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Ethnocentrism is a term for an attitude which causes

individuals to place their culture at the center of the

universe as they see it. Other cultures are evaluated in

terms of the culture of the individual and are often valued

less. Ethnocentrism and the behaviors associated with it

have frequently been credited with contributing to many

unfortunate and, sometimes, unanticipated outcomes from

cross-cultural activities. This study attempted to answer

questions about the nature of ethnocentrism, the association

of levels of ethnocentrism with particular personal

characteristics, the impact of training on this attitude,

and the opinions of internationally experienced individuals

on the significance of attitude to cross-cultural work and

their recommendations for cultural education and training.

A scale was developed to measure ethnocentrism. It was

used to assess the change in attitude experienced by one

hundred eighteen students enrolled in an introductory



anthropology course. It was also used to measure the

ethnocentrism of eighty cross-culturally experienced faculty

members. The investigation utilized a questionnaire to

obtain additional information from the faculty respondents.

Factor analysis of the scale responses indicated the

existence of two distinct factors for the students in the

study, one reflecting individuals' attitudes toward their

own culture and another reflecting attitudes toward other

cultures. Analysis of faculty responses revealed just one

major factor.

T tests of the significance of mean differences were

performed for several groups. Pre- and post-course student

means were compared and were found to be significantly

different, both for overall means and for means reflecting

attitude toward other cultures, but not for means reflecting

attitude toward one's own culture. A comparison of faculty

and student means disclosed a significantly higher level of

ethnocentrism relative to other cultures on the part of

faculty members.

World area of origin, age, and field of study were

implicated as influential on the level of some aspects of

ethnocentrism by regression analysis of mean ethnocentrism

scores on five personal charateristics. T tests provided

information about the direction of influence for these

variables.

Faculty responses to open-ended questions indicated

that a majority felt that a culturally relativistic attitude



was important to successful cross-cultural engagement. Most

recommended fairly traditional education and training

approaches. Few of the departments in the university

provide or require cultural training which would address the

issue of ethnocentrism.
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Preface

Investigative efforts often seem to have many of the

qualities of a journey. Both transpire within a temporal

framework, so that there is a beginning, a middle, and a

conclusion. A plan is usually associated with the

beginning. In some cases, the plan is laid out in detail,

leaving little to chance and little room for alteration as

the conditions of the setting reveal themselves. In other

instances, a less structured approach is either desired or

required, with, perhaps, only a general orientation decided

in advance and the agenda allowed to develop along the way

as suggested by the medium being explored. Such was the

strategy which resulted in this paper.

The genesis of this project was, in actuality, a

journey, a journey in which I left my culture for a period

of time and encountered first hand the stresses, the

difficulties, and the rewards of living in another culture.

On a personal level, it was an expanding and growth-inducing

experience of unequaled intensity. On an intellectual

level, it provided me with real knowledge of the

complexities involved in seemingly straightforward projects

which cross cultural boundaries.

Soon after returning to the United States and to

academic life, I had the opportunity to function as a

graduate teaching assistant in an introductory anthropology

course. As the course progressed, some of the students

began to verbalize a change in attitude that I had not



anticipated; some of the insights they discussed and some of

the conclusions they drew resembled understandings I had

gained from my experience abroad. I became interested in

investigating the effects of classroom experience on

attitude and outlook, and in exploring possible parallels

between these learnings and those from actual cross-cultural

experience.



AN INVESTIGATION OF ETHNOCENTRISM, ITS ELEMENTS, FACTORS
AFFECTING ITS INTENSITY, AND IMPLICATIONS FOR CROSS-CULTURAL

ACTIVITIES

Chapter One: Introduction

A Caveat

As Erich Fromm movingly asserted, in his 1941 classic

Escape From Freedom, we focus on obtaining freedom from

powers outside ourselves but often fail to recognize inner

restraints which may negate the freedom won from oppressors.

Why is it that these inner limitations go unrecognized by

most of us? Edward T. Hall, who has probably done more

than anyone in recent time to bring anthropology and

concerns about subjective culture to the attention of the

general public, said that people

. . . stubbornly resist the notion that there is
anything about themselves that they don't already
know. (Hall, 1976, p. 136)

He elaborated further on the reasons why people have

not learned more about themselves.

The task of building a foundation of this
knowledge is more difficult than for the physical
world, because the very tools one uses are a
product of the processes under observation. (Hall,
1976, p. 165)

Hall's statement applies to this effort. In fact, the

author wishes to acknowledge from the beginning, that even

as this inquiry seeks to add to our understanding of

ethnocentrism, the study itself is ethnocentric in its focus



and methods. Realization of this bias is a necessary

prelude to useful interpretation of the study's results.

One of the difficulties which quickly presented itself

in the course of this investigation involved the

determination of its scope. There is a paucity of

contemporary research pertaining to ethnocentrism. In some

respects ethnocentrism seems to be an old-fashioned concept,

a concept which stimulated a flurry of research decades ago

but which is frequently ignored or mentioned only as an

aside today. Yet, while the research pertaining to

ethnocentrism itself is quite limited, the volume of related

or potentially applicable research is exceedingly large and

so amorphous that thorough coverage of it all is

impractical. Therefore, some issues which do deserve

attention in an exhaustive examination of ethnocentrism will

be excluded or will receive only cursory treatment in this

study; they are simply beyond the scope of this endeavor.

Questions Addressed in the Study

The goal of this study is to learn about the quality

labelled "ethnocentrism." Two populations were investigated

in regard to this quality: students in an introductory

cultural anthropology course and university faculty who have

had work-related experiences in other countries as well as

in the United States. The following questions were explored

in the course of the inquiry:
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First, is ethnocentrism unidimensional, or is it a composite

of attitudes? If it is a multidimensional quality, what

factors does it include?

Second, do students' attitudes toward other cultures or

cultural groups and toward their own culture vis-a-vis other

cultures change after taking an introductory level

anthropology course which exposes them to different

cultures?

Third, how does the level of ethnocentrism exhibited by

students who have completed an introductory level

anthropology course compare with that of faculty members who

have had actual experience working and living in other

cultures?

Fourth, is there significant variation in the level of

ethnocentrism present in individuals belonging to different

professions, age groups, genders, or who were raised in

different parts of the world?

Fifth, do internationally experienced professionals think it

important to overcome ethnocentrism in order to be effective

in cross-cultural activities?

Sixth, what kind of education, training, or experience is

best suited to addressing the issue of ethnocentrism?
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Definition of Terms

Because the concept of culture is central to this

study, a few of the numerous definitions which exist for it

will be reviewed. Culture, as the term is used here, is so

ubiquitous that attempts to define it seem either to be so

wordy that the practical sense of the definition is obscured

or so terse that they are inaccurate. In the early part of

this century, Franz Boas, acknowledged as the "builder and

architect of modern anthropology" (Silverman, 1981, p. 3),

said:

Culture may be defined as the totality of the
mental and physical reactions and activities that
characterize the behavior of the individuals
composing a social group collectively and
individually in relation to their natural
environment, to other groups, to members of the
group itself and of each individual to himself.
(Boas, 1983, p. 149)

The products of these activities are also a part of culture,

according to Boas; its elements have structure and are

interdependent.

Kroeber and Kluckholn, after reviewing more than one

hundred fifty definitions of culture, offered this

explanation:

Culture consists of patterns, explicit and
implicit, of and for behavior acquired by symbols,
constituting the distinctive achievements of human
groups, including their embodiments in artifacts;
the essential core of culture consists of
traditional (i.e., historically derived and
selected) ideas and especially their attached
value; culture systems may, on the one hand, be
considered as products of action, on the other as
conditioning elements of further action. (1963, p.
357)
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Walsh (1979) gave a more succinct interpretation.

Culture, he said, is:

. . . (a) "consensus of behavior and opinion" so
aggregated or institutionalized as to constitute a
"way of life"(p. 17)

Shifting the focus from what culture is to what culture

does, another Hall insight is informative. He stated:

One of the functions of culture is to provide a
highly selective screen between man and the
outside world. (1976, p. 74)

It is physically impossible to attend to all the stimuli to

which we are exposed, and it is culture, to a large extent,

that determines which of those stimuli we do and do not

perceive.

Hall went on to say:

Culture has always dictated where to draw the line
separating one thing from another. These lines
are arbitrary, but once learned and internalized
they are treated as real. (1976, p. 202)

One might well ask, "What is not included in or

affected by culture?" The following continuum shows the

relationship of culture to other aspects of human existence:

Purely Biological > Culture > Individual

Even among these seemingly discrete categories, the

modifying power of culture is apparent. All human beings

experience the biological events of birth, aging, and death;

but even in these most basic occurrences, cultural

influences profoundly alter both the objective and

subjective experience. Likewise, though wide variation in

individuals within a given culture obviously exists, the
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patterning of individual variation is different from one

cultural group to another.

As the preceding paragraph illustrates, the word

"culture" is used not only to express the concepts just

discussed but also to denote a particular example of those

concepts lived out among a group of people; a cultural group

is referred to as a "culture".

Anthropologists, and others engaged in social analysis,

find it useful to differentiate between two levels of

cultural influence. The terms deep structure and surface

structure have been borrowed from linguistics to represent

these levels. Deep structure refers to a set of consensuses

which may not be apparent and may not be held on a conscious

level. They are relatively stable and unchanging. They

serve as "an intellectual and emotional foundation for (a

group's) collective life." (Walsh, 1979, p. 29)

The surface structure of a given culture, on the other

hand, is more easily observed and articulated. Change at

this level is more easily accomplished and has less of an

impact on the culture as a whole.

At the heart of culture's deep structure is world view.

Samovar, Porter, and Jain (1981) explained:

World view deals with a culture's orientation
toward such things as God, man, nature, the
universe and other philosophical issues that are
concerned with the concept of being. In short,
our world view helps us locate our place and rank
in the universe. (p. 46)

The following five orientations in which cultures seem

to differ significantly were offered by Adler and Kiggundu
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(1983) from the work of Kluckholn & Strodtbeck :

orientation to self; to others; to the environment; to

activity; and to time.

The orientations which are influenced by world view can

be reduced to: Who am I? What is the purpose of my life?

How close will I get to you? (Massarik, in Adler and

Kiggundu, 1983)

World view is so basic to how we experience life that

it is necessarily a major element in intercultural

relations, an element that is often unrecognized or

misinterpreted. The frames of reference we use may be so

disparate, that we are like the blind men perceiving and

describing the elephant from different vantage points and

seeming quite incomprehensible to one another.

The difficulties people experience in understanding

culturally created differences are exacerbated by the

apparently universal human tendency to evaluate. (Schacter,

1959; Billig, 1976; Samovar and Porter, 1972) Very often

what is different or unintelligible is valued less than what

is familiar and understood. A number of terms, such as

intolerance and provincialism, have been used to denote this

type of outlook. This study will employ the term

ethnocentrism, an expression coined by William Graham Sumner

at the turn of the century. He contended:

Each group nourishes its own pride and vanity,
boasts itself superior, exalts its own divinities
and looks with contempt on outsiders. Each group
thinks its own folkways the only right ones, and
if it observes that other groups have other
folkways, these excite scorn. (1906, p. 13)
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A core element in many treatments of ethnocentrism is

the division of humanity into in-groups and out-groups.

Levinson expanded on this interpretation of the term:

Ethnocentrism is based on a pervasive and rigid
ingroup-outgroup distinction; it involves
stereotyped, negative imagery and hostile
attitudes regarding outgroups, stereotyped
positive imagery and submissive attitudes
regarding ingroups, and a hierarchical,
authoritarian view of group interaction in which
ingroups are rightly dominant, outgroups
subordinate. (Adorno et al., 1950, p. 150)

This extremist-sounding definition is more

understandable when its context is known. It was part of a

summary of research efforts to uncover the causes of fascism

in the period immediately following World War II.

Ethnocentrism, while prejudicial, is not necessarily,

racist. Anderson offered this distinction between the two:

Ethnocentrism or feelings of cultural superiority
should not be considered racist unless the
feelings of cultural superiority are rationalized
in biological terms. . . The ethnocentric person
or group considers members of an out-group or
minority to be fully capable of equal performance
if only the out-group would give up its inferior
ways of life and adopt those of the dominant
society. By contrast, a racist person or group
considers members of an out-group as genetically
incapable of equal performance or unworthy of
equal treatment or acceptance in groups. (1971, p.
263)

A more current definition, one that refers to the

tendency to place ourselves at the center of the universe

but which does not emphasize, to the degree done by Sumner

and Levinson, the propensity to place a negative value on

perceived differences, is this explanation by Ruhley (in

Samovar, Porter and Jain, 1981):
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. . . (ethnocentrism is) the tendency to interpret
or to judge all other groups, their environments,
and their communication according to the
categories and values of our own culture. (pp.
194-195)

For the purposes of this study, the term ethnocentrism

will be used with Ruhley's more moderate interpretation in

mind, but with the implication that some degree of

superiority is ascribed to the culture of the individual

making the evaluation. Cultural chauvinism is a synonym for

this interpretation. (Brislin, 1977)
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Chapter Two: Literature and Research Review

Introduction

This review has a dual purpose. One aim is to provide

a context for the study and for the conclusions and

implications drawn from it. The second objective is to

determine what has already been done to explore the concept

of ethnocentrism.

The information contained in the review is organized

into five sections. The first section presents ideas about

the causes of ethnocentrism. The second section offers

information which supports the need for concern about this

attitude. Accounts of the history of concern about

ethnocentrism make up the third part of this chapter, and a

review of previous efforts to measure it constitute the

fourth. The final segment contains explanations of several

methods commonly used to prepare individuals for cross-

cultural experiences.
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Why Are People Ethnocentric?

Ethnocentrism is a natural result of membership in a social
group.

It is generally accepted that, as infants, human beings

are egocentric. They are, as far as they know, the center

of the world. It is only as they mature physically and

acquire increased perceptual ability, and as they gain

experience interacting with other humans that their

interests become broader and inclusive of others. It seems

quite likely that a similar process takes place on a

cultural level. Young humans are generally surrounded by

members of the culture into which they were born, and have

only their own culture's view of reality as manifested

through these individuals to aid in the construction of

ideas about life. Children see the asssumptions and mental

constructs upon which their culture rests consistently

employed by members of the culture and in the institutions

of the culture and have no reason to doubt that this is the

way the world works; this is reality. (Samovar, Porter and

Jain, 1981) When everyone shares the same patterns,

differentiating between innate and acquired behavior becomes

difficult. (Hall, 1976) Most of this learning takes place

on a subconscious level (recall the earlier discussion of

deep structure), and it may well remain outside the realm of

conscious awareness, especially if individuals live out

their lives within the confines of a relatively homogeneous

society. Walsh expressed the concept well:
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Culture is not experienced as a system by the one
who is part of it but rather it is perceived as an
actual reality that dominates his life - even
better, is his life. (1979, p. 117)

It is in these circumstances, that almost all human

beings find themselves in the early part of their lives,

ready to become ethnocentric. Because, in the individual's

mind, his or her culture reflects (or is) reality, it is

likely to be deemed superior if comparisons with other

cultures are made.

In the process of socializing young humans, comparisons

and evaluations are frequently made to define and reinforce

desired behavior and attitude. (Brislin, 1981) According to

Boas (1983), many of the assumptions and values which are

part of the deep structure of a culture and which are not

normally verbalized are made manifest and emphasized during

the raising of children. Negative models are often employed

to encourage the child's adherence to cultural standards,

effectively deprecating alternatives to those standards.

According to Brislin:

Part of every individual's socialization involves
relations between members of various groups within
a given country. (1981, p. 7)

People are taught to avoid certain individuals on the basis

of specific characteristics. Some types of relationships

are possible with specific groups of people but not with

others. Humanity is divided into in-groups and out-groups.

The process of finding out who we are, of gaining our

identity as individuals and as groups, is accomplished, in

part, by clarifying who or what we are not. Since the
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boundary between who we are and who we are not does not

occur by chance, there appears to be a universal human

tendency to rationalize or to justify the particular lines

drawn with seemingly objective reasons. (Boas, 1983) The

variations that fall outside those boundaries must be there,

rather than inside, because, in one way or another, they are

insufficient, inferior, or irrelevant.

It has been noted that people tend to like what is

familiar or what is similar to themselves. Albert said:

The ethnocentrism exhibited by many, if not all,
cultural groups, may have strong psychological
roots. Zajonc . . . has shown that repetition of
words, tastes, letters, and a wide variety of
objects leads to a liking for those objects. He
termed this phenomenon "repeated exposure."
Within any culture, one is exposed to the same
patterns of behavior innumerable times. Presumably
one learns to like these patterns much more than
unfamiliar ones. Another body of research has
shown that similarity among persons also
consistently leads to liking (1986, p. 198)

This last point was corroborated by Bochner (1981); he

said that on both an individual and a collective level, the

similarity or dissimilarity of two societies will directly

influence the affinity felt by people from each for the

other. Numerous studies support this contention. Marsella,

Roland and Ciborowski (1979) quoted Rokeach, who said:

. . . the primary determinant of social distance
is the degree of perceived similarity of belief
between the respondent and the stimulus person.

And Ajzen, who added:

. . . evidence indicating that attraction is
related to similarity because of the empirical
association between similarity and evaluation.
(both on p. 149)
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Bochner (1982) suggested that the transformation of

images that are simply different into images that are

negative may be due to the "deindividuation," or anonymity,

of members of an out-group. They are less well-known, can

become faceless and, as such, are less likely to stimulate

empathetic responses. (This was based on the work of

Zimbardo, 1969, & Wilder, 1978.)

Many authorities, including Freud, have posited that

people's tendency to devalue and view with hostility

cultures other than their own is due to the adaptive value

of displacing aggression outside the in-group, thereby

preserving the solidarity of the group. Intraspecific

warfare, in addition to being instinctive, was initially of

benefit to the species, as well as to individual groups,

according to Billig (1976) because it resulted in a more

balanced distribution of human communities.

The concept that aggression projected out of the group

is a fundamental reason for the prevalence of ethnocentric

attitudes is widely accepted but is also decried as

maladaptive in the context of today's more populous world

with its weapons for mass destruction. Some researchers

have asserted that humanity, as a whole, may be changing to

meet today's altered needs. Boas believed that humans are

developing a greater appreciation for the value of life

itself and a much broader concept of the group to whom they

are altruistically obliged than "primitive" man had. (Boas,

1983) Billig (1976), on the other hand, referred to studies



15

suggesting that boundedness, with its implications for the

presence of ethnocentric attitudes and behaviors, tends to

be characteristic of more recent and more developed

societies. Nationalism is thought to be an adaptive

advantage in the development of nation states because it

produces intense and broad-based responsiveness to state

leadership in large populations. (Levine & Campbell, 1972)

McLeod theorized that some cultures, more than others,

view cultural identity as unidimensional, a finite quality

which can be directed toward only one culture at a time, an

"all or nothing proposition." That is: "becoming more of

something else automatically means becoming less [Japanese

or American]." (1981, p. 43)

The perceived threat, that becoming open to cultural

alternatives may cause erosion of individuals'

identification with their original culture, may have some

substance. Many authors have alluded to the fact that

exposure to other cultures allows people to see their own

culture in a way that would have been impossible had they

not had the experience. Such exposure is liable to point up

the strengths and weaknesses of an individual's native

culture and may lead to heightened nationalism or to a more

critical view of that culture. (Neff, 1981) In his

developmental model of cultural growth, M. J. Bennett (1986)

mentioned a tendency among some long-time expatriates to

tout the superiority of the host culture and to denigrate

their own native culture. The ultimate in this hypothesized
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alienation is probably personified in Stonequist's "marginal

man" who falls between two (or more) social systems. His

problem is that he identifies simultaneously with two

conflicting or incompatible reference groups, with the

result that he belongs to neither culture. (Bochner, 1981)

Ethnocentrism is often strongest in moral or religious

contexts, according to Samovar and Porter (1972). Research

done by Adorno and others (Adorno et al., 1950) in the late

1940's linked authoritarianism and ethnocentrism to harsh,

rigid, and arbitrary child-rearing patterns.

As reported in Brislin and Pedersen (1976), findings by

Brein and David provide additional support for the

hypothesis that there is more than a chance association

between rigidity, authoritarianism, and intolerance. They

found that people who have difficulty adjusting to cultures

other than their own tended to be less flexible in

personality characteristics and tended to depend on

"insights of a rationally ordered existence in defining

their attitudes." (p. 10)

Brislin (1981) upheld the notion that rigid,

authoritarian parents tend to engender intolerance in their

children and went on to say that school systems with rigid

and punitive disciplinary practices can also create or

reinforce intolerance in students. In addition, schools in

the United States may aggravate a predisposition in students

to focus on self-interest and to try to impose their will on

others.
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The home and the school are usually the two most potent

socializers of the young. At times, they may represent

dissimilar cultural traditions; for example, when a family

has recently immigrated from another region. In such cases,

the school often proves to be the stronger force and acts as

a wedge which pries immigrant children from their cultural

heritage. That schools have historically played this role

is evident in this quote presented by Pizzillo (1983) which

was originally part of an article published in "The

Massachusetts Teacher" in 1851:

The constantly increasing influx of foreigners
during the last ten years has been, and continues
to be a cause of serious alarm to the most
intelligent of our own people . . . But if . . .

we can by any means purify this foreign people,
enlighten their ignorance, and bring them up to
our own level, we shall perform a work of true and
perfect charity, blessing the giver and the
receiver in equal measure . . . Our chief
difficulty is with the Irish. The Germans, who
are next in numbers, will give us no trouble.
They are more obstinate, more strongly wedded to
their own notions and customs than the Irish; but
they have inherently, the redeeming qualities of
industry, frugality, and pride, which will save
them from vice and pauperism, and they may be
safely left to take care of themselves. But the
poor Irish, the down-trodden, priest-ridden of
centuries come to us in another shape. So cheaply
have they been held at home - so closely have they
been pressed down in the social scale - that for
the most part the simple virtues of industry,
temperance, and frugality are unknown to them; and
that wholesome pride which will induce a German,
or a native American, to work from sun to sun for
the smallest wages, rather than seek or accept
charitable aid, has been literally crushed out of
them. We speak now of the masses.

Current school curriculums and school textbooks can

function to promote an ethnocentric bias. In an intensive

survey of the depiction of Asia in American school textbooks
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conducted by the Asia Society, it was found that only

eighteen percent of the texts reviewed strongly promoted the

idea that:

. . . to understand a society one must assume that
its cultural system is based upon a coherent set
of values . . . that commonly held patterns of
thought and ways of acting "make sense" to the
members of the society. (1987, p. 249)

Instead, over seventy percent of the texts employed a

"progress-centered" approach. Change was viewed as good,

necessary, and historically inevitable. Asia was portrayed

as catching up with the West; "Westernization" and

"modernization" were used interchangeably. The emphasis was

placed on Asian problems, while its strengths were

neglected.

The kinds of experiences which most effectively reduce
ethnocentric tendencies are often psychologically
threatening.

Bearing in mind the primordial influence of culture's

deep structure, it seems probable that this subconscious

mind set will be altered only by a radical experience.

Despite the natural curiosity most people have about other

cultures, a television documentary or a classroom lecture

usually will not have the necessary impact to effect such a

change. Similarly, the experiences most people have as

tourists are pleasant but superficial and are not apt to

prompt a serious examination of cultural assumptions.

Serious encounters with people of other cultures are

uncommon for most of our populace. According to Brislin

(1981), "Americans are unaccustomed to diverse types of
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interaction with people from different backgrounds." (p. 30)

Less than ten percent of American citizens have been outside

the country; less than one percent have resided ouside of

the country for a substantial period of time. (Walsh, 1979)

The literature (Hanvey, 1987; Davidson, 1979) and the

author's own experience indicate that intensive, daily

contact over a substantial period of time with individuals

from another culture is often an effective means for

overcoming the biases of a native culture and for learning

to understand others in a less superficial way. However,

for many people, such an experience would be or is expected

be so painful that they avoid it by keeping to safe and

familiar environments, or, if they are forced to function in

another cultural milieu, they remain aloof, insisting on

using their own cultural traditions whenever possible.

Because our culture provides the structure, stability and

security we need as individuals and as societies, it is

normal for individuals placed in unfamiliar environments

(such as when immersed in another culture or, even, when

encountering a sizable contingent of foreigners in their

home country) to feel discomfort and stress. The stress, in

turn, produces physical and psychological reactions, which

may be relatively mild, as in the case of a strained

conversation, or as severe as this passage implied:

When people step outside of the protection of
their own culture, they feel vulnerable. Not only
do they lack a shield from the threat of the
unknown but they must now make choices and defend
values and attitudes. In short, trying to
function in a strange place usually includes lack
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of perceived control, a sense of helplessness, a
threat to one's ego, and an inability to predict
anything. (Barna, 1983, p. 32)

Hall gave a slightly different explanation of the

feelings engendered in intercultural experiences when

neither party can make the other's system work:

Without knowing it, they experience the other
person as an uncontrollable and unpredictable part
of themselves. (1976, p. 210)

The process of learning to understand and function in

another culture can be awkward, a threat to the ego. In

this respect, culture learning has much in common with

language learning. Individuals, skilled and respected in

their own culture, may find themselves unskilled in the new

environment. (Furnham and Bochner, 1982) They will almost

certainly make mistakes, may be laughed at, may unwittingly

be discourteous. In essence, they become like children.

Reaching beyond our normal ethnocentric patterns of

thought and behavior is difficult. It requires empathy and

creative energy as well as courage; the threatened, anxious

person will find these in short supply. (Barna, 1983) As

stated earlier, many people respond by avoiding or

retreating from the stress-inducing cross-cultural

situation, their native ethnocentrism left intact or perhaps

reinforced.

However, the traumatic nature of cross-cultural

adjustment which has seemed to lead to dysfunction and early

termination of assignment for many Peace Corps volunteers

and other international personnel, has also been credited
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with producing positive, profound learning. Adler (1987)

asserted that the process of experiencing culture shock can

lead individuals to examine the degree to which they are

influenced by their own culture (self-awareness) and to

understand the culturally derived values, attitudes and

outlooks of other people (cultural empathy.) Knowledge and

insight can grow in response to the stimulation of the

unfamiliar. Paradoxically, it is often:

. . . persons who (are) most aware of the personal
and subjective nature of their perceptions,
knowledge, values, and biases, and so on (who)
experience the most intense culture shock.(Ruben &
Kealey, quoted in Barna, 1983, p.40)

Other characteristics which were found in association

with culture shock by the same researchers were: "empathy,

concern with others' communicative needs, nonjudgmental

attitudes, and tolerance for ambiguity." Foster, quoted in

Brislin & Pedersen (1976), claimed that:

. . .those who are least effective in their cross-
cultural adjustment are (those) who claim no
difficulties in cross-cultural adjustment and who
tend to minimize the importance of cross-cultural
dimensions. (p. 13)

Brislin (1981) stated that positive changes in attitude

are most enduring if a sojourner's own culture is kept

salient and if difficult and critical questions regarding

differing practices and assumptions are addressed during the

sojourn, if the contradictions are faced head-on. He

suggested that it might be advisable to smooth over these

issues, if possible, in the early part of a cross-cultural
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experience, until the individual feels comfortable and

competent, and then to confront the issues.

Even within our own country we isolate ourselves from

minority groups. There are few opportunities and few

obvious rewards for members of the majority to participate

in minority cultures, as opposed to the many rewards

presented to minorities for participating in (fitting into)

the majority culture. (Hanvey, 1987)

We tend not to learn languages other than English.

United States Representative Paul Simon, Chairman of the

House Education and Labor Subcommittee on Postsecondary

Education, claimed:

The United States continues to be the only nation
where students can go through grade school, high
school, college, and even in some cases get a
Ph.D. without ever having had a single year of
foreign language instruction. (Gutek & Tatum,
1984)

Available data suggests that this condition is not

stable, but is actually worsening. In 1970, 26.4 percent of

the secondary students (grades nine through twelve) were

enrolled in modern foreign language courses in the United

States; in 1982, only 21.9 percent of students were

similarly enrolled. (Snyder, 1987) A foreign language is

required for admission by just eight percent of American

colleges today, compared with thirty-four percent in 1966.

(Gutek & Tatum, 1984) Without knowing the language of

another culture we are handicapped in our ability to know

its people or its culture. If we must always converse in

English, we will be interacting with people who have already
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progressed far toward understanding our cultural mind set,

so that opportunities for learning about theirs may be

reduced.1

The cultural group often acts to discourage openness to the
value of other cultures.

Humans are born into a culture; all are members of at

least one group, their cultural group, and are subject to

the pressures inherent in group membership. Sherif (in

Bigelow, 1951) assessed the impact of the group on the

individual:

It is in the acceptance of such norms, and in the
appraisal of his own status by them, that the
individual experiences himself as part of the
group. His conception of himself is drawn up in
terms of the group's standards. His sense of
personal identity does not and cannot exist
independently of the group setting. (p. 119)

Janis wrote about group dynamics:

. . . findings from social-psychological
experiments show . . . that powerful social
pressures are brought to bear by the members of a
cohesive group whenever a dissident begins to
voice his objections to a group consensus. (1977,
p. 218)

The following eight characteristics were given by Janis

as symptoms of "groupthink":

1. Members in a group share an illusion of invulnerability

which can cause them to ignore warnings of danger.

2. The group collectively constructs rationalizations to

discount negative feedback.

3. Members believe unquestioningly in the morality of their

ingroup, and may ignore the ethical or moral

consequences of their decisions.
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4. Group members hold stereotypical views of leaders of

enemy groups.

5. Members apply direct pressure to any individual who

expresses doubts about any of the group's shared

illusions or who questions the validity of the

arguments supporting the group's policies.

6. Individuals avoid deviating from the group consensus;

they keep silent about misgivings and minimize them

even to themselves.

7. Members share the illusion of unanimity.

8. Members, at times, become mind guards to protect the

leader and fellow members from adverse information.

Findings like these suggest why change may be so slow

to occur and why it is that returning sojourners often

experience as much or more difficulty readjusting to their

own culture as they did in the culture they visited.

Ethnocentrism may be supported by certain psychological
mechanisms which affect the quality of our experience.

Social psychologists have developed theories and models

to explain the manner in which individuals contrive to

maintain the images they develop of the world and its

inhabitants, their world view. Two of these explanatory

models are described below.

The ethnocentrism developed by members of all cultures

may be reinforced by a commonly observed phenomenon known as

selective perception. Individuals who observe an event
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often perceive it in quite different ways. Cultural

differences must surely account for some of these

dissimilarities. Samovar, Porter, and Jain said:

The specific influence culture has on perceptual
processes is difficult to calculate. Whether
personal experience or cultural background is
responsible for perceptual variation is often
impossible to determine. (1981, p. 115)

However, they went on to say:

Culture, by exposing a large group of people to
approximately similar experiences relative to
other cultures, often has the effect of being a
unifying force in the perception of the
environment. (p. 116)

Both a physical and a psychological dimension are

involved in the perception process; selective exposure,

selective attention, and selective retention are factors in

the psychological dimension. (Samovar and Porter, 1972;

Samovar, Porter and Jain, 1981) These selective elements or

perceptual filters, acquired as a consequence of growing up

in a particular culture, allow people to better perform

tasks necessary for survival and for enjoyment in their

particular environment.

Stereotypes are constructed and preserved through these

filtering mechanisms. Stereotyping is natural and necessary

because there is not sufficient time to examine and analyze

everything to which we are exposed. We usually observe few

aspects of the phenomena in our environment, and, unless a

subject is totally unknown to us, we place people, objects,

or situations into categories which have been determined by

prior experience or by cultural learnings. Boas (1983) said
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that the average person in all cultural groups does not

completely explain the causes of all phenomena but explains

them only as far as necessary to amalgamate them with other

previous knowledge. Consequently, current experience is

contingent on the character of traditional material.

According to Brislin:

If people are confronted by evidence which
supports an already existing stereotype, they are
likely to give more credence to that evidence than
is deserved.(from Feldman & Hilterman) In turn,
the stereotype becomes stronger because the
additional information is perceived as supporting
it. (1981, p. 80)

He went on to say:

Once categories of in-group and out-group members
are formed, people minimize differences within
their group and maximize the differences between
themselves and out-group members (from Taylor et
al., in Brislin, 1981, p. 81)

Another model, known as attribution theory, describes a

hypothetical pattern of human thought which would clearly

tend to sustain pre-existing ingroup-outgroup formations.

As described by Shaver (1977), this theory assumes that

individuals actively search for meaning in their social

environment and, in the process, they attempt to explain

observed actions and to predict whether or not these actions

will be repeated in the future. As an observer, an

individual seeks to determine the goal or objective toward

which another individual, an actor, might be moving and

makes an attribution about why the actor is behaving in the

observed way. The action may be attributed to environmental
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factors (situational attribution) or to the disposition of

the actor (trait attribution).

Patterns have been noted in the application of these

two types of attributions. When individuals are reflecting

on their own actions, they are more likely to make

situational attributions and the actions are perceived as

responses to particular conditions in the environment or

situation. However, when the observer and actor are

different individuals, and particularly if the actor is

acting against a socially desirable norm, the observer is

much more likely to attribute the action to the character of

the actor rather than to situational influences.

Interestingly, it has been noted that when the observed

actor is a member of an out-group relative to the observer,

and when that actor behaves in accordance with a socially

desirable norm, there is an opposite tendency for the

observer to place a situational attribution on the action.

(Brislin, 1981)

Apparently, ethnocentrism is a quality which all

individuals acquire in greater or lesser quantities as a

result of belonging to a cultural group. Very real and

potent forces appear to act in support of ethnocentrism and

in opposition to relativistic gestures. It seems that a

purposeful and determined effort would be required by most

individuals and groups who want to counteract or replace

naturally occurring ethnocentric outlooks with more open

ones.
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Why Should We Be Concerned About Ethnocentrism?

Before moving into a discussion of the reasons why

concern about ethnocentric attitudes is warranted, the

relationship between attitude and behavior should be

reviewed. This relationship is of critical importance to a

comprehensive investigation of ethnocentrism and its

effects. A quick inspection of the published material

concerning the attitude-behavior relationship disclosed the

following information.

The subjective evidence most individuals have acquired

in the course of living supports the notion that behavior is

affected by attitude, but empirical evidence has not

confirmed the existence of such a relationship. According

to Bagozzi and Burnkrant:

Wicker . . . reviewed over thirty studies
concerned with the attitude-behavior relationship
and concluded that in most cases attitude is
either unrelated or only slightly related to
behavior. (1979, p. 913)

Mischel (1968) reported finding not only a weak

empirical association between personality trait scores and

performance, but also little empirical evidence for

consistency in behavior of an individual from one situation

to another.

Several theories have been advanced to account for

results of this kind. One theory (Krech, Crutchfield, and

Ballachey, 1962; Norman, 1975; Samovar, Porter and Jain,

1981) holds that attitude is not a simple, unidimensional

construct; instead, it consists of affective, cognitive,
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and connative (behavioral intentions toward an object)

elements. The failure of research to produce a substantial

correlation between attitude and behavior may then be

attributed to the omission of one or more of these elements.

Another theory (Fishbein and Ajzen, 1975), proposes that

attitude is a single dimension, which can be expressed as a

favorable or unfavorable affect regarding a target.

Proponents of this theory may lay the blame for the weak

relationship found between attitude and behavior on a

failure to measure the attitudinal predictors and the

behavioral criteria at equivalent levels of generality.

However, research based on models like these has still not

been able to produce strong and conclusive results linking

attitude with behavior. (Bagozzi and Burnkrant, 1979)

O'Driscoll and Feather (1983) reported on the results

of two studies which investigated the effects of

ethnocentrism, cognitive differentiation and extent of

contact/information on respondents' perceptions of

similarity in personal values and on social distance

orientation vis-a-vis three stimulus groups of varying

ethnicity. Ethnocentrism was found to be the strongest

determinant of social distance, but results from the two

studies were inconsistent enough that no predictable

relationship between the three independent variables and

perceived value similarity was established. Although this

research links ethnocentrism with another attitude, social
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distance, it does not actually address the issue of the

relationship of ethnocentrism to behavior.

Statements like the following are not uncommon in the

literature: "Political and nationalistic ethnocentric

attitudes are a chief barrier to intercultural

communication." (Samovar and Porter, 1972, p.6) In similar

fashion, Paige and Martin (1983) listed reduced

ethnocentrism among the most frequently posited personal

qualities associated with "authentic intercultural

competence". Anderson (1971) stated that difficulties in

communication and general relations result from

ethnocentrism. As indicated earlier, empirical research has

not been able to substantiate such pronouncements, but,

obviously, social science has been reluctant to abandon the

concept. Clearly, more research is required to establish

the existence of and the nature of the relationship between

attitude and behavior and to begin to understand the

implications of such a relationship.

Even if the very large assumption is made that attitude

is related to behavior and that excessive ethnocentrism is

causally linked with behavior that interferes with cross-

cultural functioning, the question of its importance

remains.

An educated individual, a medical doctor, commented to

the author after learning the topic of this thesis, "Why is

it we Americans are so concerned with understanding everyone

else in the world? Do you think that people like Khomeini
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and Khadafy worry about understanding our cultural

traditions and practices?" His implication seemed to be

that such a focus was a sign of naivete and foolishness in a

competitive and dangerous world. Reflection on his

questions helped to elucidate the obvious: excessive

ethnocentrism becomes a problem when cooperative efforts are

desired or when joint concerns need to be addressed. On the

other hand, it can serve a useful purpose in a group which

needs to develop solidarity in an effort to wrest its

freedom from an oppressor or for an oppressor who seeks to

maintain domination over subordinated groups. But for many

aspects of international relations, such as the desire to

sell to markets in another country, the need to acquire

resources or materials of limited availability, or the

necessity to solve an environmental problem, ethnocentrism

may be an obstacle to achieving desired goals.

Effectiveness in international business relations is

dependent on understanding and working with differing

cultural practices.(Negandhi, 1987) Graham and Herberger

claim, "Our lack of knowledge about other cultures is losing

us business overseas." (1987, p. 85) An ethnocentric

outlook might make it difficult for a business person to

understand and accomodate the Brazilians' dependence on

personal relationships, for example, although such a

dependence is understandable in their social environment in

which a legal system cannot be depended upon to settle

conflicts. (Graham and Herberger, 1987) Likewise,
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negotiations between agents who view the act of negotiating

as an opportunity for establishing long-term cooperative

commercial relations and agents for whom immediate goals are

most salient and are pursued with a competitive stance are

quite likely to produce difficulties unless each is aware of

and understands the rationale of the other's position.

Understanding of this kind may be uncommon since a logical

consequence of ethnocentrism is for individuals to apply

their own cultural assumptions to all situations and to

overlook or dismiss cultural differences as aberrations.

Paul Simon, in reference to this country's resistence

to learning other languages, pointed out:

As John Stuart Mill said, "Trade is a social act."
and social acts require language communication
skills. American business has yet to learn a
fundamental lesson: You can buy in any language,
but you cannot sell in any language. (Gutek &
Tatum, 1984)

The staff of Newsweek magazine, in the February 22,

1988 issue which focused on current and potential changes

likely to occur because of the rapid economic ascendance of

Japan, South Korea, Singapore, Hong Kong, and (probably)

China, emphasized that the United States will have to come

to terms with the differences and similarities between

itself and these Far Eastern nations if it is to retain

power and influence. In reference to current reactions in

the United States to protectionist measures taken by the

Pacific nations, Powell et al. (1988) quoted Joel Kotkin,

who pointed out that Europe's protectionism is as strong but

draws little attention. The difference is:
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Americans do not feel as threatened by European
competition. We came from Europe; we feel kinship
with them. It will be a long time before we feel
the same way toward Japanese or Koreans. (p. 51)

Kotkin's statement reiterates the concept discussed

earlier, that the world has been divided into in-groups and

out-groups. Such a division may interfere with decisions

and policy-making which would best support our interests in

the currently changing economic milieu.

Development is another area of international activity

which involves intense cross-cultural contact at times and

in which ethnocentric attitudes may result in ineffective or

unwanted results. Development efforts can be inspected on a

macro level, where policy is made and major plans are

implemented, and on a micro level, where individual programs

and individual consultants function. On the macro level,

two strands of thought have influenced most of the

development theory which has originated in Western,

industrialized countries. These are: linear stages of

economic growth theories, which include Rostow's Stages of

Growth, and neoclassical structural change models. (Todaro,

1985) Although the Marshall Plan, an example of a program

designed in accordance with linear stages of growth theory,

worked well for Europe following World War II, development

strategies formulated on the basis of these types of

theories have generally failed to produce permanent, far-

reaching results in Third World nations. According to

Todaro this is because of:
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the inappropriateness and/or irrelevance of many
of the implicit assumptions of Western economic
theory for the actual conditions in Third World
nations. (1985, p. 66)

The concepts of justice, fair play, good government,

progress and development are Western concepts. Agrarian

reform based on the model of medium-sized, middle-class,

family-based farms; an expectation of strict segregation of

civilian and military populations; imposition of

participatory community development on groups used to

centralized government; the expectation that a growing

middle-class will be socially responsible, instead of being

exploitative of the lower classes and consumption oriented

like the upper classes; and the assumption that our

definition of human rights is one that is universally

accepted are examples of ethnocentric development thinking.

Contrary to the expectations of most Western development

agents, anti-Americanism may be increasing in the Third

World because of our ethnocentric policies according to some

authorities. (Wiarda, 1985)

On the micro level, when personnel are selected for

participation in international development projects, the

criteria for selection is frequently reduced, out of

necessity, to those who have the needed technical expertise

and who are willing and able to go. In situations where the

transfer of skills is of importance, such criteria may not

be enough. According to Hawes and Kealey who reported on

the results of an empirical study of Canadian Technical

Assistance:
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The primary finding of this study was that
transfer of skills was inhibited by inadequate
intercultural interactions. In this regard, the
authors would argue very strongly that
institutions involved in the business of transfer
of skills should make every effort to assess
candidates' interest in and capacity for engaging
in intercultural interaction. Training should
also be stressed. (1981, p. 256)

Casino (1983) cited the more specific results of a

study by Hyman et al. which showed that both foreign and

national experts thought that "inappropriate attitudes

toward local populations" was the most damaging of

deficiencies in a consultant's work. Diaz-Guerrero

reminded us:

. . . human beings are at the same time both the
ultimate target as well as the prime movers of any
development exercises. No development planning or
development activity could be safe and sound if
the characteristics, needs, demands, and the best
interests of the human element are not carefully
considered. (1985, p. 391)

An area in which cross-cultural contact is expanding

and in which the consequences of misunderstandings may be

masked because their strongest impact is apt to be felt in

the future rather than immediately is the field of

international education. The number of foreign students on

campuses in this country has been increasing since World War

II. In 1984, seventeen percent of the students enrolled in

institutions of higher education in the United States were

members of a minority. In the same year, 2.7 percent were

nonresident aliens. (Snyder, 1987) At UCLA, Asians alone

currently make up more than eighteen percent of the student

body. Over half of the doctoral candidates in engineering at
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United States universities are foreigners. (Schwartz et al.,

1988, p. 58)

In addition to the revenues these students bring to the

universities, their presence is often supported on the

premise that it will enhance international understanding on

the parts of both American students and foreign students.

Research, however, has demonstrated that contact by itself

does not necessarily lead to increased understanding

(Brislin and Pedersen, 1976; Samovar and Porter, 1972;

Bochner, 1981) Many foreign students experience substantial

feelings of isolation and loneliness. Klineberg reported

that:

Our research has shown that the vast majority of
non-Western or Third World students . . . feel
vulnerable and at risk during much of their time
in the United States. (quoted from Alexander et
al., Klineberg, 1981, p.125))

According to Brislin, Landis and Brandt (1983), over

eighty percent of the foreign students studying in United

States universities during the 1979-1980 school year were

from developing countries. Lee (quoted in Mestenhauser)

found:

. . . that for foreign students the highest-ranked
barriers to the establishment of good
relationships with United States nationals were:
negative American attitudes toward foreign
students, lack of sensitivity on the part of
Americans to cultural difference, and isolation as
foreigners. (1983, p. 159)

Brislin & Pedersen (1976) summed up the costs to the

United States of ethnocentrically neglecting the importance

of cross-cultural issues for foreign students in this way:
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The unfortunate result of an inadequately planned
program is more foreign students returning home to
positions of considerable power and authority with
deep resentments and misunderstandings about the
United States. There is evidence that foreign
students returning home are frequently more
negative in their opinion of the United States
when they leave than when they first came. (p.

134)

This country has always been a land of immigrants, a

large melting pot, although the "melt" has always been

expected to occur on the part of the immigrant rather than

society. (Pizzillo, 1983) Today's immigrant populations,

however, may be in positions to wield more power than their

predecessors. Although Hispanics make up its largest and

fastest-growing immigrant group, the city of Los Angeles is

also:

. . . believed to be home to the largest
communities of Filipinos, Vietnamese, and Koreans
outside of their respective nations of origin.
(Schwartz and others, 1988, p. 58)

These groups are impacting the business sectors, school

systems, and social service agencies in their communities.

(Luce and Smith, 1987) Ethnocentrically assuming that

cultural differences are nonexistent, or that these groups

will automatically acquire the dominant culture, will

certainly lead to ineffective, and perhaps, ruinous

treatment of the issues and of the people behind them.

And, finally, ethnocentrism and the inability to

interact effectively may most importantly be felt by all of

humanity in the choices we make for the production and use

of the nuclear weapons. Simply being knowledgeable about

another culture does not necessarily lead to real
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understanding. Ethnocentric outlooks can negate benefits

which cultural information might otherwise provide; the case

of India and Pakistan illustrates the possibility of

knowledge without understanding and empathy. Hofstede put

it this way:

The survival of mankind will depend to a large
extent on the ability of people who think
differently to act together. International
collaboration presupposes some understanding of
where others' thinking differs from ours.
Exploring the way in which nationality predisposes
our thinking is therefore not an intellectual
luxury. A better understanding of invisible
cultural differences is one of the main
contributions the social sciences can make to
practical policy makers in governments,
organizations, and institutions - and to ordinary
citizens. (1984, p. 8)
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The History of Concern About Ethnocentrism

The classical Greeks are known to have sent individuals

called thereroi, from which the word "theory" is derived,

abroad to observe other cultural practices "as a way of

gaining ideas for the improvement of life back home" (Walsh,

1979, pp. 1-2) However, as Brislin, Landis, and Brandt

(1983) pointed out, cross-cultural interaction has

traditionally been associated with three types of human

enterprise: military expansion, religious expansion, and

commercial expansion. When reliance on physical force

cannot be sustained or tolerated, and when some form of

cooperation among differing cultural groups is desired, an

interest in cultural variations becomes more evident.

However, this interest has often flourished concurrently

with racism and extreme ethnocentrism and, at times, has

facilitated more efficient exploitation. Thus, it seems

reasonable to conclude that ethnocentrism has been of

concern most often when the parties involved in a cross-

cultural activity actually have equal status or power, or

when an ethical prescription says they should have.

The science of anthropology has been intimately

involved with issues related to ethnocentrism since its

inception. Its roots lie entwined with the ethnocentric,

racist, and exploitative incursions of expanding colonial

powers; indeed, it often served those powers. At the very

least, anthropologists were able to carry out their field
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research on "primitive" peoples because a major colonial

force had first gained control of a region.

However, anthropologists began to promote an outlook

different from that of the "white man's burden". During the

first four decades of this century, according to Mead

(1956), anthropologists were often concerned with

demonstrating the following ideas, ideas not considered

self-evident at the time:

1. The human race was one.

2. All races are equally capable of taking on any

civilization.

3. Each group has a culture which accords the individual

dignity and which provides continuity. This culture

should be respected, just as individuals should be

respected.

4. Once learned, the differences cultures make are very

real.

Boas, in his well-known work, The Mind of Primitive

Man, first published in 1911, addressed the following two

questions:

1. Are the advanced achievements of some societies and/or

races causally related to exceptional aptitude?

2. Is the Northwest European type representative of the

highest development of mankind?

In the 1930's, Ruth Benedict, along with Boas, actively

espoused the concept of "cultural relativism", which says
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that each culture should be evaluated according to its own

standards and within its own historical context.

Cultural anthropology eventually developed two

approaches to the study of cultural groups, both of which

are recognized as valuable tools for gathering information.

The more traditional approach utilizes the observations of

an individual external to the group under study and the

application of external criteria in the analysis of those

observations. The term etic, borrowed from linguistics, has

been applied to this method. The second method of

investigating cultural groups has been termed emic, again

borrowed from linguistics. Researchers using this approach

attempt to discover how individuals in a given culture

perceive themselves and the world; they attempt to "get

inside their heads" and experience their world view.

Parallel developments occurred in other fields, as

experts became more aware of the biases inherent in

traditional approaches. Marsella, Rowland and Ciborowski

noted:

. . . much of the cross-cultural effort up to the
middle 1960's was clearly of an etic nature, and
it has only been within the past ten to fifteen
years that most cross-cultural psychologists have
become increasingly aware of the desperate need
for an emic approach. (1979, p. 107)

As the drive increased to share the advantages of

science, technology, and industrialization with less

technologically advanced societies, anthropologists and

other social scientists often found themselves opposing

experts in fields such as agriculture and engineering.
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Through World War II, anthropological theory of change

focused on attempts to protect cultures from the

contamination of change; later theory became more open to

change, but it continued to view change as a very difficult

thing that was done to people. Practicioners advocated

caution in the introduction of technology to

nonindustrialized people. When carried to an extreme, this

approach assumed a patronizing air, ethnocentrism of another

kind which tended to overlook the advantages which developed

countries kept from less developed countries. (Mead, 1956)

Wiarda (1985) declared that social sciences' findings are

generally ethnocentric and biased. Greco-Roman and Judeo-

Christian traditions and European history have influenced

them all. Even Marx was a product of German and English

influences.

Horowitz & Painter (1986) in a discusssion of the "New

Directions" approach of 1973 and 1974 of the United States

Agency for International Development, an approach which

emphasized the plight of the world's rural poor, described a

major conflict between development authorities and

anthropologists. Development experts saw the cultural

traditions of rural people as obstacles to development and

they sought the aid of anthropologists in efforts to

overcome those traditions. Anthropologists, on the other

hand, saw the traditions of the rural poor as responses to

the specific opportunities presented by their environments,
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responses which should be respected rather than be treated

as obstacles in the way of modernization.

The establishment of the Peace Corps in the 1960's has

enabled many American citizens to intimately experience

other cultures, especially cultures unlike the familiar

cultures of Western Europe. The objectives of the Peace

Corps are three-fold: to share technological improvements;

to share American culture with people in the host countries;

and to learn about host country culture and to share that

knowledge with other American citizens at home. As the

Peace Corps developed and refined procedures for selecting

and training volunteers, attention was focused on cross-

cultural sensitivity. (Rice, 1981) The effect of the

training and experience on volunteers was described by one

participant:

After some while in the field, many volunteers did
finally begin to accept emotionally the idea . . .

that a people could be equally human, could be
equally entitled to consideration, while at the
same time they were significantly different in
their values and behavior. (Rice, 1981, p. 69)

Many spheres in which ethnocentrism has been and is of

concern have not been mentioned. Of course, concern at some

level is a factor in most diplomatic relations. It is also

probable that in most situations in which one cultural group

has dominated another, some individuals have recognized the

ethnocentrism behind the actions. The author of this paper

has not sought and has not encountered validation of these

cases in the research and literature review.
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History of Attempts to Measure Ethnocentrism

Interest in and attempts to develop means for

measurement, as distinct from simple enumeration, in the

study of mankind has accelerated since the beginning of this

century. The concept of social distance has been recognized

since then. This concept, concerning the amount of

understanding and closeness inherent in a social

relationship, is related to the sociological concept of

"ingroup-outgroup" and to the anthropological concept of

"ethnocentrism." (Gordon, 1977)

In the 1920's, Emory S. Bogardus developed an

instrument for measuring social distance, the Bogardus

Social Distance Scale. Respondents were asked to indicate

their willingness to admit people from thirty different

racial and ethnic groups to increasingly intimate

relationships, relationships which ranged from an

unwillingness to allow entrance into the respondent's

country to a willingness to include in the group of possible

marriage partners. Owen, Eisner, and McFaul (1981) stated:

. . . Bogardus' measure of social distance has
been the launching point for myriad studies . . .

While not every investigation accepts all the
technical claims concerning the scientific
qualities possessed by the scale, the Bogardus
social distance scale has nonetheless emerged as
one of the most influential and widely used
instruments in this important area of sociological
research. (p. 82)

The Bogardus Scale of Social Distance was used by

Bogardus in studies in 1926, 1946, 1956, and 1966, and by

Owen, Eisner, and McFaul in 1977. Based on his four
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studies, Bogardus noted that there had been a measurable

decrease in the racial distances expressed toward most of

the thirty ethnic and racial groups studied. He predicted a

continued decrease in this distance but at a slower rate.

The 1977 study showed a continuation of the trends displayed

by the earlier studies with dramatic reductions in the

reported distance felt toward Blacks and American Indians.

Reactions to major social and political events, such as

World War II and the Civil Rights Movement of the 1960's,

were evident in several of these studies.

Another major landmark in the progression of

sociological measurement related to ethnocentrism was

research begun in 1943 on anti-Semitism in the United States

by Adorno, Frenkel-Brunswick, Levinson, and Sanford. The F

Scale, a test of "fascist" authoritarian characteristics,

and the E Scale, a test of ethnocentrism, resulted from the

work of these researchers, who reported finding a relatively

strong relationship between the two tests. Robinson (1969)

related that:

Several characteristics of the "authoritarian
mind" or personality were isolated by Adorno et
al.; these included anti-Semitism, ethnocentrism,
political and economic conservatism, idealization
of parents and self, anti-intraception (avoidance
of introspection), rigid conception of sex roles,
concern for status, and a cognitive style
characterized by rigidity and intolerance of
ambiguity. (p. 214)

Criticisms of Adorno's work have generally focused on

the fact that it was aimed only at authoritarianism of the

far right and that it measures only conservative
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ethnocentrism. "Cosmopolitan ethnocentrism" was called

genuine patriotism by the researchers. (Forbes, 1985) The F

Scale has also been found to be highly correlated with

measures of education and social status. It was:

. . . not extremely discriminating when applied to
those who are high in status and are involved in
the power processes of society. (Robinson, 1969,
p. 123)

Adorno's conclusion that attitudes toward minorities

and patriotism could be grouped to form a single

ethnocentrism scale (Heaven, Rajab, and Ray, 1985) has been

inconsistently verified by subsequent researchers. Forbes

(1985) stated that about three dozen studies have found

positive correlations between nationalist attitudes and

variables like authoritarianism and ethnocentrism. However,

in his own Canadian studies, there seemed to be "no

interaction between authoritarianism and the organization of

nationalist attitudes." (p. 122) He concluded:

The relevant difference seems to be . . . between
a positive, trusting attitude toward people and a
misanthropic and distrustful attitude. (p. 133)

Heaven, Rajab, and Ray (1985) carried out research

which seemed to show that ethnocentrism is not

unidimensional; thinking well of one's own group

(patriotism) did not necessarily generalize to racism or to

prejudice against minorities. Their work supported an

earlier effort by Ray which was unable to replicate the

findings of Adorno.

Adorno's work stimulated the development of other

instruments for measurement. Eysenck (1960), for example,
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attempted to get past the Tightest focus and extracted two

orthogonal factors, "radical-conservative" and "toughminded-

tenderminded." Rokeach (1960) developed the Dogmatism Scale

which is designed to tap closed-mindedness and opinionation

which accepts or rejects others on the basis of opinion-

similarity.

An examination of the index of The Ninth Mental

Measurements Yearbook (Mitchell, 1985), the most recent

volume, produces just one entry under ethnocentrism, the

Wilson-Patterson Attitude Inventory. This instrument is a

revision of an earlier device known as the Conservatism

Scale, and it offers six sub-scales: conservatism; realism;

militarism; punitiveness; anti-hedonism; ethnocentrism; and

religion-puritanism. A reviewer of the test in The Eighth

Mental Measurements Yearbook (Buros, 1978) declared that

"The WPAI cannot be recommended for use as a measure of

conservatism . . ." (p. 711)

In the course of reviewing the literature and research

concerned with ethnocentrism, the author of this paper

encountered references to country-specific tests or surveys

designed to measure ethnocentrism. (O'Driscoll & Feather,

1983) However, little or no information was provided about

their content or the validation process used in their

development.

To date, there appears to be no widely accepted means

of assessing ethnocentric attitudes. The individual efforts

of Bogardus and Adorno have been most influential, but both
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took place decades ago. Recent efforts seem to have been on

a smaller scale and to have not received general acceptance.
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Cross-Cultural Education and Training

Ethnocentrism, as a discrete quality, is not often

directly referred to in the literature on cross-cultural

training. It is evident, however, that its presence or

absence is an important consideration in theory development

and in the planning, implementation, and evaluation of

programs. According to Bochner (1981):

The ultimate purpose of almost every cross-
cultural training course, beside the transmission
of knowledge, is insight into one's attitudes,
followed by attitude change and behavior
modification. (p. 194)

Walsh (1979), while not using the term itself, made it

clear that excessively ethnocentric attitudes must be

surmounted before other cultures can be learned:

One need not agree with the consensuses discovered
in other cultures, but one cannot be said to have
learned another culture unless he understands how
intelligent people could have arrived at these
principles or consensuses and unless he respects
the honesty with which they are held. (p. 25)

Seidel (1981) listed the following two considerations,

among others, in an inventory of objectives for training

programs: the achievement of a better understanding of the

individual's own culture as a basis for increased

sensitivity to and understanding of the target culture; and

the acceptance of and tolerance of differing values,

beliefs, attitudes, and behavior patterns.

A more pragmatic assessment of the aims of cross-

cultural training was made by Brislen and Pedersen:

The primary purpose of cross-cultural orientations
is to encourage constructive and nonstressful
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interaction between members of different cultures.
(1976, p. 2)

It is not difficult to imagine the impact that the presence

(or the absence) of extremely ethnocentric attitudes in

cross-cultural actors would have on the stressfulness and

the productivity of interactions.

The same authors highlighted another point of

importance in regard to cross-cultural training programs:

The primary benefits of intercultural
communications training are to increase a
trainee's degree of freedom, not to change the
trainee in ways he or she may not want to be
changed. There is a significant difference
between accepting another's values and choosing to
adopt those values for oneself. (pp. 39-40)

This last point is of great significance. Many people

mistake concern over ethnocentrism for a call to abandon the

values and convictions of the individual's own culture and

to unconditionally embrace the views and behaviors of all

other cultures. This is not the case at all. What is being

called for is the realization that no culture has a corner

on reality and that all cultures have an internal integrity

and are of value to their own members.

In discussions of programs which are designed to meet

the needs of individuals who must function in other

cultures, the terms orientation, training, and education are

used to describe what happens. They are used

interchangeably in this paper, but often they are used to

denote increasingly thorough treatment, ranging from the

"what" to the "how" to the "why" of learning about other

cultures and how to function in them. (J.M. Bennett, 1986)
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Goals for cross-cultural training and education

programs should be expressed in such a way that it can be

determined whether or not they have been met. It is at this

fundamental level that difficulties have arisen in the field

of cross-cultural training and education. Reliable data and

consensus are lacking about what constitutes cross-cultural

effectiveness, success, or competence. A concomitant lack

of valid ways to measure these qualities also exists. (J.M.

Bennett, 1986) Brislin and Pedersen (1976) observed, for

example, that:

For the most part, cross-cultural training
evaluation to date has depended on how much people
say they like or understand others, rather than
how much favorable behavior they actually engage
in. (p. 164)

The following three components proposed by Brislin

(1981) seem to envelop most of the concerns associated with

successful cross-cultural behavior, but they are not

universally acknowledged: psychological adjustment

(feelings of well-being); interaction or interpersonal

effectiveness; and task effectiveness.

Deficiencies in the definition of goals and in methods

of measurement may have contributed to the existing

profusion of approaches. While such a condition may

encourage the creativity of potential trainers and

educators, it does little to inspire confidence both within

and outside the field.

The unanswered question about the relationship between

attitude and behavior again surfaces, compounded by the
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additional uncertainty about the impact of training on

attitude and behavior. Research is required to determine

how well training-induced behavior changes are generalized

to new situations and how persistent such changes are after

the original training stimulus is removed. (Seidel, 1981)

In recent years cross-cultural training has undergone

some radical shifts in approach, shifts which have centered

around changing opinions about the importance of personal

characteristics such as ethnocentrism. Through the late

1960's, training programs generally used the "University

Model." (Hoopes and Ventura, 1979) These programs consisted

of area studies and focused on facts and figures. However,

feedback from the field soon made it clear that this type of

information was not enough to effectively help in the

adjustment to life and work in another culture. As Bochner

(1981) pointed out:

Behavior theories hold - and training experience
confirms - that little attitude change is produced
by mere exhortation, new information, or appeals
to logic. (p. 196)

From the early to mid-1970's the "Human Relations" or

"Sensitivity Training Model" was in vogue. An underlying

tenent of this approach was that a better understanding of

oneself led to a better understanding of others. It drew

criticism on the basis that the attitudinal norms it

promoted, such as openness and confrontation, might be

appropriate in the United States but were ethnocentric and

of limited value in cross-cultual situations.



53

The most recent development in training approaches,

labelled by some as the "Integrated Cognitive/Experiential

Model", can be conceived of as a combination of the previous

two phases. Training generally is more trainee-centered

than the university model and more concerned with problem-

solving skills, with learning how to learn so that the

trainee can continue to learn while on the job than the

human relations model. (Bochner, 1981)

Brislin, Landis, and Brandt (1983) provided the

following outline of the basic approaches to cross-cultural

training:

I. Information or Fact-Oriented Training

This approach has the advantage of being familiar and

non-threatening to staff and trainees, and is the means

by which the bulk of cross-cultural orientation is

currently implemented. (Brislin and Pedersen, 1976)

II. Attribution Training

A major technique employed in this approach is use of a

device called the Culture Assimilator. These country-

specific, paper and pencil instruments describe

critical incidents which could occur in a cross-

cultural setting and then present several possible

explanations, only one of which is correct in the

particular target culture. Trainees choose the

explanations they think are most valid and receive

feedback about the appropriateness of their choices.

III. Cultural Awareness
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Programs included in this category have trainees view

videos or role plays in which an American and a

representative of another culture, sometimes called a

"contrast American", interact in a typical situation

which taps differing cultural assumptions. A central

goal is to help participants become aware of the

cultural influences in their own lives. An approach

which was developed in universities with large numbers

of foreign students, the Intercultural Workshop, uses

readings, role-playing, critical incidents, and

communication exercises with foreign students and host

students to affect change in student attitudes and

behavior.

IV. Cognitive-Behavior Modification

Identification of rewards and punishments which are

meaningful to potential sojourners in their own culture

followed by an attempt to anticipate aspects of the

target culture which might function in similar ways is

an example of cognitive-behavior modification training.

V. Experiential Learning

Time for reflection, discussion, analysis, and

evaluation is structured into experiential training.

The Peace Corps currently uses this type of model,

training volunteers in the country in which they will

be working, employing nationals to teach the language,

and arranging for the volunteers to have home visits
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with local families. Simulations also fall into this

category.

An examination of the literature on cross-cultural

training revealed reference after reference to Festinger's

(1957) theory of cognitive dissonance. (Aronson, 1977) In

essence, this theory, which is used in some form in many

training models, says:

. . . that when people choose to do or say things
in clear contradiction to their previous
statements, behaviors, or opinions, tension is
created within the person because of the
dissonance between their beliefs and their
behavior. Such tensions may be reduced in a
number of ways, one of which is the disavowal of
previous beliefs or statements; that is, changing
one's previous attitude to conform to the new
behavior. (Seidel, 1981, p. 197)

M.J. Bennett (1986) has advanced a developmental model

for cross-cultural learning which consists of the following

stages: denial or neglect of different cultures; defense of

own culture; minimization of the differences between

cultures; acceptance of the differences; adaptation to the

differences; and integration of the new culture with the

original culture. According to Bennett, the needs common to

each stage and the strategies appropriate to each are

different. If this is so, the implications for training

programs are obvious.

A fundamental controversy in the cross-cultural field

has long stirred around the question of whether culture-

general training is more or less effective than culture-

specific training. Each side has its proponents, although

empirical research has not shown one to be decidedly better
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than the other. (Brislin and Pedersen, 1976) Other research

has raised questions about the advisability of training in

general. Several studies have shown that training may cause

increased anxiety and loss of confidence in sojourners and

that hosts may prefer untrained sojourners. (Brislin, 1981)

Other authors have pointed out that there may be a tendency

for some training programs to actually legitimatize or

generate stereotypes for some types of trainees. (McCaffery,

1986)

Dissension of this type is not unique to cross-cultural

training; all fields entertain conflicting theories and

controversy. However, in the case of cross-cultural

training, such tendencies may be exaggerated by lack of

agreement on basic goals. Brislin, Landis, and Brandt

claimed:

By and large, intercultural training is still a
cottage industry where the critical skills are
taught on the job by an elder to an apprentice.
This status leads to a certain anti-intellectual
bias among some practicioners. (1983, p. 2)

The author of this paper suggests that it may also lead

to a degree of anti-training bias among some intellectuals.

Are cross-cultural training programs worth the time,

money, and effort they consume? There is evidence that they

are worthwhile. Adler and Kiggundu stated:

Most recently, Tung . . . has shown that when
carefully designed and conducted, training
programs can lead to improvements and a decline in
the rate of foreign assignment failure. (1983, p.
125)
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Although empirical evidence of the value of cross-

cultural training and education is not clear, for several

decades there has been a movement to help people prepare for

cross-cultural activity. Lack of agreement on goals and on

means of measuring achievement have been great handicaps to

the development of accepted and effective training

procedures.

Although attitude is mentioned as a significant factor

in proposed objectives of cross-cultural education and

training by most sources, it is not purposefully addressed

by the most prevalent of the training approaches, the

information and fact-oriented training.
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Notes From Chapter Two

1 The "Sapir-Whorf hypothesis" was widely accepted
several decades ago. It combined two principles
described in Crystal (1987) as:

The first is known as linguistic determinism: it
states that language determines the way we think.
The second follows from this, and is known as
linguistic relativity: it states that the
distinctions encoded in one language are not found
in any other language. (p. 15)

Today, the hypothesis in its original form is
generally not accepted. However, a modified version
which recognizes the influence of language on
perception, memory, and adeptness at some mental tasks
is widely accepted.
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Chapter Three: Research Design

Introduction

As the Preface stated, the research behind this effort

unfolded in response to questions which arose naturally in

the course of the inquiry. This chapter is organized

chronologically in the order in which investigative efforts

occurred. The initial problem addressed by the author was

to try to determine if the attitude which has been labelled

ethnocentrism changed in students who were enrolled in an

introductory cultural anthropology course, Anthropology 106

and 106A, offered at Oregon State University. Because this

course is normally taken by more than two hundred students,

a scale was decided upon as the most practical tool for

measurement. Student attitudes were examined twice, once

during the first week of class and again near the end of the

term.

Development of a scale for assessing ethnocentrism was

not a part of the author's original plan for this

investigation. However, a search for an appropriate test

turned up devices which were, in the author's opinion,

outdated and inappropriate for today's population.

Therefore, the construction of a computer-scorable scale for

measuring ethnocentric attitude became a part of the

endeavor.

In the interest of discovering more about both

ethnocentrism, the quality under investigation, and about
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the measurement device used by the author, it was decided

that useful information might be obtained by administering

the scale to individuals seasoned in the real world of

cross-cultural activity. Members of the faculty of Oregon

State University who were identified as having had such

experience were selected as an appropriate group.

Because the insight and expertise of this group was

expected to be a valuable resource, a questionnaire, as well

as the scale, was sent to each faculty member. The

questionnaire allowed the author to ask for additional

information, such as the respondents' opinions about the

significance of attitudes in the context of cross-cultural

work and about their ideas concerning preparation for such

activity.
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Development of the Survey Instrument

The first test instrument which was examined by the

author in the process of searching for a suitable measuring

device was the E Scale developed by Adorno. Although some

items on the scale seemed to be appropriate for tapping

ethnocentric attitudes, many of them were worded in such a

blatantly racist manner that their efficacy was doubted.

The F Scale and Rokeach's Dogmatism Scale were also

examined, but all of these scales were created three to four

decades ago and none seemed adequate for assessing current

attitudes.

Although it may be possible to create a universal tool

for accessing and measuring ethnocentrism, this author has

not seen one. All known instruments are culture-specific;

in the cases of large, pluralistic societies such as the

United States, it is probably necessary for an instrument to

be class-specific, too. This, at least, is true for the

scale designed for and used in this study. It is

constructed to draw upon ethnocentric beliefs thought to be

held by middle-class members of American society. Members

of impoverished sectors, some blue-collar groups, or

distinct ethnic groups might be exceedingly ethnocentric but

not appear so according to this scale because the items

contained in it are not pertinent to their experiences

and/or world view. This is inevitable according to

Mitchell, who said, "No test is or should be - culture-
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free, because human behavior is not culture-free." (1985, p.

xxix)

The instrument designed for this study is a scale.

Gordon defined scaling as:

. . . the processes and techniques used to
validate the existence of a defined property of an
object or event and to establish operational
indices of the relative magnitudes of the
property. (1977, p. 4)

In this case, ethnocentrism is the property to be validated

and measured.

Gordon cautioned that personality traits are more

difficult to measure than other types of characteristics

because they are often situationally specific; that is, the

nature of the situation will determine when and if a

characteristic is expressed and, also, the strength of that

expression. Bochner (1981) advised that measuring

internationalmindedness, a quality antithetical to

ethnocentrism, is difficult because "if it is put to

subjects, everyone favors having an international

perspective and claims that virtue for himself." (p. 24)

The measurement of ethnocentrism is complicated because of

the reverse tendency in respondents.

The Preliminary Form of the Scale

A preliminary form of the scale, hereafter referred to

as the Ethnocentrism Scale, was created and tested during

the fall term of 1986. This original device consisted of

forty stimulus statements and five items which asked for

descriptive information about the subject. The stimulus
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items were collected in an eclectic manner. A few are

transformations of items from the scales mentioned

previously, Adorno's E and F Scales and Rokeach's Dogmatism

Scale. Others are the products of the author's judgment

about elements which might be associated with middle-class

American ethnocentrism. High valuations of concepts such as

rational thought, individualism, linear time, the nuclear

family, and the assumptions underlying capitalist economic

systems were considered plausible elements.

Subjects in this preliminary survey were asked to

respond to thirty-nine statements on a Likert scale, marking

the spot which most closely approximated their thoughts or

feelings on a continuum containing five possible positions

co-labelled as -2/strongly disagree, -1/disagree, 0/neutral,

+1/agree, and +2/strongly agree.
1

The numerical value of

each subject's responses could be added up and divided by

the total number of items to arrive at an average

ethnocentrism score for that individual. Eleven of the

thirty-nine items were worded in such a way that agreement

with them signified a less ethnocentric outlook. These

items were scored in reverse so data from them could be

combined with that from the other items. The fortieth item

was different in that it asked respondents to prioritize

qualities in order of their importance for a "good life".

Descriptive information about the world region of origin,

the size of the community where raised, age, gender, and

major field of the respondent was solicited in five final
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items. This nominative information was coded numerically

into a limited number of options from which the respondent

could choose. Readers can find a copy of the original

version of the scale in Appendix A.

The first thirty-nine items of the scale were strongly

worded statements. The author thought it was important to

make them emphatic so that respondents would not be likely

to strongly agree when their feelings were actually quite

moderate. It is acknowledged, however, that intensity in

wording is sometimes objected to as offensive and too

obvious.

This preliminary version of the scale was tested on

four anthropology classes and an economics class late in the

fall term. The total number of respondents was one hundred

forty-five students.

Procedure for Selecting Items Included in Final Scale

The rationale for the selection of items for the final

form of the Ethnocentrism Scale largely utilized the

criterion of internal consistency as described in Goode &

Hatt (1952). In brief, this method requires the computation

of an average item score for each respondent (The

respondent's total divided by the number of items.) Each

actual item score is then correlated with the average item

score. Items with low correlation coefficients are

discarded as irrelevant. In this study, items with

correlation coefficients smaller than 0.45 were discarded,

leaving seventeen statements. (See Appendix A.) Two of the
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seventeen were very similar in content, so one was

eliminated. Another item was dropped because of little

correlation between it and other items. Printed histograms

of the frequency distributions were visually examined to

assess the discriminative power of individual items. In the

end, fifteen items were retained for the final form of the

scale which is reproduced in Table 1.

The final form of the scale was simplified beyond the

reduction of the number of items. Because several hundred

individual tests were anticipated, all items were stated in

an affirmative format so that the need for reverse scoring

was eliminated. The possible responses were co-labelled

one through five instead of negative two through positive

two, and, in response to the recommendations of the

preliminary test subjects, the central point on the response

continuum was relabelled "uncertain" as well as "neutral."

Validity

The validity of this instrument remains to be

addressed. Validity can be claimed on the basis of logical

validation, that is, the items contained in it are thought

to reflect the nature of the continuum associated with

ethnocentrism. In addition, when the class means obtained

in the preliminary testing are compared, all anthropology

classes are found to have lower means than the economics

class. (See Appendix A.) This outcome is consonant with the

author's expectation of increased cultural relativism among

those who select themselves into anthropology courses.
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Table 1

Ethnocentrism Scale

Read each statement below and decide whether you agree or
disagree with it. For each statement, blacken the
appropriate circle to the right. Use only the circles
labelled one (1) through five (5.) Use the following scale:

1 2 3 4 5

Strongly
Disagree

Disagree Neutral Agree Strongly
or Agree

Uncertain

1. The quality of life enjoyed by those who live in the
United States and other Western industrialized
countries is the best that humans have ever known.

2. Without the benefit of modern science and technology,
human beings are helpless.

3. Belief in magic is a sign of ignorance.
4. Everyone should have the right to own as much private

property as s/he can legally acquire.
5. It is human nature to never do anything without an eye

to one's own benefit.
6. It is important for our government to protect our

position in world affairs.
7. It is natural for children and parents to want to live

apart once the children reach adulthood.
8. Runaway birth rates in most Third World countries are

the result of ignorance on the part of the masses.
9. Mother, father, and children is the most natural family

grouping for forming a household.
10. Competition encourages excellence.
11. Grubs and insects are not as good a food source as

ground beef.
12. Ritual scarring can only be described as grotesque.
13. A person who is accepting of many ideologies is not

likely to be an effective person.
14. Business and social affairs would be chaotic if people

did not make schedules and stick to them.
15. Women have more equality in the United States than in

any other country today.

[Due to lack of space on some of the tables which follow.
these words and phrases will be used in place of the
complete statements on the Ethnocentrism Scale: # 1.

"quality of life", #2. "science and technology", #3.
"magic", #4. "private property", #5. "personal benefit", #6.
"global position", #7. "adult children", #8. "birthrates",
#9. "natural family", #10. "competition", #11. "grubs", #12.
"ritual scarring", #13. "accepting ideologies", #14.
"schedules", #15. "status of women ".)
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Development of the Questionnaire

Several faculty members were personally interviewed by

the author in preparation for the development of the

questionnaire which was sent, along with the Ethnocentrism

Scale, to all faculty members in the study. (See Appendix

B.) These initial interviews helped the author to determine

the kind of information which would be most helpful.

The questionnaire consists of items concerning the

respondent's international experience, the number of

students in the respondent's department who are either

foreign or who might work internationally in the future,

cross-cultural training provided or required by the

department, the respondent's thoughts about how best to

prepare people for cross-cultural work, and the respondent's

reactions to the Ethnocentrism Scale. The nucleus of the

questionnaire is comprised, however, of two questions

designed to reveal the subject's thoughts about the

importance of ethnocentric attitudes, or the lack of such

attitudes, in cross-cultural activity. The first of these

inquires about the importance of cultural self-awareness and

of understanding the cultural derivation of the individual's

own values and attitudes. The second question asks about

the respondent's thoughts concerning the importance of

cultural empathy, or appreciation of the importance that

cultural institutions and practices have for the members of

a culture.
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Sampling Methods

For all practical purposes the samples and populations

in this study are the same units. The author attempted to

survey all the members of the pre-course and post-course

student population and all the faculty members on the Oregon

State University campus who had previous cross-cultural

experience. Because of this treatment, substantial

confidence can be placed in the results of statistical

analyses of the data obtained from these groups. But those

results can be applied only to the groups actually in the

study and cannot be generalized to similar groups such as

other introductory level courses in the social sciences or

groups of internationally experienced faculty at other

campuses. Random samples from these larger populations

would be necessary before results could be generalized to

them. The information which follows details the procedures

used by the author to survey the attitudes of specific

student and faculty populations.

Students Enrolled in a Cultural Anthropology Course

The first group which was tested with the final version

of the Ethnocentrism Scale consisted of students enrolled in

Anthropology 106 and 106A during the winter term of 1987.

This class was chosen because it is an introductory class

which is taken by students from a variety of fields. The

course's format is based on a series of videos which present
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potent visual images of cultures different from that of the

middle-class in the United States.

Description and analysis of some of the more important

elements of culture provide the focus for the videos used in

the course. Scenes from life in a variety of cultures are

used to illustrate the cultural concepts addressed.

Subsistence patterns, communication, kinship, social

stratification, political organization, religion, and

cultural change are examples of the topics covered in the

videos.

Two hundred seventy-five students were recorded as

being enrolled in this course. However, because the course

was largely taught by video rather than by live lecture and

because flexible scheduling allowed students to select any

one of several class times during the week, it was

impossible to actually confront all students and ask their

cooperation with the survey. Every effort was made to meet

as many of the enrolled students as possible or to obtain

their participation indirectly. The cooperation of the

students was strictly voluntary, although students were

encouraged to respond to the post-course survey by the award

of a few additional points to be averaged in with their exam

and project grades. In the end, one hundred eighty-seven

students responded to the scale during the first week of the

course and one hundred seventy-three responded to it close

to the end of the term.
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Members of the Faculty of Oregon State University

An effort was made to reach as many as possible of the

faculty at Oregon State University who have had substantial

international experience through two major resources. One

of these was the Office of International Research and

Development which provided the author with an informal

listing of all individuals affiliated with the university

who had participated in international projects in the past

or who were slated for involvement in the future. People

unavailable at the time because they were on assignment were

omitted from the listing. The names of the remaining

faculty members included in the study were obtained from the

Directory of International Resources at Oregon State

University which was made available to the author by the

Office of International Education. This directory was

prepared by the Office of International Agriculture, School

of Agriculture, at Oregon State University in September of

1982. Because of its date of compilation, many of the

individuals listed were no longer associated with the

university, and it is also probable that many people with

international experience are currently on the faculty but

are not listed in the directory. Unfortunately, inquiries

by the author turned up no sources more recent. Not

everyone listed in the directory and currently affiliated

with the university was included in the survey. Those whose

experience was primarily in Western-Europe or Australia/ New



71

Zealand were eliminated, as were those whose experience

appeared to be cursory, such as vacationers.

Because this phase of the study took place during the

summer of 1987, after a roster of potential faculty subjects

was created, the author contacted the departments of each in

an effort to ensure that surveys would not be sent to

individuals who were out of town or otherwise unavailable.

The names of absent faculty members were removed from the

final mailing list which contained the names of one hundred

thirty-four individuals. The sample is as comprehensive as

possible, given the resources available and given the

author's definition of international involvement which was

limited to teachers, consultants, extension agents,

technicians, researchers, and international committee

members.
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Implementation of the Instrument

Pre-Course Students

During the first week of classes of winter term, 1987,

the author went to the first class meeting of Anthropology

106 and 106A (video version) and administered the

Ethnocentrism Scale to the students in attendance. Dr.

Courtland Smith, the professor for the class, took copies of

the scale to all other sessions during the first week of

classes and administered it to attending students. In all

cases, participation was voluntary, and students' anonymity

was guaranteed. Respondents were asked to provide the last

four digits of their social security numbers as a means of

identifying individual scales so that they could be paired

with the post-course scales of the same individuals, a

procedure necessary for some of the planned statistical
3

analyses.

Little information was provided to the students about

the purpose of the survey and no suggestions were made

concerning the context in which they should respond to the

stimulus items. The author felt that it was important to

allow the subjects to decide whether to evaluate the

statements within a universal context or within the context

of their own culture. This choice was an essential element

of the characteristic which the study was attempting to tap.
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Post-Course Students

The same scale was used to measure post-course

attitudes. In actuality, this administration of the scale

occurred during the ninth week of classes, prior to the end

of the course. This placed it before the course's third and

final mid-term exam, a time when more students were likely

to be interested in adding to their point totals and,

therefore, were expected to be more willing to participate.

The author went to at least one meeting of each section

of the course during the week and administered the

Ethnocentrism Scale to students in attendance. Copies of

the scale itself and directions for its use were left in the

University Learning Center in the basement of Kidder Hall

for the students who viewed the videos there rather than

during scheduled classes. One hundred seventy-three people

responded to the second portion of this investigation; one

hundred eighteen of them were individuals who had also been

surveyed during the first week of classes. 4

Faculty

One hundred thirty-four faculty members who had been

identified as appropriate participants for the study were

sent a cover letter (reproduced in Appendix B), a copy of

the Ethnocentrism Scale and the questionnaire. The Oregon

State University campus mail was utilized for delivery of

these items in late July 1987. A few participants who were

associated with extension stations around the state were

contacted via the regular mail.
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Prospective subjects were asked to respond to the

material and return it to the author within five working

days of its receipt, if possible. By August 6, 1987, sixty-

eight individuals had returned completed scales and

questionnaires, a response rate of fifty-one percent. Five

individuals either returned the material unused or wrote to

say that they did not have time to respond as requested. A

dozen respondents returned the material after the creation

of the data file for computer analysis, so their responses

to the Ethnocentrism Scale could not be included in the

analysis, but their responses to the questionnaire were

incorporated into analyses of data from that instrument.

Eighty completed questionnaires were included in the study.

Twelve additional scales, completed by faculty members

individually interviewed prior to the development of the

questionnaire, were added to those returned through the

mail, making a total of eighty faculty scales in the

statistical analyses.

Four general phases can be distinguished in this

research effort: development of the Ethnocentrism Scale;

implementation with students; implementation, including the

additional questionnaire, with faculty; and statistical

analysis of the responses. Of these phases, development of

the scale and evaluation of the statistical analyses were

the most problematical because of the complexity of

measurement of attitude.
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Notes for Chapter Three

1. In the preliminary testing, respondents marked on an
actual continuum drawn on the test, and the author
transferred the responses to answer sheets for computer
scoring.

2. A problem associated with having all items worded in the
same direction is that unwanted bias may be introduced
due to a possible tendency in some subjects to always
respond affirmatively, a tendency referred to as
"acquiescence response set." However, Robinson (1969)
states that the importance of acquiescence has been
questioned as a strong influence in authoritarian
research. The author decided that its drawbacks would
be compensated for by increased ease and accuracy in
scoring.

3. For this portion of the study, student respondents were
given a computer-scorable answer sheet and a separate
piece of paper which contained brief instructions, the
fifteen stimulus items and the five questions about
personal characteristics. It was an unfortunate
circumstance that all of the material fit on the front
side of the paper except for the last two questions.
Several subjects apparently did not realize there was
material on the back of the page and did not respond to
the final two questions.

4. A General Purpose Data Collection Sheet was used for the
scale for the post-course administration to students
and for the faculty. This form allowed the stimulus
statements and questions about background to be printed
right on the answer sheet. For the students, a
separate page was still used to give more elaborate
instructions, to explain about the extra points which
could be earned and to provide a form to be turned in
so that specific individuals could be given credit
without their names being connected with their
responses.
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Chapter Four: Research Results

Introduction

The exploratory nature of this research effort resulted

in an abundance of data. Nonparametric tests and summations

of faculty responses to the questionnaire, as well as

numerous statistical analyses of student and faculty

responses to the Ethnocentrism Scale were conducted.

Diversity in analyses was necessitated by the variation in

data produced by the scale and questionnaire. Ordinal

scaling was used to measure the responses to the fifteen

stimulus items on the Ethnocentrism Scale, while almost all

of the descriptive data was obtained in nominal scales and

no predetermined quantifiable responses were specified for

most of the information gathered by the questionnaire.

This chapter is divided into four sections. The first

of these contains tests and analyses dealing with the nature

of ethnocentrism and the scale itself. The second section

analyses changes in student attitude associated with

participation in the anthropology class. The association of

particular personal characteristics with high or low levels

of ethnocentrism is the focus of the third section, and

faculty responses to the questionnaire are treated in the

fourth.
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Ethnocentrism and the Ethnocentrism Scale

Possible Factors of Ethnocentrism

The literature reviewed in the second chapter indicated

that the definition of ethnocentrism has changed over the

years from that of a radical ingroup-outgroup mentality to a

less obtrusive tendency to judge other groups by the

cultural values of one's own group. The well-known research

of Adorno et al. in the 1940's appeared to show that

ethnocentrism, nationalism, self-idealization, and other

characteristics, often combined to produce what they called

the "authoritarian mind". The findings of Heaven, Rajab,

and Ray (1985) conflicted with those of Adorno, and they

concluded that positive feelings toward one's own group were

not necessarily associated with negative feelings toward

other groups. Forbes (1985) concluded that the essence of

ethnocentrism, and other characteristics frequently

associated with it, could be expressed as either a trusting

or a distrusting attitude toward people. In light of these

differing conclusions, the author sought to learn what the

response patterns to the scale indicate about the nature of

ethnocentrism. Does it seem to be a unidimensional quality

or does it have multiple elements which function

independently of one another?

Factor analysis was chosen as an appropriate method for

determining what factors contribute to the characteristic

termed "ethnocentism". Separate analyses of the students'
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pre-course, students' post-course, and faculty responses are

described in the following paragraphs.

An initial analysis, using principal factoring with

iteration and oblique rotation, of the students' pre-course

responses to the Ethnocentrism Scale revealed two principal

factors which accounted for a total of 67.3 percent of the

variation in the data. Three less significant factors were

also extracted. A subsequent analysis, using the same

method but with the number of factors restricted to two,

produced one factor which accounted for 59.4 percent of the

variance and another factor credited with responsibility for

the remaining 40.6 percent.

A third factor analysis was performed on the students'

post-course responses. The number of factors to be

extracted was specified as two in advance of the procedure.

The first factor identified by this analysis accounted for

75.7 percent of the variance and the second factor, for 24.3

percent.

A comparison of the results obtained from the factor

analyses of the students' pre-course and post-course

responses disclosed similarities in the loadings associated

with several items. The author synthesized the results of

the second and third analyses by selecting items with

coefficients greater than 0.35 on both tests to produce the

two factors detailed in Table 2.

The items which form the two factors were studied to

try to discover what concept might underlie each set. The
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TABLE 2

Composite Factors Produced by Synthesis of Second and Third
Factor Analyses

Item #1

Factor One "Cultural Anchoring"

The quality of life enjoyed by those who live in
the United States and other Western industrialized
countries is the best that humans have ever known.

Item #4 Everyone should have the right to own as much
private property as s/he can legally acquire.

Item #6 It is important for our government to protect our
position in world affairs.

Item #9 Mother, father, and children is the most natural
grouping for forming a household.

Item #10 Competition encourages excellence.

Item #14 Business and social affairs would be chaotic if
people did not make schedules and stick to them.

Factor Two "Cultural Intolerance"

Item #2 Without the benefit of modern science and
technology, human beings are helpless.

Item #3 Belief in magic is a sign of ignorance.

Item #11 Grubs and insects are not as good a food source as
ground beef.

Item #12 Ritual scarring can only be described as
grotesque.

Item #13 A person who is accepting of many ideologies is
not likely to be an effective person.
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items most influenced by the first factor seem to relate to

American middle-class beliefs and lifestyles. They

represent ideas which might be embraced to varying degrees

as part of the world view of this group. Consequently, the

first factor can be called "Cultural Anchoring."

In contrast to the items subsumed by Factor One, the

statements linked with the second factor require the

respondent to think about people and practices which are

different from those of middle-class America. This factor

was given the title "Cultural Intolerance." 1

The number of factors to be extracted from faculty

responses to the scale was not limited prior to analysis,

and four factors resulted from the procedure. The strongest

of these accounted for 68.8 percent of the variation in

data; 13.7, 9.2, and 8.3 percent of the variance was

attributed to the second, third, and fourth factors

respectively. The author was unable to discern what

concepts might be the basis for these factors. The first

and most influential appears to be a composite of the two

factors identified from the student data; items which refer

to other cultures and items which apply to our own culture

were both accorded high loadings. Results of the factor

analyses of student and faculty responses are summarized in

Appendix C.

Because factor analysis of student and faculty

responses produced such inconsistent results, it is

difficult to justify inferences and conclusions drawn from
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them. The best that can be done at this point is to treat

the student and faculty groups separately.

The initial question which spurred this statistical

procedure was, "Do the responses to the Ethnocentrism Scale

indicate the existence of mutiple elements of

ethnocentrism?" The answer yielded by the student data is

open to interpretation. One possiblity is that ethnocentism

is a multidimensional quality. The attitudes of individuals

toward their own culture and their attitudes toward other

cultures appear to exist as two separate functions of

ethnocentrism. This interpretation would support the work

of Heaven, Rajab, and Ray (1985). An alternate explanation

might be that only one of the factors uncovered in the data

analysis is an expression of ethnocentrism and that the

other represents a separate quality.

The author's opinion is that the former option is most

logical. The definition of ethnocentrism itself implies

inclusion of attitude toward one's own culture, as well as

attitude toward other cultures. Despite the fact that most

individuals naturally come to view their own cultural

traditions and practices as normal, not all individuals

benefit equally from those traditions and practices and

probably should not be expected to react in the same way

when they become aware of alternatives. Among individuals

who identify most strongly with their own culture, there is

a qualitative difference, in the author's judgment, between

those who view their cultural practices and traditions as
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very appropriate given their particular social and physical

environment and those who think that all human societies

should be structured the same as their own. These two

elements, the view of the individual's own culture and his

or her view of other cultures, only seem to be bound

together; the results of this factor analysis strongly

indicate that they function independently of one another.

The results of the factor analysis of the faculty

responses are more difficult to interpret. The extraction

of one major factor which accounted for most of the variance

in the responses would seem to support the contention that

ethnocentrism is unidimensional. Perhaps, one of the two

factors becomes dependent on the other for those who have

been abroad and have experienced culture shock, for older

individuals, or for those who work in the physical or

biological sciences (all more likely to be characteristics

of faculty members than students.) These hypotheses would

have to be tested in another study.
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The Change Reflected by Individual Items

To learn more about ethnocentrism and about the

Ethnocentrism Scale, the author wanted to determine which of

the fifteen stimulus items tapped elements of ethnocentrism

most susceptible to change and which drew upon more stable

components. To do this, the difference between the pre- and

post-course means of each item on the scale was assessed

using a two-tailed, paired t-test. Only the responses from

individuals who participated in both the pre- and post-

course surveys were included in this analysis. An alpha

level of 0.05 was specified as the level at which a

difference would be considered significant.

The post-course means of ten items were lower, less

ethnocentric, than the pre-course means. Seven of these

differences were significant. The statements for which

means became significantly lower concerned: familial living

arrangements (#7 and #9), the status of women (#15), belief

in magic (#3), the necessity for science and technology

(#2), the effect of openness to many ideologies (#13), and

the aesthetics of ritual scarring (#12). The means of two

items were the same on both tests, while three post-course

means were higher, though not significantly, than the pre-

course means. (See Table 3.)

Examination of the change associated with individual

items disclosed a pattern in which modification seems to be

associated with statements about the practices of other
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TABLE 3

Change in Response to Individual Items

For each of these t-tests, n=113 and degrees of freedom=112.

Item Means T-Statistic Probability

#7 Adult
Children

Pre x =4.11
Post 7=2.99

#9 Natural Pre 1=3.59
Family Post 1=3.09

#15 Status Pre 7=3.20
of Women Post 7=2.78

#3 Magic Pre 1=2.35
Post 1=2.09

#2 Science Pre 1=2.01
& Tech Post 7=1.76

#13 Accept Pre 7=2.17
Ideologies Post 7=1.95

#12 Ritual Pre 7=2.50
Scarring Post 7=2.28

#11 Grubs Pre 1=2.43
Post 1=2.27

#1 Quality Pre 7=3.21
of Life Post 7=3.10

#8 Birth- Pre 7=2.88
Rates Post 7=2.79

#4 Private Pre 7=3.35
Property Post 1=3.35

#14
Schedules

#10 Com-
petition

#6 Global
Position

Pre 7=3.57
Post 1=3.57

Pre 7=3.64
Post 7=3.72

Pre 7=3.82
Post 1=3.91

#5 Personal Pre 1=2.70
Benefit Post 7=2.89

9.63 0.00

4.03

3.74

2.58

2.51

2.19

2.10

1.76

0.99

0.71

0.00

0.00

-0.73

- 0.81

- 1.62

0.00

0.00

0.01

0.01

0.03

0.04

0.08

0.33

0.48

1.00

1.00

0.47

0.42

0.11
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cultures. Statements reflecting attitudes toward American

middle-class beliefs and lifestyle appear to stimulate more

consistent evaluations.

Results of this kind might be anticipated in light of

the differences between the deep and surface structure of

culture which were discussed in the first chapter. Deep

structure was characterized as the implicit part of culture,

consensuses which may not be held on a conscious level,

world view. It is a stable structure, not easily altered.

For Americans, it might well consist of concepts expressed

in the statements which provoked more consistent responses.

Surface structure, consisting of explicit patterns, can

be more easily observed and is more susceptible to change.

It includes those aspects most readily noticed about another

culture. It is also less threatening and less difficult to

grow to appreciate. In many cases, it is relatively easy

for members of a dominant group to be tolerant of a

subordinate group's practices (surface structure). It is

not as easy to examine the basis of the inequality which is

often rooted in the dominant culture. Appreciation of the

deep structure of other cultures is difficult to achieve,

too, since it may also have much more powerful implications

for the individual's identification with his or her own

culture.
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Response Patterns

To get an idea of how reliable the Ethnocentrism Scale

is in assessing attitude, the author was interested in

discovering how consistent were the respondents' reactions

to the items on the scale. Did the same items tend to

receive either high (ethnocentric) or low (relativistic)

scores from both student groups and from faculty? Or was

disagreement among the groups common?

To create a representation of the groups' response

patterns which would facilitate comparison, the mean scores

of the fifteen stimulus statements were organized in

descending rank order for each group. The rank orderings

were placed side by side, and each was divided into thirds.

This allowed a quick assessment of the variation among

groups in regard to items receiving high, moderate, or low

scores. (See Table 4.) The decision to divide the data into

thirds was made for convenience, rather than for recognized

statistical reasons. It produced equal units and used the

common distinctions of high, moderate, and low. More

importantly, each third was a large enough unit that some

variation could occur within the hierarchies and

similarities would still be noted.

Four statements appear in the upper third of all three

lists. These items pertain to: the importance of striving

to maintain our current status in global affairs (#6);

mother, father, and children as the most natural family
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TABLE 4

Response Patterns

The fifteen statements have been rank-ordered from high to
low according to the mean score for each. A * indicates
that the item is found in the same section for all groups.

Pre-Course
Students

Post-Course
Students Faculty

Item #7 (7=4.06) Item #6 (7=3.86)* Item #6 (7=3.76)*

Item #6 (x=3.81)* Item #10 (7=3.62)* Item #10 (1=3.60)*

Item #9 (7=3.68)* Item #14 (7=3.53)* Item #9 (I=3.58)*

Item #10 (1=3.66)* Item #4 (7=3.25) Item #14 (1=3.38)*

Item #14 (7=3.55)* Item #9 (T=3.11)* Item #1 (7=3.34)

Item #4 (x =3.34) Item #7 (1=2.94) Item #7 (7=2.98)

Item #15 (7=3.20)* Item #1 (1=2.93) Item #3 (7=2.94)

Item #1 (7=3.11) Item #8 (1=2.87)* Item #4 (7=2.80)

Item #8 (1=2.91)* Item #5 (7=2.85) Item #8 (7=2.77)*

Item #5 (7=2.67) Item #15 (1=2.75)* Item #15 (ii=2.69)*

Item #11 (7=2.57)* Item #11 (1=2.34)* Item #11 (7=2.64)*

Item #12 (1=2.54)* Item #12 (1=2.30)* Item #5 (1=2.51)

Item #3 (7=2.36) Item #3 (7=2.08) Item #12 (7=2.49)*

Item #13 (x= 2.18)* Item #13 (7=1.98)* Item #2 (T=1.96)*

Item #2 (7=2.00)* Item #2 (7=1.83)* Item #13 (1=1.85)*

KEY:
#1.
#2.
#3.
#4.
#5.
#6.
#7.

"quality of life"
"science & technology"
"magic"
"private property"
"personal benefit"
"global position"
"adult children"

# 8. "birthrates"
# 9. "natural family"
#10. "competition"
#11. "grubs"
#12. "ritual scarring"
#13. "accepting ideologies"
#14. "schedules"
#15. "status of women"
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group (#9); competition as a motivator (#10); and the

necessity of schedules (#14).

Two items are included in the middle third of each

group's list. These deal with the status of women (#15) and

the cause of high birth rates in Third World countries (#8).

The bottom third of the lists exhibits the same level

of consistency as the upper third; four items are found in

all lists. The four statements which regularly earned low

scores were related to: alternative food sources (#11), the

aesthetics of ritual scarring (#12), the effect of openness

to many ideologies (#13), and the necessity for science and

technology (#2).

Ten items, then, appear in the same section on all

lists. In addition, the five remaining statements appear in

the same section in two of the three lists. Based on this

review of the data, the author concluded that responses to

the stimulus items were not erratic, but were moderately

constant among all groups. The reliability of the scale is

supported by this consistency in the alignment of responses.

Interesting patterns exist in the apportionment of data

in the three analyses described so far. Of the six

statements which were identified with Factor One ("Cultural

Anchoring"), four were consistently located in the most

ethnocentric portion of each group's rank-ordered list;

their means were much higher than the means of Factor Two

statements. None of these six items showed a significant

change in mean scores between the pre and post-course
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testings. Evidently, individuals tended to agree with

statements embodying their own cultural beliefs and

practices, and their responses to these items were not

easily changed, at least not by participation in the

anthropology class.

Among the five items associated with Factor Two

("Cultural Intolerance"), four were located in the least

ethnocentric third of each group's rank-ordered list, and

four also exhibited a significant change in mean scores

between the pre and post-course administrations of the

scale. Respondents seemed less inclined to agree with

negative evaluations of other cultural practices than they

were to agree with affirmations of their own cultural

assumptions. Anthropological study was seemingly more

effective in reducing the ethnocentrism of their attitude

toward other cultures than in modifying the ethnocentrism of

their attachment to their own culture.
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Change in Student Attitude After Taking Class

It was perceived change in student attitudes during

participation in an introductory cultural anthropology

course which originally prompted the author to engage in

this research effort. Once the Ethnocentrism Scale was

developed, it was utilized to assess the nature and

significance of change in attitude of students participating

in such a class.

Paired t-tests were used to compare the mean scores of

the students at the beginning of the anthropology course and

at the end of the term. The analyses described in the first

section of this chapter indicated that, for students,

ethnocentrism is composed of two distinct factors which

function independently of one another. Because of this,

three separate tests were conducted to appraise the change

associated with class participation: one in which only the

statements included in the "Cultural Anchoring" factor

contributed to the mean scores, another in which the mean

scores were based on items in Factor Two ("Cultural

Intolerance"), and a third test in which all fifteen items

were used in the computation of mean scores. Data from one

hundred eighteen students who responded to the scale on both

occasions was used in these analyses. A two-tailed alpha

level of 0.05 was selected as the level necessary for

significance.

When mean scores were computed using only the items

included in "Cultural Anchoring", a pre-course mean of 3.53
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and a post-course mean of 3.46 were obtained. These

produced a t statistic of 1.32, which, with 117 degrees of

freedom, is not significant (p = 0.19).

The difference between the means calculated from items

contained in "Cultural Intolerance" was significant,

however, with p < 0.01. A pre-course mean of 2.30 and a

post-course mean of 2.07 yielded a t statistic of 3.93 with

117 degrees of freedom.

When overall mean scores were computed from the

responses to all items, the difference between pre- and

post-course means was again found to be significant, p <

0.01. The pre-course mean was 3.04 and the post-course mean

was 2.83 which resulted in a t statistic of 5.00 with 117

degrees of freedom.

The fact that the same scale was used to measure

student attitudes both before and after taking the course

created the possibility that the results of the second

administration of the scale would be biased simply because

the students were somewhat familiar with the instrument.

Another t-test was performed to determine if this was the

case. The mean post-course scores of the students who had

responded to the pre-course scale (n = 118) were compared

with the mean post-course scores of those who had not

responded to the first scale (n = 55). If the difference

between these two means had been significant, the act of

responding to the first scale would have to be suspected of

biasing the responses on the second. However, the



92

difference was not significant (t = -0.60, 171 degrees of

freedom, p = 0.55). Therefore, the author concluded that

the two groups were basically one population; "practice" on

the pre-course scale had not significantly affected the

responses of students on the post-course scale.

It is clear that real change occurred in student

attitude and that the amount of change varied according to

factor. The significant differences between pre-course and

post-course responses as measured by the comprehensive mean

scores and by the mean scores based on items embodying

"Cultural Intolerance", seem to indicate that the aspect of

ethnocentrism which functions to evaluate other cultural

traditions may be amenable to change via coursework similar

to that presented in Introductory Cultural Anthropology.

The aspect of ethnocentrism which bonds an individual to his

or her culture appears to be more resistent to alteration

through classroom experience. Why this disparity occurred

is a question for further study. The stability of deep

structure relative to surface structure was discussed in the

previous section.



93

Personal Characteristics Associated with Levels of
Ethnocentrism

Demographic Data

Demographic data about the respondents is of concern on

two counts. First, it provides information for assessing

how similar or dissimilar are the populations for which

comparisons are made and, because of this, has important

implications for conclusions drawn from those comparisons.

Second, it provided a basis for making within group

divisions which enabled the author to investigate the

association, within each group, of particular personal

characteristics with levels of ethnocentrism. To obtain

this data, frequency distributions were run for the five

items on the scale which asked about the respondent's

background.

Respondents fall into two distinct populations:

students and faculty. In the case of the students, two

additional groupings can be distinguished: those who

responded to the pre-course scale and those who responded to

the post-course scale. One hundred eighteen individuals

belong to both of these student groups, while one hundred

twenty-four individuals responded to one scale or the other

but not both. The responses of eighty faculty members are

included in the analyses.

An overwhelming majority in all groups is from North

America; about ninety percent of the students and

approximately eighty-four percent of the faculty were born
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on this continent. The percentage of faculty respondents

from Asia and Europe exceeded that of students, with about

ten and five percent respectively for faculty, and six and

two percent for students. The number of participants from

Latin America among the groups differed by roughly one

percent. Africa is represented in the study by a single

student. (See Table 5.a.)

A tendency exists in all groups for respondents to have

come from relatively small communities. (Table 5.b.) The

tendency is exaggerated in the faculty group which has the

highest frequency of responses for towns of less than ten

thousand inhabitants. Students often came from slightly

larger towns of ten to fifty thousand. At least sixty

percent of each group came from communities of fifty

thousand or less.

Dramatic differences between students and faculty are

evident when the gender of the respondents is examined.

(Table 5.c.) The students are almost evenly divided,

although there are about ten percent more women than men in

each student sample. In contrast, the faculty population is

comprised of more than ninety percent men.

The distributions of the ages of respondents reveal

another difference between the student and faculty

populations. (Table 5.d.) As would be expected, the ages of

the students cluster at the lower (younger) end of the

continuum; more than ninety percent are under twenty-five.
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Faculty respondents are dispersed over the three older age-

brackets; more than ninety percent are over thirty-five.

The faculty and student populations differ in field of

study, also. About thirty-nine percent of the students were

from the field of business and about twenty-three percent,

from the social sciences. (Table 5.e.) The remaining

students were distributed in somewhat equal lots among the

physical and biological sciences and fine arts. The faculty

exhibited a markedly different pattern. More than seventy-

five percent were from the "hard" sciences (forty-five

percent from the physical sciences, thirty-one percent from

the biological sciences); eighteen percent were from the

social sciences; five percent were from the field of

business; and one percent, from fine arts.

The frequency distributions of five background

characteristics make it clear that the student and faculty

populations differ in more ways than the presence or absence

of work-related cross-cultural experience. The

configurations of the two populations are quite different

relative to the gender, age, and field of study. There is

some variation between the two student groups, but generally

they are similar. All three groups include a large majority

from North America.
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TABLE 5

Respondent Demographics

Figures are adjusted frequencies (percentages adjusted so
that nonresponses are not included.)

Table 5.a. World Area of Origin

Pre-Course
Students

Post-Course
Students Faculty

Latin America 3.2 2.3 1.3
North America 87.7 94.2 83.5
Asia 6.4 1.2 10.1
Africa 0.5 0.6 0.0
Europe 2.1 1.8 5.1

Table 5.b. Size of Community Where Raised

Pre-Course
Students

Post-Course
Students Faculty

Under 10,000 28.9 27.7 40.5
10,001-50,000 36.9 35.8 24.1
50,001-250,000 17.6 15.6 17.7
250,001-1,000,000 9.6 13.3 6.3
Over 1,000,000 7.0 7.5 11.4

Table 5.c. Gender

Pre-Course
Students

Post-Course
Students Faculty

Female 55.3 56.5 6.3
Male 44.6 43.5 93.8
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Table 5.d. Age

Pre-Course
Students

Post-Course
Students Faculty

18-25 91.1 93.6 0.0
26-35 6.5 5.2 3.7
36-45 1.8 1.2 23.8
46-55 0.0 0.0 45.0
over 55 0.6 0.0 27.5

Table 5.e. Field of Study

Pre-Course Post-Course
Students Students Faculty

Business 41.3 37.3 5.0
Social Sciences 21.2 26.0 17.5
Physical Sciences 11.9 14.2 31.3
Biological Sciences 10.0 11.8 45.0
Fine Arts 15.6 10.7 1.2
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Regression Analysis of Ethnocentrism Scores on Independent
Variables (Personal Characteristics)

To explore the relationship between personal

characteristics and levels of ethnocentrism, two types of

statistical analyses were performed. The first of these,

regression analysis, identified which of the five

characteristics discussed in the preceding paragraphs might

be used to predict levels of ethnocentrism. After these

were specified, t-tests were conducted to determine the

direction of influence for particular characteristics.

Separate mean scores based on Factor One and on Factor

Two were computed for both the post-course student group and

the faculty. The mean scores were then regressed on the

five independent variables (the five descriptive items on

the scale) using stepwise regression. A significance level

of 0.05 was utilized. Results of these analyses are

contained in Appendix C.

Because of the extremely uneven distribution of

responses to items regarding "World Area of Origin" and

"Age", the number of response categories for those questions

was collapsed from five to two (in one case, three) for the

regression analysis. Data for "World Area of Origin" was

identified simply as "North America" or "others". "Age" for

students was distinguished as "twenty-five and under" or

"over twenty-five"; for faculty, as "forty-five and under",

"forty-six to fifty-five", or "over fifty-five".
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For the scores based on Factor One ("Cultural

Anchoring"), "Age" had predictive value among the students

(F = 7.20, p = 0.01), but none of the personal

characteristics had a significant relationship with this

level of ethnocentrism for the faculty. The only

characteristic which came close to such a relationship was

"Field of Study" (F = 2.64, p = 0.055.)

Regression of Factor Two ("Cultural Intolerance")

scores on the five independent variables disclosed none with

predictive value for the students. However, among the

faculty, "World Area of Origin" (F = 10.75, p < 0.01), "Age"

(F = 3.52, p = 0.04), and "Field of Study" (F = 2.89, p =

0.04) all had significant association with the second

factor.

Regression analysis, then, identified only one

characteristic for students as being so strongly associated

with ethnocentrism that it might be used to predict how

ethnocentric an individual is likely to be. Three

characteristics were identified for faculty respondents.

Perhaps these results reflect a tendency for individuals to

become more firmly committed, as they age, to attitudes and

opinions shaped by their particular circumstances.

Students, being younger and more likely to be in the process

of formulating basic attitudes, might be expected to exhibit

a weaker correlation of attitude with personal

characteristics. It is interesting to note that personal

characteristics seem to affect the items in Factor Two but
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not the items in Factor One for faculty respondents even

though factor analysis did not reveal a separation of those

dimensions.

Regression analysis pointed out the characteristics

strongly correlated with ethnocentrism, but it did not

specify whether the association was positive or negative.

Consequently, t-tests were conducted to learn more about

these relationships. Because the items "Size of Community

Where Raised" and "Gender" were not identified by regression

analysis as significantly related to ethnocentrism, no t-

tests were run on data from them.
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T-Tests of the Effect of Personal Characteristics on Student

Ethnocentrism

Among the students, "Age" was specified as being

influential on levels of "Cultural Anchoring". Younger

("twenty-five and under") students were compared with older

("over twenty-five") students to determine the direction of

that influence. The younger group's mean score for Factor

One was 3.43, and the older group's mean score was 2.82. A

t statistic of 2.70 with 170 degrees of freedom and a

significance level of 0.01 indicated that older students

were signifcantly less ethnocentric regarding their

attachment to their own culture than were the younger

students.

A tendency for individuals to grow less anchored in

their own culture as they mature and as they have

experiences which broaden their conception of reality might

be a reasonable explanation for the difference detected with

this t-test. Older students usually go back to school with

a purpose; they are more likely to have a questioning

attitude, searching for the explanations of their own

culture and its meaning.

Although "Field of Study" was not specified as an

influential variable for students for either factor, t-tests

were performed on student data during the analysis of

faculty data. (See Appendix C.) Surprisingly, two student

groups had mean scores for "Cultural Anchoring" which were

significantly different from the others. Students in
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"Business" had a significantly higher mean score (t = 1.97,

166 degrees of freedom, p = 0.05.) In contrast, the mean

score of students in the "Social Sciences" was significantly

lower (t = 1.98, 166 degrees of freedom, p = 0.05.)

Such results might be expected in light of the fact

that several items on the Scale, especially those included

in "Cultural Anchoring", reflect values underlying our

capitalist economic system. Because capitalism is at the

heart of our culture, individuals in business are rewarded

with money and status, and they would have less incentive to

question the superiority of our culture than would students

in other fields. The impetus for development of such an

attitude might originate in the individuals, causing them to

choose business as their field in the first place or might

be the result of coursework and association with others in

the field.

Similarly, students from the social sciences, because

the focus of their study is the analysis of the cultural

system itself and its relationship to the individual, would

be expected to be more detached from and analytical about

the beliefs and practices of their own culture.
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T-Tests of the Effect of Personal Characteristics on Faculty
Ethnocentrism

"Age" was the first of the independent variables

examined for its effect on faculty responses. Regression

analysis identified it as influential on faculty "Cultural

Intolerance" (Factor Two) scores. For the t-test,

respondents were divided into two groups: "fifty-five and

under" and "over fifty-five." The mean score was 2.30 for

the younger group and 2.67 for the older group. A t

statistic of -2.19 with 78 degrees of freedom was

significant at 0.03. Because the direction of the

association of "Age" with ethnocentrism in this case

conflicted with that for students, the author ran another t-

test to check the effect of "Age" on faculty "Cultural

Anchoring" (Factor One) mean scores. The mean score was

3.50 for the younger faculty members and 3.14 for the older

members. A t statistic of 1.94 with 78 degrees of freedom

was not quite significant (p = 0.056), but the direction of

the difference in means was parallel to that found in the

student data.

The effect of age on "Cultural Anchoring " scores is

reasonably consistent among students and faculty; increased

age tends to be associated with decreased attachment to the

individual's own culture. The effect of age on "Cultural

Intolerance" is more difficult to infer from the data.

Among students, maturity appears to exert a moderating

influence on "Cultural Intolerance", although its influence
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is weaker than on "Cultural Anchoring." However, among

faculty, the effect of age on "Cultural Intolerance" is

reversed; the older faculty members are less tolerant of

other cultures. The older faculty respondents are much

older than the oldest students in the study. These results

might be indicative of a general intolerance of differences

which may develop in individuals as they near retirement

age, a decrease in appreciation for new experiences, and a

desire for the comfort of the familiar. Perhaps the

difference between the faculty and students is the result of

the placement of each, as a generation, in time; the result

of experiencing or not experiencing powerful events such as

World War II or of experiencing such events during crucial

stages of personal development.

The effect of "World Area of Origin" on faculty

"Cultural Intolerance" scores was the second target of t-

tests on faculty data. As indicated earlier, responses to

this item were categorized as either "North American" or

"other". The results of this test were the inverse of what

the author had anticipated. The respondents from North

America had a mean score of 2.29, and the group of faculty

members who came from other areas had a mean score of 2.94.

A t statistic of 3.33 and 77 degrees of freedom made this

difference significant (p < 0.01.) 4

Possibly, the heightened "Cultural Intolerance" of

those not from North America is part of a process, noted by

Neff (1981) and by M.J. Bennett (1986), of rejection of the
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culture of origin and strong identification with the adopted

culture by some expatriates. It may refect a feeling of

competition relative to other immigrants for recognition and

acceptance by the cultural majority, for middle-class

status.

The last personal characteristic examined with t-tests

to learn about its impact on faculty ethnocentrism scores

was "Field of Study." This variable was implicated as

significant relative to "Cultural Intolerance" and was

almost significantly related to "Cultural Anchoring".

(Results of all t-tests on "Field of Study" for faculty and

students are given in Appendix C.) Two groups exhibited

mean scores significantly different from the others.

Faculty members in the "Social Sciences" had

significantly lower mean scores than the others for

"Cultural Anchoring" and for the overall measure of

ethnocentrism. The difference in "Cultural Anchoring"

scores produced a t statistic of 2.54 with 78 degrees of

freedom and p = 0.01. Comparison of the overall means

yielded a t statistic of 3.04 with 78 degrees of freedom and

p < 0.01.

Respondents from the "Physical Sciences", on the other

hand, had higher mean scores for "Cultural Intolerance" and

for the overall measure of ethnocentrism. A t statistic of

-2.35 with 78 degrees of freedom and p = 0.02 resulted from

the comparison of "Cultural Intolerance" means, and a t
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statistic of 3.04 with 78 degrees of freedom and p < 0.01,

from the comparison of overall means.

The lower mean scores of the faculty from the "Social

Sciences" are consistent with the results of analysis of

student responses. A tendency for individuals with more

relativistic outlooks to enter the field of social science

is one explanation for results of this kind. Another

possibility is that study and work in this field tend to

augment relativistic leanings.

The higher "Cultural Intolerance" and overall mean

scores for the faculty from the "Physical Sciences" again

might be explained as the result of working in this field or

as a consequence of the personality-type which enters this

field in the first place. Perhaps both elements work

together to produce more rigidity and judgmentalness in

respondents from this field. In the author's opinion,

science seems to assume a role similar to that of religion

for some of its practicioners. Rational explanations and

empirical evidence become the only way in which reality can

be interpreted. Perhaps, the effects of authoritarianism

described by Adorno, et al. (1950), Samovar and Porter

(1972), and Brislin and Pederson (1976) come into play, with

a Newtonian model of the universe assuming the role of

authority. In such a context, with a science versus

ignorance dichotomy, the practices of other cultures might

often seem unintelligible and inferior.
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Students and Faculty Compared

Because the author's personal experience and the

literature both indicated that actual cross-cultural

experience can be an effective means of increasing an

individual's insight into his or her own culture and of

encouraging a relativistic approach to other cultures, the

international experience possessed by the faculty was

expected to be influential in their responses to the items

on the Scale. To investigate the effect of this experience,

another t-test was run to compare the responses of the

faculty with those of the students.

Three tests were actually conducted to compare

"Cultural Anchoring", "Cultural Intolerance", and overall

ethnocentrism means. In each test, the faculty's mean score

was higher than that of the students, although the

difference in scores was significant only for the "Cultural

Intolerance" means. A t statistic of -3.29, in this test,

with 256 degrees of freedom, yielded a probability level of

less than 0.01 percent. Information resulting from this and

the other two t-tests comparing faculty and students is

summarized in Appendix C.

It is difficult to draw conclusions from this

comparison because the two groups, students and faculty,

differ in many important ways. No single inference can be

made about the reason for the disparity in scores; it might

be due to age or field of study, both of which were

implicated as influential in the regression analysis, or to
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other variables not included in the study. What is evident

is that increased age and international experience did not

lead to reduced ethnocentrism in the faculty group.

The many procedures and results described in this

section seem to have created an intricate web of varying

levels of ethnocentrism interwoven with several personal

characteristics. A few general tendencies were consistently

observed to be operating throughout both groups relative to

level of ethnocentrism. Separating revealed tendencies from

supporting data and from possible explanations might be

helpful at this point.

Generally, faculty appeared to be more ethnocentric

than students. Characteristics which seemed to promote

increased ethnocentrism for faculty in terms of "Cultural

Intolerance" were: origin outside of North America,

advanced age, and affiliation with the physical sciences.

Students in business seemed more ethnocentric than others in

their attachment to their own culture.

Both students and faculty from the social sciences

appeared less ethnocentric than other respondents. For the

student group, maturity seemed related to less ethnocentric

responses relative to "Cultural Anchoring."

More variables were identified as significantly

influential on faculty responses than on student responses.

And more variables seemed to significantly affect the level

of "Cultural Intolerance" than "Cultural Anchoring."
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Faculty Responses to the Questionnaire

Reaction to the Ethnocentrism Scale

Information about faculty reactions to the scale was

solicited by the author in the first item on the

questionnaire. Reactions were predominantly negative,

although there was wide variation in the critical nature of

the evaluations. Comments about the inability of paper-and-

pencil surveys in general to accurately assess attitudes

constituted some of the milder remarks, and condemnation of

the instrument as useless and unintelligible characterized

the more extreme criticisms. Forty-seven percent of the

eighty respondents wrote an evaluation that seemed critical

to some extent; twenty-five percent reacted in a relatively

neutral manner; twenty-one percent voiced a favorable

reaction; and seven percent made no comment. The following

quotes represent the breadth of reactions:

"The questionnaire (scale) seldom prompted me to strong

reaction; i.e. too easy to be neutral." "I find the

questions to be all but unanswerable indeed often inane."

"I do not believe it will be of great value." "It stinks as

an evaluation of anything except degrees of bigotry . . .

It's much too subjective and absolutist to measure anything

I'd call useful." "Several of your questions were curious,

so I had a tendency to analyse why you were asking them."

On a more positive note: "A good sampling of attitudes

"The results should be interesting and perhaps
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devastating." A few respondents were of the opinion that

the scale was actually measuring the quality it was designed

to measure. "It challenged some unrealized prejudices . .

n 'I
. . . . I recognize that I would have answered some of

the questions differently if I had not lived outside the

U.S.."

One respondent, not originally from North America,

said, "I am impressed for OSU to pay attention to cross-

cultural training after so many years of neglect."

Some comments highlighted the difficulty of measuring

attitude. Several said that they thought it was easy to see

through the questions. One respondent honestly stated, "Not

always easy to separate real personal opinion from opinion

expected by others." This particular statement may strike

at the root of the problem some experienced with the scale;

honest responses can force recognition of one's own bigotry.

The chi-square statistic was used to investigate the

possibility that positive and negative evaluations of the

scale were associated with high and low levels of "Cultural

Anchoring", "Cultural Intolerance" or overall ethnocentrism.

Unfortunately, all three tests contained expected cell

frequencies of less than five. The chi-square statistics

were 2.17, 2.93, and 0.31 respectively, all with two degrees

of freedom and all with p > 0.20. Thus, more ethnocentric

individuals were not more inclined than others to dislike

the scale.
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The major problems cited by the respondents, in order

of the frequency with which they were mentioned, were: no

provision for meeting a felt need to explain or qualify

answers, ambiguous terminology, perception of the instrument

as too simplistic, and confusion over the purpose for the

scale.

The critical nature of the responses to the

Ethnocentrism Scale recalls the quote from Hall (1976)

employed in the Introduction which claims that people

"stubbornly resist the notion that there is anything about

themselves that they don't already know." Honestly

responding to the statements in the Ethnocentrism Scale

requires individuals to rigorously evaluate their own

attitude. They may feel chagrined that they have not done

so before, or they may not feel comfortable with the honest

answers they produce. Even more difficult than realizing

that there are things about oneself which have not been

recognized, is the disclosure of those things to another

person. Such disclosure may be especially difficult in a

survey in which the response is recorded, however

anonymously, on paper.
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Faculty Opinions About the Importance of Cultural Relativism

The questionnaire contained a two-part question which

asked for the respondent's opinion concerning cultural

relativism. It read, "What is the importance of the

following as they contribute to an individual's ability to

succeed in a cross-cultural setting? Please elaborate as

fully as possible. (a.) self-knowledge, including an

understanding of one's own culturally derived values and

attitudes and (b.) cultural empathy, appreciation of the

importance of cultural institutions and practices to the

members of another culture."

The most striking feature of the responses to this

question was the breadth of agreement about the importance

of these two attributes. Seventy-six percent of the

respondents indicated that they thought that self-knowledge

is important to successful cross-cultural activity; six

percent said it is not. Seventy-nine percent of the

respondents said that cultural empathy is important. Only

one respondent disagreed. Nonresponses or unclear responses

constitute the differences between the percentages given and

one hundred percent.

Some respondents qualified their answers, saying that

the importance of the attributes depended on the definition

of "successful." If the success of a project involves

working with people, as opposed to doing something to them,
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then the importance of cultural self-knowledge and cultural

empathy will obviously be greatly increased.

Among those who specified which attribute they

considered more important, cultural empathy was chosen four

times more often than self-knowledge. However, a few

respondents stated that they believed self-awareness and

self-knowledge were prerequisites for cultural empathy and

understanding of others. Several subjects observed that

their own recognition of the importance of these attributes

and their development of them seemed to have grown as a

result of immersion in another culture. One or two

individuals remarked that the act of moving back and forth

between their own culture and another fostered the

development of cultural self-awareness and cultural empathy.

Although seventeen percent of the respondents stated

that they did not consider any other qualities more

important than these two for cross-cultural work, the

majority suggested other characteristics which might be more

important. Two of the most frequently mentioned qualities

focus on acquired skill or knowledge. These were language

ability and knowledge about the target culture. Other often

recommended qualities embodied psychological orientations,

many of which might be expected to occur in conjunction with

reduced ethnocentrism. These were: willingness to learn,

open-mindedness, curiosity; belief in equality; patience;

interest in people; self-confidence; sense of humor; and

integrity.
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Training Methods Recommended by Faculty

It was expected that the faculty's cross-cultural

experience would have given them knowledge about the

adjustments which are most difficult to make in new cultural

settings and insights about training or educational

experiences which would be most helpful. Their thoughts on

this topic were requested in the last item on the

questionnaire which read, "What are your ideas about the

best methods for preparing people culturally for

international work?" The approaches they suggested can

generally be grouped into three broad categories: classroom

type activities, experience, and selection of appropriate

individuals rather than training.

Classroom-type activities, the most frequently

recommended, included: seminars (twenty-one percent),

language classes (nineteen percent), reading about the

target culture (eight percent), and talking with experienced

personnel (five percent).

The second most often endorsed training method,

experiential training, included recommendations for: making

the acquaintance of foreigners living or visiting in this

country (fifteen percent), immersion in the target culture

(fourteen percent), and travel (nine percent).

Another nine percent of the suggestions focused on the

selection of personnel who are empathetic, out-going, or

otherwise suitable for cross-cultural employment.
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Overall, the faculty respondents showed what appears to

be a propensity for information or fact-oriented training

provided in a classroom type setting. This response

parallels a tendency in the field of cross-cultural

education and training to favor such approaches.

Of interest, in light of the affirmation by these

respondents of the importance of cultural self-knowledge and

cultural empathy, is the absence of suggestions for training

which would directly address those issues, such as

attribution training, cultural awareness training, or

cognitive-behavior modification. The implication seems to

be that these issues should be dealt with by the individual

privately in the context of real encounters or that the

selection process will take care of them. Perhaps,

avoidance is easier than confronting the discomfort and risk

sometimes posed by such training.

To learn what was actually occurring in the way of

cultural training or education on the campus, respondents

were asked what kind of training or education is provided or

mandated by their departments. The question did not specify

to whom the training should apply, but it is hoped that

faculty reported training for both students and faculty. A

majority (seventy-six percent) reported that their

departments made no provision for such training. Twelve

percent said that exchange students in class helped to meet

the need for cross-cultural training, seven percent

specified social interaction with foreign students as a
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means of cultural learning, and five percent felt their

departments provided adequate cultural training.

It seems that, while a majority of cross-culturally

experienced individuals state that self-knowledge and

cultural empathy are important for effective international

work, the training programs they recommend do not stress the

development of those qualities, and it appears that little

or no training of any kind is being provided in most

university departments represented in the study.

It could be argued that while cultural relativism is

important, training to develop it is either ineffective or

unnecessary, especially for individuals who have

demonstrated their intellectual ability by securing

positions at a university. Admittedly, the field of cross-

cultural training must improve its performance before it is

widely accepted as an effective agent for cross-cultural

preparation. Some of the problems facing this field were

discussed in the second chapter. Development of effective

and accepted methods of training will be advanced as

programs are implemented and modified according to feedback

from the field. No progress can be made if the whole issue

of cultural training is ignored.

As for the argument that training is unnecessary for

university personnel or for university graduates, the author

would reply that while individuals who have attained the

position of university faculty members are obviously

intelligent and capable of learning independently, they have
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also succeeded in terms of this culture and been accorded

substantial status within it. These conditions could foster

a tendency to strongly identify with and promote the values

of their own culture. The results of the study did show

faculty members to be more ethnocentric than students.

It might be also be argued that the national

counterparts of university faculty on international

assignment have probably been educated in the West and,

hence, have developed an understanding of this culture,

reducing the necessity for our learning about them. Two

problems exist with this reasoning: one, the burden for

adjustment is placed entirely upon the national as has been

the practice for too long, and, two, the decisions and

programs effected by Western personnel in international

settings often impact the culture at large, and it is

necessary to understand that culture if appropriate

decisions and programs are to result.

Contrast to the policy which seems to prevail on campus

is provided by the Peace Corps, a volunteer organization.

It invests substantial time in the training of each

volunteer. Experiential training in which nationals are

employed as formal and informal teachers takes place within

the target culture before the volunteer is expected to

function independently. Years of effort have gone into the

development of effective selection and training strategies.

Certainly university faculty or graduates working in
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international settings need to be as culturally sensitive

and knowledgeable as Peace Corps volunteers.
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Notes for Chapter Four

1. As has been noted, ethnocentrism has beneficial, as well
as detrimental consequences for individuals and for
societies. The factors identified in the analysis of
student data embody the positive and the negative
aspects, anchoring in one's own culture and intolerance
of other cultures.

2. The tests do not allow a claim to be made about the
cause of the change in mean scores; it occurred over
the period of time when students were enrolled in the
course, but it cannot be asserted that the course
actually caused the change. This research would have
been strengthened if a control group had been
established so that participation in the anthropology
course could have been viewed as if it were a treatment
in an experiment. As it is, while the change which
occurred is significant, it might have been stimulated
by an external event (an international crisis which
received intense media coverage, for example) rather
than by the study of culture in the class.
Unfortunately, inclusion of a control group was not
feasible because of the character of the tested group.
It selected itself into the antropology course.
Identification of a comparable group which would have
been similarly motivated to take the course, but which
did not actually enroll, would have been difficult, if
not imposssible.

3. Though not implicated as significant in the regression
analysis, "Age" was also tested for its effect on
students' "Cultural Intolerance" scores. Mean scores
of 2.12 for the younger respondents and 1.89 for the
older group yielded a t statistic of 1.20 with 170
degrees of freedom which was not significant (p =
0.23.)

4. Out of curiosity, the author tested the difference in
"Cultural Anchoring" mean scores for the same groups
("North American" and "other.") The difference was not
significant (t = 1.07, 77 degrees of freedom, p =
0.29), although the direction of the difference was the
same as for the "Cultural Intolerance" means.
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Chapter Five: Conclusion

Introduction

The goal of this study has been to disclose information

about ethnocentrism. In the first chapter six questions

were listed which specified the direction to be taken by the

investigation. Those questions and the findings which

pertain to each are briefly reviewed in the first section of

this chapter. General observations about the research

results are discussed in the second section. Practical

implications and suggestions for further research constitute

the third and fourth parts of the chapter.

Review of the Research Results

1. Is ethnocentrism unidimensional or is it a composite of

attitudes? If it is a multidimensional quality, what

factors does it include?

Ethnocentrism among students may be a multidimensional

quality. Two distinct factors, attitude about the

individual's own culture and attitude about other cultures,

function independently of one another. Attitude about the

culture of the individual is more stable, more resistent to

change by external events, and more constant among

individuals. In contrast, attitude about other cultures is

more easily influenced and more variable from individual to

individual.
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Among faculty, ethnocentrism seems unidimensional.

Attitudes toward the individual's own culture and toward

other cultures apparently are manifestations of one

affective stance; they are bound to each other rather than

being independent. This does not mean that there is no

difference in the way in which faculty feel about their own

culture and the way they feel about other cultures, but that

the feelings toward both are related.

2. Do students' attitudes toward other cultures or cultural

groups and toward their own culture vis-a-vis other cultures

change after taking an introductory level anthropology

course which exposes them to different cultures?

The evidence indicates that definite changes occurred

in some aspects of ethnocentrism for the students in this

study. Attitude toward other cultures changed

significantly, but attitude regarding the culture of the

individual did not.

3. How does the level of ethnocentrism exhibited by

students who have completed an introductory level

anthropology course compare with that of faculty members who

have had actual experience working and living in other

cultures?

Students appeared less ethnocentric than the faculty in

every regard, although the difference between the groups was
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significant for attitude toward other cultures only.

Because students and faculty differed in several important

respects, limited conclusions can be drawn from this

comparison.

4. Is there significant variation in the level of

ethnocentrism present in individuals belonging to different

professions, age groups, genders, or who were raised in

different parts of the world?

Significant variation in the level of ethnocentrism is

associated with age, field of study, and the area of the

world in which an individual was born and raised.

Generally, the impact of increased age is reduced

ethnocentrism, although this association was signifcant only

for students' attitude toward their own culture.

Interestingly, age exerted the opposite influence on the

attitude of faculty toward other cultures.

Work and study in the social sciences is associated

with lower levels of ethnocentrism overall and reduced

approbation of the individual's own culture. The study of

business, on the other hand, is linked to intensified

attachment to the culture of the individual. The physical

sciences also are associated, for faculty, with heightened

ethnocentrism in general and increased intolerance of other

cultures in particular.

Faculty members from areas other than North America

were significantly more ethnocentric in their attitudes



123

toward nonAmerican cultures than were faculty from North

America.

5. Do internationally experienced professionals think it

important to overcome ethnocentrism in order to be effective

in cross-cultural activities?

Affirmation of the importance of attitude was clearly

present in questionnaire responses. Seventy-six percent of

the respondents indicated that they thought self-knowledge,

including an understanding of the cultural derivation of

one's own values and traditions, was important. Even more,

seventy-nine percent, of the respondents asserted that

cultural empathy was fundamental to effective cross-cultural

endeavors.

6. What kind of education, training, or experience is best

suited to addressing the issues of ethnocentrism?

The study did not attempt to examine this question

empirically. Instead, it endeavored to learn what

individuals who had experienced the challenges and problems

of cross-cultural activity thought would be most useful.

Opinions voiced by faculty concerning efficacious

training for cross-cultural activity paralleled actual

approaches in practice. A majority of the recommendations

were for classroom-type activities with a cognitive focus.

Another substantial portion of the suggested approaches
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involved actual experience in another culture or with people

from another culture. A minority expressed the opinion that

the selection of people who exhibit appropriate attitude and

aptitude is preferable to training or education. It is

interesting to note that none of the training suggestions

involved direct work with attitude.
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General Observations

Evidence of the multidimensionality of ethnocentrism

was not always consistent. It is clear, however, that while

attitude toward one's own culture and attitude toward other

cultures are related, these two aspects of ethnocentrism do

behave differently in some contexts. Generally, it seems

that attitude toward the individual's own culture is much

more firmly entrenched, less available to outside influences

(with the possible exception of the general level of

maturity of the individual), and less likely to produce

recognition of a need for modification through training or

education. The intensity of individuals' anchoring to their

own culture is much stronger than the intensity of their

attitudes toward other cultures.

Attitude toward other cultures, in contrast, appears to

be more easily influenced, more likely to vary from one

individual to another, and seems to be something people are

more willing to examine and/or modify through training or

education. It would appear to be more susceptible to change

through cognitive input, and is surely less threatening for

the individual to attend to.

The importance of relativistic attitudes for effective

cross-cultural ventures was agreed upon by a majority of

experienced personnel. But, most seemed to drop the

affective ball when addressing training approaches. Direct

attention to attitude was avoided; perhaps such an approach

is perceived as invasive. Cognitive or experiential
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activities in which the individual is free to draw his or

her own conclusions in privacy seem to be preferred.
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Practical Implications

It is probable that people can modify attitudes most

easily when they do not feel personally threatened, when

they feel valued rather than judged, and when they feel as

if they are making any decision to change for themselves

rather than feeling coerced. This study shows that

cognitive activities which focus on other cultures rather

than on the individual's own culture appear to be more

readily accepted and that significant changes in attitude

can result from classroom activity of this kind. While both

aspects of ethnocentrism are of recognized importance, it

seems that different approaches should be used to address

each.

Perhaps, attitude toward the individual's own culture

can be most effectively dealt with indirectly through

examination of other cultural practices, followed by

investigation of the deep structure underlying those

practices, and, finally, by comparison of the target culture

with the individual's own culture in regard to both deep and

surface structure. Role-playing (the "Contrast American"),

attribution training, and experiential education involving

American and foreign students and faculty are methods which

could be utilized toward these ends.

The study results highlight the association of the

social sciences with lower levels of ethnocentrism. This

leaves open the possibility that, if reduced ethnocentrism

is important, an educational approach which specifically
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addresses individuals' feelings and insights toward their

own culture, as well as tolerance and understanding of other

cultures, might be more effective than experience alone or

training which focuses solely on other cultures. Perhaps

more emphasis should be placed upon this type of classwork,

even for individuals in seemingly "unrelated" fields since

current economic, social, and academic trends signal a

future in which many more Americans will be involved with

individuals from other cultures in one way or another.
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Suggestions for Further Research

Both groups in this study are associated with academia.

It would be of interest to investigate the ethnocentrism of

other groups - blue collar workers, members of the military,

social service providers, for example. What is the

composition of the attitude for other groups, and how does

its level of intensity compare with that of students and

faculty? Additional research on levels of ethnocentrism in

cross-culturally experienced individuals would be desirable,

as would further investigation of the relationship of age to

ethnocentrism since this study uncovered some complexity in

the association of the two.

It would be useful to investigate the relationship

between what individuals say and the way they behave.

Responses on an attitudinal scale or self-reports could be

compared with the reports of trained observers or of peers

in actual cross-cultural situations. Research of this type

could be useful in teaching us more about the relationship

between attitude and behavior, more about the relationship

between self-perception and external observation, and might

lead to the development of an attitudinal scale which could

be used to assess training needs and to select appropriate

personnel.

Finally, study and comparison of different training

approaches which emphasize either cognitive or affective

elements or a combination of the two would be valuable.

Perhaps there is a particular sequence which is most
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effective; or, perhaps, one approach is best for some

individuals, and another approach is better for others.

Ethnocentrism, as a topic for research, presents

difficulties and has received little attention in recent

years. However, it may well be a major challenge of the

coming decades, as cross-cultural experiences become more a

part of the everyday lives of Americans here and abroad.

The challenge is to be strong, yet open; effective, yet

flexible; affirming of self and others.
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APPENDIX A

Preliminary Form of the Ethnocentrism Scale

Below each statement put an X on the disagree-agree
continuum which best describes your disagreement or
agreement with the statement. The -2 signifies the most
severe disagreement, and the +2 signifies the fullest
agreement. (The actual continuums on which the subjects
responded have been left out.)

1. The quality of life enjoyed by those who live in
Western industrialized countries is the best that
humans have ever known.

2. People who identify strongly with a group usually do so
at the expense of their own development and personal
fulfillment.

3. People would be motivated to work hard even if there
were no major difference between highest and lowest
incomes.

4. Most people who don't get ahead just don't have enough
will power.

5. Without the benefit of modern science and technology,
human beings are pretty helpless.

6. The main problem faced by poor countries today is the
tendency of their people to have too many children.

7. Personal obligations have absolutely no place in
political matters.

8. Belief in magic is a sign of ignorance.
9. Since women must bear and care for children, it is

natural for men to be the primary providers of food.
10. Everyone should have the right to own as much private

property as s/he can legally acquire.
11. It's human nature to never do anything without an eye

to one's own benefit.
12. All people, regardless, of race, possess the same

innate capabilities.
13. It is important for our government to protect our

position in world affairs.
14. It's normal for children and parents to want to live

apart once the children reach adulthood.
15. Things work best when people concern themselves with

their own welfare and let others take care of
themselves.

16. It is wrong for one culture to force change on another.
17. Every U.S. citizen should know at least one language

other than English.
18. Even in the poorest circumstances, people can be neat

and clean if they chose to be.
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19. In situations of conflict, a judicial system should try
to appease all parties involved rather than search for
"the" truth.

20. Children should not be expected to contribute to the
family income until the late teen years.

21. Responsibility to one's job should take precedence over
personal relationships.

22. Run away birth rates in most Third World countries are
the result of ignorance on the part of the masses.

23. Mother, father, and children is the most natural family
grouping for forming a household.

24. Other forms of marriage are as acceptable as monogamy
(one man/one woman).

25. Competition encourages excellence.
26. Grubs and insects are as good a food source as ground

beef.
27. Ritual scarring can only be described as grotesque.
28. Self-sufficiency is preferable to any kind of

dependency.
29. Community opinion is an important guide to use when

making personal decisions.
30. A person who is accepting of too many ideologies is

likely to be a pretty "wishy-washy" sort of person.
31. It is impossible to trust the religious fanatics who

control major portions of the world today.
32. "Underdevelopment" of minorities within the U.S. and of

many Third World countries has been caused by the
development of a capitalist political economy in the
United States.

33. Business and social affairs would be chaotic if people
did not make schedules and stick to them.

34. Women have more equality in the U.S. than in any other
country today.

35. There is never a situation in which religion has a
place in politics.

36. A society which practices infanticide (the killing of
infants) as a form of population control is immoral.

37. One should make sure one has time to spend with friends
and relatives every day.

38. It is appropriate to utilize personal relationships in
business matters.

39. The public good will be best served as each individual
attempts to succeed in his/her own terms rather than
through administrative policy.

40. Rank the following qualities in order of their
importance for a good life. 1 = least important and 5
= most important.
creativity
understanding
determination
intellectual ability
practicality
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41. Where were you born?
Latin America
North America
Asia
Africa
Europe

42. What was the size of the community in which you grew
up?
0 - 10,000
10,001 - 50,000
50,001 - 250,000
250,001 - 1,000,000
over 1,000,000

43. What is your age?
18 - 25
26 - 35
36 - 45
46 - 55
over 55

44. What is your sex?
Female
Male

45. In what area is your major field?
Business
Social Science
Physical Science
Biological Science
Fine Arts
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Item Selection for the Final Version of the Ethnocentrism
Scale

Criterion of

Item Number

Internal Consistency: Correlation of Each Item
Score With the Average Item Score

Correlation
Coefficient Probability R = 0

1 0.57 0.000
2 0.32 0.000
3 0.50 0.000
4 0.42 0.000
5 0.48 0.000
6 0.57 0.000
7 0.28 0.001
8 0.53 0.000
9 0.30 0.000

10 0.49 0.000
11 0.49 0.000
12 0.24 0.004
13 0.60 0.000
14 0.53 0.000
15 0.35 0.000
16 0.27 0.001
17 0.23 0.005
18 0.37 0.000
19 0.29 0.000
20 0.34 0.000
21 0.21 0.012
22 0.53 0.000
23 0.55 0.000
24 0.27 0.001
25 0.52 0.000
26 0.57 0.000
27 0.56 0.000
28 0.28 0.001
29 0.28 0.001
30 0.51 0.000
31 0.36 0.000
32 0.42 0.000
33 0.59 0.000
34 0.53 0.000
35 0.29 0.000
36 0.43 0.000
37 0.15 0.083
38 0.07 0.394
39 0.10 0.218
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Means Obtained on the First Version of the Ethnocentrism
Scale During Initial Testing

Class Number of Students Mean

Anthropology 107 29 2.73

Anthropology 312 21 2.83

Anthropology 317 27 2.99

Anthropology 106 47 3.14

Economics 213 20 3.23
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Appendix B

Letter to Potential Faculty Respondents

Department of Anthroplogy
Waldo Hall
Oregon State University
Corvallis, Oregon 97331
July 20, 1987

Department of
Oregon State University

Dear Dr. :

I am writing to request your assistance with a research
project which seeks to explore some of the ideas held by
Oregon State University faculty regarding cross-cultural
training. This project constitutes part of my M.A.I.S.
thesis. It may also be of some benefit to the university in
that it attempts to describe and compare existing programs
for cross-cultural training at OSU with approaches advocated
by experienced faculty members (you) and by professionals in
the field of cross-cultural training. You were selected for
participation in the project because university records
indicate that you have had previous experience in other
cultures. While it is hoped that you will contribute your
ideas and opinions to the study, your participation is, of
course, strictly voluntary. All information you provide
will be entered into the study anonymously unless you
specifically indicate you wish to be acknowledged as the
source.

I would like you to respond to two different information-
gathering devices. One is a survey printed on a Computer
Center form. On it, you are asked to indicate the extent of
your disagreement or agreement with fifteen statements.
Five additional questions on the back of the form ask for
descriptive information. Your responses to this survey will
be compared to those of students to determine what effect
experience might have on the attitudes measured by the
instrument. Please respond to the survey before going on to
the second device, the questionnaire.

My data compilation and analysis will be facilitated if you
will return the completed forms to me within five working
days of receiving them or as soon thereafter as your
schedule allows.
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If you have any questions about either of these devices or
the study in general, please feel free to contact me,
weekdays from 1 to 5:00 P.M., in Waldo Hall (754-4515) or at
home (757-7168.) Thank you for your support.

Sincerely yours,

(0-,,.?'
Loreen C. Olufson



147

QUESTIONNAIRE: ATTITUDES, TRAINING, and CROSS-CULTURAL WORK

1. What are your reactions to and your evaluation of the
survey which accompanied this questionnaire?

2. What is your field of expertise? In what capacity(ies)
have you served in a cultural environment different
from your native cultural environment? To what extent
did you interact directly with the inhabitants of this
environment?

3. In what countries have you worked? For how long?

4. What percentage of the students in your department
eventually work overseas? (if applicable)

5. What percentage of the students in your department are
foreign students? (if applicable)

In the questions which follow I have used the word "culture"
in a broad sense to mean a "consensus of behavior and
belief" so institutionalized as to constitute a "way of
life."
6. What is the importance of the following as they

contribute to an individual's ability to succeed in a
cross-cultural setting? Please elaborate as fully as
possible.
a. self-knowledge, including an understanding of one's
own culturally derived values and attitudes

b. cultural empathy, appreciation of the importance of
cultural institutions and practices to the members of
another culture

7. What qualities are more important than these (the
qualities referred to in question #6) to successful
cross-cultural activity?

8. Does your department provide or mandate any cultural
training which might address the qualities identified
in question #6? If so, please describe it.

9. What are your ideas about the best methods for
preparing people culturally for international work?
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Appendix C

Initial Factor Analysis of Pre-Course Student Responses

Factor Eigenvalue Percent of Variation

1 1.98291 39.7

2 1.37746 27.6

3 0.74306 14.9

4 0.51810 10.4

5 0.37381 7.5
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Factor Analysis of Pre-Course Student Responses With Factors
Limited to Two

Oblique Factor Pattern Matrix After Rotation With Kaiser
Normalization

Factor One Factor Two

Item #1 .49754* -.02010

Item #2 -.01187 .39176*

Item #3 .05779 .42506*

Item #4 .40422* .01592

Item #5 .10233 .18228

Item #6 .62822* -.17041

Item #7 .13544 -.39559*

Item #8 .23521 .18839

Item #9 .57077* .04365

Item #10 .60736* -.08968

Item #11 -.02205 .44201*

Item #12 .00032 .43920*

Item #13 -.08792 .46247*

Item #14 .37099* .21147

Item #15 .11679 .38698*

Eigenvalue: 1.86047 1.26931

Percent of
Variation: 59.4 40.6

The square of the pattern coefficient represents a factor's
direct contribution to the variance of an item. The items
with the largest coefficients are starred; these are the
variables most closely associated with the factor.
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Factor Analysis of Post-Course Student Responses With
Factors Limited to Two

Oblique Factor Pattern Matrix After Rotation with Kaiser
Normalization

Factor One Factor Two

Item #1 .47730* .18332

Item #2 -.11491 .67280*

Item #3 -.13821 .79217*

Item #4 .60762* -.12467

Item #5 .23148 .15806

Item #6 .48210* .09357

Item #7 .62599* .03347

Item #8 .19436 .43211*

Item #9 .47626* .25082

Item #10 .63054* -.07325

Item #11 .12462 .42360*

Item #12 .02614 .40706*

Item #13 .08438 .42845*

Item #14 .55803* -.06892

Item #15 .29524 .23674

Eigenvalue: 3.47384 1.11296

Percent of
Variation: 75.7 24.3
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Factor Analysis of Faculty Responses

Oblique Factor Pattern Matrix After Rotation With Kaiser
Normalization

Factor 1 Factor 2 Factor 3 Factor 4

Item #1 .29279 .19066 .18508 -.00384

Item #2 .10644 .04822 .09448 .55361*

Item #3 .44754* -.12443 .08557 .20281

Item #4 -.07794 .69770* -.02931 .19966

Item #5 .10534 -.07162 .49252* .12194

Item #6 .41868* .57563* .15108 -.26335

Item #7 -.07394 .03002 .91936* -.06544

Item #8 .45237* -.20719 .15263 .24331

Item #9 .43343* .16093 .17483 .12271

Item #10 .51254* .02453 -.02030 .29036

Item #11 .62943* .08886 -.08964 -.10900

Item #12 .19471 .20314 -.05682 .57978*

Item #13 -.01627 .07410 .17943 .39673*

Item #14 .70041* -.02992 .10391 -.01218

Item #15 .36803* .06550 .09906 .11559

Eigenvalue: 4.59678 .91538 .61518 .55299

Percent of
Variation: 68.8 13.7 9.2 8.3
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Comparison of Student Post-Course Scores With Faculty Scores

Factor One

Level of
Signifi-

N Mean T DF cance

Students: 173 3.38
- .27 256 0.79

Faculty: 80 3.41

Factor Two

Level of
Signifi-

N Mean T DF cance

Students: 173 2.10
-3.29 256 0.00

Faculty: 80 2.39

All Items

Level of
Signifi-

N Mean T DF cance

Students: 173 2.82
- .95 256 0.34

Faculty: 80 2.89
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Stepwise Regression of the Students' Mean Ethnocentrism
Scores on the Five Independent Variables

Step One:

Factor One Mean = Dependent Variable

World Area of Origin (North America, Others)
F = .02 p = 0.88

Size of Community Where Raised
F = .13 p = 0.97

Gender
F = 2.28 p = 0.13

Age (25 and under, over 25)
F = 7.20 p = 0.01*

Major Field
F = 1.25 p = 0.29

Step Two: (The variance associated with "Age" is removed.)

Step One:

World Area of Origin (North America,Others)
F = .00 p = 0.97

Size of Community Where Raised
F = .16 p = 0.96

Gender
F = 2.41 p = 0.12

Major Field
F = 1.06 p = 0.38

Factor Two Mean = Dependent Variable

World Area of Origin (North America, Others)
F = 1.20 p = .28

Size of Community Where Raised
F = .20 p = .94

Gender
F = .38 p = .54

Age (25 and under, over 25)
F = 1.27 p = .26

Major Field
F = .42 p = .80
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Stepwise Regression of the Faculty's Mean Ethnocentrism
Scores on the Five Independent Variables

Step One:

Factor One Mean = Dependent Variable

World Area of Origin (North America, Others)
F = 1.08 p = 0.30

Size of Community Where Raised
F = .25 p = 0.91

Gender
F = 1.84 p = 0.18

Age (45 and under, 46-55, over 55)
F = 1.89 p = 0.16

Field of Study
F = 2.64 p = 0.06

Step Two: (The variance associated with "Field of
Study" is removed.)

Step One:

World Area of Origin (North America, Others)
F = .76 p = 0.39

Size of Community Where Raised
F = .20 p = 0.94

Gender
F = 1.39 p = 0.24

Age (45 and under, 46-55, over 55)
F = .60 p = 0.55

Factor Two Mean = Dependent Variable

World Area of Origin (North America, Others)
F = 10.75 p = 0.00*

Size of Community Where Raised
F = .68 p = 0.61

Gender
F = .10 p = 0.75

Age (45 and under, 46-55, over 55)
F = 2.55 p = 0.09

Field of Study
F = 2.85 p = 0.04*
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Stepwise Regression of the Faculty's Mean Ethnocentrism
Scores on the Five Independent Variables (continued)

Step Two: (The variance associated with "World Area of
Origin" is removed.)

Size of Community Where Raised
F = .27 p = 0.89

Gender
F = 1.10 p = 0.30

Age (45 and under, 46-55, over 55)
F = 3.52 p = 0.04*

Field of Study
F = 2.89 p = 0.04*

Step Three: (The variance associated with "World Area
of Origin" and "Age" is removed.)

Size of Community Where Raised
F = .34 p = 0.85

Gender
F = 2.03 p = 0.16

Field of Study
F = 2.30 p = 0.09
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Comparison of the Mean for Each Field of Study With the
Grand Mean of All Others

Faculty

Group Factor One Factor Two All Items

Business
n=4

7(8)=3.21
7=3.41
t=-.53
df=78
p=.60

7(B)=2.30
7=2.41
t=-.31
df=78
p=.76

7(B)=2.82
7=2.89
t=-.23
df=78
p=.82

Social 1(SS)=2.96 7(SS)=2.10 -F(SS)=2.44
Science 7=3.49 7=2.47 1=2.99
n=14 t=2.54 t=1.83 t=3.04

df =78 df=78 df=78
p=.01 p=.07 p=.00

Physical 7(PS)=3.30 R(PS)=2.66 7(PS)=3.14
Science "R=3.62 R=2.29 7=2.78
n=25 t=-1.81 t=-2.35 t=-2.39

df=78 df=78 df=78
p=.07 p=.02 p=.02

Biological 7(BS)=3.45 7(BS)=2.38 7(BS)=2.92
Science 7=3.36 7=2.42 7=2.86
n=36 t=-.57 t=.28 t=-.40

df=78 df =78 df=78
p=.57 p=.78 p=.69

Fine 7(FA)=3.00 7(FA)=1.40 7(FA)=2.13
Arts 7=3.40 7=2.42 R=2.90
n=1 t=.54 t=1.48 t=1.18

df=78 df=78 df=78
p=.59 p=.14 p=.24
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Comparison of the Mean for Each Field of Study With the
Grand Mean of All Others

Students

Group Factor One Factor Two All Items

Business 51-(B)=3.53 1(B)=2.15 T(B)=2.92
n=62 7=3.30 1=2.09 1=2.76

t=1.97 T=.66 t=1.71
df=166 df=166 df=166
p=.05 p=.51 p=.09

Social 7(SS)=3.20 7(SS)=2.08 -F(SS)=2.69
Science 7=3.45 7=2.12 1=2.87
n=44 t=1.98 t=.40 t=1.74

df=166 df=166 df=166
p=.05 p=.69 p=.08

Physical x(PS) =3.41 1(PS)=2.06 7(PS)=2.78
Science 7=3.38 7=2.12 7=2.83
n=24 t=-.17 t=.43 t=.42

df=166 df=166 df=166
p=.87 p=.67 p=.67

Biological T(BS)=3.38 I(BS)=2.01 7(BS)=2.83
Science 1=3.39 1=2.12 1=2.82
n=20 t=.07 t=.75 t=-.11

df =166 df=166 df=166
p=.95 p=.45 p=.92

Fine 5T(EA)=3.32 7(FA)=2.22 7(FA)=2.84
Arts 7=3.39 7=2.10 1=2.82
n=18 t=.37 t=-.81 t=-.17

df=166 df=166 df=166
p=.71 p=.42 p=.87


