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This study was conducted to (1) determine and assess perceptual

differences among graduate advisors, administrators, and graduate

students regarding the roles and functions of graduate advisors;

(2) determine the appropriate roles and functions of graduate

advisors; and (3) provide constructive feedback to graduate advisors.

A sample population of 415 was randomly selected from

administrators, graduate advisors, and graduate students in the School

of Education at Oregon State University (OSU) and Western Oregon State

College (WOSC). Of this population, 291 (70.12%) responded to a

questionnaire administered by mail. Group representation, by

percentage of returned questionnaires, was as follows: graduate

advisors (67%), administrators (85%), and graduate students (69%).

The 30-item instrument used in this study was developed by the

investigator, using a Delphi panel. Respondents assessed the roles



and functions of the graduate advisor, using a five-point Likert

scale, from "very strongly disagree" to "very strongly agree." The

computed reliability coefficient of +.84 assured a high degree of

consistency for the instrument.

The R-technique of factor analysis was programmed to compute a

three-factor solution, which was extracted from 30 competencies that

had factor loadings of ±.30 or greater. The three factors were: I.

Characteristics of the graduate advisor, II. Tasks of the graduate

advisor, III. Competencies of the graduate advisor.

The F statistic was used to analyze data to determine if

significant differences existed among the three groups of respondents.

The .05 probability level was selected as the rejection point for the

hypothesis testing. In all, 30 one-way analysis of variance tests

were conducted.

If group differences were indicated, Tukey's test was used to

compare means for each pair of groups. A significance level of .05

was accepted as an indicating degree of confidence that differences

were real.

In regard to the appropriate roles and functions of the graduate

advisor, the three groups of respondents proved to have a high degree

of similarity on 27 of the 30 competencies. Significant differences

were found in the perceptions between graduate advisors and graduate

students on two competencies, and among graduate advisors,

administrators, and graduate students on one competency.
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Assessment of the Roles and Functions
of Graduate Advisors in a School of Education

CHAPTER 1

INTRODUCTION

It has been said that an educated man has a sharp axe in his hand
and an uneducated man a dull one. I should say the purpose of a
college education is to sharpen the axe to its keenest edge.
(Butler cited by Mayer 1961)

Present modern society requires skilled people prepared to

perform the many services necessary in such areas as education,

engineering, business, medicine, law, and communications. Therefore

a large percentage of students in colleges and universities are

preparing for their lifetime professions, and public interest in

colleges and universities is stronger than ever. Many parents are

making enormous sacrifices to enable their offspring to avail

themselves of higher education. Some might say that this only

reflects a desire to advance socially and to make certain that youth

will have an opportunity to become executives and to earn more money

than those who have not had the benefit of an advanced education.

Undoubtedly many parents perceive university life as a social

experience through which their sons and daughters can find suitable

mates and through which they may make the right connections for a

professional life (Mayer 1961).

Thus it appears that the world is changing at a wonderfully rapid

rate and it is seeking all kinds of adjustments.

All social institutions, including education, are under great

pressures. Whether kindergarten or university, all have to be
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integrated into the community and also be the integrator of the

community. As for higher learning, it is viewed as an opportunity in

which the developing person may plan to achieve a self-fulfilling

life, where the perspective of work and professional training more

properly should be placed within the development of a life plan

instead of the current tendency to prepare one's self for a profession

and then build one's life around it (Crookston 1972).

Pullis (1965) asserted on the basis of his experiences as both an

educator and a writer that the central goal of higher education is the

full development of the whole person and includes knowledge, values,

attitudes, and skills. The person so educated will be wiser because

of what he has learned and what he is and maybe even more because he

is conscious of what he has and has not learned and what he has and

has not become; he grasps the vision of man as he can be and should

be.

Education has arisen out of the need of society to pass along its

culture to the next generation. Morrill and Spees (1982) agreed with

the previous statements by indicating the three purposes of the

college and university:

1. Transmitting the culture (by teaching);

2. Preserving the culture (through libraries, archives, and

museums);

3. Augmenting the culture (by research).

According to Oregon State University (1983), having the

guidelines for higher education "is to free people's minds from

ignorance, prejudice, and provincialism and to stimulate a lasting
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attitude of inquiry." Thus Oregon State University provides a general

education for its students so that

they will acquire the knowledge, skills, and wisdom for
(1) personal development and enrichment, particularly
through arts and letters; (2) responsible participation in
a democratic society; (3) an understanding of the scientific
methodology which has wrought a revolution in the ways of
knowing and the extent and application of knowledge; and
(4) an understanding of other cultures and natures as well
as our own.

Morrill and Spees (1982) mentioned in their writing that society

in recent years, with its diversed and complex relationship, has

developed the attitudes toward the role and purpose of colleges and

universities, as follows:

1. To provide the quickest and perhaps the most inexpensive
means of upward social mobility. To serve as a "growing
up" location for young people.

2. To provide entertainment. It is important to keep in mind
that entertainment is not only provided for the student
body but for the local and national regions as well. For
example, each week thousands of people crowd into college
theatres and stadiums.

3. To provide relief for the job market. The increasing
emphasis on graduate study is an attempt to give an
additional dimension to extended entry into the work
force.

4. To be an agent for change in society.

5. To be a creative, educational "experience."

6. To extend access and equality of opportunity for higher
learning.

It is certainly accepted that higher education has three basic

roles: teaching, research, and service. Oregon State University

(1983) identified these roles as the output goals of the university,

expanding them as follows:
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I. Teaching and learning goals are:

* To develop in students an understanding and appre-
ciation of scholarship, scientific research, and
creative endeavor.

* To assist students in developing their intellects
to the maximum, as well as in developing their
physical, social, moral, and aesthetic potentialities.

* To confront students with the experiences that will
create an awareness of the relevant social, political,
technological, and moral issues, and to provide them
with the attitudes and skills necesssary to evaluate
consequences of decisions about these issues.

* To cultivate a life-long love of learning and
enjoyment of the life of the mind.

* To assist students in developing objectivity about
themselves and their beliefs, and hence to examine
these beliefs critically.

* To encourage students to take responsibility for
their own education; to learn their own learning
process, to learn what they need to learn and how
to communicate with others.

* To enlarge students' horizons by exposing them to
the great ideas and great minds in all cultures
and to avoid provincialism.

* To provide students with the skills, attitudes,
contacts, and experiences which will maximize the
likelihood of making an effective contribution
toward the development of a more humane and demo-
cratic society, and permit them to pursue a useful
career in this context.

2 Research and creative activity goals are:

* To encourage those activities that extend the
frontiers of knowledge and provide outlets for the
creativity of faculty and students.

* To encourage the use of research results in the
solution of social, economic, and environmental
problems.

* To encourage the communication of research methods
and findings in the classroom.
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* To encourage the exploration of the consequences
stemming from the application of new knowledge
and technology.

3. Extension education and service are:

* To further the concept of education as a life-long
process by encouraging continued intellectual and
professional development of the individual citizen.

* To assist groups of citizens in using the resources
of the university for the solution of common
problems.

* To provide cultural leadership through university-
sponsored programs in the arts, public lectures by
distinguished persons, and to serve as a center
for the preservation of the cultural heritage.

To provide higher education to the full extent of its

significance, management is responsible for the financial and economic

plans for maintenance and operation of the university facilities. The

annual budget of an institution of higher education generally includes

ten areas of service (Oregon State University Office of Budgets 1983):

(1) Instruction, (2) Research, (3) Academic Support, (4) Physical

Plant, (5) Public Services, (6) Scholarships, (7) Institutional

Support, (8) Student Services, (9) Service Departments, (10) Other.

Figure 1 shows the percentage financial operation of these ten areas

at Oregon State University for 1982-1983 (Mathany 1984).

The higher education institution provides many services for the

fulfillment of education, using a large amount of money. Where does

the money come from? Obviously, one portion of the money comes from

student tuition and fees, but this amount is not adequate for the

entire financial management. Thus additional income is received from

these resources:
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Public Services 6.57% 38,337,696

Instruction 35A9%
344,983.539

Academic Support
8.89% 311,279.548

Physical Plant
7.87% 19,990.818

Institutional Support
4.35% 55,520.526

R h 27.21%
634,539,915

TOTAL 3126.938,802

Student Services
-55% 33.237.651

Scholarships
5.89% 37,470,589

Service Department
.85% 31.086,337

Other .99% 3492,183

Figure 1. Percentage financial operation of ten areas of service
at Oregon State University, 1982-1983.
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1. Gifts, grants, and contracts
2. State appropriations
3. Student tuition and fees
4. Scholarships
5. Sales and services
6. Federal appropriations

Figure 2 shows these sources and the percentage amounts of income for

1982-1983 at Oregon State University (Mathany 1984).

In the cosmopolitan scene, the university is the most

international of all social organizations. This is because knowledge

is not and cannot be confined within national boundaries. Mayer

(1961) believed that to preserve mankind, universities must not only

mirror the dominant currents of society, but they must also be the

source of enlightenment in order that society may become more rational

and humane. As Wilson et al. (1975) stated, the role of higher

education is to provide "an education which not only trains young

minds and fills them with knowledge, but opens them and makes them

flexible and resilient enough to grow and to meet the challenge of

accelerated change which will confront them through their lives."

It would seem important, therefore, that universities need to

understand their roles and functions in meeting a great variety of

student needs. By understanding these needs, universities will be

able to plan better for the linking of formal instruction and informal

learning. In sum, colleges and universities have a more significant

function than ever before.

Needs of Students

Most students need information about the institution they expect

to attend, such as how it operates and how they can use its resources
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State Appropriations 28.34%
335,972,287

Scholarships S.89%
17,470.589

Sales & Services 5.15%
86.537,429

Gifts, Grants, & Contracts 38.86%
449,340,172

Student Tuition & Fees 21.72%
327.568,325

Federal Appropriations .04%
150,000

TOTAL 1126,938,802

Figure 2. Sources of income and operating dollar percentage for
1982-1983 at Oregon State University.
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to their best benefit. In addition, students need up-to-date

information regarding expectations for study in a particular

discipline. The students need help in preparing their programs as

well as suggestions concerning the relationship between various

disciplines and problem areas which they may discover and want to

investigate more thoroughly. They also may need information about

job requirements and performance expectations associated with the

particular professional or vocational interests they desire to

pursue.

Bess (1973) asserted, on the basis of his own personal

experience, that "students want a sense of security, a feeling of

continuity from day to day. They need to know, especially in their

freshman year, that the activities in which they engage will have

some reasonably predictable outcome."

Newcomb et al. (1971) believed that students have the need to

discover their capabilities and match this knowledge with a behavior

which is acceptable in today's society. They stated in their

writing:

Students report that they came to college searching for a
philosophy of life, for a consistent explanation of the meaning
of their existence, as it is made manifest in their everyday
lives and as their values are tested through exposure to new
ideas in classroom. A further need is the acquisition of
feeling of competence. Students are eager to find where their
talents lie in order to understand what careers will be best
for them and to develop and confirm their sense of adequacy as
human beings, particularly as they compare themselves with
peers and adults.

It is generally accepted that the nature of university

curricula today, however, is such that the orchestration of academic
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existence, as well as university catalogs, are largely descriptions

of what is available rather than prescriptions of what is required.

Thus, whether they are undergraduate or graduate students, all need

a certain assistance from the institution in many aspects. They

even need help in integrating not only their various courses with

other learning experiences, but also their role as learner with

their other roles.

The graduate student of the 1980's is very much akin to the

undergraduate student of the past two decades. The present-day

graduate students, who are upwardly mobile and seeking a greater

depth of study and/or a new profession, all seek "academic counsel"

as they enroll and select curriculum (Fitzgerald 1981). A doctoral

student needs assistance at various stages of graduate work, such

as:

1. The first step is the entry into the program; the students

are faced with series of issues and alternatives.

2. The second is program building, which is viewed in a

variety of ways in academic settings. The student has to make

decisions in programs which are highly defined and others which are

more flexible.

3. The third is the preliminary examination which is a vital

focal point and rite of passage for the student's development

process.
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4. The final step is the dissertation which includes these

steps: developing the topic, doing the research, writing the

dissertation, and the oral defense.

Bargar and Duncan (1982) indicated that the doctoral candidate

student needs to:

1. make good use of the research resources available to him;

2. enhance his own understanding of the subject of inquiry and
its methods;

3. analytically examine the research problem and his own
relation to it;

4. continually synthesize related ideas as the creative
insights are acquired;

5. take as much responsibility as he can for the critique of
his own work before seeking critical reaction from the
advisor; and finally

6. be responsive to informed criticism.

On the other hand, in a survey of the graduate students who do

not complete their doctoral programs, Jacks et al. (1983) indicated

that these students had problems which seriously needed consideration

from the institution. Some of these problems were:

1. Financial difficulties

2. Poor working relationships with advisor and/or committee

3. Substantive problems with the dissertation research

4. Personal or emotional problems

5. Lack of peer support

6. Loss of interest in earning a Ph.D.

All problems and needs as previously described are significant to

the administrators, who generally hope that their candidate students
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will finish their degrees and who must be sensitive to their students'

individual needs. It is the inevitable responsibility of the

institution to take care of and to assist its students until they

graduate.

Assisting Students

From studying the needs of students, we can see that there are

several kinds of students, with varied backgrounds, and we should

remember that all need a constructive philosophy of life and that they

will have to make significant choices relating to their careers and

world opinions. Professors and administrators must realize that close

communication and mutual understanding are an integral and crucial

part of the educational and character development of a student, and

not withdraw from their students.

In order for the insight and understanding of others to be of

effective assistance to students, Snyder (1973) said that the

following conditions are necessary: First, the helping resources must

have access to the real events occurring each day in the institution.

Some helpful sources are:

- Adequate information in every area, such as the university
catalog which offers guidelines regarding admissions, require-
ments for degree, student expenses, grading system, housing,
health center, etc.

- Services facilities and programs to meet the varied social,
recreational, and cultural needs of students.

- Financial aid program which provides assistance and advice to
students who would be unable to pursue their education at the
university without such help. Scholarships, grants, loans,
and part-time employment are available.
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- Counseling center which assists students in making decisions
about educational plans, career goals, and day-to-day
problems.

- Academic advising which helps students in long- and short-
range academic and career planning; provides information on
curriculum, educational options, schedule planning; interprets
university requirements; and finally refers the student whose
academic progress is unsatisfactory to other university
services which provide assistance. (Oregon State University
Bulletin 1983)

Second, their concepts must encompass both psychological and

social factors and focus ultimately on the interactions of individuals

with each other and with the institution.

Manspeaker (1976) agreed with the idea of assisting students. He

wrote in support of the community college movement, which pioneered

the development of a comprehensive curriculum designed to meet

individual needs of the student. But the curriculum alone does not

satisfy personal needs of students nor does it sufficiently prepare

them for useful roles in society after their graduation. Thus

colleges and universities must develop broad and flexible curricula,

because higher education provides an opportunity for the developing

person to achieve a self-fulfilling life, that is, to attain the

perspective of work and professional training within the development

of a life plan rather than to prepare one's self for a profession and

then build one's life around it.

President Dunster of Harvard (cited by Manspeaker 1976) felt

that colleges and universities play a key role in providing oppor-

tunities for the intellectual, aesthetic, ethical, and skilled

development of individual students. He directed his faculty to
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assist students in learning in all areas rather than to limiting

themselves to intellectual development.

A most important area contained in the role of a college or

university is that of advising. In educational institutions, advising

is performed by the faculty members on campus. An advisor should be a

friendly and interested adult who helps guide students, makes them

feel comfortable, devotes a lot of time to advisees, and is committed

to knowing as much as possible about the institutional resources and

various degree requirements, and occupational opportunities. The

advisor is presumed to be knowledgeable about guiding advisees in

their course selection and their long-range institutional goals, in

order that they may be graduated within the normal span of academic

years. As Walsh (1979) said:

A college education should not merely be a collection of courses,
but an integrated learning experience related to life after
college. Academic advising should serve a developmental
function, helping students to plan coherent programs and to
synthesize their academic activities with vocational and life
goals."

Research concerning the role expectations of academic advisors

was undertaken at the University of Minnesota by Biggs, Brodie, and

Barnhart in 1975, the result of which indicated that:

generally, the advisors spend considerable time aiding students
with academic and career guidance problems, less time with
helping students with psychological and social concerns, still
less time exploring advisee's changing values or possible
alternative life styles, and a minimum of time providing
information concerning study skills, financial aid, or
extracurricular activities.

Within the educational institution, academic advising commonly

may be called counseling, faculty advising, or academic counseling.
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O'Banion, Fordyce, and Goodwin (1972) tried to find out the most

appropriate, or common, name given to this function of helping

students make decisions about programs and courses. In their national

survey of community and junior colleges, academic advising was

reported to be the most common term for the special helping function

of program and course planning.

The interchange of the terms "advising" and "counseling" is

usually confusing to the reader. To make the distinction between them

clearer, Hopke (1968) gave these definitions:

"Advising"--a more immediate and limited interchange. When a
student is seeking information, explanations, or criticism from
the instructor or when he wishes to explain his difficulties,
reactions, enthusiam, hesitancy, especially in relation to the
subject matter or a general intellectual problem, the exchange
may be termed advising.

"Counseling"--a lengthier and deeper process, is reserved to
designate a more extensive conference or series of conferences in
which the counselor is helping the student to explore feelings
and attitudes and in which the student learns from the very
process of the interview.

Kramer and Gardner (1977) specified that counseling is related

but not integral to advising functions, by stating the functions and

objectives of advising as:

1. Academic advising refers to specific academic matters,
such as course selection, programming, dropping and adding
courses, and advice rendered to students concerning
academic programs and careers.

2. Career advising is that form of academic advising in
which the advisor translates career choices into
educational goals and programs and relates academic
curricula to career opportunities.
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Related but not integral to advising are the following functions:

1. Counseling or assisting in dealing with emotional or
psychological adjustment problems;

2. Career counseling using psychological procedures to help
a student with self-evaluation and recognition of
capabilities and interests; and

3. Career planning relating to the outcome of the evaluation
of career counseling to information currently available
about the world of work.

Walsh (1979) concluded that advisors must acknowledge the differences

between themselves and professional counselors, particularly the

condensed time frame within which advisors must operate, and they must

be able to identify students who should be referred to professional

counselors.

Academic advising in colleges and universities has been a

professional function, with professors having a certain number of

advisees assigned to them. It takes time for the faculty advisor to

meet with advisees. Instead of spending time with individuals, the

advisor might meet with a group regularly once a week early in the

beginning of the year. Katz (1973) suggested that group meetings

would avoid the repetition of general information to individual

students. The economy of time affected by this group method would

allow the advisor to be sought out by students for those problems that

are best dealt with one a one-to-one basis. The result of this scheme

would be not only better advising but also a deepening of a

professor's understanding of students' lives. Moreover, a true spirit

of cooperation and mutual understanding is the heart of the solution

to the problems involved in student-professor relationships. Moore
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(1976! further supported the idea which has been previously mentioned

that colleges and universities have become increasingly aware of the

student's concern for improving the quality and quantity of the

faculty and student relationship, not ony within but also outside of

the classroom. Moore (1976) recommended the faculty advising system

as one of the principal means of accomplishing improved

faculty-student interaction.

To make the advisor's role and function more appropriate and

efficient, the advisor should know (1) how to provide opportunities

for students to select and plan their educational program; (2) how to

evaluate their progress; and (3) how to identify their special

learning needs. In addition, the advisor should be prepared to assist

students in all areas of concern, rather than confining their counsel

to their immediate field of study.

Beyond understanding students' needs and assisting them in

attaining their educational goals, the benefits of advising would not

only have an impact upon the students in the advisee group but would

carry over into the professors' relations with their classes in

general. One of the greatest values of advising is helping students

have a positive attitude about the institution. In this way advising

becomes a significant economic and educational force within the

colleges and universities themselves.

Statement of the Problem

A major reason for lack of response to student needs has been the

resistance of educators in academic advising to become involved in the

needs assessment process.
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An academic advisor is viewed as possessing the natural gifts of

wisdom, empathy, and warmth which will serve advisees well. As has

been mentioned, an academic advisor must be knowledgeable in a variety

of areas and should be a specialist in the advisee's academic

disicipline in order to have a thorough understanding of the various

requirements for the advisee's area of concentration. An advisor

should also have a broad comprehension of the university's academic

policies, procedures, rules and regulations. Of equal importance is

the competence of the academic advisor not only to recognize the need

to adapt himself if he expects to keep in tune with advisees in a

changing world but also to develop the sensitivity to perceive these

self-changes as they occur.

This study was undertaken, therefore, to set up boundaries within

which academic advisors provide a competent service and minimize

misunderstanding. The objectives of the study were:

1. to determine the appropriate roles and functions of the

graduate academic advisor,

2. to determine guidelines for the administrators and students

regarding the graduate academic advisor,

3. to determine the desired characteristics of the graduate

academic advisor, and

4. to investigate factors affecting the competence of the

graduate academic advisor.
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Purpose of the Study

The major purpose of this study was (1) to investigate and assess

the differences which may exist in the opinions of administrators,

academic advisors, and students concerning the roles and functions of

the academic advisor; (2) to determine specific priorities for the

roles and functions of academic advisors; and to provide constructive

feedback to academic advisors.

A questionnaire was the instrument used to identify the roles and

functions of the academic advisor (see Appendix A). This

questionnaire covered three categories--characteristics, tasks, and

competencies -- regarding the roles and functions of academic advising.

Significance of the Study

Identification of the roles and functions of academic advisors

from the viewpoint of administrators, academic advisors, and students

may result in new approaches and techinques to guide academic

advisors. This would be of key significance to providing students

with adequate information through the academic advising system. It

would also have a direct application to the academic advising system,

by providing data which could be used (1) to establish guidelines for

administrators, (2) to assist students in contending with their

academic and personal problems, and (3) to help advisors develop new

skills through a training program.
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Definition of Terms

The following definitions are applicable for the purpose of this

study:

Graduate advisor: a faculty member of a university or college

staff assigned to advise graduate students on their academic

problems.

Advising: the process of assisting the student to clarify

educational objectives, to plan program, and to utilize resources,

with emphasis on meeting departmental and institutional requirements

for graduation (Hooke 1968).

Administration: Faculty members of the School of Education at

Oregon State University and Western Oregon State College who have

responsibility for the implementation of institutional policies and

procedures. These persons included deans, assistant/associate deans,

chairmen of programs, program directors, assistant directors, and

program managers.

Students: graduate students in School of Education at Oregon

State University and Western Oregon State College.

Role: The expected behavior associated with the position of an

academic advisor.

Function: The activities assigned to the role of the academic

advisor.

Delphi techinique: A method for the systematic solicitation and

collation of judgments on a particular topic through a set of care-

fully designed sequential questionnaires interspersed with summarized
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information and feedback of opinions derived from earlier responses

(Delbecq et al. 1975)

Factor Loading: Correlation of any particular competency with

the other competencies being extracted in the same factor (Catell

1952).

Spurious Factor: Competencies with a factor loading of less than

+.30. It is tentatively identified as clustering with the factor in

which its highest factor loading occurred, even though its loading is

less than +.30.

Limitations of the Study

The following limitations are recognized in this study:

I. The study is limited to the administrators in the School of

Education at Oregon State University and Western Oregon State

College.

2. The study is limited to graduate academic advisors in the

School of Education at Oregon State University and Western Oregon

State College.

3. The study is limited to graduate students in the School of

Education at Oregon State University and Western Oregon State

College.
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CHAPTER 2

REVIEW OF THE RELATED LITERATURE

Not long ago, academic advising was thought of only as something
to be "done" by all faculty with students. Primarily oriented to
course selection and choosing a major field of study, academic
advising was a rather mundane function and not accorded much
significance. (Hines 1980)

Today the direction for academic advising is far different.

Carstenson and Silberhorn (1979) reported that national and state

surveys showed academic advising continued to be a primary function of

faculty members, especially in the four-year institutions. It may be

that when students are confronted with a buyer's market and become

aware of their power as consumers, academic advising becomes one of

the most essential duties that faculty perform. Because of the

diversity of programs and opportunities in colleges and universities

today, the need for adequate advising is growing. Bostaph and Moore

(1980) believed the movement in higher education is changing in

another respect as well:

The student population in higher education is also changing as
colleges open their doors to new student clienteles. Adult
students who are currently employed are returning to school to
seek personal enrichment courses and to enhance their career
opportunities. People who seek to change careers or prepare for
their late years enroll in college courses. Personal development
courses are sought by many who now have the time, maturity, and
economic resources to make full use of the educational
experience. With the wide range of backgrounds and breadth of
interests, the new student clientele as well as the traditional
learners need advisors who are better educated, informed, and
knowledgeable about the advising role and its functions.

Thus it appears that academic advising programs are no longer

viewed as simply set up to help students schedule courses, but to help

them develop their total potential. A system of academic advising is
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best characterized on the basis of the institutional personnel

actually performing the advising function (O'Banion et al. 1972). A

basic premise of the advising system is that students must be treated

more as mature persons and less as irresponsible people. This is

basic to a more rewarding relationship between students and advisors.

In adition to developing good faculty-advisee relationships, the

professor should attempt to reach out to students and communicate with

them regarding contemporary issues.

Meaning of Advising

Advising is the process of assisting the student to clarify his

educational objectives. Advising is a function at the heart of a

developmental approach to the student (Mash cited by Creamer 1980).

Hardee (1970) said "advising may be viewed as conveying the

philosophy of contemporary education."

According to Gardner (1977), advising is "(1) clarifying needs

through the recognition and identification of advisee and advisor

roles and (2) responding to or meeting needs arising from the role

acted by the advisee with one appropriate or parallel for the

advisor."

Kramer (1976) stated that "advising is characterized as the

interaction between student advisee and faculty advisor regarding the

reciprocal responsibility of student, advisor, and the institution for

improving the quality of education desired and obtained by the

advisee."
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Grites (1979) said that "advising has become a decision-making

process in which students realize their academic potential in

exchanges with an advisor; and advising extends beyond course

selection and scheduling."

It is a fact that advising has importance in nontraditional

programs, particularly external degree programs. However, advising

with a significant purpose should not be limited to such

nontraditional programs. It is time for a general redefinition of

advising and its significance in reaching the educational goals of

higher education, not just those of nontraditional programs (Walsh

1979). To accomplish university and student goals, advising is a

significant service which should be provided for students needing

assistance in planning their academic programs and in integrating it

with their career and their life goals.

Accordingly, advising is an interaction between faculty advisor

and student advisees, and it is a decision-making process in which

students realize their maximum educational latency through

information, communication, and interaction with an advisor.

The Academic Advisor

The next emergent factor is to ascertain the identity of the

academic advisor. In an institution of higher education, there are

administrators, faculty members, and students. Normally, students

have a stronger relationship with professors than with administrators.

The professors' main task in colleges and universities is to teach

classes, to do research and writing, and to counsel students in a
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professional and academic way. Klopf (1961) stated that some

institutions, particularly large ones in the United States, tend

toward the assignment of professional personnel staff to work with

student groups, and that the contact of faculty members with the

student life program is becoming more and more superficial.

Exceptions to this are in the areas of dramatics, athletics, and

music, in which the advisor, coach, or director plays a direct

training or teaching role. In his writing, Klopf (1961) stressed that

no matter how extensive a personnel program is, how large a campus

becomes, or how involved a faculty is in research, writing, and

teaching, it is still important to have the academic faculty serve in

advisory roles with students.

One might conclude from this that all faculty members or

professors should be advisors, or at least academic advisors. But

there are several relevant points which need to be made. First,

researchers have not by definition limited the advisor role to that of

faculty members. Hopke (1968) defined an advisor in higher education

as "a member of the college staff (usually a member of the

instructional faculty) assigned to assist a student with academic

planning." Hardee (1970) said that advisors are "coordinators of

learning experiences involving the personal as well as educational

concerns of students. Good (1973) in the Dictionary of Education

wrote that an advisor is "an informed person in a given area who

provides specific information for another individual or individuals;

in education, an advisor may provide information about such things as

course selection or future education plans."
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Second, although faculty members in most colleges and

universities are required to perform the role of academic advisor,

this practice is not universal. In his 1980 article "Academic

Advising: Goal and a Delivery System," Abel reported the following:

Advisors at Ball State University are full-time professional staff.

At Florida State University, part-time graduate students are

responsible for students who are undecided about their major. At the

University of Northern Iowa, the general advising staff consists of

residence hall coordinators, student peer advisors, an assistance

director, and a director of academic advising services. All staff

members provide assistance in scheduling and helping students

understand curriculum requirements. Residence hall coordinators aid

students in exploring career and curriculum options, and serve on the

general advising staff to help students with personal and educational

concerns. Peer advisors assist in study skills.

Third, researchers hold different opinions on who is best to

serve as an advisor. While Abel supported the use of non-faculty

advisors, Wilder (1981) advocated that academic advisors should be

chosen entirely from the teaching faculty, because this provides a

unique opportunity for an advisor-advisee relationship which offers

personal and instructional contact. An important point, however, is

that not all members of the teaching faculty make good advisors. As

Hardee (1961) noted, "not all teachers should be advisors but all

advisors engage in teaching because academic advising is part of the

teaching function."
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Bargar and Mayo-Chamberlain (1983) said that graduate advisors

enable students to arrive at a more productive perspective and bring

greater experience to bear in positive ways on the students' work.

Recognizing that this responsibility is not easy for every advisor,

they further stated that many graduate advisors probably are not

adequately adjusted to the phases of life experience themselves.

Indeed, some advisors might suffer from a division in their own

personal experience resulting from the heavy emphasis placed on the

intellectual aspects of their own competence, which they perceive to

be essential to academic success.

Fourth, it is also a fact that many members of the teaching

faculty have avoided the responsibility of academic advising.

O'Banion (1972) and Hardee (1970) asserted that one reason for this

avoidance of academic advising might be that it is not part and parcel

of the faculty reward system (cited in Bostaph and Moore 1980). As a

result, faculty have turned from advising and devoted themselves to

research and writing.

However, it would seem that academic advisors should be selected

from the faculty because of the closer relationship and interaction

between the professors and students. Students generally seem to

expect college professors to help them in ways appropriate to the

background, training, and experience of scholars. Students also seem

to want the college professor to be a clinician, a confessor, or a

parent-surrogate, while professors are trained in areas of human

knowledge and hopefully may transmit some of what they know and

understand to the students (Mayhew 1969).
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Characteristics of the Academic Advisor

It is probably safe to assume that the most common basis for

assigning an academic advisor to a student is the student's major

field of study and the advisor's field of specialization (Gelso and

Sims 1968). That is, students and advisors are generally matched on

the basis of a common academic interest (major). There are many

characteristic criteria for selecting faculty members to be adcaemic

advisors. Hardee (1961) described "the faculty advisor as a mother

hen, with wingspread like that of an eagle, hovering over the students

by day and by night--protecting, preventing, and paternalizing." In

1970, he characterized an academic advisor as the faculty advisor who

acts as friend, teacher, counselor, advisor, or even a parent of the

advisee.

Wilder (1981) said that "an academic advisor committed to

becoming a competent advisor and possessing the natural gifts of

empathy, warmth, intuition, flexibility, and wisdom will serve

advisees well."

Olson's (1981) description of an academic advisor differs

somewhat from Hardee's and Wilder's. He wrote that what was

more important, however, were the specific personal and
professional qualifications required by the advisor. The
person was expected to have a master's degree in sociology
or related field and to have demonstrated the ability to
relate effectively with young people. Persons selected had
demonstrated competence in areas that required independent,
innovative cognitive thinking and application.

Moore (1965) expressed yet another idea than those previously

noted. He suggested that the advisor with a sensitive ear will listen

and try to understand the student and not attempt to force the
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discussion into a stereotype. Moreover, Moore said that the student

comes for assistance, not judgement, and if there is a right or wrong

involved, the student wants his advisor's assistance in handling it,

not in evaluating it.

The characteristics of an academic advisor were very clearly

stated by Gordon (1980):

Academic advisors need to understand the relation between
central administration, academic departments and student
services. Besides advisors have to be aware of students
concerns and problems which are sometimes complex enough to
cross over all areas. Therefore the knowledge of the
institution is an important resource as well.

In sum, according to the authors mentioned above, academic

advisors should be the most informed faculty members on campus. They

should be interested in students, willing to spend a lot of time with

advisees, and committed to knowing as much as possible about available

institutional resources. First and foremost, of course, is their

complete understanding of the various degree requirements and career

opportunities that need to be related to their advisees. As Hallberg

(1964) wrote, basically the advisor must be responsible for ensuring

breadth as well as depth in the major field and continuity of program.

Peabody and others (1980) found in their survey that the three most

important characteristics of a good advisor were (1) having factual

knowledge, (2) having listening skills, and (3) being interested in

advising.

In regard to graduate advisors, Bargar and Mayo-Chamberlain

(1983) presented specific ideas about their position to contribute

substantially to the certainty of a positive environment for students.
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They said that the graduate advisor appears as an immediate and

powerful figure, holding many of the keys to a student's future.

Bargar and Mayo-Chamberlain suggested that students were aided

"(1) through positive, nonverbal cues and overt expressions of

interest in a student's work and welfare, (2) through open discussion

of the developmental issue, confronting student and advisor, and

(3) through direct programmatic activities designed to create a

developmental setting."

In order to assist students in the most beneficial manner, the

advisor has to establish a relationship with his advisees. This can

be accomplished in several ways, such as:

1. The advisor is informed on some item about the advisee and

pursues it so that the advisee realizes that the advisor is interested

in learning about him;

2. Advisor/advisee shares some personal information about self;

3. The advisor identifies requirements and responsibilities for

both advisee and advisor;

4. The advisor demonstrates interest in the advisee as a

person;

5. The advisor clarifies his role as authority and advocate and

practices confidentiality with the advisee.

In this way, both advisor and advisee know each other, and they

can share information and experiences. A continuing developmental

relationship will help them get along and have a mutual

understanding.
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Roles and Functions of Academic Advisors

When a faculty member assumes the role of advisor, he or she has

to know what the commitment and responsibilities of that role are

before becoming too involved in it. Hardee (1961) listed a tridimen-

sional activity consisting of "(1) discerning the purposes of the

institution, (2) perceiving the purpose of the student learner,

(3) postulating the possibilities for the student as a learner and

promoting these as means are available."

O'Banion (1972) supported Hardee's idea by expanding it into five

dimensions of academic advising: "exploration of life goals,

exploration of vocational goals, academic program choice, course

choices, and course scheduling." In "An Academic Advising Model,"

O'Banion added more details to these dimensions (cited in Olson

1981):

Another critical component was added to the advisory process:
helping students to develop personally and emotionally as well as
scholastically and professionally. In this capacity, the
advisor/counselor was expected to play a critical role in
continually developing the curriculum to meet students' needs and
interests. Additionally, the advisor/counselor was expected to
become familiar with all the services provided by the university
counseling center so that students facing personal difficulties
could be referred to the appropriate unit of service.

Mash (1978) outlined three general dimensions to developmental

advising:

(1) Advisors who view advising as important and who are
recognized and rewarded for their performance; (2) a training
program for advisors to instill a thorough understanding of the
institution's academic programs and its related support services;
and (3) a thorough understanding of the student's interests
developed through effective pre-admissions data collection.
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Certain aspects of the role and function of the academic advisor

seem to be quite relevant to the professor's task, i.e., the role of

an academic advisor is to perform several specific functions aimed to

help advisees receive maximum benefit from their college/and or

university experience. A composition of five functions by Hardee

(cited by Stickle 1980) is as follows:

(1) The advisor assists the student in effecting a program
of study consistent with the student's interests and
needs.

(2) The advisor provides the student with adequate
information on courses being offered, regulations,
and administrative procedures to assist student
with class scheduling.

(3) In advising sessions, the advisor assists the student
with academic concerns such as how to take a test,
study skills, motivation, and reading comprehension.

(4) The advisor also aids in the student development
process by getting to know and understand the student.
The advisor becomes aware of the student's needs,

motives, purposes, and expectations and assists the
student with such personal problems as college
adjustment and self-understanding.

(5) The advisor provides the opportunity and encouragement
for each student to develop long-term professional
strategies by exploring occupational and graduate
school alternatives.

As has been mentioned, effective academic advisors must be

competent in many areas as well as possess a basic understanding of

human behavior. In order to help advisees, an academic advisor should

be a specialist in the advisee's academic discipline by having a

thorough understanding of the various requirements for the advisee's

consideration. Gordon (1980), agreeing with this concept, proposed a

program for preparing advisors. In his program there are four
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objectives: (1) to comprehend the nature and pattern of

organizational functioning of the institution and the resources

necessary to academic advisement, (2) to comprehend the career

development process, (3) to comprehend the regulation involved in

college student development, and (4) to comprehend the process and

task involved in academic advising.

Regarding the importance of the advisor in supporting, assisting,

and encouraging students, Bargar and Mayo-Chamberlain (1983) suggested

these recommendations for programmatic activities that can be engaged

in by advisor and/or faculty groups to facilitate a developmental

approach to graduate students:

1. Provide orientation experiences for new students that
permit contact with faculty and more advanced students;
stimulate thinking about program design; and provide
information on policies, procedures, and practical
strategies on how to survive in the system.

2. Create an ongoing "developmental" or "advisory" seminar
for students that helps to create and sustain communica-
tion among all the individuals in a program, including
both new and advanced students; provides a forum within
which students can assist each other through various
program stages and rites of passage--that is, program
planning, course selection, exam preparation, disserta-
tion development, research, and writing; and allows an
opportunity for students to discuss developmental issues
and problems.

3. Create peer groups as needed for specific purposes, such
as exploration in a specialized area and dissertation
proposal development.

4. Encourage and provide opportunities for students to present
and discuss their dissertation material in formal setting,
prior to the oral defense, in order to relate their
research to their prospective post-degree world of work;
allow them to experience the value of their work to others;
explore and evaluate their current thought on the implica-
tions of their work; and provide experience in selectively
focusing aspects of their work for an audience.
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5. Encourage and, when possible, join students in publishing
and presenting the results of their research.

In a survey of 73 junior colleges, Medsker (1960) found that the

major task of advising was helping the student arrange a program of

classes which corresponds with his personal desire. Much more

competent assistance deserves to be given the student in regards to

choosing an occupation, analyzing his achievement record, solving

personal problems affecting his academic or social adjustment, and

other areas of student concern.

In general, advisors could be responsible for registration

procedures, graduation checks, and students records, as well as

advising. Dressel (1974) highlighted the role and function of

academic advisors in his writing:

To accomplish the advising task the faculty advisor must be
able to (1) read and interpret the graduation requirements
of the institution, the degree, the college, and the
department; (2) know what courses will meet requirements
where no specific course is demanded; (3) have an accurate
record of each advisee's academic accomplishments; (4) make
judgements concerning the appropriate courses to fulfill
each of advisee's particular needs; (5) relate effectively
with his advisees; and (6) have accurate information
concerning a multitude of technicalities on such matters as
transfer work, transient approval, correspondence courses,
changes in requirements, requirements of graduate schools,
registration procedure, etc.

It is generally assumed that students in a college or university

need some consistent personal contact with a professional adult who

can act as advisor, counselor, and parent. Wynne (1979) and Grites

(1979) noted that lack of adeuqate advising is one reason why students

change schools; therefore, the quality of academic advising is

directly related to student attrition or retention.
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We can conclude that the academic advisor holds a key role in

helpinc a student attain his academic goal. In addition, an advisor

must also possess a basic comprehension of human behavior and feel the

competent to accept basic psychological problems, because the advisor

will have to help the student overcome obstacles. In most cases, the

advisor should refer his advisee to a professional counselor or

appropriate agency for assistance. In response to career and job

placement inquiries, it is also critical that an academic advisor be

acquainted with the career options available for each advisee. Wilder

(1981) stated that such expertise should include a basic understanding

of the latest job trends, projected economic outlooks, and other

occupational information that can be of assistance to students as they

attempt to make realistic and appropriate career choices. Regarding

the multidimensional role and function of academic advisors,

Fitzgerald (1981) wrote:

Academic advisors represent classic models of expanded boundary
spanning--across multidisciplinary lines, impacting curricular
decisions and curriculum development, career planning and
placement, serving orientation and retention programs, and
articulating campus-wide and sometimes community referrals.

In sum, a good advisor is a person who understands both the

purpose of the institution and the purpose of the students and serves

as a coordinator of learning experience of the students.

There is another factor which has affected the advisors' ability

to do a good job. Before assisting students, the advisors themselves

must have obtained knowledge and necessary relative information.

Therefore, an advisor, perhaps without experience, can advise

efficiently by knowing and understanding the methods of advising and
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how to use the available institutional resources to help students

obtain the maximum benefits. Kramer and Garder (1977) suggested that

a way to accomplish this would be to "keep in touch" with the head

advisor and to have an advisors' handbook with guidelines and

information necessary in advising. Information concerning the

following items would be included:

1. Admissions, including the location and facilities;

2. Graduate requirements, including majors, minors, subject

requirements, course offerings, waiving requirements, and transfer

credit;

3. Course selection, including preregistration procedures;

adding, dropping, substituting courses; late fees; final dates; and

making schedule changes;

4. Involuntary separations, including suspensions, re-admission

after suspension, options during suspension;

5. Sources of academic assistance, including remedial courses,

tutoring services, learning and resource centers (such as the

Communication Skills Center and the Mathematical Sciences Learning

Center at Oregon State University), library, museum, and galleries;

6. Financial aid, including scholarships, grant and loan

regulations, and part-time jobs on campus;

7. Student housing and residence programs;

8. Student health center;

9. Career planning and placement center;

10. Personal counseling, including crisis counseling, sex

counseling, and drug counseling.
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With knowledge of all of these areas, advisors can be helpful

even if they cannot provide an answer themselves, by being able to

refer a student to the someone who has the answer. Thus, the strategy

is as important as the specific bits of information which support the

advisor in giving meaningful advice.

Academic Advisors' Perceptions of Their Roles and Functions

In the article "Faculty and Student Perceptions of Faculty

Advising Effectiveness," Stickle (1982) reported findings of a

questionnaire survey of faculty advisors at Western Kentucky

University. He concluded that the faculty advisors "conduct their

advising in addition to their regular full-time responsibilities of

teaching and committee assignments. Viewing advising as an added

burden where one is not compensated may account for some of the poor

functioning of advising."

However, in a study by Hornbuckle, Mahoney, and Bogard (1979),

faculty advisors surveyed by questionnaire at Virginia Commonwealth

University were found to perceive the role differently: "Many faculty

persons viewed the faculty advisor as the university or college

representative who should aid the student in providing competent

technical advice regarding academic programming, registration

procedures, and so forth."

The perceptions of faculty members or faculty advisors indicate

that there should be something which encourages and supports academic

advisors and the advising system, such as (1) a variety of rewards for

faculty members who advise students, and (2) a training program for

faculty members who will perform academic advising, by reason of the
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fact that an academic advisor who has no training in how to explore a

student's personal problems may also be ill-equipped to assess his or

her own effectiveness in the area of functioning (Stickle 1982).

Adminsitrators' Perceptions of the Roles and Functions
of Academic Advisors

A national survey on academic advising was undertaken by

Carstensen and Silberhorn (1979) at 820 institutions (two-year,

four-year public, and four-year private postsecondary institutions).

This survey found that:

Advising was coordinated by a variety of persons.
Institutions generally relied on faculty members to dispense
advising information and did not have comprehensive
published statements or evaluation systems for advising.
Administrators generally perceived advising as low-status
functions. Faculty advisors received primarily written
communications as training, did not receive recognition for
advising.

The result of this survey pointed out that the perceptions of

the administrators regarding advising were not positive. The

administrators in the colleges and universities are responsible for

the total educational program within the institutions; therefore, it

is necessary that administrators view advising more meaningful than

ever and try to encourage and support advisors as much as they can.

Rutrough (1970) stated that the thrust of the role should be one of

leadership in the sense of continuously working with faculty members

to achieve their tasks, goals, and objectives as they go about the

daily tasks of providing opportunities for meaningful learning

experiences for students.

An advisor is the coordinator or the bridge between the

adminstrators of the institutions and its student. The academic
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advisors assist the administrators in meeting the students' needs as

well as establishing good rapport between them. Fitzgerald (1981)

found that academic advisors can instruct administrators and faculty

members about the living and learning nature of students. Thus an

inevitable role of the college and university administrator is to make

the worthwhile work of academic advisors significantly important.

Wilder (1981) strongly agreed that the academic advising load should

be noted in official rosters and in college publications. In

addition, advising should be given consideration in the evaluation of

faculty members with reference to advancement in professional rank,

salary increments, and other benefits. Wilder supported his idea by

citing Crockett's (1978) list of reinforcers, which included extra

compenstation, reduction in teaching load, pay for participation in

in-service training program, consideration of academic effectiveness

in promotion and tenure matters, and recognition through other public

forms. Trustworthy and competent advising should fall into the same

descriptive category as does excellence in teaching, scholarship, and

research. Grites (1979) strongly believed that without incentives,

advising will devolve to its earlier status as perfunctory and

burdensome.

Bostaph and Moore (1980) asserted that the issue of academic

advising requires attention in the 1980's. The advising task will

become a more crucial program in higher education.

From these ideas we can conclude that the role and function

of academic advisors will depend also upon the philosophy of the

administrators and the power structure of the institution.
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Therefore, to improve the prognosis of the academic advisory concept,

administrators should recognize the program as an integral part of

total educational administration so that as a service program it will

produce optimum results.

The next necessary step in encouraging academic advisors is

to have a plan for improving the faculty advising program.

Dr. Clark Hess, a counseling specialist, and Dr. Harold Walker, an

administrator, proposed a "Five-Step Survival Plan for Advising"

(cited by Behrens 1966), as follows:

- Employ a full-time guidance counselor to handle problem
students.

- Transfer responsibility for programs and schedules from
faculty to students.

- Simplify marticulation procedures so that all students can
perform most registration tasks unaided.

- Emphasize the faculty member's duties as an advisor and
provide frequent communication between deans and faculty
on the importance of your advising system.

- Develop guidelines for faculty members on the conduct of
meetings with advisees, stressing the importance for advisors
to listen and talk less.

Students' Perception of Roles and Functions of Academic Adivsors

Crookston (1972) described the relationship between advisor and

advisees as prescriptive by explaining that

the advisor is the doctor and the student the patient. The
patient comes in with some ailment. The doctor makes a
diagnosis, prescribes something, or gives advice. Therefore, if
the student follows the advice, the problem will be solved and
all is well! In this context the advisor presumably "teaches"
and the student "learns."
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Regarding students' perception of the advisor, Crookston said:

The student views himself as going to an authority figure
with a problem and getting the answer. The decision
(prescription) is the advisor's, so if the advice turns out
badly the student doesn't feel responsible; he can place the
blame on the advisor.

Raskin (1979), an assistant professor of Social Work at George

Mason University, said that although faculty advising began at least

as early as 1841, it has not developed nearly as much as student

personnel work. Raskin noted that, with regard to students'

perception of advisors, many students did not believe their advisors

knew enough to be trustworthy and found advising of little benefit.

Hornbuckle et al. (1979) surveyed students' perceptions toward

faculty advising at Virginia Commonwealth University. In their

article "A Structural Analysis of Student Perceptions of Faculty

Advising," they reported both positive and negative findings. On the

positive side, the students had indicated that (1) an advisor made a

good impression, (2) an advisor had casual discussions with the

advisees, (3) students felt that their advisors were interested in

their career development, and (4) their advisors spent time with them

to talk about matters other than the scheduling of classes. On the

negative side, results showed that (1) students felt it was hard to

relate to their advisors, (2) they did not like their advisors, (3)

some students felt that their advisors did not seem to be aware of

their existence, and (4) some students believed that they were, in

most cases, capable and competent to advise themselves.

Tankard (1982) of the University of Texas at Austin compiled the

negative attitudes of graduate students toward graduate advisors in
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the "Ten Bitter Truths from a Graduate Advisor." Tankard stated that

no one wanted to hear this graduate advisor's unpleasant messages,

which included:

1. Yes, this program does require a thesis.

2. Yes, you do have to be able to type to be a journalist.

3. No, I don't know of any other research money available.
(If I did, I'd be applying for it myself.)

4. Contrary to what the admissions office told you, our
department doesn't give conditional admissions to people
who haven't taken the GRE.

6. With a GRE and GPA like those, I'm afraid you aren't
likely to be admitted. (It wouldn't happen in a
million years.)

6. No, you can't be an
and work on a Ph.D.

7. Yes, I know the 36
awful lot, but I'm
prerequisite of 12

assistant professor in our department
here at the same time.

hours of English you have taken is an
afraid it won't substitute for the
hours of undergraduate journalism.

8. I'm sure the guy you are living with does know you very
well, but we really would prefer a letter of recommenda-
tion from a former professor.

9. No, I won't be able to support your request for an
extension of time to finish your M.A. It seems to me
that six years is long enough.

10. Yes, I will be the graduate advisor for the rest of the
year. But maybe the next one will be nice.

The previously mentioned study by Hornbuckle et al. (1979) also

indicated that student evaluation of advisors is not based on any

perception of technical competence or skill in dealing with academic

or personal problems of the students, but rather is based on the

student's positive or negative response to the advisor on social or

interpersonal dimensions. This factor legitimately can be reduced to
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an issue of whether a student likes or dislikes the advisor as a

person (Hornbuckle et al. 1979). According to the researchers,

Students have no basis on which to make comparisons. Many
students have only one advisor for their entire undergraduate
career. In many colleges and universities a faculty advisor
is routinely assigned to entering freshmen. If a new advisor
is chosen later by the student, as in a change of major, a

familiar and well-liked instructor with interests similar to
the student's would appear to the most likely candidate. Low
advisor change rates would be expected to limit student's
ability to establish opinions about what the faculty person
should be doing in the role of advisor.

Bargar and Mayo-Chamberlain (1983) pointed out that most doctoral

students are employed; many of them are doing research or involved in

teaching and advising. Beyond these experiences, however, are the

prior commitments to individual and career development that have

prompted a continuation of graduate work. These students often feel

challenged and determined on the one hand and uncertain and anxious on

the other. Thus, of course, the students viewed the advisors as

"important elements of their social-psychological graduate

environments." Bargar and Chamberlain noted that while many students

were positive about their advisors, other students viewed faculty

advisement in much less positive terms than one would hope. The

researchers stated that the communication between faculty and students

left much to be desired.

A survey by Hereford (1975) found that graduate students having

multiple resources of university support for their graduate study

tended to react less favorably to their graduate advisors, while

graduate students having no resources of university support reacted

more favorably.
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Finally, the study of Jacks et al. (1983) about the doctoral

candidates who never complete their dissertation and therefore fail to

earn the Ph.D. further supported the idea mentioned previously. This

study found that one of the problems is the advisor. Reasons given by

the candidate students for leaving the doctoral program included:

1. Lack of support from advisor or committee.

2. Loss of their major professor due to death, dismissal,
travel, or a better job. These circumstances left them
to be reassigned to other faculty members who either had
no interest or competence in the students' fields, or who
were already overburdened with students or other college
responsibilities.

3. One black student felt uncomfortable with a white advisor.

4. A poor relationship between advisor and advisee. In this
case, the advisor had no interest in the student's work.

Even though students might not perceive the importance of faculty

advising, should the professor be retained in the role of advisor?

The answer is yes, for several reasons:

1. Previous research has shown that the presence of a faculty

advisor can increase the retention rate (Fidler, Gardner, Hiers,

Zuldema, and Meabon 1978). Also, Wynne (1979) and Grites (1979)

stated that lack of adequate advising, as well as quality of academic

advising, is directly related to student attrition or retention.

2. It is clear that there is a genuine rapport between student

and advisor. Thus students who have academic or personal problems can

discuss them with their advisor.
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3. The advisor does function as a primary interface or

coordinator between administrators and students, sometimes reducing

misunderstanding and anonymity.

Summary

Effective education requires close working relationships between

faculty and students. The amount, duration, and closeness of

interaction between faculty and students are particularly associated

with the perception among faculty of having helped students develop

intellectual growth and personal philosophies or outlooks on life. It

has been suggested that this might be because in such relationships

faculty realize that they have affected student values. This

interaction is seen not only as a means by which the transmission of

knowledge and student intellectual growth is best facilitated but also

as an educational goal in and of itself.

Speaking to the issue of every faculty member functioning as an

academic advisor, the point has been made that the relationship

between faculty and students is the same relationship as between

advisors and advisees. It is generally presumed that advisor/advisee

interactions have value for students because the advisor provides a

certain amount of helpful counsel on not only academic problems but

also personal problems. Indeed, this relationship might be a

beneficial factor in increasing the students' feeling of satisfaction

with their institutional experiences.

It is interesting that academic advisors perform a significant

role in higher education. We might have questions concerning (1) the
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effect of certain personality facets of academic advisors in relation

to the amount of influence, or lack thereof, on their advisees;

(2) what types of academic advisors favor efforts by students; and

(3) what qualifications are necessary for academic advising from the

viewpoint of the administrators and students.

To pursue the answers to these questions, we needed to determine

the appropriate roles and functions of the academic advisor. An

assessment was conducted by exploring the opinions of three groups of

people: administrators, academic advisors, and students. The

opinions of these three groups are reciprocal in developing and

improving academic advising, which is beneficial to people pursuing

higher education.

The review of the literature was conducted to probe the opinions

and ideas of academic advisors, administrators, and students regarding

the role and function of the academic advisor in higher institutions.

The review showed that agreement and disagreement exists among these

three groups regarding the role and function of academic advisors, but

the data collected and analyzed herein will contribute to the

knowledge of the desired role and function of academic advisors viewed

by the aforementioned three groups. It is hoped that this study will

provide enlightenment and encouragement to others in future analyses

of the complex factors in the administration of an academic advising

program in colleges and institutions of higher education.
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CHAPTER 3

METHODOLOGY AND PROCEDURE

The methods and procedures for this study are presented in this

chapter. The first section is concerned with the selection of sample;

the second presents the preparation of the instrument; the third

concerns the dependent variable; the fourth describes the collection

of data; and the last section presents the statistical design.

Selection of the Sample

The study was conducted at the School of Education of Oregon

State University (OSU) and Western Oregon State College (WOSC). The

study's population consisted of three groups, namely, graduate

academic advisors, administrators, and graduate students. The total

sample consisted of 291 subjects who were randomly selected from the

master list of current graduate students and graduate faculty members

obtained from the School of Education at OSU and from data in the

registrar's office at WOSC. A table of random numbers (Meyers and

Crossen 1978) was used in the selection process.

Types of Respondents

A B C

N - 50 N = 34 N = 207

where:

A = graduate academic advisors of the School of Education

at OSU and WOSC
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B = administrators (graduate faculty members who have responsi-

bilities as deans, assistant/associate deans, chairmen of

programs, program directors, or program managers)

C = graduate students from the School of Education at OSU and

WOSC.

These cell sizes exceed a power level of .80 when the effect size

is equal to .30 and the a level is .05 (Welkowitz, Ewen, and Cohen

1982).

Preparation of the Instrument

The purpose of this study was to analyze the opinions in the

responses of administrators, academic advisors, and students

concernings the roles and functions of the graduate academic advisor.

The instrument used in this study was a survey-type questionnaire

administered by mail. It consisted of three categories concerning the

roles and functions of academic advisors: characteristics, tasks, and

competencies. The questionnaire contained 30 items with a five-point

Likert scale, which enabled the respondents to judgementally score the

acceptance of the role and function of the academic advisor.

Validity of the Instrument

The construction and content of the questionnaire were tested for

validity through a Delphi panel which was composed of eight persons:

1. The Dean of Undergraduate Studies and Acting Chairman

of "the Dar Reese Excellence in Advising Award"
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2. A professor and Acting Assistant Dean of the School

of Agriculture; the recipient of the Dar Reese Excellence

in 1982

3. A professor in the Department of Geology; recipient of

the Dar Reese Excellence in 1983

4. The head advisor and chairman of Educational Foundation

and Psychology of the School of Education

5. The emeritus professor who established the advising award

6. A doctoral candidate in Physical Education

7. A master's candidate in College Student Services Adminis-

tration

8. A doctoral candidate in Science Education

All panel members were at Oregon State University. (See Appendix D.)

The eight jury experts were contacted personally. A meeting then

was held for the purpose of discussing and sharing ideas regarding the

boundaries of the roles and functions of the academic advisor.

Following this meeting, the first draft of the questionnaire,

containing approximately 35 items, was sent to the panel members.

These items covered three factors: characteristics, tasks, and

competencies.

In the first round of the Delphi technique, each panel member was

requested to evaluate and review the format, content, clarity, and

comprehensiveness, as well as to list any suggestions and comments on

any ambiguity, redundancy, or vagueness. After receiving comments,

suggestions, and recommendations on items from the panel experts, the

questionnaire was revised and compiled.
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In the second round of the Delphi technique, the revised

questionnaire was sent to panel members for them to rate and evaluate

any revisions and/or new statements and give final approval.

The revised questionnaire was administered to a pilot study group

consisting of a selection of three graduate academic advisors, two

administrators, and three graduate students. Members of this pilot

study group were asked to review the questionnaire and respond to each

item, identifying any items which were not clear or which were

difficult to understand. Following this, some items were revised and

some were restated. The final questionnaire consisted of 30

competencies (see Appendix A).

The Reliability of the Instrument

The instrument was assessed for its reliability. Remmers, Gage,

and Rummel (1965) identified reliability as the "consistency with

which a test yields the same results in measuring whatever it does

measure." An estimate of reliability of internal consistency of

scores assigned by the subjects was determined using the statistical

method described by Hoyt and Stunkard (cited by Courtney 1982). This

method, using the analysis of variance, provides a straightforward

solution to the problem of estimating the reliability coefficient for

unrestricted scoring items. For this study, 30 competencies were

included in the questionnaire. Hence, there was one matrix, with 291

subjects, kl competencies, and response per cell. Schematically, the

matrix is shown as follows:
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Subjects

Competencies 1 2 3 . . . j . . . 291 Total

1
Yll Y12 Y13 Ylj Y1

291
Yls

2 Y21 Y22 Y23 Y2j Y2
291

Y2'

3
Y31 Y32 Y33 Y3j Y3

291
Y3.

Yil Yi2 Yi3 Yij Yi
291

yi.

k
Ykl Yk2 Yk3 Ykj Yk

291
Yke

Total Y.1 Y.2 Y.3 Y.j
y.291

Y..

Each yij represents the score judgmentally assigned by

the jth subject to the ith component. The total sum of square

is given by:

k 291

E Yij
2

i = 1 j = 1

= 1 j = 1

E

k 291

E Yij

291 k

The sum of squares for subjects was obtained by:

291

E (Y j)
2 (y..)2

= 1
k 291 k

The sum of squares for components was obtained by:

E (Yi)
2

(y )
2

i = 1

291 291k
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The residual sum of squares was obtained by subtraction. The

estimate of reliability was obtained by:

Mean Square Subjects - Mean Square Residual

Mean Square Subjects

The statistical method used to determine the reliability of the

instrument is presented and discussed in Chapter 4.

The Dependent Variables

The dependent variables in this study were the scores which were

judgmentally assigned by the respondents in the sample to evaluate the

importance of each competency in relation to the roles and functions

that a graduate academic advisor would perform. Each of the

competencies was assigned a score based on the following Likert-type

scale with values ranging from a low of 1 to a high of 5:

Very strongly disagree (VD) = 1
Strongly disagree (SD) = 2
Agree (A) = 3
Strongly agree (SA) = 4
Very strongly agree (VA) = 5

Data Collection

Several steps were involved in the collection of data. The data

in this study pertained entirely to the roles and functions of

graduate academic advisors. Three groups completed the survey,

namely, graduate academic advisors, administrators, and graduate

students.

The questionnaire was administered in the following manner.

During the week of January 9, 1984, the questionnaire, a cover letter

(see Appendix B), and a stamped self-addressed envelope were sent to
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all participants. The questionnaires were coded to facilitate a

follow-up mailing to those who did not respond promptly (within two

weeks) to the first mailing.

In an effort to increase the response rate, two methods of

follow-up were used. A follow-up letter (see Appendix C) with a

duplicate questionnaire and a stamped self-addressed envelope was

mailed to those who had not responded within two weeks following the

initial mailing. Some faculty members who had not responded were

reminded by a telephone call.

A total of 415 questionnaires were mailed. Of this total, 291

(70.12%) questionnaires returned on time. Three belated ones were not

included in this research.

Table 1 indicates the percentage of questionnaires returned from

each group of respondents.

The final step in the collection of data, four weeks after

sending the initial questionnaire, was to check each returned

questionnaire for accuracy and completeness of markings. The

responses on the completed questionnaires were keypunched on IBM cards

in preparation for computer analysis. These data were then analyzed

with the assistance of a grant from the unsponsored Research Committee

at Oregon State University Computer Center.

The Statistical Design

The major focus of the study was to see what differences

existed, if any, among the three groups of respondents. The

statistical design was used to test the hypothesis of the study,
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Table 1

Percentage of Questionnaires Returned by Respondents

Group of
Respondents

Questionnaires

Percentage
Number
Issued

Number
Returned

Graduate academic advisors 75 50 67%

Administrators 40 34 85%

Graduate students 300 207 69%

Total 415 291 70.12%
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which was concerned with differences of opinion pertaining to the

roles and functions of graduate academic advisors, as indicated by the

respondents. Research by Sedgwick (1966), Cotrell (1969), and Halfin

and Courtney (1970) provided the basis for the general design of this

study, which included the following:

1. The population of the study consisted of graduate academic

advisors, administrators, and graduate students. A random sample of

291 respondents was used to represent the population.

2. Respondents were asked to respond to each of the 30 items in

the questionnaire by marking the level of proficiency necessary for a

qualified graduate academic advisor. The responses were reported on a

five-point Likert-type scale, and values ranged from a low 1 to a high

of 5.

3. There was an interest in learning whether differences existed

among the competency mean scores for the roles and functions of

graduate advisors. The hypothesis tested in this study was that there

were no significant differences among the opinions of the three groups

of respondents:

Ho: PA uB = PC

The one-way analysis of variance was used to test the hypothesis

that no significant differences existed among the perceptions of the

respondents.

The analysis of variance model, a one-way arrangement, was

structured mathematically as suggested by Gaito (1973):

Yid = 1.1 + ai + eij
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where:

p = a fixed constant

ai = a differential effect associated with group

c ij = a random variable, with NID (o,o 2
)

The hypothesis testing was accomplished according to the

following ANOVA arrangement. See Table 2 for the decision table.

The test statistic for retaining or rejecting the null hypothesis

was the F statistic. All mean scores tested at the .05 level of

significance.

If the null hypothesis was rejected, then the Tukey's test was

conducted to ascertain where specific differences existed between

means for the three groups.

4. The data were analyzed through a factor analysis to

determine the groups of competencies. Clusters of competencies were

identified, utilizing the R-mode of the factor analysis which

categorized the competencies according to the answers provided by the

respondents in the study. The relationship of every competency to

every other competency was examined and a clustering of competencies

was provided. The mathematical model of the factor analysis portion

of the study is as follows:

Vt = Vco + V sp + Ve

where:

Vt = the total variance,

the variance that two or more measures shareVco

in common,

V
sp = the specific variance,

Ve = the error variance.
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Table 2

Analysis of Variance Layout (one-way fixed design)

Source of Variation df SS MS

Between Group 2 A A/2

Within (Error) 288 8 B/288

MSbetween/MSerror

Total 290 C C/290
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Summary

Chapter 3 has been devoted to describing the method and

procedure. The method was composed of four parts: (1) The population

was drawn from the School of Education at Oregon State University and

at Western Oregon State College. (2) The instrument used was a

questionnaire which had been tested for validity and reliability

utilizing the Delphi panel technique and statistical method. (3) The

questionnaire consisted of 30 competency statements. Each of the

competencies was assigned a score based on a five-point Likert-type

scale. (4) In the data collection, 70.12% of the questionnaires were

returned. (5) One hypothesis was tested by a one-way analysis of

variance and if there was any significant difference, then the Tukey's

test was used to ascertain where specific differences existed.
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CHAPTER 4

PRESENTATION OF THE FINDINGS

This chapter deals with the treatment and analysis of the data

obtained through the following statistical procedures: one-way

analysis of variance, factor analysis, and the Hoyt-Stunkard internal

consistency analysis of 291 respondents. The analyses examined the

significance of the collected data for the hypotheses presented in

chapter 3. The results of this study are presented in the following

four sections. The Reliability of the Instrument, Results of Ranking

Mean Scores, Testing the Hypotheses, and the Results of Factor

Analysis.

The Reliability of the Instrument

Before any generalization can be drawn, the instrument providing

the data must be shown to demonstrate a degree of reliability by using

the method described by Hoyt and Stunkard (1952) (cited by Courtney

1982), which uses an analysis of variance. This method provides a

straightforward solution to the problem of estimating the reliability

coefficient for unrestricted scoring items. For this test, the 30

competencies in the instrument were included in the analysis. Hence,

there was one matrix with 291 subjects, kl competencies, and one

response per cell.



Schematically, the matrix is shown as follows:

Subjects

TotalCompetencies (Items) 1 2 3 . . . j . . . 291

1

2

3

i

k

Total

Yll

y21

y31

Yil

Ykl

Y.1

Y12

Y22

Y32

Yi2

Yk2

Y.2

Y13

Y23

Y33

Yi3

Yk3

Y.3

y1j

Y2j

Y3j

Yij

Ykj

Y.j

y1291

y2291

Y3291

Yi
291

yk291

Y.
291

Yl

Y2*

Y3'

Yi

Yk.

Y..

Each yij represents the score judgmentally assigned by

the jth subject to the ith component. The total sum of square

is given by:

k 291
2

E E 13

i = 1 j = 1

k 291 2

E r Yii

( =1j= 1

291 k

The sum of squares for subjects was obtained by:

291
E (y.j)2

j = 1
k

(y..)2

291 k

The sum of squares for components was obtained by:

k
(y02

i = 1

291 291 k

60
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The residual sum of squares was obtained by subtraction.

The estimate of reliability was obtained by:

Mean Square Subjects - Mean Square Residual

Mean Square Subjects

The computed reliability coefficient for the instrument, shown in

Table 3, was found to be +0.84. This reliability coefficient

indicates that the respondents were consistent in their responses to

the competencies (items) of the instrument.

Table 3

The Reliability Coefficient

Source of Variation df MS r

Subjects 290 3.96
Items 29 51.11 +0.84
Residuals 8410 0.64

Total 8729

Results of Ranking Mean Scores

The mean score ranking was based on the mean score of

30 competencies. The ranking shown in Table 4 was determined by all

three groups of respondents. The groups were:

Group A: Graduate academic advisors

Group B: Administrators

Group C: Graduate students
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Ranking Mean Competency Scores

Mean Item
Ranking No. Competency

The advisor must provide office
hours and make them known to all.

1 24

2 14

3 11

4.5 9

4.5 18

6 25

7 1

8 4

9 30

10 22

The advisor should be aware of the
organization of the university
regarding academic advisement.

Advisees need the advisor to keep
their problems confidential.

The advisor helps direct advisees
to the sources of educational and
career information.

The advisor must keep advisees up
to date on changes in the course
of study.

The advisor refers advisees to the
other service agencies on campus
when appropriate.

To be an effective advisor, he/she
must have an advising attitude in
general.

The advisor should understand the
career development process and the
factors involved in educational and
vocational decision making.

The advisor should have adequate
physical facilities needed for
his/her work (including a private
advising room, storage facility for
advisees records, and student
waiting area).

The advisor assists advises in
making sound decisions concerning
the selection of specific programs
and courses.

Mean SD Factor

4.43 .69 II

4.36 .69 II

4.27 .95 II

4.23 .61 II

4.23 .87 II

4.21 .55 I

4.19 .79 II

4.12 .66 II

4.06 .87 I

4.04 .74 II

62
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Table 4 continued

Mean Item
Ranking No. Competency

11 23

12 28

13 29

14 15

15 7

16 19

17 12

18 2

19 16

20 10

21 20

To achieve success, the advisor
must be able to get along with
staff, administrators, and advisees.

The advisor is an understanding
person.

The advisor is effective in assist-
ing advisees in achieving their
goals.

To establish rapport with advisees,
the advisor should exhibit empathy
to them.

The good advisor is usually aware
of advisee needs.

The advisor must have a clearly
defined philosophy of education.

The advisor should assist the
university in achieving its goals.

The advisor has to perform as an
interpreter of the meaning of
disciplinary and interdisciplinary
studies to advisees.

The advising load should be con-
sidered as a part of the teaching
load.

The advisor attempts to make
advisees cognizant of their abili-
ties, interests, values, and
personality characteristics in
helping them make viable decisions
regarding majors and careers.

In order to become better
acquainted with advisees, the
advisor should be expected to be
responsible for no more than
10-15 advisees on the graduate
level.

Mean SD Factor

4.00 .77 I

4.00 .70 I

3.95 .72 I

3.87 .86 I

3.87 .81 I

3.82 .93 I

3.81 .93 II

3.81 .84 II

3.79 .99 I

3.77 .88 III

3.72 .97 I
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Table 4 continued

Mean Item
Ranking No. Competency Mean SD Factor

22 3

23 6

24 26

25 17

26 8

27 5

28 13

29 21

30 27

The advisor should have frequent
meetings with advisees to keep
in touch with their individual
progress.

To get along with advisees, the
advisor should have a sense of
humor.

To communicate easily with groups,
the advisor should adapt himself/
herself to the people with whom
he/she works.

One function of the advisor is to
help advisees adjust to their
environment.

The primary function of the advisor
is to help advisees solve their own
problems.

The advisor helps advisees to
develop personally and emotionally
as well as scholastically and
professionally.

The advisor should be free of
administrative and clerical duties.

The advisor should follow up on
advisees who have withdrawn from the
university.

The effective advisor should have a
counseling background.

3.69 .91 II

3.68 .92 I

3.60 .85 II

3.53 .92 III

3.51 1.15 III

3.36 .96 III

2.95 .96

2.85 1.11 III

2.76 .98 III
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The results of ranking mean scores indicated that the five highest

ranked competencies were clustered in Factor II (tasks of the graduate

advisor) and all standard deviations for these five competencies

tended to be low, ranging from .61 to .87. Four of the five lowest

ranked competencies were clustered in Factor III (competencies of the

graduate advisor) and standard deviations for these competencies

tended to be high, ranging from .96 to 1.15.

Testing the Hypotheses

This study used a one-way analysis of variance (ANOVA) which

using the F statistic tested the null hypothesis. The null hypothesis

tested in this study was that there were no significant differences

among the opinions of the three groups of respondents:

Ho =11A =u8 = Pc

where

pA represents the population mean for Group A;

pB represents the population mean for Group B; and

pc represents the population mean for Group C.

Thirty individual hypotheses were tested, one for each

competency.

At the .05 level of probability, which was selected as the

rejection criterion, the means for only 4 of 30 competencies for the

three groups were rejected. Therefore, 26 competencies were retained

in the responses of the three group:
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Group A: Graduate academic advisors (n = 50)

Group B: Administrators (n = 34)

Group C: Graduate students (n = 207)

The analysis of variance test compared individual means with

other means but did not identify where the significant differences

existed. Therefore, for the four competencies for which significant

differences were indicated, Tukey's test (Meyers and Grossen 1974) was

used to compare for each pair of groups, differences between means.

A significant level of .05 was accepted as indicating degrees of

confidence that differences were real.

The following section presents the results of the statistical

procedures.

Statement 1: To be an effective advisor, he/she must have an
advising attitude in general.

Table 5

Analysis of Variance for Statement 1

Means

SD

Group Decision (S)**
A B C P* (a . .05)

4.28 4.32 4.14 .30

PA = u6 I-1C
.76 .81 .80

*P = F probability
**F statistic and Tukey's test were utilized to ascertain

differences between means

The analysis of variance indicated that there were no significant

differences between the three group means; therefore, Tukey's test was

not necessary.
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Statement 2: The advisor has to perform as an interpreter of the
meaning of disciplinary and interdisciplinary studies
to advisees.

Table 6

Analysis of Variance for Statement 2

Group Decision (S)
A B C P ( a= .05)

Means 3.78 3.97 3.79 .50

SD .91 .76 .84
= PB PC

The analysis of variance indicated that there were no significant

differences between the three group means; therefore, Tukey's test was

not necessary.

Statement 3: The advisor should have frequent meetings with advisees
to keep in touch with their individual progress.

Table 7

Analysis of Variance for Statement 3

Group Decision (S)
A B C P ( a= .05)

Means 3.54 3.62 3.73 .36

SD .84 .92 .93
1,-4k PB PC

The analysis of variance indicated that there were no significant

differences between the three group means; therefore, Tukey's test was

not necessary.
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Statement 4: The advisor should understand the career development
process and the factors involved in educational and
vocational decision making.

Table 8

Analysis of Variance for Statement 4

Means

SD

Group
A B C P

3.90 3.97 4.20 .01

.10 .13 .04

Decision (S)
(a= .05)

PA Pc

The analysis of variance indicated that a significant difference

at the .05 level existed between the three group means. Tukey's test

indicated that group A (graduate advisors) was significantly different

from group C (graduate students).

Statement 5: The advisor helps advisees to develop personally and
emotionally as well as scholastically and profes-
sionally.

Table 9

Analysis of Variance for Statement 5

Means

SD

Group Decision (S)
A B C P ( a= .05)

3.52 3.50 3.30 .25

PA =P13 =PC
.99 .83 .97

The analysis of variance indicated that there were no significant

differences between the three group means; therefore, Tukey's test was

not necessary.
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Statement 6: To get along with advisees, the advisor should have
a sense of humor.

Table 10

Analysis of Variance for Statement 6

Means

SD

Group Decision (S)
A B C P (a = .05)

3.94 3.74 3.61 .07

PA 1-8 -C
.96 .79 .92

The analysis of variance indicated that there were no significant

differences between the three group means; therefore, Tukey's test was

not necessary.

Statement 7: The good advisor is usually aware of advisee needs.

Table 11

Analysis of Variance for Statement 7

Means

SD

Group Decision (S)
A B C P (a . .05)

3.84 3.94 3.86 .84

PA LLB = uC
.82 .69 .83

The analysis of variance indicated that there were no significant

differences between the three group means; therefore, Tukey's test was

not necessary.
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Statement 8: The primary function of the advisor is to help
advisees solve their own problems.

Table 12

Analysis of Variance for Statement 8

Means

SD

Group
A B C P

3.72 3.74 3.43 .13

1.13 .96 1.18

Decision (S)
(a. .05)

= PB = P
C

The analysis of variance indicated that there were no significant

differences between the three group means; therefore, Tukey's test was

not necessary.

Statement 9: The advisor helps direct advisees to the sources of
educational and career information.

Table 13

Analysis of Variance for Statement 9

Means

SD

Group Decision (S)
A B C P (a = .05)

4.14 4.24 4.26 .48

64 .65 .60
-A PB PC

.

The analysis of variance indicated that there were no significant

differences between the three group means; therefore, Tukey's test was

not necessary.
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Statement 10: The advisor attempts to make advisees cognizant of
their abilities, interests, values, and personality
characteristics in helping them make viable decisions
regarding majors and careers.

Table 14

Analysis of Variance for Statement 10

Group Decision (S)
A B C P (a .05)

Means 3.60 3.53 3.85 .05

SD .90 .86 .87
PB = lje

The analysis of variance indicated that there were no significant

differences between the three group means; therefore, Tukey's test was

not necessary.

Statement 11: Advisees need the advisor to keep their problems
confidential.

Table 15

Analysis of Variance for Statement 11

Group Decision (S)
A B C P (a= .05)

Means 4.50 4.32 4.21 .14

SD .74 .88 1.00
= P =uA B C

The analysis of variance indicated that there were no significant

differences between the three group means; therefore, Tukey's test was

not necessary.
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Statement 12: The advisor should assist the university in
achieving its goals.

Table 16

Analysis of Variance for Statement 12

Group Decision (S)
A B C P ( a = .05)

Means 3.88 4.15 3.74 .06

SD .80 .86 .96
LA °B

uC

The analysis of variance indicated that there were no significant

differences between the three group means; therefore, Tukey's test was

not necessary.

Statement 13: The advisor should be free of administrative and
clerical duties.

Table 17

Analysis of Variance for Statement 13

Means

SD

Group
A B C P

3.04 2.65 2.97 .14

.90 .85 .99

Decision (S)
(a .05)

uA = 1-18 PC

The analysis of variance indicated that there were no significant

differences between the three group means; therefore, Tukey's test was

not necessary.
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Statement 14: The advisor should be aware of the organization of the
university regarding academic advisement.

Table 18

Analysis of Variance for Statement 14

Means

SD

Group
A B C P

4.30 4.26 4.39 .51

.65 .45 .73

Decision (S)
(a= .05)

PA = PB = PC

The analysis of variance indicated that there were no significant

differences between the three group means; therefore, Tukey's test was

not necessary.

Statement 15: To establish rapport with advisees, the advisor should
exhibit empathy to them.

Table 19

Analysis of Variance for Statement 15

Means

SD

Group
A B C P

3.98 3.76 3.86 .52

.77 .65 .91

Decision (S)
(a= .05)

PA PB PC

The analysis of variance indicated that there were no significant

differences between the three group means; therefore, Tukey's test was

not necessary.
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Statement 16: The advising load should be considered as a part of
the teaching load.

Table 20

Analysis of Variance for Statement 16

Group Decision (S)
A B C P (a = .05)

Means

SD

4.08 3.94 3.70 .03 °A A °B

.97 .98 .98 A0A C

The analysis of variance indicated that a significant difference

at the .05 level existed between the group means. Tukey's test

indicated that group A (graduate advisors) was significantly different

from both group B (administrators) and group C (graduate students).

Statement 17: One function of the advisor is to help advisees adjust
to their environment.

Table 21

Analysis of Variance for Statement 17

Means

SD

Group
A B C P

3.58 3.38 3.54 .59

.86 .92 .93

Decision (S)
(a = .05)

= =
A B C

The analysis of variance indicated that there were no significant

differences between the three group means; therefore, Tukey's test was

not necessary.
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Statement 18: The advisor must keep advisees up to date on changes
in the course of study.

Table 22

Analysis of Variance for Statement 18

Group
A B C P

Decision (5)
(a= .05)

Means 4.04 4.00 4.32 .03

SD .99 1.18 .76
PA PB PC

The analysis of variance indicated that a significant difference

at the 0.5 level existed between the group means. Tukey's test,

however, indicated that there were no significant differences between

the three groups.

Statement 19: The advisor must have a clearly defined philosophy
of education.

Table 23

Analysis of Variance for Statement 19

Group Decision (S)
A is C P (a= .05)

Means

SD

3.72 3.82 3.84 .71

PA = PB . PC
1.03 .80 .92

The analysis of variance indicated that there were no significant

differences between the three group means; therefore, Tukey's test was

not necessary.
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Statement 20: In order to become better acquainted with advisees,
the advisor should be expected to be responsible for
no more than 10-15 advisees on the graduate level.

Table 24

Analysis of Variance for Statement 20

Group
A

Decision (S)
(a= .05)

Means 3.82 3.74 3.70 .72

SD 1.08 .99 .94
PA PB -C

The analysis of variance indicated that there were no significant

differences between the three group means; therefore, Tukey's test was

not necessary.

Statement 21: The advisor should follow up on advisees who have
withdrawn from the university.

Table 25

Analysis of Variance for Statement 21

Group Decision (5)
A B C P (a = .05)

Means 2.62 2.79 2.91 .24

SD .99 1.04 1.15

u
A

=
B

=
C

The analysis of variance indicated that there were no significant

differences between the three group means; therefore, Tukey's test was

not necessary.
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Statement 22: The advisor assists advisees in making sound
decisions concerning the selection of specific
programs and courses.

Table 26

Analysis of Variance for Statement 22

Means

SD

Group Decision (S)
A B C P (a = .05)

4.04 4.09 4.03 .92

78 .57 .76

u
A

. u
B

= u
C

.

The analysis of variance indicated that there were no significant

differences between the three group means; therefore, Tukey's test was

not necessary.

Statement 23: To achieve success, the advisor must be able to get
along with staff, administrators, and advisees.

Table 27

Analysis of Variance for Statement 23

Group Decision (S)
A B C P ( cc= .05)

Means

SD

3.84 4.06 4.03 .25
u = P =
A B C

.74 .60 .80

The analysis of variance indicated that there were no significant

differences between the three group means; therefore, Tukey's test was

not necessary.
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Statement 24: The advisor must provide office hours and make them
known to all.

Table 28

Analysis of Variance for Statement 24

Group
A

Decision (S)
(a= .05)

Means 4.32 4.32 4.42 .23

SD .68 .68 .68

u =
A B C

The analysis of variance indicated that there were no significant

differences between the three group means; therefore, Tukey's test was

not necessary.

Statement 25: The advisor refers advisees to the other service
agencies on campus when appropriate.

Table 29

Analysis of Variance for Statement 25

Group Decision (S)
A a .05)

Means

SD

4.42 4.32 4.14 .01

.54 .53 .68
joN A uC

The analysis of variance indicated that a significant difference

at the .05 level existed between the group means. Tukey's test

indicated that group A (graduate advisors) was significantly different

from group C (graduate students).
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Statement 26: To communicate easily with groups, the advisor should
adapt himself/herself to the people with whom he/she
works.

Table 30

Analysis of Variance for Statement 26

Means

SD

Group Decision (S)
A B C P ( a= .05)

3.64 3.62 3.59 .94

-A 1-

.92 .85 .84
PB C

The analysis of variance indicated that there were no significant

differences between the three group means; therefore, Tukey's test was

not necessary.

Statement 27: The effective advisor should have a counseling
background.

Table 31

Analysis of Variance for Statement 27

Group Decision (S)
A B C P (a = .05)

Means 2.54 2.62 2.83 .12

SD .89 1.02 .99
=PB =.jC

The analysis of variance indicated that there were no significant

differences between the three group means; therefore, Tukey's test was

not necessary.
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Statement 28: The advisor is an understanding person.

Table 32

Analysis of Variance for Statement 28

Group Decision (S)
A B C P (a= .05)

Means 4.18 3.91 3.97 .12

SD .77 .62 .68
l'A =PB =uc

The analysis of variance indicated that there were no significant

differences between the three group means; therefore, Tukey's test was

not necessary.

Statement 29: The advisor is effective in assisting advisees in
achieving their goals.

Table 33

Analysis of Variance for Statement 29

Means

SD

Group
A B C P

3.94 3.82 3.97 .56

.82 .63 .71

Decision (S)
(a= .05)

PA =PB =PC

The analysis of variance indicated that there were no significant

differences between the three group means; therefore, Tukey's test was

not necessary.
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Statement 30: The advisor should have adequate physical facilities
needed for his/her work (including a private advising
room, storage facility for advisees records, and
student waiting area).

Table 34

Analysis of Variance for Statement 14

Means

SD

Group
A B C P

4.06 4.06 4.06 1.0

.89 .89 .87

Decision (S)
(a = .05)

PA B =PC

The analysis of variance indicated that there were no significant

differences between the three group means; therefore, Tukey's test was

not necessary.

Results of Factor Analysis

Factor analysis was employed for determining the number and

nature of the competencies which were operating among the 30

competencies. The procedure clustered the competencies according to

generated factor loading, using R-mode analysis.

R-mode Analysis

The R-mode factor analysis examined the statistical relationship

of every competency with every other competency and provided for a

clustering of competencies according to respondents' rating on all

items.

The clustering procedure for competencies rated on the roles

and functions of graduate advisors reflected the intercorrelation

of items. Three factors were extracted from a 30-item (competency)
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intercorrelation matrix, based upon data collected from the three

groups comprising the 291 respondents:

Factor I: Characteristics

Factor II: Tasks

Factor III: Competencies

The three-factor solution used for developing this section of the

analysis generated 30 items which loaded at ±.30 or greater and were

recorded as being clustered within a factor. Since the factor loading

of =.30 or greater was considered an adequate factor loading cut-off

value when identifying a factor, the four items which failed to meet

the criterion of having a loading factor greater than ±.30 were

considered as being spurious to their respective clusters. Also,

there were five items which had double (overlapping) loadings. The

generated factors, along with the detailed accounting of individual

item loadings, standard deviation, and means are shown in Table 35,

36, and 37.

Factor I: Characteristics of the graduate advisor. This factor

extracted 11 competencies with loadings of ±.30 or greater, and two

additional competencies with factor loadings of .2409 and .2443, which

were considered spurious to the cluster. These competencies are

itemized in Table 35.

All competencies of Factor I had very small standard deviations

(ranged from .55 to .99), fairly high means (ranged from 3.68 to

4.43), and quite high loadings (ranged from .32 to .56). The small

standard deviation indicated that there was a high degree of agreement

among respondents. The items which had fairly high means indicated

that Factor I was stable.
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Table 35

Factor I: Characteristics of the Graduate Advisor

Item Factor
No. Competency Loading Mean SD

6 To get along with advisees, the advisor
should have a sense of humor.

7 The good advisor is usually aware of
advisee needs.

13** The advisor should be free of administrative
and clerical duties.

15 To establish rapport with advisees, the
advisor should exhibit empathy to them.

16 The advising load should be considered as
a part of the teaching load.

19 The advisor must have a clearly defined
philosophy of education.

20 In order to become better acquainted with
advisees, the advisor should be expected
to be responsible for no more than 10-15
advisees on the graduate level.

23 To achieve success, the advisor must be able
to get along with staff, administrators, and
advisees.

24* The advisor must provide office hours and
make them known to all.

25** The advisor refers advisees to the other
service agencies on campus when appropriate.

28* The advisor is an understanding person.

29* The advisor is effective in assisting
advisees in achieving their goals.

30 The advisor should have adequate physical
facilities needed for his/her work (including
a private advising room, storage facility for
advisees records, and student waiting area).

.56 3.68 .92

.44 3.87 .81

.24 2.95 .96

.53 3.87 .86

.47 3.79 .99

.48 3.82 .93

.48 3.72 .97

.46 4.00 .77

.32 4.43 .68

.24 4.21 .55

.46 4.00 .70

.37 3.95 .72

.38 4.06 .87

*Item 24 had double loadings on Factor 2 at .41.
Item 28 had double loadings on Factor 2 at .37.
Item 29 had double loadings on Factor 2 at .32.

**Spurious competencies



84

Table 36

Factor II: Tasks of the Graduate Advisor

Item Factor
No. Competency Loading Mean SD

1 To be an effective advisor, he/she must
have an advising attitude in general.

2 The advisor has to perform as an interpreter
of the meaning of disciplinary and inter-
disciplinary studies to advisees.

3** The advisor should have frequent meetings with
advisees to keep in touch with their individual
progress.

4* The advisor should understand the career
development process and the factors involved
in educational and vocational decision making.

9* The advisor helps direct advisees to the
sources of educational and career information.

11 Advisees need the advisor to keep their
problems confidential.

12 The advisor should assist the university in
achieving its goals.

14 The advisor should be aware of the organiza-
tion of the university regarding academic
advisement.

18 The advisor must keep advisees up to date on
changes in the course of study.

22 The advisor assists advisees in making
sound decisions concerning the selection of
specific programs and courses.

24* The advisor must provide office hours and
make them known to all.

26 To communicate easily with groups, the
advisor should adapt himself/herself to the
people with whom he/she works.

28* The advisor is an understanding person.

29* The advisor is effective in assisting
advisees in achieving their goals.

.48 4.10 .79

.48 3.81 .84

.24 3.69 .91

.36 4.12 .66

.42 4.23 .61

.30 4.27 .94

.55 3.81 .93

.44 4.36 .69

.34 4.23 .87

.30 4.04 .74

.41 4.42 .68

.32 3.60 .85

.37 4.00 .69

.32 3.95 .72

*Item 4 had double loadings on Factor 3 at .31.
Item 9 had double loadings on Factor 3 at .36.
Item 24 had double loadings on Factor 1 at .32.
Item 28 had double loadings on Factor 1 at .46.
Item 29 had double loadings on Factor 1 at .37.

**Spurious competency
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Table 37

Factor III: Competencies of the Graduate Advisor

Item Factor
No. Competency Loading Mean SO

4* The advisor should understand the career
development process and the factors involved
in educational and vocational decision making.

5 The advisor helps advisees to develop
personally and emotionally as well as
scholastically and professionally.

8** The primary function of the advisor is to
help advisees solve their own problems.

9* The advisor helps direct advisees to the
sources of educational and career information.

10 The advisor attempts to make advisees cogni-
zant of their abilities interests, values
and personality characteristics in helping
them make viable decisions regarding majors
and careers.

17 One function of the advisor is to help
advisees adjust to their environment.

21 The advisor should follow up on advisees
who have withdrawn from the university.

27 The effective advisor should have a
counseling background.

.31 4.12 .66

.32 3.36 .96

.18 3.51 1.15

.36 4.23 .61

.53 3.77 .88

.65 3.53 .92

.60 2.85 1.11

.55 2.76 .98

*Item 4 had double loadings on Factor 2 at .36.
Item 9 had double loadings on Factor 2 at .42.

**Spurious competency
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Factor II: Tasks of the graduate advisor. This factor accounted

for 13 of the 30 competencies with factor loadings of '.30 or greater

and one spurious competency with factor loading of .24. Factor II

competencies are shown in Table 36.

All competencies of Factor II had low standard deviations (ranged

from .61 to .94), fairly high means (ranged from 3.60 to 4.42), and

quite high loadings (ranged from .30 to .55). This factor was fairly

homogenous as the values of factor loadings, means, and standard

deviations were in close proximity to one another.

Factor III: Competencies of the graduate advisor. This factor

accounted for 7 of the 30 competencies with factor loadings of ±.30 or

greater, and one spurious competency. Factor III competencies are

shown in Table 37.

All Factor III competencies had widely ranging standard

deviations (from .61 to 1.15), fairly high means (ranged from 2.76 to

4.23), and quite high loadings (ranged from .31 to .65). This factor

was less stable than the other two factors.

Summary

The findings of the study are summarized as follows:

1. The computed reliability coefficient for the instrument was

found to be +.84, which assured a high degree of consistency for the

instrument.

2. The result of the analysis of variance indicated that 27 of

30 hypotheses were retained.
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3. The R-mode analysis set for a three-factor solution generated

30 competencies with factor loading -.30 or greater. The three

factors were:

Factor I: Characteristics of the graduate advisor

Factor II: Tasks of the graduate advisor

Factor III: Competencies of the graduate advisor

4. The results of ranking mean scores were that the five highest

ranked competencies were clustered in Factor II (tasks of the graduate

advisor) and four of the five lowest ranked competencies were

clustered in Factor III (competencies of the graduate advisor).
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CHAPTER 5

SUMMARY, DISCUSSION, CONCLUSIONS, AND RECOMMENDATIONS

This chapter consists of four parts: a summary of the purpose of

the study, the research procedures involved, and the findings of the

study; discussion of the topic studied; conclusions; and

recommendations for further study.

Summary

This study investigated the opinions and perceptions regarding

the roles and functions of graduate advisors. The purpose of this

study was to determine if differences in perceptions existed among

(1) 50 graduate advisors, (2) 34 administrators, and (3) 207 graduate

students.

Purpose

The specific objectives of the study were to determine (1) the

appropriate roles and functions of the graduate advisor, (2) the

guidelines for the administrators and students regarding the graduate

advisor, (3) the desired characteristics of the graduate advisor, and

(4) the factors affecting the tasks and competencies of the graduate

advisor.

To fulfill the purpose of this investigation, the following

procedures were taken:

I. A survey questionnaire was developed to investigate the

perceptions of the three groups previously mentioned, concerning the

roles and functions of the graduate advisor. A Delphi panel was

chosen to evaluate the format, content, clarity, and comprehensiveness
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of the questionnaire. The instrument used in the study was pilot

field-tested to revise the questionnaire and to identify any

competencies which were not clear or which were difficult to

comprehend. The final questionnaire consisted of 30 competency

statements. A five-point Likert-type scale was used to record a

choice on a series from "very strongly disagree" to "very strongly

agree."

Using a table of random numbers to assure randomness, potential

respondents were selected to receive the questionnaire. On January 9,

1984, the questionnaire was mailed. As of February 9, 1984, 70.12

percent of the questionnaires had been returned.

2. The computed reliability coefficient of the instrument was

found to be +.84, which assured a quite high degree of consistency for

the instrument.

3. Data were coded and punched on data processing cards for

analysis at the Oregon State University Computer Center.

4. The analysis of data used the F statistic to determine if

significant differences existed between the three groups of

respondents.

A probability level of .05 was selected as the rejection point

for the hypothesis testing. In all, a total of 30 one-way analysis of

variance tests were conducted.

All differences were tested by using Tukey's test to compare

differences between means by pairing the groups. A significant level

of .05 was accepted as an indicating degree of confidence that

differences were real.
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uq =ug 0C
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uA = population mean for group A (graduate advisors)

uB = population mean for group B (administrators)

pc = population mean for group C (graduate students)

5. Factor analysis was utilized for the categories of graduate

advisor roles and functions, including: I. Characteristics,

II. Tasks, and III. Competencies.

Findings

The findings were based upon the results of the mean scores, the

analysis of variance test, and the rank order. There were as

follows:

Similarity of perceptions and opinions. The three groups of

respondents (graduate advisors, administrators, and graduate students)

proved to have a high degree of similarity of perceptions and opinions

on the 30 competencies in regard to the appropriate roles and

functions of the graduate advisor (see Table 4 for their ranking of

the competencies). They agreed that all but three competencies should

be included in the roles and functions of a graduate advisor. The

competencies they would not require of a graduate advisor were:

Item 13: The advisor should be free of administrative and
clerical duties.

Item 21: The advisor should follow up on advisees who have
withdrawn from the university.

Item 27: The effective advisor should have a counseling
background.
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Differences in perceptions and opinions.

1. Between graduate academic advisors and graduate students.

There were significant differences in the perceptions and opinions

between graduate advisors and graduate students on the following

three competencies.

Item 4: The advisor should understand the career development
process and the factors involved in educational and
vocational decision making.

Item 16: The advising load should be considered as a part of
the teaching load.

Item 25: The advisor refers advisees to the other service
agencies on campus when appropriate.

2. Between graduate advisors and administrators. There was

a significant difference in the perceptions and opinions of graduate

advisors and administrators on one competency:

Item 16: The advising load should be considered as a part of
the teaching load.

Individual group perceptions and opinions. Each group of

respondents viewed certain competencies as important from its

standpoint. See tables 38, 39, and 40 for presentation of this data.

Discussion

The following discussion is based on the results of the

findings, which showed that two groups disagreed significantly on

two competencies (items 4, 25) and all groups disagreed significantly

on a third competency (item 16):
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Table 38

Competencies Perceived as Most Important by the Graduate Advisors

Ranking
Item
No.

1 11

2 25

3 24

4 14

5 1

6 28

7 9

8 16

9 30

10 18

11 22

Competency

Advisees need the advisor to keep their problems
confidential.

The advisor refers advisees to the other service
agencies on campus when appropriate.

The advisor must provide office hours and make them
known to all.

The advisor should be aware of the organization of
the university regarding academic advisement.

To be an effective advisor, he/she must have an
advising attitude in general.

The advisor is an understanding person.

The advisor helps direct advisees to the sources
of educational and career information.

The advising load should be considered as a part of
the teaching load.

The advisor should have adequate physical facilities
needed for his/her work (including a private advising
room, storage facility for advisees records, and
student waiting area).

The advisor must keep advisees up to date on changes
in the course of study.

The advisor assists advisees in making sound
decisions concerning the selection of specific
programs and courses.
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Table 39

Competencies Perceived as Most Important by the Administrators

Ranking
Item
No.

1 1

2 11

3 24

4 25

5 14

6 9

7 12

8 22

9 23

10 30

Competency

To be an effective advisor, he/she must have an
advising attitude in general.

Advisees need the advisor to keep their problems
confidential.

The advisor must provide office hours and make them
known to all.

The advisor refers advisees to the other service
agencies on campus when appropriate.

The advisor should be aware of the organization of
the university regarding academic advisement.

The advisor helps direct advisees to the sources
of educational and career information.

The advisor should assist the university in
achieving its goals.

The advisor assists advisees in making sound
decisions concerning the selection of specific
programs and courses.

To achieve success, the advisor must be able to get
along with staff, administrators, and advisees.

The advisor should have adequate physical facilities
needed for his/her work (including a private advising
room, storage facility for advisees records, and
student waiting area).
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Table 40

Competencies Perceived as Most Important by the Graduate Students

Ranking
Item
No.

1 24

2 14

3 18

4 9

5 11

6 4

7 25

8 1

9 30

10 22

11 23

Competency

The advisor must provide office hours and make them
known to all.

The advisor should be aware of the organization of
the university regarding academic advisement.

The advisor must keep advisees up to date on changes
in the course of study.

The advisor helps direct advisees to the sources
of educational and career information.

Advisees need the advisor to keep their problems
confidential.

The advisor should understand the career development
process and the factors involved in educational and
vocational decision making.

The advisor refers advisees to the other service
agencies on campus when appropriate.

To be an effective advisor, he/she must have an
advising attitude in general.

The advisor should have adequate physical facilities
needed for his/her work (including a private advising
room, storage facility for advisees records, and
student waiting area).

The advisor assists advisees in making sound
decisions concerning the selection of specific
programs and courses.

To achieve success, the advisor must be able to get
along with staff, administrators, and advisees.
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Graduate advisors and graduate students differed significantly on

the following two competencies:

1. The advisor should understand the career development
process and the factors involved in educational and
vocational decision making. (Item 4)

In this case, students perceived a greater need for advising than

did advisors. The same finding is cited in related literature (Gelso

and Sims 1968; Bostaph and Moore 1980; Wilder 1980), which stated that

the need for adequate advising is expanding because of the variety of

programs and opportunities in higher education today, especially as

currently employed adult students return to school to take courses for

personal enrichment and enhance their career opportunities. Students

need advisors who understand degree requirements and the career

development process and who will contribute to their acquisition of

information and skills that will facilitate successful job searches.

2. The advisor refers advisees to the other service agencies
on campus when appropriate. (Item 25)

Graduate advisors rated this competency higher than did the

students. This finding is supported by Walsh (1979), Olson (1981),

and Grites (1981). They stated that advisors should familiarize them-

selves with measures designed to help advisees individually overcome

obstacles to efficient study, indicating that advisors should be able

to refer students to other service agencies on campus (i.e., learning

resource center, the financial aid office, counseling and health

centers, the registrar, etc.). Advisors should help students to

understand the institutional framework and to use all available

campus resources in order to obtain the most benefit from them.
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Graduate advisors, graduate students, and administrators differed

significantly on a third competency.

3. The advising load should be considered as a part of the
teaching load. (Item 16)

The perceptions and opinions of graduate advisors differed from

those of the other two groups on this competency. They ranked it

higher than did the other groups. According to Hardee (1970) O'Banion

(1972), and Robertson (cited by Gelson and Sims 1980), many of the

teaching faculty have avoided their responsibility for academic

advising because the advising is not part and parcel of the faculty

reward system. Olson (1981) and Grites (1981) also supported this

finding, stating that advisors viewed advising as a costly job because

of the time and effort involved and because of the expertise and

curriculum knowledge required. Advisors need to count an advising

load as a part of the teaching load.

According to the findings of this study, graduate advisors,

administrators, and graduate students indicated that 27 of the 30

competencies should be roles and functions of the graduate academic

advisors. It has been noted that advisors hold the key role in

assisting both students and administrators to achieve their goals.

Therefore, the critical points to emphasize are that advising is an

integral part of teaching, and, thus, the adminstrators must reward

advisors for the role they play in the development, education, and

retention of students. Rewards may be of differing types, as

suggested by Dressel (1974), Hines (1980), and Olson (1981). Rewards

for advisors who perform this function could include salary increases,
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professional rank, consideration in granting promotion and tenure,

release time from teaching, administrative and committee assignments,

in-service training programs, and special pay for participation.

Wilder (1981) suggested that college or university administrators hold

the key to making the crucial work of advisors count, by recognizing

and emphasizing the importance of academic advising as a significant

institutional function. Also, the roles and functions of advisors

should be noted in college or university publications and/or official

lists.

The final points for improvement of academic advising involve the

administrators: (1) providing a handbook with guidelines to advising

procedures; (2) preparing information concerning the description of

courses catalogue; (3) publishing an advisor newsletter concerning new

courses; (4) coordinating an inservice training program for advisors,

both on and off campus.

Conclusions

Based on the related literature and the results of the study, the

following conclusions were drawn:

1. Generally there were no significant differences in the

perceptions of graduate advisors, administrators, and graduate

students concerning the roles and functions of the graduate advisor.

On only three competencies did significant differences occur between

groups in this study.
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2. An examination of the factor analysis generated by the R-mode

revealed the intercorrelation of items. The three factors extracted

from a 30-item intercorrelation matrix were:

Factor I: Characteristics of the graduate advisor

Factor II: Tasks of the graduate advisor

Factor III: Competencies of the graduate advisor.

3. Results from ranking mean scores showed that Factor II

entitled "tasks of the graduate advisor" (Table 36) were ranked by

respondents as requiring the highest level of proficiency. The

highest mean scores and the lowest standard deviation were recorded

for this factor. Four of the five lowest ranked competencies were

clustered in Factor III, "competencies of the graduate advisor" (Table

37).

4. There were four spurious competencies which did not cluster

in any factor. It could be that a larger sample size would yield

different results; therefore, these competencies should not be ignored

in the roles and functions of the graduate advisor.

5. From the findings and the related literature which supported

each other, it appears that the advisor stands at the intersection

between the needs and goals of the students and the aims and missions

of the institutions, or, in other words, that the advisor is the

liaison or bridge between the institution and its students. Student

attrition or retention is directly related to the quality of academic

advising available at an institution; therefore, administration should

provide advisors with necessary resources, compensation rewards, and

inservice training programs.
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Recommendations

As a result of the findings and conclusions of this study, the

following recommendations for further research are suggested:

1. The present study utilized a random sample of graduate

advisors, administrators, and graduate students in the School of

Education. Research should involve every school or college at Oregon

State University in order to develop a more comprehensive

questionnaire.

2. There is a need for more open-ended research in developing

the instrument, whereby the respondents reply in their own language.

3. Studies should obtain the respondents' demographic

characteristics, such as sex, age, nationality, total years of working

experience.

4. Further study needs to be conducted on why differences exist

in the perceptions between advisors and students, and advisors and

administrators.

5. The instrument should be administered to graduate students as

a pre-test upon entrance to graduate school and repeated as a

post-test upon completion, in order to ascertain the effectiveness of

the roles and functions of graduate advisors.

6. By producing a study utilizing a questionnaire with more

factors, spurious competencies could possibly load-in factors which

were not clustered in this study.

7. Further study should concern whether the amount of research

tuition paid by graduate students is reflected in disbursements to the

advising system (graduate advisors). For example, doctoral candidate
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students in the School of Education at Oregon State University must

take a minimum of 35 hours in research (Ed 503). What percentage, if

any, of this tuition is distributed to the advising system within the

School of Education?
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APPENDIX A

QUESTIONNAIRE

Instructions for completing the questionnaire.

I. There are two parts of this questionnaire

Part A: Type of respondents
Part B: The questionnaire regarding the roles and functions

of academic advisors

II. Please circle the appropriate letter that indicates your degree
of opinion for each of the following items. The five choices
are as follows:

VA - very strongly agree
SA - strongly agree
A - agree
SD - strongly disagree
VD - very strongly disagree

III. Please respond to every item.

Part A: Type of respondents

Please put (X) in the appropriate parentheses.

( ) dean or assistant dean
( ) chairman of department
( ) chairman of program
( ) graduate advisor

( ) graduate student

Part B: The questionnaire regarding the roles and functions of
graduate advisors

VA SA A SD VD 1. To be an effective advisor, he/she must have
an advising attitude in general.

VA SA A SD VD 2. The advisor has to perform as an interpreter
of the meaning of disciplinary and interdis-
ciplinary studies to advisees.

turn over



VA SA A SD VD 3.

VA SA A SD VD 4.

VA SA A SD VD 5.

VA SA A SD VD 6.

VA SA A SD VD 7.

VA SA A SD VD 8.

VA SA A SD VD 9.

VA SA A SD VD 10.

VA SA A SD VD 11.

VA SA A SD VD 12.

VA SA A SD VD 13.

VA SA A SD VD 14.

VA SA A SD VD 15.

VA SA A SD VD 16.
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The advisor should have frequent meetings
with advisees to keep in touch with their
individual progress.

The advisor should understand the career
development process and the factors involved
in educational and vocational decision
making.

The advisor helps advisees to develop
personally and emotionally as well as
scholastically and professionally.

To get along with advisees, the advisor
should have a sense of humor.

The good advisor is usually aware of
advisee needs.

The primary function of the advisor is
to help advisees solve their own problems.

The advisor helps direct advisees to
the sources of educational and career
information.

The advisor attempts to make advisees
cognizant of their abilities, interests,
values, and personality characteristics
in helping them make viable decisions
regarding majors and careers.

Advisees need the advisor to keep their
problems confidential.

The advisor should assist the university
in achieving its goals.

The advisor should be free of administrative
and clerical duties.

The advisor should be aware of the organiza-
tion of the university regarding academic
advisement.

To establish rapport with advisees, the
advisees, the advisor should exhibit empathy
to them.

The advising load should be considered as
a part of the teaching load.

turn over



VA SA A SD VD 17.

VA SA A SD VD 18.

VA SA A SD VD 19.

VA SA A SD VD 20.

VA SA A SD VD 21.

VA SA A SD VD 22.

VA SA A SD VD 23.

VA SA A SD VD 24.

VA SA A SD VD 25.

VA SA A SD VD 26.

VA SA A SD VD 27.

VA SA A SD VD 28.

VA SA A SD VD 29.

VA SA A SD VD 30.
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One function of the advisor is to help
advisees adjust to their environment.

The advisor must keep advisees up to date
on changes in the course of study.

The advisor must have a clearly defined
philosophy of education.

In order to become better acquainted with
advisees, the advisor should be expected
to be responsible for no more than 10-15
advisees on the graduate level.

The advisor should follow up on advisees
who have withdrawn from the university.

The advisor assists advisees in making
sound decisions concerning the selection
of specific programs and courses.

To achieve success, the advisor must be
able to get along with staff, administra-
tors, and advisees.

The advisor must provide office hours and
make them known to all.

The advisor refers advisees to the other
service agencies on campus when appropriate.

To communicate easily with groups, the
advisor should adapt himself/herself to the
people with whom he/she works.

The effective advisor should have a
counseling background.

The advisor is an understanding person.

The advisor is effective in assisting
advisees in achieving their goals.

The advisor should have adequate physical
facilities needed for his/her work
(including a private advising room,
storage facility for advisees records,
and student waiting area).

THANK YOU
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COVER LETTER

21 NW 35th Street
Corvallis, OR 97330
January 9, 1984

Dear Sir or Madam:
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I am a graduate student in the School of Education at Oregon State
University. I am conducting a study of the roles and functions of the
graduate academic advisor at the university and college level. The
purpose of this study is to obtain information from three groups,
namely: (1) administrators, (2) graduate advisors, and (3) graduate
students.

I shall therefore be thankful if you would respond to the
questionnaire and mail it back to me as soon as possible.

Enclosed please find the questionnaire and self-addressed stamped
envelope.

Thank you in anticipation.

Sincerely yours,

Suda Tapsuwan
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FOLLOW-UP LETTER

21 NW 35th Street
Corvallis, OR 97330
January 23, 1984

Dear

110

We have not heard from you regarding the questionnaire which was sent
to you. Possibly you did not receive it. However, we would
definitely like to hear from you.

As you can understand, your cooperation is important and we are
waiting for you. Please fill out another questionnaire which is being
enclosed for your convenience.

If you have already sent a return, I am very appreciative, and you may
disregard this letter.

Sincerely yours,

Suda Tapsuwan
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APPENDIX D

DELPHI MEMBERS

1. Dr. Judith Lee Kuipers
Dean of Undergraduate Studies and Acting Chairman of
the "Dar Reese Excellence in Advising Award"

2. Dr. Roger Kenneth Fendall
Assistant Dean, Acting Head of Agricultural Education and
General Agriculture; recepient of the Dar Reese Excellence
in 1982

3. Dr. Keith Floyd Oles
Professor in the Department of Geology; recepient of the
Dar Reese Excellence in 1983

4. Dr. Frank Richard Cross
Head advisor and the chariman of Educational Foundation and
Psychology of the School of Education

5. Dr. Hamit Darwin Reese
Professor Emeritus Chemistry; Grantor of the Dar Reese
Excellence in Advising Award

6. Mr. Howard Stidwill
Doctoral candidate in Physical Education

7. Mrs. Pachara Davivongse
Doctoral candidate in Science Education

8. Miss Mary Elizabeth Coleman
Master's candidate in College Student Services Administration




