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Objectives of the Study

The study attempted to accomplish the following:

1. Document the fundamental or conservative nature of

early American higher education, especially the nine

colonial colleges, and verify its seemingly irrepressible

progression toward liberalism.

2. Determine the nature of variables associated with the

process of liberalization.

3. Isolate one variable, i. e. student values, and note its

relationship to campus atmosphere and its potential in

the liberalization process.

4. Complete a statistical study of student values designed to



determine whether or not liberal arts programs have

students with significantly different values than those of

religious studies programs.

Research Procedures

A values instrument,the Value Micro-Analysis Inventory,was

designed specifically for use in the Bible institute, the Bible college

and the Christian liberal arts college. The Inventory was developed,

modified, field tested and validated by the researcher.

Copies of the values inventory were mailed to participating

institutions and tables of random numbers were used in random

sampling of the student populations. A total of 599 usable copies,

or 43.6 percent of those distributed, were returned from all institu-

tions and 13.0 percent of the total population of all institutions was

represented by usable copies returned. Of the total returned, 1Z

percent or 8Z were not usable copies.

The first analysis was designed to determine whether or not

there was a difference, at the .05 percent level of significance,

between the mean value scores of religious studies students and

liberal arts students in the Bible college as measured by the VM -AI.

A composite of data from three Bible colleges was used in Analysis I.

The second analysis was designed to determine whether or

not there was a difference, at the .05 percent level of significance,



in the mean value scores of five student categories represented by

students with majors or minors in, a) Bible institute, religious

studies, b) Bible college, religious studies, c) Bible college,

liberal arts, d) Christian liberal arts college, religious studies and

e) Christian liberal arts college, liberal arts as measured by the

VM-AI. One Bible institute, three Bible colleges and one Christian

liberal arts college were included in the study. The data were

processed at the Oregon State University Computer Center.

Conclusions

The F statistic, using the one-way analysis of variance,

indicated there was no difference, at the . 05 level of significance,

between the mean value scores of students in both Analysis I and

Analysis II of the statistical study.

The study tends to indicate that the addition. of liberal arts

programs does not involve students with values differing significantly

from those of students in religious studies programs and that institu-

tions with more comprehensive liberal arts programs do not attract

a student body with significantly different values than schools with

little or no liberal arts. Caution must be exercised in generalizing

beyond the five institutions participating in the study because of a

number of variables affecting student values and campus atmosphere.

Variables affecting generalization are those of faculty composition,



subscription to, and practice of, a Christian philosophy of education,

entrance requirements for students, administrative procedures and

a required core of at least 45 credits of Bible and theology. It is

important that subjective as well as objective criteria and valuations

be utilized in curriculum determinations related to, or requiring,

the measurement and understanding of student values and campus

atmosphere including vital Christian fellowship, spiritual atmos-

phere and student dedication to non-materialistic enterprise.
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STUDY OF STUDENT VALUES AS AN INDEX FOR
DETERMINATION OF THE FEASIBILITY OF ADDING

LIBERAL ARTS MAJOR AND MINOR PROGRAMS
TO THE BIBLE COLLEGE CURRICULUM

CHAPTER I

INTRODUCTION

Statement of the Problem

The statistical study relates to a perennial and quite contempo-

rary concern of many fundamental private schools, and more specifi-

cally the Bible college: that is the ever-present, and seemingly

irrepressible tendency to move along a continuum from a fundamental

or conservative to a more liberal academic and theological position.

The evolutionary process of movement from a fundamental to a liberal

stance represents a primary concern of educators, who subscribe to

a Christian philosophy of education, in conservative liberal arts

colleges, Bible institutes and four year Bible colleges.

It may, be safely hypothesized that the reason for existence of

the Bible college is based upon its ability to maintain distinctiveness

related to its conservative curricular offerings, its value systems and

associated institutional norms. Loss of distinctiveness may be corre-

lated with, and has a direct nexus to, the degree of departure from a

fundamental orientation. Institutional survival of the Bible college may
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depend quite directly upon institutional distinctiveness.

The indentification and control of factors involved in the process

of liberalization in the fundamental school that wishes to retain its

original conservative academic and theological position, pre sents both

a challenge and a dilemma. Liberalizing elements must first be

identified and then guarded against or controlled through academically

honest procedure and a consistent philosophy of education somewhat

dissimilar from traditional theory and practice.

The specific problem involves an attempt to identify and isolate

one set of factors related to the liberalization process, i.e. the

values of categories of students who attend college. The study is

concerned with determination of possible significant differences in the

values of students in religious studies and liberal arts programs

within the context of selected fundamental institutions of higher educa-

tion.

The thesis has been developed from the vantage point of one who

subscribes to, understands and has practiced the Christian philosophy

of education. The statistical study was carefully designed and con-

trolled to provide objective data useful to others who are concerned

with the maintenance of institutions where a fundamental or Biblically

loyal approach to education is the goal.
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Purpose and Importance of the Study

The researchwas designed to provide one index for determining the

feasibility of adding liberal arts major and minor programs to the funda-

mental Bible college curriculum. The first analysis of the study tested for

significant difference between the values of students majoring or minoring

in religious studies and students majoring or minoring in liberal arts with-

in the context of the Bible college. The research provided an objective

approach to determination of the liberalization risk factor related to pos-

sible change in campus atmosphere and student dedicationassociated with

interjection of differing student values onto a campus that is predominately

conservative.

The study serves an important function in that it identifies, isolates

and analyzes one variable that must be considered by a private school in its

attempt to remain conservative. Whether or not addition of liberal arts

major and minor programs will attract students who have significantly

different values from those majoring or minoring in religious studies

has considerable implication for Bible colleges that may be consider-

ing addition of liberal arts programs to their curriculums.

A second analysis in the statistical study tested for significant

difference in the mean value scores of religious studies students in

three institutional types- -the Bible institute, the Bible college and the

Christian liberal arts college. Included in the same analysis are
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liberal arts students in two institutional types--the Bible college and

the Christian liberal arts college. Results of the second analysis may

be used by Bible institutes that are considering the addition of a year

of general studies to their programs and by Bible colleges that are

considering the addition, or increase, of liberal arts major and

minor programs.

Limitations of the Study

The following limiting factors are inherent in the study:

1. Determination may not be readily made regarding

institutionally influenced value modification in upper

division students who participated in the study, i. e.

upper division students may have values that were

modified or changed after entering the institution.

2. Threat to internal validity through experimental bias

could be a limiting factor in that the writer was a

liberal arts faculty member. Experimental bias was

rigidly guarded against in the design of the study and

construction of the values instrument, partially

through use of both liberal arts and religious studies

professional input.

3. Demand characteristics, another kind of experimental

bias in which the subject responds in a manner related

to his personally determined demands, may present

a formidable hazard when testing for values. Anonymity
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of participants helped guard against students who may

tend to answer value statements in a manner related

to their concept of the value system of the researcher.

4. The relatively small number of institutions of each

of the three types limits generalization from the study.

Hypotheses

Two general hypotheses, each stated in the null form, were

tested using the Value Micro-Analysis Inventory instrument. One

general hypothesis was tested in Analysis I and a second general

hypothesis was tested in Analysis II. If the general hypothesis in

Analysis II were rejected four alternate hypotheses would be tested,

using a test for least significant difference to determine where the

differences lay.

General Research Hypotheses

Analysis I:

1. There is no significant difference between the

mean value scores for Bible college students who

are majoring or minoring in religious studies and

Bible college students who are majoring or minor-

ing in liberal arts as measured by the Value

Micro-Analysis Inventory.
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Analysis II:

1. There are no significant differences between the

mean value scores of the five student types as

measured by the Value Micro-Analysis Inventory.

Alternate Hypotheses

Analysis II:

1. The mean value score of religious studies "A" is

greater than the mean value score for religious

studies "B".

2. The mean value score of religious studies "B"

is greater than the mean value score for reli-

gious studies "C".

3. The mean value score of religious studies "A"

is greater than the mean value score for reli-

gious studies "C".

4. The mean value score of liberal arts "B" is

greater than the mean value score for liberal

arts "C".

The five student types are as follows:

1. Bible institute "A", religious studies.

2. Bible college "B", religious studies.

3. Bible college "B", liberal arts.
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4. Christian liberal arts college "C", religious

studies.

5. Christian liberal arts college "C", liberal arts.

Definition of Terms

The following terms and concepts are ,defined according to

usage in this dissertation.

Bible college: a four year college in which Bible is a

predominant, required course of study; designed to

prepare students for church vocation or Christian

ministries; curriculum is Bible centered.

2. Bible institute: institution of higher education designed

to prepare students for church vocation or Christian

ministries; three year non-degree program in which

curriculum is Bible centered.

3. Christian education: that form of religious education

which is specifically Christian in content; acceptance

of Scripture as authority; integration of Scriptural

truths and secular academic disciplines is basis for its

Christian philosophy of education.

4. Christian liberal arts college: four year institution of

higher education; major emphasis is in liberal arts
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programs; a Christian philosophy of education is a

necessary requisite.

5. Conservative: tendency to maintain existing institu-

tions or views.

6. Fundamental: Biblically loyal, embracing and empha-

sizing the inerrancy of the Scriptures, Biblical mira-

cles, especially the virgin birth and physical resur-

rection of Christ and substitutional atonement.

7. Liberal: a term used in this dissertation to describe

any departure from a fundamental or orthodox religious

position.

8. Liberal arts: in modern times the liberal arts include

the languages, sciences, philosophy and social sciences

which comprise the curriculum of academic education,

as distinguished from technical or professional education.

9. Orthodox: sound religious doctrine; used synonymously

with fundamental.

10. Religious studies: academic studies including Bible,

pastoral education, Christian education, theology

and missions.

11. Seminary: graduate level institution of higher educa-

tion designed to prepare candidates for the ministry.
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12. Value: belief, standard or general guide to conduct;

principle or quality which is regarded as intrinsically

valuable or desirable.

13. Value Micro-Analysis Inventory: a values instrument

having a high degree of sensitivity designed to detect

differences in values among individuals having some-

what conservative and homogeneous value systems.

14. Value system: a hierarchy of beliefs organized along

a continuum of relative importance.
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CHAPTER II

REVIEW OF RELATED LITERATURE

The review is designed to describe the Bible institute-college

movement, placing it in historical perspective including its antece-

dents represented by the early American colonial colleges. Secu-

larization of the early private colleges will be considered along with

their antitheses, represented by the Bible college and Bible institute.

The tendency of fundamental schools to move along a continuum

toward liberalization will be treated, along with forces militating

against efforts and programs designed to preserve and maintain con-

servative educational philosophy and curricula. Value systems and

their effect upon institutional norms and campus atmosphere will be

considered. The statistical study will attempt to determine whether

or not the addition of specific academic programs to the curriculum

tends to provide an additional liberalizing variable in the form of

differing value systems of students who are attracted to the programs.

Historical Perspective

Development of a comprehensive understanding of the genesis

of the Bible college requires that the movement be placed in a longi-

tudinal view of higher education in America. A knowledge of the
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fundamental nature of early American institutions of higher learning

and their trends toward liberalization is requisite to an understanding

of the demand for and development of, the Bible institute-college

movement and of the concern and preoccupation of educators in the

movement with efforts to maintain fundamental educational programs

designed to prepare ministers, missionaries and other workers in

church-related ministries.

The Encyclopedia of Education (11) indicates that educational

institutions in colonial America were nearly all founded by religious

groups. Eight of the nine colleges established in America prior to

1780 were church sponsored (11:105). The eight church-sponsored

colonial colleges were: Harvard, William and Mary, Yale, Prince-

ton, Columbia, Brown, Rutgers and Dartmouth. The University of

Pennsylvania was officially non-sectarian because the Anglicans,

who founded the college, did not wish to alienate the Quakers of

Philadelphia. Table 1 lists the original name, founding date, present

name, location and church affiliation or founding group.

Witmer (81) contends that each of the nine colonial colleges was

promoted by Christian motivation.

For more than two centuries, Protestant, evangelical
Christianity gave leadership to American higher educ-
ation and stamped it with its faith and spirit. Each of
the nine colleges founded during the colonial period was
prompted by Christian motivations. According to
Cubberley, the "prime purpose of each was to train up



Table 1. The colonial colleges.

Date
Original Name Founded Present Name Location Denomination

College at Newetowne 1636 Harvard University Cambridge,
Massachusetts

Puritan

***Their Majesties' Royal 1693
College of William and

College of William
and Mary

Williamsburg,
Virginia

Anglican

Mary
*Collegiate School 1701

ns

Yale University New Haven,
Connecticut

Congregational

College of New Jersey 1746 Princeton University Princeton,
New Jersey

Presbyterian
**King' s College 1754 Columbia University New York City Anglican
*College of Philadelphia 1755 University of

Pennsylvania
Philadelphia,
Pennsylvania

Non- sectarian

Rhode Island College 1764 Brown University Providence,
Rhode Island

Baptist

* *Queen's College 1766 Rutgers University New Brunswick,
New Jersey

Dutch Reformed

Dartmouth College 1769
(Moor's Indian School)

Dartmouth College Hanover,
New Hampshire

Congregational

** ***New England Middle Colonies Southern Colonies
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a learned and godly body of ministers.... "1 The first,
Harvard, was essentially a Bible college in its early
years (81:27).

Witmer continues, quoting president Clap of Yale, from a

pamphlet published in 1754, "Colleges are Societies of Ministers,

for training up Persons for the Work of the Ministry" (81:27).

Dollar (14) agrees only partially with Witmer concerning the

Bible college nature of the colonial colleges.

The colonial colleges had some similarities to the modern
Bible schools but were basically centers of liberal arts
training, while the Bible schools have not been such and
cannot be while maintainiing a Bible-centered curriculum
(14:70).

Gaustad (25) agrees with Dollar's view concerning the liberal

arts nature of the colonial college, especially Harvard.

Harvard College, designed to prepare a literate ministry,
was a liberal arts college, concerned, said the 1650
Charter, with "the advancement of all good literature, arts
and sciences". Such broad learning was wholly appropriate
in the midst of a people for whom theology crowned a pyra-
mid of liberal education (25:56).

Patti llo and Mackenzie (55) write concerning the nature of

early collegiate education in America, claiming the colonial period

to be one of considerable educational stability.

It is surprising that the small and simply organized
colleges of the colonial period exhibited such a variety
of board membership and relationships with church and
state. However, in every case the strongly religious
character of collegiate education was apparent, and in
general the traditional curriculum was maintained. It
was the most stable period in the history of American
higher education (55:3-4).
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American Universities and Colleges, Seventh Edition (34),

published by the American Council on Education, explains the pattern

and objectives of American colonial colleges.

They were patterned after the British colleges of Oxford
and Cambridge Universities, but it should be noted that
the independent college, not the university, was the model
followed in the early period of American history. The
purpose of these early colleges was to provide young men
with a cultural background and to prepare them in the
professions, particularly the Christian ministry (34:13).

Good (26) echoes the view that the early colleges were basically

Christian in character.

The Colonial colleges were regarded as societies of min-
isters and prospective ministers. The only profession for
which they specifically prepared was the clerical. Many
destined for other callings, however, attended and only
about forty per cent of the graduates of the colleges became
ministers. Only the College of Philadelphia was to any
great degree independent of church affiliation; but the head
of that school throughout the colonial period was a clergy-
man ... (26:444).

Gaustad (25) compares the New England and Southern colonies

in their efforts to supply ministers.

The Southern colonies looked to the mother country for
their clerical supply, but the New England colonies, in
their provoking nonconformity, expected little assistance
from that quarter. However meager the resources and
audacious the project, Puritan New England must educate
its own ministry (25:56).

Gaustad comments on the nature of the intellectual leadership

in New England during the colonial period.

New England's intellectual leadership in the colonial
period rested on a religious foundation. Where no
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Bishops ruled and where Bibles must be read, education
was a momentous concern. The proportion of university
men was high among New England's early colonists, and
every energy was bent to provide--so far as the primitive
conditions would allow--comparable education for the
young (25:55).

Gaustad writes that by 1671 all Puritan New England had a

system of compulsory education (25:55). Integration of Christian

and secular education was seemingly, in the early developmental

stages, realized and education was valued on the basis of its pro-

viding acquaintance with the Scriptures at all levels of education.

Gambrell (24) further describes the church-related nature of

early American colleges.

To provide their prospective clergymen with the advan-
tages of collegiate education had been one of the primary
motives of New England Congregationalists in the founding
of Harvard in 1636, and of Yale in 1701. Throughout the
eighteenth century, these two institutions remained under
Congregational control and supplied the academic advan-
tages for most of their ministers... (24:56).

Gambrell proceeds to describe Dartmouth college.

...attention should be called to another college, founded
later in the century, from whose halls came appreciable
numbers and significant individuals to the Congregational
pulpit. This was Dartmouth College, established in 1769,
at Hanover, New Hampshire, for the purpose of training
missionaries to be sent to the Indians, and ministers for
congregations likely to be formed in that new country.
(24:56).

Indication is given that the great majority of American colleges

founded in the period when America pushed westward were evangeli-

cal. Even the few state institutions were often oriented toward the
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Christian faith. The Christian influence on education at all levels is

recognized by Gaustad (25). "Religion had given to all formal educa-

tion in America initial and enduring impetus" (25:28).

Clebsch (9) gives generous credit concerning the vital role of

early American religion in the development of our educational system.

In the earliest American settlements schools were founded
as a religious duty. But the early eighteenth century,
Massachusetts, Connecticut, and Virginia had not only
schools but colleges. Among their most important aims
was the training of learned ministers (9:15).

Clebsch continues to trace the influence of religion on education

in America by noting its control and positive influence through mid-

nineteenth century.

In the great westward movement schools and academies
were founded by missionaries and often conducted by them
or their wives. Before the Civil War the vast majority
or college presidents were clergymen (9:15).

Indication is given in American Universities and Colleges,

Seventh Edition (34) of the influence on higher education of the grad-

uates of early fundamental colleges.

Graduates of the Colonial colleges and leaders of the
religious denominations followed the American frontier
westward, establishing colleges like the "other colleges"
in the East. No less than 16 colleges were founded by
Yale graduates before the Civil War, and Princeton
claims that 25 colleges indirectly owe their existence
to the efforts of its alumni (34:13).

Considerable information is given indicating early state uni-

versities differed little from the many private denominational
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institutions that were patterned after the colonial colleges. The

early state universities adopted the "literary" and "classical" college

pattern, with its core in the classics of Greek, Latin and Hebrew

literature, which had been designed to train ministers and gentlemen

in an aristocratic society. The traditional curriculum was imitated

by state universities with little deviation until after the middle of the

nineteenth century,(55:4).

Further evidence is given by Patti llo and Mackenzie (55) con-

cerning the fundamental nature of the administration and practice of

early state universities.

Many of these early state universities had ministers as
presidents and required their students to attend chapel
and take courses in religion. Several of the state uni-
versities, especially in the South and Middle West, had
been started through church efforts. For example, the
University of Michigan was organized as a result of the
initiative of a judge and two clergymen (55:4).

It has not been the purpose of this portion of the review to

rewrite the history of early American higher education, but to esta-

blish the intent of the founders of early private colleges, especially

the colonial colleges. The next section will treat the liberalization

tendency of early institutions of higher education and their departure

from a conservative academic and theological position.

Documentation of the above tendency will thus describe the

demand for the establishment of institutions designed to provide con-

servative education and professional training in fundamental doctrine
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for those who would enter the ministry and other fields of church-_

related service. The Bible institute-college movement entered the

educational picture in reaction to the liberalization of earlier institu-

tions that were originally designed to train ministers for fundamental

churches.

Liberalization Process

Hofstadter (31) describes the extent of early secularization of

American higher education.

One can hardly touch the history of American Colleges
and universities at any point from the closing decades
of the seventeenth century to the opening decades of the
twentieth without finding some major development which
is closely related to the process of secularization (31: 3-) .

The paramount concern of educators who subscribe to a con-

servative philosophy of education, and who occupy teaching and

administrative posts in private, fundamental educational institutions,

is that of the seemingly inevitable process of secularization. Detect-

ion of the process of departure from a fundamental position and

determination of variables and factors contributing to its momentum

represent some of the more difficult educational tasks for the educa-

tor in the fundamental private school.

In the preceding section it was established that the majority of

early American institutions of higher education subscribed to a

fundamental philosophy of education. This present section will
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describe the rapid liberalization process that occurred in the Ameri-

can colonial colleges and other institutions of higher learning. All

areas of the academic and institutional program were considered

subject to erosion. Gambrell (24) describes the early struggle.

Insurance of doctrinal orthodoxy was one of the first
considerations in the academic education of an eighteenth-
century Congregational clergyman. Unless the colleges
took precautions against the philbsophical reactions to a
constantly expanding scientific knowledge, there was slight
hope that the pulpits which they supplied would long remain
impervious to heterodoxy (24:57).

Gambrell(24) indicates that a fundamental approach to higher

education was challenged early in the history of Harvard.

That forces of conservatism would not be altogether suc-
cessful at Harvard began to be apparent early in the
century. Indeed the feeling that that institution had already
forsaken some of the fundamentals of the faith was largely
responsible for the founding of Yale in 1701 (24:57).

Yale was situated in Connecticut, an area where Puritan

doctrine remained dominant, while Harvard was located in eastern

Massachusetts, regarded as an area of growing liberalism. Harvard

gradually came to disregard fine points of theology while Yale was

held faithful to tradition for another generation (24:57-58).

Witmer (81) describes the tendency toward secularism and

extends the history of a rather immediate, progressive liberalization

process occurring in the early colleges.

The drift from evangelicalism to rationalism to secular-
ism that has characterized Protestant higher education
began almost from its inception. When Harvard was
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suspected of Unitarian and rationalistic views, Yale was
founded "to be a truer school of the prophets". When
the Great Awakening shaped new churches desiring an evan-
gelically trained ministry, both Harvard and Yale became
suspect, and so Princeton was founded (81:30).

"Evolution of Higher Education" in American Universities and

Colleges (34) relates that secularization in the colleges progressively

developed, and during the latter part of the nineteenth century

colleges began to liberalize their curriculums, including the free

elective principle and individual responsibility for conduct. The

religious character of institutions of higher education became less

pronounced. An example is Harvard, which abolished compulsory

chapel attendance in 1886 (34:13).

As secularization of fundamental education continued,the dii,rorce

of religion and higher education became finalized. Clebsch (4) places

the rather definite separation following mid-nineteenth century. "Not

immediately but not very long after the Civil War came a parting of

the ways between religion and formal education" (9:130).

Clebsch describes the process whereby most educators in

church-sponsored higher education abdicated responsibility and con-

trol of their institutions.

Willingly but a bit uncertainly, religious institutions
gave over most of their educational programs to public
or private sponsorship. ...state systems of education
began to respect religious freedom by adopting policies
of neutrality toward religion... and universities judged
that academic freedom entailed independence from reli-
gious tests and controls (9:15).
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Denominational colleges, whether liberal or conservative,

continued in the educational picture; however, the university move-

ment captured leadership and modeled the educational future. Clebsch

emphasizes the dominance of the university.

At the same time, the university idea checked denomina-
tional dominance of advanced schooling. The training of
ministers was already relegated to divinity schools or
theological seminaries (9:125).

The Encyclopedia of Education (11) proposes that many of the

church-related colleges began to play down their specifically deno-

minational nature and eventually even their religious character and

describes the "falling away. " The evolutionary process of liberali-

zation has culminated in the confused scene we find in church-

sponsored higher education today. Many institutions founded by

denominations have severed their religious ties and now function as

private, independent colleges and universities. Some still refer

vaguely to religious "affiliation" or "orientation, " but fail to spell

these out or to provide a distinctive educational program (11:106-

107).

A study conducted in the late 1960's by Patti llo and Mackenzie

of the Danforth Foundation tended to verify the change in objectives of

church-affiliated institutions of higher education. They found that

nearly two-thirds of the schools in the study claimed "affiliation"

with denominational organization but less than one-half subscribed
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to a set of standards adopted by a church for its colleges. The study

tends to update the story of the process of liberalization (55:111).

Dollar (14) describes the struggle between fundamentalism and

liberalization within protestant denominations, and more specifically

how Emory University, a Methodist school, quite "...easily passed

into the hands of Modernists" (14:174). Dollar continues to relate

the process of liberalization and its capture of educational institutions

including Princeton Seminary in Princeton, New Jersey, which, when

founded in 1812 was considered a "West Point of Orthodoxy."

...the outright sellout to radicalism increased and the
unwillingness to make a stand or become separatists
likewise increased. This infuriated the Fundamentalists
as they saw their friends sit silently by and watch their
beloved schools and agencies rush headlong into liberaL
hands (1.4:174).

Dollar continues with a de scription of the process whereby

liberals captured leadership of conservative institutions.

...Protestantism of the old-line heritage stood by while
the Liberals in the name of love, unity, gentlemanly
conduct, and understanding captured the leadership posts,
the offices, the schools, the seminaries, and publishing
houses (14: 179).

t he liberalization of early American private, fundamental

colleges may be substantiated quite as readily as the fact of their

fundamental nature at inception. The next section will attempt'to

isolate factors related to the process of liberalization.
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Factors of Liberalization

A statement by Pope Pius XI (58) presents a Christian philoso-

phy of education that is directed toward, and centered around, a set

of values subscribed to by fundamentalists in education.

...since education consists essentially in preparing man
for what he must be and for what he must do here below,
in order to attain the sublime end for which he was
created, it is clear that there can be no true education
which is not wholly directed to mah's last end, and that
in the Person of His Only Begotten Son, who alone is "the
way, the truth and the life, " there can be no ideally
perfect education which is not Christian education (58:1150).

Maintenance of an educational orientation dedicated to a Chris-

tian philosophy of education represents an educational challenge of

highest magnitude and one against which a number of liberalizing

elements militate. An attempt will be made to identify factors

related to the liberalization process with the recognition that these

may be difficult to isolate, in part because of the subtle nature of

some factors affecting the movement along the continuum from funda-

mentalism to secularism.

Historically, religious institutions, including church related

colleges, have tended to become secularized or liberalized as insti-

tutional maturity is approached. Institutions once considered funda-

mental are recognized to be in various stages of the liberalization

process. Seemingly a process of secularization occurs subtly,



24

involving variables not always readily recognized by those educators

most closely associated with the eroding institutional unit. A number

of variables affecting the process of liberalization are described in

the following pages.

In the 1966 Report of the Danforth Commission, Patti llo and

Mackenzie (55) describe the effect of secular thought on "religious"

institutions including the church-related college.

... religiously the church colleges are in a difficult
position. The academic world today is essentially a
secular world. Religion has been under attack or sus-
pect by intellectuals for several generations. Probably
no contemporary institution, however strong its reli-
gious foundation, can wholly escape the inroads of
secular thought (55:17).

Secular thought has represented a major factor in the process

of liberalization. The growth of secularism and religious liberalism

may be traced in the history of higher education and is intimately

related to a developing period of questioning and controversy in

theological, political and economic thought. The new philosophies

that gained ascendency during the seventeenth and eighteenth centuries

soon produced basic modifications in higher education (55:7-8).

By the close of the eighteenth century the cross currents of

thought that had swept over Europe were invading America, and the

dominant beliefs and values of the early colonial period were being

challenged and eroded.
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Orthodox Christianity was struggling to hold its own
against secular doctrines and interests. The philoso-
phies of the enlightenment (rationalism, deism, natural-
ism, empiricism, humanitarianism, and others) were
being strongly felt in intellectual circles (55:8).

Secular thought and method in the form of positivism dominated

the climate of the academic world of the nineteenth century. Less

speculative, more objective knowledge was sought in humanistic and

social disciplines in an effort to make their fields scientific (55:13).

Positivism may be considered a factor in secularization of

higher education in the sense that it tends to become preoccupied with

facts, forgetting that values are a vital part of both the questions

asked and of interpretation of the evidence. Facts and the scientific

method without the incorporation of basic values tend toward educa-

tion directed or oriented toward technological advance and acquisition

of knowledge devoid of wisdom.

In retrospect it may be proposed that the imitation of the phy-

sical sciences in the use of positivism has done grave damage to

many other disciplines. Positivism has damaged those disciplines

more closely associated with values.

...the critical study of values, except in the descrip-
tive sense, is not best advanced by being "scientific."
Positivism tends toward a preoccupation with facts as
distinct from values and principles (55:14).

Gambrell (24) describes the necessary and quite continuous

guardianship of the orthodox or conservative position in education
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and also indicates that both the faculty and students are considered

to be potentially liberalizing influences.

Lest the "poison of error" creep in, eternal vigilance
must be maintained over the tenets of both faculty and
students; fortunately for the status quo, demand for
academic freedom existed feebly if at all, though, as
will appear, colleges, then (18th century) as always,
despite official surveillance, tended to be hotbeds for
new ideas (24:57).

Gambrell continues by noting concern with student values and

attitude during the eighteenth century in colonial colleges. "Student

opinions and religious activities were quite as carefully watched as

those of the faculty" (24:59).

Yale extended its laws beyond activity into opinions of students,

indicating a real concern with the tendency on the part of students to

accept liberal theological and secular thought. Any student who

"...denied the divine authority of Scripture or expressed any "heresy"

tending to subvert the Christian religion, and refused to retreat was

to be expelled" (24:60).

In spite of institutional controls, at both Harvard and Yale, a

radical spirit among the students appeared. At Harvard skepticism

prevailed, and the Sabbath was desecrated. Even the unorthodox

faculty could not condone the developing conditions and serious efforts

were made to counteract the unbelief sacrilege. Students were so

enthralled with the new philosophy that militated against Calvinistic

orthodoxy that argument and persuasion had little effect. At Yale,
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"Traditional religious teachings were openly questioned and member-

ship in the college church dwindled" (24:63).

Jencks and Riesman (36), having described the liberalization of

faculty belief systems, discuss the effect of faculty on student body

composition and direction.

...changes in the character of the teaching staff have
rippled outward in all directions. Students, for example,
are slected mainly on the basis of their ability to do
academic work set for them by the faculty rather than for
their willingness to conform to the behavioral and doc-
trinal requirements of the denomination that sponsors the
college (36:323).

Jencks and Riesman continue in the above vein by indicating

the resulting change in institutional norms and demands on students.

Today the majority of Protestant colleges probably do
not even inquire about their applicants' religious con-
victions and virtually none insists on student orthodoxy
(36:323-324).

A necessary correlate of the change in value systems of teach-

ing staff and relaxed entrance requirements is the change in institu-

tional rules regarding behavior. "Indeed even religiously sanctioned

restrictions on the behavior of students who are admitted have tended

to go by the boards" (36:324).

Students of diverse faiths were recruited both for addi-
tional tuition and with the hope of converting him (sic).
Recruitment of students who did not subscribe to the
essentials of faith subscribed to by the institution proved
to present a liberalizing hazard and source of change.
Institutions found it difficult to deny religious liberty to
students recruited under the relaxed policy (36:326).
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Another liberalizing force of considerable magnitude, the

academic revolution, is related to changes in faculty and student

belief systems and values, and consequently to changes in institu-

tional norms. The academic revolution resulting from professionali-

zation of faculty and administration has served to reduce the

It
. internal homogeneity of many special-purpose colleges" (36:21).

The process of professionalization served to introduce divergent

value systems into the institutional structure.

Professionalization of faculty resulted in special interest

institutions, such as church-related colleges, competing for pro-

fessionally trained Ph.D. ' s to bolster prestige and student recruitment.

The church-related college began to vie for faculty professionally

trained in disciplines other than theological, and thus tended to adopt

administration procedures designed to procure professional faculty,

disregarding a differentiation between professionals with "degrees"

and faculty with "temperature", or religious fervor.

...professionalization of college faculty, ...led to a change
in recruiting standards. Academic work came to be seen as
an independent activity, to be evaluated in its own terms
rather than in terms set by a religious denomination. The
eventual result was that professors were selected for their
academic competence rather than for their theological
views of moral probity (36:323).

The teaching faculty was increasingly recruited from the

academic profession rather than the ministry. Following the faculty,

administrators were chosen from the ranks of academically rather
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than theologically trained personnel, resulting in institutional policy

that considered denominational affiliation less important (36:315).

Related to the academic revolution and professionalization of

faculty was another major external force that tended to support the

revolution. The demand for graduates having technical competence

was correlated with the developing industrialized, urban society.

Technical competence became increasingly important, with a seem-

ingly resultant decrease in demand for graduates with training for

"life", resulting in a change in thrust in some fundamental liberal

arts colleges (36:326).

Another variable affecting the secularization process, and one

of no little consequence, is that of integration. Integration of a

philosophy of education is important in all aspects of an educational

program, including instruction and curriculum development. Inte-

gration is a factor in secular as well as Christian education and an

accepted philosophy must be incorporated into and provide guide-

lines for, curriculum development and formulation of educational

objectives.

Tyler (75) proposes that an educational and social philosophy

can function as a screen for selecting and eliminating educational

objectives (75:34). Values are inherent in the philosophy of the

school and the individual. Integration of a philosophy of education,

and of life, into the instructional program insures interjection of
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specific values into objective formulation and curriculum development.

Bloom (4), along with Tyler, lists philosophy of education as

one of five criteria vital to objective formulation and thus of curri-

culum development (4:27). A philosophy of education has specific,

inherent values that help determine the character, nature and direc-

tion of the educational program.

The problem for fundamental or church-related educational

programs is first the acceptance or formulation of a Christian philo-

sophy of education and secondly its integration into the total educa-

tional program. Gaebelein (23) provides a description of Christian

education where integration has not been implemented.

The program is merely a pagan education with a chocolate
covering of Christianity, ...the students are deceived
into thinking that they have received a Christian educa-
tion when as a matter of fact their training has been
neither Christian nor an education (23:17).

Von Grueninger (76) emphasizes the convictions of Gaebelein

concerning the importance of integration to the fundamental educa-

tional institution.

A mere department of religion may be relatively insigni-
ficant. The teaching of the Bible is good, but it is only
a beginning. What is far more important is the penetra-
tion of the central Christian convictions into the teaching
of physics and chemistry and English and anthropology
and history and sociology and philosophy (76:163).

Witmer (80), writing in School and Society, goes a step further

by proposing that integration in the fundamental school must be
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achieved in all phases of institutional life. All college personnel

must demonstrate integration of the Christian ethic not only in belief

but in life (80:114). It would seem that Witmer here would require

that the action response, i. e. individual behavior, be consistent with

the ideal norm or the accepted Christian concept of norms, values

and actions or behavior. Witmer continues in the same vein.

It follows that the teacher must himself be an integrated
individual with an unified world view. The type of mind
that avoids conflict by keeping Christian and unchristian
assumptions in separate "compartments" is of little help
in an institution that is striving for integration (80:114).

It may be safely proposed that the failure of instructors in

church-related colleges to integrate a fundamental philosophy of

education into all disciplines represents a liberalizing force not

always recognized by educators dedicated to, and involved in, Chris-

tian education. Education that does not incorporate a fundamental

philosophy of education, that does not recognize the unifying factor

of "the historic faith revealed in the Scripture, " will be at best

secular education of the kind that assists in the gradual evolutionary

process of liberalization of church-related educational institutions

( 80: 14.

Other factors and events in the total educational picture have

tended to influence, perhaps in an indirect manner, the seculariza-

tion of church-related educational institutions. The private, funda-

mental college may be confronted by demands from constituency, i.e,.
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members of churches supporting the school, to provide additional

programs represented by majors and minors in the curriculum. The

need may be expressed for provision to meet the academic require-

ments for an increasing variety of professional programs. Students

eminating from families represented in the constituency of the school

may create a demand for expanded curricular offerings in a college

environment which subscribes to a rather highly codified social-

ethical-religious value system.

A concern for expanded curricular offerings in the Bible college

is reflected in an accreditation report by Caulkins (8) to the Northwest

Association Of Secondary and Higher Schools.

Another major influence on the application of the college's
purpose has come from the world's need for social workers.
Because many of the young people attending Western are
people-oriented and because a number of state institutions
are nearby, careful study is being done on Western's role
in training young people for social work (8:4).

Witmer (81) also reflects recognition by Bible college educa-

tors of the opportunity and need for training for social work.

As evangelicals are becoming increasingly sensitive to
the vast opportunities for Christian service and witness
in social work, Bible colleges are beginning to develop
programs to train young people for Christian social ser-
vice (81:119).

Witmer continues to note a trend toward expansion of the Bible

college curriculum.

A recent development among several Bible colleges is
instituting programs in teacher education to meet
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qualifications for state certification. The professional
program is combined with a Bible major to prepare the
student for teaching in Christian day schools and mission
fields as well as in public schools (81:119).

Caulkins (8), while recognizing a need for expanded curricular

offerings, writes concerning a problem inherent in an expansion

program for the Bible college and one directly related to the statis-

tical study of this present dissertation.

A major problem with introducing new areas lies in con-
trolling their growth--especially if these areas are
more distant from the primary function of the school of
training for church-related ministries. If the students
are attracted because of these other areas alone, they
may be a different kind of student from the ones we now
have and wish to continue to attract. Too many undedi-
cated students on a campus will have a profound effect
upon the spiritual climate on the campus (8:7).

Along with acceptance of the responsibility for expanded curri-

cular offerings the church-related college recognizes a potential for

liberalization present through a proliferation of courses, particu-

larly those in the liberal arts disciplines. Witmer (81) writes con-

cerning the effect of expansion of the Bible college curriculum to

include liberal arts programs.

At this point, the Bible college at the highest level of
policy making must decide what its primary function is.
If it seeks to meet both the requirements of a general
college and a Bible college, it will likely turn out to
be neither a first-class general college nor an effecti:e
Bible College (81:182).
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Witmer continues by noting the effect expansion of the Bible

college curriculum to include arts and science departments may have

upon campus atmosphere and student life.

...the element of vital Christian fellowship, the emphasis
on devotional life, the place given to Christian service,
the unity and morale generated by common purposes tend
to be dissipated on a campus that fosters the varied inter-
ests and activities of a general college (81:182-183).

Experience seems to indicate there is a correlation between

expansion of the Bible college curriculum to include liberal arts

programs and secularization of the institution, i. e. a departure from

a fundamental position. The liberalization process is related to

change in student values and attitudes, especially those involving per-

sonal dedication to ideals and action associated with non-materialistic

enterprise.

Another factor indirectly related to secularization of the church-

related college and Bible college is the struggle for survival. Funda-

mental schools may be tempted to compromise their Christian

orientation while engrossed in an institutional life or death struggle.

Jencks and Riesman (36) estimate that perhaps as many as a thousand

Protestant colleges opened their doors at one time or another (36:

321). About eighty percent of the colleges founded before 1860 were

defunct by 1929.

The struggle for survival of private sectarian colleges provided

economic argument for the presentation of a non-sectarian profile to
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the public, reflecting change in the cultural norms and mores of the

dominant culture. While the founders of fundamental colleges were

devout and were concerned with propagating orthodoxy, successive

administrations were more pragmatic and less ideological. Survival

of the institution at any cost to original institutional goals was con-

sidered paramount.

Jencks and Riesman (36) describe the process by which pro-

blems related to financing of private education affected the direction

fundamental institutions would take. Professional faculty were

acquired in an attempt to provide brand-name colleges of high acade-

mic reputation.

Given the prejudices of able faculty and students, a
college must almost always be de facto non-sectarian to
acquire such a reputation, and this usually leads to a
change in its de jure status. The Protestant college
that wants to compete in this market is unlikely to have
much success unless it reinterprets its denominational
commitments in largely secular terms or else gives them
the flavor of snob appeal rather than piety (36:329).

The Encyclopedia of Education (11) describes the struggle faced

by many fundamental colleges to attract students to their institutions.

Scrambling to stay in business, many of the church-
related colleges began to play down their specifically
denominational (and even their religious) character;
they sought to attract students by emphasizing academic
excellence and the opportunities they provided to accquire
marketable skills in an increasingly professionalized
society (11: 106).

Church- sponsored higher education institutions face
two questions: whether they can continue to be viable and
whether they can preserve their identity (11:112).
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As the church-related college tends to become more like its

secular counterpart there are fewer reasons to pay more for the same

education (11:112). Distinctiveness must be maintained if institu-

tional survival is to be guaranteed. Higher tuition must purchase

distinctive education and distinctiveness must involve either academic

excellence or a fundamental philosophy of education plus academic

excellence. When the institution departs from a fundamental position,

academic excellence alone must attract students.

The question of survival directly affects the Bible college.

Witmer (81) poses the question: "Do Bible schools have to broaden

their services to survive? ...or is direction to be determined by

pragmatic considerations" (81:17)?

The statistical study is related to the above considerations and

is an objective attempt to help determine whether or not broadening

of the Bible college curriculum to include liberal arts major and

minor programs will have a liberalizing effect to the extent that

students with more liberal value systems will be attracted to the

institution.

Institutional survival and thus the liberalization tendency of

chruch-related schools has been affected to a considerable extent by

the university movement representing another factor related to

liberalization. The establishment of public universities was
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expedited to a considerable extent by both the Dartmouth decision in

1819 and the Morrill Act in 1862.

The Dartmouth decision, according to Good (26), declared

It. . . that a charter is a contract that a state legislature is not com-

petent to annul" (26:474).

This decision gave legal protection to private property
and business agreements in general; and, in particular,
it guaranteed the endowments and charter rights of
private colleges. The New Hampshire State Legislature
was compelled to return Dartmouth College with all its
former rights and property to its old board, and the
college has continued as a private institution (26:474).

It seems that the Dartmouth decision, while guaranteeing the

rights of private colleges, also convinced public authorities of the

necessity to establish state colleges and universities in the comple,

tion of the public school system. Thus the Dartmouth decision

served to promote state supported higher education by protecting the

rights of private education.

Eventually the state universities and the land-grant
colleges became what the constitution of Indiana in 1816
had indicated that they should be: the top rung on the
education ladder... (26:474).

The Morrill Act of 1862 established land-grant colleges which

along with the state college and university movement provided addi-

tional competition for the church-related college and increased the

temptation to compromise basic philosophy in the struggle for sur-

vival. The Morrill Act provided increased educational opportunity
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and according to Munford (50) contains provision that may have

changed the course of higher education by providing for a structure

that would cover applied science as well as the big four: law, theo-

logy, medicine and philosophy (50:1).

Clebsch (9) notes the movement of higher educational leader-

ship from church-related to public institutions. ...while denomina-

tional colleges continued their work the university movement captured

leadership and modeled the future" (9:124). The competition for

students and the struggle for institutional survival, indirectly

affected by the Dartmouth decision and directly involved with the

university movement, represented a potential temptation for church-

related institutions of higher education to replace a fundamental

philosophy of education with a pragmatic philosophy in an attempt to

compete with state institutions of higher education.

Each of the foregoing variables associated with the liberaliza-

tion process is involved in the secularization of church-related

institutions of higher education. It was during the period of greatest

erosion of the fundamental educational position that the Bible institute-

college was conceived. Since its inception the Bible institute-college

movement has continued its exposition of an orthodox theology and

fundamentally integrated educational philosophy.
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Reaction to Liberalism

The greatest surge in the development of Protestant colleges in

the United States came during the nineteenth century. The number

increased from two dozen in 1800 to 300 by 1870. Many more were

organized during the same period, with a mortality rate of about 50

percent. Of surviving schools few were able to withstand the erosion

of orthodoxy and the liberalization process, while tax supported

institutions of higher education became increasingly secular as pro -

fessionalization in education increased.

Into this period of philosophic, scientific and educational

revolution the Bible college was born. The first Bible schools were

founded in the last quarter of the nineteenth century. Nyack Mission-

ary College was established in 1882, followed by Moody Bible Insti-

tute in 1886. Table 2 lists the founding of Bible Institutes and Bible

Colleges by decades through 1961 (81:40). The Bible institute and

Bible college were founded in an effort to provide an educational

alternative to secularized and liberalized public and private higher

education. Witmer (81) writes concerning the genesis of the Bible

college movement:

It was during the past three - quarters of a century of
profound changes in American education that Bible insti-
tutes and Bible colleges had their origin and their develop-
ment. They represent a pet. `',c reaction to secularism,



Table 2. Founding of Bible institutes and Bible colleges by decades.

United States Canadian Total

Number Percentage Number Percentage Number Percentage

1881-1890 3 1.3 0 0.0 3 1.3

1891-1900 7 3 1 0.4 8 3.4

1901-1910 9 3.8 0 0.0 9 3.8

1911-1920 13 5.6 2 0.9 15 6. 5

1921-1930 17 7.3 9 3.8 26 11.1

1931-1940 26 11.0 19 8.2 45 19.2

1941-1950 66 28.2 16 6.8 82 35.0

1951-1960 40 17.1 4 1.7 44 18.8

1961 2 0.9 0 0.0 2 0.9

Total 183 78.2 51 21.8 234 100.0
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a theistic reaction to humanism and agnosticism,
restoration of Biblical authority and direction in
education. . . (81:30).

Niebuhr (51), in describing the Bible college movement, places

less emphasis upon its reactionary nature.

Furthermore, the growth of the Bible School movement in
the twentieth century is not always to be regarded as a
phenomenon of the opposition of "conservatives" to "lib-
erals"; it is an indication of the increased participation
of certain groups in the United States and Canada in the
general movement toward education (51:5).

Niebuhr reasons that conservative schools seem to originate

less in antagonism to "liberal" schools than in a desire of conserva-

tive groups to "provide higher education of a Christian type for their

young people and particularly for their ministers" (51:5).

Warner (78) extends Niebuhr's thinking by describing the speci-

fic kind of higher education provided by Bible colleges, not in

opposition to less fundamental education, but in meeting a need in a

specialized area of higher education.

The Bible colleges, on the other hand, were founded
primarily as professional schools, that is, schools
offering practical training for church vocations rather
than liberal education (78:7).

A more positive dynamic underlying the Bible college move-

ment is related by Eavey (16) in discussing its origin and purpose.

... [the Bible College] originated near the close of
the nineteenth century as the outcome of new interest
in the Bible, awakened by the preaching of great men of
God. The original purpose was to train men who might
stand between pastors and people in local churches.
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Gradually, however, the purpose came to be to train men
and women for service as missionaries, as pastors in
smaller churches, and as workers in Christian education
(16:311).

Gaebelein (22), writing in School and Society, concerning the

beginnings and growth of the Bible college, notes also its importance

in the training of workers particularly for the foreign field.

Yet, it is a fact that, since the 1880's, there have
been founded in this country nearly 200 Bible institutes
and Bible colleges. Today they dot the land from coast
to coast and enroll at least 30,000 students. ...they
have been exercising in their field a vital and, in some
areas, as in foreign missions enterprise, a crucial
influence (22:223).

The immense contribution of the Bible institute-Bible college

movement to the preparation of missionary workers is noted by

Witmer (81),"Its impact has been felt in nearly every part of the

world; it has given training to over half of all Protestant mission-

aries from North America" (81:15).

Witmer (80), writing in School and Society, expands upon the

educational objectives of the Bible college, declaring its goals to be

different from the seminary. The seminary typically specializes in

a program for pastoral leadership, while the Bible colleges have

developed a more comprehensive range of programs for "lay as well

as "professional" services" (80:115).

Witmer describes the scope of the Bible college curriculum

indicating there is a training program for most of the specialized
skills required in the mission of the church.
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Numerous specialized programs have been developed for
missionary work in teaching, linguistics, aviation, commu-
nications, nursing, industrial arts, evangelism, medical
service and others (80:115).

The program of the Bible college differs somewhat from that

of the Bible institute, while the Accrediting Association of Bible

Colleges lists both categories as Bible colleges. Both the Bible

institute and the Bible college offer post-high school programs, con-

trasting with seminary programs, which are typically graduate level

institutions. The Bible institute offers a three year dipolma program

in Bible and theology, while the Bible college requires an additional

year of general education with the granting of the bachelor degree.

Both programs require a core of Bible and theology and utilize

Scripture and the Christian world view as integrating factors related

to a distinctive philosophy of education. The Accrediting Association

of Bible Colleges stipulates that member institutions must require

a core of at least 45 quarter hours of Bible and theology as a requisite

for graduation.

Patti llo and Mackenzie (55) in their 1966 Report of the Danforth

Commission give passing note to the growth of the Bible college

movement in the United States and Canada since its inception in 1882.

About 250 Bible colleges and institutes have begun opera-
tion in the United States and Canada, half of them since
World War II. The latter institutions do not come within
the purview of our study, but they deserve to be mentioned
as a growing segment of education at the collegiate level.
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Some of them are competing for students and funds with
liberal arts colleges, and a few are evolving into liberal
arts colleges themselves (55:16).

A survey, reflecting the growth of the Bible college movement

in the United States and Canada, was conducted in 1969-60 by the

Accrediting Association of Bible Colleges and reported by Witmer

(81). The survey included both accredited and non-accredited insti-

tutions. In the United States there was no distinct pattern of distri-

bution, and all geographical areas and 41 of the contiguous 48

states were represented in the survey. The highest proportions

were found in the North Central States with 20 percent, the Pacific

Coast States with 15 percent and the upper Souty, comprising 13

percent of the total (81:48-49).

The Accrediting Association of Bible Colleges survey deter-

mined there were 194 known Bible institutes and Bible colleges in the

United States and 54 in Canada. Table 3 lists the distribution of

Bible colleges and Bible institutes by states. Table 4 lists the dis-

tribution by Canadian provinces (81:50-51).

Approximately two-thirds of all Bible institutes and Bible

colleges in the United States and Canada may be considered denomina-

tional, i. e. either directly under control of a denomination or

organized independently of denominational control yet in communion

and operation identified with a specific denomination. Table 5 lists

denominational affiliation of institutions (81:54).
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Table 3. Distribution of Bible institutes-colleges by states (U. S. ).

State Number State Number

California 17 Iowa 3

Texas 11 Kansas 3

Illinois 10 Virginia 3

Kentucky 10 Arkansas 2

Minnesota 10 Maryland 2

New York 9 New Jersey 2

North Carolina 9 Rhode Island 2

Michigan 8 South Carolina 2

Missouri 8 West Virginia 2

Ohio 7 Wisconsin 2

Pennsylvania 7 Alabama 1

Tennessee 7 District of Columbia 1

Arizona 6 Idaho 1

Colorado 6 Maine 1

Georgia 6 Massachusetts 1

Oregon 6 Mississippi 1

Washington 6 Montana 1

Florida 5 North Dakota 1

Nebraska 4 South Dakota 1

Oklahoma 4 Vermont 1

Indiana 3

Total 194
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Table 4. Distribution of Bible institutes-colleges by provinces
(Canada).

Province Number

Alberta 12

Saskatchewan 12

Ontario 8

Manitoba 8

British Columbia 5

Quebec 3

New Brunswick 3

Nova Scotia 2

Prince Edward Island 1

Total 54

Table 5. Denominational affiliations of Bible institutes-colleges
in United States and Canada.

Denomination

Number of
Schools
in U. S.

Number of
Schools

in Canada Total

Christian (Church of Christ) 34 3 37

Baptist Groups 32 4 36

Pentecostal Groups 19 6 25

Wesleyan Groups 16 5 21

Mennonite Groups 2 11 13

Lutheran Groups 6 2 8

Christian & Missionary
Alliance 4 1 5
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The October 1973 Annual Report of the Accrediting Association

of Bible Colleges lists 63 member schools represented by 53 accred-

ited and 10 associate institutions. The A. A. B. C. report describes

17 applicant schools, a number of which expected to submit self-

evaluation reports for consideration for team visits. The report also

mentioned that during the prior fiscal year alone 55 schools had

begun work toward A. A.B.C. membership or had inquired concerning

Bible college accreditation.

Statistics from the 1973 Annual Report of the A. A. B. C. indi-

cated that two-.thirds of the accreditedmember schools had exper-

ienced an increase in enrollment in the fall of 1973, represented by

an increase of 5.37 percent over the October 1972 figure. The

average enrollment in accredited schools was 451 students. The

average number of faculty in accredited A. A. B. C. schools increased

to 26.97. Faculty preparation increased to 7.81 years of post-high

school education.

A November 1974 communication from the Executive Director

of the A. A. B.C. to the writer indicated that there was and increase of

one accredited institution since the October 1973 report. There were

ten associate schools and 17 applicant institutions according to the

1973-74 Directory.
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Values and Campus Atmosphere

It may be hypothesized that values determine both attitude and

behavior while attitudes are also related to behavior, indicating that

student values and value systems are intrinsically associated with

campus atmosphere which is, in effect, a composite of student

attitudes and behavior. Dressler (15) relates the development of

attitudes to values.

tudes.

A value is an individual's socially acquired judgement
of the degree to which a particular stimulus is desirable
or undesirable, an attitude is an individual's learned
inclination to respond to a specific stimulus in a parti-
cular way. The inclination is dependent on the individual's
values (15:69).

Dressler further relates behavior to both values and atti-

...your behavior is influenced by values and attitudes
acquired in society. Values and attitudes are associated
in human interaction and facilitate such interaction (15:
69).

Staats (72) suggests that not only do attitudes, determine

behavior but that "... attitude tests (observations of verbal behavior)

may be used to predict actual behavior toward an object" (72:350).

The relationship between the attititude test score and some other

behavior results from the fact that both are under the control of the

same attitude. The attitude test may then be predictive of actual

overt behavior since both result from the same attitude response.
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Staats recognizes that in certain cases "... a person could have

acquired verbal behaviors that do not "agree" with the nonverbal

behaviors he had learned" (72:35). It would follow that student atti-

tudes based on specific values are predictive of behavior tendencies

which are in turn related to campus atmosphere.

Rokeach (62) concludes that values are related to attitudes and

to behavior. Staats (72) claims attitudes to be predictive of behavior,

while Rokeach proposes values to also be predictive of behavior.

If it is indeed the case that terminal and instrumental
values are standards that guide actions as well as atti-
tudes, then knowing a person's values should enable us
to predict how he will behave in various experimental
and real -life situations (62:122).

Rokeach differentiates between values which are beliefs con-

cerning modes of conduct termed instrumental values and beliefs

related to desirable end-states of existence called terminal values;

however, he does not distinguish between the two kinds of values in

establishing their relationship to attitudes and behavior.

...values occupy a more central position than attitudes
within one's personality makeup and cognitive system, and
they are therefore determinants of attitudes as well as
behavior ( 62: 18).

Rokeach expands upon the relationship of values to behavior

claiming values to be determinants of virtually all kinds of social

behavior. He includes in social behavior,

...social action, attitudes and ideology, evaluations,
moral judgements and justifications of self and others,
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comparisons of self with others, presentations of self
to others, and attempts to influence others (62:24).

Rokeach continues by describing the all inclusive effect of

values upon both attitudes and behavior.

Boiling these down to a more succinct theoretical state-
ment, it can perhaps be stated that values are guides
and determinants of social attitudes and ideologies on
the one hand and of social behavior on the other (62:24).

Simon (67) writes concerning the effect of values on all decision

making.

Every day, every one of us meets life situations which
call for thought, opinion making, decision making and
action. Some of our experiences are familiar, some
novel; some are casual, some of extreme importance.
Everything we do, every decision we make and course
of action we take, is based on our consciously or uncon-
sciously held beliefs, attitudes and values (67:13).

Black (3), speaking from the vantage point of a college dean of

men, seemingly agrees with Simon. According to Black even minor

differences in values are reflected in student attitude and behavior

and create problems for college deans.

Raths (59) describes values as guides that give direction to

life.

Persons have experiences; they grow and learn. Out of
experiences may come certain general guides to behavior.
These guides tend to give direction to life and may be
called values (59:27).

Raths, while recognizing the relationships between mental

capacity and emotional disturbance to behavior of the individual,
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proposes a third variable indicating that values or lack of values are

contributing factors in behavior determination.

...there has been little more than vague understanding
of the influence that values have on behavior. Many of
us have spoken of values as if they were important, per-
haps crucial (59:4).

...there is strong support for the notion that values
must be added to the possible explanations of children's
behavior problems (59:4).

Based upon the above proposals concerning the relationship of

values to behavior, the relationship between values and campus

atmosphere may be demonstrated since campus atmosphere, as indi-

cated earlier, is essentially a composite of the behaviors and atti,

tudes of students. Campus atmosphere is therefore related to the

values of students entering the institution and may be maintained or

determined to a degree through institutional entrance requirements

and restrictions. Other variables influencing campus atmosphere

are institutional norms and procedures, and kinds of academic pro-

grams and curricula offered.

Campus atmosphere, reflecting student value systems, is a

major factor in determining the conservative-liberal nature of insti-

tutions and this nature may not be effectively legislated, maintained,

or controlled when student values are at considerable variance with

institutional norms. It may, however, be recognized that variables

such as institutional norms, goals and policy affect or reinforce

student values and thus campus atmosphere.
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C. Robert Pace (53) indicates that the most important informa-

tion about a college is not the kinds of information such as the size

of the institution, when it was founded, the degrees it offers or if it

is public or private.

The crucial knowledge concerns its over-all atmosphere
or characteristics, the kinds of things that are rewarded,
encouraged, emphasized, the style of life which is valued
in the community and is most visibly expressed and felt
(53:77).

Pace is concerned with the objective measurement of college

environment and atmosphere. He indicates that "Regardless of the

method of inquiry, the accumulated results show 'very clearly that

college environments differ greatly from one another" (53:87).

Raths (59) proposes that the acquisition of values may be

related to environment or experience (59:27-28). Rokeach (62) agrees

with Raths to the extent that, "These findings provide evidence con-

sistent with the general proposition that common cultural and subcul-

tural experiences and socialization are important determinants of

values" (62:95).

Some preliminary findings of a study by Richard Flacks (19)

show a relationship of student values to family values. Student

activist's values seemed to reflect parental values that were more

liberal than others of the same status. Activists tend to relate to

the political traditions of their families and have more "permissive"

parents than nonactivists (19:501).
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The study by Flacks accents the views of Raths and Rokeach

agreeing that the acquisition of values is related to cultural and sub-

cultural experiences. Flacks emphasizes the effect of family sociali-

zation and other actecedent experiences more than the college

environment on value acquisition by students (19:520).

Hartshorne (28) reports on extensive studies of deceit which

were conducted over a period of several years using a large battery

of deception tests or tests for character. Conclusions from the study

tend to agree with both Raths and Rokeach concerning the acquisition

of values and show a relationship between deceit and certain personal

and cultural variables.

We find that one form of deceit or another is definitely
associated with such facts as dullness, retardation,
school grade, emotional instability, socio-economic
handicaps, cultural limitations, certain national, racial,
and religious groupings, suggestibility of a certain type,
frequency of attendance at motion pictures, and poor
deportment at school (28:14).

The studies of deceit reported by Hartshorne and May agree

with the study by Flacks (19) concerning the relationship of student

values to family values.

Deception runs in families in about the same way as
intelligence, eye color, or height. This does not prove
that deception is inherited, but only that certain things
are found together. Deception also goes by gangs and
classrooms. A pupil resembles his friends in his
tendency to deceive (28:14-15).

Differing frames of reference produce differing value systems
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and progressive experience brings about changes in individual values.

The conservative educational. institution that selects its student body

on the basis of rather rigidly prescribed values, these being related

to kinds of values inherent in certain sub-cultural groups, is thus

applying Rath's premise concerning value acquisition and change to

institutional procedure. The kinds of students entering the institution

and the resultant peer group composite reflect a set of rather homo-

geneous values and therefore determine to a considerable extent

institutional direction and campus atmosphere.

Smith (71), speaking at a college deans' conference in June

1971, placed considerable emphasis upon the peer group and its

values indicating that student values are a prime factor in causing

fundamental institutions to lose their heritage. The proposal was

also made that students, i. e. the college peer group, and their value

systems, affect fellow students and the direction of the institution

considerably more than do professors, president or board of

directors. Smith's conclusions concerning value acquisition and

maintenance is in agreement with Rath's proposals which relate the

acquisition of values to environment or experience (59:27-28).

A study by Jacob (35) seemingly supports Smith's views.

Student values do change to some extent in college.
With some students, the change is substantial. But
the impetus to change does not come primarily from
the formal educational process (35:11).
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Jacob relates college student value change to the "distinctive

climate of a few institutions," the "personal Magnetism" of a sensi-

tive teacher who has strong value commitments of his own and to

"value laden personal experiences" (35:11).

Kaplan (38) reinforces the above thinking concerning the effect

of peer group values upon student behavior, refering to experimental

work performed by Asch (2).

The need for group status is one of the most powerful
motivating forces affecting human behavior. This
influence is most evident in the adolescent for whom
the values of the group, rather than those of the indi-
vidual or his parents, are often the determiners of what
he learns, how he dresses, or how he acts (38:61).

Kluckhohn (40) disagrees with some anthropologists who have

been influenced by the "new psychology" in substituting the terms

"drives" or "impulses" or "adjustive responses" for the old term

"needs". Culture may not be defined as an answer to a list of needs.

"It is value, not a series of needs, which is at the basis of human

behavior" (40:337). It would follow that, while students entering an

educational institution may have somewhat diverse needs, it is their

value systems that determine behavior, i. e. manner in which the

needs are met.

Kluckhohn goes a step further, indicating that not only do

values determine how needs are met but that needs may arise out of

basic values of a culture (40:339). Therefore a rather homogeneous
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constituency or sub-culture supporting a private school will produce

students with somewhat similar values, value systems and needs.

The institution then must not only provide a context in which values

are developed, but may consider its associated institutional values

and norms potential reinforcement for continued support from con-

stituency. Continued enforcement of specific institutional values and

norms, including entrance requirements, is therefore requisite to

a distinctive kind of education, resulting in support by constituency

and ultimately of institutional survival.

Instrumental-Terminal Value Concept

Just as a philosophy of education is the golden thread that is

woven through all criteria related to the development of educational

objectives, values comprise the golden thread that may be used to

integrate the basic concepts of all disciplines. The value concept

has the potential of becoming the unifying factor and intervening

variable that can relate the basic yet diverse concepts of disciplines

in both the sciences and social sciences.

Rokeach (62) states that the value concept has been viewed in

two distinctively different ways indicating that some writers propose

a materialistic approach in which only objects have value while other

authors maintain that people have values. Skinner (68), Lewis (43),

Hilliard (30) and Campbell (7) support the view that only objects have
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value. Allport, Vernon and Lindzey (1), Kluckhohn (39), Maslow (44)

and Brewster Smith (70), in their approaches, propo'se that people

have values (62:4).

Rokeach advocates the "person has a value" concept and defines

value as,

...an enduring belief that a specific mode of conduct
or end-state of existence is personally or socially
preferable to an opposite or converse mode of conduct
or end-state of existence (62:5).

Some workers in the social sciences recognize both means-

values and ends-values while others work with either modes of conduct

or values representing end-states of being. Rokeach indicates that

Piaget (57), Kohlberg (41) and Scott (66) concern themselves pri-

marily with values representing idealized modes of conduct while

Allport, Vernon and Lindzey (1), Maslow (44) and Morris (48) worked

primarily with values representing end-states of existence (62:7).

Beliefs concerning modes of conduct are described as instru-

mental values or means-values which are instrumental to the

attainment of all end-state values. Terminal values, both personal

and social, are ends-values or end states of existence attained

through the instrumentality of modes of conduct or instrumental

values.

It is assumed by some authors that the number of values a

human being possesses is relatively small. The total number of
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terminal values or end-states of existence may equal about one and

a half dozen and the number of instrumental values are perhaps five

or six dozen.

The Value Survey, developed by Rokeach, lists 18 alphabeti-

cally arranged instrumental values on one sheet and 18 terminal

values on another. The subject must place each value from one to

18 in order of importance to himself. The respondent has only his

own internalized system of values to tell him how to rank the 18

instrumental and 18 terminal values. Each value is accompanied by

a brief definition in parentheses. The ranking method used in the

Value Survey is concerned with a hierarchy or relative ordering of

values rather than with the absolute presence or absence of values.

Examples of instrumental values used in the Value Survey are:

1) Ambitious (hard-working, aspiring), 2) Broadminded (openminded),

3) Capable (competent, effective), 4) Cheerful (lighthearted, joyful),

5) Clean (neat, tidy), 6) Courageous (standing up for your beliefs),

Some examples of terminal values used in the Value Survey are:

1) A Comfortable Life (a prosperous life), 2) Happiness (contented-

ness), 3) Salvation (saved, eternal life), 4) Self-Respect (self-

esteem), 5) Social Recognition (respect, admiration), 6) Wisdom

(a mature understanding of life) (62:359-361).

An extention of Rokeache's instrumental-terminal value concept

was required in the development of the Value Micro-Analysis Inventory.
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A description of how the VM-AI was developed is given under

"Development of the Values Instrument" in Chapter III. Statements

requiring value judgments comprise the instrument and are recog-

nized to be related to, and supportive of, modes of conduct or

instrumental values which in turn operate in the development of end-

states of being or terminal values. Table 6 demonstrates the total

concept including "situation specific" or value judgment, "mode of

conduct" or instrumental value and "end-state of being" or terminal

value. Tabel 6 does not represent all values, and only includes

examples of values in each category.

The VM-AI does not replicate any of the 18 instrumental or

18 terminal values appearing on Rokeach's Value Survey. Statements

appearing on the VM-AI represent statements requiring specific

moral and social value judgments which are inferred to be related to

larger modes of conduct. The statements are "micro" in nature in

that they require specific value judgments related to larger instru-

mental values.

Any number of value judgments may be related to modes of

conduct or instrumental values just as these are related to and

synthesize terminal values or end-states of existence. The possible

number of value judgments far outnumber instrumental values, while

these modes are, in turn, greater in number than end-states of

existence or terminal values.



Table 6. Value complex.

Value Judgments
(Situation Specific)

VALUES

Instrumental
(Mode of Conduct)

Terminal
(End State of Being)

Values Related to:

Cheating

Stealing Honest

Lying Loyal

Courageous

Helpful

Sex Forgiving

Marriage Pure

Thought Patterns

Inner Harmony

ON0
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Related Research

A rather extensive search indicated that almost all writings

and research related to the Bible college movement was completed

in the last two or three decades. Research of the literature included

Dissertation Abstracts International (13) from 1861 to May 1974, a

complete review of E.R.I.C. (17) back to 1956, the year of its incep-

tion, the Education Index (18) from July 1965 to May 1974, the Ency-

clopedia of Education (11), card files and an inter-school library

search.

An indication of the relative dearth of early materials related

to the Bible college is given by Witmer (81) in his 1962 edition of

Education With Dimension.

The movement has grown from one school with a score of
students in 1882 to 250 with 25,000 day students in 1960.
And yet, the full story of this dynamic movement has never
been published. There is not a single volume on any library
shelf on Bible institute-college education (81:15).

Witmer continues by noting the lack of educational literature

in this specialized area of education.

Why so little has been written on this movement is diffi-
cult to explain. Educators inside and outside of the move-
ment have become aware that 'here is a lapse in the field
of educational literature (81:15).

An unpublished master's thesis completed at Wheaton college

in 1947 by Linice F. Reed (60), quoted by Witmer, tends to substan-

tiate his view.
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In spite of the fact that so many Bible institutes dot
the country from shore to shore, no mention of the
movement can be found in an encyclopedia. ...Many
libraries are unable to furnish even a magazine arti-
cle on the subject (60:16).

While research directly related to the Bible college is rela-

tively rare, a number of studies relate to values and student majors

and to values of students in private schools. A study by Carl Stern-

berg (73) implied that patterns of interest, values and personality

might be predicted for different college major groups, but probably

not for individuals majoring in different fields. The study concluded

that groups of college students majoring in different disciplines were

significantly different from each other in interests, values and per-

sonality. The nature of the findings limited prediction to groups.

The study did not include religious study disciplines.

Roscoe and Girling (64) compared male seminary students with

normative data from college students. The study indicated that both

groups endorsed private enterprise. Seminarians support what may

be described as the welfare state, and were more liberal in views of

race relations, more often expressed a belief in the God of the Bible,

had a less liberal view of sex and subscribed to the traditional

doctrine of Biblical inspiration.

Coles (10) reported a study conducted at a church-related

college. The purpose of the study was to ascertain to what degree,

if any, there was a difference of opinion among students, parents and
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faculty in regard to general conduct, drug use, mischief, sex offenses,

drinking, cheating and theft.

Coles used a modified version of Schneck's Opinion Scale on

Student Behavior. The study indicated there were significant differ-

ences of opinion regarding student behavior among students, parents

and faculty in regard to seven areas of student conduct. The differ-

ences were in the direction of greater liberalism on the part of the

students. The faculty group was the most conservative in opinions

concerning cheating, while parents were more conservative than

faculty in the six other categories of student behavior. Differences

were found among students when classified by academic major.

Students with majors in behavioral sciences, business administration

and history were the most liberal. The most conservative groups

were those with majors in theology, speech pathology, office adminis-

tration, home economics and fine arts.

Research indicated that the statistical study of this present

dissertation does not replicate any prior work in that the following

are true:

1) The VM-AI is unique in the sense that it was developed,

revised, field tested, modified and validated by the

writer and was designed for use in specific educational

institutions.
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2) No studies of the values or value systems of Bible

college students with religious studies majors or

minors were recorded.

3) No studies of the values or value systems of Bible

college students with liberal arts majors or minors

were recorded.

4) No studies of the values or value systems of Bible

college students were recorded.

5) No studies that tested for significant difference

between the values of Bible college religious studies

students and Bible college liberal arts students were

recorded.

6) No studies were recorded that tested, for significant

difference in student values between the Bible

institute, the Bible college and the Christian liberal

arts college (see Appendix A).

7) No studies were designed to be applied directly in

curriculum determinations related to the risk of

liberalization involved in the addition of liberal arts

majors and minors to the Bible college curriculum.
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CHAPTER III

DESIGN OF THE RESEARCH

Considerable space was devoted in Chapter II to variables

related to why and how private institutions of higher education

that have subscribed to a fundamental Christian philosophy of

education tend to lose their original thrust or sense of mission.

Factors related to the almost inevitable movement along a

continuum from fundamental or conservative to liberalized programs,

curricula and campus atmosphere were considered.

The statistical research was related to one of the variables

influencing liberalization, i.e. student values, and was designed to

determine whether or not specific curricula tend to involve students

with diverse values and value systems and thus affect the process

of liberalization. Analysis I of the statistical study was designed

to determine whether or not there was a significant difference

between the values of students majoring or minoring in liberal

arts and students majoring or minoring in religious studies within

the context of the fundamental Bible college.

Analysis II of the statistical study, was designed to determine

whether or not there was a significant difference in student values

between a continuum of schools represented by, a) the Bible
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institute which does not have a liberal arts program, b) the Bible

college which has a year of required general studies with liberal

arts majors and minors and c) the Christian liberal arts

college which require s religious studies of each student but has

liberal arts programs as its major emphasis. Results of both

analyses may be used by educators in the Bible institute-college

movement in curriculum development related to decisions regarding

inclusion or expansion of liberal arts programs in existing or

proposed institutions.

Development of the Values Instrument

A rather extensive survey of existing values instruments was

conducted, and none was found having the degree of sensitivity

required for use in institutional settings where students are expected

to have, at entrance, comparatively homogeneous and conservative

values and value systems. It was considered necessary to develop

a values instrument designed to meet requirements for use in

this rather specialized area of education. The degree of sensitivity

required of an instrument to be used in this research was determined

subjectively through an acquaintance by the writer with apparent

values of Bible college students and the institutional standards and

norms accepted, for the most part, by them. A discussion of the

philosophy underlying the construction of the values instrument is
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given under "Instrumental- Terminal Value Concept!! in Chapter II.

An extended or original form of the instrument termed

Value Micro-Analysis Inventory consisting of 82 items was

constructed. The items comprising the inventory were formulated

by the writer and represent kinds of value judgments of concern

and interest to students attending conservative or fundamental

institutions of higher education. Relevancy of the inventory state-

ments was determined, in part, from experience gained by the

researcher through a number of years of teaching in the Bible

college classroom. The inventory items were also considered valid

by members of the Validation Committee comprised of Bible college

educators familiar with the value orientation and value systems of

Bible college students. The original instrument was critiqued by

the Validation Committee and was revised to a 56 item form. The

modified form was printed and field tested at a Bible institute

similar to the institutions that were chosen for final administration

of the instrument. The modified form was also presented for

review to faculty members in the disciplines of sociology, counsel-

ing and education at Oregon State University.

The final form of the inventory (see Appendix B) was con-

structed incorporating suggestions from educators and from students

who participated in the field testing. The final form of the inventory

contained 40 items, all but one of which were in the extended
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or revised forms and are intact or in a modified form as determined

by the revision process. Item 27 of the final form was not field

tested but was added to the inventory prior to final printing and

administration. The item in question was not included in the

original or modified forms of the inventory; however, it was decided

that its addition to the inventory would extend the sensitivity of

value judgments as it relates to items six and 33 of the inventory.

The final form of the inventory was presented to the Valida-

tion Committee for final analysis. The committee reviewed and

accepted the inventory and was satisfied with-its content validity

indicating that the instrument tested what it was designed to

measure (see Appendix C). The Validation Committee was con-

sidered to be qualified to evaluate content validity of an instrument

to be used on a Bible college campus in that each was selected

from Bible college specialists in education, religious studies

and liberal arts disciplines, deans of students and college adminis-

tration.

The values instrument has construct validity to the degree

that its development was based upon the philosophy underlying

its construction as described under "Values Inventory" in Chapter II.

The philosophy was communicated, in part, to the Validation Com-

mittee at the time of the final review of the instrument (see

Appendix C).
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The VM-AI was presented to the Committee for Protection of

Human Subjects at Oregon State University. A proposal was

provided along with statements and instructions to the students

who would participate in the study guaranteeing anonymity and

protection from psychological risk. A statement to participating

institutions was provided which assured anonymity in reporting

of the data of institutions participating in the study (see Appendix D).

It was determined by the Committee for Protection of Human

Subjects that the inventory, instructions accompanying the inventory

and the provisions for protection of human subjects and institutions

involved in the study met the requirements of the Department of

Health, Education and Welfare.

Sampling Procedure and Data Collection

A survey of existing institutions of higher education in the

Bible institute-college movement revealed a variety of curricular

forms. Institutions were found in several stages of evolution

from the Bible institute to the Bible college and Christian liberal

arts college.

The institutions were identified and curriculums and

programs evaluated according to educational objectives through

personal communications with professionals in the Bible institute-

college movement and through communications from the American
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Association of Bible Colleges. A review of college catalog materials

also aided in research of college programs and curricula.

Essentially four basic kinds of institutions were found among

those accredited by the Accrediting Association of Bible Colleges,

1) the Bible institute having a three year diploma program with

little or no general studies, 2) the Bible college having a core

of religious studies plus a year of general education, 3) the Bible

college having liberal arts majors and minors and 4) the Christian

liberal arts college having a core of required religious studies

but concentrating in liberal arts programs. Some institutions were

difficult to classify, i.e. the Bible institute that also has a four

year degree program which allows students to transfer general

studies credits from other institutions, and the Bible college

offering a number of liberal arts majors and minors comprising

what may be termed a limited purpose liberal arts college.

It was determined that institutions included in the study

should represent the Bible institute having a three year diploma

program, the Bible college with a year of general studies and having

both religious studies and liberal arts majors and minors and the

Christian liberal arts college having a required core of religious

studies but.with concentration in liberal arts. All participating

institutions were fundamental, coeducational and were accredited

by the Accrediting Association of Bible Colleges.
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Size of the five institutions participating in the study ranged

from approximately 400 to 2500 students. Denominational'

representation in the study included three denominational and two

interdenominational schools. The denominational schools repre-

sented three separate denominations. The geographical locations

of the institutions included the Southwest, Northwest, Pacific

Coast, Midwest and North Central regions of the continental

United States. Anonymity of institutions is maintained throughout

the reporting of the study, and schools are designated by institut-

ional groups "A", "B" and "CI! with one or more institutions

comprising each group.

Academic deans of each of the participating institutions

were contacted either in person or by telephone. Follow-up

letters were sent along with suggestions regarding instructions

and risk factors related to students (see Appendix E). Tables of

random numbers and directions for use were included in the written

communications. Sixteen hundred copies of VM-AI were printed

and copies were mailed to the deans of participating institutions.

The requirement for random sampling was communicated directly

by telephone and through written instructions to the persons who

were in charge of administration of the inventory. Copies of the

inventories were mailed to four of the participating institutions

and the researcher administered the VM-AI at the fifth
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institution. The packages of inventories included self-addressed

materials for return mailing of the inventory answer sheets. The

study was completed at each institution during the spring term

of 1975. Each student was assigned a number and chosen using

a table of random numbers.

Computer Analysis

The data collected were keypunched and verified by person-

nel at the Oregon State University Computer Center. The CDC 3300

computer was used in electronic analysis of the data.

The F statistic was used in testing each general hypothesis

stated in the null form. A one-way analysis of variance was used

in computing the F statistic. The .05 level of significance was

selected prior to analysis ci the data. In order to use a total

(composite) score for each instrument the individual's score on

the instrument was transformed to a standard measure prior to

conducting the F test. Transformation of each score was

accomplished by establishment of a Standard T-score for each

individual. Transformation was necessary in that the values

inventory was validated but not standardized. Prior to transfor-

mation all answers to question 40 were reversed so that all ques-

tions were in the same directions, i. e. the Likert Scale from 1-5

represented a continuum from liberal to conservative in all questions.



73

In Analysis I the hypothesis, "There is no significant dif-

ference between the mean value scores for Bible college students

who are majoring or minoring in religious studies and Bible college

students who are majoring or minoring in liberal arts as measured

by the Value Micro-Analysis Inventory, n was tested.

The hypothesis in Analysis I is represented as follows:

Ho: u1 =u2

where u
1=

mean value score for Bible college religious studies

u 2= mean value score for Bible college liberal arts

In Analysis II the general hypothesis,, stated in the null

form, was tested. The hypothesis states, "There are no significant

differences between the mean value scores of the five student types

as measured by the Value Micro-Analysis Inventory. n

The hypothesis in Analysis II is represented as follows:

Ho: u = u
2=

u
3

= u
4

= u
5

where u
1
= mean value score for religious studies HA"

u
2=

mean value score for religious studies tiBit

u
3=

mean value score for liberal arts nBn

u
4=

mean value score for religious studies ncn

u
5=

mean value score for liberal arts nCn

and "A" = Bible institute group

IrBli = Bible college group

"C" = Christian liberal arts college group
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Upon rejection of the general hypothesis in Analysis II

a test for significant difference would be required to determine

where the difference(s) between the mean scores lay. The Least

Significant Difference (L.S. D.) test was chosen for this portion

of the analysis.

The four alternate a priori hypotheses are represented as

follows:

H1 : u
1
>u

2
(the mean value score of religious studies "Au

is greater than the mean value score for religious

studies 111310

H2 S-1.1 2 u
4

(the mean value score of religious studies "B"

is greater than the mean value score for religious

studies TIC11)

H3 : u
1
>u

4 (the mean value score of religious studies HAI,

is greater than the mean value score for religious

studies itC")

H4 u 3>u 5
(the mean value score of liberal arts 11131f is

greater than the mean value score for liberal

arts 'Cm)

where u
1=

mean value score for religious studies itAn

u
2=

mean value score for religious studies IT."

u
3=

mean value score for liberal arts 19311
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u
4

= mean value score for religious studies "C"

u
5

= mean score for liberal arts "C"

and "A" = Bible institute group

"B" = Bible college group

"C" = Christian liberal arts group
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CHAPTER IV

PRESENTATION AND ANALYSIS OF DATA

The general characteristics of respondents, statistical

summaries and analysis of data are presented in this chapter. The

data are compiled from responses to the Value Micro-Analysis

Inventory administered in five institutions of higher education as

described under ',Design of the Study. n

Three kinds of institutions were represented in the study:

the Bible institute, the Bible college and the Christian liberal arts

college. Students represented five categories, a) Bible institute,

religious studies majors, b) Bible college, religious studies

majors and minors, c) Bible college, liberal arts majors and

minors, 3) Ch'ri'stian liberal arts college, religious studies majors

and minors and e) Christian liberal arts college, liberal arts

majors and minors. Three Bible colleges, one Bible institute and

one Christian liberal arts college were included in the study. In

each of the five categories N = 60; in the total sampling N = 300.

General Characteristics of Respondents

Anonymity of participating institutions and student subjects

was maintained throughout the statistical research and reporting
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of the data. Computer analysis of the data at Oregon State

University Computer Center utilized symbols in place of instu-

tional names and the data were recorded in a manner than maintained

complete anonymity of institutions and student participatns.

The following statistics illustrate the general characteristics

of students who participated in the study conducted during the spring

term 1975. Table 7 presents a sample distribution by sex cate-

gory. Males were predominate in the sampling from all student

groups other than the Bible institute, which had 3. 4 percent more

females than males. The greatest difference was 31.7 percent

more males than females in the Christian liberal arts college

religious studies group. The religious studies student groups in

the two institutional types having both religious studies and liberal

arts had a larger percent of male students than the liberal arts

student groups.

Table 8 shows the number and percent of females and males

for each institutional group. The percent difference between males

and females for each group is also given. The least difference

by institutional group was found in the Bible institute group, with

3. 4 percent more females than males. The greatest percent dif-

ference by institutional group was 19. 2 percent more males than

females in the Christian liberal arts college group.



Table 7. Sample distribution by sex (N=60).

Student Category Female Percent of N Male Percent of N

Bible Institute
Religious Studies 31 51.7 29 48. 3

Bible College
Religious Studies 25 41. 7 35 58. 3
Liberal Arts 28 46.7 32 53. 3

Christian Liberal
Arts College

Religious Studies (N=59) 20 33. 3 39 65. 0
Liberal Arts 28 46.7 32 53. 3

Table 8. Percent of males and females by institutional group.

Institutional Group Female Percent of N Male Percent of N
Percent

Difference

Bible Institute (N=60) 31 51.7 29 48. 3 3.4
Bible College (N=120) 53 44. 2 67 55. 8 11. 6
Christian Liberal
Arts College (N =119) 48 40.0 71 59.2 19. 2
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The total sample distribution by sex category (N=299) for

all institutions was 132 females and 167 males. The percent

of N for females was 44 and 56 for males. The percent dif-

ference between males and females for the total sample (N=299)

for all institutions was 12 percent more males than females.

Table 9 provides the mean, range and mode for age for all student

groups in the sampling.

Table 9. Mean, range and mode for age.

Student Category Mean Range Mode

Bible Institute
Religious Studies 21.07 17-33 20

Bible College
Religious Studies 22.50 18-41 21.23
Liberal Arts 21.10 17r28 18.21

Christian Liberal
Arts College

Religious Studies 21.10 18-29 21
Liberal Arts 20.00 18-29 20

The mean age for all student groups was 21.2 years. The

range of the means for all student groups was 20.0-22.5 or 2.5

years. None of the group means depart from the mean age for

all student groups more than 1.3 years.

Table 10 illustrates an interesting statistic from the sampling

showing the relationship of the number of older students to area

of study. All religious studies groups contained more students
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25 years old or older than the liberal arts groups. The mean for all

age groups 25 years old or older was higher for religious studies

groups than for liberal arts. The mean age for all students 25 years

old or older in all religious studies groups was 28. 0. The mean age

for all students 25 years old or older in all liberal arts groups was

26.7 years.

Table 10. Student 25 years old or older (N = 60).

Students 25
Student Category or Older Percent of N Mean

Bible Institute
Religious Studies 5 8. 3 28. 4

Bible College
Religious Studies 6 10. 0 28. 5
Liberal Arts 4 6. 7 26. 3

Christian Liberal
Arts College

Religious Studies
(N 59) 5 8.5 27.1

Liberal Arts 2 3.3 27.0

Table 11 gives the frequency distribution by class for all stud-

ent categories. The mean number of students in each class for all
categories was 18. 0 for freshmen, 10. 8 for sophomores, 16. 4 for

juniors, 13. 2 for seniors and 1. 4 for fifth year students. No pattern

emerged from analysis of the class frequency distribution.
Table 12 provides the frequency distribution by marital

status for all student categories. The mean number of students in

each marital status classification for all categories of students

in the sampling was 45. 8 single, 6. 2 engaged and 8. 0 married.

There was a correlation between the data in Table 10, which



Table 11. Frequency distribution by class (N=60).

Student Category Fr. %N So. %N Jr. °AN Sr. 0/0N Fifth Yr. %N

Bible Institute
Religious Studies 28 46.7 0 0 19 31.7 11 18.3 2 3.3

Bible College
Religious Studies 16 26.7 15 25.0 12 20.0 15 25.0 2 3.3
Liberal Arts 17 28.3 10 16.7 13 21.7 18 30.0 2 3.3

Christian Liberal
Arts College

Religious Studies 17 28.3 11 18.3 20 33.3 12 20.0 0 0.0
Liberal Arts (N=59) 12 20.0 18 30.0 18 30.0 10 16.7 1 1.7



Table 12. Frequency distribution by marital status (N=60).

Student Category Single %N Engaged 0/0N Married %1\1

Bible Institute
Religious Studies 44 73.3 10 16.7 6 10.0

Bible College
Religious Studies 43 71.7 4 6.7 13 21.7Liberal Arts 44 73.3 6 10.0 10 16.7

Christian Liberal
Arts College

Religious Studies 47 78.3 6 10.0 7 11.7Liberal Arts 51 85.0 5 8.3 4 6. 7
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indicates there were more students 25 years old and older with

religious studies majors, and Table 12, which shows there were

more married students in religious studies than liberal arts.

Responses to the questionnaire statement "Born Again

Believer?! were all affirmative with the exception of one Bible

college liberal arts student who answered in the negative. The

almost unanimous ',yes!! response reflects the rather rigid entrance

requirements of institutions involved in the study. The relationship

between student responses to the above questionnaire statement and

the statistical study are discussed elsewhere. Table 13 summarizes

the tabulation for respones to "How long saved. n

Table 13. Mean, range and mode for "How long saved. n

Student Category Mean Range Mode

Bible Institute
Religious Studies 10.0 2-28 15

Bible College
Religious Studies 9 . 7 1 -23 4
Liberal Arts 11.8 2-23 14

Christian Liberal
Arts College

Religious Studies 8.7 1-19 3,10
Liberal Arts 11.0 3-26 12

The mean for ??How long saved" for all religious studies

students in the sample was 9.5 years. The mean for all liberal

arts students was 11.4 years. In all student categories the
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mean for the number of years saved was greater for liberal arts

students than for religious studies students.

It is of interest to note the relationship of age to how long

the individual was saved. According to Table 9 the mean age for

the religious studies student category was greater than for the

liberal arts category. Data in Table 10 indicate that the number

of students 25 years old and older was greater for the religious

studies student group, while Table 13 shows the liberal arts

student category to have a greater mean for "How long saved. it The

religious studies student sampling consisted of students who were

older yet had been more recently converted. The tabulation for

the question "Are you from a Christian home? " is given in

Table 14.

Table 14. Sample distribution for ""Are you from a Christian
home? tt (N=60).

Student Category Affirmative %N Negative %N

Bible Institute
Religious Studies 50 83.3 10 16.7

Bible College
Religious Studies (N=59) 45 75.0 14 23.3
Liberal Arts 49 81.7 11 18.3

Christian Liberal
Arts College

Religious Studies 44 73.3 16 26.7
Liberal Arts 50 83.3 10 16.7

Total 238 61
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The sample distribution indicated that more liberal arts stud-

ents participating in the study were from Christian homes than was

the situation with -religious studies students in the two institutional

types having both religious studies and liberal arts majors and minors.

Reason(s) for the difference in numbers of students from Christian

homes are not clear and would be only a matter of conjecture.

Tabulation for "Living on campus" is given in Table 15.

Table 15. Sample distribution for "Living on campus" (N=60).

Student Category Affirmative %N Negative %N

Bible Institute
Religious Studies 55 91.7 5 8.3

Bible College
Religious Studies 39 65.0 21 35.0
Liberal Arts 43 71.7 17 28.3

Christian Liberal
Arts College

Religious Studies 31 51.7 29 48.3
Liberal Arts 39 65.0 21 35.0

Total 207 93

The sample distribution indicates that more liberal arts

students participating in the study were living on campus than

were religious studies students in the two institutional types having

both religious studies and liberal arts majors and minors.

Responses to the VM-AI questionnaire administered in the

five institutions included in the study indicated that religious



86

studies students, when compared to liberal arts students, were

1) more often male, 2) more often somewhat older, 3) more often 25

years old or older, 4) more often apt to be married, 5) more often

recently converted, 6) less often likely to be from a Christian home,

and 7) more likely to live off campus.

Student responses to ',Home state or nation'? reflected a

rather cosmopolitan composition of student bodies in the sampling

from the five institutions represented in the study. A number of

states and several foreign countries were recorded, however,

the sampling from each individual school reflected, to some extent,

the geographical location of the institution. Table 16 lists the

states and foreign countries represented in the sampling from

each of the institutional groups.

Table 17 provides the tabulation of church membership

for the entire sample by institutional group or category. The

Bible institute and Christian liberal arts college were inter-

denominational schools. Each of the three Bible colleges were

demoninational institutions representing three separate denomi-

nations. The sampling indicated a fairly wide distribution of church

membership. Membership in Baptist churches was predominant

in each of the five student categories and institutional groups

regardless of the institution's denominational affiliation or lack

of denominational association.
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Table 16. Place of residence of students in each of the institutional
groups.

Place of
Residence

Bible
Institute

Bible
College

Christian Liberal
Arts College

Alaska
Arizona

1

1

1

3

California 4 36 85
Colorado 2 4
Connecticut 1

Florida 1 1

Hawaii 1 1

Idaho 1 2 2

Illinois 13 1 1

Iowa 3 1

Indiana 1 3

Kentucky 1

Maryland 1

Massachusetts 2 1

Michigan 7 1 1

Minnesota 2 19

Missouri 1

Montana 4
Nebraska 1 3

Nevada 1

New York 2 1

Ohio 4 4 1

Oklahoma 1

Oregon 1 6 1

Pennsylvania 5 2

South Dakota 1

Texas 1

Virginia 2

Washington 18 3

Wisconsin 5 3

Canada 1 1

Ecuador 1

Japan 1 1

Nigeria 1

Peru 1

Taiwan 1

Upper Volta,
West Africa 1



88

Table 17. Church membership of students in each of the
institutional groups.

Church
Membership

Bible
Institute

Bible
College

Christian
Liberal Arts

College

Assembly of God 9
Baptist 22 51 46
Bible 1 1

Brethren 1

C.C.C.C. 2
Catholic 1

Christian 1

Christian Missionary
Alliance 1 28 2

Community Congregational 3
Congregational 1

Episcopal 1

Evangelical 1

Evangelical Free 4 4
F. F. C. 1

Friends 2
Independent 4 4
Independent Assembly 1

Independent Bible 2
Independent Fundamental 1

Independent Fundamental
Churches of America 6 1 9

Interdenominational 2 1

Lutheran 1

Mennonite 2
Mennonite Brethren 1 1

Methodist 1 2
Mission Street Christian

Fellowship 1

Nondenominational 8
Pentecostal Holiness 1

Presbyterian 4 1

Reformed Church 1

Wesleyan 1 1

None 1 6
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Seven students in the total sampling indicated no church

affiliation. Some denominational or religious groups were

recorded seldom or were completely absent in the sampling which

may, ih part, reflect students' selection of institutions of their

own religious persuasion not represented by schools in the study.

Liberal denominational groups may have little representation in

the sampling because of the fundamental orientation of each of

the institutions participating in the study.

Statistical Summary

The philosophy underlying construction of the VM-AI was

discussed in Chapter II. The field testing, revision process and

validation of the instrument were discussed in Chapter III. Sixteen

hundred copies of the final revision of the instrument were printed

and copies were mailed to participating institutions. The inventory

was administered at one institution by the writer.

Students in the study were randomly selected at each of

the five institutions. A total of 599 usable copies, or 43. 6 percent

of those distributed, were returned from all institutions and 13.0

percent of the total population of all institutions was represented

by usable copies returned (see Table 18). Of the total returned,

12 percent or 82 were not usable copies.

Each of the 599 valid or usable copies returned was placed



Table 18 Percent of inventories returned and percent of population represented in the study.

Bible
Institute

Bible
College

"A"

Bible
College
IfBil

Bible
College
"C"

Bible
College

Composite

Christian
Liberal Arts

College

Total
All

Institutions

Percent of
Inventories
Returned 50. 7 71.8 41. 0 50.6 51. 5 46.2 49. 6

Percent of
Usable
Inventories
Returned 39. 0 64.4 40. 3 44.4 47.7 41.1 43. 6

Percent of
Population
Represented
by Usable
Inventories
Returned 9. 0 23.9 28. 8 13.5 21. 4 9. 6 13. 0

Percent of
Population
Represented
by Inventories
Used in the
Study 4. 6 13.6 14. 3 11.4 13. 0 3. 1 6. 5

Percent of
Usable Inven-
tories Used in
the Study 51. 3 57.1 49. 6 84.5 60. 6 32.4 50.1
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in its proper category and was assigned a number. A table of

random numbers was used to select the final 60 questionnaires

from each of the five student categories. In the total sampling

N=300; in each of the five student categories N=60.

Table 19 gives the total numbers of valid copies returned in

each student category, the percent of copies used from each group

and the number randomly selected for each sample. All of the

sixty valid copies returned from the Christian liberal arts college

religious studies group were used in the study. Sixty copies were

randomly sampled from each of the other four student categories.

Table 19. Usable copies of questionnaires returned, percent used
in the sample and the number randomly selected.

Student Category

Usable
Copies
Returned

Percent
Used in
the Sample

Number
Randomly
Selected

Bible Institute
Religious Studies 117 51.3 60

Bible College
Religious Studies 216 27.8 60
Liberal Arts 81 74. 1 60

Christian Liberal
Arts College

Religious Studies 60 100.0 60
Liberal Arts 125 48.0 60

Of the 599 total valid copies returned from all five institu-

tions, 300 copies or 50.1 percent were used in the study. Table 20



Table 20. Bible college questionnaires returned, percent of total in each category and number of
copies randomly selected from each category.

Bible College

Religious
Studies

Returned

Liberal
Arts

Returned

Religious
Studies

Percent of
Total

Liberal
Arts

Percent of
Total

Number of Copies
Randomly Selected

Religious
Studies

Liberal
Arts

Institution "A" 68 37 (68/214) (37/81) (32% x 60) (46% x 60)
32.0% 46.0% 19 28

Institution "B" 92 27 (92/214) (27/81) (43% x 60) (33% x 60)
43.0% 33.0% 26 20

Institution "C" 54 17 (54/214) (17/81) (25% x 60) (21% x 60)
25.0% 21.0% 15 12

Total 214 81 100% 100% 60 60



illustrates the method used in determining the percent and number

of questionnaires randomly selected from the religious studies and

liberal arts groups in each of the three Bible colleges so that

each of the institutions would be represented by a ratio of question-

naires related to the number returned by each school.

Following random selection of the final sample, all answers

to question 40 were reversed so that all questions were in the

same direction on the Likert Scale. As indicated under itComputer

Analysis!? in Chapter III, the data were keypunched and verified

at the Oregon State University Computer Center. The CDC 3300

computer was used in electronic analysis of the data.

Each general hypothesis, stated in the null form, was tested

using the F statistic. A one-way analysis of variance was used

in computing the F statistic. The .05 level of significance was

selected prior to analysis of the data. Prior to conducting the

F test each individual score was transformed to a standard

measure so that a total or composite score for each instrument could

be used. A standard T-score was used in the transformation of

each score. Transformation was necessary because the values

inventory was validated but not standardized. Standardized scores

were required because the relative weights of values statements

comprising the instrument were not determined.
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The general hypothesis, stated in the null form in Analysis I,

"There is no significant difference between the mean value scores

for Bible college students who are majoring or minoring in religious

studies and Bible college students who are majoring or minoring

in liberal arts as measured by the Value Micro-Analysis Inventory, "

was tested. The hypothesis in Analysis I is represented as follows:

Ho: u
1

u
2

where u
1

= mean value score for Bible college religious

studies students

u
2

= mean value score for Bible college liberal arts

students

The F statistic, using the one-way analysis of variance, was

used in testing the general hypothesis in Analysis I. The analysis

of variance table is shown in Table 21.

Table 21. Analysis of variance table for the general hypothesis
in Analysis I.

Source df SS MS

Between
Groups 1 536. 2 536.2 1.13

Within
Groups 118 55844.1 473. 3

Total 119 56380. 3
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The range of total scores is given in Table 23. The range

for Bible college religious studies was 93 and 112 for Bible college

liberal arts students. The total possible range of scores was 160

from a low of 40 to a high score of 200.

The mean total score for Bible college religious studies majors

and minors was 151.3. The mean total score for Bible college

liberal arts majors and minors was 155.5 (see Table 23).

The computed F value was 1.13 and the tabular F value was

3.92, indicating that the null hypothesis in Analysis I was accepted.

There was no difference at the .05 level of significance between the

mean value scores of Bible college students with majors or minors

in religious studies and Bible college students with majors or

minors in liberal arts when measured by the VM-AI.

The LSD statistic was also computed at the .05 level of

significance, which indicated that a difference of 7. 9 between the

mean total scores of the two student groups would be required to

be statistically significant. The mean total scores for the two

student categories in Analysis I differed by 4.2, indicating no signi-

ficant statistical difference between the mean total scores of the

two student groups in Analysis I when tested using the VM-AI.

The general hypothesis, stated in the null form in Analysis II,

"There are no significant differences between the mean value scores

of the five student groups as measured by the Value Micro-Analysis
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Inventory, " was tested. The hypothesis in Analysis II is represented

as follows:

Ho: u1 =u2 = u3 = u4 = u
5

where U
1

= mean value score for religious studies "A"

u
2

= mean value score for religious studies "B"

u
3

= mean value score for liberal arts "B"

u
4

= mean value score for religious studies "C"

u
5

= mean value score for liberal arts "C"

and I IA I I

"B"

"C"

= Bible institute group

= Bible college group

= Christian liberal arts college group

The F statistic, using the one-way analysis of variance, was

used in testing the general hypothesis in Analysis II. The analysis

of variance table is shown in Table 22.

Table 22. Analysis of variance table for the general hypothesis
in Analysis II.

Source df SS MS

Between
Groups 4 1177. 2 294.3 .94

Within
Groups 295 91965.6 311.7

Total 299 93142.8



Table 23. Range and means of individual total scores for the five student groups.

Christian Christian
Bible Bible Bible Liberal Liberal

Individual Institute: College: College: Arts College: Arts College:
Total Religious Religious Liberal Religious Liberal
Score Studies Studies Arts Studies Arts

Highest
Score 192 191 194 183 181

Lowest
Score 117 98 82 128 126

Range 75 93 112 55 55

Mean Total
Score 156. 5 151.3 155. 5 156. 5 156.1
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The range of the total scores is given in Table 23. The range

for the five categories are, a) Bible institute, religious studies 75,

b) Bible college, religious studies 93, c) Bible college, liberal arts

112, d) Christian liberal arts, religious studies 55 and e) Christian

liberal arts, liberal arts 55. The greatest range of scores was in

the Bible college, liberal arts category and the least range was in

the Christian liberal arts college, liberal arts group. The total

possible range of scores was 160.

The mean total score for each student group was as follows:

Bible institute, religious studies 156. 5; Bible college, religious

studies 151.3; Bible college, liberal arts 155. 5; Christian liberal

arts college, religious studies 156. 5; Christian liberal arts college,

liberal arts 156.1 (see Table 23).

The computed F value was .94 and the tabular F value was

2.37 indicating that the null hypothesis in Analysis II was accepted.

There was no difference, at the . 05 level of significance, between

the mean total scores of the five student groups participating in the

study when tested using the VM-AI.

Table 24 provides a frequency distribution of raw scores for

the five student groups. It is of interest to note that both student

groups in the Christian liberal arts college tend to be more homo-

geneous and are grouped nearer the mean, with less scores at the

extremes, than any of the other three groups.
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Table 24. Frequency distribution of raw scores.

Group (f)
Raw Scores

(i=7) I II III IV V

193-200 0 0 1 0 0

185-192 3 2 2 0 0

177-184 5 5 4 2 2

169-176 6 4 10 6 9

161-168 9 11 8 15 17

153-160 13 10 10 14 8

145-152 6 6 11 14 12

137-144 11 5 5 5 4

129-136 3 9 1 2 6

121-128 3 1 4 2 2

113-120 1 4 2 0 0

105-112 0 2 0 0 0

97-104 0 1 0 0 0

89- 96 0 0 1 0 0

81- 88 0 0 1 0 0

N=60 N=60 N=60 N=60 N=60

Mean Total

Score: 156.5 151.3 155.5 156.5 156.1

Range: 75 93 112 55 55

* Group I: Bible institute, religious studies.

Group Bible college, religious studies.

Group III: Bible college, liberal arts.

Group IV: Christian liberal arts college, religious studies.

Group V: Christian liberal arts college, liberal arts.
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The four alternate a priori hypotheses were designed to

determine where the difference(s) occurred if the F statistic in

Analysis II indicated a significant statistical difference. Since the

F statistic in Analysis II indicated there were no significant dif-

ferences in the mean value scores for the five student groups,

testing of the four alternate hypotheses was not required. An LSD

statistic was completed, at the . 05 level of significance, which

indicated that a difference of 6. 3 between the mean total scores of

the five student groups would be required to be statistically

significant.

The greatest difference between the mean total scores of the

five student groups in Analysis II was 5. 2 between the Christian

liberal arts college, religious studies group, having a mean total

score of 156. 5, and the Bible college, religious studies group, hav-

ing a mean total score of 151.3. The least difference between mean

total scores was . 04, occurring between the Bible institute, religious

studies group, having a mean total score of 156.49, and the Christ-

ian liberal arts college, religious studies group, having a mean

total score of 156. 53.

Each of the null hypotheses in both Analysis I and Analysis

II of the study indicated there were no differences, at the .05 level

of significance, between any of the five student groups participating
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in the study. The educational significance of the results of the

study are discussed in Chapter V.
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CHAPTER V

SUMMARY, C ONC LUSIONS AND RECOMMENDATIONS

Summary

The study was designed to provide information helpful in

curriculum determinations related to the perennial prbblem con-

fronting institutions of higher education which subscribe to a

fundamental or Christian philosophy of education, i. e. the task of

controlling the encroachment of liberalism in its various forms.

Both the review of the literature and the statistical study should

assist educators within the context of the Christian school in under-

standing their place in the total educational picture and in maintain-

ing an educational position that is distinctive, progressive and true

to the Christian philosophy of education.

A review of the literature provided an historical perspective

on the Christian school in American education. Documentation of

the fundamental nature of early American higher education,

particularly the nine colonial colleges, was provided followed by

historical verification of the seemingly inevitable liberalization

process occurring in fundamental institutions of higher education.

A number of variables, such as the struggle for survival,

failure- to integrate a Christian philosophy of education in all
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disciplines and professionalization of faculty, causing or catalyzing

the liberalization process in fundamental schools were described.

Factors related to the process of liberalization were noted in a

longitUdirial view of education with implications for contemporary

educators.

The research dealt with the problem of maintenance of a

desired quality of student attitude and campus atmosphere. Whether

or not the addition of liberal arts programs to a predominately

conservative campus tends to involve students with values dissimilar

or significantly different from those of religious studies students

comprised the key question.

The research isolated one important variable having a liberal-

izing potential, that of student values with their resultant attitudes

and behavior. An objective approach to the study of student values

was provided through use of a values instrument designed specifically

for the student on the fundamental or conservative campus.

The values instrument, termed Value Micro-Analysis

Inventory, was developed by the writer and involved two revisions,

field testing and validation. Prior to the final revision the instru-

ment was field tested at an institution similar to those participating

in the study.

Sixteen hundred copies of the final form of the values

instrument were pkinted and copies were mailed to participating



104

institutions. Students taking part in the study were randomly

sampled as described under "Sampling Procedure and Data Collec-

tion" in Chapter III.

One Bible institute, three Bible colleges and one Christian

liberal arts college were involved in the study. The schools ranged

in size from approximately 400 to 2500 students and were located

in the Southwest, Northwest, Pacific Coast, Midwest and North

Central regions of the continental United States. Three of the

schools were denominational, representing three separate denomina-

tions, and two were interdenominational. All of the schools were

accredited by the Accrediting Association of Bible Colleges and at

least two held regional accreditation. Details of the procedure

followed in the research are kiveriinChapter III, titled 'Design of the

Study. "

Analysis I of the statistical study determined whether there

was a significant statistical difference between the mean total scores

of Bible college students with majors or minors in religious studies

and Bible college students with majors or minors in liberal arts.

The objective was to determine whether or not liberal arts programs

in the Bible college have students with a significant difference in

values from those students with majors or minors in religious

studies.

Analysis of the data, utilizing the F statistic and the one-way
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analysis of variance, indicated that the null hypothesis in Analysis I

was accepted. The null hypothesis stated, "There is no significant

difference between the mean value_ scores for Bible college students

who are majoring or minoring in religious studies and Bible college

students who are majoring or minoring in liberal arts as measured

by the Value Micro-Analysis Inventory." There was no difference

in the mean total scores, at the .05 level of significance, between

the two categories of Bible college students.

Analysis II provided a determination of whether or not there was a

significant statistical difference between the mean total scores of

five student groups, including students in, 1) Bible institute,

religious studies, 2) Bible college, religious studies, 3) Bible

college, liberal arts, 4) Christian liberal arts college, religious

studies and 5) Christian liberal arts college, liberal arts. The

objective was to determine whether or not students in religious

studies and liberal arts in three categories of institutions, with

differing amounts of liberal arts programs, had significantly dif-

ferent values as measured by the VM-AI.

Analysis of the data, utilizing the F statistic and the one-way

analysis of variance, indicated that the null hypothesis in Analysis II

was accepted. The null hypothesis stated, "There are to significant

differences between the mean value scores of the five student types

as measured by the Value Micro-Analysis Inventory. " There was
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no difference, at the . 05 level of significance, between the five

student groups.

Four alternate a priori hypotheses were designed to determine

where the difference(s) lay if the general hypothesis in Analysis II

was rejected. Since the null hypothesis was accepted, testing of

the four alternate hypotheses was not required.

Conclusions

In all empirical, objective and quantitative studies, no matter

how well designed, developed and performed, the greatest potential

for error lies not in the mechanics of the statistical study but in

interpretations of the data and in conclusions drawn from the study.

Objectivity must be a guiding principle in framing of the questions

asked, the method used in obtaining answers and in interpretations

related to the answers. Points of view, frames of reference, as

well as the values and value systems of the researcher affect all of

the foregoing.

The following are conclusions that may be drawn from the

research:

1. The statistical study found no difference, at the . 05 level of

significance, when using the Value Micro-Analysis Inventory,

in the mean value scores of the five student groups. The

study tends to indicate that students in liberal arts programs
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do not have values differing significantly from those of students

in religious studies programs.

2. That institutions with more comprehensive liberal arts pro-

grams do not contain a student body with significantly different

values than schools with little or no liberal arts.

3. Results of the study may be generalized to the student popula-

tions of the five institutions participating in the study, in that

care was exercised in the design of the research and in ran-

dom sampling of the population.

4. Caution must be exercised in generalizing beyond the five

institutions participating in the study because of a number of

variables affecting student values and campus atmosphere.

Variables that may affect the validity of generalization to

other campuses are those of faculty composition, entrance

requirements for students and administrative procedures.

5. Generalization beyond the period of time and the geographical

areas in which the study was completed should be done with

caution. Just as the zeitgeist of an era affects value change,

so does the moral climate of any time period, along with the

geographical area and population composition, affect a study

of values.

6. Reasons why there was no statistical difference, at the .05
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level of significance, between the five student groups include

the following:

a. Each school was conservative in its approach to educa-

tional and administrative procedures.

b. Entrance requirements, for the most part, served to

assure rather homogeneous student values.

c. The constituency supporting the private, fundamental

Bible institute or college demands adherence to rather

rigid norms for administrative procedures.

d. All institutions participating in the study required a

core of at least 45 credits of Bible and theology,

regardless of student major or minor.

It may be further concluded, from the statistical research,

that the Bible institute may add a year of general studies or liberal

arts to its curriculum, if the objective is to become a Bible college,

without a significant change in student values. The statistical

research indicates that the Bible college may strengthen its general

studies program by adding liberal arts majors and minors without

endangering its conservative orientation through a significant

change in student values.

It may not be concluded that liberal arts programs can be

expanded in the Bible institute or Bible college without liberalizing

a fundamental or conservative position unless specific variables
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are rigidly controlled. Among the factors that must be considered

are the following:

1. Entrance requirements for students that include a salvation

experience as a requisite.

2. Maintenance of an administration and faculty which understands,

subscribes to and practices the Christian philosophy of educa-

tion assuring, it may be assumed, the integration of a rather

highly prescribed set of values in all disciplines and all areas

of curriculum development.

3. A required core of at least 45 credits of Bible and theology,

regardless of student major or minor, thus acquainting each

student with values and codes for conduct Biblically based

and accepted by fundamental groups.

4. A conservative approach to educational and administrative

procedures, e. g. required attendance at chapel, clear value

oriented codes for student conduct and a "spiritual" orienta-

tion.

5. Maintenance of perspective concerning expansion of liberal

arts programs in the Bible institute or Bible college, thus

providing assurance that the institution will remain a school

with its primary goal that of training students for Christian

ministries and with religious studies courses comprising the

major portion of the curriculum.
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6. That subjective as well as objective criteria and valuations

be utilized in curriculum determinations that require the

measurement and understanding of student values and campus

atmosphere, e. g. the curriculum worker may intuitively, and

quite subjectively, recognize a difference in campus atmos-

pheres, including spiritual atmosphere, vital Christian fellow-

ship and student dedication to non-materialistic enterprise.

It may be emphasized that rigid entrance requirements are an

important factor in maintenance of a desired campus atmosphere.

Studies by both Flacks (19) and Jacob (35), cited earlier, support

the view that family and other antecedent experiences are crucial

to the development of student values. The educational institution,

while providing an environment and an educational "press", as

described by Pace (53), supporting specific values and value systems,

may not presuppose that students with diverse psychological needs

and values will develop new values after entrance which conform to

those desired by the specific institution.

Recommendations for Further Research

Too many theories and pedagogical postulates have been

accepted and acted upon without replication of field research or

experimental work and without consideration of intervening factors

affecting both independent and dependent variables. Replication of
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field research and/or experimental work should, in most instances,

be requisite to acceptance of extensive conclusions and theories

based on a specific study.

It is recommended that workers in fundamental, private

higher education not base curriculum decisions involving the addition

or expansion of liberal arts programs entirely upon a limited amount

of research. Seemingly this study of student values is the first

designed specifically for the problem in question and therefore

caution must be exercised and further research initiated and com-

pleted before curriculum revisions are proposed. The following

are suggestions for further research:

1. Replication of the statistical study should be performed, using

the same values instrument, in institutions similar to those

in the study, thus expanding the population base.

2. It may prove valuable to replicate the study in similar institu-

tions using another or other values instruments. Research

using the case study or interview may prove of considerable

value in gaining further understanding and measurement of

student values.

3. A study using VM-AI in secular institutions of higher educa-

tion would prove valuable in completing the total picture and

in providing a comparative study.

4. Student values represent only one variable affecting campus
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atmosphere and the process of liberalization. Other variables

such as the values of faculty are also involved. It is recom-

mended that a study of the values of religious studies and

liberal arts faculty be completed using the same or similar

values instrument.

5. A study of actual behavior may be valuable since there could be

a difference between verbal or written subscription to state-

ments representing ideal norms and actual behavior.
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APPENDIX A

March 10, 1975

Mr. William R. Berger
Associate Professor of Sociology
Western Baptist Bible College
5000 Deer Park Dr., S.E.
Salem, OR 97302

Dear Mr. Berger:

Dr. Mostert is out of town and will not return until the first of April.
In his absence we will try to answer your question.

We are enclosing a Directory which has red check marks beside the names
of the schools which we believe have the broadest curriculum offerings. We

are not indicating that they necessarily have liberal arts majors (very few
outside have full

majors). However, we do believe they offer significantly more general edu-
cation than the other schools. In some cases, the expanded offering is for
a teacher education program or is the result of a cooperative program with

another school. We suggest you contact those schools which best suit your
criteria on an individual basis for more details.

We have an intuitive feeling that the values of liberals students differ
sufficiently from those of Bible college students to make the validity of
combined statistics suspect. We have no research, at present, to support

this feeling.

We hope this reply is helpful. Do not hesitate to contact us for additional

information.

Sincerely,

Redacted for Privacy

te. E.Bell
Assistant to the
Executive Director
REB/rk
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November 13, 1974

Mr. William R. Berger
Associate Professor of Sociology
Western Baptist Bible College
5000 Deer Park Dr., S.E.
Salem, OR 97302

Dear Mr. Berger:

The subject of your proposed doctoral dissertation appeals to me very much.
I feel that this is something that ought to be researched. To be sure, this
will call for true discretion and tact, especially as you work with other
institutions.

I am enclosing a copy of our Publications brochure. The book by Dr. Witmer

is of particular importance, I believe. You will of course want a copy of

our AABC Directory. Enclosed is a copy of the old one. A new edition is to
be published shortly and distributed to member schools. I shall be very
pleased to have you keep me abreast of your work in researching this subject.
The final results should be very significant to the Bible college.

Sincerely,

Redacted for Privacy

"John Mostert
JM /rk
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APPENDIX B

Value-Micro Analysis Inventory

The Value Micro-Analysis Inventory consists of a number of

value statements designed to sample your opinion concerning specific

situations. Your answers are strictly anonymous and the results,

which will be in the form of statistical summaries, will be used for

research purposes only.

The inventory is not timed, however move quickly and care-

fully through the statements. Answer each item according to your

own individual feeling about the value statement.

Read each statement carefully, and then place on the answer

sheet the number which most nearly describes your feelings about

the statement. Answer all statements using only one answer for

each statement.

Remove and complete the questionnaire and then place your

answers to the inventory on the answer sheet. Thanks for your

cooperation. (Apply all statements on the inventory that use the

term college or Bible college to the institution you are now

attending. )
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Value Micro-Analysis Inventory

Questionnaire

Carefully answer the following questionnaire before beginning the
inventory. Do not place your name on any part of the inventory.

Female Male Age Fr So. Jr. Sr. 5th year

Married Engaged Single Born again Believer: Yes No

Approx. how long saved (years) Are you from a Christian home?

Living on campus: Yes No Home state or nation

Church membership: G. A. R. B. C. ; Other Baptist ; Other

Major or minor: (check one)

Religious studies (Bible, missions, pastoral education,
theology, Christian education)

Liberal arts (arts and humanities, social sciences,
mathematics, science, music)
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Answer Sheet

Complete the above questionnaire before beginning the inventory.
Use only one answer for each statement on the inventory.

1 2 3 4 5

Agree strongly Agree Uncertain Disagree Disagree strongly

1) 7) 13) 19) 25) 31) 37)

2) 8) 14) 20) 26) 32) 38)

3) 9) 15) 21) 27) 33) 39)

4) 10) 16) 22) 28) 34) 40)

5) 11) 17) 23) 29) 35)

6) 12) 18) 24) 30) 36)

Value Micro-Analysis Inventory

Value Judgements

Read each statement carefully and then place the number on the
answer sheet which represents the answer that most nearly,
describes your feelings about the statement. Answer all state-
ments using only one answer for each statement.

1 2 3 4 5

Agree strongly Agree Uncertain Disagree Disagree strongly

1. Personal salvation may be experienced through any of several
ways depending on the specific religious faith.

2. Rock music has no moral connotation.

3. The "rightness "or "wrongness" of behavior is relative only
to the culture or society.
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4. Breaking of governmental laws, which are not in conflict
with Biblical principles, is acceptable when government will
not respond to the wishes of its citizens.

5. No moral standards should be considered as absolutes but
should be revised in light of further human experience.

6. Some kinds of social dancing are permissible.

7. The reading of any kind of literature is permissible because
of its value in depicting life as it really is.

8. Choice of dating partner should be strictly a personal deci-
sion and not in any way be regulated by the school admin-
istration.

9. The believer should experiment with some sin so that he may
understand the sinner.

10. There are no really "bad" people, only "bad" situations or
environments.

11. Holding hands by dating couples while walking on campus
should not be legislated against or discouraged by the Bible
college administration.

12. Non-believers should be allowed to attend the Bible college
providing they are potential converts.

13. Censorship by school administration of articles written for
a campus publication is a violation of personal freedom and
should not be allowed.

14. Behavior away from campus by an enrolled student should be
strictly related to personal choice and life style.

15. The ymissionary must be careful not to teach against cultural
norms in the national (foreign) society even though the norms
may have a moral connotation to the missionary.

16. In all cases, abortion should be considered an individual
decision and right.

17. Choice of campus clothing styles should be strictly by
personal decision.
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18. Going steady with a non-b'Oliever who will very probably
become a believer is acceptable.

19. If an action is legal it is moral.

20. Scripture represents man's concept of God.

21. Marriage to a non-believer is acceptable where definite
potential for salvation exists.

22. God created and then evolved man to his present state.

23. Attendance at personally censored and selected public movies
is acceptable.

24. Complete cooperation between liberal and fundamental
churches is necessary for Christianity to survive.

25. Hell is a present, earthly condition experienced by individuals
who deviate from social or moral norms or laws.

26. Divorce is acceptable on the basis of great personal unhap-
piness in the marriage.

27. Folk dancing is acceptable.

28. The Scriptures are not relevant to contemporary social or
individual problems.

29. Personal moral behavior should be related more to social
norms than to absolutes.

30. Cooperation between fundamental and liberal churches in
a city-wide evangelical campaign is desirable.

31. Steeling food to provide for your hungry family is acceptable.

32. Using "regular" playing cards for fun is acceptable.

33. Social dancing, as differentiated from folk dancing, in a
private group is acceptable.

34. Because alcohol is legal, marijuana should also be legalized.
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35. The wearing of beards on the Bible college campus should be
by individual choice.

36. Providing a fellow student, who is failing, with help during
an exam is commendable though not strictly honest.

37. Using another student's written "report, " while not strictly
honest, is acceptable when the instructor has assigned too
much work.

38. Cheating in a game to teach a braggart a "lesson" is accept-
able.

39. Chapel attendance should be encouraged but not required in
the Bible college.

40. Legislation against the publishing of some kinds of reading
material is desirable even though this may constitute a
violation of personal freedom.
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APPENDIX C
Date: March 20, 1975

To: Validation Committee

Re: Validation of Values Instrument

The Value Micro-Analysis Inventory represents an extension of Rokeach's
instrumental-terminal value concept. Value statements requiring value
judgments comprise the instrument and are recognized to be related to,
and supportive of, modes of conduct or instrumental values which in turn
operate in the development of end-states of being or terminal values.
The instrument is designed to detect smaller or micro-value differences
and does not replicate any of the 18 instrumental or 18 terminal values
appearing on Rokeach's Value Survey.

The original instrument of 82 items was reviewed and critiqued by the
Validation Committee and was reviewed by professors in counseling,
education and sociology at Oregon State University. The instrument
was then revised to 56 items and was field tested at a Bible school.
Student suggestions were considered in construction of the final form
which includes 40 items. The instrument is designed to detect value
differences between categories of students who major or minor in re-
ligious studies and students who major or minor in liberal arts in a
continuum of schools accredited by the A.A.B.C.

Please indicate your decision concerning the final form of the inventory
by signing beside your name if, in your judgment, the instrument tests
for values as described above. Thank you for your cooperation.

Sincerely,

William R. erger

Validation Committee

Dr. Fred Brock
Chancellor

Mrs. Anne Jeffers
Dean of Women

Mr. Calvin Odell
Chairman, Division Letters and Sciences

Dr. Neil Sostrom
Associate Professor of Christian Education

Dr. Adrian Jeffers
Associate Professor of Bible

Redacted for Privacy
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APPENDIX D

Date: April 2, 1975

To: Cooperating Institution

Re: Anonymity of Participating Institutions

Related to our telephone conversation concerning the

statistical study, I would like to verify the fact that each participat-

ing institution will remain anonymous. At no place in the disserta-

tion will reference be made to your institution by name.

The answer sheets from your school will be kept separate and

coded by color and not name. The key to the code will not be

accessible to secretaries or persons working in the keypunching

or statistical processing of the data and will be kept separate from

the completed inventories. The participating institutions will be

identified by a letter, e. g, "A", "B", "C", etc. prior to process-

ing. These precautions meet the requirements of H. E. W. and have

been accepted by the department. If you have questions regarding

procedure, please feel free to contact me at home 503-623-3070,

or at work 503-581-8600, Ext. 46. Thank you again for your

cooperation.

William R. Berger
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APPENDIX E

You have been randomly selected by a process using a table

of random numbers to participate in a study of student values.

Your participation is strictly voluntary. However, your cooperation

is quite important to the study. You may discontinue the inventory

at any time if you decide to do so.

The study is designed to help institutions in the Bible-institute-

college movement in curriculum determinations. Your participation

is strictly anonymous.

Please complete the inventory today and place it in the box

located at the door to the Dean's Office. Thank you for your

participation.




