedures,

and reliance on paperwork. Blau (1970) has been one of the principal

contributors to the size literature, arguing that size generates

structural differentiation within organizations, but that the differ-

entiation increases at a decreasing rate as size increases.

There are two causal arguments associated with the effects of

size. One suggests that increasing size provides the opportunity to

benefit from increased division of labor. This increased division of

labor will be reflected by the development of more sub-units and also

will require greater coordination by the managers because of the

increasing division of labor and the coordination required by the

interdependence created by that task specialization.

The second argument proceeds by noting that with increasing

numbers of employees, personal control over the work process becomes

increasingly difficult. Instead of personal, centralized control,

impersonal mechanisms of control emerge; and these require a larger

administrative staff. Thus, the basic arguments from the size litera-

ture are that size leads to increasing structural differentiation, that

size is negatively related to centralization, that size is positively

related to formalization; and that size is related to a large or more

complex managerial role.

Competencies

As pointed out previously, there are great varying of differences

in the field of sport management. One of the biggest differences lies

in the identification of competencies required by sport managers. This
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section will discuss major problems in identifying competencies and

will also suggest competencies required of sport managers.

One of the major problems in identifying competencies is the lack

of a consistent definition of "competency." "Competency" may be

defined as a "knowledge, skill or attitude needed to carry out properly

an activity to success in one's professional life" (Butler, 1978). The

sport management profession must agree on terminology to be successful

in identifying competencies in the future.

A second major problem is that research in the area of competency

studies is not taken seriously. Pure researchers do not take the

research findings of descriptive studies seriously. Experimental

research has certain criteria which must be satisfied for the study to

be considered a "true experiment." According to Kerlinger (1973),

these criteria are often difficult to achieve when conducting research

in real-life settings. Thus is the case in the field of sport manage-

ment.

However, survey analysis is one type of descriptive research which

is of particular value to sport-related fields. The method consists of

conducting surveys to collect (data) descriptions of existing phenomena

in the field. The intent is to ascertain current practices (condi-

tions) and to determine the adequacy of status by comparing the

generated data with acceptable or established standards. This type of

research is considered by some social scientists to be an excellent

blend of experimental control and situational reality. The study takes

place in a real-life setting, but the experimenter controls the

extraneous variables, manipulates the independent variables, and
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randomly selects and assigns subjects. According to Kerlinger (1973),

the variables in a field experiment usually have a stronger effect than

those of laboratory settings. This stronger effect is generated from

the relative nature of the experimental setting. The subject is

responding to variables in a real-life setting rather than in an

obviously controlled laboratory setting.

Bonnie Parkhouse, an identified expert in the field of sport

management (Nielson, 1986), has conducted several studies in the area

of sport management. Her landmark studies have identified schools

which offer degree programs in sport management (Parkhouse, 1978 &

1980). In her attempt to identify schools and degree programs, she has

also attempted to state competencies. Some of the statements, however,

could be challenged. First, samples sizes for studies conducted have

not been adequate to derive any validity. Second, inferences about

sport managers are made only in regards to intercollegiate athletics.

Parkhouse fails to make reference to any other areas of sport manage-

ment, yet states competencies needed by all sport managers in the field

of sport management. Inferences cannot be made about a population

unless the entire population is represented.

From reviewing the literature, many authors (Parkhouse, 1978 &

1980; Williams & Miller, 1983; and Lopiano, 1984) have made the same

incorrect inferences--that of applying intercollegiate athletics to the

field of sport management as a whole. It is also apparent from the

review of the literature, the broadness and lack of supportive data in

the field of sport management. Articles by VanderZwaag, 1980; Zeigler,

1979; and Soucie & Bedecki, 1980, help to support the idea of
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the vastness of the field. From the model in Figure 1, (pg. 22) an

individual can see the vastness of career areas in the field of sport

management. Intercollegiate athletics is only a small part of the

entire picture. At the hub of the wheel is sport management with

the spokes serving as the many directions in which a person may choose

a career. More penetrating studies and curricula need to be developed

in the field of sport management to identify all of the possible

careers and the competencies required by each career option.

Parks and Quain (1986) have identified competencies in the field

of sport management. Their study identified six career areas of sport

management. They included: (1) Physical Fitness Industry; (2) Sport

Promotion; (3) Sport Marketing; (4) Sport Administration and Manage-

ment; (5) Aquatics Management; and (6) Sports Directing. Question-

naires were mailed to 200 randomly selected practitioners in each of

the areas identified. A sample population of 82 respondents was

achieved for the Sport Administration and Management area with the

following competencies being identified in rank order as the ten most

important:

(1) Management

(2) Public Relations

(3) Marketing

(4) Budgeting

(5) Interpersonal Communications

(6) Athletic Administration

(7) Sales Communication
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(8) Mass Communication

(9) Computer Utilization

(10) Accounting

The authors, Parks and Quain (1986), have been quick to state, "It

would be ill-advised to rely upon the results of this survey to

construct a sport management curriculum" (p. 23). Studies such as the

one by Parks and Quain are only a beginning; additional in-depth

studies must be designed and conducted.

The primary motivation in developing a competency study is based

on its contribution to education. In analyzing job competencies,

competency studies can identify the differences between current

educational practices and the demands of the existing job (Croft, 1974;

Prugh, 1980). An additional contribution to education is the identi-

fication of unique jobs or professions for which no current curriculum

exists (Creel, 1976; Diffley, 1982). Competency studies allow for

continual updating of current curriculum (Caneday, 1982; Croft, 1964;

Ricks, 1982). Competency studies merit design and implementation to

ensure that graduates are receiving the academic and practical experi-

ences required of the jobs for which they are preparing upon completion

of their education (Kruger, 1982; Trimby, 1982).

Career Opportunities

The relatively new academic area of sport management has generated

many questions. In response to the frequently posed question: "Are

there jobs in Sport Management?", two recently conducted studies

support an affirmative reply.
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The first study was conducted by Koontz (1984). Koontz distributed

a brief questionnaire to fifty professional sport organizations, sport

facilities, private clubs, health clubs, and sport organization/feder-

ations to determine job availability. The survey produced the follow-

ing results:

Question #1: Is your organization aware of the fact that many
colleges/universities offer a degree program in
sport management?

100% positive response

Question #2: Would your organization be more likely to employ a
graduate with a degree in sport management than one
without?

60% positive response
40% negative response

Question #3: Does your organization currently employ higher
education graduates with a degree in sport manage-
ment?

60% positive response
40% negative response

Question #4 Would your organization be willing to provide an
opportunity for an internship?

100% positive response

A second study was conducted by Quain and Parks (1986). Quain and

Parks surveyed six career areas of sport management: (1) Physical

Fitness Industry; (2) Sport Promotion; (3) Sport Marketing; (4) Sport

Administration and Management; (5) Sport directing; and (6) Aquatic

Management. Questionnaires were mailed to 200 active practitioners in

each area. The following results were reported:
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Full-time Vacancies Projected Between October 1984 and October 1985

Fitness Promotion Marketing Management Sport Aquatics Total

N 54 50 39 82 81 59 365
it vacancies 29 6 20 41 15 17 128
vacancy rate 54% 12% 51% 50% 19% 29% 35%

The reported overall vacancy rate of 35% is extremely encour-

aging! The exceptionally high vacancy in Fitness, Marketing, and

Management provide ample basis for an optimistic outlook toward career

opportunities in those areas. However, it should be pointed out that

the response rate again is inadequate but still serves as a good

indicator of recent employment opportunities.

Future Research Trends in Sport Management

Although interest in sport management is growing, research

attempts to date have been limited. Most research is descriptive in

that it describes current conditions in the field and most is related

to intercollegiate athletics (Parkhouse, Ulrich, & Soucie, 1982).

In reviewing previous studies in the sport management field, much

work lies ahead for the sport management research specialist. Recent

articles appear to substantiate this conclusion (Parkhouse & Ulrich,

1979; VanderZwaag, 1980; and Zeigler, 1979). These authors have

recommended the following guidelines concerning future sport management

research.

Attempts must be made to integrate and summarize previous re-

search. This will clarify, redefine, or identify what has actually

been learned in sport management.
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Sport management researchers should utilize the methods and

foundation understandings of many related fields. The fact that

knowledges from other disciplines are basic to sport management is well

documented. Related knowledges include journalism, business manage-

ment, education, physical education, and law. Interdisciplinary

research would not detract from the significance of sport management

but make it more credible.

Researchers in sport management need to adhere to basic principles

of conducting research. A primary criticism of managerial studies is

the lack of control over the variables that require consideration. One

way of overcoming the control problem is to examine an organization

which offers both laboratory control and field realism. The sport

setting offers many such unique situations (Kerr, 1975). Such settings

are athletic teams, sport organizations, and athletic clubs.

The above-mentioned authors/experts have also specified recom-

mendation for future study in sport management. The recommendations

are as follows:

Role Expectations Organizational Climate

Job Satisfaction Organization Design

Motivation Communication channels

Identification of Competencies Career Stages

Group Development Goal Setting

Job Design Stress Management

Efficiency Boundary Relations Conflict Resolution

Ecology Studies Socialization

Market Analysis Control Strategies
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Regulation Analysis Reward Systems

This is not an all inclusive list but reflects the general direction

(trend) of research in sport management in the future.

Sport management has experienced a short, yet productive research

history. However continued research is vital if all questions relating

to sport management are to be answered.
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CHAPTFit III

DESIGN OF THE STUDY

This study was an empirical investigation of the competencies

required of athletic clubs managers. The results of this study will

provide necessary information for the development of curricula in sport

management. The procedures that were followed in conducting the

investigation are presented in this section under the following

headings: (1) The Population; (2) Selection of the Sample; (3)

Development of the Instrument; (4) Selection of the Panel; (5) Delphi

Process; (6) Instrument Reliability; (7) The Dependent Variables; (8)

The Statistical Design; and (9) Collection of Data.

The Population

The population for this study were the members of the Interna-

tional Racquet Sports Association (IRSA), membership list of the year

1985. The membership list for this study was provided by John McCar-

thy, Executive Director, IRSA, Brookline, MA. International Racquet

Sports Association (IRSA) is a trade association for men and women who

own and/or manage investor-owned racquet sports and athletic clubs.

There are 868 members on the 1985 membership list.

There are three classifications of athletic clubs (McCarthy,

1984). Clubs are classified according to the experiences they provide

for their members: the mini-club, the maxi-club, and the super-club.

1) Mini-club: 500 - 1,000 members
annual revenues under $500,000
primarily a health and fitness club.



2) Maxi-club:

3) Super-club:

1,000 2,000 members
annual revenues under $1,000,000
multi-purpose facilities: racquetball,
fitness, jogging, swimming and more.

2,000 plus members
annual revenues over $1,000,000

indoor-outdoor multi-purpose centers with
additional services such as a restaurant,
barbershop, pro shop, travel agencies and
more.

Selection of the Sample
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The study's population consisted of managers of athletic clubs who

were members of IRSA for the year 1985. The total sample consisted of

500 respondents who were randomly selected from the population, using a

table of random numbers. The sample matrix for the research is shown:

MANAGERS

1 2 3

N=81 N=81 N=81

where,

1 = mini -clubs

2 = maxi-clubs

3 = super clubs

A sample size of N = 81 for the smallest cell was essential to

assure a power level of .80, an effect size of .20, at a significant

level of .05 (Welkowitz, Ewen, and Cohen, 1982).
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Development of the Instrument

The focus of this study was to determine competencies needed by

athletic club managers and to identify curriculum course content

areas for the purpose of designing a sport management curricula. The

instrument used in this study was a mailed questionnaire consisting

of 33 athletic club managers' competencies and 30 curricula coursework

content areas. A six-point Likert scale enabled each respondent to

score the importance of each competency and coursework content area.

The identification of competencies and curricula course content

areas proceeded in two steps. First, a study of literature related to

competencies and the development of competencies was conducted.

Previous competency studies in physical education, athletic administra-

tion, recreation, business, and sport management were also reviewed.

From the review of the literature, an initial list of competencies and

curricula coursework content areas were identified. A "Modified Delphi

Panel" was employed to expand, modify, and finally validate the

instrument.

Following validation of the instrument, a field study was conduc-

ted using a sample of athletic club managers not included in the

current study.

Selection of the Panel

A total of nine (9) individuals comprised the "Modified Delphi

Panel." The members represented prominent educators in sport manage-

ment from the United States and Canada. As few as six (6) members on a

panel is shown to be acceptable (Samhito, 1984 and Behrozzian, 1984).
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panel is shown to be acceptable (Samhito, 1984 and Behrozzian, 1984).

The nine educator panel members were selected on the basis of

study results conducted by Neilsen (1986). Eighty-two (82) universi-

ties and colleges, recognized by the American Alliance of Health,

Physical Education, Recreation, and Dance as offering degree programs

in sports management, were surveyed to determine experts in the field

of sport management. Each respondent was instructed to submit the

name(s) of professionals they recognized as experts in the field of

sport management. Top rated experts were telephoned and asked to serve

on the modified Delphi panel.

Thus, a total of nine (9) expert panel members participated in the

modified Delphi panel. A list of the panel experts showing their

positions is found in Appendix A.

The panel of experts were sent the questionnaire (Appendix B) and

were instructed to rate each competency and coursework content area

according to the five-point Likert scale. A criterion score of

3.0 was needed for the competency and course content area to be

included in the questionnaire. The panel was also asked to suggest

changes in wording or groupings of competencies and coursework content

area prior to their final inclusion in the questionnaire.

Delphi Process

The Delphi Technique may be described as a method for structuring

a group communication process that is effective in allowing a group of

individuals, as a whole, to deal with a complex problem (Linstone and

Turoff, 1975). The technique originated at the Rand Corporation in the
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late 1940's as a systematic method for eliciting expert opinion on

various topics (Sackman, 1974) and was popularized for use in business,

industry, and education by Helmer (1966). Part of the Delphi appeal

lies in the presumed superiority of group rather than individual

opinions (Martino, 1972).

Although the Delphi method was originally intended as a forecasting

tool, its more promising application in education appears to be in the

following areas: (1) a method of studying the process of thinking

about the future; (2) as a pedagogical tool which forces people to

think about the future in a more complex manner than they might

normally; and (3) as a planning tool which may aid in probing priori-

ties held by members of constituencies of an organization (Weaver,

1971). The many advantages, including the simplicity and directions of

the method, ease of administration, minimal application time require-

ments, and low cost, make this technique particularly well-suited to

educational research (Soukup, 1984).

A modified "Delphi Exercise" was employed for use in this study.

paper and pencil questionnaire consisting of a series of items was

developed using a quantitative, five-point Likert scale. The question-

naire was submitted to the panel established for the purpose of valida-

tion of the questionnaire as the study instrument. The goal of the

Delphi process is to arrive at consensus among experts; the process

ends when consensus has been obtained or when sufficient information

has been exchanged or gathered (Dalkey, 1967). Due to the fact that

the instrument for this study was developed using previously employed

questionnaires in athletic administration and sport management, only
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one round (mailing) was needed to gather sufficient information

and validate the instrument (Courtney, 1986).

Instrument Reliability

An estimate of the internal consistency reliability of the scores

assigned by respondents to the competencies and coursework content

areas was determined using the method described by Hoyt and Stunkard

(1959). It was recently used in studies by Behroozian and Soukup

(1984) and recommended by Courtney (1986). This method, using

analysis of variance, provides a straight-forward solution to the

problem of estimating the reliability coefficient for unrestricted

scoring items. For this test, 33 competencies and 30 coursework

content areas were included in the instrument. Hence, there were two

matrices, with 243 subjects, competencies and coursework content areas,

and one response per cell. Schematically, the matrices are the same

design and are shown as follows:



Competencies /Coursework Content Areas

Respondents

Total1 2 3 j 243

1
Yll Y12 Y13 Yij Y1 243 Yi

2
Y21 Y22 Y23 Y2j Y2 243 Y2

3
Y31 Y32 Y33 Y3j Y3 243 Y3.

Yil Y12 Yi3 Yij Yi 243 Yi

k
Ykl Yk2 Yk3 Ykj Yk 243 Yk

Total Y 1 Y 2 Y3 Y.j Y. 243 Y.

Each thd bihY.. represents the score assigned eYij jth respondent to the

ith component. The total sum of squares is given by:
k 243

k 243
y..

= 243 k

(1=1 j=1 Yij )2

1=1 i=1

34
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The sum of squares for respondents is obtained by:

243 (yj)2

i=1 = (Y. )2
k 243k

The sum of squares for components is obtained by:

K

(Yi.)2
i=1 = (y..)2

243 243K

The residual sum of squares is obtained by subtraction.

The estimate of reliability is obtained by:

Mean Square Respondents Mean Square Residual
Mean Square Respondents

Reliability Layout (ANOVA)

Source of Variation df SS MS

Competencies 32 A A/32

Respondents 243 B B/243 (B/243-(C/7776)
(B/243)

Residual 7776 C C/7776

Total 8019

Source of Variation df SS MS

Course Content Areas 29 A A/29

Respondents 243 B B/243 (B/243-(C/7047)
(B/243)

Residual 7047 C C/7047

Total 7290
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The Dependent Variables

The dependent variables for this study were scores which were

judgmentally assigned by the respondents to competency items and

coursework content areas for athletic club managers. Scores (values)

were assigned on the basis of the following six-point Likert scale:

1 Very little importance

2 Little importance

3 Somewhat Important

4 Important

5 Very important

6 Extremely important

Each score was scored independently; hence, there were 63 dependent

variables considered in the study.

Respondents represented mini, maxi, and super athletic clubs who

were members of IRSA during the year 1985. Each respondent was asked

to indicate the level of importance of each competency and coursework

content area based upon personal experience and current job setting.

The Statistical Design

The central focus of this study was to determine the needed

competencies and coursework content areas required in managing private

athletic clubs. There was particular interest in learning if differ-

ence existed among mini, maxi, and super athletic club managers in the

importance level assigned by the respondents for each statement.

The first hypothesis tested in this study was that there were no



significant differences in the competencies needed to manage a mini,

maxi, or super athletic club.

Ho: u1 = u2 u3
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The second hypothesis tested in this study was that there were no

significant differences in the perceived coursework content areas

needed to manage a mini, maxi, or super athletic club.

Ho: ul = u2 ' u3

The one-way analysis of variance was applied to each of the 33

competencies and 30 coursework content areas for the importance level.

For testing both hypotheses, the one factor, fixed design, utilized the

statistical model suggested by Courtney (1986):

Yii = u+ di + Eii

where,

a fixed constant

cx.± = a differential effect associated with groups, and

E.. = a random variable, normally distributed with a mean
of zero and a variance of 4

The model is implemented for the present research using the

analysis of variance arrangement shown here:

Analysis of Variance Layout (fixed design)

Source of Variation df SS MS

Between Groups 2 A A/2 MSB/MSE

Error 240 B B/240

Total 242

The .05 level of significance was selected as the basis for

retaining or rejecting the null hypotheses. In instances where the
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null hypothesis was rejected, a Tukey's w test was utilized as the

multiple comparison method for indicating individual mean differences.

Factor analysis was used to ascertain the groupings of competen-

cies and course content areas statements for purposes of curricula

development. Clusters of competencies and coursework content areas

were identified utilizing the R-mode with factor loadings of +.50 or

higher being considered as the criterion for inclusion of a task as a

member of a factor.

The statistical model for the factor analysis portion of the study

is as follows:

Vt = Vco + Vsp + Ve

the total variance,

the variance that two or more measures share in

where,

Vt =

Vco

Vsp =

Ve =

common,

the variance which is specific to each individual
measure,

the variance attributed to error

The R-mode orders competencies and coursework content areas

according to cluster membership. This type of analysis examines the

relationship of every competency and coursework content area with every

other competency and coursework content area for clustering of common

items required by athletic club managers.

Collection of Data

Data were collected by means of a mailed, self-administered,

questionnaire. Each randomly selected respondent was mailed an
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explanatory letter, a pre-addressed stamped envelope and a question-

naire (Appendix C). After completing the questionnaire, respondents

were instructed to return their completed questionnaire using the

pre-addressed stamped envelope provided. Respondent anonymity was

assured through the elimination of the respondent's name and address on

the data collection instrument; each questionnaire was pre-coded to

facilitate the procedure of recording the return. Upon return of the

questionnaires, each was checked and coded before transferring the data

to the computer center for analysis.

In order to encourage respondents who had not returned their

questionnaire, a follow-up postcard (Appendix D) was sent 10 days after

the mailing of the survey materials.

After obtaining adequate sample sizes for each group, question-

naires were checked for full compliance with all instructions and

prepared for computer analysis.
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CHAPTER IV

RESULTS AND DISCUSSION

The findings of this study were the results of analyses which

utilized analysis of variance, Tukey's w Method, and factor analysis.

These results reflect internal consistency reliability of the data

collection instrument, the testing of significance, and the clustering

of competencies and course content areas.

Sample Size

The study's sample population consisted of 264 managers of

athletic clubs who were members of the International Racquet Sports

Association (IRSA) for the year 1985. A sample size of N = 81 for the

smallest cell was essential to assure a power level of .80 and an

effect size of .20 at a significance level of .05 (Welkowitz, Ewen,

Cohen, 1982). The sample size achieved for this is shown in Table 1.

Table 1. Sample Size

Managers

1 2

N = 83 N = 95 N = 86

where,

1 = mini clubs
2 = maxi clubs
3 = super clubs
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Reliability of the Instrument

The analysis of variance described by Hoyt and Stunkard (1952),

employing a six-point Likert scale, was used to estimate the internal

consistency reliability of the instrument. The mathematical model of

the Hoyt-Stunkard reliability procedure and a description of the

statistical technique were presented in Chapter III.

To assist in the interpretation of the degree of reliability

obtained in the study, the following guideline was used:

.95 to .99 very high, rarely found

.90 to .94 high

.80 to .89 fairly high, adequate for individual measurement

.70 to .79 rather low, adequate for group measurement but not
very satisfactory for individual measures

below .70 low, entirely inadequate for individual measure-
ment, although useful for group averages and school
surveys (Harris, 1968, p. 23)

The computed reliability coefficients for the instrument were

found to be +.918 for the Competencies and +.908 for the Course Content

Areas, as shown in Table 2 and Table 3. Since both reliability

coefficients were reflected in the high range, the following conclu-

sions were drawn regarding the reliability of the instruments: (1)

both scales were very reliable; (2) the instrument measured a single

trait; (3) the respondents were consistent in their responses to the

competencies included in both parts of the instrument.
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Table 2. Reliability Coefficient for Competencies Scale

Source of Variation df MS

Competency items 32 81.993

Respondents 263 9.404 .918

Residual 8416

Total 8711

Table 3. Reliability Coefficient for Course Content Scale

Source of Variation df MS

Course Content items 29 105.140

Respondents 263 9.871 .908

Residual 7626

Total 7919

Results of Ranking Mean Scores

Mean scores and standard deviations were obtained for each of the

33 competencies and 30 course content areas from:

(1) The responses of 264 respondents of all three clubs (total
sample).

(2) The responses of 83 mini athletic club managers.

(3) The responses of 95 maxi athletic club managers.

(4) The responses of 86 super athletic club managers.
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The competencies and course content areas were rank-ordered from 1

- 33 and 1 30 respectively, with the competency and course content

area having the highest mean ranked first for the total sample and the

three club groups. Tables 4 through 7 present the rank order of the 33

competencies by the total sample and each club group. Table 8 depicts

and compares the competency ranking of the three club groups. Tables 9

through 12 present the rank order of the 30 course content areas by the

total sample and each club group. Table 13 depicts and compares the

course content rankings of the three club groups.



Table 4. Order of Importance of Manager Competencies: Total Sample

Mean
Ranking

Item
Number Competency

Factor
Loading Mean

Standard
Deviation

1 5 Communication with clientele .573 5.606 .763

2 10 Employee motivation .604 5.307 .876

3 16 Handles complaints of customers .575 5.280 .938

4 29 Staff communication .626 5.273 .846

5 7 Decision making process .602 5.182 .8483

6.5 31 Supervision of staff and personnel .639 5.095 .908

6.5 11 Evaluates club as a business .576 5.095 .920

8 32 Time management .555 5.046 .905

9 30 Strategic planning .587 4.977 .994

10 4 Budget preparation .486 4.966 .980

11 17 Hiring process of employees .638 4.917 1.021

12 22 Marketing .461 4.902 1.067

13 1 Accounting and bookkeeping .540 4.773 1.039

14 9 Employee evaluation .652 4.761 .923

4=1.15 24 Pricing fees and charges .599 4.735 .974 =P



Table 4. Continued

Mean
Ranking

Item
Number Competency

Factor
Loading Mean

Standard
Deviation

16.5 3 Allocation of resources .486 4.602 .974
16.5 25 Program goals and objectives .669 4.602 1.001
18.5 6 Contracting policies and procedures .552 4.557 1.0485
18.5 8 Develops and prepares program for clubs .408 4.557 1.098
20 2 Advertising .468 4.466 1.139
21 21 Legal liability and responsibility .525 4.375 1.143
22 33 Writing skills .531 4.337 1.019
23 13 Facility scheduling .613 4.280 1.028
24 12 Facility development .579 4.167 1.043
25 18 Job analysis .704 4.148 1.067
26 15 First aid and safety procedures .555 4.030 1.156
27 28 Security policies and procedures .571 3.898 1.076
28 27 Purchasing of supplies .534 3.777 1.035
29 23 Prepares & presents public presentations .486 3.743 1.161
30 20 Legal business structure of club .464 3.730 1.037



Table 4. Continued

Mean Item
Ranking Number Competency

Factor
Loading Mean

Standard
Deviation

31 14 Feasibility studies .521 3.712 1.114

32 26 Public speaking .463 3.678 1.129

33 19 Knowledge of sports .476 3.648 1.097



Table 5. Order of Importance of Manager Competencies: Mini Clubs

Mean
Ranking

Item
Number Competency Mean

Standard
Deviation

1 5 Communication with clientele 5.422 1.014

2 29 Staff communications 5.072 .921

3.5 10 Employee motivation 5.060 .942

3.5 16 Handles complaints of customers 5.060 1.130

5 7 Decision making process 5.012 .930

6 32 Time management 4.939 .915

8 11 Evaluates the club as a business 4.927 .823

8 22 Marketing 4.927 1.266

8 31 Supervision of staff and personnel 4.927 .985

10 30 Strategic planning 4.879 .980

11 4 Budget prepar 'on 4.814 1.014

12.5 17 Hiring process of employees 4.723 1.051

12.5 24 Pricing fees and charges 4.723 .941

14 8 Develops and prepares programs for club 4.554 1.171

15.5 9 Employee evaluation 4.530 .954



Table 5. Continued

Mean
Ranking

Item
Number Competency Mean

Standard
Deviation

15.5 3 Allocation of resources 4.530 .992

17 1 Accounting and bookkeeping 4.506 1.064

18 6 Contracting policies and procedures 4.469 1.119

19 25 Program goals and objectives 4.445 1.051

20 2 Advertising 4.386 1.060

21 21 Legal liability and responsibility 4.374 1.212

22.5 13 Facility scheduling 4.181 1.061

22.5 33 Writing skills 4.181 1.061

24 12 Facility development 4.096 1.055

25 18 Job analysis 3.964 .929

26 15 First aid and safety procedures 3.897 1.199

27 28 Security policies and procedures 3.831 1.022

28 19 Knowledge of sports 3.807 1.053

29.5 20 Legal business structure of club 3.771 1.051

29.5 27 Purchasing of supplies 3.771 1.074



Table 5. Continued

Mean Item
StandardRanking Number Competency Mean Deviation

31 23 Prepares & presents public presentations 3.626 1.112

32 14 Feasibility studies 3.602 1.188

33 26 Public speaking 3.518 1.051



Table 6. Order of Importance of Manager Competencies: Maxi Clubs

Mean
Ranking

Item
Number Competency Mean

Standard
Deviation

1 5 Communication with clientele 5.684 .623

2 16 Handles complaints of customers 5.379 .815

3 10 Employee motivation 5.339 .807

4 29 Staff communication 5.242 .859

5 7 Decision making process 5.179 .799

6 11 Evaluates the club as business 5.084 1.007

7 31 Supervision of staff and personnel 5.032 .844

8 32 Time management 5.000 .934

9 30 Strategic planning 4.895 1.056

10 17 Hiring process of employees 4.884 1.080

11 4 Budget preparation 4.832 1.017

12 22 Marketing 4.811 1.035

13 9 Employee evaluation 4.705 .866

14 24 Pricing fees and charges 4.653 .997

15 25 Program goals and objectives 4.611 .971



Table 6. Continued

Mean
Ranking

Item
Number Competency Mean

Standard
Deviation

16 Develops and prepares programs for club 4.516 1.119

17 6 Contracting policies and procedures 4.495 1.081

18 2 Advertising 4.474 1.060

19 21 Legal liability and responsibility 4.463 1.218

21 1 Accounting and bookkeeping 4.432 1.088

21 3 Allocation of resources 4.432 .985

21 12 Facility development 4.432 1.078

23 33 Writing skills 4.347 .965

24 13 Facility scheduling 4.316 1.054

25 18 Job analysis 4.147 1.246

26 15 First aid and safety procedures 3.978 1.176

27 28 Security policies and procedures 3.852 1.148

28 27 Purchasing of supplies 3.832 1.048

29 20 Legal business structure of club 3.810 1.133

30 26 Public speaking 3.684 1.055



Table 6. Continued

Mean Item Standard
Ranking Number Competency Mean Deviation

31 19 Knowledge of sports 3.653 1.118

32 14 Feasibility studies 3.642 1.110

33 23 Prepares & presents public presentations 3.600 1.161



Table 7. Order of Importance of Manager Competencies: Super Clubs

Mean
Ranking

Item
Number Competency Mean

Standard
Deviation

1 5 Communication with clientele 5.698 .575

2 10 Employee motivation 5.512 .837

3 29 Staff communications 5.500 .699

4 16 Handles complaints of customers 5.384 .828

5 7 Decision making process 5.349 .794

6 31 Supervision of staff and personnel 5.326 .860

7 11 Evaluates the club as a business 5.267 .887

8 4 Budget preparation 5.255 .843

9 32 Time management 5.198 .852

10 30 Strategic planning 5.162 .918

11 17 Hiring process of employees 5.139 .883

12 9 Employee evaluation 5.047 .931

13 22 Marketing 4.977 .881

14 3 Allocation of resources 4.861 .896

15 24 Pricing fees and charges 4.837 .981



Table 7. Continued

Mean
Ranking

Item
Number Competency Mean

Standard
Deviation

16 25 Program goals and objectives 4.744 .972

17.5 6 Contracting policies and procedures 4.709 .931

17.5 12 Facility development 4.709 .906

19 8 Develops and prepares programs for club 4.605 1.009

20 2 Advertising 4.535 .979

21 1 Accounting and bookkeeping 4.500 .967

22 33 Writing skills 4.477 1.026

23 13 Facility scheduling 4.337 .965

24 18 Job analysis 4.326 .951

25 21 Legal liability and responsibility 4.279 .978

26 15 First aid and safety procedures 4.221 1.078

27 28 Security policies and procedures 4.012 1.046

28 23 Prepares & presents public presentations 4.011 1.173

29 14 Feasibility studies 3.895 1.029

30 26 Public speaking 3.825 1.266



Table 7. Continued

Mean Item Standard
Ranking Number Competency Mean Deviation

31 27 Purchasing of supplies 3.721 .990

32 20 Legal business structure of club 3.600 .902

33 19 Knowledge of sports 3.488 1.103
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Competency Rankings

The mean values for the total respondents' ratings ranged from a

high of 5.606 (Item 5 Communication of clientele) to a low of 3.648

(Item 19 Knowledge of sports). The pattern of the total mean ranges

is reported below:

Mean Range Frequency Competency Item #

> 5.000 8 5,10,16,29,7,31,11,32
4.500 - 4.999 11 30,4,17,22,1,9,24,3,25,6,8
4.000 4.499 7 2,21,23,13,12,18,15
3.500 - 3.999 7 28,27,23,20,14,26,19
3.000 - 3.499 0

2.500 - 2.999 0

Hence, eight of the means tallied in the mean range category 5.000,

while eighteen met the qualifications for 4.000 4.999 and seven were

listed for the range 3.500 - 3.999. No competencies were judged

< 3.500.

When standard deviations were computed for the total respondent

data, the ranges were from a high of 1.161 (Item 23) to a low of .763

(Item 5). These results reflect a stability in variation for the data

as measured by fairly equal variation in scaled competency responses.

The focus of this study concerned itself with the matter of

determining differences between the mean scores of the 3 club manager

groups: mini, maxi, and super. The ranges of the mean competency

scores for each club are reported in Table 8.
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Table 8. Mean Range, Frequency, and Competencies by Clubs

Club Mean Range Frequency Competency

1 > 5.000 5 5,29,10,16,7
mini 4.500 4.999 12 32,11,22,31,30,4,17,24,8,9,

3,1
4.000 4.499 7 6,25,2,21,13,33,12
3.500 3.999 9 18,15,28,19,20,27,23,14,26
3.000 3.499 0

2.500 2.999 0

2 > 5.000 8 5,16,10,29,7,11,31,32
maxi 4.500 4.999 8 30,17,4,22,9,24,25,8

4.000 4.499 9 6,2,21,1,3,12,33,13,18
3.500 3.999 8 15,28,27,20,26,19,14,23
3.000 3.499 0

2.500 2.999 0

3 > 5.000 12 5,10,29,16,7,31,11,4,32,30,
17,9

super 4.500 4.999 9 22,3,24,25,6,12,8,2,1
4.000 4.499 7 33,13,18,21,15,28,23
3.500 3.999 4 14,26,27,20
3.000 3.499 1 19
2.500 2.999 0

These results clearly indicate that Clubs 1, 2, and 3 scaled

competencies very uniformly. Club 1 (mini) respondents scaled 17

competencies above 4.500 while Club 2 (maxi) scaled 16 above 4.500

and Club 3 (super) scaled 21 above that level. Item 5 (Communica-

tion with clientele) was the top rated competency by all three clubs.

Club 1 (mini) means ranged from 5.422 (Item 5 Communication with

clientele) to 3.518 (Item 26 Public speaking). Standard deviations

ranged from .915 to 1.266.

Club 2 (maxi) means ranged from 5.684 (Item 5 Communication with

clientele) to 3.66 (Item 23 - Prepares and presents public presenta-
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tions). Standard deviation ranged from .623 to 1.246.

Club 3 (super) means ranged from 5.698 (Item 5 Communication with

clientele) to 3.488. (Item 19 Knowledge of sports). Standard

deviations ranged from .575 to 1.266.

The rank order of the 30 course content areas by the total sample

and each club group are presented in Tables 9 through 12.



Table 9. Order of Importance of Course Content Areas: Total Sample

Mean
Ranking

Item
Number Course Content Area

Factor
Loading Mean

Standard
Deviation

1 20 Marketing .443 5.022 1.038

7 Business management .533 5.011 .933

3 29 Sales communication .376 4.969 1.088

27 Public relations .488 4.841 .985

4 Budgeting .509 4.833 .976

6 8 Communication skills (speaking) .425 4.719 .997

7 17 Internship in athletic club management .415 4.587 1.224

12 Facility and equipment management .558 4.474 1.028

1 Accounting .400 4.466 .998

10 9 Communication skills (writing) .459 4.458 1.035

11 14 Financing .504 4.341 1.195

12 10 Computer application/utilization .404 4.224 1.057

13 15 Health aspects of physical activity .563 4.212 1.028

14 18 Introduction to sport management .616 3.928 1.126

15 13 Facility design .494 3.897 1.141
..n



Table 9. Continued

Mean
Ranking

Item
Number Course Content Area

Factor
Loading Mean

Standard
Deviation

16 24 Physiology of exercise .615 3.864 1.210

17 25 Program planning for youths .532 3.678 1.106

18 2 Administration of sport .598 3.671 1.111

19 28 Research interpretation/utilization .453 3.583 1.144

20 3 Adult development .578 3.576 1.094

21 5 Business labor relations .611 3.564 1.132

22 22 Physical activity for the aging .644 3.496 1.092

23 16 Hotel and restaurant management .386 3.458 1.310

24 11 Economics .607 3.443 1.188

25 6 Business law .574 3.417 1.160

26 19 Legal aspects of sport .634 3.409 1.078

27 26 Psychology of sport .726 3.257 1.097

28 21 Philosophy of sport .622 3.178 1.114

29 30 Sociology of sport .376 3.076 1.145

30 23 Physically challenged .673 3.000 1.021



Table 10. Order of Importance of Course Content Areas: Mini Clubs

Mean
Ranking

Item
Number Course Content Area Mean

Standard
Deviation

1 7 Business management 4.988 .930

2 20 Marketing 4.831 1.276

3 27 Public relations 4.783 1.024

4 29 Sales communication 4.759 1.115

5 4 Budgeting 4.723 1.063

6 8 Communication skills (speaking) 4.566 .965

7 1 Accounting 4.530 1.016

8 12 Facilities and equipment management 4.446 1.015

9 17 Internship in athletic club management 4.409 1.230

10 9 Communication skills (writing) 4.361 .995

11 14 Financing 4.289 1.225

12 15 Health aspects of physical activity 4.156 1.087

13 10 Computer application/utilization 4.144 1.049

14 25 Program planning for youths 3.904 1.077

15 2 Administration of sport 3.879 1.028



Table 10. Continued

Mean
Ranking

Item
Number Course Content Area Mean

Standard
Deviation

16 18 Introduction to sport management 3.843 1.087

17 24 Physiology of exercise 3.723 1.242

18 13 Facility design 3.699 1.112

19 3 Adult development 3.638 1.065

20 22 Administration of sport 3.530 1.039

21 28 Research interpretationiutilization 3.482 1.203

22 5 Business labor relations 3.469 1.212

23 11 Economics 3.458 1.063

24 16 Hotel and restaurant management 3.422 1.458

25 6 Business law 3.337 1.192

26.5 19 Legal aspects of sport 3.241 1.066

26.5 26 Psychology of sport 3.241 1.031

28 21 Philosophy of sport 3.193 1.053

29 23 Physically challenged 3.036 .943

30 30 Sociology of sport 2.975 1.115



Table 11. Order of Importance of Course Content Areas: Maxi Clubs

Mean
Ranking

Item
Number Course Content Area Mean

Standard
Deviation

1 20 Marketing 5.063 .932

2 29 Sales communication 5.000 1.052

3 27 Public relations 4.957 .933

4 7 Business management 4.926 .959

5 8 Communication skills (speaking) 4.831 .974

6 4 Budgeting 4.800 .963

7 17 Internship in athletic club management 4.611 1.371

8 1 Accounting 4.495 1.071

9 12 Facilities and equipment management 4.453 1.089

10 9 Communication skills (writing) 4.411 1.066

11 14 Financing 4.326 1.162

12 15 Health aspects of physical activity 4.274 .904

13 10 Computer application/utilization 4.126 1.187

14 24 Physiology of exercise 3.968 1.162

15.5 13 Facility design 3.958 1.175



Table 11. Continued

Mean
Ranking

Item
Number Course Content Area Mean

Standard
Deviation

15.5 18 Introduction to sport management 3.958 1.148

17 25 Program planning for youths 3.663 1.078

18 3 Adult development 3.600 1.659

19 2 Administration of sport 3.558 1.127

20 22 Physical activity for the aging 3.537 1.060

21 19 Legal aspects of sport 3.484 1.129

22 5 Business labor relations 3.463 1.019

23 28 Research interpretation/utilization 3.432 .975

24 11 Economics 3.421 1.181

25 6 Business law 3.336 1.217

26 16 Hotel and restaurant management 3.274 1.395

27 26 Psychology of sport 3.242 1.049

28.5 21 Philosophy of sport 3.189 1.035

28.5 30 Sociology of sport 3.189 1.161

30 23 Physically challenged 3.053 .983



Table 12. Order of Importance of Course Content Areas: Super Club

Mean
Ranking

Item
Number Course Content Area Mean

Standard
Deviation

1 20 Marketing 5.163 .866

2 29 Sales communication 5.139 .959

3 7 Business management 5.128 .905

4 4 Budgeting 4.977 .894

5 27 Public relations 4.767 1.002

6 8 Communication skills (speaking) 4.744 1.043

7 17 Internship in athletic administration 4.733 1.022

8 9 Communication skills (writing) 4.605 1.032

9 12 Facility and equipment management 4.523 .979

10.5 10 Computer application/utilization 4.407 .886

10.5 14 Financing 4.407 1.211

12 1 Accounting 4.372 .895

13 15 Health aspects of physical activity 4.198 1.104

14 13 Facility design 4.023 1.116

15 18 Introduction to sport management :3.977 1.148



Table 12. Continued

Mean
Ranking

Item
Number Course Content Area Mean

Standard
Deviation

16 24 Physiology of exercise 3.884 1.231

17 28 Research interpretation/utilization 3.849 1.223

18 5 Business labor relations 3.767 1.092

19 16 Hotel and restaurant management 3.698 1.007

20 2 Administration of sport 3.592 1.152

21 6 Business law 3.581 1.057

22.5 3 Adult development 3.488 1.135

22.5 19 Legal aspects of sport 3.488 1.026

24 25 Program planning for youths 3.477 1.135

25 11 Economics 3.454 1.317

26 22 Physical activity for the aging 3.419 1.182

27 26 Psychology of sport 3.291 1.216

28 21 Philosophy of sport 3.151 1.260

29 30 Sociology of sport 3.047 1.157

30 23 Physically challenged 2.907 1.341
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Course Content Area Rankings

The mean values for the total respondents' ratings ranged from a

high of 5.022 (Item 20 - Marketing) to a low of 3.000 (Item 23 -

Physically challenged). The pattern of the total mean ranges is

reported below:

Mean Range Frequency Course Content Area

i 3.000 2 20.7
4.500 4.999 5 29,27,4,8,17
4.000 4.499 6 12,1,9,14,10,15
3.500 3.999 8 18,13,24,25,2,28,3,5
3.000 3.499 9 22,16,11,6,19,26,21,20,23
2.500 2.999 0

Hence, two of the means tallied in the mean range category 5.000,

while eleven met the 4.000 4.999 qualification and seventeen were

listed for the range 3.000 3.999. No course content areas were

judged < 3.000.

When standard deviations were computed for total respondent data,

the ranges were from a high of 1.310 (Item 5) to a low of .933 (Item

7). These results reflect a stability in variation for the data as

measured by fairly equal variation in scaled course content area

responses.

The focus of this study concerned itself with the matter of

determining differences between the mean scores of the 3 club manager

groups: mini, maxi, and super. The ranges of the mean course content

area scores for each club group are reported in Table 13.
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Table 13. Mean Range, Frequency, and Course Content Area by Clubs

Club Mean Range Frequency Course Content Area

1

mini
> 5.000

4.500 - 4.999
4.000 - 4.499
3.500 3.999
3.000 3.499

0

7

6

7

9

2.500 2.999 1

7,20,27,29,
12,17,9,14,
25,2,18,24,
28,5,11,16,
23

30

4,8,1
15,10
13,3,22
6,19,26,21,

2

maxi
> 5.000

4.500 4.999
4.000 - 4.499
3.500 3.999
3.000 3.499

2 20,29
5 27,7,8,4,17
6 1,12,9,14,15,10
7 24,13,18,25,3,2,22

10 19,5,28,11,6,16,26,21,
30,23

2.500 2.999 0

3

super
> 5.000

4.500 4.999
4.000 4.499
3.500 - 3.999
3.000 - 3.499
2.500 2.999

3

6

5

7

8

1

20,29,7

4,27,8,17,9,12
10,14,1,15,13
18,24,28,5,16,2,6
3,19,25,11,22,26,21,30
23

The results clearly indicate that Clubs 1, 2, and 3 scaled course

content areas very uniformly. Club 1 (mini) scaled 7 content areas

above 4.500 as did Club 2 (maxi), while Club 3 (super) scaled 9 above

that level. Item 20 (Marketing) was top rated by Clubs 2 (maxi)

and 3 (super) while Club 1 (mini) showed Item 7 (Business management)

as the top-rated content area and ranked Item 20 as second.

Club 1 (mini) means ranged from 4.988 (Item 7 Business manage-

ment) to 2.975 (Item 30 Sociology of sport). Standard deviations

ranged from .930 to 1.458.

Club 2 (maxi) means ranged from 5.063 (Item 20 Marketing) to
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3.053 (Item 23 Physically challenged). Standard deviations ranged

from .904 to 1.659.

Club 3 (super) means ranged from 5.163 (Item 20 Marketing) to

2.907 (Item 23 Physically challenged). Standard deviations ranged

from .866 to 1.341.

Results of the Analysis of Variance test

An objective of the study was to determine if differences existed

between club groups on the Competency mean scores and the Course

Content Area mean scores. Table 14 shows the results of variance tests

and the Tukey's test for rejected hypotheses on the Competency scale

for mini, maxi, and super athletic clubs. Table 15 shows the results

of the analysis of variance tests and the Tukey's test for rejected

hypotheses on the Course Content Areas for mini, maxi, and super

athletic clubs.

Competency

A major purpose of this study was to measure differences in

judgments of respondents on the 33 identified athletic club manager

competencies. The null hypothesis stated that there were no signifi-

cant differences in mean scores on the Competency scale for each of 33

athletic club manager competencies, among mini, maxi, and super

athletic clubs. A one-way analysis of variance was utilized to test

the null hypothesis for each competency. In all, 33 individual

hypotheses were tested, one for each competency.

The null hypothesis in this study was
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ui = u2 = u3

where,

ul = mini athletic clubs

u2 - maxi athletic clubs

u3 = super athletic clubs

The rejection level of the F test was set at m( = .05 to access

differences between club groups. Degrees of freedom were 2 and 263

which yielded a tabular value of 3.04 (Cohen, 1969). Therefore, it was

determined that a computed F value of 3.04 or greater would be signif-

icant. Another way to determine significance is to examine the P

value. If P < .05, then differences are significant and the null

hypothesis is rejected.

In this analysis, the null hypothesis was retained for 21 compe-

tency items. The F statistic and P value indicated that no significant

differences existed between the three club groups mean scores tested.

The null hypothesis was rejected for twelve competency items where

significant differences were determined to exist. The Tukey's test was

employed to compare the means of each club group with the means of

every other club group to determine where differences existed.

The F test identified significant differences between mean scores

in Item 16 (Handles complaints of customers), but the Tukey's test did

not indicate locations for the differences. This condition is not

uncommon when a large number of tests are being conducted. Multiple

comparison tests, such as Tukey's, protect against increased levels of

rejection while maintaining a high power level; however, the Tukey's

test and the F test may have been made at slightly different levels for
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rejection of the hypothesis (Courtney, 1962). The F statistic and

Tukey's test react to slightly different alpha (A.) levels in their

respective computations, causing interpretative differences to exist.

The results of the analysis of variance tests and Tukey's test are

shown in table 14. Included for each competency are the mean scores

for mini, maxi, and super athletic clubs, the computed F value, P

value, hypothesis decision, and significant results as determined by

Tukey's multiple comparison test.



Table 14. Results of One-Way Analysis of Variance and Tukey's Test for Manager Competencies for Mini, Maxi,
and Super Athletic Clubs.

Item
Number Competency Mini

(1)

Mean Scores Computed
F Value P

Hypothesis
DecisionMaxi

(2)
Super
(3)

1 Accounting and bookkeeping 4.506 4.431 4.500 .1433 .866 retain

2 Advertising 4.386 4.474 4.535 .364 .695 retain

3 Allocation of resources 4.530 4.432 4.861 4.851 .008 reject

4 Budget preparation 4.819 4.832 5.256 5.785 .003 reject

5 Communication with clientele 5.422 5.684 5.698 3.614 .028 reject

6 Contracting policies and
procedures

4.469 4.495 4.709 1.365 .257 retain

7 Decision making process 5.012 5.179 5.349 3.389 .035 reject

8 Develops and prepares
programs for club

4.554 4.516 4.605 .147 .863 retain

Multiple
Comparisons

ul u2 u3

ul u2 u3

ul u2
ul u3
u3 > u2

ul u2
u3 > u1
u3 > u2

ul = u2
u2 u3
u3 > u1

ul = u2 u3

u1 = u2
u2 u3
u3 > u1

ul = u2 = u3



Table 14. Continued

Item
Number Competency

Mean Scores Computed
F Value P

Hypothesis
DecisionMini Maxi Super

(1) (2) (3)

9 Employee evaluation 4.530 4.705 5.047 7.213 .001 reject

10 Employee motivation 5,060 5.337 5.512 5.897 .003 reject

11 Evaluate the club as a
business

4.928 5.084 5.267 2.931 .055 retain

12 Facility development 4.096 4.432 4.709 7.677 .001 reject

13 Facility scheduling 4.181 4.316 4.337 .5773 .562 retain

14 Feasibility studies 3.602 3.642 3.895 1.765 .173 retain

15 First aid and safety
procedures

3.892 3.979 4.221 1.872 .156 retain

16 Handles complaints of
customers

5.060 5.379 5.384 3.395 .035 reject

Multiple
Comparisons

u1 = u2
u3 > Ili

u3 > u2

ul = u2
u2 = u3
u3 > III

ul = u2 = u3

ul = u2
u2 = u3
u3 > u1

u1 = u2 = u3

ul = u2 = u3

ut = u2 = u3

ul = u2 = u?
using Tukeys
could not
determine
differences



Table 14. Continued

Item
Number Competency

Mean Scores Computed
F Value P

Hypothesis
DecisionMini Maxi Super

(1) (2) (3)

17 Hiring process of employees 4.723 4.884 5.139 3.664 .027 reject

18 Job analysis 3.964 4.147 4.326 2.455 .088 retain

19 Knowledge of sports 3.807 3.653 3.488 1.798 .168 retain

20 Legal business structure
of club

3.771 3.811 3.600 1.019 .362 retain

21 Legal liability and
responsibility

4.373 4.463 4.279 .583 .559 retain

22 Marketing 4.928 4.811 4.977 .582 .559 retain

23 Prepares and presents
public presentations

3.627 3.600 4.012 3.506 .031 reject

24 Pricing fees and changes 4.723 4.653 4.837 .818 .442 retain

25 Program goals and objectives 4.446 4.611 4.744 1.897 .152 retain

26 Public speaking 3.518 3.648 3.826 1.574 .209 retain

27 Purchasing of supplies 3.771 3.832 3.721 .258 .773 retain

Multiple
Comparisons

ul u2
u2 = u3
u3 > u1

ul = u2 = u3

u1 = u2 = u3

ul = u2 = u3

ul = u2 = u3

ul = u2 = u3

u1 = u2
ul = u3
u3 > u2

u1 = u2 = u3

u1 = u2 = u3

u1 = u2 = u3

u1 = u2 = u3



Table 14. Continued

Item
Number Competency

Mean Scores Computed
F Value P

Hypothesis
DecisionMini Maxi Super

(1) (2) (3)

28 Security policies and
procedures

3.831 3.853 4.012 .722 .486 retain

29 Staff communications 5.072 5.242 5.500 5.687 .004 reject

30 Strategic planning 4.879 4.895 5.163 2.248 .108 retain

31 Supervision of staff
and personnel

4.928 5.032 5.326 4.536 .012 reject

32 Time management 4.939 5.000 5.198 1.915 .149 retain

33 Writing skills 4.181 4.347 4.477 1.801 .167 retain

Multiple
Comparisons

u1 u2 = u3

ul = u2
u2 = u3
u3 > ul

u1 u2 = u3

ul u2
u2 = u3
u3 > u1

ul = u2 u3

u1 = u2 = u3
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Course Content Areas

An important purpose of this study was to measure differences in

the judgments of the respondents on the 30 identified Course Content

Areas for athletic club managers. The null hypothesis stated that

there were no significant differences in mean scores on the Course

Content Area scale for each of the 30 identified areas. A one-way

analysis of variance was utilized to test the null hypothesis for each

course content area. In all, 30 individual hypotheses were tested, one

for each course content area.

The null hypothesis in this study was

u1 = u2 = u3

where,

ul = mini athletic club

u2 = maxi athletic clubs

u3 = super athletic clubs

The rejection level of the F test was set at ac<= .05 to access

differences between club groups. Degrees of freedom were 2 and 263

which yielded a tabular value of 3.04 (Cohen, 1969). Therefore, a

computed F value of 3.04 or greater was considered significant and the

null hypothesis would be rejected. Again, the P value can be examined,

if P < .05, then differences exist and the null hypothesis rejected.

In this analysis, the null hypothesis was retained for 28 course

content area items. The F statistic indicated no significant differen-

ces between the three club group mean scores tested. The null hypothe-

sis was rejected for 2 course content area items and significant

differences were determined to exist (Item 25 Program planning for
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youths and Item 28 - Research interpretation/utilization). The Tukey's

test was employed to compare the means of each club with the means of

every other club and to determine where differences exist.

The results of the analysis of variance tests and the Tukey's tests

are shown in Table 15. Included for each Course Content Area are the

means for mini, maxi, and super athletic clubs, the computed F value, P

value, hypothesis decision, and significant results as determined by

Tukey's multiple comparison test.



Table 15. Results of One-Way Analysis of Variance and Tukey's Test for Course Content areas for Mini, Maxi,
and Super Athletic Clubs.

Item
Number Course Content Area

Mean Scores Computed
F Value P

Hypothesis
DecisionMini Maxi Super

(1) (2) (3)

1 Accounting 4.530 4.495 4.372 .590 .555 retain

2 Administration of sport 3.879 3.558 3.593 2.188 .114 retain

3 Adult development 3.639 3.600 3.488 .433 .649 retain

4 Budgeting 4.723 4.800 4.977 1.520 .221 retain

5 Business labor relations 3.469 3.463 4.767 2.070 .1282 retain

6 Business law 3.337 3.337 3.581 1.288 .278 retain

7 Business Management 4.988 4.926 5.128 1.092 .337 retain

8 Communication skills 4.566 4.832 4.744 1.616 .201 retain
(speaking)

9 Communication skills 4.361 4.105 4.605 1.329 .267 retain
(writing)

10 Computer application/
utilization

4.145 4.126 4.407 1.943 .145 retain

11 Economics 3.458 3.421 3.454 .026 .976 retain

12 Facilities and equipment
management

4.446 4.453 4.523 .1496 .861 retain

Multiple
Comparisons

ul u2 = u3

ul = u2 = u3

ul = u2 = u3

ul = u2 =u3

ul = u2 = u3

ul = u2 = u3

u1 = u2 = u3

u1 = u2 = u3

= u2 = u3

ul = u2 = u3

ul = u2 = u3

ul = u2 = u3
--.1
CO



Table 15. Continued

Item
Number Course Content Area

Mean Scores Computed
F Value P

Hypothesis
DecisionMini Maxi Super

(1) (2) (3)

13 Facility degigh 3.699 3.958 4.023 1.928 .147 retain

14 Financing 4.289 4.236 4.407 .215 .807 retain

15 Health aspects of physical
activity

4.157 4.274 4.198 .298 .743 retain

16 Hotel and restaurant
management

3.422 3.274 3.698 2.437 .089 retain

17 Internship in athletic
club management

4.409 4.611 4.733 1.503 .224 retain

18 Introduction to sport
management

3.843 3.958 3.977 .347 .707 retain

19 Legal aspects of sport 3.241 3.484 3.488 1.477 .230 retain

20 Marketing 4.831 5.063 5.163 2.284 .104 retain

21 Philosophy of sport 3.193 3.189 3.151 .037 .964 retain

22 Physical activity for
the aging

3.530 3.537 3.419 .321 .726 retain

23 Physically challenged 3.036 3.053 2.907 .534 .587 retain

24 Physiology of exercise 3.723 3.968 3.884 .929 .396 retain

Multiple
Comparisons

ul = u2 = u3

ul = u2 = u3

ul = u2 = u3

ul = u2 = u3

ul = u2 = u3

ul = u2 = u3

ul = u2 = u3

ul = u2 = u3

ul = u2 = u3

ul = u2 = u3

ul = u2 = u3

ul = u2 = u3 ,so



Table 15. Continued

Item
Number Course Content Area

Mean Scores Computed
F Value P

Hypothesis
DecisionMini Maxi Super

(1) (2) (3)

25 Program planning for youths 3.904 3.663 3.477 3.213 .049 reject

26 Psychology of sport 3.241 3.242 3.291 .058 .944 retain

27 Public relations 4.783 4.958 4.767 1.052 .351 retain

28 Research interpretation/
utilization

3.482 3.432 3.849 3.546 .030 reject

29 Sales communication 4.759 5.000 5.139 2.670 .071 retain

30 Sociology of sport 2.976 3.189 3.046 .812 .445 retain

Multiple
Comparisons

ul u2
u2 = u3
u1 > u3

ul = u2 = u3

ul = u2 = u3

ul = u2
ul = u3
u3 > u2

ul = u2 u3

ul = u2 = u3
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Results of Factor Analysis

A factor analysis methodology was employed for the purpose of

determining the specific factors which were present for the 33 compe-

tencies and 30 course content areas included in the study. The

procedures permitted the identification of groups or clusters of

competencies and course content areas in which, according to generated

factor loadings, there existed a high degree of correlation with the

extracted factors.

For this study, items with factor loadings of + .47 or higher were

regarded as being clustered within a factor for competencies and course

content areas. Items less than + .47 were classified as spurious.

Fruchter (1954) stated that loadings of .20 or less are considered

insignificant, .20 to .30 as low, .30 to .50 as moderate, .50 to .70 as

high and .70 or above are very high. The results of the factor

analysis were generated through the factor analytic technique known as

the R-mode.

Competencies

A total of six factors were generated through the R-mode process

when the minimum factor loading was set at + .47. The results of the

present analysis verified that 28 of the 33 competencies met the

criterion of having loadings which equaled or exceeded the + .47

level. Five competencies with loadings of less than + .47 were

classified as spurious.

Cluster titles were arbitrarily assigned to each of the six factors

and are assumed to be indicative of the nature of the competencies
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within each cluster. The six factors are as follows:

Factor I: Design Components

Factor II: Communication

Factor III: Sports Skills

Factor IV: Presentations

Factor V: Accounting

Factor VI: Budgeting

The results of the factor analyses are shown in Tables 16 through 21.



Table 16. Factor I--Design Components: Competencies

Item
Number Competency

Factor
Loading Mean

Mean
Ranking

3 Allocation of resources .486 4.602 16.5

6 Contracting policies and procedures .552 4.557 18.5

7 Decision making process .602 5.182 5

9 Employee evaluation .652 4.761 14

10 Employee motivation .604 5.307 2

11 Evaluate the club as a business .576 5.095 6.5

12 Facility development .579 4.167 24

13 Facility scheduling .613 4.280 23

14 Feasibility studies .521 3.712 31

15 First aid and safety procedures .555 4.030 26

16 Handles complaints of customers .515 5.280 3

17 Hiring process of employees .638 4.917 11

18 Job analysis .704 4.148 25

21 Legal liability and responsibility .525 4.375 21

24 Pricing fees and charges .599 4.735 15



Table 16. Continued

Item
Number Competency

Factor
Loading Mean

Mean
Ranking

25 Program goals and objectives .669 4.602 16.5

28 Security policies and procedures .571 3.898 27

29 Staff communications .626 5.273 4

30 Strategic planning .587 4.977 9

31 Supervision of staff and personnel .639 5.095 6.5

32 Time management .555 5.046 8

33 Writing skills .531

Spurious Competencies

8 Develops and prepares programs for clubs .408 4.557 18.5

22 Marketing .461 4.902 12

26 Public speaking .463 3.678 33



Table 17. Factor II--Communication: Competencies

Item
Number Competency

Factor
Loading Mean

Mean
Ranking

5 Communication with clientele -.573 5.606 1

Spurious Competency

.464 3.730 30
20 Legal business structure of club



Table 18. Factor III- -Sport Skills: Competencies

Item
Number Competency

Factor
Loading Mean

Mean
Ranking

19 Knowledge of sports .476 3.648 33

27 Purchasing of supplies .534 3.777 28



Table 19. Factor IV--Presentations: Competencies

Item
Number Competency

Factor
Loading Mean

Mean
Ranking

23 Prepares and presents public presentations .486 3.743 29

Spurious Competency

.468 4.466 20
2 Advertising



Table 20. Factor V--Accounting: Competency

Item
Number Competency

Factor
Loading Mean

Mean
Ranking

1 Accountltig and bookkeeping .540 4.773 13



Table 21. Factor VI--Budgeting: Competency

Item Factor Mean
Number Competency Loading Mean Ranking

4 Budget preparation .486 4.966 10
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Course Content Areas

A total of five factors were generated through the R-mode process

when the minimum factor loading was set at + .47. The results of the

analysis verified that 21 of the 30 course content areas met the

criterion of having loadings which equaled or exceeded the + .47

level. Nine competencies with loadings of less than + .47 were

classified as spurious.

Cluster titles were arbitrarily assigned to each of the five

factors and are assumed to be indicative of the nature of the course

content areas within each cluster. The five factors are as follows:

Factor I: Foundations

Factor II: Business Management

Factor III: Hotel /Restaurant Management

Factor IV: Accounting

Factor V: Use of Computers

The results of the factor analyses are shown in Tables 22 through 26.



Table 22. Factor I--Foundations: Course Content Areas

Item
Number Course Content Area

Factor
Loading Mean

Mean
Ranking

2 Administration of sport .598 3.671 18

3 Adult development .578 3.576 20

5 Business labor relations .611 3.564 21

6 Business law .574 3.417 25

11 Economics .607 3.443 24

12 Facilities and equipment .558 4.474 8

13 Facility design .494 3.897 15

14 Financing .504 4.341 11

15 Health aspects of physical activity .563 4.212 13

18 Introduction to sport management .616 3.928 14

19 Legal aspects of sport .634 3.409 26

21 Philosophy of sport .622 3.178 28

22 Physical. activity for the aging .644 3.496 22

23 Physically challenged .673 3.000 30

24 Physiology of exercise .615 3.864 16



Table 22. Continued

Item
Number Course Content Area

Factor
Loading Mean

Mean
Ranking

25 Program planning for youths .532 3.678 17

26 Psychology of sport .726 3.257 27

27 Public relations .488 4.841 4

30 Sociology of sport .673 3.076 29

Spurious Course Content Areas

8 Communication skills (speaking) .425 4.719 6

9 Communication skills (writing) .459 4.458 10

17 Internship in athletic club management .415 4.587 7

28 Research interpretation/utilization .453 .453 19



Table 23. Factor II --Business Management: Course Content Areas

Item
Number

Factor
Course Content Area Loading Mean

Mean
Ranking

Budgeting .509 4.833 5

7 Business management .533 5.011 2

Spurious Course Content Areas

20 Marketing .443 5.022 1

29 Sales communication .376 4.969 3



Table 24. Factor III--Hotel/Restaurant Management: Course Content Area

Item
Number Course Content Area

Factor
Loading Mean

Mean
Ranking

Spurious Course Content Area

16 Hotel/restaurant management .386 3.458 23



Table 25. Factor IV--Accounting: Course Content Area

Item
Number Course Content Area

Factor
Loading Mean

Mean
Ranking

Spurious Course Content Area

1 Accounting .400 4.466 9



Table 26. Factor V--Use of Computers: Course Content Area

Item
Number Course Content Area

Factor
Loading Mean

Mean
Ranking

Spurious Course Content Area

10 Computer application/utilization .404 4.224 12
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Common Factor Variance

Common variance is the sharing of variance by two or more items.

In such a sharing, the items are correlated and, therefore, have some

traits in common. Thus, all items which cluster within a factor share

some trait in common.

The pattern of the common variance for competencies and course

content areas logically structured themselves according to the factor

analysis model, which supports the contention that the first generated

factor should account for the largest percentage of common variance.

The model's premise calls for each subsequent factor to generate less

and less common factor variance (SPSS, 1983 and Courtney, 1984).

Percentage of common variance for the six factor competencies are

shown in Table 27 and is shown graphically in Figure 2. Percentage

of common variance for the five factor course content areas are shown

in Table 28 and is shown graphically in Figure 3.

Table 27. Percentage of Common Variance: Competencies

Factors Titles Percentage

1 Design Components 29.1

2 Communications 7.5

3 Sport Skills 6.2

4 Presentations 4.0

5 Accounting 3.6

6 Budgeting 3.4
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Figure 2. Common Factor Variance: Competencies
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Table 28. Percentage of Common Variance: Course Content Areas

Factors Titles Percentage

1 Foundations 28.5

2 Business Management 9.7

3 Hotel/Restaurant Management 6.3

4 Accounting 3.8

5 Use of Computers 3.3
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Figure 3. Common Factor Variance: Course Content Areas
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Descriptive Data

Descriptive data regarding club information and manager personal

information appear in Appendix E. Table 29 reflects the facilities

provided by the three athletic club groups. Tables 30 through 36

reflect manager personal information. In examining the tables, the

most significant factor is the consistency of responses among club

groups. Traits with high percentages in one group are usually high in

the other two groups. Therefore, it is concluded that information

regarding club and manager traits are generally alike.
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CHAPIT:R V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

Summary of the Study

The major focus of this study was to determine the competencies

required to manage investor-owned athletic clubs. A second aspect was

to determine if differences existed for competencies required in

managing varying sizes of athletic clubs, noted as mini, maxi, and

super clubs. A final dimension of the study was to identify course

content area for purposes of developing sport management curricula.

To collect the data, a questionnaire was developed from a study of

the literature relating to sport management, athletic clubs, and

competencies. A "modified Delphi panel" was employed to expand,

modify, and finally validate the instrument. The questionnaire was

then field tested using a sample of fifteen athletic club managers.

The final questionnaire contained 33 competency statements and 30

course content areas.

Each of the 33 competencies and 30 course content areas were

respondent scored to denote its relative importance according to the

following 6-point Likert scale:

1 = Not Important

2 = Little Importance

3 = Somewhat Important

4 = Important

5 = Very Important

6 = Extremely Important
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The questionnaire was administered to managers of athletic clubs

who were members of the International Racquet Sports Association (IRSA)

for the year 1985. Survey subjects were selected randomly, using a

table of random numbers. A N = 81 for each of the groups; mini, maxi,

and super, was required to assure a power level of .80, an effect size

of .20, at a significant level of .05 (Welkowitz, Ewen, Cohen, 1982).

A total of 264 respondents completed questionnaires; mini = 83,

maxi = 95, super = 86.

A one-way analysis of variance, Tukey's w Method, and factor

analysis, consisting of the R-mode, were employed to determine the

importance of competencies and course content areas. In addition,

the reliability of the instrument was established using the analysis of

variance procedure advocated by Hoyt and Stunkard (1952).

Summary of Findings

Reliability of the Instrument

The computed reliability coefficients for the instrument were found

to be +.92 for the Competency scale and +.91 for the Course Content

Area scale. The computed reliability ratings provided a high consis-

tency indicator for the data collection instrument.

Results of Mean Rankings

Each of the 33 competencies and 30 course content areas was ranked

by the overall means of the three club groups, consisting of mini,

maxi, and super athletic club managers.
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Competencies

Of the 33 competency items as determined by the total sample, 8

items had means of 5.000 or greater; 11 had means ranging between 4.500

and 4.999; 7 had means ranging between 4.000 and 4.999; and 7 had means

ranging between 3.500 and 3.999. Item 5, Communication with clientele,

was considered the most important competency; item 19, Knowledge of

sports, was considered the least important competency (see Table 4).

Of the 33 competencies, as determined by mini athletic club

managers, 5 items had means of 5.000 or greater; 12 items had means

ranging between 4.500 and 4.999; 7 items had means ranging between

4.000 and 4.499; and 9 items had means ranging between 3.500 and

3.999. Item 5, Communications with clientele, was considered the most

important competency; item 26, Public speaking, was considered the

least important competency (See Table 5).

Of the 33 competencies, as determined by maxi athletic club

managers, 8 items had means of 5.000 or greater; 8 items had means

ranging between 4.500 and 4.999; 9 items had means ranging between

4.000 and 4.499; and 8 items had means ranging between 3.500 and 3.999.

Item 5, Communication with clientele, was considered the most important

competency; item 23, Prepares and presents public presentations, was

considered the least important competency (see Table 6).

Of the 33 competencies, as determined by the super athletic club

managers, 12 items had means of 5.000 or greater; 9 items had means

ranging between 4.500 and 4.999; 7 items had means ranging between

4.000 and 4.499; 4 items had means ranging between 3.500 and 3.999; one

item had a mean lower than 3.500. Again, item 5, Communication with
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clientele, was considered the most important competency; item 19,

Knowledge of sports, was considered the least important competency (see

Table 7).

A comparison of the three group mean ranks indicated a slight

change in rank order, but competencies items ranked in the top ten

were the same for each group. Item 5, Communication with clientele,

was the top ranked competency by each club group (see Table 8).

Course Content Areas

Of the 30 course content areas, as determined by the total sample,

2 items had means of 5.000 or greater; 5 items had means ranging

between 4.500 and 4.999; 6 items had means ranging between 4.000 and

4.499; 8 items had means ranging between 3.500 and 3.999; and 9 items

head means ranging between 3.000 and 3.499. Item 20 , Marketing, was

considered the most important course content area; item 23, Physically

challenged was considered the least important course content area (see

Table 9).

Of the 30 course content areas, as determined by the mini athletic

club managers, 7 items had means ranging between 4.500 and 4.999; 6

items had means ranging between 4.000 and 4.499; 7 items had means

ranging between 3.500 and 3.999; 9 items had means ranging between

3.000 and 3.499; and one item had a mean less than 3.000. Item 7,

Business management, was considered the most important course content

area; item 30, Sociology of sport, was considered the least important

course content area (see Table 10).

Of the 30 Course Content Areas, as determined by the maxi athletic
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club managers, 2 items had means of 5.000 or greater; 5 items had means

ranging between 4.500 and 4.999; 6 items had means ranging between

4.000 and 4.499; 7 items had means ranging between 3.500 and 3.999; 10

items had means ranging between 3.000 and 3.499. Item 20, Marketing,

was considered the most important course content area; item 23,

Physically challenged, was considered the least important course

content area (see Table 11).

Of the 30 course content areas, as determined by the super athletic

club managers, 3 items had means of 5.000 or greater; 6 items had means

ranging between 4.500 and 4.999; 5 items had means ranging between

4.000 and 4.499; 7 items had means ranging between 3.500 and 3.999; 8

items had means ranging between 3.000 and 3.499; and one item had a

mean of less than 3.000. Item 20, Marketing, was considered the most

important course content area; item 23, Physically challenged, was

considered the least important course content area (see Table 12).

A comparison of the three group mean ranks indicated a slight

change in rank order, but that 9 course content areas ranked in the top

ten were the same for each group. Item 20, Marketing, was top ranked

by maxi and super athletic club managers while given a second ranking

by mini athletic club managers (see Table 13).

Results of the One-Way Analysis of Variance

The one-way analysis of variance was employed to test the hypothe-

sis that no significant difference existed in mean scores for impor-

tance on the 33 competency items and 30 course content areas among the

three groups of athletic club managers: mini, maxi, and super.
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The 95 percent confidence level was selected as the criterion for

retaining or rejecting the null hypotheses. If the P value was greater

than .05, the hypothesis was retained, but if the P value was less

than .05, then the hypothesis was rejected. When a hypothesis was

rejected, a Tukey's test was conducted to determine where the differ-

ences between club groups existed.

Competencies

The one-way analysis of variance was employed to test the hypothe-

sis that there was no significant difference in mean scores among the

three club groups of athletic club managers: mini, maxi, and super.

The test revealed that no differences existed for 21 of the 33 stated

competencies. Thus, the hypothesis that no significant difference

existed in the mean scores among the three club groups was retained for

21 competencies and rejected for 12 competencies. Tukey's test

revealed that when differences existed, super athletic club managers

mean scores were greater than maxi or mini athletic club managers (see

Table 14).

Course Content Areas

The one-way analysis of variance test was employed to test the

hypothesis that no significant differences existed in mean scores

among the three groups of athletic club managers: mini, maxi, and

super. The test revealed that no differences existed for 28 course

content areas and that significant differences existed for 2 course

content areas. Thus, the hypothesis that there was no significant
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difference in the mean scores among the three groups was retained

for 28 course content areas and rejected for 2 course content areas.

The two items rejected were item 25 (Program planning for youths) and

item 28 (Research interpretation/tilization), (see Table 15).

Results of Factor Analysis

The R-mode of factor analysis was used to identify the common

athletic club manager competencies. A six-factor solution extracted 28

competencies with factor loadings of + .47 or greater, with 5 competen-

cies being spurious. The six factors extracted were identified as

follows:

Factor I was identified as Design Components and contained 25

competencies, including two spurious competencies. This factor

contained the majority of the highest mean-ranked competencies.

Factor II was identified as Communication and contained 2 competen-

cies, including one spurious.

Factor III was identified as Sport Skills and contained 2 competen-

cies.

Factor IV was identified as Presentations and contains 2 competen-

cies, including one spurious.

Factor V was identified as Accounting and contained one competency.

Factor VI was identified as Budgeting and continued one competency.

The R-mode of factor analysis was employed to identify common

athletic club manager course content areas. A five-factor solution

extracted 21 course content areas with factor loadings of +.47 or

greater, with 9 items spurious. The five factors were identified as
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follows:

Factor I was identified as Foundations and contained 23 course

content areas, including 4 spurious items.

Factor II was identified as Business Management and contained 4

course content areas, including 2 spurious. This factor contained the

two highest mean rankings.

Factor III was identified as Hotel/Restaurant Management and

contained one spurious loading.

Factor IV was identified as Accounting and contained one spurious

loading.

Factor V was identified as Use of Computers and contained one

spurious loading.

Conclusions

On the basis of the analysis of the data obtained from the ques-

tionnaire, the following conclusions can be stated within the scope of

the study:

1. Competencies required by athletic club managers have been

determined by the results of the study.

2. The responses computed for the ranked mean scores of competen-

cies for each group of athletic club managers indicate little differ-

ence in the competencies required to manage a mini, maxi, or super

athletic club. Nine of the top ten ranked competencies are reflected

in each club group's top ten rankings.

3. The responses computed for the ranked mean scores of course

content area for each group of athletic club managers indicate little
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difference in the educational needs of managers in mini, maxi, or super

athletic clubs. Nine of the top ten ranked competencies are reflected

in each club group's top ten rankings.

4. The analysis of variance test (F-test) at the .05 level of

significance was employed to test the hypothesis for significant

differences among mini, maxi, and super athletic club managers. The

testing of the mean scores for competencies and course content areas

revealed that hypotheses were retained for 21 of 33 competencies and 28

of 30 course content area. Thus, it was concluded that there is little

significant difference in managing various sizes of athletic clubs.

5. Tukey w test revealed that in cases where differences existed,

super club means scores were greater than mini or maxi club mean

scores.

6. Course content areas for the purpose of designing a sport

management curriculum have been identified.

Implications

Based upon the literature, the analysis of the data, and the

conclusions derived from the analysis, the following implications seem

warranted:

1. A curricula should be designed for the professional prepara-

tion of athletic club managers.

2. Competencies perceived as Important (means of 3.5 or higher)

should be incorporated in sport management curricula planning and

development.

3. Course content areas perceived as Important (means of 3.5 or
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higher) should be emphasized in sport management curricula planning

and development.

4. Clusters of competencies identified in the study should be

employed as a source of reference for structuring sport management

curricula.

5. Clusters of course content areas identified in the study

should be employed as a source of reference for structuring sport

management curricula.

6. Based on the factors identified in the study, instructional

objectives and activities should be prepared for the professional

preparation of athletic club managers.

7. Sport management as a discipline should be inter-disciplinary,

drawing on theories, concepts, and understandings from related disci-

plines as identified by the study.

8. Institutions offering degree programs in sport management

should establish a nationwide standardization of minimum competencies

required of athletic club managers.

Recommendations for Further Stud

From the guidelines suggested by the literature and from the

results and conclusions of this study, the following topical areas are

recommended for additional study:

1. The present research study should be replicated in order to

increase the sample size, therefore increasing the power level and

effect size, enabling the researcher to make stronger inferences.

2. Replicate the study across other sport management settings in



112

order to determine if managerial competencies and educational needs are

generalizable across settings.

3. The present research study should be replicated; differences

may surface between respondents, particularly over time.

4. Separate questionnaires for competencies and course content

areas should be developed to formulate the collection of more extensive

and more specific data.

5. Researchers must integrate and summarize previous research in

the area of sport management.

6. Researchers in sport management should be encouraged to

utilize methods and knowledges of other disciplines to formulate the

foundation of the sport management discipline.
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The Department of
Physical Education

May 13, 1986

Dear

Oregon
e

University

APPENDIX B

Corvallis, Oregon 97331-3302

As part of my doctoral research at Oregon State University, I am conducting a
study relative to athletic club managers. The study addresses the following
issues:

1) To determine the competencies needed by managers of investor-owned
athletic clubs and to contrast the differences between varying sizes of
clubs.

2) To identify curricula content areas which would aid in the professional
preparation of athletic club managers for purposes of developing a
sport management curricula.

A recent study by Neilsen (1986), identified your peer selection as an "expert"
in the field of sport management. I would appreciate your assistance in
serving on a jury of experts panel, who will review material to be included in
my data collection instrument.

Enclosed find a checklist of competencies and course content areas. Please
rate each item in terms of the five-point Likert scale provided.

In addition, please delete, add or change items listed on the checklist. Also,
please feel free to modify wording of statements.

Kindly return the completed checklist in the envelope provided. It is hoped
that all jury checklists will be returned by May 23rd. Revisions and changes
will be made and pilot tested in late May. If you are unable to complete the
form, please return it in the envelope provided.

Your cooperation is greatly appreciated, and I look forward to receiving your
recommendations. If you would like a copy of the results of the study, please
check the appropriate space on the checklist form.

Sincerely,

Keith W. Lambrecht
Doctoral Candidate
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Directions:

Scrutinize the following lists looking for the following:

1) Clearly worded statements.
2) Items which could be deleted.
3) Items which could be added.
4) Items which could be combined.

Please use the space provided to make comments and suggestions.

Finally, using the Likert scale provided, rate each statement on the need for
the competency or coursework content area.

1 Unnecessary
2 Little importance
3 Average importance
4 Very important
5 Essential

COMPETENCY (skill or knowledge to perform activity) RATING

Budget preparation 1 2 3 4 5

Program development 1 2 3 4 5

Complaint handling 1 2 3 4 5

Time management 1 2 3 4 5

Equipment repair and procedure 1 2 3 4 5

First Aid and Safety procedures 1 2 3 4 5

Contracting policies and procedures 1 2 3 4 5

Participation in professional workshops 1 2 3 4 5

Writing Skills 1 2 3 4 5

Public speaking 1 2 3 4 5
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Knowledge of sports 1 2 3 4 5

Business evaluation 1 2 3 4 5

Employee Evaluation 1 2 3 4 5

Legal liability and responsibility 1 2 3 4 5

Pricing fees and charges 1 2 3 4 5

Marketing 1 2 3 4 5

Allocation of resources (money, space, etc.) 1 2 3 4 5

Hiring of employees 1 2 3 4 5

Structure of organizations 1 2 3 4 5

Facility management 1 2 3 4 5

Design performance measures 1 2 3 4 5

Job Analysis 1 2 3 4 5

Communication with clientele 1 2 3 4 5

Feasibility studies 1 2 3 4 5

Accounting and bookkeeping 1 2 3 4 5

Advertising 1 2 3 4 5

Program goals and objectives 1 2 3 4 5

Supervision of staff and personnel 1 2 3 4 5
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Security policies and procedures 1 2 3 4 5

Facility scheduling 1 2 3 4 5

Purchasing of supplies 1 2 3 4 5

Employee motivation 1 2 3 4 5

Decision making 1 2 3 4 5

Staff communications 1 2 3 4 5

Strategic planning 1 2 3 4 5

Business and management procedures 1 2 3 4 5

COURSE CONTENT AREAS RATINGS

Administration of sport 1 2 3 4 5

Leadership & management in sport organizations 1 2 3 4 5

Facilities and equipment management 1 2 3 4 5

Adult development 1 2 3 4 5

Business management 1 2 3 4 5

Marketing
1 2 3 4 5

Accounting 1 2 3 4 5

Philosophy of sport 1 2 3 4 5

History of sport 1 2 3 4 5



128

Sociology of sport 1 2 3 4 5

Public relations 1 2 3 4 5

Political science 1 2 3 4 5

Journalism 1 2 3 4 5

Communication skills (speaking) 1 2 3 4 5

Communication skills (writing) 1 2 3 4 5

Adult education 1 2 3 4 5

Physical activity for the aging adult 1 2 3 4 5

Health aspects of physical activity 1 2 3 4 5

Business labor relations 1 2 3 4 5

Legal aspects of sport 1 2 3 4 5

Facility design and management 1 2 3 4 5

Statistics 1 2 3 4 5

Sales communication 1 2 3 4 5

Program planning for youths 1 2 3 4 5

Economics 1 2 3 4 5

Disabled populations 1 2 3 4 5

Budgeting 1 2 3 4 5
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Business law 1 2 3 4 5

Hotel and restaurant management 1 2 3 4 5

Financing 1 2 3 4 5

Psychology of sport 1 2 3 4 5

Physiology of exercise 1 2 3 4 5

Sports in American Culture 1 2 3 4 5

Sport law 1 2 3 4 5

Introduction to sport management 1 2 3 4 5

Computer application/utilization 1 2 3 4 5

Research interpretation/utilization 1 2 3 4 5

Internship in management 1 2 3 4 5

Any further comments and/or suggestions:



I would like a copy of the results of this study. Yes No

Name

Position

University

City/State/Zip
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APPENDIX C

Cover Letter and Questionnaire to

Athletic Club Managers



The Department of
Physical Education

June 5, 1986

Dear Manager:

Ole on
University

APPENDIX C

Corvallis, Oregon 97331-3302

To partially fulfill the requirements for the Doctor of Philosophy (Ph.D.) in
Sport Studies at Oregon State University, I am conducting a nationwide study
relative to athletic club managers. The study addresses the following issues:

1) To determine the competencies needed by managers of investor-owned
athletic clubs and to contrast the differences between managing varying
sizes of clubs.

2) To identify curricula content areas which would aid in the professional
preparation of athletic club managers for the purposes of developing a
sport management curricula.

The enclosed questionnaire is self-explanatory. The first part consists of
circling the appropriate response for competencies and course content areas,
according to the following six-point Likert scale:

1 = Not important 4 = Important

2 = Little importance 5 = Very important

3 = Somewhat important 6 = Extremely important.

The second part consists of filling in the blank and checking the appropriate
space. Please check one response for each item. This questionnaire will take
approximately ten minutes to complete.

All individual responses provided will be kept confidential. The code number
at the top of the questionnaire is merely to determine who returned question-
naires, in case a second mailing is required to obtain adequate sample size.
Upon receipt the number will be destroyed.

A pre-addressed stamped envelope is enclosed for your convenience. I would
appreciate very much if you would fill out the enclosed questionnaire and
return it by June 18, 1986. A copy of the results will be sent to you at the
completion of this study. Your cooperation will be greatly appreciated.

Sincerely,

Keith W. Lambrecht
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ATHLETIC CLUB MANAGERS SURVEY

This survey should be completed by the person directly
responsible for managing the athletic club

A. COMPETENCY Each statement reflects an area of competence. Please indicate how important the state-
ment reflects a skill or knowledge needed in your job. Please rate according to the follow-

ing scale:

1 = Not important
2 = Little importance
3 = Somewhat important

4 = Important
5 Very important
6 = Extremely important

COMPETENCY (skill or knowledge to perform activity) RATING

1. Accounting and bookkeeping 1 2 3 4 5 6

2. Advertising 1 2 3 4 5 6

3. Allocation of resources 1 2 3 4 5 6

4. Budget Preparation 1 2 3 4 5 6

5. Communication with clientele 1 2 3 4 5 6

6. Contracting policies and procedures 1 2 3 4 5 6

7. Decision making process 1 2 3 4 5 6

8. Develops and prepares programs for clubs 1 2 3 4 5 6

9. Employee Evaluation 1 2 3 4 5 6

10. Employee motivation 1 2 3 4 5 6

11. Evaluate the club as a business 1 2 3 4 5 6

12. Facility development 1 2 3 4 5 6

13. Facility scheduling 1 2 3 4 5 6

14. Feasibility studies 1 2 3 4 5 6

15. First Aid and Safety procedures 1 2 3 4 5 6

16. Handles complaints of customers 1 2 3 4 5 6

17. Hiring process of employees 1 2 3 4 5 6

18. Job Analysis 1 2 3 4 5 6

19. Knowledge of sports 1 2 3 4 5 6

20. Legal Business structure of club 1 2 3 4 S 6

21. Legal liability and responsibility 1 2 3 4 5 6

22. Marketing 1 2 3 4 5 6

23. Prepares and presents public presentations 1 2 3 4 5 6

24. Pricing fees and charges 1 2 3 4 5 6

25. Program goals and objectives 1 2 3 4 5 6

26. Public speaking 1 2 3 4 5 6

27. Purchasing of supplies 1 2 3 4 5 6

28. Security policies and procedures 1 2 3 4 5 6

29. Staff communications 1 2 3 4 5 6

30. Strategic planning (long and short range planning) 1 2 3 4 5 6

31. Supervision of staff and personnel 1 2 3 4 5 6

32. Time management 1 2 3 4 5 6

33. Writing Skills 1 2 3 4 5 6

34. Other 1 2 3 4 5 6
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B. COURSE CONTENT AREAS Rate the following course content areas in terms of how important you feel
each would be in the professional preparation for a career as an athletic club
manager. Please rate according to the following scale:

1 . Not important
2 . Little importance
3 Somewhat important

4 . Important
5 . Very Important
6 Extremely important

COURSE CONTENT AREAS RATING INDICATE IF YOU HAVE TAKEN

1. Accounting 1 2 3 4 5 6 Yes No

2. Administration of sport 1 2 3 4 5 6 Yes No

3. Adult development (physically/socially) 1 2 3 4 5 6 Yes No

4. Budgeting 1 2 3 4 5 6 Yes No

5. Business labor relations 1 2 3 4 5 6 Yes No

6. Business law 1 2 3 4 5 6 Yes No

7. Business management 1 2 3 4 5 6 Yes No

8. Communication skills (speaking) 1 2 3 4 5 6 Yes No

9. Communication skills (writing) 1 2 3 4 5 6 Yes No

10. Computer application/utilization 1 2 3 4 5 6 Yes No

11. Economics 1 2 3 4 5 6 Yes No

12. Facilities and equipment management 1 2 3 4 5 6 Yes No

13. Facility design 1 2 3 4 5 6 Yes No

14. Financing 1 2 3 4 5 6 Yes No

15. Health aspects of physical activity 1 2 3 4 5 6 Yes No

16. Hotel and restaurant management 1 2 3 4 5 6 Yes No

17. Internship in athletic club management 1 2 3 4 5 6 Yes No

18. Introduction to sport management 1 2 3 4 5 6 Yes No

19. Legal aspects of sport 1 2 3 4 5 6 Yes No

20. Marketing 1 2 3 4 5 6 Yes No

21. Philosophy of sport 1 2 3 4 5 6 Yes No

22. Physical activity for the aging 1 2 3 4 5 6 Yes No

23. Physically challenged (handicapped/disabled) 1 2 3 4 5 6 Yes No

24. Physiology of exercise 1 2 3 4 5 6 Yes No

25. Program planning for youths 1 2 3 4 5 6 Yes No

26. Psychology of sport 1 2 3 4 5 6 Yes No

27. Public relations 1 2 3 4 5 6 Yes No

28. Research interpretation/utilization 1 2 3 4 5 6 Yes No

29. Sales communication 1 2 3 4 5 6 Yes No

30. Sociology of sport 1 2 3 4 5 6 Yes No

31. Other 1 2 3 4 5 6 Yes No



C. CLUB INFORMATION

1. This club is

Independently owned

Partnership operated

Part of a chain If so, how many in the chain?

2. How many current members?

0 500

500 - 1000

1001 - 2000

2001 - over

3. The athletic club's annual revenue is

under $500,000

;500,000 - $1,000,000

over $1,000,000

4. Please check any and all facilities provided by the club for your members.

Tennis courts Gymnasium

Racquetball courts Child care facilities

Weight room Track

Dining facilities Pro shop

Bar Sauna

Exercise room Swimming pool

Jacuzzi Tanning Booth

Other

D. PERSONAL INFORMATION

1. What is your position title?

2. How many years have you been in your present position?

3. What is your age?

4. What is your gender? Male

Female

5. Please indicate the highest level of education you have completed and any degrees
earned.

Less than high school
High school diploma
Some college
Two year college degree - major
Four year college degree major
Master's degree - major

Master's degree plus - major

Doctoral degree - major

6. Have you had any full time private athletic management experience prior to your current
position?

No

Yes If yes, how many years?

THANK YOU FOR YOUR COOPERATION
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Postcard used for Follow-up
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APPENDIX D

JUST A REMINDER

Approximately 10 days ago, you were mailed a
questionnaire from Oregon State University
concerning the competencies of athletic club
managers.

If the survey has already been returned, please
accept my thanks for taking part in the study.

If you have not yet taken the time to complete
and return the survey, please do so at your
earliest convenience. Your response is impor-
tant to the success of the study. Please mail
to: Keith W. Lambrecht, Dept. of Physical
Education, 121 Langton, Oregon State University,
Corvallis, Oregon 97331.

Thanks again.
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Descriptive Data of the Study .



APPENDIX E

Table 29. Facilities provided by Athletic Clubs

Facility
Percentage Providing Facility

TotalMini Maxi Super

Tennis Courts 55.4 44.2 61.6 53.4

Racquetball 65.1 85.3 89.5 80.3

Weight Room 81.9 89.5 95.3 89.0

Dining Facilities 31.3 44.2 69.7 48.5

Bar 40.9 52.6 60.5 51.5

Exercise Room 80.7 92.6 94.2 89.4

Jacuzzi 67.4 85.3 94.1 82.6

Massage 6.1 7.3 22.1 11.7

Gymnasium 14.4 30.5 44.2 30.0

Child Care facilities 69.8 88.4 86.0 82.8

Track 16.8 32.6 59.3 36.4

Pro Shop 84.3 91.5 95.3 90.5

Sauna 85.5 94.7 96.5 92.4

Swimming Pool 39.7 53.7 74.4 56.1

Tanning Booth 56.6 81.1 76.7 72.2

Steam Rooms 9.6 6.3 17.4 11.0
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Table 30. Percentage of Athletic Club Managers completing Course in
Content Area: Total Sample

Course Content Area Percentage

1. Accounting 59.5

2. Administration of sport 35.6

3. Adult development 35.6

4. Budgeting 50.4

5. Business labor relations 27.7

6. Business law 44.7

7. Business management 65.9

8. Communication skills (speaking) 72.0

9. Communication skills (writing) 70.8

10. Computer application/utilization 36.0

11. Economics 57.6

12. Facilities and equipment management 32.6

13. Facility design 16.7

14. Financing 39.0

15. Health aspects of physical activity 44.3

16. Hotel and restaurant management 10.2

17. Internship in athletic club management 21.6

18. Introduction to sport management 21.6

19. Legal aspects of sport 11.7

20. Marketing 58.7

21. Philosophy 23.6

22. Physical activity for the aging 15.5

23. Physically challenged 18.6

24. Physiology of exercise 39.0

25. Program planning for youths 30.7

26. Psychology of sport 28.0

27. Public relations 48.5

28. Research interpretation/utilization 31.4

29. Sales communication 44.7

30. Sociology of sport 19.7
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Table 31. Distribution of Years in Present Managerial Position

Years Mini
Percent

Super TotalMaxi

0 4 67.4 49.5 61.4 58.3

5 9 24.1 41.1 26.7 31.1

10 14 4.8 52.2 11.6 7.2

15 19 3.7 2.1 .3 2.6

20 2.1 .8

Total 100.0 100.0 100.0 100.0

Table 32. Age Distribution of Respondents

Percent
Age Categories Mini Maxi Super Total

20 24 4.8 3.1 2.3 3.0

25 29 25.3 21.0 20.9 22.3

30 34 26.5 26.3 31.4 28.0

35 39 16.8 23.2 18.6 19.7

40 45 8.4 10.5 11.6 10.2

46 49 6.0 10.5 2.3 6.4

50 54 7.2 3.2 9.3 6.4

55 59 2.5 2.1 .3 1.9

60 2.5 .1 2.3 1.9

Total 100.0 100.0 100.0 100.0
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Table 33. Gender Distribution of Respondents

Gender Mini
Percent

Super TotalMaxi

Female

Male

25.3

74.7

28.4

71.6

23.3

76.7

25.4

74.2

Total 100.0 100.0 100.0 100.0

Table 34. Distribution of Highest Level of Education of Respondents

Level of Education Mini
Percent

Super TotalMaxi

High School Diploma 6.1 4.4 2.3 4.2

Some College 9.6 12.8 4.6 9.2

Two year college degree 3.7 5.4 8.2 5.7

B. S. degree 55.4 51.8 60.5 56.1

M. S. degree 12.1 14.9 14.0 13.7

M. S. degree plus 4.9 8.5 5.8 6.5

Doctorate degree
^t

/ 2.2 4.6 4.6

Total 100.0 100.0 100.0 100.0
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Table 35. Distribution of Athletic Club Manager Experience prior to

Current Position

Prior Experience

Percent
Mini Maxi Super Total

Yes 38.5 43.2 43.1 41.7

No 61.5 56.8 56.9 58.3

Total 100.0 100.0 100.0 100.00

Table 36. Distribution of Years of Athletic Club Experience prior

to Current Managerial Position

Years Experience Mini
Percent

Super TotalMaxi

0 4 61.4 54.7 55.9 57.2

5 9 22.9 22.1 18.6 21.2

10 14 13.3 12.6 18.6 14.7

13 19 1.2 5.3 5.8 4.2

20 24 1.2 3.2 1.1 1.9

25 2.1 .7

Total 100.0 100.0 100.0 100.0


