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The purpose of this study was to determine the strengths and

weaknesses of the business program at Southern Oregon College,

Ashland, Oregon. It was assumed that former students of the Busi-

ness Division could make a rational evaluation of their college educa-

tion and so state the effectiveness of the preparation in actual life

situations. This study is based on the responses of 237 graduates.

The majority (79. 1 per cent) of the respondents felt that the

education that they had received in the business program was from

"good" to "excellent".

Those graduates who had majored in accounting were generally

quite pleased with the education that they had received in accounting.

Other graduates who had majored in business, but not in accounting,

selected accounting as the one course in the business program that

they wish they had taken.



The graduates selected the discussion, lecture, and assignments

methods as those methods of instruction that were most beneficial,

Films and field trips were regarded as being least beneficial as a

method of instruction.

Several suggestions were made for improving the business pro-

gram at Southern Oregon College. The general view was that

the courses should be less theoretical in nature; and that effort should

be made to hire professors with a business background.

The strongest aspects of the business program were determined

to be good professors, small classes, the accounting courses, and

good student/professor relationships.

Interest and opportunity were selected as the major factors for

majoring in business. Eighty-three per cent of the respondents indi-

cated that they would again choose the major in business. Those

graduates who would select a different major indicated that they were

dissatisfied with the business world and matters that affect people.

Thirty-six per cent indicated that they would prefer teaching to

a business degree. A vast majority of those graduates who are leav-

ing business for teaching commented that they felt that even though

they would have to take a cut in pay that they would be doing something

meaningful with their lives if they taught school.

Very few of the graduates were of the opinion that their educa-

tion did not prepare them for the business world. Of the 227



responses to this question, only 12.3 per cent were of the opinion

that their education did not prepare them for the business world. And

only 9. 7 per cent felt that they were not competitive with graduates of

other colleges and universities.

Apparently there is a correlation between income and happiness

with the job. Those graduates who thought their job was "great" were

averaging $9, 160 a year; whereas, those graduates who "hate" their

job were averaging but $7, 000 a year. The more positive the attitude

about the job the higher the average earnings.

The average beginning salary for men in 1969 was $7, 389. The

beginning salary for women in 1969 was $5, 050. This is a difference

of $2, 339 or 46 per cent greater for men than for women. The

average beginning salary for the six years shows that women made

24 per cent less than men.

Those students who were employed during the school year while

attending college were able to attain a higher grade point average than

were their peers who were not employed during the school sessions.

Also, it was found that the higher the grade point average the higher

was the average earned income.

One glaring weakness that was mentioned by several of the em-

ployers was the problem that the new graduate/employee has with

written communications.
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A FOLLOW-UP STUDY OF THE BUSINESS GRADUATES OF
SOUTHERN OREGON COLLEGE -- 1964-1969

I. ,INTRODUCTION

Revolutionary changes are occurring in American education of

which even yet we are only dimly aware. This nation has been chal-

lenged by a new educational era since World War II by the conver-

gence of powerful forces, an explosion of knowledge and population,

a burst of technological and economic advances, the outbreak of

ideological conflict, and an unparalleled demand by Americans for

more, better, and less expensive education.

Education beyond high school has become a necessity in the

highly technical society in which we live. Higher education for busi-

ness students in America is essentially a product of the twentieth

century. It represents the response of a democratic society to the

educational needs of its industrial world.

Our ever-changing society is a result of a way of life that is

dynamic, and forever looking for ways of satisfying the unforseen.

Education's role is recognized as one that promulgates this ever-

changing atmosphere. Thus, it stands to reason that education insti-

tutions will be the one force behind all others or the leader in making

changes. As a way of life in school, we are forever being evaluated!

Likewise, leaders of institutions are striving to develop methods for
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evaluating and determining changes.

Without change we become a stagnating, dormant, listless so-

ciety. Without change, institutional ways and institutional curricula

become obsolete. Two common methods of evaluating are: (1) out-

side accrediting agencies that make periodic review of institutions of

higher education, and (2) self-evaluation from within the universities.

One of the major problems facing school administrators today

is measuring the effectiveness of the educational program. In these

times of rapid change and increased enrollments, the methods and

techniques of the past may no longer provide adequate preparation for

the graduates of tomorrow. The method of evaluation that I propose

is a follow-up study on the graduates of business at Southern Oregon

College, Ashland, Oregon.

Importance of the Study

The State Board of Higher Education on January 21, 1963, gave

its approval for Southern Oregon College to offer a professional de-

gree in business that would enable students to prepare themselves

for positions of responsibility in the business and professional com-

munity. Beginning in June, 1964, Southern Oregon College each year

awarded baccalaureate degrees in business to an increasing number

of graduates. In June, 1964, there were 14 students who received

degrees in business. Graduates numbered 20 in 1965, 45 in 1966,
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68 in 1967, 89 in 1968, and 102 in 1969.

Education is being stressed more and more as an essential

factor to success. Until recent times, the course offerings in higher

education were determined by the professional educators. However,

with the advent of computers and other modern technological advances,

the employability of a school's graduates tends to dictate what courses

will be offered.

In our ever-changing society, the needs of today are the obso-

lescent "Model T's" of tomorrow. A follow-up study, as proposed,

would be very helpful in determining what courses should be offered;

what areas are presently weak; and what areas of instruction are

strong. It is also hoped that this study will indicate the present and

future needs for changes which would be beneficial to the future gradu-

ates of Southern Oregon College.

Numerous studies show that a lack of proper educational prep-

aration results in unemployment or failure on the job as an employee.

Business demands properly prepared, personable, and capable

people who have a keen awareness of the decision-making tools; and

are able to use information and make decisions. The former student

who is now on the job is in a position to evaluate his education and

determine whether it has provided him with the necessary tools for

today's competitive business world.
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Purpose of the Study

The main purpose of this study concerns the following areas: to

determine from the opinions of the graduates (a) whether the course

offerings fulfilled the needs of the students, (b) what changes, if any,

ought to be made in the business program, (c) how do the graduates

rate the education received in their major field of study, (d) to deter-

mine the strengths and weaknesses of the present program, and

(e) whether the Southern Oregon College graduate is competitive in the

business world.

To determine, by means of opinions of employers, (a) what

changes should be made in preparing the business graduate for the

business world, (b) to determine the strengths and the weaknesses, of

Southern Oregon College graduates.

Other questions are being investigated in the hope that the an-

swers obtained may provide Southern Oregon College with additional

information which it can use in its attempt to provide graduates of

business with the best possible education experiences:

1. Which courses were of great value?

2. Which courses were of no value?

3. Which additional courses do they now wish they had taken?

4. Were the course offerings practical in nature?

5. How do the graduates rate their undergraduate program in
preparation for what they are now doing?
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6. How do the graduates rate their undergraduate program as
preparation for graduate school?

7. While a student at Southern Oregon College:

a. Was the student married?

b. Was the student employed other than summers?

c. When did the student first decide on a business degree?

d. What was the determining factor in the decision to
major in business?

8. Since being graduated from Southern Oregon College:

a. Where are the graduates now employed?

b. What are the occupations of the graduates?

c. How did they secure their initial positions?

d. How many jobs or positions have the graduates held?

e. How well do the graduates like their work?

f. Are their present occupations that which they planned
in college?

g. Did the graduates need additional schooling to secure
their initial positions?

h. Would the graduate recommend the Southern Oregon
College business program to someone interested in
majoring in business?

Assumptions and Limitations of the Study

Information is being sought from two sources: (1) the former

student now out on the job, and (2) the employers of these former

students.
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This study involves 348 former students who majored in busi-

ness and received baccalaureate degrees during the period 1964-1969.

Many of these former students are now living in geographic areas far

removed from Southern Oregon College. Thus, a questionnaire will

be mailed to evaluate the business program through the eyes of the

graduate.

The results of this study will be influenced by the individual

respondent's experiences, frustrations, success, or a multitude of

other criteria too numerous to mention. However, data gathered by

the questionnaire method usually are indicative of the population sam-

pled.

Southern Oregon College is a regional college, and as such, it

primarily serves a three-county area. However, once these students

have graduated, they generally must go elsewhere for employment.

Thus, rather than evaluating the responses of every employer of a

Southern Oregon College business graduate, I will select 50 graduates

who are now employed. A sampling of this size should be indicative

of the opinions of all employers.

Definitions of Terms Used

"Business program" refers to a program where the primary

emphasis is placed on business courses. This curriculum is designed

to prepare the student for work in the business world.
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The term "employer" refers to a businessman who is currently

employing or has employed certain Southern Oregon College business

graduates.

"Graduate" refers to a person who has been graduated from the

Southern Oregon College business program with either a bachelor of

science or a bachelor of arts degree in business.

"Major" refers to those persons who have selected to concen-

trate their efforts in the business program at Southern Oregon College.

The term "respondent" refers to a graduate who completed and

returned a questionnaire.
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II. HISTORICAL BACKGROUND AND RELATED MATERIAL

Introduction

Historically, one of the greatest problems that has confronted

school administrators has been the problem of keeping abreast of

what is needed in the world outside of the classroom. As we pass

from era to era, we have seen differing philosophies of what should

be stressed in schools of higher learning. What is the purpose of

higher education?

Many of our early colleges were modeled after the colleges of

Europe. We then had schools of higher learning that offered appren-

ticeship programs. During this same era, we saw the beginning of

church-related schools, trade schools, and private schools. Even-

tually, those schools that survived became stronger and larger uni-

versities.

During the early years of higher education in this country, cer-

tain schools prided themselves on providing academic education.

Generally, the curriculum consisted of Latin, philosophy, and medi-

cine. Other schools that were less academic were considered trade

schools where purposeful or practical education was taught. In order

to satisfy the needs of the country, and the desires of the people, ad-

ministrators became concerned with the problems of liberal, prac-

tical, and professional education.
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Undoubtedly, the greatest bonanza for professional education in

this country was the Morrill Act of 1862. This Act set aside certain

lands to be used for state schools. Section 16, and in some states

section 32, of a township was set aside for education. This Act gave

a great boost to those persons who wanted practical education. As a

result of this Act, such courses as those that are generally offered in

a business program became accepted in the academic world. These

schools became known as land-grant institutions, and offered technical

or professional courses.

However, the acceptance of the idea of education for those per-

sons who were interested in business and related fields of study did

not mean that all problems were solved.

Problems have continually been encountered in curriculum de-

velopment. Which courses should be offered? Should courses be theo-

retical or practical? Are the courses offered meeting the needs of the

graduate once he is in the business world? These and many other

problems continually confront administrators and faculty.

Southern Oregon College began as a state normal school in 1882.

In 1939 the school became a college of education. The current name

of Southern Oregon College became official in 1956. The school was

founded primarily as a school of education and has over the years

offered a curriculum of liberal education. The school offers "general"

as well as "professional" courses (23, p. 7).
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The State Board of Higher Education on January
21, 1963, gave its approval for Southern Oregon College
to offer a professional degree in business that will en-
able students to prepare themselves for positions of
responsibility in the business and professional commu-
nity.

The objectives of this program are set forth as follows:

Effective participation and leadership in business,
professional and social activities require students to
accomplish at least the following objectives:

1 Prepare themselves in business skills, research
procedures, professional competencies, and under-
standings which would enable them to serve them-
selves, the local community, and the state through
their performances in the free enterprise system.

2. Learn to live and function as more intelligent citi-
zens in our free society.

3. Learn to function as more intelligent consumers in
our free enterprise system.

4. Gain a basic foundation from which they may con-
tinue to improve in their business skills and under-
standings, to identify and solve administrative and
managerial problems and to adjust policies and
practices to changing conditions.

5. Continue the development of leadership qualities,
self-evaluation, and a desire for knowledge.

6. To place emphasis on the management of small and
medium-size business firms. (23, pp. 35-36)

As stated, the business program at Southern Oregon College is

striving, through its curriculum, to meet the needs of management at

the small and medium-size level; to prepare students to perform in

our free enterprise system; and to develop competencies in related
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business activities. To meet these needs the undergraduate curricu-

lum in business offers programs in three distinctly different areas.

This study is concerned with two of these three areas.

1. A four-year program in Business Administration is
offered to those students desiring a business manage-
ment -- concentration in either management or account-
ing culminating with the Bachelor of Arts or Science
degree in Business. This degree program emphasizes
not only the business major, but also a very strong
general education background. It requires a minor in
an area outside of Business Administration. The BA
degree requires 24 hours or its equivalent in foreign
language as a minor.

The second program with which we are concerned:

2. The program in Business Education. Degrees are
offered at both the undergraduate and the graduate
levels. The undergraduate program is culminated
with a Bachelor of Science degree in Secondary Edu-
cation and the Basic Teaching certificate. Option OA

is designed for those persons who want to teach short-
hand and related subjects, and option BB is designed
for those who want to teach all business subjects of-
fered at the secondary level except shorthand.
(23, p. 36)

Requirements for the Bachelor of Science or Arts Degree in Business

Since approval of the program was granted in 1963, there have

been several changes in the requirements for a bachelor's degree in

business.

The following are the current requirements for a bachelor of

arts or science in business.
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1. Total credits: 192 hours
2. Upper division: 45 hours
3. Grade-point average: Minimum, 2. 00.

4. Work in residence: Minimum, 45 of last 60 on campus.
The final quarter with full-time enrollment must be com-
pleted on campus.

5. Correspondence study: Maximum, 24 hours.
6. Extension study: Maximum, 60 hours (including corre-

spondence).
7. Minor: The BS degree requires 21 hours on a subject field

outside of business administration in addition to the hours
needed to complete general education requirements. (Humani-
ties Social Science, Science-Mathematics, or Education).

8. The BA degree requires 24 hours of foreign language.
9. To obtain the "Basic" teaching certificate, the education

minor must be 36 approved credit hours.

Business Administration Requirements:

1. Must demonstrate skill in operating the typewriter or make
up the deficiency.

2. Minimum of 69 hours in business administration (excluding
typewriting).

Principles of Accounting 9

Business Communications 3

Business Statistics 3

Upper division hours in Organization Management 3

Upper division hours in Personnel Management 3

Upper division hours in Finance 3

Upper division hours in Marketing 3

Upper division hours in Income Tax Procedure 3

Upper division hours in Business Law 6

Upper division hours in Business Research 3

Total hours in core

3. Minimum of 30 hours from one of the two areas of business:
Option A, Management; Option B, Accounting.
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Related Research

Over the years, many follow-up studies have been conducted in

practically all phases of education. Earlier studies have been made

in such diverse fields of study as general studies, English, agricul-

ture, sciences, etc. In recent years, follow-up studies have proved

of value in studies conducted by private institutions as well as by

governmental agencies in such programs as "Head-start," "Upward-

bound" and "Training for the hardcore unemployed. " These studies,

as well as studies in the more traditional areas, have proven invalu-

able for future planning; and as an indicator of the weaknesses and

strengths of such programs.

The remainder of this chapter will be concerned with follow-up

studies that have relevancy to this study. Those that are reviewed in

this chapter are, by no means, all of the investigations that have been

made. Nor should they be considered as a composite of all materials

reviewed for this paper.

In an article, "Critique of Methods Used in Follow-Up Studies

of Students, " published by the Harvard Education Review in 1940,

Wrenn stated:

If educational institutions were as responsive to "con-
sumer reaction" as are manufacturers and politicians,
there would have been a much greater advance in the past
few decades in the methodology of follow-up studies, Un-
til recently, however, a school or college considered it
was doing something quite daring, something not required
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of it, and that it was showing great magnanimity, when it
conducted studies of former students and alumni. Who
ever heard of questioning those who had partaken of edu-
cation if they were satisfied? What did these former
students know about education, anyway? Only the expert
and professional educator could comprehend educational
objectives, could envision the abstractions and the altru-
isms in the program of the school. 13esides, too many
educational outcomes were intangible, could not be mea-
sured, although they must exist because the school included
them in its aims. And if the right courses were prescribed,
transfer of training insured the development of these in-
tangibles.

Such an analysis may appear harsh and biased, but
the paucity of follow-up studies prior to the last decade
is very convincing for this uncharitable interpretation.
As obvious as it may appear that one cannot know what
the educational institution is doing, or how well it is doing
what it purports to do, until the educational product is
studied, the fact remains that school proceeded without
this evidence for a long time. (26, pp. 357-358)

Many of the investigations or studies that have preceded this

study have been invaluable guides. Ruth E. Eckert, in 1943, in a

study titled "Outcome of General Education, " had this to say about

evaluations:

Certain methods of assessing the understandings,
attitudes, and conduct of young people that have been found
useful in one institution may be equally helpful in others,
but every effort to measure outcomes should be undertaken
fully as much to reveal differences in outcomes among
schools as to show the attainment of common or basic
objectives. (4, p. 14)

During the last few years the new terms evaluation
and, still more recently, appraisal have appeared fre-
quently in discussions of educational problems. These
terms appropriately emphasize the importance of plan-
ning educational studies, developing ways of measuring
outcomes of instruction, and interpreting the results in
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terms of a fundamental belief concerning the nature and
purposes of education. Our whole thinking about educational
problems promises to be affected profoundly by the persis-
tent efforts now being made to find out what kinds of changes
in students themselves are being brought about by the experi-
ences provided in our schools and colleges. Many teachers
have begun to appraise the work that they are accomplishing
in their own classrooms, and studies of the outcomes of edu-
cation in institutions or in entire regions have already yielded
challenging results. (4, p. 12)

Evaluation studies can hardly be confined to a short
period of time, such as a year or two. Instead, appraisal
should be a continuing process. The value of the learning
experiences provided by a school must be judged in terms
of the actual educational outcomes they build; new organi-
zations must then be made to approach more closely the
desired goals, and further, more penetrating evaluations
must be planned. As long as education is conceived of as
a dynamic process, evaluation must contribute to the defi-
nition of problems, to the careful consideration of proposed
changes, and to the sharper focusing of teaching effort on
really important goals. (4, pp. 15-16)

Havemann and West: "They Went to College: The College

Graduate in America Today. " Havemann and West wrote "They Went

to College" as a result of a study conducted by Time magazine in 1947.

In this study, a 13-page questionnaire was mailed to 17,053 college

graduates. The names of these graduates were provided by 1,037

institutions of higher education. The sample population of this study

represented 4,717,000 graduates of a four-year college. As a result

of the original mailing of the questionnaire and two follow-ups, 9,064

replies were received. This was a return of 53 per cent.

The results of this study, among many other things, showed

that the male graduate placed more value on his salary as a criteria



16

for success than did the female. Havemann had this to say about

survey research:

One thing about a survey like this is that the facts it
discloses -- and even the opinions that it unearths -- are
so beautifully impartial. This is a great boon to the peo-
ple who make surveys and the people who write about them,
who ordinarily are not the type to be exactly spoiling for an
argument. Among the graduates' letters, for every one
praising the colleges there is another one condemning them,
while for every point raised by the foes there is in turn a
logical rebuttal by the friends. (10, p. 262)

Henderson: "Policies and Prectices in Higher Education." In

a book published in 1960 on policies, practices, and curriculum in

higher education, Henderson stated:

Policy determination or the formation of broad outlines
of curriculum or the formulation of criteria for student
achievement may be clearly within the province of the
faculty as a group. On the other hand, the administration
has a definite role in implementing the policies. Faculty
bodies, feeling very protective about their prerogatives
in academic matters, have a strong tendency to want to
engage in administrative detail. Thus they create a vast
array of committees, the chairmen of each of which be-
comes a sort of administrative officer, and they clutter
up the work of these committees with extensive matters
of detail. As a result the faculty members become greatly
over-burdened with routing and a significant portion of
their time is consumed in discussion where a group of
ill-informed and ill-prepared professional men and women
are attempting to give a united opinion on matters that
are essentially ones of administrative efficiency.
(11, p. 240)

However, if we are to provide education that meets the needs

of the student, we might consider the needs of the student as the

student sees his needs.
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West: "College and the Years After; A Career Study of Munici-

pal College Graduates." The follow-up method of investigation was

used in this study of the largest college student body in the country.

The purpose of this 1952 study was to determine whether the graduates'

needs had been met during or since college graduation.

A questionnaire was mailed to 5,865 graduates. A 55 per cent

response was gained as a result of follow-ups that consisted of post-

cards, letters, and telephone calls.

The study indicated the following desires and aspirations of the

respondents. These are but .a few of the conclusions drawn from this

study:

An overwhelming majority of the graduates report that
they enjoy their work; women more than men, older gradu-
ates more than the younger ones, those working at jobs re-
lated to their college specializations more than those who
are not. Men's attitudes toward their jobs are almost per-
fectly correlated with earnings. The more a man graduate
earns, the more he likes his job; But only unmarried
women in the earlier graduation class are thus influenced
by salary and, even then, not so strongly as are the men.
(24, p. 22)

As in Horatio's philosophy, "there are more things in
heaven and earth" than the data of this survey can show.
But /(he whole tenor of the evaluation by graduates of their
undergraduate work is a plea for more balance. Those who
have had their vocational needs satisfied want to fill in the
gaps in the humanistic side of their education; those whose
education has been of the "liberal arts" variety want some
vocational education. Many men (14%) consider their fields
of specialization to have been too narrowly conceived and
ask for greater breadth, more related courses. Where vo-
cational inadequacy is felt, some want more realistic treat-
ment within their areas of specialization, some want to add
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a vocational "minor" to a liberal arts "major" specializa-
tion -- and completely apart from it. (24, p. 113)

Graduates are desirous of being well-rounded in their prepara-

tion. They want good jobs and want to be adequately prepared to han-

dle these jobs. The graduate of the 40's and 50's had many of the as-

pirations of today's graduates. They, also, wanted to understand the

world they live in, be better citizens, know how to get along with peo-

ple, and satisfy their aesthetic needs.

To determine whether the interpretations of the data for
the 3,201 respondents may reliably be taken to apply to the
entire group of 5,865 graduates, a comparison was made of
certain responses in the last 158 questionnaires received
with the responses of an equal number from among those
that arrived in the earliest stages of the study. It is
assumed that if in a sampling of the responses there is
little or no difference in the data for the two groups, one
might reasonably conclude that the career experiences of
the tardy respondent do not differ significantly from the
experiences of the prompt respondent. Moreover, if
this is the crux of the matter, if responses from the early
and late respondents do not differ, the assumption is that
further follow-up producing additional returns would not
result in any significant changes in the facts or in the in-
terpretation of the facts. This is really a sort of law of
diminishing returns. Why seek to increase the number of
returns if additional responses do not materially affect
the data or their interpretation? (24, p. 120)

Many of the comments that were made by Pace, at the Univer-

sity of Minnesota, in 1941 are applicable to follow-up studies of any

era. They Went to College: A Study of 951 Former University Stu-

dents.



19

Along with the problems that are historically and tra-
ditionally those of every generation and every age, the youth
of this modern generation find themselves facing a problem
that is uniquely and increasingly their own: what to do with
themselves during the ever widening period between the time
when schools are through with them and jobs are ready for
them. (15, p. 6)

Pace further stated:

Whether or not a knowledge of the activities and needs
of adults who were formerly students will provide useful
clues to the educational needs of present students depends
partly on the general truth of one major assumption: that
the future needs of present students will not differ sub-
stantially from the present needs of former students. At
first glance this appears to be a static, untenable assump-
tion. Broadly conceived it is neither static nor untenable.
The patterns of society change, it is true, and particular
activities and needs of individuals change with it; but in
any society reasonably conceivable in America the present
and future generations of young people will face funda-
mentally the same problems that the previous generation
faced -- problems of personal adjustment, personal philoso-
phy, health, and the use of leisure time; problems of family
relationships, home management, and raising children;
problems of earning a living; problems of participation
in social and civic affairs, and responsibility in a democ-
racy. In the first place, then, some problems are more
nearly universal, both in time and place, and more endur-
ing than others. Insofar as a study of adults is centered on
these fundamental and common needs, the results will have
important implications for the task of educating present
students. In the second place, the results will have mean-
ing for education to the extent that the adults studied are
similar in general background and ability to the students
one is dealing with in the classroom. (15, p. 13)

Undoubtedly, there are a few items that probably have little

permanent significance or educational value, but a large majority of

them could be repeated in the decade or generation ahead. History

has a tendency to repeat itself; so many of the problems that have been



20

faced in the past will continue to be faced in the future. Problems of

satisfaction with one's job, the use of leisure time, being able to get

along with fellow employees, advancing within an organization, and

happiness with what one is doing -- these will be problems that will

face the young adult of 1980 as in 1970.

In a publication titled, "Report on Problems and Progress of

the General College," Dean MacLean in the Foreword cited on page

10:

Youth today is no longer youth tomorrow. As they
enter adult life beyond college there is a shifting of prob-
lem stresses and activities to which they carry a continu-
um of attitudes, habits, skills, and special or general
abilities. Needs intensify or diminish. We found, there-
fore, that if a general education curriculum is to function
fully, we must identify these youth-adult differences and
find ways to care for present needs while preparing for
future ones.

Thus, one can readily see that follow-up studies can, and indeed

do, contribute to the student, to the institution or program, and to

other institutions and their programs.

In recent years, follow-up studies have become an accepted

method of determining the needs of schools of business, The follow-

ing quotation from Bossard and Dewhurst in University Education for

Business, 1931, could have been written yesterday instead of nearly

40 years ago.
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The extraordinary advances in the application of science
to modern life which have made possible the remarkable
economic progress and vast improvement in human well-
being during the present century have created a multitude
of economic and social problems for the solution of which
our business leaders must assume primary responsibility.
Hence the task to which the collegiate schools of business
have addressed themselves, that of training young men for
the heavy responsibilities of the business leadership of the
future, constitutes an educational problem of paramount
importance. (3, p. 565)

Education for business needs to be focused on the world of to-

morrow, not on the world of the 1960's. In their book of 1959, Higher

Education for Business, Gordon and Howell stated:

How well prepared will the businessman be for his role
of leadership, and will he have the skill and vision needed to
cope with the critical decades that lie ahead? It is fair to
say that a significant part of the answer lies with the colleges
and universities. A large fraction of tomorrow's business-
men will be college educated; this will be particularly true
of the leaders among them. A very sub-stantial proportion
of these college-educated businessmen will be the products
of a peculiarly American kind of higher education -- the
curriculum in business administration, which is today
offered on some 600 college campuses in every part of the
country, in the ivied halls of many liberal arts colleges as
well as in schools of business in the teeming state univer-
sities and the grimy downtown universities of the large
cities. (7, p. 1)

Collegiate business education is largely a product of the
twentieth century. Today it is a restless and uncertain giant
in the halls of higher education. It enrolls considerable more
male students than either engineering or the natural sciences
and mathematics combined. Approximately one in seven of
all bachelor's degrees are in business; the figure approaches
one in five if we take men only. There is no question but that
the school or department of business has established itself
firmly on the college campus. Teachers in the humanities
look glumly on while students flock to its doors.
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But it is an uncertain giant, gnawed by doubt and,harassed
by the barbs of unfriendly critics. It seeks to serve, s,vveral
masters and is assured by its critics that it serves. well.
The business world takes its students but deprecates the value
of their training, extolling instead the virtues of science and
the liberal arts. It finds itself at the foot of the academic
table, uncomfortably nudging those other two stepchildren,
Education and Agriculture. It is aware of its ungainly size
and views apprehensively the prospect of still further growth,
knowing that even now it lacks the resources to teach well the
hords of students who come swarming in search of a practical
education. (7, p. 2)

As business becomes more complex, the need for competent

and responsible leadership becomes greater than ever before. If we

are to keep abreast of the ever-changing problems in the business

world, we, as educators, must ask how this need can be met.

In The Education of American Businessmen by Pierson in 1959,

he concluded that undergraduate work outside business and economics

at most schools should be increased. In a survey of 132 schools, 70

per cent of these schools require less than 40 per cent of the student's

course work be outside of his major field of study. Pierson suggests

that a more realistic program would increase this to between 50 and

55 per cent of the 120 credit hours in academic subjects normally re-

quired for graduation.

He further states that :.

There is considerable evidence that the business curricu-
lum has expanded beyond justifiable limits at most undergradu-
ate business schools. There is need for a general tightening
of standards in terms of the scope of the core studies, the
variety of majors, the number of courses that can be taken
in a major, and the kind of electives students can choose.
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If students were obliged to concentrate on basic aspects of
the business subjects, the way would be cleared for them
to devote more attention to certain subjects in the liberal
arts area. (18, p. 196)

These guidelines could be followed if business schools were to

prepare their students to apply general knowledge and special abilities

to significant business problems. Possibly business schools should

concentrate on helping students apply background knowledge to signifi-

cant business problems.

In concluding this chapter we can say that changes have been

brought about as a result of previous studies. Weaknesses have been

brought to the fore; strengths have been noted. Changes have been

made!

In today's world where "pecuniary reward" is a bad phrase, it

should go without mentioning that the idea of a college education is to

prepare a young man to do something useful -- this opinion was, un-

doubtedly, widely held long before it became a formal element in

American educational philosophy.

There will, of course, be found weaknesses and strengths in any

program. This study will probably point out certain problems that

exist in the business program at Southern Oregon College. However,

we should note that other programs within an institution also may have

certain problems. As stated in 1960 by Silk in his book The Education

of Businessmen:



24

The business schools and departments in their present
state do, after all, meet the standards of the colleges and
universities to which they are attached; a large fraction of
American college students get a poor education, whether
they major in business or in some other area. -- Leonard
Silk.

The right of poorly prepared students to spend four
years in a college program of indifferent quality or worse
is what many Americans mean by democracy in higher
education. -- Gordon-Howell.

This appalling condition is due at least as much to the
liberal arts schools and top university leaders as to the
business schools themselves ... Therefore, any steps that
are taken to shift the work of business students from the
business specialties to greater emphasis on general back-
ground subjects need to be coupled with a revitalization of
the liberal arts studies as well. -- Pierson. (21, p. 7)
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III. PROCEDURAL METHOD USED

Dr. James K. Sours, President of Southern Oregon College, and

Dr. Loy E. Prickett, Chairman of the Business Division at Southern

Oregon College, both agreed that a follow-up study of the graduates

of the Business Division would be worthwhile.

After receiving approval from Southern Oregon College to con-

duct a follow-up study, a conference was arranged with my doctoral

committee to seek approval of this topic for the dissertation.

Many important facets regarding the dissertation were discussed

at this conference. Constructive criticism and suggestions were

offered by the members of the committee. One idea which met with

the unanimous approval of the committee was that of mailing a ques-

tionnaire to the employers of the business graduates. Obviously, the

employers are in an ideal position for evaluating; thus, it was felt

that this study should include the feelings of the employers. The em-

ployers would be able to ascertain whether the Southern Oregon Col-

lege business graduate is, in fact, prepared to meet the requirements

of the business world today.
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Assumptions

It is assumed (1) that former students of the Business Division

can make a rational evaluation of their college education and so state

the effectiveness of this preparation in actual life situations, (2) that

former graduates will now be able to indicate whether the education

that they received at Southern Oregon College is of a nature that makes

the Southern Oregon College graduate competitive in the business

world, and (3) that this information will provide a basis for determin-

ing the strengths and weaknesses of the course offerings in business

so that curricular changes may be made if necessary.

Development of the Questionnaire

A facsimile of the questionnaire appears as (Appendix A). Con-

tent and wording of questions were given careful consideration, and

then mailed to 20 graduates of the business program at Southern Ore-

gon College. These graduates were randomly selected. A total of 17

returns were received from this pilot study. The comments and re-

commendations of this sampling were considered before being placed

on the second draft of the questionnaire. The second draft of the

questionnaire was circulated among graduates and faculty of the busi-

ness program at Southern Oregon College. Certain questions were

changed or eliminated as a result of comments made by this group.
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Needless to say, the final version of the questionnaire is the product

of many drafts and revisions.

In any questionnaire, the selection of the original sample is only

the first step. Those who return the questionnaire are a sample of the

original sample; and it is here that an unrepresentative sample is most

likely to occur. Fear of this probability was the main reason why so

much time was spent trying to locate accurate addresses, why differ-

ent letters of appeal were tried, why different approaches were used

involving post cards, and why the questions were worked over many

times.

The questionnaire was prepared to glean the following kinds of

information from the graduates:

1. Information related to experiences since graduation. In-

cluded were such diverse items as marital status, present

geographic location of employment, pay, present position,

and number of jobs since being graduated.

2. Responses to college experiences. This section of the

questionnaire dealt with the students' aspirations on enter-

ing college, decision to major in business, methods of in-

struction that were most beneficial, employment as a stu-

dent, and the value of courses of a business and non-business

nature.
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Procedures Used in Mailing the Questionnaire

Exhaustive efforts were made to find the most recent and accu-

rate addresses of the former students who were to receive the ques-

tionnaire. Systematic search through admission records, alumni

directories, placement records, and telephone books, plus extensive

use of telephone calls and post cards -- all these brought the address

list to as great a degree of accuracy as possible.

On May 18, 1970, 348 coded questionnaires with a covering

letter (Appendix B) explaining the nature of the study to be undertaken,

were mailed. A self-addressed stamped envelope was enclosed with

each letter. The first follow-up notice, a post card, was mailed on

June 1. A second follow-up letter (Appendix C) and questionnaire

were mailed on June 11, 1970. The last follow-up notice, a post card,

was mailed on July 6, 1970. When the fourth and final notice was sent

on July 6, 215 questionnaires had already been returned. A few more

straggled in during the next few weeks, and the final count showed

that 237 usable replies had been returned. During this time, 37 were

returned by the Post Office because of wrong addresses. Actually,

then, 311 graduates had received questionnaires, and 239 graduates

filled out the questionnaire and returned it -- a return of 76.8 per

cent. Two returns were deemed unusable, thus 237 or 76. 1 per cent

of the delivered questionnaires make up this study.
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Differences between the percentages of returns based on the total

number of graduates and the figures based on deliverable returns re-

flect the inability, despite most strenuous efforts, to secure correct

addresses for 21.4 per cent of the 1964 class and 16. 7 per cent of the

1965 class.

Treatment of the Data

The questionnaire that was used in this study had 40 questions.

Of these 40 questions, 24 could be considered as one-answer-response

questions. That is, the graduate could select one of the responses or

he could answer with a brief one-word comment. The other 16 ques-

tions are considered as open-end questions. Tabulations were made

of each type of question.

The open-end questions provided a plethora of answers ranging

from one word comments to a lengthy discourse. On the questions of

a subjective nature, all answers were categorically listed. These an-

swers were then evaluated and tabulated. It is felt that the results

which are shown on the following pages- will provide the faculty and

administration with information that will be beneficial to them as they

attempt to improve the business program at Southern Oregon College.

Because of the variation in the size of the classes, percentages

were used to provide a more meaningful comparison. Some columns

may not add up to exactly 100. 0 per cent as all percentages were
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calculated to the first decimal point.

Fifty graduates, who are now employed, were randomly selected;

and they are the basis on which the employers' remarks are made. It

was found upon correlating the names of employers with graduates

( as a result of answers given to item 2) that this would involve a total

of 45 employers. A questionnaire was designed and mailed to this ran-

dom sample of employers.

An immediate response was made to this questionnaire, so no

follow-up was used. A total of 33 questionnaires were answered and

returned. Six letters were returned as non-deliverable. Thus, 33 of

44 deliverable questionnaires were returned.

The questionnaire that was sent to the employers of the business

graduates of Southern Oregon College consisted of 10 questions. These

10 questions could be answered with a check mark. The employers

were encouraged to make additional comments; and, as with the sub -

jective questions on the graduates' questionnaire, these comments

were categorically listed, evaluated, and tabulated.
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IV. PRESENTATION AND INTERPRETATION OF FINDINGS

Evaluation of the Training Received
in the Major Field of Study

In developing this chapter, it was necessary to keep in mind

that even though the respondents were holders of the bachelor of

science or bachelor of arts degree with a major in business that the

major interest of the student could have been business education,

accounting, marketing, or management. Thus, some of the comments

made by the respondents might be based on the fact that the particular

respondent might have taken several courses in an area in business

that did not necessarily help him in his present employment. How-

ever, as all graduates were required to take the same number of

hours of credit, and many of the hours were on an elective basis, it

is quite likely that most of the graduates would at one time or another

have taken similar courses for electives. Thus, most courses were

being taken by a cross-section of the business graduates, and compli-

mentary or adverse comments would tend to balance out. The evalua-

tion presented here is based entirely on the opinions of the respon-

dents from among the graduates of the Business Division.

Tables 1 through 4 of this chapter are concerned with the num-

ber of respondents who answered the questionnaire; the ratio of men

to women, and comparison of salaries.
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Other areas that this chapter is concerned with are: an evalua-

tion of the training received in the major field of study, the respon-

dents' suggestions for improving the training in their major fields of

study, an evaluation of the business degree program as preparation

for graduate study, and an evaluation of the business degree program

as preparation for employment.

Table 1 shows the number of students that responded to the ques-

tionnaire, the number of graduates for each of the years 1964 through

1969, and the percentage that responded for each of the six years that

this study covered.

Table 1. Business Graduates Southern Oregon College 1964 through
1969

Number Number
Year Graduated Responded Percent

N N To

1964 14 8 57.1

1965 30 18 59.9

1966 45 35 79.5

1967 68 55 80.9

1968 89 52 58.4

1969 102 71 69.6

TOTAL 348 239 68.6
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However, as 37 letters were not delivered and two of the re-

turned questionnaires were not usable, the study is based on 237 re-

turns of 311 that were actually delivered to the business graduates.

As Table 2 shows, this is a return of 76.1 per cent. The class

of 1966, with 34 out of 39 delivered letters, led all other classes in

percentage returned. The class of 1966 returned 87.2 per cent of the

delivered questionnaires. The class of 1968 had the lowest percentage

of returned questionnaires -- 51 of 82 delivered letters for a return of

62. 2 per cent.

Considering the period of time that this study covered (six years

-- 1964-1969) and realizing that many of the graduates of the classes

of 1966, 1967, 1968 and 1969 are still in the service, it is thought that

the percentage of usable returned questionnaires was very acceptable.

Table 2. Compilation of All Deliverable Questionnaires

Responses of
Year Graduates Delivered Those Letters Percent Usable Responses Total

Delivered

1964 14 3 21.4 8 of 11 72.7 8 of 11 72.7

1965 30 5 16.7 18 of 25 72.0 18 of 25 72.0

1966 45 5 11.4 35 of 39 89.7 34 of 39 87.2

1967 68 4 5.9 55 of 64 85.9 SS of 64 85.9

1968 89 7 7.9 52 of 82 63.4 51 of 82 62.2

1969 102 13 12.8 71 of 89 79.7 71 of 89 79.8

TOTAL 348 37 10.5 239 of 311 76.7 237 of 311 76.1
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The following will be the only comparison made between men and

women graduates, As only 20 of the returns (6. 4 per cent) were from

women, and since graduation 2 of the 20 have dropped out of the work

force, thus any further correlations of men and women would be largely

a waste of time. The class of 1964 had no women business graduates;

and the class of 1967 had the greatest number, seven, and the greatest

percentage, 10. 9 per cent.

Table 3 indicates the average annual salary for women gradu-

ates. The starting salary and the current average salary for each

year shows that with the same education women employees start at a

lower salary and advance at a slower pace than do men. Of the 18

women who were still in the work force when this study was made,

only two women (both of whom were teaching) had a current salary that

exceeded the average salary for all men for the specific year when

they graduated. One of these women had business experience, had re-

ceived her master's degree, and was currently teaching in a state

other than Oregon.

As shown in Table 3, quite a discrepancy does exist in starting

salaries, and current salaries between male and female employees.

It would appear that Southern Oregon College women graduates

who have the same amount of education as their male counterparts are

discriminated against, if not in hiring practices, certainly then in

salaries for comparable work performance.
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The only area where women were paid on the same scale with

men, and advanced at the same rate, was in teaching. All school dis-

tricts with which I am familiar have a set starting salary, and the vast

majority follow an across-the-board increment scale.

Table 3. Average Salaries for Women

Year Responses
Beginning

Salary
Current
Salary

Differences
in Beginning

Salary
Men/Women

Differences
in Current

Salary
Men/Women

N % %

1964 0

1965 4 5, 325 7, 625 1,198 22 2, 375 31

1966 2 4, 850 5, 000 2, 007 41 4, 680 94

1967 7 5,602 6,502 1,057 37 2,567 39

1968 2 7,000 8,000 178 3 748 9

1969 3 5,050 5,666 2,339 46 2,592 46

TOTAL 18 5, 631 6, 612 1, 310 24 2, 561 40

Note: In all cases men are earning a greater amount.
All figures compiled to the nearest dollar.

The average beginning salary for females in this study is 24 per

cent less than for males. An even greater discrepancy exists in cur-

rent salaries. Females are earning 40 per cent less than their coun-

terpart, the male. These figures compare very favorably with the

national average. A recent study shows that the median salary for

women is 58.2 per cent of that received by men.

Item 26 on the questionnaire asked the question: "What addition-

al courses that were available in the Business Division at SOC do you
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now wish you had taken?" Table 4 is a breakdown, by year and

course title, of courses that the respondents indicated they wished

they had taken.

Seventy-nine respondents (24. 3 per cent) indicated that they

wished that they had taken accounting or related courses that were

then offered in the business program. Obviously, the business gradu-

ate from Southern Oregon College has become acutely aware of the

current demand for personnel who have an accounting background.

There has been an increasing, and an apparent continuing de-

mand, for employees who have an accounting background. If, as a

result of studies that are conducted by business, schools, and by the

Federal Government, a trend seems to be developing, then it would

seem prudent that advisers strongly encourage their advisees to major

in areas that will provide openings in the future.

An opinion that was shared by a number of the graduates indica-

ted that oftentimes advisers more or less allowed advisees to fumble

away their time and take courses that fit the advisee's schedule rather

than encouraging the advisee to take courses which would lead to a de-

gree that would be in demand. These graduates also expressed the

opinion that they were highly displeased with the advising which they

had received. Many of the graduates indicated that the professors

were, in fact, keenly aware of areas in the business world that would

be looking for individuals with a certain background. Yet, the
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Table 4. Business Courses Graduates Wish They had Taken

Courses 64 65 66 67 68 69 Total
N N N N N N N

Accounting 2 11 10 23

Advanced Accounting 6 4 9 2 21

Advanced Writing 3 2 5

Advertising 2 2 2 5 6 17

Analysis of Financial Statements 2 4 2 3 3 14

Auditing 2 3 2 4 11

Business Communications 2 3 5

Business Education 2 2

Business Ethics 2 3 5

Business Machines 2 2 4

Business Methods 2 2

Business Policy 3 3

Business Systems 2 2

CPA Review 2 2

Communications 2 2

Cost Accounting 3 2 2 3 10

Credit Management 2 2

Electronic Data Processing 1 4 13 12 30

Finance 3 5 6 2 16

Human Relations 2 2

Insurance 2 2 5 2 4 15

Intermediate Accounting 3 5 2 10

Internship 2 2

Investments 4 2 5 8 19

Law 4 4
Management and Finance 3 3

Management Theory 2 2 4

Managerial Accounting 2 2

Marketing 2 3 2 3 2 12

Office Organization and Management 2 2

Office Procedures 2 2

Personnel Management 3 3

Production 2 2 2 2 8

Production Management 3 3

Programming 4 4

Real Estate 2 2 3 7 14

Retail Management 2 5 7

Salesmanship 4 2 9 15

Shorthand 4 0 2 6

Speed Writing 2 2

Statistics 2 2 4

Systems Analysis 2 2

Traffic and Transportation 2 2 4

Total 5. 31 36 75 70 108 325
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advisers did not take the time to explain to the student the situation.

Thus the student, in several instances, concentrated his efforts in an

area of business that wasn't in very high demand.

As mentioned previously, accounting and related accounting

courses were mentioned most often as those courses that the graduates

wished they had taken. Other courses that were frequently mentioned

were: electronic data processing (9. 2 per cent), investments (5. 8 per

cent), advertising (5. 2 per cent), finance (4. 9 per cent), insurance

(4. 6 per cent), salesmanship (4. 6 per cent) and analysis of financial

statements and real estate 4.3 per cent of the time. Other courses

were mentioned less frequently.

The graduate was asked to respond to the question: "What non-

business courses did you take which were of little or no value ?"

A total of 28 different courses were mentioned 246 times as

courses that were considered of little or no value to the business

graduate. Apparently the business graduate does not have as much

appreciation for the aesthetics in life as curriculum planners would

like since art, literature, and music led the list of negative responses.

Art and literature were each selected 16.3 per cent of the time as

courses that were of little or no value. Music followed closely with

32 negative responses (13 per cent). Biology and education followed in

that order with the other courses being mentioned less often.
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Table 5. Non-Business Courses of Little or No Value

Courses 64 65 66 67 68 69 Total

N N N

Art 1 1 5 10 13 10 40

Biology 1 1 5 2 11 20

Cal culus 1 1

Chemistry 1 1 2

Economics 1 1 2

Education 1 2 3 4 4 1 15

English Composition 1 2 4 2 3 12

Geography 1 2 2 5

History US 1 2 1 3 1 4 12

Humanities 1 1

Hygiene 1 1 1 3

Literature 3 3 13 9 12 40

Mathematics 1 1 1 1 1 5

Music 4 3 9 9 7 32

Political Science 2 2

Physical Education 1 5 2 3 11

Physical Science 1 1 2 2 6

Physics 1 1

Psychology 2 1 4 7

Report Writing 1 1

Science 2 2

Shakespeare 2 1 3

Social Science 1 1

Speech 1 4 5

Trigonometry 1 1

Western Civilization 3 1 2 1 7

World Literature 1 6 7

Zoology 2 2

Shown in alphabetical order
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Table 5 on the previous page is an alphabetical listing of the

courses that were selected as non-business courses of little or no

value.

"What additional non-business courses do you wish you would

have taken?"

Table 6. Non-Business Courses Graduates Wish They had Taken

Courses 64 65 66 67 68 69 Total
N N N N N N N

Art 2 2 1 1 6

Biology 1 1

Botany 1 1

Calculus 1 2 3

Chemistry and Physics 2 3 2 7

Drama 1 1

Economics 1 2 4 4 9 20
Education 1 3 4
English 1 3 3 3 3 3 13
Foreign Language 1 1

Geography 1 2 3

History 2 3 1 1 4 11

Humanities 1 1

Literature 1 1 2 3 1 8

Logic 1 1

Mathematics 1 4 4 4 6 7 26
Music 1 1 2
Philosophy 1 2 3

Physical Education 1 1 2
Physiology 1 1

Political Science 1 1 1 3

Psychology 1 2 3 8 15 15 44
Science 1 1 1 3

Social Science 5 7 5 7 24
Speech 1 2 2 5 1 1 12
Vocabulary 2 2

Writing 2 3 1 6

Shown in Alphabetical order.
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A total of 44 graduates indicated that they wished that they had

taken more psychology courses. Twenty-six expressed this wish

about mathematics, 24 in social science, and 20 in economics. Other

courses as shown in Table 6 were mentioned less often.

When advising students in the future, it would seem advisable

to encourage them to take their electives in the above four mentioned

areas. From comments made in other sections of the questionnaire,

it becomes evident that the graduate sees much that can be gained

from courses in psychology, social science, mathematics, and

economics; and that knowledge gained from these courses can be

readily applied in his job. Such comments as the following would tend

to reinforce this statement:

Even though I had the minimum amount of economics
required, I now find that this is not enough for the type of
work that I am now performing.

I found that some economics would help me in my
current job.

It never occurred to me that a person would have to
deal with so many problems when working with other people
in the capacity of a personnel director.

Is the public really this way, or am I in an unusual
situation?

Mathematics is a necessity in my line of work.

Encourage and insist that the business graduates take
as much mathematics as they can work into their program.

I wish I had more mathematics.
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A person should be made more aware of the problems
in society, and should have the necessary background to
handle such problems when they occur.

The graduates were asked the question: "Are there any addi-

tional business courses that you feel SOC should include in the busi-

ness program?" Table 7 on the following page is a compilation of the

results of that question.

Many of the courses that the graduates of the earlier classes

felt should be added are now a part of the business curriculum. How-

ever, as a result of the recommendations and comments of the gradu-

ates, I would recommend that courses be offered in food service and

management, and in hotel and motel management. Also, several of

the graduates felt that additional courses should be offered in elec-

tronic data processing, and the quality of the electronic data process-

ing courses should be improved.

Respondents' Suggestions for Improving the Training
in Their Major Fields of Study

The data for the evaluation of the methods of instruction used in

the business courses were derived from the following question:

"Which methods of instruction were most beneficial to you in your

business courses at SOC?" The respondent had the option of marking

as many of the methods of instruction as he wished. Some of the re-

spondents marked only two methods; others marked as many as six
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Table 7. Courses Respondents Felt Should be Included in the Business Program

Course
64 65 66 67 68 69 Total
N N N N N N N

Accounting (Governmental)

Business Law 1 1

1 1

2

Business Management 2 2

Business Psychology 2 2

Business Writing 1 1

Case Problems 3 3

CPA Review 2 2 4

Computerized Accounting 3 3

Electronic Data Processing 1 1 4 5 6 17

Food Service and Management 2 2 9 5 8 26

Group Dynamics in Business Organizations 2 2

Hospital Administration 1 1 1 3

Hotel and Motel Management 2 2 10 3 8 25

Industrial Relations 1 1 2

Institutional Management and Administration 1 1

Insurance 3 2 2 7

Investments 1 3 4

Linear Programming 1 1

Marketing 1 5 6

Money and Marketing 1 1

Municipal Accounting 1 1

Personnel Management 2 1 3

Production and Inventory Control 1 1

Real Estate 1 1 2

Small Business Administration 1 1

Statistics 2 2

Systems and Design Analysis 2 2

Tourism 1 1

Shown in alphabetical order.
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of the nine methods that were listed. A total of 736 responses were

made to this question.

The discussion, lecture, and assignment methods were most

frequently mentioned. The discussion method of instruction was men-

tioned 25.1 per cent of the time; lectures and assignments were men-

tioned, respectively, as being beneficial 17.1 and 15.3 per cent of the

time.

No trend was noted in the percentage of graduates of one year

preferring one method of instruction over another. Films, field trips,

and library materials seemed to be in disfavor as a method of instruc-

tion for all of the graduates.

Table 8. Method of Instruction that was Most Beneficial

Method 64 65 66 67 68 69 Totals
N N N N N N N %

Assignments 5 10 22 23 25 28 113 15.3
Discussions 8 16 25 46 41 49 185 25.1
Field trips 1 3 8 4 6 22 3.0
Film s 1 2 3 5 11 1.5
Lectures 5 7 22 31 30 31 126 17.1
Library materials 1 2 3 8 8 11 33 4.5
Outside speakers 3 4 12 28 16 32 95 12.9
Seminars 4 8 13 29 19 27 100 13.6
Student class reports 2 3 6 13 13 14 51 6.9

On the basis of Table 9, we can see that the business graduate,

either out of necessity or desire for learning, is interested in con-

tinuing his education. About the only importance that this table holds

is that of the 60 graduates who have worked toward an advanced
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degree, 18 (30 per cent) of the graduates are switching from business

and are interested in pursuing a degree that will eventually lead to a

teaching certificate.

As shown in Appendix F, several of the graduates who have

switched to education are dissatisfied with the business world. The

vast majority commented that even though they would have to take a

cut in pay they would be doing something meaningful with their lives

if they taught school. They would have an opportunity to work with

young people and would be in a position to change or help a young per-

son.

Table 9. Worked Toward an Advanced Degree
Highest

Year Yes No Degree Degree respondent now studying for
1964 7 MS=1

1965 6 11 MBA=1,
MS=2

MS=3

MS=2 LLB=1, PHD=1, MS=3, MBA=3,DPS=r

1967 16 39 MBA=1 MS=3, DBA=2, DJ=1
MS=3

1968 11 38 MBA=2 MS=2, MBA=1, JD=1
MS=1

1969 16 52 MS=4 MS=7, PHD=1, MBA=2, CPA=1
N 60 166

% 26.5 73. 4
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The following remarks are typical of the remarks given by

graduates who worked for an advanced degree, for improving the pro-

gram at SOC:

Less repetition in education courses.

More in-depth study in certain areas. Specialized
courses.

Better cooperation with the Education Department, and
get rid of the education requirements.

More electronic data processing, and more quality in-
struction in the courses that are now offered.

More practical courses.

Higher standards in all courses.

Table 10. Evaluation of the Quality of Education in Business Classes

Rating
64 65 66 67 68 69 Totals

N N N N N N N io
Excellent 3 2 6 8 4 8 31 13.8

Good 2 9 24 34 31 47 147 65.3

Average 2 4 3 10 11 11 41 18.2

Fair 1 1 1 2 5 2.2

Poor 1 1 .4
TOTAL 7 16 34 53 47 68 225 99. 9

The graduate was asked to evaluate the quality of the education

he received in business classes. He had a choice of marking either

excellent, good, average, fair, or poor. Table 10 shows that 79.1

per cent of the graduates rated the education they received in business

classes as "good" to "excellent".
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Obviously, the business graduate is well-satisfied with the edu-

cation that he is receiving in the business program at Southern Oregon

College. The following suggestions for improving the program were

mentioned a total of 149 times.

Table 11. Suggestions for Improving the Program at SOC

Suggestions
64 65 66 67 68 69 Total

N N N N N N N

More seminars 1 1 1 3 2 8

Too theoretical 1 5 5 12 10 12 45

More Electronic Data Processing 1 1 1 1 4

Insist Accounting majors take CPA 1 1 1 3

More experience to actual business 1 1 2 4

More specialization 1 1 2 4

Better professors 2 4 3 9

Keep classes small 1 1 1 3

Hire instructors with business background 2 3 2 4 4 15

More outside speakers 1 1 3 4 9

More business writing 1 1 2

Better advising 1 1 2

Courses too superficial 2 2 4

Get rid of Dr. ---- 2 2

More field trips 2 2

Don't teach from textbook 1 1 2

More class participation 4 5 9

More marketing classes 2 2

Individual research 2 2

Expose students to actual business
situations

2 2

Offer courses pass/fail 3 3

Limited course selection 2 2

Other (one-time items) 1 7 3 11

TOTAL 2 14 15 37 31 50 149
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A total of 45 graduates suggested that the business courses are

too theoretical; this constituted 30.2 per cent of the total suggestions

for improving the business program. Fifteen graduates, or 10.1 per

cent, suggested that Southern Oregon College should hire more in-

structors with business backgrounds. As shown in Table 11, other

suggestions were mentioned less often. Many areas for improvement

that were mentioned in earlier years were not mentioned by the gradu-

ates of the graduating classes of 1968 and 1969. We can only assume

that the problem either no longer exists, or that the graduates of re-

cent years are more concerned with other problems.

The graduate was asked: "As you look back on your business

studies at SOC, what were the strongest or most significant aspects

to you?" This question resulted in a plethora of answers. The signi-

ficant aspects are shown in Table 12.

One of the problems that seem to confront many of our larger

schools and universities in this country does not seem to be of grave

importance at Southern Oregon College. That is the problem of just

being a number without identity. The most frequently mentioned as-

pect was this matter of professors and the relationship of the pro-

fessor to the student. Apparently, the students are happy with the

atmosphere of small classes which is conducive to good student/pro-

fessor relationships; and tends to create a much better atmosphere

for learning.
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Table 12. Strongest or Most Significant Aspects of the Business Program

Significant Aspects
64 65 66 67 68 69 Total

N N N N N N N

Personal attention 1 3 4

Good professors 1 5 14 13 22 55

Good student-professor relationship 2 1 1 10 14

Good 2-year program 1 1

Small classes 1 3 6 4 8 22

Developing term papers 1 1

School environment 1 1

Class discussions 2 2

Case studies 1 1 2

Dr. --- 1 1 2

Seminars 1 1 2

Outside speakers 1 1

Flexibility of program 1 1

Accounting courses 1 4 7 6 18

Finance courses 1 2 1 4

Management courses 1 1 2

Business law courses 1 1 2

Practical aspect of courses 3 1 4

Student/teacher discussions 1 1

Research 1 1

Projects 2 1 3

Human relations 3 3

Innovative professors 1 1

Investments 1 1

Income tax 1 1

Statistics 1 2 3

Ethics 3 3

Marketing 1 1

Upper division courses 1 1

Friendly school 2 2

Opened doors in business 2 2

TOTAL 6 8 18 27 39 63 161

Along with suggesting the strongest aspects of their program,

the graduate also was asked to respond to the following question:

"What were the weakest aspects of the business program at Southern

Oregon College?" Table 13 shows those aspects that the graduate

considered weakest.



50

Table 13. Weakest Aspects of the Business Program

Weakest Aspects
64 65 66 67 68 69 Total

N N N N N N N

Instructors not prepared 2 2

No emphasis on EDP 1 1 2 1 5

Workshops 1 1

Poor curriculum 1 1 5 2 1 10

Courses too theoretical 1 4 8 2 12 27

Not enough specialized business courses 2 2

Lack of equipment 1 1

Poor professors 1 1 2 4 4 12

Low standards 1 1 1 3

Generalities that led nowhere 1 1 1 3

Textbook teaching 1 2 3

Not enough management courses 1 1

Limited statistics 1 1 2

Lack of classroom competition 1 1 2 4

Lecture classes 1 5 2 1 9

Poor management classes 2 3 3 2 10

Marketing courses 1 2 1 1 S

Poor advising 2 1 1 4

Poor business law courses 1 1

Courses too narrow in scope 1 1 2

Too limited in choice of professors 1 1

Not enough outside speakers 1 1 2

Finance classes 1 1

Limited research facilities 1 1

Accounting courses 2 1 3

Case problems 1 1

Advertising 2 2

Lack of proper communications 1 1

Small business classes 1 1

Decisions making class 1 1

Unrelated courses 1 1

Poor lower division courses 1 1

Professors without business experience 3 3

Professors teaching outside of their area 2 2

Professor --- 1 1

Investment classes 3 3

Typing 1 1

Introduction to business course 2 2

Small business 1 1

TOTAL 3 8 34 30 41 136
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There were 31 aspects mentioned 161 times as being the strong-

est or most significant aspects of the business program. It is inter-

esting to note that four of these were mentioned 109 times, or 67.8

per cent of the time. Good professors received the plaudits of 34.2

per cent of the graduates who responded to this question. Small classes

were mentioned 13.7 per cent of the time as a major or significant

aspect of the program. Accounting courses and a good student/pro-

fessor relationship were also held in high accord. They were signifi-

cant in the minds of 11.2 and 8.7 per cent of the graduates. The re-

maining 27 aspects were mentioned less often and have no significant

bearing on this study.

Though 39 different aspects of the business program were men-

tioned as being weaknesses of the program, many of these were men-

tioned in earlier years and were not shown as weaknesses of the pro-

gram in more recent years.

There are five main areas or weaknesses which were continually

listed from year to year. These five weaknesses constituted 50 per

cent of the total of 136 responses.

The five weaknesses as listed by the respondents are:

Courses too theoretical
Poor professors
Poor curriculum
Poor management courses
Lecture classes

27 times
12 times
10 times
10 times
9 times

19. 9 per cent
8.8 per cent
7.4 per cent
7.4 per cent
6. 6 per cent
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Other weaknesses of the business program at Southern Oregon

College are shown in Table 13.

Evaluation of the Courses

One of the assumptions made was that the graduates would be

able "to make a rational evaluation of their college education and so

state the effectiveness of this preparation. " From this information it

would be possible to determine the strengths and weaknesses of the

business program at Southern Oregon College.

Table 14 shows the mean rating of 60 of the 61 courses that were

offered in the business program at Southern Oregon College. One

course, data processing for secretaries, was not rated by any of the

respondents to the questionnaire. Whether any of the respondents had

taken the course or they just did not respond on this question is a moot

point.

An item with which this section of the study is concerned is that

of finding an answer to the following: "Indicate your rating of those

courses that you took at SOC. In light of your present job and every-

day living you should be able to determine those courses that are bene-

ficial to you. " The respondents were asked to rate the courses on a

mean value scale, with 1 (of great value) as the maximum. A 2 rating

would indicate that the course had general value. A rating of 3 would

indicate that the course was of limited value. A course of little value
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Table 14. Mean Rating of Business Courses

1.. 4.4 Advanced Accounting 31. 3.9 Income-Tax Procedure
2. 4. 4 Advanced Auditing 32. 4. 5 Intermediate Accounting
3. . 3. 8 Advanced Statistics 33. 3. 4 Introduction to Basic Business
4. 3. 7 Advertising 34. 3. 9 Investments
5. 4.1 Analysis of Financial Statements 35. 4. 2 Managerial Accounting
6. 4.0 Applied Stenography 36. 3. 8 Marketing
7. 4. 4 Auditing 37. 4.1 Marketing Management
8. 4. 2 Business Communications 38. 3.5 Measurements in Business Education
9. 3. 7 Business Decision-Making 39. 3.8 Office Organization and Management

10. 4. 3 Business Education and the Community 40. 3. 6 Office Practice
11. 4.0 Business Ethics 41. 4.5 Personnel Management
12. 3. 9 Business Forms and Reports 42. 4. 2 Principles of Accounting
13. 4. 3 Business Internship 43. 3. 8 Principles of Management
14. 4.1 Business Law 44. 3. 9 Principles of Personnel Management
15. 3. 6 Business Policy 45. 2. 8 Problems of Business Education
16. 3.1 Business Practice 46. 3.5 Production
17. 4.0 Business Report Writing 47. 3.5 Production Management
18. 3.5 Business Research 48. 3.1 Production Planning and Control
19. 3.5 Business Statistics 49. 4.2 Programming for Business
20. 3.7 Case Problems 50. 4.0 Real Estate Principles
21. 4. 2 Cost Accounting 51. 3. 7 Real Estate Procedures
22. 3. 8 Credit Management 52. 3.6 Research
23. 3.7 Data Processing for Business 53. 3. 6 Retail Merchandising
24. 3.7 Family Finance 54. 3.9 Salesmanship
25. 3.7 Finance 55. 3. 6 Secretarial Problems and Practice
26. 3. 4 Financial Institutions S6. 3.5 Small Business
27. 3. 9 Financial Management 57. 4. 1 Stenography
28. 2. 9 Foundations of Business Education 58. 4. 4 Systems Analysis and Design
29. 4.1 General Insurance 59. 3. 8 Transportation and Traffic
30. 4.0 Human Relations in Business Management

60. 3.8 Typing

5 = Of Great Value
4 = Of General Value
3 = Of Limited Value
2 = Of Little Value
1 = Of No Value

Mean = 3.8
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would have a rating of 4, and a 5 would indicate that the student

thought the course was of no value.

In tabulating these data, the order was reversed and a course of

great value was assigned a mean-value of 5. Thus, a course of no

value was assigned the minimum value on the mean scale; that is, a

value of 1.

In interpreting these data an allowance of . 5 below and . 5 above

the mean (3. 8) was used. Any courses that fell below 3.3 would be

considered to be a course that, in the opinion of the respondents, was

of questionable value. Likewise any course that was rated above 4.3

would be considered to be a course that was very valuable. See Table

14 for the mean value of all courses.

In the opinions of the respondents four courses fell below a ra-

ting of 3. 3; these courses are:

Problems of Business Education 2.8
Foundations of Business Education 2. 9
Business Practice 3.1
Production Planning and Control 3.1

Even though the respondents were encouraged to give a reason

for their low rating of a course, no reasons were given for any of the

above four courses. Though the respondents that rated these four

courses did not comment on these specific courses, they did write

comments about other courses.
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The following eight courses were, in the opinions of the respon-

dents, courses that were of "great value" and rated . 5 above the mean

of 3. 8 for all courses. That is, they had a rating of 4. 3 or more.

Intermediate Accounting 4. 5
Personnel Management 4. 5
Systems Analysis and Design 4. 4
Auditing 4. 4
Advanced Accounting 4. 4
Advanced Auditing 4. 4
Business Education and the Community 4. 3
Business Internship 4. 3

The following are typical of the comments that were made about

the courses that had a rating of 4. 3 or greater.

Needed this course for the basic elements of my job and
could not do an adequate job without these courses.

Helpful in both job and personal contacts.

This is what my present work is.

All accounting and auditing courses have been of great
value -- all other business courses of little or no value.

Beneficial on the job.

Basis for everything in accounting.

Everyday applications in accounting profession and
passing of the CPA exam.

These were courses which I wanted to learn -- when
you're interested in a subject, then you get the most out of it.

Computer classes will be helpful in audits using com-
puter programs.
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These have been used daily on my job in directing the
activities of a systems and programming department as well
as assisting my assistant manager in maintenance and efficient
operation in a data processing production department.

Very helpful to me on the jobs I have had since graduation.

Accounting should be more emphasized; however, I didn't
take more than required. Now I see its value.

Gave me a better understanding of people.

Helps me deal with personal problems.

Comments about other courses ranged from very complimentary

comments to comments such as:

This course was taught very poorly by Professor ---.

Too much theory.

Isn't there any practicality in the business world? It
seems that practically all of our courses are very theoretical.

A repetition of other courses.

Boring!

Doesn't this professor know that we are able to read?
He even stumbles when he reads.

This course is being taught about what happened in the
past -- how about something for the future.

Six courses were not commented on at all, and as many as 53

comments were made about some courses. Generally, those courses

that were above the mean rating of 3. 8 were mentioned more often

than those courses that fell below the mean. Thus, it is difficult to

arrive at a meaningful reason why some courses are rated low.
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The matter of course offerings and improving those courses that

are now being offered is one of the areas where it would be possible

to improve a program. However, this becomes a virtual impossibility

when the respondents select to ignore making comments about those

courses that they rated low.

An Evaluation of the Respondents' Decision to Major in Business

Of the 164 graduates who responded to the question, "What kind

of career, if any, had you planned when you first enrolled at SOC?"

Fifty-five graduates (33. 5 per cent) indicated that they had planned a

career in business. These respondents did not specify exactly in what

area in the business field they planned a major. However, 17.1 per

cent (28 graduates) stated that they had planned an accounting career;

and 12.2 per cent (20 graduates) mentioned business management as

their prime area of interest. Teaching was given as the "planned

career" of 7.9 per cent (13 responses) of the graduates. The remain-

ing 30 per cent of the responses were fairly well distributed among 23

vocational or professional careers.

Apparently the young adult of the 60's felt quite confident of his

choice of a career in business as 35. 7 per cent of the 221 graduates

who responded to the question, "When did you first decide on a busi-

ness degree?" indicated that they had decided on a business career

before entering college. With the exception of the class of 1966, when
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56.3 per cent of the class selected a career in business as a sopho-

more, the remainder of the graduates were consistent in selecting

their career before entering college or in the freshmen and junior

year. The distribution of respondents is shown in Table 15:

Table 15. Year Graduate Decided on a Business Career
Decided on a Career

in Business
64 65 66 67 68 69 Total
N N N N N N N

Before entering college 2 5 6 22 16 28 79 35.7

Freshman 1 2 4 5 7 13 32 14.5

Sophomore 2 4 18 17 22 19 82 37.1

Junior 2 5 4 7 4 6 28 12.7

TOTAL 7 16 32 51 49 66 221 100.0

Table 16 is concerned with determining factors that were instru-

mental in the student majoring in business. Those factors that rate

high are interest, 33,9 per cent; opportunity, 32.3 per cent. Other

factors were mentioned from one to eight times as the major contribut-

ing factor. Table 16 shows all factors that were considered by the

graduates.

Table 17 was developed from the following question: "If you

were to repeat your undergraduate college education, would you choose

the major in business? If your answer is No, please name the new

major and tell why you would select it. " Eighty-three per cent of the

respondents indicated that they would -choose the major in business.
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Table 16. Determining Factors that were Instrumental in the Student Majoring in Business

Factors
64 65 66 67 68 69 Total
N N N N N N N

Aptitude 1 1 3 5

Be own boss 1 1

Career tests 2 1 2 3 8

Challenge 1 1 1 3

Curriculum 3, 2 5

Easy degree 1 2 3

Failed architecture 1 1

Failed Biology 1 1

Failed Engineering 1 1 1 3

Failed Medicine 1 1

Family 1 1 5 7

Flexibility 1 1

High School Counseling 1 1 1 1 4

High School Teacher 4 4

Interest 2 7 14 14 13 15 65

Introduction to business course 2 2

Liked courses 1 1 2

Management career 1 1

Money 1 3 1 2 7

No challenge in education 1 1

Opportunity 1 4 6 17 14 20 62

Opportunity to work with people 3 3

Practicality 1 1

Scholarship 1 1

TOTAL 7 16 29 42 38 60 192
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Table 17. Would You Again Choose the Major in Business?

Yes/No Again Select the Business
Major -- If no, New Major

64 65 66 67 68 69 Total

N N N N N N N

Yes 8 12 28 46 38 60 192 83.4

No 4 5 6 12 11 38 16.5

Biology 1 1

Architecture 1 1

Biology 1 1

Denistry 1 1

Economics 1 1 2

Education 2 4 3 4 13

Engineering 1 1 1 3

Forestry 1 1

Law 1 1 2

Marketing 1 1

Medicine 1 1

Oceanography 1 1

Philosophy 1 1

Physical Education 1 1

Political Science 2 2

Psychology 1 2 1 4

Social Science 1 1 2

TOTAL
4 S 6 12 11 38

Shown alphabetically
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Several of those who said they would select the major in business then

proceeded to give a reason for selecting another major. Generally,

the reasons given are the same_ as those reasons expressed by many

young people the country over. The reason that was given most often

for selecting a new major was that the graduate felt that the business

world was not really concerned with matters that affect the people.

Other graduates expressed a desire to work in a field of endeavor

that is more gratifying. Many apparently felt that teaching would be

much more meaningful and gratifying to them, as 36.1 per cent indi-

cated that they would prefer teaching to a business degree.

Item 22 on the questionnaire read as follows: "Would you re-

commend the SOC business program to someone who is interested in

majoring in business?" Ninety-three per cent of the 223 responses

to this question answered in the affirmative. Seven per cent (15

graduates) answered in the negative. Nine of the 15 negative re-

sponses were from graduates who had indicated that if they were to

repeat their undergraduate college education they would choose a ma-

jor other than business.
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An Evaluation of the Business Degree Program
as Preparation for Employment

Items 9 and 10 on the questionnaire were concerned with the

relationship of the undergraduate's education to the graduate's first

regular employment and to his present employment.

The graduate had the option of selecting one of three answers to

item 9: closely related, somewhat related, or unrelated. In item 10,

which was concerned with the relation of the graduate's business ma-

jor to his present employment, the graduate had four options: closely

related, somewhat related, unrelated, and same employment.

Table 18 shows the relationship of the undergraduate's educa-

tion to his first employment. It is apparent that the business student

is interested in working in an area that correlates with his education.

Only 12. 1 per cent of the 198 graduates who responded to this question

indicated that their first employment after graduation was in an unre-

lated area.

It would seem that several of the business graduates took their

first job with the intent of moving into an area of employment that is

more closely related to their business major. In comparing Table 18

to Table 19 we see that, with the exception of the graduates of the

class of 1969, more graduates were working at a position they con-

sidered unrelated to their education on their first job after graduation

than they were some years later in their present employment.
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Table 18. Relationship of Your Undergraduate Education to First
Employment

64 65 66 67 68 69 Total
Relationship N N N N N N N %

Closely related 3 8 9 24 14 27 85 42.9

Somewhat related 5 9 16 19 17 23 89 44.9

Unrelated 1 8 6 6 3 24 12,1
TOTAL 8 18 33 49 37 53 198 99.9

As shown in Table 19, only 9. 5 per cent of the business majors

are presently employed in jobs that they considered unrelated to their

business major. Also, 31.5 per cent of the graduates are currently

employed for the same organization as when they graduated. As a

result of these data and the data shown in Table 17, (83.4 per cent

would again select the business major) we can ascertain that the ma-

jority of business graduates are satisfied with their selection of a

career in business.

Table 19. Relationship of Your Business Major to Your Present
Employment

Relationship
64 65 66 67 68 69 Total
N N N N N N N %

Closely related 4 10 7 18 15 14 68 34.0

Somewhat related 1 3 9 17 9 11 50 25.0

Unrelated 7 2 3 7 19 9.5

Same employment 3 4 7 14 12 23 63 31.5

TOTAL 8 17 30 51 39 55 200 100.0



64

One criticism of the business program that was mentioned by a

majority of the graduates concerned this matter of theory and practi-

cal aspects of business courses. The graduate was asked, "In com-

parison with your business experiences since graduation, most busi-

ness courses were: too theoretical, too practical, balanced between

theory and practical. "

Time and time again the graduates mentioned that they felt that

many of the business courses were too theoretical. This can be sub-

stantiated by the results shown in Table 20. Only 4. 7 per cent of the

graduates indicated that the course offerings were too practical,

whereas 57. 3 per cent of the 213 respondents felt that the courses

were too theoretical. The remainder, or 38 per cent, indicated that

they felt there was a balance between theory and practical aspects of

the business courses. See comments in Appendix F about the lack of

practicality of the business courses. Also, see Tables 10 and 13.

Table 20. Data on the Practical and Theoretical Nature of Business
Course Offerings

Data on Theory,
Practical

64 65 66 67 68 69 Total
N N N N N N N

Too theoretical 2 12 16 31 22 39 122 57. 3

Too practical 2 3 1 4 10 4. 7

Balanced between
theory and prac-
tical 5 6 12 19 19 20 81 38.0

TOTAL 7 18 30 52 42 63 213 100. 0
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It is apparent from Table 21 that the business graduate was

somewhat skeptical about how much the business courses had prepared

him to work with others. Item 25 asked, "Did your class experience

prepare you to work with others?" A total of 224 graduates responded

to this question. Forty-one, or 18.3 per cent, felt that their class

experiences had prepared them very little in working with others.

However, as a result of native ability or experiences since

graduation, the business graduate is apparently able to work with

other employees. As shown in Table 46, 33 of 33 employers indicated

that they felt that the graduate was able to adjust to a given situation

and had no problem working with others. In responding to the state-

ment "had a difficult time working with other employees" none of the

employers apparently felt that the business graduate was lacking in

this prime consideration.

Table 21. Preparation for Working with Others
Preparation to

Work With Others
64 65 66 67 68 69 Total
N N N N N N N

Very much so 3 3 4 11 10 18 49 21,9

Average 4 9 22 33 29 37 134 59.8

Very little 1 4 6 8 7 15 41 18. 3

TOTAL 8 16 32 52 46 70 224 100. 0
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Items 30, 31, and 32 on the questionnaire are concerned with

how much contact the graduate has had with electronic data processing.

The information gathered from these questions indicate that roughly

one-third of the graduates have come in contact with electronic data

processing, and that they have since had additional instruction in the

use of data processing. Furthermore, those who have come in contact

with data processing and have had additional instruction since gradua-

tion now feel that additional knowledge would be beneficial to them in

gaining promotion.

It is interesting to note that a higher percentage of the graduates

of the mid-sixties have come in contact with data processing than have

graduates of later years. This would seem to indicate that the

graduate/employee is in a position where he is keeping abreast of

technological advancement. The graduates of the class of 1968 and

the class of 1969 are, in most cases, still in a trial situation where

they are learning the basics of their jobs; whereas, the earlier gradu-

ates are now in supervisory or managerial positions where it is be-

coming a necessity to have a functional knowledge of electronic data

processing.

Tables 22, 23, and 24 show the data for the questions concerning

electronic data processing.
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Table 22. Extent Graduates have come in Contact with Electronic
Data Processing

Year Extensive Limited
N % N %

1964 2 33.3 4 66.7

1965 5 27.8 11 61. 1

1966 13 38.2 14 41. 2

1967 17 32. 1 27 50.9

1968 15 30.6 23 46.9

None

2 11. 1

7 20. 6

9

11

17. 0

22. 5

1969 19 27.2 38 54.3 13 18.6

TOTAL 71 30.9 117 50.9 42 18.3

Table 23. Instruction in Electronic Data Processing Since
Graduation

Year Have had instruction Have not had instruction
N % N %

1964 3 37.5 5 62.5

1965 4 23.5 13 76.5

1966 14 41.2 20 58.8

1967 18 33.3 36 66. 7

1968 16 33. 3 32 66. 7

1969 23 34. 3 44 65. 7

TOTAL 78 34.2 150 65.8
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Table 24. Knowledge of Electronic Data Processing Helped You in
Gaining Promotion

Year EDP Would Help EDP Would Not Help

1964 4 50.0 4 50. 0

1965 5 29.4 12 70. 6

1966 11 37.9 18 62. 1

1967 17 32.1 36 67. 9

1968 17 38.6 27 61.4

1969 20 33.3 40 66.7
TOTAL 74 35. 1 137 64. 9

Tables 25 and 26 show data arrived at from questions pertaining

to what the graduate thought of his preparation for the business world.

Table 25 shows the results of the question, "Do you feel that the edu-

cation you received at Southern Oregon College prepared you for the

business world?" The respondent could answer with either a "yes"

or "no" response.

Table 25. Respondents' Reaction to Education in Preparation for the
Business World

It did prepare meYear It did not prepare me

1964 8 100. 0

1965 15 88.2 2 11.8

1966 26 81.3 6 18.7

1967 50 92.6 4 7.4

1968 41 87.2 6 12.8

1969 59 85.5 10 14.5
TOTAL 199 87. 7 28 12. 3
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Apparently the business graduate felt that the education he re-

ceived in the business program did prepare him for the business

world. Of the 227 responses to this question 87.7 per cent answered

in the affirmative.

Table 26. The Respondents' Reaction to Whether the Business Gradu-
ates are Competitive with Graduates of Other Business
Schools

Year Are Competitive Are Not Competitive
N % N %

1964 7 87.5 1 12.5

1965 15 88.2 2 11.8

1966 26 86.7 4 13.3

1967 49 94.2 3 5.8

1968 43 91.5 4 8.5

1969 55 88.7 7 11.3

TOTAL 195 90.5 21 9.7

Furthermore, the business graduate felt that his preparation

at Southern Oregon College prepared him to be competitive with gradu-

ates from other colleges and universities. Only 9.7 per cent felt that

the preparation that they had received had not prepared them to be

competitive with other graduates; whereas 90.3 per cent expressed

feeling that their education had prepared them to be competitive.

One of the comments that was mentioned quite frequently was

that Southern Oregon College is not noted for its business program.
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However, the general consensus was that once the stigma of being

graduated from an unknown college is overcome, then as an employee

you advance on your own merits. There was some feeling that being

a graduate of Southern Oregon College might adversely affect being

hired for the first time. It is possible that this is one of the thoughts

that was foremost in the mind of an applicant; however, of those em-

ployers who responded to a questionnaire, this was never mentioned

as being a problem. See Appendix D.

The graduate was asked to respond to the following question:

"Would you be an active member in a business graduate alumni group?"

The respondent had a choice of checking either "yes" or "no. " A ma-

jority of those who replied in the affirmative to this question were

graduates who are currently living within driving distance of Southern

Oregon College. Many of those graduates who replied in the negative

also added a note stating that they would be interested if they were

ever to live within the vicinity of the college. See Table 27.

Table 27. Respondents' Reaction to Forming an Alumni Group
Year Graduated _Yes No

1964 4 3

1965 8 8

1966 17 15
1967 25 27
1968 19 27
1969 35 33
TOTAL 108/51.2% 103/48.8%
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The graduate was asked, "What problems did you encounter in

the early stages of employment that further preparation at SOC might

have helped you solve ?" Table 28 indicates those problems that were

mentioned and gives the number of times that each of them was cited.

Obviously, it would be impossible to offer several additional

courses in order to prepare the student to handle successfully the

problems mentioned by the graduates. However, many of the gradu-

ates complained about courses being too theoretical, and reality was

hardly ever touched upon in many. courses. Twenty-nine problems

were mentioned a total of 81 times, and 22, or 29.1 per cent of the

responses by the graduates, concerned this matter of the theoretical

approach in teaching business courses.

Possibly a course such as human behavior in business or per-

sonnel management could be taught so that a considerable amount of

time would be spent in discussing some of the problems that the gradu-

ates indicated they encountered in the early stages of employment,
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Table 28. Problems Encountered in the Early Stages of Employment

Problems
64 65 66 67 68 69 Total

N N N N N N N

More practical application 1 2 6 5 8 22

Not enough data processing 1 1

More accounting 1 2 3

Emphasis on good writing 1 1 1 2 1 6

Preparation in working with inter-office power
structure 1 1 2

Employers won't accept youths judgment 1 1 1 3

Courses in interviewing 1 2 1 4

Stronger auditing background 1 1

Experience 1 1 1 3 6

SOC unheard of 1 1 2 4

Better understanding of business 1 1

Interrelationship of accounting to the whole 1 1 2

Proper business manners 1 1

CPA examination 1 1

Techniques of selling 1 1

Knowledge of merchandising 1 1 2

Field studies 1 1

Finding out that a degree doesn't make
everything right 1 1

Lack of knowledge of the company 1 1

Stigma of unreliability because of being single 1 1 2

What to expect in business world 1 1

Poor accounting background 1 1 2

Lack of ethics in business 1 2 3

Lack of ability to communicate verbally 1 1 2

Better placement office 3 3

A more mature attitude 1 1

Experience in supervising older people 2 2

Business counseling for job placement 1 1

Unrealistic approach of accounting professors 1 1

TOTAL 2 4 10 19 16 32 81
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V. RELATED ASPECTS OF THE BUSINESS PROGRAM

Information Regarding Employment

The following sections of this paper will be concerned with pre-

senting information regarding present location of the graduate, em-

ployment status, training necessary for initial employment, employ-

ment status as a student, feelings of the graduate about his present

job, beginning and current salary of the graduate, and marital status.

The format followed, generally, will be to take a question or a

group of related questions from the questionnaire and to make com-

parisons and correlations of the data.

Southern Oregon College has been described as a regional col-

lege. The data in Table 29 bears this out. Of the 237 graduates who

answered the question, "Where are you now employed?", 40 gradu-

ates, 16.9 per cent, indicated that they are currently living in the

three-county area of Jackson, Josephine; and Klamath counties. The

Portland area employs 38 graduates, 16. 0 per cent. Other areas in

Oregon employ 42 graduates, 17. 7 per cent. California leads all

other states in the employment of the business graduates of Southern

Oregon College: 43 graduates, 18.1 per cent. The United States

Armed Forces lay claim to 32 graduates, 13. 5 per cent.

The remainder of the graduates are scattered in 14 states from

Florida to Washington; from the Kuajalein Islands to Greenland; and
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from Korea to India.

As 50.6 per cent of the business graduates are currently em-

ployed in the state of Oregon, and 18. 1 per cent of the business gradu-

ates are employed in California, these statistics would tend to support

the statement that Southern Oregon College is, indeed, a regional

college.

Table 29. Location of the Business Graduate
Location 64 65 66 67 68 69 Total

N N N N N N N

Jackson, Josephine, or Klamath counties 3 8 6 7 6 10 40 16. 9

Portland area 1 3 3 9 9 13 38 16.0

In Oregon, but not in the above areas 4 3 5 14 8 8 42 17. 7

California 2 12 10 8 11 43 18.1

Washington 1 1 7 1 2 12 5.1

United States Armed Forces 1 3 3 12 13 32 13. 5

Foreign countries and other states 4 5 7 14 30 12.7

TOTAL 8 18 34 55 52 71 237 100.0

Securing employment following graduation did not seem to pre-

sent much of a problem for the business graduate. Table 30 shows

the various methods that were used. Thirty-nine per cent of the re-

spondents secured employment as a result of their personal initiative.

Twenty-six per cent gained employment as a result of efforts on the

part of the college placement center. Information in Table 30 indi-

cates that the efforts of the college in placing their graduates is on an

inclining scale.
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Table 30. How the Graduate Secured Initial Employment

Secured Employment Through 64 65 66 67 68 69 Total

N N N N N N N %

Private employment agency 1 3 2 6 4 2 18 8.6

Public employment agency 2 2 1 5 2.4

Through the college 1 2 7 12 13 20 55 26.2

Personal initiative 2 11 17 22 7 23 82 39.0

Civil Service examination 2 2 4 1.9

Contacted by employer 1 2 4 2 9 4.3

Through a relative or friend 3 1 4 6 7 3 24 11.4

Other 1 2 1 4 5 13 6.2

TOTAL 8 18 34 SS 39 56 210 100.0

Even though our economy has been in somewhat of a recession

for the past two years, it has not adversely affected many of the South-

ern Oregon College business graduates. That is, very few of those

who returned the questionnaire were unemployed. All business gradu-

ates from the classes of 1964, 1965, and 1966 were employed, or in

business for themselves, in the service, or had quit working and now

were performing the domestic duties of a housewife.

The results from the class of 1967 shows that one graduate was

on leave of absence, one had quit work because of pregnancy, and one

person was between jobs.

Several of the graduates of the classes of 1968 and 1969 were

working on advanced degrees (full-time), see Table 9. One person

was interviewing for a job, and one person indicated that the job he

desired was not available.
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Table 31. Job Titles of Business Graduates

Job Title
64 65 66 67 68 69 Total
N N

Accountant 4 8 8 20
Administrative Assistant 2 2
Analyst (cost) 1 1 2
Assessor 1 2 3
Assistant Manager

1 1
Auditor 1 11 15 27
Bank Administrator 1 1 2
Bank Clerk 1 1
Cashier (assistant) 1 1
Catalogue clerk 1 1
Charter pilot 1 1
City Clerk

1 1
Claims adjustor 1 1
Construction engineer 1 1 2
Controller 1 1
Data processing manager 1 1
Department manager 1 1
Electronic data processing (programmer) 1 1 2 4Estimator 1 1
Finance advisor 1 1
Food service supervisor

1 1
Head of receiving

1 1
Home office representative

1 1
Housewife 1 1
Industrial relations 3 3
Insurance investigator 1 1 2
Insurance claims adjustor 1 1
Insurance (sales) 3 3
IRS field agent 1 1
Inventory control 1 1 2
Landscaper

1 1
Loan office manager 1 1
Logger 1 1 2
Manager 12 3 15
Manager trainee 2 1 3
Market research 1 1
Market research analyst 2 2
Marketing specialist 1 1
Office manager 2 1 1 4
Office supervisor

1 1
Operations officer

1 1
Painter 1 1
Personnel (assistant manager) 1 1
Personnel manager 1 1
Plant helper 1 1
Plant supervisor 2 1 3
Product supervisor 1 1
Property appraiser 1 1
Purchasing agent 1 1
Restaurant (manager) 1 1
Scheduling clerk

1 1Secretary 1 1 2 4
Self-employed 1 1 2
Selling 3 6 5 3 17
Stewardess 1 1
Supervisor 3 3
Teacher (high school) 1 2 1 1 1 6
Teacher (college) 2 1 3
Telephone company trainee 1 1
Title officer 1 1
Youth director 1 1
Underwriter 1 1

TOTAL 8 14 30 50 30 42 174
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This tends to add credence to many studies by governmental

agencies and by private companies that show that professional jobs

(jobs which require education beyond the secondary level) are avail-

able.

Needless to say, the take home pay of many of the graduates

has been adversely affected by the sudden turn in our economy. How-

ever, overall, it would seem that the graduate of business from South-

ern Oregon College is employable and jobs seem to be available.

The data in Table 32 provide information on the number of

graduates who were required to have additional training before their

initial employment. Actually, those respondents who indicated that

they had or are currently completing on-the-job training or had

worked in the company training program could be considered as em-

ployed.

In most cases, it is company policy rather than a reflection on

the type of education that a person has received that dictates whether

he will be placed in the company training program or be required to

perform on-the-job training duties.

Several types of training were mentioned as being necessary for

initial employment. Company training programs and on-the-job train-

ing programs were each mentioned 40 per cent of the time. Additional

training such as short courses, CPA review, IBM school, etc. ,

were mentioned the remaining 20 per cent or 10 times.



78

Table 32. Training Necessary for Initial Employment
Year Yes No

N % N %

1964 1 12.5 7 87.5
1965 4 23.5 13 76.5
1966 8 27.6 21 72.4
1967 9 19.6 37 80.4
1968 12 35.3 22 64.7
1969 16 35.6 29 64.4
TOTAL 50 27.9 129 72.1

Possibly as a result of the more technical jobs that recent

graduates are finding, a greater percentage of them are being re-

quired to participate in company training programs of one nature or

another. It is interesting to note that with the exception of the gradu-

ating class of 1967 that the amount of additional training is on an in-

clining scale, and only three-tenths of one per cent separate the

amount of additional training required of the 1969 graduate as opposed

to the 1968 graduate.

Item 13 on the questionnaire read, "How many permanent, full-

time jobs have you had since leaving SOC'?" Much has been written

about the transient American employee, and this study bears out the

fact that employees do change jobs. The graduates of 1964 have held

an average of two full-time positions since graduating. The number

of full-time positions held by the 1969 graduate averages out to 1.2

positions. See the results in Table 33.

This actually doesn't seem like much switching of positions un-

til you compare the figures of Table 19. Table 19 shows that 31.5
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per cent of all graduates have held the same employment since gradu-

ation. Thus, 68.5 per cent of the graduates in this study are re-

sponsible for the movement within our work force as shown in Table

33. The percentages in Table 33 would have to be increased by ap-

proximately one-third to indicate the true transciency of those em-

ployees who actually do switch positions of employment.

The graduate was asked in item 14, "Are you now pursuing the

line of work in which you received your degree?" Of those who re-

sponded to this question, 23.3 per cent indicated that they were not

pursuing the line of work in which they had received their degree.

There would seem to be some discrepancy between the results of

Table 19 and Table 34. However, the interpretation (as indicated by

several respondents) was that there was a relationship between their

business major and their present employment; but they still felt that

they were not pursuing the line of work in which they had, in fact,

received their degree.

Table 33. Average Number of Full-Time Jobs since Leaving SOC
Year Average Number of Jobs
1964 2

1965 1.4
1966 1.8
1967 1 . 6

1968 1 . 6

1969 1.
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Table 34. Respondents who are Now Pursuing the Line of Work
in which Degree was Received
Year Yes No

N % N %

1964 7 12.5 1 87.5
1965 16 94.1 1 5. 9

1966 22 71. 0 9 29. 0
1967 39 78.0 11 22.0
1968 29 74.4 10 25.6
1969 38 73. 1 14 26.9
TOTAL 151 76.6 46 23.3

Of the 193 responses to the question, "How do you feel about the

type of work you do in your present employment?, " 41.4 per cent in-

dicated that their job "was great, " and 44 per cent of the graduates

"like" their present employment. Only 8.8 per cent of the graduates

find their present employment distasteful; these graduates are from

the graduating classes of 1966, 1967, 1968 and 1969.

Apparently there is a correlation between graduates who are

working at jobs that are unrelated to their business degree and dis.

satisfaction with their jobs. As shown in Table 19 the only employees

that are working in unrelated jobs are graduates of the latter classes;

that is, the classes of 1966, 1967, 1968 and 1969. Table 35 gives the

feelings of the respondents about their present employment.
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Table 35. Graduates' Attitudes about Their Job
Attitudes N %

It's great 80 41. 4
Like it 85 44. 0
As jobs go, it's alright 11 5. 7
Don't care for it 7 3. 6
Dislike it 4 2.1
Hate it 6 3.1
TOTAL 193 99. 9

A correlation was made of the graduate's current salary and his

job satisfaction. There is definitely a high degree of correlation in

annual income and attitude toward the job. This was also found to be

true by West. (24, p. 22) Table 36 was developed by compiling,

averaging, and comparing the respondents' answers to items 15 and

16 which asked the respondent how he felt about the type of work he is

doing and what his current annual salary is.

Table 36. Attitude Toward Job and Earnings

Attitude N
Average
Earnings

It's great 80 $9, 160
Like it 80 8,488
As jobs go, it's alright 10 7, 850
Don't care for it 5 7, 700
Dislike it 3 7, 500
Hate it 3 7, 000

The last three attitudes in item 15 are considered as negative

attitudes toward a job. They are: "Don't care for it, " "Dislike it, "

and "Hate it. " Only 17 graduates indicated a "negative" attitude

toward their jobs; and only 11 graduates felt inclined to answer the
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question relating to their current salary, Thus, the data on the last

three attitudes in Table 36 might not be considered conclusive.

It is interesting to note that only one graduate with a salary of

$11,000 or greater indicated that he disliked his work. This is not to

be interpreted to mean that only those graduates who were making

over $11,000 a year were satisfied with their present jobs. There

were many respondents who indicated they were still in training peri-

ods, not making as much salary as they will after the training period

ends and who are delighted with the type of work that they are doing.

Table 37. Salaries for Male Graduates

Year Beginning Salary N Current Salary

1964 $6,715 8 $10,357 7

1965 6,523 13 10,000 13

1966 6,857 27 9,680 27
1967 6,659 45 9,069 42
1968 7,178 32 8,748 32
1969 7,389 47 8,258 46

Table 37 shows the starting salary for the graduate's first full-

time job after being graduated and the current salary of the male

business graduates.

Table 38 gives the tabulations for the number of graduates who

are earning salaries under $5, 000, to yearly salaries over $14, 000.
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Table 38. Number, Percentages and Earnings of Male Graduates

N Salary N Salary

2 Under $5, 000 1. 2 31 $ 9, 500-$10, 999 18. 6

9 $5, 000-$6, 499 5.4 27 $11, 000-$12, 499 16. 2

31 $6, 500-$7, 999 18.6 12 $12, 500-$13, 999 7. 2

47 $8, 000-$9, 499 28.1 8 Over $14, 000 4. 8

Rather than showing all of the current salaries and the occupa-

tions of the graduates, it was felt that the statistics would be more

meaningful if only the occupations of the greatest number of graduates

were shown. For instance, a graduate may have indicated that he was

a manager, a sales representative, or a supervisor of insurance

salesmen; all of these are related to the insurance field so they are

shown under insurance in Table 39.

A total of 132 graduates are currently employed in eight leading

occupations. Shown below, based on the average salaries, is the

ranking of the eight occupations.

Rating by beginning salary Rating by current salary

Self-employed $7,812 Self-employed $10, 000
Ac counting 7,654 Accounting 9,873
Management 6, 684 Management 9,071
Insurance 6,673 Sales 9,066
Teaching 6,666 Insurance 8,883
Banking 6,489 Administration 8,749
Administration 6,489 Teaching 8,500
Sales 6,220 Banking 7,489

It is interesting to note that those graduates who indicated that

they were self-employed had a beginning annual salary that was higher

than other occupations.



Table 39. The Average Beginning and Current Salaries by Occupations

Year
Accounting Administration Banking Insurance Management Sales Self-employed Teaching

$ N $ N $ N N $ N $ N $ N

1964
Beginning 5, 890 2 5, 870 2 14, 000 1 6,000 1

Current 11, 000 2 9, 500 2 Over 1 9, 500 1

1965
Beginning 6, 250 4 5, 400 1 6,000 2 7, 200 1 6, 600 1

Current 11, 000 4 9,500 2 11, 000 1 8,000 1 11,000 1

1966
Beginning 8, 142 8 6, 100 2 6, 000 1 6, 000 2 6, 833 3 6, 233 3 7, 300 3

Current 11, 375 8 10, 250 2 6, 500 2 9, 500 2 9, 875 4 8, 000 3 9,500 2

1967
Beginning 6, 714 8 6, 000 6 5, 800 1 6, 685 6 6, 350 2 6, 037 7 6, 666 3 6, 700 2

Current 8, 938 8 8, 333 6 8, 000 1 9, 750 6 10, 250 2 10, 750 7 8, 000 2 8, 750 2

1968
Beginning 8,500 7 6,000 3 6,000 1 6,050 2 7,015 9 6,900 5 6,900 1

Current 10, 070 7 8,580 3 8,000 1 7, 600 2 8, 000 9 8, 500 5 7, 500 1

1969
Beginning 8,143 14 7, 040 5 7, 316 6 6,133 3 5, 500 3 7, 000 1

Current 8, 968 14 7, 680 5 8, 033 6 9, SOO 3 7, 500 3 8, 000 1

Average
Beginning 7, 654 43 6, 489 11 6, 489 9 6, 673 18 6, 684 20 6, 220 18 7,812 8 6,666 5

Current 9, 873 43 8, 749 11 7, 489 9 8,883 18 9, 071 21 9, 066 19 10, 000 6 8, 500 5
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Those graduates who went into sales work show the greatest

percentage of increase, as well as the greatest dollar increase in

annual salary.

Census-Type Data on the Business Graduate

This section of the study is concerned with census-type data.

The questions that are of a census-type were deemed necessary if

certain relevant comparisons were to be made on the graduates. The

responses to questions of this nature were checked against the records

held in the Registrar's office. The benefits of this comparison were

two-fold: they served as a check on the accuracy of the respondents

and enabled the writer to clarify any discrepancies.

Fifty-three per cent of the respondents are in the 25- to 29-year

age bracket. Quite obviously this study has been made on a relatively

young group of people. It is quite possible that the attitudes and the

aspirations of this group would be somewhat different if the majority

of the graduates were in the 35- to 39-year age bracket.

The average age of the graduates are:

1964 30
1965 30. 7
1966 28. 2
1967 26. 9
1968 25. 5
1969 25. 3
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Table 40. Age of Respondents

Age Limits 64 65 66 67 68 69 Total
N N N N N N N

20-24 2 17 50 69 29.1

25-29 3 15 28 48 31 14 139 58.6

30-34 5 1 3 3 2 4 18 7,6

35-39 2 1 1 1 5 2.1

40-44 1 1 1 1 4 1.7

45-49

50-over 1 1 2 . 8

TOTAL 8 18 34 55 51 71 237 99.9

On the basis of the data in Table 41, it would appear that the

business student at. Southern Oregon College is marrying later in life

than did the earlier graduates. At least this is true of the 1969 gradu-

ates. In talking with the 1969 graduates, several reasons were given

for marrying later in life. Several mentioned the new freedom in

matters dealing with the opposite sex. Also mentioned were their

draft status and not wanting to be "tied" down before actually deciding

on a specific career.
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Table 41. Respondents' Marital Status While Attending SOC

Year Married Single
N % N %

1964 4 50.0 4 50. 0

1965 8 44.4 10 55.6

1966 1.9 55.9 15 44. 1

1967 23 41.8 32 58, 2

1968 25 49.0 26 51. 0

1969 25 35.2 46 64.8

TOTAL 104 43.9 133 56. 1

Table 42 was developed from data concerning the graduate and

his average grade point average (gpa). Here, we are concerned with

the problem of being employed while a student, and whether being em-

ployed has any affect on the (gpa) of the student.

Table 42. Respondents' Employment Status While Attending SOC

Year Employed Not erripkoyed

1964 4 50.0 4 50.0

1965 13 66.7 5. 33.3

1966 30 87.1 4 12.9

1967 37 67.4 17 32.6

1968 36 70.8 13 29.2

1969 51 75.8 19 24.2

TOTAL 171 72.7 62 27. 3
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Table 43 indicates the number and percentage of graduates that

attained a specific (gpa).

Table 43. Respondents' Approximate Grade Point Average as an
Undergraduate

Year 2 to 2. 5 2, 5 to 3. 0 3.0 to 3. 5 3, 5 to 4. 0
N N N N

1964 3 2 3

1965 5 8 3 2

1966 8 15 8 3

1967 21 25 6 3

1968 23 22 5 1

1969 21 41 8 1

TOTAL N 81 113 33 10

% 34. 2 47.7 13.9 4.2

As shown in Table 44, 34.. 5 per cent of the graduates who were

employed other than summers had a (gpa) between 2 and 2. 5; 46. 8

per cent indicated they had a (gpa) of 2. 5 to 3. 0; 14. 0 per cent

achieved a (gpa) of from 3. 0 to 3. 5; and 4. 7 per cent were able to

work and managed a (gpa) of 3. 5 to 4. 0. Those graduates who were

not employed, other than summers, while attending college, had lower

(gpa's). Twenty-three graduates, 37. 1 per cent, had (gpa's) between

2 and 2. 5; 48. 5 per cent attained a (gpa) of 2. 5 to 3. 0; 12.9 per cent

indicated a (gpa) of 3. 0 to 3. 5; and only 1. 6 per cent had achieved a

3. 5 to 4. 0 (gpa).
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This table is interpreted to mean that being employed while

attending college helps rather than hurts a student academically.

Table 44. Respondents' Employment Status and GPA while in College

GPA Employed Not employed
N % N %

2.0-2.5 59 34.5 23 37.1

2.5-3.0 80 46.8 30 48.4

3.0-3.5 24 14,0 8 12.9

3.5-4.0 8 4.7 1 1.6

TOTAL 171 100.0 62 100.0

The grade point average of a graduate is generally not a good

indicator of what his earning power may eventually be. It is of inter-

est to note that of the eight respondents who indicated that their yearly

income was over $14, 000, three of these respondents had a (gpa) of

only 2 to 2.5. There are, of course, exceptions; yet on the average

there is a great deal of correlation between the (gpa) and the current

yearly income of the graduates in this study. Table 45 provides the

average income for the four classifications of (gpa). Without fail, the

higher the (gpa), the higher is the yearly average income of the

graduates.
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Table 45. GPA and Average Annual Income as Indicated by the
Respondents

GPA

Year
2.0 -2, 5 2. 5-3. 0 3.0 -3.5 3. 5-4. 0

N Income N Income N Income N Income

1964 2 7, 250 2 11, 750 3 11,500

1965 5 9,800 7 10,786 3 7,500 2 9,500

1966 6 8, 750 12 9, 625 8 9, 313 1 12, 500

1967 19 8, 737 22 8, 545 6 9, 750 1 8, 000

1968 17 8,353 13 8,346 3 10,500 1 12,500

1969 16 6,406 29 8, 000 5 9,200 1 14,000

TOTAL 65 8,100 85 8, 741 28 9, 554 6 11, 000

As indicated earlier this is not a good criterion for making a

value judgment on an individual; however, on this group of graduates

(184) who answered the question: "What is your approximate current

annual earned income before taxes?" the trend was: the higher the

(gpa), the higher is the annual earned income.
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VI. EMPLOYERS' REACTIONS TO THE BUSINESS GRADUATES

One of the recommendations of my committee was that I try to

determine, by use of a questionnaire, what the employers think about

the preparation of the Southern Oregon College business graduate.

Appendix D is a copy of the questionnaire that I sent, on October 26,

1970, to 50 randomly-selected graduates, These 50 graduates were

employed by a total of 45 employers. A total of 33 responses were

received, and six letters were returned indicating improper address

or that the stated employee was no longer working for that specific

company.

Those employers who returned the questionnaire accounted for

33 graduates and these graduates were working in 13 areas from ac-

counting to traffic management.

Evaluation of the Graduate on the Job

Approximately 50 per cent of the employers indicated that the

business graduate has problems with written communications. This

negative response was not an isolated problem that involved only em-

ployees in certain fields of work; but rather a problem that was men-

tioned by employers of accountants, banking personnel, personnel

managers, purchasing agents, etc.
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The graduates also mentioned this as a problem, and as one of

the weaknesses of the business program. Thus, it would seem that a

trend is developing that more report writing or written communica-

tions should be offered, or that the present course should be re-

designed.

Table 46 was developed as a result of the questionnaire that was

sent to randomly-selected employers of business graduates.

The questionnaire that was sent to the selected employers was

designed so that all questions or statements did not have to be an-

swered. Also, space was left for additional comments on certain

questions. In addition, the employers were encouraged to write com-

ments on what the college could do to better prepare their business

graduates.

If this sampling is true of all employers of the business gradu-

ates, then it would appear that the Southern Oregon College business

graduate is being well-received in the various professions which they

are entering.

The employers were encouraged to complete the following

statements:

"lacked qualifications in such areas as"
"seemed well-prepared in the following areas"

The following comments, on accounting employees, were made

to the first statement: accounting, budgeting, standard costs and
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Table 46. Employers' Ratings of the Business Graduates

Rating
# 1 2 3, 4 5 6 7 8 9 10

N N N N N N N N N N N

Accounting
Banking
College Teacher
Department Manager
Equipment and Systems

Analysis
Insurance Underwriter
Personnel
Data Processing
Programmer
Property Management
Purchasing
Sales
Traffic Management

TOTAL

11

1

2

3

2

1

4
1

2

1

2

2

1

7

1

1

2

2

2

1

2

1

1

3

2

1

1

1

2

1

1

1

1

1

5

1

2

2
1

3

1

2

1

1

1

4

1

10
1

1

2

2

1

2

1

1

1

1

1

1 8

2

1

1

1

1

1

1

1

2

1

1

1

1

2

1

2

1

2

1

33 20 11 4 20 5 24 1 17 15

# The above numbers correlate with the following comments which were taken from the

questionnaire that was sent to the employers.

1. was well prepared for all phases of this type of work

2. lacked qualifications in such areas as

3. seemed well-prepared in the following areas

4. was able to get other employees to follow his lead and complete a job satisfactorily

5. was unwilling to take charge -- seemed more secure when others were in more

responsible positions

6. had a difficult time working with other employees

7. was able to adjust to a given situation and had no problem working with others

8. had difficulty in oral communication

9. had no difficulty in communicating with others

10. had problems with written communications
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systems, standard costs and accounting theory, and statistics.

In retrospect the employers of the accounting majors indicated

that they felt that the accounting major was strong in accounting basics

and had a good knowledge of business courses.

It is interesting to note that only five employers felt that the

employee was unwilling to take charge; however, four of these five

responses were employers of accounting majors.

Other areas were mentioned less frequently. For instance, the

following comments were made about the two salesmen in this sam-

pling:

Unable to organize their time.
Lacked an interest in technical subjects.

The employers were encouraged to make additional comments

about the business graduates. The following are general statements

that were made by the employers.

Class of 1964, Mr. --- is doing an outstanding job in his work
as personnel director.

The course work he has had as well as his human qualities equip
him well for this position.

Class of 1965. Put them into encounter groups.

Greater orientation to innovation.

Mrs. --- contributes much.

This graduate is very work-oriented with disciplined work
habits. His judgments regarding costs and control of expendi-
tures, both labor and non-labor, are sound.
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He is inclined toward staff positions as opposed to line posi-
tions but this appears to be a facet of individual personality
rather than a result of formal training. He does exhibit po-
tential for certain line functions.

Class of 1966. Mr. --- was under my direct supervision for
2 years. His greatest asset was the ability to be practical,
thinking a problem through, and formulating a reasonable
answer, compromising only when necessary to provide a
means for getting a task finished.

He had a well-rounded background obtained more through a
combination of work experience, army life and broad exposure
to education and travel than as a result of being a first rate
student. This combination did, however, serve him well in
this particular position.

His weakness, if any, was inability to quickly grasp and deal
with effective written communications. He was largely over-
coming this at the end of a 2-year period.

I would be pleased to have him as an employee any time.

Class of 1967. Impress on them the importance of "putting
out" in order to get ahead. Too many seem to think that the
world owes them a living and they suffer from this because
of lack of enthusiasm for their work.

Perhaps more practical experience in their training.

Class of 1968. Mr. --- went on to obtain his masters degree
from --- and was a Sells award winner on the CPA examination.
He is extremely well qualified and if he is typical of SOC
graduates, then your program is highly successful.

Class of 1969. We only wish we could judge all college gradu-
ates by what we have seen in this man.

SOC does a very good job of preparing accounting majors to
enter public accounting.
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He hasn't yet been placed in a position to demonstrate leader-
ship. Most of our audits use a relatively small team and work
is largely on an individual basis. He has demonstrated a willing-
ness to take on fairly complicated audit problems and pro-
ceeds with a minimum of supervision.

We feel he has leadership potential.

Mr. --- has made excellent progress in his work. It would be
difficult to say how much of it is due to his disposition and
native ability and how much to his education. We feel that in
college he did get a solid foundation in accounting theory which
has enabled him to successfully cope with fairly difficult prob-
lems with little help from supervisors.
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VII. SUMMARY

Summary

The purpose of this study was to determine the strengths and

weaknesses of the business program at Southern Oregon College. It

was assumed that former students of the Business Division could make

a rational evaluation of their college education and so state the effec-

tiveness of the preparation in actual life situations. Thus, this study

is based on the graduates' opinions.

The graduates who had majored in business were the prime

source of information. The major portion of the data were obtained

through a questionnaire which was devised and mailed to the business

graduates. Records held in the Registrar's office were used as a pri-

mary source, as well as to validate the information that was solicited

from the graduates. Personal interviews were used for clarification.

One of the major recommendations of my committee was that informa-

tion be gleaned from the employers of the business graduates. Thus,

certain data were gathered from this very reliable and valuable source..

Evaluation of the Training Received in the Major Field of Study

The majority of the respondents felt that the education that they

had received in the business program was from excellent to good. A

total of 225 graduates responded to the question concerning the quality
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of the education he had received in business classes. Of these 225

responses, 178 (79,1 per cent) indicated that they felt that the educa-

tion ranged from "good" to "excellent".

Those graduates who had majored in accounting were generally

quite pleased with the education that they had received in accounting.

Other graduates who had majored in business, but not in accounting,

selected accounting as the one course in the business program that

they wish they had taken. Shown below are the five business courses

that were most frequently mentioned as courses that the business

graduate wished he had taken. The figures and percentages are based

on a total of 325 responses.

Course Number of Responses Percentages

Accounting 79 24,3

Electronic data
processing 30 9.2

Investments 19 5. 8

Advertising 17 5.2

Finance 16 4. 9

Two hundred nine graduates responded to the question concerning

non-business courses that they wish they had taken. Psychology was

mentioned more times than any other non-business courses that the

business graduate wishes he had taken. Many of the graduates who

selected psychology as the non-business course that they wish they
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had taken also mentioned that they felt that this is the one course

that would prepare them for working with their fellow employees and

the public. Also, this course would give them a better understanding

of the needs, desires, and aspirations of their fellow man.

The courses and figures that follow represent the five non-busi-

ness courses that were selected most frequently as the courses that

the business graduate wished he had taken.

Course Number of Responses Percentages

Psychology 44 21. 0

Mathematics 26 12. 4

Social Science 24 11, 5

Economics 20 9. 6

English 13 6.2

Over the past few years, the business program at Southern Ore-

gon College has grown quite rapidly, and several new courses have

been added to the curriculum. Many of the respondents indicated that

they felt that additional courses should be offered. Several of the re-

commendations of the graduates of the earlier classes already have

been met; however, three courses were mentioned much more fre-

quently than any others as courses that the graduates felt should be

included in the business program. The three courses that the ma-

jority of the graduates would like to see added to the business program

are: food service and management, hotel and motel management, and
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more electronic data processing.

Apparently the business graduate does not have as much appre-

ciation for the aesthetics in life as curriculum planners think; art,

literature, and music led the list of negative responses as the non-

business courses of little or no value.

One of the items of the questionnaire concerned methods of in-

struction. The graduates selected the discussion, lecture, and

assignment methods as those methods of instruction that were most

beneficial. A total of 736 responses were made: discussion, lecture,

and assignments were selected as most beneficial (25. 1, 17.1, and

15.3 per cent).

A total of 60 business graduates are now working or have

worked toward an advanced degree. It is interesting to note that, of

these 60 business graduates, 18 or 30 per cent of them are leaving

business and are interested in pursuing a degree that will eventually

lead to a teaching certificate.

A vast majority of those graduates who are leaving business for

teaching commented that they felt that even though they would have to

take a cut in pay that they would be doing something meaningful with

their lives if they taught school, Others mentioned that they would

have an opportunity to work with young people and would be in a posi-

tion to change or help a young person.
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Obviously, most of the business graduates are well-satisfied

with the education that they received in business at Southern Oregon

College. However, several suggestions were made for improving

the program. A total of 45 graduates suggested that the business

courses are too theoretical; this constituted 30.2 per cent of the total

suggestions for improving the business program. Fifteen graduates,

(10 per cent) suggested that Southern Oregon College should hire more

instructors with business backgrounds. Other suggestions were men-

tioned less often,

Most of the graduates felt that one of the best experiences they

had while a student in the business program was the close relationship

with their professors. Apparently, the students are happy with the

atmosphere of small classes which are conducive for good student/

professor relationships. Another strong or significant aspect which

was frequently mentioned was the good accounting courses.

There were five main areas or weaknesses which were continu-

ally mentioned by the graduates. The following five weaknesses con-

stituted 50 per cent of the responses relating to the weaknesses of the

business program.



102

Weakest aspects Times mentioned. Percentages

Courses too theoretical 27 19. 9

Poor professors 12 8. 8

Poor curriculum 10 7. 4

Poor management courses 10 7. 4

Lecture classes 9 6. 6

Evaluation of the Courses. The graduates rated all of the busi-

ness courses which they took while a student in the business program

at Southern Oregon College. The mean rating for all business classes

offered was 3. 8. In trying to arrive at some meaningful conclusion,

it was decided that any course that deviated more than +. 5 from the

mean would be considered a course of "great value;" likewise, any

course that deviated -. 5 from the mean would be considered as a

course of "little" or "limited" value.

The following courses fell below a rating of 3. 3.

Problems of Business Education 2. 8

Foundations of Business Education 2. 9

Business Practice 3. 1

Production Planning and Control 3. 1

The following eight courses rated +. 5 above the mean of 3. 8.
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Intermediate Accounting 4. 5

Personnel Management 4. 5

Systems Analysis and Design 4. 4

Auditing 4. 4

Advanced Accounting 4. 4

Advanced Auditing 4. 4

Business Education and the Community 4. 3

Business Internship 4. 3

An Evaluation of the Respondents' Decision to Major in Business.

Fifty-five graduates (33. 5 per cent) indicated that they had planned a

degree in business when they first enrolled at Southern Oregon College;

17. 1 per cent had selected accounting; and 12.2 indicated a preference

for management. The graduates mentioned interest 33. 9 per cent of

the time and opportunity 32.2 per cent of the time as those factors

that were instrumental in deciding on a business career. Other fac-

tors were mentioned less frequently,

A vast majority (83. 4 per cent) of the graduates would again

select the major in business. Of those who would select another

major 36.1 per cent indicated that they would prefer teaching to a

major or a career in business.

An Evaluation of the Business Degree Program as Preparation

for Employment. It is apparent that the business graduate is interes-

ted in working in an area that correlates with his education, as
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9. 5 per cent of the graduates indicated that they were working at a

job that was unrelated to their business degree.

One problem that was of concern to the graduate was that his

education had not prepared him to work with others. This would

appear as a needless worry on the part of the graduate as none of the

employers mentioned this as one of their prime areas of concern in

their evaluation of the Southern Oregon College business graduate/

employee.

As a result of this study, it was determined that a greater per-

centage of graduates from the classes of the mid-sixties have come in

contact with data processing than have later year graduates. Appar-

ently, the graduates of the class of 1968 and the class of 1969 are, in

most cases, still in a trial situation where they are learning the basics

of their jobs; whereas, the earlier graduates are now in supervisory

or managerial positions where it is becoming a necessity to have a

functional knowledge of electronic data processing.

Very few of the graduates were of the opinion that their educa-

tion did not prepare them for the business world. Of the 227 respon-

ses, only 12.3 per cent were of the opinion that their education did not

prepare them for the business world. And only 9. 7 per cent felt that

they were not competitive with graduates of other colleges and univer-

sities.
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Another problem that many of the graduates encountered in their

first job was their lack of security, and most of this stemmed from

the graduate's feeling that most of the courses are too theoretical and

much of that which is learned cannot be applied in a practical way

while on the job.

Information Pertaining to Location, Employment, Attitude, and

Salary of the Respondents. Southern Oregon College is living up to

its "billing" as a regional college, as 68.7 per cent of its business

graduates are currently employed in Oregon and California.

Even though our economy has been in somewhat of a recession

for the past two years, this has not adversely affected the Southern

Oregon College business graduate. Only two persons of the 237 who

returned the questionnaire were currently unemployed and indicated

that they were looking for a job. The remaining respondents were

either employed, continuing with their education, married and not

gainfully employed, or were in the armed services.

Apparently there is a correlation between income and happiness

with the job. Those graduates who thought their job was "great" were

averaging $9, 160 a year; whereas, those graduates who "hate" their

job were averaging but $7, 000 a year. The more positive the attitude

about the job, the higher the average earnings.

The average beginning salary for men in 1969 was $7, 389. The

beginning salary for women in 1969 was $5, 050; this is a difference of



106

$2, 339 or 46 per cent greater for men than for women. The average

beginning salary for the six years shows that women made 24 per cent

less than men. An even greater discrepancy exists in current sala-

ries. Women were found to be earning 40 per cent less than their

counterpart, the man.

The following is a listing of the eight leading occupations of the

business graduates. This

and current salaries.

Beginning salary

listing is

$7, 812

based on the average

Current salary

beginning

$10, 000Self-employed Self-employed

Accounting 7,654 Accounting 9,873

Management 6,684 Management 9,071

Insurance 6,673 Sales 9,066

Teaching 6,666 Insurance 8,883

Banking 6,489 Administration 8,749

Administration 6, 489 Teaching 8, 500

Sales 6,220 Banking 7,489

Though there were exceptions to the following, the data given in

the questionnaires shows that those students who were employed dur-

ing the school year while attending college were able to attain a higher

grade point average than were their peers who were not employed.

Also, in correlating grade point average with annual average earned

income, it was found that the higher the grade point average the
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higher was the average-earned income.

An Evaluation of the Graduate on the Job. Overall the employ-

ers were very well satisfied with the Southern Oregon College busi-

ness graduate/employee. Several strengths and weaknesses were

mentioned by the employers. The only glaring weakness that was

mentioned by several of the employers was the problem that the new

graduate/employee has with written communications.

Many of the employers felt that this was a weakness that could

and should be corrected.

Recommendations

1. That a counseling center be provided for the students of Southern

Oregon College. This center should be provided so that the stu-

dents will have a facility where testing and counseling can be con-

ducted. I visualize this center as all encompassing in that it

would provide the student, early in his college career, with

testing and individualized counseling. This center would be of

benefit to all students, and would be an invaluable asset to those

students who are unsure of a choice of careers. The counseling

service could also provide much needed information on job

descriptions, job titles and projected career opportunities in the

business world.
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2. That advisers take the necessary time to actually advise their

students. There exists a lack of awareness, on the part of the

students, of the areas of employment or job opportunities that

are available. Close supervision or advising could help to

eliminate this problem.

3. That the present courses in report writing and communications

be re-designed to better meet the needs of the students. This is

one area where the students and the employers felt improvement

in the curriculum should be made.

4. That the data processing courses now being offered be up-graded.

Also, that more mathematics be required of all business majors.

5, That a study be undertaken to determine whether a plan can be

worked out so that a cooperative program can be offered in food

service and management; and hotel and motel management. Pre-

ferably, a practical program should be offered which would in-

clude course work as well as practical experience in these selec-

ted areas.

6. That prime consideration be given in hiring staff members who

have had actual business experience.

7. That more publicity be given to the business program. Granted,

the best publicity is the product of the school -- the graduate,

however, some consideration should be given to this matter of

informing the business world about the business program at
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Southern Oregon College.

8. That greater specialization be developed within the business

curriculum.

9. That an effort be made by the business staff to be less theoretically

oriented.
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APPENDIX A

1. What is your marital status? Single Divorced Age

Married Widowed
Separated

2. With what company are you now employed?

3. Where are you now employed? In Jackson, Josephine or Klamath counties.
In the Portland area.
Not in the above areas, but in Oregon.
Outside Oregon, in the state of

4. Not now employed: Salary too low. Did not like job. Job no longer exists.

Other:

113

Male
Female

Were you a married stuuent while attending SOC? Yes 1 year 3

2 years
years

No 4 years

6. Were you employed, other than summers, while attending SOC? Yes

not been employed since graduating, go on to question 18).

7. What are you now doing for a living? (e.g., manager of store, secondary school teacher,

service station manager, office supervisor, etc.). TITLE OF JOB

No (If you have

. What are the main duties you perform on this job? Please he specific. (e.g., if you are a

supervisor, you might oversee an office staff, order supplies and equipment, check on pay-
roll, submit reports, etc.).

9. What was the relation of your undergraduate education to your first regular (non-military)
employment after you left SOC? Closely related Somewhat related Unrelated

L 10. What is the relation of your business major to your present employment? (If present

employment is the same as your first job, mark same employment). __Closely related
Somewhat related Unrelated Same employment

11. After graduation, how did you secure your initial employment?

Private employment agency Personal initiative Through a relative-

Public employment agency Civil Service examination or friend

Through the college Contacted by employer Other

12. Did you find it necessary to have additional education for your initial job? __Yes No

(If your answer is Yes, please indicate the kind of education and where it was taken).

it. How many permanent, full-time jobs have you had since leaving SOC?

14. Are you now pursuing the line of work in which yOu received your degree? Yes No

. How do you feel about the type of work 16. Whut. is your approxiate current annual
you do in your present employment? earner: inco.e before ta.-.ses? (Please

(Please check one). do not count any income from your spouse

It's great
or from investments).

Like it Under $5,000 $9,500-$10,999

As jobs go, it's all right $5,000-56,499 $11,000-$12,499

Don't care for it $I, 500-S7 990 $12 500-$13,999
, , ,

Dislike it SS,000-$9,499 Over $14,000

Hate it

17. What was your starting salary (yearly) in your 1st permanent, full-time job after being
graduated fror SOP?
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18. What kin,. of career, if any, had you planned when you first enrolled at SOC?

19. When did you first decide on a business degree? _Before entering college
As a freshman As a sophomore As a junior

20. What was the determining factor in your decision to major in business? Please be specific.

21. If you were to repeat your undergraduate college education, would you choose the major in
business? Yes No. If your answer is No, please name the new major and tell why
you would select it.

22 Would you recommend the SOC business program to someone who is interested in majoring in
business? Yes No

23 Which methods of instruction were most beneficial to you in your business courses at SOC?
Assignments Films Outside speakers__ __.

Discussions Lectures Seminars

Field trips Library materials Student class reports

24 In comparison with your business experiences since graduation, most business courses were:
Too theoretical Too practical Balanced between theory and practice

25 Did your class experiences prepare you to work with others?
Very much so Average Very little

26 What additional courses, that were available in the Business Division at SOP, do you now
wish you had taken?

Course Why_do _you wish you had taken the course?

27. What non-business courses did you take which were of little or no value?

28. What additional non business courses do you wish you would have taken?

29. Are there any additional business courses that you feel SOC should now include in the
business program? (e.g., food service and management; hotel and motel management).

30. To what extent have you come in contact with Electronic Data Processing since graduation?
Extensive Limited None

31. Have you had any instruction in Electronic Data Processing since graduation? Yes No

32. Would a knowledge of Electronic Data Processing assist you in gaining promotion? Yes
No

33. What was your approximate grade point average as an undergraduate student at SOC?
2 to 2.5 2.5 to 3.0 3.0 to 3.5 3.5 to 4.0

34. Do you feel that the education you received at SOC prepared you for the business world?
Yes No
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35. Do you feel that SOC graduates are found to be competitive (with graduates of other schools)
in the labor market? Yes No

3(:. Would you be an active member in a business graduate alumni group? Yes No

37. Have you worked toward an advanced degree since graduation from SOC? _Yes No
If No, omit the balance of this question and go on to No. 38.
a. In what field have you done, or are you doing, graduate study?
h. What is the highest degree you have earned? _____ _
c. For what degree, if any, are you now studying?
d. In the light of your graduate experience, what suggestions do you have for improving the

program at SOC?

38. How do you evaluate the quality of the education you received in business classes at SOC?
Excellent Good Average Fair Poor. In the light of your

experiences since graduation, what suggestions would you have for improving this education?

39. a. As you look back on your business studies at SOC, what were the strongest or most
significant aspects to you?

b. What were the weakest aspects?

40. What problems did you encounter in the early stages of employment, that further preparation
at SOC might have helped you solve? If none, please state so.

* *

Thank you for your cooperation thus far. You are now invited to write an evaluation or
criticism of any phase of the program or facilities. Voice your satisfaction! Voice your
dissatisfaction! Voice your opinion! If there is something that you would like to comment
on, please take this opportunity to do so.
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Directions: In the columns to the lgft of the course titles please indicate your rating of those
courses that you took at. SOC. In light of your present job ane everyday divine you should be able
to determine those courses that arc beneficial to you.

1. Of Great Value
CODE 2. Of General Value,:

3. Of Limited Value

1.____Advanced Accounting
2. Advanced Auditing
3. Advanced Statistics
4. Advertising
5. _Analysis of Financial

Statements
6. Applied Stenography
7. Auditing
8. Business Communications
9 Business Decision-

Making
10. __Business Education and

the (2,..u"ity

11. Lsusiess :Aides
Business Fors and
Hepurts

13. _Business Internship
14. Business Law
15. Business Policy
16. _Business Practice
17. Business Report Writing
18. Business Research
19. _Business Statistics
20._ Case Problems
21. __Cost Accounting
22. Credit Management

4. Of Little Value
5. Of No Value
6. No Opinion

23. ____Data Processing For
Business

24. _Data Processing For
Secretaries

25._ Family Finance
26._ __Finance
27. Financial Institutions
28. Financial Management
29._ Foundations of Business

Education
30.__ General Insurance
31. Human Relations in

Business
32. Income-Tax Procedure
33. Intermediate Accounting
34. Introduction to Basic

Business
35.____Investments
36. Managerial Accounting
:37. Marketing
38.___Marketing Management
39. Measurement in Business

Education
40. Office Organization and

Management
41._ Office Practice

*

CODE

42. _personnel Management
43.1_Principles of Accounting
44. Principles of management
45. Principles of Personnel

Management
46. Problems of Business

Education
17. _Proanction
48. Production Management
49. Production Planning and

Control
50. Programming for Business
51. Real Estate Principles
52._ Real Estate Procedures
53. Research
54. Detail Merchandising
55. Salesmanship
56. __Secretarial Problems ar,'

Practices
57 Small Business
52.. _Stenoarnob
59. Systems Analysis an(' Design
60. Transportation and Traffic

management
Tyring

If you feel strongly about a course; the course was of Great Value, or of '30 Value, it would he
helpful to this evaluation, if you would list the number corresvonOing to the course and write
the reason for the rating.

Course
Number Rating

26 1

Reason most responsible for the rating

EXAMPLE: Helpful to me on the job and in everyday life.

THE COLLEGE SINCERELY A,PRECIATTS YOUR !NMI' IN COmTLETING THIS WESTIONNATTNT
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SOUTHERN OREGON COLLEGE

ASHLAND, OREGON 97520
OFFICE OF THE PRESIDENT

May 18, 1970

Dear Graduate:
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Greetings from the Business Division and Southern Oregon College.
The purpose of this letter is to get certain information about our cur-
riculum--information that can come only from you--the graduate.

You are one of 348 graduates who earned a degree in business since
the program began. With the rapidly increasing enrollment (next fall
your alma mater will enroll approximately 4,500 students) and the
time lapse since the first degree was granted in 1964, it is impera-
tive that data be gathered and an evaluation be made.

The content of our courses, as well as the methods of instruction,
must keep abreast of the rapidly changing times in business and so-
ciety. You have been on the job; and, as a member living in this en-
vironment, you are in an ideal position to help us.

You can assist Mr. Ed Houghton, a fellow Southern Oregon College
graduate, by evaluating the college's business program. A study at
this time is very important, as the College is engaged in seeking a
replacement for Dr. Loy E. Prickett. Enclosed is a questionnaire,
the results of which will be used in a doctoral study. We have tried
to make your task a pleasant oneone that will afford you an oppor-
tunity to review again the work, fun, opportunities, experiences, and
frustrations you encountered as a student, and after graduating from
Southern Oregon College.

Rest assured that your responses.will be held in strict confidence.
We hope that you will be completely frank in your evaluation and re-
sponses. If you desire, you may sign your name; however, this is
not necessary. The results will be tabulated, but under no circum-
stances will any individual responses be identified in any reports or
tabulations.
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We believe that this evaluation will have significant value. We do
need your opinions and we hope you welcome this opportunity to be
of service to your alma mater. A stamped envelope is enclosed for
your convenience. An early reply will be appreciated.

Sincerely yours,

Redacted for Privacy
James K. Sours, President
Southern Oregon College

JKS:cac
Enclosure
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SOUTHERN OREGON COLLEGE
ASHLAND, OREGON 97520

June 11, 1970

Dear Graduate:
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If you detect a resemblance between us and Apollo 10, you are very
perceptive. For you see, we too are shooting for the moon. We
would like to have 100 percent participation in our project, which
originally got off the launching pad on May 18.

We hope you will be delighted to find yourself in such high demand.
Without you, our data cannot be considered complete. We are now
in Stage II and Snoopy has been sent out to do his "things. " This
consists of many hours of backtracking to see where we may have
gone astray. It is essential that our interpretations be based on
reliable data, so before we can give the green light for Stage III, we
will need your response.

Our responses to date have been excellent, and for this, we are grate-
ful. Perhaps the questionnaire which we sent you a few days ago is
now in the mail; if so, thank you. If not, will you please fill out and
return this questionnaire in the enclosed envelope. The information
will be held in strict confidence, and no reference will be made to
any person.

Your reply would be greatly appreciated. Best wishes to you.

Sincerely yours,

Redacted for Privacy
Edward L. Houghtori
In Charge of Survey

ELH: cac
Enclosure
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Please check those questions or statements that most aptly apply
to the employee mentioned. Please feel free to make additional com-
ments about the preparation of the Business graduate of Southern
Oregon College.

What type of work does this employee perform?

Employee: (Please check those comments that apply)

was well prepared for all phases of this type of work.
lacked qualifications in such areas as

seemed well-prepared in the following areas

(Please indicate areas)

was able to get other employees to follow his lead and
complete a job satisfactorily.
was unwilling to take charge,-seemed more secure
when others were in more responsible positions.

had a difficult time working with other employees.
was able to adjust to a given situation and had no prob-
lem working with others.

had difficulty in oral communications.
had no difficulty in communicating with others.
had problems with written communications.

All information will be held in strict confidence with no men-
tion made of individuals or companies.

Please feel free to make any additional comments that you feel
might be of help to Southern Oregon College in the preparation of
Business graduates for today's business world. WHAT CAN WE DO
TO BETTER PREPARE OUR GRADUATES FOR THE BUSINESS
WORLD?
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APPENDIX E

SOUTHERN OREGON COLLEGE
ASHLAND, OREGON 97520

October 26, 1970

Bexell Hall 120
Oregon State University
Corvallis, OR 97330

Dear Sir:

This letter is being written to glean information from selected employers
of the Business graduates of Southern Oregon College, Ashland, Oregon.
Many educators and institutions of higher education are now relying, in-part,
on employers opinions of the institutions product---it graduates.

A questionnaire has been sent to the Business graduates of Southern
Oregon College and this information is now being tabulated. If changes are
to be made in the preparation of our graduates, it is important that we solicit
the opinions of the employers of these graduates.

Enclosed, for your convenience in answering, is a general questionnaire.
Because of the diverse fields of employment in which our graduates are work-
ing it was necessary that the questionnaire be of a general nature. Please feel
free, however, to make any additional comments which you feel might be of
use to us in preparing our graduates for the business world.

All information will be treated as confidential, and no mention will be made
of any graduate or employer.

We believe that this evaluation will have significant value. We do need
your opinion, and we hope that you will welcome this opportunity in helping
us prepare our graduates. A stamped envelope is enclosed for your convenience.

Respectfully,

Redacted for Privacy
Edward L. Houghton
In charge of survey

bjt
Enclosure (1)
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APPENDIX F

COMMENTS BY THE BUSINESS GRADUATES ABOUT
SOUTHERN OREGON COLLEGE

Class of 1964. I feel that the education I received at SOC has
been of great value over the past few years. However, the value has
been in a very general way -- perhaps more in the way I have been
taught to think rather than applying specific things to given problems.
I think perhaps the program (at least when I attended) was slanted a
little too much in the direction of retail merchandising.

One area that I feel could have been improved was the Account-
ing Department. I completed about 25 hours of accounting, and no-
where was I taught the use or application of a standard accounting
machine of any kind. Many businesses use NCR or Burroughs ac-
counting machines -- How can I teach students vocational accounting
without a machine background?

Most of the criticism that I had of the Business Department of
SOC during my attendance there have been corrected through the
diligent efforts of the department to expand the program and provide
qualified instructors.

I thought that the over-all business program at SOC was good to
excellent in almost every phase.

Class of 1965. I have felt that the writing instruction received
in required courses such as English Composition are extremely im-
portant to the business student. These courses, taught by the Hu-
manities Department, were sort of "flunk-out" courses where many
students were left to flounder, and acquire what they could on their
own. Also, the orientation of these courses was directed toward the
humanities majors, which aside from lacking some business rele-
vance, were relatively uninteresting for business majors.

I feel the education I received was good for the type of work I
am in. It gave me a broad view of business, while also giving me
certain specifics that help me in my every-day problems.

The professors were always co-operative in helping a student if
he needed help and I did appreciate the closeness between the student
and teacher.



123

I again emphasize the need for greater specialization within the
business curriculum. All in all I feel the program is a good one and
I am sure improvements have been made since my graduation.

The college needs to sell itself more to large companies and
organizations nationally. Graduate schools do not thoroughly con-
sider SOC graduates as well-prepared -- mainly because it is a young
school particularly in the Business Department. I personally met
with this problem when applying for graduate study in hospital admin-
istration.

Class of 1966. As I mentioned to --- in a letter earlier this
year, I believe we "owe" it to undergraduates to expose them to all
sides of business life, particularly that of a large company (1000 or
more employees). There is more to it than can be learned in a class-
room, so I don't believe that persons like myself could get points
across to students in a seminar-type situation that can never be
"taught" in a classroom.

I feel that the education I received at SOC in business was very
good.

I found the transitions from college to the business world much
different than I expected. In college, theory persists, in the business
world you need to learn how it actually works.

It would be helpful to all students if there was an opportunity to
work and use some of their learning before getting a degree, that is,
a school work program.

I feel it is a good college, but having met and worked with people
from other colleges, I feel more humanity courses were offered or
taken by the people I have met. I feel this put me at some disadvan-
tage.

SOC has too many management courses and not enough worker
courses--most generally people start at the bottom and work up to
management in industry.

Any institution of higher education is going to be evaluated ulti-
mately by the product which it generates. Since my graduation in 1966
I have been competing with graduates primarily from the University of
--- and the University of ---. I was the first accounting graduate
from SOC to accept a position with a national CPA firm. I can state
from four years of practical experience that the SOC grad can
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compete.

SOC must continue to have the high-caliber instructors, and the
attitude that quality grads will never be replaced by quantity grads.

Having attended --- College before attending SOC it can be
stated with authority that while SOC offers more business courses
their biggest and most important advantage lies in their faculty and
apparent philosophy of the institution. To be specific the qualifica-
tions are high and there is definitely no communication barrier be-
tween student and professors.

Generally speaking, I feel that my undergrad education was
pretty satisfactory. I would not have said this some years back, but
since taking graduate work at a supposedly top-notch Business School,
my opinion of SOC is considerably elevated.

Accounting courses need to be upgraded and expanded. Big
firms will hire SOC graduates, if they apply, which apparently is
contrary to popular opinion.

As a whole I feel the program Dr. --- developed was excellent.
He had a superb group of aides including Dr. ---. This to me was
the very best part of my studies. I always knew that if a problem
developed I would not have to wait a week for an appointment to see
the instructor.

At SOC you were not just another number or head, but were an
individual and important.

Class of 1967. I feel SOC has an average business program
and I am proud to be a business graduate of SOC. I have seen
several cases where the SOC graduate has exceeded those of --- and
--- in their employment. I have also talked with management of com-
panies who feel that SOC graduates are top notch business prospects.

It seemed to me that too many things had to be covered in a
class over a term period rather than covering specific topics thorough-
ly before going on to another.

I think that the campus has an excellent study environment.

I feel that the advisors should do a better job in guiding the
students, not just "ok" the class schedule. I feel that the advisor
should help the student evaluate his goals and what course of study



125

would help achieve these goals.

Instructors should relate the business world to students.

I especially liked the closeness of most of the instructors to
the students.

The business world was and is much different than I had antici-
pated. It is tough, and many times ruthless. You tend to graduate
with an idealistic attitude which naturally is influenced by the class-
room. For me it was a shock! College should teach realistically and
practically. SOC in some instances was too theoretically oriented.

Looking back, the only negative aspects I remember are the long
and dull lectures given by some instructors -- both business and
general. If this time could be spent in a more positive direction --
say, exploring current problems with the real world practitioners --
the student would graduate with valuable and practical experience.

On the favorable side, I was happy to experience the close con-
tact with the instructors and the personal attention given me was a
major factor in the "success" of my college career.

The program in general was good. A couple of the instructors
took some of the lustre off the program, but the remainder made up
for them.

Classes with management problems could be discussed on a
seminar basis.

Books stating that this is the way something is done are terrible.
Each company has its way of doing things and the ways College tells
you to do them may be fine in theory but applying them is another
matter. A company tends to like its own way and changing things fast
can ruin a young graduate's career.

If anything, toughen the SOC business program -- get good staff
and keep them.

There should be more emphasis on the practical side and less
on theory.
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Undergraduates are not knowledgeable of the actual duties of
jobs in the business world, It would be ideal if you could work in
conjunction with the business world and make the students aware of
how and what is actually done.

More data processing classes on undergraduate level as well as
graduate level.

Undergraduates need more info on "actual" practices in the
outside world.

For those students in business education -- need a more diverse
program, not limited to secretarial science or basic business. Need
to be introduced to both.

I think that one course devoted to nothing more than having
representatives from different fields come in and tell what their job
is, would be very helpful. It would stop a lot of this job changing.

Have found most courses gear the individual for middle manage-
ment role of decision making and procedures, Since every individual
does not start at a middle management level, some slight emphasis
should be given on receiving, interpreting, and carrying out instruc-
tions.

Too much emphasis is placed on grades. I have found that only
my first job interviews involved any emphasis of grades. After the
first job, I was selling my experience, personality, and ability.

I liked the small classes and hope they can stay small.

Class of 1968. I feel that more care could be exercised in
hiring professors. A professor with practical business experience
can be of unlimited value in making course work relevant to what the
student will find in the outside business world.

I found the facilities at SOC excellent compared to schools here
in -

I feel I learned more from those who experienced some type of
practical experience before going into teaching. Those instructors
were able to relate their lectures to the actual outside business world.
Dr, ---, Dr. ---, and Dr. --- fall into this category.
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The business instructors were as a whole very willing to teach,
Many seemed dedicated to their job,

Having come in contact with business graduates of other colleges
and universities I feel SOC measures up OK.

Some of the worst courses I have taken were at SOC. These
were due to the professors. However, some of the best courses I've
taken were at SOC. The excellence of these classes were due to the
professors, I've attended five different colleges and universities, and
at every one I've come to the same conclusion: Professors make or
break a class.

I would like to see something that would introduce the business
student to the world he is entering before it is too late to change his
major,

I'm very proud to say I'm a graduate of the SOC Business De-
partment. Dr. --- has done a fine job in building a highly respected
department.

I greatly enjoyed my four years at Southern Oregon College.
The closeness of the students to the faculty helped greatly.

Class of 1969. If any type of serious programs in EDP are
planned, the practical (technical) aspects should not be placed second
to the theoretical aspects. _Theory in EDP is something you can try
to put in practice now. The deeper your technical knowledge in EDP
the more theory becomes practice.

Most of the business courses took too narrow a view. Little
building on past courses or other disciplines.

Since I'm not a transfer of many schools and can only speak for
SOC the education I received was good and well rounded and planned.

My main criticism is the fact that nine hours of worthless
science classes are required of a business major while only six hours
of data processing are required.

A student should know that data processing and accounting are
big parts in any business. No matter what he does he will be respon-
sible for using data processing' and evaluation of its reports. He
will also be involved in accounting either directly or indirectly.
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I feel the SOC business program is a fine one.

You should offer more insurance courses.

I now feel that standards should be set higher for the benefit of
the student. This is especially true of students such as myself -- I
just slid through -- and now because people around me are better
qualified, I am finding that I am not able to advance as rapidly as I
might have.

My biggest gripe is that college builds you up to think you are
of some value, and they teach you courses that the average college
grad will not use for ten years or more.

The business world is not theory oriented, it is practical, you
make the sales or you are out. The student is not given a chance to
even open his mouth in the business world until he proves himself.
The student isn't prepared for the realistic business world.

I feel that I received a rounded education in the business ad-
ministration program at SOC.

I feel that the program at SOC is excellent -- with many quali-
fied teachers.

For the most part I feel the business program at SOC is a good
one. However, it leaves something to be desired in the area of
practical application and everyday problem solving.

I was naive about business while I was in school. Now I am
disillusioned, disenchanted, even hateful of America's business and
economic superiority. I am more interested in seeing happy people
in jobs that are meaningful to them than in seeing healthy profits on
a profit and loss statement, Tell that to your business students at
SOC.

I feel that if the textbooks could be pushed further into the
background and more hard, cold practical facts presented, the over-
all program would better prepare the students for his career. Use
a "get it to the people approach". I think this would not only make the
study more meaningful, but it would make it much more interesting.

I feel that in general the business program at Southern Oregon
was good; however, too much emphasis was placed on "theory" as
compared to practical application. I strongly suggest that a program
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be set up where business majors would have the opportunity to be
placed in "industry" from a period of six months to a year. This
would allow the student to apply theory to actual on the job training.

The majority of students graduate from college with the feeling
that they have "the world by the tail. " Unfortunately, after the first
few interviews, they find out that "industry" is not only interested in
the degree -- but the actual business experience on the job!

I feel that there is no reason for us to take any education
courses because of the feeling between the business graduate students
and the education professors and the lack of usefulness.

The college needs more activity for commuter students so that
they will feel more of a part of the college.

etc.
Bring in speakers from more corporations. Have seminars,

Theory is needed but experience is mandatory.

Fact memory work as taught in the lower-division courses is
a waste of everyone's time.

SOC has several instructors who were outstanding in theory
but lacked a successful background in the business world. Several
students felt as I did, we wanted to be taught by people who really
know how to be good managers, not by people who had never even
worked in the business field.

I found that experience counts a whole lot. I am thankful to SOC
for not only giving me a good education, but also a good social back-
ground.

Classes in which I learned the most involved a great majority
of class participation.

When a student is put in a position to participate in a class it
gives him more of a fundamental and working knowledge.

The courses offered at SOC are virtually the same as those
offered at other universities. But the contents and the quality is
quite inferior. I say this in comparison to the business courses I
took at other universities I attended. I can't help but feel that if more
emphasis was placed on quality instead of quantity the program would
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be of much more benefit to the students.

More group discussion and less lecturing.

The teachers in the business department at SOC were of very
poor quality. It became apparent that many of them had tried the
business world themselves, but had failed. As a result, education
was a rebound position for many.

P. S. Keep the personal touch that was so welcome at SOC.

Students should be encouraged to participate in community
activities.

Barracks-type married housing was unsatisfactory but adequate.

The courses were much more interesting in upper division than
in lower division.

Something should be done about the small business management
courses. They are rotten and I am sure a large percentage of my
fellow graduates would agree.

Many of the professors are excellent upper-division but lack
in the lower division.


