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This study of Oregon secondary school teachers was designed 

to find why individuals had chosen this particular career, what 

they think of their positions, what time of their lives they chose 

teaching as a career, and what their career plans are for the 

future. The respondents were full -time Oregon secondary school 

teachers with one, two, and three years of experience. 

Influencing Factors 

Teachers were the most influential external factor in influ- 

encing career decisions of future teachers. Thirty -seven percent 

of the respondents indicated that teachers at all levels influenced 

their decisions. Internal or personal interest factors were more 

frequently specified than were external factors. Over 50 percent 

of the respondents indicated their desire to work with the secondary - 

age groups and their interest in subject matter as the most influ- 

ential internal factors. 



As a career for their children, 70 percent of the fathers and 

- Jercent of the mothers were favorably inclined toward a career 

.n teaching. Parents were, however, more in favor of teaching as 

a career for their daughters than for their sons. 

Time of Career Choice 

Thirty -eight percent indicated they considered secondary 

teaching as a career prior to college, whereas 48 percent selected 

teaching during their college years. By the time they had received 

their bachelors' degrees, only ten percent of the respondents had 

a career goal other than teaching. Sixty -three percent reported 

that teaching was their first occupational choice. The most 

frequently- mentioned occupations other than teaching are the 

following: business, engineering, fine arts, medicine, and secre- 

tarial work. 

Future Plans 

Seventy -six percent of the teachers are planning to receive 

their masters' degrees, and another 19 percent plan to work for 

their doctorates. 

Thirty -six percent of the teachers plan to continue classroom 

teaching until retirement, but 44 percent would like to have another 

assignment in the field of education. 



The 44 percent who indicated they would like another assign - 

listed their preferences in the following areas: college teach- 

ing, 15 percent; counseling, 13 percent; department chairmanships, 

3 percent. Administration, special education, curriculum work, 

library work, psychology, and social work make up the remaining 

percentage. 

More than one out of five teachers indicated they will leave 

teaching within the next five years. About two out of every five 

think they may leave teaching in the next five years. 

Reasons for leaving 

The main reason why teachers may leave the profession is 

inadequate salaries. Sixteen percent of the women will leave teach- 

ing at this time to devote more time to family obligations. Other 

reasons for leaving are as follows: too much time required for 

preparation, good business opportunities, further study, an interest 

in college teaching, lack of time for preparation, certification re- 

quirements, poor administration, long hours, extra class activities, 

and disrespect from parents. 

Satisfactions 

Major satisfactions with teaching centered around the nature 

of work -- working with secondary youth, helping students to learn, 

and having a sense of social usefulness. 

'cent. 



Recommendations 

The recommendations listed by teachers for the recruitment 

and retention of qualified teachers were as follows: improve pro- 

fessional image, raise teacher standards, improve community 

respect for education, improve quality of instruction at schools of 

education, recruit more competent people for the teaching profes- 

sion, and have fewer certification hurdles. Other recommendations 

listed are as follows: fewer number of activities, more competent 

administrators, lighter class loads, better coordination with state 

department and schools of education, need for year -round employ- 

ment for teachers, need for scholarships for graduate study, better 

supervision from teacher - training teachers, and the need for better 

attitudes from students and parents. 

Other Information 

Other information from this study includes the following: 

personal factors, professional training, financial assistance, 

teacher preparation and assignments, academic majors, first 

occupational choice of life goals, and teacher - community relations. 



Comparisons 

Comparisons are made between the teachers with one, two, 

and three years of experience of all the factors listed previously. 

The summary also includes the typical one -year, two -year, and 

three -year teachers. 
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FACTORS RELATED TO THE CHOICE OF 
SECONDARY TEACHING AS A CAREER 

INTRODUCTION 

If people are to be attracted into teaching and to remain in 

it if such a career is appropriate, the reasons for entering as well 

as desiring to leave teaching must be known. 

Do people enter teaching with the idea of entering some other 

career? Is a new career goal a result of dis- satisfaction with 

teaching? How many of these people plan on college or university 

teaching as a career? 

A study by the U. S. Office of Education indicates that in 

1959 -60 the number of public school teachers leaving classroom 

teaching constituted 13.4 percent of the average total staff in that 

year (33, p. 8). 

Competitive occupational opportunities have lured away from 

faculty positions a great many of the highly -prepared teachers (37). 

Thorndike and Roger at Teachers' College, Columbia University, 

reported a comparison between men who left teaching and men who 

stayed in teaching between the years 1955 -1959 (31). This research 

presented impressive evidence that men who left teaching did earn 

considerably more money. 



The disturbing feature of the movement out of teaching for 2 

,,.,as reasons other than salary is that most of the teachers would have 

preferred to remain and left only because of dissatisfactions (14, 

p. 47). Since America's institutions of learning face continual 

problems in keeping qualified staff members, this movement should 

not be permitted to continue. 

The data to be examined in this study will include such matters 

as when the decision was made to become a teacher, whether teach- 

ing was the individual's first choice, and whether the individual 

would make the same decision if he were given another chance. An 

analysis will be made of the internal and external factors that were 

influential for teachers making these decisions. 

Purposes and Procedures 

Increasing enrollments, demands for pupil services, and the 

high retention rate of high - school -age students have increased the 

demand for more teachers. Secondary schools will have to plan 

for these expanded services, coordinate a more efficient instruc- 

tional program, and further develop the comprehensive high school 

concept. In view of these needs, information is needed which will 

be helpful in the selective recruitment, preparation, and retention 

of qualified teachers. It will be most urgent then for the secondary 

school to recruit a strong force of fully - qualified persons who will 

be competent in their profession. 
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In relation to the importance of the task at hand, little sys- 

tematic study has been given to recruit and hold able men and women 

in secondary school teaching. This study explores the following: 

(a) Why do people choose secondary school teaching as a career? 

(b) How much active recruitment to this field occurs? (c) What are 

the primary satisfactions and dissatisfactions associated with teach- 

ing? (d) Which factors influenced the individual's decision to be a 

secondary school teacher? (e) What part does the influence of 

parents and teachers play in career decision? (f) What are the 

individual's career decisions after he has entered teaching? 

(g) Would the individual enter teaching if he had the opportunity to 

choose again? (h) What conditions, in the judgment of faculty mem- 

bers, tend to discourage people from entering the field or from 

remaining in it? 

This study is limited to Oregon secondary school teachers 

with one, two, and three years of experience in public schools. 

Although the investigation is limited to the public secondary schools 

in Oregon, the findings may have wider significance in building 

staffs of the size and quality demanded by the tasks ahead. 

By studying teachers with one, two, and three years of ex- 

perience, it will be possible to gain some insight into these selective 

processes. The first few years on the job are undoubtedly a time 

when many selective processes are at work. The trends and 
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changes in the teaching profession can perhaps be discerned more 

clearly by studying those teachers just entering the profession and 

those with only a few years of experience. 

Importance of Studying Secondary Teachers 

Teachers are in a strategic position for developing America's 

talent resources, teaching academic skills, and for stimulating 

intellectual growth. Through teaching processes, teachers instill 

a sense of values which in the future will raise the cultural level of 

our society. 

The total enrollment in public elementary and secondary 

schools has shown a consistent growth, decade by decade. From 

an enrollment of fewer than seven million in 1869 -70, the number 

rose to 26.4 million in 1933 -34, a high which was not to be reached 

or surpassed until 1951 -52. The lower number of births during the 

depression years of the 1930's, and the unsettled conditions during 

the war years which followed, resulted in a gradual decline in 

enrollments to a low of 23.2 million in 1944 -45 (24, p. 46 -58). The 

downward trend in enrollments was reversed in 1945 -46, and the 

subsequent growth has been steadily upward. The total number of 

students (K-12) enrolled in public and non - public schools during 

1964 -65 is over 50 million--42,207,000 in public schools and 

7,942,000 in non - public schools. The projection for the school 
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;rear 1979 -80 is a total of 73 million, approximately 60 million in 

lic schools and 13 million for non - public schools (K -12) (52, p.9-12). 

In the fall of 1963, there were 1, 576, 000 full -time and part- 

time classroom teachers - -908, 500 at the elementary level and 

667, 500 at the secondary level. This represented an increase of 

69, 000, or 4. 5 percent, over the number in the fall of 1962. 

Between 1962 and 1963 the number of teachers in secondary 

schools increased 7.4 percent as compared with 2.5 percent for 

elementary teachers (24, p. 52 -65). 

In addition to recruiting new teachers, school administrators 

and boards of education are faced with the task of finding replace- 

ments for teachers who either leave the profession or transfer to 

other school districts. A study by the U. S. Office of Education re- 

vealed that for the school year 1959 -60, replacements were required 

for 193, 000 teachers, or about 13 percent of the total staff of the 

nation's public schools (33, p. 8). About twelve percent of Oregon 

teachers did not teach in Oregon schools the previous year (46, p. 1). 

High salaries paid in larger communities result in a regular shift 

to larger school districts (15, p. 198). 

A few years ago marriage of women teachers was one of the 

most frequent causes of turnover. This is no longer the case in the 

majority of the school districts (43). Today the typical woman 

teacher is married; only 34.1 percent are single. 

,.... 
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There is increasing evidence that high standards make for 

stability and thus reduce turnover to a minimum. Low standards, 

on the other hand, discourage people with career ambitions and 

attract individuals who are willing to drift from one job to another, 

thus increasing the demand for replacements. These are internal 

factors, subject to some measure of control by the teaching profes- 

sion itself (14, p. 77). 

External factors influencing demand include the following: 

(a) vigorous and sustained increase in the birthrate; (b) mobility of 

the population; (c) the temporary concentration in defense areas 

and industrial centers of young workers with a high percent of small 

children, and (d) the extent to which a local community may want 

educational services over and beyond the minimal program pre- 

scribed by a state. 

The population explosion, the demand for teachers, and the 

rate of teacher turnover are problems facing school districts today. 

If we are to help solve these problems, we must learn more about 

the influencing factors in career choice so that we may hold qualified 

teachers in the profession. 

Better Understanding of Career Choices 

Only in the past two decades has systematic study been given 

to the process by which individuals move from early "fantasy" 
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choices to selections better suited to their individual ability and 

vocational aspirations and to the society's need for service. Little 

is known about the mechanics of making a choice in selecting an 

occupation, despite the fact that a person's status and general way 

of life in modern American society are largely determined by his 

job classification (54, p. 4). As Super and others point out, a career 

decision actually represents many choices made by an individual 

over a considerable period of time. Each choice serves to narrow 

his occupational areas and, successively, the kinds of jobs and 

positions that he might take within the area. Thus the individual's 

own attitudes, goals, and personality interact with parental values, 

education, and socio- economic status, and with peer, teacher, and 

general school and community experiences to lead him to select a 

particular college (55). These factors, plus factors resulting from 

his decisions on going to college, influence his choice of a major 

field and his acceptance of a particular kind of job following gradua- 

tion or his entry to graduate school. Again, satisfactions derived 

from these activities, as well as circumstantial factors such as 

the closing of certain other career opportunities or the unsolicited 

offer or opportunity to teach, may help him to further narrow his 

decision to some phase or aspect of secondary school teaching. His 

continued service will depend upon how well his own interests and 

needs are fulfilled and on what other people think of his performance. 
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The questions asked in this study are not specifically directed 

participants as teachers in a given field; however, classification 

of teachers in the various disciplines will be established and report- 

ed here. 

This study will offer information from teachers already 

teaching in the secondary school and will not probe deeply into the 

problems associated with a particular teaching assignment. Devel- 

opmental studies, extending from early childhood to the time when 

secondary teachers become fully committed to their careers, will 

be required to identify and illuminate the factors contributing to this 

choice. 

Objectives of the Study 

In a modest way, this study will give a better understanding 

of job motivations and satisfactions of secondary school teachers. 

It will provide clues that will aid in recruiting and preparing new 

faculty members. Specific areas that will be thoroughly analyzed 

are as follows: 

(a) Reasons why staff members selected teaching as their 
career choice and when these decisions were made 

(b) Staff members' future career plans 

(c) Exploration of the satisfactions and dissatisfactions 
of their present positions 

(d) Recommendations from this group for attracting and 
retaining people in the profession 
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(e) Comparisons of teachers with one, two, and three 
years of experience in relation to the above objectives 

The information collected will be studied to gain some insight 

into the aspirations and values of secondary teachers in general; 

however, patterns of attitudes of the various disciplines will be 

reported. 

Development of Instruments 

The instrument used to acquire data was a four -page printed 

questionnaire (see Appendix E, p.106)which brought into focus 

essential facts and a variety of opinions. These ranged from 

personal history and reasons for choosing secondary school teach- 

ing to the nature of the respondent's present position and his ap- 

praisal of his career. 

Development of the questionnaire was done cooperatively with 

staff members of Oregon State University, the State Department of 

Education, the United States Office of Education, Oregon public 

school teachers, and Oregon public school administrators. A list 

of those participating appears in Appendix B, p.103. 

After further revision by the various groups participating, 

a pre -test was given to a selected group of teachers to check 

further the clarity of questions. 
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The Sample 

Respondents in this study were full -time faculty members in 

Oregon's secondary schools with one, two, and three years of ex- 

perience. A list of these secondary school teachers in the state 

of Oregon was supplied by the Research Department of the State 

Department of Education. Using these confirmed lists and following 

the advice of the Statistical Department of Oregon State University, 

a systematized sampling was conducted. To assure proportionate 

representation of each classification of Oregon's school districts 

and the various disciplines, a 35 percent sample was derived of 

the total population. 

To insure this representation in each category, the systema- 

tized sample consisted of 240 respondents in each classification of 

one, two, and three year's experience. The total sample for this 

study was 720. Teachers not on full -time appointment, or not 

currently teaching, were excluded. The master list was secured 

during the summer of 1964. This included the following three 

classifications: three -year teachers included those teachers who 

started teaching in 1961; two -year teachers included those teachers 

who started teaching in 1962; and one -year teachers included those 

teachers who started teaching in 1963. To verify the positions and 

addresses of these selected teachers, a cross -check with the 



county directories was made in the fall of 1964. This removed i 

further the possibility of an inadequate return. 

Questionnaire respondents were not asked to sign their names; 

however, a coded number that corresponded to the master sheet 

indicated name and address. This identification also permitted 

follow -up of persons who did not return the blank promptly. 

The encouragement received through the various organizations 

was very important in achieving a high return. The Oregon Associa- 

tion of Secondary Principals and the Oregon Department of Class- 

room Teachers encouraged participation in this study. 

The return was also encouraged by several education groups. 

Willard Bear, Assistant Superintendent of Public Instruction for 

the State of Oregon, wrote a cover letter to accompany the question- 

naire1. The Oregon Department of Classroom Teachers wrote a 

letter of encouragement to the members who did not respond to the 

original questionnaire within ten daysl. 

Dr. Bear's cover letter, a return stamped envelope, and the 

printed questionnaire) were sent to 720 teachers included in the 

systematized sample. 

The encouragement given at the local schools and the follow - 

up inquiries helped to get an 81 percent return. Due to the sponta- 

neous expressions of interest in this study by teachers, and because 

1 Copies of letters and of the questionnaire are included in the 
Appendix. 
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the questionnaire allowed respondents to express their feelings, 

prompt return of the questionnaire was made. 

The percent of return in each classification was as follows: 

for one -year teachers, an 83 percent return; for two -year teachers, 

an 80 percent return; for three -year teachers, a 78 percent return. 

This provided an 81 percent return of the systematized sample. 

In cooperation with the statistics department and computer 

laboratory at Oregon State University, a complete coding of the 

questionnaire was developed. The questionnaires were tabulated 

in code on data sheets as they were returned. The information 

was then coded and punched on IBM cards and tabulated by 

sex, major teaching fields, type of institution, years of teaching 

experience, and other variables that are hypothesized to bear some 

relationship to the selection of secondary school teaching as a 

career. 
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SURVEY OF RELATED LITERATURE 

Since World War II there has been increasing interest from 

military and civilian organizations in studying factors that enhance 

the achievement of goals in the world of work. Private industry 

has for some time been refining measurement devices in hope of 

improving employee- employer relations as well as increasing 

production (41, p. 6). 

While teacher satisfaction was a concern to educators prior 

to World War II, there is evidence of an upsurge of dissatisfactions 

with teaching as a career (31, 37, 30). The increasing shortage of 

teachers to meet population growth and, possibly, the publications 

of surveys of industrial morale, have influenced educators to en- 

gage in studies of morale in our schools. 

The Research Division of the National Education Association 

reviewed the literature of teachers' morale. These studies are 

related to factors that affect teacher satisfactions, dissatisfactions, 

morale, the community, and attitudes toward teaching (42, p. 1 -15). 

Enumerative Studies 

American Association of School Administrators 

The Twenty- Second Yearbook of the American Association of 

School Administrators, Morale for a Free World, published in 
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1944, was a most influential work. This publication devoted a 

chapter to teacher morale specifically and brought up many of the 

questions later subjected to scrutiny (1, p. 27 -43). 

Redefer- -New York University Studies 

Starting in 1955, under the guidance of Frederick Redefer 

and others at the School of Education, New York University, some 

50 graduate students undertook group research in morale. This 

study involved more than 50 school systems and 10, 000 teachers. 

The three major areas of concern were (a) the individual 

(attitudes with respect to personal living, the community, and 

personal history), (b) inter -personal school relationships (struc- 

ture of the school- community position; status concepts and pre- 

conceptions; inter -personal attitudes and feelings), and (c) teaching 

position (attitudes toward the board of education, central adminis- 

tration, supervision, educational goals, curriculum, instructional 

materials, personnel policies and practices, conditions of employ- 

ment; attitudes toward such factors as freedom in the classroom, 

individual commitment, satisfaction, and productiveness) (47, 48, 

49, 50). 

In 1959, Redefer generalized from a comprehensive study 

of twenty -four systems involving 5, 000 teachers who took the 

"opinionnaire" on job satisfactions that action to improve teacher 
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morale should be concentrated on four major areas: board of 

education and administrative relations, personnel practices and 

policies, school equipment and supplies, and educational leader- 

ship (47). 

In 1962, Redefer analyzed results of the morale studies made 

at New York University that would be of special interest to school 

boards as follows: morale status can be affected by teacher- 

community relations; schools in which teachers feel a sense of 

participation have higher morale than schools in which they do not; 

relations with the board of education can be a factor in morale 

change; merit increments do not necessarily raise or lower staff 

morale; money increments awarded by the school system are not 

necessarily the method by which to give personal recognition; 

supervisors are the cornerstones in faculty morale status; the ade- 

quacy of communication upward and downward in the school system 

has a decided effect on the morale status of the teaching staff; high 

morale in school systems exists where teachers feel that their 

efforts are appreciated; commendations should always be made 

with real knowledge of the teacher's accomplishments rather than 

be generally complimentary (49). 

Integrating all the information from the New York University 

studies is a major job remaining to be done. Though not yet inte- 

grated, these studies are still the most comprehensive and among 
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the most imaginative undertaken so far in the field of teacher 

morale (41). 

Chase and Bidwell -- University of Chicago Studies 

Under the direction of Francis Chase, several other doctoral 

studies related to teacher morale were made, brief reports of 

which appear in the Administrator's Notebook (11), In 1951, in an 

article in the Phi Delta Kappan (10), Chase summarized results 

from questionnaire returns of 1, 784 teachers in 200 systems in 43 

states. From these data, Chase reached the following general con- 

clusions concerning morale and characteristics of teachers: 

elementary - school teachers are more enthusiastic about their 

jobs than are secondary - school teachers; women teachers are 

slightly more enthusiastic than men; married teachers are slightly 

more enthusiastic than single teachers; teachers rated by superin- 

tendents as superior tend to be considerably more enthusiastic 

about their jobs than those rated below average; satisfaction in- 

creases with years of teaching experience and length of service in 

the system; satisfaction increases with salary and amount of recent 

salary increases. He noted that significant factors influencing 

teacher satisfaction are the extent of participation in making curric- 

ulum changes, in making policies for grouping, in promotion and 

control of pupils, and in preparation of salary schedules. Other 
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significant factors are the favorable opinions the teachers hold of 

the professional leadership of the superintendent, principal, and 

supervisor, and finally, the extent to which aims and goals are 

believed to be clearly defined and attainable and the good work of 

teachers recognized. 

From the results of these surveys, Chase postulated that 

when teachers' expectations with regard to the leadership of the 

superintendent, the principal, and the supervisors are met in a 

high degree, there are about seventy chances in one hundred that 

the teachers will be enthusiastic about teaching and less than one 

chance in one hundred of active dissatisfaction. Bidwell, who 

worked with Chase at the University of Chicago, followed up this 

study with one that added to the list of nineteen items developed by 

Chase to measure teacher satisfaction. He devised thirteen situa- 

tions describing teacher - administrator interactions. Bidwell's 

study indicated that the level of teaching satisfaction depended 

upon the teacher's expectation of how the administrator should 

behave and whether or not this expectation was fulfilled, but not 

upon the nature of the expectation itself. Teachers who expected 

autocratic behavior on the part of the leadership, and got it, were 

frequently just as satisfied as those who expected and got demo- 

cratic behavior (5). 
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Harap-- George Peabody College Study 

A large -scale survey was done by the Division of Surveys 

and Field Services of George Peabody College for Teachers between 

1949 and 1957, and was reported by Henry Harap (21). Teachers 

in twenty school systems were asked to estimate morale in their 

schools as good, average, or low, and then to give free responses 

to three questions. Results indicated that of the twenty school 

systems, three could be ranked very good, six as good, four as 

moderately good, five as fair, and two as less than fair in morale 

level. A good salary scale and reasonably small classes were 

found to be the most potent factors creating teacher satisfactions. 

On the other hand, the focuses of discontent were large classes, 

poor buildings, and particularly in the elementary schools, lack 

of a rest period. The teachers attached great importance to a good 

administration as well and felt that sharing in decision - making was 

a strong point in the school system. 

Dennerlein -- University of Southern California 

Dennerlein surveyed morale literature and determined the 

factors influencing teacher morale to be as follows: (a) security 

in the job and within the group, (b) status or prestige and recogni- 

tion, (c) salary and advancement, (d) social relationships and 
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working climate, (e) successful achievement of purpose, (f) support 

with school problems, and (g) relations with superiors or confidence 

in leadership. Dennerlein administered his questionnaire, made up 

of the above factors, to teachers in 165 schools in California. He 

found significant areas that differentiated between teachers with 

high morale and low morale to be teamwork, meeting problems, 

community relationships, job satisfactions, staff meetings, school 

loyalty, achieving fundamental goals, support from administration, 

types of facilities, and parental conflicts (12, p.273 -276). 

Suehr- - Boulder, Colorado, Schools 

The study by Suehr, of the School of Education of the Uni- 

versity of Colorado, in the Boulder public schools is unusual in 

both emphasis and technique. It consisted of two questionnaires 

for the teacher, an incomplete- sentence type designed to reveal 

environmental factors affecting morale and to indicate the respond- 

ent's personality structure, and a questionnaire to elicit informa- 

tion about psychological, sociological, and biological factors that 

might be related to morale. There was also a principal's personal 

adjustment questionnaire (incomplete sentence) and a parent opin- 

ionnaire on a double postcard asking parents to state the degree to 

which they were satisfied with the job the school was doing. In 

comparing the three sets of tests, it was found that parent 
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satisfaction was significantly related to teacher morale, but the 

personal adjustment of principals was not. No principal scored 

in the poorly- adjusted category on this test, however (53). 

Hunter- -New Orleans Public Schools 

Hunter of the Department of Education of Tulane University 

made a study (jointly sponsored by the Tulane University Research 

Council and the New Orleans Public School System) of teacher 

attitudes in the New Orleans public schools (26, 27, p. 1 -96). 

He sent questionnaires to all teachers in the New Orleans 

public schools in 1950, 1953, and 1956. In addition to the ques- 

tionnaires, suggestions written in by the teachers were also tabu- 

lated. The questions were not limited to teaching conditions, but 

also covered the school system in general (e. g. , "Do you think 

the public schools are meeting adequately the needs of most of 

the pupils in this city? "). 

Hunter summarized the first two studies, putting items into 

three groups according to the percent of respondents giving posi- 

tive responses to these questions. The article notes areas in 

which improvement (a higher percent of favorable teacher attitudes) 

was seen between 1950 and 1953. One conclusion that Hunter 

reached was that "periodic attitude surveys stimulate morale in 

that teachers are led to believe that somebody is interested enough 
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to try to find out how they feel ". If the improvement seen between 

first two studies was also the result to administrative effort 

to alleviate problems revealed by the first survey, this would be 

another indication of the usefulness of morale studies (27, p. 85). 

Bowman -- Oregon School Administrators 

In April 1944, the Research Division of the National Educa- 

tion Association sent to teachers a questionnaire entitled "The 

Teacher Looks at Personnel Administration. " Results were re- 

ported in the Research Bulletin in December, 1945. While not 

specifically a morale study, this questionnaire contained a number 

of questions that are considered in other studies to be indicators 

of high or low teacher morale (e. g. , "Do you enjoy teaching? "). 

Bowman gave the same questionnaire to Oregon school administra- 

tors and compared their answers with those of the larger group of 

teachers surveyed by the National Education Association (40). 

Differences of opinion were found on a number of administrative 

practices. These differences have implications for teacher morale. 

Although Bowman does not separate the administrators into groups 

in the shorter reports of this study, he does note certain differences 

in the attitude between superintendents and principals. For in- 

stance, superintendents showed more unfavorable attitudes than 

did principals toward teachers' councils and other devices for 

teacher participation in administration (6). 

!hl: 
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California Teachers' Association - -Staff Satisfaction Survey Form 

Since 1949, the California Teachers' Association has under- 

taken a number of studies of individual school systems in California, 

using a Staff Satisfaction Survey Form developed by their Research 

Department in cooperation with the Personnel Standards Commission. 

Brief summaries of the studies have been published (9, p. 18 -20). 

The questionnaire consists of ninety -two questions in nine 

areas of teacher attitudes toward working conditions, security, 

status, faculty relations, principal- teacher relationships, confi- 

dence in administration, the school board, educational values, and 

general reactions. 

The California Teachers' Association sees this questionnaire 

as a diagnostic instrument designed to identify sources of irritation 

that undermine teacher morale and to indicate areas of misunder- 

standing or areas needing improvement in an individual school dis- 

trict. Attitudes of faculties in one district are not compared with 

those in another. The form is supposed to measure teachers' re- 

actions to an "ideal set of circumstances as determined by the 

Personnel Standards Commission to be desirable. " 

Leipold and Yarbrough--1,600 Teachers and Administrators 

The American School Board Journal reported a study made 

by Leipold and Yarbrough (32). Approximately 1, 600 secondary 
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and elementary, rural and urban teachers, supervisors, and ad- 

ministrators were surveyed. Twenty factors most significant for 

teacher morale were designated on the basis of the responses. The 

strongest were generally chosen by both teachers and administrators. 

Differences between experienced and new teachers were found. The 

former emphasized security factors; the latter, improvements in 

the immediate environment. 

For diagnostic purposes, however, it cannot be assumed that 

when morale is low in a particular school system that either objec- 

tive factors or the administration are alone at fault; there may also 

be something wrong with the make -up of the teaching staff itself, 

or with the choice of teachers for the particular situation. When 

teacher -training institutions do not prepare teachers adequately for 

the jobs they will be expected to do, they also may contribute to low 

morale. 

Gragg Superintendent's Survey 

Gragg sent a questionnaire to 210 teachers in his system, 

asking them what factors contributed to high morale among the 

staff, what factors worked against high staff morale, and how such 

matters could be improved. The questionnaires were answered 

anonymously. Gragg found that high - morale factors were "confi- 

dence in the leadership of my principal and other administrators, " 
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"cooperation among members of the staff, " "rapport and friendly 

atmosphere among teachers, " and "fair and adequate salaries" 

(18). 

Hedlund and Brown - -New York State Teachers 

In 1948, Hedlund and Brown sent questionnaires to some 

3, 000 teachers in 117 schools selected as representative of New 

York State, exclusive of New York City. Findings were based on 

1, 067 usable replies. Reactions were sought to a list of seventy - 

five working and living conditions. An attempt was made to learn 

whether the reactions were favorable or unfavorable, and whether 

or not they were important enough to make the teacher want to 

change his position (23). 

Conditions that bothered teachers, but were not critical 

enough to make them want to leave, were all in the area of working 

conditions: insufficient relief from pupil contact during the day, 

tiring to the extent that he could not be his best self after school 

hours. One could speculate that teachers, while bothered by these 

things, were realistic enough to accept some difficulties as inherent 

in the job of teaching. Major problems in any profession for which 

there are no real solutions need not necessarily produce low morale, 

unless an individual is unsuited to the profession or unless the gen- 

eral atmosphere is unsatisfactory. 
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Eckert and Stecklein - -A Study of Faculty Members 
sota Colleges 

A survey of 775 faculty members in two- and four -year col- 

leges in Minnesota was conducted to measure job motivations and 

satisfaction (14, p. 1 -96). This study includes the college teacher's 

origin, training patterns, career motivations, present services, 

and general outlook concerning their profession. Some of the other 

areas explored were: reasons of present college teachers for enter- 

ing the field, the nature of their background and training, their 

present job responsibilities, their attitudes toward college teaching 

as a career, and their ideas for attracting qualified candidates to 

college teaching. Although this report deals with colleges and 

universities in just one state (Minnesota), the findings appear to 

have national significance for securing staff of the size and quality 

required by the task ahead. 

Mason --The Beginning Teacher 

A survey was made of 7, 150 elementary and secondary 

teachers in the United States (36, p. 1 -196). This study was under- 

taken in 1957 to determine the social, professional, and economic 

status of this group and to gain some insight into their aspirations, 

values, and attitudes concerning a career in teaching. 
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Demographic Characteristics: Of the public school teachers 

beginning their careers during the 1956 -57 school year, 36 percent 

were men and 64 percent were women; the median age for men was 

2.5. 9 and for women 22. 8; sixty -three percent of the men were 

married, compared to forty -two percent of the women. 

Teaching assignment : Fifty -seven percent of the beginning 

teachers were teaching in elementary schools and forty -three percent 

in secondary schools. Large urban school districts employed twenty - 

four percent of the beginning teachers, medium -urban thirty percent, 

small urban twenty -five percent, and rural districts twenty -two per- 

cent. Of those in secondary schools, twenty -one percent were 

teaching mathematics or one of the natural sciences, thirty -five per- 

cent other academic subjects, and forty -four percent non - academic 

subjects. 

Preparation for teaching: About seventy -three percent of the 

beginning teachers held both the bachelor's degree and a regular 

teaching certificate; twelve percent held a bachelor's degree and an 

emergency certificate; six percent lacked a bachelor's degree but 

did hold a regular certificate and ten percent held neither a bach- 

elor's degree nor a regular certificate. 

Economic status: Nationally, the median salary of beginning 

teachers in 1956 -57 was $3, 500. Regionally, median salaries 

ranged from $4, 000 in the Far West to $2, 700 in the Upper Southeast. 
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Satisfactions with teaching: In general, the beginning teachers 

appeared to be rather well-satisfied with their work. They were 

most satisfied with the social relationships involved in their work 

and least satisfied with the economic rewards of teaching. 

Career commitment: Fifty -one percent of the beginning 

teachers did not expect to be teaching five years later. This per- 

centage was much higher for women (sixty -five percent) than for 

men (twenty -six percent). The proportion of men and women plan- 

ning educational careers was approximately the same (eighty and 

eighty -two percent, respectively), but most women (fifty -eight 

percent) expected their careers to be interrupted for a period by 

homemaking responsibilities, while fifty -one percent of the men 

planned to leave teaching for administrative and supervisory posi- 

tions. The men's occupational plans were contingent primarily on 

factors intrinsic to their work, while the women's depended most 

often on extrinsic considerations. 

Hunter --The Beginning Teacher One Year Later 

This study was conducted with a subsample of the respondents 

of the previous study by Mason. The follow -up survey consisted of 

2, 240 questionnaires being mailed to a representative subsample of 

the original sample of 7, 150 teachers (28, p. 1 -50). The follow -up 

survey indicated that eighty -six percent of the beginning teachers 
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i.n. the American public school system returned for a second year 

o some occupation in the field of education and that the remaining 

fourteen percent left the profession at least temporarily at the end 

of the first year. Of those who remained in the educational field, 

seventy -eight percent were teaching again in the same school dis- 

tricts in which they had begun their teaching careers; eighteen per- 

cent were teaching in some other school district, and four percent 

had found positions in private schools, were holding non - teaching 

educational positions, or had returned to school for further prepara- 

tion as educators. 

The fourteen percent that left teaching at the end of one year 

does not mean that they were lost to the profession. About forty 

percent of the teachers who taught for only one year -- nearly half 

the men and one -third of the women --said at the time of the follow - 

up survey that they would "definitely" or "probably" return to 

classroom teaching within five years. Half of the men who left 

teaching went into military service, and nearly ninety percent of 

them expected to return to the classroom after release from mili- 

tary duty. Of the thirty-seven percent of the men who left teaching 

and went into some other occupation, only ten percent expected to 

return to teaching. This reflects the generally higher salaries and 

greater satisfaction with all aspects of their new jobs reported by 

men who had entered some other occupation. 
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Results of the follow -up survey indicated that for some 

teachers these career plans had already been disrupted and that 

for others they were in the process of being accomplished. 

Finally, twenty -nine percent of the beginning teachers who 

expected to leave for an occupation outside of education had already 

left- -the majority for an occupation other than homemaking or the 

military service. In summary, long- range career plans of begin- 

ning teachers are highly related to retention in education for a 

second year. 

Oregon Teachers 

Goldhammer --A Study of Late Resignations From Teaching 

In October, 1959, a questionnaire was sent to superintendents 

of all first -class districts in Oregon, requesting information rela- 

tive to the problems of late resignations which were experienced 

during the summer of 1959 (17, p. 1 -5). Replies were received 

from 105 first -class districts which listed a total of 678 resignations 

of teachers during the months of June, July, August, and September. 

These data revealed that 82.4 percent of the resignations were from 

teachers who had been employed in the district during the previous 

year. The remaining 17.6 percent were teachers who had signed 

contracts but rejected them before actually teaching in the districts. 
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The causes for resignations, listed below, are given in ap- 

proximate percentages. 

Contract elsewhere, 40 percent; pregnancy, 15 percent; 

transfer of spouse, 13 percent; no reason given, 7 percent; em- 

ployed outside education, 5 percent. 

Other reasons, each one accounting for fewer than 5 percent 

of the resignations, are personal health, return to college, leaving 

teaching, health of family, and armed service. 

Why Teachers Leave Oregon for California and Washington 

The Sub - Committee on Curriculum and Personnel of the 

1959 Legislative Interim Committee on Education requested informa- 

tion pertaining to reasons why teachers leave Oregon for California 

and Washington (45, p. 1). The Bureau of Educational Research at 

the University of Oregon secured the names of 359 teachers who 

had left Oregon to teach in California and Washington. Of these, 

190 had moved to California and 169 had moved to Washington. A 

total of 177 (49.3 percent) replied. The number of replies from 

California was eighty -two, and from Washington ninety -five. 

A higher salary was the reason given by 34 persons who went 

to California and 42 persons saw this as the chief advantage of 

teaching there rather than in Oregon. For Washington, however, 

the chief reason teachers gave for moving to that state was that 
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women went because their husbands were transferred or obtained 

employment there. From a professional standpoint, the opportunity 

for advancement in larger school systems in more populous areas 

and a lighter work load were mentioned most frequently. 

Educational Status of Oregon Teachers 

The Bureau of Educational Research, University of Oregon, 

secured from the State Department of Education's Annual Teacher 

Information Sheet data of 16, 032 teachers for the school year of 

1958 -59 (44, p. 1 -16). In 1948 only a few less than half of Oregon's 

teachers had no degrees. By 1958, although the number of teachers 

in Oregon had increased by 78 percent, there were approximately 

700 fewer teachers without degrees than in 1948, and they comprised 

only 20 percent of the total. In 1958 more Oregon teachers were in 

the master's degree category than in any other except the bachelor's - 

degree -only category. Another decade of equal advance in the level 

of education of teachers would result in one -third of the teachers 

holding master's degrees and less than ten percent remaining in 

the no- degree category. 

Summary of Related Literature 

After a survey of the literature, it is apparent that much has 

been written in the area of teacher morale and characteristics. 



32 

No one study could be held up as a model for an individual school 

district to use for the study of their faculties. The work of Redefer 

at New York University appears to be the most complex in relation 

o exploring teacher satisfactions and dissatisfactions. 

In most studies of teacher morale, samples have been limited 

to teachers in one or, at the most several school systems. Ac- 

cording to the Research Division of the National Education Assoc- 

iation, none of these studies has employed large enough samples 

to make it possible, w i t h any statistical confidence, to break down 

groups according to sex, level of teaching, region of the country, 

and the like. 
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BACKGROUND AND PREPARATION 
OF 

SELECTED OREGON SECONDARY TEACHERS 

Personal Factors 

The personal factors presented in this chapter are as follows: 

sex, marital status, age, place of birth, size of community, and 

subject area assignment. 

As reported in Tables 1, 2, and 3, on pages 1 1 3 and 1 1 4, 

357 men and 223 women are included in the total sample. This per- 

centage, 62 percent men and 38 percent women, represents the same 

percentage as the total population of Oregon secondary school teach- 

ers. 

Men teachers were more likely to be married than were women 

teachers. Thirty -three percent of the men and 26 percent of the 

women were married. More women, however, were widowed, sep- 

arated or divorced. 

Teachers in this study are a young group, of course, as the 

respondents are teachers with one, two, or three years of experi- 

ence. The majority are under thirty years of age (54 percent), and 

the men, in general, are younger than the women. As Tables 1, 

2, and 3 indicate, 54 percent of the women are in the age group 

20 -29, whereas 57 percent of the men are in the same age group. 
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This difference in age is in contrast to Mason's study (36, 

p. 4), in which he states, "Men are older on the average because 

of time in military service, and they spend more time in school. " 

There is a tendency for more women than men to enter the teaching 

profession after the age of forty (Table 1, 2, and 3, p. 1 1 3 and 

114). 

More than a third (38 percent) of the respondents were born 

in Oregon (Table 4, p. 1 14 ). The birthplace of the remaining 62 

percent was concentrated from the mid -west states and the neigh- 

boring states of Washington, California and Idaho. 

Teachers were asked where they had spent the majority of 

their pre - college years. They were asked to check one of the 

following: farm, village (under 2, 500), town (2, 500 -10, 000), small 

city (10, 000 -100, 000), and large city (over 100, 000). Nearly two - 

thirds (61 percent) were reared in communities of over 2, 500. 

Since two- thirds of the respondents were born in other states, the 

results are not indicative of population centers in Oregon. Just 

how long each respondent resided in Oregon prior to college was 

not investigated by this research. 

Table 5 on page 115 indicates that more teachers with one 

year's experience resided on a farm or in a village (under 2, 500) 

than did teachers with two and three years' experience. 
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Professional Training 

The respondents were asked to state at which of the following 

groups of colleges they received their degrees: (1) Oregon State 

System of Higher Education; (2) Oregon private colleges or universi- 

ties; (3) Out -of -state institutions. They were also asked to indicate 

the degree or degrees received. 

Oregon colleges, public and private, have presented 59 per- 

cent of the graduates with bachelor's degrees. The breakdown is 

as follows: Oregon public institutions, 44 percent; Oregon private 

institutions, 14 percent; and out -of -state institutions, 41 percent. 

Only 22 percent of the respondents had received their master's 

degrees. Of this group, 8 percent had received advanced degrees 

from out -of- state. Oregon private colleges had prepared 2 percent, 

and Oregon public institutions had prepared 12 percent. 

As would be expected, a variance exists between the number 

of advanced degrees and levels of experience. Approximately 18 

percent of the teachers with one and two years' experience had com- 

pleted their master's degrees. In contrast, 30 percent of the teach- 

ers at the three -year level had these degrees. 

The proportion of Oregon - prepared teachers remained fairly 

consistent at the different levels of experience (Table 6, p.115). 

Teachers who did not receive their professional preparation 

before the bachelor's degree were asked to indicate where such 
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preparation was received. Between 8 and 10 percent of the re- 

spondents did not take teacher preparation during their under- 

graduate years. According to Table 7, p. :. 16 , Oregon public 

institutions prepared most of these teachers, (5 percent); out -of- 

state colleges came next, (4 percent); and a small percent were 

prepared by Oregon private colleges and universities, (3 percent). 

Financial Assistance 

Secondary school teachers financed their education in a 

variety of ways, as indicated in Tables 8, 9, and 10, on pages 

117,118, and 1:19. Teachers were asked to specify the types of 

support they received during their undergraduate and graduate 

years. In addition, they were asked to identify their principal, 

secondary, and supplemental means of support at each level. 

Forty -eight percent of the faculty members said their parents had 

helped them financially during their undergraduate years. Fourteen 

percent used personal savings, and 11 percent had borrowed funds. 

The most frequently cited single source of support was parental 

assistance. An interesting difference in the pattern of support is 

noted between teachers with one and three years' experience. 

Teachers of one year's experience received more loans, scholar- 

ships, and grants than did teachers of three years' experience. 
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The great expansion of scholarships, loans, and grants in recent 

years may be the explanation. 

In almost every case, respondents indicated they carried 

outside jobs in order to finance their college education. 

Advanced Degrees 

Over 76 percent of the respondents are planning to receive 

their master's degrees; another 19 percent indicate they plan to 

work for a doctorate (Table 11, p.120 ) 

For women teachers with three years' experience, a vari- 

ance exists in respect to the "Master's" and "No response" cate- 

gories (Table 11, p. 120). Over 11 percent of the women did not 

respond to the question. This lack of response, in turn, had an 

effect on the percentages in other classifications for women of 

three years' experience. 

Over one - fourth of the men (26 percent) and 8 percent of 

the women indicated they intend to work for a doctor's degree. 

Teaching Assignments 

As indicated in Table 12, page 120, each respondent was 

asked to list his major teaching assignment (half -time or more). 

English led all subject areas with 18 percent. The next subject 

areas are as follows: mathematics, 13 percent; science, 12 percent, 
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social studies, 12 percent, and physical education and health, 10 

percent. Other subject areas listed were business education, 

foreign language, homemaking, industrial arts, and a classifica- 

tion of "other. '' The "other" included agricultural education, 

speech, arts and crafts, music, library, psychology, and drama. 

Men dominated the fields of mathematics, science, social 

studies, and industrial arts. Women, on the other hand, showed 

a higher percentage in English, foreign language, business educa- 

tion, homemaking, and physical education and health. 

College majors in Chapter IV, Table 15, on page 123 , point 

out some variances in respect to teacher assignments. As the 

tables indicate, there are teachers in assignments, half time or 

more, outside their major fields. This fact can be further demon- 

strated by the following distribution: 

Subject 

mathematics 
cience s 

English 
foreign language 
social science 
business education 
physical education 

and health 
homemaking 
industrial arts 
other 10.3 12.4 

Major Teaching 
Assignment College Major 

(percent) (percent) 

12.7 9.3 
12.0 11.5 
18.2 15.5 

6. 0 3. 9 

11.7 13.9 
7.2 7.2 

10.3 14. 1 

5. 8 6. 5 

5. 3 5. 3 
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As can be noted in the above distribution, the subject areas 

of mathematics, science, English, and foreign languages are being 

assigned to teachers who do not have a college major in that partic- 

ular field. The subject areas of social science, physical education 

and health, and homemaking have more majors in these fields than 

there are assignments. Business education and industrial arts 

are recorded in this sample as having an equal number of teaching 

assignments and college majors. 

Since many college graduates have a minor in a subject area, 

the distribution chart does not necessarily mean that teachers are 

assigned completely out of their area of training. 
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FACTORS RELATED TO CAREER CHOICE 

Since any career is the end product of a series of choices or 

a commitment over a length of time, two series of questions were 

asked to find out when these secondary teachers first began to think 

and to plan seriously for careers in teaching. The first series in- 

quired about teachers' occupational choices at different times in 

their lives --in senior high school, between high school and college, 

during their first two years of college, during their last two years 

of college, and between college and graduate school. The second 

series asked about career goals at various times in life -- before 

high school, during high school, upon entering college, and upon 

receiving a bachelor's degree. In addition, the second set included 

questions about precise goals at these times. 

The study indicates that these individuals initially considered 

secondary teaching at various points in their lives; however, the 

majority of respondents made the selection before the end of two 

years of college, and 23 percent made the selection after two years 

of college. More than four percent chose secondary school teaching 

upon graduation from college (See Table 13, p.121 ). Although def- 

inite decisions were usually not made until the respondents entered 

college, more than a third (39 percent) said they had considered 

secondary teaching as a career prior to entering college. 
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The college years appeared to be the crucial ones for certain 

respondents from the time they entered and thereafter, as 47 percent 

selected teaching as a career at that time. As shown in Table 13, 

no apparent difference in this category is revealed among teachers 

of one, two, and three years' experience. Of course this revelation 

could also mean that other fields being considered were dropped be- 

cause of lack of interest and abilities. 

Career Goals at Specific Times 

The respondents were asked to specify their occupational 

goals before high school, in high school, in college, and after attain- 

ing a bachelor's degree. 

Career goals of the respondents were recorded, and the results 

are shown in Table 14, on p.122. Fifty -two percent of the men and 

41 percent of the women did not have a definite goal prior to high 

school. By the time students entered college, however, only 7 per- 

cent of the men and 8 percent of the women did not make a choice. 

The dominant career choices were agriculture, business, engineer- 

ing fine arts (including writing, drama, and literature), medicine, 

nursing, science (other than teaching), secretarial work, and educa- 

tion. 

One can see from Table 14, p.122 that, as the individuals 

progressed from one educational level to the next, the decisions to 
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become secondary teachers were increasing, By the time the re- 

spondents had received their bachelor's degrees, approximately 

ten percent had a career goal other than secondary teaching. Of 

course, in any choice system, the result is usually a function of 

a number of predisposing circumstances. 

Academic Majors 

The respondents were asked to indicate what their academic 

major was at the time of receiving their bachelor's degrees. Table 

15, p. 123 , shows the breakdown of the academic majors and years 

of teaching experience by men and women. In first place were 

English majors, who made up 16 percent of the total. Physical 

education and health majors were next, and in third place were 

social science majors. 

External and Internal Influencing Factors 

The respondents were asked to check the factors that influ- 

enced their choice of becoming a secondary teacher. The list in- 

cluded some twenty internal and external factors; an effort was 

made to include all areas that would influence career decisions. 

In addition to these factors, respondents were asked to add any 

other pertinent reasons or circumstances. Some of the respondents 

appended notes to supplement the printed lists. As shown in Tables 
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16, 17, 18, and 19, on pages 124, 125, 126, and 127, this list gives a 

concise pattern of what kinds of personal interests and cultural 

pressures had influenced this selected group of teachers. 

The above tables show that teachers have played a large part 

in influencing career decisions in teaching. Over one -third (37 

percent) of the respondents indicated that teachers, from elemen- 

tary school through college, influenced their choice. The most 

influential external factor, 21 percent, was the senior high school 

teacher. Apparently these future teachers were deeply influenced 

by the model set by certain teachers or by personal counsel given 

to them. Additional support for this view is found in Thislewaite's 

analysis (55), showing that fifty -three percent of the talented college 

students who raised their level of aspiration mentioned "a few in- 

structors who inspired me to emulate them, " as contrasted with 

13 percent who lowered their level of aspiration and 21 percent 

who did not change it. In Gustad's study (20), he cited that generally 

it was not so much what the teacher did that influenced students, but 

rather the type of person he was. 

Except for the husband (wife) encouragement that increased 

with the respondents' experience, no apparent difference between 

teachers with one, two, and three years' experience was evident. 

Internal or personal interest factors were more frequently 

specified than were external factors. There also seems to be a 
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closer range in their reasons, with the dominant ones as follows: 

an opportunity to work with secondary -age groups, an interest in 

subject matter, a chance to make a contribution to society, and 

satisfaction with working conditions. Gustad (20) found that per- 

sonal interest clearly outweighed external or situation ones in 

deciding a career. Fifty -four percent of the respondents checked 

the statements "desire to work with secondary -age students, " and 

"became interested in the subject matter, " as the most influential 

internal factors. Only ten percent checked "liked working condi- 

tions, " which included independence associated with teaching, vaca- 

tion periods, and opportunities for personal growth. 

The differences among teachers with experience are in the 

factors of "job security" and "interest in subject matter. " Six 

percent of one -year teachers listed "job security, " while in con- 

trast, 16 percent of two -year teachers and 13 percent of three -year 

teachers listed "job security." The respondents again varied some- 

what in respect to "interest in subject matter. " One and two -year 

teachers were approximately the same with 24 percent, whereas 

34 percent of three -year teachers listed this category. 

Factors considered least important are "the opportunity for 

further study, " and "opportunity for advancement. " Only four per- 

cent of all teachers responded to this category. 



45 

Opinions from Teachers at Time of Baccalaureate Degree 

To find out how faculty members weighed the career of teach- 

ing, the questionnaire asked them to recall how they regarded teach- 

ing as a career at the time they received their baccalaureate de- 

gree. The respondents were asked their opinion of how they viewed 

teaching as a career for others and of how they viewed teaching as 

a lifetime career for themselves. The rating used was a five -point 

scale, ranging from "highly attractive" to "highly unattractive. " 

The vast majority of the respondents said they had looked 

quite favorably toward teaching and had rated teaching as a career 

for themselves as very desirable - -more so than as desirable for 

others. This rating is contrary to Ekert's and Stecklien's (14, p. 

23) study that found, in the opinions of college teachers, college 

teaching as a career was viewed as more favorable for others than 

for themselves. According to Table 20, on page 128, 61 percent 

of the respondents reported that they had considered it a "highly 

attractive" or "attractive" career for other people; 84 percent re- 

ported that they viewed it similarly so for themselves (See Table 

21, p. 128). Only eight percent viewed teaching as "unattractive" 

and "highly unattractive" for others, whereas seven percent shared 

the same view for themselves. 
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Parental Attitudes 

The attitudes of parents toward their children's choice of an 

occupation can be expected to have had an important effect on the 

teachers' own attitudes. Respondents were asked to reply in two 

places, one for the father's attitude and one for the mother's. The 

scale provided for five responses, ranging from "very favorable" 

to "very unfavorable. 

In general, the attitudes of parents, as seen by the respond- 

ents, were favorable. Seventy percent of the fathers (Table 22) 

and 82 percent of the mothers (Table 23) were "very favorable" 

or "fairly favorable" toward teaching as a career for their children. 

Patterns of differentiation can be seen between the "very favorable" 

attitude and the rest of the scale. Fifty -two percent of the fathers 

exhibited a "very favorable" attitude, and 63 percent of the mothers 

were also "very favorable. " Mothers generally were more favor- 

able toward teaching as a career than were fathers. Parents were 

also more favorable toward teaching careers for their daughters 

than for their sons. 

Parents' Goals 

To investigate further the parents' attitudes to the respond- 

ents, more information was sought. One question asked was 
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"Did you feel your parents have a definite vocational goal for you 

when you entered college? " If the answer was positive, the re- 

spondent was asked to specify the parents' goal (Table 24, p.130 ). 

Table 25 on page 130 gives the breakdown of the respondents' 

recollection of how their parents were guiding them. Twenty -two 

percent felt that their parents had a definite goal for them; 67 per- 

cent did not feel this way, and nine percent did not recall or failed 

to respond (Table 24, p.130). 

Respondents did report that a higher percentage of parents 

had a definite goal for women than for men, with the exception of 

those teachers having one year's experience. Nineteen percent of 

the men and 16 percent of the women with one year's experience 

felt their parents had a definite vocational goal for them. The per- 

centage reversed between men and women at the two- and three - 

year level of experience. Seventeen percent of the men and 30 per- 

cent of the women at the two -year level felt definite parental in- 

fluence. In the three -year category, 20 percent of the men and 

44 percent of the women felt that their parents had definite goals 

for them. 

The 132 respondents who felt that their parents had a definite 

goal for them were asked to specify the goal at the time of their 

entry into college. Table 25 breaks down what the respondents 

felt that their parents' goal was at that time. Of the 23 percent 
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that listed parental goals, 8 percent headed the list with teaching, 

followed by the parents' ambition for their child to gain a college 

education, 5 percent. Medicine with 3 percent and engineering 

with 2 percent were the other dominant goals of parents. It should 

be noted here that parents' goals for teaching were mostly for 

women; for men, they were the fields of medicine and engineering. 

Next, the respondents were asked, "Were your parents en- 

couraging, but not directive, regarding your career?" Seventy - 

eight percent felt their parents were encouraging, and 19 percent 

felt that they were not. The differences among the levels of experi- 

ences and between men and women were consistent as shown in 

Table 26, on page 131 . 
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SECONDARY TEACHERS' APPRAISALS OF THEIR CAREERS 

Job satisfaction can be seen as the result of the values, as- 

pirations, and goals which the worker brings to the job and of what 

he perceives to be the fulfillment of these ends. Generally, people 

expect to gain a reasonable or fair livelihood from their work; most 

of them also hope that the very nature of the work will be stimulating 

and agreeable and that the human relationships and general working 

conditions will be pleasant. Teachers in this study were asked 

several questions that pertain to the satisfactions derived from be- 

ing a secondary school teacher. Some of the questions related to 

their work, whereas others were appraisals of their experiences 

with colleagues, students, parents, and other members of the com- 

munity. 

Major Satisfactions 

Respondents were asked to list three satisfactions they derive 

from teaching. All respondents commented chiefly on the nature 

of the work -- working with secondary youth, helping students to 

learn, and being interested in subject matter. The first two were 

the most frequently mentioned first satisfactions, with 33 percent 

for each category, whereas eight percent mentioned a sense of 

social usefulness (Table 27, p. 132 ). 



50 

After the three satisfactions most frequently mentioned, the 

following were listed: the success of students, association with 

colleagues, pleasant working conditions, opportunities for further 

learning, and interest in subject matter. Least often mentioned 

were salaries, vacation periods, fringe benefits, and tenure. 

Differences in regard to levels of experience (number of 

years taught) show some variations in respect to satisfactions. 

Vacation periods (Table 27) were of some importance to one -year 

teachers, but teachers with two and three years' experience did 

not even list this factor. Table 27 on page 132 shows, however, 

that teachers of two and three years' experience place more em- 

phasis on working conditions, success of pupils, and the feeling 

of social usefulness than do one -year teachers. Tables 28 and 29 

on pages 133 and .134 again show that two- and three -year teachers 

place more emphasis on working conditions and a feeling of social 

usefulness. In addition, they also emphasize more the opportunities 

for further study. On the other hand, one -year teachers place more 

emphasis on influencing young people. Generally, it can be said 

that teachers' major satisfactions stem from helping someone else 

rather than from personal rewards. 
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Major Dissatisfactions 

As atated in Table 30, on page 135, the five first dissatisfac- 

tions most often listed were as follows: (1) poor salaries (28 per- 

cent), (2) class preparation and paper work (11 percent), (3) extra 

activities (8 percent), (4) long hours (7 percent), and (5) disrespect 

from parents (6 percent). Factors dealing with human relationships 

were the next most often mentioned dissatisfactions. These included 

the poor public image of teachers, poorly motivated students, nega- 

tive attitudes on the part of some colleagues, and the status of the 

teaching profession in general. The least- mentioned dissatisfac- 

tions were the following: school boards, forced membership into 

professional organizations, poor faculty relationships, and physical 

and mental strain. Tables 31 and 32 on pages 136 and 137 list re- 

spondents' second and third dissatisfaction, which in most cases 

follow the pattern of the first dissatisfaction table. The status of 

the profession and the image that teachers have was of some con- 

cern in the second and third dissatisfactions. Some differences 

were evident between men and women and among teachers of varied 

years of experience. Men indicated more concern than did women 

with teacher salaries and disrespect from parents. On the other 

hand, supervision of extra activites was more frequently men- 

tioned by women. Teachers with two and three years' experience 
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showed more concern with disrespect from parents and the lack 

of opportunity for participation in policy making than did one -year 

teachers. 

Teachers' Attitudes Toward Teaching 

Two additional sets of questions were asked about careers 

in teaching to find how teachers weighed the various opinions about 

their services as secondary teachers. The first set dealt with a 

personal rating of teaching as a career and responses from very 

satisfied to very unsatisfied. The second set asked teachers 

whether they would reaffirm their choice of career if they had the 

opportunity to choose again. 

The majority of faculty members expressed favorable atti- 

tudes toward teaching as a career. Thirty -two percent indicated 

that they were very satisfied, and 56 percent revealed they were 

satisfied with their choice. Approximately 3 percent were indif- 

ferent or neutral, 6 percent were dissatisfied, and 1 percent were 

very dissatisfied (Table 33, p. 138). 

The majority of the respondents indicated that they would 

choose teaching as a career if they had the opportunity to choose. 

Eighty -five percent said they would definitely or probably reaffirm 

their choice (Table 34, p. 138), whereas only 14 percent indicated 

they would definitely or probably not enter teaching. 
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At all levels of experience, women were more enthusiastic 

than were men about reaffirming their choice. Only 6 percent of 

the women stated they definitely or probably would not enter teach- 

ing. In contrast, 9 percent of the men indicated the same feeling. 

First Occupational Choice 

Respondents were asked whether teaching was their first 

occupational choice. The ones who indicated that it was not were 

asked to name their first choice. Sixty -three percent revealed that 

teaching was their first choice. The most frequently mentioned oc- 

cupations of the other respondents were in the following areas: 

business, engineering, fine arts, medicine, and secretarial work. 

Other occupations listed as first choices are tabulated in Table 35 

on page 139 . 

Life Goals 

The examination of career orientation was extended to the 

teachers' attitudes toward the future through the question, "Do 

you feel that you can achieve your major life goals by continuing 

in classroom teaching? " 

As reported in Table 36, page 140, 23 percent said definitely 

and 52 percent said probably. Another 19 percent said probably 

not, and 4 percent said definitely not. The percentage of men 
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replying that they definitely or probably could achieve their life 

goals was 72 percent; women responded with 80 percent. It should 

be pointed out, however, that the question specified classroom 

teaching and did not include the broader fields of education. 

Teacher Preparation and Assignment 

Table 37 on page 140 reveals that 79 percent of all respondents 

were teaching subjects they were prepared to teach, in accordance 

with state standards. Another 20 percent were assigned to teach in 

subject fields in which they partially met requirements, and only 

1 percent were assigned subject fields in which they were without 

preparation. 

Teacher- Community Relations 

Respondents were asked whether they lived in the community 

in which they teach, and if so, to what degree did they feel part of 

that community (Tables 38 and 39, p.' -10 -141 ). 

Over 75 percent stated that they do live in the community in 

which they teach, whereas 23 percent do not. This percentage is 

generally in agreement with Mason's study (36) which revealed 

that 62 percent of teachers interviewed lived in the community in 

which they taught, but thirty -eight percent did not. 
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In regard to what degree they felt part of the community, 

(Table 39, p.141 ), most teachers feel reasonably at home where 

they are living. Forty -one percent feel that they belong in the 

community, 22 percent feel somewhat close but do not consider it 

home, 13 percent do not feel very close to the community, and 

1 percent feel like a stranger in the community. Some comments 

from respondents are as follows: 

''too provincial -- prefer suburbia" 

"The community in which I live is small, and I feel in order 
to have some private life, it would be wiser to live elsewhere." 
"The distance is advantageous to privacy. " 

"The community itself is a low socio- economic group of which 
I do not feel a part. " 

"To know the community --its problems, its strengths, and 
the people --is what makes teaching a challenge." 
"I prefer to live in one community and work in another so I 
will not have my own children in school. " 

"My residence was established before I got my present job. " 

"I cannot afford to change housing facilities. " 

"financil reasons" 
"scarcity of living conditions" 
"do not feel closeness to community to be desirable" 
"People do not wish us to be part of the community. " 

There was a difference among teachers with varying years 

of experience in regard to the feeling of belonging. Thirty -four 

percent of teachers with one year's experience 

felt that they belonged; 41 percent of teachers with two year's 

experience and 48 percent of teachers with three year's experience 
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felt that they belonged to the community. The assumption is clear 

that an individual's feeling of belonging increases with the number 

of years that he is a resident in a community. 
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SECONDARY TEACHERS' FUTURE CAREER PLANS 

This chapter covers career commitments for teachers imme- 

diate as well as future. A thorough investigation sought to ascer- 

tain exactly what area of education teachers were interested in 

pursuing. If they were not remaining in education, respondents 

were asked reasons, followed by their recommendation to improve 

the profession. 

The question was specifically intended to discover just how 

many were planning to stay with classroom teaching until retire- 

ment. Thirty -six percent of the respondents indicated they plan 

to continue teaching until retirement (Table 40, p. 1 41). 

The next statement was, "I plan to stay in education, but I 

plan to move from full -time teaching into some other area or 

position. " A list of positions other than classroom teaching was 

provided (Table 41, p. [42 ). 

Table 40, p. 1 41, reveals that 44 percent indicated they have 

plans to work for another assignment in education, other than 

classroom teaching. Another 10 percent revealed they expect to 

leave teaching to devote time to homemaking, but they expect to 

re -enter the teaching profession. Only 3 percent said they would 

be leaving teaching permanently to devote full time to homemaking. 

Over 6 percent indicated they will be leaving for other reasons. 



Some of the reasons were as follows: 

I am going back to graduate school. " 

"lack of professional standards in our school and lack of 
security" 
"continue in the construction business" 
"to find a better paying job, a job where I can support my 
family" 
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"I will continue to look for a better means of family support. 
"an opportunity for higher income" 

"I am now looking for work in other areas. " 

"business of own" 

"plan to enter field of finance" 

"go into field of business" 
"advancement in the field of mathematics or science" 
"into field of journalism" 
"industry, more challenging and competitive environment" 

"to make a better wage and living for family" 

"economic needs of family increasing with family to a point 
that is making teaching prohibitive" 

"obtain higher paying job" 

Almost 90 percent of the teachers plan to stay in education. 

This figure includes the 10 percent who will be leaving teaching for 

a short time. The attrition rate is much lower than Mason's study 

(36, p. 100), which reports that teacher plans for beginning teachers 

were at a separation rate of 33 percent. It must be remembered, 

however, that teachers plans do not always materialize. Hunter 

(28, p. 10), however, found that long -range career plans of beginning 

teachers are highly related to retention in education for a second 

year. 

" 
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Further examination of Table 40 on page 141 reveals some 

interesting comparisons. Teachers with three year's experience 

expressed a more favorable desire to teach until retirement than 

did teachers with one and two years of experience. Women espe- 

cially showed a decisive gain at the third year level in respect to 

teaching until retirement, 51 percent as against 35 percent in the 

first year and 31 percent in the second year. Men did not show 

much of a contrast except for a small increase at the third year 

level. 

Men showed a dominate desire to move from the full -time 

classroom teaching to some other area within education; over one - 

half of the men but less than one -third of the women indicated a 

wish to change assignements. The levels of experience did not 

indicated any significant change in this category, other than that 

women showed a decrease as their experience increased. Women 

also were more likely to drop out of teaching and not return (3 per- 

cent). In addition, they were dominate in the area of leaving teach- 

ing for homemaking with anticipation of re -entry (24 percent). 

Men were more liable to leave teaching for some other 

reason (8 percent - men) (3 percent - women). Most of the reasons 

indicated by the respondents were in relation to economic conditions. 
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Future Careers in Education 

Forty -four percent of the teachers indicated they would like 

to stay in education but change from full -time teaching assignments. 

Table 41, page 142 , gives a breakdown of the various educational 

assignements that teachers would like to pursue. Of the 44 percent, 

college teaching heads the list with 15 percent, followed by counsel- 

ing at 13 percent. The interest decreases rapidly from then on. 

Listed under the classification of "other" are the fields of library 

science, psychology, clinical work, social work in schools, and 

other specialized jobs. 

Men dominated the choices of college teaching, supervision, 

administration, department chairmanships, and curriculum work. 

Women, on the other hand, were more interested in the fields of 

special education and the category of "other, " which includes 

library and highly specialized work. Men and women were both 

very much interested in the field of counseling. 

Plans for Leaving Teaching 

Teachers were asked to respond to the question, "What is 

the probability that you will leave teaching in the next five years? " 

Approximately one out of five (22 percent) indicated they would 

"definitely" or "probably" leave teaching within the next five years 
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(Table 42, p.142). This figure is in conflict with Mason's study 

(36) in which he reported that approximately one -half of all begin- 

ning teachers would leave teaching within the next five years. 

About two teachers of every five (42 percent) indicated they 

might leave teaching in the next five years, whereas 33 percent 

revealed it was most unlikely they would leave teaching (Table 42, 

p.142 ). 

Women indicated more "definite" and "probable" reactions 

to giving up teaching than did men. Men, on the other hand, were 

more dominate in the categories of "might leave" and "unlikely to 

leave" within the next five years. There was a definite decrease 

in reaction by both men and women as the years of experience 

increased. 

Reasons for Leaving Teaching 

Table 43, page 143, lists the reasons why teachers consider 

leaving teaching. Twenty -nine percent of the respondents did not 

reply to this request. Of the 71 percent who did reply, 20 percent 

indicated inadequate salary as the main reason. Approximately 

16 percent indicated they want to devote more time to family 

(women), 10 percent felt their present position demanded too much 

of them in respect to time and preparation, 9 percent have an oppor- 

tunity to go into business, and 4 percent want to pursue further 
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study in a specific area. The rest of the reasons are as follows: 

interest in college teaching, personal illness, lack of time for 

preparation, poor administration, certification requirements, 

expected promotion to supervisory position and indecision at the 

present time. 

Men were dominate in the following categories: future career 

in college teaching, position in business, inadequate salaries, no 

response, certification, and promotion to other positions in educa- 

tion. Women were dominate in these categories: devotion to family, 

personal illness, and retirement. 

Some specific statements from teachers who replied to the 

request for reasons for leaving teaching are listed: 

Positive Reactions 

1. to have a family 
2. to use my training in some other field 
3. to further my education 
4. to do research in my field 
5. to go into field of social work 
6. to get married 
7. to have more free time to pursue cultural endeavors 
8. to gain a greater salary 

Negative Reactions 

1. administrative attitudes 
2. lack of professional status 
3. expectation of continual schooling 
4. lack of respect for teachers 
5. certification requirements 
6. lack of professional freedom -- social expectation 
7. discipline of children -- parents' attitudes 
8. restriction in job 
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Recommendations for Retaining Qualified Teachers 

The final question intended to give teachers an opportunity 

to respond to question, "What do you consider should be done, and 

by whom. to attract qualified people in teaching? " The free com- 

ments were analyzed to identify clusters of recommendations as 

shown in Tables 44, 45, and 46, p.144, 145, arid 146. 

All teachers in the sample, with the exception of seven per 

cent, made at least one recommendation. Seventeen percent did 

not have a second recommendation, and 42 percent did not contri- 

bute a third recommendation. 

From observations of the respondents, several major steps 

might be taken to attract and hold qualified people in the profes- 

sion. Teachers advocate an immediate increase in salaries as 

the best single means of accomplishing a strong recruiting program, 

as well as of holding qualified people. Teachers felt that salaries 

were not commensurate with the training required. Forty -six 

percent of the teachers referred to salary inadequacies as the 

first staff recommendation for recruiting and retaining qualified 

people. In addition, the issue of salaries was ranked number one 

in the second recommendation (14 percent) and was a close second 

among those respondents who listed a third recommendation (7 per- 

cent). 
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The next most important recommendation was the "status 

,_..f the profession, " which included such comments as the follow- 

ing: 

the need to discipline own ranks" 
"the need for a better and more efficient organization" 
"a better system of evaluation" 
"the improvement of the professional image" 

This recommendation was number two on the first recom- 

mendation of teachers (Table 44, p. 144). Moreover, it ranks 

number two on the second recommendation (Table 45, p. 145) and 

moves into first place on the third recommendation (Table 46, 

p.146 ). 

The recommendation to raise teacher standards, which was 

the third most often mentioned recommendation included the 

following areas: 

"clean up the teaching ranks" 
"make teaching a true profession" 
"tighten up screening procedures in teacher training 
institutions" 
"do better job in supervision of teacher training. " 

As indicated by the teachers' recommendations, "teacher 

standards" was ranked third in all three tables. 

Further explanation of other recommendations by teachers 

are as follows: 

1. activities - -too many, no extra pay or not enough corn - 
compensation for time involvement 
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2. administration- -not competent, too political, poor 

vision for total school program 

3. classloads -- reduction of the number of pupils assigned 
to a teacher, consideration to subjects taught 

community - -a general lack of respect for teachers, 
lack of interest in local and state support of schools, 
not enough dedicated school board members 

5. co-ordination- -poor co- ordination between the state 
department of education, the schools of education, 
and the public schools 

6. duties and activities - -too many assignments for 
teachers other than teaching 

7. education courses - -the poor image some instructors 
have who are teaching education courses at the college 
level, very unsatisfactory experience in education 
courses 

8. certification -- reduction of requirements 

9. employment - -year round employment desirable, keep 
professional people from having to compete with labor 
market in order to make a living wage 

10. facilities -- inadequate school plants and equipment 

11. recruitment - -more competent people in the profession 

12. scholarships - -more graduate scholarships and financial 
assistance for teachers 

13. state department -- better leadership 

14. students - -poor attitudes, no motivation, poor parent 
response 

15. teachers - -too many incompetent in the field of education 

16. teacher aids -- availability in all subject areas 

17. supervisory teachers -- placing student teachers with 
only competent teachers. 

4. 
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The top three recommendations -- salaries, status of the 

profession, and raising teacher standards - -made up a very high 

percentage of the choices. The range of other recommendations 

was from one percent to a high of six percent (Tables 44, 45, and 

46, p.144, 145, and 146. 

Teachers were generous with their suggestions and evinced 

a strong concern for building up the profession and in seeing it 

accorded its proper measure of public respect and support. 
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SUMMARY AND MAJOR FINDINGS 

This study of Oregon secondary school teaching was designed 

to find why individuals had chosen this particular career, what 

they think of their positions, and what their career plans are for 

the future. Additional information was gathered in relation to 

what the respondents recommend for attracting and retaining 

qualified teachers. The respondents are faculty members who 

teach in Oregon and who have one, two, or three years of experi- 

ence. 

The information was secured through a four -page question- 

naire with a systemized sampling of respondents. Major findings 

will be reviewed in this chapter, and some recommendations will 

be suggested to recruit and retain qualified faculty members. 

The questionnaire was designed to find answers to the follow- 

ing questions: Why do people choose secondary teaching as a 

career? How much active recruitment to this field occurs? What 

are the primary satisfactions and dissatisfactions associated with 

teaching? Which factors influenced the individual's decision to be 

a secondary school teacher? What part does the influence of 

parents and teachers play in career decision? What are the indi- 

vidual's career decisions after he has entered teaching? What 

conditions, in the judgment of faculty members, tend to discourage 
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people from entering the field or from remaining in it? 

This study is limited to Oregon secondary school teachers 

with one, two, and three years of experience in public schools. 

The respondents were full -time members in Oregon's secondary 

schools. The total sample was 720 teachers, which constituted 

35 percent of the teachers with one, two, and three years of ex- 

perience. There were 240 possible respondents in each of the 

three categories. Three -year teachers included those teachers 

who started teaching in 1961; two -year teachers included those 

teachers who began teaching in 1962; one -year teachers included 

those teachers who started teaching in 1963. 

The percent of return in each classification was as follows: 

for one -year teachers, an 83 percent return; for two -year teachers, 

an 80 percent return; for three -year teachers a 78 percent return. 

This made an 81 percent return of the total systemized sample. 

In cooperation with the statistics department and computer 

laboratory at Oregon State University, a complete coding of the 

questionnaire was developed. The information was coded and punch- 

ed on IBM cards and was tabulated by sex, major teaching fields, 

type of institution, years of teaching experience, and the variables 

that were hypothesized to bear some relationship to the selection 

of secondary teaching as a career. 
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The following statements summarize findings which are 

limited to selected secondary school teachers with one, two, or 

three years of experience. 

One- Year Teacher 

The typical one -year teacher in this study revealed the 

following: 

Sixty -three percent of the women and 67 percent of the men 

were in the age range of 20 -29 years. Twelve percent of the 

women and 23 percent of the men were in the age range of 30 -39 

years. In the age group of 40 years and older, 24 percent were 

women and 11 percent were men. 

Forty -three percent received their undergraduate degrees 

from the Oregon State System of Higher Education, 15 percent 

from private colleges, and 42 percent received their degrees from 

out -of -state schools. Only 12 percent had their graduate degrees. 

The primary source of financial assistance was as follows: 

Fifty percent had financial assistance from parents; 17 per- 

cent had personal savings; 6 percent borrowed funds; 6 percent 

received scholarships, and the remainder of the assistance was 

from campus jobs, off - campus jobs, husband or wife, and G. I. 

benefits. 



percent of the women and 72 percent of the men 

indicated they would gel. their master's degrees, and 11 percent 

Bof the women and 27 percent of the men revealed they were work- 

n,. for a doctor's degree. 

The academic majors for this group were as follows; 

Percentage 
of Women 

Percentage 
of Men 

Mathematics 4 1h 

Science 4 17 

English 24 6 

Foreign Language 6 2 

Social Science 7 2:2 

Business Education 14 =, 

Physical Education 
and Health 13 17 

Homemaking 11 0 

Industrial Arts 0 8 

Other 17 10 

External factors that influenced teachers in their selection 

of this career were as follows: 

Twenty -seven percent of the women and 18 percent of the 

men indicated that senior high school teachers were most influ- 

ential in their decisions to become secondary school teachers. 

Parental influence accounted for 19 percent of the women and 18 

percent of the men. Other influential factors listed were teachers 

from college, the elementary school, and the junior high school. 

Eight-y-. four 
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Two percent of the women and 6 percent of the men indicated they 

ed teaching as a temporary profession while waiting for 

other occupations. 

The internal factors were as follows: 

Thirty -seven percent of the women and 30 percent of the 

men indicated the desire to work with secondary -age students; 

24 percent of the women and 26 percent of the men revealed they 

became interested in subject matter, and other internal influences 

were contributions to society, job security, working conditions, 

and opportunities for study. 

Sixty-seven percent of the women and 62 percent of the men 

viewed teaching as either "highly attractive" or "attractive" for 

someone else at the time they received their baccalaureate de- 

grees, while 4 percent of the women and 12 percent of the men 

viewed teaching as "unattractive" and "highly unattractive. " 

Eleven percent of the women and 20 percent of the men were in- 

different; 8 percent of the women and 7 percent of the men gave 

"no response." 

Seventy -eight percent of the women and 89 percent of the 

men viewed teaching as "attractive" or "highly attractive" as a 

career for themselves; 11 percent of the women and 4 percent of 

the men viewed this career as "unattractive" or "highly unattrac- 

tive"; 11 percent of the women and 7 percent of the men were 

"indifferent. " 
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Parental attitudes toward teaching as a career for this se- 

lected group were as follows: 

Seventy -five percent of the women and 69 percent of the men 

indicated their father's attitude was either 'very favorable" or 

"fairly favorable. " Six percent of the women and 8 percent of 

the men indicated their fathers were "fairly unfavorable" or "very 

unfavorable''; 19 percent of the women and 23 percent of the men 

revealed their fathers had "no influence. " 

Eighty -two percent of the women and 88 percent of the men 

indicated their mothers viewed teaching as "very favorable" or 

"fairly favorable ", and 16 percent of the women and 10 percent 

of the men indicated their mothers had "no influence. " 

In the appraisal of secondary teaching as a career, teachers 

were asked to list their satisfactions. Of the teachers with one 

year of experience, thirty -seven percent of the women and 32 

percent of the men indicated that association with secondary youth 

was a major satisfaction, while 33 percent of the women and 29 

percent of the men recorded that opportunities to help students 

learn and to observe their growth was their second most important 

satisfaction. Other satisfactions listed were as follows: interest 

in subject matter, the feeling of social usefulness, working with 

colleagues, influencing young people, and working conditions. 



dissatisfactions were as follows: 

Percentage 
of Women 

Percentage 
of Men 

Salary 13 39 

Class preparation and 
papers 14 7 

Extra class activities 11 5 

Discipline of students 8 2 

Long hours 8 5 

Heavy teaching load 7 3 

Poor administrative 
assistance 7 4 

Certification requirements 
(Summer school) 4 3 

Poor public image 
(Lack of appreciation) 4 4 

Poor attitudes of students 4 1 

Disrespect from parents 2 3 

Other dissatisfactions were physical and mental strain, un- 

motivated students, poor attitude of faculty colleagues, no oppor- 

tunity for policy making, poor facilities, lack of freedom and 

privacy, and poor attitudes on the part of school board members. 

The attitudes of faculty members toward teaching as a 

career were as follows: 

Eighty -six percent of the women and 84 percent of the men 

were "very satisfied" or "satisfied "; 2 percent of the women and 

5 percent of the men were "indifferent ", and 11 percent of the 

women and 9 percent of the men were "dissatisfied" or "very 

dissatisfied ". 

73 ira ;c r 
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If given the opportunity to choose an occupation again, this 

selected group of teachers revealed the following: 

Eighty -nine percent of the women and 83 percent of the men 

indicated they would "definitely" or "probably" choose teaching 

again; 11 percent of the women and 16 percent of the men revealed 

they "probably" or "definitely" would not enter the teaching pro- 

fession. 

Career plans for this group are as follows: 

Percentage 
of Women 

Percentage 
of Men 

Teach until retirement 35 36 

Non - teaching job in 
education 30 48 

Homemaking, 
would not return 3 0 

Homemaking, 
would want to return 27 0 

Another occupation 4 11 
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The recommendations of this group to recruit and retain 

qualified teachers are as follows: 

Salary 

Percentage 
of Women 

Percentage 
of Men 

(Commensurate with training) 45 55 

Class loads 
(Reduce pupil -teacher ratio) 7 1 

Education courses 
(Reduce number required) 7 2 

Profession 
(Need to improve image) 6 10 

Teacher aides 
(Increase clerical help) 6 0 

Administration 
(Improve competence) 6 3 

Standards 
(Improve teacher requirements) 2 5 

Other recommendations listed were to reduce certification 

hurdles, increase the quality of leadership at the state department 

level, reduce the number of activities, decrease the number of 

duties, increase year -round employment, improve school facili- 

ties, and improve public relations to increase respectful attitudes 

toward the teaching profession. 
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Two -Year Teacher 

The typical two -year teacher in this study revealed the fol- 

lowing: 

Sixty percent of the women and 58 percent of the men were 

in the age range of 20 -29 years. Sixteen percent of the women 

and 30 percent of the men were in the 30 -39 age group. In the 

40 years and older group, there were 25 percent of the women and 

12 percent of the men. 

Forty -eight percent of all teachers in this group received 

their degrees from the Oregon State System of Higher Education, 

14 percent from Oregon private schools, and 38 percent from 

out -of -state schools. Eighteen percent had received their gradu- 

ate degrees. 

The primary source of financial assistance was as follows: 

Fifty-seven percent of all teachers in this group received 

financial assistance from their parents; 12 percent had personal 

savings; 5 percent borrowed funds; 4 percent had scholarships, 

and the remainder received assistance from G. I. benefits, husband 

or wife earnings, campus jobs, and off - campus jobs. 

Ninety percent of the women and 68 percent of the men indi- 

cated they would get their master's degrees, while 5 percent of 

the women and 26 percent of the men indicated they would work 

for their doctor's degrees. 
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The academic majors for this group were as follows: 

Percentage 
of Women 

Percentage 
of Men 

Mathematics 0 13 

Science 5 16 

English 26 9 

Foreign Language 8 3 

Social Science 8 16 

Business Education 14 4 

Physical Education 
and Health 10 15 

Homemaking 17 0 

Industrial Arts 0 9 

Other 10 14 

External factors that influenced teachers in their selection 

of this career were as follows: 

Percentage 
of Women 

Percentage 
of Men 

Teacher in high school 21 23 

Parents 13 15 

Husband or wife 
encouragement 12 12 

Teacher in college 10 10 

Friend 8 9 

Other influencing factors included brothers or sisters, other 

relatives, teachers in junior high school, association with the 

Future Teachers of America, and need for temporary profession 

while waiting for other occupation. 
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The internal factors were as follows: 

Percentage 
of Women 

Percentage 
of Men 

Interest in subject matter 23 25 

Desire to work with 
secondary age students 21 21 

Contribution to society 16 19 

Job security 14 17 

Working conditions 13 9 

Other influencing factors included opportunities for advance - 

nient and further study. 

At the time they received their baccalaureate degrees, 54 

percent of the women and 59 percent of the men viewed teaching 

either as "highly attractive" or "attractive" for other people. At 

the same time, 5 percent of the women and 9 percent of the men 

viewed teaching as "unattractive" or "highly unattractive "; 16 per- 

cent of the women and 21 percent of the men were "indifferent "; 

25 percent of the women and 11 percent of the men gave "no re- 

sponse". 

In viewing teaching as a career for themselves at the time 

of receiving their baccalaureate degree, 82 percent of the women 

and 88 percent of the men indicated it was either "highly attrac- 

tive" or "attractive "; 5 percent of the women and 6 percent of the 

men viewed teaching as "unattractive" or "highly unattractive ", 

while 8 percent of the women and 6 percent of the men were 
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indifferent". All of the men responded to this question, and only 

5 percent of the women failed to respond. 

Parental attitudes toward teaching as a career for this se- 

lected group were as follows: 

Seventy -four percent of the women and 61 percent of the 

men indicated their father's attitude was either "very favorable" 

or "fairly favorable ". Two percent of the women and 9 percent 

of the men indicated their father's attitude was "fairly unfavorable" 

or "very unfavorable ", while 23 percent of the women and 30 per- 

cent of the men indicated their fathers had "no influence ". Eighty - 

four percent of the women and 74 percent of the men indicated their 

mother's attitude toward teaching was "very favorable" or "fairly 

favorable "; none of the women and 5 percent of the men indicated 

their mothers were "fairly unfavorable" or "very unfavorable ", 

and 16 percent of the women and 21 percent of the men indicated 

their mothers had "no influence ". 

In the appraisal of secondary teaching as a career, teachers 

were asked to list their satisfactions. These satisfactions were 

as follows: 

Forty percent of the women and 30 percent of the men indi- 

cated that helping students to learn was a major satisfaction. 

Thirty -two percent of the women and men listed the association 

with secondary school students, and 12 percent of the women and 
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6 percent of the men listed the feeling of social usefulness. Other 

satisfactions listed were interest in subject matter, opportunities 

for further learning, influencing young people, working conditions, 

and the contribution to society. 

Major dissatisfactions were as follows: 

Percentage 
of Women 

Percentage 
of Men 

Salary 12 37 

Class preparation and 
papers 19 12 

Long hours 12 6 

Extra class activities 10 4 

Unmotivated students 9 3 

Discipline of students 6 3 

Poor attitude of faculty 
colleagues 5 3 

Poor administration 5 2 

Heavy teaching load 5 2 

Status of profession 3 2 

Other dissatisfactions were disrespect from parents, physi- 

cal and mental strain, too many meetings, poor attitude of students, 

no opportunity for policy making, poor facilities, poor appreciation 

of students, poor attitudes of school board members, and lack of 

freedom and privacy. 

The attitude of faculty members toward teaching as a career 

was as follows: 

Ninety percent of the women and 85 percent of the men were 
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"very satisfied" or satisfied"; none of the women and 3 percent 

of the men were "indifferent ", and 8 percent of the women and 9 

percent of the men were "dissatisfied" or "very dissatisfied ". 

If given the opportunity to choose an occupation again, this 

selected group of teachers revealed the following: 

Ninety -two percent of the women and 79 percent of the men 

indicated they would "definitely" or "probably" choose teaching 

again, and 8 percent of the women and 20 percent of the men re- 

vealed they "probably" or "definitely" would not enter the teaching 

profe s s ion. 

Career plans for this group are as follows: 

Percentage 
of Women 

Percentage 
of Men 

Teach until retirement 31 32 

Non - teaching job in education 29 58 

Homemaking, 
would want to return 30 0 

Homemaking, 
would not want to return 3 0 

Five percent of the women and eight percent of the men will 

seek another occupation. 
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The recommendations of teachers with two years of experi- 

ence for recruiting and retaining qualified teachers are as follows: 

Salary 
(Make commensurate with 

Percentage 
of Women 

Percentage 
of Men 

training) 39 49 

Profession 
(Improve the image) 10 7 

Recruitment 
(More competence) 9 9 

Education courses 
(Reduce number required) 8 6 

Community 
(Improve teacher status) 5 3 

Teacher aides 
(More clerical help) 5 3 

Class loads 
(Reduce pupil- teacher ratio) 5 2 

Teachers 
(Better supervisors needed 
for preparing teachers) 5 1 

Standards 
(Improve professional image) 3 8 

Other recommendations listed were to have more competent 

administrators, year -round employment, improved facilities, pro- 

vide financial assistance for graduate study, and better coordina- 

tion from the state department. 
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Three -Year Teacher 

The typical three -year teachers in this study revealed the 

following; 

Thirty -eight percent of the women and 47 percent of the men 

were in the age range of 20 -29 years. Sixteen percent of the women 

and 40 percent of the men were in the age range of 30-39 years. 

Forty -six percent of the women were in the 40 years and older age 

range, but only 12 percent of the men were in this category. 

Forty -two percent of all teachers in this group received 

their undergraduate degrees from the Oregon State System of 

Higher Education; 14 percent from Oregon private colleges, and 

44 percent received their undergraduate degrees from out -of -state 

institutions. Thirty -two percent of this group had their graduate 

degrees. 

The primary source of financial assistance was as follows: 

Sixty -four percent of all teachers in this group received 

financial assistance from parents, 9 percent had personal savings, 

9 percent borrowed funds, 9 percent had husband's or wife's 

assistance, 9 percent had scholarships, and the remainder earned 

money working at jobs on campus and off campus. 

Seventy -nine percent of the women and 73 percent of the 

men indicated they would get their master's degrees; 10 percent 



cf the women and 26 percent of the men revealed plans to obtain 

i: doctor's degrees. 

The academic majors for this group were as follows: 

Percentage 
of Women 

Percentage 
of Men 

Mathematics 2 14 

Science 3 15 

English 25 13 

Foreign Language 8 2 

Social Science 5 18 

Business Education 6 5 

Physical Education 
and Health 16 13 

Homemaking 24 0 

Industrial Arts 0 8 

Others 11 12 

External factors that influenced teachers in their selection 

of this career were as follows: 

Percentage 
of Women 

Percentage 
of Men 

Parents 29 15 

Senior High teachers 13 22 

Husband or wife 13 8 

Friend 8 17 

College teacher 8 13 

Temporary profession while 
waiting for other occupation 8 3 

Other influencing factors included brothers and sisters, 

other relatives, and elementary and junior high teachers. 

84 
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The internal factors were as follows: 

Percentage 
of Women 

Percentage 
of Men 

Interest in subject matter 37 31 
Desire to work with 

secondary school students 22 28 
Contribution to society 16 15 
Job security 11 14 
Working conditions 11 9 

Other influencing factors included opportunities for advance- 

ment and opportunities for further study. 

At the time they received their baccalaureate degrees, 60 per- 

cent of the women and 62 percent of the men viewed teaching as 

either "highly attractive" or "attractive "for other people. At the 

same time, 3 percent of the women and 10 percent of the men viewed 

teaching either as "unattractive" or "highly unattractive "; 14 percent 

of the women and 10 percent of the men were "indifferent ", and 22 

percent of the women and 18 percent of the men gave "no response ". 

In viewing teaching as a career for themselves at the time of 

receiving their baccalaureate degree, 78 percent of the women and 

86 percent of the men indicated it was either "highly attractive" or 

"attractive "; 6 percent of the women and 9 percent of the men viewed 

teaching as "unattractive" or "highly unattractive "; 14 percent of the 

women and 10 percent of the men were "indifferent ", while 22 per- 

cent of the women and 18 percent of the men gave "no response. " 
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Parental attitudes toward teaching as a career for this se- 

lected group were as follows: 

Seventy -five percent of the women and 73 percent of the men 

indicated their father's attitude was either "very favorable" or 

"fairly favorable "; 2 percent of the women and 7 percent of the 

men indicated their father's attitude was "fairly unfavorable" or 

"very unfavorable ", and 24 percent of the women and 21 percent 

of the men indicated their father had 'ho influence ". Seventy -nine 

percent of the women and 82 percent of the men indicated their 

mother's attitude was "very favorable" or "fairly favorable "; 2 

percent of the women and 3 percent of the men indicated their 

mother's attitude was either "fairly unfavorable" or "very unfavor- 

able"; 19 percent of the women and 14 percent of the men indicated 

their mothers had "no influence ". 

In the appraisal of secondary teaching as a career, teachers 

were asked to list their satisfactions. These satisfactions were 

as follows: 

Forty -one percent of the women and 26 percent of the men 

listed association with secondary students; 30 percent of the women 

and 35 percent of the men listed the opportunity to help students 

learn; 10 percent of the women and 8 percent of the men revealed 

the feeling of social usefulness was a major satisfaction. Other 

satisfactions listed were interest in subject matter, opportunities 



87 

for further study, general working conditions, pleasure of observ- 

ing the student's success, and working with people. 

Major dissatisfactions were as follows: 

Percentage 
of Women 

Percentage 
of Men 

Salary 8 39 

Extra class activities 17 6 

Class preparation and papers 14 6 

Long hours 11 5 

Disrespect from parents 8 11 

Heavy teaching load 8 2 

No opportunity for policy making 6 6 

Unmotivated students 6 4 

Discipline of students 5 2 

Poor administrators 3 2 

Other dissatisfactions were poor attitudes of faculty col- 

leagues, physical and mental strain, poor facilities, classes too 

large, status of profession, and the poor public image of the teach- 

ing profession. 

The attitude of faculty members toward teaching as a career 

was as follows: 

Ninety percent of the women and 90 percent of the men were 

"very satisfied" or "satisfied "; none of the women and two percent 

of the men were "indifferent "; 3 percent of the women and 6 percent 

of the men were "dissatisfied" or "very dissatisfied ". 
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If given the opportunity to choose an occupation again, these 

Leachers with three years of experience indicated they would make 

the following decisions: 

Ninety -two percent of the women and 81 percent of the men 

would "definitely or "probably" choose teaching again; 6 percent 

of the women and 18 percent of the men indicated they "probably" 

or "definitely" would not enter the teaching profession. 

Career plans for this group are as follows: 

Percentage 
of Women 

Percentage 
of Men 

Teach until retirement 51 37 

Non - teaching job in education 24 55 

Homemaking, 
would want to return 16 0 

Homemaking, 
would not want to return 3 0 

Two percent of the women and 5 percent of the men indicated 

they will seek another occupation. 
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To recruit and retain qualified teachers, teachers with three 

years of experience listed recommendations as follows: 

Percentage Percentage 
of Women of Men 

Salary 
(Make commensurate with 
training) 35 50 

Class loads 
(Reduce pupil- teacher ratio) 13 4 

Profession 
(Improve the image) 10 8 

Standards 
(Improve qualifications for 
teachers) 8 6 

Education courses 
(Reduce the number required) 5 2 

Coordination 
(State department, schools of 
education, and local school 
districts) 2 5 

Other recommendations listed were to improve public re- 

lations so that communities will have more respect for the teaching 

profession, decrease the teacher duties, improve school adminis- 

trations, recruit more competent people, increase teacher aides, 

and provide financial assistance for graduate study. 

General Summary 

1. The percentage of men and women teachers in this study 

resembles the total population of Oregon secondary school teachers 

(62 percent were men). Thirty -three percent of the men were 
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married as compared to 26 percent of the women. More women 

were widowed, divorced, or separated. Oregon was the birthplace 

of 38 percent of the respondents. Approximately two- thirds were 

reared in communities of over 2, 500. 

2. Respondents received their professional preparation in 

the following institutions: Oregon institutions of higher learning 

prepared 44 percent; Oregon private institutions, 14 percent; out- 

of-state institutions, 41 percent. Twenty -two percent of the re- 

spondents have received their master's degrees. Of these, Oregon 

public institutions had prepared 12 percent; Oregon private institu- 

tions, 2 percent; out -of -state institutions, 8 percent. Ten percent 

of the respondents did not take teacher preparation during their 

undergraduate years. 

3. Almost half of the faculty members reported their parents 

had been the main source of financial help. Fourteen percent used 

personal savings, and 11 percent borrowed funds. Teachers with 

one year's experience had cited more often the use of loans, 

scholarships, and grants than did teachers of two and three years 

of experience. In almost every case, respondents indicated they 

had outside jobs to help finance their college education. 

4. Seventy -six percent are planning to receive their master's 

degrees, and another 19 percent plan to work for a doctorate. 
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5. Major teaching assignenzents of the respondents were as 

follows: English, 18 percent; mathematics, 13 percent; science, 

12 percent; social studies, 12 percent; physical education and health, 

10 percent; business education, 7 percent; foreign languages, 6 per- 

cent; homemaking, 6 percent; industrial arts, 5 percent; other, 10 

percent. The other includes speech, agricultural education, arts 

and crafts, music, library, psychology, and drama. 

There are more positions in mathematics, science, English, 

and foreign languages than there are college majors in these re- 

spective fields. The subject areas of social science, physical edu- 

cation and health, and homemaking have more college majors than 

there are available positions. Business education and industrial 

arts majors are equal in number to available positions. 

6. Thirty -eight percent indicated they considered secondary 

teaching as a career prior to college, whereas forty -eight percent 

selected teaching during their college years. By the time they had 

received their bachelor's degrees, only 10 percent of the respond- 

ents had a career goal other than teaching. 

7. Teachers were the most influential external factor in 

influencing career decisions of future teachers. Thirty -seven 

percent of the respondents indicated that teachers at all levels in- 

fluenced their decision. Internal or personal interest factors were 

more frequently specified than were external factors. Over 50 
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percent of the respondents indicated their desire to work with the 

secondary -age groups and their interest in subject matter as the 

most influential internal factors. 

8. At the time they received their baccalaureate degrees, 

the majority of the respondents (84 percent) looked quite favorably 

toward teaching as careers for themselves. They viewed teaching 

as a career for someone else to a lesser degree (61 percent). In 

contrast, seven percent looked upon teaching as being "unattrac- 

tive" or "highly unattractive" for themselves, and eight percent 

viewed it as "unattractive" or "highly unattractive" for someone 

else. 

9. As a career for their children, 70 percent of the fathers 

and 82 percent of the mothers were favorably inclined toward a 

career in teaching. Parents were, however, more in favor of 

teaching as careers for their daughters than for their sons. 

10. Twenty -three percent of the respondents felt their 

parents had a definite goal for them prior to college. Occupational 

goals of most importance to parents were as follows: teaching 

medicine, and engineering. Parent's goals for teaching were 

mostly for women; for men they were the fields of medicine and 

engineering. 
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11. Major satisfactions with teaching centered around the 

nature of the work -- working with secondary youth, helping students 

to learn, and having a feeling of social usefulness. 

12. Major dissatisfactions most often mentioned by the 

respondents were as follows: poor salaries, too much preparation 

and paper work, extra activities, long hours, and disrespect from 

parents. 

13. The majority of faculty members expressed favorable 

attitudes toward teaching as a career. Eighty -eight percent were 

satisfied with their choice of teaching as compared to eight percent 

who were dissatisfied. Eighty -five percent of the teachers would 

reaffirm their choice if they had to choose again, whereas 14 per- 

cent indicated they would not enter the teaching field. 

14. Sixty -three percent reported that teaching was their 

first occupational choice. The most frequently- mentioned occupa- 

tions other than teaching are the following: business, engineering, 

fine arts, medicine, and secretarial work. 

15. Seventy -five percent of the respondents indicated they 

could achieve their life goals in classroom teaching. 

16. In accordance with state standards, 79 percent of the 

faculty members were teaching subjects which they were prepared 

to teach. 
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17. Three out of four lived in the community in which they 

taught. Most teachers felt reasonably at home where they taught 

(63 percent), whereas 14 percent of the teachers did not feel very 

close to the community. The individual's feeling of belonging to 

a community increased with years of experience. 

18. Thirty -six percent of the teachers plan to continue 

classroom teaching until retirement, but forty -four percent would 

like to have another assignment in the field of education. Most of 

the reasons for leaving teaching were because of economic condi- 

tions. 

19. The 44 percent of the teachers who indicated they would 

like another assignment listed their preferences in the following 

areas: college teaching, 15 percent; counseling, 13 percent; de- 

partment chairmanships, 3 percent. Administration, special 

education, curriculum work, library work, psychology and social 

work make up the remaining percentage. 

20. More than one of five teachers indicated they will leave 

teaching within the next five years. About two out of every five 

think they may leave teaching in the next five years. 

21. The main reason why teachers may leave the profession 

is inadequate salaries. Sixteen percent of the women will leave 

teaching at this time to devote more time to family obligations. 

Other reasons for leaving are as follows: too much time and 
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preparation required, good business opportunities, further study, 

an interest in college teaching, lack of time for preparation, certi- 

fication requirements, poor administration, and too high expecta- 

tions of teachers. 

22: Recommendations listed by teachers for the recruitment 

and retention of qualified teachers were as follows: improve pro- 

fessional image, 8 percent; raise standards, 6 percent; improve 

community respect for education, 5 percent; improve quality of 

instruction at schools of education, 5 percent; recruit more com- 

petent people for the teaching profession, 4 percent. Other recom- 

mendations listed are as follows: fewer number of activities, more 

competent administrators, fewer certification hurdles, lighter 

class loads, better coordination with state department and schools 

of education, need for year -round employment for teachers, need 

for scholarships for graduate study, better supervision from 

teacher - training teachers, and the need for better attitudes from 

students and parents. 

The findings afford secondary teachers many reasons for 

being proud of their profession. Over a third of the teachers had 

selected teaching as a career prior to college; teaching had been 

more or less a life goal with this group. Another 48 percent had 

selected teaching during their college training, a fact which points 

out that teaching is not selected because other occupational fields 
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have been closed. The great majority appear to be deeply dedi- 

cated to their work and to be deriving many satisfactions from it. 

There is evidence of a strong feeling of pride and responsibility 

in being a secondary teacher. 

There is a serious challenge to people concerned about the 

recruiting and retaining of qualified teachers. Respondents in 

this study reflected on attitude that little has been done to promote 

public understanding of the key importance of teachers in a free 

society, or to interest outstanding young men and women in this 

profession. 

The negative attitude of some parents and behavioral patterns 

of adolescents are of concern to respondents in this study. The 

improvement of the image of the public school teacher will tend 

to reduce these frustrations in working with these negative students 

and parents. The faculty members indicate this image can be im- 

proved by immediate increases in salaries, by a raise in standards, 

by upgrading the profession, and by being highly selective in teach- 

er recruitment. 
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Dear 
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During the coming months I plan to work on the topic, "Factors Re- 
lated to the Choice of Secondary Teaching as a Career," for comple- 
tion of a doctoral dissertation at Oregon State University. This 
project has been developed with the guidance of Dean Zeran at Oregon 
State. The members of the State Department of Education have 
shown much interest in this subject and have been most co- operative 
in its development. 

It is hoped that the results of this study will contribute to a better 
understanding of why staff members selected teaching as a career, at 
what time in life these decisions were made, of what career plans 
are being made for the future, and of what the satisfactions and dis- 
satisfactions are with their present positions. 

To best accomplish these purposes, a questionnaire has been devel- 
oped and will be circulated to selected teachers in Oregon with one, 
two, and three years of experience. Before this wide circulation is 
made, it is necessary to have the questionnaire critically analyzed 
by a number of people in education who are willing to serve as "jury 
members." 

I will be most gratified if you will consent to look over the question- 
naire and indicate your recommendations. It is not necessary to 
answer the questionnaire; your comments alone will be most helpful. 

Let me take this opportunity to express my appreciation for any help 
you can give me in this matter. 

Sincerely, 

Kenneth H. Myers 
Principal 
McMinnville High School 
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APPENDIX B 

JURY PANEL 

College 

Graduate Committee, Oregon State University 

Dean Zeran, Chairman 
Dr. William Crooks 
Dr. Stanley Williamson 
Dr. Albert Leeland 

Dr. Frederick Pistor, Director of Teacher Training, Linfield College 
Dr. James R. Lyles, Director of Teacher Training, Willamette University 
Dr. John Conway, Education Department, Southern Oregon College 
Mr. John Miller, Administrative Assistant, Eastern Oregon College 
Dr. Kenneth Munford, Publications Director, Oregon State University 

U. S. Office of Education 

Dr. John Whitelaw, Specialist in Teacher Training, Washington, D. C. 
Dr. Ward S. Mason, Head, Teacher Personnel Statistical Unit, Division of Statistics and Personnel 

Services, Washington, D. C. 

State Department of Education 

Dr. Willard Bear, Assistant Superintendent of Public Instruction, Division of Instruction, Salem 
Dr. Jim Ellingson, Director of Secondary Education, Salem 
Dr. Bill Ward, Director of Oregon Program, Salem 
Dr. Joy Hills Gubser, Assistant Superintendent of Public Instruction, Division of Special Services 

Public Schools 

Mr. Fred J. Patton, Superintendent of Public Schools, McMinnville 
Dr. Edwin Ditto, Superintendent of Public Schools, Oregon City 
Dr. Charles Schmidt, Superintendent of Public Schools, Salem 
Mr. Clifford Skinner, Principal of Cleveland High School, Portland 
Mr. Craig Currie, Principal of Lake Oswego High School, Lake Oswego 

Dr. Earl Hampton, Principal of Judson Junior High School, Salem 
Dr. Kenneth Erickson, Superintendent of Public Schools, Corvallis 
Mr. Wayne Foster, Superintendent of Public Schools, St. Helens 
Mrs. Anne Six, English Department Chairman, McMinnville High School 
Mr. James Lee, English Department, McMinnville High School 
Dr. Victor Dougherty, Director of In- Service Project, Portland Public Schools 
Dr. Henry Osibov, Research Director, Oregon Education Association 
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APPENDIX C 

EVALUATION SUGGESTIONS 

Before the final form of the questionnaire is prepared for the re- 
spondents, it is necessary to validate questions for practical use. 
Please analyze the questionnaire and feel free to make your corn - 
ments. The following criteria may be helpful in your evaluation: 

1. Is the question perfectly clear or is it ambiguous? 

2. Does the question have extractive power? Will it be answered by 
a large enough proportion of respondents to have validity? 

3. Does the question get at something specific which is typical of 
the individual or of the situation? 

4. Is the item sufficiently inclusive? 

5. Is the information consistent, in agreement with what is known, 
and in agreement with expectancy? 

6. Will the question be acceptable and intelligible from the respon- 
dent's point of view? 

7. Are the questions complete and in proper style? 

8. Is the length in proper perspective? 

This criteria list was taken from books of Education Research by 
Rummel, Good, and Best. 

The final draft of this questionnaire will be commercially printed to 
improve its appearance. 
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APPENDIX D 

STATE OF OREGON 
State Department of Education 

Public Service Building 
Salem, Oregon 97310 

January 11, 1965 

To: Oregon Teachers Selected to Participate in a Study of 
Factors Relating to Teaching as a Career 

From: Willard Bear, Assistant Superintendent 

Expanding demands for educational services and increasing enroll- 
ments in schools have resulted in demands for more teachers. In 
view of these needs, information is needed which will be helpful in 
recruiting, preparing, and retaining qualified teachers. 

The enclosed questionnaire has been designed by Mr. Kenneth Myers 
with the cooperation of Oregon State University and members of the 
State Department of Education to determine reasons for entering 
secondary teaching, the nature of this background and academic 
preparation, attitudes toward teaching, and future career plans. 
Since you are part of a selected group, we urge you to reply as faith- 
fully and accurately as possible to help us obtain a better picture of 
secondary teachers in Oregon. 

WB: bw 
Encl 
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APPENDIX E 

FACTORS RELATED TO THE CHOICE OF SECONDARY TEACHING AS A CAREER 

Expanding demands fo ejuc.ational services and increasing enrollments in schools have resulted in 
demands for more teach. In view of these needs, information is needed which will be helpful in 
recruiting, preparing, and retaining qualified teachers. 

This questionnaire has been designed with the cooperation of Oregon State University and members 
of the State Department of Education to determine reasons for entering secondary teaching, the 
nature of this background and academic preparation, attitudes toward teaching, and future career 
plans. Since you are a part of a selected group, we urge you to reply as faithfully and accurately 
as possible to help us obtain a Netter picture cf secondary teaching in Oregon. 

Your responses to the questionnaire will be treated confidentially and will be seen by no one except 
the research staff. Data will be mass -tabulated and analyzed with categories; no individual re- 
sponses will be identifiable. 

Please return the completed form in the enclosed stamped envelope. Your time and help in this 
study are sincerely appreciated. 

CHOICE OF CAREER 

A. When did you first think seriously about secondary teaching? 
(Please check {/below) 

1. In senior high school 
2. Between high school and college 
3. During first two years of college 
4. During last two years of college 
S. Between college and graduate school 
6. I did not take preparation for teaching in undergraduate school. 

I majored in 

B. What was your career goal at each of the following points in your life? 
(Please specify, if possible, your precise goal: e. g. , teaching high school, football coach and 
physical education instructor, electrical engineer, chemical research, etc. ) 

Prior to high school 

When you were in high school 

When you entered college 

When you received your bachelor's degree 

_ 

_ 
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C. Factors that 
list below 

influenced your decision to go into teaching: 
that influenced your choice of a career. ) 

External Factors 

(Please check the factors in the 

Internal Factors 
1. Father 1. Desired to work with secondary- 
2. Mother age students 
3. Brothers) or sister (s) 2. Wanted a job with security 
4. Other relative 3. Became interested in subject 
5. A friend matter 
6. Teacher in elementary school 4. Liked working conditions (vaca- 
7. Teacher in junior high school tions, independence associated 
8. Teacher in senior high school with teaching, benefits, salary) 
9. Teacher in college 5. Thought I could make the greatest 

10. Husband (wife) encouragement contribution to society in this area 
11. Member of F. T. A. 6. Opportunities for advancement 
12. Wanted temporary profession while 7. Opportunities for further study 

waiting for other occupation 8. Other (Please specify) 
13. Other (Please specify) 

Please double ',check the one factor you feel had the greatest influence on your choice. 

D. How did you regard teaching as a career at the time you received your baccalaureate degree? 
Please check the appropriate space in each column below. 

Highly attractive 
Attractive 
Unattractive 
Highly unattractive 
Indifferent 

As a lifetime career 
for myself 

As an occupational 
choice for someone else 

E. Parents' attitude toward your choice of a teaching career. Check two places - -one to describe 
your mother's attitude and one which describes your father's. 

Father Mother 
1. 1. 1. Very favorable 
2. 2. 2. Fairly favorable 
3. 3. 3. Fairly unfavorable 
4. 4. 4. Very unfavorable 
5. 5. 5. No influence 

F. Did you feel your parents had a definite vocational goal for you when you entered college? 
1. Yes 2. No 3. Don't recall 

If yes, what was this goal? 

G. Were your parents encouraging, but not directive, regarding your career choice? 
1. Yes 2. No 



PERSONAL AND PROFESSIONAL HISTORY 

Sex: Male Female 
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2. Place of birth: (City) (State) 

3. Your age (Please check) 
20 - 24 

25 - 29 
_ 

- - 30 -34 
35 - 39 

40 -44 
45 or older 

4. Size of community in which you spent majority of your pre -college years: 
a. farm 
b. village (under 2500) 
c. town (2500 - 10, 000) 
d. small city (10, 000 - 100, 000) 
e. large city (over 100, 000) 

S. Marital status (Please check) 
Single Married Divorced Separated Spouse 

deceased 

6. Please provide the information requested below concerning your undergraduate and graduate 
education. 

Oregon State System of High Education 

(Name of Institution) 
Oregon Private College or University 

(Name of Institution) 
Out -of -State 

(Name of Institution) (State) 

Bachelor Degree Masters Degree 

Bachelor Degree Masters Degree 

Bachelor Degree Masters Degree 

7. I did not receive my professional preparation to teach as listed above. I received 
teacher preparation at 

(Name of Institution) (State) 

8. If your teacher preparation included an internship, please give the institution through 
which it was offered. 

(Name of Institution) (State) 

9. Which of the following means of support did you use to finance your college study? 
(Please indicate in each column the approximate percentage of support. ) 

Undergraduate Graduate 
1. Parents' financial assistance 
2. Personal savings 
3. Borrowed funds 



9. (continued) 

Undergraduate Graduate 
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4. G.I. benefits 
5. Wife's (or husband's) earnings 
6. Scholarship or fellowship 
7. Campus jobs 
8. Off -campus jobs 
9. NDEA 

10. Other (please list) 

10. The highest degree for which I plan to 

11. Check your major teaching assignment 

work is a Master's 

subject area 

Degree Doctor's Degree 

(half -time or more) 
1 Mathematics 7. Physical Education and Health 
2. Science 8. Homemaking 
3. English 9. Industrial Arts 
4. Foreign Language 10. Other (Please list) 
5. Social Studies 
6. Business Education 

APPRAISAL OF TEACHING AS A CAREER 

1. What are three satisfactions you derive from teaching? 

a. 

b. 

c. 

2. What are three dissatisfactions with teaching as a career? 

a. 

b. 

c. 

3. Please check the statement that best describes your present attitude toward teaching as a career. 
Very 

Very satisfied Satisfied Indifferent Dissatisfied Dissatisfied 

4. Was teaching your first occupational choice? 
Yes No 

If no, what was your first choice? 

_ 



S. Would you enter teaching if you had the opportunity to choose again? 
Definitely yes 3. Probably no 

2. Probably yes 4. Definitely no 

If definitely no, please state reason 
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6. Do you feel that you can achieve your major life goals by continuing in classroom teaching? _1. Definitely yes 3. Probably no 
2. Probably yes 4. Definitely no 

7. In your present teaching position are you teaching subjects you are prepared to teach according 
to state standards? 

1. Yes, entirely 2. Partly 3. No, not at all 

8. Do you reside in the community in which you teach? 
If yes, to what degree do you feel part of the community? 

I feel that I belong here and that this is my home community. 
I feel quite close to the community but do not consider it my home. 
I do not feel very close to this community. 
I feel like a complete stranger. 
Other comments 

yes no 

9. If you do not reside in the community in which you teach, please state the reason. 

FUTURE CAREER PLANS 

A. Your plans may not be definite at this time, but please indicate your present expectations. 
1. I expect to continue teaching until retirement. 
2. I expect to continue in the field of education until retirement, but I plan to move 

from full -time teaching into some other area or position such as: 

(If you checked #2, please mark one of the following) 
1. Counselor 6. Principal 
2. Curriculum specialist 7. Administrative assistant 
3. Department chairman 8. Superintendent 
4. Special education 9. College teaching 
5. Vice -principal 10. Supervisor 

11. Other (Please specify) 

3. I expect to leave teaching in order to devote my time to homemaking; I would not 
want to return to teaching later. 

4. I expect to leave teaching to devote my time to homemaking; I wish to return to 
teaching later. 

5. I expect to leave teaching for some other reason. (Please describe) 

_ i. 
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B. What is the probability that you will leave teaching within the next five years? 
I. I will definitely leave teaching. 
2. I will probably leave teaching. 
3. I might leave teaching, but it is not likely. 
4. It is extremely unlikely that I would leave teaching. 

C. Please state reasons why you would consider leaving teaching. 

D. What do you consider should be done, and by whom, to attract and keep qualified people in 
teaching? 



APPENDIX F 

DEPARTMENT OF CLASSROOM TEACHERS 
Oregon Education Association 

1 530 S. W. Taylor St. 
Portland 5, Oregon 

February 8, 1965 

Dear Fellow Educator: 
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As you know, the Department of Classroom Teachers is vitally 
concerned with all factors affecting or influencing the teaching pro- 
fession. Teacher recruitment, conditions of work, the satisfactions 
and rewards inherent to the profession are all areas of interest to us 
in our effort to serve the members of our profession completely. 

Approximately two weeks ago, you, as a member of a selected 
group of educators, received a questionnaire concerning factors 
related to the choice of secondary teaching as a career. We believe 
that this research will provide valuable, pertinent information con- 
cerning the teaching profession. Therefore, we are urging your co- 
operation in completing and returning the questionnaire as promptly 
as possible. 

If by some chance your copy has been mislaid, please send a 
postcard to Mr. Ken Myers, McMinnville High School, McMinnville, 
Oregon, requesting another. It will be sent to you immediately. 

Thank you for your participation in this study. Your returning 
the questionnaire will enhance the validity of the research and in- 
crease its value. 

Sincerely yours, 

/s/ Sue Ellen Buel 

District Director 
DCT -OEA 

SEB: er 



113 

APPENDIX G 

Table 1. Marital status of selected Oregon secondary school teachers, listed by sex and teaching 
e xperience. 

One year teaching experience One year teaching experience 

AGE 

MEN WOMEN 

Number Percent by marital status 

Total 

Number 
in 

Sample 

Percent by marital status 

Total 

in 
Sample Single Married Other Single Married Other 

All 
ages 

20 -24 

25 -29 

30 -34 

35 -39 

40 -44 

45 or 
older 

115 

24 46 17 0 

53 41 46 45 

19 5 15 55 

7 5 7 0 

9 0 11 0 

3 5 2 0 

21 

46 

17 

6 

8 

3 

83 

32 

20 

6 

4 

11 

9 

59 32 29 

33 22 13 

4 7 13 

0 5 13 

4 15 27 

0 17 13 

39 

24 

7 

5 

13 

11 

Table 2. Marital status of selected Oregon secondary school teachers by sex, and teaching 
experience. 

Two years teaching experience Two years teaching experience 

AGE Number 
in 

Sample 

MEN 

Percent by marital status 

Total 

Number 
in 

Sample 

WOMEN 

Percent by marital status 

Total Single Married Other Single Married Other 

All 
ages 117 77 

20 -24 8 19 5 7 7 16 24 19 18 22 

25 -29 60 56 52 43 51 28 59 27 9 38 

30 -34 30 6 30 21 26 8 3 14 18 11 

35 -39 5 13 2 7 4 4 3 8 0 5 

40 -44 8 6 6 14 7 10 3 16 27 14 

45 or 
older 6 0 6 7 5 8 0 16 18 11 

X - Because of rounding, detail does not necessarily add to total. 
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Table 3. Marital status of selected Oregon secondary school teachers by sex, and teaching 
experience. 

Three years teaching experience Three years teaching experience 

MEN WOMEN 
AGE Number Percent by marital status Number 

in 
Percent by marital status 

in 

Sample Single Married Other Total Sample Single Married Other Total 

All 
ages 125 63 

20 -24 1 0 1 0 1 0 0 0 0 0 

25 -29 58 82 45 35 46 24 78 32 6 38 

30 -34 38 18 36 10 30 5 11 7 6 8 

35 -39 13 0 7 30 10 5 6 7 12 8 

40 -44 8 0 4 20 6 8 6 11 24 13 

45 or 
older 7 0 6 5 6 21 0 43 53 33 

Table 4. Place of birth for selected Oregon secondary school teachers, by teaching experience. 

Percent of faculty 

Oregon secondary 
school teachers 

Oregon secondary 
school teachers 

Oregon secondary 
school teachers 

Places with one years with two years with three years Total 
experience experience experience (N =580) 

(N =198) (N =194) (N =188) 

Oregon 33 34 45 38 

Outside Oregon 67 66 55 62 

No response 1 0 0 0 
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Table 5. Size of community where selected Oregon secondary school teachers spent the majority 
of their pre -college years, by experience. 

Percent of ïaculi.y, 

Size of 
community 

Oregon secondary 
school teachers 
with one year 
experience 

(N- =198) 

Oregon secondary 
school teachers 
with two years 

experience 
(N =194) 

Oregon secondary 
school teachers 
with three years 

experience 
(N =188) 

Total 
(N =580) 

Farm 19 12 9 18 

Village 
(under 1500) 14 13 9 20 

Town 
(2500- 10,000) 36 23 9 29 

Small city 
(10,000 -100,000) 18 20 45 19 

Large city 
(over 100,000) 13 30 27 14 

No response o 1 0 1 

Table 6. Type of institution where selected Oregon secondary school teachers received their 
undergraduate and graduate degree, by institution and teaching experience. 

One year 
experience 

(N =198) 

Two years 
experience 
(N =184) 

Percent of total sample 

Three years 
experience 

(N=188) 
Total 

(N =580) 

Type of Under- 
Institution graduate 

degree 
Graduate 

degree 

Under - 
graduate 

degree 
Graduate 

degree 

Under - 
graduate 

degree 
Graduate 

degree B. S. M. S. 

Oregon State System 
of Higher Education 43 9 48 10 42 19 44 12 

Oregon Private 
College or University 15 2 14 2 14 2 14 2 

Out of State 42 1 38 6 44 11 41 8 

No response 0 0 0 0 0 0 0 0 
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Table 7. Selected Oregon secondary school teachers receiving teacher preparation after under- 
graduate school, listed by institution and teaching experience. 

Percent of those receiving teacher preparation after degree 

Type of 
Institution 

One year 
experience 

(N =198) 

Two years 
experience 

(N =194) 

Three years 
experience 

(N =188) 
Total 

(N =580) 

Oregon State System of 
High Education 4 6 9 5 

Oregon private college 
or university 0 1 1 3 

Out -of -state 4 4 0 4 

No response 0 0 0 0 



Table 8. Principal sources of financial support during undergraduate and graduate study for selected Oregon secondary sc iocl teachers, lire 
teaching experience and degree. 

Percent benefiting from support for study 

SOURCE OF 
SUPPORT 

One year 
experience 
(N =198) 

Undergrad Graduate 

Two years 
experience 

(N =194) 
Undergrad Graduate 

Three years 
experience 

(N =188) 
Undergrad Graduate 

Total 
(N =580) 

Undergrad Graduate 

Parents' financial 
assistance SO 44 57 43 64 36 48 46 

Personal savings 17 29 12 33 9 9 15 25 

Borrowed funds 6 3 5 4 9 0 11 5 

G.I. benefits 13 5 4 1 0 0 8 5 

Wife's (or husband's) 
earnings 2 7 8 7 9 27 5 7 

Scholarship or 
Fellowship 6 4 4 3 9 9 4 4 

Off -campus jobs 4 5 4 5 0 9 4 4 

Campus jobs 2 0 4 2 0 0 4 2 

NDEA -NSF 0 2 1 1 0 0 1 1 

Other 1 1 0 1 0 9 0 1 

No response 0 0 0 0 0 0 0 0 



Table 9. Secondary sources of financial support during undergraduate and graduate study for selected Oregon secondary school teachers, listed ',.;y 

teaching experience and degree. 

Percent benefiting from support for study 

SOURCE OF 

SUPPORT 

One year 
experience 

(N =198) 
Undergrad Graduate 

Two years 
experience 

(N =194) 
Undergrad Graduate 

Three years 
experience 

(N =188) 
Undergrad Graduate 

Total 
(N =580) 

Undergrad Graduate 

Parents' financial 
assistance 16 70 16 70 36 73 18 61 

Personal savings 22 3 29 4 18 9 20 5 

Borrowed funds 10 4 6 4 9 0 8 4 

G.I. benefits 8 3 5 4 0 0 9 5 

Wife's (or husband's) 
earnings 11 6 7 6 9 0 11 7 

Scholarship or 
Fellowship 12 5 4 2 0 9 11 5 

Off -campus jobs 13 4 20 6 0 0 11 5 

Campus jobs 7 3 12 3 18 9 11 6 

NDEA -NSF 1 2 1 1 0 0 1 2 

Other 0 0 0 1 1 0 0 0 

No response 0 0 0 0 0 0 0 0 



Table 10. Supplemental sources of financial support during undergraduate and graduate study for selected Oregon secondary school teachers, 
listed by teaching experience and degree. 

Percent benefiting from support for study 

SOURCE OF 

SUPPORT 

One year 
experience 

(N =198) 
Undergrad Graduate 

Two years 
experience 

(N =194) 
Undergrad Graduate 

Three years 
experience 

(N =188) 
Undergrad Graduate 

Total 
(N =580) 

Undergrad Graduate 

Parents' financial 
assistance 43 90 49 88 64 91 36 85 

Personal savings 1 0 2 0 0 0 3 0 

Borrowed funds 4 0 8 1 0 0 5 0 

G.I. benefits 2 0 1 1 9 0 3 1 

Wife's (or husband's) 
earnings 7 1 4 2 0 0 8 2 

Scholarship or 
Fellowship 9 1 9 3 0 0 13 3 

Off -campus jobs 18 4 14 4 18 0 14 4 

Campus jobs 13 1 9 1 9 9 14 3 

NDEA -NSF 3 2 2 0 0 0 2 1 

Other 0 0 0 0 0 0 0 0 

No response 0 0 0 0 0 0 0 0 
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Table 11. Plans for the highest degree of selected Oregon secondary school teachers, by sex, and 
teaching experience. 

Percent of specified groups for advanced degree 

DEGREE 

One year 
experience 

Two years 
experience 

Three years 
experience 

Women 
(N =83) 

Men 
(N =115) 

72 

27 

1 

Women 
(N =77) 

90 

5 

5 

Men 
(N =117) 

68 

26 

6 

Women 
(N =64) 

79 

10 

11 

Men 
(N =124) 

73 

26 

2 

Total 
(N =580) 

76 

19 

4 

Master's Degree 

Doctor's Degree 

No response 

84 

11 

5 

Table 12. Major teaching assignment (half -time or more) for selected Oregon secondary school 
teachers, listed by sex, teaching experience, and subject. 

Percent of faculty 

SUBJECT 

One year 
experience 

Two years 
experience 

Three years 
experience 

Total 
(N =580) 

Women 
(N =83) 

Men 
(N =115) 

Women 
(N =77) 

Men 
(N =117) 

Women 
(N =64) 

Men 
(N =124) 

Mathematics 7 19 1 19 3 17 13 

Science 5 16 4 16 3 19 12 

English 27 14 32 10 25 12 18 

Foreign Language 7 3 12 4 10 5 6 

Social Studies 2 17 1 20 5 15 12 

Business Education 16 2 13 5 8 5 7 

P. E. and Health 16 11 10 4 17 8 10 

Homemaking 10 0 16 0 22 0 6 

Industrial Arts 0 10 1 10 0 6 5 

Other 11 9 9 11 6 14 10 

No response 0 0 0 0 0 0 0 
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Table 13. Selected Oregon secondary school faculty members' initial consideration of secondary 
teaching as a career, by sex, and teaching experience. 

Percent of faculty 

When did you 
first think 
seriously about 
secondary teaching 

In senior 
high school 

Between high 
school and college 

During first two 
years of college 

During last two 
years of college 

Between college 
and graduate school 

I did not take 
preparation for 
teaching in under- 
graduate school 

No response 

One year 
experience 

Two years 
experience 

Three years 
experience 

Women 
(N =83) 

Men 
(N =115) 

Women 
(N =77) 

Men 
(N =117) 

Women 
(N =64) 

Men 
(N=124) 

Total sample 
(N =580) 

34 16 35 30 41 21 28 

2 17 4 13 11 12 11 

24 35 19 25 10 25 24 

19 24 22 21 22 29 23 

6 3 4 4 8 3 4 

14 4 14 6 8 10 9 

0 0 1 1 0 1 1 



Table 14. Career goals of selected Oregon secondary school teachers at specific time of life, by sex. 

Percent of faculty 

Career Goal 
Prior to 

high school In high school Entered in college 
Received 

bachelor's degree 
Men 
=356) 

Total 
(N =S80) 

Women 
(N =244) 

Men 
(N =356) 

Women 
(N =244) 

Men 
(N =356) 

Women Men 
(N =244) (N =356) 

Women 
(N =244) 

No definite goal 41 52 14 18 8 7 0 1 19 
Aeronautics 1 2 0 1 0 0 0 0 1 

Agriculture 0 8 0 7 0 3 0 1 3 

Architect 0 0 0 1 0 0 0 0 0 
Armed Service 0 3 0 3 0 0 0 0 1 

Business 0 2 2 4 2 6 0 3 3 

Engineer 1 4 1 10 1 13 0 1 5 

Fine Arts 6 3 9 5 7 3 3 1 4 
Government Service 1 0 1 0 2 1 0 0 1 

Forestry 0 2 0 3 0 2 0 0 1 

Lawyer 0 1 1 2 0 1 0 1 1 

Medicine 3 5 2 5 4 7 0 0 4 
Ministry 0 2 0 3 0 4 1 1 2 

Mortician 0 0 0 1 0 0 0 0 0 
Nursing 7 0 7 0 2 0 0 0 2 

Professional Athletics 0 3 0 2 0 1 0 1 1 

Psychology 1 0 2 1 3 1 2 1 1 

Science (other than 
teaching) 1 2 3 5 2 6 1 2 3 

Secretarial Work 4 0 6 0 5 0 2 0 2 

Skilled Labor 0 4 1 4 0 1 0 0 1 

Teaching 22 6 35 25 47 41 77 88 44 
Others 2 1 4 0 5 0 3 0 2 

College Education 0 0 1 0 2 2 0 0 1 
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S. Selected Oregon secondary school faculty members' academic major from college or 
university', by sex, and teaching experience. 

Percent of faculty 

Subject 
Field 

One year 
experience 

Two years 
experience 

Three years 
experience 

Total 
(N =580) 

Women 
(N =83) 

Men 
(N =115) 

Women 
(N =77) 

Men 
(N =117) 

Women 
(N =64) 

Men 
(N =124) 

Mathematics 4 15 0 13 2 14 9 

Science 4 17 5 16 3 15 12 

English 24 6 26 9 25 13 16 

Foreign Language 6 2 8 3 8 2 4 

Social Science 7 22 8 16 5 18 14 

Business Education 14 3 14 4 6 5 7 

Physical Education 
and Health 13 17 10 15 16 13 14 

Homemaking 11 0 17 0 24 1 7 

Industrial Arts 0 8 1 9 0 8 5 

Other 17 10 10 14 11 12 12 



124 
Table 16. Factors that influenced selected Oregon secondary school teachers to enter teaching, by 

sex, and teaching experience (factors listed first). 

Percent of faculty 

Factors influencing 
One year 

experience 
Two years 
experience 

Three years 
experience 

Total 
(N =580) 

career choice Women 
(N=83) 

Men 
(N =115) 

Women 
(N =771 

Men 
(N =117) 

Women 
(N =64) 

Men 
(N =124) 

EXTERNAL 
Father 12 12 4 9 19 9 11 

Mother 7 6 9 S 10 6 7 
Brother(s) or Sister(s) 2 3 3 4 3 9 4 
Other relative 0 4 5 5 5 3 4 
A friend 8 11 8 9 8 17 11 

Teacher in 
elementary school 1 2 8 3 6 2 3 

Teacher in junior 
high school 4 4 3 2 3 2 3 

Teacher in senior 
high school 27 18 21 23 13 22 21 

Teacher in college 11 9 10 10 8 13 10 
Husband (wife) 

encouragement 8 5 12 12 13 8 9 

Member of FTA 0 0 1 1 0 0 0 
Wanted temporary 

profession while 
waiting for other 
occupation 2 6 5 5 8 3 5 

Other 12 13 10 8 2 2 8 

No response 5 6 1 3 3 3 4 

INTERNAL 
Desired to work with 

secondary age 
students 37 30 21 21 22 28 27 

Wanted a job with 
security 2 10 14 17 11 14 12 

Became interested in 
subject matter 24 26 23 25 37 31 27 

Liked working condi- 
tions (vacations, 
independence 
associated with 
teaching, benefits, 
salary) 12 10 13 9 11 9 10 

Thought I could make 
the greatest contri- 
bution in this area 16 12 16 19 16 15 16 

Opportunities for 
advancement 0 0 0 4 0 1 1 

Opportunities for 
further study 1 3 1 3 0 1 2 

Other 7 10 10 1 0 0 4 
No response 0 0 1 0 2 0 0 



125 Table 17. Factors that influenced selected Oregon secondary school teachers to enter teaching, by 
sex, and teaching experience (factors listed second). 

Percent of faculty 

Factors influencing 
One year 

experience 
Two years 
experience 

Three years 
experience 

Total 
(N =580) 

career choice Women 
(N =83) 

Men 
(N =115) 

Women 
(N =77) 

Men 
(N =117) 

Women 
(N =64) 

Men 
(N =124) 

EXTERNAL 
Father 5 4 4 3 5 6 4 
Mother 13 8 14 9 27 10 12 
Brother(s) or Sister(s) 1 3 3 6 2 2 3 

Other relative 2 3 1 2 3 5 3 

A friend 7 6 8 9 5 6 7 
Teacher in 

elementary school 0 3 3 1 3 2 2 

Teacher in junior 
high school 4 3 8 3 2 2 3 

Teacher in senior 
high school 11 15 10 15 11 10 12 

Teacher in college 8 9 6 12 10 10 9 
Husband (wife) 

encouragement 0 6 6 4 6 5 5 

Member of FTA 2 1 3 1 3 0 1 

Wanted temporary 
profession while 
waiting for other 
occupation 2 3 3 3 0 0 2 

Other 2 3 4 0 0 0 1 

No response 41 34 27 33 24 41 34 
INTERNAL 

Desired to work with 
secondary age 
students 11 12 9 12 16 17 13 

Wanted a job with 
security 19 12 9 8 8 12 11 

Became interested in 
subject matter 22 16 10 10 16 14 14 

Liked working condi- 
tions (vacations, 
independence 
associated with 
teaching, benefits, 
salary) 25 25 22 26 21 22 24 

Thought I could make 
the greatest contri- 
bution in this area 13 19 27 18 25 24 21 

Opportunities for 
advancement 7 7 10 15 11 9 10 

Opportunities for 
further study 0 2 3 3 2 0 2 

Other 2 5 9 6 2 2 4 
No response 0 2 0 1 0 0 1 
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Table 18. Factors that influenced selected Oregon secondary school teachers to enter teaching, by 

sex, and teaching experience (factors listed third). 

Percent of faculty 

Factors influencing 
One year 

experience 
Two years 
experience 

Three years 
experience 

career choice Women 
(N =83) 

Men 
(N =115) 

Women 
(N =77) 

Men 
(N =117) 

Women 
(N =64) 

Men 
(N =124) 

Total 
(N =580) 

EXTERNAL 

Father 0 0 5 3 8 3 3 

Mother 5 3 9 4 3 7 5 

Brother(s) or Sister(s) 0 2 0 2 0 2 1 

Other relative 0 2 0 3 3 1 1 

A friend 2 5 4 3 6 2 4 
Teacher in 

elementary school 5 1 3 1 3 0 2 

Teacher in junior 
high school 0 3 1 2 3 1 2 

Teacher in senior 
high school 6 4 9 5 6 6 6 

Teacher in college 5 3 4 5 3 2 4 
Husband (wife) 

encouragement 5 6 1 3 0 2 3 

Member of FTA 0 0 3 1 2 0 1 

Wanted temporary 
profession while 
waiting for other 
occupation 0 1 0 1 2 2 1 

Other 2 1 1 1 2 0 1 

No response 70 69 60 67 59 71 67 
INTERNAL 

Desired to work with 
secondary age 
students 4 3 12 11 6 10 8 

Wanted job with 
security 5 6 4 6 3 2 4 

Became interested in 
subject matter 15 10 13 5 13 10 10 

Liked working condi- 
tions (vacations, 
independence 
associated with 
teaching, benefits, 
salary) 17 17 14 14 8 16 15 

Thought I could make 
the greatest contri- 
bution in this area 10 11 9 12 8 11 11 

Opportunities for 
advancement 2 1 1 3 0 2 2 

Opportunities for 
further study 11 10 6 9 11 4 8 

Other 0 1 0 0 0 0 0 

No response 37 42 40 40 51 45 42 
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Table 19, actors that influenced selected Oregon secondary school teachers to enter teaching, by 

sex, and teaching experience (factors listed fourth). 

Percent of faculty 

One year 
f actors influencing experience 
career choice Women Men 

(_N =83) (N =115) 
EXTERNAL 

Father 
Mother 
Brothers) or Sister(s) 
Other relative 
A friend 
Teacher in 

elementary school 
Teacher in junior 

high school 
Teacher in senior 

high school 
Teacher in college 
Husband (wife) 

encouragement 
Member of FTA 
Wanted temporary 

profession while 
waiting for other 
occupation 

Other 
No response 

INTERNAL 
Desired to work with 

secondary age 
students 

Wanted a job with 
security 

Became interested in 
subject matter 

Liked working condi- 
tions (vacations, 
independence 
associated with 
teaching, benefits, 
salary) 

Thought I could make 
the greatest contri- 
bution in this area 

Opportunities for 
advancement 

Opportunities for 
further study 

Other 
No response 

Two years 
experience 

Women Men 
(N =77) (N =117) 

Three years 
experience 

Women 
(N =64) 

Men Total 
(N =124) (N =580) 

0 0 8 3 0 2 2 

0 2 3 1 3 2 2 

0 0 1 1 0 0 0 
2 0 1 0 0 0 1 

0 0 1 2 0 1 1 

0 2 0 0 2 0 1 

1 0 0 0 2 1 1 

2 4 3 3 6 1 3 

1 1 3 1 1 3 2 

1 2 0 1 0 2 1 

1 0 1 0 0 0 0 

0 2 0 0 0 0 0 

2 1 0 0 0 0 1 

88 86 79 88 85 89 86 

0 4 8 10 5 3 5 

0 2 4 2 5 2 2 

0 2 1 2 0 0 1 

14 3 4 3 5 5 6 

12 6 9 3 3 6 6 

4 2 0 3 3 2 2 

5 5 4 6 2 6 5 

4 2 1 0 0 0 1 

61 74 69 71 78 76 72 
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Table 20. Opinions of selected Oregon secondary school teachers at the time Baccalaureate degree 
was received, by sex, and teaching experience (career for other people). 

Percent of faculty 

Opinion of 

Secondary 
Teaching 

Dne year 
experience 

Two years 
experience 

Three years 
experience 

Total 
(N =580) 

Women 
(N =83) 

Men 
(N =115) 

Women 
(N =77) 

Men 
(N =117) 

Women 
(N =64) 

Men 
(N =124) 

Highly attractive 16 10 8 8 16 10 11 

Attractive 51 52 47 51 44 51 50 

Unattractive 2 10 4 7 2 10 6 

Highly unattractive 2 2 1 2 2 1 2 

Indifferent 11 20 16 21 14 10 16 

No response 18 7 25 11 22 18 16 

Table 21. Opinions of selected Oregon secondary school teachers at the time Baccalaureate degree 
was received, by sex, and teaching experience (career for myself). 

Percent of faculty 

Opinion of 
Secondary 
Teaching 

One year 
experience 

Two years 
experience 

Three years 
experience 

Total 
(N =580) 

Women 
(N =83) 

Men 
(N =115) 

Women 
(N =77) 

Men 
(N =117) 

Women 
(N =64) 

Men 
(N =124) 

Highly attractive 33 18 18 21 24 27 23 

Attractive 46 70 64 67 54 59 61 

Unattractive 6 3 4 6 5 9 6 

Highly unattractive 5 1 1 0 2 0 1 

Indifferent 11 7 8 6 13 3 7 

No response 0 0 5 0 3 2 1 
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Table 22. Parents' attitude toward teaching as a career for selected Oregon secondary school 
teachers, by sex, and teaching experience (father). 

Percent of faculty 

One year 
experience 

Two years 
experience 

Three years 
experience 

Total 
(N =580) 

Women 
(1\1=8._,D 

Men 
(N =115) 

Women 
(N=77) 

Men 
(N =117) 

Women 
(N =64) 

Men 
(N =124) 

Very favorable 55 43 58 48 65 53 52 

Fairly favorable 19 26 16 14 10 20 18 

Fairly unfavorable 5 5 1 5 2 6 4 

Very unfavorable 1 3 1 3 0 1 2 

No influence 18 23 23 30 24 21 23 

No response 1 0 0 0 0 0 0 

Table 23. Parents' attitude toward teaching as a career for selected Oregon secondary school 
teachers, by sex, and teaching experience (mother). 

Percent of faculty 

One year Two years Three years 
experience experience experience 

Women 
(N =83) 

Men 
(N =115) 

Women 
(N =77) 

Men 
(N =117) 

Women 
(N =64) 

Men 
(N =124) 

Total 
(N =580) 

Very favorable 65 62 68 57 71 63 63 

Fairly favorable 17 26 17 17 8 19 18 

Fairly unfavorable 0 3 0 3 2 3 2 

Very unfavorable 2 0 0 3 0 0 1 

No influence 16 10 16 21 19 14 16 

No response 0 0 0 0 0 0 0 
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Table 24. Parents' definite goal for selected Oregon secondary school teachers when entering 
college, by sex, and teaching experience. 

Percent of faculty 

Parents' vocational 
One year 

experience 
Two years 
experience 

Three years 
experience 

goal Women Men Women Men Women Men Total 
(N =83) (N =115) (N- =77) (N =117) (N =64) (N =124) (N =580) 

Tes 17 19 30 17 44 20 23 

No 72 74 58 77 48 70 69 

Don't recall 8 6 12 5 8 9 8 

No response 2 1 0 1 0 1 1 

Table 25. Parents' goal for selected Oregon secondary school teachers when entering college, by 
sex, and teaching experience. 

Percent of faculty 

Vocational Goal 
One year 

experience 
Two years 
experience 

Three years 
experience 

Total 
(N =580) 

Women 
(N =83) 

Men 
(N =115) 

Women 
(N =77) 

Men 
(N =117) 

Women 
(N =64) 

Men 
(N =124) 

No definite goal 
and don't recall 82 80 72 82 56 80 77 

Aeronautics 0 0 0 0 0 0 0 
Agriculture 0 0 0 2 0 1 1 

Architect 0 0 0 0 0 0 0 
Armed Service 0 0 0 0 0 0 0 
Business 1 0 3 0 0 2 1 

Engineer 0 1 1 4 0 2 2 

Fine Arts 1 1 1 0 0 1 1 

Government Service 0 0 0 0 0 0 0 
Forestry 0 1 0 0 0 0 0 
Lawyer 0 1 0 0 0 1 0 
Medicine 0 6 0 3 3 2 3 

Ministry 0 2 0 1 0 3 1 

Mortician 0 0 0 0 0 0 0 
Nursing 0 0 0 0 0 0 0 
Professional Athletics 0 0 0 0 0 0 0 
Psychology 0 0 0 0 0 0 0 
Science (other than 

teaching) 0 0 0 1 0 0 0 
Secretarial Work 1 0 0 0 0 0 0 
Skilled Labor 0 0 0 1 0 0 0 

Teaching 8 3 21 3 24 2 8 

Others 1 0 0 0 0 0 0 
College Education 5 5 1 3 17 3 5 
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Table 26. Parents' encouragement regarding career choice for selected Oregon secondary school 
teachers, by sex, and teaching experience. 

One year Two years Three years 
Parents' experience experience experience 
Encouragement Women Men Women Men Women Men Total 

(N =83) (N =115) (N =77) (N =117) (N =64) (N =124) (N =580) 

Yes 82 77 82 77 89 72 78 

No 16 20 17 21 10 26 19 

No response 2 3 1 2 2 2 2 
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Table 27. The first satisfactions of teaching as a career in the opinions of selected Oregon 
secondary school teachers, listed by sex and teaching experience. 

APPRAISAL OF TEACHING AS A CAREER 

Percent of faculty 

Type of 
One year 

experience 
Two years 
experience 

Three years 
experience 

Total 
(N =580) 

Satisfaction Women 
(N =83) 

Men 
(N =115) 

Women 
(N =77) 

Men 
(N =117) 

Women 
(N =64) 

Men 
(N =124) 

Nature of Work 

Association with 
secondary youth 37 32 32 32 41 26 33 

Challenge to teach 1 3 0 2 0 2 2 

Help students to learn 
(observe growth) 33 29 40 30 30 35 33 

Interest in subject 
matter 2 4 3 3 3 3 3 

Opportunities for 
further learning 0 2 1 3 3 1 2 

Influencing young 
people 2 1 1 4 2 2 2 

Academic atmosphere 0 0 0 1 0 0 0 
Variety of activities 1 0 0 1 0 1 1 

Working Conditions 

Vacation periods 2 3 0 0 0 0 1 

Association with 
colle ague 2 3 1 0 0 2 1 

General working 
conditions 0 1 3 3 5 5 3 

Appreciations and 
Rewards 

Security 0 3 3 3 0 4 2 

Sense of social 
usefulness 10 8 12 6 10 8 8 

Independence 0 1 1 1 1 0 1 

Contribution- - 
Helping Others 

Worthwhile profession 1 2 1 1 0 0 1 

Attitudes of young 
people 1 1 0 2 0 0 1 

Pleasure of success 
of pupils 0 1 1 0 0 0 0 

Working with people 1 5 0 5 3 6 4 

Salary 0 1 0 0 2 2 1 

No response 5 3 1 5 2 4 3 
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Table 28. The second satisfactions of teaching as a career in the opinions of selected Oregon 
secondary school teachers, listed by sex and teaching experience. 

APPRAISAL OF TEACHING AS A CAREER 

Percent of faculty 

One year Two years Three years 
Type of experience experience experience 
Satisfaction Women Men Women Men Women Men Total 

(N =83) (N =115) (N =77) (N =117) (N =64) (N =124) (N =580) 

Nature of Work 

Association with 
secondary youth 10 13 9 6 14 10 10 

Help students to learn 
(observe growth) 14 17 6 11 16 8 12 

Challenge to teach 5 5 0 4 6 2 4 
Interest in subject 

matter 8 3 14 6 5 7 7 

Opportunities for 
further learning 6 8 12 9 10 6 8 

Influencing young 
people 5 3 1 5 0 4 3 

Academic atmosphere 2 1 1 0 0 0 1 

Variety of activities 4 3 0 2 3 2 2 

Working Conditions 

Vacation periods 1 0 0 1 0 0 0 
Association with 

colleagues 5 7 10 7 6 10 8 

General working 
conditions 1 6 5 6 11 15 8 

Appreciations and 
Rewards 

Security 1 6 3 2 0 0 2 

Sense of social 
usefulness 7 6 13 9 6 15 10 

Independence 4 3 1 8 0 4 4 

Contribution- - 
Helping Others 

Worthwhile profession 10 3 3 6 3 2 4 

Attitudes of young 
people 2 1 5 2 0 0 2 

Pleasure of success 
of pupils 5 8 10 9 13 10 9 

Working with people 1 1 1 2 3 0 1 

Salary 0 0 0 0 0 0 0 

No response 8 8 4 7 3 6 6 
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Table 29. The third satisfactions of teaching as a career in the opinions of selected Oregon 
secondary school teachers, listed by sex and teaching experience. 

APPRAISAL OF TEACHING AS A CAREER 

Percent of faculty 

Type of 
S ati sf action 

One year 
experience 

Two years 
experience 

Three years 
experience 

Women Men Women Men 
(N =83) (N =115) (N =77) (N =117) 

Women 
(N =64) 

Men Total 
(N =124) (N =580) 

Nature of Work 

Association with 
secondary youth 5 9 0 4 8 7 6 

Help students to learn 
(observe growth) 1 3 4 3 5 6 4 

Challenge to teach 5 1 0 3 5 2 2 

Interest in subject 
matter 4 5 3 5 8 4 5 

Opportunities for 
further learning 4 6 17 5 8 8 8 

Influencing young 
people 4 8 1 5 2 0 3 

Academic atmosphere 0 2 1 2 0 2 1 

Variety of activities 4 2 8 7 0 2 4 

Working Conditions 

Vacation periods 5 7 1 0 0 0 2 

Association with 
colleagues 11 10 13 9 13 14 11 

General working 
conditions 2 5 8 9 10 14 8 

Appreciations and 
Rewards 

Security 1 3 1 3 0 1 2 

Sense of social 
usefulness 8 2 8 2 11 10 8 

Independence 2 2 0 2 0 1 1 

Contribution- - 
Helping Others 

Worthwhile profession 6 10 5 7 0 4 6 

Attitudes of young 
people 5 1 6 0 2 1 2 

Pleasure of success 
of pupils 10 9 8 6 17 8 9 

Working with people 5 1 1 2 3 0 2 

Salary 1 0 0 0 0 1 0 
No response 18 16 14 17 10 17 16 
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Table 30. The first dissatisfaction of teaching as a career in the opinion of selected Oregon 

secondary s.,ho l teachers, listed by sex and teaching experiences. 

Percent of faculty 

Type of 
One year 
experience 

Two years 
experience 

Three years 
experience 

Total 
(N =580) 

Dissatisfaction Women 
(N = =83) 

Men 
(ï1 =115) 

Women 
(N =77) 

Men 
(N =117) 

Women Men 
(N =64) (N =125) 

Demands of Work 
Heavy teaching load 7 3 5 2 8 2 4 
Long horns 8 5 12 6 11 5 7 
Extra class activities 11 5 10 4 17 6 8 
Disrespect from parents 2 3 1 6 8 11 6 
Discipline of studen 8 2 6 3 5 2 4 
Class preparation 

and papers 14 7 19 12 14 6 11 

Physical and mental 
strain 1 2 1 1 2 2 1 

Too many meetings 0 0 0 1 0 1 0 
Working Conditions 

Unmotivated students 0 8 9 3 6 4 5 

Poor attitude of 
students 4 1 0 3 0 4 2 

Poor attitude of 
faculty colleagues 1 3 5 3 3 2 3 

Poor faculty 
relationship 0 0 0 3 0 1 1 

No opportunity for 
policy making 1 1 1 1 6 6 3 

Poor facilities, 
equipment 1 2 0 1 3 1 1 

Classes too large 0 0 0 0 2 1 0 
Certification requirements, 

summer school, 
education courses 4 3 1 1 0 1 2 

Rewards and 
Appreciation 

Poor salary 13 39 12 37 8 39 28 
Status of profession 2 2 3 2 0 1 2 

Poor appreciation of 
students 0 0 1 1 2 0 1 

Poor public image 
(pressures) 4 4 1 2 0 1 2 

Forced membe :ship in 
professional organ. 0 0 0 0 0 0 0 

Lack of freedom and 
privacy 1 3 0 2 0 0 1 

Poor administrative 
assistance 7 4 5 2 3 2 4 

Poor attitudes of 
board members 1 2 0 0 0 0 1 

No response 7 2 5 7 2 4 4 
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Table 31. The second dissatisfaction of teaching as a career in the opinions of selected Oregon 

secondary school teachers, listed by sex and teaching experience. 

Percent of faculty 
One year 

Type of experience 
Two years 
experience 

Women Men 
(N,=77) (N =117) 

Three years 
experience 

Women Men 
(N =64) (N =124) 

Total 
(N -580) 

Dissatisfaction Women Men 
CN=83) (N =115) 

Demands of Weok 

Heavy teaching load 2 3 8 4 3 6 4 
Long hours 5 6 4 1 10 6 5 
Extra class activities 6 4 6 7 8 7 6 
Disrespect born pa2ents 5 6 6 13 5 11 8 
Discipline of students 1 3 0 2 0 2 2 

Class preparation 
and papers 8 5 13 8 17 6 9 

Physical and mental 
strain 0 2 3 0 0 0 1 

Too many meetings 6 0 1 3 2 0 2 

Working Conditions 
Unmotivated students 5 4 3 6 6 4 5 

Poor attitude of 
students 1 3 4 0 0 1 1 

Poor attitude of 
faculty colleagues 7 2 8 4 6 4 5 

Poor faculty 
relationship 0 0 1 0 2 2 1 

No opportunity for 
policy making 0 4 3 3 6 1 3 

Poor facilities, 
equipment 5 3 4 9 2 0 4 

Class too large 0 0 1 0 2 2 1 

Certification require- 
ments, summer school, 
education courses 5 5 3 3 3 4 4 
Rewards and 
Appreciation 

Poor salary 8 17 8 11 6 18 12 
Status of profession 4 3 0 3 3 4 3 
Poor appreciation of 

students 0 0 1 1 0 5 1 

Poor public image 
(pressures) 7 10 1 5 3 3 5 

Forced membership in 
professional organ. 1 0 0 2 0 0 1 

Lack of freedom and 
privacy 0 2 6 1 0 0 1 

Poor administrative 
assistance 0 2 3 1 2 2 1 

Poor attitudes of 
board members 0 3 0 1 2 2 1 

No response 23 14 13 14 13 11 14 
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Table 32. The third dissatisfaction of teaching as a career in the opinions of selected Oregon 

secondary school teachers, listed by sex and teaching experience. 

Percent of faculty 

Type of 
One year 
experience 

Two years 
experience 

Three years 
experience 

Total 
(N- =580) 

Dissatisfaction Women 
(N=83) 

Men 
(N ==115) 

Women 
(N =77) 

Men 
(N =117) 

Women 
(N=64) 

Men 
(N =124) 

Demands of Work 
Heavy teaching load 0 5 3 4 3 2 3 

Long hours 4 3 1 2 2 2 2 
Extra class activities 4 6 8 2 5 3 4 
Disrespect from parents 2 3 1 9 8 14 7 
Discipline of students 6 2 1 2 2 1 2 

Class preparation and 
papers 4 4 1 1 6 1 3 

Physical and mental 
strain 1 0 3 0 2 1 1 

Too many meetings 4 0 1 1 3 4 2 

Working Conditions 
Unmotivated students 4 3 1 6 2 2 3 

Poor attitude of 
students 1 1 4 3 0 2 2 

Poor attitude of 
faculty colleagues 4 0 4 2 6 2 3 

Poor faculty 
relationship 0 0 1 1 2 0 1 

No opportunity for 
policy making 0 1 1 5 5 2 2 

Poor facilities, 
equipment 1 3 1 3 0 5 2 

Classes too large 1 0 3 0 0 2 1 

Certification require- 
ments, summer school 
education courses 5 1 3 1 5 1 2 

Rewards and 
Appreciation 

Poor salary 7 11 5 14 11 8 10 
Status of profession 1 4 3 3 5 6 4 
Poor appreciation of 

students 0 3 4 0 3 3 2 

Poor public image 
(pressures) 6 8 8 S 5 6 6 

Forced membership in 
professional organ. 1 1 0 0 0 0 0 

Lack of freedom and 
privacy 2 3 3 3 0 2 2 

Poor administrative 
assistance 5 1 5 3 2 2 3 

Poor attitudes of 
board members 0 5 0 1 2 2 2 

No response 37 34 35 32 24 25 31 
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Table 33. Attitude of selected Oregon secondary school faculty members toward teaching as a 
career, listed by sex and teaching experience. 

Percent of faculty 

One year Two years Three years 
Attitude Con- experience experience experience 
cerning Career Women Men Women Men Women Men Total 

(N =83) (N =115) (N --77) (N =117) (N -64) (N- -124) (N =580) 

Rating of Career 
Choice 

Very satisfied 40 25 32 28 43 31 32 

Satisfied 47 59 57 57 48 59 56 

Indifferent 2 5 0 3 0 2 3 

Dissatisfied 10 6 6 8 3 5 6 

Very dissatisfied 1 3 1 2 0 1 1 

No response 0 2 3 2 6 2 2 

Table 34. Selected Oregon secondary school teachers' decision to enter teaching if given the 
opportunity to choose an occupation again, by sex, and teaching experience. 

Percent of faculty 

One year Two years Three years 
Decision to experience experience experience 
Enter Teaching Women Men Women Men Women Men Total 

(N =83) (N =115) (N =77) (N =117) (N =64) (N =124) (N =580) 

Definitely yes 51 30 36 28 46 34 36 

Probably yes 39 54 56 50 46 47 49 

Probably no 11 14 5 15 6 15 12 

Definitely no 0 3 3 4 0 2 2 

No response 0 0 0 2 2 1 1 
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Table 35. The first occupational choice of selected Oregon secondary school teachers, listed by 
sex and teaching experience. 

Percent of faculty 

First Occupational 
One year 

experience 
Men 

(N115) 

Two years 
experience 

Women Men 
(N =77) (N =117) 

Three years 
experience 

Women Men 
(N =64) (N =124) 

Total 
(N =580) 

Choice Women 
(N =83) 

No definite goal 0 0 0 0 0 0 0 

Aeronautics 0 0 0 1 0 1 0 

Agriculture 1 0 0 3 0 5 2 

Architect 0 0 0 0 0 0 0 

Armed Service 1 2 0 0 0 1 1 

Business 5 9 6 6 5 4 6 

Engineer 0 6 3 12 0 5 5 

Fine Arts 4 4 6 3 6 3 4 

Government Service 6 0 3 2 3 0 2 

Forestry 0 2 0 1 0 2 1 

Lawyer 1 2 3 1 2 2 2 

Medicine 1 3 1 3 3 6 3 

Ministry 0 3 1 2 0 2 1 

Mortician 0 1 0 0 0 0 0 

Nursing 4 0 1 0 5 0 1 

Professional Athletics 0 0 0 1 0 1 0 

Psychology 5 0 0 1 5 0 1 

Science (other than 
teaching) 1 0 0 1 0 3 1 

Secretarial Work 7 1 4 0 8 0 3 

Skilled Labor 0 0 0 1 2 2 1 

Teaching 61 66 68 62 60 65 64 

College Education 0 0 1 1 0 0 0 

Others 2 2 4 0 2 0 1 
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Table 36. The achievement of major life goals by selected Oregon secondary school teachers if 
they stay in classroom teaching, by sex, and teaching experience. 

Percent of faculty 

The attainment of One year Two years Three years 
major life goals experience experience experience 
by staying in Women Men Women Men Women Men Total 
teaching (N =83) (N =115) (N =77) (N =117) (N =64) (N =124) (N =580) 

Definitely yes 33 20 23 18 35 18 23 

Probably yes 45 48 55 54 51 57 52 

Probably no 18 27 18 18 10 18 19 

Definitely no 4 5 0 8 2 3 4 

No response 1 0 4 2 3 4 2 

Table 37. The relationship of subjects taught and meeting state standards of selected Oregon 
secondary school teachers, by experience. 

Percent of faculty 

Meeting State One year Two years Three years 
Standards experience experience experience Total 

(N =198) (N =194) (N =188) (N =580) 

Yes -- entirely 74 80 83 79 

Partly 25 19 15 20 

No - -not at all 1 1 2 1 

No response 0 1 1 0 

Table 38. Selected Oregon secondary school teachers residing in the community in which they 
teach, by teaching experience. 

Percent of faculty 

Community resi- One year Two years Three years 
dence in which experience experience experience Total 
they teach (N =198) (N =194) (N =188) (N =580) 

Yes 74 78 78 77 

No 25 21 22 23 

No response 1 1 1 1 
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Table 39. Selected Oregon secondary school teachers' feelings of relation to the community in 
which they teach, by teaching experience. 

Percent oZ faculty 

Feeling of 
Relationship to 

the Community 

One year 
experience 

(N =198) 

I feel that I belong 
here and that this is 

my home community 

I feel quite close to 
the community, but 
do not consider it 
my home 

I do not feel very 
close to this 
community 

I feel like a complete 
stranger 

Other comments 

No response 

Two years 
experience 

(N=194) 

Three years 
experience 

(N =188) 
Total 

(N =580) 

34 41 48 41 

27 23 18 22 

13 15 12 13 

1 0 3 1 

2 2 1 1 

24 20 20 21 

Table 40. Future career plans of selected Oregon secondary school teachers, by sex, and by 
experience. 

Percent of faculty 

Future Career 
Plans 

One year 
experience 

Two years 
experience 

Three years 
experience 

Total 
(N =580) 

Women 
(N =83) 

Men 
(N =115) 

Women 
(N =77) 

Men 
(N =117) 

Women 
(N =64) 

Men 
(N =124) 

Teach until 
retired 35 36 31 32 51 37 36 

Non -teaching job 
in education 30 48 29 58 24 55 44 

Homemaking, 
would not want 
to return 3 0 3 0 3 0 3 

Homemaking, would 
want to return 27 0 30 0 16 0 10 

Another occupation 4 11 5 8 2 5 6 

No response 1 3 1 2 S 3 2 
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Table 41. Future career plans in the educational field of selected Oregon secondary school 
teachers, by sex, and teaching experience. 

Percent of faculty 

One year Two years Three years 
Career Plans experience experience experience 
in Education Women Men Women Men Women Men Total 

(N :83) = =115) (N =77) (N =117) (N- =64) (N =124) (N =580) 

Counselor 12 

_(N 

10 10 15 13 14 13 

Curriculum 
Specialist 1 2 o 1 0 2 1 

Department 
Chairman 0 3 3 3 2 5 3 

Special Education 2 3 3 1 0 1 2 

Vice -Principal 1 2 0 3 2 4 2 

Principal 0 5 1 3 0 2 2 

Administrative 
Assistant 1 1 0 3 0 2 1 

Superintendent 0 3 0 4 0 0 1 

College Teaching 8 17 10 16 6 22 15 

Supervisor 1 3 0 8 0 1 2 

Classroom Teaching 70 51 71 42 76 45 56 

Other 2 1 1 1 2 2 1 

Table 42. Likelihood of selected Oregon secondary school teachers leaving teaching within the next 
five years, by sex, and teaching experience. 

Percent of faculty 

Plans 
One year 

experience 
Two years 

experience 
Three years 
experience 

Total 
(N =580) 

Women 
(N =83) 

Men 
(N =115) 

Women 
(N=77) 

Men 
(N =117) 

Women 
(N =64) 

Men 
(N =124) 

I will definitely 
leave teaching 16 6 10 3 10 2 7 

I will probably 
leave teaching 27 10 31 10 19 8 16 

I might leave teaching 
but it is not likely 30 50 31 44 43 46 42 

It is extremely 
unlikely that I will 
leave teaching 27 33 25 41 24 42 33 

No response 1 1 3 2 5 3 2 



Table 43. Reasons why selected Oregon secondary school teachers will consider leaving teaching, by sex, and teaching experience. 

Percent of faculty 

One year Two years Three years 
Reasons for Leaving Teaching experience experience experience 

Women Men Women Men Women Men Total 
(N =83) (N =115) (N =77) (N =117) (N =64) (N =124) ( =580) 

Administration (includes supervisors, 
school board) 2 2 0 1 0 0 1 

College Teaching 4 4 0 3 0 2 2 

Devotion of more time to family 36 1 42 1 43 1 16 

Expectations demanded of teachers 4 10 12 9 16 10 10 

Further study 4 6 12 2 3 0 4 

Not enough time for preparation 1 0 1 0 0 1 1 

Personal illness 4 3 8 3 10 0 4 

Position in business or government 12 16 1 7 5 10 9 

Retirement 2 0 1 0 5 1 1 

Salary 6 22 0 32 2 37 20 

Undecided 2 2 3 0 0 1 1 

Certification 0 3 0 2 0 0 1 

Some other area in education 
(supervisor, adm.) 0 3 1 2 0 4 2 

No response 23 29 19 40 17 34 29 



Table 44. Recommendations listed first by selected Oregon secondary school teachers for the retention of secondary teaching staff, by sex, and 
teaching experience. 

Percent of faculty 

Recommendations 
One year 

experience 
Two years 
experience 

Three years 
experience 

Women 
(N =83) 

Men 
(N =115) 

Women Men 
(N =77) (N =117) 

Women 
(N =64) 

Men 
(N =124) 

Total 
(N =580) 

Activities (extra pay) 1 2 0 0 0 1 1 

Administration (more competent) 6 3 3 1 0 4 3 
Certification (reduce hurdles) 2 2 0 0 0 1 1 

Class loads (reduce number of pupils) 7 1 5 2 13 4 3 
Community (lack of respect for teachers) 1 5 5 3 2 4 5 
Coordination (state department, school 

of education, public schools) 0 0 0 3 2 5 2 
Education courses (too many) 7 2 8 6 5 2 5 
Duties and activities (too many) 2 0 0 1 2 0 1 

Employment (the need for professional 
employment year round) 0 1 0 2 0 0 1 

Facilities (school plants and 
equipment improvement) 1 3 0 1 2 2 2 

Recruitment (more competent people 
in the profession) 1 3 9 4 6 2 4 

Profession (need to improve professional 
image) 6 10 10 7 10 8 8 

Salary (commensurate with training) 45 55 39 49 35 50 47 
Scholarships (financial assistance for 

graduate work) 0 0 1 1 2 2 1 

Standards (raise standards to improve 
professional image) 2 5 3 8 8 6 6 

State Department (better leadership) 1 2 0 0 0 0 1 

Students (poor attitude, unmotivated, 
poor parent response) 0 2 1 2 0 1 1 

Teachers (too many incompetent) 2 0 0 0 0 1 1 

Teacher aides (need more clerical help) 6 0 5 3 6 0 3 

Teachers (better supervisors in 
preparing teachers) 1 0 5 1 2 0 1 

No response 6 6 5 9 8 6 7 



Table 45. Recommendations listed second by selected Oregon secondary school teachers for the retention of secondary teaching staff, by sex, and 
teaching experience. 

Percent of faculty 

Recommendations 
One year 

experience 
Two years 
experience 

Three years 
experience 

Women 
(N =83) 

Men 
(N =115) 

Women Men 
(N =77) (N =117) 

Women 
(N =64) 

Men 
(N =124) 

Total 
(N =580) 

Activities (extra pay) 5 3 1 1 0 0 2 
Administration (more competent) 0 3 4 3 2 1 2 
Certification (reduce hurdles) 0 3 3 1 0 0 1 

Class loads (reduce number of pupils) 4 8 8 1 5 8 6 
Community (lack of respect for teachers) 5 1 8 7 6 8 6 
Coordination (state department, school 

of education, public schools) 0 3 3 2 2 4 2 
Education courses (too many) 11 3 3 3 3 3 4 
Duties and activities (too many) 5 1 8 5 5 4 4 
Employment (the need for professional 

employment year round) 2 3 0 1 0 2 2 
Facilities (school plants and 

equipment improvement) 2 1 1 3 2 2 2 
Recruitment (more competent people 

in the profession) 4 7 1 8 2 0 4 
Profession (need to improve professional 

image) 5 10 10 9 19 14 11 
Salary (commensurate with training) 12 15 12 13 17 17 14 
Scholarships (financial assistance for 

graduate work) 7 5 1 1 3 2 3 
Standards (raise standards to improve 

professional image) 2 5 9 10 8 1.0 8 
State Department (better leadership) 5 2 0 G 3 0 1 

Students (poor attitude, unmotivated, 
poor parent response) 2 6 5 2 3 3 4 

Teachers (too many incompetent) 1 0 0 1 0 2 1 

Teacher aides (need more clerical help) 8 1 8 4 3 0 4 
Teachers (better supervisors in 

preparing teachers) 0 6 4 5 3 3 4 
No response 19 16 12 22 14 18 17 



Table 46. Recommendations listed third by selected Oregon secondary school teachers for the retention of secondary teaching staff, by sex, and 
teaching experience. 

Percent of faculty 

Recommendations 
One year 

experience 
Two years 
experience 

Three years 
experience 

Women 
(N =83) 

Men 
(N =115) 

Women Men 
(N =77) (N =117) 

Women 
(N =64) 

Men 
(N =124) 

Total 
(N =580) 

Activities (extra pay) 1 2 1 1 0 0 1 

Administration (more competent) 4 2 0 0 0 2 1 

Certification (reduce hurdles) 2 1 0 3 0 0 1 

Class loads (reduce number of pupils) 5 1 3 3 6 2 3 
Community (lack of respect for teachers) 2 4 8 5 5 3 4 
Coordination (state department, school 

of education, public schools) 1 4 3 6 2 5 4 
Education courses (too many) 6 3 4 1 2 2 3 
Duties and activities (too many) 1 4 3 2 11 2 3 
Employment (the need for professional 

employment year round) 1 0 0 1 0 1 1 

Facilities (school plants and 
equipment improvement) 0 2 0 1 0 2 1 

Recruitment (more competent people 
in the profession) 5 1 4 1 0 0 2 

Profession (need to improve 
professional image) 6 7 9 10 11 15 10 

Salary (commensurate with training) 5 10 9 8 3 6 7 
Scholarships (financial assistance for 

graduate work) 2 5 4 3 2 _ 3 

Standards (raise standards to improve 
professional image) 5 4 9 5 10 7 6 

State Department (better leadership) 1 2 1 2 0 0 1 

Students (poor attitude, unmotivated, 
poor parent response) 0 1 3 0 2 2 1 

Teachers (too many incompetent) 2 1 1 0 0 0 1 

Teacher aides (need more clerical help) 5 2 1 0 0 5 2 
Teachers (better supervisors in 

preparing teachers) 1 4 1 1 2 2 2 

No response 43 40 36 49 44 41 42 


