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This research design was based upon the mutual relevance

between the fields of education and anthropology to cause cognitive

cultural awareness by the teachers of adults as well as visability

within the Mexican American ethnic group.

Specifically the purpose of this study was twofold:. (1) to

determine whether the adult American of Mexican descent believes his

family and his ethnic group can benefit from education for adults in

which the English language is taught, and (2) whether the Mexican

American taking adult classes thinks he will achieve upward mobility

in an advancing technical society through occupationally-oriented

adult education.

The Mexican Americans in the migrant labor stream of Oregon

were the target population of this study to determine the components

of their culture in relationship to their upward mobility in education

and occupations within the majority society. Of particular significance



to the study was a determination concerning the Spanish language im-

pact and its cultural sensitivity to the upward mobility of the Spanish

speaking in the larger English speaking society.

The design of the study included a critical incident based upon the

cultural strengths of the minority group, the Mexican American, to

cause such adult class members to make decisions concerning the com-

ponents of their need for upward mobility. The slide-tapeincident with

24 specifically designed pictures and a Mex-Tex voice was planned to

motivate and excite relevant comments. Nine members of an Experi-

mental group were asked eleven questions. A Control group of nine

responded to the questions without viewing the presentation. The fol-

lowing were significant differences of the two group responses:

I. The Experimental group acknowledged a greater rapport with

education counselors.

2. The Experimental group expressed a significantly greater

need to learn Anglo rules than did the Control.

3. The Experimental group expressed a much greater self-

assurance.

This target population indicated a strong desire to learn English

and to have continuing adult education for their group, with the plea

for bilingual and bicultural--or multicultural--components in providing

upward mobility of the Mexican American in meeting societal changes.
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FOSTERING UPWARD MOBILITY OF MEXICAN AMERICAN
ADULTS THROUGH A CRITICAL INCIDENT

CHAPTER I

INTRODUCTION

Statement of the Problem

The Problem

One of the basic tenets of our democratic society is the belief

that an education should and must be available to all (49). There is,

however, according to Dr. A. E. Garner, one segment of our society

which has been neglected by many educators: the disadvantaged, or

educationally deficient, adult. In every state of the United States at

least 40 percent of the adult population have fewer than four years of

high school. According to a paper published in 1970 by Arthur E.

Garner on problems and prospects of adult education, almost every

study related to existing conditions in the field of unemployment

emphasizes the importance of skills, training and education. Garner

states that adult education needs to be directed outward to society

rather than inward to the institutions; so that coordination can dovetail

programs with respect to social need and resources. There is

insistence that the curriculum must meet the different needs and

interests of adults (49).

It was in 1955 that George D. Spindler, an anthropologist of
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Stanford University, indicated that the professional educator's

problems were produced by factors such as the complexity and hetero-

geneity of American culture, the rapidity and incoordination of

cultural change without the effort to provide equality of educational

opportunity. Spindler expressed the belief that education is the process

through which the members of a society assure themselves that the

behavior necessary to continue their culture is learned. He further

stated that although education is not listed as a field of application for

anthropology, there is a mutual relevance of these two fields.

Anthropology as the "study of man" is a prime potential contributor

to general education, and Spindler expresses the belief that anthropol-

ogy should be taught as a perspective on human life, including language,

race, and human evolution. He emphasizes cultural awareness for the

educator (97).

Accepting Spindler's concept that there is a mutual relevance

within the fields of education and anthropology, the educators of the

present might incorporate Garner's expressed need for education to

reach outward to society rather than inward to institutions. Knowledge

of anthropology could bring to the educator an awareness of cultural

forces upon the teaching-learning process for all segments of society.

The Problem Delimited

Mexican Americans constitute the second largest minority in the
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United States with over six million in the south and western areas

according to information compiled by the Valley Migrant Program of

Woodburn, Oregon (Appendix B). The same statistical data shows that

Portland has a permanent population of 10, 000 Spanish surnamed

peoples and a migrant farm labor stream that varies from 30, 000 to

45, 000 annually. The state of Oregon has a permanent population of

30, 000. There are also 945 labor camps housing migrant workers

during the harvesting of Oregon's farm crops (86).

The Assistant Director of Intergroup Human Relations for the

Oregon Board of Education stated that although Oregon has seven

thousand Chicano students in kindergarten through twelfth grades,

there were only 250 Mexican Americans enrolled in community college

classesl in the state during the 1969-70 school year. One hundred and

seventy of the 250 identifiable community college enrollees were in

one institution, the Treasure Valley Community College, which has

developed an "outreach" program to locate Mexican American students.

Nick C. Vaca, in discussing the plight of the Mexican American

minority group, said:

Contrary to the general pattern of ethnic minorities in the
history of the United States, Mexican Americans have
retained their distinct identity and have refused to disap-
pear into The Great American Melting Pot. Not having the
good grace to quietly disappear, we have then compounded

1These 250 Mexican Americans in Oregon community colleges include
persons 17 years of age or older.
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our guilt in America's eyes by committing the additional
sin of being glaringly poor in the midst of this affluent,
abundant, and over-developed society (107, p. 4).

The statistics presented by the Oregon Valley Migrant League

show that between 30 and 40 percent of the Mexican American families

earn less than $3, 000 a year, which is an annual wage identified by

the federal Office of Economic Opportunity as within the income

bracket considered poverty level in the United States. The Oregon

farm workers, of which the Mexican American migrants are a part,

make an average hourly wage of $1.34 compared to $2. 94 an hour as

the average income of the unskilled person in other industries of the

state (Appendix B).

In his Handbook for Educators developed at the Far West

Laboratory for Educational Research and Development, Jack D.

Forbes says evidence that something is seriously wrong with education

as it involves racial and cultural minorities and low-income groups

has been mounting for years (46). However, Forbes appears optimis-

tic as he related:

The problem of educating the culturally different is, then,
the problem of educating all in such a way that the school
is both relevant to the individual and to the full heritage
of the region and of the nation. True education is always
cross-cultural and always cosmopolitan. Perhaps we have
now arrived at a stage of sophistication sufficient to allow
us to proceed with education and to dispense with a fixation
upon conformity and Anglo American superiority. But if this
is the case, it will demand a radical change in the fundamental
orientation of most schools, and this in turn will demand
intensive analysis, experimentation, demonstration, and
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leadership on the part of innovative agencies (45, p. 25-26).

In viewing the problems of the socially and culturally different,

we then, that there are two distinct problems, not one according

to Ellis G. Olim in Language and Poverty. Olim identifies that the first

problem is that social adjustment and cultural disadvantage are cor-

related with restrictions of intellectual growth. The second problem

he indicates to be that the culturally different person suffers from

dehumanization and alienation from society as a whole (83). In this

respect he states that it is important to alleviate and eliminate cogni-

tive underdevelopment and to motivate to a point of awareness of what

it means to be human in a community of human beings. Olim further

states that the underprivileged are being grossly undereducated in

relation to the demands which society places upon them in the labor

market. As his summary argument, this paper identifies that lan-

guage, in some way, has a determining influence on cognitive develop-,

ment (83).

The problem, as delimited, has identified the Mexican

American migrant population in the United States, with specific

components to be found in the state of Oregon, as the ethnic group

within which adult education and anthropology might find relevancy.

Involved with the educational and cultural factors of this minority

group, there has also been identified an occupational and economic

factor.
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Purpose of the Study

The purpose of this study was twofold: (1) to determine

whether the adult American of Mexican descent believes his family and

his ethnic group can benefit from education for adults in which the

English language is taught, and (2) whether the Mexican American

taking adult classes thinks he will achieve upward mobility in an

advancing technical society through occupationally-oriented adult

education.

Definition of Terms

Ethnic terminology in the literature and in this research is of

major concern. Ethnic terms frequently imply value judgments on the

part of the user. Most of the definitions listed below are as identified

in the May 27, 1970 NEWS from the Equal Employment Opportunity

Commission of Washington, D. C. However, for the purpose of this

study, the terms will be used with the significance defined below.

Amerinds. American Indians; those first in the Americas.

Anglo. Used to denote the majority ethnic group and dominant

cultural values in the United States without indicating Anglo-Saxon

origin. As the Mexican American is identified as a Caucasian, that

word cannot be used to distinguish the dominant culture in the United

States from the ethnic group of Mexican descent.

Bracero. A Mexican national who enters the United States
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legally on a working permit for seasonal labor. Also called

contratados.

Chicano. Used by young people to identify with something of

their own. The word is not new, and was used to identify the people of

the small rural villages of Mexico many years ago. It is derived from

the word Mexican°. Young Mexican Americans have given the term a

positive meaning; in their eyes, whether or not one is willing to call

himself Chicano is a litmus test of cultural loyalty (82).

Crillo. American born people of Spanish descent (82).

Hispano. Denotes persons of Spanish descent who settled

within the present borders of the United States before Mexican

independence; they have an Hispanic tradition, but no identification

with Mexico.

Latin American. A vague and euphemistic term used to identify

persons in the Americas (or the United States, in particular) who are

of Latin descent. Another term used for Mexican Americans,

Mestizo. Produced through intermarriage of the Indian and

Spaniard. On the one hand, they were assigned a lower-class status,

but on the other hand they benefitted from the fact that both the Indian

and Spanish cultures which helped form them were rich and creative

by any standard (82).

Mexican. A citizen of Mexico or a recent, non-naturalized

Mexican immigrant. In rapidly descending order, Mexicans derive
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from Indians, Spaniards, Negroes and European (other than those

from Spain). The two main components are the Indian and the

Spaniard (82).

Mexican American. Most often used in this research to identify

the ethnic group studied. The generic interpretation is the person of

Mexican descent who is a citizen of the United States, however, some

persons in the migrant stream encompassed in this research are not

citizens of the United States and others come into what is now the

United States directly from Spain. To some the term implies a certain

condescension.

Pochismo. An unpredictable scattering of Spanish words and

phrases throughout an English conversation or an unpredictable

scattering of English words and phrases used throughout a Spanish

conversation. To a Pocho it is el piquete that gives spice, stimulus,

color, drama and meaning to a language's true meaning . . . it is the

communication of thought (26).

Pocho. A Mexican term of derision for the person of Mexican

descent born in the United States.

Spanish speaking. Acceptable usage to identify persons whose

basic language is Spanish. Many people who speak Spanish cannot be

identified with the Spanish speaking group as the people who are

generally Spanish speaking are more Latin in racial origin, and

perhaps in culture, than they are Spanish.
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Spanish surnamed. Generally Spanish speaking peoples whose

origin may be Spanish, Mexican, Indian, Cuban, or Puerto Rican.

Sometimes used as means of counting Latin Americans.

Data Collection

The experimental design for the present study is based upon the

concept and use of the critical incident technique which, as the name

implies, refers to a study of significant aspects of some observable

human activity (57). John M. Champion and Francis Bridges identify

that the typical incident begins with a brief history of the situation and

immediately develops a decision-making environment which concludes

with a decision made by the central figure in the incident (27).

The basis for the selection of the critical incident as an instru-

ment for data collection in this research is that the element of

decision-making is called for outside an established framework. The

key figure, in this study the Mexican American adult class member,

is faced with making a decision regarding a unique situation.

As Champion identifies, the response of a researcher to a

critical incident is a critique of the incident--a critique that involves

some of the basic issues of the incident.

The data were obtained in two adult basic education classes of

the Valley Migrant League whose adult director, area teachers and

classroom teachers were Mexican American. Another such program,
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in which the teacher was an Anglo, served as the location of photo-

graphy for the visual aids which were presented to the experimental

group as a critical incident. The two classes used for experimental.

and control situations were selected because each class was composed

of adult students and teachers of Mexican American culture who were,

or had been, in the migrant labor stream of Oregon.

The number of adult students in the experimental class the day

of presentation of the critical incident were nine; therefore the

experimental data was collected from nine individuals.

In introducing the presentation to the Valley Migrant League

adult education supervisors and asking for their assistance in locat-

ing on-going adult classes, the teacher of the control group understood

that the number of students in the classes to be used for experiment

and control should be similar for data collection purposes. As the

control class situation took place the week following the experimental

presentation, the control class teacher learned of the number of adult

participants in the first presentation, and made an effort to call his

adult students to try to get a similar number of adult participants.

The number of the control group came out exactly the same as the

experimental; therefore there were nine adult class members in each

setting.

This dissertation, then, through a critical incident, concen-

trates on the self-concept of the Mexican American adult class
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member who is, or was, a representative of migrant farm labor. The

data collection was gathered from the central figures of the incident

as each identified areas of cognitive need and how his personal system

of values reflected his view of upward mobility.

The Upward Mobility Problem

This study has shown that the annual income of the Mexican

American migrant family is so limited as to place the population of

this ethnic group in what has been termed a culture of poverty. A

recapitulation of the place of birth (Appendix C) identifies that 12

persons, or two-thirds of the population of the study, were born in

Texas. One-sixth of the target group was born in Mexico, but al-

though born outside the United States, all of the group has lived

within the boundaries of the United States of America for five years

or more.

The migration trend of the Mexican American farm laborer

leads to the understanding that if the migrant has an automobile and

can travel with a migrant stream, he has already made the first step

toward upward mobility. The original Bracero who arrives within the

continental United States from Mexico has economic and travel

limitations as he crosses the border between the two countries. Not

only does he have limited finances, but limited personal possessions

to bring with him, and his family often has remained at home in Mexico.
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The Mexican American population of this study is in Oregon, a

state which does not border Mexico and is not one of the original states

of Latin immigration.

The question, then, that needs consideration as we enter the

concepts of research involving this ethnic group is: What is the up-

ward mobility problem?

As this researcher visited the Oregon centers of Mexican

American population, there developed a sense that somehow the Anglos

and the Spanish speaking peoples possessed a different set of values.

Often the Chicano would identify his family and a cause that was more

significant than himself. As interviews took place, the Mexican

American would relate himself to his society and to the goals of that

society. Although as an individual, the Chicano appeared to be work-

ing toward what he felt to be an improvement of society, he was also

identifying a change for his total family and possibly his total ethnic

group. Individual interviews with Anglos, who might be taking the

same basic education class as the Chicano, were directed more

personally, and the researcher did not once feel that an individual

Anglo was talking of a cause greater than self advancement. Educa-

tional and economic gains in the Mexican American version were

evidenced for his cultural group, and he related to this group. The

similar developmental need expressed by the Anglo was for greater

income which might expand to his immediate family, but not to the
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larger society. The Anglo appeared to see himself as an isolate.

The language of communication was recognized, and identified,

by the Spanish speaking person as having some bearing on his progress

in school and in occupation. Expressed, in several visits with persons

whose native language was Spanish, was a resentment of lack of help

in learning English, with this factor evidenced in comments where

teachers punished or ridiculed a Spanish speaking individual when he

either mispronounced words or could express himself in no language

other than Spanish. The Adult Learning Center at McMinnville where

classes were first taught with three-fourths Spanish and one-fourth

English gradually progressed to total English. The Treasure Valley

Migrant program also began its instruction with English as a second

language.

Again, the question of upward mobility must require a view of

the significance of language and of a cause for learning.

The Treasure Valley Community College which had 170 of the

250 Mexican American population enrolled in community colleges in

Oregon during the 1969-70 school year, is in the first town in Oregon

after leaving the state of Idaho. The path of the Mexican American

migrant who travels from Texas leads through Idaho into Oregon as

the farm crops mature. Due to the agricultural background of
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Mexicans, this migrant stream has been hired to plant and harvest

farm crops, and they have arrived because the farmer in the United

States needed their labor. However, technology and machinery are

producing larger crops requiring fewer farm hands. A report of the

Governor's Migratory Labor Committee of Idaho identifies a job

market that may relate closely to Oregon, its border state:

The need for migrant labor has continued to drop because of
automation and modern technology. In 1955, there were
169,700 acres of potatoes in Idaho and a peak employment
of 26,816. In 1965, there were 282,000 acres of potatoes
and a peak labor force of 9,165. This shows a 66.2% increase
in acreage and a decrease of 65.8 in the labor needs.
The fruit industry has grown from 846,059 fruit-bearing trees
in 1956 to a total of 1,024,000 trees in 1966. A total of
5,140 workers were employed in 1965 in all fruit crops
compared to 8,317 in 1955. This shows that better produc-
tion methods, including spraying, pruning, dwarf trees,
controlled atmosphere storage and bulk handling of fruit
has reduced the need for workers as the industry continues
to expand.

Since 1956 farm technology has drastically changed the
farm labor requirements on Idaho farms. Many of the harvest-
ing tasks of ten years ago which were accomplished by
migrant farm laborers are now done by machine. Larger
farms with specialized production has made it more econo-
nomical to invest in labor saving equipment.
Should the cost of migrant labor increase to where it is more
economical to make greater capital investment in mechanically
moved equipment, much of this hand labor will be eliminated
(51, p. 22-24).

Although the sterotype of the person of Mexican descent has

led some to think the Mexican American does not want to be gainfully

employed, this is not what the data of this research proves (Appendix

C). The Mexican American states he does want to learn English, and
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every individual in this study was taking classes to improve himself

and his ethnic group image. One cannot look back on the history of

the Mexican and say he lacked skills. Upward mobility in the United

States, where numbers of persons required for farming are decreas-

ing, leads to the necessity of individuals who previously were farm

workers learning another occupation to meet family needs. The fact

that the Mexican American migrant laborer of Oregon is enrolled in

education classes is evidence that he recognizes his problem of up-

ward mobility. However, the problem directs our attention to whether

there are enough classes and whether the classes are relevant to the

need.

The researcher also visited labor camps in Oregon which are the

homes of the migrant farming population. In most instances the homes

were neat and clean with the beds made although the family members

might all be working in a field nearby. However, these places of

residence were quite cramped living quarters for families, and in a

number of instances mattresses were not furnished with the household

equipment of the so-called furnished house. Running water was often

limited to a kitchen sink with shower and toilet facilities in a distant

building. It was interesting, however, to note that when the men came

home from the fields, they did shower and change into clean clothing.

There was a sense of pride in very limited living quarters.

A final component of the researcher's recognition of the upward
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women had a great sense of value to their families, and men to their

total culture, yet the women of Oregon were often required to work in

the fields beside their husbands. Then, in the adult classes visited,

there was only a token number of women taking further education to

improve their ego-status. In interviews with these women, there was

never an example in which the woman stated she did not wish to have

more education. The Mexican American women, even in self-

education process, expressed a wish to improve her ethnic group by

taking courses related to health occupations and to enable her to speak

for members of her own culture who had limited English vocabularies.

Evidence of the Mexican American's upward mobility problem in

Oregon was present in all visits to this ethnic group, but along with the

need was a dichotomy in their desire for increased education, advanced

job placement, economic stability in American society yet the mainten-

ance of ethnic origins. To what extent can any culturally different

group adjust to the enculturation of a majority society without being

assimilated into the larger society? To what extent can any minority

population maintain its own cultural strengths yet adjust to the larger

educational and economic environment? The Chicano appears to be

asking to preserve the best of his own cultural heredity and at the same

time make the necessary adjustments for acceptance in the Anglo

American culture. Is it possible to preserve and maintain the best of

the two varying societies within the boundaries of one country?
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CHAPTER II

REVIEW OF RELATED LITERATURE

Literature reviewed for this study falls into two major categories.

The first component will be to provide an understanding of the history

and culture of Mexican Americans, which is the minority group who

participated in this research. Some anthropological concepts will, of

necessity, be introduced. The second element of the review of

literature will relate to the growth and development of adult education

and the cognitive relationship of upward mobility and education as seen

by the educationally deficient adult, specifically those of Mexican

descent, and will encompass what has been done that is relevant to

this research.

History and Ethnic Origins of
Mexican Americans

In the light of the constant stream of immigration from Mexico

into the United States, we are compelled to look at the early origins of

Mexicans in order to understand the Mexican American.

Eric Wolf in Sons of the Shaking Earth has said that Middle

America2 has been a great meeting ground of men, a laboratory for

the production of human varieties. American Indians, or Amerinds,

were first in this land. They entered the New World around 25, 000

2The central chamber of Middle America is the Valley of Mexico.
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B.C., crossing from Siberia to Alaska. It seems probable that

people came across Bering Strait in several waves. Fanning out from

their beachhead in Alaska, they followed their quarry southward, and

some 600 generations and 18,000 years later (around 7,000 B. C. )

they reached the southern most tip of South America. Mutations and

drift3 played an important part in establishing the early genetic

variability of Amerind groups in the New World, and established the

Indian population known to be in Mexico before the Spanish Conquest

(117).

Jose DeAnda tells of great civilizations already flourishing in

Mexico beginning about 200 A. D. with architects par excellence, a

genius for mathematics and a calendar more exact than the Julian

calendar. He noted that scientists are constantly making discoveries

about great civilizations in the region now known as Mexico. DeAnda

says it is believed today that the Olmecs, an ancient group believed to

date back to 300 B.C., were the Mother Culture of Middle America

and influenced the arts and crafts of all the civilizations which

flourished afterward (36).

The Aztecs are also identified by DeAnda as prominent in pre-

Cortesian Mexico because they were the leading civilization when the

Spaniards arrived. However, it is known, of course, that there were

many other nations in Mexico enjoying high degrees of civilization at

3Anthropological terms for the varied distribution of genes from
parent groups.
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the time of the Spanish Conquest. Both the Mayas the the Aztecs had

highly developed philosophical thought and literature. Mexican culture,

then, signifies the collective experiences of all these nations Olmecs,

Teotihaucanos, Zapotecs, Mixtecs, Chichimecs, Toltecs, Mayas,

Aztecs and a great many others, each of which contributed in some

form--architecture, art, ceramics, sculpture or literature--to

modern Mexico (36).

In 1492, Christopher Columbus, sailing under the flag of Castile,

discovered the islands of the Caribbean and planted upon their shores

the standard of his sovereigns and his Savior's cross. From these

islands, the newcomers began to probe the Middle America Coast.

In Easter week, 1519, a young adventurer, Herman Corte's (also

spelled Cortez)--a lawyer by professional training and military man

through baptism of fire on Santa Domingolanded in Veracruz in the

vicinity of San Juan de Ulua. In July and August of that year, Corte's

beached his ships and embarked on the conquest of Tenochtitlan. 4 Two

years later, on August 13, 1521, Tenochtitlan fell into Spanish hands

(118). Again a cycle of history had come to an end in what we now

know as Mexico, and anotherthe Spanish Conquest--was begun.

One of the immediate consequences of the Conquest, however,

was a catastrophic decline in the Indian population; probably more

than two-thirds of the Indian population died between 1519 and 1650.

4 The area of Mexico City.
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Thus the genes introduced by Europeans and Africans entered an

Indian gene pool much reduced in size and viability. As a result, it

can be asserted that there are no more "pure-blooded" Indians in

Middle America. As a result, all are hybrid; all are, to use the

Middle American word, mestizos. At the same time they differ in the

degrees to which their genetic systems contain contributions from each

of the other groups (118).

Again DeAnda says that the defeat of the Aztec empire following

the Spaniard's arrival in 1519 saw Mexico become New Spain. It

remained a Spanish colony for exactly 300 years. New Spain reached

to the present states of Utah, Nevada, Colorado, Texas, Arizona,

New Mexico and California. The Spaniards brought with them their

own traditions based on the collective experiences of many peoples,

and they brought the plow (36). The Indian, before the Conquest of

Spain, had been a cultivator, a seed planter. The conquering Spaniard

became a mining entrepreneur, a producer of commercial crops, a

rancher, a merchant. The Spaniard wanted to organize and press the

human resources under his command (118).

The culture of the Conquest, Wolf identifies, as different from

the Spanish ancestral culture. His belief is that the conquerors were

not a complete sample of their ancestral society, nor did they bring

with them complete knowledge of the garment of Spanish culture.

Simplification of the Spanish culture also extended to symbolic
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behavior with speech undergoing a leveling, a planing-down of the

formalities of Castilian Spanish into a plain and utilization idiom. The

culture of the conquest was sui generic. In vain one looks in the

culture of these men for the rich varied regional heritage of the

mother country (118).

Then, as Mexican society grew more complex, there developed

a servile group (Tlacotli) whom the Spaniards called slaves (118).

The conditions of Mexican slavery could probably not have been made

more stringent without antagonizing the masses upon whom the main-

tenance of Mexican society ultimately depended. Divided as this

society was into social strata and contrasting interest groups, it

nevertheless possessed one powerful cement for social unity in its

doomsday ideology. The individual Mexican acquired with his very

mother's milk a sense of collective mission in a world balanced upon

the edge of destruction (118). This leads us back to the statement in

this research in which Nick C. Vaca identifies the plight of the

Mexican American and his will to retain his identity.

In the review of literature up to this point, there has been

identified that Middle America has been a great meeting ground of

men, a laboratory for the production of human varieties. The builders

of Mexico represented a number of different cultural and linguistic

groups; a social gulf yawns between members of the same society; yet

a sense of collective mission emerged. To the differentiated heritage
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of Amerind physical characteristics, the invading Spaniards added their

own storehouse of white Mediterranean genetic traits. The basic

population of Spain is a population of brunet Mediterraneans, akin to

the North African Berbers (118). With the assumption of power by the

Spaniards, the Indian ruling class lost its functions. As some of the

chiefs moved to towns, they adopted Spanish dress, manners, and

learned to speak Spanish. Spanish law abetted the process of equating

the peoples with the Hispanic. Intermarriage with the conquerors

still further dissipated the Indian identity. Stripped of their elite

and urban components, the Indians were relegated to the countryside.

Thus, the Indians suffered not only exploitation and biological collapse

but also the Spaniards could command their labor. The trauma of the

Conquest remains an open wound upon the body of Middle America and

its society even today (118). However, there remained a feeling that

the group counts more than the individual, and it became the house-

hold, within the family, where the basic decisions were made in the

politico-religions and economic realms (118).

Political Activities that
Produced the Migrants

As our review related, the Spaniards ruled in Mexico for 300

years, and it was in 1746 that the Spanish government of Mexico

initiated the colonization of the Rio Grande Valley to protect Mexican

towns from encroachment from New France (73). In 1836, Texas
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declared her independence from Mexico and designated the Rio Grande

as the boundary between Texas and Mexico. However, Texas made no

attempt to establish jurisdiction in the Rio Grande Valley, according to

William Madsen, because the Spanish and Mexican landowners opposed

a change in government and there were almost no United States

settlers living in this area (73).

Madsen, however, tells us that after Texas joined the Union in

1845, United States troops marched into the Valley to enforce United

States jurisdiction north of the Rio Grande. They met opposition from

Mexican troops defending Mexico's claim to the land between the Rio

Grande and the Rio Nueces to the north. When fighting broke out, the

United States declared war on Mexico and the United States army

invaded northern Mexico. To ensure victory, President Polk ordered

General Winfield Scott's army to land in Veracruz. Scott captured

both Veracruz and Mexico City in 1847. As a result of this defeat,

Mexico ceded to the United States all territory north of the Rio Grande.

By the treaty of Guadalupe Hidalgo, Mexican citizens north of the Rio

Grande had a choice between United States and Mexican citizenship.
5

Some landowners returned to Mexico but most remained in Texas 6 (73).

5The treaty of Guadalupe Hidalgo gave the residents of the Rio Grande
Valley one year to decide whether to become citizens of the United
States or to return to Mexico.

6 Even though many Mexican families chose at this time to become
citizens of the United States, they clung to the prestige south of the
border because of the older and sophisticated culture of Mexico rather
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The 19th Century was the period of independence for Mexico.

DeAnda tells of this period of independence and the fact that the latter

half of the 19th Century began with a period of reform. Finally came

the time of the Mexican Revolution of 1910 which profoundly altered

Mexican society and its arts as the Mexicans struggled for human

dignity and social justice. Then when the Spanish Civil War took place

in 1939 some of Spain's leading poets and intellectuals were forced out

of Spain; so came to Mexico as the Mexican President, Lazaro

Cardenas, who was a great champion of human rights, opened

Mexico's doors to the Spanish Republic in Exile. The Spanish

Republicans have contributed greatly to making Mexico City one of the

greatest centers of Hispanic culture (36).

DeAnda states that although throughout recent times, Mexico's

leading writers and thinkers have continued probing, searching for

the essence of Mexican reality and seeking solutions to its problems

still the great ideals and objectives of the Mexican Revolution have not

been realized. However, he believes the Revolution created a nation

which is conscious of its past--a message he emphasizes with the

statement that "being Mexican means being heir to the collective

genius of man for thousands of years" (36, p. 48). However, this

inheritance has not brought wealth to the general population of Mexico!

than the crude culture of the American pioneers. Upper-class
Mexican families would have their daughters properly married in a
wedding ceremony performed in Mexico with all the splendor of the
Catholic church.
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DeAnda's final summation concerning the culture and economics is:

Though it is painful for Mexicans to admit it, it is true
that a great part of the Mexican population is today still
living in poverty and ignorance. Behind the facade of
affluent, modern Mexico lies an unbelieved amount of
misery and squalor (36, p. 42).

Migration Factors

A cursory review of place names in the west and southwest

areas of the United States gives ample indication of the presence of a

Mexican American population dating back to the period of Spanish and

Mexican exploration and settlement. Atascadero, San Francisco,

Pecos River, Colorado River, Santa Fe, Amarillo, Los Alamos,

Nogales, Almogordo, Pueblo, Sacramento, San Joaquin Valley,

Klamath Falls, Clackamas, Estacada and Multnomah. A closer study

of the United States map also demonstrates a variance in the concen-

tration of Spanish names. In Texas and Arizona there are fewer such

names than in California or New Mexico, indicating that the former

areas were not as attractive for settlement to the Latin arrivals. It is

estimated that 1, 333, 000 Mexican Americans are descendents of

Mexicans who were residents of the West and Southwest as far back

as 1848 (59).

Since the time of the treaty of Guadalupe Hidalgo there have been

three large waves of migrants from Mexico, the first of which began in

1910 with the Mexican Revolution. The United States encouraged this
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immigration because of the need for agricultural labor created by

World War I. During the 1920's there was a second wave of migration,

again due to the political and economic insecurity of Mexico. The

estimated number of Mexicans who emigrated to the United States

between 1910 and 1930 was one million. The third wave of migrants

came to the United States from Mexico after World War II, attracted

once more by the agricultural labor market (59).

Luis F. Hernandez explains the lack of trauma in the immigrants

from Mexico to the United States in this way:

It must be understood that for a large number of Mexicans
there has never been the cultural and psychological wrench
generally associated with migration. Many simply consider
it a "returning", an attitude which has existed among
Mexicans for centuries. For example, early Mexican
California families considered themselves to be residents
of both California (Alta and Baja) as well as the Mexican states
of Sonora or Sinaloa, and had land holdings equally divided
among these areas. As a consequence, with the annexation
of California by the United States in 1850, many of them
considered that a political rather than a territorial differen-
tiation had taken place. Today, too, Mexicans continue to
hold this attitude. Many have residences on both sides of the
border; many work in one country and live in the other,
regardless of their nationality (59, p. 8-9).

Julian Nava indicated that Mexicans, Spaniards or Mexican

Americans, at whatever period of history they lived, tried repeatedly

to establish civilized communities from the Gulf of Mexico to the

shores of the Pacific Ocean. Nava cites the founding of Los Angeles

in 1781 as a typical example of such efforts. Among the small bands

that crossed impassable deserts and survived the conditions of nature
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were Spaniards, Indians, Mestizos, Negroes, Mulattoes and one Chino

(not Oriental)--all, he identifies as Mexican pioneers, although there

may not have been a Mexico yet as such (83, p. 26).

Immigration from Mexico into the United States, at the present

pace, will add 40,000 or more newcomers each year. These will be

predominantly, one could say, overwhelmingly, poor people, accord-

ing to Galarza, Gallegos and Samora (48, p. 74). Galarza indicates

that although the Mexican economy is spinning at a high rate of growth,

it also shows a chronic incapacity to distribute the new wealth more

evenly. Those Mexicans who are able to cross the border into the

United States will gravitate toward the hard core poverty areas in

which the language, the customs and the privation will be familiar.

The Mexican American barrios, as stated, will continue to be concen-

trations of poor people. Galarza emphasizes:

For the new migrants the problem of making a living will
depend upon whether there is an upward movement of their
predecessors which would vacate manual jobs . . . there is
no prospect of a grand breakthrough in education and
vocational opportunity (48, p. 74).

Legislation and the Problem

The Mexican Agricultural Workers Importation Act, Title 7-

14617 became effective on July 12, 1951, with sub chapter IV relative

to Mexican agricultural workers stating:

For the purpose of assisting in such production of agricultural
commodities and products as the Secretary of Agriculture
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deems necessary, by supplying agricultural workers from the
Republic of Mexico (pursuant to arrangement between the
United States and the Republic of Mexico or after every prac-
ticable effort has been made by the United States to negotiate
and reach agreement on such agreements), the Secretary of
Labor is authorized:
(1) to recruit such workers (including any such workers who

have resided in the United States for the preceding five
years, or who are temporarily in the United States under
legal entry).

The above identified law was amended in 1954 with the act of

March 16 with the insertion: "Or after every practicable effort has

been made by the United States to negotiate and reach agreement on

such arrangements" in the parenthetical clause in the opening

paragraph (105),

Public Law 85-779 of August 27, 1958 terminated the Mexican

Agricultural Program with the statement that: No workers will be

made available under this title 8 for employment after December 31,

1964. The same sub chapter identified the liabilities and guarantees

of employers, stating that:

No workers shall be made available under this sub chapter to
any employer unless such employer enters into an agreement
with the United States (to provide cost of return transportation
and subsistence from place of employment to the appropriate
reception center) (105).

Public Law 87-345 enacted October 3, 19619 subjected the

7This act had a temporary employment period not to exceed 120 days.

8Sub chapter 1462.

9Sub chapter 1464.
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workers to immigration laws with a penalty bond not required. It had

the effect of stopping "wetback" 10 labor. There followed Public Law

88-203, dated December 13, 1963, which states

Workers recruited under the title who are not citizens of the
United States shall be admitted to the United States subject
to the immigration laws. No worker shall be permitted to
remain in the employ of any employer who has in his employ
any Mexican alien who is not legally in the United States (105).

Philip D. Ortego, in an astute article entitled, "The Mexican-

Dixon Line, Rights of Passage for Alien Commuter Labor, " identified

the President's Select Commission on Immigration in the Western

Hemisphere as being appointed following Public Law 89-236's passage

in 1965. This commission is composed of 15 members (five appointed

by the President, five by the Senate, and five by the House of Rep-

resentatives) who are looking into the growing problem of green card11

alien commuter labor along the United States-Mexican border.

Essentially, the purpose of the commission is identified with the

objectivity of studying the interrelationship between present and future

immigration to the United States in terms of economic, social, demo-

graphic, and technological factors as well as to study the adequacy of

immigration laws from the standpoint of the impact of such laws on

10 Term applied to persons who cross the Mexican border illegally.

11The green card, Form S- 151 (a misnomer now, for it is actually
blue), is a resident passport entitling the immigrant to live and work
in the United States. Ostensibly, a green-carder is a Mexican national
who has obtained an immigrant visa on strength of his intent to reside
in the United States.
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employment and working conditions in the United States.

Ortego identified one of the Commission's members, Senator

Edward M. Kennedy, as having proposed a change to immigration laws

through Senate Bill 2790, introduced on December 14, 1967. This bill

recommended that the Department of Labor certify each alien

commuter every six months, providing his continued employment does

not adversely affect the wages and working conditions of similarly

employed American workers. Violations of regulations would cause

the revocation of the green card.

Prosperity requires prosperous working people, a statement

made by former El Paso judge Woodrow Bean as the Select Commission

on Immigration met in El Paso, Texas, was identified by Ortego as the

sagest comment at the hearings (88, p. 29-33).

Now a brief review of the Economic Opportunity Act (EOA) of

1964 which has provided funds for Oregon's Valley Migrant League's

adult migrant education program among other involvements in assis-

tance to farm workers indicates that the Office of Economic Oppor-

tunity (0E0) has provided:

1) temporary migrant-family housing

2) self-help housing for seasonally employed local families

3) year-round education programs for adults

4) day-care centers for young children of working parents, and

5) legal assistance through establishment of the Rural Legal



31

Aid program.

The year-round adult education programs under 0E0 have

included a living stipend during periods of minimum employment and a

voluntary non-stipend program during peak employment periods.

These programs are designed to meet the educational needs of farm

workers from basic education through training in vocational skills,

and it was in these classes that this research study took place.

Another law, the Elementary and Secondary Education Act of

1965, has as title VII the Bilingual Education Act in which the impor-

tance of the language of education has gained recognition. Title VII of

ESEA recognizes and encourages teaching in Spanish in the schools,

and was signed into law by the President in January, 1968. Spanish,

which had previously been forbidden except as a "foreign" language,

was now accepted as a first language when desirable with the Spanish

speaking person.

Also, with qualified salary, the migrant worker may be

included in the Social Security Act, and he may also be taught by

funds from the Adult Basic Education Act of 1966 which provides for

basic academic education for all adults with less than high school

education.

Adult Education Practices and Their Implications
for Cultural and Occupational Mobility

The foregoing review of literature produces evidence of much
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interest in the educational and occupational components as factors in

the upward mobility of the Mexican American adult. It also reflects

lack of concerted direction and analysis as may be observed from

various data. Octavio Romano uses the phrase bi-polar dichotomy to

describe feelings of retreat with representation of creativity and

change (92). Romano states that William Madsen in his book The

Mexican Americans of South Texas says that Mexican Americans are

the generators of their own problems, consequently, they are their

own worst enemies, and that this is all a part of their traditional

culture which they learn from their parents (92, p. 19). Romano said

Madsen then indicates that being the generators of their own problems

their material advancement is impeded. Thus, Romano says Madsen

has equated economic determination with cultural determination (92,

p. 20).

The recent Mexican American study programs in colleges and

universities are certain to enhance and accelerate the professional

and intellectual level of the Mexican American, stated Octavio Romano.

Such programs, this author believes, will put the Spanish speaking

persons well on their way toward biculturalism at another dimension.

However, Romano places emphasis on the adherence to the bilingual

base. There was expressed the belief that in the near future it will

become more and more possible for Mexican American students to

avoid the assimilative fallacies and pitfalls of the past and join in the
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truly exciting and challenging universe of biculturalism (92, p. 44).

A dimension of past Mexican American problems in the United

States has involved the concept of the family. Again Romano says

traditionally in the United States the family of Mexican descent has

been dealt with as if it were monolithic, authoritarian, and uni-

dimensional. His statement is that there is gross over simplification

based on sheer ignorance. The truth of the matter, Romano says, is

that virtually every Mexican American family takes several forms and

includes many types of people from assimilationist to Chicano, to

cultural nationalist, and through all varieties including "un Espanol"

thrown in every now and then for good measure. Mexican American

families have individuals who no longer speak Spanish, who speak

only Spanish, or who speak a combination of both. In short, Romano

sees the same complexity that is found in the general Mexican

American population also to be found in the family of virtually every

Mexican American.

If the day should ever come when all of these people are
willingly subsumed under one label or banner, when they
align themselves only under one philosophy, on that day,
finally, they will have become totally and irrevocably
Americanized. On that day, their historical alternatives
and freedoms in personal life-styles, and their diversity,
will have been permanently entombed in the histories of the
past (92, p. 45).

Carey McWilliams, in his book North from Mexico, also credits

part of the change that is taking place in Anglo-Hispano relations in

the south and western United States to be due to the new interest and
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leadership that has developed at the colleges and universities (76).

Yet, on the other hand, Romano gives as a prime example of the

dichotomy the fact that in the University of Arizona's library (in

Tucson) there is no card for Mexican American. There is a section,

however, labeled "Mexicans in the United States" with 93 entries

compared to eight complete boxes on Spain.

Further review of literature assists in untangling the identified

dichotomy as we trace evidence that shows that just as employment

disadvantages underlay economic disadvantages of the Mexican

American, so it is reasoned that educational disadvantages underlay

those of employment. Implicit in the concept of economic disadvan-

tage are the ideas of "lack of necessary resources, " "deficient, "

"underdeveloped" and the like (92, p. 2). Frederick Williams

identified that the most critical of skills needed for education is

language (118). How does education relate to employment? It is

interesting that the income of Mexican Americans, although univer-

sally low, shows a pattern of relatively higher income in California,

where the median for years of school of Spanish surnamed adults was

9. 0 years in 1960, than in Texas with 6.1 years as the average

education (116). Williams brings the problem into focus in this

manner:

If we do have a vision of finding the good life and of solving
the problems created by incredible growth and potentialities
of our technology, such a vision embraces the conviction
that man cannot retreat, but must press ever harder toward
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the goal of expanding his potential as a human being and of
maximizing the opportunities of all for optimal growth and
development (116, p. 213).

Ellis G. Olim states that unskilled jobs are rapidly disappear-

ing; therefore, society requires coping with the conditions of an

advanced technological civilization. Olim makes the statement that

the poverty people, the socially disadvantaged, the people who have

been migrating from rural areas are being left further and further

behind (84). Olim suggests:

The task facing present day migrants is more difficult than
in the past because the cultural gap is greater and because
life and society have become more complex.
Since schools have traditionally been the major means for
socializing to the mores of society, it is understandable
that attention now be directed to the schools and their
possible improvement including adult education.
The current concern with improving opportunities for the
underprivileged has laid bare a problem that has been
latent for a long time--lack of adequate education in rela-
tion to the demands which society places upon persons enter-
ing the labor market (p. 215).

Role of Adult Education

The acceptance of adult education as a recognized branch of

public education in the United States is only a recent development; it

was in 1968 that a section entitled adult education was incorporated in

the School of Education at Oregon State University under a division

called the Division of Vocational, Adult, and Community College

Education. However, Bertram Wales' doctoral dissertation in 1958
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identified that it had been 20 years since the American Association of

Adult Education was formed (Ill). During this period of time a

tremendous amount has been written on the purpose and nature of

adult education, but until recently there has been very little on

methods in adult education. As might be expected, much of the

material written has taken the form of bulletins, pamphlets, and

articles in journals.

Literature is identifying two roles of adult education with the

one as helping each adult find a hard core of personal experience

around which he can build his own sense of self-realization and have

a measure of conscious growth continuing in maturity, and the second

serving the purpose of discovering and creating a wealth of close-at-

hand laboratories in which adults can be educated for their unique and

changing functions in taking part in group discussions and decisions

that improve their environment. However, this dissertation accepts

Paul Essert's definition that:

Fundamental adult education is directed toward the process
of equipping people with the ability to make adjustments to
social change and toward evaluating these changes in terms
of people's reaction (40, p. 218).

In attempting to delimit the major purpose of education for

adults, Crabtree indicated its major purpose is to enable the adult to

function more efficiently as (a) a citizen, (b) a parent and homemaker,

(c) a worker (35).
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Floyd Wesley Reeves, in a statement in 1937 to the National

Education Association, seemed to find the key to adult education as it

now relates to migrants when he said:

The scope and function of adult education offers those persons
no longer in school an opportunity to broaden their culture,
social and occupational backgrounds, and to find new ways of
earning a living through occupational retraining (91, p. 9).

When one looks at reports of associations or organizations and

their attempts at definitions one finds the same general pattern as

identified above in the proceedings of the National Education Associa-

tion. For example, the American Vocational Association, as long ago

as 1929 in a special report on adult education, provided the following

answer to the question: What is adult education?

What we are talking about is an experience which affects
the abilities or attitudes of human beings . . . the test is
whether what has happened has affected him in some way
. . . education is anything that makes you different
because you know more or can do more or think differently
or have a changed attitude (4, p. 11).

The particular report quoted above makes the distinction between

education and instruction and points out that education occurs when the

learner gets a new insight into a matter - -a better interpretation,

greater understanding, a different point of view, a changed attitude- -

or in short, a different slant on things (4).

Using the provocative title "The Chicano is Coming Out of

Tortilla Flats . . . One Way or the Other, " James Olivero reported
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on the proceedings of the Albequerque conference 12 on adult basic

education. This conference and the report represented a coordinated

attack on the Mexican American's problems. The urgent elements

identified as requiring change were bilingual education and vocational

technical education. A resounding statement was that it is quite clear

that when we talk about adult education it is absolutely essential that

we also talk about some of the related areas (85).

As has been pointed out by Mittelbach and Marshall, the more we

study poverty the more we find that it is not just an economic problem.

It is an emotional, cultural, political and educational problem as well.

Poverty is all of this in both its origin and its consequences for our

society.

Adult Student Involvement

An outline of the cultural differences which exist between the

Mexican American and the Anglo American reveals differences in

personality characteristics and modes of life style. Programs, for

the migrant Mexican American, must be designed to satisfy his needs

and give him a positive image of his cultural heritage (115).

David Cooper states that the major difference between teaching

the disadvantaged and the advantaged is that it is easier with the latter

12July,
1968.
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to get away with the irrelevant and stultifying. Middle class students,

Cooper says, either believe uncritically in the establishment or play

the conformity game. The disadvantaged, using their only weapons- -

disruption, sullen or hostile passivity, withdrawal--refuse to submit

to a repressive classroom atmosphere and an irrelevant curriculum

(47).

The term disadvantaged is somewhat suspect in that is has come

to connote sub-standard performance in general. We are here

concerned with the educationally disadvantaged . . . those who, because

of environmental and cultural differences, do not come up to the norms

of the white middle-class educational establishment. English teachers

appear particularly concerned with the linguistically disadvantaged

. . . those who do not perform well in a system which depends heavily

upon reading and writing skills for educational advancement. Cooper

states that an imaginative and flexible approach to instruction should

be utilized which makes it possible for the student to participate

actively. Cognitive, affective, and creative growth will be greatly

stimulated if the disadvantaged student can be encouraged to respond

through a variety of student-centered experiences (32).

Allan M. Tough, in a report on why adults learn, says the major

reason an adult wants to gain certain knowledge and skill is because

he expects to use that knowledge and skill in some way; the learner

wants to apply it to some situation. The individual who does not enter,
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or remain, in an adult program is the person who feels he is power-

less and that fate controls him; he does not feel he is able to win or

achieve even if he struggles hard against his apparent odds. This

adult sees little chance of influencing the given issue or outcome (103),

Tough emphasizes that to get and hold an adult disadvantaged

student in educational programs, the person must see a relationship

between the knowledge or information learned, or to be learned, and

overcoming his powerlessness in upward mobility. The general finding

is that people who believe that the environment is one upon which they

can have some effect are those who are involved in adult education.

That the program planner, or instructor, is aware of the participant's

probable reasons for attending class is most significant; he must also

help the participant understand the reasons for the existence of a

certain course or the total educative process for adults. Tough

expresses that the student may go through a three-step processz

1) becoming aware of the need for a certain action goal

2) deciding what knowledge and skill is relevant for that
action goal, and

3 deciding to go ahead with a program that will give the
individual an opportunity to learn relevant knowledge
and skill (103).

Lyle W. Shannon states that training is to be geared to the

individual, educating the individual--not an ethnic group. We still

deal with one man or one woman at a time with individual awards. We

create incentive and look for ability expecting them to produce. We
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involve the adult student to accept an attitude that: when a man is

born, the success he is going to have is not already in the cards; he

makes his own fate by the way he plays his hand (97).

Berenice E. Hess stated that the assumption for adult conceptual-

ization is the adults want, in a learning situation, to be respected as

adults possessed of valuable life experiences and to be treated

accordingly (61).

Hernandez and Johnson emphasized that the present day Mexican

American does not want to be isolated; they want to be contributing

members to the constant development and progress of American

society (60).
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CHAPTER III

PROCEDURES AND THE TREATMENT OF DATA

Observation of adult education, even with a structured question-

naire, for the culturally different did not satisfy what was thought to

be appropriate to bring about a valid response to relevant educational

programs for the minority sub groups. For this reason the determin-

ations relative to procedures and treatment of data were not made until

types of studies of the past were reviewed.

Ethno- Pedagogy: A Manual in Cultural Sensitivity with Tech-

niques for Improving Cross Cultural Teaching by Fitting Ethnic

Patterns, identified that there must be exploration of ways to help the

teacher accelerate classroom learning of ethnic groups and that there

must be the development of culturally relevant educational materials

(22).

In assuming within this dissertation the component elements of

upward mobility of Mexican American adults, it was felt that there

must be data gathered on the value premises of this sub group in

America. Experts in anthropology at Oregon State University assisted

in determining the cultural components of this study. The design of

the dissertation was planned to work with the social class value system

of the potential participant. As there is indication of a critical

problem of access to various social class sub groups, evidence pointed

to a requirement of new strategies of relationship to such a group
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logically based upon social class values and the strengths of the ethnic

culture. Consultants from Teaching Research of the State System

of Higher Education recommended the use of a critical incident

technique, and following a review of data collection devices, the

researcher accepted the advice of Teaching Research consultants

and used the critical incident for the experimental design.

Types of Data Collection Devices

John D. Krumboltz of Stanford University designed a test of

alternative ways of constructing and applying occupational problem-

solving materials. In Part I of this study, it was found that the

difficulty level of simulated vocational problems in encouraging career

exploration did significantly interact with initial occupational interest

when knowledge of the occupations studied was used as a measure. In

orienting the stimuli in vocational problem-solving, subjects reported

varied information seeking activities more than did subjects denied of

their interest choice. Also subjects who received specific occupational

information achieved higher scores on occupational information tests

than did subjects who had only general education. Krumboltz' thesis

was that the majority of studies relating to vocational choice have been

correctional in nature and have provided counselors with many factors

related to vocational choice, but with very little information to

encourage exploration opportunities, broaden interest, and see the



44

alternatives themselves (72).

James Coleman through the National Center for Education

Statistics carried out a survey in which attention was paid to six

racial and ethnic groups in the continental United States, one of which

was Mexican Americans. Terms of identification in the anthro-

pological sense were not used, but social categories were reflected

by which people in the United States identify themselves and are

identified by others. One of Coleman's four questions was whether

the schools offer equal educational opportunities in terms of a number

of criteria which are regarded as good indicators of educational qual-

ity. These were related to characteristics of student bodies and

assessed with some rough descriptions of the socio-economic back-

grounds of the students, the education of their parents and the atti-

tudes the students had toward themselves and their ability to affect

their own destinies, as well as their academic aspirations (30).

It was in 1968 that Charles A. Ferguson, in Nairobi, Kenya,

used a Language Usage Questionnaire in a study. The three concepts

in this questionnaire referred to: (1) personal use of language in

several domains of speech behavior, (2) use of language by others in

situations which the respondent had had an opportunity to observe, and

(3) personal history.

Ferguson's data was collected in this way:

1) Teacher was to administer the questionnaire to each person
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individually and to record the answers;

2) group administration which required a minimum of reading

and writing;

3) teacher read aloud to the class each question along with a

set of possible responses, with the students indicating

their answers by circling the letter or figure corresponding

to the response each wished to make (or, as capable,

students read the questions to themselves and responded

in writing).

Information relative to age, sex and similar items was supplied on

an information sheet. There were also questions about the language

your mother speaks, father speaks, whether you could read the

questions on this form if written in another language or would you be

able to write your answers in another language (43).

Allan Tough made a study of 35 adults in the Toronto, Canada

area concerning the single most common and most important reason

for adult learning. A set of 13 reasons were investigated. The typical

learner had six reasons for beginning a learning project and seven for

continuing it, Pleasure from learning and satisfaction of knowledge

were the major reasons for continuing. Tough studied only the

conscious reasons for learning that were in the adult's mind; the study

also identified what the learner acknowledged as the first and

immediate benefit through the use of an intensive two hour interview
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rather than a brief check list. Tough identified that his set of reasons

were developed after consulting several works in hopes of establishing

a more pertinent basis as well as to check the appropriateness of this

approach. A learning project was the procedure Tough used with

attention focused primarily on real life (103).

Alilano A. Valencia made a 1969 study to identify and assess

ongoing educational and community programs for Spanish speaking

people through the Southwest Council of La Raza in which he used a

self-analysis technique to reflect a positive behavioral change.

Valencia has stated that such a study must contain culturally relevant

material with inclusion of sociological instruction to strengthen the

cultural image and understanding of the Mexican American. This

study experimented with male and female groups separately. Valencia

said that consideration and support should be extended to the develop-

ment and implementation of adult basic instruction and vocational

education to the Spanish speaking adult learner via video tapes with

television instruction. The recommendations stated that such an

instructional program is highly recommended for use among under

educated, non-English speaking Mexican American adults in any part

of the nation. Valencia's conclusion was that migrant adult education

and job training projects designed to encourage maximum participation

meant involving migrant seasonal farm workers in decision making

and requiring students to state their educational needs (108).
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Robert F. Barnes, in a University of California study of 1969,

quoted the fallacy of using such tests as the Stanford-Binet intelligence

test to lead to an assumption of scholastic ability for Mexican Ameri-

cans. The fallacy, as identified, is that such tests do not consider

language problems, different value systems and different norms from

predominantly white middle class (10).

A final statement concerning methods of collecting data for a

study of this type is that at present the studies appear to be collecting

information on three educational problems of the Mexican American:

(1) English literacy - basically oral, (2) manipulatory skills including

mathematics, citizenship, wood working, welding, automobile and

farm machinery repair, homemaking, and (3) community living in

which there is participation in group discussions to become aware

and seek solutions to community problems.

Procedure of This Research

The purpose of the study centered on learning how the adult

Mexican American saw the educational opportunities and the educa-

tional needs as these elements related to the upward mobility of his

migrant peer groups and of himself as a member of a minority whose

basic language was other than English.

The following summary of procedures employed in this study is

provided to outline the steps taken throughout the investigation.
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Delimiting the Procedure

The education of the culturally different adult has been brought

into focus at Oregon State University through the Division of Vocational,

Adult and Community College Education, courses in Anthropology with

ethnological and linguistic units, in the Minority Affairs Section,

through the Teacher Corps, and in cooperative relationships with the

Oregon Board of Education in both the Minority Programs and Adult

Basic Education. The researcher visited each of the Adult Basic

Education programs in the state of Oregon in 1969-70 to talk with a

random sampling of adult students which included a proportionate ratio

of Mexican Americans. The community colleges were visited through-

out the state, two of the Teacher Corps centers were visited and

several conferences were held with differentiated professional and

paraprofessional Valley Migrant League program personnel before an

experimental design was structured, centers selected, or data

collecting questionnaire determined.

The researcher visited the Treasure Valley Adult Migrant

Education Program, the largest in the state, on two occasions and the

Adult Learning Lab at McMinnville on three occasions. There was

also a visit with Los Angeles Mexican American Redevelopment

Program as a check on data.

Through a review of literature and the contacts made, it was
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determined that the experimental design instrument of research was

to be a critical incident involving a slide-tape presentation. Data would

be collected in a dual manner whereby a Chicano voice, on magnetic

tape, would ask the questions with answers being checked on a sheet

placed in front of each Mexican American adult class member

involved in the research. Fact sheet information, to provide the

basics relative to age, sex, and other facts, would be gathered in the

same manner as the questionnaire data. Two research centers were

planned: one to be the experimental class in which the slide-tape

presentation would be made, followed by the questionnaire; the other

to be a control class that did not view the slide presentation, but did

answer the questions found on both fact sheet and questionnaire. The

expertise of researchers at Teaching Research of the Oregon State

System of Higher Education became the testing ground as the materiaLs

were developed.

As previously indicated the two Valley Migrant League classes

used for the Experimental and Control groups were selected because

both groups contained the necessary constants of population:

I) both classes participating in this study were ongoing Valley

Migrant League adult classes supported by Economic

Opportunity Act funds;

2) both adult students and teachers were Mexican American;

3) both adult students and teachers were, or had been, in the
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migrant labor stream;

4) both adult students and teachers were bilingual to some

extent, speaking English and Spanish. Another constant,

although unplanned, was that each group contained nine

participants.

Fact Sheet

Questions on the fact sheet (see Appendix A) were selected

through counseling, report reviewing, and conferencing with anthro-

pologists at Oregon State University. The questions were to ascertain

the ethnic background of participants, the position in the migrant

stream, and a profile of each respondent. As it was interpreted to

this researcher that communication through written English could

limit the information unnecessarily due to lack of vocabulary in this

language, it was decided that the fact sheet information needed would

be obtained by having the adult class participants in each group listen

to the questions from a taped recording.

As communication of thought was desired rather than imposing

an unnecessary element of written English, a decision was made to

use a Mex- Tex voice. 13 The Information Sheet, written in English,

13The voice of bilingual Spanish and English sometimes known as
Pochismo. It is neither diplomatically correct Spanish nor English.
However, as was recommended by a member of the Teacher Corps
and a representative of Oregon Board of Education's Minority pro-
gram, the Mex- Tex is understood by the migrant stream. The taped
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was given to each participant involved in this research. No names

were asked nor given. A blank space followed each question either

for a check of yes or no or to provide data such as age. The respon-

dents were told they could write either in Spanish or English.

After each information question was asked on the magnetic tape

with the Mex- Tex voice, there was a pause long enough to permit the

check of the desired response or to make a comment. If a longer

period of time appeared desirable, a hold button stopped the tape as

long as necessary. The researcher only served to run the tape

recorder, and in each instance the Chicano teacher was in charge of

the class and answered questions or interpreted as necessary.

Critical Incident and its Component Parts

Chapter I identifies that the experimental design for the present

research is based upon the concept and use of the critical incident

technique. Such an incident uses a true situation that is short and

precisely phrased. The typical incident begins with a brief history of

a situation, then develops a decision making environment which

concludes with a decision made by the central figure in the incident

( 27 ).

Components of adult education for Mexican Americans in the

questions were basically English with the scattering of Spanish words
and phrases involved as appropriate.
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migrant labor stream of Oregon were determined to be mandatory

factors in establishing a true situation for a critical incident. In

order to produce a visual incident with limited variables and para-

meters defined it was decided to present a series of 35 mm slides.

The slides consisted of 14 actual photographs taken of Mexican

Americans involved in the Valley Migrant adult education class at

Forest Grove. The photographs were supplemented with ten drawings

to coordinate necessary visuals to produce a critical incident related

to the purposes of the study.

Selection of appropriate scenes to develop the format of the

presentation was a result of much discussion with Mexican Americans

and educators of Mexican Americans in which questions similar to the

following were asked:

What is peculiar to the Mexican American adult?

How does his ethnic background affect his learning?

Are classes taught to the Mexican American in English or
Spanish? What are the factors involved in the language of
the classroom?

Are Mexican American adult students interested in occupational
training? If so, how is such instruction developed?

Is there a family cohesiveness that is evident within this ethnic
group? What are the unique elements of family relationships ?

What do you feel are the strengths of Mexican Americans ?

What talents do you observe in this group?

What are motivational factors ?
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An appropriate commentary was developed as explanation to the

viewers as the slides were presented. Although the commentary was

written in English, the decision was again made that the commentary

should be placed on magnetic tape using the same Mex- Tex voice as

that introduced in gathering the fact sheet information. The com-

mentary was taped with the bicultural Pocho element to give drama

and stimulus to a language's true meaning.

In the myriad of conversations with Mexican Americans to

determine what the critical incident would encompass, the terminology

played a leading role in the ego involvement. As the researcher

recognized the near trauma involved in response to the question of

"What do you prefer to be called?", the taped commentary was begun

with the statement:

This tape is a study of how the Mexican American improves
himself. For the tape we will use words like Chicano,
Mexican American and Spanish speaking to mean all of us.

The following is the critical incident that was presented to the

group of nine Mexican Americans in the experimental setting. 14

14 The critical incident is presented in the body of the present dis-
sertation as its significance is greater than the usual instrument of
research. The critical incident in the present research is the drama
of the data.
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The "Critical Incident" of Fostering Upward Mobility

Mexican-American Adults

(a slide-tape presentation)

To determine whether the adult American of Mexican
descent believes his family and his ethnic group can
benefit from education for adults in which the English
language is taught and whether the Mexican American
taking adult classes thinks he will achieve upward
mobility in an advancing technical society through
occupationally-oriented adult education.



Slide 1

In a family everyone is important--father, mother and children.



Slide 2

To have food, clothing, and those things his family needs, the father has to have
money to give mother to buy food and clothing.



Slide 3
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The man earns this money because he works hardy and sometimes the work runs out
because the crops are finished; so he has to wait to get more money for his family.
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Slide 4

Because his family speaks a different language than most of the citizens in the United States,
the father can help his family most when he learns to speak English and know the customs
of the people here.
Language is a social tool, and the Chicano who is a socially warm person can use this tool
with the Anglo as well as within his family---that is, if he speaks the language of the other
person well.
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The Mexican-American migrant family is different from the urban and middle-class Anglo, and the
Chicano may have an education that is not adequate for communicating in the society in which henow has his family.

But the Chicano has many strengths handed down through his family. He can build upon the strengths
of his heredity. The feelings toward compodres, cancunos and concunas are found especially within
our families, as well as other family fondness.



Slide 6

Because the Chicano man needs to lead his family well, he is interested to learn there is a school
that has classes to teach the language and customs of this land to adults. The school can help him
learn English and direct his education in ways to earn a better living.



Slide 7

He goes to visit the school where they teach adults, and finds many other Mexicans like himself there
Chwho also want to learn the new language and new ways to earn more money to satisfy his needs. ,--



Slide 8

He studies English. He finds out about new kinds of work he might learn to do. It isn't easy, but
he knows this will bring better things for his family, and rewards; so he applies himself constantly, o.
and the teacher works with him so he can learn to do better what he wants to do.



Slide 9

To get a new job, the Spanish speaking man must talk in his newly learned language. A person's
language system must be similar enough to those around him that they can understand, and a
language change is sometimes necessary to fit into another group of people. English is not more
correct; it is just more adequate in the United States.
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Slide 10

What is different about me?

What is my image of myself?



Slide 11

Who am I? How am I different from others?
One must improve upon what he already is.

What can I do well?
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Slide 12

LOVE OF FA MI LY

HOMEMAKING SK ILLS
MONEY MANAGEMENT

COMMUNICATION
FORMAL EDUCATION

I do some things better than others! I have some skills and knowledge
I learned many years ago. I am honest; I have a good family; I have

helped others often.
These are the things I can tell to an employer that I can do!
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Slide 13

There are new things "under the sun. " Change is fundamental to our
times; so I, too, must change to learn new skills and knowledge to
help my family live happily.



Slide 14

(first a period of silence---then commentary)
If my little son can learn from watching me work, I can learn from watching men in jobs I would
like to learn.



Slide 15

There are some other skills and knowledge I can learn either at an adult school or on-the-job so that
what I know is greater, and I can get a better job.
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Slide 16

COMMUNICATION
MECHANICAL SKILLS

FAMILY STRENGTH

PRIDE INTEGRITY

FORMAL EDUCATION

As I learn a new language and new information I can get better jobs
that pay more money and do not run out. I may even become a fore-
man because I learned well, and I can teach others to do the job.
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Slide 17

If I work steady at a newly learned job, I can save money and we can
go to the store to talk about buying Rosa a washing machine to make
her life easier. Rosa will be very happy, children happy and father
proud.
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Slide 18

FAMILY STRENGTH

COMMUNICATION

PRIDE
INTEGRITY

ORMAL EDUCATION
MECHANICAL SKILLS

Mi vieja is also a smart woman; she cares for the children well, but
she cannot talk very well to the people at the church or to the
children's teacher.
Rosa does make our family strong with her homemaking abilities and
her love and her tortillas.



Slide 19

Rosa would like to be able to help the children with their English and go to a store that did not have
the sign: "Se habla Espanol" on the front of it.
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Slide 20

COMMUNICATION

MONEY MANAGEMENT

FORMAL EDUCATION

LOVE OF FAMILY

HOMEMAKING SKILLS

Rosa can also go to adult basic education school to learn English and
other knowledge so she can read the newspaper, sign the credit forms
and learn more about money and education.



Slide 21a

The beginning of good education and good jobs is oneself. What are my strengths?



Slide 21b

What is different within me that is something I want to learn more about?



Slide 21c

The sooner I continue in adult studies, the quicker I become stronger.
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Slide 22

So I am a different individual; I have an inventory of personal
strengths, and some weaknesses, too.
Unless I believe in myself I will not do well in school!

I must add to my strengths; I will talk with job counselors and get
as much education as I want and can benefit from.

I will be a better person as I improve myself and improve what I
think of myself.
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Data Collecting Questionnaire

An instrument to collect data from the critical incident was

necessary, with correlated data collection from the Control class who

did not view the critical incident. Observations of both Experimental

and Control migrant adult education classes were made by the

researcher, who only served to run the tape recorder. In each

instance a Chicano teacher was in charge of the class to answer

questions or interpret as required. In operating the tape recorder,

the researcher could be a primary observer of the events taking place,

but was removed from personality involvement with the class

members.

The data collecting questions were presented in the same manner

as the collection of fact sheet information. Each participant in both

the Control and Experimental groups was given three sheets containing

the questions, written in English, with appropriate spaces for answers

to be written or checked (see Appendix A). The two groups were both

told they need not write a comment, but a check of one of the answers

for each of 11 questions was desired. If they wished to make a writ-

ten comment, time would be allowed, and the comment could be

written in either English or Spanish.

The questions, that were written in English on the sheet to be

checked, were orally asked by the Mex- Tex voice through the use of

a tape recorder; so each question was both spoken and written.
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Besides personal observations, a structured questionnaire was

determined as necessary to collect valid data to provide a comparison

between the Experimental group motived through the critical incident

and the Control group who were asked the same questions without the

critical incident presentation.

As qualitative data was desired rather than quantitative, the

researcher first approached consultants of Teaching Research, a unit

of the Oregon System of Higher Education, to determine the numbers

of questions to be scheduled for valid inferences. The director of

Teaching Research replied that one valid question could produce a

reliable qualitative analysis as a group of educationally disadvantaged

persons should not be exposed to stringently structured academic

questions. However, any question must relate to data desired to

fulfill the purpose of the study.

It then became the researcher's responsibility to develop and

delimit the questions for a relevant schedule. 15 The Mexican

American Redevelopment Center in Los Angeles, California tested

the schedule and suggested modifications. Eleven questions were

established in the final schedule (Appendix A). A brief review of the

input and terminology of the questions is provided here as secondary

data.

The introductory statement contains the phrase "jab your ego"

15 Systematic set of questions.
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which was suggested to the researcher by a Mexican American woman

who had been a "stoop laborer" with her family, but who had pro-

gressed to an office position, and who had plans fur her son to be

enrolled at Oregon State University in the fall. In checking this

statement, it was determined that the Chicano is quite understanding

of Freud's term "ego" and also knows the significance of a "jab. "

The word Chicano was used in the written question format as it

has a component of cultural loyalty while Mexican American, in light

of modern transition, appears to imply a certain condescension.

Question one requires an interpretation of stoop labor 16 as the

participants are, or have been, in the migrant labor stream.

Question two is to assist the Mexican American look at himself

in retrospect.

Question three places its emphasis on the Pocho term "raps"

relating to adult education. Although the word apparently has a double

meaning, it is common to the Chicano.

Question four relates to continuing adult education, but brings

out two words which have ethnic and cultural implications for the

Mexican American - the words "big" and "stand out. "

Question five is checking on the negative, or reverse image, as

identified in four. It also has ethnic and cultural shadings in

16A stoop laborer is one who must work in the fields in a bending, or
squatting position, to cultivate or harvest plants.
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implications of "putting down" your own people.

Question six uses kinship and affectionate terms, but relates to

three educational components: the counselor, language and educational

advancement. This triple impact question was identified to the

researcher by a Chicano man concerning himself and his mother's

going to the school to plead her son's case. In a review with others,

the question appeared as a much thought about problem.

Question seven brings into focus an interpretation of willingness

to learn another language.

Question eight was suggested by a rather astute person of

Mexican descent because people of Mexico enjoy baseball a great deal,

and it is a universal sport. The purpose of the question is not only

to determine an attitude relative to Anglos, but it also ascertains

whether the respondent can interpret a second meaning.

Question nine is intended to assist the Mexican American to

think through how accomplishment is achieved and his capability of

gaining accomplishment. This was based on the same reasoning as

number eight to get a depth of feeling.

Question ten brings the person to express a need for himself.

Question eleven gathers an opinion of the individual's feelings of

whether he views himself as a part of a cause above and beyond self.

Causa, the Mexican spelling, encompasses a specific identification

with La Raza and the Chicano movement in the United States.
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Treatment of Data

A critical incident calls for an emphasis on a philosophy of

throught and identification of a personal system of values. If valid

questions have been asked of the central figures of the critical inci-

dent, decision making based upon a personal system of values will be

the end result.

The data collected by the researcher from a critical incident is

a series of value expressions as a result of decisions made.

The response of the researcher to the data is a critique of the

incident--a critique that involves some of the basic issues of the

incident.

The critique of this data will concentrate on the self concept of

the migrant Mexican American adult class member who has had his

attention focused on some basic concepts necessary to the develop-

ment of a perspective to confront his own problems through the

critical incident. The data gathered from the group viewing the

presentation of the incident will be compared and contrasted to the

self concept of the migrant Mexican American adult class member who

is asked questions as if they were a classroom presentation of an

English lesson.

A summary of question responses will be provided in Chapter

IV to show the relationship of response patterns, and a profile from

fact sheet information will compare and contrast respondents.
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Summary

The reaction of educators to the problem of under-achievement

and alienation as it relates to cultural minority groups has been

referred to in some literature as if the educational procedures were

continued use of traditional approaches to education. This study,

through its data collection, is to determine the adult student's reaction

to this concept within the limits of two such educational groups.

The American Anthropological Association in a 1966 meeting

argued that schools should make more vigorous efforts to bring out the

rich heritage of folk culture (95). This research will attempt to

delineate this cultural component in adult education as related to one

set of respondents who were motivated through the use of a critical

incident compared to another who were asked to respond from their

frame of reference.

Mexican American leaders who gathered at the Southwest

Conference on Social and Educational Problems of Rural and Urban

Mexican Americans urged that the student's home vernacular

(Spanish) should be considered a linguistic asset and not a language

handicap and that schools develop a program to stimulate greater

pride in the cultural heritage of the Mexican American (106). The

questions of this dissertation were planned to ascertain the Mexican

American adult's attitude to linguistic components of education.

The experimental research, with its twofold purpose relative to
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upward mobility of the Mexican American adult, developed a critical

incident presentation using a slide-tape instrument to cause decision

making by migrant Mexican American class members. Questions, in

a Mex- Tex voice, were asked on magnetic tape with a response sheet

provided for a checked reaction from the migrant adult classes (both

Experimental and Control).

The data was collected through observation of response and from

respondents' answers to questions previously validated by members of

the same cultural group.
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CHAPTER IV

REPORT OF DA TA

The purpose of this study, as identified in Chapter I, was two-

fold: (1) to determine whether the adult American of Mexican descent

believes his family and his ethnic group can benefit from education

for adults in which the English language is taught, and (2) whether the

Mexican. American taking adult classes thinks he will achieve upward

mobility in an advancing technical society through occupationally-

oriented adult education.

Summarization of the data collected through the devices identified

in Chapter III is necessary to provide a profile of the Mexican

American adult class members in both the Experimental and Control

settings (as gathered on the Information Sheet, Appendix A) and to

correlate the information obtained (from Questions Relative to

Mexican American Study, Appendix A), so that a critique of the

critical incident will be based upon valid inferences.

The most readily observed distinction between the Experimental

and Control groups was the fact that the Experimental group did a

great deal more writing in the "comment" area. Before attempting

to answer questions or even hear the taped questions, there was quite

a "heated" and rather emotional discussion by the Experimental group.

They finally agreed to answer the questionnaire only if the researcher

would "tell it like it is. " This identified to the researcher that the
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critical incident did serve to motivate the group and brought about a

self-viewing situation.

In the Experimental group at the end of the questionnaire and

fact sheet information (where there was the statement: "Thank you for

helping to determine the feelings and needs of you and your friends.

Gracias. "), there were almost 50 percent (or four of the nine) who

expressed a response. None of the control group wrote in this area.

Two of the responses to the "thanks" were in Spanish: "No hay

por que" which means "Oh, it's nothing, " and "Por nada" that is the

Spanish equivalent for "you're welcome. " The other two comments in

English were these: "Good luck--but don't just use people. Don't

join the system. What are you trying to prove? Why do you keep

studying us ? Why don't you make others do something for us! Where

is housing, where are college opportunities, where is equal job

opportunities ?" Then the fourth response: "I hope all people are like

you and helping humans and treated as humans threathed" [sic].

The profile of the two groups as obtained from the Information

Sheet will be presented first to account for variables that may have

some significance to the data obtained from the data gathering

questionnaire.

Fact Sheet Information

The following identifies the population of the study. The
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information is that which was written or checked on the Information

Sheet (see Appendix A) by each adult class member of both the

Experimental and Control research groups. Nine persons were in the

Experimental class held the week previous to the Control class. Due

to telephone contacts by the Control group teacher to induce his adult

students to come to class, nine persons were also present in the

Control setting; therefore total population is 18 persons.

Age

The nine persons in the Experimental group ranged in age from

22 to 48, with the median age of the group being 26 years, and the

mean age 29-2/9 years. The nine persons in the Control group

ranged in ages from 19 to 55, with the median age of the group being

41 years, and the mean age 37-4/9 years.

Table 1. Ages of participants.

Experimental Control
Ranking Median Mean Ranking Median Mean

48 55
35 53
32 50
29 48
26 26 29-2/9 41 41 27-4/9
24 28
24 22
23 21
22 19
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Migratory History

This was a little more complicated in obtaining exact data, as

there were answers such as:

"I have lived in about nine states. "

"Have been in the migrant stream til I was 19 years old. "

"Have been in 12 states, have worked all my life for a living. "

"Have not accepted godamn welfare or to can crap, " etc.

"States to states year after year in order of make a living. "

"I've been through everything. "

Then some were so exact as to reply: San Jose, Salinas, Stockton,

Modesto, Heldsburg, Santa Rosa, Fresno, Los Angeles, Brentwood,

Napa, or, in another instance: "Picking berries, beans, S. P. R. R.

labor, fire, or definding my rights because we are threath (treated) as

animals" [sic] .

However, statewise, we accrued these as the states identified

(12 different states for Experimental group; 11 for Control; with a

total of 16 states represented) (see Table 2).

Where Born

Of the nine persons in the Experimental group seven were born

in Texas, one in California and one in Mexico. Of the nine individuals

of the Control group five were born in Texas, one in California,

one in New Mexico and two in Mexico. Of all persons interviewed for
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Table 2, States of migratory stream.

State
Number

Experimental Control

Oregon 4 7

Texas 3 6

California 3 3

Michigan 2 3

Washington 3 1

Wisconsin 2 2

Louisiana 2

Mississippi 2

New Mexico 1

Florida 1

Ohio 1 1

Minnesota 1

Oklahoma 1

Colorado 1

Idaho 1

Arizona 1
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this study, two-thirds (12) of the group was Texas-born, one-ninth

(2) was California-born, and one was born in New Mexico. The

other three individuals, or one-sixth of the total population, was born

as a Mexican in Mexico. This makes five-sixths of the target group

of this study United States citizens from birth.

Table 3. Birthplace of migrants.

Birthplace
Number

Experimental Control

California 1 1

New Mexico 1

Texas 7 5

Mexico 1 2

How Long in the United States

As identified 15 of the 18 individuals (a total of both groups) were

born in the United States. Of the three who were Mexican born, the

oldest (age 55) in the control group has lived 54 of his 55 years in the

United States having moved here at one year of age. The other

member of the Control group, age 50, who was born in Mexico has

lived 24 years in the United States. The one individual in the

Experimental group who was born in Mexico is 48 years old. He has

lived in the United States 20 years.

This is the evidence of why these so-called Mexican American
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migrants feel they are Americans and are United States citizens, as

19 years was the shortest time any one of these persons has lived in

the United States, and that 19 years was the total life span of that

individual.

Table 4. Length of time in United States.

Time Span Experimental Control

All of life 7 6

All but 1st
year of life 1

20 years or more 2 1

5-10 years 1

Less than 5 years

Family Position

As literature has developed the significance of the Mexican

American family and the role of family members, the individual's

position in the family setting was assumed to have relevance to his

response.

Table 5, Family position.

Position Experimental Control

Head of family 5 8

Dependent esposa 1

Dependent child 3 1
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It is of interest to note that two persons wrote "Espanol"

(which our chart will show as Spanish), one person wrote "Spanish,

baby, " and three wrote the word "Chicano" (which will also be shown

as Spanish on the chart; however it might be considered Pochismo).

Table 6. Language spoken in home.

Language Experimental Control

Spanish 7 6

English 1 0

Both 1 3

Summary of Findings Relative
to Question Responses

Based upon the profile of the central figures of the study as

revealed in the response shown through fact sheet information, there

is interpretative data to lead to understanding of the question responses

of the Experimental and Control groups.

The question responses will require introspective viewing based

upon variables as found present in fact sheet information. The median

age of the Experimental group was 26 years--15 years younger than

41 which was the median of the Control. As the Control group

contained the two youngest persons, aged 19 and 21, then we recognize

the preponderance of an older age group in the Control setting result-

ing in their median age being 41 years. This age differential was



94

reflected when members of the Control group expressed a preference

of being called Mexican American or Spanish speaking and did not

choose, in some instances, to be considered a part of the Chicano

cause.

A significant component of this research pertains to

education of the population being studied. As we recognize that the

migration history of these 18 individuals covers 16 states within the

United States, it is inevitable that we question the possbility of obtain-

ing an adequate education while traveling in a labor stream through so

many locations. Again a significant factor was that in the Experimental

group with a median age of 26 years, their migratory history encom-

passed a greater number of states than the older Control group.

In reflecting upon whether lack of needed education among

individuals of the migrant labor stream is because they were foreign-

born, so were not in the environment of the United States whose

democracy has a cornerstone of education for all persons, only one-

sixth of the population of this study is found to be foreign-born. Only

one person within both settings had lived in the United States less than

20 years or his total life span, if younger than age 20.

All except one of the Control group indicated himself to be head

of his household, while three of the Experimental group were unmar-

ried children living with parents, and one woman indicated she was a

dependent wife (esposa). Another woman in the group considered
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herself to be head of the family.

The information on the language of the home served to correlate

two elements found in literature:

1) that the linguistic problem of the Spanish speaking American

is not within his speech community, but when he is trying to

meet challenges of another community--typically speakers of

standard English (116), and

2) the most critical of skills needed for schooling is language

(116).

Evidence of the above is from the response that 13 of the 18 member

population of the study speak Spanish in their homes; four speak both

Spanish and English, and only one speaks English at home.

Based upon the background profile of the respondents of this

study, it is now possible to interpret the data obtained from the

question responses with understanding of the population of the research.

Analysis of Data
(The Critique)

A perspicacious view of data findings as summarized in Table 7

whereby a total review of question responses identifies a unanimity of

direction and provenance with respect to cultural components, is

contrasted in a divergence of philosophy and value judgments within

specific upward mobility directional patterns. As awareness of, and

a desire to meet, the changing world were component parts of the



Table 7. Summary of question responses.

Questions
Yes No Accepted Held back Spanish English Both

Cont. Exp. Cont. Exp. Cont. Exp. Cont. Exp. Cont. Exp. Cont. Exp. Cont. Exp.

1

2

1 0 8 9 8

7

9

7 3 2

3 6 6 3 1 3 1

4 7 7 2 1 2 1

5 2 0 7 8 7 8

6 0 2 0 1 9 6

7 9 8 0 1 0 1

8a 5 2 4 6 4 6

8b 5 2 4 6 4 6

9 7 5 1 3 1 3

10 7 9 2 0 2 0

11 8 9 1 0 1 0

If any answer does not total nine, there has been a respondent who checked neither response; if the
total is more than nine, a participant checked both answers. Individual question responses are
found in Appendix C.
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audio-visual critical incident presentation, the responses in the

Experiment group are more reflective of being motivated. The 59

response comments of the Experimental class in comparative rela-

tionship to 26 similar comments from the Control class does identify

an affective functioning. On the very first question where the

researcher did not have a space allowed for comments, one of the

Experimental group made a remark that "You didn't ask for a

comment in this question, " which identifies the cognitive process.

Significant Differences

Within the 11 questions asked (Appendix C) three questions

clearly identified a population variance. The three questions with

greatest divergence were questions six, eight, and nine.

In a review of the three questions where the Experimental and

Control groups showed quite significant variation, question six is the

triple impact question, asking the respondent for a decision relative

to three educational components: the school counselor, the language

of instruction and educational advancement. Specifically asked was

whether the parent could plead most satisfactorily to the school

counselor in English, Spanish or both languages. The Control group

identified both languages in all nine responses, but the comments

reflected a belief that the parent could not, at this time, satisfactorily

plead for a son in the educational institution. A defenselessness was
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expressed with a statement of "that job counselor should be hung. "

Question six, in the Experimental situation, reflected a greater

rapport with the school and the counselor. Two of the numerous

comments included an expression that maybe the counselor was under-

paid or had too many students to counsel, and a statement that perhaps

in the future the son might become a teacher or counselor. In the

Experimental response two individuals said they could plead to the

counselor best in Spanish with an additional comment that "I would like

in this case if there be a person who could help translate words

because perhaps the teacher would understand to serve the needs!'

[sic]. One individual in the Experimental class felt he could plead

best in English. This question brought rather lengthy comments which

included statements that the children were treated like Mexicans from

Mexico when they were United States citizens and that intelligence

tests were unfair as Mexicans were just as intelligent as any other

ethnic group.

Question eight takes ones thoughts through the medium of a

baseball game to determine an attitude toward Anglo structure. It

requires the interpretation of a second meaning. This question had

two locations for a yes or no response. To the answer of the question

"In order to win games, must you play by Anglo rules whether you

like it or not? ", only two of the Experimental group answered yes.

However, five of the Control group replied yes with four no's. Each
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group followed the same response pattern to the second part of the

question: "Would you have a chance of winning?" The control group

had only two comments covering both sections of this question, with

one being the single word, "discrimination!" However, there was

much more insight shown in multiple comments of the Experimental

group including "Play your game honestly and you get an honest game. "

Question nine, which was the other question that showed signifi-

cant differences in the two groups, was planned to assist the Mexican

American to think through how accomplishment is achieved and to

reflect his feeling of capability in gaining accomplishment. The

question'was asked about whether the person must prove himself

capable whether he would like it or not. Five in the Experiment group

said yes, and one did not answer; there were three no's. In the

Experimental gioup more self-assurance was identified in statements

like "I don't'have to prove I'm capable; I know I am, " and "When you

are a good player like or not you're going to win although it depends

on what game its going to be played" [sic].

The control group answered the same question with seven yes

answers and one no; there was also one left unanswered. The Control

class made no comments at all to this question.

Two other questions, numbers ten and eleven provide significant

data to this report. Question ten asks the adult class members to

express a belief about whether they continue to consider education as
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appropriate to themselves. All nine of the Experimental class said

yes! One of the comments led back to a previous question with a

double meaning when the respondent commented with a "because it's

the name of the game. " In the Control class seven members answered

yes and two no. A response also said "Continue offering courses so

that we may obtain better positions or work better. "

The final question asking about their willingness to assist

other Mexican Americans in the United States was 100 percent yes from

the Experimental group, led by an emphatic "Hell yes!" The Control

group expressed only one no, with all other responses yes. However,

more clearly evidenced here than in any other question was the

motivating influence of the slide-tape critical incident. Not a single

member of the control group made a comment on this question, but

there were multiple answers from the Experimental group with the

"How you help" ranging from a simple statement of "Educate!" to

"Question is unnecessary!"

Data Connotations

Findings of the data show us that the Mexican American migrant

worker does feel he is capable of being something besides a "stoop

worker" or a migrant.

There was a positive reaction that they would take advantage of

as much schooling as possible, and the fact that they were in adult
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classes in early May when sessions were held with both the Experi-

mental and Control group is proof within the realm of this study.

However, these adult class members expressed the belief that the

opportunities are not great enough and their own limitations in terms

of need for day care of children, time to study and pay for getting to

school are almost stone wall limitations for many. One Mexican

American man said emphatically "Of course we all want education!"

The word rap, although insisted upon by several upon whom the

questions were tested, did appear to have both negative and positive

connotations. The younger person who generally referred to himself

as a Chicano accepted the word to mean repartee between Chicanos

and Anglos; however, the older person who preferred being called a

Mexican American, took the word rap to have a negative implication.

The majority of both groups answered yes to whether they could

take raps while in adult education. Comments in the Experimental

group were more discerning, however, as will be noted in the data

(Appendix C).

A comment expressed by one of the respondents of this study

provides a depth of expression within the data collection to support the

cognitive relationship of the Mexican American migrant to this

research: "I know that Chicanos are behind in education. I just

wonder why. Is it our fault, education's fault, education authorities'

fault, or who will take the blame? "
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CHAPTER V

SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS

The data of the research leads to the conclusion that the Mexican

American adult is interested in adult and continuing education based

upon the strength of his own culture. The desire of the Spanish speak-

ing migrant to learn English is definite, but equally emphatic is his

interest in maintaining a bilingualism without loss of Spanish speaking

abilities. Interpretation of the data does lead to the conclusion that

although there may be a misinterpretation of what adult education's

objectives may encompass and the lack of application of some needed

educational concepts, the Mexican American does believe that con-

tinued education with a bilingual component will foster his upward

mobility. It is evident that adult education based upon his cultural

strengths is viewed by such a member of society as a desirable

direction for himself and his ethnic group.

Summary

The data obtained from this research identifies that the Mexican

Americans in the United States, and specifically in Oregon, believe

that occupational and social doors are closed to them. The total group

of nine individuals in the Experimental setting indicated a desire for

more and better education which they believed would serve to open

the necessary doors. Eight of the nine persons in the Control group
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expressed the same belief. A similar upward mobility expression

came from a San Antonio, Texas survey made within the Mexican

American population by the United States Department of Labor which

showed the Mexican Americans were willing to take concrete steps to

improve their chances of an economically satisfactory job. Seventy

five percent of the Mexican Americans questioned stated they would be

willing to take on-the-job training, with 53 percent indicating they

would return to school for training if necessary (64).

A problem in obtaining adequate employment and a living wage

is causing Mexican Americans to be aware of a need to change them-

selves, and if possible to change their environment which encompasses

the educational system with which they have contact.

The Mexican American population sees a gulf between how

society and the world of work operates with and for their ethnic group

and what they believe their role to be in the United States. As often

stated, they are citizens of this country, and most of the participants

of this study were second, or even third generation residents of the

United States. Constraints and discrimination imposed upon their

cultural group by the larger society appear to make it difficult for the

members of the migrant labor stream to take full advantage of the

educational and economic opportunities of which they are aware.

The migrants of Mexican descent apparently are understanding of

the changes taking place in farm labor due to modern technology. Such
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technology as well as their view of American society and the human

need for security and self-satisfaction is directing their thoughts

toward becoming a part of a regularly employed labor force rather than

a transient migrant stream.

The Mexican American does have a depth of understanding of

what intelligence is and how one's ability and knowledge are require-

ments of economic stability. One respondent included the statement:

"I. Q. tests are not valid most of the time because all Mexicans are

mental--or any other ethnic group [sic]. " Such feeling was carried

through in another statement to the effect that the individual did not

have to prove he was capable; he knew he was. However, the need for

further academic education was high in priority as stated by the person

who replied to the question relative to whether he could take raps when

going into adult education with the response: "I wouldn't mind taking

raps as long as I would get my education. " The need for education

was expressed over and over again by persons contacted in this re-

search. The need, as expressed however, included a strong desire to

maintain their ethnic identity and not to prohibit their continued use of

Spanish even though they did want to learn English.

Conclusions

As a result of this study the following conclusions have been

developed based upon research findings:

1. The critical incident did motivate and bring about a significantly

greater response from the participant group than was achieved

in the class which had not been subjected to this stimulus.
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2. The Mexican American does view himself as a part of an

ethnic cause, and his identity is with his family.

3. This data indicated some unreadiness within the present

educational system to incorporate the needed elements of

adult education for the Mexican American adult learner.

4. The Mexican American adult does want to learn to use the

English language well, but he does not wish to discontinue the

use of the Spanish language; he would like his education to be

bilingual.

5. The Mexican American is proud of his ethnic background, and

does not want to be lost in the proverbial American melting

pot. He prefers a bicultural or multicultural society.

6. The Mexican American would like the Anglo society to accept

the Chicano as equally intelligent and as capable of upward

mobility as the Anglo.

7. The Mexican American sees limited occupational and educa-

tional opportunities for himself and his peer group as he feels

this brown-skinned person is often treated as a foreigner

rather than an American.

8. The Mexican American does desire better counseling service

from the school system.

9. The Spanish speaking person does acknowledge that Chicanos

are not well enough educated, and does believe more education



106

will be of benefit to his ethnic group and improve his chances

to obtain better positions and a better life.

Recommendations

The researcher's in-depth understanding of instructional

techniques and the learner's motives for learning can be achieved

through historical and cultural review only if he also involves himself

in the personal communication patterns of the minority group he is

studying. Upon this basis the following recommendations are made.

1. That relevant adult instructional programs are strongly

recommended for the Mexican American who feels himself

educationally deprived. Such educational programs require

that both the teacher and learner understand the cultural

components to be used in classroom motivation, and that the

culture serve as the first step of the ladder leading to upward

mobility in occupational instruction.

2. That education for the Mexican American be based upon

bilingual instruction with no overtones that one language is

more prestigious than the other, but that the language of

communication become a directive force which brings about

educational, social and occupational growth of the minority

group who does not wish to lose the strengths of his historical

culture, but who does desire social mobility in America.



107

3. That the migrant Mexican American be provided an adult

education program to incorporate the learning of English as it

applies to occupational instruction to assist him to develop a

basis for permanent employment according to his abilities.

4. That educational and occupational counselors be developed to

assist the Chicano in understanding how his individual and

ethnic abilities can be directed toward entry in occupations

which can place him in permanent and satisfying employment

areas.

5. That adult migrant educational programs be in the affective

and psychomotor domain more strongly than the cognitive as

the culture of the Mexican American migrant is strongly in

the affective areas.

6. That decision making by the Mexican American adult class

member become an integral component of education for the

migrant adult program.

The data gathered in "Fostering Upward Mobility of the Mexican

American Adult Through a Critical Incident" leads the researcher to

recommend that educational experiments and experiences with the

Mexican American migrant population be continued and that repeated

studies be made to provide the greatest encouragement and educational

assistance to the Mexican American to aid him in his upward mobility

movement.
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APPENDIX A

Questions Relative to Mexican American Study

We don't want to jab your ego, but we would like to find out what
your feelings and needs are. We would, therefore, like to ask you
some questions. The words Chicano, Mexican or Spanish Speaking
peoples are used interchangably.

1. Do you think that Chicano migrant workers can best serve in the
United States as stoop-labor workers?
Yes No

2. If you had been offered the same opportunities for schooling as
Chicano children of today, would you have accepted the oppor-
tunities or held back?

Accepted Held back

3. Can you take "raps" when going into adult education?

Yes No

Comments:

4. Will you stay with adult education and be big about it and stand
out?

Yes No

Comments:

5. Do you have a tendency to put down your own people and not help
them to get better education and more money?

Yes No

Comments:

6. Your child's counselor in the public school has put your hijo in
courses that are vocational because it was felt he would "wind up
doing that anyway. " The hijito would like to take some college
preparation courses. How do you feel you could plead his case
better and defend your child to get him into school subjects he
wants? "

Comments:
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Can you plead satisfactorily for him in Spanish, or by knowing
English?

Spanish

Other comments:

English Both

7. Would you consider learning a new language to take a better job
which would permit you to operate a lathe or other big equipment
side-by-side with the Anglo to get more money for your kids?

Yes No

Comments:

8. Suppose you are playing baseball in the Anglo ball park. Your
team is made up of Chicanos, but the umpires are Anglos.
Would you have a chance of winning?

Yes No

Comments:

In order to win games, must you play by Anglo rules whether you
like it or not?
Yes No

9. Maybe eventually the ball park will be yours, but you must win
games first to get the park. Must you, then, prove you are
capable whether you like it or not?

Yes No

Comments:

10. Do you continue considering education as appropriate to yourself?

Yes No

Reason?

11. Are you willing to voice your opinion to help the causa for improv-
ing the position of the Chicano in the United States?

Yes No

Comments:

How?
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Information Sheet

Now will you answer a little information about yourself, although
your name will not be mentioned?

How old are you?

What is your family position? Head of family

Where were you born?

Dependent esposa
Dependent child

How long have you been in the United States?

What is your migratory history?

What language do you speak in your home?

Thank you for helping to determine the feelings and needs of you
and your friends. Gracias.

Mildred Matthews
Ph. D. Study of Adult Education with the Oregon

Migrant Peoples of Mexican (Spanish) Descent.
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APPENDIX B

Data from Valley Migrant League,
Woodburn, Oregon

Mexican American--You chose it for us.

"Chicano " - -We chose

CHICANOS 10, 000, 000

1. Constitute the second largest minotiry in the U.S.

A. 6, 000, 000 are Mexican-American (southwest)

B. California and Texas with more than 2, 000, 000 each- -

Arizona, Colorado, New Mexico, New York, Chicago, Lans-

ing and Kansas City.

C. Spanish Americans--as direct descendents of the original
Spanish settlers 200, 000 in Colorado and New Mexico.

D. 1, 500, 000 Puerto Ricans in New York, New Jersey, Connecti-

cut, Massachusetts, Chicago.
E. 400, 000 -- Cubans 2/3 in Miami (freedom flights from

Cuba bring in about 1, 000 per week and becoming citizens)

F. The rest 1, 500, 000 -- plus -- represent other Latin American
countries--either on account of recent arrival or of more
than a generation following immigration. It is doubtful

whether any U.S. city larger than 100, 000 does n of have a

recognizable Spanish speaking enclave.

G. Portland, Oregon--Spanish surnamed people 10, 000.

Migrant stream varies from 30, 000 to 45, 000.

H. State of Oregon-30, 000 The majority have come or have

had parents or grandparents in Mexico, Spain or Latin

American countries. The majority have had ancestors in
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the U.S. dating back for over 300 years (the United States

itself is only 193 years old).

2. They speak the Spanish tongue, and as a consequence many have

an accent which is a distinguishing feature (Cosmopolitan accent

excepted).

3. They belong to the Roman Catholic Church and consequently much

behavior is aligned with the practice of Catholicism (some
become Protestants but when they die, they call a priest)--the
philosophy is a combination of lived Christian and Stoical
philosophy--a suffering cross for brotherhood.

4. Many have darker skin coloration, dark hair, and brown eyes,
thus creating high visibility--but they are all what anthropologists
have called Caucasian--of the so-called white race--anthro-
pologists introduced the word race.

5. Most live in the five southwestern states--Texas, New Mexico,
Colorado, Arizona and California.

How the Chicanos are Related to Poverty
33% of the "Chicanos"

1. Education level for those over age 25, averages 8th grade.
75% Texans do not graduate In California 45% of the

Mexican-Americans are classified as mentally retarded--but
studies have proved that the tests were invalid. But the attitudes

of many teachers have not changed. They continue to treat the

students as aliens in all aspects.

2. Between 30 and 40 percent of the families earn less than $3, 000

per year, thus they may be said to be living in the Culture of

Poverty.

3. Because of the low education, the poverty level, the prejudice
on treating these United States citizens as foreign citizens and

not distinguishing; and because of the color and language difference
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many "Chicanos" are in low and un-skilled jobs. Many of them

are in the migrant stream, thus, some figures on migrants

apply, many times, to "Chicanos. "
Compiled from Statistics of U. S. Dept. of Labor:

Average annual earnings for migrant workers in the U.S.A.,

1967: $1, 307. Wages in agriculture as compared to unskilled

jobs in other industries, 1967:
Farm Unskilled -

workers other industries
U. S . A. 1.14 2.61
California 1.42 3.05
Oregon 1.34 2.94
Texas .98 2.48

Death rates of migrant farm workers as a percent of the national

rates, 1967:
Infant mortality: 125 percent higher than national rate
Maternal mortality: 125 percent higher than national rate
Influenza and pneumonia: 200 percent higher than national rate
Tuberculosis and other infectious diseases: 260 percent higher

than national rate
Accidents: 300 percent higher than national rate
Life expectancy for migrants: 49 years
Farm workers are excluded from almost all social and labor

legislation:
Minimum wage coverage--under the Fair Labor Standards Act
Right to organize--not protected under the National Labor Rela-

tions Act
State Unemployment Compensation laws--not covered
Unfair competition--from 200,000 imported workers (subject to)
Ineffective child labor laws (subject to)

And this is why the "Chicanos" have supported the Delano Boycott and

have termed it LA CAUSA.

For more statistical information and comparisons:
16 % of the total anglo-white population lives in poverty (3, 000 or

less)
72% of the Indian-American
27% of the Negro population lives in poverty
82% are native - born U. S. citizens
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APPENDIX C

Report on the Eleven Questions

The sheet questionnaire, which was given to each individual

respondent to be checked as he listened to the question asked in a

"Mex-Tex" voice on tape, was entitled "Questions Relative to Mexican

American Study. " The introductory statement was:
We don't want to jab your ego, but we would like to find out
what your feelings and needs are. We would, therefore, like
to ask you some questions. The words Chicano, Mexican
American or Spanish speaking peoples are used interchangeably.
The following will present each question individually with the

response received from both Experimental and Control groups. A

relationship of the two groups will be shown in chart form following the

individual question data collected. When the words "in Spanish" are in

brackets, it indicates the response was written in Spanish. The phrase

"sic" in brackets is indicating the spelling to be that of the comment.

Question 1

Do you think that Chicano migrant workers can best serve in the
United States as stoop-labor workers?

Yes No

Experimental
In the Experimental group all individuals answered "No, it and
the group had respondents perceptive enough to add the follow-
ing two comments:
(a) "there are other Chicanos that are not migrant but most

doors are closed", and
(b) "You didn't ask for a comment in this question. "

Control
One "yes"; eight "no"; but two who answered "no" had original-
ly written "yes, " then changed to "no. "
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Question 2

If you had been offered the same opportunities for schooling as
Chicano children of today, would you have accepted the oppor-
tunities or held back?

Accepted Held back

Experimental
Seven "accepted"; two "held back. "
Again, although no comment was asked for, each group had
commented. In the Experimental group which was more vocal
throughout (which is the purpose of a critical incident) there
were these comments:
(a) "Opportunities are still not enough and they still treat

my children as Mexicans because they are brown. "
(b) "I just wonder if you're stating the truth!"
(c) "Yes, but it's the same til secondary work. "

Control
Seven "accepted"; three "held back" which totals ten rather
than nine; so one person answered both.
The one comment was: "the educationsystem stinks. "

Question 3

Can you take "raps" when going into adult education?
Yes No

Comments:

Experimental
Six "yes"; one "no"; two no answer.
Comments included:
(a) "I am beginning to rap back. Your system is teaching me

this. "
(b) "When they been delivered with good intention. "
(c) "In the right way by the right person with a good intention

I can take anything. "
(d) "I wouldn't mind taking raps as long as I would help my

family live a better life. "
Control
Six "yes"; three "no. "
Comments included:

(a) "I wouldn't mind taking raps as long as I would get my
education. "

(b) "I can rap too. " (said on two different papers)

Question 4
Will you stay with adult education and be big about it and stand
out?



Yes No
Comments:
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Experimental
Seven "yes"; one "no"; one no answer.
Comments included:
(a) "I will take over your education class or teach others to

do it. "
(b) "With the concept of better visasability [sic] or better

standard of living. "
(c) "If there is the good intention if there are teachers that

are willing to sacrafice [sic] lives to accomplish their
objective. "

(d) "Don't understand.
(e) "How can I be both big and stand out? "

Control
Seven "yes"; two "no. "
Comments were:
(a) "Part of the question is not necessary (be big about it).
(b) "Only to better myself to help others. "

Question 5

Do you have a tendency to put down your own people and not help
them to get a better education and more money?

Yes No
Comments:

Experimental
No "yes, " however one "yes" had been marked through with
no answer made; eight "no" responses were received.
Comments:
(a) "Don't understand. "
(b) "I have a tendency to treat people like they treat me and

Anglos I want to especially teach to treat others well.
They are and continue to racicism [sic]. "

(c) "I denied to answer this question because also Anglos
have the same tendency like other people to do it the
same. Funny deal. "

(d) "We have enough Anglos doing that already. "
(e) "In every ethnic group there are all kinds of people but

if there were plenty people in the Chicanos take it for
granted that they will help their own people because its
proven that Chicanos or Mexican Americans or Spanish,
whatever, are more humanitarian [sic]. "



Control
Two "yes"; seven "no. "
Comments:
(a) "Who are my people?
(b) "Only those who criticize and pick up false statements

about me, then I will correct them. "
(c) "No, they been put down all of there [sic] life, I wouldn't

put them down. It

It
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Question 6

Your child's counselor in the public school has put your hijo
(term for son) in courses that are vocational because it was felt
he would "wind up doing that anyway. " The hijito (affectionate
term for son) would like to take some college preparation
courses. How do you feel you could plead his case better and
defend your child to get him into school subjects he wants?

Comments: Can you plead satisfactorily for him in Spanish,
or by knowing English?
Spanish English Both

Other Comments:

Experimental
Two "Spanish"; one "English"; six "both. It

Comments: (1 indicates first place for comments; 2 indicates
comments following language you would plead in. )
(a) 1.

2.
(b) 1.

2.
(c) 1.

2.

(d) 1.

"By going to the proper channels however if he felt
sure about his desire for college chances are he
would drop out. "

"For what good it does. "
"There are no counselors that help my children.
They do not understand my children. They treat my
children like Mexicans from Mexico and we are
United States citizens,
'Both if I have, but it is easier in Spanish. "
'On answering the first part I feel that counselors
are not interesting or wind up (money wise) for-
getting their good intention and acting as human
beans. I. Q. tests are not valid most of the time
because all Mexicans are mental--or any other
ethnic group [sic]. "

"Both are better because both are important for us
Mexican Americans. "

"I don't think that I should plead for something that
rightfully belongs to him. "
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2. "Only if my rights have been explained to me in both
languages. "

(e) 1. "Don't understand. "
(f ) 1. "In some schools most of them counselors don't

do their jobs perhaps because they are underpaid,
perhaps they have too many students to counsel.
But in my particular area the counselors have not
served although I tried to explore the real problem
that affects my son, thinking that he approach it
better. I feel bad but doing everything to awake
my son in problems that affects schooler, perhaps
in the future he will become a teacher or counselor
[sic]."

2. "I would like in this case if there be a person that
could help translate words because perhaps the
teacher would understand to serve the needs [sic]. "

Control
Nine "both. "
Comments:

"I can't defend it, but the school ought to give him
the courses" (in Spanish).
"I don't feel that I have to defend what is rightfully
his."
"We do not have to help our son beyond what he can
defend his rights because it is his right to continue
his courses that belong to hird(in Spanish) [sic]
"It is legally right that he should continue his
courses" (in Spanish).
"Let him take the courses that he wants to so that
he will qualify situationally" (in Spanish).
I will defend him in any way that I can, because I
went through the same thing, thats why I am not
well educated.
No comment.
"Now days in order to get a better life you have to
know English. "
"That job counselor should be hung. "

Question 7
Would you consider learning a new language to take a better job
which would permit you to operate a lathe or other big equipment
side-by-side with the Anglo to get more money for your kids?

Yes No

(a) 1.

(b) 1.

(c) 1.

(d) 1.

(e) 1.

(f ) 1.

(g) 1.
2.

(h) 1.

Comments:
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Experimental
Eight "yes"; one "no. II

Comments:
(a) "If I had been taught English when I began school instead

of only punishing me for speaking Spanish I would know
English better. "

(b) "Playing the same roll and nice understanding [sic]. "

(c) "I can learn to do other jobs besides vocational ones. 'I

(d) "I would do anything to make my kids live a better life. "

(e) "No, my Chicanos don't know English and yet they can
operate any machine, but most of the machines that
Chicanos operate are underpaid and if was operated by a
foreigner or an Anglo they would get better paid. "

Control
Nine "yes. "
Comments:
(a) "As long as he doesn't forget that I also have my own

language."
(b) "But why side-by-side with an Anglo? "

Question 8
Suppose you are playing baseball in the Anglo ball park. Your
team is made up of Chicanos, but the umpires are Anglos.
Would you have a chance of winning?

Yes No
Comments:
In order to win games, must you play by Anglo rules whether
you like it or not?

Yes No
Comments:
(The two parts will be identified as 1 and 2)

Experimental
1. Two "yes"; six "no"; one no answer (except comments).
2. Same as 1.
Comments:
(a) 1. "This would not happen. It would happen if one

team was Chicano and the other was Anglos; Anglos
would be umpires and they would be on the Anglos
side. "

2. "If you want to become racists and step on every-
body yes, if you want to stay Christian, no. "

(b) 1. "If it is an honest guy but if a dirty xs+o? ! [sic]. "
2. "Play your game honestly and you get an honest

game. "
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"The Anglos make the rules. "
"Yes, because games are different. But if there
was money involved the situation would be different.
Although it depended where the game was played."

Control
1. Five "yes"; four "no. "
2. Same as 1.
Comments:
(a) 1. "We too can play by the Anglos rules and beat him.

Question 9
Maybe eventually the ball park will be yours, but you must win
games first to get the park. Must you, then, prove you are
capable whether you like it or not?

Yes No
Comments:

Experimental
Five "yes"; three "no"; one no answer.
Comments:
(a) "Why do people have to make games--why can't people

just see others needs and share, not prove capable. 'I
(b) "You have to in the system. "
(c) "Same" (this had an arrow pointing from the second

answer on 8 which said "Play your game honestly and
you get an honest game. ").

(d) "I don't have to prove I'm capable, I know I am. "
(e) "Don't understand. "
(f ) "When you are good player like or not you're going to

win although it depends on what game its going to be
played [sic]. "

Control
Seven "yes"; one "no"; one no answer.
Comments:

None

Question 10

Do you consider education as appropriate to yourself?
Yes No

Reason:

Experimental
Nine "yes"; no "no. 11

Reason:
(a) "Self identy [sic].

It
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(b) "To become people that can help other people. "
(c) "Because its the name of the game. Chicanos are expert

in some professions but the obtain inadequate wages. "
(d) "Don't understand. "
(e) "You know yourself better than others.

Control
Seven "yes"; two "no. "
Reason:
(a) "To improve employment and for my benefit. "
(b) "It is to improve my life. "
(c) "Well I believe that this is of benefit to us. Continue

offering courses so that we may obtain better positions
or better work. "

(d) "The reason is to improve my life. "
(e) "Better life. 'I

Question 11
Are you willing to voice your opinion to help the causa for
improving the position for the Chicano in the United States?

Yes No
Comments: How?

Experimental
Nine "yes" (one said "hell, yes").
Comments:
(a) "If doors continue to be closed I am willing to die for the

cause. The doors closing are only teaching us violence
and militancy. Maybe you will teach us to burn like you
taught the blacks. "

(b) "Help them and then he help themselves [sic]. "
(c) "Yes, I have and will do so again. "
(d) "I know that Chicanos are behind in education. I just

wonder why is it our fault, educators fault, education
authorities fault or who will take the blame. "

How:
(a) "Educate. Play any game is possible to prove they

capable like other human beans, but never received the
opportunities [sic]. "

(b) "Question is unnecessary. "
(c) "Try to educate your family and put it as an example if

their is a program or school anything to give the
opportunity [sic]. "

Control
Eight "yes"; one "no. "
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Comments:
None whatsoever, except four marked through "Chicano"
with one writing "Spanish American" and three writing
"Spanish speaking. "

How:
(a) "By trying politically to change the political, economical,

social and pig system. "
(b) "Join the movement. "


