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The primary purpose of this study was to investigate the rela-

tionships and the differences between the self-concept and the coping

behavior of two selected groups of graduate students namely, foreign-

born Asians and American Caucasians who were enrolled in graduate

school of Oregon State University during the 1981-82 academic year.

The secondary purposes of the study were:

1. to ascertain the cultural effect on the self-concept

and the coping behavior and

2. to determine the possible directions of causation

between two variables.

Hypothesis 1. There is no significant difference between the

mean scores for the two cultures.

Hypothesis 2. There is no significant difference between the

mean socres for male and female.



Hypothesis 3. There is no significant interaction effect

between the mean scores of the levels of sex and cultures.

Procedure

The samples were randomly selected from the computer list of

the American-Caucasian graduate students; 70 males and 67 females.

The foreign-born Asians were randomly drawn from the foreign students

list obtained from the foreign student office, 69 males and 64 females.

The Tennessee Self-Concept Scale (TSCS) and the Myers-Briggs

Type Indicator were used. The mean scores of P (Self-Concept) on

the TSCS was used as the measure of self-concept, the C (Personal

Self) and E (Social Self) were used to test the correlation coeffi-

cient. The E (Extraversion), the I (Introversion), J (Judgment)

and P (Perception) on the MBTI were utilized as the measure of coping

or adjusting behavior.

A total of seven (7) dependent variables were included in

the study. Mean scores in each subtest were analyzed, using two-way

analysis of variance procedures. The Pearson Product Moment Corre-

lation Coefficient was utilized to measure the relationships of

self-concept and coping or adjusting behavior.

Conclusion

Based upon the results of this study, the following conclusions

were drawn:

1. There was no significant differences among the two cultures -

namely the American-Caucasian and the foreign-born Asian graduate stu-

dents in concept or the, abilities to cope or to adjust to their environ-

ment.



2. There were no significant differences in abilities to use

judging or perceptive attitude for dealing with environment between

the males and females among both American-Caucasian and foreign-born

Asian graduate students. There were significant differences exhibited

between the male and female graduate students related to their self-

concept, personal self, social self, and the ability to cope with or

to adjust to the environment.

3. There were significant differences between the American-

Caucasian and the foreign-born Asian in judging or perceptive attitude

for dealing with environment.

The finding concluded that all humans are similar by nature in

the fact that they are capable, intelligent and flexible. They have

similar abilities to cope with or adjust to the past, which would be

the culture force; the present, which is the environment force, and

conclude their abilities to construct for the future to come.
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INTERCULTURAL SELF CONCEPT AND COPING BEHAVIOR:
ASIAN AND AMERICAN CAUCASIAN

GRADUATE STUDENTS

CHAPTER I

INTRODUCTION

Need for the Study

People encounter problems in their relationships with other

people. In our daily social contacts each of us is engaged with

family, friends, co-workers, classmates, or instructors. These

contacts concern a variety of personal issues, some minor and some

not so minor. They have implications for how well we satisfy our

desires or live up to our personal standards, values, and obligations.

At one point one may want something from another person and must con-

sider how best to approach the matter. At another time, one may sense

a refuge that makes one feel uncomfortable. How well the individual

handles these relationships and everyday problems is a major deter-

minant of his or her emotional well being (Rothenberg, 1970; Maslow,

1962).

Rothenberg (1970) found that appreciation of one's feelings for

others was directly related to positiveness of self-evaluation and

lack of defensiveness as shown by an individual's willingness to face

uncomfortable feelings and concerns about self and relationships to

others.
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No period of life is totally free of problems. Despite the many

problems and adjustments faced in young adulthood, most people remember

it as a period of happiness. An individual's independence and self-

sufficiency is often judged by the work that he/she exhibits. Inde-

pendence of the college student, especially the graduate student, is

reflected by his/her cumulative grade point average (GPA) and social

status. The process of "settling down" does not come automatically

in college life. As a person reaches maturity, earlier educational

interests often do not hold the same degree of attraction. These

happenings could be relatively compared to the hierarchy of cognitive

development of Bloom's theory (Bloom, 1964). Also technological

advancements have made it even more difficult to cling to the past.

The American myth persists that once one has passed the stage

of adolescence, all problems are resolved because adults are free to

do exactly as they please. The question "Is man truly free and inde-

pendent?" with its philosophical and psychological implications,

clearly contradicts the persistent myth of adult utopia by virtue

of the attainment of adulthood.'

hood:

1

According to Levingson's (1978) Eras and Period in Adult-

Early adulthood's age range from 18 to 40
Middle adult 40 to 60

Havighurst (1972)
Early adulthood's age range from 18 to 30
Middle adult 35 to 60

Birren (1964)
Early maturity age range from 17 to 25

Maturity 25 to 50
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The contradictions and inconsistencies surrounding the adult

stage of development are many. Surely not all adults are well-

adjusted, happy, content, independent, and self-sufficient. The

truth of the matter is probably quite removed from this stage of

affairs (Coleman, 1972).

One of the most challenging problems confronting the college

student is to get to know him/herself realistically. Many students

are not fully aware of their weaknesses and limitations or of their

strengths and abilities (Lefrancois, 1979; Jacobs, 1958).

College students face many problems, especially during the

freshman year. Some of these are related to academic studies or

career choice while still others are related to family, social or

emotional problems associated with student life. The realities of

the college campus and college life are often disappointing when

compared to the dream and illusion. Long years of anticipation

sometimes result in frustration and disappointment for the college

student.

In recent research done by Wechsler et al. (1981), a random

sample of 10,500 students was drawn from 34 four-year colleges and

universities in Maine, Massachusetts, Vermont, New Hampshire, and

Rhode Island. These students were enrolled at both state-supported

and private schools, coeducational and all-women's colleges. On the

mailed questionnaire was a list of 21 "common concerns and feelings

experienced by many college students." The results indicated that

college students are facing many problems in academic areas as well

as personal-anxiety problems. These results suggested the need to
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find ways to alleviate some of the mounting pressures on campus by

recognizing and understanding some student personality types and

their feelings of self-worth. With this understanding, one would be

better able to help both graduate and undergraduate students adjust

to the problems which they are confronting today.

According to McConnell (1960), most university and college

students used one or more services provided by the student personnel

services. Essentially the student personnel function is based upon

a philosophy of helping the student make the various adjustments

required by college life. The broad philosophy of most college

student personnel officers is based upon the following tenets:

- Education is necessary for the maintenance of a democracy.

- Education is essential for the improvement of society.

- Education helps equalize opportunity for all people.

These tenets indicate that college staff who are working in

areas of student personnel service have come to recognize that stu-

dents are not only the objects of education, but its principal instru-

ment. The institutions may provide physical facilities, faculty, and

counseling services, as well as a set of standards for conduct and

behavior. But in a very real sense the primary environment of the

student is other students. Therefore, if college personnel are aware

of their students' cultural background, self-concept, and general

interpersonal adjustment, the personnel could help (directly and

indirectly) their students to "set the space" closer to each other.

The social endorsement of the individual was given primarily to

personal needs, together with the media's stress on "happiness" and
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self-concept. By focusing on relationship with others as well as the

relationship to environment, the student projects the self-doubts

outward in an attempt to avoid the areas of discomfort. Expectations

for achievement are in terms of the success of realizing oneself as a

person - as well as the comfort of the trust that another has also

contributed to the reality of an existential.

According to Thomas and Chess (1980, p. 90), "the goodness of

fit" results when the properties of the environment and its demands

are in accord with the organism's own capacities, motivations, and

style of behaving. When this consonant between organism and environ-

ment is present, development in a progressive direction is possible.

These concerns have led to the statement of the basic compar-

ison in this study: What are the correlations and the differences

in self-concept and coping behavior of graduate students with

diverse cultural backgrounds: the Asian and the American Caucasian?

Statement of the Problem

The purpose of this study was to investigate the relationships

and the differences between the self-concept and the coping behavior

of two selected groups of graduate students: foreign-born Asians and

American Caucasians. The data were collected from sample groups of

students who were enrolled in Graduate School at Oregon State Univer-

sity during the 1931-32 academic year.

Objective of the Study

The primary objective of the study was to identify the relation-

ships and the differences between the self-concept and the coping
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behavior among a representative sample of foreign-born Asian and

American Caucasian graduate students enrolled at Oregon State

University.

Secondary objectives of this investigation were the following:

(1) to examine the correlations and the differences of the self-

concept and the coping behavior between the two different cultural

groups; (2) to ascertain the cultural effect on the self-concept and

the coping behavior; and (3) to determine the possible directions of

causation between two variables.

Assumptions of the Study

The following assumptions were recognized in this investigation:

1. A positive self-concept facilitates learning and growth,

cognitive and affective development, personal and social

awareness.

2. An individual's self-concept can enhance environmental

adjustment and adaptation.

3. An individual's positive self-concept and adjustment is

the road to adequacy, full functioning and self-actuali-

zation.

4. Although the accuracy of measuring human emotions and

personality may be questionable, it is possible, however,

to make empirical statements based upon qualitative assump-

tions.

5. The psychological typologies do not exactly fit, most

people but do aid in making of decisions about the person

(Jung, 1933).
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6. Ratings of the self, of the ideal self, and of the discre-

pancy between self and ideal self remain fairly stable for

nontherapy groups (Rogers, 1970).

7. Statistical formulations based on exact data have repeatedly

performed better than a clinician's inferences from the

same data (Meehl, 1954).

8. Assessment is the set of processes used to develop image,

make decisions, and carry out research on characteristics

which determine a person's behavior in interaction with the

environment (Sunberg, 1977).

9. The interaction between person and situation is most impor-

tant, but it is not impossible to assess.

10. The evaluation tools used in this study measured what they

proposed to measure; it was a valid evaluation of self-

concept and coping behavior/adjustment as defined by

William N. Fitts (1972) and Carl Jung (1933).

11. The students involved in this study were a representative

sample of students in the cross cultural comparatives

between the foreign-born Asian and the American Caucasian

graduate students at Oregon State University.

Definition of Terms

An important aspect of this study was to identify the relation-

ships and differences between the self-concept and coping behavior

in the cross-culture aspect. For the purpose of this study, terms

were defined as follows:
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Adaptation: (1) The relationship that exists between an individual

and his/her environment, especially his/her physical environment,

in the attempt to satisfy personal needs.

(2) The process whereby an organism adjusts to changes in the

external environment and to external situations.

Adjustment: (1) The relationships that exist between an individual

and his/her environment, especially his/her social environment,

in an attempt to satisfy his/her needs.

(2) Adaptation in terms of behavior patterns to the demands of

the individual's internal (...interests, drives, desires), and

external (...society) environment.

Adjustment mechanism: The kinds of responses an individual makes in

attempting to meet the demands of the environment. Some indi-

viduals attack the problems which they face directly; others

attack other people because of their own problem; some avoid

or withdraw from problems, while still others compromise in

various ways.

American-Caucasian students: The white American Caucasians who are

born in the United States of America.

Asian students: The Orientals who are born in Burma, Cambodia, China,

Hong Kong, India, Indonesia, Japan, Korea, Laos, Malaysia,

Pakistan, Philippines, Singapore, Srilanka, and Thailand.

Coping: Defined as an active, adaptive process of using strategies

to manage one's world. It is behavior individuals learn from

the interactions of their development, temperament, prior

experience, general level of competence, areas of vulnerability,

and the demands of the environment.
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Coping with the environment: The capacity to cope with opportunities,

challenges, frustration and threats in the environment -- how

individuals adapt to their environment.

Coping with self: The capacity to manage one's relations to the

environment so as to maintain integrated functioning -- how

individuals meet their own survival and growth needs.

Coping style: The way individuals habitually manage their world by

using certain strategies rather than others. Through their

experiences, a personal and unique coping style is developed.

Coping strategies: Specific behavioral sequences, however simple or

complex, used to deal with specific challenges or problems.

Correlational Research: Relatively naturalistic research, in which

information about the intensity of two or more aspects of

behavior is obtained from all subjects, the intent being to

determine how the aspects are related. Correlational research

is especially relevant to identifying concrete peripheral

characteristics and types.

Culture: (1) the way of life of any group, e.g., a tribe or a social

clique. It includes both materials (tools and machines) and

non-material components (attitudes, ideas, values, and habit

patterns). (2) the sum total of the ways of living of a group,

including its values, moral, institutional organizations and

patterns.

Defense Mechanism: Any structure used by an individual to avoid

unpleasant, stressful, or frustrating events.

Defensiveness: The tendency to distort reality so that one is con-

scious of/and conforms to what is socially acceptable. Theorists
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differ in their reliance upon concept, in what they think is

defended against. But all agree that the technique of defense

must itself be unconscious.

Environment: All aspects of an individual's surroundings, including

the physical, social, chemical and biological, as well as

psychological circumstances in which one finds him/herself at

any given moment in time.

Erg: Biological goal or drives (Cattell, 1965).

Extravert: A type of individual whose interest and attitude are main-

tained outside him/herself, geared to the presence of others in

social experiences.

Ideal Self: The self-concept that one would most like to possess.

It includes the perceptions and meanings that are potentially

relevant to the self and that are highly valued by the individual.

Individuality: The uniqueness of a person, usually considered to

reside in the total pattern of his/her personality rather than

in one aspect of it. This is an extreme case of individual

differences, especially emphasized by some existential psycho-

logy.

Insight: The sudden appearance of a solution for a problem. The

phenomenon is often described in contrast to trial and error.

Instinct: Complex, species, relatively unmodifiable behavior patterns

such as migration in birds.

Introvert: A turning of thoughts inward, whereby the interests of the

individual are motivated toward self rather than toward others;

an inclination to recede within the self.
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Intuition: Involves apprehending the essential characteristics of

something in a manner that is immediate and ineffective. Intui-

tion involves grasping latent, underlying, or future possibili-

ties, whereas sensing concerns itself with literal recognition.

Lattice: It is a way of indicating that the attitudes are invested

with energy so as to satisfy sentiments and the biological goal

or erg (Cattell, 1965).

Morality: Those customs, values, and standards which a given society

has strongly approved as significant behavior patterns.

Opinion: An attitude formulated by an individual toward an event,

condition, or behavior.

Perception: The ability of the individual to be aware of and to

recognize stimuli and to differentiate between various kinds and

degrees of stimuli.

Phenomenology: Theoretical viewpoints that behavior is determined

by conscious experience rather than external reality. Reports

of conscious experiences are believed valid in their own right.

Personality: The total characteristics of the behavior and the traits

of any individual which determine his unique adjustment to his

environment; trait and attributes of an individual which are of

a durable and enduring nature.

Role: The part played by an individual in conformance with the stan-

dards established by society for a given position or situation.

Self: An organized pattern of perceptions that includes those parts

of the phenomenal field discriminated by the individual as "Self,

Me, or I."
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Self-Actualization: Synonymous with self-fulfillment. The process

by which the development of one's potential and ability is

achieved.

Self-Concept: The individual's view of himself, including the most

complete description of himself which he is capable of giving

at any particular time. The self may be viewed as an object,

the self the person states that he is, or as inferred self --

that self an observer ascribes to another by inferences from

the other's behavior.

Self-Control: An emphasis in social learning theory and a bit in

behaviorism on the person's gaining control over the reinforce-

ments influencing his/her behavior. This is considered a sign

of maturity.

Trait: Usually refers to kinds of concrete peripheral characteristics

producing habitual, routinized, ineffective behaviors having

little or no apparent motivational significance.

Type: A learned life-style comprised of concrete peripheral charac-

teristics (motives, traits, schema) exerting an influence on

thoughts, feelings, and actions.

Summary

People need an understanding of their own values, resources, and

priorities to enable them to choose how they want to live and what

they want to achieve. Test and assessment procedures can help.

Psychological assessment devices and social research techniques are

to be adapted or invented to reveal both negative and positive indi-

cators of the quality of life., 0ne could look to creative coping with
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problems: recreational activities, advanced education, advanced

research, community volunteering, and helpful leadership. Nebulous

as many of these ideas may sound, it seems likely that assessment

instruments could be used to deal with them. With such feedback,

organizations, communities, and national decision-makers would be

better able to prevent problems and enhance the quality of life. The

mechanism could serve as an early warning system for social distress

and give people an image of how their society counteracts the emphasis

on the unusual and the deviant which they now receive from the mass

media.

An individual self-concept can enhance or inhibit the learning

process. Studies (Fitts, 1970, 1972) indicated that a positive self-

concept facilitates learning and growth, cognitive and affective

development, personal and social awareness and adjustment, which is

the path to adequacy, full functioning, and self-actualization. How

then can one help the individual acquire or develop adequate self-

concepts and adjustment? The outcome of this study was to help

answer this question.
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CHAPTER II

REVIEW OF RELATED LITERATURE

The purpose of this chapter was to review the literature and

research related to:

(1) the need for understanding and comparing of self-concept

and coping behavior of graduate students, particularly as

it related to the cross-cultural differences between the

American-Caucasian and the foreign-born Asian students,

(2) examine and identify the correlations and differences of

the self-concept and the coping behavior between the two

different cultural groups, and

(3) to discuss the cultural effect on self-concept and coping

behavior.

General Perspective View of Man

Psychodynamic Theory: Sigmund
Freud's View of Man (1856-1939)

Freud's view of man was that he is an energy system. The energy

that man employs for cultural purposes he withdraws from the energy

available for sexual purpose and vice versa. If the energy is blocked

from one channel of expression, it finds another, generally along the

path of least resistance. Freud saw human behavior as taking many

forms, but basically all behavior was reducible to common forms of

energy, and the goal of all behavior was pleasure, meaning the
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reduction of tension or the release of energy. Beyond the view of man

as being an energy system, there is the view that man, like other

animals, is "driven by instincts, which are sexual and aggressive in

nature." Freud's view of the importance of aggression in human behav-

ior was based on observation, but his interpretation of these obser-

vations had the definite quality of a philosophical view of man

(Freud, 1930).

He commented on the nature of man as follows:

...the bit of truth behind all this--one so eagerly
denied--is that men are not gentle friendly crea-
tures wishing for love, who simply defend themselves
if they are attacked, but that a powerful measure of
desire for aggression has to be reckoned as part of
their instinctual endowment (p. 85).

Freud basically saw man, in the pursuit of pleasure, as being in

conflict with society and civilization. Man functions according to

the pleasure principle, seeking "unbridled gratification" of all

desires. Yet such a mode of operation runs counter to the demands

of society and the external world. Freud believed that accomplishments

represent an outgrowth of the conflict between the instinctual energies

of the individual and society's restrictions on the possibilities for

gratification. Another outgrowth of this conflict is misery and

neurosis.

It was found that men become neurotic because they
cannot tolerate the degree of privation that society
imposes on them in virtue of its cultural ideals,
and it was supposed that greater possibilities of
happiness would ensue if these standards were
abolished or greatly relaxed (Freud, 1930, p. 46).

It is even worth referring to Freud about be possibility of giving up

civilization and returning to primitive conditions!
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A Phenomenological Theory:
Client-Centered
Carl R. Rogers (1902- ):

A View of Man

Carl Rogers introduces himself as follows: "...I speak as a

person, from a context of personal experience and personal learnings."

"This is Me," he states in his 1961 book, Becoming a Person.

According to Rogers, the core of man's nature is essentially

positive; the direction of man's movement is basically toward self-

actualization, maturity, and socialization. It is Rogers' contention

that religion, particuarly the Christian religion, has taught us to

believe that man is basically sinful. Furthermore, Rogers contends

that Freud and his followers have presented us with a picture of man

with an "id" and an unconscious which would, if permitted expression,

manifest itself in incest, murder, and other crimes. Man is at

heart irrational, unsocialized, and destructive of self and others.

For Rogers, man may at times function in this way, but at such times

he is neurotic and least functionary as a full human being. When

man is functioning freely, when he is free to experience and to

fulfill his basic nature, man is a positive and social animal, one

who can be trusted and is basically constructive.

In the phenomenological position of Rogers (1951), the individual

perceives the world in his unique way, with these perceptions making up

his phenomenal field. The individual reacts to the environment as he

perceives it, and this environment may or may not correspond with an

experimentor's definition of the environment.
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A Cognitive Theory
George A. Kelly (1905-1966):
A View of Man

The nature of man is that man is a scientist. The scientist

attempts to predict and to control his/her phenomena. Kelly believed

that psychologists, operating as scientists, try to predict and to

control behavior, but they do not assume that their subjects operate

on a similar basis. He mentioned that not every man is a scientist

in the sense of limiting his attention to some specific area and of

using agreed upon techniques to collect and evaluate data. However,

these are matters of detail, whereas the principles of operation are

the same. Man experiences events, perceives similarities and differ-

ences among these events, formulates concepts or constructs to order

phenomena and, on the basis of these constructs, seeks to anticipate

events. All men are similar by nature to the extent that they use

constructs and follow the same psychological process in the use of

these constructs. In this respect, Kelly believed all men are

scientists.

The view of man as a scientist has a number of further conse-

quences for Kelly.

First, it leads to the view that man is essentially oriented

toward the future.

Anticipation is not merely carried on for its own
sake; it is carried on so that future reality may
be better represented. It is the future which

tantalizes man, not the past. Always he reaches
out to the future through the window of the pre-
sent (Kelly, 1955, p. 49).
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Second, it suggests that the individual has the capacity to

"represent" the environment, rather than merely to "respond" to it.

Just as scientists can develop alternative theoretical formulations

concerning phenomena, so individuals can interpret and reinterpret,

construe and reconstrue their environments. Therefore, man is both

free and determined. Man is free to construe events, but he is then

bound by his constructions. Thus, man is not a victim of his past

history or of his present circumstances unless he chooses to con-

strue himself in that way. Much of Kelly's thinking, including his

view of science, is based on the philosophical position of construc-

tive alternativism. By this position, there is no objective reality

or absolute truth to discover. Instead there are efforts to construe

events--to make representations of phenomena in order to make sense

out of them. However, there are always alternative constructions

available from which to choose, and this is as true for the scientist

as it is for men who behave as scientists (Kelly, 1964, 1955).

A Trait, Factor - Analytic Approach
Raymond B. Cattell (1905- ):

A View of Man

For Cattell, the understanding of personality is basic to the

understanding of the more restricted and specialized disciplines in

psychology, such as perception and learning. Cattell's (1965) view

of the man is similar to Freud's in that motivation is conceptualized

in terms of energy that may be transformed from one form into another

and then discharged. His views of motivation have some resemblance

to the learning-theory concept of drive strength. The organism is

viewed as experiencing tension and then obtaining reward through the
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reduction of this tension. In Cattell, the conceptualization of moti-

vation suggests that any motive is made up of a variety of components.

Three of the components found can be interpreted in terms of the

psychoanalytic concepts of id, ego and superego. Any motive contains

some of each of the observed components, but there are different pro-

portions, different motives.

To Cattell (1965), there are two categories of motivation- -

"ergs and sentiments."

An erg represents an innate tendency to react to goals in a

specific way. The socialization process may influence the overt

expression of an erg, but the innate qualities of an erg may be

observed in the emotional qualities and biological goals that are

associated with it and which remain constant across cultures.

Sentiments have their source in social institutions such as the

family or school. They represent acquired attitude patterns. Examples

of sentiments are the Religious Sentiment (I want to worship God),

the Career Sentiment (I want to learn skills required for a job) and

the Self-Sentiment (I want never to damage my self-respect). The

self-sentiment is particularly important in Cattell's theory since it

is viewed as the basic unifying structure of the "ergs" and other

"sentiments."

How do these structures relate to the process aspects of behavior?

How do "ergs and sentiments" translate into answers to the why of

human behavior? His explanation of the "why of human behavior has

the status of theoretical speculation. Cattell employs the concept

of a dynamic "lattice" to represent the relations of "ergs, sentiments,
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and attitudes" to one another. Within the dynamic lattice, an indi-

vidual may express a variety of attitudes, for instance, toward a

film, toward a person, or toward a principle. These attitudes may

be linked to various sentiments, such as the religious, political,

and career sentiments. Finally, the sentiments are construed as

being linked to ergs, so that behaviors in relation to one's career

may be related to the gratification of the curiosity, self-assertion,

and protection ergs. In other words, the dynamic lattice is a way of

indicating that the attitudes are invested with energy in order to

satisfy the basic ergs or biological goals.

For exammple, man may study accounting in order that
he may keep his job in a big business, in order
that he may earn money, in order that he may marry
and have a family, and so on (Cattell, 1965, p. 185).

Learning Theory - Behavioral
Approach: A View of Man
John B. Watson (1878-1958)
Clark L. Hall (1884-1952)
Burrhus Frederic Skinner (1904- )

There are three broad assumptions about the nature of man that

tend to run throughout the learning theory or behavioral point of

view. The first is that behavior is learned by the building up of

associations.

The second is that man is hedonistic by basically seeking to

obtain pleasure and avoid pain.

The third is that behavior is basically environmentally

determined.

The first characteristic is that behavior can be understood in

terms of the building up and joining together of simple associative
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bonds. For Watson, behavior was analyzed in terms of stimulus-

response units called "reflexes"; for Hall, stimulus-response units

called "habits"; and for Skinner, relationships between responses

and reinforcement contingencies in the environment. The assumption

that man is basically a machine in which the movement of some parts

is controlled by the movement of other parts.

The second assumption, that of hedonism, is most clearly evident

in "Thorndike's Law of Effect." Any act which in a given situation

produces satisfaction becomes associated with that situation; when

the situation recurs, the act is more likely than before to recur also.

The third characteristic is an emphasis on environmental forces

in determining behavior. Watson, in particular, took a strong stand

in favor of an emphasis on the environment as opposed to heredity and

claimed that, given a free hand in controlling the environment, he

could train an infant to become any type of specialist he might

select.

Since behavior is a function of connections developed mainly as

a result of reinforcements in the environment, there is considerable

room for optimism concerning the malleability of human behavior. For

Skinner, one is always controlling or being controlled, although the

reinforcements and punishments involved may be subtle. Since all men

control or are controlled, one needed a view of man that allows for a

scientific analysis of the variables involved in the control process.

An emphasis on assocations, reinforcements, and environmental factors

allows for such a view of man.



22

Fromm's Theory (1941, 1945)

Fromm's theory is that man's human nature is radically different

from his animal nature. The content of human nature is expressed as

the needs for:

(1) Relatedness - to be in contact with people and physical

nature.

(2) Transcendence - to be separate from other people and

things, rootedness - as to have a sense of belonging.

(3) Identity - to know who and what one is.

(4) Frame of reference - to have a stable way of perceiving

and comprehending the world.

To summarize Fromm's theory, a human's nature will achieve

expression in the ways that are effective and possible given the

societal, cultural climate in which he exists.

Existential Psychology

Being-in-the-World is a basic core characteristic intended to

emphasize the unity of person and environment. The emphasis is not

merely one of interaction between the person and his environment, as in

Sullivan's thinking (Binswanger, 1963). Rather, person and environ-

ment were essentially one and the same. This is because both being

and world are human creations, so interdependent as to be inseparable.

Of course the human body and the thing in the environment have physical

reality--shape, size, weight. But these physical properties are

irrelevant for the existentialist. When Binswanger speaks of being,

he emphasizes the sum total of intuitive sensory experiences combined
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with memories, fantasies, and anticipations. When he speaks of world,

he emphasizes the environment a person creates fcr himself through

exercising the capacities producing being and expression of that

being in action. Both being and world are intensely personal. Being

is mentality considering our individual selves, and world is mentally

considering our surroundings.

In order to understand a person's existence, the manner in which

being and world merge must be appreciated. In explicating being-in-

the-world, May (1958) said:

...World is the structure of meaningful relation-
ships in which a person exists and in the design
of which he participates. Thus world includes
the past events which condition "my existence" and
all the vast variety of deterministic influences
which operate upon 'me'. But if these as "I"
relate to them, "I am aware of them, carry them
with me, molding, inevitably forming, building
them in every minute of relating. For to be
aware of one's world means at the same time to
be designing it (p. 59-60).

Summary Views of Man

These differences in personal experiences also led to different

views of man. Implicit in each theory is a view of man. In Kelly's

terms, each theorist has different constructs applicable to the con-

cept of "man."

For Freud, man is an energy system in which forces combine or

press against each other in complex ways to produce the final act or

final behavior. Behavior, then is only the outer manifestation and,

in some ways, the superficial consequence of complex processes. The

ultimate goal for this energy system is the release of energy in ways
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that do not result in pain to the organism. Although Rogers' "man"

must also struggle with internal forces (feelings), in particular

anxiety, the total representation of man is quite different. For

Rogers, man is a human being, seeking to come to terms with the forces

that link him to his animal heritage and with the capacities that make

him unique among the species. Man struggles to make sense of his

existential predicament and seeks congruency and self-actualization.

It is a view of man that places less emphasis on character (structure)

and more on processes of change, less emphasis on the past and more on

the future, less on what has been and more on what man can be.

Kelly is the most specific about his view of man. For Kelly,

man is a scientist. He is neither pushed by force nor pulled by

rewards. Instead, he goes about his business of performing exper-

ments and of attempting to improve his predictive system. Whereas,

for Kelly, man is his constructs, for Cattell, man is his traits.

For the Learning Theorists, man is a complex, conditional organism.

Culture and Environment

Racial prejudice and tension in this society are, unfortunately,

not new. According to Dr. Herbert L. Sachs (1975), the problem never

really existed on the college campuses before, largely due to the

fact that Black students were not present in any sizeable number.

This situation has changed today in all levels of the educational

setting. Recently, Supreme Court legislation demanding further

immediate integration has added many more Black students to the

college scene. This was just the beginning!
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Toupin (1980), in his 1979 data collection indicated that the

Koreans were admitted to the U. S. at the rate of 30,000 a year, and

today there are 290,000 Koreans in this country. Three years after

the 1970 census, the number of Asians in the U. S. had increased

significantly; the Chinese increased to 496,000; Philippinos increased

to 43,000. Today, the number of Asians is over 21 million, and half

are foreign born; more and more are immigrated into this country on

a yearly basis.

What are some of the dominant features of Asians settling on

American land? To what extent do Asian cultural values conflict

with American values? How are such cultural conflicts resolved

individually, in groups, and especially in the higher educational

setting such as in the graduate school?

Acknowledgement that more Asians are coming to reside and study

in the United States has led this study to compare the effect of "self-

concept" on coping behavior of the foreign-born Asians and the

American Caucasian graduate students on the same campus. The finding

will increase the knowledge of human behavior, human understanding of

self and understanding of others. In addition, one can accept and pro-

tect the welfare and dignity of those who have the different values,

cultures, beliefs, and interests.

Cultural Norm of Asians

It would be helpful to point out some cultural norms that affect

the hypothetical model Asian personality. The most noticeable

characteristics (based on historical and anthropological observation)
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of Asians were a deference to others and verbal devaluation of self

and family. The absence of verbal aggression and direct expression

of one's feelings and the avoidance of confrontation were personal

qualities that were highly esteemed virtues in Asian society (Toupin,

1980).

Nakane's (1970) study indicated that in Asia the family was more

important than the individual. All of the Asian's attributes are

derived from his/her affiliations: family, institution (the university

is more important than the degree), village, etc. A person's rank

within a group structure defined roles, governed behavior even deter-

mined speech and general countenance. Each relationship carried

different responsibilities and required different responses. The code

of behavior was an entire system of acts: non-physical movements and

gestures, rituals that were parts of an Asian's implicit non-verbal

language. Most Asians different widely in their spoken language but

shared a common cultural heritage, commonly called the "Eastern

Philosophy."

The American Family's Structure

The United States today has shifted radically from the social

structure of the 1900's-1930's. The patriarchy of that era has vir-

tually disappeared. In its place is an environment which some term

matriarchal, others term pedarchal, and still others term equalitarian.

The kinds of social structures are as follows:

Patriarch: Strong dominant male and father figure; father

dominates all important decisions in the family structure.
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Matriarch: Strong mother and female image. Mother assumes

dominant figure in family structure; mother makes important decisions.

Pedarch: Child-centered society; all aspects of family life

revolve around the protection and well-being of the child; family

decisions are based on the welfare of the offspring.

Equalitation: Both mother and father hold equal positions of

importance and responsibility in family matters; children were often

brought in for family conferences where important decisions were to

be made.

According to Streib (1973), in the current structure within the

United States today, the era of the dominant father has virtually

disappeared. Mother has assumed a more prominent role as have the

children.

The Personality-Culture Balance

The relationships of the personality-culture balance refer here

to the relative flexibility of these two as change occurs and the

relative power of one to control the other. If change, development,

and growth were to occur (and these do constantly occur), where may

they be most effectively controlled, if they are indeed subject to

control? Obviously, there was great practical importance in the

question of whether it is simpler and easier to bring about changes

in the personality by direct attack or my modifying the cultural

pattern surrounding the personality.

The road to an individual-centered culture was viewed thus by

Plant (1937):
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...It is possible to look at the problem of the
constitution of the personality in terms of the
individual's arriving in the world with certain
inherent drives, urges, equipment, whatnot, that
might all be subsumed under the term biological
equipment. One might even say that here are the
problems which the individual presents to his
environment. Similarly, one may map out the
structure of the culture pattern, it demands the
enforcement of its own peculiar needs in all formal
and informal ways...obviously, continuous change
is involved as these two elements interest,
because the result of the class between two
problems immediately means a new individual and
a new cultural pattern to be involved in the
subsequent adjustment. Because the pattern for-
ever changes and because the personality equally
grows, the problem is never completed; the answer
at any moment is simply a new constellation of
the factor involved (p. 231).

If a realistic view of the personality shows it to be molded by

the cultural pattern about it, what purposive adjustments need to be

made in the various social institutions--what can be done about the

cultural pattern? How and to what extent, then, the personality molds

the cultural pattern to suit its needs, one cannot answer. Because

the cultural pattern is made up of people, it seems inconceivable

that they cannot mold it as they will indeed, this growing personal

realization of the dynamic influence which one is to have in deter-

mining the structure of the future pattern is perhaps the outstanding

challenge to education and to the individual today.

The personality theorist who has most successfully included

environmental considerations in his work is Murray (1938,.1959). His

theoretical formulations included both environment press and individual

needs. A press is anything outside a person that can do something to

or for that person. Both press and needs have organizing and direc-

tional qualities.
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Murray (1938) clarified the concept of "press" as follows:

... a directional tendency in an object or situation.
Like a need, each press has a qualitation aspect--

the kind of effect which it has or might have upon
...as well as a quantitative aspect, since its power
for harming or benefiting varies widely. Everything
that can supposedly harm or benefit the "well
being" of an organism may be considered pressive,
everything else inert (p. 118-119).

Murray distinguished between two kinds of press--the alpha press

that is the environmental force which objectively exists, as far as

scientific inquiry can determine it, and the beta press that is the

subject's own interpretation of the phenomena that he perceives.

Carl Jung (1933)

Jung has offered an ingenious conceptualization of personality

types which is in some ways consistent and in others inconsistent with

the rest of his thinking. The main distinction he made was between

the attitudes of introversion and extraversion.

According to Jung's Personalities Types (1933):

The two types are essentially different, presenting
so striking a contrast that their existence, even
to the unitiated in psychological matters, becomes
an obvious fact, when one's attention has been
drawn to it. Who does not know those impenetrable,
often shy, natures, who form such a vivid contrast
to those other open, sociable, serene maybe, or at
least friendly and accessible characters, who are on
good terms with all the world, or even when dis-
agreeing with it, still hold a relation to it by
which they and it are mutually affected (p. 412).

The Functional Modes

There were four functional modes in Jung's typology. These

modes, which constitute general styles of experiencing, were called
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"thinking, feeling, sensing, intuiting." Thinking and feeling were

grouped together as rational, in that they involve value judgments.

The valuation in the thinking mode involves classifying separate

ideas or observations under general concepts and organizing these

concepts systematically. In the feeling mode, the evaluation involved

was that of determining whether the idea of observation constitutes

something liked or disliked.

In contrast, sensing and intuiting did not lead to establishment

of order and involve no value judgments. Therefore, they are con-

sidered irrational functions, though Jung did not mean this classi-

fication in any negative, disparaging way. In sensing, one simply

experiences the presence and qualities of things in an unevaluative,

open way. Intuition involves apprehending the essential characteristics

of something in a manner that is immediate and unreflective. Whereas

sensing concerns itself with literal recognition, intuiting involves

grasping latent, underlying, or future possibilities.

Self

The concept of self has a long history in psychology and has been

used in a variety of ways. Hall and Lindzey (1978) have observed that

in some cases the self has been defined as the person's attitudes and

feelings about himself and, in other cases, it has been defined as a

group of psychological processes that govern behavior. The former,

called self-as-object, is clearly related to the Rogerian concept of

self, whereas the latter, called self-as-process, was clearly related

to the Freudian concept of ego. Just as the concept of self has been

used to refer to attitudes toward the self as an object and to the
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self as a doer, so the concept has been used to refer to conscious

and to unconscious attitudes. Wylie (1974) has pointed out that this

has been a continuous source of confusion among "self-theorists."

The concept of actualization involves the tendency on the part

of the organism to move from a simple structure to one of considerable

differentiation and integration, to move from dependence toward inde-

pendence, from fixity and rigidity to a process of change and freedom

of expression. The concept involves tendencies on the part of the

organism toward need-reduction or tension-reduction but emphasizes

the pleasures and satisfactions that are derived from activities that

enhance the organism (Rogers, 1970).

The concept of self-consistency was developed by Lecky (1945).

According to Lecky, the organism does not seek to gain pleasure and

to avoid pain but, instead, seeks to maintain its own organization.

The individual develops a value system. The individual organizes his

values and functions so as to preserve the integrity of the system.

To Lecky, the individual behaves in a way that is consistent with his

self-concept, even if his behaivor is otherwise unrewarding to him.

Thus, a person who defines himself as a poor speller will endeaver to

behave in a manner consistent with this conception of himself.

The Development of Self-Concept

Cooley (1902) defined the self as everything that an individual

designates as his own and to which the individual refers with the

personal prounouns "I," "me" and "myself." He noted that whatever is

regarded as belonging to the self has the potential for evoking
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emotional responses. He proposed the concept of the "looking-glass

self," according to which one learns to react to self by anticipating

how others will react to one.

Sullivan (1953) indicated there were three particularly important

components of the self-systems. For Sullivan they were the "good-me,

the bad-me, and the not-me."

The good-me was organized around experiences with the mothers

that were rewarding.

The bad-me was organized around experiences in which the mother

had expressed moderate level of disapproval toward the child. The

bad-me was associated with anxiety, but anxiety that is not so extreme

that the child is unable to cope with it.

The not-me served no such construction function. Rather, it

was associated with psychopathology. Because the organization of the

"not-me" was associated with such strong anxiety, it became disso-

ciated from the remainder of the self-system and was thus inaccessible

to and uncontrolled by the individual. When experiences occur later

in life that are reminders of the not-me, the individual experiences

overwhelming anxiety and disruption of his thoughts.

Mead's (1934) views were in many ways similar to those of

Cooley. Mead believed that a self-concept could only develop in a

social group, for selves exist only in relation to other selves.

Human beings, Mead believed, anticipate the actions of others by

imagining how they themselves would respond if they were the other

(this belief is also in Eastern philosophy).
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Carl Rogers (1951) assumed that each individual exists in a

continually changing world of experience of which he/
she is the center. An individual's phenomenal field,
which defines his/her reality, consists of the total
realm of the individual's conscious and unconscious
at a moment in time.

He said that no one can know an individual's phenomenal field as well

as the individual can. A key concept for Rogers is the self. The

self is defined as an organized, fluid, but consistent conceptual

pattern of perceptions of characteristics and relationships of the

"I" or the "me," together with value attached to this concept.

Coping or Adaptive -
Adjustment Behavior

In "Ethological Concepts and Human Development" by Wagner Bridger

(1962), cited by Coelho et al., (1974), it was indicated that environ-

mental factors and coping mechanism are an integral part of human

development from infancy to maturity. Strategies of coping with

environmental influences are studied with an emphasis on behavior as

adaptive rather than pathological, and types of individual behavior

that constitute coping and adaptation. Anxiety, for an example, can

be understood as an adaptive reaction to a situation of increased vul-

nerability, mobilizing the necessary defenses and motivation to move

away from the situation. Behavior is seen as having a purpose and a

value by allowing an individual to negotiate with environmental stresses

and demands.

According to Haan (1965), coping involves purpose, choice, and

flexible shift, adheres to intersubjective reality and logic, and allows

and enhances proportionale affective expression. She pointed out that
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coping processes were constructed on rational grounds involving choice

and flexibility and was purposive behavior; pulling toward the future

and taking account of the needs of the present; oriented to the

reality requirements of present situation; involving differentiated

process thinking that integrates conscious and pre-conscious elements;

operating with the organism necessity of metering the experiencing of

disturbing effects; and allowing various forms of affective satisfac-

tion in an open, ordered and tempered way.

Defensiveness

Defensiveness is described as primarily a perceptual defensive-

ness which follows as a consequence of threat of the individual's self

(Chodorkoff, 1954). Defense, in essence, is prevention of accurate

perception of what was threatening from reaching awareness. As a

result, aspects of the environment and of the person himself may be

derived for awareness or may be misperceived. It is in this way that

the individual insures the stability of his self. Furthermore, the

adequacy of the individual's personal adjustment is considered to be

inversely related to the degree to which experiences were derived by

awareness.

Chodorkoff said that this personal adjustment leads to three

conceptual hypotheses:

1. The greater the agreement between the individual's self-

description and an "objective" or "other" description of

him, the less perceptual defense he will show.



35

2. The greater the agreement between the individual's self-

description and an objective or other's description of

him, the more adequate will be his personal adjustment.

3. The more adequate the personal adjustment of the individual's

self-description, the less perceptual defense he will show.

In other words, if a person has a self-concept that agrees with

other people's view of him/her, then there is congruency between self

and experience and consequently no need to distort perception or

experiences. But if the self-concept is quite different from other

people's view of the self, then a slight incongruency exists, and the

individual would handle this by defending the self from threatening

perceptions, principally by denying awareness. Such incongruency

would lead to abnormal development and poor personal adjustment,

whereas congruence would lead to normal development and good adjust-

ment.

The Adjustment Mechanism

Almost all adults used certain devices to retain their psycho-

logical equilibrium (Platt and Spivack, 1975). These devices are

generally known as "adjustment mechanisms." While many are commonly

employed by most individuals, some are used less often; the excessive

dependency on any of the mechanisms could lead to further adjustment

difficulties. The adjustment mechanisms include:

rationalization identification

projection reaction-formation

substitution dissociation
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sublimation

selective forgetting

procrastination

Sometimes the "adjustment mechanisms" have been termed "defense

mechanisms." Regardless of terminology, these modes of behavior stem

from the framework of Freudian or psychoanalytic psychology.

Platt believed that there were limitations on how effective our

adjustment mechanism could be for individuals. Often one was unaware

of utilizing adjustment mechanisms and hence was powerless to prevent

their use. Strong self-identification emotionally with ourselves makes

it difficult to understand why one was using a particular adjustment

mechanism, even when one became aware that one was using it. Espe-

cially, the force of habit has become so ingrained by adults that

changing behavior patterns which one has become accustomed to using

over a long period of years is difficult. He/she has also believed

that ordinarily the use of defense mechanisms leads to rational con-

duct. But the abuse of the mechanism could lead to peculiar, dis-

turbed, irrational, or neurotic patterns of behavior.

Murray (1976) and her colleagues at Menninger Clinic conducted

an 18-year longitudinal study of children's coping behavior. Factor

analysis of the observational data identified two major categories:

coping with the environment and coping with self.

Coping with the environment was defined as "the capacity to cope

with opportunities, challenges, frustrations and threats in the environ-

ment." In other words, it was how children adapted to their environment

repression

compensation

over-compensation

36
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Coping with self was the capacity to manage one's relations to

the environment so as to maintain integrated functioning. It was how

an individual met his own survival and growth needs.

Coping style was the way one habitually managed one's world by

using certain strategies rather than others. Through individual

experiences each individual developed a personal and unique coping

style.

Coping strategies were specific behavioral sequences, however

simple or complex, used to deal with specific challenges or problems.
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CHAPTER III

DESIGN OF THE STUDY

The Dependent Variables

The dependent variables for this study were the scores which the

respondents acquired from the following instruments:

1. The total score of the Tennessee Self-Concept Scale (TSCS).

The score was assumed to be of the interval scale type.

2. Each of the four subtests scores of the, Myers-Briggs

Type Indicator (MBTI, Form G):

a. EI (Extraversion-Introversion)

b. SN (Sensation-Intuition)

c. TF (Thinking-Feeling)

d. JP (Judgment-Perception)

Testing Instruments

Tennessee Self-Concept Scale (TSCS)

William H. Fitts began developing the scale in 1955, and by 1964

he felt he had a highly applicable, well standardized and multidimen-

sional scale (Fitts, 1965). The original purpose of Tennessee Self-

Concept Scale was to develop a research instrument that might contri-

bute to the difficult criteria problem in Mental Health Research in

1955. The scale consists of 100 self-descriptive statements which

the subject uses to portray him/herself. The statements were
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classified by seven clinical psychologists into 15 categories with

perfect agreement. The items fell into one of the five general cate-

gories and three rows for "P" score:

Row 1. Identity - The individual is describing his/her basic

identity as "what he/she is," or "how he/she sees him/herself."

Row 2. Self Satisfaction - How an individual feels about the

"self" he/she perceives as self-acceptance.

Row 3 - Behavior - This score measures the individual's percep-

tion of his/her own behavior or the way he/she functions.

Column A. Physical Self - The score indicated how the indivi-

dual views his/her physical appearance.

Column B. Moral-Ethical Self - This score described the self

from a moral worth.

Column C. Personal Self - This score reflected the individual's

sense of personal worth.

Column D. Family Self - It referred to the individual's percep-

tion of self in reference to his closest and most immediate circle of

associates.

Column E. Social Self - It reflected the person's sense of

adequacy and worth in his social interaction with other people in

general.

There are 10 out of 100 items from the Minnesota Multiple

Personality Inventory (MMPI).

There are two forms to the TSCS: the counseling form and the

clinical and research form (C&R). The C and R form was used in this
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research because interpretation back to the client was not appropriate

(Fitts, 1965). The P-score on the TSCS was the only subscore used for

this research.

The total P-score reflects the overall level of self-esteem of

a person. According to Fitts (1965):

Persons with high scores tend to like themselves,
feel that they are persons of value and worth,
have confidence in themselves, and act accordingly.
People with low scores are doubtful about their
own worth; see themselves as undesirable; often
feel anxious, depressed, and unhappy; and have
little faith or confidence in themselves (p. 2).

The P-score, or self-esteem score, is only one aspect of the

self-concept profile. A complete self-concept profile that describes

all 29 scores on the TSCS is described in Appendix I.

Normative Data

The normative data for the P-score for both forms is reported

by Fitts (1965) to be a mean of 345.57 with a standard deviation of

30.70. A reliability coefficient of .92 is given in the manual and

based on a test-retest with 60 college students over a two-week

period.

The normative data for all major scores were based on a sample

of 626 people which include people from all parts of the country;

age ranges from 12 to 68, and there are approximately equal numbers

of both sexes, Blacks and Whites and social and economic backgrounds.

A P-score range of 315 to 421 is given on the profile sheet to

indicate a normative range for the Total Positive score. Fitts

(1965) reports that a total P above the 95th percentile indicates

that the client reports a very positive view of his/her self.
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Validity

As shown in the figure below and reported in Fitts (1965), the

results are contradictory when the P-score is correlated with other

measures of self-regard.

Other Measures of Self Regard
Total
P-score

Total Manifest Anxiety Scale -.70

Cornell Medial Index -.56

Inventory of Feelings +.64

California F-Scale -.21

Minnesota Teacher Attitude Inventory -.53

Incomplete Sentence Blank +.58

Figure 1: Correlations between the total positive
score and other personality measures

The correlations with the selected sub-tests on the MMPI and the

TSCS (P-score) has remarkable high correlations ranging in the .50's

and .60's (Buros, 1978). The P-score correlations, with parts of the

Edward Personal Preference Schedule, are as follows: achievement -.43;

nurturance +.25; and agression -.22 (Fitts, 1965).

Reliability

Test-retest reliability of the total positive score for 60

college students over two weeks was +.92, with test-retest reliability

of various subscores ranging from +.70 to +.90 (Buros, 1978).

Data on internal consistency were not reported.
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The Myers-Briggs Type Inticator
(MBTI, Form G)

The MBTI has been subjected to extensive research for more than

30 years. It consists of 126 items. There are four different models

of thinking postulated by Carl Jung's Theory of Personality Types in:

EI (Extraversion-Introversion) - the scores indicate whether

the person prefers to direct his/her mental activities toward the

external world of people and things or toward the inner world of

concepts and ideas.

SN (Sensing-Intuition) - The scores indicate whether the subject

prefers to perceive his/her world in a factual, realistic way or in an

imaginative way.

TF (Thinking-Feeling) - The scores indicate the judgments of the

individual by impressional and logical or by subjective processes.

JP (Judgment-Perception) - The scores are concerned with indi-

vidual's judgments and/or the awareness of something.

Normative Data

The Indicator has been answered by several thousand high school

and college students and by certain professional and industrial groups

(Buros, 1978). Reliability studies, which in the manual are limited

to internal consistency (split-half) measures, show correlations in

.70 and .80. These figures are comparable to those of leading

personality inventories.
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Validity

Using tetrachoric r's and applying the Spearman-Brown prophecy

formula, median r's equal .83. The manual's report on validity

rests mainly on concurrent studies--expected relationship to other

tests and to rating and differences between groups.

Reliability

Test-retest reliability on 41 college students: .48 for TF,

.69 for SN and JP, and .73 for EI.

Intercorrelation between scales are low, excpet for JP's

relation to SN, which ranges from .25 to .47 (Buros, 1978).

The Sample

The study's respondents were randomly drawn from a population

of the foreign-born Asians from the Republic of China, Hong Kong,

India, Indonesia, Japan, Korea, Malaysia, Pakistan, Singapore, Sri

Lanka, Thailand; the remainder were American-Caucasian graduate stu-

dents enrolled at Oregon State University during the 1981-82 school

year. According to Cohen (1969), the minimum sample size needed for

contrasting the data in this study equalled 64 respondents per cell.

This sample size assured a power level of .80 when the effect size

has set of .25. This power level assured that Type I errors would

not be committed in the significance testing at the rate of greater

than 20 percent of the time. These criteria were recognized as being

adequate for the analysis.

The sampling matrix is shown in Table 1.
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TABLE 1

THE SAMPLING PLAN MATRIX

Foreign-born Asian = AS

American-Caucasian = AM

E =

Male Female E=

N=69 N=64 133

N=70 N=67 137

139 131 270

The participating students must have met four (4) criteria in

order to be included in the study. These are shown below:

1. They must have been enrolled in the Oregon State University

Graduate School during the 1981-1982 school year.

2. The Asian graduate students, both male and female, must

have been born in their native countries (China-Taiwan,

Hong Kong, India, Indonesia, Japan, Korea, Malaysia,

Pakistan, Singapore, Sri Lanka, and Thailand).

3. The American-Caucasian graduate students, both male and

female, must have been born in the United States,

regardless of their parent's ancestry.

4. They must have been selected randomly from all qualified

students.

From the computer list of the American-Caucasian graduate stu-

dents, 70 males and 67 females were randomly drawn. The foreign-born

Asian subjects were randomly drawn from the foreign students' list
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obtained from the foreign student office, 69 males and 64 females. A

numbered code was placed on each questionnaire and checked off a mas-

ter computer list when the answers were returned. Returned question-

naires were scanned for completeness before coding for the computer

computation. The analyses were completed by the Oregon State Univer-

sity Computer Center.

The Hypothesis

For each of the two dependent variables (namely, scores on the

TSCS and MBTI) a two-way analysis of variance was used to test the

following hypotheses:

Hypothesis 1. There is no significant difference between the

mean scores for the two cultures;

Hypothesis 2. There is no significant difference between the

mean scores for male and female;

Hypothesis 3. There is no significant interaction effect

between the mean scores of the levels of sex and cultures.

The rejection level was set at a = .05 for each hypothesis

testing.

The correlation analyses included the testing of significance

for the "r" value. It was hypothesized that the relationship was not

significant for the two groups. The hypothesis for the testing of

the significance of the correlation coefficient was: Ho : p = 0.

The Statisticalqesaa

The design of the study called for a fixed two-way arrangement,

using analysis of variance in testing all except the correlation
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hypothesis. The basic statistical tool used was the F statistic. A

two-way analysis of variance measured differences between self-concept

and coping behavior of the two cross cultures. The Pearson Product

Moment Correlation Coefficient was used to determine the correlation

of the self-concept and coping behavior.

The following analysis of variance (ANOVA) table was used as

the test arrangement for both dependent variables (i.e., self-concept

and coping behavior):

TABLE 2

ANOVA TABLE (TWO-WAY FIXED DESIGN)

Source of
Variation

Degree of
Freedom (df)

Sum of
Squares

Mean
Squares F-Ratio

Factor 1. Sex 1 A A/1 MSA/MSD

Factor 2. Race 1 B B/1 MSB/MSD

Interaction Sex/Race 1 C C/1 MS
C
/MS

C

Within (Error) 266 D D/266

Total 269 E E/269

All of the student participants were randomly assigned from the

computer lists to represent the two groups.

Hypothesis 1. There is no significant differecnes between

mean scores for the two cultures.

tAM =u AS

where: p AM is the mean score for American-

Caucasian graduate students, and
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p AS is the mean score for foreign-

born Asian graduate students.

Decision rules for rejection of the null hypothesis were as

follows, with a critical tabular value based upon a = .05, df = 1,

200**; tabular F was 3.89.

If computed F > 3.89, reject Ho

If computed F < 3.89, retain Ho

Hypothesis 2. There is no significant difference between the

scores for males and females

M = u F

Decision rules for rejection of the null hypothesis were esta-

blished with a = .05, and df = 1, 200**; the tabular F was 3.89.

If computed F > 3.89, reject Ho

If computed F < 3.89, retain Ho

Hypothesis 3. There is no significant interaction effect

between the mean scores of the levels of sex

and cultures.

Decision rules for rejection of the interaction hypothesis

utilized a critical F value based upon an a = .05, and df = 1, 200**;

the tabular F was 3.89.

If the computed F > 3.89, reject Ho

If the computed F < 3.89, retain Ho

** df = 200 was utilized instead of df = 266 because the
table values included 200; the closest df to 266 was utilized
in this instance.
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The Pearson Product Moment Correlation Coefficient was used to

examine the relationships between self-concept mean scores (TSCS) and

coping or adjusting behavior (MBTI) mean scores. The result of

analysis was used to compare in order to examine the effect and

relationships of the two tests. A significance test was conducted

on the correlations.
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CHAPTER IV

ANALYSIS OF DATA

This chapter presents the results of the statistical analysis

of the data. The purpose of this study was to investigate the rela-

tionships and the differences between the self-concept and the coping

behavior of the two selected cultural groups; namely, the American-

Caucasians and the foreign-born Asian graduate students at Oregon

State University.

The investigation involves 70 males and 67 females randomly

drawn to represent the American-Caucasian group from the Graduate

School computer list. There were 69 males and 64 females randomly

drawn to represent the foreign-born Asian graduate students from

the list of foreign students.

An analysis of variance was used to determine whether signi-

ficant differences existed between scores for the two culture

groups, and the Pearson Product Moment Correlation Coefficient was

used to describe the correlation of self-concept and the coping

behavior of the two cultures.

Hypothesis 1: There is no significant difference between

mean scores for the two cultures.
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The non-significant F value for the between cultures comparison

indicates that, when compared on the overall mean scores of self-

concept and coping behavior, the American-Caucasian and the foreign-

born Asian graduate students scores were essentialliy the same. The

analysis result indicated that both cultures have a similar self-

concept and coping or adjusting to their environment. As indicated

in Table 3, Hypothesis 1 was retained for all tests.

Hypothesis 2. There is no significant difference

between the mean scores for males

and females.



TABLE 3

ANALYSIS OF VARIANCE OF THE TSCS AND MBTI FOR HYPOTHESIS 1

Subtest
Source of
Variation df SS MS F

P

Value
H

Dec ?sion

P-Self Concept Race 1 756.563 756.563 .562 .454 Retain

Error 266 357850.681 1345.303

C-Personal Self Race 1 158.183 158.183 2.068 .152 Retain

Error 266 20342.263 76.475

E-Social Self Race 1 100.040 100.040 1.658 .199 Retain

Error 266 16054.539 60.355

E-Extraversion Race 1 29.577 29.577 2.201 .139 Retain

Error 266 3574.336 13.437

I-Introversion Race 1 8.496 8.496 .628 .429 Retain

Error 266 3599.365 13.531

J-Judgment Race 1 .690 .690 .042 .838 Retain

Error 266 4363.758 16.405 .

P-Perception Race 1 .140 .140 .007 .933 Retain

Error 266 5168.370 19.430

Tabular F (1,266) = 3.89 * *, p < .05

"df = 200 was utilized instead of df = 266 because the table values conceived 200 the closest df was
utilized in the instance, not 266.
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The over-all self concept (TSCS), showing a significant F value

for the between sex comparison, indicates that, when compared on over-

all mean scores of self-concept, the sex differences' scores were

essentially not the same. The results also indicated that there was

significant difference in coping or adjusting to the environment

between the sex differences. However, both sexes score in a similar

fashion in judging and percepting attitude for dealing with their

environment. The result of the analysis of the second hypothesis

suggested that self-concept and the abilities to cope within oneself

as well as to the environment showed significant differences between

the sexes. Hypothesis two was rejected for all TSCS mean scores and

the E, I mean scores of the MBTI, but the judgment and the percep-

tion categories were retained. These results are reported in Table

4.

Hypothesis 3: There is no significant interaction effect

between the mean scores of the levels of

sex and cultures.

The results of the analysis have been synthesized in Table 5.

The analysis indicated no significant interaction on self-

concept and coping behavior. However, there were significant

differences between mean scores of judgment and perception at the

.001 level. From Table 6, the female graduate students' mean scores

were higher than male graduate students' in both judgment and percep-

tion, a finding which indicated that the females tended to focus their

perception and judgment upon people and things more than did males.
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ANALYSIS OF VARIANCE OF TSCS AND MBTI FOR HYPOTHESIS 2

Subtest
Source of
Variation df SS MS F

p

Value
H
o

Decision

P-Self-Concept Sex 1 15250.458 15250.458 11.336* .001 Reject

Error 266 357850.681 1345.303

C-Personal Self Sex 1 1200.181 1200.181 15.694* .001 Reject

Error 266 20342.263 76.475

E-Social Self Sex 1 389.126 389.126 6.447* .012 Reject

Error 266 16054.539 60.355

E-Extraversion Sex 1 382.680 382.680 28.479* .001 Reject

Error 266 4018.163 13.437

I-Introversion Sex 1 326.338 326.338 24.117* .001 Reject

Error 266 3599.365 13.531

J-Judgment Sex 1 7.591 7.591 .463 .497 Retain

Error 266 4363.758 16.405

P-Perception Sex 1 .259 .259 .013 .908 Retain

Error 266 5168.370 19.430

Tabular F (1,266) = 3.89, p = .05

*Significant level
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ANALYSIS OF VARIANCE OF TSCS AND MBTI FOR HYPOTHESIS 3

Subtest
Source of
Variation df SS MS F

P

Value
H
o

Decision

P-Self-Concept Interaction 1 2944.820 2944.820 2.189 .140 Retain

Error 266 357850.681 1345.303

C-Personal Self Interaction 1 184.533 184.533 2.413 .122 Retain

Error 266 20342.263 76.475

E-Social Self Interaction 1 46.437 46.437 .769 .381 Retain

Error 266 16054.539 60.355

E-Extraversion Interaction 1 28.315 28.315 2.107 .148 Retain

Error 266 3574.336 13.437

I-Introversion Interaction 1 12.752 12.752 .942 .333 Retain

Error 266 3599.365 13.531

J-Judgment Interaction 1 335.762 335.762 20.467* .001 Reject

Error 266 4363.758 16.405

P-Perception Interaction 1 490.011 490.011 25.219* .001 Reject

Error 266 5168.370 19.430

Tabular F(1,266) = 3.89, p < .05

*Significant at the .05 level



TABLE 6

A COMPARISON OF ANALYSIS OF VARIANCE FOR TSCS AND MBTI SCORES

Test Sex Race Interaction

1M XI'

Computed
F p Value XAS lAm

Computed
F p Value

Computed
F p ValueTSCS

P 295.899 280.786 11.336* .001 286.827 290.256 0.562 .454 2.189 .140

C 60.575 56.343 15.694* .001 57.737 59.285 2.068 .152 2.413 .122

E 61.022 58.641 6.447* .012 59.271 60.445 1.658 .199 .769 .381

MBTI

E 8.0072 10.4046 28.479* .001 8.8346 9.4964 2.201 .139 2.107 .148

I 10.4460 8.2366 24.117* .001 9.5564 9.1971 0.628 .429 0.942 .333

J 11.0576 11.4275 0.463 .497 11.2180 11.2555 0.042 .838 20.467* .001

P 8.4820 8.5038 0.013 .908 8.4286 8.5547 0.007 .933 25.219* .001
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In other words, females were more extravert than males. Hypothesis

three was retained for the tests P, C, E in TSCS and E, I tests in

MBTI, and it was rejected for the categories of Judgment (J) and

Perception (P) at the .05 level.

Table 6, the summary of analysis of the Tennessee Self-Concept

Scale and Myers-Briggs Type Indicator, showed differences as existing

between sex in their self-concept at the significance levels of .001

and .012. The mean score result indicated that male graduate stu-

dents have better self-concepts than female graduate students. The

American-Caucasians' mean scores showed higher self-concept in the

sense of personal worth or feeling of adequacy in his social inter-

action with other people in general. The analyses of mean scores

indicated that the female graduate students focused more on judgment

as part of their perception upon people and things around them. They

were oriented primarilly to the outer world and tended to be more

extraverted than male graduate students. The males were more intro-

verted than females, this being verified at a significance level of

.001. The results revealed no significant differences at the .05

level between both cultures in self-concept and in the abilities to

cope or adjust to their environment. The mean scores indicated that

the American-Caucasian was more extraverted than the foreign-born

Asian graduate students, but this was not significant.

The correlation coefficients were significant for females'

self-concept and coping behavior. The correlations ranged from

.173 to .285 at significant levels of .01 to .001. However, the



TABLE 7

A COMPARISON OF PEARSON PRODUCT MOMENT CORRELATION COEFFICIENTS ON
RELATIONS BETWEEN TSCS AND MBTI MEAN SCORES

Test Sex Race
TSCS &
MBTI

Foreign-
born American

Male Significant Female Significant Asian Significant Caucasion Significant

P-E .000 No Sign -.054 No Sign -.082 No Sign .090 No Sign

P-I .036 No Sign .031 No Sign .102 No Sign .084 No Sign

P-J .003 No Sign .173* .030 .141 No Sign .004 No Sign

P-P -.058 No Sign -.141 No Sign -.158 No Sign .035 No Sign

C-E -.083 No Sign .014 No Sign -.084 No Sign -.145 No Sign

C-I .077 No Sign -.018 No Sign .086 No Sign .114 No Sign

C-J -.131 No Sign .285* .001 .229* .004 -.116 No Sign

C-P .064 No Sign -.270* .001 -.263* .001 .064 No Sign

E-E .070 No Sign .011 No Sign -.082 No Sign .045 No Sign

E-I .062 No Sign -.056 No Sign .116 No Sign .001 No Sign

E-J .030 No Sign .196* .010 .104 No Sign .083 No Sign

E-P -.029 No Sign -.182 .013 -.143 No Sign -.055 No Sign
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significance was moderate and low. For the foreign-born Asians' mean

scores indicated significant correlation between the Personal Self

(C) and Judgment (J) score, and Personal Self (C) and the Perception

(P) scores. The significant correlation for the C and J was .285,

and -.270 for the C and P. The significant correlations were con-

siderably low. The analyses are indicated in Table 7.

Summary of the Results

The results of this research may be summarized in two main

categories; namely, self-concept and coping or adjustment.

The P score on the TSCS was used as the measure of self-concept,

and the E, I, J, and P scores on the MBTI were used as the measure of

coping or adjustment behavior. The statistical data for all three

hypotheses were assessed using two-way analysis of variance. The

analysis of Hypothesis 1 indicated that there was no significant

difference at the .05 level on self-concept and coping or adjusting

behavior. When comparing males and female graduate students' scores,

a significant difference was indicated on self-concept and their

perception and judgment upon people or things outside and upon con-

cepts or ideas within one's self. The two mean scores of judgment

and perception, which related to attitude for dealing with the envir-

onment, were essentially the same. There was no significant inter-

action effect for the cultures in self-concept and coping behavior.

A relationship estimate between the Tennessee Self-Concept

Scale (TSCS) and the Myers-Briggs Type Indicator revealed a +.285

correlation, which was significant at the .001 level for the female

group in Personal Self (C) and Judgment (J) scores.
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CHAPTER V

SUMMARY, CONCLUSIONS, IMPLICATIONS, AND SUGGESTIONS

The new psychology models of human growth and development have

suggested that human behavior is primarily a result of an internal

phenomenon rather than an external phenomenon. Such models suggest

that behavior is a function of one's values and feelings about him-

self. Value is a person's self-determination, but it is influenced

by pressures within the world of the individuals. Therefore, behavior

is dependent upon the quality of one's self-concept (Hamachek, 1971).

The healthy person seems to live smoothly, taking things in his

stride, even when conditions are difficult. Less healthy people

seem to become upset easily and require considerable time to get

back into their stride again. The maintenance of homestasis may be

considered to be the general adjustment process. The process of

coping of adjusting insures the awareness of and commitment to social

accuracy. According to Haan (1974), the models process of coping,

defense and fragmentation are organized according to a hierarchy of

utility, so the person will cope if he/she can, defending if he must,

and fragmenting if he/she is forced to do so. Whatever processes

he/she uses will depend on his/her possibilities for reaching a

solution, given his/her internal resources and the nature of the

immediate situation. However, coping does not insure success, nor
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do defending or fragmenting entail failure, since outcomes depend on

matches between the situation and the resource on hand.

Summary

The purpose of this study was to investigate the relationships

and the differences between the self-concept and the coping behavior

of two selected groups of graduate students; namely, the foreign-born

Asians and the American-Caucasians. The instruments used for this

study were the Tennessee Self-Concept Scale (TSCS) and the Myers-

Briggs Type Indicator (MBTI). The mean scores of P on the TSCS were

used as the measure of self-concept, the C and E score were used to

test the correlation coefficient. The Extraversion (E), Introver-

sion (I), Judgment (J) and Perception (P) on the MBTI were utilized

as the measure of coping and adjusting behavior.

Thus, a total of seven (7) dependent variables were included in

the study. Mean scores in each subtest were analyzed, using two-way

analysis of variance procedures. The Pearson Product Moment Corre-

lation Coefficient was utilized to measure the relationships of self-

concept and coping behavior.

The samples for this investigation consisted of 70 males and 67

females (American-Caucasians) and 69 males and 64 females (foreign-born

Asian). All were randomly drawn from their respective popualtions.

Conclusions

Hypothesis 1, 2, and 3 were tested by examining differences in

mean scores on the self-concept and coping or adjusting behavior
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between the two cultures. Based upon the analysis of the data utili-

zing the F test and the confidence intervals, the results indicated

that there were no significant differences between the two cultures in

self-concept or the abilities to cope or to adjust to their environ-

ment; namely, between the American-Caucasian and the foreign-born

Asian graduate students.

Hypothesis 1, dealing with significant difference between the

mean scores for the two cultures, was retained.

Hypothesis 2, pertaining to significant differences between the

mean scores for males and females, was rejected for the self-concept

and coping behavior. The judgment and perception subtests result

indicated that both sexes have similar attitudes to the environment.

Hypothesis 3, the interaction between the two groups in self-

concept and the coping behavior, was retained; the hypothesis was

rejected in the areas of judgment and perception subtested.

A test of correlation between the TSCS and MBTI mean scores in

the female group revealed a +.173 correlation at the .020 level for

the Self-concept (P) and Judgment (J) score; a +.285 at the .001

level for the Personal Self (C) and Judgment (J) score; a negative

.270 correlation at the .001 level for the Personal Self (C) and

Perception (P) score; a +.196 correlation at the .01 level for the

Social Self and Judgment score. In foreign-born Asians there were

significant correlations between Personal Self and Judgment, Personal

Self and Perception at significant levels of .004 and .001. The

highly significant correlation coefficients between the self-concept

mean scores and the abilities to cope or adjust to their environment
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indicated that self-concept has some effect upon the females and the

foreign-born Asian graduate students' abilities to cope or adjust to

their environment.

Implications

It is suggested that several interpretations are possible for

the concepts of self and coping or adjusting behavior. Conservative

interpretations and application of the findings are recommended

until further research is completed.

A review of related literature revealed that one of the best

ways to learn about personality is to start at one's central concept

and explore its relationships with many other concepts and processes

that are applicable to the study of personality. This research does

precisely that, using the vehicle of self-concept and extraversion-

introversion, and the individual's perception-judgment to explore

the psychology of personality. The primary aim is to gain an under-

standing of the meaning and usefulness of extraversion-introversion

in the light of the self-concept. Concerning sociability, extra-

verts have been seen to value, enjoy, and engage in a wide range of

social interactions. However, these values and attitudes toward out-

side or within one's self are relatively tied together with one

self-concept or self-esteem. According to Jung (1933), every

extravert has a suppressed desire to be an introvert, and every

introvert has a secret yearning to be an extravert.

It was assumed that the majority of graduate students repre-

sent the healthy persons who are characterized by openness towards
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accepting new information impartiality in interactions with others,

and like their professors and their colleagues. Hence, both cultures

at the graduate student level should be similar in their abilities to

adjust or cope with their environments. Most traditional beliefs

hold that a person's social interactions have a powerful (and often

negative) effect on one's personality. For each personality there is

some core of identity within the individual. Social pressures can

cause one to misrepresent this identity cr relegate it to the uncon-

scious, but despite all pressure, it will continue to struggle for

recognition and self-expression. This is like the dilemma of the

immigrant undergoing the process of assimilation into a new culture.

Implicit in idiographic-nomothetic controversy in psychology

is that An extreme idiographic view takes the position that everyone

is unique and that each individual must be studied in a unique way

to capture the richness of his human individuality. The flavor of

this orientation is captured in the following statement by Allport,

...I venture the opinion that all of the infra-
human vertebrates in the world differ less from
one another in psychological functioning and its
complexity of organization, than one human being
does from another (1962, p. 407).

An extreme nomothetic view takes the position that the unique-

ness of individuals is the concern of artists and historians, that

scientists are concerned with the development of general laws to

apply to all people.

The implication related to this study is that the nature of

man is that of a scientist. The scientist attempts to predict and
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control his/her phenomena. Man experiences events, perceives simi-

larities and differences among these events. Life is a representa-

tion or construction of reality, and it is this quality of life that

enables man to make and remake himself. Only man has the ability to

link the past with the future and to construct his own way of viewing

things. It is in relation to these abilities that we come to a new

understanding of the issue of free will and determinism. Man looks

at his world through transparent patterns or templets which he

creates and then attempts to fit over the realities of which the

world is compared (Kelly, 1955).

Psychological assessment devices and social research technique

to help one adapt are invented to reveal both negative and positive

attitudes to insure the quality of life. The finding would serve as

an early warning, especially in the educational system.

Finally, every man in certain respects is:

Like all other man,

Like some other man,

Like no other man (Kluckhohn et al., 1953).

The models developed as part of the implication related to

this study are presented in Tables 8, 9 and 10.



TABLE 8

"THE AUTONOMY OF BUCKET"
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The flexibility to adjust,
to maintain the level
of bucket = self concept

Beli ing

Di pity
dentity

E pectations
C ntrol
Pe ceptions

Belieing
Expect\ation

Valu
PriviTeyes
Thinking
Creative

Freedom
Duties
Concerns,
Socializat,on

Concern
Reactio
Responsibilities

Cultural
- Religions
- Family
- Socioeconomic
- Political

Ability to cope/
adjust to exter-
nal force, to
tolerate
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The Antonomy of Bucket

An individual is born with a bucket called "I, me, my."

Each of us has nature of coping or adjusting abilities - abilities

to cope in order to maintain our bucket is what we call "A Goodness

Fit." It involves the purpose, choice and the flexibilities to

shift. These purposes adhere to intersubjective reality and logic

which allows one to enhance the proportionate affective expression.

All of these purposes result of pulling toward the future and taking

the account of one's needs for the present time.

Often we ask ourselves why we have to cope. There are several

reasons why:

1. We cope because there is a sensed threat to autonomy

of "I bucket" to maintain togetherness.

2. There is an expectation for achievement from an external

force as well as an internal force, so we must cope to

be successful in realizing oneself as a person "I, me."

3. Coping is for self-improvement to contribute in reality

of an existential confrontation with the loneliness within

"I, me."

4. We need to cope for sustained feeling of belonging. It

is integral to well being and infuse to search for self-

fulfillment.



TABLE 9

THE RELATIONSHIPS BETWEEN COPING PROCESS AND STRATEGIES

- Indepen
- Depend

ent
t

Independent Willingness
Process Interest

bw-
vation

-Behavior

Performance .s s
-Satisfaction, etc

Outcome
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Special Strengths
- Weaknesses
- Coping Skills
- Perceptual of

self

Independent Process - is supported by the individual's values
and attitudes

Values are self-determined but are influenced by the pressures
from within oneself as well as from outside external forces

The Willingness and Interest - help to reinforce self to act in certain
behavior, since behavior is seen as having a purpose and
a value by allowing self to negotiate with environmental
stresses and demands.

Satisfaction is the process through which experiences develops and
reinforces value of the individual within his/her cultural
existences.
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TABLE 10

THE INTEGRATING OF PHYSICAL AND PSYCHOLOGICAL
INFORMATION WITH THE ENVIRONMENT, TO MAINTAIN THE "BUCKET"

- Health
- Independent
- Dependent
- Experiences
- Flexibility
- Skills
- Intuition
- Role
- Trait

OGICAL

- Needs
- Interest
- Values
- Dignity
- Desires
- Ability
- Instinct
- Logic
- Attitude
- Morality
- Motivation
- Opinion
- Trait
- Drives
- Concept of Self

- Family
- Economic
- Religion
- Politic
- Weather
- Expectation
- Competition
- Demand
- Interaction
- Etcs.

The individual's physical and psychological state or The Bucket

Development is a major concern in educational, occupational
and developmental processes. An individual is the composition
of many variables of physical, psychological and environmental
interactions; the combination of these variables make him/her
unique. Because each variable is subject to change and often
is changing, the person is becoming a different person, even
unique to himself.

The direction and pace is in part determined by his own decision;
thus, the future is determined to a major extent by the
ongoing evoking decision. What one chooses is a matter
of what alternatives are available and the formation
processed about each alternative and about one's own self.
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Suggestions for Further Study

The following suggestions for further study are projected as

a result of this research:

1. Concept and coping (or ajusting) behavior studies need

to be conducted using both longitudinal and cross-

section research models. This should be combined

with comparison for the period of time in graduate

studies, such as during the first year of graduate

school and for those who have been in graduate school

for a period of more than one year.

2. A study should be planned using the projective

assessment, as well as objective assessment, in

self-concept and coping behavior.

3. A follow-up study needs to be conducted in reversal

situations where the American Caucasian is studied

in Asian countries.

4. A replication of the same design as the present

study should be planned, drawing random samples

from other cultures, such as the Europen, Middle-

Eastern and the Latin-American, comparing the results

with the American Caucasian at the graduate level.

4. A factorial design should be consideration to deter-

mine specific significant relationship levels of

self-concept and coping behavior at different age

levels.
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APPENDIX A

STATISTICAL ANALYSIS OF

TENNESSEE SELF-CONCEPT SCALES (TSCS)
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TABLE 11

A COMPARISON OF THE MEAN AND STANDARD DEVIATION

ON TOTAL P SCORES - THE SELF-CONCEPT

Variable Sum Mean S.D.

Total Males 41130.00 295.8993 41.2292

Total Females 36783.00 280.7863 31.2639

Asian Males 20071.00 290.8841 38.0455

American Males 21059.00 300.8429 43.8550

Asian Females 18077.00 282.4531 34.0438

American Females 18706.00 279.1940 28.5250

Total Asians 38148.00 286.8271 36.2862

Total Americans 39765.00 290.2555 38.5826

TABLE T2

A COMPARISON OF THE MEAN AND STANDARD DEVIATION
ON SUBTEST C-PERSONAL SELF

Variable Sum Mean S.D.

Total Males 8420.00 60.5755 9.1778

Total Females 7381.00 56.3435 8.3535

Asian Males 4069.00 58.9710 8.6636

American Males 4351.00 62.1571 9.4541

Asian Females 3610.00 56.4063 9.1854

American Females 3771.00 56.2836 7.5434

Total Asians 7679.00 57.7368 8.9772

Total Americans 8122.00 59.2847 9.0358
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TABLE 13

A COMPARISON OF THE MEAN AND STANDARD DEVIATION
ON SUBTEST E - SOCIAL SELF

Variable Sum Mean S.D.

Total Males 8482.00 61.0216 8.3644

Total Females 7682.00 58.6412 7.0940

Asian Males 4197.00 60.8261 7.8515

American Males 4285.00 61.2143 8.8937

Asian Females 3686.00 57.5938 7.8046

American Females 3996.00 49.6418 6.2370

Total Asians 7883.00 59.2707 7.9660

Total Americans 8281.00 60.4453 7.7221

TABLE 14

ANALYSIS OF VARIANCE OF SELF CONCEPT -
TOTAL P SCORE IN TSCS

Source of
Variation df SS MS F

Significant
of F

Sex 1 15250.458 15250.458 11.336* .001

Race 1 756.563 756.564 .562 .454

Interactions 1 2944.820 2944.820 2.189 .140

Error 266 357850.681 1245.303

Total 269 377048.30 1401.667

Tabular F(1,266) = 3.89, p < .05

*Significant level
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TABLE 15

AN ANALYSIS OF VARIANCE OF PERSONAL SELF -
C SUBTEST IN TSCS

Source of
Variation df SS MS F

Significant
of F

Sex 1 1200.181 1200.181 15.694* .001

Race 1 158.183 158.183 2.068 .152

Interactions 1 184.533 184.533 2.413 .122

Error 266 20342.263 76.475

Total 269 21903.367 81.425

Tabular F (1,266) = 3.89, p < .05

*Significant at p < .05 level

TABLE 16

AN ANALYSIS OF VARIANCE OF SOCIAL SELF -
E Subtest in TSCS

Source of
Variation df SS MS F

Significant
of F

Sex 1 389.126 389.126 6.447* .012

Race 1 100.040 100.040 1.658 .199

Interactions 1 46.437 46.437 .769 .381

Error 266 16054.539 60.355

Total 269 16479.200 61.633

Tabular F (1,266) = 3.89, p < .05

*Significant level
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TABLE 17

PEARSON PRODUCT MOMENT CORRELATION COEFFICIENT
OF P, C, E SCORES IN TSCS FOR THE

FOREIGN-BORN ASIAN AND AMERICAN CAUCASIAN

P C E

P 1.0000 .8091 .7378

P =.001 p =.001

C - 1.000 .6496

p =.001

E - - 1.0000

TABLE 18

PEARSON PRODUCT MOMENT CORRELATION COEFFICIENT OF
P, C, E SCORES IN TSCS FOR ALL MALE SUBJECTS

P C E

P 1.0000 .8278 .6996

P =.001 p =.001

C - 1.0000 .5838

p =.001

E - - 1.0000
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TABLE 19

PEARSON PRODUCT MOMENT CORRELATION COEFFICIENT OF
P, C, E SCORES IN TSCS FOR ALL FEMALE SUBJECTS

P C E

P 1.0000 .7656 .7843

P ..001 p =.001

C - 1.0000 .7160

p =.001

E - - 1.000

P = Total Scores of Self-Concept
C = Personal Self
E = Social Self
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APPENDIX B

STATISTICAL ANALYSIS

OF

MYERS-BRIGGS TYPE INDICATOR
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TABLE 20

A COMPARISON OF THE MEAN AND STANDARD DEVIATION ON
EXTRAVERSION "E" SUBTEST IN MYERS-BRIGGS TYPE INDICATOR

Variable Sum Mean S.D. N

Total Males 1113.0000 8.0072 3.7484 139

Total Females 1363.0000 10.4046 3.6072 131

Asian Males 552.0000 8.0000 3.6622 69

American Males 561.0000 8.0143 3.8580 70

Asian Females 623.0000 9.7344 2.9227 64

American Females 740.000 11.0448 4.0356 67

Total Asians 1175.0000 8.8346 3.4514 133

Total Americans 1301.0000 9.4964 4.2150 137

TABLE 21

A COMAPRISON OF THE MEAN AND STANDARD DEVIATION ON
INTROVERSION "I" SUBTEST IN MBTI

Variable Sum Mean S.D. N

Total Males 1452.0000 10.4460 3.5614 139

Total Females 1079.0000 8.2366 3.7924 131

Asian Males 718.0000 10.4058 3.3533 69

American Males 734.0000 10.4857 3.7792 70

Asian Females 553.0000 8.6406 3.5696 64

American Females 526.0000 7.8507 3.9820 67

Total Asians 1271.0000 9.5564 3.5578 133

Total Americans 1260.0000 9.1971 4.0852 137
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TABLE 22

A COMPARISON OF THE MEAN AND STANDARD DEVIATION OF
JUDGMENT "J" SUBTEST IN MBTI

Variable Sum Mean S.D. N

Total Males 1537.0000 11.0576 4.3285 139

Total Females 1497.0000 11.4275 4.0326 131

Asian Males 837.0000 12.1304 3.3339 69

American Males 700.0000 10.000 4.9226 70

Asian Females 655.0000 10.2344 4.2392 64

American Females 842.0000 12.5672 3.4956 67

Total Asians 1492.0000 11.2180 3.8970 133

Total Americans 1542.0000 11.2555 4.4590 137

TABLE 23

A COMPARISON OF THE MEAN AND STANDARD DEVIATION OF
PERCEPTION "P" SUBTEST IN MBTI

Variable Sum Mean S.D. N

Total Males 1179.0000 8.4820 4.6272 139

Total Females 1114.000 8.5038 4.5613 131

Asian Males 490.000 7.1014 3.5980 69

American Males 689.0000 9.8429 5.1263 70

Asian Females 631.0000 9.8594 4.6967 64

American Females 483.0000 7.2090 4.0547 67

Total Asians 1121.0000 8.4286 4.3715 133

Total Americans 1172.0000 8.5547 4.8018 137
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TABLE 24

ANALYSIS OF VARIANCE OF EXTRAVERSION "E" SUBTEST IN MBTI

Source of
Variation df SS MS F

Significant
of F

Sex 1 382.680 382.680 28.479* .001

Race 1 29.577 29.577 2.201 .139

Interactions 1 28.315 28.315 2.107 .148

Error 266 3574.336 13.437

Total 269 4018.163 14.937

Tabular F(1,266) = 3.89, p < .05

* Significant level

TABLE 25

ANALYSIS OF VARIANCE OF INTROVERSION "I" SUBTEST IN MBTI

Source of
Variation df SS MS F

Significant
of F

Sex 1 326.338 326.338 24.117* .001

Race 1 8.496 8.496 0.628 0.429

Interactions 1 12.752 12.752 0.942 0.333

Error 266 3599.365 13.531

Total 269 3949.219 14.681

Tabular F (1,266) = 3.89, p < .05

*Significant level
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TABLE 26

ANALYSIS OF VARIANCE OF JUDGMENT "J" SUBTEST IN MBTI

Source of
Variation df SS MS F

Significant
of F

Sex 1 7.591 7.591 0.463 0.497

Race 1 0.690 0.690 0.042 0.838

Interactions 1 335.762 335.762 20.467* 0.001

Error 266 4363.758 16.405

Total 269 4708.830 17.505

Tabular F (1,266) = 3.89, p < .05

*Significant level

TABLE 27

ANALYSIS OF VARIANCE OF PERCEPTION "P" SUBTEST IN MBTI

Source of
Variation df SS MS F

Significant
of F

Sex 1 0.259 0.259 0.013 0.908

Race 1 0.140 0.140 0.007 0.933

Interactions 1 490.011 490.011 25.219* 0.001

Error 266 5168.370 19.430

Total 269 5659.485 21.039

Tabular F(1,266) = 3.89, p < .05

*Significant level
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TABLE 28

PEARSON PRODUCT MOMENT CORRELATION COEFFICIENTS
FROM ALL SUBTESTS IN MBTI FOR ALL SUBJECTS

E 1.000 -.8882 .0639 -0.0111 -0.0620 .0973 .0373 0.0706

p=.001 p=.148 p=.428 p=.155 p=.055 p=.271 p=.124

I 1.0000 -.0159 .0195 .0763 -.0559 -.021 .0802

p=.398 p=.398 p=.375 p=.106 p=.180 p=.362 p=.094

S - - 1.0000 -.7684 .2421 -.0791 .27:3 -.1956

p=.001 p=.001 p=.098 p=001 p=.001

N - 1.0000 -.2187 .1723 -.2597 .2441

p=.001 p=.002 p=.001 p=.001

T - - 1.0000 -.6253 .1401 -.0900

p=.011 p=.011 p=.070

F - - - 1.0000 -.1629 .1590

p=.004 p=.004

J - - - 1.0000 -.8579

p=.001

P - - - 1.0000

E = Extraversion, I = Introversion, S = Sensing, N = Intuition,

T = Thinking, F - Feeling, J - Judgment, P - Perception

* p = Significant level
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TABLE 29

PEARSON PRODUCT MOMENT CORRELATION COEFFICIENTS
FROM ALL SUBTESTS IN MBTI FOR ALL MALE SUBJECTS

E I S N T F J P

F 1.0000 -.8715 .1731 -.0790 .0341 .1250 -.0148 -.0111

P=.001 p=.021 p=.178 p=.345 p=.071 p=.432 p=.449

I 1.0000 -.1366 .1350 .0244 -.0839 .0585 .0128

P=.054 P=.056 p =.388 p=.163 p=.247 0=.441

S - 1.0000 -.7383 .2299 -.0246 .2380 -.1092

p=.001 p=.003 p=.387 p=.002 p=.100

N - - - 1.0000 -.2412 .2582 -.2975 .2370

P=.002 P=.001 p=.001 p =.002

T - - 1.0000 -.6952 .1861 -.0697

P=.001 p=.014 p=.207

F - - - 1.0000 -.1388 .0921

P=.052 p=.140

J - - - 1.0000 -.8216

P=.001

P - - 1.0000
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TABLE 30

PEARSON PRODUCT MOMENT CORRELATION COEFFICIENTS
FROM ALL SUBTESTS IN MBTI FOR ALL FEMALE SUBJECTS

E I S N T F J P

E 1.0000 -.8859 -.0759 .0499 .0237 -.0334 .0716 -.1467

p=.001 p=.195 p=.286 p=.394 p=.352 p=.208 p=.047

I 1.0000 .1275 -.0804 0.0392 .0653 -.0816 .1571

P=.181 p=.181 p=.328 p=.229 p=.177 p..037

S 1,0000 -.8058 .2958 -.1580 .3151

p..001 p=.001 p=.036 p=.001

N - - - 1.0000 -.2069 .0783 -.2217 .2516

p=.009 p=.187 p=.005 p=.002

T - - 1.0000 -.5158 .1278 -.1199

p=.001 p=.073 p=.086

F - - 1.0000 -.2131 .2416

P=.007 p=.003

j - - - - 1.0000 -.9026

P=.001

P - - 1.0000
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Item
No.

1. I have a healthy body
1

3. I am an attractive person 3
5. I consider myself a sloppy person 5

19. I am a decent sort of Person 19
21. I am an honest person 21
-14,. I am a bad person 23
37. I am a cheerful person 37
39. I am a calm and easy going person 39
41. I am a nobody 41
55. I have a family that would always help me in any kind of trouble 55
57. I am a member of a happy family 57
59. My friends have no confidence in me 59
73. I am a friendly person 73
75. I am popular with men 75
77. I am not interested in what other people do 77
91. I do not always tell the truth 91
93. I get angry sometimes 93
2. I like to look nice and neat all the time 2

d. I am full of aches and pains 4
6. I am a sick person 6

20. I am a religious person 20
22. I am a moral failure 22
24. I am a morally weak person 24
38. I have a lot of self-control 38
40. I am a hateful person 40
42. I am losing my mind 42
56. I am an important person to my friends and family 56
58. I am not loved by my family 58
60. I feel that my family doesn't trust me 60
74. I am popular with women 74
76. I am mad at the whole world 76
78. I am hard to be friendly with 78
92. Once in a while I think of things too bad to talk about 92
94. Sometimes, when I am not feeling well, I am cross 94
7. I am neither too fat nor too thin 7

9. I like my looks just the way they are 9
11. I would like to change some parts of my body 11

25. I am satisfied with my moral behavior 25
27. I am satisfied with my relationship to God Z7
29. I ought to go to church more 29
43. I am satisfied to be just what I am 43
45. I am just as nice as I should be 45
47. I despise myself 47
61. I am satisified with my family relationships 61

63. I understand my family as well as I should 63
65. I should trust my family more 65
79. I am as sociable as I want to be 79
81. I try to please others, but I don't overdo it 31
83. I am no good at all from a social standpoint 83
95. I do not like everyone I know 95
97. Once in a while, I laugh at a dirty joke 97
8. I am neither too tall nor too short 8

10. I don't feel as well as I should 10
12. I should have more sex appeal 12

26. I am as religious as I want to be 26
28. I wish I could be more trustworthy 28
30. I shouldn't tell so many lies 30
44. I an as smart as I want to be 44

Responses -

Completely Mostly Partly false Mostly Completely
false false and true true

partly true

1 2 3 4 5
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Item
No.

46. I am not the person I would like to be 46
48. I wish I didn't give up as easily as I do 48
52. I treat my parents as well as I should (Use past tense if parents are not living) 62
64. I am too sensitive to things my family say 64
66. I should love my family more 66
80. I am satisfied with the way I treat other people 80
82. 1 should be more polite to others 82
84. I ought to get along better with other people 84
96. I gossip a little at times 96
98. At times I feel like swearing 98
13. I take good care of myself physically 13
15. I try to be careful about my appearance 15
17. I often act like I am all thumbs" 17
31. I am true to my religion in my everyday life 31
33. I try to change when I know I'm doing things that are wrong 33
35. I sometimes do very bad things 35
49. I can always take care of myself in any situation 49
51. I take the blame for things without getting mad 51

53. I do things without thinking about them first 53
67. I try to play fair with my friends and family 67
69. I take a real interest in my family 69
71. I give in to my parents. (Use past tense if parents are not living) 71

85. I try to understand the other fellow's point of view 85
87. I get along well with other people 87
89. I do not forgive others easily 89
99. I would rather win than lose in a game 99
14. I feel good most of the time 14
16. I do poorly in sports and games 16
18. I am a poor sleeper 18
32. I do what is right most of the time 32
34. I sometimes use unfair means to get ahead 34
36. I have trouble doing the things that are right 36
50. I solve my problems quite easily 50
52. I change my mind a lot 52
54. I try to fun away from my problems 54
68. I do my share of work at home 68
70. I quarrel with my family 70
72. I do not act like my family thinks I should 72
86. I see good points in all the people I meet 86
88. I do not feel at ease with other people 88
90. I find it hard to talk with strangers 90

100. Once in a while I put off until tomorrow what I ought to do today 100

Responses -

Completely Mostly Partly false Mostly Completely
false false and true true

partly true

1 2 3 4 5
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MYERS-BRIGGS TYPE INDICATOR

PART 1. Which Answer Comes Closer to Telling How you Usually Feel or Act?

1. When you go somewhere for the day,
you rather:

(A) plan what you will do and when, or
(B) just go?

2. If you were a teacher, would you
rather teach

(A) fact courses, or
(B) courses involving theory?

3. Are you usually

(A) a "good mixer," or
(B) rather quiet and reserved?

4. Do you prefer to

(A) arrange dates, parties, etc.,
well in advance, or

(B) be free to do whatever looks
like fun when the time comes?

5. Do you usually get along better
with

(A) imaginative people, or
(B) realistic people?

6. Do you more often let

(A) your heart rule your head, or
(B) your head rule your heart?

7. When you are with a group of people,
would you usually rather

(A) join in the talk of the group, or
(B) talk with one person at a time?

8. Are you more successful

(A) at dealing with the unexpected
and seeing quickly what should
be done, or

(b) at following a carefully worked
out plan?

9. Would you rather be considered

(A) a practical person, or
(B) an ingenious person?

10. In a large group, do you more often

(A) introduce others, or
(B) get introduced?

11. Do you admire more the people who are

(A) conventional enough never to make
themselves conspicuous, or

(B) too original and individual to
care whether they are conspicuous
or not?

12. Does following a schedule

(A) sppeal to you, or
(B) cramp you?

13. Do you tend to have

(A) deep friendships with a very few
people, or

(B) broad friendships with many
different people?

14. Does the idea of making a list of what you
should get done over a weekend

(A) appeal to you, or
(B) leave you cold, or
(C) positively depress you?

15. Is it a higher compliment to be called

(A) a person of real feeling, or
(B) a consistently reasonable person?

16. Among your friends, are you

(A) one of the last to hear what is going
on, or

(B) full of news about everybody?

(On this next question only, of two answers
are true, mark both)

17. In your daily work, do you

(A) rather enjoy an emergency that makes
you work against time, or

(B) hate to work under pressure, or
(C) usually plan your work so you won't

need to work under pressure?

18. Would you rather have as a friend

(A) someone who is always coming up with
new ideas, or

(B) someone who has both feed on the
ground?

19. Do you

(A) talk easily to almost anyone for as
long as you have to, or

(B) find a lot to say only to certain
people or under certain conditions?

20. When you have a special job to do, do you
like to

(A) organize it carefully before you start,
or

(B) find out what is necessary as you go
along
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21. Do you usually

(A) value sentiment more than logic, or
(B) value logic more than sentiment?

22. In reading for pleasure, do you

(A) enjoy odd or original ways of
saying things, or

(B) like writers to say exactly what
they mean?

23. Can the new people you meet tell what
you are interested in

(A) right away, or
(B) only after they really get to

know you?
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24. When it is settled well in advance that
you will do a certain thing at a certain
time, do you find it

(A) nice to be able to plan accordingly,
or

(B) a little unpleasant to be tied down?

25. In doing something that many other people
do, does it appeal to you more to

(A) do it in the accepted way, or
(B) invent a way of your own?

26. Do you usually

(A) show your feelings freely, or
(B) keep your feelings to yourself?

PART II. Which Word in Each Pair Appeals to You More? Think what the words mean, not how they

look or how they sound.

27. (A) scheduled unplanned (B) 50. (A) sensible fascinating (B)

28. (A) gentle firm (B) 51. (A) forgive tolerate (B)

29. (A) facts ideas (B) 52. (A) production design (B)

30. (A) thinking feeling (B) 53. (A) impulse decision (B)

31. (A) hearty quiet (B) 54. (A) who what (8)

32. (A) convincing touching (B) 55. (A) speak write (B)

33. (A) statement concept (8) 56. (A) uncritical critical (B)

34. (A) analyze sympathize (B) 57. (A) punctual leisurely (B)

35. (A) systematic spontaneous (B) 58. (A) concrete abstract (B)

36. (A) justice mercy (B). 59. (A) changing permanent (B)

37. (A) reserved talkative (B) 60. (A) wary trustful (B)

38. (A) compassion foresight (B) 61. (A) build invent (B)

39. (A) systematic casual (B) 62. (A) orderly easygoing (B)

40. (A) calm lively (B) 63. (A) foundation spire (B)

41. (A) benefits blessings (B) 64. (A) quick careful (B)

42. (A) theory certainty (B) 65. (A) theory experience (B)

43. (A) determined devoted (B) 66. (A) sociable detached (B)

44. (A) literal figurative (B) 67. (A) sign symbol (B)

45. (A) firm-minded warm-hearted (B) 68. (A) party theater (B)

46. (A) imaginative matter-of-fact(B) 69. (A) accept change (B)

47. (A) peacemaker judge (B) 70. (A) agree discuss (B)

48. (A) make create (B) 71. (A) known unknown (B)

49. (A) soft hard (B)

PART III. Which Answer Comes Closer to Te-ling How You Usally Feel or Act?

72. Would you say you

(A) get more enthusiastic about
things than the average
person, or

(8) get less excited about things
than the average person?

73. Do you feel it is a worce fault

to be

(A) unsympathetic, or
(B) unreasonable?

74. Do you

(A) rather prefer to do things at
the last minute, or

(B) find doing things at the last
minute hard on the nerves?

75. Are parties, do you

(A) sometimes get bored, or
(B) always have fun?

76. Do you think that having a daily routine
is

(A) comfortable way to get things done,
or

(B) painful even when necessary?

77. When something new starts to be the
fashion, are you usually

(A) one of the first to try it, or

(5) not much interested?
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78. When you think of some little thing 88. In getting a job done, do you depend on
you should do or buy, do you

(A) starting early, so as to finish with
(A) often forget it till much later, time to spare, or

or (B) the extra speed you develop at the
(B) usually get it down on paper last minute?

to remind yourself, or
(C) always carry through on it with- 89. Co you feel it is a worse fault

out reminders?
(A) to show too much warmth, or

79. Are you (B) not to have warmth enough?

(A) easy to get to know, or 90. When you are at a party, do you like to
(B) hard to get to know?

80. In your way of living, do you prefer
to be

(A) original, or
(3) conventional

81. When you are in a embarrassing spot,
do you usually

(A) change the subject, or
(8) turn it into a joke, or
(C) days later, think of what you

should have said?

82. It is harder for you to adapt to

(A) routine, or
(B) constant change?

83. It is higher praise to say someone
has

(A) vision, or
(B) common sense?

84. When you start a big project that is
due in a week, do you

(A) take time to list the separate
things to be done and the order
of doing them, or

(B) plunge in?

85. Do you think it more important to be
able

(A) to see the possibilities in a
situation, or

(B) to adjust to the fact as they are?

86. Do you think the people close to you
know how you feel

(A) about most things, or
(B) only when you have had some

special reason to tell them?

87. Would you rather work under someone
who is

(A) always kind, or
(B) always fair?

(A) help get things going, or
(B) let the others have fun in their

own way?

91. Would you rather

(A) support the established methods of
doing good, or

(B) analyze what is still wrong and
attack unsolved problems?

92. Are you more careful about

(A) people's feelings, or
(B) their rights?

93. If you were asked on a Saturday morning
what you were going to do that day,
would you

(A) be able to tell pretty well, or
(B) list twice too many things, or
(C) have to wait and see?

94. In deciding something important, do you

(A) find you can trust your feeling
about what is best to do, or

(B) think you should do the logical
thing, no matter how you feel
about it?

95. Do you find the more routine parts of
your day

(A) restful, or
(B) boring?

96. Does the importance of doing well on a
test make it generally

(A) easier for you to concentrate and
do your best, or

(B) harder for you to concentrate and
do yourself justice?

97. Are you

(A) inclined to enjoy deciding things, or
(B) just as glad to have circumstances

decide a matter for you?



98. In listening to a new idea, are you
more anxious to

(A) find out all about it, or
(B) judge whether it is right or

wrong?

99. In any of the ordinary emergencies
of everyday lift, would you rather

(A) take orders and be helpful, or
(B) give orders and be responsible?

100. After being with superstitious people,
have you

(A) found yourself slightly affected
by their superstitions, or

(B) remained entirely unaffected?

101. Are you more likely to speak up in

(A) praise, or
(B) blame?

102. When you have a decision to make, do
you usually

(A) make it right away, or
(B) wait as long as you reasonably

can before deciding?

103. At the time in your life when things
piled up on you the worse, did you
find

(A) that you had gotten into an
impossible situation, or

(B) that by doing only the necessary
things you could work your way
out?

104. Out of all the good resolutions you
may have made, are there

(A) some you have kept'to this day,
or

(B) none that have really lasted?

102

105. In solving a personal problem, do you

(A) feel more confident about it if
you have asked other people's
advice, or

(B) feel that nobody else is in as good
a position to judge as you are?

106. When a new situation comes up with con-
flicts with your plans, do you try first
to

(A) change your plans to fit the
situation, or

(B) change the situation to fit your
plans?

107. Are such emotional "ups and down" as
you may feel

(A) very marked, or
(8) rather moderate?

108. In your personal beliefs, do you

(A) cherish faith in things that can-
not be proved, or

(B) believe only those things that can
be proved?

109. In your home life, when you come to
the end of some undertaking, are you

(A) clear as to what comes next and
ready to tackle it, or

(B) glad to relax until the next
inspiration hits you?

110. When you have a chance to do something
interesting, do you

(A) decide about it fairly quickly, or
(B) sometimes miss out through taking

too long to make up your mind.



103

"A Concept of Man"

Confucius (551-579 B.C.)

A man without virtue can not long abide in adversity, nor

can he long abide in happiness.

When you see a man of worth, think of how you may emulate him.

When you see one who is unworthy, examine your own character.

Health and rank are what men desire, but unless they be obtained

in the right way, they may not be possessed.

Feel kindly toward everyone; but be intimate only with the

virtuous.

I will not grieve that men do not know me; I will grieve that

I do not know man.

What you do not wish done to yourself, do not do to others.

Life is hard, we may wish it were not, but wishing does not

alter the fact.

"No lake so still but that it has its wave;

No circle so perfect but that it has its blur.

I would change things for you if I could;

As I can't, you must take them as they are."


