
AN ABSTRACT OF THE THESIS OF

BETTY SUE GRIFFIN for the degree of DOCTOR OF EDUCATION

in EDUCATION presented on March 20, 1985

Title: BLACK PARENTAL AND PRIMARY GUARDIAN ATTITUDES TOWARD

THEIR INVOLVEMENT IN DESEGREGATION

Abstract approved: Redacted for Privacy
Charles A. Stamps

School districts and educational policymakers need current infor-

mation on Black parental and primary guardian responses toward the

issue of desegregation. This research focused primarily on the atti-

tudes of Black parents and primary guardians toward their involvement

in elementary desegregated schools. The study attempted to determine

if:

(1) Educational background has a sig-
nificant influence on Black paren-
tal and primary guardian attitudes
toward involvement in desegregation.

(2) Age has a significant in-
fluence on Black parental and
primary guardian attitudes toward
involvement in desegregation.

(3) Occupation has a significant in-
fluence on Black parental and primary
guardian attitudes toward involvement
in desegregation.



A questionnaire was developed and validated by a panel of

judges. The final questionnaire contained twenty-four items, with

a five point Likert scale to determine attitudes toward involvement

in elementary desegregated schools. Questionnaire items were read

aloud in church settings to a random sample of eighty-eight Black

parents and primary guardians. A one-way analysis of variance was

applied for hypotheses testing. Tukey's test was used where

appropriate.

Since the analysis of variance revealed no significant

differences at the p < .05 level of significance for the variables

of Age, Education and Occupational status, the null hypotheses

could not be rejected.

The following major findings were noted: forty-nine percent

of respondants expressed dissatisfaction with their current level

of involvement in school desegregation. Additional concerns were

observed regarding Black parental and primary guardian attitudes

toward issues related to Management and Control and Cross-Cultural

relationships in desegregated elementary schools.

Based on the findings of the study, it was recommended that

strategies to involve Black parents and primary guardians become

integrated in future inservice training workshops. In addition,

teachers, administrators, and community workers should seek

parental input through yearly survey activities, with generated

concerns used as a framework for the development of current methods

in which Black parents and primary guardians may become more active

participants in elementary desegregated schools.



BLACK PARENTAL AND PRIMARY GUARDIAN ATTITUDES
TOWARD THEIR INVOLVEMENT IN DESEGREGATION

by

BETTY SUE GRIFFIN

A THESIS

submitted to

Oregon State University

in partial fulfillment of
the requirements for the

degree of

DOCTOR OF EDUCATION

Completed March 20, 1985

Commencement June, 1985



APPROVED:

Redacted for Privacy
Associate Professor of Education in charge of'major

Redacted for Privacy
Department Chairman Educationa Foundations

Redacted for Privacy

Dean of uate School (2(

Date thesis is presented Maid& 20, 0,42r-

Typed by Digital Den for ilV11401e



ACKNOWLEDGEMENTS

The writer wishes to express deep appreciation and gratitude

to the many persons who have contributed to the completion of this

research endeavor. These persons include:

Dr. Charles A. Stamps, major professor, for his constant

inspiration, perceptive insights and unfailing guidance and support

throughout the course of this research. The writer is also greatly

indebted to the committee members: Dr. Joanne Engel, Chair of

Education, Willamette University, who offered invaluable statisti-

cal assistance; Dr. J. Phillip O'Neill, Professor of Family Life,

who provided support and critical analysis in maintaining an

objective focus; Dr. William Harp, Associate Professor of

Elementary Education, who served as an objective motivator; and Dr.

Dean Osterman, Associate Professor, College and University

Teaching, who offered reassurance.

Dr. Robert Barr, Dean of School of Education; Dr. Kenneth

Ahrendt, Associate Professor of Reading; Dr. Forrest Gathercoal,

Associate Professor of Educational Foundations; Dr. Marjorie McBride,

Associate Director of Career Planning and Placement, are also greatly

appreciated for their many helpful suggestions and constant support

throughout this educational endeavor.

The very enthusiastic and accomodating members of Maranatha

Church and Allen Temple Church, especially John Garlington, Pastor

and Chairman of the Albina Ministerial Alliance shall always be

remembered.



Very special and personal thanks to:

Lewis Merritt for freely sharing insights and wisdom;

Helen Woods, for her patience, assistance and friendship;

Randolph Robinson David for encouragment and understanding

so freely given thoughout the many months of the study.

Finally, sincere gratitude goes to those parents of elementary

children whose participation made this study a reality.



To Mama

This study is dedicated in joyful appreciation and love
for your enduring support, insight and encouragement.



TABLE OF CONTENTS

Chapter

I. INTRODUCTION

Page

1

Need for the study 5
Statement of the Problem 8
Purpose of the study 9
Delimitations 10
Limitations 10
Definition of Terms 10

II. REVIEW OF THE LITERATURE 12

Introduction 12
A Conceptual Approach to Desegregation Involvement 12
Significance of Education Within Black Culture 16
Educational Change: The Black Church 19
Black Parental Attitudes Toward Desegregation 22
The Effects of Desegregation on the Black Community 25

III. METHODOLOGY 28

Introduction 28
Design of The Study 28
Population and Sample 30
Preparation of the Questionnaire 32
Data Collection Procedure 34
Statistical Analysis 37

IV. PRESENTATION OF FINDINGS 39

Introduction 39
Age 41
Education 41
Occupation 48
Findings Relative to the Hypotheses
under Investigation. 54

V. SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 56

Design of the Research 56
Objectives of the Study 57
Hypotheses of the Study 57
Analysis of Response Data 58
Conclusion 58

VI. BIBLIOGRAPHY 60



VII. APPENDICES

APPENDIX A 68
APPENDIX B 70
APPENDIX C 72
APPENDIX D 74
APPENDIX E 77



LIST OF TABLES

TABLE Page

1. Demographic Profile of Respondents
Expressed in Percents and Absolute
Frequencies. 40

2. Summary of Level Of Significance
for All Variables. 42

3. Analysis of Variance: Effects of Academic
Performance. 43

4. Anaysis of Variance: Effects of Management
and Control and Age. 44

5. Means for Attitude Variables by Age. 45

6. Analysis of Variance: Academic Performance
and Education. 46

7. Means for Attitude Variables by Education. 47

8. Analysis of Variance: Management and
Control and Education. 49

9. Analysis of Variance: Cross Cultural
Relationships and Occupations.

10. Means for Attitude Variables by Occupation.

11. Percentage of Total Population To School
Involvement Items 8-12.

50

51

52

12. Percent of Total Population to School
Involvement Item 13. 53



BLACK PARENTAL AND PRIMARY GUARDIAN ATTITUDES
TOWARD THEIR INVOLVEMENT IN DESEGREGATION

CHAPTER 1

INTRODUCTION

A unique feature of the American educational system has been

its promise to provide equal educational opportunities for all

children, regardless of race, social condition or financial cir-

cumstances. The Select Committee on Equal Educational Opportunity

of the United States Senate (1972) collaborated this view in the

following manner:

A primary function of public education in America
has been its role as a vehicle for social mobility.
The goal has been to equip children of moderate
means and meager status with the skills needed to
compete on equal terms, in search for a good life,
with children of higher station and greater wealth
(p.17).

The crucial premise in this statement is the promise of

equally assessable education for all. Efforts of our educational

system to achieve this goal for Black Americans is new. The

historical disapproval of segregated use of public funds and

facilities to educate Black and whites was won through great

difficulty. Blacks deprived of any opportunity for education under

slavery accepted the segregated schools as evidential signs of

progress and a better life (Watson, 1975).

The overwhelming destructive nature of segregation, in gene-

ral, and segregated schools specifically continued to frustrate

Black parents. They observed the obvious differences in funds,
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resources, supplies, facilities, teachers, and most pointly the

limited academic success of their children (National Legal Com-

mittee, 1950).

Bardolph (1980) disclosed a condition that prevailed in 1939

in the following manner:

Expenditures per pupil in daily attendance
in ten southern states was $17.04 for Negroes,
compared with nearly three times that amount
for whites, $49.30. These figures reflected
lower salaries for teachers in Negro schools,
substantially larger classes than those in
white schools, less transportation, shorter
school terms, and inferior physical facilities.
(p.210)

Black parents began to marshall forces to provide better

educational options for their children. The Black church provided

the political support, financial assistance and spiritual motivator

for parental success. Through the years, the Black church which

became the place to meet for spiritual, as well as political

activities, has encouraged Blacks to educate themselves. Further-

more, the Black church has served as the training school that has

given the masses of the race an opportuntity to develop educa-

tionally, and politically (Mays and Nicholson, 1933).

It, therefore, becomes impossible to ignore the activities

undertaken, by Black churches, pertaining to education from

America's most recent educational endeavordesegregation.

The issue of desegregation is central to the continuing

struggle of Blacks when pressing for educational opportunity.

Historically, most sociological, educational and political studies

of Blacks and the educational process are biased and limited to the
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extent that the average scholar might erroneously perceive Blacks

to be quite apathetic. The facts reveal that precisely the

opposite is true (Saunders, 1975).

The case which successfully marked an end to approved segrega-

tion in the field of education was the 1954 Brown vs Board of

Education of Topeka decision which upheld the rights of Brown,

et al. against the Topeka Kansas Board of Education. Often identi-

fied as a landmark case, The Supreme Court in the Brown decision

ruled that state-mandated public school segregation on the basis of

race is "inherently unequal and, therefore, unconstitutional."

This court ruling set into motion educational activities that

are today surrounded by controversy almost as heated as that

immediately following the Brown decision. Specifically, the Court

unanimously agreed that:

"Segregation with the sanction of law, has
a tendency to retard the educational and
mental development of Negro children and
to deprive them of the benefits they would
receive in a racially integrated school system".

Showell (1976) in her examination of the Brown decision con-

cluded that, "The Supreme Court was willing to accord full consti-

tutional recognition and significance to the reality that 'sepa-

rate' could never 'equal', because its very genesis and its only

purpose for being was discriminatory." The court order that

prompted school policymakers to eliminate separate-but-equal

educational facilities with "all deliberate speed" (Brown, 1955);

herefore, gave rise to the concept and activity of desegregation.

Hazard (1978) concluded in Education And The Law: Cases and
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Materials on Public Schools that "Desegregation of the public

schools requires more than a court decree; some measure of coercive

power apparently is needed to overcome the network of resistance."

(p. 134).

Edelman (1975) concluded that desegregation is still caught in

a crossfire of public opposition. She asserted that:

There are those who say they are for it but
shun the means to achieve it and those who
feel the cost of achieving it are not worth-
while because the early experiences have not
produced instant brotherhood and I.Q. gains (p. 99).

Desegregation, in this context, suggests creation of efforts

to ensure that all public funds and facilities and the utilization

of those funds and facilities are equally distributed and used for

the benefit of students regardless of race. The unanimous

assumption made by the Supreme Court (1954) was that equally funded

schools would create equally educated students.

The study reported in this dissertation was concerned with

Black parents and primary guardians and their attitudes toward

their involvement in the desegregation process designed to validate

the 1954 assumptions. In this study, the concept and role of

parents included those persons identified as primary guardians.

These persons legally identified or privately selected are

regarded, therefore, as operating fully as surrogate parents.

Black parents and primary guardians associated with Black

protestant churches in Portland, Oregon comprised the sample under

consideration. In this research, certain variables relative to

acquired attitudes were hypothesized. These hypothesized variables
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were then examined for their relevance to parental participation in

elementary desegregated schools.

The ultimate test, however, as to whether America will totally

achieve educational opportunity for all its citizens resides not

with the numbers of students riding buses each day, or with the

ethnic characters portrayed in textbooks, nor any of the esoteric

theories surrounding desegregation; but, it resides with the col-

lection of revelant and current data from all members of society

affected by the process.

NEED FOR THE STUDY

Both computer and manual search of educational, sociological

and psychological literature revealed few studies related to

current attitudes of Black parents and primary guardians toward

their involvement in desegregation activities. The need for

knowledge and more significant inclusion of parental perceptions in

educational issues, though not new, has become more apparent in

desegregation in the past decade. A report published by the House

Judiciary Subcommittee on Civil and Constitutional Rights (1982)

focused on the significance of this issue. The report concluded

that:

Local groups can make or break a desegre-
gation plan. Conversely, the absence of
community involvement and consultation,
even when self-imposed, breeds public
resentment to a court order, even when
and where the methods of desegregation
are not in themselves onerous. (p.87)

Most recently (1983) Herman and Yeh cited a number of reasons
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why parental involvement has become such an urgent and pervasive

idea. They stated:

Apart from notions of democracy and legitimate
rights of parents to exert influence in a domain
where their children spend a significant portion
of their lives; this is a time of parental disen-
chantment with public education. (p.13).

Calaldo and Giles (1978) concluded from their research that a

lack of current knowledge of parental attitudes regarding desegre-

gation policy has created an alarming gap. Smith and Dziuban

(1977) voiced a similiar opinion when they described the results

derived from desegregation studies nationally. They reported:

The numerical indicators and correlates of
desegregation derived from national studies
have had minimal effect in assisting schools
through stages from segregation to desegre-
gation. By now it should be obvious that
desegregation will not be accomplished in
a computer. At present, researchers only
talk to researchers, and those who are in-
volved with remedies cannot listen. The
result is a debilitating gap between re-
search and remedy (p. 51).

In addressing this situation, Thomas and Brown (1982) con-

cluded that "at least another decade of systematic inquiry by

minority researchers who have assess to richer data and who employ

better theoretical perspectives will be needed to advance our

current understanding of school desegregation."

An early review of desegregation research by Crain (1976) led

to the conclusion that:

Almost all studies have been concerned
with asking whether some desegregation
was better than none, a question relevant
to the national controversy over busing
but of little relevance to educational
policymakers. Almost none of the re-
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search has been concerned with determi-
ning how desegregation should be done.
For example, locating techniques which
minimize public opposition and maximize
student benefit. (p .33)

Although the political climate of a community seeking to

establish a valid desegregation plan is beyond the scope and

control of social policy, the community will influence, to a great

extent, what happens academically in the school. The attitudes the

students bring with them from the home, community perceptions and

attitudes acquired from parents and significant others, will impact

upon desegregation efforts (Mead, 1934).

A study, therefore, is needed to determine what roles Black

parents and primary guardians can assume in order to increase the

self-esteem and academic achievement of their children (Simpson,

1983).

According to Bell (1983), parents have provided us with

information that, for the most part, has been ignored in practice

despite its profound significance to educational equality. He

concluded that:

From the beginning many Black parents and their
community leaders realized what some civil right
lawyers have yet to acknowledge. There can be no
effective schooling for Black children without
both parental involvement in the educational process
and meaningful participation in school policymaking (p.
574).

The evidence reviewed suggested that there is a significant

need for current data regarding Black parental participation in

desegregated schools. As stated perceptively by Poussaint and

Lewis (1976):
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Desegregation need not negate the oppor-
tunity for Blacks to work in the schools
wherever their children are assigned, to
integrate the staff and curriculum, and
generally see that the learning environ-
ment reflects full participation of the
Black community and input of Black cul-
ture (p. 25).

The task of effective teacher preparation is reliant upon

access to current interpretation of the educational mandates from

the general society. The emphasis and concerns of Schools of

Education and public school education, in general, must coincide

with the purpose of the law. Desegregation in its desire for moral

and ethical justice demands critical attention. The input of Black

parents, those most affected by the failures of desegregation

efforts, is essential in order to establish an accurate vision of

the task completed and those yet to be accomplished in the desegre-

gated school.

STATEMENT OF THE PROBLEM

The problem was to systematically assess the attitudes of

Black parents and primary guardians of children enrolled in de-

segregated elementary schools in Portland, Oregon., Specifically,

the attitudes of their current involvement in school activities

were examined. Therefore, the following null hypotheses were

tested:

1. There is no significant difference
in attitudes of Black parents and
primary guardians associated with age
pertaining to school involvement.

2. There is no significant difference in
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attitudes of Black parents and primary
guardians associated with educational
level pertaining to school involvement.

3. There is no significant difference in
attitudes of Black parents and pri-
mary guardians associated with occupa-
tion pertaining to school involvement.

While many hypotheses can be made pertaining to the influence

of variables upon the attitudes of Black parents and primary

guardians, a review of the literature revealed the existence of

suprisingly little relevant research data. Existing literature

tends to be concerned with isolated variables assumed to be

important, such as single family households; number of children in

the family; birth order of children; housing patterns, achievement

and others. The central concern of the present study became,

therefore, the examination of variables of age, education, and

socioeonomic conditions that impinge upon and affect the attitudes

of Black parents toward current desegregation involvement.

PURPOSE OF THE STUDY

Data obtained from this study could effectively be used by

educational policymakers to evaluate and update curricula. The

issues affecting social interaction and factors contributing to the

academic growth of the Black student enrolled in the desegregated

school can be explored with parental insight. Additionally, the

results can provide ancedotal insight into other aspects of

parental interaction for courts, school boards, and other

educational groups interested in providing an equal education and,

thus, quality academic opportunities for all participating members
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in public school settings.

DELIMITATION

The present study made no attempt to examine the effectiveness

of the various models of desegregation. The focus of this study

was limited to assessment of attitudes of Black parents and primary

guardians toward their involvement in elementary desegregated

schools.

LIMITATIONS

A limitation of the study was that subjects were exposed to

sampling procedures in religious settings. The questionnaire was

administered in churches in group settings. There was no current

study in the literature to support or refute the notion that

church-going Black families respond differently than respondents

surveyed nationally. However, for the purposes of this study it

may be wise to assume that these two factors, religion environment

and group testing, could have influenced responses.

DEFINITION OF TERMS

Throughout this study, certain terms were used to convey a

particular meaning significant to the data reported. These terms

were defined as follows:

AttitudeAn implicit response which is both anticipa-
tory and mediating in reference to patterns of overt
responses. They are evoked by a variety of stimulus
patterns and are a result of previous experiences.
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Black...Relating to the Afro-American people
or culture. (Webster's New Collegiate
Dictionary, 1974, 9.114).

Desegregation....The reassignment of students
and staff by race or ethnic identity so that
the racial identifiability of the individual
school and the classes within the school is
removed.

Primary Guardians.-.Individuals serving in the
role of parent either legally sanctioned or
self-imposed.

Segregation.-.A socially-patterned separation
of races, with or without explicit sanction.

Self-Supporting Church... Those religious institutions
that employ a full-time minister. The church
provides the primary source of financial assistance
for the religious leader.



CHAPTER II

REVIEW OF THE LITERATURE

INTRODUCTION

12

The decade of the 1970s was one in which a great deal of

attention was devoted to desegregation. For purposes of this

study, attention was limited to issues concerned with Black

parental attitudes toward their involvement in desegregation. The

literature surveyed is categorized into four groupings: (1) a

conceptual approach to the historical involvement in education by

Black parents and primary guardians, (2) the historical signi-

ficance of the Black church and its influence toward educational

change, (3) Black parental attitudes toward desegregation and (4)

the effect of desegregation on the Black community.

A CONCEPTUAL APPROACH TO DESEGREGATION INVOLVEMENT

There were several statistical projections pertinent to the

issue of Black parental perceptions that were considered as the

literature was reviewed and its significance understood:

1. While the 1980s are a period in which public dissatis-
faction with public school systems has reached an all-time
high, there is a notable increase in discipline concerns
related to desegregated schools (National Commission on
Education,1980; Adler, 1982; Dececco and Richards, 1980;
Farrell and Bridges,1984).

2. The close of the 1970s and entry into the decade of the
1980s were marked by a decrease in the rate of Black
students graduating from public schools (National Urban
League, 1979; Oregon Educational Coordinating Commission,
1981).
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3. It is generally anticipated that Black children in
desegregated schools will continue to be suspended or
expelled nationally at three times the rate of white
students at both the elementary and secondary levels
(Edelman, 1979; Children's Defense Fund of the Washington
Research Project, 1975; Southern Regional Council and
Robert F. Kennedy Foundation, 1974; Farrell, 1979; Hawkins
v. Coleman, 1974).

These projections and statistics serve to make urgent the need

to identify and initiate effective strategies to revitalize public

educational settings (Harris, 1978). Children undoubtedly enter

school with prior socialization experiences. Autonomy, loyalty to

peers, and skepticism about adult judgments in white controlled

schools, for example, are emphasized more by Black parents than by

white parents (Ogbu, 1968). Nevertheless, social organizations,

such as schools, can operate either to diminish or to accentuate

preexisting attitudes and perceptions (Grant, 1984).

It is, therefore, in the context of two spatial paradigms, the

past and the future, that current Black parental perceptions toward

the issue of desegregation, as it stands in 1984, can best be

understood. In order to gain insight through a review of the

literature as to what would be effective in 1984 and beyond, it

appears essential that attention be given to a broad body of liter-

ature and analyses developed during the past ten to twenty years.

Prominent among the literature was the philosophical mindset

leading to and reflecting the Brown mandate to provide equal educa-

tional opportunity to Black students. Two examples appear as

chapters in William R. Hazard's book, Education and The Law (1971):

"Public School Desegregation: Legal Remedies for De Facto

Segregation" and "The History of Racial Segregation in American
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Education." The latter is particularly noteworthy as an assessment

of desegregation in the aftermath of Brown which focuses on access,

retention, and parental participation rather than on more narrow

goals of meeting quotas through busing plans.

What have been the conditions from which evolved a rationale

for this and other similar policy concerns? The most apparent

answer was found in the currently disproportionate, suspension and

expulsion rates for Black students (Edelman, 1974; Conrath, 1984),

along with the quest for education experienced by members of the

Black culture (Willie, 1978; Cobbs, 1969; Saunders, 1975; Anderson,

1958; Young, 1969). Although there was a proponderance of litera-

ture addressing the issue of student achievement (Crain and Mahard,

1981; St. John, 1975; Bradley and Bradley, 1977; Weinberg, 1977;

Coleman et al., 1966), there was significantly less uniformity with

respect to parental attitudes toward the educational process in the

desegregated school.

Conceptualization and implementation of Black parental in-

volvement must necessarily be preceeded by an understanding of

causal variable interrelationships. Church attendance and active

membership stood as central determinants of Black parental involve-

ment in education (Du Bois, 1899; Mays and Nicholson, 1933; Brown,

1968; Marx, 1969). Yet, the literature devoted a considerable

amount of attention to the contribution of Black parental

educational aspirations to the failure of children to achieve

(Davidson and Greenberg, 1967; Coleman, 1966; Katz, 1968; Gordon,

1965; Robinson, 1981; Berlin, 1963). The main body of current
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literature observed and recognized school districts that are

beginning to comply with the 1954 mandate.

Using the Civil Rights' movement as a time delineator among

the literature, it was noteworthy to contrast assumptions forming

the policy basis for desegregation. For example, during the early

to mid 1960s, a primary goal of desegregation was to integrate

Black students into traditionally white public schools. As is

suggested by Bandura and Huston (1961), desegregation ideally re-

presented a process of interaction and exposure out of which white

models could affect Black student academic behavior. The period of

the late 1960s to early 1970s supported this assertion in that

studies conducted in this era rendered results designed to

articulate the effects of desegregation through the method of

assessing standardized test scores across cultural domains.

James Coleman's (Coleman et al.,1966) Equality of Educational

Opportunity study has been the single most influential document on

school desegregation policy and research. The finding that had the

greatest impact was that Black students' academic achievement in-

creased as the proportion of white students in their schools in-

creased. Thomas (1982) reported that various methodological

criticisms of the Coleman report generated a series of re-analyses

(U.S. Commission on Civil Rights, 1967; Armor, 1972; McPartland,

1968; Pettigrew and Riley, 1972) of the report.

Social scientists still do not agree on whether attending

schools with whites help Black students, despite the fact, that as

many as two hundred studies have been completed in the thirty years
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since the Supreme Court ordered American classrooms desegregated

(Gill, 1981). In the most recent and complete review of desegrega-

tion achievement studies, Crain and Mahard (1981) highlighted addi-

tional factors that render many school desegregation findings con-

ducted, to date, tenuous. Despite the large number of studies,

results were unreliable because the research was usually conducted

with varying degrees of measures. As an example, different

measures of achievement were used to assess the effects of desegre-

gation on Black students. Some studies used percentile rankings

while others used raw scores and grade-level equivalence (p.159).

Attention to disproportionality and related perceptional/in-

tellectual/cultural noncongruency served to identify a set of con-

ditions that culminated in the Brown decision. The conceptual

evolution of Black parental involvement in education is illustrated

by the literature's predominant approach to the subject in three

categorical areas: (1) the historical significance of education

within the Black culture (2) the religious life of the Black

parent, and (3) the impact of desegregation on the Black community.

THE SIGNIFICANCE OF EDUCATION WITHIN THE BLACK CULTURE

It is instructive to note that the Brown decision was not the

first organized effort by Black parents to voice their complaints

about inequality of educational opportunities for their children.

Richard Bardolph, (1970) in Black Americans and the Law, 1849-1970,

indicated that the first recorded expression of educational

discontent was made in 1781 by Black parents in the city of Boston,
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Massachusetts.

The quest for education for Black children in America has had

a very frightening, though interesting history. Despite notions

that have led many researchers (Berlin, 1963; Coleman, 1966; Katz,

1968;) to believe that apathy exists among Black parents, the

historical literature noted the contrary. In reviewing this

attitude on the part of educators, Granowsky, et. al (1979),

reported the following:

Many administrators and teachers assume
this position based upon fear. Some of
these fears are that Black parents are
basically not interested in their child-
ren's learning; that they wouldn't come
to school if invited, especially the
parents who need to come; and that they
wouldn't understand the volunteer prog-
ram,and if they did understand,they
would want to control the program (p. 826).

Despite the poverty of Black communities and the dis-

criminatory restrictions which dominated their lives, the story of

the sustained self-sacrificing efforts of the Black community to

educate its young has produced noteworthy educational results

(Steward, 1973).

The struggle to expose the philosophy of "separate but equal"

as educationally injurious to Blacks is a story of legal

frustration and physical danger. Bardolph (1970) reported that, in

the seven decades from 1865 to 1935, cases challenging the validity

of school segregation reached state courts of last resort thirty-

seven times, and in each instance the courts upheld the separate

school (p. 216).

Subsequent to the Brown decision, there were numerous strug-
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gles in communities in the southern, southwestern, and border

states brought by pressures from Black parents to eliminate

inadequate eduational facilities. Without a doubt, the school

integregation movement in American cities originated in the protest

of Black parents against the existing system of segregated and

inferior education (Solomon, 1963; Cobbs, 1969).

There exists a fairly impressive body of research that

testifies to the efforts of Black parents regarding educational

equality. In Roberts v. City of Boston (1850), Black parents

brought suit against the city of Boston for the right of their

children to attend public supported schools. As early as 1890,

Black taxpayers sought an injunction against the Boston school

board to stop operation of a white high school until the board

resumed the operation of the high school for Black children

(Cummings v. County Board of Education).

The Kentucky Act of 1904, for example, prohibited the

instruction of whites and Blacks in the same school, but permitted

any particular school to establish separate schools for Blacks and

whites on the condition that the two facilities be at least twenty-

five miles apart (Berea College v. Kentucky). Kentucky, like

Mississippi and Alabama, even went so far as to declare that taxes

paid by whites should be used only for white schools and taxes paid

by Blacks only for Black schools (Berea College v. Kentucky, 211

U.S. 26, (1904).

Historically, the environment in which Black culture was

nurtured did not see positive benefits in educational training for
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members of the African race. During the 1860s the law forbade the

teaching of slaves in the South. Early slavemasters adopted the

attitude that to provide a slave with an education was to stir a

dormant curiosity which could lead to hopes for freedom (Carey,

1981). Despite occasional controversy over religion's effect, most

slave owners eventually came to view supervised religion as an

effective means of social control (Marx, 1969). However, as noted

by Washington, (1905), slavery, with all its disadvantages, gave

the Black race one great consolation, namely, the Christian

religion and the hope and belief in a future life (p. 82).

EDUCATIONAL CHANGE: THE BLACK CHURCH AND ITS INFLUENCE

One of the most critical factors in Black parental involvement

in education is provided through the Black church. Du Bois (1899)

concluded that, "the Negro church is the peculiar and characteri-

stic product of the transplanted African and deserves especial

study with regard to changes, political and educational, occurring

in America" (p. 201).

As stated by Johnson, (1969) in Youth and The Church, "in

order to understand the behavior of members of the Black culture in

relation to educational endeavors one must appreciate the cultural

aspect of their religion" (p. 135). In addressing this issue,

Clark (1965) noted that, "the need to compensate for political and

everyday emotional strain can be satisfied by Black adults either

in the bars, on the streetcorner, or in the churches" (p. 174).

In an attempt to determine the actual connection between reli-
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gious involvement and civil rights activities, Gary Marx (1967)

concluded from a study conducted through the Survey Research Center

that Black churches first came into being as protest organizations,

where protest strategies against slavery took place (p. 94). The

early Black church, while nurturing the spiritual needs of the

slaves, conscientiously served as a center for rebellion. While

secretly teaching Blacks to read and write and providing contact

points for escaping slaves, the Black Church was the center for

expression of social concerns and the principle energy for

implementation of Civil Rights' activity.

In agreement with this assertation, Thompson (1965) stated

that the slave churches were" the nucleus of the Negro Protest" (p.

26). Booker (1964) wrote that, "The church today is central to the

movement-. if there had been no Negro church, there would have

been no Civil Rights' movement today" (p. 111). The Civil Rights'

movement provided an historic opportunity for ministers to direct

their working class congregations in the struggle to overturn "Jim

Crow" laws, improve educational opportunity for their children, and

exercise the right to vote.

Manning Marable, in a chapter entitled, The Ambiguous Politics

of The Black Church (1983), identifies three historical tasks of

the church in its relationship to educational and political

involvement. These tasks are:

1. To provide an idealist,non-rational
popular view to the Black masses.

2. To preserve and to defend the actual
material interest of the congregation,
by confronting the state, by taking



21

calculated political risks.

3. To articulate the real grievances of
Blacks from pulpits to public meetings.

The Black parent and elementary school child centered in the

church is a vital and primary source for solicitation of current

data. Their continued exposure to the core of Black political life

and social thought stimulated the basis for serious investigation.

Marable (1983) contended that:

From reconstruction to Black power,
many significant political figures in
Black liberation struggles were either
ministers or were profoundly influenced
by the Black religious experience; Nat
Turner, Andrew Young, Martin Luther
King, Jesse Jackson and hundreds more.(p. 196).

There is no doubt that the Black church, and consequently to a

degree, religion, have played conspicious roles in the lives of a

vast majority of American Blacks today and in the past. In

assessing the Negro population, Mrydal, (1944) recognized the Black

church as the oldest and in membership, by far, the strongest of

all Black organizations. It is precisely for this reason that the

Black church is the only Black institution today which is so

correctly positioned as to be unquestionably relevant when pur4uing

the desegregation issue beyond the point of simple generalities.

The sphere from which this researcher hypothesized was that

active church participation has been the key element for the

creation of the philosophical, political and educational, and

economic support of desegregation activity.
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BLACK PARENTAL ATTITUDES TOWARD DESEGREGATION

Contrary to many sociological and educational studies of

minorities, and in particular Blacks, this group of individuals

should not be considered as a homogenous unit. While giving

cursory recognition to individual differences, behavioral

scientists have continuously attributed group characteristics to

Blacks (Hayes, 1967).

In order to solve this research dilemma, Billingsley (1972)

literally called for the overthrow of social scientists, "who are

white, over forty and study Blacks" (p. 129). In Black Families

and White Social Science (1970), he further stated, "the problem at

hand is illustrated by the suspicion and distrust with which the

Black community regards the social scientists, who are usually

white."

There was no desire on the part of this researcher to

discredit the extensive work of individuals such as Coleman,

(1966); Moynihan (1965; 1972); Jencks, (1968); and Jensen (1969);

for not only did their findings reveal discrimination but many of

these studies were used as a basis to (1) recommend ways to over-

come faulty research methods and (2) generate more reliable and

valid studies by researchers representing many ethnic and racial

backgrounds. Joseph White contended in "Toward A Black Psychology"

(1970) that:

"not only will the understanding of the
Black perception enable researchers to
reach more accurate and comprehensive
explanations, but will also enable the
educational world to build the kinds of
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programs which will capitalize on the
strengths of Black people (p. 51).

It is apparent that very little has changed since Brown (1973)

estimated that approximately only two percent of all educational

research comes from Black educators and of that proportion, only a

small number are in positions to influence research that effects

the lives of Black people (p. 6). The hundreds of studies that

have been conducted since the inception of desegregation have

provided a variety of reports regarding the impact of desegregation

on various members of society. The research is rich in studies

articulating the recent educational phenomenon of busing.

Ogletree (1980) concluded that, forty-two percent of Black

parental respondents in Chicago served to determine the Black

attitudes toward busing. It was found that while the majority of

parents favored integregation, they rejected busing. In addition,

only one fourth of the parents surveyed believed that school

integregation would enhance student achievement. Most parents

stated that it was too late to use forced desegregation and,

instead, the district should improve the quality of the community

schools. As one parent stated in the open-ended survey, "I surely

wouldn't want my child bused out of the neighborhood I worked so

hard to be in. The neighborhood would lose its identity and

closeness with the school environment."

Although they rejected busing, one third of the parents stated

they would not move out of the city if their children were forced

to be bused. Despite parental rejection to the concept of busing

Slavin and Madden (1979), for example, emphasized that actual
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interaction was the best predictor of interracial attitudes and

behaviors, with more positive relationships existing among students

who worked with members of another race. This conclusion has

provided impetus for continual busing procedures.

Parsons, (1978) examined Black parental attitudes toward de-

segregation in New Castle County, Delaware. Among twenty percent

of the Black parent respondents in this study, findings indicated

that after one year of school desegregation parents perceived a

decline in quality of schooling for their children. This study

supported previous research conducted (Serow & Solomon, 1979;

Hawley, 1979). However, several factors highlighted in the

Parson's study appeared important to this project. The most

important of these was the involvement of parents in the planning

process and in the schools during desegregation implemention.

Loveridge (1978), for example, found stronger support for busing

among parents of children involved in magnet school programs than

among parents of children who were not involved in the program.

Serow and Solomon (1979) in reporting the conclusions of their

research noted that sixty percent of white and seventy percent of

Black parents favored the concept of desegregation, but rejected

all approaches to achieve desegregation except through voluntary

approaches. A recent study of Black and white parents in Chicago

revealed that the majority of white and Black parents favored

school desegregation, based on redrawing school boundaries, but

found the concept of busing to achieve results most dissatisfactory

(Schwartz, 1976).
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It has been assumed that school integregation and quality

education are synonymous. However, research conducted in

Tallahassee, Florida repudiated this claim (Killigan and Griggs,

1964). Through a study of the Black community, it was found that

the need for better schools was ranked second in importance in a

list of eight sources of dissatisfaction, while integregation only

ranked seventh.

Black parents are more likely than white parents to see

desegregation as a means of improving the quality of their

children's education (Beck & Sobol, 1978; St. John, 1975), but

often express concern about the disproportionate burden of one-way

busing (Alexander, 1979; Altevogt & Nusbaumer, 1978; Community

Coalition for School Integregation, 1978).

Research conducted by Hollister (1966) provided the first

systematic assessment of Black parental attitudes toward

desegregation. His study of parent-school relations in eighteen

Detroit high schools revealed, through the use of the Likert

method, that socio-economic factors have little value pertaining to

parental attitude toward desegregated schools. Hollister concluded

that there is no significant difference between the attitudes of

low income Black parents and the attitudes of middle income white

parents.

THE EFFECTS OF DESEGREGATION ON THE BLACK COMMUNITY

Few Americans following the Brown decision were prepared for

the hardships that desegregation would have on the Black community
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pertaining to its economic and educational systems. Lutterbie

(1974) reported that, in many instances, when all Black schools

closed, both students and personnel were transferred to new schools

and to totally different assignments. The results of this random

activity placed Black teachers and administrators in new employment

without regard to their expertise, certification, or personnel

needs. These findings were greatly amplified in research conducted

by Carter (1982). His research concluded that the greatest dis-

placement occurred in Texas, Arkansas, Kentucky, and West Virginia,

and the most typical hardship came as large numbers of small

schools consolidated as a result of desegregation. In these

states, between fifty-five and sixty-five percent of all Black

principals were displaced. The most revealing data, however, is

supplied by Picott (1976) who noted that, "there was a ninety

percent reduction in the number of Black principals in the South

between the years 1964 and 1973, dropping from over two thousand to

less than two hundred (p. 88). Most of them were relegated to

"assistant principals, classroom teachers, or 'special' projects

central office personnel with limited decision-making power (Haven,

1980). Abney, (1974) further concluded:

this approach has had a double-barreled
effect on the Black community. First, it
reduced the number of Blacks in teaching
and administrative positions. Next, it
reduced the education payroll for the
Black community (p. 3).

Many of the Black administrators and teachers involved in

education, prior to desegregation, acquired organizational and

political skills and developed an ability to manage people through
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the institution of the Black church. According to Hamilton (1975),

this fact has been overlooked by many social scientists in their

analyses of the Black family and the Black community.
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This study was designed to investigate the attitudes of Black

parents and primary guardians toward their involvement in desegre-

gation. This chapter provides an overview of the procedures em-

ployed in the collection of data, and includes the following

sections:

1) The design of the study,
2) Description of the population and sample,
3) Preparation of the questionnaire,
4) Data collection procedures,
5) Statistical analysis.

DESIGN OF THE STUDY

To adequately fulfill the intended purpose of this study, it

was acknowledged that the data to be analyzed would be obtained

through the use of the interview-questionnaire procedure. This

technique is described as an interview-questionnaire because none

of the questionnaires were to be mailed to the participants.

Rather, each person in the sample was interviewed by the reseacher.

Before attempting data collection, it was decided that the re-

search process must, first, be thoroughly understood by various

members of the Portland, Oregon community. Following approval of

the study by the researcher's committee, a letter explaining the

study was mailed to Reverend John Garlington, President of the
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Albina Ministerial Association (Appendix A), a letter to Rev. John

Jackson, Pastor, Mt. Olivet Baptist church (Appendix B) was mailed,

and a meeting was arranged with the Director of Research and the

superintendent of the school district of Portland, Oregon.

This procedure was considered to be important to the success

of the entire study. The methodological approach for this phase of

the research was planned and formulated before Black parental

groups were identified with the aim of developing rapport and

gaining assistance of significant individuals within the

environment where the data were to be collected.

An additional factor that warranted the selected methodo-

logical approach in this study was the sensitive nature of the

subject matter to be examined. Therefore, in view of the goal to

analyze and to comprehend the attitudes resulting from the stated

variables toward the current desegregation process, the focus of

the research became that of uncovering elements both within and

external to the educational setting which effect current Black

parental and primary guardian attitudes. In spite of the results

ascertained from previous examinations of parental attitudes, it

was hypothesized that Black parents and primary guardians do not

formulate and maintain attitudes as a unified group. As such, they

affect and are affected by what happens in the total environment in

which the desegregated schools operate.

The following procedure was used in an attempt to ensure that

the hypotheses could be examined and that the study could be con-

cluded with relevant recommendations:
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1. A review of previous attitude assessment questionnaires,
designed to measure parental attitudes toward desegrega-
tion, was conducted.

2. As a result of the review, one instrument was selected
and adapted for use with Black parents and primary guar-
dians whose children actively attend church and whose
children attend Portland, Oregon public elementary schools.

3. A panel of nationally recognized desegregation specialists
were invited,through the jury method, to review, revise,
and to validate the questionnaire.

4. After the jury results were analyzed, appropriate
revisions were made in the questionnaire.

5. The adapted questionnaire was administered to Black
parents and primary guardians.

6. The resulting data were compiled, programmed and
tabulated, with appropriate statistical tools applied.

POPULATION AND SAMPLE

The setting selected was Portland, Oregon, population 587,000,

geographically located in the northwestern part of the state. The

rationale for selection of this locale was based on the number of

Black students residing in and attending desegregated schools in

this urban setting. The 1980 Bureau of Census listed a total Black

Oregon population of 36,000.

There are 24,000 Blacks residing in the city limits of

Portland Oregon. Of that number, 8000 reside within an area known

as Albina. This heavy concentration of Blacks was the major reason

that the Federal Government selected this area of Portland in 1967

to receive funds for community improvement. The Albina district

also contains all twelve of Portland's self-supporting Black

protestant churches. The researcher, therefore, used this Albina
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district in Multnomah County to represent the population of this

study.

It was also the decision of the researcher to use only Black

Baptist churches from among the twelve self-supporting protestant

churches. The review of the literature supports the historical use

of Black Baptist churches for educational and political changes

that have occurred within America during the last century (Marable,

1983; Nelsen and Nelsen, 1975; Hamilton,1972).

Of the twelve self-supporting churches within the Albina

community, there are five Black Baptist churches. Only four of

these churches have children's choirs. Since this study was con-

cerned with the attitudes of Black parents and primary guardians of

elementary public school children, only churches which had

children's choir were used. The church membership of the four

churches were as follows: Maranatha, 900; Vancouver Avenue, 1100;

Allen Temple, 700; and Greater St. Stephens, 300. Since the

researcher had constraints on time and finances, and it was felt

that the sample would be sufficiently large if only two of the four

churches were surveyed, this decision was made.

Therefore, the address of each of the four Black Baptist

churches were placed on slips of paper, put into a bowl, mixed, and

two addresses were drawn. As a result of this random selection

process, the Black parents and primary guardians of Marantha and

Allen Temple churches surfaced as the sample. There were eighty-

eight Black parents and primary guardians in these two churches.
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PREPARATION OF THE QUESTIONNAIRE

In composing and selecting statements for the questionnaire,

the following guidelines developed by Edwards (1957) were adhered

to:

(1) Avoid statements that are factual or capable of being
interpreted as factual.

(2) Avoid statements that may be interpreted in more than
one way.

(3) Avoid statements that are likely to be endorsed by
almost everyone or by almost no one.

(4) Keep the language of the statements simple, clear, and
direct.

(5) Write statements in the form of simple sentences,
rather than in the form of compound sentences.

Accordingly, the researcher selected or developed thirty-four

questions for measurement of each pre-determined criterion. A

decision had been made earlier to test statistically how the

variables of Age, Education, and Occupation effect Black parental

and primary guardian attitudes toward (1) School Involvement, (2)

Academic Performance of their children, (3) Management and Control

within the desegregated schools, and (4) Cross-Cultural Relation-

ships within desegregated schools.

During the development of the questionnaire, a series of

verification procedures were employed to insure validity of the

instrument. Many sources were used in the compilation of the first

draft of the questionnaire.

Studies reported by other researchers and educational groups

were examined critically (Ogletree, 1981; Comerford, 1981; Bridge
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and Blackman, 1978; Walkup, 1979; Krystall, 1970) in an attempt to

identify a valid and reliable instrument. This search revealed

that there was no instrument available that fully met the criterion

measure. However, the Detroit Parental Survey, developed by the

Research and Evaluation Department of the Michigan public schools

in 1970, did meet most of these needs. It was determined that with

revisions and through the establishment of content validity, this

instrument could be used in this study.

Upon the advice of the researcher's committee, the Detroit

Parental Survey was presented to a national panel of judges. They

were asked to critique the terminology of the items included in the

questionnaire, to make recommendations for change, and to establish

content validity. These individuals were selected because each was

recognized for his or her expertise in desegregation research,

knowledge of educational law, and because of his or her local and

national involvement in political and educational change (Appendix

C). The number of judges was limited to ten because, according to

Edwards (1957), "a group of ten well-trained individuals in the

subject content can obtain reliable scale values and reduce the

work involved in statement selection." A letter describing the

research study, an invitation to participate in the study, and

instructions for completing the questionnaire was mailed to each

member of the jury. (Appendix D).

The initial examination by this panel of judges revealed a

number of items that were repetitive or poorly written; these were

discarded or revised. These ten judges, independently critiqued,
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revised, deleted or added statements on three separate reviews. In

the final analysis, ten statements that had been placed on the

original questionnaire were eliminated. Five of the original items

were revised. An agreement was reached by members of the jury and

the instrument was finalized. Content validity was established.

In the final form there were twenty four questions on the

questionnaire. Questions 2, 5, 6, 7, 18 and 19 related to Academic

performance. Questions 8 through 13 related to School Involvement.

Questions 4, 16 and 17 related to Management and Control.

Questions 3, 22, 23 and 24 related to Cross-Cultural Relationships.

Age, Education and Occupation were the independent variables by

which the categories of School Involvement, Academic Performance,

Management and Control and Cross-Cultural Relationships were com-

pared to assess attitudes of Black parents and primary guardians

toward school desegregation.

DATA COLLECTION PROCEDURE

Since much of the success of the study depended upon the

candid responses of the Black parents and primary guardians and the

consistency with which the questions were asked during the inter-

view, the researcher used techniques to provide these assurances:

(1) A letter of introduction was forwarded to Reverend Garlington

and Reverend Jackson from the researcher's home town minister in

Kentucky, (2) trust and rapport between the researcher and the

parents and primary guardians were established by the researcher

attending church, musicals, and other church-related activities for
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several weeks prior to the interviews taking place, and (3) the

researcher personally conducted the interviews by reading aloud

each question on the questionnaire (Appendix E).

Interview dates of Black parents and primary guardians were

established by children's choir directors who had been previously

contacted to explain the scope and purpose of the study. The

research was described as providing data for a dissertation-based

study. Respondents were assured of complete anomymity by the

researcher.

The interviews occurred during a two-month period. The

investigator visited groups of Black parents and primary guardians

while their children participated in musical activities which

occurred on Tuesday evenings at the selected church settings.

Sunday school rooms had been previously assigned for the purpose of

data collection.

Prior to the beginning of the interview session, each group of

Black parents and primary guardians was informed of the purpose of

the research, the procedures to be utilized, the need of being

candid and the time involved to complete the questionnaire.

Respondents were encouraged to ask questions and seek clarification

whenever they wished.

The format and directions for questionnaire completion were

explained. To account for educational differences in reading com-

prehension and clarification of terminology on the questionnaire,

the researcher read each statement aloud. The respondents, then,

were asked to select and to mark the statement that most accurate-
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ly reflected their feelings. It took approximately twenty minutes

to administer the questionnaire.

Black parents and primary guardians of children's choirs from

two Baptist churches in the Albina district of Multonomah County in

Portland, Oregon were interviewed. The independent variables of

Age, Education, and Occupation were treated to determine their

effect on the dependent variable, Attitude, of Black parents and

primary guardians toward their involvement in desegregated

elementary schools.

Measurement of attitudes by means of an attitude scale was

concerned, in this study, with the allocation of opinions along a

continuum. The degree to which an individual accepted or rejected

a statement reflected the attitude of that respondent.

A 1-5 Likert scale where "1" represented an opinion strongly

against a stimulus and "5" represented an opinion strongly in favor

of a stimulus was used on the questionnaire. The mean of each of

the categories compiled according to Age, Education, and Occupation

was tested independently against attitudes toward School

Involvement. Then the combined means of the categories of Age and

Education were tested against attitudes toward School Involvement.

Then, the combined means of the categories of Age and Occupation

were tested against attitudes toward School Involvement. The com-

bination of means of categories measured against attitudes toward

School Involvement was continued until all possible combinatons had

been statistically compared. The purpose of these comparisons was

to determine if each category (Age, Education, or Occupation)
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individually or collectively influenced Black parents and primary

guardians' attitudes toward School Involvement. The main purpose

of this study was to determine the above-described data.

Additional statistical analyses were performed to determine if

the categories under study (Age, Education, and Occupation)

influenced Black parents and primary guardians' attitudes toward

(1) the Academic Perforance of the child, (2) the Management and

Control of the child in the school, and (3) the Cross-Cultural

Relationship in the school. The same procedure was followed when

comparing means for each of the categories (Age, Education, and

Occupation) with attitudes toward (1) Academic Performance of the

child in school, (2) Management and Control in the school, and (3)

Cross-Cultural Relationships in the school. These treatments were

not a part of the main purpose of the study, but were done to

supply the reader additional information.

STATISTICAL ANALYSIS

The design consisted of a 5 (Age) x 7 (Education) x 7 (Occu-

pation) one-way analysis of variance. There were five levels of

Age (16-20, 21-34, 35-45, 50-64, 65 +), and seven levels of

Education ( 9-12, high school, Freshman, Sophomore, Junior, Senior,

Graduate school) and seven levels of Occupation (clerical, home-

maker, managerial, professional / technical, sales, service).

Analysis was performed for each of four dependent variables

designed to measure attitude. These were: School Involvement,

Academic Performance, Management and Control, and Cross-Cultural
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Relationships. A significance level of p = .05 was used as a

minimum acceptable value for significance throughout the study.

The regression subsystem (SIPS version 52) developed at Oregon

State University was used to compute the ANOVAs. Tukey's Honestly

Significant Difference (HSD) test was utilized to make all pairwise

comparisons among means.

The following questions served as bases for determining the

use of ANOVA in this study:

1. What were the differences in age at the p = .05 level of
significance pertaining to attitude toward Black parents
and primary guardians involvement in school desegregation?

2. What were the differences in education at the p = .05 level
of significance pertaining to attitude toward Black parents
and primary guardians involvement in school desegregation?

3. What were the differences in occupation at the p = .05

level of significance pertaining to attitude toward Black
parents and primary guardians involvement in school de-
segregation?

The null hypotheses tested were as follows:

1. There is no significant difference in attitudes of Black
parents and primary guardians associated with Age pertain-
ing to their involvement in school desegregation.

2. There is no significant difference in attitudes of Black
parents and primary guardians associated with educational
level pertaining to their involvement in school desegregation.

3. There is no significant difference in attitudes of Black
parents and primary guardians associated with occupation
pertaining to their involvement in school desegregation.
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The purpose of this research was to investigate the atti-

tudes of Black parents and primary guardians toward their involve-

ment in elementary school desegregation. Subjects for the study

were eighty-eight Black parents and primary guardians of two

self-supporting churches in the Albina district of Portland,

Oregon.

In describing the responding population, Table 1 presents

data representing Age, Education and Occupation categories of the

respondents. A preliminary analysis of Table 1 reveals that there

is a large variance among the Age sub-sets.

As might be expected, the overwhelming majority of respon-

dents are of parenting age-.between twenty-one and thirty-four.

Only 2.3 percent are sixty-five or over, with only 4.5 percent are

in the sixteen to twenty year-old group.

There is also a wide variance in the Educational background

of the respondents, ranging from a percentage high of 52.3 per-

cent completing high school, while only 3.4 percent graduated

from college.

Finally, it may be noted that the responding population is

rather evenly divided among Occupational sub-sets.

A 5 (Age) x 7 (Education) x 7 (Occupation) one-way analysis
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TABLE 1

DEMOGRAPHIC PROFILE OF RESPONDENTS
EXPRESSED IN PERCENTS AND ABSOLUTE FREQUENCIES

CATEGORY
ABSOLUTE FREQUENCIES

SUB-SETS N= 88

AGE 16-20 4 4.5
21-34 44 50.0
35-49 30 34.1
50-64 8 9.1
65 and over 2 2.3

EDUCATION 9-12 13 14.8
completed high school 46 52.3
college- freshman 10 11.4
college- sophomore 2 2.3
college- junior 7 8.0
college- senior 3 3.4

OCCUPATION clerical 17 19.3
homemaker 19 21.6
managerial 17 19.3
professional /tech 15 17.0
sales 4 4.5
service 2 2.3
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of variance was used to analyze the data examining attitude. The

data for all significant main effects and interactions are reported

in Table 2. Each variable was analyzed separately. All effects

not mentioned were non-significant.

AGE

There was a significant effect for Age in the attitude

clusters for Academic Performance and Management and Control.

For Academic Performance the significant effect for Age, F

(4,83)= 2.55, p < .05 emerged. See Table 3. The Tukey HSD test

revealed no differences among the means for the five levels of Age.

Table 4 summarzied the means.

For Management and Control the significant effect for Age, F

(4,83) = 4.26, p <.01 also was evident. See Table 4. The Tukey

(HSD) multiple comparison procedure detected no significant diff-

erences among the means for the five levels of Age. See Table 5.

EDUCATION

There was, also a significant effect for Education in the

attitude clusters for Academic Performance and Management and

Control. For Academic Performance the significant effect for

Education, F (6,78) = 2.42, p <.05 with those who had completed

grades 1-5 (x =2.26) differing significantly from those who had

completed college (x= 3.93). See Table 6. Again, the multiple

comparison procedure detected no statistical differences among the

means for this variable. See Table 7.
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TABLE 2

Summary of Level of Significance for All Variables

School Academic Management Cross
Variables Involvement Performance Control Cultural

AGE NS p =.05 p..01 NS

EDUCATION NS p..05 p..01 NS

OCCUPATION NS NS NS p..05
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TABLE 3

Analysis of Variance: Effects of Academic Performance

Source DF SS MS

Regression

Residual

Total

4

83

87

4.40

35.79

40.20

1.10

.43

.46

2.55*

* p .05

** p .01
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TABLE 4

Analysis of Variance: Effects of Management and Control and Age

Source DF SS MS

Regression 4 6.06 1.51 4.26**

Residual 83 29.51 .35

Total 87 35.58 .40

.05
** p .01



TABLE 5

Means for Attitude Variables by Age

School
Involvement

Academic
Performance

Management
Control

Cross
Cultural

Freq. X SD Freq x SD Freq X SD Freq x SD

16-20 4 2.250 .553 4 2.650 .252 4 2.700 .258 4 3.188 .427

21-34 44 2.329 .481 44 2.941 .738 44 2.850 .606 44 3.394 .287

35-49 30 2.480 .486 30 2.672 .579 30 2.478 .635 30 3.208 .372

50-64 8 2.733 .675 8 2.208 .592 8 2.021 .468 8 3.219 .248

65 2 2.100 .141 2 3.125 .177 2 3.000 .566 2 3.125 .530

MS 2.4083 2.7735 2.6445 3.2992
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TABLE 6

Analysis of Variance: Academic Performance and Education

Source DF SS MS

Regression

Residual

Total

6

78

84

6.30

33.89

40.19

1.05

.43

.47

2.42*

* p < .05
** p < .01



TABLE 7

Means for Attitude Variables by Education

School Academic Management Cross
Involvement Performance Control Cultural

Freq. x SD Freq x SD Freq x SD Freq x SD

9-12

high
school

13

46

2.282 .705

2.320 .422

13

46

2.605

2.760

.383

.613

13 2.451

46 2.579

.360

.621

13

46

3.250

3.245

.354

.339

Freshman 10 2.733 .274 10 2.840 .868 10 2.860 .693 10 3.500 .236

Sophomore 2 2.417 .589 2 2.300 .424 2 2.300 .141 2 3.125 .177

Junior 7 2.619 .685 7 3.000 .808 7 2.771 .439 7 3.357 .244

Senior 3 2.556 .536 3 3.933 .808 3 3.867 .702 3 3.611. .241

MS 2.4169 2.7725 2.6296 2.6960
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For Management and Control the significant effect for Educa-

tion, F (6,78) = 3.10, p <.01 also was obtained. See Table 8.

OCCUPATION

There was a significant effect for Occupation in the attitude

cluster for Cross-Cultural Relationships. The significant effect

for Occupation was F (5.68) = 2.91, p <.05. See Table 9. Appli-

cation of the Tukey HSD test revealed no statistically significant

differences among the means. See Table 10.

A one-way analysis of variance statistical design was used

to test each null hypothesis at the p <.05 level of significance.

The data was further analyzed by applying Tukey's HSD test to the

results of the analysis of variance.

In order to ascertain Black parental and primary guardian

attitudes toward School Involvement, responses to items 8-12 are

reported. Table 11 presents this data. With the exception of

item 11, all respondents, "Since September have visited schools

at least three times" for school related meetings. However,

these responses may not necessarily mean that parents feel fully

involved, but rather that for many of them, their attendance at

meetings is not perceived to be an important element in school

desegregation policy and procedures.

The basis for this possibility is observed from responses to

item 13, "How satisfied are you with the number of opportunities

adults like you have to participate in school affairs?" See Table

12. On item 13, only 15.9 percent of all respondents reported
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TABLE 8

Analysis of Variance: Management and Control and Education

Source DF SS MS

Regression 6 6.74 1.12 3.10*

Residual 78 28.25 .36

Total 84 35.00 .41

* p < .05
** p < .01
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TABLE 9

Analysis of Variance: Cross Cultural Relationships and Occupation

Source DF SS MS

Regression 5 1.44 .29 2.91*

Residual 68 6.72 .99

Total 73 8.1 .11

p < .05
** p < .01



Table 10

Means for Attitude Variables by Occupation

School Academic Management Cross
Involvement Performance Control Cultural

Freq x SD Freq x SD Freq x SD Freq x SD

Clerical 14 2.340 .665 17 2.824 .851 17 2.859 .809 17 3.167 .267

Homemaker 17 2.410 .440 19 2.821 .614 19 2.461 .584 19 3.329 .334

Managerial 19 2.404 .525 17 2.765 .729 17 2.718 .332 17 3.368 .376

Profession 17 2.520 .586 17 3.000 .717 15 2.780 .676 15 3.517 .291
Technical

Sales 15 2.302 .405 4 2.200 .163 4 2.050 .574 2 3.000 .204

Service 4 2.375 .160 2 2.500 .707 2 2.800 .849 2 3.250

MS 2.4212 2.8027 2.6628 3.3187



TABLE 11

Percentages of Total Population To School Involvement Items 8-12

No Time One Time Two Times Three Times
More than
Four times

Questions Percent

8 4.5 38.6 11.4 35.2 6.8

9 5.7 51.1 8.0 33.0 1.1

10 14.8 35.2 11.4 33.0 5.7

11 4.5 58.0 19.3 13.6 3.4

12 2.3 13.6 47.7 31.8 3.4



very
dissatis-

TABLE 12

Percent of Total Population to School Involvement Item 13

dissatisfied
no very

opinion satisfied satisfied

Percent 3.4 39.8 39.8 13.6 2.3
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feeling "very satisfied..." or "satisfied...", while 43.2 per-

cent expressed "dissatisfaction..." or " very dissatisfied..."

with current level of involvement.

FINDINGS RELATIVE TO THE HYPOTHESIS UNDER INVESTIGATION

HO 1: There is no significant difference in attitudes
of Black parents and primary guardians asso-
ciated with age pertaining to their involve-
ment in school desegregation.

For the purpose of this study, a measure of attitudes as they

related to Age, Education and Occupation toward involvement in

school desegregation was obtained through the administration of a

questionnaire. Possible scores on the instrument ranged from 1-5

with (1) representing no involvement in the desegregated school and

(5) representing high involvement in the desegregated school. The

mean attitude scores and standard deviations pertaining to Age are

represented in Table 4. There was no significant difference among

Age categories with respect to School Involvement. This hypothesis

was investigated through use of one-way analysis of varience and

application of the Tukey's (HSD) test. No significant difference

was revealed through statistical examination; therefore, the null

hypothesis was retained since none of the means was statistically

significant at the p <.05 level.

HO 2: There is no significant difference in attitudes
of Black parents and primary guardians associated with
educational level pertaining to their involvement in
school desegregation.

Again, through one way analysis of variance and multiple
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comparison procedure no significant differences among the means for

this variable could be detected at the p <.05 level of significance.

The null hypothesis was retained.

HO 3: There is no significant difference in attitudes
of Black parents and primary guardians asso-
ciated with occupation pertaining to their
involvement in school desegregation.

No significant differences were detected among means in the occupation

category. The null hypothesis was retained.

In summary the respondents in this study show a signi-

ficant level of concern regarding their involvement in desegre-

gated elementary schools. The general profile of the respondents

does not include a great amount of economic or educational estrange-

ment, but these parents are, however, as determined from this

study, dissatisifed with current levels of involvement in the

educational environments in which their children participate.
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CHAPTER V

SUMMARY, CONCLUSION, AND RECOMMENDATIONS

This experimental study was conducted primarily to investigate

the attitudes of Black parents and primary guardians toward their

involvement in school desegregation. Additionally, the attitudes

of Black parents and primary guardians toward Academic Performance,

Management and Control procedures and Cross-Cultural Relationships

were examined.

DESIGN OF THE RESEARCH

For purposes of this study data to be analyzed were obtained

through the use of the the interview-questionnaire procedure. The

questions focused on several aspects of the Portland, Oregon

desegregation model including student Academic performance, Cross-

Cultural Relationships, Management and Control and parental

Involvement in desegregated elementary schools.

The questionnaire was administered during the months of

November and December, 1985 to Black parents and primary gaurdians

randomly selected from church participants. Questionnaires were

administered to eighty-eight Black parents and primary guardians

thorough the oral presentation method. Respondents were read each

item on the questionnaire to ensure for clarification and account

for differences among reading abilities.

The questionnaire was designed and validated through the jury
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method. A panel of judges representing civil rights law,

educational administration and those currently involved in the

implementation of desegregation procedures were selected.

OBJECTIVES OF THE STUDY

All of the data, compiled were collected in an effort to

accomplish the following objectives:

(1) To determine if, Age has a significant effect on Black
parental and primary guardian attitudes toward their
involvement in school desegregation.

(2) To determine if, Education has a significant effect on
Black parental and primary guardian attitudes toward
their involvement in school desegregation.

(3) To determine if, Occupation has a significant effect on
Black parental and primary guardian attitudes toward their
involvement in desegregation.

HYPOTHESES OF THE STUDY

The following hypotheses were proposed in an attempt to

determine Black parental and primary guardian attitudes toward

involvement in school desegregation:

HO 1 There is no significant difference in attitudes of
Black parents and primary guardians associated with
Age pertaining to their involvement in school desegre-
gation.

HO 2 There is no significant difference in attitudes of
Black parents and primary guardians associated with
Education pertaining to their involvement in school
desegregation.

HO 3 There is no significant difference in attitudes of
Black parents and primary guardians associated with
Occupation pertaining to their involvement in school
desegregation.
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ANALYSIS OF RESPONSE DATA

All responses were keypunched on cards. One way analysis of

variance was applied to obtain distributions of responses to each

question broken down according to variables of Age, Education and

Occupation. To facilitate further analysis among the variables,

Tukey's Honest Signficant Difference tests were computed to test

for statistical significance at the p <.05 level.

CONCLUSION

This study presents findings for all parental questionnaire

items associated with desegregation Involvement, Management and

Control, Academic Performance and Cross-Cultural Relationships. A

total of 43.2 percent of the respondants indicated dissatisfaction

with their current level of involvement in elmentary desegregated

schools. Further, 62.5 percent felt that improvement is needed in

the area of Management and Control within the elementary desegre-

gated school environment.

Among the findings of this study was one that may prove rather

suprising for those researchers conducting similiar studies among

majority group populations. Results indicated that Black parents

and primary guardians partitioned by Age, Education and Occupation

do not differ significantly in their attitudes toward their current

involvement in desegregation. Dispite advanced educational levels

indicated by 25.1 percent of the respondents, attitudes did not

differently significantly from those occupying clerical and

Homemaker Occupational categories.
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This finding tends to suggest that advances in Educational

training and Occupation are invariant to the forces and attitudes

in a traditionally segregated society. In essence, improvement in

educational level need not produce advancement in occupational

opportunities for individuals representing the sample population

under consideration in this study.

This study highlights dramatically the interest and concerns

of Black parents and primary guardians toward their Involvement in

school desegregation. Quite apparent is the implied need for

replication of this study among a larger sample of Black parents

and primary guardians. The lack of significant difference among

variables, however, leads this researcher to suspect that finding

reported through future examination of larger samples will be

consistent with results reported in this study.

It appears obvious from this research on Black parental and

primary guardian attitudes toward desegregation that enlightened

public policy from central administration could result in expanded

inclusion of Black parents and primary guardian involvement in

elementary desegregted schools. Of all participants, 75.0 percent

responded that improvement was needed in providing information

between the desegregated school and the home. This improvement in

communication between the home and the school could, further,

result in positive advancement in the area of Management and

Control in the school environment.
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7220 N.W. Grandview Drive
Corvallis, Oregon 97330

November 4, 1984

Dear Rev. Garrlington:

This letter is written to request your suggestions and
possible participation in a purposed disseration study being
conducted for completion of my doctoral degree at Oregon State
University.

For the past five years, I have had the opportunity, as both
educator and student, to closely observe desegregation activities
and conclusions reached by investigators nationally. An exten-
sive review of available research studies reveals that Black
parents, actively involved in Black churches have never been
asked their views on desegregation.

As a highly respected member of the Portland clergy along
with your role as President of the Albina Ministerial Associa-
tion, I would find the opportunity to meet with you most valuable
in my endeavors to report the educational attitudes of the Black
religious community.

For purposes of intent , I have enclosed a review of the
current literature concerning the influence of the Black church
on the social, educational and political climate of this nation.

I look forward to hearing from you soon. I may be reached
at 754-3648 days, and 754-8141 evenings.

Sincerely,

Betty S. Griffin, Instructor
School of Education
Oregon State University
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Appendix B

Rev. Jackson Letter
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7220 NW Grandview Drive
Corvallis, Oregon 97330
November 20, 1984

Dear Rev. Jackson:

This letter is written as a follow-up to a recent meeting

held between Rev. Garlington and me. The purpose of the meeting

was to seek the assistance of Rev. Garlington and the members of

his church in a study I am conducting at Oregon State University.

Specifically, I am attempting to determine the attitudes of Black
church members toward desegregation in Portland, Oregon.

I received a warm and enthusiastic approval to visit Rev.
Garlington's church and talk with his members concerning their

attitudes toward educational practices in Portland. He further

suggested that I contact and share with you the purpose of my

research. I would find it most helpful to be able to talk with

you in person regarding the possible participation of you and

members of your church in my study.

I have enclosed for your review a copy of my vita. This will

allow you to become acquainted with my educational background and

work experience. Rev. Richard Hill, my minister from Danville,
Kentucky, has forwarded a letter to Rev. Garlington that will

explain my religious training and experience.

I look forward to talking with you soon.

Sincerely,
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Appendix C

List of Judges
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Members of Jury

Dr. Robert Barr, Dean, School of Education, Oregon State Universi-
ty.

Dr. Derrick Bell, Dean, School of Law, University of Oregon.

Mrs. Velma Johnson, Vice Principal, Madison High School,
Portland, Oregon.

Senator, Julian Bond, Atlanta, Georgia.

Mr. Ronald Herndon, Co-Chairperson, Black United Front, Portland,
Oregon.

Mr. Larry Gant, Director, ESSA Project, School District of
Portland.

Mrs. Ella Mae Gay, State of Oregon, Portland, Oregon.

Ms. Pearl Hill, Director, Upward Bound, University of Oregon.

Rev. John Garlington, Pastor, Portland, Oregon.

Mr. Herb Cawthorn, School Board Member, Portland, Orergon.
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APPENDIX D

Letter to Jury
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February 27, 1984

Dear

Your name has been given to me as a nationally recognized autho-
rity on the subject of desegregation. Even though there is a
considerable body of research on various aspects of the desegre-
gation process, few researchers have given attention to the per-
ception of minority parents on this topic. Specifically, I am
asking you to become a member of a panel of experts who, through
the Delphi Technique, will collectively develop a research instru-
ment which will be used to assess attitudes of Black parents and
primary guardians of elementary school children toward their
involvement in and attitude to desegregation.

The results ascertained from the use of this instrument will be
used in my writing a dissertation at Oregon State University.
The study is entitled,Perceptions of Black Parents and Primary
Guardians of Elementary School Children Toward Desegregation. The
specific objective of this study is to attempt to answer the
question, "Do Black Parents and Primary Guardians of Elementary
School children favor desegregation in Portland, Oregon?"

Attached is a copy of the survey instrument in its initial design
and a description of the Delphi Technique. This should help you
understand the process by which each member of the panel will
independently, yet collectively, reach agreement on the items to
be included in the survey instrument. Please notice that it is
through a three-cycle process in which the participants conti-
nuously evaluate the proposed survey instrument. Initially, each
item is critically judged for its appropriateness (on a three-
choice scale) to be included in the survey instrument. You may
decide that an item needs to be deleted or reworded, or you may
wish to substitute a statement for one that you judge would be
more appropriate than the one initially suggested. Please return
on or before March 12, 1984.
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After I have received the first evaluations from all panel members,
I shall share these comments with each of you (without revealing
the names of the other participants on the panel). On the second
round, you will be asked to reevaluate your assessment of the
survey instrument and to decide if you are willing to accept the
decisions of the majority of the panel members. You will also make
further revisions, if you feel it necessary. You will be given the
percent of support or lack of support on each item at each revision
of the total process. The process will be continued for a third
time so that you, as a group, are knowledgeable of the suggestions
made by the other members of the panel, but an effort should be
made at each step to reach agreement on the wording of the indiv
idual items. By the third cycle, the majority of you should have
agreed upon the content and the wording for the survey instrument.

The demographic questionnaire is also included among the materials
being mailed to you. The information gathered will be treated
statistically to determine the relationship, if any, there is
between the demographic findings and the responses given by the
individuals on the survey instrument.

Your response on March 12 1984 will permit review and allow for
timely dissemination of your comments and suggestions to the other
participants.

Your participation in this educational endeavor will be sincerely
appreciated.

Sincerely,

Betty Caldwell Griffin

Enclosures
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APPENDIX E

Questionnaire



1. How old are you?

16-20
21-34
35-49
50-64
65 and over

Birthdate:

FACTORAL INFORMATION

2. How many children under 12 years of age live with you?

One Two Three Four Five or more

3. How many are:

5-7 8-10 11 12

4. What is your relationship to the children?

Parent Guardian

5. What is the last grade you completed?

1st - 5th grade

6th - 8th grade
9th - 12th grade
Completed high school
Freshman level college
Sophomore level college
Junior level college

Completed college
Graduate School
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None

6. Which of the following categories represent your perception of
racial distribution in your educational background?

Segregated (predominantly Black)
Desegregated:

predominantly Black
predominantly white
other racial mix (estimate percentages if possible)
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7. Was the type of elementary and high school training attended in
a rural or urban setting?

Rural Urban

Population: less than 1,000
1,000 - 5,000
5,000 - 10,000
10,000 - 15,000
15,000 - 20,000
20,000 - 30,000
30,000 - 50,000
50,001 - 100,000
100,001 - 500,000
5000,001 or more

8. How long have you lived in Portland?

Less than a year
6 - 10 years
16-19 years

1 - 5 years
11-15 years
20 or more years

9. Is the head of the household an hourly wage worker, salaried
or self-employed?

Hourly wages Salaried
Self-employed
None of the above
Retired Student
Housewife Unemployed
Other (specify)

10. What type of work does the head of the household do?

Clerical
Homemaker
Managerial
Professional / technical
Sales workers
Services
Occupation other than that above (list)



11. How long have you been an active member of this church?

Less than a year
1-5 years
6-10 years
11-20 years

Male
Female
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1. How do you feel about children being bused to elementary
schools to help bring about school desegregation? (circle one)

Neutral

Strongly Somewhat not in favor Somewhat Strongly
against against or against favor favor

2. Do you believe that Black children are getting a poorer or
better education now than before desegregation? (circle one)

Much Somewhat About Somewhat Much
poorer poorer the better better
than than same as than than

before before before before before

3. If you could choose the kind of school your Grade 1-6 child
would attend, what kind would it be? (circle one)

Half Black
All Mostly students Mostly
white white half white Black All Black
students students students students students

4. How good a job is your child's school doing in providing
information to parents? (circle one)

Very
poor poor

Very
fair Good Good



81

5. How satisfied are you with your childs' skills inthe
following subject matter areas? (circle one)

Reading

Very Very
dissatis- Dissatis- No Satis- satis-

fied fied Opinion fied fied

6. How satisfied are you with your childs' skills in the area of

Writing:

Very Very
dissatis- Dissatis- No Satis- satis-

fied fied opinion fied fied

7. How satisfied are with your childs' skills in the area of:

Arithmetic:

Very Very

dissatis- Dissatis- No Satis- satis-

fied fied opinion fie& fied

8. Since September,how often have you visited your child's
school for the following reason? (circle one)

To attend meetings of the parent teacher organization

no time /one time /two times /three times /morethanfour times

9. Since September, how often have you visited your child's school
for the following reason?

For a parent-teacher conference

no time /one time /two times /three times /four times or more

10. Since September, how often have you visited your child's school
for the following reason? (circle one)

To voice your concern for school policy or procedure.

no time /one time /two times /three times /four times or more

11. Since September, how often have you visited your child's school
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for the following reason? (circle one)

To attend room mother duties or school related meetings.

no time /one time /two times /three times /four times or more

12. Since September, how many times have you visited aschool
board meeting? (circle one)

Notime/onetime/two times/three times/four times or more

13. How satisfied are you with the number of opportunities adults
like you have to participate in school affairs?

Very Very
dissatis- Dissatis- No Satis- satis-

fied fied opinion fled fied

14. What is your general overall rating of your Grade 1-6 child's
school?

Very

poor
Very

Poor Fair Good good

15. How good a job is your Grade 1-6 child's school doing on:

Reporting pupil progress to parents.

Very
poor

Very
Poor Fair Good good

16. How good a job is your Grade 1-6 child's school doing on:

Counseling children who misbehave.

Very

poor

Very
Poor Fair Good good



17. How good a job is your Grade 1-6 child's school doing on:

Maintaining good discipline.

Very
poor

Very
Poor Fair Good good
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18. How satisfied are you with the grades your child is receiving
in school?

very dissatis- No Sattis- Very

dissatisfied fied Opinion fied sattisfied

19. How good a job is your Grade 1-6 child's school doing on:
Encouraging children to do their best.

Very
poor

Very
Poor Fair Good good

20. How do you feel busing for desegregation is working in your
child's school?

Very

poorly Poorly

Very

Fair Well well

21. How safe do you feel Grade 1-6 children are on school busses?

Very No Very

unsafe Unsafe opinion Safe safe

22. How do you think teachers at your Grade 1-6 child's school
feel about black and white students going to the same school
together?

Very
Poorly Poorly

Very
Fair Well Well
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23. How well is your Grade 1-6 child getting along in school with
other pupils who are not of the same race?

Very
poorly Poorly

Very
Fair Well well

24. How do you feel about the treatment of black and white
children at your Grade 1-6 child's school?

Black treated

much better
than white

Black treated
somewhat better
than white

White treated
somewhat better
than black

Black and
white treated
the same

White treated
much better
than black

Strongly Strongly
agree Agree Uncertain Disagree Disagree

5 4 3 2 1


