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The purposes of this study were to explore the relationship of

cognitive complexity to norms and sanctions for the traditional family

roles; to investigate intergenerational relationships involving

roles and cognitive structures and to estimate the reliability of

the questions from the Washington Role Inventory regarding norms

and sanctions for the provider, housekeeper, child care and child

socialization roles. The following hypotheses were tested:

Hypothesis 1: There will be a positive relationship between

traditional family norms and cognitive simplicity

for females.

Hypothesis 2: There will be a positive relationship between more

negative sanctions and cognitive simplicity for

females.

Hypothesis 3: Parental norms, parental sanctions and parental

cognitive complexity scores will be significant

predictors of the daughter's cognitive complexity

scores.

Fifty six female students from two Family Life classes at Oregon



State University participated in the study. Thirty mothers and 23

fathers of these students also answered the questionnaires which had

been mailed to them. The Washington Role Inventory and Bieri's REP

Test were the instruments used to collect data regarding role norms

and sanctions and cognitive complexity. In addition, demographic

information was also collected from each subject. The students

filled out the questionnaires in class, addressed envelopes to their

parents and wrote a short letter to their parents asking them to also

participate. An introductory letter and questionnaires were then

mailed to the parents of each student. One follow up letter was

mailed two weeks later. Fifty percent of the parents, 30 mothers and

23 fathers, returned completed questionnaires. After a 3 week period

students were again Asked to fill out the questions from the

Washington Role Inventory as a measure of test-retest reliability.

The test-retest reliability of the questions from the Washington

Role Inventory was estimated using Kendall's Tau rank order correlation

coefficient. Hypothesis 1 was tested using t-tests of the differences

between the student's mean REP scores as they were classified by

responses regarding who should perform each role. For hypothesis 2

analyses of variance were used to test if there were significant

differences between response groups for each of the sanction items.

Stepwise multiple regression techniques using the mothers' and father'

responses separately and then combined were employed in the analysis of

the data for hypothesis 3.

The test-retest reliability estimates for the role norm and sanction

items were all significant (p<.001), indicating consistency in the

students' responses over the 3 week period. The t-tests revealed no



significant differences in the students' mean REP scores for the

different normative responses for the traditional family roles.

There were no significant differences between the response categories

for the sanction items regarding the husbanes or wife's performance

of each role. The regression equation using only the fathers' data

included three variables, the father's provider norms, and sanctions

for a husband's housekeeper and child care roles. These variables

together accounted for approximately 60% of the variance in the

daughter's REP score. The regression equation for the mothers' data

included the mother's REP Test score and norms for who should social-

ize girls, plus her sanctions for the wife's provider and child

care roles. Approximatley 38% of the variation in the daughter's

REP scores was accounted for by these variables. When the responses

from the mothers and fathers were combined the regression equation

accounted for 78% of the variation in the daughter's cognitive

complexity score. The variables included were the father's provider

norms, the mother's cognitive complexity score, the father's sanctions

regarding the husband's housekeeper role and the mother's sanctions

for the wife's housekeeper role.

These findings indicate that several variables related to

family role relationships are associated with cognitive complexity.

Further research in the areas of parental cognitive strucutres and

the development of role structures could explore these relationships

even further.
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AN EXPLORATORY STUDY OF FAMILY. ROLE
STRUCTURES AND COGNITVE COMPLEXITY

Introduction

Many aspects of behavior involve both social structures and

personality characteristics. Exploring the conceptual links between

these aspects by using concepts such as roles and cognitive structures

can lead to a better understanding of behavior.

Roles are basic structural components of the social system

associated with particular positions in society, and as such, include

expectations for behavior (Gordon, 1976). The behavior of the

individual and the family is shaped by rules of others, their sanctions

for conforming and non-conforming behavior and by individual

conceptions of what behavior should be (Bates, 1956; Biddle & Thomas,

1966; Gross, Mason & McEachern, 1958; Romans, 1974; Jackson, 1966;

Nye & Berardo, 1973; Nye & Gecas, 1976). Traditionally, cultural

expectations regarding roles have been important in the development

and activities of the family.

Cognitive structures influence the manner in which attitudinal

and interpersonal information is received, stored, processed and

transmitted (Schroder, Driver & Streufert, 1967). These structures

can range from simple to complex and show large individual differences.

Cognitive complexity or simplicity is an important variable when

considering the nature of interpersonal interaction and group

development (Schroder et al, 1967). Therefore, family role

relationships can be expected to be affected by the complexity or

simplicity of an individual's cognitive structures (Ferrer, 1959;

Gordon, 1976).



2

For most individuals roles and cognitive structures develop

within the context of the family. Thus, the family is an important

influence in the development of personality and cognitive structures

while also reflecting the norms and sanctions associated with

family roles. In addition, the unique age and sex grading of the

family facilitates the exploration of intergenerational differences

in role and cognitive structures as they are developed in family

interaction.

The purposes of this study are to explore the relationship

between the role norms and sanctions regarding traditional family

roles and cognitive structure and to investigate intergenerational

relationships involving roles and cognitive structures. In addition,

the reliability of the questions on the Wahington Role Inventory

regarding norms and sanctions for the traditional family roles of

provider, housekeeper, child care and child socialization will be

estimated.

Hypotheses

The specific hypotheses to be tested are:

Hypothesis 1: There will be a positive relationship between

traditional family norms and cognitive simplicity

for females.

Hypothesis 2: There will be a positive relationship between more

negative sanctions and cognitive simplicity for females.

Hypothesis 3: Parental norms, parental sanctions and parental

cognitive complexity scores will be significant predictors

of the daughter's cognitive complexity scores.
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Assumptions

For the purposes of this study it is assumed that the family

is one form of group interaction, and is characterized by a

normative structure that influences the behavior of its members.

Cognitive complexity is assumed to vary among individuals in a

group. It is also assumed that cognitive complexity can be measured

numerically in terms of dimensional differentiation by the Bieri

Role Concept Repertory Test (REP Test). Role norms and sanctions

are also assumed to be measured numerically by the Washington

Role Inventory.



Review of Literature

Literature on Roles

4

The structural view of role theory emphasizes the content,

organization and consequences of roles for groups and focuses on

the concepts of position, norms and sanctions (Heiss, 1976).

Role is defined as the "behavior expected of persons who occupy

a position" (Nye & Berado, 1973, p. 9). There are several

positions associated with the family, such as husband, father, wife,

mother, and each of these positions involve more than one role.

Nye and Gecas (1976) have identified eight roles that can be

classified as part of one or both of the positions of husband/father,

wife/mother. These eight roles are provider, housekeeper, child care,

child socialization, kinship, sexual, recreational, and therapeutic.

Associated with each of these roles are norms and sanctions.

Norms are the expectations about how persons should behave that

influence many spheres of social life. Sanctions refer to rewards

or punishments that are contingent upon conformity to norms and

define the strength of expectations for behavior (Biddle & Thomas,

1966; Jackson, 1966; Nye & Gecas, 1976).

There are different levels of agreement about the norms and

sanctions of different roles. Those roles that have greater

agreement about norms and sanctions are considered to be more

crystallized or institutionalized (Dyer & Urban, 1969; Jackson, 1966).

Traditionally, the roles involving provider, housekeeper, child

care and child socialization responsibilities have been more

crystallized. Whereas, the roles involving therapeutic, kinship
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and sexual activities are less crystallized.

Early research on family roles focused on the differentiation

and allocation of roles within the family. Cross-cultural research

by Zelditch (1955) reported that husband-wife roles were differentiated

along the instrumental-expressive axis identified by Parsons and

Bales (1955). A later study of cross-cultural data by Aranoff and

Crano (1975) found that women contributed appreciably to the

economy of the family system. Their results did not support the

idea of sex role differentiation along the instrumental-expressive

axis, but since the expressive role was not looked at, conclusions

regarding sex role differentiation can only be tentative. Research

within American society also offers evidence of role differentiation

and division of labor along traditional sex lines (Blood, 1964;

Blood & Wolfe, 1960; Farber, 1957). These studies found that the

father/husband was the instrumental leader and performed the major

economic function while the wife/mother performed expressive tasks

and took care of the household and children.

In a review of literature by Tharp (1963) regarding the

psychological patterning in marriage, marital satisfaction was

found to be related to several areas of role theory. In looking

at these variables it was found that satisfaction of role expectations

was related to marital happiness, while greater role disagreement

was reported by divorced couples. Two recent studies have also

looked at role theory correlates and marital satisfaction. Chadwick,

Albrecht and Kunz (1976) found that confornity of the spouse to

the other's role expectations was a strong correlate of specific

role satisfaction. For both husbands and wives, effectiveness in
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the therapeutic role (listening to each other's problems) was

the best predictor of marital satisfaction (Nye & McLaughlin, 1976).

Recent work by Nye (1974, 1976) has looked at role norms and

sanctions for the eight family roles he has identified. The

recreation, therapeutic and sexual roles have been identified as

emerging roles since they are not as normatively defined or

enforced as are tradtional family roles. The kinship role, and to

some degree, the housekeeper role seem to be declining roles

since they are not as normatively defined or sanctioned as in

earlier periods (Nye, 1974). When looking at the research on the

traditional family roles of provider, housekeeper, child care and

child socialization, role norms and sanctions are more clearly

defined. Slocum and Nye (1976) reported that traditional cultural

expectations seemed to be changing. A majority of wives believe they

should share the provider role and a majority of both husbands and

wives believe that the housekeeper role should be shared, although

not eqrsaly. Sanctions for the provider and housekeeper roles were

also reported, these were stronger for a man not providing for

his family than they were for the housekeeper role (Nye, 1976).

Research by Clark, Nye and Gecas (1978) suggested that increased

education and employment among women are associated with higher

role expectations and that wives of high income husbands, who were

less likely to be employed, expected less housekeeping activity by

their husbands.

In looking at the child care and socialization roles, differences

in norms and sanctions are seen for each. For child care, the norms

tend toward equalitarian, although there is still a tendoncy to
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perceive it as more the wife's responsibility. The norms regarding

child socialization are more equalitarian, while showing some sex

linking, fathers expect to be more responsible for boys, mothers

for girls. Sanctions are present for both roles although they are

stronger for the child care role than for the child socialization

role (Gecas, 1976; Nye, 1976). Thus, for these two traditional

roles, changes also seem to be occurring.

Literature on Cognitive Structures

The cognitive structure of an individual refers to how a person

thinks and how information from the environment is perceived, organized

and evaluated (Schroder, 1971). Cognitive structures affect social

functioning and interpersonal relations and are important aspects

of the adaptive strategies individuals use in interaction with

their environment. Lewin (1951) writes that all behavior depends

to a large degree on the cognitive structure of the life space and

that change in cognitive structure is essential to learning. Piaget

recognizes that cognitive processes are means of perceiving,

organizing and transforming information about the environment and

oneself in relation to the environment (Feffer, 1959; Flavell, 1977).

The level of cognitive structure refers to the way information

is processed by an individual and shows wide variation between

individuals and even within an individual under different conditions,

such as stress (Schroder, 1971). The level of cognitive structure

is a continuous variable that ranges from high to low. Four levels

of cognitive structure along the continuum of complex (high) to

simple (low) structures have been described (Harvey & Felknor, 1970;



Schroder et al, 1967). High level cognitive structures are more

highly differentiated and integrated. At this level the ability

to discover and utilize information about a range of stimuli is

maximized; there is a low need for structure, a high tolerance of

ambiguity and a tendency to avoid stere solving problems

8

(Harvey & Felknor, 1970; Schroder et al, 1967). Low level structures

are fairly undifferentiated and poorly integrated. Categorical

black-and-white thinking is characteristic of this level as is an

intolerance for ambiguity. Individuals are more dependent on

external authority, relying on norms of society, tradition and

institutionalized authority. Gradations between these two extremes

of the continuum have been identified, but not clearly delineated.

The level of cognitive structure reached is thought to be a

product of learning plus neurological potentials and can be arrested

at any point along the high-low continuum (Schroder et al, 1967).

When the environment is restricted in the variety of responses and

exploration available, the development of higher level structures

is hindered. Socialization techniques that stress adherence to

the rules as an end in itself encourage the development of low

level structures. Freedom to explore the environment and evolve

one's ideas and solutions encourages development of high level

structures (Harvey & Felknor, 1970; Schroder et al, 1967). Cognitive

development is also important to group development. Groups composed

of members with lower level cognitive structures are expected to

generate less diversity, fewer alternative perspectives, rigidly

constricted norms and fixed role relationships. Whereas, groups

composed of more complex structures can develop more complex
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organizations (Schroder et al, 1967).

The level of cognitive structure is defined by two interdependent

properties, differentiation and integration. Differentiation refers

to the number of dimensions the individual has available for

evaluating the social environment (Bieri, 1971; Bieri et al, 1966;

Menasco, 1976; Schroder, 1971). Integration is defined as the

number and connectedness of the rules an individual uses in combining

the dimensions of stimuli (Schroder et al, 1967; Schroder, 1971).

The ability of an individual to differentiate categories or constructs

of social behavior is an index of cognitive complexity-simplicity

(Bieri, 1955, 1971; Bieri et al, 1966; Mischel, 1968; Tripodi &

Bieri, 1966). Therefore, a cognitively complex person is able to

use more categories or dimensions for perceiving and evaluating

the behavior of others than a cognitively simple person (Bieri, 1955,

1971; Tripodi & Bieri, 1966).

Research on cognitive complexity has explored several areas of

interpersonal behavior. Cognitively complex individuals seem better

able to grasp different points of view and tolerate different

perspectives than cognitively simple individuals. Subjects who

are more cognitively complex have been found better able to perceive

and accurately predict the differences in personal constructs

between themselves and others (Adams - Webber, 1969; Bieri, 1955).

They are also better able to perceive and predict differences in

the personal constructs of two strangers who were in a social

situation with them (Adams-Webber, Schwenker & Barbeau, 1972). The

ability to reconcile simultaneously different perspectives in a

social situation involving the values of others was also positively
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related to the cognitive complexity of the individual (Meitner,

Crockett & Rosenkrantz, 1966). In a study exploring interpersonal

attitudes and similarity, cognitively complex subjects gave higher

attraction ratings to dimensionally dissimilar strangers than

cognitively simple subjects, presumably because of the difference

between high and low complex subjects' ability to accept others'

descriptions (Craig & Duck, 1976).

In other research on perceived and experienced conflict,

differences between cognitively complex and simple subjects

have also been reported. A positive association between cognitive

complexity and the attribution of interpersonal conflict in stories

about imaginary people has been found (Tripodi & Bieri, 1966). A

study examining experienced conflict in decision making found

complex subjects more willing to consider possible conflict producing

decisions than simple subjects (Menasco, 1976). Thus, cognitively

complex individuals seem more capable of considering dissonant

information than cognitively simple individuals.

Only a few studies in the area of family relations have

investigated cognitive structures as a variable affecting interaction.

Bieri (1960) explored the relationship of parental identification to

field independence-dependence differences in men and women. Although

not a direct measure of cognitive complexity, field independence-

dependence is a major dimension of cognitive functioning (Bieri,

1971). Females who identified more with their fathers were found

to be more field independent than those who identified with their

mothers. For males, acceptance of authority seemed to be more

discriminating than parental identification; low acceptance of



11

authority plus mother identification produced the most field

independent behavior.

Harvey and Felknor (1970) assessed several areas of parent-child

relationships, such as approval, punishment and control, and the

cognitive complexity of parents and children. The findings tended

to support their assumptions that individuals who were cognitively

simple were raised in a home environment which stressed consistency

and intrafam -ily agreement, where physical punishment was used more

frequently, different age and sex role definitions were emphasized

and strictness, control and restrictions were common. Cognitively

complex individuals experienced parent-child relations that were

low in strictness, high in freedom, warmth, fairness and the

amount of explanation given to the children. Both of these

studies suggest the importance of parental antecedents to cognitive

complexity.

Dyadic interaction has been explored with regard to cognitive

complexity by Crouse, Karlins and Schroder (1968) and Laing,

Phillipson and Lee (1966). Crouse et al (1968) found that

married couples who were more cognitively complex were significantly

happier than couples who were cognitively simple. Couples who had

higher levels of cognitive structure were more accurate in their

perception of differences and happier than couples with low cognitive

structures (Laing et al, 1966). Research such as this suggests

that cognitive complexity and the implications it has regarding

flexibility, the ability to perceive differences and grasp different

points of view are important variables when looking at dyadic

interaction.
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Summary

There are several roles associated with the family positions

of husband/father, wife/mother, including provider, housekeeper,

child care and child socialization roles. Each role is identified

by norms and sanctions for behavior. Research findings indicate

husband-wife roles are differentiated within the family along an

instrumental-expressive axis, and that marital satisfaction is

related to the expectations and enactment of certain family roles,

such as the therapeutic role. The descriptive information from

research by Nye and others suggests that expectations and sanctions

regarding traditional family roles are changing to become more

equalitarian. These differing expectations and sanctions for family

roles are important factors in individual and family behavior.

The discussion of cognitive structures suggested that cognitive

complexity-simplicity is an important variable in interpersonal

behavior. Cognitive structures range from complex to simple and

influence how information about others is perceived and evaluated.

Research in this area suggests that cognitive complexity is related

to the perception of differences, tolerance of different perspectives

and conflict. Studies suggest that it is influenced by parent-child

relations and is important in dyadic interaction.

The interpersonal domain of the family can be explored using

cognitive complexity as a variable because cognitive complexity

can affect the role relationships within the family. This study

will investigate the relationship of cognitive complexity to role norms,

role sanctions and role relationships of the family.
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Selection of Sample
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Students in two junior level Family Life classes at Oregon

State University were asked to participate in this study. The

enrollment in these classes was predominantly female. Fifty-six

college women agreed to participate in the study. Questionnaires

were mailed to 105 parents of the students, 54 mothers and 51

fathers received questionnaires. Questionnaires were returned by

57% of the parents, although only 50% of the returned questionnaires

were completed. Of the 53 questionnaires completed, 30 were from

mothers and 23 were from fathers, for a total sample of 109 subjects.

Operational Definitions

The following are the definitions of major concepts used in

the present study.

Le_ vel of cognitive structure. The level of cognitive structure

refers to the way an individual receives, stores, processes and

transmits information from the environment (Schroder et al, 1967).

Cognitive complexity. Cognitive complexity is the ability of

an individual to differentiate categories or constructs of social

behavior, as measured by Bieri's REP Test (Bieri et al, 1966).

Role. A role includes the attitudes, values and behavior

ascribed-by the society to any and all persons occupying a particular

status (Nye & Gecas, 1976).

Role norms. Role norms are expectations about how persons should

or ought to behave. In this study they are measured by the Washington
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Role Inventory (Nye & Gecas, 1976).

Role sanctions. Role sanctions provide evidence that the

society regards the role as important enough and conformity to

it possible for most position occupants, so that conformity to the

norms should be enforced. These sanctions are the rewards or

punishments that are contingent upon conformity to the norms and can

measured by questions from the Washington Role Inventory (Nye &

Gecas, 1976).

Instruments

Washington Role Inventory. The Washington Role Inventory is

a recent instrument developed by Nye and Gecas (1976) from a survey

of families in Yakima County, Washington. Questions regarding

norms and sanctions of traditional family roles were taken from the

inventory for use in this study. For normative items the questions

ask how much responsibility the husband or wife should have in each

role. Responses range from "Husband Entirely" to "Wife Entirely".

The responses are scored categorically from 1 for "Husband Entirely"

to 5 for "Wife Entirely".

Questions regarding role sanctions ask the subjects to express

their attitudes toward differing situations, such as, " a man not

earning income to support his family" (Nye & Gecas, 1976). Response

categories range from "Wouldn't Matter to Me" to "Wouldn't Have Anything

to Do With the Person". The more negative sanction, that is, the

response "Wouldn't Have Anything to Do With the Person" would be

scored as 4. The less negative sanctions would receive progressively

lower scores.
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The indicators used to measure the concepts of role norms and

role sanctions are phrased in a manner that maintains their

substantive content (Nye & Gecas, 1976). This suggests that the

instrument has content validity, although further testing of this

property would be useful. Split-half reliability is not appropriate

with this inventory since each item is considered to measure a

separate concept. Test-retest reliability will be estimated in

this study.

Personal data questionnaire. The personal data questionnaire

is from the Washington Role Inventory by Nye and Gecas (1976).

Questions regarding the demographic and biographic factors of sex,

age, education, marital status, length of marriage or cohabitation,

number of children, racial/ethnic background, religious preference,

occupation and income are included on this questionnaire. These

factors will be used for descriptive purposes and to look at

possible intervening variables that may be related to cognitive

complexity and role norms and sanctions.

Background questions on parents. This questionnaire is an

adapted form of the personal data questionnaire and was given only

to the students. Information is requested about demographic and

biographic characteristics of the student's parents corresponding

to that asked on the personal data questionnaire. This information

will be used to determine possible factors that may have influenced

response to the mailed questionnaires and to provide an estimate

of non-response bias.

Bieri's Role Concept Repertory Test (REP Test). The REP Test

measures the cognitive complexity of the individual. The test requires
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that the individual identify eight different persons with regard

to specific descriptions such as, "Closest Friend of the Same Sex

as Yourself". The subject is then asked to rate each person on a

number of characteristics, for example, Maladjusted-Adjusted. The

subjects' responses are transferred to a grid with eight columns

(role titles) and eight rows (construct dimensions). Scoring is

done by counting within each column the number of times each response

matches all other responses below it in that column. If all responses

were identical the number of matches for that column would be 28.

Column totals are summed to achieve the cognitive complexity score.

The number of differentiations made is measured by the number of

response matches the subject has made. The individual's cognitive

complexity score is inversely related to the number of differentiations

made. That is, an individual who uses few categories has responses

that match frequently and is more cognitively simple. Scores can

range from 0-224.

In a factor analysis done by Vannoy (1965), Bieri's REP Test

had significant loadings on three factors; Factor 2- differentiation

of social environment, Factor 5- task oriented interpersonal attitudes

and Factor 6- black vs. white categorization. This offers some

support for the validity of the REP Test as a measure of differentiation

of interpersonal stimuli. Test-retest reliability of the Bieri REP

Test has been reported to be .67-.70 (Bavelas, Cham & Guthrie, 1976;

Tripodi & Bieri, 1966).

Administration of Tests

Students in two Family Life classes were asked to participate in
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this study. The nature of the study was explained to the students

as a group, confidentiality of their responses was assured and

participation requested. Students were asked to fill out the

Washington Role Inventory, personal data questionnaire, background

information about parents and Bieri's REP Test. They were also

asked to address an envelope to each parent and to write a short

letter to their parents on the letter of introduction asking their

parents to also participate. A consent form was given to each

student and exchanged for the questionnaires, envelopes and letters

to their parents, after it had been signed and returned. It took

approximately 30 minutes for the questionnaires to be completed.

After three weeks students were again asked to fill out the

Washington Role Inventory, in order to establish test-retest

reliability for that instrument. Forty seven students completed both

the test and retest.

The parents of each student were mailed the Wahington Role

Inventory, personal data questionnaire and Bieri's REP Test.

Enclosed with the questionnaires was a letter of introduction on which

the student had also written a short letter and an addressed, stamped

envelope to encourage return of the questionnaires (Warwick & Leninger,

1975). The parent's names and addresses were obtained from the

envelopes before mailing. A follow up letter reminding parents to

return the questionnaires and thanking those who had done so was

mailed two weeks after the questionnaires were first mailed.

Analysis of Data

The test-retest reliability of the questions from the Washington
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Role Inventory regarding norms and sanctions for the traditional

family roles of provider, housekeeper, child care and child

socialization were estimated using correlation techniques. Since

the responses were ordinal and not normally distributed Kendall's

Tau was used to estimate the reliability.

Since there was little variation in the responses made by

female students who participated in this study, correlation

techniques were not appropriate for analyzing the data for the first

two hypotheses. To investigate hypothesis 1 unpaired t-tests were

used to test whether the mean scores on the REP Test were signi-

ficantly less for those whose responses were equalitarian than for

those whose responses followed traditional role allocation patterns.

One tailed tests of significance were used in this analysis. For

hypothesis 2 analyses of variance were performed to determine if

the response categories were significantly different for the

sanction items from the Washington Role Inventory, since there

were more than two response categories for each item. Stepwise

multiple regression techniques were used to isolate those variables

that were the most significant predictors of the daughter's REP

Test scores. Regression equations were calculated using the mother's

and father's responses separately first and then combined. Criteria

used for the selection of the best equation included the significance

of the variables, the significance of the contribution to the

coefficient of determination (R2), the significance of the decrease

in the Mean Square Error and the estimate of whether the reduced

model was biased.
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Although some variation was present in the demographic

characteristics of the 56 students, the sample was relatively

homogeneous. The students were primarily undergraduates whose

ages ranged from 19-24, with a mean of 20.6 and a standard

deviation of 1.23. The majority of the subjects were Protestant,

white and single. Six of the students were married or living as

a couple, 49 were single and one failed to indicate her status.

One student was black, two were Oriental, and one was Native

American, the other 52 students were white. The religious preferences

of the students are presented in Table 1.

Table 1 Religious Preferences of Students

Preference Frequency

Catholic 9 16.7

Jewish 2 3.7
Protestant 31 57.4
Other 7 12.9
No Church 5 9.3

Note. n=56 No Response=2

The work experience of the students was primarily in clerical and

unskilled positions. Their level of income was below $4,999.

Thirty mothers and 23 fathers of the 56 students also participated

in the study, 24 mothers and 28 fathers did not respond. Response

bias was investigated by comparing the information the students gave

about their parents with the responses of parents who returned the

questionnaires. There were no significant differences between the
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mother's ages, length of marriage, or hours of work per week for

those who responded and for those who did not respond (See Table A,

Appendix F). When looking at the fathers, there were no significant

differences in the length of marriage and hours worked, but there

were significant differences in the ages of fathers who did respond

and of those who did not respond'(p4:.05). The fathers who did

respond had a higher mean age (See Table A, Appendix F). There

were no differences in response. rates from mothers based on the

factors of education, marital status or occupation. In looking

at religious preferences, Catholic mothers tended to respond less

frequently than those whose preferences were Protestant, Other or

No Church (See Tables B & C, Appendix F). No difference in response

rate occurred between fathers who did and did not respond when

considering the factors of education, marital status or occupation.

As with the mothers, fathers whose religious preference was

Catholic were less likely to respond (See Tables B & C, Appendix F).

Reliability

The items from the Washington Role Inventory and the KendAr's

Tau rank order correlation coefficient for the first and second

testings of the students are presented in Table 2. All of the

coefficients for the reliability of the questions regarding norms

and sanctions for the traditional family roles of provider, housekeeper,

child care and child socialization, were significant at /34.001.
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Table 2 Reliability Estimates for Washington Role Inventory Items

Item Content Correlation*
Coefficient

Norms

Who should provide the income (if no preschool
children present)?

Who should do the housekeeping?

Who should discipline, teach
behavior and help school age
their problems? (Boys)

Who should discipline, teach
behavior and help school age
their problems? (Girls)

acceptable
children with

acceptable
children with

Who should take care of preschool children?

Sanctions

A man not helping with the housekeeping

A man who did not help take care of his small
children

A woman not earning income to help support the
family

A father who did not train, counsel and
discipline his children

A woman doing a poor job of housekeeping

A mother who did not train, counsel and
discipline her children

A woman who took poor care of her small children

A man not earning income to support his family

.7249

.6171

.5806

.5563

.4615

.6273

.6215

.5838

.5556

.5387

.4498

.3328

.3717

4-p <.001

t-Tests and Analyses of Variance

The results of the t-tests and analyses of variance indicate

that there is not a significant difference in the cognitive complexity
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of college women based on their norms or the severity of their

sanctions for the provider, housekeeper, child care or child

socialization roles. There were no significant differences in the

students' mean REP That scores based on the different response

categories for the normative questions dealing with who should

perform each role. The analyses of variance for each sanction

item from the Washington Role Inventory showed no significant

differences between the separate-response groups. Therefore,

neither hypothesis 1 nor hypothesis 2 were supported in this

study.

al Regression Analysis

The variables retained in the best model from the stepwise

multiple regression using only the father's responses are presented

in Table 3, together with their coefficient and t-values. The best

predictors of the daughter's REP score were the father's norms for

the provider role and his sanctions for a man who does not help

take care of the house or young children. These three variables

accounted for approximately 60% of the variation in the daughter's

REP scores.
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Table 3 Variables in the Stepwise Multiple Regression Equation
Used to Predict the Daughter's Cognitive Complexity

Father's Variables Coefficient SE R2 t-valve p

Provider Norms -28.79 5.646 .3346 -5.100 .001

Husband's Housekeeper 11.45 5.144 .5388 2.076 .10

Sanctions

Husband's Child Care 9.65 6.366 .6125 1.516 .20

Sanctions

Analysis of Variance- d.f.: regression=3, residual=18;
SS: regression=5391.36, residual=3409.95; MS: regression=1797.12,
residual=189.44; F ratio regression=9.486; p regression= .001;

Constant=102.75

The best model from the stepwise multiple regression using

responses from the mothers only is presented in Table 4. The

Coefficient and t-value for each variable are also presented. The

best predictors of the daughter's REP score were the mother's

sanctions for a woman who did not help support the family or who

did not take care of young children, the mother's score on the

REP Test and the mother's norms for who should socialize girls.

These four variables accounted for approximately 38% of the

variation in the daughter's cognitive complexity scores.
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Table 4 Variables in the Stepwise Multiple Regression Equation
Used to Predict the Daughter's Cognitive Complexity

Mother's Variables Coefficient SE R2 t-value

Wife's Provider -20.17 8.151 .1581 -2.474 .05
Sanctions

REP Score .19 .157 .2084 1.251 .30

Socialization Norms
for Girls

-14.55 7.577 .2729 -1.919 .10

Wife's Child Care 12.57 6.074 .3793 2.069 .05
Sanctions

Analysis of Variance- d.f.: regression=4, residual=25;
SS: regression=4664.56, residual=7632.79; MS: regression=1166.141
residual=305.3; F ratio regression=3.819; p regression= .025;
Constant=102.71

The variables included in the model using data from both

mothers and fathers are presented in Table 5, along with their

coefficient and t-values. The best predictors of the daughter's

REP score were the father's norms for the provider role and

sanctions regarding a husband's performance of the housekeeper

role. The mother's REP score and sanctions regarding a wife's

housekeeper role were also significant predictors. These four

variables accounted for approximately 78% of the variation in the

daughter's REP scores.

The model derived by combining variables from the mother's and

father's data did not include three of the variables contained in

the separate models for the father's and mother's. This was

possibly due to the large amount of interaction between the variables

that was apparent from the order of addition and deletion of the

variables when stepwise techniques were used.
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Table 5 Variables in the Stepwise Multiple Regression Equation
Used to Predict the Daughter's Cognitive Complexity

Parents Combined Coefficient SE R2 t-value p

Father's Provider -29.39 4.436 .3347 -6.681 .001

Sanctions

Father's Housekeeper 20.65 3.885 .5630 3.913 .001

Sanctions for Husband

Mother's REP Score .48 .119 .7451 4..274 .001

Mother's Housekeeper 56.41 3.280 .7828 2.499 .10

Sanctions for Wife

Analysis of Variance- d.f.: regression -4, residual*17;
SS: regression*6890.31 residual*1910.9; MS: regression*1722.59,
residual - 112.409; F ratio regression - 15.32; p regression* .001;
Constant*60.815

Although all three models account for 30-78% of the variation in

the student's REP scores, a scatterplot of the residuals and the

daughter's REP score suggest that other significant variables are

not included in the models.
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The purposes of this study were to explore the relationship

between cognitive complexity and role norms and sanctions; to

investigate intergenerational relationships involving roles and

cognitive structures and to estimate the reliability of questions

from the Washington Role Inventory regarding norms and sanctions

for the provider, housekeeper, child care and child socialization

roles. The following hypotheses were tested:

Hypotesis 1: There will be a positive relationship between

traditional family norms and cognitive simplicity

for females.

Hypothesis 2: There will be a positive relationship between more

negative sanctions and cognitive simplicity for

females.

Hypothesis 3: Parental norms, parental sanctions and parental

cognitive complexity scores will be significant

predictors of the daughter's cognitive complexity

scores.

Subjects for this study were 56 female students from two

Family Life classes at Oregon State University. Thirty mothers and

23 fathers of the students also answered the questionnaires that had

been mailed to them. The Washigton Role Inventory and Bieri's REP

Test were the instruments used to collect data on role norms and

sanctions and cognitive complexity. In addition, demographic and

biographic information was asked of each subject. The students
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filled out the questionnaires in class, addressed envelopes to their

parents and wrote a letter to their parents asking them to partici-

pate also. The parents were then mailed the questionnaires and a

follow up letter 2 weeks later. Fifty percent of the parents

returned completed questionnaires. After a 3 week interval, students

were again asked to fill out the questions from the Washington Role

Inventory so that test-retest reliability could be estimated.

The test-retest reliability of the questions from the Washington

Role Inventory were estimated using Kendall's Tau rank order

correlation coefficient. Hypothesis 1 was tested using t-tests

of the differences between the student's mean REP scores as they

were classified by responses regarding who should perform each role.

For hypothesis 2 analyses of variance were performed to test if

there were significant differences between response groups for

each sanction item from the Washington Role Inventory. Stepwise

multiple regression techniques were used in the analysis of the

data for hypothesis 3.

The test-retest reliability estimates for the questions from

the Washington Role Inventory were all highly significant (p4:.001),

which indicates stability in the student's responses over the 3

week interval. The t-tests revealed no significant differences

in the student's mean REP scores between different response

categories for the norms of any of the roles. There were no signi-

ficant differences between the response groups for the sanction items

regarding the husband's or wife's role performance. Therefore,

neither hypothesis 1 nor hypothesis 2 were supported.

The regression equations were determined using the mother's
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and father's data separately and then combined. The regression

equation for the father's data included three variables, the

father's provider norms, and sanctions for a husband's housekeeper

and child care roles. These variables accounted for approximately

60% of the variance in the daughter's REP score. The variables

included in the regression model using only the mother's responses

were: the mother's REP Test score and norms for who should

socialize girls, plus her sanctions for a woman who did not help

support the family or take care of small children. Approximately

38% of the variation in the daughter's REP scores was accounted

for by these variables. When the responses from the mother's and

father's were combined the regression equation accounted for

78% of the variation in the daughter's cognitive complexity score.

The variables included were the father's provider norms, the

mother's cognitive complexity score, the father's sanctions

regarding the husband's housekeeper role and the mother's sanctions

for the wife's housekeeper role.

Discussion

The Kendall's Tau estimates of the test-retest reliability

for the questions taken from the Washington Role Inventory were

highly significant for the time interval of 3 weeks. This indicates

that there is consistency over time in the students' responses

regarding norms and sanctions for the provider, housekeeper,

child care and child socialization roles for men and women. These

results offer evidence of the reliability of the Washington Role

Inventory questions over time.
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The findings of the present study suggest that there is little

association between cognitive complexity-simplicity and role norms

and sanctions for college women. There were no significant differ-

ences in the mean REP scores of the female students and the norms

they reported for who should enact the provider, housekeeper, child

care and child socialization roles.

There are several possible reasons for these results. There

was very little variation in the student's responses to the

questions regarding norms, suggesting that socially desirable or

expected responses were being given. With the increasing interest

in women's rights, the trend toward more equalitarian roles has

increased. The responses given by the females in this study support

this trend, but wouldn't necessarily be related to the cognitive

complexity of the individual. Another possible explanation is

that the responses to what "should" be done represent an ideal

state. Cognitive complexity may be related to the role

relationships that develop in interaction with a spouse or other

family members rather than to an ideal about how role relationships

should be. Finally, the more equalitarian responses by the

students in this study to the questions regarding norms may be

related to their level of education rather than their cognitive

complexity. In the research by Clark, Nye and Gecas (1978) it

was reported that women with more education also had higher role

expectations for their husbands.

The analyses of variance showed no significant differences

between the response groups regarding the sanctions for each

role situation. Thus, it seems that with sanctions a response to
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a specific situation is not related to cognitive complexity.

Several respondents stated that their attitude would depend on

other circumstances such as illness or employment. The cognitive

complexity of the individual may have more association with the

individual's ability to take on a role or the role of others than

with a particular attitude toward a situation. It seems that the

content of both norms and sanctions may be related more to

socialization experiences than to cognitive structures, and that

cognitive structures may be better interpreted from the perspective

of role-taking Ability.

In looking at the data collected a response set of all 2's or

3's was apparent with many of the subjects (Appendix A, pp. 39-40).

This response set may be related to cognitive complexity, since the

focus would be on how a person thinks. That is, subjects at a lower

level of cognitive complexity may not differentiate different categories

and questions but instead respond in the same manner to all

questions. Although not tested in this study, further research

could explore this possibility.

The results of the regression analyses suggest that the content

and organization of roles in the family are important in the level

of cognitive complexity an individual reaches, although they are not

the only factors.

The regression equation for the father's responses included

norms for the provider role and sanctions for the husband's

housekeeper and child care roles. This model suggests that more

traditional provider norms are associated with a lower level of

cognitive complexity as reflected by the daughter's high REP Test



31

scores. More severe sanctions regarding a husband's housekeeper

and child care roles were also associated with a lower level of

cognitive complexity.

The regression equation using the mother's responses only

included the mother's cognitive complexity score, norms regarding

socialization of girls and sanctions for the wife's provider and

child care roles. Using this model it seems that a daughter who

is less cognitively complex also has a less cognitively complex

mother who has more severe sanctions regarding a wife's child care

role and less severe sanctions regarding a wife's provider role,

suggesting a more traditional family role relationship. However,

more equalitarian norms for socialization of girls is related to a

lower level of cognitive complexity and higher REP score.

When both_the mother's and father's responses are used

together in the determination of the regression equation a

different pattern emerges. The father's norms for the provider

role and sanctions for a husband's housekeeper role along with the

mother's REP score and sanctions regarding a wife's housekeeper role

are the best predictors of the daughter's cognitive complexity.

The mother's REP score was positively related to the daughter's

REP score. Whereas, the more traditional provider norms of the

father and severe sanctions for the housekeeper role of both the

mother and father were associated with lower levels of cognitive

complexity, that is, the REP scores were higher.

In looking at these results several explanations can be offered.

The housekeeper sanctions of the mothers and fathers were both

predictive of the daughter's cognitive score. It seems that
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even -Dough this role may be declining the severe sanctions that

some still hold are related to the cognitive simplicity of the

daughter. It could be that those who still regard the housekeeper

role as very important and hold severe sanctions for non-performance

may also be less felxible in other areas so that cognitive complexity

cannot develop to a high degree. The mother's REP score was also

a significant predictor of the daughter's score, this could be due

to the daughter's identification with her mother. As a young child

the daughter would identify with the mother and in this process of

identification, internalize personality characteristics similar to

the mother's (Lynn, 1969). Further research in the areas of

parental identification and cognitive styles would be important

in understanding the development of cognitive structures.

Finally, when looking at the importance of the father's norms

and sanctions for predicting the daughter's REP score an area to

explore would be the power relationships within the family. Most

of these parents were establishing their families in the 1950's, a

period when eqralitarian norms were less crystallized and the father

had more power particularly during the childbearing and child

rearing stages of the life cycle (Blood & Wolfe, 1960). The father's

power then may have influenced the role relationships that

developed in the family at the early stages of the life cycle.

Therefore, these more rigid norms and sanctions may reflect the role

relationships that developed, and if these were also rigid, the

development of higher level cognitive structures would have been

hindered.
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Limitations of Study

Several limitations relative to this study were encountered.

The major limitations relative to the sample were: (1) the subjects

in this study were not randomly selected; (2) the subjects in this

study were all female students at a four year land grant university

and their parents, therefore generalizability to other groups is

limited; (3) although there was some variation in the demographic

characteristics of the sample, it consisted primarily of Caucasian,

Protestant, middle class subjects and generalization to other groups

wotld not be appropriate and (4) the findings from the mailed

questionnaires are also limited due to differences between those who

did and did not respond. Other limitations regarding this study were:

(1) Bieri's REP Test taps only one aspect of cognitive complexity,

differentiation of personal constructs; (2) the Washington Role

Inventory does not cover various situations or circumstances that may

influence norms and sanctions that are held and finally (3) variables

such as intelligence, stress and past experience were not con-

trolled.

Suggestions for Further Research

This research explored several aspects of cognitive complexity

and role relationships. Although little support was found for the

relationship between role norms and sanctions and female student's

cognitive complexity, several variables were isolated as being

significant predictors of cognitive complexity. Further research

in this area could explore these relationships even further by
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investigating parental cognitive complexity and role norms and

sanctions, parental identification, power relationships and the

effects of such variables as employment history, discipline

techniques, and authoritarianism. This would be especially

true since the multiple regression indicated that there are other

factors that have a significant effect on cognitive complexity.

Future research using males and less homogeneous groups, such as,

both college and non-college subjects, randomly selected could also

increase understanding of cognitive complexity and role structures.

FinAlly, research in the areas of role taking and generalizing to

the other could provide new insight into cognitive complexity and

how it develops and effects role relationships and interpersonal

behavior.
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APPENDIX A

Washington Role Inventory

For the following activities, please indicate how much responsibility
the husband or the wife should have. If you are or have been married,
think of your own marriage. If you haven't, think of families in
general. Please circle one answer for each question.

Q-1 Who should provide the income (if no preschool children present)?

1 HUSBAND ENTIRELY
2 HUSBAND MORE THAN WIFE
3 HUSBAND AND WIFE THE SAME
L. WIFE MORE THAN HUSBAND
5 WD"E ENTIRELY

Q-2 Who should take care of preschool children?

1 HUSBAND ENTLRELY
2 HUSBAND MORE THAN WIFE
3 HUSBAND AND WIFE THE SAME
L WIFE MORE THAN HUSBAND
5 WIFE ENTIRELY

Q-3 Who should do the housekeeping?

1 HUSBAND ENTIRELY
2 HUSBAND MORE THAN WIFE
3 HUSBAND AND WIFE THE SAME
4 WIFE MORE THAN HUSBAND
5 WIFE ENTIRELY

Q-4 Who should discipline, teach acceptable behavior and help
school-age children with their problems?

BOIS (age 6-12)
1 HUSBAND ENTIRELY
2 HUSBAND MORE THAN WIFE
3 HUSBAND AND WIFE THE SAME
)4 WIFE MORE THAN HUSBAND
5 WIFE ENTIRELY

GIRLS (age 6-12) (SAME qUESTION)
1 HUSBAND M1TMELY
2 HUSBAND MORE THAN "E
3 ErSBAND AND dLTE THE SAME
4 WIFE MORE THAN HUSBAND
5 WIFE ENTIRELY
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Q-5 Some family responsibilities sae more important than others and
some may not be important at all. Please indicate what your
attitude would be toward the following situations:

Wouldn't
Matter

Situation To Me

YOUR ATTirua
Wouldn't

Want to Have
Anything To

Strongly Do With
Disapprove Disapprove The Person

1

2

3

A man not earning income
to support his family 1

A woman not earning income to
help support the family 1

A woman doing a poor job
of housekeeping

2

2

2

3

3

3

4

IL

4 A man not helping with
the housekeeping 2 3 4

5 A woman who took poor care
of her small children 1 2 3 IL

6 A man who did not help take
care of his small
children 1 2 3

7 A mother who did not train,
counsel and discipline
her children (6-12) 2 3 li

8 A father who did not train,
counsel and discipline
his children (6-12) 1 2 3
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APPENDIX B

Personal Data Questionnaire

Q-1 Your sex (circle number of your answer).

1 MALE
2 FINALE

Q-2 Schooling completed:

1 7th GRADE OR LESS
2 8th GRADE
3 SOME HIGH SCHOOL
4 HIGH SCHOOL GRADUATE
5 SOME COLLEGE
6 COLLEGE GRADUATE
7 GRADUATE DEGREE

Q-3 Age at last birthday:

TEARS

4-4 What is your present marital status?

1 FIRST MARRIAGE
2 REMARRIAGE
3 SINGLE, NEVER LIVED AS A COUPLE

4 DIVORCED, NOT NOW LIVING AS A COUPLE
5 WIDOWED, NOT NOW LiviNG AS A COUPLE
6 PERMANENTLY SEPARATED BUT NOT DIVORCED
7 LIVING TOGETHER AS HUSBAND AND WIFE

BUT NOT MARRIED

Q-5 IF you are married or have been living together as a couple,
how long have you been married or living together?

YEARS

Q-6 If you have children or stepchildren who have lived with you,
how old are they now?

GULLS:

BOYS:
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Q-7 Your racial or ethnic background:

1 BUCK
2 WHITE
3 LATIN AMERICAN
4 NATIVE AMERICAN
5 ORIENTAL
6 OTHER

Q-8 What is your religious preference, if any?

1 CATHOLIC
2 JEWISH
3 MORMON
4 PROTESTANT, which one:
5 OTHER THAN ANY ABOVE
6 NO CHURCH AT ALL

Q -9 If you work for pay (or usually do), what is your job?
(Check here if you do not work. And go on to Q-13)

JOB

Q-10 Are you self-employed?

1 YES
2 NO

Q-11 Do you supervise anyone else's work?

1 TES
2 NO

Q-12 How many hours per week do you work?

HOURS

Q-13 Which best describes your income for the past year?

Income for Past Year Husband Wife
None 1 1

$ 2,999 or less 2 2

3,000 to 4,999 3 3

5,000 to 7,499 4 4
7,500 to 9,999 5 5
10,000 to 12,499 6 6
12,500 to 14,999 7 7

15,000 to 17,499 8 8

17,500 to 19,999 9 9

20,000 to 24,999 10 10
25,000 or more 11 11



APPENDIX C

Eacissmimd. Questions on Parents

.Q-1 Schooling completed (circle the number of your answer):

Mother Father

7th GRADE OR LESS 1 1

8th GRADE 2 2

SOME HIGH SCHOOL 3 3

HIGH SCHOOL GRADUATE 4 4
SOME COLLEGE 5 5
COLLEGE GRADUATE 6 6
GRADUATE DEGREE 7 7

Q-2 Mother's age at last birthday
Father's age at last birthday

Q-3 What is your parents present marital status?

1 FIRST MARRIAGE
2 REMARRIAGE
3 DIVORCED, NOT NOW LIVING AS A COUPLE
4 WIDOWED, NOT NOW LIVING AS A COUPLE
5 PERMANENTLY SEPARATED BUT NOT DIVORCED
6 OTHER

Q-4 What is the length of your parent's marriage?

Q-5 How many brothers and sisters do you have?

BROTHERS AGES
SISTERS AGES

Q-6 Your parents racial or ethnic background:

Mother Father

BLACK 1 1

WHITE 2 2

LATIN AMERICAN 3 3

NATIVE AMERICAN 4 4
ORIENTAL 5 5
OTHER 6 6

43
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Q-7 What is your parents religious preference?

Mother Father

CATHOLIC 1 1

JEWISH 2 2

MORMON 3 3
PROTESTANT 4 4
OTHER 5 5,

NO CHURCH AT ALL 6 6

Q-8 What is your

Q-9 What is your

Q-10 Which best describes

father's occupation?
3
hrs/week

mother's occupation? 3 hrs/week

your parent's income for the past year?

1 2,999 or less
2 3,000 to 4,999
3 5,000 to 7,499
4 7,500 to 9,999
5 10,000 to 12,499
6 12,500 to 14,999

7 15,000 to 17,499
8 17,500 to 19,999
9 20,000 to 24,999

10 25,000 or more
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APPENDIX D

Bieri's REP Test

On the attached card, write the names of the eight different persons
who most closely match the descriptions listed below. These should
be people whom you know personally. Do not reat any names. The
card is for your use only and you may keep it when you are finished.

a. Closest friend of the same sex as yourself

b. Person of the opposite sex you find hard to like

c. A friend you admire of the same sex as yourself

d. Closest friend of the opposite sex (or spouse)

e. Person of the same sex with whom you feel most uncomfortable

f. A friend you admire of the opposite sex

g. Person of the same sex you find hard to like

h. Person of the opposite sex with whom you feel most uncomfortable

Next, I want you to rate each of these eight persons on a number of
characteristics. Place the card with the names next to the spaces
for your rating so that the arrows match. Then, for person "a",
decide how you would rate him on the first characteristic, which
is ADJUSTED-MALADJUSTED. +3 means he is very adjusted and -3 means
he is very maladjusted. You may also use +21 +1, -1, or -2 to
indicate your estimate of this person on this characteristic.

After you have rated person "a", move to the next characteristic,
FRIENDLY- UNFRIENDLY and rate person "b" using the +3, +21 +11 -1,
-2, or -3. After you have rated all eight persons, move the card
down so that the arrows match for the next set of characteristics
to be rated. There are two pages to be rated.



3 +2 +1 -1 -2 -3 +3 +2 +1 -1 -2 -3

adjusted maladjusted decisive indecisive

friendly unfriendly considerate inconsiderate

cheerful ill-humored adjusted maladjusted-
outgoing shy dominant submissive

decisive indecisive cheerful ill-humored

considerate inconsiderate outgoing shy

interested in others self-absorbed friendly unfriendly

dominant submissive interested in others self-absorbed

friendly unfriendly dominant submissive

interested in others self-absorbed outgoing shy

outgoing shy interested in others self-absorbed

decisive indecisive cheerful ill-humored

considerate inconsiderate adjusted maladjusted

dominant submissive friendly unfriendly

cheerful ill-humored considerate inconsiderate

adjusted maladjusted decisive indecisive



+3 +2 +1 -1 -2 -3 +3 +2 +1 -1 -2 -3

interested in others self-absorbed cheerful ill-humored

cheerful ill-humored decisive indecisive

considerate inconsiderate dominant submissive

adjusted maladjusted considerate inconsiderate

dominant submissive friendly unfriendly

decisive indecisive interested in others self-absorbed

outgoing shy adjusted maladjusted

friendly unfriendly outgoing shy

outgoing shy considerate inconsiderate

adjusted maladjusted dominant submissive

decisive indecisive friendly unfriendly

friendly unfriendly interested in others self-absorbed

interested in others self-absorbed outgoing shy
...

cheerful ill-humored adjusted maladjusted

dominant submissive decisive indecisive

considerate inconsiderate cheerful ill-humored



School of
Home Economics

Oro on
Setale

University

Dear Parents,

Family Life Department
Corvallis, Oregon 97331 (503) 754-3551

March 30, 1978

I. 8

I am a graduate student in the Family Life Department at Oregon
State University. For my master's thesis I am looking at factors that
may influence parents and their children. To help me do this I am

asking students at Oregon State University and their parents to fill
out some questionnaires.

Participation will involve filling out two short questionnaires,
which are included with this letter. There are no right or wrong answers
for these, and first reactions are usually best. The questionnaires can
be filled out and mailed back anonymously. An addressed stamped envelope
is included for use in returning the questionnaires. Please fill out
the questionnaires separately from your spouse.

All responses will be completely confidential and used only as
group data in a research report. Returning the questionnaires shows
that you agree to help me in my study.

This study has been reviewed and approved by the Oregon State
University committee which evaluates research using human subjects,
and is being conducted under the supervision of my advisor Dr. Mary
M. Cramer.

Thank you for your cooperation.

Sincerely,

Nancy T. Stone

Dr. Mary M. Cramer
Associate Professor
Family Life Department



School of
Home Economics

Oregon
state .

UniversIty

Dear Parents,

Family Life Department
Corvallis, Oregon 97331 (503) 754.351

April 19, 1978
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So far 27% of the mailed questionnaires for my study have been

returned. I appreciate this early response and would like to increase

this percentage for my thesis. If you have not returned the

questionnaires that were mailed to you, I would like to ask you to

please return them, as I am planning on completing my thesis this

spring. If you have returned the questionnaires I would like to take

this opportunity to say thank you for responding to my questionnaires,

your participation has been very helpful.

Thank you for your cooperation.

Sincerely,

Nancy T. Stone
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APPENDIX F

Table A Mean and Std Deviation of Ages, Length of Marriage
and Hours Worked for Mothers and Fathers

Mothers Fathers
Did Did Not

Respond Respond
Did

Respond
Did Not
Respond

Age
Mean 48.1 49.6 53.2 48.9*
S.D. 5.4 7.7 7.1 5.6

Length of Marriage
Mean 25.9 24.8 26.4 248
S.D. 4.8 7.0 6.4 4.2

Hours Worked
Mean 36.5 34.7 42.5 46.9
S.D. 12.6 14.0 11.8 9.9

* t-value=2.218 d.f.=44 p<.05



Table B Education and Marital Status of Mothers and Fathers

Mothers Fathers
Did Did Not

Respond( %) Respond(%)

Education

Did Did Not
Respond(%) Respond(%)

8th Grade 0 (0) 0 (0) 1 (4.4) 0 (0)

Some High School 0 (0) 1 (4.2) 0 (0) 1 (3.6)
High School Grad. 9 (30) 6 (25) 4 (17.4) 7 (25)
Some College 13 (43.3) 5 (20.8) 7 (30.4) 4 (14.3)
College Grad. 5 (16.7) 5 (20.8) 7 (30.4) lo (35.7)
Graduate Degree 3 (10) 2 (8.4) 3 (13) 2 (7.1)
No Response (0) 5 (20.8) 1 (4.4) 14 (14.3)

TOTAL 30(10o) 24 (100) 23 (100) 28 (100)

Marital Status
1 st Marriage 25 (83.3)

(((5218.

19 (82.6) 21 (75)
Remarriage 2 (6.7) 1 (4.2) 3 (13) 1 (3.6)
Divorced 0 (0) 1 (4.2) O (0) 2 (7.1)
Widowed 2 (6.7) 1 (4.2) 0 (0) 0 (0)

Separated 0 (0) 1 (4.2) 1 (4.4) 0 (0)

Other 1 (3.3) 1 (4.2) o (o) 0 (o)

No Response 5 00.028))) o (0) 4 (0)

TOTAL 30 (100) 24 23 (100) 28 (100)
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Table C Occupation and Religious Preference of Mothers and Fathers

Mothers
Did Did Not

Respond(%) Respond(%)

Occupation
Professional 6

Manager 4
Clerical/Sales 9

Skilled/Semi-skilled 3
Unskilled 1

Retired/Disabled 1

Self - employed 0

Homemaker/ Doesn't 3

Work
No Response 0

TOTAL 30

Religious Preference
Catholic 2
Jewish 0
Mormon 0

Protestant 26

Other/No Church 2

(20) 5 (20.8)
(1.I.) 0 (0)

(30) 6 (25)

(10) 1 (4.2)

(3.3) 1 (b.2)
(3.3) 0 (0)

(0) 1 (4.2)

(10) 5 (20.8)

(10) 5 (20.8)

(100) 24 (100)

(6.7) 8 (33.3)
(0) 0 (0)

(0) 0 (0)

(86.6) 8 (33.3)

(6.7) 3 (12.5)
No Response 0 SOL .1,(20.9),

TOTAL 30 (100) 24 (100)

Fathers
Did

Respond(%)
Did Not
Respond(%)

10 (43.5) 8 (28.6)

3 (13) 5 (17.8)

0 (0) o (o)
6 (26.1) 5 (17.8)
0 (0) 1 (3.6)
2 (8.7) 1 (3.6)
0 (0) 4 (14.3)

2 (8.7) 0 (0)

o /91 4 (14.3)

23 (100) 28 (100)

2 (8.7) 6 (21.4)
0 (0) 1 (3.6)
0 (0) 1 (3.6)

18' (78.3) 9 (32.6)

3 (13) 7 (25)
0 It (14.3)

23

.01

(100) 28 (100)


