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This study analyzed Thai textbooks as a dimension of research on

sex-role stereotypes in Thailand. One hundred and sixty-two stories

in Thai elementary school textbooks were investigated, using both

quantitative and qualitative methods of content analysis. This study

was a modified replication of Britton and Lumpkin's study (1977) and

partly a replication of Frasher and Walker's study (1975). This

measurement of sex-trait stereotypes from Williams and Best's study

(1982) also was used as a standard of sex-trait stereotypes.

The results produced several conclusions:

1. Overall, more males than females were found to be major story

characters. Specifically, in each grade level except the first one

more male major characters were found than female major characters.

2. All told, male characters were shown in more occupations than

were female characters.



3. The study found a significant difference between lower grades

and higher grades in terms of the sex difference in major characters,

the higher grades having more male characters.

4. There was no significant difference between lower grades and

higher grades in terms of more occupations for men than women.

5. The study found Thai textbooks presented sex-trait

stereotypes attributed to males and females, which are prevalent in

Thai society. They also showed societal sex-role expectation in

children's activities. These findings were discussed in terms of the

sexist content of textbooks which affects children's awareness of sex

stereotypes, especially those of girls.
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Sex Stereotypes in Thai Elementary School Textbooks

INTRODUCTION

In the process of socialization, children of both sexes are

directly socialized into male and female roles (as defined by

society) through observational learning and through differential

reinforcement by socialization agents (Goslin, 1969). Certain

institutions are more crucial in the cultural transmission of these

expectations than are others. School and mass media, as well as the

family, are centralized sources of cultural messages in the sex role

socialization of the young (Chetwynd and Hartnett, 1978; Frazier and

Sadker, 1973; Pottker and Fishel, 1977; Rickel and Grant, 1979).

Frosche (1976) suggested that any sex-role stereotyping is the result

of the dynamic sociopsychological situation of the child who is

surrounded by these agents.

Many studies (D'Heurle, Feimer, and Kraetzer, 1975; Minuchin,

1975; Reha and Nappi, 1975; Scott, 1980; Zimet, 1969) have verified

that, since children spend a large part of the school day reading,

the reading book has become a transmitter of cultural values and

attitudes and a reflector of a particular worldview. Moreover,

certain researchers, such as feminist groups, have documented that

sex-role stereotyping is prevalent in the content of school text-

books, especially of elementary school textbooks. These school

readings are sex-biased in terms of the presentation of females

and males as rigid, stereotyped role models for the children

(Knell and Winer, 1979; Nilson, 1976; Rickel and Grant, 1979;
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Rosenthal and Chapman, 1982; Rupley, Garcia, and Longnion, 1981;

Sheridan, 1982; Tittle, 1974). This criticism is based on the

proposition that society is still patriarchal (Defronzo, 1979;

Mayes, 1979). Therefore, it is desirable that texts present

an accurate picture of male and female roles and that they

present an equality-of-opportunity position in which all persons

are encouraged to develop their capability and potential

regardless of their sex (Chetwynd and Hartnett, 1978; Pottker

and Fishel, 1977; Rupley et al., 1981; Williams and Best, 1982).

Statement of the Problem

Since education is one of the most influential institutions in

socializing children, the educational system should be expected to

respond to new ideas regarding sex roles.

Some changes have occurred in the educational system in

Thailand. After the school system was reorganized in 1978 from a

7-3-2 grade pattern to a 6-3-3 grade pattern, the Ministry of

Education of Thailand announced a new elementary school curriculum.

The old (7-3-2) grade pattern meant 7 years in elementary (primary)

school, 3 years in middle (secondary) school, and 2 years in high

school. Within the new (6-3-3) grade pattern, the school system was

changed to 6 years in elementary school, 3 years in middle school,

and 3 years in high school. Besides setting a goal for equal rights

to education for all children, this new curriculum seemed obviously

concerned with the problems related to religion and minority status

enchanced by the old system. Since the majority religion in Thailand

is Buddhism, the Buddhist doctrine has been pervasive in the text-
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books. This has perpetuated an inappropriate view for some regions,

such as the southern part of Thailand, which is Muslim. New

strategies which make a substitution for Buddhistic values in

teaching religious practices and ethics are helping to resolve

this issue.

However, it is unclear whether or not the Ministry of

Education of Thailand is concerned about the sexist content in

textbooks. The policy for elementary school curriculum only implies

that the goal is education for all children, regardless of sex. In

addition, the government has not apparently initiated a comprehensive

analysis of sex bias in the Thai textbooks. If education plays an

important role in opening the way for equality of opportunity, then

it would be consistent for the Ministry of Education of Thailand to

be concerned about the sex bias in the content of school textbooks.

Need for the Study

The decision to do this study was based on two reasons: First,

many researchers have considered sexism in textbooks, but most

studies have been conducted in North America. A study of literature

in Thailand could be based on such studies, using similar research

techniques. The question to be answered: Since Thai society is

patriarchal, could there be sexism in Thai children's stories as

research has found in the U.S.? The other reason is based on the

internal situation of Thailand. Although the Ministry of Education

of Thailand initiated a new elementary school curriculum in 1978, it

is unlikely that sexism was directly considered in the effort to

improve the curriculum. Both factors encouraged this study to be
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done. Hence, this study aimed to examine sex-role stereotypes and

content bias in Thai elementary school textbooks, which seem to be

ignored by the education institutions in Thailand.

Purpose of the Study

It is desirable to explore sex-role socialization in Thailand,

focusing in particular on the role of the children's story in

expressing sex stereotypes. The purpose of this study was to examine

Thai textbooks used in the first through sixth grade. This study

aimed (1) to determine if sex stereotypes were presented in the

textbooks and if so, which sex was shown in the dominant role;

(2) to explore the number and type of careers depicted for males

and females; and (3) to explore the images of males and females

expressed in the stories. It was presumed that if women and men

in a particular society "enjoy opportunity to aspire and achieve

in the widest spectrum of their potentiality" (Britton and Lumpkin,

1977), then this equality would be reflected in children's texts

by a minimizing of sex differences in career role assignment,

options, and in the assignment of major character roles.

Thai elementary school language textbooks were chosen to be

studied because they contain stories representative of the children's

stories used in the schools. Each book, written in Thai, consists

of 20 to 40 stories; thus, the sample for this study totalled 162

stories.
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Definitions

Some concepts used in this study are defined as follows:

Sex stereotypes: Williams and Best (1982) defined this

concept as:

general beliefs about men and women [which] . . . may be
conceptualized as operating at two different levels:

a. sex-role stereotypes, which consist of culturally
shared beliefs concerning the general appropriateness of
various roles and activities for men and for women.

b. sex-trait stereotypes, which consist of those
psychological characteristics or behavioral traits that are
believed to characterize men with much greater (or less)
frequency than they characterize women.

Thus, sex roles are often "explained" by reference to
sex-role stereotypes, which in turn are "explained" by
reference to sex-trait stereotypes. (p. 16)

Sexism: This concept is defined as attitudes, beliefs, and

actions of individuals used to promote the use of sex as the basis of

judging and classifying people in matters unrelated to actual sexual

differences.

Sexism may involve the expression of attitudes and actions
which relegate one sex to a secondary and inferior status
in society. Although sexism could function to denigrate
either sex, the current problem is most evident in the
unfair portrayal of females. (Schulwitz, 1976:768)

Sexist (sex bias) content: Hildreth (1979) defined this

concept as "an illustration or words which either omit females or

reinforce females' expected cultural sex-role stereotypes. A

category that does not evenly distribute reinforcement to males and

females will be considered to be sexist" (p. 3).

Content analysis: Berelson (1952) defined this method as the

"research technique for the objective, systematic and quantitative

description of the manifest content of communication" (p. 18).
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The standard definition now defines this method as "any technique

for making inferences by objectivity and systematically identifying

specified characteristics of messages" (Carney, 1972:25).

Major character: As defined by Britton and Lumpkin (1977), "the

leading character who generates the action or is recipient of the

action in the story. The story is written about this person or

persons, thing, object or total race. The major character has the

primary dialogue and is usually the decision maker" (p. 22).
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LITERATURE REVIEW AND HYPOTHESES

Sex Difference and Sex Stereotypes

Every society in the world determines the differences between

men and women. Certain biological sex differences are recognized as

distinct social statuses for men and women--usually men rank higher

than women (Ember, 1981; Goslin, 1969; Maccoby, 1966). Society uses

these sex differences to organize and explain the roles and oppor-

tunities for both sexes; it assigns activities, characteristics, and

attitudes differentially to each sex. Thus, societal assumptions

function as stereotypes for sex roles (Howe, 1975; Jaggar and Struhl,

1978; Maccoby and Jacklin, 1974; Rosaldo, 1980; Williams and Best,

1982).

Within the societal system, a division of labor is likely to

allot men tasks outside the home and women, more frequently, tasks at

home. Thus, men assume more of an adaptive-instrumental function, and

women assume more of an integrative-expressive function. Furthermore,

this instrumental-expressive dimension of role behavior appears

cross-culturally in male-female sex roles and in the family (Barry,

Bacon, and Child, 1957; Parsons and Bales, 1955; Williams and Best,

1982).

In addition, society exerts pressures toward conformity to

cultural sex-role expectation. Sex-stereotype belief systems evolve

to rationalize and support the different sex-role assignments and

serve as socialization models. All socializing agents can punish and

reward children's behavior, contingent upon how they comply with
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culturally determined sex stereotypes (Downing, May, and 011ila,

1982; Ember, 1981; Maccoby, 1966; Williams and Best, 1982). Social

pressures depend on the values placed on sex-role differentiation and

vary greatly from one society to another; therefore, what may be

"male" behavior in one society may be considered "female" behavior

in another (Guttentag and Bray, 1976; Munroe et al., 1981). However,

there is such a high degree of pancultural similarity in adult-

defined sex stereotypes, it comes as no surprise that young children

in different countries are learning to associate similar traits with

men and women (Williams and Best, 1982). In studies so far, the male

stereotype is instrumental, active, powerful, and aggressive; the

female stereotype is expressive, passive, and weak (Maccoby, 1966;

Weinrich, 1978; Williams and Best, 1982).

Researchers have found that sex differences are conventionally

prescribed by stereotypic beliefs and that there are few real sex

differences (Butler and Paisley, 1980; Weinrich, 1978). Rosaldo

(1980) argued that gender in all societies must be understood in

political and social terms, with reference to local and specific

forms of social relationships and, in particular, of social

inequality. As gender is a powerful predictor of the differences in

attitude, behavior, and achievement between males and females, male

dominance is likely to be accepted in many societies, particularly in

the patriarchal ones (Chetwynd and Hartnett, 1978; Gould, 1980; Maccia

et al., 1975). Rosaldo (1980) claimed that male dominance, though

apparently universal, does not in actual behavioral terms assume a

universal content or a universal shape. Hartnett (1978) proposed that
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within the sex role system, three major components interact with each

other in such a way as to give rise to institutional "sexism" in every

organization. These three components are the masculine-feminine

assignment of traits (Maccia et al., 1975), the division of labor

(Defronzo, 1979), and the values assigned males and females (Howe,

1975; Rosaldo, 1980). Thus, a patriarchal ruling system may be

supported by maintaining favorable sex stereotypes through sociali-

zation of both sexes, particularly of females, and this is made

feasible by sex-role stereotypes being taught children during early

school years and by society's sex-role standards (Rueve, 1978).

Sex-Role Stereotypes and Children

Basic universal sex-role stereotypes develop early (at about the

three-year-old level) in young children. They learn what behavior

society expects of them in terms of sex and can identify toys,

occupations, and clothes as "male" or "female" (Butler and Paisley,

1980; Guttentag and Bray, 1976; Harris and Satter, 1981; Knell and

Winer, 1979; Maccoby and Jacklin, 1974; Mussen, 1969). In other

words, children learn to associate certain traits with men and women

within cultural contexts (Williams and Best, 1982). As they grow

older, their awareness of appropriate sex-role behavior increases and

becomes more restricted and stereotyped (Bernstein, 1972; Crow and

Taebel, 1976; Levy and Stacey, 1973; Reis and Wright, 1982; Williams

and Best, 1982). Williams and Best (1982) concluded that knowledge of

sex-trait stereotypes was found to develop in a linear fashion between

ages 5 and 11, with more male traits and female traits being known at

each age level.
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Children learn sex-role stereotypes through (a) identification

with same sex models who display an appropriate cluster of charac-

teristics, (b) anticipation of praise and approval for displaying

the appropriate cluster of characteristics, and (c) confidence that

displaying the appropriate characteristics will prevent social

rejection (Rueve, 1978). In short, children learn to make generali-

zations about sex differences in response-consequence for complex

patterns of behavior both from their own experiences and from obser-

vations of live and symbolic models (films, television, and books)

through the process of identification and imitation (Bandura and

Walters, 1963; Maccoby, 1966).

Although boys and girls learn the behaviors which can be

practiced by both sexes, they differ in the degree to which they

perform and value these behaviors (Walter, 1966). Boys in some

cultures, in comparison to girls, receive a more intensive sex-role

socialization (Maccoby and Jacklin, 1974; Rickel and Grant, 1979;

Tremaine, Schau, and Busch, 1982). Researchers often indicate that

the male stereotype is more "socially desirable" than the female

stereotype. The study of Best, Williams, and Briggs (1980) also

found a qualitative difference between the two trait stereotypes,

male and female, but a difference based on connotations of activity

and passivity, rather than the favorability of the traits of which

they were composed. If the male stereotype is considered more

"socially desirable," it seems due to its greater "activity."

Studies in cross-cultural research found that pressure toward

nurturance, obedience, and responsibility is most often stronger for
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girls; whereas, pressure toward achievement and self-reliance is most

often stronger for boys. "Boys are expected to be physically aggres-

sive, girls are cautioned to act like ladies" (Barry et al., 1957;

Bernstein, 1972; Sugawara, 1971). Stereotypes arise from the child's

conceptions of body differences, conceptions that are supported by

visible differences in the sex assignment of social roles, through

the labeling used by parents and other live and symbolic models

(Frazier and Sadker, 1973; Walter, 1966). The basic sex-role stereo-

types, then, lead to the development of masculine and feminine

values in children (Maccoby, 1966; Mussen, 1969). Nevertheless,

for either sex, the "appropriateness" of certain sex-linked behaviors

changes both with the situation and the age-level (Frazier and

Sadker, 1973).

In addition, by the early years of school, children also have

acquired sex-stereotyped attitudes toward occupations (Rosenthal and

Chapman, 1982). Although children realize that women work, they

believe that men and women hold different occupations. Both tend to

aspire to sex-appropriate occupations and to be aware of occupational

status (Levy and Stacey, 1973; Simmons, 1969). Hence, sex differences

do exist in many aspects of sex stereotyping. While a "man" can do

"anything," a woman's powers are more limited. Moreover, research

which has found the tendency of boys to see male occupations as more

masculine and female occupations as more feminine, than do girls,

supports the conclusion of many investigators that boys are generally

more sex-typed than girls regarding all aspects of occupations (Harris

and Satter, 1981; Maccoby and Jacklin, 1974; Pottker and Fishel, 1977;
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Tremaine et al., 1982) Furthermore, among different children's age

groups, the studies found that children's stereotyping of occupation

increased during elementary grade levels and relaxed after this level.

The results showed that older children (4th, 5th, and 6th grade) are

more sex-typed than preschoolers, though, the upper graders (8th

grade) are less sex-typed than this group (Crow and Taebel, 1976;

Stericker and Kerdek, 1982; Tremaine et al., 1982). Regarding the

relaxation of children's stereotyping of male occupation, Tremaine

et al. (1982) explained that since children's knowledge about job

stereotypes and their understanding of gender increases, the children

also start to realize that stereotypes based on gender do not have to

be followed.

Effect of Sex-Role Stereotypes on Children

The effect of the children's knowledge of sex-role stereotypes

was related to general intellectual development. That is, children

learn sex-role stereotypes as structured rules for organizing and

understanding behavior present in their social environment. At first,

children develop a concept of what it is to be male or female (a

sex-role stereotype) and then, having a clear understanding of their

own sex identity, attempt to fit their own behavior to their concept

of what behavior is sex-appropriate (Butler and Paisley, 1980;

Maccoby, 1966; Reis and Wright, 1982). Furthermore, sex stereotypes

are assumed to provide a justification for men and women performing

different types of work or social roles (Guttentag and Bray, 1976;

Williams and Best, 1982).
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Sex stereotypes of both boys and girls distort reality. For

example, in a patriarchal society sex-role stereotypes clearly show

females to be inferior. Such stereotypes may arbitrarily restrict

behaviors used to define a certain role. Girls and women are

restricted by these social stereotypes in expressing a free choice

of future roles (Guttentag and Bray, 1976; Iglitzin, 1977; Kierscht

and Rice, 1981; Maccia et al., 1975). Research found that children

apparently learn that boys are "worth" more (Frazier and Sadker,

1973; Tremaine et al., 1982). Feminists suggest that the harmful

effect of this to girls will exist as long as society is male-

dominant (Defronzo, 1979; Mayes, 1979). Socialization in this kind

of socioeconomic system seems to separate male and female personality

traits in terms of instrumental-expressive dimension. Socializing

agents seem to hold stereotypical beliefs about sex-appropriate

characterstics. Hence, sex-role socialization reflects expectation

based upon these beliefs (Frosche, 1976; Weinrich, 1978; Williams

and Best, 1982).

School and mass media have great opportunities for conveying

attitudes about sex roles to the child (Bernstein, 1972; Frazier and

Sadker, 1973; Reha and Nappi, 1975; Riekel and Grant, 1979). Within

the school, many studies agree, sex stereotypes appear to be

implicated in the educational development of the young. Schools, both

elementary and secondary, reinforce sex-typed behavior, especially in

terms of discipline (Joffe, 1977; Levy and Stacey, 1973; Trecker,

1973; Williams and Best, 1982). Sex stereotypes permeate all aspects

of the curriculum, classroom organization, the structure of the
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school, teacher attitude and behavior with children, and the

extracurricular milieu (Levy and Stacey, 1973; Minuchin, 1975;

Trecker, 1973).

One major effect of the media on children has been through

children's books--for example, school textbooks. As children begin to

read, the storybook characters present the images and models that boys

and girls aspire to become (source of reinforcement for stereotyped

view) (Britton, 1973). According to social learning theorists,

symbolic role models, such as characters found in books, have a

considerable impact on children's acquisition of sex-role behavior.

Although by no means the only source of influence, the stories that

children read provide a vehicle for identification and imitation,

particularly if the role models are the same sex as the reader

(Bandura and Walters, 1963; Goslin, 1969; Hillman, 1976; Jennings,

1975; Knell and Winer, 1979; Scott, 1980; and Weitzman, Eifler,

Hokada, and Ross, 1972). Despite the fact that all children look

at textbooks as a major source of information about the world,

researchers found that younger children may trust this source more

than do the older ones (Guttentag and Bray, 1976; Pottker and Fishel,

1977).

Nevertheless, Maccoby (1966) argued that an important fact in

determining the potency of a particular stereotype in the media on

children's minds is the consistency with which it is presented. Such

a stereotype can be seen as a normal cognitive process. Koblinsky,

Cruse, and Sugawara (1978) found that children of both sexes displayed

superior memory for content consistent with sex-role stereotypes,



15

remembering more of the masculine sex-typed characteristics of male

characters, and more of the feminine sex-typed characteristics of

female characters. This study is a part of observation about the

effects of stereotypes and reverse stereotypes on children's memory

(Jennings, 1975; Knell and Winer, 1979; Koblinsky, Cruse, and

Sugawara, 1978; Koblinsky and Sugawara, 1981; Rueve, 1978; Sheridan,

1982). Futhermore, both studies in which Koblinsky participated (1978

and 1981) suggested that children will perceive story characters as

representative members of the male and female sex and activate

stereotypic expectancies about the character's personality traits and

behaviors. Based on this assumption, frameworks of knowledge could be

constructed that were congruent or incongruent with societal sex

stereotypes. A later study of Koblinsky and Cruse (1981) revealed

that, in experiment one, character descriptions had a significant

effect on subjects' memory. Information congruent with character

descriptions (sex-stereotypic descriptions) was remembered

significantly more than information incongruent with character

descriptions (non-stereotypic descriptions). In experiment two, they

also found that children remembered more stereotypic story content,

regardless of the character description. Therefore, they concluded

that a stereotypic framework affects the encoding more than the

retrival process of information. However, the other dimension in the

study of the effect of stereotypes and reverse-stereotypes is its

effect to children's interest. When Rueve (1978) rewrote fairy tales,

reversing the sex-stereotypic roles, he found that children's interest

in fairy tales did not seem to decrease.
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Some studies have implied that media could be useful in

eliminating sex stereotypes that were harmful to children, such as

found in the studies mentioned above. Expanding children's concepts

of male and female characteristics, rather than limiting them with the

traditional sex-role stereotypes, would be beneficial (Maccoby and

Jacklin, 1974; Rueve, 1978). However, these expanded role options

inevitably deal with children's prior expectations. What children are

reading is influenced by the way they have organized what they have

previously experienced and learned (Koblinsky et al., 1978; Koblinsky

and Cruse, 1981; Sheridan, 1982.) Thus, in addition to expanding

non-stereotypic concepts, researchers must be concerned about

developing the way to reduce children's old sexist organizational

framework.

Sex Stereotypes in Reading Books for Children

Since printed media, such as reading books, fairy tales, folk

tales, and textbooks, have been shown to transmit cultural values and

attitudes and reflect a particular worldview, researchers during the

past two decades have used literature to analyze changing sex roles

and family structures (Bainbridge, 1982; D'Heurle et al., 1975; Lynch,

1975; Siegel, 1977). Many studies have demonstrated that textbooks

contain strong sex-role messages, and, in a large sense, a prejudiced

or biased presentation of girls and women (Bernstein, 1972; Frazier

and Sadker, 1973; Pottker and Fishel, 1977; Schulwitz, 1976; Tittle,

1974; Women on Words and Images, 1975). Many reading books present

sex stereotypes which probably are more rigid than those prevailing in

society. They present children, especially girls, with limited
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conceptions of their capability and potential. In texts, the roles

and characteristics assigned to females are less positive and less

desirable than those assigned to males (Bernstein, 1972; Butler and

Paisley, 1980; Fishman, 1976; Guttentag and Bray, 1976; Levy and

Stacey, 1973; Rickel and Grant, 1979; Zimet, 1969).

Usually researchers use content analysis (both quantitative and

qualitative) to examine sex-role stereotype and content bias in

children's reading materials. They mostly examine reading content

related to the number of males and females as main characters and in

career roles (Britton and Lumpkin, 1977; Kingston and Lovelace, 1978;

Scott, 1980). Several studies have concluded that all school

textbooks, such as mathematics, science, history, and social science

texts, portray sex-role stereotypes (Kingston and Lovelace, 1978; Levy

and Stacey, 1973; Pottker and Fishel, 1977). Furthermore, sexism has

been found to permeate both elementary and secondary curriculum (Levy

and Stacey, 1973; Guttenberg and Bray, 1976; Trecker, 1973).

A study by Rickel and Grant (1979) provided an understanding

of how school and printed media distort the female image. They

summarized five sex-role themes to which children were exposed. The

five themes were (1) the differential occupational roles for men and

women, (2) the underrepresentation of women and overrepresentation of

men, (3) women in roles of victims as the butt of jokes, the targets

of insults, and the makers of self-deprecating remarks, (4) the

differential modes of achievement in men and women, and (5) the

trivialization of women and their concerns.
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Many studies of printed media and school curriculum have docu-

mented a numerical underrepresentation of women (Bernstein, 1972;

Britton and Lumpkin, 1977; Butler and Paisley, 1980; Frasher, 1982;

Fishman, 1976; Guttentag and Bray, 1976; Kingston and Lovelace, 1978;

Rickel and Grant, 1979; Tittle, 1974; Weitzman, Eifler, Hokada, and

Ross, 1972; Woman on Words and Images, 1975). School texts indicated

that being a girl means being inferior. Researchers found the ratio

for male to female characters being portrayed more frequently and in

more leading roles was 3 to 1 (Dixon, 1978; Fishman, 1976; Levy and

Stacey, 1973; Trecker, 1973). Britton (1973), using content analysis

to examine 4,144 stories, found that 2,434 (58%) of them featured

males in the major role; whereas, the number of stories featuring

females was 631 (14%) of the total. Further studies by Britton and

Lumpkin (1977), which compared stories published during "pre-

guideline" years (1958-1970) with those published during "post-

guideline" years (1974-1976), found 60% of preguideline stories had

male main characters and 61% of the postguideline stories featured

males; stories with female main characters only increased from

14% to 16%.

Distinctively different societal roles with little overlap are

indicated by school and printed media to be appropriate for men and

women. In quantitative terms, researchers have reported that

children's books show men in about four to five times as many occu-

pations as women (Britton and Lumpkin, 1977; Frasher and Walker,

1975; Hillman, 1976; Pottker and Fishel, 1977; Tittle, 1974).

Researchers have been critical of occupational roles presented in
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children's books for their extreme sex-role stereotypes: men appear

in outside-the-home, achievement-oriented, professional roles; women,

in contrast, function mainly as male adjuncts, usually as housewives

and/or sex objects (Fishman, 1976; Frazier and Walker, 1976; Frosche,

1976; Johnson and Greenbaum, 1982; Knell and Winer, 1979; Rickel and

Grant, 1979; Tittle, 1974). Moreover, the career choices for men

portrayed in these books vary, ranging from unskilled to highly

professional; however, beyond the home, few women are shown in pro-

fessional roles. The representation of women's occupations has been

limited (e.g., homemakers, teachers, nurses) and distorts the reality

of women in the labor force (Britton, 1973; Levy and Stacey, 1973;

Pottker and Fishel, 1977; Rickel and Grant, 1979; Steffler, 1975).

Although there is increasing exposure of careers for women in

children's books, the association of women with housework and tradi-

tional female occupations is maintained (Johnson and Greenbaum, 1982;

Pottker and Fishel, 1977).

There is a documented qualitative difference in the portrayal

of females. Women have been shown to have more negative or passive

personality traits than do men. In sex-role messages presented to

children by printed media and schools, boys tend to be active and

achieve directly, while girls are passive and achieve indirectly.

Female characters are affectionate, sensitive, romantic, passive,

submissive, timid, emotional, kind, inactive, dependent, and

uncreative; in contrast, male characters are highly competent,

unemotional, strong, independent, brave, assertive, and curious

(Bernstein, 1972; Bossert, 1981; Frasher and Walker, 1975; Frosche,
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1976; Levy and Stacey, 1973; Lynch, 1975; Rickel and Grant, 1979;

Trecker, 1973; Weitzman et al., 1971).

Besides textbooks, other printed media are thought to be

sex-biased. Using content analysis, Whitehurst (1980) found that

26 award-winning science fiction novels pictured women as secondary

and men as dominant. Feminists criticize popular fairy tales, such as

Sleeping Beauty, Goldilocks, and Snow White, for being sexist, and

that they perpetuate the patriarchal status quo by making female

subordination seem a romantically desirable, indeed an inescapable

fate. In sum, printed media contribute to a negative self-image for

female children (Bainbridge, 1982; Bettelheim, 1977; Dixon, 1978;

Hildreth, 1979; Kolbenschlag, 1979; Rowe, 1979; Waelti-Walters,

1979).

Research on reading books mentioned previously was conducted in

the United States. Content analysis for sex-role stereotypes and sex

bias in other nations in printed media in other countries has had

similar results. Generally, although findings are similar to the

American studies, research in other nations shows a differential

degree of sex bias. Analysis of children's textbooks and popular

reading material has taken place in several countries: in German

textbooks (Grund-slepack and Berlowitz, 1977), Indian textbooks

(Kalia, 1980), The Republic of China's children picture books (Chow,

in Defronzo, 1979), English textbooks (Lobban, 1978), and in the

folklore of Africa, Germany, Japan, and Norway (D'Heurle et al.,

1975). All of these children's books were found to be sexist. In

comparison to U.S. texts, texts in both China and Germany were

significantly less sexist, although both countries still pictured male
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characters as dominant (Britton and Lumpkin, 1977; Chow, in Defronzo,

1979; Grund-slepack and Berlowitz, 1977). Kalia (1980), using content

analysis, found that Indian textbooks fortified a sex-biased division

of labor and had clearly more male than female characters.

In sum, research examining stereotypes in text and content bias

found sexism to be pervasive in children's literature in many

countries. Although there is an increasing tendency toward improved

status of women in texts, particularly in the U.S., women characters

remain much less visible and of lower status than are men (Johnson and

Greenbaum, 1982; Whitehurst, 1980).

Sex Roles in Thailand

Thailand has been a patriarchal society for a long time. The

influence of Indian (Buddhist) and Chinese (patrilineal) cultures is

deeply rooted in Thai culture. In particular, the idea of women's

inferiority has been ingrained. This male-dominant system is

pervasive in all traditional Thai customs and culture, such as

proverbs, folk tales, and literature, including Buddhist doctrine

(Gardiner, 1968; Krannich and Krannich, 1980; National Council of

Women of Thailand, 1976). For instance, in one proverb, the women's

role in Thailand, as a whole, is compared to that of the hind legs of

an elephant, while men are the forelegs, connoting male domination

(National Council of Women of Thailand, 1976; Yossoonthorn, 1979).

On the other hand, researchers have reported inconsistencies in

the roles of Thai women. For example, within the marital role,

researchers found that Thai women play an important role in family
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decisions, although Thai men play the dominant role. But outside the

family, the status of Thai women becomes ambiguous (Gardiner, 1968;

Hanks and Hanks, 1963; Krannich and Krannich, 1980). Other studies

cited that Thai women have been relatively more liberated in terms of

opportunities outside the home than have women in other Asian

countries. Thai women are recorded as having the largest labor force

participation rate (about 50%) of women in any Asian country and one

of the highest in the world (Fry, 1980). Soso (1979) feels that women

in Thailand in some respects are more liberated than women in the

U.S., such as in economic and political roles. Their political role

was established by the first constitution in 1932, giving them the

right to vote, and equal rights for women were guaranteed in the

constitution of 1974 (Krannich and Krannich, 1980; National Council

for Women of Thailand, 1976).

From this viewpoint, it might seem that Thailand is not really

a male-dominant society. Women do have more choices for equal oppor-

tunity. Nevertheless, sociocultural factors continue to limit

women's roles in Thailand. Women are oriented toward domestic

affairs. They are taught to be neat, to be polite, and to respect

and follow the lead of men. The typical Thai woman should remain

feminine (nurturing) (Hanks and Hanks, 1968; Levin and Rubin, 1979;

National Council of Women of Thailand, 1976). As a whole, sex-trait

stereotypes of men and women in Thailand are found congruent with the

instrumental-expressive dimension (Williams and Best, 1982).1

'This study was conducted by translating 52 items of the
Amengire short form procedure. The detail of the adjectives related
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Socialization of children in Thailand distinguishes between boys

and girls. The children are drawn into work patterns. During early

childhood, children start to learn sex differences and appropriate

sex roles. Play activities are gradually made different in reference

to physical strength: girls mostly train for needlework, boys for

exciting games (Hanks and Hanks, 1980; Office of the Prime Minister,

1979; Uthairatanakit, 1981). Exposure to sex stereotypes increases

when children reach late childhood: girls are trained to be neat,

boys are trained to use more muscles. Both learn about sex-role

concepts and accept the male's role as being more prestigious

than the female's role. Boys' expressions are more furious and

more courageous than are girls'. Boys have more freedom than do

girls. In contrast, girls are more emotional and dependent than are

boys. Both learn about masculine and feminine sex-traits (assigned

by society), such as hardness/softness, self-centeredness/pity, and

power/nourishment (Hanks and Hanks, 1968; Malakul Na Ayudhya, 1981).

Although education seems to be a way of supporting the equal

opportunity for women in Thailand, it has contributed to the inferior

status of women. Since 1924 women have participated in a public

education system that has been provided equally for both sexes, but

the educational legacy of the past is still evident in that males

have achieved higher education than have females. Boys are given

first priority in schooling because boys need to grow up to be heads

to men and women in Thailand are shown in Appendix B (Williams and
Best, 1982). The characteristics are sex-trait stereotypes: for

men--adventurous, forceful, tough, cruel, disorderly, and so on; for
women--affectionate, attractive, emotional, gentle, weak, and so on.
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of the families; girls usually drop out after elementary school

because parents need them to take care of siblings and the household

(Fry, 1980; Hanks and Hanks, 1968; Krannich and Krannich, 1979;

Meesook, 1979; National Council of Women of Thailand, 1976).

Important positions in politics and government, no matter whether on

the village or national level, have been primarily occupied by males.

Women are likely to have positions at the middle or the lower

occupational level (Dhiravegin, 1978; Raksasataya, 1968). There is a

trend toward women increasingly occupying higher ranks, but Thai

society seems not to accept the capability of women to be equal to men

(Krannich and Krannich, 1979).

Nevertheless, compared to traditional roles, contemporary women's

roles are more equal to men's in Thailand. Since the guarantee of

equal rights for women in the constitution of 1974, there increasingly

have been changes in all institutions in Thailand, such as changes in

sex discriminatory laws. Two theses (Chumpated, 1974, and Sritaburte,

1966, in The National Council of Women in Thailand, 1976) found that

teenagers and some intellectual groups favored the idea of women being

equal to men. The coup d'tat in 1976 and subsequent changes in

government control have resulted in reconstructed constitutions,

leaving the status of "guaranteed" equal rights for woman unclear.

However, Thai women appear to be taking advantage of the new standard

of equality of opportunity for both sexes (Fry, 1980; Levin and Rubin,

1979).
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Hypotheses

These are the research statements and related hypotheses

investigated in this study. The first four hypotheses are a modified

replication of Brittan and Lumpkin's study (1977). The last

hypothesis tries to see if the instrumental-expressive distinction

which appears in the cross-cultural studies surveyed also applies to

Thai elementary school textbooks.

Hypothesis 1. Many researchers have found that in U.S.

children's books women and men are depicted in stereotypic ways:

women more often as secondary and men as more dominant. The first

hypothesis is: In each grade, the major character role is assigned

more to male characters than female characters in Thai elementary

school textbooks.

Hypothesis 2. Vocational choices of children at every age level

reflect the consequences of sexist occupational socialization.

Generally, past research in Western countries has shown children's

textbooks include a wider range of occupations for males than females.

The question researched here is does this pattern also apply to

Thailand? The second hypothesis is: In each grade, male characters

are shown in more occupations than are female characters in Thai

elementary school textbooks.

Hypothesis 3 and 4. Researchers (Reis and Wright, 1982) have

stated that sex stereotypic knowledge increases linearly with age, and

each age group increases in such knowledge over time. Would there be

any difference in terms of major character and occupation assignments

when the study compares among grades? The third hypothesis, which
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relates to Hypothesis 1, is: Significantly more major character roles

are assigned to males in Thai elementary school textbooks in higher

grades than in lower grades. And the fourth hypothesis is:

Significantly more occupations will be assigned to male characters in

Thai elementary school textbooks in the higher grades than in the

lower grades.

Hypothesis 5. To what extent are the personal characteristics of

males and females shown in the elementary school textbooks accurate

reflections of the characteristics attributed to the societal

masculine-feminine images? The fifth hypothesis is: In Thai

elementary school textbooks, there is an adherence to male and female

sex-trait stereotypes which are prevalent in Thai society.
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METHODOLOGY

Sample Textbooks

The sample consisted of twelve Thai textbooks required for

classroom instruction in the elementary school curriculum (grades one

to six) (see Appendix A for listing). This classroom instruction

material was for teaching children about Thai language, both reading

and writing, and included some Thai literature. The textbooks were

published in Thai by the Department of Curriculum and Instruction

Development, Ministry of Education of Thailand. All twelve textbooks

recently were improved to support the new curriculum that the Ministry

of Education announced in 1978. Because elementary school in Thailand

is compulsory, it is certain that most children would have the

opportunity to read these textbooks.

Each textbook contains approximately 20 to 40 stories. A total

of 162 stories were read and analyzed several times. Poetry was not

included for analysis in this study. Because the textbooks were

written in Thai, the Thai-English Student's Dictionary compiled by

Mary R. Haas (1964) was used when a translation of a word, such as a

career noun or descriptive adjective, was needed.

Method

To gather data, the method of content analysis was selected for

this study. As mentioned in the chapter on Literature Review, this

method has been popularly used to examine the reading materials of

many nations, including the United States, Germany, and China. It

appeared worthwhile to pursue this method in examining sex-role
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stereotypes and content bias in Thai textbooks. It also helped

eliminate the problem of ethnocentrism which might have occurred had

the author--a native of Thailand--used a Thai technique in doing a

study of Thailand.

Berelson (1952) defined content analysis as a method which

provides for systematic investigation of all kinds of verbal

communication. This analytical technique has been used in

communication research focusing on children's textbooks, values

expressed in children's readers, and so on. In this study,

quantitative and qualitative content analysis have been treated as

complementary. Within the quantitative approach, the usual reporting

unit of measure is relative frequency. This study tried to delineate

sex-role models by indexing the frequency and distribution of

characteristics, activities, occupations, etc. in the textbooks. The

chi-square test was applied to determine whether there was a

significant difference between the number of male and female major

characters and between the number of male and female occupations found

in the different grade-level textbooks. For testing the fifth

hypothesis, the Mann-Whitney U-test was applied to determine whether

there was a significant difference between the traits of males and

females depicted in textbooks and the ones in society.

Specifically, the data gathering procedure for the first four

hypotheses was a modified replication of Britton and Lumpkin's (1977)

"analysis kit" methodology and criteria. Britton and Lumpkin proposed

this method as a textbook evaluation tool to be used in objectively

documenting the existence (or absence) of bias in reading literature
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and social studies curriculum materials. The evaluation procedures

determines (1) the number of major characters by sex and (2) the

number and names of careers, or occupations, by sex.

For the last hypothesis, two methods were incorporated. One

procedure was a modified replication of Frasher and Walker's (1975)

criteria. In their dimensions of story evaluation used in content

analysis, the number of child activities and play is one dimension

selected for evaluation. This dimension was one of this study's

criteria. For the other part, the 52-item Amengire stereotypes

procedure based on the male and female stereotype items identified by

Williams and Best (1982) was used to establish standards for male and

female traits (see Appendix B). It should be noted, however, that

this approach does not necessarily involve all of the traits children

may associate with men and women but merely assesses the children's

knowledge of the traits adults use in a stereotypic manner (Williams

and Best, 1982). Thus, when this procedure was translated into Thai

language for use in Thailand, six Thai educators (three men, three

women; see Appendix C) were asked to rank leftover traits of the

textbooks which did not relate to the 52-item Amengire stereotypes,

indicating for each adjective whether it was more frequently

associated with men or with women. This ranking became a standard for

leftover male and female traits found in the Thai textbooks.

The following section details the steps taken in gathering data

for this study.
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Data Collection

The general procedure for collecting data in this study was as

follows:

I. Each book was analyzed, utilizing forms A, B, D and E (see

appendices D, E, G, and H).

2. When a series was to be analyzed, the beginning book in the

series was analyzed first. In the study, a series means two Thai

school books for each grade.

3. The results from Form A were recorded on Form B. The results

from Form B were summarized on Form C (Appendix F).

4. Each story was read to identify the major characters, child

activities, careers, and descriptive adjectives (see Table 1 for

criteria/categories used).

5. When in doubt about identifying a major character, the number

of pages on which each influential character appeared was counted to

help determine which character made decisions or proposed action or

was the cause of others' actions.

6. Children were usually not seen in careers and, therefore,

were not generally included in the tally involving career assignments.

The exception: When historic selections actually showed children in a

career, that career was included.



31

Table 1

Criteria/Categories

1. The major characters were as follows:

1.1 Male
a. Adult Male
b. Male Animal
c. Boy
d. Folk Fantasy Male
e. Male Biography

1.2 Female
a. Adult Female
b. Female Animal
c. Girl
d. Folk Fantasy Female
e. Female Biography

1.3 Male and Female Equally
a. Adult Male and Female
b. Boy and Girl

1.4 Other (Neutered Animal, Science, Total Race)

2. Child Activities and Games

2.1 Quiet Activities
a. Girl's
b. Boy's

2.2 Active Activities
a. Girl's
b. Boy's

2.3 Other

3. Descriptive Adjective Assigned for:
3.1 Men
3.2 Women
3.3 Boys
3.4 Girls
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Major character by sex

I. When determining major characters in a book by sex, Form A

was used. Totals for all major characters from Form A were then

recorded in the space provided at the top of Form B.

2. Only one major character is tallied for each story.

3. Each story is assigned to a category based on the major

character.

4. If a major character is male, or all major characters are

male, then the story was recorded as "male" by marking "X" under the

category of Male. If a major character is female, or all major

characters are female, the story was recorded as "female."

5. When a story featured boys and girls or adult males and

females participating equally in a situation, the story was assigned

to the category of Male and Female Equally.

Child activities and play by sex

I. When determining child activities and play, Form A was used.

After each book was analyzed, Form B was used to summarize the total

of all activities and play by sex from the results of each book from

Form A.

2. Based on child activities, each story was assigned to a

category.

3. Since the unit for analysis was the story, an appropriate

category was checked once if relevant evidence appeared in the story,

even though multiple instances may have occurred. This category was

checked only when a child was shown as fully participating in such

activities. And if there were no child activities and play, it was

recorded under "Other."
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4. Quiet activities included playing with dolls, playing with

pets, painting, reading, cooking, sewing, picking flowers or rocks,

watching TV, and observing ("observing" meant that a child was

watching others actively engaged in a game or activity). Active

activities included running, jumping, climbing, riding bikes,

building, playing ball, and swimming.

5. Child activities and play in each story were recorded,

indicating with an "X" under the appropriate category(ies). If a

story featured a girl in quiet activities, then it was recorded under

the category of girl's quiet game. If it featured a boy in quiet

activities, then it was recorded under the category of boy's quiet

game.

6. If a story feature a girl in an active game, then it was

recorded under the category of girl's active game. If it featured a

boy in an active game, it was recorded under the category of boy's

active game.

Career by sex

1. After each story was read, the careers for men and women were

recorded at the bottom of evaluation Form B.

2. Each time a career was shown or mentioned in a new story, the

name of the career was recorded in the appropriate space, with a tally

mark to indicate how many times it was represented by a different

person.

3. A career was recorded only once for each story. For example,

if a male farmer was shown, the career for farmer was recorded with

one tally mark. If the same farmer was shown several times throughout
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the story, it was still counted as a frequency of one. However, if

there were seven different farmers in the same story, then the career

of farmer was recorded with seven tally marks behind it. If the same

seven farmers appear in a later story, then the frequency of seven

must again be recorded for this career. Likewise, if there are three

different women doctors appearing in the same story, the career of

doctor must be recorded with three tally marks indicating that three

people were shown in this career in the same story.

4. Sometimes the career of an adult cannot be identified in

either the story of the illustration. In this case, no career was

recorded.

5. When determining the number of different careers, each career

was counted only once. The frequency related to the number of times

people were shown in this career, indicated by the tally marks behind

the name of the career on the Form B.

6. Careers were those occupations assigned to the adults in

these stories. By way of definition, a career or occupation provided

the means of support for this person either directly or indirectly.

7. When a career represented in one illustration or story

problem showed more than ten persons assigned to that role, a maximum

frequency of ten was recorded. For example, 20 monks were shown as a

single illustration. This was recorded as "monk--10." The reason for

this procedure is that on occasion some story problems or directions

mentioned hundreds of soldiers or an army of thousands. With an

inflated frequency based on one story or sentence, the recording of

the frequency would have shown a significant disparity between male
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and female career roles. This procedure was an elective delimiter

used by Britton and Lumpkin (1977).

8. Careers which were not identified by sex were counted in the

category of Neutral Different Careers.

9. Usually, only one career per person was counted in each

story. Thus, the role of mother or father was not counted as a career

if the mother or father worked outside of the home. For example, a

mother who drove a bus would be tabulated as a bus driver only.

10. Plays were counted as stories; poetry was not included in

this analysis of stories.

Trait by sex

1. After each story was read, it was re-read to identify sex

traits. Sex traits were recorded on 3 by 5 index cards. A

descriptive adjective was used to represent a sex trait shown in a

story.

2. Each time a descriptive adjective was directly stated and

clearly identifiable with a character, it was recorded by name on the

3 by 5 index card, followed by the character name(s) it described.

(See Appendix I.) The cards recording descriptive adjectives were

arranged alphabetically.

3. Form D was used to record descriptive adjectives by sex.

There are two subforms used in Form D: one for the Title and the

other for the Subtitle (Appendix G). The first form lists 52 male and

female stereotype items (adjectives) identified by Williams and Best

(1982), ranking from the highest M% scores (indicating adjectives

which were highly associated with men) to the lowest M% scores
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(indicating adjectives which were highly associated with women). This

standard was used for descriptive adjectives in all stories in the

Title subform of Form D.

4. If a descriptive adjective on the index cards matched in

meaning with one of the 52 adjective items, then the number of

characters described by that adjective was recorded in the Title

subform of Form D for the appropriate category--Men, Women, Boys,

Girls--using a tally mark to indicate how many times it was

represented by a different person.

5. The other part of Form D is for adjectives related to these

52-items. Leftover descriptive adjectives (on index cards) were

rechecked in an attempt to related them to the 52 adjective items. If

any descriptive adjective was associated with an adjective item, the

name of that descriptive adjective was listed on 3 by 5 card as

subtitle for the related adjective in the 52 items (Appendix I). It

was then recorded on the Subtitle subform of Form D, using the same

categories as in step 4. For instance, "ambitious," "achieved,"

"hard-working," and "earnest" were found to be subtitles for

"enterprising" item. However, if a character in the subtitle already

had been counted in the related item, it was not counted again.

6. Leftover descriptive adjectives which did not have related

adjective items were written in Thai. The six Thai educators were

asked to indicate and rank these adjectives from the adjective more

highly associated with men to the adjective which was more highly

associated with women (mostly male = 24; mostly female = 1). Williams

and Best's procedure was used to compute M% score for these leftover



37

adjectives. M% value is computed by dividing the male-associated

frequency by the sum of the male-associated and female-associated

frequencies and discarding the decimal. These descriptive adjectives

were listed on Form E, using the same categories as in step 4.

7. After tabulating all descriptive adjectives obviously stated

in the story, Williams and Best's method was used to compute M% values

for traits portrayed by men, women, boys, and girls for both Form D

and Form E (see tables 8 and 9 in Chapter 4 for the results).

8. Only a descriptive adjective which directly described or had

a context meaning for a character was evaluated.

9. Poetry, mythological literature and stories were not included

in this analysis of stories.

Series Summarization

Major characters, child activities, and careers by sex

I. After each book in a series was completely analyzed, findings

were summarized on Form C. The purpose of Form C was to

systematically arrange or codify the data about major characters by

sex and careers from each textbook in a series.

2. Information from each Form B, representing one book, was

transferred to Form C, representing the series. Information tabulated

on Form C included Total Stories Male, Total Stories Female, Total

Stories Male and Female (M/F) Equally, Total Stories Other, and Total

Stories in the Series for all books in the series, Total of Girl's

Quiet Games, Total Boy's Quiet Games, Total Girl's Active Games, and

Total Boy's Active Games.
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3. Career and frequency data also were transferred from Form B,

representing the book, to Form C, representing the series. Career

roles were alphabetized in the space provided at the bottom of Form C,

and total number of times (frequency) that characters were assigned

these roles was indicated by using tally marks.

4. The totals for the careers assigned to men, to women, and to

both (neutral careers) were recorded on Form C. First, the name and

frequency of all careers assigned for each category for one book in

the series were transferred from Form B to Form C. Next, the name and

frequency of all careers assigned to each category appearing in other

books in the same series as the first also were recorded on Form C.

However, if the career in several books was the same as listed for one

book, the name was not listed again--only the frequency assigned the

career was counted.

5. When the transfer of data is complete for all books in

a series, the total number of different careers assigned to each

category on Form C were counted. Also the total frequency for each

career was shown by tally marks behind the name of the career on

Form C.

6. Form C provided series summarization of the data about major

characters, child activities, and careers by sex for each series for

each grade. This procedure also was used for summarizing the same

group of data for all grades and for each of the three-grade groups:

lower (1-3) and higher (4-6).
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Unit of Measure

As mentioned before, after gathering all data in forms B and C, a

percentage analysis was used as a unit of measure. The chi-square

test was utilized to determine if there was any significant

differentiation in reading series at various grade levels in terms of

major character role and the number of career roles. The data from

each grade level generated from these stories were divided into two

categories: the lower grade level (1-3) and the higher grade level

(4-6). For the major character, the 2 X 4 contingency table was used

for chi-square test, whereas the 2 X 3 contingency table was applied

for the career role. Both use the 0.05 level of significance in the

rejection of the null hypothesis.

The Mann-Whitney U-test was applied to test statistically if

there was a significant difference between textbook and reality in

terms of sex-trait stereotypes. First, M% values for descriptive

adjectives both from textbooks and from Williams and Best were

compared and used in computing the U-test. Next, M% values of

descriptive adjectives from the textbooks and from the six judges

were compared with the U-test. Since n2 was larger than 20, the

probability associated with a value was also determined by computing

the value of Z and testing this value to determine the significance of

the differences at the 0.05 level. This study assumed the descriptive

adjectives from Williams and Best's study and from the six judges

represented the social reality in terms of sex-trait stereotypes.
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RESULTS AND DISCUSSION

After all Thai schoolbooks were examined, the results were

analyzed in terms of sex stereotypes.

Table 2 reveals that the first hypothesis was confirmed in all

grade levels but the first grade. In each grade except the first one,

the major character role was assigned more to male characters than

female characters in Thai schoolbooks. The results found that among

the total 162 stories in all grade levels, 71 stories, or 43.83%, had

male major characters and only 35 stories, or 21.60%, had female major

characters. For the remainder, 36 stories, or 22.22%, were listed

under the category Male and Female Equally, and 20 stories, or 12.34%,

were listed under the category Other. Based on these figures, the

ratio of male to female major characters was 2.02 to 1. Hence, in

general, these data support the first hypothesis that there are sex

stereotypes in these schoolbooks in which male major characters

dominated.

Table 3 and Table 4 show that the second hypothesis also was

confirmed. In each grade, male characters were shown in more occupa-

tions than were female characters in the Thai schoolbooks. For the

total 122 different careers, men were shown in 72 occupations, or

59.02%, while women were shown in 23, or 18.85%. The neutral (Male

and Female Equally) category accounted for 27 careers, or 22.13%.

This means that men were shown in about three times as many occupa-

tions as women. Table 4 shows the name and frequency of occupations

assigned to men and to women in Thai schoolbooks. Within the
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Table 2

Major Characters by Sex

Grade
Level

Total

Stories

Major Character by Sex

Male
% N

Female
% N

Male/
Female
Equally
% N

Other
% N

1 39 25.64 10 46.15 18 17.95 7 10.26 4

2 29 24.14 7 20.69 6 44.83 13 10.34 3

3 19 78.95 15 10.53 2 5.26 1 5.26 1

4 30 40.00 12 10.00 3 23.33 7 26.67 8

5 22 59.09 13 13.64 3 18.18 4 9.09 2

6 23 60.87 14 13.04 3 17.39 4 8.70 2

Grades 1-6 162 43.83 71 21.60 35 22.22 36 12.34 20



Table 3

Occupations by Sex

Grade
Level

Total
Careers

Major Occupation by Sex

Male
% N

Female
% N

Male/
Female
Equally
% N

1 8 50.00 4 25.00 2 25.00 2

2 35 48.57 17 20.00 7 31.43 11

3 43 60.47 26 18.60 8 20.93 9

4 55 63.64 35 23.64 13 12.73 7

5 60 65.00 39 18.33 11 16.67 10

6 61 50.82 31 22.95 14 26.23 16

Grades 1-6 122 59.02 72 18.85 23 22.13 27

42



43

Table 4

Frequency of Occupations Common to Both Males and Females
in Elementary Schoolbooks, Descending Order of Frequency Scores

Male (72 occupations; frequency 813)

Freq.
Score

Freq.
Score

88 Monk 4 Mayor
77 Warrior 4 Writer
65 King 3 Doctor
52 Policeman 3 Hunter
41 Counselor to King 3 Janitor
39 Prince 3 Merchant
30 Boxer 3 Postman
26 Thief 2 Engineer
23 Agriculturist 2 Pearl factory owner
23 Principal 2 Saboteur
23 Teacher 2 Storyteller
22 Robber 1 Animal husbandryman
20 Government official 1 Bowman
18 Soldier 1 Cameraman
17 Farmer 1 Chief of the Sowing Festival
14 Brahman 1 District head
13 Agricultural Extensionist 1 Diver
12 Dishwasher 1 Drummer
11 Adjutant officer 1 Editor
11 Village head 1 Electrician
10 Band member 1 Elephant trainer
10 Fireman 1 Factory owner
10 Fisherman 1 Gardener
10 Ghost 1 Manager of co-op
10 Inventor 1 Middle man
10 Judge 1 News photographer
10 Scientist 1 Pilot
10 Ship's crewman 1 Provincial governor
9 Civil servant 1 Ranger
9 Hermit 1 Restaurant owner
8 Watchman 1 Royal scribe
7 Sheriff 1 Train driver
6 God 1 Weaver

5 Astrologer 1 White-robed ascetic
4 Car driver 1 Witch
4 Giant 1 Worker
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Table 4 continued

Female (23 occupations; frequency 242)

Freq.

Score

56 Mother
42 Teacher
33 Queen
21 Princess
16 Warrior
14 Nurse
13 Merchant
13 Servant
7 Giant
4 Librarian
4 Queen of the Sowing Festival
3 Agriculturist
3 Weaver
2 Doctor
2 Farmer
2 Gatherer
1 Angel
1 Natural conservator
1 Pearl factory owner
1 Restaurant owner
1 Seamstress
1 Shopkeeper
1 Witch
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1,601 careers assigned to male and female characters, 50.78%

were assigned to men only, 15.12% were assigned to women only, and

34.10% were assigned to both men and women.

Analysis was made to determine if there was any significant

difference in terms of major character role and occupation in Thai

schoolbooks at various grade levels. Table 5 shows that within a

total of 87 stories at the lower grade levels (1-3), 32 stories, or

36.78%, had male major characters. Females were shown as major

characters in only 26, or 29.88%, of the total number of stories.

The category of Male and Female Equally accounted for 21 stories, or

24.14%, and 8, or 9.20%, of the total stories were included under

the "Other" category. For the higher grade levels (4-6), out of

75 stories, 39, or 52%, had male major characters and 9, or 12%,

featured females. In the category of Male and Female Equally, 15,

or 20% of the total stories were listed; 12, or 16%, were listed

in the "Other" category.

Using the chi-square test for significant difference in terms

of major character between lower and higher grade level schoolbooks,

the analysis found that the chi-square value 9.91 is greater than

7.82 (the critical chi-square value) required for significance at

the 0.05 level. The data did not reject the hypothesis; there was

a significant difference between lower and higher grade level in

terms of major characters. The third hypothesis was retained.

This study found 62 occupations mentioned in the lower grade

level (1-3) schoolbooks. Men were shown in 34, or 54.84%,
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Table 5

Major Characters by Sex by Grade

Major Character by Sex

Grade MaleLevel %N%N%N%N%Female

Male/
Female
Equally Other Total

N

Lower
(1-3) 36.78 32

Higher
(4-6) 52.00 39

29.88

12.00

26

9

24.14

20.00

21

15

9.20

16.00

8

12

87.00

75.00

100

100

X2 = 9.91,
df = 3; x4 = 7.82; p < 0.05
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of these; women were shown in 11, or 17.74%; and 17, or 24.42%, were

neutral (Male and Female Equally) careers. In the higher level (4-6)

schoolbooks, with a total of 101 different occupations, men were shown

in 62, or 61.39%, while only 19, or 18.81%, were for women and 20, or

19.80%, for neutral (Male and Female Equally) careers. Using the

chi-square test, the study showed that the chi-square value of 1.29 is

smaller than 5.99 required for significance at the 0.05 level. Thus,

the data rejected the fourth hypothesis; there is no significant

difference between grade levels in terms of the number of male and

female occupations assigned in Thai schoolbooks. Table 6 summarizes

these results.

The results in Table 7 show that the overall percentage of

stories featuring girls in quiet games, to those showing boys, was

60.81 to 39.19. For the active games, its ratio (in percentage) was

24.04 to 75.96. Furthermore, the proportions of quiet to active games

featuring girls, and of quiet/active games featuring boys was

78.26/21.74 for girls and 42.34/57.66 for boys. These results form

one part of the support for the fifth hypothesis.

Moreover, tables 8 and 9 reveal that the fifth hypothesis was

confirmed. In Thai schoolbooks, there is an adherence to male and

female sex-trait stereotypes which extend to Thai society. Table 8

shows that in determining if there is any significant difference

between Thai schoolbooks and Williams and Best in terms of the M%

score of adjective items (representation of sex-trait stereotypes),

the Z score value of 0.7 does not exceed the critical value of 1.645



48

Table 6

Occupations by Sex by Grade

Major Character by Sex

Grade
Level

Male
% N

Female
% N

Male/
Female
Equally
% N

Total

% N

Lower
(1-3) 54.84 34 17.74 11 24.42 17 100.00 62

Higher
(4-6) 61.39 62 18.81 19 19.80 20 100.00 101

X2 = 1.29
df = 2; x4 = 5.99; p < 0.05
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Table 7

Total Percentage of Child Activities by Sex and
of Sex by Activities in All Thai Schoolbooks

Child Activities by Sex, Grade 1 to Grade 6

Child Activity

Quiet Active
N N Total N

Girl 60.81 90 24.08 25 115

Boy 39.19 58 75.96 79 137

Total 100.00 148 100.00 104 252

Sex by Child Activities, Grade 1 to Grade 6

Sex
Girl Boy

N N Total N

Quiet 78.26 90 42.34 58 148

Active 21.74 25 57.66 79 104

Total 100.00 115 100.00 137 252
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Table 8

M% of 28 Adjective Items Assigned to
Male and Female Characters in Thai Schoolbooks

Item M% Score
Williams & Best's

M% Score

Courageous 100 100
Adventurous 57 97
Coarse 100 95
Enterprising 75 93

Lazy 100 92
Aggressive 100 89
Cruel 100 89
Frivolous 100 88
Active 88 87

Confident 50 87
Strong 100 86
Logical 60 81
Humorous 50 78
Inventive 67 72

Submissive 43 69

Appreciative 33 35

Talkative 0 28

Sympathetic 60 27

Soft-hearted 0 19

Sensitive 0 15

Timid 50 15

Dreamy 0 13

Sentimental 50 8
Attractive 0 6

Excitable 33 6

Worrying 60 4
Gentle 33 3

Emotional 0 2

NOTE: M% value were computed by the method which Williams
and Best used in their study (see Appendix B). M% from this study
were compared with M% scores from Williams and Best's study, using
the Mann-Whitney U-test. U value was 734.5. Z value obtained was
0.07, while at a = 0.05 the critical Z value is 1.65 (one-tailed
test).
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Table 9

M% Scores of 24 Adjective Items of Sex-Trait
Stereotypes Presented in Thai Schoolbooks

Six Thai Educators'
Item M% Score M% Score

Protective 100 100
Patient 100 100
Dirty 85 100

Careful 100 100
Spiritual 80 80
Responsible/Reliable 100 100

Competitive 100 80

Intellectual 50 100

Cooperative 58 80

Intelligent 100 100

Clever 60 100
Friendly 64 67

Lie 100 100

Eloquent 40 100
Cheerful 67 0

Humble 100 33

Kind 44 0

Generous 60 0

Observant 67 0

Curious 57 0

Respectful 56 0

Well-organized 100 0

Good memory 100 0

Punctilious 100 0

NOTE: M% values were obtained using the same procedure as
Williams and Best. The Mann-Whitney U-test was used to compare
M% scores of the six Thai educators with Williams and Best's.
U value was 310 and Z value was 0.47 (Z at a = 0.05 is 1.65).
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(significance at 0.05 level for one-tailed test). Thus, the data did

not reject the null hypothesis. In other words, there was no

significant difference between the sex-trait stereotypes from Thai

schoolbooks and from Williams and Best.

Table 9 shows that in determining if there was any real

difference between Thai schoolbooks and the six Thai judges in terms

of M% score of descriptive adjective items, the Z values of 0.47 does

not exceed the critical value of 1.645 (significance at the 0.05

level). Thus, the sex-trait stereotypes from Thai schoolbooks and

from six Thai judges have no significant difference.

Results from this study are concluded below:

Hypothesis 1 was retained for each grade level except the first

grade. However, for the total stories for all grade levels, the male

major character dominated. Hypotheses 2, 3, and 5 were also retained.

Hypothesis 4 was rejected. Thus, this study found that sex

stereotypes were presented in Thai schoolbooks where males dominated

in the major character and the career roles. Thai schoolbooks also

presented societal sex-trait stereotypes.

Discussion

This study examined 162 stories of Thai elementary school books.

The results were expected to be similar to previous studies in other

nations, such as the U.S. Thai schoolbooks appeared to depict sex

stereotypes and to have content bias. However, the ratio of male to

female major characters was only 2.02 to 1. This ratio seems to be

not great when compared with the ratio of male to female major

characters from other studies. The study of Britton and Lumpkin
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(1977) showed a ratio of 3 to 1. It might be said that the assignment

of sex roles in Thailand is less rigid.

Moreover, analysis found more female than male major characters

at the first grade level and that gradually the position changed to

more males than females in the major character role. The explanation

for this is connected with the context of reading materials. The

stories in the first grade are mostly about the family or the school

circumstance. For higher grades, mythological stories are inserted.

Some of these stories have roots in Indian or Buddhist doctrine which

connotes male domination. Hence, these stories feature male major

characters, increase the frequency of male major characters in higher

grade schoolbooks.

Thai schoolbooks present more career roles for male than for

female characters. As Table 4 shows, most occupations for women

presented in Thai schoolbooks were such as mother, teacher, queen, and

nurse; whereas, most occupations for men were illustrated by vocations

such as monk, warrior, king, and policeman. Female career role

assignments were fewer in number and limited in variety and quality.

For instance, in the school hierarchy, men occupied the higher

positions--principal, teacher in higher grade--and women occupied

the lower positions--teacher in first and second grades. This

illustration clearly presents social reality of the school in

Thailand, where in most schools which are co-educational, the

principal is a man. Since the sites of many stories were villages,

which have more careers for both men and women (neutral careers), the

study found a variety of careers to be commonly in agricultural work



54

or bureaucratic work, such as farmer, fisherman, teacher, civil

servant, etc., with little reference to industrial work.

The study found a significant difference between lower grade

(1-3) and higher grade (4 from 6) levels in terms of major character.

However, it found no significant difference between these grades in

terms of occupation for male and female. Thus, higher grade

schoolbooks were more restricted and stereotyped, though they showed

no difference of occupation for male and female, compared with the

lower grade schoolbooks. Previous research found that sex stereotypic

knowledge increases linearly with age, and each age group increases in

such knowledge over time. The result regarding the difference between

the lower and higher grades from this study seems not totally to

confirm the earlier investigations. However, it does not mean that

the previous research is incorrect. There might be other conditions

(or variables) that affect the acquisition of sex stereotypes beyond

the effect from textbooks. Nevertheless, it could be said that these

schoolbooks limited conceptions of women's capabilities and

potential.

The stories in schoolbooks featured the difference in activities

for boys and girls. Play activities support work patterns. Boys

played or did work linked with physical strength. For example, in one

story a boy invents a wooden car, while his sister is watching and

talking to him. Another story pictured a boy helping his father work

in the garden, while a girl watches and helps her mother cook. In

addition, it was evident that in the stories picturing boys and girls

together, boys consistently assumed traditionally stereotyped roles of
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dominance and protection, while girls consistently acceded leadership

to the boys. However, regarding intellectual skill, most stories

showed no difference between boys and girls; that is, a relatively

small number of stories featured a difference between boys and girls

in this area.

If the sex-trait stereotypes found in Williams and Best's study

and of the six Thai educators represent the social reality of Thai

society, then the sex stereotypes depicted in Thai schoolbooks extend

to Thai society. The results implied that the instrumental-expressive

dimension appeared in the Thai schoolbooks as it appears in the U.S.

or other patriarchal socieity. The male sex stereotype was

courageous, adventurous, active, protective, etc., while the female

sex stereotype was soft-hearted, sensitive, emotional, eloquent, kind,

etc. Children might restrict their sex stereotypes when they read

these stories.

In sum, this study revealed that although there is sex stereotype

and content bias present in the Thai schoolbooks, it seems that sex

roles in Thailand are less rigid when compared to other studies. In

the broader view, child activities and sex-trait stereotypes found in

schoolbooks purported to give children a reality of societal role

expectations. Whether Thai schoolbooks show less or more content

bias, they are sexist and have an effect on children. The author will

discuss this in the next chapter.
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CONCLUSIONS AND IMPLICATIONS

Basically, this study tried to analyze children's books as a

means of social research on sex-role stereotypes. It assumed that

schooling has as its primary function the preparation of children for

life in Thai society. Thus, it would follow that the image of male

and female in children's books should reflect the realities of life in

Thailand.

Content analysis method served to analyze Thai schoolbooks for

grades 1 to 6. The results found that Thai schoolbooks present

stereotypic portrayals of male and female characters. All told, male

characters are found more than female characters in terms of major

character and occupational roles. The study found a significant

difference between lower grades and higher grades in terms of major

characters, though there was no significant difference between lower

grades and higher grades in terms of the number of male and female

occupations. The Thai schoolbooks also present sex-trait stereotypes

attributed to males and females which extend to Thai society.

Furthermore, the findings concerning characterization of men and women

in Thai schoolbooks also the supported pancultural stereotypes which

Williams and Best (1982) assumed to exist.

From these results, it clearly seems that Thai schoolbooks which

presented the traditional sex-role stereotype would be limiting to

children, particularly for girls. The storybook characters present

the images and models that boys and girls aspire to become, though,

they appear to give children more restricted perceptions. Thai
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schoolbooks do not just exhibit a sex-stereotyped portrayal of women,

they also show a portrayal that is grossly inaccurate--they do not

represent the reality of working women. Thus, results of this study

could be used to encourage expanding children's concepts of male and

female characteristics. In this view, Thai schoolbooks should be more

representative and less class-biased, presenting an array of women's

job and personality characteristics.

Implications and Suggestions

From the beginning, this investigation has revealed that many

studies in both western and eastern countries, and especially those in

the United States, found elementary school textbooks to be sexist;

they contain a strong sex-role message and a biased representation of

girls and women. The present study investigated whether or not there

was sexism in Thai children's stories, since, like the United States,

Thailand is a patriarchal society. In addition to finding a biased

presentation of females, the present study found Thai textbooks

present a masculine-feminine assignment of traits which is prevalent

in Thai society, a division of labor and the cultural values assigned

males and females. Hartnett (1978) assumed these components were a

result of "sexism" in every organization. Thus, this assumption might

support the idea of sexism in Thai textbooks as well as in textbooks

of other nations. However, the results found sexism less rigid than

in the United States. One reason could be that sex roles in Thailand

seem ambiguous. Therefore, the role assignment of men and women in

textbooks might involve smaller differences. Nevertheless, as one

means of socialization, Thai textbooks do present children with
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sex-role expectations and appropriate sex-traits in the traditional

and stereotypic way.

Since the Ministry of Education of Thailand has changed the

school curriculum at the elementary school, the schoolbooks now are in

the transition period. It is believed that there will be changing and

improving textbooks in the school in Thailand. However, this study

showed that, in elementary school, the education system at present is

not encouraging individuals to develop their unique potentials;

instead, it is fitting individuals to restrictive stereotypes.

Although this study has not evaluated every textbook read by every

child throughout Thailand, it is believed that this sample is

representative enough to indicate the pattern. Since recognition of a

problem is the first step toward its solution, the author suggests

that Thai educators in Department of Curriculum and Instruction

Development address the problem this study found, in creating the

reading materials that will come out in the near future.

Knowing that sex stereotyping exists is only the first step to

becoming aware of how it works, what issues are involved, and how it

is perpetrated. As children's books provide potent models and source

of reinforcement for stereotyped views, it means children generally

develop knowledge of these stereotypes.

However, it is difficult to judge how much influence children's

books have in shaping the child's life. Children's books have an

influence in terms of the development of attitudes, world view, idea

reinforcement, etc. As is known, the image people acquire,

consciously and nonconsciously, from literature significantly
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influences our sense of identity, and our identity influences our

behavior. Researchers have found that there is little to indicate

that well-established stereotypes might be counteracted by reading

materials, though they also found that impact of reading content would

be greatest on very young children and they show diminishing return as

children grow older and develop their attitudes and beliefs. Due to

sex-role stereotyping being culturally induced, one could be

optimistic about the possibility of changing and influencing it.

This study lends support to that view which favors an expansion

of women's options in Thai schoolbooks, such as presenting more models

for young girls, because nonsexist portrayal offers the female reader

a positive image of women's physical, emotional, and intellectual

potential. This study also encourages the view favoring the expansion

of these options through elementary school training. In addition,

this study agrees with Defronzo (1979) that the idea of androgyny

might be more practical in any future society. Thus, not only

minimizing sex difference for females but also presenting the idea of

androgyny in Thai schoolbooks may be more realistic as a preparation

of children of both sexes for the future. However, the effectiveness

of reading materials in altering stereotypes might depend on the

degree to which these stereotypes have been established or found in

the minds of the children.

Although this study assumes the responsibility of the school in

modifying sex bias, the study does not ignore the part that home and

the community play in the shaping of sex-stereotyped attitudes. This

study emphasizes the fact that the schools can encourage children's
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growth and expand their expectations, achievements, and contributions;

but children will not be able to reach their full potential if we view

them as members of a group defined by sex rather than as individuals

who have unique characteristics and potentials.

Limitations and Suggestions for Further Study

Although the results were consistent in showing social reality in

terms of sex-trait stereotypes (if Williams and Best's traits

represent social reality), there were also some ambiguous results

found, that is, the schoolbooks did not present reality of women's

working world. Women in Thailand comprise a high percentage (about

50%) of the labor force. Thai schoolbooks present a small percentage

of women working and show a lot of women as mothers. It should be

determined whether Thai schoolbooks actually show social reality of

Thailand or not. They might be biased in presenting social reality of

women's and men's roles in Thailand.

Furthermore, Thai schoolbooks also present an ideal type of

roles and activities, such as moral behaviors and ethics, which

society wants children to practice. However, as this study found,

these schoolbooks present sex stereotypes which probably are more

rigid than those prevailing in society and ignore the reality of

women working outside the home in Thai society. This finding is

consistent with studies of many countries, especially the United

States. The contradiction of reality raises the question of how

textbooks contents are created. If the idea of equality of oppor-

tunity is appropriate as an ideal type of social reality, then

textbook contents should present not only the present social reality

but also an appropriate role for society in the future. This
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society in the future. This interpretation is based on the idea that

contents from textbooks are a major source of information about the

society and the world.

As the Ministry of Education has reorganized the school

curriculum, the further study might be concerned about the difference

between the old and the new curriculum in terms of depicting sex

stereotypes. Within the reading context differences, the author

obviously found the new Thai schoolbooks cut out many mythological

literature which were rooted in Buddhist doctrine or Indian

literature, some changed from poetry to prose to make them easy for

children to read. As these literature were based on the male-dominant

doctrine, the author assumes that the old reading textbooks have more

sex-stereotype than the new ones. However, due to the author's

limitation of resources, this study could not examine such comparison

at this time; thus, further study is needed.

Further study should consider the dimension of the children

themselves, for example, children's reading preferences--boys and

girls might have differences in choosing reading books. Furthermore,

the effect of Thai schoolbooks on Thai children who read them should

be examined. This study agreed that Thai schoolbooks present sex

stereotypes and content bias. However, it did not show how much

children are affected.

The problem cannot be fully understood by focusing only on

reading textbooks. Further research should be done in all aspects of

possible school influence on the social learning process as it relates

to sex-role expectations and models. This should include all
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textbooks and other reading materials, school activities, educational

philosophy, the relationship between teachers and students, etc.

The problem cannot be fully understood by focusing on the class-

room alone. To appreciate what happens in our schools, one should

look at sex-role stereotyping in society. For example, the family,

which has the primary responsibility for teaching children how to

behave in socially acceptable ways, should not be ignored in

investigating this problem.

Methodologically, the study had some limitations. One is about

sex-trait stereotypes. Although the descriptive adjectives (traits)

from Williams and Best's study represented Thais' sex-trait

stereotypes, the six Thai judges' views of sex traits may be atypical.

These judges are more educated, have been in the United States for

three years, and might be influenced in some degree by westernization.

The small size of the sample of these judges might not adequately

represent the views regarding sex-trait stereotypes in Thailand. It

is suggested that further study might be apply Williams and Best's

procedure to asking more Thai people (for example, 100 people) to

determine male and female traits. This might more accurately

represent the sex-trait stereotype in Thailand.

Author's Note: There are two things I should express.
Basically, I am intrested in investigating sex roles in Thailand. As

the study on sex-stereotypes in textbooks was one dimension of the
study of sex-role socialization, I decided to examine Thai textbooks
in presenting sex stereotypes. Although the feminist group views
textbooks as sexist, this study is based on my intellectual position
rather than my feminist position (though in some ways I agree with

this group). Also, as some of my work involved translating material
from Thai to English, as with Thai articles, and because of time and
place limits in checking, the name of articles, persons, and so on may
be spelled inaccurately. I bear sole responsibility for these
errors.
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Appendix A

List of Thai Textbooks

1. Thai Schoolbook Grade 1 Book 1, 1981
(Nansyyrianphasathai Prathom 1 Lem 1, 2524 B.E.)

2. Thai Schoolbook Grade 1 Book 2, 1981
(Nansyyrianphasathai Prathom 1 Lem 2, 2524)

3. Thai Schoolbook Grade 2 Book 1, 1981
(Nansyyrianphasathai Prathom 2 Lem 1, 2524)

4. Thai Schoolbook Grade 2 Book 2, 1980
(Nansyyrianphasathai Prathom 2 Lem 2, 2523)

5. Thai Schoolbook Grade 3 Book 1, 1980
(Nansyyrianphasathai Prathom 3 Lem 1, 2523)

6. Thai Schoolbook Grade 3 Book 2, 1980
(Nansyyrianphasathai Prathom 3 Lem 2, 2523)

7. Thai Schoolbook Grade 4 Book 1, 1981
(Nansyyrianphasathai Prathom 4 Lem 1, 2524)

8. Thai Schoolbook Grade 4 Book 2, 1981
(Nansyyrianphasathai Prathom 4 Lem 2, 2524)

9. Thai Schoolbook Grade 5 Book 1, 1981
(Nansyyrianphasathai Prathom 5 Lem 1, 2524)

10. Thai Schoolbook Grade 5 Book 2, 1981
(Nansyyrianphasathai Prathom 5 Lem 2, 2524)

11. Thai Schoolbook Grade 6 Book 1, 1982
(Nansyyrianphasathai Prathom 6 Lem 1, 2525)

12. Thai Schoolbook Grade 6 Book 2, 1983
(Nansyyrianphasathai Prathom 6 Lem 2, 2526)
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Appendix B

M% Scores of Adjectives in Thailand

Research on sex-trait steretotypes in Thailand was reported by
Williams and Best (1982). A Thai translation of their 52-item
Amengire short form (based on the male and female stereotype items)
was used. The procedure was tested by asking students at
Srinakharinvirot University to be the representative group and rank
each adjective according to whether it was more frequently associated
with men, with women, or with both sexes equally.

The 52 adjectives used in the study and their M% scores reported
by Williams and Best are listed as follows, arranged in alphabetical
order in English. M% values were given only for these items. The
value of M% for a given item is computed by dividing the male-
associated frequency by the sum of the male-associated and female-
associated frequencies and discarding the decimal (Williams and Best,
1982). Hence, high M% scores indicate adjectives which were highly
associated with males, and low M% scores indicate adjectives which
were highly associated with females.

Item M% Score Item M% Score

Active 87 Humorous 78

Adventurous 97 Independent 82

Affectionate 7 Inventive 72

Aggressive 89 Lazy 92

Appreciative 35 Logical 81

Assertive 52 Loud 62

Attractive 6 Mild 4

Autocratic 78 Nagging 5

Boastful 84 Poised 67

Changeable 41 Reckless 76

Coarse 95 Sensitive 15

Confident 87 Sentimental 8

Courageous 100 Severe 93

Cruel 89 Soft-hearted 19

Disorderly 90 Sophisticated 5

Dominant 80 Stern 98

Dreamy 13 Strong 86

Emotional 2 Submissive 69

Enterprising 93 Sympathetic 27

Excitable 6 Talkative 28

Flirtatious 41 Timid 15

Forceful 90 Tough 99

Frivolous 88 Unemotional 84

Fussy 24 Warm 40

Gentle 3 Weak 6

Highstrung 8 Worrying 4
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Appendix C

M% Scores for Leftover Adjective Items Ranked By Six Thai Educators

Applying Williams and Best's procedure, 24 leftover adjective
items which six Thai educators were asked to rank are listed below.
The M% values were computed using the same method as used by Williams
and Best (see Appendix B). The six Thai educators are graduate
students at Oregon State University: three men and three women. They
have been in the United States for three years or less and are in
different fields both in the liberal arts and sciences.
are between 23 and 27 years old.

Their ages

Item M% Score Item M% Score

Protective 100 Lie 100

Patient 100 Eloquent 100

Dirty 100 Cheerful 0

Careful 100 Humble 33

Spiritual 80 Kind 0

Responsible/Reliable 100 Generous 0

Competitive 80 Observant 0

Intellectual 100 Curious 0

Cooperative 80 Respectful 0

Intelligent 100 Well-organized 0

Clever 100 Good memory 0

Friendly 67 Punctilious 0
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Grade Level

Appendix D

MAJOR CHARAOTEMi CHILD ACTrarIES BY SEX

Data ?ublisned

3cok

FORM A

77

Major
Character

Activities and ?JAY

lost Active

Chapters Male ?eau. 41P' TCItaer Girl's Boy's Ddi-.;.'s i Boy's

Other

i I I

Total



Appendix E

MAJOR CHARACIERS/CHILD ACIT/IITIZ/CAREEF8 BY SEX
FROM B

Text Title Credo level Book

Publisher

Total Stories Mal.

Date Published

Total Stories Panels

Total Stories Male/Female Equally

Total Stories Other

Total Stories in Series

Total Number of quiet Gamma Girl

Total Number of quiet CANIS Boy

Total Number of Active Gams Girl

Total Number of Active Games Boy

Mal Number of Careers Assigned to Men

Total Umber of Careers Assigned to women

Zstal Number of Neutral Careers

TOTAL

78

TOTAL DIFFERENT CARE= MEE TOTAL NEUTRAL alma= CAREERS TOTAL DIFFERENT CAREERS WOMEN

Career/frequency Career /frequency Career /frequency Career/frequency Career/frequency Career/frequency.
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Appendix F

SMUT Poem FOR MAJOR CHARACIESSACRILD ACTIVITIES/CAI= BT SIX

Series Title Grade Level

Publisher Data Published

Total Stories Male

FORM C

Record for each text TOTAL

Total Stories ?male

Total Stories Male/Female Equally

Total Stories Other

Total Stories in Series

Total Number of ;mist Ganes Girl

Total Number of Quiet Games Boy

Total Number of Active Games Girl

Total Number of Active Games soy

Total Number of Careers Assigmed to Men

Total Number of Careers Asaigned to women

Total Number of Neutral Careers

TOTAL DIFFERENT CAREERS MEN TOTAL NEUTRAL DIFFERENT CAREERS TOTAL DIFFERENT CAREENS WOKEN
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52 Descriptive Adjectives by Sex
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FORM D - TITLE

Descriptive Adjective
Item M% Score

Title Total
Men Women Boys Girls Male Female

Courageous 100

Tough 99

Stern 98

Adventurous 97

Coarse 95

Enterprisiu 93

Severe 93

Lazy 92

Disorderly 90

Forceful 90

Aggressive 89

Cruel 89

Frivolous 88

Active 87

Confident 87

Strong 86

Boastful 84

Unemotional 84

Independent 82

Logical 81

Dominant 80

Autocratic 78

Humorous 78

Reckless 76

Inventive 72

Submissive 69

,

Poised 67

Loud 62
.

Assertive 52

Chanseable 41
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FORM D - TITLE

Descriptive Adjective
Item M% Score

Title Total
Men Women Boys Girls ale Female,

Flirtatious 41

Warm 40

Appreciative 35

Talkative 28

Sympathetic 27

Fussy 24

Soft-hearted 19

Sensitive 15

Timid 15

Dreamy 13

Highstrung 8

Sentimental 8

Affectionate 7

Attractive 6

.

Excitable 6

Weak 6

Sophisticated 5

,

Nagging 5

Mild 4
,

Worrying 4

Gentle 3

Emotional 2



Descriptive Adjectives by Sex
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FORM D - SUBTITLE

Descriptive Adjective
Item - Subtitle

Subtitle Total
Men Women Boys Girls Male Female

Active

Diligent

Eager

Appreciative

,

Delight

Grateful

Gratuitous

Enterprising

Ambitious

Achieved

Hard-working

Earnest

Frivolous

Naughty

Submissive

Docile

Polite
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Leftover Descriptive Adjectives by Sex
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FORME

Descriptive Adjective
Item M% Score Men Women Boys Girls

Total
FemaleMale

Protective 100

patient 100

Dirty 100

Careful 100

Responsible 100

Intellectual 100

Intelligent 100

Clever 100

Lie 100

Eloquent 100

Spiritual 80

Competitive 80

Cooperative 80

Friendly 67

Humble 33

Curious 0

Cheerful 0

Kind 0

Generous 0

Observant 0

Respectful 0

Well-organized 0

Good memory 0

Punctilious 0
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(a)

(b)

Appendix I

(Descriptive Adjective)

Name of Character(s):

1.

2.

3.

. . . etc.

(Descriptive Adjective)

(Descriptive Adjective Associated With)

Name of Character(s):

1.

2.

3.

etc.

Figure 1. Descriptive adjective by name of characters on
3 by 5 card: (a) example of Title card; (b) example
of Subtitle card.


