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Purposes and Method of Study

The purpose of this study was to explore some of the practices

of home economics teachers in the use of auxiliary personnel. as

expressed by city and state supervisors. A second purpose was to

discover the beliefs of city and state supervisors regarding the use

of auxiliary personnel in home economics programs. A question-

naire was designed and validated to determine these practices and

beliefs. Two hundred fifty-nine questionnaires were sent to city and

state supervisors. A total of 130 usable questionnaires were returned.

The questions proposed for study were:

1. Do you have any auxiliary personnel in the city or state home

economics program which you represent?



Z. Who are the auxiliary workers being used in home economics

classes in your program?

3. How did your program get started?

4. What are the aides doing?

5. What difference do aides make in the total home economics

program?

6. What training do the aides have?

7. How are teachers prepared or trained to use aides?

8. Do you have in your city or state job descriptions for auxiliary

workers ?

9. Do you have in your city or state criteria for the hiring of

aides ?

10. How do you feel about the concept of teacher aides ?

It was assumed that when the results of these questions were tabu-

lated, guidelines for the use of auxiliary personnel in home eco-

nomics education programs could be developed.

Findings

Over half (59 percent) of the total number of respondents

reported that they did not have auxiliary workers in their programs.

Of those programs that did have auxiliary workers over 50 percent

indicated that the workers were mostly community residents. Re-

spondents with auxiliary programs indicated that the auxiliary



personnel were generally paid and working part time. A little over

one third of the programs were started as a result of teacher requests

and federal funding.

Five categories of activities for auxiliary duties were listed.

They were: actual work with students; audio-visual aids; house-

keeping; interpreting the program; and secretarial. The respondents

were asked to designate how frequently each activity was carried out

by the auxiliaries. Most of the programs had auxiliaries who fre-

quently worked with students.

Fifty-one percent of the programs had auxiliary workers trained

in after school meetings. It could not be determined from the data

how the training was conducted or to what extent. About one third of

the programs had teachers trained through supervisor-teacher confer-

ences. Again, it could not be determined how the training was con-

ducted or to what extent. Important to note, however, is that nearly

one third of the programs had teachers who had no training or prepa-

ration for working with aides.

The supervisors were asked to indicate how they felt toward

particular statements about teacher aide programs. They were given

the following choices to indicate their degree of agreement: agreed;

had no feeling one way or another; disagreed; undecided or wanted to

qualify the statement.

Over ninety percent of the respondents agreed that aides should



understand how to work with children, that aides should have planning

time together with their teachers, and that aides' assignments should

grow out of the needs of a given teaching situation.

There were three concepts where 50 percent or more of the

supervisors disagreed. Those concepts were: it is not necessary

for teachers to have training in working with aides; teaching responsi-

bilities require many different levels of skills, all of these must be

carried out by the same individual; aides can be a threat with regard

to salary increases for the teacher.

Supervisors were asked for statements as to what difference

aides make in the total home economics program. Most of the

responses were brief and in agreement with the literature. In gen-

eral, they felt that teachers could concentrate more effectively on

professional functions when aided.

Respondents were also asked if they had job descriptions and

criteria for the hiring of aides in their city or state. Although a

few supervisors said that they were currently working on developing

these items, most of them did not have such descriptions or criteria

in their programs.

Guidelines

After the data were collected and analyzed guidelines for the

use of auxiliary personnel in home economics education programs



were developed. They were developed in two parts; guidelines for

administrators and guidelines for home economics teachers. These

guidelines encompass concepts pertaining to aspects of auxiliary

personnel programs such as: scope, type of worker, aide training,

aide placement, aide qualifications and standards, aide duties,

teacher, and teacher training.
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DEVELOPMENT OF GUIDELINES FOR THE USE OF AUXILIARY
PERSONNEL IN HOME ECONOMICS EDUCATION PROGRAMS

CHAPTER I

IN TRO DUC TION

Purposes of Study

There are many concerns about the trend to use auxiliary per-

sonnel in the service of education. This study was made in order to

explore some of the practices of home economics teachers in the use

of auxiliary personnel as expressed by city and state supervisors. A

second purpose of the study was to discover the beliefs of city and

state supervisors regarding the use of auxiliary personnel in home

economics programs. To do this, data were collected and analyzed

to answer the following basic questions:

1. Do you have any auxiliary personnel in the city or state home

economics program which you represent?

Z. Who are the auxiliary workers being used in home economics

classes in your program?

3. How did your program get started?

4. What are the aides doing?

5. What difference do aides make in the total home economics

program?
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6. What training do the aides have?

7. How are teachers prepared or trained to use aides?

8. Do you have in your city or state job descriptions for auxiliary

workers ?

9. Do you have in your city or state criteria for the hiring of aides ?

10. How do you feel about the concept of teacher aides?

It was assumed that when the results of these questions were tabulated,

guidelines for the use of auxiliary personnel in home economics edu-

cation programs could be developed.

Method of Procedure

In order to answer the questions of the study it was necessary

to obtain information from home economics city and state supervisors.

A questionnaire (Appendix A) was developed to collect data needed to

answer the questions proposed for study.

Validating the Questionnaire

Twenty home economics educators were asked to evaluate the

questionnaire and to send their comments and suggestions. These

educators included four teachers, six city supervisors, three state

supervisors, and seven university staff members. They were asked

to assist in validation on the basis of these requests:
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Place yourself in the role of a city or state supervisor

Fill out the questionnaire

Give criticisms and/or suggestions regarding any questions

that are not clear

Document how long it took you to complete the questionnaire.

After their suggestions were considered and implemented, a

final copy of the questionnaire was printed.

Collection of Data

In order for the study to be most useful, but still be a sample

of various situations, it was decided to send the questionnaire to the

home economics supervisor of each state including Puerto Rico and

to select 209 city supervisors from the U. S. Department of Health,

Education, and Welfare's list of City Supervisors of Home Economics.

Thirteen states had no identified city supervisors. The 209 city

supervisors were selected by utilizing the first 14 names listed for

those states who had identified city supervisors. The supervisors

were asked to complete the questionnaire or have one of their assis-

tants complete it. If they did not have an auxiliary program, they

were asked to respond to section 10 only indicating their beliefs about

auxiliary personnel.

Two hundred fifty-nine questionnaires were distributed to city

and state home economics supervisors. Follow-up post cards were
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sent to those who had not responded within a reasonable time. There

were 146 questionnaires returned. Of those returned, 130 were

usable. Five were unusable because the responses were not com-

plete. The remaining 11 were blank, or not applicable since they

were representative of programs other than secondary home econom-

ics programs.

Limitations of the Study

This study was limited by the following factors:

1. Only home economics city and state supervisors were included,

so the study can be valid for this group only.

2. Only a partial sample of city supervisors made up the study;

the findings are only valid for this partial group.

3. The supervisors who replied may have skewed the sample.

4. Some supervisors may never have had any direct contact with

an auxiliary personnel program while others may have had a

great deal of contact.

5. There is no knowledge of how many auxiliary programs each

state supervisor represented.

6. There is no knowledge of how many auxiliary programs and

personnel each city supervisor represented.
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Definition of Terms

The following terms and meanings have been used in this study:

1. Auxiliary personnel - A broad term which refers to a school

employee who is not certified. This

person may perform various auxiliary

educational functions in a subsidiary role.

2. Nonprofessional, Paraprofessional, Subprofessional - A person

who is not a professional. This person

may or may not be working toward the

professional level.

3. Teacher's aide - Any person who does not have a teaching

certificate, is not a student teacher,

and is assigned to a specific teacher

or department to perform functions at

the first or entry level of the educational

field.

Summary

This study is an attempt to find out: some of the practices of

home economics teachers in the use of auxiliary personnel as ex-

pressed by city and state home economics supervisors; beliefs of

the supervisors regarding the use of auxiliary personnel; and based
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on this develop guidelines for the use of auxiliary personnel in

secondary home economics programs.

The analysis of the data will be found in chapter III, following

the review of literature.
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CHAPTER II

REVIEW OF LITERATURE

Auxiliary Personnel in the American Educational System

The utilization of teaching and supporting staffs, a significant

phase of the educational organization, is one facet of current changes

and innovation in the American education system. "A major movement

to better utilize staff was the introduction of teacher aides" (Olivero,

1970, p. 30).

Most teachers spend too much time at tasks that do not require

professional competence and responsibility.

Many duties are not a central part of teaching and need not
be done by professional staff. But such duties are a neces-
sary part of the educational program and must be handled
by someone. There are also paraprofessional tasks--those
which involve elements of professional skills--which aux-
iliary personnel could perform under the supervision of
teachers (National Commission of Teacher Education and
Professional Standards, 1967, p. 7).

Only estimates are available on the number of auxiliary person-

nel in school systems. "One day auxiliary personnel may outnumber

teachers" (NCTEPS, 1967, p. 14).

In 1953, the first major experiment of incorporating auxiliary

personnel in education was executed in Bay City, Michigan, with

funds from the Ford Foundation (Bowman, 1967).
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The program was designed to increase teacher effective-
ness by freeing teachers from the necessity of devoting
a disproportionate amount of time to nonprofessional
functions. The teaching profession appeared to react
negatively on the whole to an employment device which
would assign available educational funds to the employ-
ment of untrained personnel rather than to the employ-
ment of more teachers (Bowman, 1967, p. 4).

Employment of auxiliary personnel rose sharply in the mid-

sixties as a response to Congressional implementation of the over all

War on Poverty. New types of personnel and changed roles for pres-

ent personnel are influencing educational policies and practices. Our

schools presently are utilizing more than 100, 000 paid and volunteer

aides (Olivero, 1970). "It is estimated that by 1977 this number will

have grown to more than one and a half million. Money paid for this

work will rise above the billion mark" (Boutwell, 1968, p. 14). It

is also said that one in five public school teachers is being assisted

by one or more aides, but mostly on a limited, part-time basis.

Many aide programs grow out of university-public school coop-

erative arrangement. In addition, federal funds are available for

the employment of low-income nonprofessionals in education and other

human services. As declared by a National Education Association

survey, "Teacher aides work in preschool, elementary, and secondary

schools; in libraries, laboratories, and mobile classrooms; in public

schools, parochial schools, and federal education projects" (Branan,

1968, p. 38).



Nearly half of the teacher aide programs now operating in
large public schools are less than three years old . . . Be-
cause of this recency, there are no concrete definitions or
measures of established practice which state and local dis-
tricts can use as guidelines for the use of teacher aides
(Alexander, 1968, p. 38).

Maine has defined an aide as a noncertified person whose duties

are limited to assisting a certified teacher. The statement also

warns that ". . . aides shall not be used as substitute teachers, to

relieve teacher overload, or to replace teachers on leave" (Alexander,

1968, p. 39). The term teacher aide has been applied to a vast range

of interpretation. Some interpretations would have it include fully

certified teachers who work with small groups to those persons who

serve in transporting handicapped children. Children aides, as they

are called in Baltimore, Maryland, refer to those paraprofessionals

whose duties are restricted to working directly with children under

the teacher's supervision. On the other hand, educational aides are

those persons who perform clerical duties outside the classroom.

Meanwhile, security aides, as those who are employed in New York

City, protect teachers and pupils against personal violence. St. Louis

utilizes cultural aides. Cultural aides are talented citizens from the

community who have appropriate background and knowledge so the

basic curriculum of the school can be enriched through their participa-

tion4 (Olivero, 1970)."

The term 'auxiliary personnel' is used to denote employees
who, though lacking the traditional requirements for the
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education profession, perform auxiliary functions as de-
fined by Webster's New World Dictionary, i. e. 'they help,
assist, and give aid and support' to the learning-teaching
process. While this may not be the ideal term, it is more
positive than 'nonprofessional' or 'paraprofessional' and
more inclusive than 'teacher-aide. ' The latter generally
refers to the entry level alone, not to assistants and asso-
ciates; and to only one type of educational function--teach-
ing--not to other functions such as counseling, library
services, and home-school relations, in which assistance
is needed (Klopf, 1969, p. vi).

Thus, it is imperative that definitions and role specifications of aux-

iliaries be designed by educators initially to provide a frame of

reference for a whole new set of relationships. It is imperative for

the prevention of either underutilization of auxiliaries by unconvinced

professionals or overutilization by administrators who may be faced

with manpower shortages (Bowman, 1967).

Quality Education by Individualizing Instruction

Concerned people are withdrawing their children from public

schools because they feel that the quality of the education has declined.

A reversal of this trend is mandatory to avoid mass withdrawals. Pub-

lic schools have to do a lot better than they have, and the public has

to help them do it. Completely mature professionals will not reject

the utilization of paraprofessionals or consultants, of paid or volun-

teer helpers, provided there is a program built upon respect by the

community for the professional and vice versa (Olivero, 1970).

Educators agree that no teacher, however competent, can be
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effective unless he has time for preparation, classes, evaluation,

and consultation. Assistance by auxiliary personnel contributes to

his effectiveness.

Taxpayers ask how freeing teachers from the so called non-

professional duties contributes to quality education for children.

The answer is obvious: it enables teachers to use that
time to prepare their classroom work and to work with
individual children. Moreover, it makes them feel better
about their work, raises their status in the eyes of pupils
and parents, and materially reduces strain and fatigue.
Thus, they have better attitudes and morale and more
energy for classroom work (Noar, 1967, p. 30).

They will have the time and the energy to explore new curriculum

content and techniques. They can plan more ambitious lessons when

their schedules are less crowded, utilizing resources frequently

neglected because there is no time to select and obtain them.

A corps of auxiliary personnel will provide an opportunity for

the child to obtain ". . . additional special instructions when needed.

This also will provide an opportunity for a child to have one more

adult with whom he can communicate" (Olivero, 1970, p. 50).

Allocating funds for auxiliary personnel can help to prevent

the waste of time, money, and resources which occurs when profes-

sional people who are prepared to teach are prevented from fully

developing their potential. Providing teachers with more time for

professional activities is an important step toward ensuring that

children receive the best education available.
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Only when the classroom teacher becomes the nucleus of
a group of professionals and paraprofessionals who work
with him in educating children, only when he is looked
upon as the key professional person in the education of
children, utilizing and coordinating the talents and contri-
butions of a supportive staff, will the schools be able to
provide all children with the education they must have to
be contributing members of society (How Teacher Aides. .

1967, p. 1).

The implementation of an auxiliary program may create jobs for the

poor, relieve the shortage of teachers, make the teacher's job more

manageable, link the school and community, provide personalized

education in a flexible setting, but the prime concern is for the

child as a learner (Klopf, 1969).

"Children must be taught as individuals" (Olsen, 1968, p. 96).

Individualizing an instructional program does not begin and end with

the needs of the students.

We have talked much about the importance of individual
differences among children but have often failed to recog-
nize that great differences exist in the interests and com-
petencies of teachers. Have we, in fact, sometimes
deliberately stifled such differences by failing to provide
varying levels of responsibility and leadership opportunity
within teaching for persons with different levels of experi-
ence, talent, and career commitment? Have we dissi-
pated creative qualities in many teachers by exhausting
their energies in routine clerical tasks ? (Denemark,
1966, p. 70).

Efforts to individualize instruction have shown that the self-

contained classroom is not appropriate for meeting the needs of all

children. There must be some specialized functions that should be

performed by a variety of people with a variety of special
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competencies. A wider range of activities, more freedom of move-

ment, and more small groupings are feasible in an aided classroom

than is possible for one person often operating under difficult teaching

conditions.

Differentiated staffing may ". . . provide a better learning envi-

ronment than the assignment of all educational tasks in a classroom

to one person who, alone, must attempt to meet the individual needs

of many students" (Klopf, 1969, p. 25). Furthermore, "Teachers

need time to reflect and more opportunities for professional growth"

(NCTEPS, 1967, p. 8). Attempts to require teachers to meet the

needs of widely differing individuals without doing something about

the multiplicity of nonteaching tasks are bound to meet with small

success.

The use of auxiliary personnel must not promote instructional

methods that do not meet individual student needs. "For example,

where aides are excluded from classrooms and used to produce

seatwork materials, do they thereby assist teachers to do more of

what they shouldn't be doing at all?" (Noar, 1967, p. 21).

Utilization of aides has helped give teachers time to teach;
time to do what they were educated to do. This means that
some students are able to have their learning problems
more carefully analyzed and effectively treated; teachers
are beginning to approach the sought-after goal of truly
individualizing instruction (Olivero, 1970, p. 14).
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No teacher can be expected to be an expert housekeeper,

evaluator, monitor, testing specialist, secretary, subject-matter

specialist, equipment operator, educational psychologist, curricu-

lum and methodology expert, supervisor, counselor, and researcher.

Yet we ask nothing less of our teachers today. They probably have

basically the same duties today as they had when they entered teach-

ing. Teachers are obviously better trained than ever before yet use

of their manpower has not changed during the past 100 years (Olivero,

1970).

"According to a report by the Ford Foundation, classroom

activities not requiring professional competencies absorb from 21

to 69 percent of the teacher's day. . " (Foster, 1964, p. 136).

Teachers do their own typing, monitoring on the playground and in

the lunchroom, housekeeping, assembling of materials, attendance

and record keeping, dictating of spelling tests, correcting of papers,

obtaining of supplies, errands, and equipment operating. These

types of duties are innumerable. The point is that a degree is not

required in order to perform them. Perhaps this connotes that

"What is needed in American education is an assessment of how

educational manpower is utilized and a differentiation of teaching,

clerical, and technical tasks" (Olivero, 1970, p. 26).

A thoughtful analysis of teaching responsibilities will
disclose many different levels of skill. Some require
advanced professional knowledge of a high order; others,
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professional skill at a rather modest level. Still others
seem primarily technical in nature, while some appear to
be of a quite routine clerical character. All make a con-
tribution to the education of children. All need to be
planned and coordinated by an experienced, professionally
competent teacher. But must all be carried out by the
same individual? (Denemark, 1966, p. 18).

The overwhelming load of traditional and new tasks for class-

room teachers has led educators to say that one teacher in one room

is no longer a justifiable way to organize and administer a school.

Professionals and lay citizens alike question the use of highly edu-

cated teachers for much of what they now have to do. "As teachers'

salaries go up, the pressure to use their special talents to best

advantage mounts" (Boutwell, 1968, p. 14). It is feasible and eco-

nomical to employ auxiliary personnel rather than teachers to serve

as monitors, clerks, equipment operators, and the like. It. . . How-

ever, aides should not be regarded as substitutes for teachers or as a

means of giving teachers responsibility for more pupils to cut costs"

(Rittenhouse, 1969, p. 1).

Whether or not there is a shortage of teachers and whether
or not there is a need to help unemployed and educationally
disadvantaged persons enter the mainstream of productivity,
the employment of auxiliaries in the schools could enhance
the quality of education, when these persons are appropri-
ately trained and utilized. To achieve the potential that
appears to be inherent in the school as a community-
centered institution, a study of the learning environment
as a whole is required, as well as of the interaction of all
its parts so as to create a theory of learning which encom-
passes the professionals, the nonprofessional, the parent
and the community as partners in a common enterprise
(Bowman, 1967, p. 149).
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Differentiated Staffing

Tasks of educational services can be separated into levels.

Some can be carried out by professionals, others can be performed

by nonprofessionals or, as they are sometimes called, paraprofes-

sionals or subprofeAsionals. "Maximum productivity cannot be

attained unless teachers are doing those things in which they have

greatest competency. Roles and responsibilities must be differen-

tiated in order for significant change to take place" (Oliver°, 1970,

p. xiii).

The establishment of a career line for auxiliary personnel may

encourage career development for the total educational scheme, with

leadership roles at various occupational levels and increased motiva-

tion for professional growth throughout the system.

The concept of single salary schedules which reward people
for longevity and in-service education gradually will dis-
appear while the idea of differentiated staffing will gain
more and more appeal for both the educator and the tax-
payer (Olivero, 1970, p. 18).

"Both professionals and nonprofessionals have separate con-

tributions to make and the employment of nonprofessionals produces

new roles for professionals as consultants, supervisors, teachers

and coordinators" (Pearl, 1965, p. 202). Gifted teachers may ad-

vance to the role of supervising teacher rather than feeling limited

to seek a position in counseling or administration for advancement
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(Pearl, 1965).

Many teachers who have worked with aides now perceive their

own roles as ". . . more highly profess ional with emphasis on diagnosis,

planning and coordination, rather than solely upon teacher-pupil

interaction" (Bowman, 1967, p. 137). The teacher's job has become

more personally rewarding, demanding, and specialized.

However, more attention must be given to ". . . management

techniques which help various levels of personnel work together for

a common purpose rather than continue in often conflicting functions"

(Olivero, 1970, p. 15).

Endorsement for Teacher Aides

"In the absence of statutes to the contrary, the power to hire

and pay teacher aides is within the authority of local school districts"

(Alexander, 1968, p. 38). Thus, many school districts have gone

ahead to develop auxiliary personnel programs. At the same time,

local education associations became involved and have endorsed

the concept of aides. They encouraged teacher aides to enroll as

associate members. They voiced need for a special department for

aides. A department that can unify them in seeking employment

benefits. The associations also encouraged districts to seek state

and federal funding for aide programs so that there willnot be competi-

tion with regard to teachers' salaries. Professional associations do
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recognize, however, that they need to promote control by regulating

practices to assure that aides are not employed for professional

responsibilities (NCTEPS, 1967).

In addition, certain certification revisions may have an endors-

ing influence on the use of auxiliary personnel.

Massachusetts is on the verge of approving legislation
which will revolutionize certification standards as well
as programs for preparing professional personnel. Four
types of licenses have been recommended: (1) Internship
Licenses--for those in training; (2) Associate Teacher
Licenses - -for beginning teachers; (3) Professional Licen-
ses--for those of demonstrated ability who work indepen-
dent of supervision; and (4) Educational Specialist Licen-
ses--for high-level teachers with specialized competencies.
Certification is based upon demonstrated knowledge and pro-
fessional competence rather than transcript record (Olivero,
1970, p. xiii).

Aide Placement

Several questions come to mind when placement of aides is con-

sidered. How shall it be decided which teachers will receive assis-

tance when there are a limited number of aides ?

Should aides be assigned to beginning teachers who might
have more difficulty because the whole job is new, or to
skilled, experienced teachers who might have an oppor-
tunity to acquire new or deeper professional dimensions
in teaching when someone takes over routine and non-
professional duties? Should a teacher's needs and skills
help determine the assignment of aides ? (NCTEPS, 1967,
p. 10).

Should desire or lack of desire by the professional to work with an

aide be reviewed? How much should personality be considered?
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Should hiring precede training so that trainees will be given orienta-

tion for an actual job assignment? Should placements be permanent?

In the ideal program, aides should be placed in school sys-
tems before training begins, and the teachers who are to
have aides will participate actively in the training process
both as planners and as trainees. Administrators should
be encouraged to select only those teachers who request
aides and who are willing to participate in their preservice
training. . . . Those selected should be sincerely interested
in having an aide and aware of the problems the new situa-
tion may create (Olivero, 1970, p. 50).

Qualifications and Characteristics of Teacher Aides

Aides from different backgrounds, with varying amounts of edu-

cation and work experience, and of different ages can all function

effectively with appropriate orientation, training, supervision, and

working conditions.

However, no one should be accepted as an aide solely to
provide jobs for the poor or unemployed. In all cases the
aide should be able to make a contribution to the educa-
tional program, whether he is indigenous to a particular
subculture or someone brought into the school without
special regard for origin, background, or present envi-
ronment (NCTEPS, 1967, p. 11).

Screening candidates is difficult and a great deal depends upon

who conducts the interviews. Qualification standards tend to be

flexible. They also tend to be related to personality characteristics

which are not easily measured. Furthermore, it has not been decided

exactly what constitutes a successful classroom aide.

Nevertheless, certain common characteristics can be used to



predict success for the teacher aide. A competent candidate is

usually able to ". . . take responsibility, use common sense, and

adjust to new situations. . " (Branan, 1968, p. 40), " . . . accept
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children as they are" (Foster, 1964, p. 137), accept supervision,

and relate to others (Rittenhouse, 1969). The candidate can also

exhibit responsiveness to teachers, personal warmth, flexibility,

dedication, interest in self-improvement, dependability, sensitivity

to children's needs, good health and physical stamina, and a motiva-

tion to learn.

Some communities specify that aides should be of the same

ethnic and/or social backgrounds as the children they will work with.

It is said that this qualification can serve to bridge cultural gaps

between disadvantaged children and middle-class teachers. "The

children can see the aides as models who show them a way out of

deprivation, who can prove that there are, indeed, rewards for those

who perform a useful and profitable service" (Lyon, 1967, p. 25).

Also, aides with this qualification ". . . will be more familiar with

the discipline problems, behavior, and familial patterns in the

community" (Olivero, 1970, p. 43).

The teacher's relationship with the aide will be consciously

observed by the children. The respect extended will be contagious

(Olsen, 1968).
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Characteristics of the Teacher Who May Work With Aides

"Teachers who have proved most successful in working with

aides are innovative, cooperative, tactful, and genuinely helpful in

their relationships with other professionals" (Olivero, 1970, p. 50).

In addition, "The teacher who has the help of an aide must be

secure, and undisturbed by the presence of another adult in her class-

room. She needs to be a careful planner. . ." (Foster, 1964, p. 137).

Satisfying relationships as well as effective use of aides
occur where teachers are mature, secure, unpossessive
of their jobs and children, and emotionally stable. As they
move into new ways of administering classrooms, which an
aide program promotes, many teachers find renewed satis-
faction in their work. They see themselves anew--imagina-
tive, creative, and able to handle anxieties which are likely
to accompany change (Noar, 1967, p. 31).

The needs and personal characteristics of the teacher must be

given attention. In some cases, it may be advisable to include teach-

ers in the aide selection process. He can perhaps best determine if

the aide will be able to adapt to his teaching philosophy and if their

personalities will complement one another.

In addition, the teacher should be willing to accept help with non-

professional duties. He must be willing to experiment to find the

most effective uses of auxiliary personnel. He must be sincerely in-

terested in having an aide and aware of the problems the new situation

may create.
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Some teachers lack the managerial qualities necessary
for supervising auxiliary personnel and will need careful
guidance and assistance in developing these qualities.
Others who possess such qualities may uncover, release,
and direct the valuable potential of their aides (NCTEPS,
1967, p. 10).

The presence of an aide in the classroom may influence some

teachers to improve their instruction or prevent some teachers from

using sarcasm or severe or unrelated punishments.

Teachers may resent taking time out to initiate an aide into

the routines of the school. Insecure teachers may feel the aide is

there to criticize him or to compete with him for the affections of

the students (Branan, 1968).

Moreover, it is speculated that teachers accept the nonprofes-

sional tasks because they want to escape from the classroom. Must

those teachers give up such cherished tasks ? (Noar, 1967).

Training for Personnel in an Aide Program

Training is extremely varied in content, length, format,
and personnel or institutions conducting it. Training is
essential to the operation of any aide program and should
be undertaken on a continuing basis . . . . Preservice
training is desirable, but in-service training is essential.
Aides, teachers, and administrators should be trained for
their roles in the aide program, and where possible, train-
ing should be on a team basis (Rittenhouse, 1969, p. 47-48).

An untrained aide is not an asset. He may be unaware of his

role and he may have no idea of what he must not do. In fact, he can

be a menace to the education service.
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"Training for teacher aides ranges from a briefing before class

to college courses and in-service programs" (Branan, 1968, p. 40).

Sessions are continuously being restructured and designed to meet

the needs of specific aides.

Focus on training is upon in-service training but it is
recognized that in each situation orientation will be essen-
tial. In many situations, brief and nonacademic preservice
training has proved of value. In orientation, as in all other
aspects of the training program, both joint and separate
training are fulcral to the functioning of a multi-level,
multi-functional team (Klopf, 1963, p. 24).

The team approach can be the philosophy of the training. Program

members can train as a team and gain practical experience in working

cooperatively.

It has come to the attention of administrators and supervisors

through training results that " . . .informal experiential training, con-

crete demonstrations, and active coparticipation with professionals

provide the most meaningful learning experience" (Pearl, 1965, p.

156).

Some authorities support the concept that auxiliaries and

teachers benefit from instructional periods either together or sepa-

rately. They feel that aide training needs to provide an overview of

the education profession, familiarity with the structure and manage-

ment of classrooms, introduction to the various departments and

agencies working with and within the school system (Bowman, 1967).

In addition, other authorities support the idea that
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The trainee must be instructed in specific skills and taught
to relate positively both to other members of the staff
and to persons in his care. A feeling of belonging to the
human service team must be generated in the trainee
during the training process. He must be provided with
a sense of competence. In the course of training he should
develop feeling of fulfillment which comes from engaging
in manifestly necessary activities (Pearl, 1965, p. 156-
157).

Furthermore, the training should avoid overwhelming the

auxiliaries with all there is to understand about a school. Emphasis

during orientation should be placed ". . . on helping participants

begin to understand themselves, the general functions to be performed

within a school, and the unique contributions each will have to make"

(Klopf, 1969, p. 33).

"Since auxiliary personnel will have access to privileged pro-

fessional information, it will be necessary to help them learn and

operate on the basis of the ethics of the teaching profession" (NCTEPS,

1967, p. 13).

Any preservice or in-service program should also provide

general education and preprofessional training for those auxiliary

personnel who may want to pursue careers in education (Rittenhouse,

1969).

Any training program for auxiliary personnel should also
entail a systematic follow-up, including evaluation, de-
scription of the program in progress, interviews with
participants, and continuing assistance for teachers and
aides. At this time, crystallizing training programs should
be avoided in order that the results of evaluation can be used
continually to make improvements in them (NCTEPS, 1967,
p. 12).
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The most crucial problem in teacher aide training now
does not involve aides, but teachers. Programs designed
to help teachers work with aides are practically non-
existent. Until teachers are actively involved in aide
preparation, their anxiety about another adult in the class-
room, their questions about who is in charge, and other
concerns are likely to increase rather than decrease
(Olivero, 1970, p. 17).

The training of the professional is also critical because of his

responsibility for role development; both his own role and that of

the auxiliary.

Being an aide may become an integral part of preparation for

teaching says the National Education Association. !I. . . besides

giving students experience in the classroom, such training would

help them to learn how, later, to work with aides" (Branan, 1968,

p. 44).

It can either be a liability or an asset when auxiliaries are

brought into the classroom because of the necessary readjustments.

If facts, directives, and regulations are overwhelming to the teachers

and auxiliaries, they may react with rigidity and rejection. But they

may respond with creativity and enthusiasm if they are supported in

the challenge and opportunity the situation presents (Klopf, 1969).

Retraining for the professional will be needed. The present
shortage of professional workers, which has resulted in the
hiring of people who are less than fully qualified to do pro-
fessional jobs, is in fact leading to the downgrading of many
professions. The increased responsibility for consulting,
supervision, and training in new career programs will
actually serve to improve the status of the professional and
upgrade standards for the profession as a whole. The
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professional will be free to devote himself to the level of
work for which he has studied and trained. The profes-
sional truly can be the leader in the development of knowl-
edge, the innovation of programs, and the establishment
of appropriate training in his field (Pearl, 1965, p. 220).

A Career Ladder in Education

Utilization of auxiliary personnel needs to be a program that is

incorporated as an integral part of the school system, not treated as

an extraneous and temporary adjunct to the system.

Too often the aide is expected to be a jack of all trades as are

the teachers. Logic dictates that the rationale for staff differentia-

tion applies to the support staff.

Career ladders are appropriate and desirable for auxiliary

personnel as well as for teachers. "Auxiliary personnel should be

able to enter into any stage of the career-development hierarchy as

his previous background and training permits" (Olivero, 1970, p. 33).

If auxiliary personnel are to become a stable and accepted
part of the school system rather than merely a temporary
addition, the jobs, not the people, should be institutional-
ized. This means the establishment of an occupational
track, with budgetary provision for each step in the career
ladder, and with gradually increasing responsibility and
decreasing supervision (Klopf, 1964, p. 13).

Each step on the ladder ought to have definite ". . . job descriptions,

salaries, increments, and fringe benefits, moving from routine

functions at the entry level to functions which are more responsible

and more directly related to the learning-teaching process. . ."
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(Bowman, 1967, p. 9).

"It should be emphasized, however, that auxiliaries should not

feel compelled to seek upward mobility if they are comfortable in the

entry level position" (Olivero, 1970, p. 45).

Olivero (1970) cited Nikolai's suggestion that the supporting

educational manpower be differentiated into five categories of respon-

sibility. The categories as given by Nikolai are:

1. TECHNICAL AIDES--This group includes graphic artists and

those who operate audio-visual automated instructional, data proces-

sing, and computer equipment.

2. NONCERTIFICATED INSTRUCTIONAL AIDES--Workers in this

group may perform such tasks as tutoring, counseling, library re-

search, or laboratory assistance.

3. CLERICAL AIDES- -These workers may do clerical work in

the classroom, library, workroom, office, or counseling department.

4. SUPER VISOR Y AIDES- - This group includes those who may

supervise playground and other similar activities, study centers,

and field trips.

5. COMMUNITY INSTRUCTIONAL AIDES--These workers perform

tasks in the community-school communications.

Some of these jobs need minimal training. Others may require formal

education, perhaps even a degree.
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It is imperative that "The auxiliary be given an opportunity

to choose the particular role he would like to perform, such as:

classroom aide. . " (Klopf, 1969, p. 18), technical aide, super-

visory aide, clerical aide, or community instructional aide.

It is also feasible that one step on the career ladder would be

a position of coordinator for auxiliaries. This coordinator is invalu-

able in terms of the support he can give to the aides. He is one

person they can turn to and with whom they can feel secure. Com-

munication is facilitated and teachers also have someone to mediate

difficulties which might occur (Klopf, 1969).

In the career ladder framework the

Emphasis upon providing opportunity for upward mobility
should not indicate any lack of respect for the dignity and
validity of every task at every level. The jobs available
at the entry level need to be meaningful in terms of the
basic goals of education so that the person who feels
comfortable remaining an aide can make a real contribu-
tion to the ongoing life of the school. Upward mobility
should be possible but not compulsory. Advancement
should be related to both desire and ability (Klopf, 1969,
p. 17).

The career ladder framework also sustains the educational

team approach. This team is

. . . greater than the sum of its parts. The 'team'
becomes a mere word bereft of meaning, however, unless
there is time scheduled when pupils are not in attendance
for team training and team planning. The fragmentation,
competition, and even conflict among persons with a com-
mon concernthe child--will continue as long as these
persons train separately to look at their own small part
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of the child, without ever sharing their views and values
as essential and interweaving elements in the fabric of
learning (Bowman, 1967, p. 145-146).

"It should be recognized that a team operation does not merely

entail a reassignment of old functions, but rather a whole matrix of

tasks and responsibilities, requiring new competencies and new

training responsibilities" (Klopf, 1969, p. 42).

Functions Performed by Auxiliary Personnel

Experience has shown that there really are jobs that nonprofes-

sionals can do that are not threats to the professionals and that result

in better overall service. Jobs for aides are those for which full

professional training is not necessary or are new functions that ex-

pand the scope of professional service.

There is some concern that teachers are not using aides effec-

tively. That is, that some aides are being underutilized or even

overutilized. It is speculated that one cause of this ineffective use

may be that duties for aides have been poorly defined.

The purpose for using auxiliary personnel is to enable the

professional to teach more effectively. "Any hard and fast list of

auxiliary duties could create a wrong impression, because such

assignments should be conditioned by the needs of a given teaching

situation" (NCTEPS, 1967, p. 10).

There are always legal and other boundaries, of course, but within
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those limits, aides can support all instructional and noninstructional

functions. A dual role for the auxiliary is to be desired, with part

of his time assigned to routine tasks but an increasing proportion of

his time devoted to support of the learning-teaching process (Klopf,

1969).

A popular opinion is that the presence of subprofessional
adults in schools (in classroom and elsewhere), whom most
of the pupils recognize as being more or less on the same
social, economic, and intellectual levels as their parents,
will provide opportunities for free association without the
threat which middle-class, highly educated teachers seem
to offer. But personal relationships of this kind, however
desirable, cannot develop where the tasks assigned to aides
keep them out of classrooms. Nor are pupils likely to talk
person-to-person with aides they perceive as 'policemen'
whose major responsibility is to keep order in lecture
halls, cafeterias, and study halls (Noar, 1967, p. 9).

"In general, such routine responsibilities as attendance. taking

and operating a machine lacked high priority in the auxiliaries' esti-

mate of their own value" (Bowman, 1967, p. 77). One aide exclaimed,

"Icame here to help children, not to do things you don't like to dolt!

(How Teacher Aides. . 1967, p. 19).

"There is a general category of tasks that are difficult to define

relating to listening, supporting, emphasizing, inspiring, or serving

as a trouble shooter" (Rittenhouse, 1969, p. 19). There are schools

in which auxiliary personnel bridge the gap between home and school.

It would not be uncommon to see the aide serving as a coordina-

tor for teaching teams (Boutwell, 1968). Aides can add their special
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talents to school enrichment programs. They can work with small

groups while the teacher works with individuals. They can reinforce

what the teacher has taught. An opportunity is provided for children

to respond and react to a different personality. Aides can fulfill a

unique role in working with individual children who are causing dis-

turbances or who find something too much to cope with.

An aide is not authorized to perform instructional duties or to

teach unless there are statutes providing to the contrary. "Instruc-

tional aides usually do not serve as substitute teachers, take over

classes during the prolonged absence of teachers, perform direct

disciplinary functions, plan instruction independently, or grade non-

objective papers" (Rittenhouse, 1969, p. 6). However, some wonder

if a capable aide might not be better than a substitute.

It is also extremely important to exclude from the auxiliaries'

role any functions which might usefully be performed by the students

as a learning process.

. . . and all those concerned with education must see that
auxiliary personnel are not used instead of teachers in
order to save money. One safeguard against the exploita-
tion of teacher aides is to have the functions of auxiliary
personnel largely determined by teachers. It should be
the responsibility of educators to see to it that teacher
aides are not allowed to assume the professional duties
of the teacher. Since aides will be working directly with
them, teachers should share the responsibility of seeing
that they fulfill their proper functions (NCTEPS, 1967,
p. 16 -1 7).
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The Teacher's Role in an Auxiliary Program

Teachers and administrators need to prepare for the use of

auxiliary personnel. They need to study and determine the profes-

sional and nonprofessional skills.

For the professionals already in the system, the arrival of

nonprofessionals means the possibility that human services may be

expanded and enlarged to actually meet the needs of individuals.

The effectiveness of the aide is enhanced when the teacher is

responsive to his suggestions. The teacher should meet with his

aide to discuss what is going on, to plan solutions to problems, and

to exchange constructive suggestions.

The entry of the paraprofessional on the school scene does

introduce some new problems for the teacher. He is now a manager

of persons other than children.

Is it possible that, by using the services of auxiliary
personnel, teachers might become more remote from
the children--less involved in their problems and their
lives ? This is possible, and teachers will have to make
a conscious effort to see that it does not happen. Teachers
who have aides will have the opportunity to gain increased
insight as they have more time to study individual students.
They also will benefit from hearing the opinions of their
aides (NCTEPS, 1967, p. 17).

As declared by the National Commission on Teacher Education

and Professional Standards, "Whatever roles develop for auxiliary

personnel--the teacher will remain the 'diagnostician for learning,
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the manager of learning experiences, and the decision maker in

learning situations' (Branan, 1968, p. 44).
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CHAPTER III

ANALYSIS OF DATA

When the questionnaires were grouped and tabulated, the data

were assembled into tables so that the information would be more

visible. The questionnaire gave information on ten aspects of auxil-

iary personnel programs. In reporting the findings of the study, the

information will be organized into those ten sections.

Participants in the Study

Of the 259 questionnaires distributed 130 usable responses

(48 percent) were received. Table A (Appendix B) shows the dis-

tribution of questionnaires by city and state. The returns in each

category included those that were usable and those that were unusable

as reported in Table A. Over half (59 percent) of the total number of

respondents report that they do not have auxiliary workers (Table 1).

Sixty-three (63 percent) of the city supervisors responding do not have

auxiliary worker programs. Whereas, 17 (55 percent) of the respond-

ing state supervisors do have auxiliary workers in their programs.

Table 1. Auxiliary Programs as Reported by City and State Supervisors

Those having Those not having
auxiliary workers auxiliary workers

No. No.

CITY 36 37 63 63

STATE 17 55 14 45

TOTAL 53 41 77 59
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Types of Auxiliary Workers

The types of auxiliary workers being used in home economics

classes in their programs as reported by city and state supervisors

are given in Table 2.

Over 50 percent of the city and state programs reported that

auxiliary workers were community residents. The second most

prevalent type varied between the city and state programs. Sixteen

(44 percent) city programs had present students who served as aux-

iliary workers. Seven (41 percent) state programs had parents and

seven (41 percent) had present students who served as auxiliary

workers. Nineteen percent of the city programs had parents as

auxiliary workers. The state programs had each type of worker

represented. City programs did not have any senior citizens serving

as auxiliary personnel.

Number of Categories in Any One Program

Table 3 shows the number categories of auxiliary workers in

any one program. Fourteen (39 percent) of the city programs had

only one category of auxiliary worker. The single category most

frequently reported were community residents and present students.

Not one city program had more than six categories of auxiliary work-

ers. Twenty-four percent of the state respondents identified only one



Table 2. The Types of Auxiliary Workers Being Used in Home Economics Classes in Their Programs
as Reported by City and State Supervisors.

TYPE OF WORKER
IN 36 CITY

SUPERVISORS' PROGRAMS
No:

IN 17 STATE
SUPERVISORS' PROGRAMS

No.

1. College youth 7 19 2 10

2. Community resident 21 58 9 52

3. Community specialist 1 3 2 10

4. Former student 6 17 3 18

5. Student working toward
teacher certification 12 33 4 24

6. Parent 7 19 7 41

7. Person with specific
ethnic background 10 28 5 29

8. Person with specific
social background 3 8 1 6

9. Present student 16 44 7 41

10. Retired teacher 2 6 1 6

11. Senior citizen 0 0 1 6

12. Other 8 22 1 6



Table 3. The Number of Categories of Auxiliary Workers in Any One Program as Reported by 36
City Supervisors and 17 State Supervisors.

NUMBER OF CATEGORIES
No.

CITY
No.

STATE

One only 14 39 4 24

Two 5 14 3 18

Three 6 17 4 24

Four 7 19 2 11

Five 2 6 0 0

Six 1 3 2 11

Seven 0 0 0 0

Eight 0 0 1 6

Nine 0 0 0 0

Ten 0 0 0 0

Eleven 0 0 0 0

Twelve 0 0 0 0
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category. These categories included college youth, retired teachers,

present students, and parents. Twenty-four percent of the stage pro -

grams also had three categories of workers. There were no programs

with nine or more categories of auxiliary workers.

It is interesting to note that 14 percent of the city programs and

18 percent of the state programs had two categories of auxiliary

workers. The combinations given of these two types could all be

interpreted so that one auxiliary worker represented two classifica-

tions. For example, it is very likely that a parent is also a com-

munity resident. Other comparable combinations were: community

resident with a person with specific ethnic background; community

resident with a present student; and a person with specific ethnic

background with a person with specific social background.

On the whole, more programs have auxiliary personnel work

part time than full time. Even though there are several programs

that have auxiliary personnel who work on a voluntary basis, most

programs have auxiliary workers who are employed for wages

(Tables B and C in Appendix B).

In Table 4, the time allocation for use of auxiliaries work is

compared. It is interesting to note that most (40 percent) of the

auxiliary programs have their workers only part time. But, almost

as many programs (34 percent) have both part time and full time

workers.

Table 5 discloses the employment basis on which auxiliary



Table 4. Time Allocations that Auxiliary Personnel Work as Reported by 36 City Supervisors and 17 State Supervisors.

TIME ALLOCATION
No.

TOTAL CITY SUPERVISORS
No.

STATE SUPERVISORS
No.

Part Time Only 21 40 15 42 6 35

Full Time Only 8 15 6 17 2 12

Both 18 34 12 33 6 35

No Response 6 11 3 8 3 18

Table 5. Employment Basis on Which Auxiliary Personnel Work as Reported by 36 City Supervisors and 17 State Supervisors.

EMPLOYMENT BASIS

No.

TOTAL CITY SUPERVISORS

No.

STATE SUPERVISORS

No.

Paid Only 17 32 12 33 5 29

Volunteer Only 12 22 10 27 2 12

Both 17 32 11 30 6 35

No Response 8 15 4 10 4 23
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personnel work. There does not seem to be a large difference

between programs with regard to this aspect. Thirty-two percent

of the programs have only paid auxiliary workers. Twenty-two per-

cent of the programs have these workers as volunteers only. But,

32 percent have a combination of paid and volunteer auxiliaries. It

cannot be determined from this data what proportion of workers are

paid or volunteer in programs with a combination of the two classifi-

cations.

Ways Auxiliary Programs Got Started

Tables 6 and 7 show how programs for auxiliary workers were

started. City supervisors reported that 39 percent of their programs

were started by requests from teachers. The noticeable comparison

in Table 6 is that 36 percent of the programs got started through

federal funding. Perhaps it can be said that teachers' requests were

carried out because federal funds were available. Also, interesting

to note is that not one city auxiliary program got started as a result

of suggestions from advisory committees.

Forty-seven percent (Table 7) of the state programs were

started by teacher requests and through federal funding. Those two

means were also important in starting city programs. More impor-

tant with regard to state programs is that 53 percent were created

and implemented by the administration after being developed



Table 6. Ways the Program of Auxiliary Workers Started as Reported by 36 City Supervisors.

WAYS PROGRAM STARTED No.

1. Admini stration created and implemented the program,
but developed cooperatively with staff 11 31

2. Individual volunteers contacted the school 8 22

3. Requested by teacher(s) 14 39

4. Staff instigated and designed the program with approval and
implementation by the administration 8 22

5. Suggested by advisory committee 0 0

6. Through federal funding 13 36

7. Through proposal submitted to school district 2 6

8. Volunteer agencies contacted the school 5 14

9. Other 4 11

Table 7. Ways the Program of Auxiliary Workers Started as Reported by 17 State Supervisors.

WAYS PROGRAM STARTED No. ox,

1. Administration created and implemented the program,
but developed cooperatively with staff 9 53

2. Individual volunteers contacted the school 2 11

3. Requested by teacher(s) 8 47

4. Staff instigated and designed the program with approval and
implementation by the administration 2 11

5. Suggested by advisory committee 2 11

6. Through federal funding 8 47
7. Through proposal submitted to school district 2 11

8. Volunteer agencies contacted the school 2 11

9. Other 1 6
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cooperatively with the staff.

Types and Frequency of Auxiliary Workers' Activities

Two tables which denote the types and frequency of auxiliary

workers' activities in city and state programs are Tables 8 and 9.

The activities were separated into the following categories: actual

work with students; audio-visual aids; housekeeping; interpreting

the program; and secretarial.

Actual Work with Students

Auxiliary personnel in the majority of programs actually worked

with students. City and state programs are similar in this aspect.

Workers in between 38 and 70 percent of all the programs were in-

volved in all four activities either frequently or sometimes. The

activities listed were: assist students individually; assist students

with assignments and materials missed when absent; assist with

small groups to allow for class division into areas of skill, interest,

ability; give encouragement during laboratory situations. Sixty-one

percent of the city programs had auxiliary workers assist students

individually on a frequent and sometimes basis. Also worthwhile

to note is that 33 percent of the city programs had auxiliary workers

involved occasionally and never in assisting students with assignments

and materials missed when absent.
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Audio-Visual Aids

The activity that was done most frequently by auxiliaries in

both city and state programs was setting up displays in the room and

hall. Responses indicate (in Table 8) that three of the activities

were done only occasionally or never in 33 and 34 percent of the

programs. The three activities include: arranging for the use of

audio-visual materials; compiling lists of films and filmstrips; and

operating audio-visual equipment. Whereas, in the state programs,

(in Table 9) the activities in this category are done by auxiliary

workers in a majority of the state programs either frequently or

sometimes.

Housekeeping

This category was divided into seven activities as shown in

Tables 8 and 9.

As the Tables illustrate, setting up, assisting, and cleaning

after classroom demonstrations is the activity that more programs

have auxiliaries perform frequently or sometimes. In fact, 50

percent of the city programs and 76 percent of the state programs

had auxiliaries involved in this activity. The two activities that

fewer (33 and 47 percent) programs had auxiliaries perform fre-

quently and sometimes were: controlling physical conditions of the



Table 8. Types and Frequency of Auxiliary Workers' Activities as Reported by 36 City Supervisors.

TYPE OF WORK FREQUENCY OF WORK ACTIVITY
Frequently
No. %

Sometimes
No. %

Occasionally
No. %

Never
No. %

No Response
No. %

ACTUAL WORK WITH STUDENTS
1. Assist students individually 14 39 8 22 3 8 6 17 5 14
2. Assist students with assignments and

materials missed when absent 7 19 7 19 5 14 7 19 10 28

3. Assist with small groups to allow for class division
into areas of skill, interest, ability 13 36 4 11 5 14 6 17 8 22

4. Give encouragement during laboratory situations 12 33 4 11 4 11 5 14 11 31
5. Other 2 6 1 3 0 0 0 0 33 92

AUDIO-VISUAL AIDS
1. Arrange for the use of audio-visual materials 6 17 3 8 6 17 6 17 15 42
2. Compile lists of films and filmstrips, etc. 6 17 0 0 6 17 6 17 18 50
3. Operate audio-visual equipment 4 11 4 11 5 14 7 19 16 44
4. Set up displays in room and hall 8 22 8 22 5 14 4 11 11 31
5. Other 4 11 2 6 1 3 0 0 29 81

HOUSEKEEPING
1. Arrange bulletin boards and centers of interst 8 22 6 17 6 17 5 14 11 31
2. Clean and check condition of equipment 12 33 6 17 9 25 5 14 4 11

3. Control physical conditions of the room 7 19 5 14 7 19 8 22 9 25
4. Do laundry 6 17 6 17 7 19 11 31 6 17
5. Keep a running check on supplies to be replenished 9 25 6 17 6 17 7 19 8 22
6. Set up, assist, and clean after classroom

demonstrations 9 25 9 25 3 8 4 11 11 31

7. Supervise orderliness of room 10 28 5 14 7 19 8 22 6 17

8. Other 1 3 0 0 1 3 0 0 34 94



Table 8. Continued
TYPE OF WORK

Frequently
No. %

FREQUENCY OF WORK ACTIVITY
Sometimes Occasionally
No. % No.

Never
No. %

No Response
No. %

INTERPRETI NG THE PROGRAM
1. Assist in making arrangements for teacher's

home visits 5 14 1 3 2 6 16 44 12 33
2. Communicate with teacher on students' reactions

to lessons 10 28 4 11 5 14 8 22 9 25

3. Help contact resource people and arrange for
field trips 4 11 4 11 6 17 10 28 12 33

4. Submit publicity to local and school newspapers 0 0 1 3 4 11 17 47 14 39
5. Work with classes on teas, open house, fashion

shows 4 11 2 6 9 25 7 19 14 39
6. Other 1 3 0 0 2 6 0 0 33 92

SECRETARIAL
1. Distribute and collect materials, books, and

assignments 16 44 1 3 6 17 1 3 12 33
2. File teacher materials 12 33 2 6 4 11 5 14 13 36
3. General typing, duplicating, etc. 17 47 3 8 7 19 3 8 6 17
4. Keep records of:

extended learnings 6 17 5 14 3 8 8 22 14 39

finances 5 14 2 6 3 8 11 31 15 42
grades 5 14 5 14 1 3 11 31 14 39
home visits 4 11 3 8 2 6 13 36 14 39
inventories 10 28 3 8 5 14 7 19 11 31

pupil attendance 5 14 2 6 8 22 6 17 15 42
state, school reports 2 6 2 6 0 0 17 47 15 42
student conferences 3 8 0 0 6 17 11 31 16 44
other 0 0 1 3 0 0 0 0 35 97

5. Open mail, help with correspondence 5 14 5 14 2 6 9 25 15 42
6. Pick up and/or return borrowed materials 10 28 5 14 6 17 4 11 11 31
7. Supervise use of files by students 6 17 4 11 5 14 8 22 13 36
8. Take care of interruptions; answer telephone, make

out hall passes, class excuses 9 25 6 17 2 6 10 28 9 25
9. Other 1 3 0 0 0 0 1 3 34 94
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room, and doing laundry. Thirty-five percent of the state programs

and 50 percent of the city programs had auxiliaries do laundry occa-

sionally or never. Perhaps this is so because many districts send

their laundry to a commercial concern or because students do laundry

as a part of the learning process.

Interpreting the Program

Table 9 shows that more than 50 percent of the state programs

had auxiliary workers communicate with teacher on students' reac-

tions to lessons and work with classes on teas, open house, and fash-

ion shows frequently and sometimes. Less than 50 percent of the city

and state programs had auxiliaries assist in making arrangements

for teacher's home visits, help contact resource people and arrange

for field trips, and submit publicity to local and school newspapers

frequently and sometimes. In fact, not one program had auxiliaries

submit publicity to local and school newspapers frequently. That

activity was performed occasionally or never by auxiliaries in 58

percent of the city programs and 48 percent of the state programs.

Secretarial

This category is composed of eight activities. One activity is

further divided into eight parts. Of the fifteen specific activities

(Table 8) in city programs, seven were done more frequently and



Table 9. Types and Frequency of Auxiliary Workers' Activities as Reported by 17 State Supervisors.

TYPE OF WORK
Frequently
No. %

FREQUENCY OF WORK ACTIVITY
Sometimes Occasionally
No. % No. %

Never
No. %

No Response
No. %

ACTUAL WORK WITH STUDENTS
1. Assist students individually 10 59 2 11 3 18 0 0 2 11

2. Assist students with assignments and
materials missed when absent 7 41 3 18 3 18 1 6 3 18

3. Assist with small groups to allow for class division
into areas of skill, interest, ability 9 53 2 11 4 24 0 0 2 11

4. Give encouragement during laboratory situations 5 29 8 47 2 11 0 0 2 11

5. Other 0 0 2 11 0 0 0 0 15 88

AUDIO-VISUAL AIDS
1. Arrange for the use of audio-visual materials 7 41 4 24 4 24 1 6 1 6

2. Compile lists of films and filmstrips, etc. 4 24 4 24 2 11 4 24 3 18

3. Operate audio-visual equipment 6 35 4 24 4 24 0 0 3 18

4. Set up displays in room and hall 7 41 3 18 5 29 1 6 1 6

5. Other 1 6 0 0 0 0 0 0 16 94

HOUSEKEEPING
1. Arrange bulletin boards and centers of interst 6 35 4 24 5 29 0 0 2 11

2. Clean and check condition of equipment 6 35 5 29 3 18 0 0 3 18

3. Control physical conditions of the room 4 24 6 35 3 18 0 0 4 24

4. Do laundry 3 18 5 29 4 24 2 11 3 18

5. Keep a running check on supplies to be replenished 4 24 8 47 2 11 1 6 2 11

6. Set up, assist, and clean after classroom
demonstrations 6 35 7 41 2 11 0 0 2 11

7. Supervise orderliness of room 3 18 7 41 1 6 1 6 5 29

8. Other 0 .0 0 0 0 0 0 0 17 100



Table 9. Continued
TYPE OF WORK

Frequently
No. %

FREQUENCY OF WORK ACTIVITY
Sometimes Occasionally
No. % No.

Never
No. %

No Response
No. %

INTERPRETING THE PROGRAM
1. Assist in making arrangements for teacher's

home visits 2 11 2 11 2 11 4 24 7 41

2. Communicate with teacher on students' reactions
to lessons 4 24 5 29 1 6 2 11 5 29

3. Help contact resource people and arrange for
field trips 2 11 4 24 6 35 0 0 5 29

4. Submit publicity to local and school newspapers 0 0 3 18 4 24 4 24 6 35

5. Work with classes on teas, open house, fashion shows 6 35 4 2.5 2 11 1 6 4 24

6. Other 2 11 0 0 0 0 0 0 15 88

SECRETARIAL
1. Distribute and collect materials, books, and

assignments 7 41 6 35 2 11 0 0 2 11

2. File teacher materials 7 41 5 29 3 18 0 0 2 11

3. General typing, duplicating, etc. 5 29 4 24 4 24 2 11 2 11

4. Keep records of:
extended learnings 2 11 5 29 2 11 3 18 5 29

finances 3 18 2 11 4 24 4 24 4 24

grades 3 18 1 6 5 29 4 24 4 24

home visits 4 24 2 11 1 6 5 29 5 29

inventories 5 29 3 18 3 18 3 18 3 18

pupil attendance 5 29 6 35 4 24 1 6 1 6

state, school reports 1 6 0 0 4 24 5 29 7 41

student conferences 2 11 3 18 3 18 2 11 7 41

other 0 0 0 0 0 0 0 0 17 100

5. Open mail, help with correspondence 2 11 2 11 4 24 6 35 3 18

6. Pick up and/or return borrowed materials 4 24 7 41 4 24 0 0 2 11

7. Supervise use of files by students 4 24 6 35 2 11 1 6 4 24

8. Take care of interruptions; answer telephone,
make out hall passes, class excuses 4 24 7 41 3 18 1 6 2 11

9. Other 0 0 0 0 0 0 0 0 17 100
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sometimes by auxiliary personnel as compared to occasionally or

never. The seven are: 1) distribute and collect materials, books,

and assignments; 2) file teacher materials; 3) general typing, dupli-

cating, etc. ; 4) keep records of extended learnings, 5) inventories;

6) pick up and/or return borrowed materials; 7) take care of interrup-

tions; answer telephone, make out hall passes, class excuses. Of

those seven, only one activity was performed by auxiliaries in over

50 percent of the programs. That is 55 percent of the city programs

had auxiliary workers do general typing, duplicating, etc.

It is necessary to note, too, the activities which more programs

had auxiliaries do only occasionally or never as compared to fre-

quently and sometimes. They are: 1) keep records of finances,

2) grades, 3) home visits, 4) pupil attendance, 5) state, school re-

ports, 6) student conferences; 7) open mail, help with correspondence;

8) supervise use of files by students. Of these eight, 48 percent of

the programs were likely to have auxiliary workers keep records of

student conferences occasionally or never.

State programs as seen in Table 9 did vary from the city pro-

grams. There were four activities where over 50 percent of the

programs had auxiliaries involved. In order of the highest percentage

they are: 1) distribute and collect materials, books, and assignments

(76 percent); 2) file teacher materials (70 percent); 3) keep records

of pupil attendance (64 percent); 4) general typing, duplicating, etc.
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(53 percent).

Although 35 percent of the state programs had auxiliaries keep

records of home visits frequently and sometimes, 35 percent had

auxiliaries keep records of home visits occasionally or never. Simi-

larly, 29 percent of the state programs had auxiliaries keep records

of student conferences frequently and sometimes while 29 percent had

them keep records of student conferences occasionally or never.

There were also four activities that more programs had auxili-

aries perform occasionally or never as compared to frequently or

sometimes. Between 24 and 35 percent of the programs had auxili-

aries occasionally or never keep records of finances, grades, state

and school reports or open mail, help with correspondence.

The three activities that most or 76 percent of the state pro-

grams had auxiliaries perform frequently and sometimes were to

give encouragement during laboratory situations, set up, assist, and

clean after classroom demonstrations, and distribute and collect

materials, books, and assignments. The activity that most or 59

percent of the state programs had auxiliaries perform occasionally

or never was to open mail, help with correspondence.

Sixty-one percent of the programs had auxiliary personnel assist

students individually either frequently or sometimes. Fifty-eight

percent had them submit publicity to local and school newspapers

occasionally or never.
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In order to determine which group of activities were done

most frequently or least frequently in city and state programs, an

average percentage was calculated for each category of activities.

They ranked as follows: 1) 47.9 percent of the programs had auxili-

aries actually work with students; 2) 45.4 percent of the programs

had auxiliaries do housekeeping; 3) 36.2 percent of the programs had

auxiliaries work with audio-visual aids; 4) 31.5 percent of the pro-

grams had auxiliaries do secretarial tasks; 5) 24.9 percent of the

programs had auxiliaries interpret the program.

Preparation Auxiliary Workers Have

Table 10 shows seven ways auxiliary personnel may be prepared

for their work. In 51 percent of the programs auxiliaries were pre-

pared in after school meetings with the teacher. The adequacy of

the auxiliary training program cannot be determined from this table.

Multiple responses were possible.

Preparation Teachers Have to Use Aides

The respondents were asked to check the means by which teach-

ers were prepared to use aides. Answers could be multiple. Table

11 shows the total for city and state programs and the specific pro-

grams. The highest percentage (32) of the programs had teachers

trained through supervisor-teacher conferences. Interesting to note



Table 10. Preparation Auxiliary Workers Have as Reported by 36 City Supervisors and 17 State Supervisors.

No.
TOTAL CITY SUPERVISORS

No.
STATE SUPERVISORS
No.

1. After school meetings with
teacher 27 51 16 44 11 65

2. College course(s) 5 9 2 6 3 18

3. Few minutes before class
for instructions 23 43 16 44 7 41

4. In-service training 18 34 11 31 7 41

5. No training 9 17 6 17 3 18

6. Special seminars or projects 6 11 4 11 2 11

7. Training provided by an agency 3 6 2 6 1 6

8. Other 6 11 5 14 1 6

Table 11. Preparation Teachers Have to Use Aides as Reported by 36 City Supervisors and 17 State Supervisors.

No.
TOTAL

No.
CITY SUPERVISORS STATE SUPERVISORS

No.

1. After school meetings 14 26 9 25 5 29

2. College course(s) 3 6 2 6 1 6

3. In-service 12 23 5 14 7 41

4. No preparation 16 30 12 33 4 24

5. Released time for teacher 5 9 2 6 3 18

6. Special seminars or projects 3 6 2 6 1 6

7. Supervisor-teacher conferences 17 32 12 33 5 29

8. Other 0 0 0 0 0 0
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as a close second is that 30 percent of the programs had no training

for teachers to use aides. Six percent of the programs had teachers

who were trained through college courses or special seminars and

projects. As in Table 10, the adequacy or quality of the training

cannot be determined.

Degree of Agreement About Teachers' Aides

The respondents were asked to indicate how they felt toward

particular statements about teacher aide programs. They were given

the following choices to indicate their agreement: agreed; had no

feeling one way or another; disagreed; undecided or wanted to qualify

the statement. Table 12 charts the degree of agreement concerning

the concept of teachers' aides.

There were 122 (or 94 percent) respondents who agreed that

aides should understand how to work with children. Ninety-two per-

cent or 120 respondents agreed that aides should have planning time

together with their teachers. Also, it was agreed by 90 percent of

the respondents that aides' assignments should grow out of the needs

of a given teaching situation. Five percent or six supervisors felt

that it is not necessary for teachers to have training in working with

aides. One of the concerns expressed in the literature is that teachers

are not trained to work effectively with aides. It was expected that

this concept as stated would not show much agreement.



Table 12. Degree of Agreement Concerning the Concept of Teachers' Aides as Reported by 130 City and State Supervisors.

BELIEFS ABOUT TEACHER AIDES DEGREE OF AGREEMENT
Total Agreed Had no feeling Disagreed Undecided

one way or or wanted
another to qualify

statement
No. 0/0 No, No. No. % No. %

1. Aides can be links between the school and
community 118 91 98

2. Aides can be a threat with regard to salary increases
for the teacher 108 83 12

3, Aides can bring freshness and enthusiasm to schools
where both staff and students are often tired and
discouraged 117 90 75

4. Aides can enrich classroom activities 118 91 97

5. Aides can help to lighten the teacher's load 117 90 102

6. Aides can help to stretch the teacher's time which
contributes to her effectiveness 115 88 110

7. Aides can help to make it possible for each child
to be taught as a separate individual with his
own interests and worths 118 91 81

8. Aides can perform the non-teaching duties teachers
don't like to do 117 90 78

9. Aides can reinforce what the teacher has taught 119 92 87
10. Aides can work individually with a child 121 93 103

11. Aides should accept children as they are 123 95 105

12. Aides' assignments should grow out of the needs
of a given teaching situation 123 95 117

13. Aides should be drawn from the ethnic and social
groups they will serve 120 92 68

14. Aides should have planning time together with
their teachers 124 95 120

15. Aides should not be used as substitute teachers, to
relieve teacher overload, or to replace teachers
on leave 125 96 108

75 3 2 2 2 15 12

9 9 7 67 52 20 15

58 9 7 10 8 23 18

75 6 5 4 3 11 8

78 3 2 5 4 7 5

85 1 1 1 1 3 2

62 4 3 5 4 28 22

60 2 2 15 12 22 17

67 6 5 3 2 19 15

79 2 2 3 2 13 10

81 4 3 2 2 12 9

90 0 0 2 2 4 3

52 10 8 11 8 31 24

92 1 1 0 0 3 2

83 2 2 5 4 10 8



Table 12. Continued

BELIEFS ABOUT TEACHER AIDES DEGREE OF AGREEMENT
Total Agreed Had no feeling Disagreed Undecided

one way or or wanted
another to qualify

statement
No. % No. No.

16. Aides should only assist with non-teaching duties 123 95 43 33 8 6

17. Aides should understand the total school program 125 96 99 76 7 5

18. It is not necessary for teachers to have training
in working with aides 118 91 6 5 11 8

19. The teacher who has the help of an aide must be
secure and undisturbed by the presence of
another adult in her classroom 125 96 112 86 3 2

20, Whatever roles develop for auxiliary personnel,
the teacher should remain the diagnostician for
learning, the manager and decision maker in
learning situations 125 96 116 89 2 2

21. The aide may be resented; she is a rival for
affections of students 124 95 25 19 10 8

22. Class sizes can be increased when the teacher has
an aide 126 97 31 24 8 6

23. A regular, capable aide may be better for the
children than a substitute when the teacher
is gone 123 95 54 42 6 5

24. Teaching responsibilities require many different
levels of skills; all of these must be carried
out by the same individual 120 92 9 7 7 5

25. Paid aides are more reliable than volunteer aides 125 96 55 42 9 7

26. When there is an aide, the teacher may feel she
is a critic 123 95 25 19 13 10

No. % No. %

46 35 26 20
3 2 16 12

90 69 11 8

3 2 7 5

3 2 16 12

53 41 36 28

56 43 26 20

34 26 29 22

85 65 20 15

31 24 30 23

57 44 28 22



Table 12. Continued

BELIEFS ABOUT TEACHER AIDES DEGREE OF AGREEMENT
Total Agreed Had no feeling Disagreed Undecided

one way or or wanted
another to qualify

statement
No. No. No. No. No, %

27. Aides should understand how to work with
children 124 95 122 94 0 0 0 0 2 2

28. Aides can help to change the teacher's load 125 96 110 85 3 2 5 4 7 5

29. Aides can make the substitute teacher more
effective but should not be the substitute 124 95 82 63 10 8 8 6 24 18
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Very few respondents (10 percent or less) chose to use the

category "had no feeling one way or another." Ten percent had that

feeling toward the concept that when there is an aide, the teacher

may feel she is a critic.

There were three concepts where 50 percent or more of the

supervisors disagreed. Those concepts are: it is not necessary for

teachers to have training in working with aides (69 percent); teaching

responsibilities require many different levels of skills, all of these

must be carried out by the same individual (65 percent); aides can be

a threat with regard to salary increases for the teacher (52 percent).

No one disagreed that aides should have planning time together with

their teachers or that aides should understand how to work with

children.

All concepts received some responses in the undecided or

wanted to qualify statement category. Thirty-six (or 28 percent)

supervisors were undecided about the notion that the aide may be

resented; she is a rival for affections of students.

It is interesting to note that 78 percent of the supervisors

agreed that aides can help to lighten the teacher's load. It was hoped

that the respondents would recognize that just because a teacher has

an aide it would not mean that his load would be lightened, but rather

that it changed. However, 110 supervisors or 85 percent in a sep-

arate concept did agree that aides can help to change the teacher's



load.

The last three concepts were designed (Table 12) to relate to
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concepts 17, 5, and 23 respectively. The results here are interesting

to note. More supervisors (94 percent) agreed that aides should

understand how to work with children (concept 27) than have an under-

standing of the total school program (76 percent) as stated in concept

17. The next item was concerned with the concept of teacher load

as mentioned in the last paragraph. The third comparison concerned

aides and substitutes. More of the supervisors (63 percent) agreed

that aides can make the substitute teacher more effective but should

not be the substitute (concept 29) as compared to 42 percent of them

agreeing that a regular, capable aide may be better for the children

than a substitute when the teacher is gone (concept 23).

What Difference Do Aides Make?

Respondents were asked to answer in statement form what

difference aides make in the total home economics program. Most

of the responses were very brief and in agreement with the literature.

There were a few that gave some additional insight as to what differ-

ence aides make. One supervisor wrote that the teacher has more

time for pupil contacts, for subject matter problems, and for planning

the program. Another supervisor wrote, "If utilized fully, it allows

teachers to be more available for working directly with the individual
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student. Also allows the teacher to have more personal time for

self fulfillment without carrying work home to be done." Two more

important aspects were brought out. Aides provide a liaison between

the school and community and interpret home economics programs

to parents. In addition, aides can give feed back on student and

community reactions to the program.

One supervisor summed it up pretty well when she wrote

aides allow teachers, administrators, and teacher coordi-
nators to concentrate on developing curricula, evaluation
devices, and methods of motivating students. Unfortunately
all teachers don't know how to do these things because they
have learned how to do housekeeping and regulating too well.

Job Descriptions for Auxiliary Workers

Supervisors were asked if they had job descriptions for auxili-

ary workers in their city or state. Eighteen respondents indicated

in the affirmative. Several supervisors left this section blank.

Twenty-four said that they did not have job descriptions. Even

though they said that they did not have job descriptions, three super-

visors specified that they were currently working on developing job

descriptions. Nine supervisors sent some printed materials about

aides that had been developed in their city or state.
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Criteria for Hiring Aides

In addition to job descriptions, supervisors were asked if their

city or state had criteria for the hiring of aides. Nineteen respond-

ents indicated that they had criteria for the hiring of aides. Twenty-

two respondents did not have criteria.

Some of the criteria given are:

1) Paraprofessional aides must have the equivalent of two years of

college.

2) At least an eighth grade education; able to follow directions;

possess some aptitude in areas related to homemaking skills.

3) High school diploma; health certificate; knowledge of duties;

command of English; attendance at workshop; high ethical and

moral standards; school aide permit.

4) Must be over 21; in good health; high school graduate; interested

in the subject area employed for.
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CHAPTER IV

SUMMARY AND CONCLUSIONS

Auxiliary school personnel are people brought into the schools

to assist teachers in educating children. The use of auxiliary workers

is not new. Many systems have employed them as playground super-

visors, lay readers, lunchroom and library aides for many years.

Several social, educational, and economic factors have con-

tributed to a sharp increase in the number of auxiliary personnel

employed in schools and have evoked widespread interest in this

development.

We have long talked about individual differences in students;

it seems ludicrous that we have overlooked the individual differences

in teachers. Thus, the central reason for employing aides is that

the teacher needs auxiliary and support personnel working with him

to provide a wide range of services to students.

Purpose of the Study

The purpose of this study was to explore some of the practices

of home economics teachers in the use of auxiliary personnel as

expressed by city and state supervisors. A second purpose of the

study was to discover the beliefs of city and state supervisors
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regarding the use of auxiliary personnel in home economics programs.

A questionnaire was designed and validated to attempt to determine

these practices and beliefs. Two hundred fifty-nine questionnaires

were then sent to 209 city supervisors and 50 state supervisors. A

total of 130 usable questionnaires were returned.

Implications

According to reliable statistics one in every five teachers has

the services of auxiliary personnel. Thus, it can be implied that

approximately 20 percent of all teachers have the use of auxiliary

workers. In this study, 59 percent of the supervisors reported that

they did not have auxiliary personnel in their programs. It is

interesting to cite here that 65 percent of the supervisors believed

that teaching responsibilities do not need to be carried out by the

same individual.

The types and classifications of auxiliary workers reported

seem to correspond to the literature. Most programs have auxiliaries

who are community residents, work part time and are paid.

Many of the home economics aide programs were developed

after being requested by teachers. However, it is this writer's opin-

ion that it was possible to design these programs because federal

funds were available. In most instances it is hard to say whether

aide programs were developed because federal funds were available
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or because teachers requested them.

One of the apparent problems in auxiliary programs is the need

for differentiation of professional and nonprofessional duties. Aides

are to assist with the nonprofessional duties. On the other hand, one

of the important outcomes of having an auxiliary program is that

students can receive more individualized attention by more than one

personality. In this study, most of the respondents indicated that

aides actually worked with students as compared to the other groups

of activities. It is this writer's opinion that if the teacher is not

prepared to use the aide effectively or an aide is assigned to too

many teachers, the duties tend to become merely clerical in nature.

Home economics aides in 51 percent of the programs trained

in before or after school meetings. It is hoped that this training

time was planned in the pay schedule. It would be valuable to be able

to determine the adequacy of such training and how it was conducted.

Sixty-nine percent of the respondents believed that teachers

need training to work with aides. However, 30 percent of respondents

reported that the teachers in their programs had no training to work

with the aides. Thirty-two percent of the respondents reported that

teachers did have some training through supervisor-teacher confer-

ences.

The supervisors reported that the use of aides makes a differ-

ence to the total program because it allows teachers to concentrate
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on teaching duties. This corresponds with the views expressed in

the literature. In fact, it was said repeatedly that the primary rea-

son for using aides has been to free teachers to perform the profes-

sional functions for which they are uniquely qualified by training and

experience.

Another expressed concern has been that there are not adequate

job descriptions or criteria for hiring aides. From the lack of de-

scriptions itcan be assumed that there is a need for job descriptions

and criteria for the hiring of aides. A few supervisors reported

that they were currently developing such descriptions and criteria.
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CHAPTER V

GUIDELINES FOR THE USE OF AUXILIARY PERSONNEL
WITH IMPLICATIONS FOR HOME ECONOMICS

EDUCATION PROGRAMS

Teachers presently must handle many tasks that do not require

professional skill and which infringe on the time they have to devote

to teaching and planning. Providing aides for teachers may allow

more time for actual teaching and at the same time may provide new

employment opportunities for the poor. The failure to provide adequate

education for large portions of the population is also sufficient justifi-

cation for experimentation with new manpower and new techniques in

schools.

Educators have started to differentiate between the professional

and nonprofessional activities. With adequate training and utilization

of auxiliary personnel in performing the nonprofessional functions

there should be an improvement in the quality and scope of the educa-

tional service given to students.

Hence, the following guidelines have been developed to assist

home economics teachers and administrators in the designing and

management of an auxiliary personnel program.
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Guidelines for Administrators

I. Scope of the auxiliary program.

A. An auxiliary program should be an integral part of the

school system.

B. An auxiliary program should be set up as a permanent

situation.

C. An auxiliary program should provide an occupational track

to strengthen its purpose.

1. The track can provide positions for workers of increas-

ing responsibility with decreasing supervision.

2. The track should have on each step definite job descrip-

tions, salary, increment and fringe benefits.

3. The track can include positions or categories for

various types of aides such as technical, clerical,

instructional, supervis ory, or community-instruc-

tional.

a. Technical aides operate equipment. (i. e. Audio-

visual equipment, kitchen equipment, laundry

equipment, sewing equipment)

b. Instructional aides work with children in tutoring

or guiding. (i. e. Clothing laboratory, foods

laboratory, child care laboratory)
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c. Clerical aides do the necessary clerical work.

(i. e. Equipment inventories, vocational reports,

home visit schedules)

d. Supervisory aides supervise in the lunchroom, on

the playground, in study centers or on field trips.

(i. e. Home economics resource center)

e. Community-instructional aides serve as liaison

between school and community.

4. The track should include a position for a coordinator

of auxiliaries.

a. A coordinator is the liaison between teacher and

aide.

b. A coordinator can mediate in problem situations.

c. A coordinator is available as a source of re-

assurance for the aide.

5. The track system must not make a worker feel obligated

to move up if he is satisfied with his position on the

track.

D. An auxiliary program should be designed cooperatively with

the staff to be most effective.

1. It is assumed that the teacher will not become respon-

sible for more pupils because he has an aide.
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2. It is assumed that time will be provided for teacher

and aide to plan and evaluate together.

E. An auxiliary program should have job descriptions and

credentials for the hiring of personnel.

1. Aides should not be hired just because they are un-

employed.

2. Aides should not be hired when they do not have the

qualifications for the job or a contribution to offer.

F. An auxiliary program should take a team approach for the

most promise of success.

1. Aides and teachers form an educational team to give

the best possible service to students. (i. e. The teacher

can work directly with students while the aide sets out

and distributes supplies in a foods laboratory)

2. Aides and teachers do not function by reassignment

of old functions, but with new competencies and new

responsibilities.

II. Type of worker needed in the auxiliary program.

A. It is beneficial to have people with various personalities

and age levels to serve as aides.

1. Young aides can give youthful understanding and enthusi-

asm. (i. e. They can sympathize with students about

the difficulty of putting in that first zipper)
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2. Older aides can give a sense of maturity and serve

as models. (i. e. They can verify that budgets do help)

3. Indigenous aides (ethnic or social) can offer a unique

quality. (i. e. They can share cultural or social back-.

grounds in a relationships unit)

B. It is beneficial to have aides full time.

1. They tend to understand the total school program when

involved full time.

2. They tend to feel that they have more to contribute when

involved full time.

C. It is beneficial to have paid aides.

1. Paying auxiliary personnel on the career ladder adds

status to their roles as well as to the roles of the

professionals.

2. Paying auxiliary personnel can help them to enjoy

employment fringe benefits.

a. They can be covered for liabilities.

b. They can receive a salary while being trained and

for extra duties that may be imposed. (i. e.

Assisting with after school teas, fashion shows,

parent workshops)

III. Aide training for the auxiliary program.

A. Training needs to be continuous including preservice and



70

in-service programs.

1. A training program might include on the job training

with continuous counseling.

a. It is desirable to provide supervised work experi-

ence in a classroom.

b. It is desirable to hire the aide and then train him

for a specific job.

2. A training program might include periodic seminars

with other aides.

B. Training needs to be flexible enough to allow for continual

changes after each evaluation.

C. Training needs to be designed for adult learners.

D. Training during preservice needs to provide the auxiliary

with a sense of competence and fulfillment.

E. Training during preservice needs to have orientation as its

major focus.

1. Provide the auxiliary with minimum essentials to avoid

overwhelming him with everything at once.

2. Provide the auxiliary with a brief overview of the edu-

cation profession.

3. Provide the auxiliary with some familiarity with the

structure and management of classrooms.
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4. Provide the auxiliary with some introduction to

departments and agencies working with and within

the school system.

F. Training needs to be in teams to facilitate working in an

educational team.

1. Team training allows active coparticipation.

2. Team training provides an informal atmosphere which

helps in aide adjustment.

IV. Aide placement for the auxiliary program.

A. Aide placement is critical to success of the program.

B. Aide placement need not be permanent.

C. Aide placement needs to have active involvement of the

teacher concerned.

1. It is desirable for the teacher to want the services of

an auxiliary worker.

2. It is desirable for both beginning and experienced

teachers to have the help of auxiliary personnel.

a. Beginning teachers can be overwhelmed with the

tasks that need attention and aides can be of great

assistance.

b. Experienced teachers can better reach their fullest

potential when aided.
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c. Experienced teachers are perhaps better equipped

to bring out the unique qualities of the aide.

3. It is desirable for the teacher who is to work with

the aide to be involved in his selection and training.

V. Aide qualifications and standards for the auxiliary program.

A. The qualifications need to be measurable.

B. The qualifications tend to be related to personal qualities

rather than skill competencies.

1. Auxiliary personnel need to exhibit a sincere interest

in children and youth.

2. Auxiliary personnel need to be able to accept responsi-

bility, accept supervision, and accept children as they

are.

3. Auxiliary personnel need to be responsive to teachers,

flexible, dedicated, dependable, and sensitive to

children's needs.

4. Auxiliary personnel need to have the ability to use

common sense, to adjust to new situations, to relate

to others, and to exhibit personal warmth.

5. Auxiliary personnel need to have physical stamina and

a record of good health.

6. Auxiliary personnel need to be motivated to learn and

interested in self improvement.



73

VI. Duties that aides perform in auxiliary programs.

A. Aides should be allowed to choose before they are hired

which role they would like to perform (clerical, technical,

instructional, liaison, supervisory).

B. Professional and nonprofessional duties should be defined.

1. Teachers should be involved in such definitions.

2. Emphasis should be placed on the concept that auxiliary

workers need not be a threat to professionals but result

in better and broader overall service to students.

C. Flexibility should be built into the program.

1. Flexibility allows for needs of a given situation to

determine the duties performed.

2. Flexibility allows capitalizing on the abilities of a

specific aide.

D. An aide should not be assigned duties that give an image

that is not desired for his role.

1. Care must be taken so that aides are not assigned only

to police halls and study centers if their purpose is

to serve as liaison or as models to students.

2. Care must be taken so that aides feel they are perform-

ing legitimate and worthwhile tasks.

a. They must be helped to see how their performance

contributes to the total educational scheme.
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b. They must be helped to see that often their duties

entail using confidential information which must

remain confidential.

E. Aides should not be assigned to more than two teachers if

their duties are not to be merely clerical in nature.

1. The aide can perform duties in a dual role.

2. The aide can devote part of his time to routine tasks

and part to support of the learning-teaching process.

F. Aides should not perform some functions.

1. They should not do those duties which students would

normally do as a part of the learning process.

2. They should not take over classes or serve as substi-

tute teachers.

a. Aides should make a substitute teacher more

effective.

b. Aides should fill in for only a few minutes in an

extreme emergency.

3. They should not perform direct disciplinary functions.

4. They should not grade nonobjective papers or plan

instruction independently.

G. Aides should have unique contributions.

1. They can reemphasize, support, and reinforce what

the teacher has taught.
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2. They can act as an additional inspirational factor for

students.

3. They can serve in trouble shooting.

4. They can listen and feed back to the teacher.

VII. The teacher in the auxiliary program.

A. Teachers who possess certain characteristics and abilities

are generally more successful in working with auxiliary

pers onnel.

1. He is innovative, cooperative, tactful, and helpful in

his relationships with other professionals.

2. He is secure and undisturbed by having another adult

in his classroom.

3. He is willing to accept help with the nonprofessional

tasks.

4. He is a careful planner and has a good grasp of manage-

ment techniques.

5. He is able to differentiate between teaching, clerical,

and technical tasks.

6. He is responsive to suggestions from his aide.

a. He fully understands that auxiliary personnel are

there to help increase his own effectiveness.

b. He fully understands that the service of an aide is

not intended to lighten the load but to change it so
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he may reach the potential for which he has

trained.

B. Teachers continue to be the diagnostician for learning,

the manager of learning experiences, and the decision

maker in learning situations.

VIII. Training for teachers in an auxiliary program.

A. Teachers need training for working with aides.

1. They need help in determining duties for the aides to

avoid underutilizing or overutilizing them.

2. They need help to assume the responsibility for role

development for themselves and the aides.

3. They need techniques for managing other adults in the

classroom.

B. Teachers need to have periodic seminars with other teachers

who work with auxiliary personnel.

Guidelines for Teachers

The following guidelines have been developed for teachers to

use. The teacher is encouraged to also be familiar with the guidelines

developed for administrators.

I. Scope of the auxiliary personnel program.

A. The aides and teachers form an educational team to give

the best possible service to students.
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B. The aides and teachers do not function by reassignment of

old functions, but with new competencies and new responsi-

bilities.

II. Personnel for the auxiliary program.

A. There are several types of aides such as technical, clerical,

instructional, supervisory, or community-instructional.

1. Technical aides operate audio-visual equipment,

sewing machines, laundry equipment, and other major

or small appliances.

2. Clerical aides do clerical work such as duplicating,

typing, keeping records of inventories, budgets, state

reports, home visits, and other correspondence.

3. Supervisory aides supervise in home economics re-

source centers, foods laboratories, clothing labora-

tories, and child study centers.

4. Community-instructional aides act as liaison with

parents, teachers, community residents or resources.

B. There are aides with various personalities and of various

age levels.

1. Young aides can give youthful understanding and

enthusiasm.

2. Older aides can give a sense of maturity and can serve

as models.
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3. Indigenous aides (ethnic or social) can offer unique

qualities.

III. Aide training for the auxiliary program.

A. Teachers who work with the aide should not overwhelm

him with everything at once.

B. Teachers who work with the aide should provide him with

some familiarity with the structure and management of his

classroom.

C. Teachers who work with the aide should be involved in his

selection and training.

IV. Teachers and their duties in the auxiliary program.

A. Teachers should be involved in defining professional and

nonprofessional duties.

1. Teachers should understand that auxiliary workers need

not be a threat to professionals but result in better and

broader overall service to students.

2. Teachers should understand that needs in a given situa-

tion will determine the duties performed by the aide.

B. Teachers should be aware that often an image is attached

to certain duties.

1. Care must be taken so that aides are not assigned only

to police activities if their purpose is to serve as

liaison or as models to students.
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2. Care must be taken so that aides feel they are per-

forming legitimate and wortiwhile tasks.

a. They must be helped to see how their performance

contributes to the total educational scheme.

b. They must be helped to see that often their duties

entail using confidential information which must

remain confidential.

C. Teachers should be aware that aides can devote part of the

time to routine tasks and part of the time to support of

the learning-teaching process.

D. Teachers should be aware that there are some functions

which auxiliaries should not perform.

1. They should not do those duties which students would

normally do as a part of the learning process.

2. They should not take over classes or serve as substi-

tute teachers.

3. They should not perform direct disciplinary functions.

4. They should not grade nonobjective papers or plan

instruction independently.

E. Teachers should be aware that auxiliaries can give unique

contributions.

1. They can reemphasize, support, and reinforce what

the teacher has taught.
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2. They can act as an additional inspirational factor for

students.

3. They can serve in trouble shooting.

4. They can listen and feed back to the teacher.

F. Teachers should be aware that the service of an aide is

not intended to lighten the load but to change it so they

may reach the potential for which they have trained.

G. Teachers should continue to be the diagnostician for learn-

ing, the manager of learning experiences, and the decision

maker in learning situations.

H. Teachers should assume the responsibility for role develop-

ment for themselves and the aides.
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APPENDIX A



Mrs. Sandra Nyberg
9112 45th S. W.

Seattle, Washington 98116



DEVELOPMENT OF GUIDELINES FOR THE USE OF AUXILIARY
PERSONNEL IN HOME ECONOMICS EDUCATION PROGRAMS

Dear City and State Home Economics Supervisor,

One of the trends in education is the use of auxiliary personnel in order
to help release teachers to perform their main task of teaching effectively.
As a consultant, I work directly with the City Supervisor in Seattle, Wash-
ington. We are concerned, as I know you are, with incorporating auxiliary
personnel programs that will help teachers to be more effective.

Will you or one of your assistants help me to obtain information from
cities and states as to what Home Economics educators are doing about
developing programs for incorporating the use of auxiliary personnel?
You can help by responding to the enclosed questionnaire. This study is a
part of a thesis leading to a Master of Science Degree in Home Economics
Education at Oregon State University. For your convenience, the ques-
tionnaire is ready to seal and mail.

All information will be confidential. No individuals, cities, or states
will be identified.

My sincere thanks to you for your time and cooperation.

Sincer elv.

(Mrs. ) Sandra Nyberg
9112 45th S.W.
Seattle, Washington 98116



DEVELOPMENT OF GUIDELINES FOR THE USE OF AUXILIARY
PERSONNEL IN HOME ECONOMICS EDUCATION PROGRAMS

1. ABOUT THE AUXILIARY PERSONNEL IN YOUR HOME ECONOMICS PROGRAM

Name Address

Title

We are assuming that you as Home Economics Educators have knowledge of
the auxiliary programs in your administrative unit and that you have opinions
about improving these programs.

Do you have any auxiliary personnel in the city or state home economics
program which you represent?

If the answer is no, please skip to section 10 to answer what your beliefs are
about auxiliary personnel.

):(See question 2 for possibilities.

2. WHO ARE THE AUXILIARY WORKERS BEING USED IN HOME ECONOMICS
CLASSES IN YOUR PROGRAM?

INSTRUCTIONS: Place a Vciark next to the type of auxiliary worker you
currently have in your program. Also check whether that
person is employed part time or full time and whether he
is employed for wages or on a voluntary basis.

Type of Worker

college youth
community resident
community specialist
former student
student working toward
teacher certification
parent
person with specific
ethnic background
person with specific
social background
present student
retired teacher
senior citizen
other: please specify

Part Time Full Time Paid Volunteer
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3. HOW DID YOUR PROGRAM GET STARTED?

INSTRUCTIONS: Check the following statements that best describe how your
program for auxiliary workers got started.

administration created and implemented the program, but developed
cooperatively with staff
individual volunteers contacted the school
requested by teacher(s)
staff instigated and designed the program with approval and
implementation by the administration

suggested by advisory committee
through federal funding
through proposal submitted to school district
volunteer agencies contacted the school

other: please specify

4. WHAT ARE THE AIDES DOING?

*A teacher's aide is any person who does not have a teaching certificate,
is not a student teacher, and is assigned to a specific home economics
teacher or home economics department.

INSTRUCTIONS: Check \0°. the frequency of auxiliary personnel's activities
in the appropriate column according to the following scale:

Most auxiliary personnel do this

1 - frequently
2 - sometimes
3 - occasionally
4 - never

1 2 3 4 ACTUAL WORK WITH STUDENTS:

assist students individually
assist students with assignments and materials missed
when absent
assist with small groups to allow for class division into
areas of skills, interest, ability
give encouragement during laboratory situations
other: please specify

AUDIO - VISUAL AIDS:

arrange for the use of audio-visual materials
compile lists of films and filmstrips, etc.
operate audio-visual equipment
set up displays in room and hall
other: please specify



4. WHAT ARE THE AIDES DOING?

1 2 3 4 HOUSEKEEPING:
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arrange bulletin boards and centers of interest
clean and check condition of equipment
control physical conditions of the room
do laundry
keep a running check on supplies to be replenished
set up, assist, and clean after classroom demonstrations
supervise orderliness of room
other: please specify

INTERPRETING THE PROGRAM:

assist in making arrangements for teacher's home visits
communicate with teacher on students' reactions to lessons
help contact resource people and arrange for field trips
submit publicity to local and school newspapers
work with classes on teas, open house, fashion shows
other: please specify

SECRETARIAL:

distribute and collect materials, books, and assignments
file teacher materials
general typing, duplicating, etc.
keep records of:

extended learnings
finances
grades
home visits
inventories
pupil attendance
state, school reports
student conferences
other: please specify

open mail, help with correspondence
pick up and/or return borrowed materials
supervise use of files by students
take care of interruptions; answer telephone, make out
hall passes, class excuses
other: please specify



5. WHAT DIFFERENCE DO AIDES MAKE IN THE TOTAL HOME
ECONOMICS PROGRAM?

6. WHAT TRAINING DO THE AIDES HAVE?

INSTRUCTIONS: Check the following statements that best describe what
training the aides have.

after school meetings with teacher
college course(s): specify
few minutes before class for instructions
in-service training: specify
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no training
special seminars or projects: specify
training provided by an agency: specify
other: specify

7. HOW ARE TEACHERS PREPARED OR TRAINED TO USE AIDES?

INSTRUCTIONS: Check the following statements that best describe how the
teachers have been trained to use aides.

after school meetings
college course(s): specify
in-service: specify
no preparation
released time for teacher
special seminars or projects: specify
supervisor-teacher conference
other: specify

8. DO YOU HAVE IN YOUR CITY OR STATE JOB DESCRIPTIONS FOR
AUXILIARY WORKERS? YES NO IF YES, COULD YOU
ENCLOSE A COPY? IF NOT EASILY ACCESSIBLE, WHERE MAY I GET
A COPY?
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9. DO YOU HAVE IN YOUR CITY OR STATE CRITERIA FOR THE HIRING
OF AIDES? YES NO IF YES, WHAT ARE THEY?

10. HOW DO YOU FEEL ABOUT THE CONCEPT OF TEACHER AIDES?

J.

A teacher's aide is any person who does not have a teaching certificate,
is not a student teacher, and is assigned to a specific home economics
teacher or home economics department.

INSTRUCTIONS: Indicate what you feel about the use of teacher aides.
Check the degree of your agreement by placing a in
the appropriate column according to the following scale:

1 - I agree
2 - I have no feeling one way or another
3 - I disagree
4 - I am undecided (I want to qualify the statement)

1 2 3 4

a. aides can be links between the school and community
b. aides can be a threat with regard to salary increases

for the teacher
c. aides can bring freshness and enthusiasm to schools

where both staff and students are often tired and
discouraged

d. aides can enrich classroom activities.

e. aides can help to lighten the teacher's load
f. aides can help to stretch the teacher's time which

contributes to her effectiveness
g. aides can help to make it possible for each child to

be taught as a separate individual with his own interests
and worths

h. aides can perform the noxi-teaching duties teachers
don't like to do



10. HOW DO YOU

1/

CONCEPT OF TEACHER AIDES?

.;,:e.

1. aides can reinforce what the teacher has tet
j aides,.can lettiaividnalfy With child

aides -accept cbildren as they are
aides' assignments should grow out of the needs of a
giyn teachings atio

90"

m. aides' uld be drawn from the ethnic and social
groups they will serve t.

n. aides should have planning time toge eir
teachers

o aides should not be used as substitute teachers, to
relieve teacher overload, or to replace teachers on
leave
aides should only assist with non-teaching duties
aides should understand the total school program
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(continued)

cl
r. it is not pecessary for teachers to have training in

" with aides
s. the teacher who has the help of an aide must be secure

and undisturbed by the presence of another adult in
her classroom

t. whatever roles develop for auxiliary personnel, the
teacher should remain the diagnostician for learning, the
manager and decision maker in learning situations

u. the aide may be resented; she is a rival for affections
of students

v. class sizes can be increased when the teacher has an aide
w. aregular, capable aide may be better for the children

than a substitute when the teacher is gone
x. teaching responsibilities require many different levels

of skills; all of these must be carried out by the same
individual

z.
paid aides are more reliable than volunteer aides
when there is an aide, the teacher may feel she is
a critic

aa. aides should understand how to work with children
ab. aides can help to change the teacher's load
ac. aides can make the substitute teacher more effective

but should not be the substitute
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Table A. Participants in the Study.

TOTAL QUESTIONNAIRES

SENT RETURNED

No. No.

QUESTIONNAIRE CATEGORY
USABLE UNUSABLE

SENT RETURNED RETURNED

No. No. No.

259 100 146 56 City

State

Blank

Total

209

50

259

81

19

100

99

31

130

38

10

48

10

2

4

16

4

1

2

7



Table 8. Classification of Auxiliary Workers Being Used in Home Economics Classes in Their Programs as Reported by 36 City Supervisors.

TYPE OF WORKER
No.

TOTAL
%

CLASSIFICATION OF AUXILIARY WORKERS
PART TIME
No. %

FULL TIME
No. % No.

PAID
%

VOLUNTEER
No.

1. College youth 7 19 5 14 0 0 2 6 4 11

2. Community resident 21 58 13 36 9 25 14 39 7 19

3. Community specialist 1 3 1 3 0 0 0 0 1 3

4. Former student 6 17 3 8 2 6 4 11 2 6

5. Student working toward
teacher certification 12 33 8 22 2 6 3 8 7 19

6. Parent 7 19 6 17 1 3 3 8 2 6

7. Person with specific
ethnic background 10 28 4 11 6 17 9 25 1 3

8. Person with specific
social background 3 8 0 0 3 8 3 8 0 0

9. Present student 16 44 12 33 0 0 2 6 11 31

10. Retired teacher 2 6 2 6 0 0 1 3 1 3

11. Senior citizen 0 0 0 0 0 0 0 0 0 0

12. Other 8 22 3 8 4 11 4 11 0 0



Table C. Classification of Auxiliary Workers Being Used in Home Economics Classes in Their Programs as Reported by 17 State Supervisors.

TYPE OF WORKER
No.

CLASSIFICATION OF AUXILIARY WORKERS

TOTAL
%

PART TIME
No. %

FULL TIME
No. % No.

PAID
%

VOLUNTEER
No. %

1. College youth 2 11 2 11 0 0 0 0 2 11

2. Community resident 9 53 5 29 5 29 9 53 2 11

3. Community specialist 2 11 3 18 1 6 2 11 1 6

4. Former student 3 18 3 18 0 0 2 11 1 6

5. Student working toward
teacher certification 4 24 1 6 2 11 3 18 1 6

6. Parent 7 41 4 24 4 24 3 18 5 29

7. Person with specific
ethnic background 5 29 3 18 3 18 5 29 1 6

8. Person with specific
social background 1 6 1 6 0 0 1 6 0 0

9. Present student 7 41 7 41 0 0 2 11 5 29

10. Retired teacher 1 6 1 6 0 0 1 6 0 0

11. Senior citizen 1 6 0 0 0 0 0 0 1 6

12. Other 1 6 1 6 1 6 1 6 0 0


