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HIGH-CONTEXT AND LOW-CONTEXT CULTURES:
VALUE SYSTEM VARIATION FOR AMERICAN AND JAPANESE

UNIVERSITY STUDENTS AND THEIR RESULTANT COMMUNICATION PATTERNS

CHAPTER I: INTRODUCTION

In this chapter, the reasons why communication is important

between the two cultures of the United States and Japan will be dis-

cussed. The purposes and goals of the study, limitations of the study,

rationale summary, definition of terms and hypotheses will be stated.

1. Justification of the Study

It is generally believed that the Twentieth Century is a century

of communication. Looking at the development of telecommunication and

transportation all over the world, the world seems to be getting

smaller and smaller. For example, the number of visitors to the United

States in 1982 was 37 times that of thirty years ago (Statistical

Yearbook, 1985). Given this situation, the likelihood of meeting

people from different countries is increasing. In this contemporary

world, therefore, intercultural communication takes on increasing

importance.

During the past few decades, many interchanges and significant

interactions have developed between the United States and Japan in the
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area of culture, art, politics, business, economics, trade, education,

technology and other areas (E.O. Reischauer, 1978). It is obvious each

country plays an important role with the other. For example, in eco-

nomics, each is the other's biggest trading partner. In terms of Japa-

nese exports in 1981, the United States is by far the biggest customer,

consuming 24 per cent of all Japanese goods. Japan imports 17.3 per

cent of all American exports (The World Almanac, 1983). Politically,

under the provision of Security Treaty, many official exchanges have

taken place. In the field of arts and education, Japan's interest in

the United States is apparent. English as a second language is re-

quired for six years in junior and senior high school. American

English (not British English) is used in the language textbooks.

Reischauer examplifies the significance of mastering English:

The Japanese government in its Foreign Office and other mini-
stries has sufficient officers with adequate foreign language
skills to conduct Japan's official business with the outside
world in a satisfactory manner. The Japanese business com-
munity has developed adequate language skills to conduct its
huge internationl economic activities. (1978, p. 380)

The Japanese people have incorporated American ways of living in

such things as homes, food and clothing (Reischauer, 1978). The number

of travelers to the United States has been steadily increasing. Ac-

cording to the Ministry of Justice, Japanese visited the United States

more than they visited other foreign nations ; and among the foreign

visitors to Japan, American people numbered the highest in 1980 (The

Ministry of Justice, Japan, 1982).

Many scholars agree on the significance of the relationtionship

between these two nations (Reischauer, 1978: Mitarai, 1981: Kunihiro,
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1978: and Ozaki, 1980). Shoji Mitarai (1981, p. 5) explained these

interests to be:

1) maintenance of peace and prosperity in Asia and the world;
2) the preservation of a political ideal which will allow
independent nation states, no matter how competitive, to live
in a free and peaceful world order; and 3) the promotion of
free trade on a global basis.

Reischauer sees this relationship as even more significant in the

future:

The relationship Japan has already developed with the United
States and to a lesser extent with the other Western indus-
trialized nations is the first example in world history of
broad and deep cooperation on the basis of equality across
the major cultural and racial lines that divide the world.
This relationship is far from perfect or complete, but it is
the beginning of a type of relationship that some day must
embrace all the peoples of the world. (1978, p. 425)

Given this situation, increased communication is inevitable between

individuals of these two nations. Analysis of the national character

or culture and comparisons of the two nations have been carried out

(Van Zandt, 1972; Bennett, 1966; Reischauer, 1978; and Ozaki, 1980).

The two nations have very similar cultures in many aspects. For

example, both have a high standard of living indicated by high Gross

National Product. Both have high literacy rates, and have developed

technology and science (Newspaper Enterprise Association, 1984). On

the other hand, it is equally apparent that some significant differ-

ences exist between Japanese social life and American social inter-

action (Reischauer, 1978; McKnight, 1966; and Mitarai, 1981).

If the differences between the two nations are accurately re-

ported, it is quite probable that people from these two cultures will

experience difficulties in communicating with each other (Sawaki, 1974;
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and Kunihiro, 1973). Elements in the process of communication such as

language, customs and ways of perceiving may all differ (Sitaram,

1979). Kunihiro wrote:

The volume of personal exchange between Japan and the United
States has been large, in all fields and on every level. . .

Such busy coming and going has created the illusion [of
effective communication] . . . Why, in spite of all the many
changes, has there been so much "discommunication"? (1980,
p. 96) [discommunication refers to miscommunication.]

Sawaki, former Ambassador to the United States, also refers to the

"communication gap" between Japanese and Americans (Sawaki, 1974).

Thus, the significance of the relationship between Japan and the

United States has been recognized, and the necessity of effective

communication in the future is noted by authorities (Kunihiro, 1978;

Sawaki, 1974; and Reischauer, 1978).

Now it is clear that a close relationship between the United

States and Japan will promote the necessity of effective communication.

However, authorities introduce the difficulty of different cultures as

"barriers of understanding." B. Wedge explains "barriers to under-

standing" this way:

To understand new information and concepts, an individual
normally needs to relate them to something in their own past
experience. Within a given society, where only a few con-
ceptual modes exist, this is often a fairly simple ration.
But in communicating between societies, it becomes a complex
equation that we are only beginning to solve. (1968, p. 246)

Miller and Steinberg (1975, p. 7) argue:

When people communicate, they make predictions about the
effects, or outcomes, of their communication behaviors; then,
they choose among various communicative strategies on the
basis of how the person receiving the message will respond.

Berger and Calabrese (1975) explain that the primary concern anytime
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people meet someone is uncertainty reduction, or increasing their

ability to predict one's own behavior and that of the other person.

Thus, if one is communicating with a stranger from another culture,

it is often difficult to predict the different ways that other person

will behave. Miller and Sunnafrank (1982) elaborate further:

Knowledge about another person's culture--its language,
dominant values, beliefs, and prevailing ideology--often
permits predictions of the person's probable responses to
certain messages. (p. 226)

By knowing the cultural values of a stranger when one communicates with

that person, one can increase one's ability to predict a stranger's

behavior. Gudykunst and Kim (1984, p. 52) write, "Values tell us the

ends people strive for in their lives."

2. Statement of Goals and Purposes

This investigation focused on the validity of the concepts of

high-context and low-context as a meaningful and powerful construct

for examining cultural differences.

Hall (1976) draws a distinction between cultures characterized by

high-context messages and those characterized by low-context messages:

A high-context communication or message is one in which most
of the information is either in the physical context or inter-
nalized in the person, while very little is in the coded,
explicity, transmitted part of the messages. A low-context
communication is just the opposite; i.e., the mass of the
message is vested in the explicit code. (p. 91)

He explains that the culture of the United States is relatively low-

context, while Japanese is representative of high-context culture.



Summary Rational

The purpose of this study was to test Hall's theoretical con-

structs of high-context and low-context cultures. Specifically, Hall's

concept of high-context culture as being one in which most of the

information is either in the physical context or internalized in the

person, with little encoded in the explicit content of messages. Low-

context means the essential message is explicit within the content of

/0'4the code (language). Then it follows that high-context cultures should

reflect greater group orientation than low-context cultures; the im-

plicit norms and values of the group will dominate. Whereas, in low- '

context cultures the norms and rules value explicitness; the individual et,*
_ ..

is expected to articulate all of the meaningful content of a message.

In brief, the value of the individual--her or his perspectives, per-

ception and values--dominate. Therefore, members of high-context and

low-context cultures ought to differ on values assessment which reflect

differences in group vs. individual orientation.

Hypotheses

The two hypotheses tested in this exploratory study follow:

H-I: Japanese university students will score higher on group
orientation values than will American university students.

H-II: American university students will score higher on individual
orientation values than will Japanese university students.

Null Hypothesis: There will be no differences between American and
Japanese students on group and individual orientation,values.



3. Limitations of the Study

7

1. The sample population was limited to particular American and

Japanese college students. Conclusions were drawn about American and

Japanese students rather than the whole cultures. The data were

limited by the samples which were not necessarily representative of

each culture. However, this sample did provide evidence to support

the high context and lowcontext cultures as meaningful and powerful

theoretical constructs, and there is some evidence for generaliza

bility of the American Student group data.

2. Judging from the construction and the standardization of

Rokeach's Value Survey, a potential limitation is that the instrument

may not be as applicable to the Japanese students as it is to the

American students. The instrument's reliability, validity and limit

ations for cross cultural research were discussed in detail in the

methodology section.

3. It is difficult to know that selection of the materials on

these two cultures was adequate, representative and comprehensive.

The scope of the material available is very broad.

4. There are further limitations discussed in the process of

reporting the research which are discussed in Chapter V.

4. Definition of Terms

There are several terms which are used repeatedly in this study.

They are defined as follows:
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Cultures: a unified set of shared symbolic ideas associated with
societal patterns (Gudykunst, 1984).

Communication
Patterns: the way people behave regularly in communicating with

others (Shaw, 1984).

Values: conceptions of what is desirable, which influences the
selection from available modes, means, ends of action
(Kluckhohn, 1951).

High-context
Communication: most of the information is either in the physical

context or internalized in the person (Hall, 1976).

Low-context
Communication: the mass of the information is vested in the

explicit code,(Hall, 1976).
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CHAPTER II: LITERATURE REVIEW

In this chapter, literature in several areas will be reviewed:

the general area of communication and culture; value and communi-

cation; literature relating to two areas of high-context and low-

context cultures; values in high-context and low-context cultures;

and interpersonal relationship in high-context and low-context

cultures.

1. Culture and Communication

Hall (1959, p. 202) writes, "Culture is a learned and shared

behavior." A child learns to communicate by modeling his or her

elders. That child learns behavior that conveys meaning in the

culture because those meanings are shared.

According to Olsen (1978, p. 166), there are three components of

cultures: postulates, ends and means. Postulates consist of cultural

ideas accepted as "the way things are." Cultural ends refer to the

desired objectives sought by the people of the culture. The means to

reach cultural goals involve "shared agreements about how people are

expected to behave." People learn these three components of culture

as they grow into adulthood.

Gundykunst and Kim (1984) explain that there are four major

influences (cultural, sociological, psychocultural, and environmental)

which produce differences in communication patterns across cultures.
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These four elements are innerconnected and influence communication

patterns. One's culture influences the way one sees the world. Socio-

logical influences include one's understanding of role relationships

and expectations of behaviors in a culture. Psychocultural influences

consist of one's cognitive processes, attitudes, personality and per-

ceptions. Environmental influences are those of one's physical space

and perceptions of it. Each of these areas of influence differs in

each culture, and collectively they effect one's way of interpreting

a situation.

Many anthroplogists and social scientists such as Smith (1966),

Hall (1959) and Gudykunst (1983) agree on the strop between

culture and communication. Smith (1966, p. 1) explains it this way:

Culture is a code we learn and share, and learning and
sharing require communication. And communication requires
roding and symbols, which must be learned and shared.
qommunication and culture are inseparable.

Hall, one of the leading intercultural theorists, equates culture

and communication, stating, "Culture is communication and communication

is culture" (1959, p. 217). In other words, people communicate the way_
they do because they are raised in a particular culture and learn its

language, rules, and norms (Gudykunst and Kim, 1984).

Among social scientists, Hall and Whyte's 1960 study shows that

communication patterns differ from culture to culture.

The communication pattern of a given society is part of its
total culture pattern and can only be understood in that con-
text. (p. 11)

Bennett and McKnight (1958) note that in any society there exists

understanding about the appropriate kinds or patterns of interaction,
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and they are different in every culture. Samovar (1981, p. 36) explains

that as cultures differ from one another, the communication practices

and behaviors of the individuals reared in those cultures also will

vary.

It is apparent that there exist different communication patterns

in different cultures. Patterned communication differences which are

systematic over time may be called national characteristics. S. Ozaki,

author of "The Japanese and the Americans" (1980, p. 2), defines the two

nationalities as follows:

The American loves individual freedom and prefers confron-
tation to get things straight. The Japanese makes much of
group harmony and prefers compromise to get everything done.

E. O. Reischauer, professor at Harvard, describes the Japanese as a

group-oriented people while Americans are a self-reliant people (1978).

A recent study by Gudykunst and Kim (1984) substantiate Reichauer's

analysis:

People of the United States see themselves as individuals
first and members of groups second, while people in high-.
context cultures like Japan see themselves as members of
groups first and foremost. (p. 46)

2. Values and Communication

Underneath the observable differences in culture and communica-

tion patterns cited above, there are differences in values (Rokeach,

1973; and Feather, 1975).

The importance of values have been recognized world-wide for

centuries. For example, the Greek philosopher, Aristotle, said that

the highest happiness is an activity in conformity with the highest
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value (Winn and Maurice, 1967). In the East, the Chinese philosopher

Confucius taught that respecting one's master and parents makes one's

life valuable. According to Sitaram (1979), Kluckhohn's (1951, p. 395)

definition of values has consistently been used with subsequent work.

A conception, explicit or implicit, distinctive of an indi-
vidual or characteristic of a group, of the desirable ends
which influences the selection from available modes, means,
and ends of action.

Many social scientists agree on the link between values and communica-

tion patterns in a culture. Samovar (1981) states that values are

learned and they are not universal. Once a person is born into a

human society, that person becomes a part of that society.

Each culture has acceptable ways to do things, "shared agreement

about how people are expected to behave" (Sitaram 1979, p. 155).

Social values establish cultural norms and rules which influence

people's behavior to a large extent (Rokeach, 1973). Gudykunst and

Kim (1984, p. 49) write, "Values are the desired objectives or ends

of social life."

Therefore, values are an important influence on behavior, and

specifically, values effect one's way of communicating (Sitaram, 1976;

Rokeach, 1973; and Feather, 1975). Gudykunst and Kim (1984, p. 52)

explain the relationship between the value system and communication

patterns:

Values tell us the ends people strive for in their lives.
Interpersonal expectations are shaped substantially by cul-
tural rules, norms and values.

Sitaram and Haapanen (1979) introduce the following general

proposition about the relationship between values and communication:
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Proposition 1) Values are communicated both explicitly and
implicitly, through symbolic behavior. Man uses social cus-
toms and rituals not only to communicate his values to others,
but also to behave in the manner in which his values tell him
he ought to behave.

Proposition 2) The way in which people communicate is influ-
enced by the values they hold. People's values will determine
which ways of communicating are deemed more desirable than
others. (pp. 153-154)

Rokeach (1968, p. 161) explains values represent a learned or-

ganization of rules for making choices and for resolving conflicts.

Since the way in which people communicate is influenced by the values

they hold, it seems that understanding a cultural value system would

help in understanding communication patterns. Gudykunst and Kim (1984,

p. 52) support this view, writing:

By knowing the values of strangers when we communicate with
them, we can increase our ability to predict their behavior.

3. Values in High-Context Culture and Low-Context Culture

There are several studies that focus on the link between cultural

differences and differences in values. A cross-cultural study on

values in four different nations by Rokeach (1973) shows that the value

systems of culture differ. In this research cross-cultural comparisons

are presented for American, Canadian, Australian and Israeli college

men. The findings show that values differentiate significantly among

cultural variables. According to J. Ruesch (1951), the experience of

contact with different cultures makes one aware of the fact that values

differ from group to group. Eckhart and White (1967) formulated a

"mirror-image" hypothesis which states that opposing nations will see
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themselves and their opponents as representing exactly the opposite

values.

Triandis (1972, p.188) compares value systems in the United States

and Japan in this way:

American: Individual progress, self-confidence, status,
good adjustment, satisfaction.

Japanese: Aesthetic satisfaction, societal well-being,
glory, responsibility, peace, good adjustment.

There are several studies on values in Japanese society (Wilson

and Iwawaki, 1980; Varrian, 1966; Reischauer, 1978; and Mitarai,

1981). Reischauer, contrasting Japanese with Americans, wrote:

Cooperativeness, reasonableness, and understanding of others
are the virtues most admired, not personal drive, forcefull-
ness and individual self-assertion. (p. 135)

/The key Japanese value is harmony, which is sought by a subtle process

of mutual understanding (Ozaki, 1980). By contrast, Vander Zanden

(1956) argues that there are seven principal values operating in the

\culture of the United States. He lists: materialism, success, work

\and activity, progress, rationality, democracy and humanitarianism.

Gudykunst and Kim (1984) explain these differences in values by

the concept of "relational orientations." There are three potential

ways in which humans can define their relationship to other humans:

individualism, lineality, and collaterality.

;Individualism is the predominant orientation in the United
'States. In this orientation individual goals and objectives
'take priority over group goals and objectives. . . Collater-
ality focuses on the laterally extended group. . . The crucial
issue in the lineality orientation is the continuity of their
group through time. (p. 45)

In all societies people belong to significant groups, such as the
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family, the school class and civic or social clubs. These groups give

support and security. At the same time, people have a "tendency to

behave with established norms and a desire to cooperate to achieve

group goals" (Gudykunst and Kim, 1984, p. 125). It has also been ob-

served by Segall (1977, p. 140) that "some degree of tension between

the competing values of conformity and autonomy must therefore exist

in every society." Okabe explains (1983, pp. 25-26):

The value of independence is predominant in the horizonatal,
doing culture of the United States [low-context culture].
The independent "I" and "You" clash in argument and try to
persuade each other. . . In contrast, it is the value assump-
tion of interdependence that dominates the stratified, ver-
tical, and being culture of Japan [high-context culture].
Here pronouns such as "I" and "You are truly "relative" in
that their correct forms can only be determined in relation
of the others in the interaction. What the other thinks and
says is of greater importance than what the individual does.

Although most, if not all, individuals belong to groups, the

extent to which an individual is dependent on the group, and the

balance between dependency and autonomy of individual members, varies

considerably across cultures. The culture of the United States is

represented by the attitude that the individual is more important than

the group, which exemplifies a characteristic of low-context culture.

Hsu (1981) writes that individualism is a master key to the North

American character and the rest of the Western world and distinguishes

the Western world from the non-Western.

4. Interpersonal Relationship In High-Context Culture and Low-
Context Culture

All societies have rules about how the members should conduct
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themselves in various relationships. The normal or acceptable be-

haviors for interpersonal relationships have their base in the values

of the culture. Thus, we should expect cultures with different value

systems to approach interpersonal relationships differently. If high-

context and low-context cultures have different value systems, we

should see these differences manifested in different interpersonal re-

lationships.

Hall (1976) explains the contrasting approaches to interpersonal

relationships as characteristics of high-context and low-context cul-

tutes:
1

The emotionally based, person-oriented approach is viewed as
characteristic of high-context cultures, while the function-

) ally based, specialized approach is seen as characteristic of
l
1 low-context cultures. (p. 144)

Hall sees interpersonal bonds in a low-context culture as fragile and

notes that people in such a culture move away from or withdraw with

relative ease if a relationship is not developing satisfactorily. On

the other hand, according to Hall, the bonds between people in high

context culture are stronger, and thus, there is a tendency to allow

for considerable "bending" of individual interests for the sake of the

relationship (Gudykunst and Kim, 1984). Thus, it is apparent that

Americans and Japanese have a number of differences in communication

patterns.

Condon extended these differences in social relationships by

contrasting "symmetrical" and "complementary" relationships (1977):

As a culture, Americans place great value on symmetrical re-
lationships, minimizing differences that might suggest in-
equality. Americans tend not to like titles or honori-
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fics that suggest some superior/subordinate relationship
. . . Symmetrical relationships maximize similarities of
age, sex, role, or status and serve to encourage the ap-
parent differences of each individual as individual. . .

Complementary relationships [in a culture like that of
Japan] maximize differences in age, sex, role status and
serve to encourage the mutuality of the relationship, the
interdependence. (pp. 53-54)

The United States as a low-context culture has a pattern of symmet-

rical relationships; Japan, as a high-context culture, values com-

plementary relationships which depend on hierarchical relationships.

Condon (1984, p. 79) writes "In the ups and downs of Japanese

life, ranking precedes rating." The vertical is the first dimension

of the social structure, the dominant line of the kimono and of much

architecture, the order of stroke in writing characters, and the most

controlling factors in human relationship. Condon explains the back-

ground of rank and status, and its importance in Japan (p. 79):

In the old social order of the Edo era, rank order was
fixed. Everybody knew his place on the social ladder
and that determined where one lived, what one wore, and
how one spoke to others. The old social ladder has given
way to the escalator, but the vertical life design has not
changed much. The business man joins the company with his
"class" at the first step and moved upward with his group;
the old retire at the top, the younger rise slowly but even-
tually. Lifetime employment, no getting off that escalator.
Within a school, often a complex [sic] that rises from kin-
dergarten and terminates with university graduation, the
vertical order and its conveyance are not so different.

In Japan, to know one's place in relation to others is to be secure.

And moreover, knowing one's place is to be polite.

Gudykunst and Kim (1984, p. 69) discuss four dimensions of role

relationships: 1) the degree of personalness; 2) the degree of for-

mality expected in the participants' behavior; 3) the degree of hier-

archy presented in the relationship; and 4) the degree of deviation
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allowed from the "ideal" role enactment.

De Vos (1978) explains the differences in the degree of personal-

ness in role relationships this way:

Americans consider that the ideal personal relationship
to include considerable capacity for individuals to relate
directly to one another in intimate non-hierarchical contact.
This contact is defined as occuring between "selves" rather
than individuals playing roles defined by status considerations.
The Japanese tradition, in contrast, subordinates concern with
the self to role expectations. To illustrate, the traditional
Japanese concept of "sincerity" sees the sincere individual
acting in accordance with his role expectations, not in accor-
dance with his own personal subjective feelings. (p. 70)

This impersonal orientation of Japanese people places value on role

relationships rather than individual relationships.

Formality and impersonal relations are corollary characteristics

seen in Japanese culture. This can be seen in teacher-student rela-

tionships. Students respect teachers, and distance always seems to

exist between teachers and students. ,A student approaches a teacher

with formal language and behavior to maintain the role relationship.

In contrast, in the United States, students and teachers often greet

each other by first names and talk very casually.

Okabe (1983) explains the difference between American and Japanese

cultures found in the diametrical values of informality and formality:

Americans tend to treat other people with informality and
directness. They shun the use of formal codes of conduct,
titles, honorifics, and ritualistic manners in their inter-
action with others. They instead prefer a first-name basis
and direct address. They also strive to equalize the lan-
guage style between the sexes. In sharp contrast, the
Japanese are likely to assume that formality is essential
in their human relations. They are apt to feel uncomfortable
in some informal situations. (p. 27)
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Many Asian cultures have hierarchical role relationships. Liem

(1980, p. 15) explains that Confucianism is a doctrine of social hier-

archies that "defines, by rigid rules, the attitude which each member

of the society should have. This hierarchical nature of social rela-

tions often is reflected in the language of the culture. In Japanese,

different verbs or verb endings are used depending upon the status and

age of the person to whom one is talking. Thus, anytime people speak

in Japan, they are placing themselves in the social hierarchy.

Mosel (1973) suggests that those cultures which allow a great

deal of deviation from the ideal role can be considered as having

"loose" social structures. On the other hand, cultures that do not

allow much deviance can be considered to have "tight" social struc-

tures. Mosel, says that one can look at cultures on a continuum from

loose to tight social structure. While the social structure of the

United States is loose, Japan's is tight. The concept of tight versus

loose social structure is related closely to Hall's notion of high-

context and low-context cultures. High-context cultures require more

conformity in behavior and, therefore, allow less deviation in role

performance.

A good example of strong emphasis on role relationships is the

7--,
/bow as a Japanese greeting. Kurata and Condon (1974) explain some

tacit rules of bowing:

1) Older is superior to younger [so younger bow to older]
2) Father is superior to mother [so mother sees him off

with bow];
3) The teacher is superior [so students bow to teachers];
4) Guest is superior to host [so host welcomes guest with

bow];
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5) The seller bows low to buyer, merchant to customer, the
borrower to the lender; and

(6) When school, club, or organization ranks are fixed, as
school grades, the lower ranked bows lower to his
superior. (p. 80)

Considering the four dimensions of role relationships, high-

context cultures such as Japan have more rigid expectations for role

relationships than low-context cultures such as the United States.

Barnlund (1975, p. 327) explains communication patterns of Ameri-

cans and Japanese in terms of "public and private self":

. . . Japanese prefers an interpersonal style in which
aspects of the self are made accessible to others, the
"public self," is relatively small, while the proportion
that is not revealed, the "private self," is relatively
large. (Figure I)

These aspects are characteristic of high-context culture. Based on

this model of public and private self in Japan, Barnlund made the

following predictions for interpersonal encounters among Japanese.

They should:

1) Interact more selectively and with fewer persons; 2)
prefer regulated to spontaneous forms of communication;
3) communicate less of themselves verbally and prefer a
lower degree of personal involvement; 4) tend to limit
physical as well as verbal expressiveness; 5) prefer to
cope with threatening interpersonal situations by adopt-
ing predominantly passive rather than active forms of
defense; 6) be less well known to themselves, since they
expose and explore inner reactions less often and less
thoroughly. (pp. 34-35)

On the other hand, he describes the American "public self" as larger

and "private self" as smaller (Figure II). Barnlund explains the

following predictions in characterizing interpersonal encounters among

Americans. They should:

1) communicate with a larger number of persons and less
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selectively; 2) prefer more spontaneous forms of communi
cation to more ritualized ones; 3) communicate their views
more fully and on a more personal level across a variety
of topics; 4) tend to cultivate physical as well as verbal
intimacy; 5) prefer to cope with threatening interpersonal
encounters by adopting predominantly active forms of defense;
6) be better known to themselves since they expose their inner
reactions more frequently and fully. (pp. 36-38)

This different attitude towards interpersonal relationships can

lead to misunderstanding between Japanese and Americans when they

encounter each other. Japanese people may see Americans as selfish,

aggressive, informal, rude and inconsiderate. On the other hand,

American people look at Japanese as insecure, dependent, unfriendly,

close-minded and hard to get to know (Figure III). One of the Amer-

ican students at Oregon State University said:

Why do Japanese students always walk together, sit in a class
together, and eat together? Are they scared of being alone?
It seems like they are establishing a wall between them and I
feel like I can't even go talk to them. (L. Garrett, personal
communication, May 10, 1984)

Barnlund (1975, p. 41) writes:

The Japanese may be frustrated in his contacts with Americans
by their "flippant" attitude toward formalities, their "insen-
sitivity" to differences in status, their "embarrassing"
critical remarks, their "prying" questions. . . [On the other
hand] The American talking to a Japanese associate is simi-
larly baffled by rituals that seem "endless," conversations
that seem "pointless," by long silences that "waste time," by
humor that seems "childish," by delays that are "inexcusable,"
by "evasive" statements.

A Japanese student studying in this country described American

interpersonal relationships as follows:

I have a lot of so called "Hi, how are you doing?" American
friends. American students are very friendly and they wel-
come me to join them. But it seems that friendship with them
is still at the superficial level and I feel like they look
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at friends as social tools (A. Shimada, personal communi-
cation, March 14, 1986).

A "person-oriented" approach is viewed as characteristic of high-

context cultures which leads to more generalized acceptance of the

whole person (Hall, 1976). Thus, high-context people prefer having

fewer friends to having a large number of friends; the private self

takes a larger part in interpersonal relationships rather than the

public self. On the other hand, the functionally-based, specialized

approach is seen as characteristic of low-context cultures (Hall,

1976). Due to an activity orientation and social mobility, inter-

personal relationships tend to be relatively unstable and impermanent

in nature (Gudykunst and Kim, 1984). Thus, by necessity the American

communication style means a larger public self.

5. Summary

In this chapter, literature in several areas was reviewed:

communication and culture; value and communication; values in high-

context and low-context cultures; and interpersonal relationships in

high-context and low-context cultures. Of particular relevance for

this study were high-context and low-context cultures as they relate

to group vs. individual orientation.
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CHAPTER III: METHODOLOGY

This methodology section is divided in five major parts: 1)

instrument selection, including language barriers to equivalency of

meaning, a description of Rokeach's Value Survey used, and establishing

Japanese language equivalents for the survey items; 2) group vs. indi-

vidual value items, including the rationale for group orientation items

and individual orientation items; 3) subjects, including institutions

and subject selection; 4) data collection procedures; and 5) data

analysis, explaining statistical procedures.

1. Instrument Selection

Several well known and widely used instruments have been developed

to provide a means of measuring the relative importance of values and

value orientations (Allport, Vernon, and Lindzey, 1951; Morris, 1956;

Kluckhohn and Strodtbeck, 1960; Rokeach, 1973; and Osgood, 1953, 1964).

Rokeach refers to two kinds of values. One is instrumental values

representing "desired modes of conduct" and the other is terminal

values which are "desired end-state of existence." (1973, p. 7) Based

on the definition, he provides a rank-ordering method for measuring the

relative importance of 18 instrumental values and 18 terminal values.

Eighteen terminal values were selected from several hundred by elimina-

ting those values judged to be more or less synonymous with one ano-

ther. Eighteen instrumental values were selected from a list of 100
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according to several criterion: for example, "by retaining those

judged to represent the most important values in American society: by

retaining those judged to be meaningful values in all cultures" (pp.

29-30). Feather supports these selections, writing: "The value domain

involved in the Value Survey appears to involve a fairly wide and het-

erogeneous sample of values, not readily reducible to small sets"

p. 47).

Rokeach, Feather and Rim (1973) provided cross-cultural compari-

sons of values among the United States, Canada, Australia and Israel.

This study concludes (p. 93):

The findings show that different numbers and combinations
of the 36 terminal and instrumental values differentiates
significantly among groups varying in cultural variables.
All the findings considered together suggest that the Value
Survey is sensitive to differences between cultural groups.

2. The Language Barrier

Several discussions of difficulties in cross-cultural investiga-

tions (Armer and Grimshow, 1973; Cole and Scribner, 1974; and Frey,

1970) have raised questions about "Appropriateness" and "equivalence"

(Feather, 1975). Armer and Grimshow describe these two terms as fol-

lows (1973, pp. 50-51):

Appropriateness required feasibility, significance and acceptab-
ility in each foreign culture as a necessary condition for in-
suring validity and successful completion of comparative studies.
. . . Comparativists must inquire whether there is sufficient
equivalence in the research concepts and methods to permit mean-
ingful comparisons across societies. Even if the concepts and
methods in different societies are outwardly identical, the
meanings or implications may not be.
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On the question of appropriateness, Feather (1975, p. 198) sup-

ports Rokeach's Value Survey as selected lists of values that were

reasonably comprehensive and universally applicable. For the question

of equivalency, however, there are some reservations. A value may be

expressed in equivalent linguistic terms by persons in two different

cultures and may have different meanings for each (Sitaram and

Haapanen, 1979). Feather points out (1975, p. 16):

One can conceive of a value as an abstract structure in-
volving as associative network which may take different
forms for different individuals.

It can therefore be misleading to compare the relative importance

placed on an individual's value statement. If the individuals are

members of different cultures, the degree of difference is likely to be

even greater (Sitaram and Haapanen, 1979).

Several approaches are possible in solving the problem of value

equivalency between cultures. Triandis (1972) also looked at value

difference in four cultures including Japanese by asking subjects to

respond to a list of words. He examined antecedent words and conse-

quent words supplied by the subjects. The antecedent-consequent tool

distinguished between values in different cultures.

Osgood introduced the "semantic differential" which is widely used

in cross-cultural comparisons (Osgood, 1964; and Sitaram and Haapanen,

1979). In the typical semantic differentiation task, a subject judges

a series of concepts against a series of bipolar terms, with seven

response positions between the terms. The concept is given at the top

of each sheet, and the subject judges it against each successive scale

by putting a checkmark in the appropriate position. Osgood explains
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that there are at least three independent factors: 1) an Evaluative

Factor (represented by scales such as good-bad, pleasant-unpleasant) 2)

a Potency Factor (represented by scales such as fast-slow, strong-weak)

and 3) an Activity Factor (such as active-passive, excitable-calm).

Using this method, careful data collection and analyses were done among

16 nations. This first part of their reasearch was to construct multi-

lingual semantic differentials with which one could measure cultural

meanings of various concepts. Tanaka (1972, p. 62) reports:

The factors obtained from different language/culture com-
munities were found to be truly pan-cultural in the direct,
mathematical sense that the scales from these different com-
munities were found to be highly correlated when used in
rating the standard 100 substantive concepts.

Osgood (1963, P. 185) explains cross-linguistic and cross-cultural

generality this way:

The major hypothesis of this research - that human beings
share a common framework for differentiating the affective
meanings of signs is clearly borne out in the data.

It appears reasonable to conclude that semantic differential

scales meet the usual criterion for translation equivalence. However,

it is also reasonable to conclude that the Value Survey by Rokeach

does not solve the problem of equivalence because concepts can change

in language translaton. Feather (1975, p. 203) minimizes the problem by

citing a study of Homant:

If one is concerned with connotative meaning, one can mea-
sure it with Osgood's semantic differential technique using
bipolar adjective scales to rate each value along the dimen-
sions of Evaluation, Potency and Activity.

Homant found that the correlation between the evaluative (good-bad)

dimension of the semantic differential and the value ranking was fairly
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high. Rokeach takes these results as suggesting that the value ranking

may be measuring essentially the same kind of connotative meaning as

that measured by Osgood's Evaluative Factor. Since this Value Survey

was used in cross-cultural comparisons among four nations and showed

significant differences in values, it seems to be useful for the com-

parison between American values and Japanese values.

3. The Rokeach Value Survey

The Rokeach's Value Survey, each value is presented with a brief

definition in parentheses. The instructions to the respondent are to

"arrange them (the value statements) in order of importance to YOU, as

guiding principles in YOUR life." Rokeach writes, "The ranking method

assumes that it is not the absolute presence or absence of a value that

is of interest but their relative ordering" (1968, p. 7). Among the

six different forms of the Rokeach (1969) Value Survey available, Form

D is the most widely used. It presents each value printed on a remov-

able gummed label so that the subject can easily arrange a value hier-

archy (Appendix A).

There are six different forms of the Value Survey (Table I).

Several considerations indicate that Form D of the Value Survey is the

best version developed thus far. First, Form D reliabilities are

consistently higher than those obtained with the other forms. Second,

Form D is intrinsically more interesting than the more traditional

rating methods. Third, studies have obtained a surprisingly high

completion rate with Form D. Since the minimum reliability is +.65,



Table I: Median Test-retest Reliabilities for Various Forms of the Value Survey

Form Description

A 12 value;; without

definitions

B we values with
definitions

12 values with

definitions first
sorted high, middle,
and low thirds; then
ranked within each
third

D 18 values, defining
phrases added,
gummed labels

L 18 values, defining
phrases added,
mimeographed version

Paired 18 values, defining
Comparison phrases added
method

N Sample Time Between rirminal Instrumental

Test-retest Reliablity Reliability

210 College 7 weeks .65 .65

218 College 7 weeks .69 .62

95 College 7 weeks .71 .66

26 7th grade 3 weeks .62 .53

26 9th grade 3 weeks .63 .61

26 11th grade 3 weeks .74 .71

117 College 3 weeks .78 .72

36 College 4.5 weeks .80 .70

100 College 7 weeks .78 .71

216 College 2-4 months .76 .65

204 College 14-16 months .69 .61

189 College 3 weeks .74 .65

32 Lansing Adults 12 weeks .74

77 S. Australis 5 weeks .74 .60

College

30 College 5 weeks .87 .60



32

Form D reliability (for 100 college students, Terminal values form

reliability = .78; Instrumental values form reliability = .71) meets

this demand. Rokeach discusses the reliability of Form D

(1968, p. 33):

Median test-retest reliabilities of terminal values increase
steadily from .62 for seventh graders in the Lansing area to
.78-80 for college students at Michigan State University; for
instrumental values, median test-retest reliabilities in-
crease from .53 for seventh graders to .70-.72 for college
students. The time intervals between test and retest vary
3 to 7 weeks. For longer test-retest time intervals the re-
liabilities for college students are only slightly lower. For
the terminal values the median reliability is .76 after a 2 to
4 month interval and .69 after a 14 to 16 month interval; for
the instrumental values, the comparable median reliabilities
are .65 and .61. The findings obtained with the 14 to 16 month
test-retest interval are especially noteworthy because they
suggest an impressive degree of value system stability among
college students over relatively long periods of time.

The median test-retest reliabilities for various forms of Rokeach's Value

Survey are reported in Table I.

4 Establishing Japanese Language Equivalence

To cope with the issues of appropriateness and equivalency dis-

cussed earlier, the writer conducted a field test with Japanese stu-

dents. The writer translated 18 terminal values and 18 instrumental

values into Japanese. The Japanese translation was given to 20 Japa-

nese students at Oregon State University asking them to translate it

back into English. The result of 20 sets of translations was studied

by the writer and, with the suggestion of Dr. Karen Sandness, an

expert in both Japanese and English linguistics (an Oregon State Uni-

versity American professor of Japanese), the Japanese version of Value

Survey was made. Then, the writer asked 26 students to complete this
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Value Survey to see if there were any problems for the Japanese

subjects.

One notable point is that, in the process of translation from

English back into Japanese, opinion was that some value terms were

difficult to translate. They are salvation, courageous, inner harmony

and mature love. For those terms, several possible translations were

given again and the results were collected. The final version of the

Japanese Value Survey was based upon these data (Appendix B). The

English and Japanese translation forms appear

in Tables II-A and II-B.

5. Group Vs. Individual Value Items

Some of Rokeach's Value Survey items were judged to be group

orientation values, and others were judged to be individual orientation

values. In this section, identification of and the basis for such cat-

egorizations are presented.

Group Orientation

There were two terminal and four instrumental value items judged

to reflect a group orientation. They were family security, and social

recognition (terminal values), and being polite, obedient, forgiving

and clean (instrumental values).

Family Security

In Japan, before World War II the term "family" meant the extended
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Table II-A: Terminal Values: English and Japanese

A COMFORTABLE LIFE
(a prosperous life)

AN EXCITING LIFE
(a stimulating, octiv life)

A SENSE OF ACCOMPLISHMENT
(lasting contribution)

A WORLD AT PEACE
(free of war and conflict)

A WORLD OF BEAUTY
(beauty of nature and the arts)

EQUALITY (brotherhood,
equal opportunity for all)

FAMILY SECURITY
(taking CO of loved ones)

FREEDOM
(independence, free choice)

HEALTH
(physical and mental well-being)

INNER HARMONY
(freedom from inner conflict)

MATURE LOVE
(sexual and spiritual intimacy)

NATIONAL SECURITY
(protection from attack)

PLEASURE
(an enfoyable, leisurely Ufa)

SALVATION
(saved. eternal Ufa)

SELF-RESPECT
(self - esteem)

SOCIAL RECOGNITION
(respect, admiration)

TRUE FRIENDSHIP
(dose companionship)

WISDOM
(a mature understanding of life)

34
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Table III-B: Instrumental Values: English and Japanese

AMBITIOUS
(hard-working, aspiring)

BROADMINDED
(open-minded)

CAPABLE
(competent, effective)

CLEAN
(neat, tidy)

COURAGEOUS
(standing up for your beliefs)

FORGIVING
(willing to pardon others)

HELPFUL (working
for the welfare of others)

HONEST
(sincere, truthful)

IMAGINATIVE
(daring, creative)

INDEPENDENT
(self-reliant, self-sufficient)

INTELLECTUAL
(intelligent, reflective)

LOGICAL
(consistent, rational)

LOVING
(affectionate, tender)

LOYAL

(faithful to one's friends, group)

OBEDIENT
(dutiful, respectful)

POLITE

(courteous, well-mannered)

RESPONSIBLE

(dependable, reliable)

SELF-CONTROLLED
(restrained, self-disciplined)
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family in which more than three generations often lived together (some-

times including distant relatives). After World War II, changes in the

concept of family gave impetus toward smaller families. Now, an in-

creasing number of households consist only of parents and their chil-

dren (the nuclear family). As a result, the number of people per

households now averages 3.3 persons (Aoto, 1980). Recently this situa-

tion has been discussed as a problem in Japanese society, which indi-

cates that family is still regarded as a very important issue. More-

over, in this changing situation, many Japanese think that it would be

ideal (housing conditions permitting) if the older and younger genera-

tions could live "close enough to bring over some soup before it

cools."

In contrast, it is natural for young Americans to leave parents

and the homes where they grew up, especially after marriage. American

parents also think it is natural, and are often happy to send them off

to be independent. Steward (1972, p. 70) writes of American family

expectations that each child needs to learn to be independent and to

"learn to view and deal with the world from the point of view of the

self."

Social Recognition

The importance of social recognition or being admired and re-

spected by others is well embedded in Japanese tradition. The concept

of respect is an essential dimension of interpersonal relationships in

Japanese society. This idea is shown by the concept of "senpai-kohai."

According to Gudykunst and Kim (1984), "Although the direct translation

of this relationship is senior-junior (or boss-subordinate) it really
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corresponds to a mentor-protege" (p. 70). Usually members of a group

can be categorized as senpai (older) and kohai (younger). Senpai is

supposed to be not only older but also more experienced, understanding,

or in other words, a respectable person. This relationship can be

found from grade school to other institutions in Japanese society.

Being Polite, Obedient and Forgiving

In a vertical society like Japan there is an emphasis upon obliga-

tion to others, orderliness and respect for authority (Feather, 1972).

According to Nakane (1974), when Japanese people gather together in any

numbers, their behavior is influenced by an awareness of the order and

rank of each person within the group according to age, social status and

other such considerations. This, and the fact that the honorific forms

of speech in the Japanese language have reached an advanced level of

sophistication, exists because of the emphasis the Japanese place on

vertical relationships. Politeness and obedience foster harmony in a

highly structured social organization.

Another factor probably has to do with space; the concentration

of people in relatively small physical areas, from the size of the

Japanese islands themselves to the size of living quarters.

Finally, as developed in a previous section, high-context, rule-

bound culture promotes obedience, cordialness and courtesy in all

relationships.

It follows that in a society which values deeply collective organ-

ization, interpersonal and group harmony is a highly valued condition.

Should a person make a mistake, create a disturbance or offend others,
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politeness when dealing with the problem is the best method for main-

taining the group rather than criticizing or drawing attention to the

problem. The total group unity is critical, so acts which separate or

divide people are avoided. Criticism would be implicit; understood.

And it follows that forgiveness is an inherent part of this harmonious,

placid, mutually-caring ethic.

Being Clean

There are several justifications for valuing cleanliness in the

Japanese culture which the casual observer would note. There are

smaller spaces in homes, schools and offices compared to the United

States, so there is simply less space for clutter. The typical Japa-

nese room serves several functions, including eating and sleeping, so

shoes are removed before entering that space.

The connection between being clean and the group orientation of

the Japanese culture was made by Dr. Lloyd Crisp, an Oregon State

University faculty member who spent over two years in Japan (personal

correspondence, April, 1986):

Public crowding alone is ample justification for collective
cleanliness in Japan, both of the physical spaces and of the
persons who occupy those spaces together. Masks over people's
faces in public when they have a cold is direct evidence of
the concern about the health of others. The connection be-
tween the group-centeredness of the culture and cleanliness
is probably not immediately apparent, but in fact all of the
readily observable evidence which supports the connection be-
tween the Japanese culture and the value of cleanliness is
also a connection between that culture and group orientation.
It is an integral part of the web of tacit social values which
together manifest the group orientation of the culture. And
it is perhaps best revealed in contrast with a culture such as
ours which values rugged individualism--and at least the ves-
tige forms of a frontier ethic.
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Individual Orientation

Four terminal value and three instrumental value items were judged

to be individual orientation values. They were self-respect; freedom;

an exciting life; being independent; courageous; and ambitious.

Self-respect. Freedom. Being Independent and Courageous

The United States is known as a country that espouses freedom. In

fact, America was settled by people who chose to leave the security of

their native land and were seeking a new place to live. Many of them

left communities where they chafed under the local rules, regulations

and customs. We might conclude that early Americans were a self-

selected group who valued freedom and independence (Ozaki, 1980). In

addition, we can imagine that a pioneer facing vast uncultivated lands

might have thought: "I can do it; I can depend only upon myself."

This is exemplified by the frontier phrase, "When you can see smoke

from your neighbor's fire, it is time to move on." Agriculturally,

American pioneers did not need group cooperation as the early Japanese

did because Americans had large expanses of land, and different ways of

cultivation.

Stewart (1972) writes ". . . each child or person should be en-

couraged to decide for himself, developing his own opinions, solve his

own problems, have his own things, and learn to view and deal with the

world from the point of view of the self" (p. 70). This individual

orientation explains the American students' higher value of self res-

pect, freedom, being independent and courageous.
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A Sense of Accomplishment and Being Ambitious

A strong concern with achievement (or ambition) among the American

students seems to be consistent. Gudykunst and Kim (1984, p. 48) ex-

plain it this way:

The prevalent orientation in the United States is achievement.
People from cultures in which an achievement orientation pre-
dominates base their socio-cultural predictions on group mem-
berships others achieved through their own efforts (occupa-
tional group, social class, etc.).

Feather supports the concern with achievement among the Americans

by refering to Upset's analysis (1963, p. 101):

Two terms, equality and achievement, emerged from the inter-
play between the Puritan tradition and the Revolutionary
ethos in the early formation of America's institutions. . .

The dynamic interaction of these two predominant values has
been a constant element in determining American institutions
and behavior.

An Exciting Life

Gudykunst and Kim (1984) explain how people handle human activi-

ties in three ways: "doing, being, and being in becoming" [meaning "who

we are, not what we have accomplished"] (p. 45):

The predominant orientation in the United States is doing.
A doing orientation involved a focus upon those types of
activities which have outcomes external to the individual
that can be measured by someone else. . . According to this
orientation, if you are sitting at your desk thinking, you
are not doing anything because your thoughts cannot be ex-
ternally measured.

A favorite American phrase "What did you do today?" shows this

type of activity orientation. Students' individual involvement in all

kinds of extra-curricular activity illustrates a "doing" orientation.

Thus, the valuing of an exciting life can be explained. Zavalloni
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(1980) also supports this interpretation from the results of cross-

cultural studies with student populations, saying that students in the

United States are activist in their values.

6. Subjects

The Subjects (Ss) utilized in this study were university under-

graduate students from one American university and one Japanese uni-

versity.

The Institutions

The American university students were drawn from the undergraduate

population of Oregon State University. Oregon State University is

located in Corvallis, Oregon. It was established in 1858 and 15,216

students were enrolled in 1985. Oregon State University has the fol-

lowing Colleges: Liberal Arts, Education, Science, Agricultural

Science, Business, Engineering, Forestry, Health and Physical Educa-

tion, Home Economics, Oceanography, Pharmacy and Veterinary Medicine.

The Japanese samples were drawn from Aoyama Gakuin University. It

is located in Shibuya-ku, Tokyo, and was established in 1878. There

were 17,491 students enrolled in 1983, the latest data available (AGU

Profile). Aoyama Gakuin University has the following colleges: Col-

lege of Literature, College of Economics, School of Law, School of

Business Administration, School of International Politics, Economics and

Business, and School of Science and Engineering. The Japanese Univer-

sity was selected to match in as many aspects as possible, Oregon State
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University, with the intention of making these two institutions

comparable.

Subject Selection

Random sampling of the undergraduate population at both universi-

ties was done to collect data from a minimum of 60 students in each

group. For Oregon State University, every 100th name was selected from

the student name list and graduate students were eliminated. One

hundred names were selected to generate a minimum of 60 subjects. For

Aoyama Gakuin University, a name list of undergraduate students was

obtained, and every 120th name was selected.

A sample size of 60 per institution satisfies the general require

ment as specified by the central limit theorem (Downie and Heath,

1974). This theorem is valid when random samples of sizes greater than

30 are applied to research situations. For sample sizes which qualify

under this theorem, the standard error of the mean is computed ac-

cording to the formula:

C7- =
rY1

C7-

N

where viwis the population standard error,
6r- is the population standard deviation,
and N is the sample size.

7. Data Collection

For Oregon State University respondents, the questionnaire was

sent by mail to each subject with a stamped and addressed envelope. In
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addition to completing the ranking, respondents provided information

about their age and sex. All questionnaires were completed anony-

mously. Code numbers were used to aid follow-up reminders.

Mailing was handled by the researcher for the Oregon State Univer-

sity group. For the Japanese group, Mr. Maeda, former president of the

English Speaking Society, was throughly briefed on the procedures

before administration to insure a similar treatment.

Summarized, the procedure was:

1. A random sample was obtained from the undergraduate name list
at Oregon State University and Aoyama Gakuin University.

2. Questionnaires were mailed with a stamped, addressed envelope.
3. Questionnaires were completed anonymously using code numbers.
4. After 30 days, subjects who had not returned questionnaires

were sent a post card as a follow-up reminder.

8. Statistical Procedure

Analysis of data was done according to the following procedure:

1. Frequency distributions of the value rankings were obtained
for each of the 18 terminal values and 18 instrumental values.
These distributions were done separately for American and
Japanese students.

2. Medians were obtained for each value item of the 18 terminal
and 18 instrumental values. The medians were also calculated
separately for American students and Japanese students.

Sharp's (1979, p. 59) medians formula was used:

1/2N - cf
Median = LL +

fw

Key: LL Lower real limit of the interval that contains 1/2N
1/2N One-half the number of scores
cf Cumulative frequencies (sum of scores up to the

interval containing the median)
i Internal size
fw Frequency of the number of scores within the interval
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3. Cumulative rankings were presented separately.

4. The Mann-Whitney U test was used as the main test of
statistical significance. This data fits the Mann-Whitney U
assumptions as follows (Sharp, 1979, p.p.222-227):

Mann-Whitney U 1. Ordinal data
Assumptions 2. Two groups

3. Independently drawn samples
4. Data in ranks
5. Simple random samples
6. Sample size can be different for

two groups

Mann-Whitney
formula

n
1

(n
1
+ 1)

U
1
= n

1
n
2
+ R

1
2

U2 = nln
2

- Ul

Since N is larger than 20 in this survey, the value of z
has to be obtained:

z

U
2
+

n
1
n
2

2

(nl + n2 + 1)

12
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CHAPTER IV: RESULTS

In this chapter, the results of the study are presented. Sixty

eight American university students and sixty four Japanese university

students were tested using Rokeach's Value Survey. The rank ordering
*

of 18 terminal and 18 instrumental values was compared using the Mann-

Whitney U test. The chapter is arranged to present general results

first, then specific differences, and finally incidental findings.

1. Average Ranking and Median Scores

Table III-A shows terminal value averages and composite rank

orders for American students and Japanese students. Table III-B pre-

sents instrumental value averages and composite rank orders for both of

the groups. These results show both differences and similarities

between the Japanese student scores and American student scores. It is

recalled that terminal values are thought to represent a "desired end-

state of existence," and instrumental values represent "desired modes

of conduct" (Rokeach 1973, p. 7).

The largest terminal value difference was found for the value of

--self - respect. American students ranked it 1st with a median rank of

4.93 while Japanese students ranked it 10th with a median of 10.19.

Freedom was ranked second by American students while Japanese students

ranked it 8th. The medians were 5.25 and 8.33, respectively. American
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students also placed a significantly higher value on a sense of accom-

plishment, an exciting life, and salvation than did Japanese students.

For instrumental values, American students ranked higher on being cou-

rageous, ambitious, independent and helpful.

Japanese students ranked health as the most significant value,

while American students ranked it 4th. The medians were 2.90 (Japa-

nese) and 5.64 (Americans). Another difference can be seen on family

security; Japanese students ranked it 2nd, while American students

ranked it 8th. The medians were 3.90 and 8.17, respectively. Japanese

valued social recognition, being polite, obedient, forgiving., intellec-

tual, and clean significantly more than did American students.

The median ranks of several value items were similar for the Japa-

nese and American student groups. Both groups ranked relatively highly

the terminal values true friendship, mature love and inner harmony.

For instrumental values, both subject groups ranked being honest, re-

sponsible, loyal, broad-minded, loving and self-controlled highly. As

relatively low priority terminal values, both American and Japanese

students ranked national security, salvation and pleasure among the

bottom four. Both groups gave the same low rankings to two instrumen-

tal value items: being logical (16th) and imaginative (14th).

2. Hypothesis I

The first hypothesis of this study asserted that Japanese students

would score higher than American students on group orientation values.

The following value items of the Rokeach test were judged to be factors.
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of group orientation: family security; social recognition; being po-

lite; obedient; forgiving; and clean. The results of the compa-

risons of median ranking scores for each of the items follows (where

U = Mann-Whitney U Test; p = probability):

- Family security (U=1370.5, p=.0002)

- Social recognition (U=1050.0, p=.0000)

- Polite (U=1652.0, p=.0167)

Obedient (U=1279.5, p=.0000)

Forgiving (U=1657.5, p=.0180)

- Clean (U=1202.5, p=.0000)

All six comparisons support the first hypothesis, with all six

exceeding the .01 level of confidence.

3. Hypothesis II.

The second hypothesis of this study asserted that American stu-

dents would score higher than Japanese students on individual orienta-

tion values. The following value items of the Rokeach test were judged

to be factors of individual orientation: self-respect; freedom; A

sense of accomplishment; an exciting life; being independent; coura-

geous; and ambitious. The results of the comparison of median ranking

scores for each of the seven items follow:

- Self-respect (U=1065, p=.0000)

- Freedom (U=1689.5, p=.0263)

- A sense of accomplishment (U=1436.0, p=.0007)

- An exciting life (U=1714.0, p=.0348)



50

- Independent (U=1406.5, p=.0004)

- Courageous (U=1191.0, p=.0000)

- Ambitious (U=1697.0, p=.0287)

All seven comparisons support the second hypothesis, with all six

exceeding the .03 confidence level.

4. Incidential findings

The following comparisons are reported as incidental findings.

Significant differences between the two groups of students were

found for two terminal values, health and salvation.

Health (U=1289.5, p=.0000)

- Salvation (U=1567.0, p=.0047)

Significant differences between the groups were found for four

instrumental values: honest, broad-minded, intellectual, and helpful.

Honest (U=1705.5, p=.0296)

- Broad-minded (U=1715.0, p=.0351)

- Intellectual (U=1401.0, p=.0004)

- Helpful (U=1144.0, p=.0000)

The Japanese students' median rankings were higher on health,

broad-minded and intellectual than were American students' median

rankings. On the other hand, American students ranked salvation, being

honest and helpful significantly higher than Japanese students.

There were no significant differences between the two groups on

nine terminal values and seven instrumental values. The value items,

along with the Mann-Whitney U scores are listed below:
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Terminal values

- True friendship (U=1876.5, p=.1713)

- Mature love (U=1958.5, p=.3201)

- Inner harmony (U=1754.0, p=.0539)

- Wisdom (U=1750.5, p=.0521)

- A world at peace (U=1839.5, p=.1245)

- Equality (U=2079.0, p=.6580)

- A comfortable life (U=1885.0, p=.1842)

- Pleasure (U=1815.0, p=.0987)

- National Security (U=1870.5, p=.1617)

Instrumental values

- Responsible (U=1811.5, p=.0952)

Loving (U=1875.5, p=.1698)

- Loyal (U=2036.5, p=.5242)

- Capable (U=2150.5, p=.9073)

- Self-controlled (U=2103.5, p=.7408)

- Imaginative (U=2160.5, p=.9436)

- Logical (U=1790.0, p=.0778)

5. Summary

As expected, Japenese and American students differ on many value

rankings, both for terminal and instrumental values. They differed

most on the terminal value of self-respect, and generally agreed on the

relative ranking of three terminal values, placing them within the last
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four: salvation, pleasure and national security. For instrumental

values, both groups ranked being imaginative 14th, and being logical

16th.

Both hypotheses of this study were confirmed, based on the compar-

isons of value rankings of issues which were judged to contribute to a

group orientation, and to an individual orientation. The incidental

findings indicated many areas of difference, but several areas of

agreement as well.
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CHAPTER V: DISCUSSION

In this chapter, results of the analyses of the Value Survey

responses as they support the hypotheses of this study are discussed.

And these interpretations, along with discussion of the incidental

findings, are related to the concepts of lowcontext and highcontext

cultures. Evidence of generalizability of the American (OSU) student

data will be explored, followed by qualifications discovered about the

present study, and suggestions for further research. Finally, a con

cluding remarks section discusses similarities and differences between

American and Japanese students.

1. Hypotheses Confirmation Explored

The two hypotheses tested in this exploratory study were stated as

follows:

Hypothesis I: Japanese university students will score higher on group

orientation values than will American University students.

Hypothesis II: American university students will score higher on indi

vidual orientation values than will Japanese university students.

Null Hypothesis: There will be no differences between American and

Japanese students on group and individual orientation values.

Statistical analyses indicated that Japanese students ranked group

orientation value items significantly higher than did American students.

The values were: Family security; social recognition; being polite;
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being obedient; being forgiving, and being clean. And, as predicted,

American students ranked the individual orientation value items signi-

ficantly higher than Japanese students: self-respect; freedom; a sense

of accomplishment; an exciting life; being independent; courageous; and

ambitious.

This study was based on the assumption that three things were as-

sociated: Hall's concept of high-context and low-context cultures;

group orientation and individual orientation of two cultures, namely

Japan and the United States; and terminal and instrumental values as

measured by the Rokeach Values Survey.

These findings are interpreted as supporting the theoretical

rationale of this study that Hall's notion of high-context and low-

context cultural differences is a meaningful and powerful descriptive

and predictive construct. The results are also interpreted as sup-

porting the validity of the assumption of this study that differences

in group or individual orientations of cultures can be determined by

assessment of the same values in two quite different cultures.

Generalization

It is clear that generalizations beyond the two groups of students,

American students enrolled at Oregon State University, and Japanese

students enrolled at Aoyama Gakuin University, cannot be made as a re-

sult of this exploratory study. However, there is evidence that the,

American students included in the study scored very similarly to a

national sample drawn from all strata of American society (Rokeach,

1973). Specifically, the Value Survey was administered in the latter
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part of April, 1968, by the National Opinion Research Center to a

sample of adult Americans over twenty-one--including reactions to the

assassination of Dr. Martin Luther King which had occurred a few weeks

before, and various other social, political, and Vietnam war issues

(p. 55). There were 655 males and 744 females included in the study,

and these groups revealed many gender differences on the value issues.

For example, there were 12 significant differences in the 18 compar-

isons for terminal value medians, and eight significant differences in

18 instrumental value medians comparisons (pp. 57-58). Various other

demographic differences were demonstrated in several analyses of these

data, with level of education accounting for the most differences. For

example, there were 14 of 18 significant differences between seven

categories based on educational level for terminal values, and 11 of 18

differences for the same groupings for instrumental values (pp. 64-

65). In summary, various groups of Americans differed significantly on

one or more values, both terminal and instrumental.

The data of the 1968 study are particularly relevant for this study

because one of the categories in the comparison of various educational

levels included a category similar to the subjects of this study. Two

issues can be addressed by an informal comparison of the category "Some

College" in the National Opinion Research Center study of 1968 and the

data of this study: 1) evidence of generalizability of the OSU sample

to the national sample, and 2) evidence of reliability of Rokeach's

Value Survey over time.

This informal comparison revealed that the median values of the

items and the ranking of the items were in general agreement for 13
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terminal values items, and 14 of 17 items for instrumental values.

The comparison is all the more remarkable because one item was different

in each of the terminal and instrumental array of 18 items: the 1968

study included the item "Happiness" as a terminal value--"Health" was

not used; and it included the item "Cheerful" as an instrumental

value--"Loyal" was not used. The change in an item, of course, affects

the ranking of items, so one would not expect great similarity between

two different forms.

While there are many questions that can be raised about informal

comparisons of median values and rankings, the comparison nonetheless

lends considerable support to the view that the OSU sample of students

scored similarly with a national sample sub-group who had some college

education, particularly so on instrumental values. This leads to a

tentitive but reasonable conclusion that the sample is representative

of the population generally. And the comparison lends support to one

of two alternative notions: that the Value Survey is quite reliable

over time, and/or that values have not changed considerably for indivi-

duals with some college education during the past two decades. The

issues of difference may be of interest (Rokeach, pp. 64-65):

OSU Ss

Rank
1968 Ss

RankMedian Median
Terminal Values: A World at peace 8.7 10 4.2 2

Mature love 7.83 5 12.2 14
True friendship 5.35 3 10.4 12
National security 14.06 17 10.1 10

Instru-

mental Values: Clean 15.17 17 10.6 13
Independence 6.50 6 10.2 11

Loving 6.23 4 9.6 10
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2. Individual Orientation Vs. Group Orientation and Low-context
Vs. High-context

A self orientation indicates that one puts personal interests

above those of one's group and seeks personal goals (low-context). A

collective orientation involves a focus on the interests of the group

over those of the individuals in the group (high-context). In the

latter case, interaction is oriented toward contributing to the group's

welfare, rather than to individual welfare. Kluckhohn and Strodtbeck

(1960) mention that the predominant orientation in the United States is

obviously self-orientation. In contrast, the collective orientation is

prevalent throughout Asian cultures. Gudykunst and Kim (1984, p. 46):

People from cultures in which self orientation predominates
define themselves in terms of individual accomplishment,
while individuals from cultures in which the collective
orientation predominates define themselves in terms of
their group memberships and the group's accomplishments.

The result of this study conforms with this explanation. American

students value highly a sense of accomplishment, self-respect, freedom

and being independent, which relate to individual goals. Japanese

students ranked family security, social recognition, being polite,

obedient, clean and forgiving higher than did American students, which

relates to a collective orienation.

In Japanese schools, children spend most of their time learning to

play and to establish relationships. Homeroom is the most important

unit. In grade school, members of homeroom do not change for two years,

including the homeroom teacher (40-50 students per class). From grade

school through high school, grades, sports and cleaning are competitive

between homerooms. The most favorable reputation is to be "well uni-



58

fied." In grade school each homeroom is also divided into five or six

sub-groups and members are expected to cooperate with each other in

study, cleaning and even in school attendance. If someone is absent,

the leader of the group is supposed to visit the absent student to see

what is happening. For 12 years of school, students have "homeroom

hour" (morality class) to talk about the rules, activities and problems

of the homeroom.

A big town is divided into many communities and a typical activity

for which all the members gather is to clean the park on Sunday morning.

In a sense, it is not one's choice to join the group, but everyone is a

member of a certain group as long as he or she lives there. In the

United States, churches are the places many people get together and

share common activities on Sunday, but compared with park cleaning,

church activity may be based on one's choices for one's own sake.

Kurata explains the differences further (1974):

Even in activities that might seem "individual"--such as
karate--the force for the group is all powerful. An Amer-
ican martial arts teacher of 25 years experience in Japan
remarks that unless a foreign student of karate can also
learn the Japanese spirit of submission to the group he will
never be a true karate-ka. (p. 89)

It would appear that virtually every activity in Japan is a group

activity. Uniforms express the uniformity of many groups of school

children, with businessmen in their look-alike suits; even Japanese

tourists dress alike. Work means group work. Exercise means group

exercise. Vacations are often enjoyed in groups.

Aoto analyzes such group-oriented behavior this way (1980):

Shinto (which is a principal religion in Japan) had been re-
fined by the influence of Buddhism and Confucianism. This
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Confucian ethic from China put emphasis on the concept of
belonging to a family group, among the warrior class, of
belonging to clan. (p.301)

The ethic promoted the concept of group among people, and it is

accepted unconsciously by the Japanese people in everyday life.

Certainly, the Japanese high-context culture makes much of group

orientation, while low-context culture of the United States values

individual orientation.

3. Interpretation of Incidental Findings

In addition to the significant differences between Americans

and Japanese for group orientation values and individual orientation

values, two terminal values and two instrumental values were signifi-

cantly different. They were: salvation; health, being helpful; and

being intellectual.

It was also found that American university students and Japanese

university students shared some values. They were: true friendship;

mature love; inner harmony; being responsible; loyal; loving; and

self-controlled.

\>f Salvation

Salvation is another value which American students ranked higher

(15th, median=12.67) than did Japanese students (18th, median=15.70).

It is worth noting that the term salvation has the connotation of a

Christian religious base. The principal religions in Japan are Shinto,

Buddhism and Christianity. Shinto can be termed a naturalistic religion
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that grew out of the everyday life of the Japanese people in primitive

times, but which was later redefined by the influence of Buddhism and

Confucianism (Aoto, 1982). According to the Ministry of Education

(1979), the number of followers claimed by these religions are: Shinto,

98,350,000; Buddhism, 87,860,000; and Christianity, 970,000 (Aoto,

1982, p. 253). Isobe (1983) contends that Christianity has prevailed

only among one percent of the Japanese population and thus would not be

expected to rank highly with a cross section of Japanese. In addition

to this, Aoto (1980, p. 159) reports that "Few Japanese are deeply

devoted to a specific religion, in fact, many profess to have no

religion at all."

Health

Japanese students put health as a most significant value. Accor-

ding to Condon (1974, p. 93), "Japanese are forever expressing concern

about the health of one another." "You must be tired" is a polite

greeting, and "be careful" and "keep well" are parting remarks. Condon

also writes:

Exercise periods in school yards, at offices, in the factory
or in the street in front of a small shop--all to the commands
blaring from the radio--daily display the regimented pursuit
of health. At every train station bottles of milk and vitamin
drinks are dispensed . . . Drug companies have become among
the most prosperous need, real or imagined. (pp. 94-95)

During the "cold season," people can be seen wearing gauze facial masks,

"looking like misplaced doctors and nurses." Again, these express not so

much the individual's concern for his or her own health, as concern for

others (Condon and Kurata, 1974).
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Being Helpful

Japanese students put being helpful as the least important value

(18th, median=15.30). The Japanese concepts of outsider-insider aids

in understaning the low ranking. According to Nakane (1974), the

Japanese carefully distinguish between people: "1) those people within

one's own group; 2) those whose background is fairly well-known; and

3) those who are unknown the strangers" (p.124). This example helps

explain the great distinction between "outsiders" and "insiders."

Being helpful is important with insiders, but it apparently has little

to do with outsiders. This researcher was surprised that Japanese stu-

dents would rank helpful at the very bottom of the list.

Being Intellectual

Japanese students ranked being intellectual higher (5th, median-

5.88) than did American students (10th, median=9.07). In Japan, the

term "examination hell" is well known among people. Students study very

hard in high school to pass the entrance examination which is held once a

year. Aoyama Gakuin University is well known and one of the prestigious

universities in Japan. Because of the fact that university students

passed the examination and were selected to enter this university,

students define themselves as intellectual.

It is notable that some values were ranked highly by both American

and Japanese students. Other values were ranked near the bottom of the

scale by both Japanese and American students. For terminal values, both

groups put relative importance on true friendship, mature love and
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inner harmony. For instrumental values, both ranked highly being

honest, responsible, broad-minded, loyal, loving and self-controlled.

The Mann-Whitney U comparisons revealed significant differences on

the values of being honest, and broad-minded. However, these two

values were ranked among the highest three by both Japanese and Amer-

ican students. Therefore, while different in relative ranking, they

are important values for both American and Japanese students, and are

interpreted as important similarities.

True friendship, Mature love, being Honest, Loyal and Loving

Interesting similarities are those that pointed to both the Amer-

ican and Japanese student's high concern with affiliation at the level

of close interpersonal relationships such as true friendship, mature

love, being loyal and loving. University life plays an important role

for students in meeting different people, and giving students opportu-

nities to develop relationships. For university students, forming true

friendships and developing mature love relationships are very signifi-

cant issues in their lives.

Being, Broad-minded, Responsible, Capable, Honest and Self-controlled

Through a university education, students are taught to be broad-

minded, responsible, capable and self-controlled so that they can be

ready for taking their place in a society. Rokeach (1973, p. 81)

wrote, "Honest seems to be the most stable of all the 36 values, its

its composite ranking being first for all age groups without ex-

ception."
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This study provides evidence that the judgment holds for Japanese

as well: both the Japanese and Americans ranked honest first of 18

instrumental values.

National security

Considering the 18 terminal values studied, both American and

Japanese students placed national security lower in ranking. One

interpretation of a low ranking of national security is that students

do not worry about external attack at present (in contrast to the 1968

data cited previously), therefore, they do not rank the value strongly.

Feather (1975, p. 226) analyzes this issue in his study of cultural

comparison as follows:

In a stable, affluent country such as Australia, other
needs would become more salient and values related to
these needs would assume greater importance.

Feather's assumption was supported by the American and Japanese

subjects in this study: self-respect, health, inner harmony, a sense

of accomplishment, mature love and world of beauty are all ranked

higher by both American and Japanese students. Feather states (p. 226):

These values appear to be more closely related to needs
concerning love, competence, and self-actualization,
which according to Maslow (1954), would be more likely to
become prepotent once the more basic physiological and
safety and security needs have been satisfied.

4. Qualifications

There are two important qualifications of this study which were

revealed by Dr. Crisp (who joined the Graduate Committee of this re-
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searcher after the data had been analyzed). The first involves the

group orientation vs. individual orientation analysis; the second in-

volves gender analysis.

Hypotheses testing

The hypotheses of this study were tested by individual comparisons

of Value Survey items determined to be group orientation values and

individual orientation values. The comparisons would have been easier

to interpret had the individual value scores been collapsed into one

group orientation average median value and one individual average value

for both groups (American and Japanese).

Had any one of the predicted value differences not been signifi-

cant, then the the claim of support for the hypothesis would have

required qualification.

Gender analysis

Previous research involving the Rokeach Value Survey reveal con-

sistent differences between females and males. It would have been

interesting to know both the degree and specifics of expected gender

differences among and between the American and Japanese groups that

could have been provided by such an analysis. And the fact that the

proportion of females-to-males in the two cultural groups were dif-

ferent (37.5 to 62.5 for the Japanese group; 43 to 57 for the American

group) may have affected the results of the comparisons.

The omisssion was probably the result of thinking of the total

cultural differences, rather that considering important differences
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within the cultural groups.

5. Concluding Remarks

The result of the Value Survey indicated value similarities between

American students and Japanese students as well as differences. The

following explanation of the similarities are possible.

1. The United States and Japan share basic components such as ad-

vanced industrial, economic and technical elements. The economic situ-

tuation is a basic and major element in knowing what a country is like

at the present. Economically, it is obvious that both the United

States and Japan are nations whose Gross National Product per capita

(in U.S. dollars) is above $5,000, which means that the people of both

countries have a high standard of living.

Both nations have developed the fields of science and technology.

There are only five nations in the world which had over 200 scientists

and engineers per 100,000 population in 1980 (Statistical Year Book,

1985). Japan, with 390,000 scientists and other researchers, ranks

third in percentage after the Soviet Union and the United States.

2. Both the United States and Japan enjoy a high standard of edu-

cation. Primary and secondary school enrollment is 87% in the United

States and 94.2% in Japan. Both nations have very high per capita

educational enrollment. Moreover, 57.63% of the 20-24 year old popu-

lation in the United States is enrolled in teritiary-level education;

while 37.4% of the age group population were university-enrolled in

Japan in 1980 (Aoto, 1982, p. 151).
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3. During the past few decades, many interchanges and significant

interactions have developed between the United States and Japan in the

areas of culture, arts, politics, business, economics, trade, educa-

tion, and technology.

4. The samples used to measure values were drawn from the univer-

sity student population. Basic philosophy of education may influence

the students' values. The following is the part of the guidelines for

Oregon State University.

The highest aspiration of a university is to free people's
mind from ignorance, prejudice, and provincialism and to
stimulate a lasting attitude of inquiry. Oregon State
University shares this aspiration with universities
everywhere. (1985, p. 7)

The educational goals of Aoyama Gakuin University from which the

sample of Japanese students were selected are:

They [students] must widen their views by receiving a broad
education so that they will always be able to make the right
judgments when faced with a variety of problems and to
actively participate in, and contribute toward our demo-
cratic society. (AGU Profile, 1984, p. 23)

The results of this study reveal more differences than similar-

ities between American and Japanese students. Even though they share

many values, one cannot deny some fundamental differences between the

Japanese and Americans which could lead to misunderstanding each other.

This study comparing values of the two cultural groups looks at both

differences and similarities as to their implications for effective

strategies in communicating with people from other cultures.

Some of the requirements of effective intercultural communication

are expressed by Chaffee (1971, p. 12):

Effective interaction means giving of yourself--trying to
see the world of others and to respect their life ways.
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It means not forcing your ways on them. Yet at the same
time, it means being true to yourself and your ways. To be
really effective, interaction must be a two way street or,
of course, it is not interaction at all. That is, all in-
teracting individuals should be doing so from the basis of
awareness, understanding, and knowledge.

In future research, it would be useful to extend this inquiry to

other groups in the United States and in Japan. It would be helpful to

understanding to compare: a) American students in the United States;

b) Japanese students in Japan; c) American students studying in Japan;

and d) Japanese students studying in the United States. The four com-

parisons would allow analysis of the impact on values after students

spent some time away from their home cultures. It would also be worth-

while to the extend the inquiry beyond educated samples of the commu-

nity, and to look at values in relationship to age differences as well.

This study was undertaken in the hope of improving understanding

and communication between the two cultures. And while it revealed the

expected differences, it also revealed more similarities than one might

have expected.
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APPENDIX A

ROKEACH'S VALUE SURVEY
IN ENGLISH
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VALUE SURVEY

BIRTH DATE SEX: MALE FEMALE

CITY and STATE OF BIRTH

NAME ( FILL IN 0440 F %MASTED

IOW le 10. *06.lCo.
1.01/1101 ,Ills
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INSTRUCTIONS

On the next page are 18 values listed in alphabetical order. Your task is to arrange them in

order of their importance to YOU, as guiding principles in YOUR life. Each value is printed on

a gummed label which can be easily peeled off and pasted in the boxes on the left-hand side

of the page.

Study the list carefully and pick out the one value which is the most important for you. Peel

it off and paste it in Box 1 on the left.

Then pick out the value which is second most important for you. Peel it off and paste it in

Box 2. Then do the same for each of the remaining values. The value which is least important

goes in Box 18.

Work slowly and think carefully. If you change your mind, feel free to change your answers.

The labels peel off easily and can be moved from place to place. The end result should truly

show how you really feel.



[Terminal Values]

1

2

3

4

5

6

7

8

9

10

1 1

12

13

14

15

16

17

18

A COMFORTABLE LIFE
(a prosperous life)

AN EXCITING LIFE
(a stimulating, active life)

A SENSE OF ACCOMPLISHMENT
(lasting contribution)

A WORLD AT PEACE
(free of war and conflict)

A WORLD OF BEAUTY
(beauty of nature and the arts)

EQUALITY (brotherhood,
equal opportunity for all)

FAMILY SECURITY
(taking care of loved ones)

FREEDOM
(independence. Free choice)

HEALTH
(physical and mental well-being)

INNER HARMONY
(freedom from Inner conflict)

MATURE LOVE
(sexual and spiritual intimacy)

NATIONAL SECURITY
(protection from attack)

PLEASURE
(an enjoyable, leisurely life)

SALVATION
(saved, eternal life)

SELF-RESPECT
(self-esteem)

SOCIAL RECOGNITION
(respect, admiration)

WHEN YOU HAVE FINISHED, GO TO THE NEXT PAGE.

TRUE FRIENDSHIP
(close companionship)

WISDOM
(a mature understanding of life)
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[Instrumental Values]

Below is another Ilst of 18 ',ewes. Arrange them in order of importance, the same s before.

2

3

4

5

6

7

8

9

10

1 1

12

13

14

15

16

17

18

75

AMBITIOUS
(hard-working, aspiring)

BROADMINDED
(open-minded)

CAPABLE
(competent, effective)

CLEAN
(neat, tidy)

COURAGEOUS
(standing up for your beliefs)

FORGIVING
(willing to pardon others)

HELPFUL (working
for the welfare of others)

HONEST
(sincere, truthful)

IMAGINATIVE
(daring, creative)

INDEPENDENT
(self-reliant, self-sufficient)

INTELLECTUAL
(intelligent, reflective)

LOGICAL
(consistent, rational)

LOVING
(affectionate, tender)

LOYAL

(faithful to one's friends, group)

OBEDIENT
(dutiful, respectful)

POLITE
(courteous, well-mannered)

RESPONSIBLE

(dependable, reliable)

SELF-CONTROLLED
(restrained, self-disciplined)
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APPENDIX B

ROCKEACH'S VALUE SURVEY
IN JAPANESE
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[Terminal Values]
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[Instrumental Values]
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APPENDIX C:

FREQUENCY DISTRIBUTIONS AND MEDIANS FOR
AMERICAN UNIVERSITY STUDENTS AND JAPANESE UNIVERITY STUDENTS

IN 1986



VALUE#

1

_

4

4
..,

8
9
10
11

12
13
14
15
16
17
18

FOR VALUE
FOR VALUE
FOR VALUE
FOR VALUE
FOR VALUE
FOR VALUE
FOR VALUE
FOR VALUE
FOR VALUE

FREQUENCY

1 2 3

3 3 4

1

.- -7:,

4 2 6
(:) 0 1

2 :7: :3

:7. 4 4

8 6 12
4 5 4

..
5 ,J , 8

2 5 ,.. 4
0 '7. 1

1 1 1

17 1 2

4 11 8

Q 0 0

5 4 5
4 6 0

NUMBER
NUMBER
NUMBER
NUMBER
NUMBER
NUMBER
NUMBER
NUMBER
NUMBER

OF

1

2
7

4
5

6

7

8
9

TERMINAL VALUES

4 5 6 7

4 5 0 .3

-4. 71 1 ,
4 4 6 4

.,:. 5 F.1
,

4 -7,
,_ 7 4

6 1 5 4

8 5 4
.r 4 6 2

8 8 7 /

7 1 4 4

2 6 5 5
2 1 0 0

0 5 2 1

1 1 1 4

6 7 4 "7.

-,, -70 2 , .,.

9 11 8 5

6 5 1 4

MEDIAN=11.75
MEDIAN=10.91
MEDIAN= 7.38
MEDIAN= 8.79
MEDIAN=11.00
MEDIAN=10.93
MEDIAN= 8.17
MEDIAN= 5.25
MEDIAN= 5.64

FOR AMERICANS

0 9 10 11 12 13

2 0 5 4 6
7 5 J 3 7 5

8 4 5 4 6 1

5 7 7r, 2 5 a

7 5 9 4 , 10

1 1 1 9 7 4

3 10 4 -7 4 4

6 2 4 2 7 1
7
-... 7 4 1 1 7:.

5 5 6 3 -,r ?

9 6 3 8 5 1

4 1 4 4 7 1

-,.. .7, .7, 6 7

1 0 0 0 1 6

3 4 9 1 .77 0

1 1 1 3 4 1

4 7 1 7 4 .7.

5 4 2 6 1 1

FOR VALUE NUMBER
FOR VALUE NUMBER
FOR VALUE NUMBER
FOR VALUE NUMBER
FOR VALUE NUMBER
FOR VALUE NUMBER
FOR VALUE NUMBER
FOR VALUE NUMBER
FOR VALUE NUMBER

14

3
6
5
0
4
c

2
0

8
1

9
7

7
e'.::

4
3

4

10
11

12
13
14
15
16
17
18

15 16 17 18

6 7 5 , 6
.._8 7
,

-7 1 0
7 "1 0

4 4 6 I
7 1 5 1

5 2 1 0

1 0 0 0
'? .? 0 0

1 1 4 0
1 1 4 0
6 6 5 15
8 8 8 4

2 4 7 19

2 1 0 1

'7' 13 14 11
0 0 0 1

2 5 77.

MEDIAN= 7.90
MEDIAN= 7.83
MEDIAN=14.04
MEDIAN=13.36
MEDIAN=12.67
MEDIAN= 4.97
MEDIAN=15.81
MEDIAN= 5.12
MEDIAN= 8.75
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1

2

3

4

5

6

7

8

9

10

1 1

12

13

14

15

16

17

18

[Terminal Values]

A COMFORTA3LE LIFE
(a prosperous life)

AN EXCITING LIFE
(a stimulating, active life)

A SENSE OF ACCOMPLISHMENT
(lasting contribution)

A WORLD AT PEACE
(free of war and conflict)

A WORLD OF BEAUTY
(beauty of nature and the arts)

EQUALITY (brotherhood,
equal opportunity for all)

FAMILY SECURITY
(taking care of loved ones)

FREEDOM
(independence, free choice)

HEALTH
(physical and mental well-being)

INNER HARMONY
(freedom from inner conflict)

MATURE LOVE
(sexual and spiritual intimacy)

NATIONAL SECURITY
(protection from attack)

PLEASURE
(an enjoyable, leisurely life)

SALVATION
(saved, eternal life)

SELF-RESPECT

(self-esteem)

SOCIAL RECOGNITION
(respect, admiration)

TRUE FRIENDSHIP
(close companionship)

WISDOM
(a mature understanding of life)
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FREQUENCY' OF TERMINAL VALUES'

1 2 3 4 6 7 8 9 10 11 12 13 14 1S 16 17 18

VALUE NUMBER



FREDUENCY OF INSTRUMENTAL VALUES

VALUE# 1 2 4 5 6

1 2 3 4 4
2 4 6 5 12 4
7 1 4 5 4
4 C.., 0 1 0
5 4 4 4 4 8 4

1 7: 9 4 7
7 2 2 0 4 5
8 24 13 8 7 5 4
q 2 3 5 1 1 4
10 9 6 5 5 4
11 2 1 5 7 6 7

12 7 5 2 0 1

13 4 5 6 5 4 11
1.4 5 5 6 4 5 8
15 0 0 0 0

16 1 1 0 1 '2

17 '71
.,_ 7 7 5 14 4

18 1 2 ._ 1 7

7

6
4

10
1

9

0

1.

7

7

FOR VALUE NUMBER 1 MEDIAN= 8.83
FOR VALUE NUMBER MEDIAN= 6.00
FOR VALUE NUMBER 7 MEDIAN= 8.10
FOP VALUE NUMBER 4 MEDIAN=15.17
FOR VALUE NUMBER MEDIAN= 6.94
FOR ._LJE NUMBER 6 MEDIAN= 9.77
FOR VALUE NUMBER 7 MEDIAN=10.87
FOR VALUE NUMBER 8 MEDIAN= 2.12
FOR VALUE NUMBER 9 MEDIAN=11.83

FOR AMERICANS

8 9 10 11 12 13 14 15 16 17 18

1r, 6 7 2 9 1
7 1 5 1

1 6 1 4 3 4 :7 4 1

7 1 3 2 5 1 6
.:3

- 5 6 -7,_ a 8 21
2 7 7 73 1 4

a 7, 4 .7.:, 9 1... 4 4 1

6 -7 4 6 R 6 6 5 (1

4 1 3 1. 1 0 (1 (1 1

1 B 2 -4, 4 7 10 8
3 - -J 3 T., ..Z 4 4

5 7,

7"

4
3

.7. 2
a 7

2
5

11
4

4 6
-7 10

1
C.
...! .-.1 7 4 "" 1 1

7 5 ..., 8 7 1 4 4
1 3 2 -7 1 8 4 7 10 21

4 5 .6 4 5 a 7 5 9 7 ci

J 7 1 5 5 7 1 0 0
7 4 7 --.:. 2 3 2 6 6

FOR ')ALUE NUMBER 10 MED I AN= 6.50
FOR VALUE NUMBER 11 MEDIAN= 9.0"
FOR VALUE HUMBER 12 MEDIAN=12.17
FOR VALUE NUMBER 13 MEDIAN= 6.27
FOR VALUE NUMBER 14 MEDIAN= 6.38
FOR VALUE NUMBER 15 MEDIAN=15.79
FOR VALUE NUMBER 16 MEDIAN=12.10
FOR VALUE NUMBER 17 MEDIAN= 5.29
FOR VALUE NUMBER 18 MEDIAN= 9.25



FREQUENCY OF INSTRUMENTAL VALUES FOR JAPANESE

VALUE# 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 lb 17 18

1 4 1 6 O 2 7 4 4 4 7 3
10 6 8 7 6 4 1 4 3 6 1 0 3 1 0 0 1

1 .3 3 4 1 3 2 11 3 5 3 3 1 7'
A
.-

4 0 0 0 1 4 5 5 1 7 e 6 :3 7 2 4 2

2 0 3 2 1 3 1 1 2 3 12 5 6 7

6 4 7 5- 5 2 5 6 4 6 4 4 0 4 0 3 2 0
7 0 0 1 1 1 1 1 1 4 6 7 ,J 7 10 14
8 13 10 7 8 4 6 1 1 1 2 0 0 2 0
9 1 1 0 -7 3 4 5 7 7 6 6 7 8 4 3
10 1 1 1 5 A

-:: 4 5 4 5 5 A2 6 4 8
11 8 3 4 9 5 8 7 3 4 0 6 1 3 4 1 2

.L. 0 0
12 0 3 0 i. 4 7 0 7 9 2 8 11

8 6 7 S 6 3 5 4 4 1 1 2 2 2 -, 1 0
14 5 9 7 2 4 4 4 7 0 4 2 1 4 1 3 2 3
15 1 2 0 A

.,_ .3 4 8 3 3 7 7 11 6 2
16 0 0 2 2 4 5 7 4 5 7 3 4 3 2 .4

? 3
17 9 8 6 3 10 5 3 7 3 2 3 0 0 2 1 0 0
18 1 2 5 7 1 7 3 4 7 4 7 3 5 5 3 c.,

...,

FOR VALUE NUMBER 1 NEDIAN=12.07 FOR VALUE NUMBER 10 MEDIAN=11.30
FOR VALUE NUMBER 2 MEDIAN= 4.67 FOR VALUE NUMBER 11 MEDIAN= 5.28
FOR VALUE NUMBER 3 MEDIAN= 9.77 FOR VALUE HUMBER 12 MEDIAN=17.277
FOR VALUE NUMBER 4 MEDIAN=11.50 FOR VALUE NUMBER 13 MEDIAN= 5.50
FOR VALUE NUMBER MEDIAN=14.10 FOR VALUE NUMBER 14 MEDIAN= 6.75
FOR VALUE NUMBER 6 MEDIAN= 7.67 FOR VALUE NUMBER 15 MEDIAN=12.50
FOR VALUE NUMBER 7 MEDIAN=15.30 FOR VALUE NUMBER 16 MEDIAN= 9.50
FOR VALUE NUMBER 8 MEDIAN= 3.75 FOR VALUE NUMBER 17 MEDIAN= 5.10
FOR VALUE NUMBER 9 MEDIAN=12.21 FOR VALUE NUMBER le MEDIAN=10.10



1

2

3

4

5

6

7

8

9

10

1 1

12

13

14

15

16

17

18

[Instrumental Values ]

AMBITIOUS
(hard-working, aspiring)

BROADMINDED
(open-minded)

CAPABLE
(competent, effective)

CLEAN
(neat, tidy)

COURAGEOUS

(standing up for your beliefs)

FORGIVING
(willing to pardon others)

HELPFUL (working
for the welfare of others)

HONEST

(sincere, truthful)

IMAGINATIVE
(daring, creative)

INDEPENDENT
(self-reliant, self-sufficient)

INTELLECTUAL

(intelligent, reflective)

LOGICAL
(consistent, rational)

LOVING
(affectionate, tender)

LOYAL

(faithful to one's friends, group)

OBEDIENT
(dutiful, respectful)

POLITE

(courteous, well-mannered)

RESPONSIBLE

(dependable, reliable)

SELF-CONTROLLED

(restrained, self-disciplined)

Ifti:(06Z (.71C.tAtot,::<,

g3lints (IrkSz fi)
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FREQUENCY OF INSTRUMENTAL VALUES II JAPANESE

1 2 3 4 5 6? 11 18 11 12 13 14 15 16 17 113

VALUE NUMBER

AMERICANS
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APPENDIX D

LETTER INTRODUCING QUESTIONNAIRE
IN ENGLISH



Department of
Speech Communication

Oregon
sat

Unitveresity Corvallis, Oregon 97331 (503) 754-2461

January 30, 1986

Dear

88

Hello, my name is Shinobu Yamaguchi. I am a graduate student majoring in
Speech Communication at Oregon State University.

I am now working on the project in Intercultural Communication focusing on
Americans and Japanese. As a part of this project, I am conducting a
survey concerned with our value systems. As a result of random sampling,
your name was chosen from the student name list.

I would appreciate it if you would cooperate with me by completing this
survey. It will be a great help for my project'. I enclosed the instruction,
a short survey and a self-addressed return envelop. Please complete this
survey and send it back to me at the Speech Department by February 15.

Thank you for your cooperation.

Sincerely yours

Shinobu Yamaguchi
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APPENDIX E

LATTER INTRODUCING QUESTIONNAIRE
IN JAPANESE
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