
AN ABSTRACT OF THE THESIS OF 

HOME ECONOMICS 
MARY HILDA PARRISH for the M.S. in EDUCATION 

(Name) (Degree) (Major) 

Date thesis is presented 

Title Beliefs and Practices of Secondary Supervising Teachers 

Concernin Ore on State Universit Student Teacher Conferences 

Abstract approved 
(Major rofessor) 

This study was designed to answer 

1. What are the practices of secondary supervising teachers 
in conferring with their Oregon State University student 
teachers? 

2. What are the beliefs of secondary supervising teachers 
concerning conferences with Oregon State University stu- 
dent teachers? 

To obtain answers to the questions of this study a question- 

naire was planned, validated and mailed to 193 selected secondary 

supervising teachers of the following subject matter areas: agri- 

culture, business, English, home economics, industrial education, 

girls' and boys' physical education, science and social science. No 

identification of individuals or secondary schools or of subject mat- 

ter areas was made. 

Analysis of the information obtained was done in three parts; 

personal and professional background, the practices, and the beliefs 
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of the respondents. 

A majority of the 68 men and 57 women respondents expressed 

positive feelings toward their own student teaching. Over 90 per- 

cent have continued teaching in the subject matter area of their stu- 

dent teaching. Sixty percent had master's degrees and most had 

done academic work at Oregon State University. Three -fourths of 

these supervising teachers had been teaching for five years or more 

and nearly half had supervised five or more student teachers. Most 

Oregon State University student teachers were supervised by teach- 

ers who were 25 -29 and over 45 years of age. Of these 125 super- 

vising teachers, 92 had no formal preparation for supervision of 

student teachers. 

Analysis of data relating to the supervising teachers' prac- 

tices showed that over half held conferences on an informal daily 

basis, that they had a positive attitude toward student teacher con- 

ferences and that observation notes were used to prepare for con- 

ferences. The supervising teacher was usually leader in confer- 

ences. Fifty -eight percent said the university supervisor was 

leader when he visited. 

This group of 125 supervising teachers believed conferences 

to be of value for supervision of student teachers. Ninety percent 

gave conferences the characteristics of a teaching -learning expe- 

rience which is an exchange of ideas. The effectiveness of a short 



conference was questioned by 60 percent of the respondents and 50 

percent were undecided as to whether or not a conference should be 

scheduled. 

Over 68 percent of the respondents believed conferences could 

have many purposes, but 76 percent were undecided or did not be- 

lieve the purpose should be stated. Respondents believed confer- 

ences necessary and important to guiding student teachers with 90 

percent responding negatively to the statement a conference is of 

little importance in guiding a student teacher. 

More than 71 percent of the respondents believed conference 

topics could include a broad range of areas related to guidance of 

the student teacher and pupil behavior. Seventy -eight percent did 

not believe a conference should be limited to a specific topic. More 

than 50 percent of the respondents believed conferences offered 

growth opportunities to all participants. 

There was little difference in the beliefs of men and women. 

Men expressed more indecision regarding their beliefs and women 

were more sure of their beliefs. Amount of teaching experience 

did not make a great difference in the beliefs of these supervising 

teachers. 
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BELIEFS AND PRACTICES OF SECONDARY SUPERVISING 
TEACHERS CONCERNING OREGON STATE UNIVERSITY 

STUDENT TEACHER CONFERENCES 

CHAPTER I 

INTRODUCTION 

This study was planned to gain information about the beliefs 

and practices of secondary supervising teachers concerning confer- 

ences with their Oregon State University student teachers. To ob- 

tain such information a questionnaire (Appendix A) was planned. 

The questionnaire was designed to include 

1. Personal and professional history of the supervising 

teachers, 

2. Their practices related to conferences with student 

teachers, and 

3. Their beliefs concerning student teacher supervisory 

conferences. 

Statement of Problem 

In this study an attempt will be made to answer the following 

questions: 

1. What are the practices of secondary supervising teachers 

in conferring with their Oregon State University student teachers? 
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(a) How frequently are conferences held? 

(b) What attitudes do supervising teachers have 
about conferences with student teachers? 

(c) What topics do supervising teachers consider 
appropriate for conferences with student teachers ? 

(d) What devices or aids do supervising teachers 
use in preparing for student teacher conferences? 

(e) In conferences with student teachers is there 
a leader; if so, who assumes this role? 

2. What are the beliefs of secondary supervising teachers 

concerning conferences with Oregon State University student teachers? 

(a) What beliefs do supervising teachers have 
concerning characteristics of conferences? 

(b) What beliefs do supervising teachers have 
concerning the purpose of a conference? 

(c) What attitudes do supervising teachers 
believe they have toward conferences? 

(d) What topics do supervising teachers believe 
appropriate for conferences? 

(e) What beliefs do supervising teachers express 
concerning growth opportunities for conference 
participants? 

Need for Study 

In 1961 the Oregon State Department of Education received a 

grant from the Ford Foundation for the improvement of teacher edu- 

cation in the State of Oregon. This grant implemented the plan 

known as the Oregon Program. 
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Improvement of teacher education by helping teacher education 

institutions develop a preparation program for supervising teachers 

is one of the goals of this program. That all teachers who super- 

vise student teachers will be prepared for supervision is the goal 

of the State Department of Education leaders. They believe one 

desirable aspect of preparation to be the development of observational 

skills. 

The concern of this study is interaction between the student 

teacher and the supervising teacher. This interaction is formalized 

to the extent of conferences. 

Limitations 

This study will concern itself with the beliefs and practices of 

secondary teachers who supervise Oregon State University student 

teachers. Since there are many supervisory techniques or methods, 

this study will be limited to student teacher conferences. 

Setting of Study 

Secondary supervising teachers involved in this study repre- 

sented these fields of secondary education offered at Oregon State 

University spring term 1965: agriculture, business, English, home 

economics, industrial education, physical education, science and 

social science. 



Method of Procedure 

Construction of Questionnaire 

The questionnaire was constructed in three sections. The per- 

sonal and professional history section was organized to obtain the 

background of participants which was pertinent to attitudes the re- 

spondents might have concerning student teaching. 

The other sections of the questionnaire were designed to answer 

questions relating to the supervising teachers' beliefs and practices. 

Statements for practices and beliefs were drawn from the literature, 

a course in supervision and the writer's experiences in supervision. 

Each section was composed of five categories or major questions. 

There are seven sub -questions for each category. Each section was 

set up on a spiral in which every sixth statement is part of the same 

sub -question. 

Validation of the Questionnaire 

After the questionnaire was prepared, three of the writer's 

associates were asked to respond to the statements and offer any 

suggestions for changes. These teachers made suggestions as to 

spacing for answers but had no other comments. With these minor 

changes, the questionnaire was sent for validation to 30 supervising 

teachers associated with Washington State University. Miss Joane 

4 
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Wohlgenant, a teacher educator from Washington State University, 

assisted by sending names and addresses of the Washington teachers. 

Questionnaires returned by these supervising teachers con- 

tained few comments. There was no unanimity in their suggestions. 

After careful study of these suggestions, it was decided to leave 

the questionnaire as originally prepared. 

Distribution of Questionnaire 

The population sample for this study was obtained through the 

cooperation of the Oregon State University School of Education staff. 

For distribution of the questionnaire teacher educators in each de- 

partment were asked to submit names and addresses of teachers 

who supervise student teachers. All supervising teachers listed 

were sent questionnaires. 

Questionnaires were mailed to 193 supervising teachers. Of 

these 193 questionnaires 141 or 73 percent were returned and 125 

were usable. Four were returned unanswered because the addressee 

had no student teacher, 11 respondents returned the questionnaire 

with either information too incomplete for analysis or did not follow 

directions, and one arrived too late for tabulation. 

Definition of Terms 

In the literature some divergence of use in terms for preservice 
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supervision is found. Some terms asked about by questionnaire 

respondents have been defined. For this thesis the following defini- 

tions will be used: 

Supervision 

Supervising teacher 

University supervisor 

Student teaching 

all efforts of school officials directed 
toward providing leadership in the im- 
provement of instruction (Good, 1959) 
the direction and critical evaluation of 
instruction (Webster's New Collegiate 
Dictionary, 1950) 

teaches student in an elementary or 
secondary school and also supervises 
students during student teaching (Steeves, 
1963) 

designates the college faculty member 
who supervises or coordinates the activi- 
ties of one or more student teachers 
(Steeves, 1963) 

includes all those school experiences, 
fundamentally classroom experiences, 
during which the university student as- 
sumes increasing responsibility for 
teaching and other major activities of 
regularly employed teachers (Steeves, 
1963) 

Student teacher a university student who does supervised 
student teaching (Steeves, 1963) 

Conference 

Formal conference 

Informal conference 

an exchange of ideas designed to stimu- 
late thinking and give guidance for im- 
proving the teaching- learning process 

an exchange of ideas which has been 
planned as to date, time and discussion 
topics 

an exchange of ideas which comes about be- 
cause of an immediate need. Time, date, 
and topic have not been previously established, 
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CHAPTER II 

REVIEW OF LITERATURE 

For this study a review of literature was done presenting a 

point of view related to the use of conferences in the supervision of 

student teachers. This study is not based on research studies since 

none were found using conference technique. 

Classification of Supervision 

Supervision in education comes under the classifications of 

in- service and preservice. This study is concerned only with pre - 

service supervision. The purpose of educational supervision is im- 

provement of instruction through an interpersonal relationship. The 

38th Year Book of the Association for Student Teaching (1959) states 

that the aim of student teaching supervision is to enable the pros- 

pective teacher to become skilled in the teaching -learning process 

and familiar with the total setting for learning. 

Supervision as used in student teaching might be described as 

directing, overseeing and guiding student teacher growth. The pur- 

pose of supervision is the development of the individual from an ed- 

ucation major to a novice teacher. Growth of the individual during 

the student teaching period proceeds from knowledge of theory to 

the practical application of theory. "All the college courses in the 



8 

world cannot substitute for supervised experience in the classroom 

or total immersion in a schoolroom filled with children" (Brickman,/ 

1962, p. 48). Gallegos and Gallegos (1962, p. 271) state this another way: 

Experience in a normal classroom situation under the 
guidance of a good teacher is probably the best prepar- 
ation that can be given teachers in training, and is also 
a good indicator of an individual's chances of success 
when serving as a regular classroom teacher. 

Concepts of Supervision 

Many concepts of supervision have grown from its long usage. 

Bartky (1953) lists his seven supervision concepts as: autocratic, 

inspectional, representative, cooperative- democratic, invitational, 

scientific, and creative. He further states that all of these concepts 

are practiced today in in- service supervision. These same concepts 

or approaches may be applied to preservice supervision. 

In general, the present trend to student teacher supervision 

is toward the creative approach, thus allowing the student teacher 

to capitalize on his own unique strength, to build his own unique 

competences and to discover his weaknesses. It is essential that 

the student teacher learn to relate to other teachers and parents, 

as well as pupils in his own manner (Mercer, 1963 and Neubauer, 

1963). Creative supervision provides an environment for student 

teacher growth (Bartky, 1953). y 



The Supervising Teacher 

Attitude, knowledge, experience, and professional background 

of the supervising teacher will influence his supervisory approach. 

There is little research for identifying special skills and character- 

istics needed by supervisors of student teachers. Competence is 

now measured in terms of professional preparation, years of expe- 

rience, excellence in teaching, and interest in working with student 

teachers (Taylor, 1961). 

Research has not been able to define a set of characteristics 

for teachers or supervising teachers, but "The success or failure 

of the student teacher in developing into an effective teacher of 

children rests largely with the supervising teacher" (Richards and 

Robinson, 1959, p. 24) . Implications of tl.is statement places tremendous 

responsibility upon the supervising teacher. Burton and Brueckner 

(1955) have attempted to describe the kind of supervising teachers we 

need. They must be teachers who have enthusiasm, self- confidence, 

ability to make decisions, ability to assume responsibility; who act 

on their own initiative; who like their work; who take pride in their 

work; and who also feel free to try new areas of endeavor. 

Because the supervising teacher is the key person in the stu- 

dent- teaching program, every effort must be made through profes- 

sional journals and in- service programs to improve his ways of 

9 
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working with student teachers (Mercer, 1963). We must also remind 

ourselves that not all superior teachers have ability to work with 

the novice. Successfully inducting a young person into the teaching 

field requires attitudes and abilities beyond those necessary to be 

an effective teacher of boys and girls (Stratemeyer and Lindsey, 

1958). 

The excellent supervising teacher views his job with the eyes 

of a professional learner and uses the experience as an opportunity 

for professional learning. 

The student teacher is fortunate indeed who finds him- 
self working alongside one who is experienced but 
seeks new experiences, who is wise but reaches for 
new wisdom, who is confident of what he knows and 
what he can do but is humble in the face of what he 
has not yet discovered. (Elliott, 1961, p. 45) l/ 

Conferences 

Conferences as a method or technique of supervising student 

teachers are much referred to in the literature. However, few 

writers have been specific in defining or explaining the use of con- 

ferences. Evidently, it is assumed that all supervising teachers 

know what a conference consists of and how it should be conducted. 

In the literature, conferences have many names -- weekly 

critiques, seminars (Richards and Robinson, 1959), individual con- 

ferences (Neubauer, 1963), unplanned conversations (Stratemeyer 
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and Lindsey, 1958), and personal conferences (Gallagos and Gallagos, 

1962). Formal and informal conferences fall into the classifications 

of orienting, planning and evaluating. There is general agreement 

that conferences are one of the most important means of student 

teacher supervision and they offer opportunities for sharing ideas 

and solving problems. 

In conferences it is necessary for participants to think to- 

gether. This type of group thinking comes about through a positive 

working relationship between individuals and will build a cooperative 

spirit inducing creative thinking. Melchior (1950) says group 

thinking requires the individual to use all written and spoken sources 

for every possible truth or opinion as well as his own creative 

thinking. An important aspect of a successful conference is that it 

is possible for each participant to be his natural self (Wiggins, 1957). 

The attitudinal and the creative characteristics of super- 
vision come to fruition only under a program which brings 
a feeling of oneness. "We ", not "I"; "we ", not "you" is 
supervision at its best (Melchior, 1950, p. 13) 

Conferences are most important in developing a working rela- 

tionship. Intimate face to face discussion should enable the partici- 

pants to bring about better communication. Stratemeyer and Lindsey 

(1958) say the effectiveness of a conference depends upon the will- 

ingness and ability of two or more people to attempt to understand 

each other and to be sensitive to the well being of those sharing in 
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discussion. Conferences allow time for some important personal 

influences in the student teacher's life to be discussed. These may 

have a pronounced effect upon the student teacher's work. Until 

these personal influences are dealt with, the supervising teacher 

may not be able to understand the student teacher's professional 

approach. An informal approach allows for the development of good 

human relations. Building security is one goal of an informal ap- 

proach (Stratemeyer and Lindsey, 1958; Richards and Robinson, 

1959; Makan, 1963; Wiggins, 1957). 

Conferences also allow for the analysis of the student teacher's 

classroom work. During conference periods, discussion can take 

place about mechanical aids and other devices used in the super- 

visory process. Such discussions develop a clearer understanding 

of the purposes of these aids and devices. "The major goal in the 

supervision of the student teacher is to help her grow as a result 

of the experiences that arise in teaching" (Nelson, 1950, p. 16). 

Most student teacher supervision is based on observation of 

the student teacher's work. To make observations more valuable 

a planning conference in which the student and supervising teacher 

jointly set -up the purposes of observation should be held (Taggart, 

1946). A follow -up conference on the observation is the positive 
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approach to improving instruction (Gwynn, 1961). Most student 

teachers will express a need to know if the planning was followed. 

The supervising teacher should find this a logical and satisfying ap- 

proach. "The individual conference is really a part of the problem - 

solving technique" (Gwynn, 1961, p. 341). 

At least one author (Blair, 1960) questioned the evaluative 

conference. She said that theoretically, personal interviews, indi- 

vidual and group conferences and seminars provide means for evalu- 

ating. She further states that evidence is not available from high 

quality research to show what values are derived from these pro- 

cedures. Evaluation is part of the educational process in which work 

is planned, carried out and examined in terms of the plans. This is 

the function of the postobservation conference. 

The value of conferences is given in detail by Stratemeyer 

and Lindsey (1958, p. 401) who say conferences help the student teacher in 

the following ways: 

To see more clearly the relationship between theory and 
practice. 
To gain a broad vision of the work of the teacher and the 
role of the school in the community. 
To grow in self- analysis and self- improvement. 
To develop a professional attitude that is a workable 
guide to action. 
To formulate a more conscious educational point of 
view. 
To seek increasingly better solutions to problems by 
raising questions, discussing ways of working and out- 
lining ways to test ideas experimentally. 
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In describing the make -up of a good conference Wiggins (1957, 

p. 168-169) lists the following eight points; 

1. Each conference participant recognizes a purpose for the 
conference which is significant to him. He expects either to 
gain something from it or help someone through it, or both. 

2. The good conference setting is one in which there is the 
greatest possible "emotional comfort" or absence of tension. 
The atmosphere of a good conference is rarely, if ever, a 
threatening one. 

3. Each participant feels free to play an active role in the 
deliberations -- contributing to the development of ideas and 
listening actively as well. There is a difference between 
listening to each other and merely taking turns talking, a 
difference that is too seldom recognized. 

4. Individuals should be able to detach themselves from the 
ideas they express. There can be sharp disagreement on 
matters of opinion without personal antagonism or ill- feeling. 

5. Conferences should be conducted ethically. The confer- 
ence time is not the time for getting a lot off one's chest if it 
has to be done in a way that does injustice to other individuals. 

6. Good plans and decisions do not emerge from a vacuum. 
Participants get data as needed in the identifying and solving 
of problems. 

7. Matters stated in confidence are held in confidence unless 
the actual safety of individuals is threatened by respecting 
this confidence. 

8. Conferences are means to an end; they can be evaluated 
only in terms of the results they eventually yield. Good con- 
ferences lead to action. 

It is the writer's belief that the conference technique is the 

basis for creative supervision which offers an opportunity for each 

individual to use his own initiative, imagination and originality. 
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Conferences also allow opportunities to plan for experimentation 

which is another part of creative supervision. The points that Wiggins 

uses in describing a good conference support this relationship be- 

tween creative supervision and conferences as a supervisory method. 
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CHAPTER III 

ANALYSIS OF DATA 

Gaining information concerning the practices and beliefs of 

secondary supervising teachers in conferences with their Oregon 

State University student teachers was the purpose of this study. The 

major questions asked were as follows: 

1. What are the practices of secondary supervising teachers 

in conferring with their Oregon State University student teachers? 

Sub -questions were related to how frequently conferences were 

held, supervising teachers' attitudes about conferences, topics dis- 

cussed in conferences, devices or aids used in conferences and 

leadership during conferences. 

Z. What are the beliefs of secondary supervising teachers 

concerning conferences with their Oregon State University student 

teachers? 

Sub- questions involved the supervising teachers' beliefs about 

characteristics of conferences, the purpose of conferences, their 

attitudes toward conferences, topics appropriate for conferences 

and growth opportunities for conference participants. 

This chapter will report the information obtained. Because 

the personal and professional background of the respondents is 

pertinent to their practices and beliefs, it will be reported first. 
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The second portion of this chapter will be devoted to the respondents' 

practices concerning student teacher conferences and the last section 

will deal with the respondents' beliefs concerning conferences. 

The sample for this study was secured through the cooperation 

of Oregon State University teacher educators. Names and addresses 

of 193 secondary supervising teachers were submitted at the writer's 

request. Questionnaires were mailed to each of these Oregon 

teachers. Of the 193 questionnaires mailed, 141 were returned. 

Usable questionnaires numbered 125. 

Respondents 

Questionnaires 
Sent out Returned Total used Not used 

No. % No. % No. % No. % 

193 100 141 73 125 64.8 16 8.2 

Questionnaires not used were those which had unanswered 

questions or those in which directions were not followed. Respond- 

ents were promised that their names, their schools and subject 

matter specializations would be kept confidential. 

Schools represented are those from which Oregon State Uni- 

versity School of Education had selected supervising teachers. 

Thirty -nine Oregon high schools and nine junior high schools were 

represented. Subject matter areas include agriculture, business, 

English, home economics, industrial education, physical education, 

science and social science. Analysis of the data will be made in 

terms of practices and beliefs related to age, sex and experience 
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in teaching. Data reported can only be considered valid for the 125 

respondents at the time they answered the questionnaire. 

The actual percent on the tables will be rounded out to the 

closest whole percent. 

Personal and Professional Background of Respondents 

Ages and Sex of Respondents 

The 125 usable questionnaires were divided between 68 men 

and 57 women respondents. Table 1 shows the age and sex of sec- 

ondary supervising teachers. Two age ranges predominated in the 

supervising teachers -- 25 -29 and over 45. Apparently, very few 

student teachers were placed with young teachers, 20 -24 years of 

age. There was nearly an equal distribution among the remaining 

age groups. 

Table 1. Ages and Sex of the 125 Respondents 

Age Total Male Female 
No. % No. % No. % 

20 -24 7 5.6 1 1.5 6 10.5 
25 -29 25 20.0 11 16.2 14 24.5 
30 -34 23 18.4 15 22.0 8 14.0 
35 -39 22 17.6 17 25.0 5 8.5 
40 -44 23 18.4 17 25.0 6 10.5 
45 and over 25 20.0 7 10.3 18 32.0 
Totals 125 100.0 68 100.0 57 100.0 

The greatest difference in age occurred when relating sex to 
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age, Graph 1. Almost three -fourths of the men who supervised stu- 

dent teachers were from 30 -44 years of age. Only ten percent were 

45 years or over and about 17 percent were 25 -29 years of age. In 

the case of women, the two largest groups of women supervising 

teachers were 25 -29 years (about 25 percent) and almost a third 

were over 44 years. Whereas about 75 percent of the men were 30- 

44 years, only 33 percent of the women were these ages. 

Highest Academic Preparation of Respondents 

As a group, the respondents were well prepared academically. 

The highest level of academic preparation for each respondent is 

indicated on Table 2. 

Table 2. Highest Academic Preparation of 125 Respondents 

Institution 

Oregon Private College 

Total 

No. % 

Bachelor's 
Degree 

No. % 

Credits Beyond 
Bachelor's Degree 

No. % 

Master's 
Degree 

No. % 

Credits Beyond 
Master's Degree 

No. 

or University 2 1.6 0 0 1 0.8 1 0.8 0 

Oregon State System 
of Higher Education 91 73.6 13 10.4 21 16.8 . 35 28.0 22 18.4 

Out of State College or 
University 30 23.2 8 6.4 7 5.6 6 4.8 9* 7.2 

No answer 2 1.6 

TOTAL 125 100.0 21 16.8 29 23.2 42 33.6 31 25.6 
* Includes one person with a Ph D. 

Fifty -nine percent of the respondents have a master's degree or 
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academic work beyond a master's degree. Of those who did not have 

a master's degree, 23 percent indicated preparation beyond a 

bachelor's degree. Some respondents said they were working 

toward a master's degree or a fifth year. Only 17 percent listed a 

bachelor's degree as the limit of their academic preparation. The 

writer suggests that these respondents are either young teachers 

who have had no opportunity for further preparation or that the re- 

spondents did not indicate all of their preparation. The basis of 

this statement is Oregon certification requirements which necessi- 

tate either a fifth year or a master's degree. 

Since this study concerned secondary supervising teachers 

associated with Oregon State University, the respondents' academic 

preparation from Oregon State University was considered important. 

Table 3 shows that 80 respondents indicated some academic prepar- 

ation from Oregon State University. 

Table 3. 80 Respondents Who Had One or More Degrees, or Some 
Academic Preparation Beyond a Degree from Oregon 
State University 

Degree of Amount 
of Preparation 

80 Respondents' 
Highest Level of 
Preparation 

Percent of 
125 Respondents 

Bachelor's Degree 49 39.2 
Preparation beyond a 

Bachelor's Degree 14 11.2 
Master's Degree 41 32.8 
Preparation beyond a 

Master's Degree 12 10.4 
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Bachelor's degrees were held by 39 percent of the 125 respondents 

while 33 percent held master's degrees. The percentage of re- 

spondents who held both degrees from Oregon State University was 

not tabulated. Academic preparation from Oregon State University 

might indicate some acquaintance with the university staff who 

supervised student teachers and some knowledge of university staff 

philosophy about student teaching. 

Teaching Experience 

The largest group of respondents (33 percent) had been teaching 

5 -9 years and held the longest tenure in Oregon (36 percent), Table 

4. 

Table 4. 125 Respondents' Years of Teaching 

Years Teaching Experience 
Total 

No. % 

In Oregon 
No. % 

In Present School 
No. % 

1 -4 29 23.2 39 31.2 61 48.8 
5 -9 41 32.8 45 36.0 48 38.4 

10 -14 19 15.2 15 12.0 6 4.8 
15 -19 21 16.8 14 11.2 5 4.0 
20 or more 14 11.2 10 8.0 3 2.4 
Experience not 

listed 1 0.8 2 1.6 2 1.6 

Total 125 100.0 125 100.0 125 100.0 

Twenty -three percent of the respondents had been teaching 1 -4 years 
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while only 11 percent had taught 20 years or more. Respondents 

holding 10 -14 years of experience (15 percent) and 15 -19 years of 

experience (17 percent) were nearly equal in number. The greatest 

number, 49 percent, had been in their present school 1 -4 years. 

One respondent did not indicate total years of teaching experience 

and two respondents did not state how long they had been teaching 

in Oregon or their present school. 

Experience in Supervising Student Teachers 

Since experience in supervision may alter one's practices 

and beliefs, the number of student teachers supervised is important 

information to this study. Table 5 presents data related to expe- 

rience in supervision. 

Table 5. 125 Respondents' Experience in Supervising Student 
Teachers 

Respondents Who Had Student Teachers 

Number of 
Student Teachers 

No. % 

In 
1964 -1965 

No. % 

From Oregon 
State University 
in 1964 -1965 

No. 

0 - 7 5.6 9 7.2 
1 18 14.4 62 49.6 63 50.4 
2 -4 46 36.8 52 41.6 45 36.0 

5 or more 58 46.4 1 0.8 1 0.8 
unmarked 2 1.6 1 0.8 5 4.0 
Intern 1 0.8 2 1.6 2 1.6 
Total 125 100.0 

% 
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Most supervising teachers, 46 percent, had supervised five 

or more student teachers. Two to four student teachers had been 

supervised by 37 percent of the supervising teachers. Only 14 per- 

cent were novice supervising teachers. 

In the 1964 -65 school year, 50 percent of the supervising 

teachers supervised one student teacher. During this year, 41 per- 

cent supervised 2 -4 student teachers. One respondent supervised 

more than five student teachers, all of whom were from Oregon 

State University. Seven respondents, six percent, who must have 

had student teachers other years from Oregon State University re- 

ported that they had had no student teachers in 1964 -65. This item 

was left unmarked by almost one percent of the respondents. 

In 1964 -65, Oregon State University supervisory staff sent 

only one student teacher to 50 percent of the respondents and 2 -4 

student teachers to 36 percent of the supervising teachers repre- 

sented in this study. Nine respondents, seven percent, had no stu- 

dent teachers from Oregon State University during the 1964 -65 

school year. Five respondents, or four percent, did not mark this 

item. Two interns were supervised by one respondent. 

Interrelationship of Respondents' Teaching Assignments and 
Student Teaching Subject Areas 

Correspondence between respondents' present teaching 
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assignment and the subject matter area in which the respondents had 

student teaching indicated the degree and amount of experential back- 

ground for their present positions. Satisfaction and continuing in- 

terest in one's original subject matter choice suggests a positive 

attitude toward the student teaching experience which would imply 

knowledge and interest in helping others through the same experience. 

Each respondent was asked to give his present subject matter 

teaching assignment as well as that in which he did student teaching. 

This information has been organized in the following manner: 

1. The respondent was considered to be teaching in the same 

area if this was actually so or if he did student teaching in two areas 

and is now teaching in one of these. It was assumed that one area 

was a major and the other a minor. 

2. The respondent was considered to be teaching a related 

area if he was teaching any of the following combinations related to 

his student teaching: 

a. English and a language 

b. mathematics and science 

c. physical education and health 
d. social studies and English -- a 

combination prevalent in core or 

block classes at the junior high level 

3. The respondent was considered to be teaching in unrelated 

areas if his student teaching and present teaching assignment were 

.. 
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any other combination. Some examples of unrelated areas are mathe- 

matics and English, elementary education and science. 

The Interrelationship of 125 Respondents' Teaching 
Assignments and Subjects in which They did Student Teaching 

Respondents were teaching 

The same subjects in which they did student 
teaching 113 

A subject area related to their student 
teaching assignment 1 

A subject area unrelated to their student 
teaching assignment 7 

Respondents did no student teaching 3 

No answer 1 

A preponderance of the supervising teachers responding to 

this questionnaire were teaching in the same areas in which they 

did student teaching. Only one respondent was teaching in a related 

area. Seven respondents were teaching in unrelated areas. Three 

respondents claimed no student teaching experience while one other 

did not answer the question. 

The interrelationship of teaching assignment and student 

teaching area suggests that these teachers have a well founded sub- 

ject matter background to prepare them for student teacher super- 

vision. These persons should be able to draw upon their own expe- 

riences, both positive and negative, to help them determine their 

practices and beliefs for student teacher supervision. Persons 
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teaching in related areas should have this same advantage. Those 

who were teaching in unrelated areas would find it necessary to 

adapt their own student teaching experiences to the present subject 

matter area. Respondents with no background in student teaching 

would find it necessary to develop practices and beliefs as they 

gained experience in working with student teachers. 

Courses in Supervision 

To determine the amount of preparation a supervising teacher 

may have for student teacher supervision, a question was asked a- 

bout the courses taken in supervision. Answers to this question 

are indicated here: 

The Number of Courses in Supervision Had by the 125 
Respondents 

None 92 
One or more courses 27 
Workshop 4 
Workshop at local level 2 

Total 125 

Nearly three -fourths of the respondents have taken no courses 

in supervisory theory or practice. Courses in supervision ranged 

from supervision for a specific subject matter area to general 

supervision. Four persons indicated a course for supervision of 

student teachers. The workshop indicated above was referred to by 

the respondents as the Saturday conference held at Oregon State 
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University in Feburary, 1965. 

Respondents' Feelings About Their Own Student Teaching Experience 

It is assumed that attitudes and feelings one holds from his 

past experience directly influence his present beliefs and practices. 

This idea prompted questions about the respondents' own experiences 

in student teaching. The respondents' feelings about their own stu- 

dent teaching have been summarized using the respondents' own 

words to describe their feelings. The writer combined those that 

seemed to express the same idea. The summary is divided into 

positive and negative classifications. This was done arbitrarily and 

based on the writer's interpretation of the descriptions. 

125 Respondents' Feelings About Their Own 
Student Teaching Experience 

Positive Feelings No. Negative Feelings No. 

"Worthwhile and profitable" 24 No comment 7 

"Good" 12 "Poor" 7 

"Satisfactory and satisfying" 10 "Inadequate" 6 
"Beneficial and enjoyable" 9 "Could be improved" 5 

"Marvelous- Great" 6 "Very poor" 5 

"Very good" 5 "Too short" 4 
"Very rewarding" 3 "No experience" 3 

"Learned much" 3 "Horrible experience" 2 

"Excellent" 3 "Too much busy work" 1 

"Helpful" 3 "Harder than real teaching" 1 

"Helped me decide to teach" 2 "Hated it" 1 

"Interesting" 1 "Long time ago" 1 

"Invaluable -but humiliating 
and nerve wracking" 1 "Discouraging" 1 

Total 81 44 

.. 



As seen here, most of these respondents expressed positive 

feelings about their experience. 
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Whether one's feelings are positive 

or negative does not necessarily indicate what one will do. For 

many individuals, a negative feeling about an experience may inspire 

them to change or attempt to do better. 

Also involved in feelings about the student teaching experience 

was the respondents' feelings about their supervising teacher or 

teachers. For this reason such a question was included in the 

questionnaire. Respondents' comments were summarized on the 

same basis as the previous listing. 

125 Respondents' Feelings About Their Supervising 
Teachers 

Positive Feelings No. Negative Feelings No. 

"Helpful" 21 No comment 11 
"Good" 15 "Inadequate" 4 
"Excellent" 14 "Very poor" 4 
"O K" 12 "Poor" 4 
"Very good" 8 "Antagonistic" 3 

"I have great respect for "No experience" 3 

them" 4 "Not interested" 2 

"Enjoyed association" 4 "On my own" 2 
"Tops" 3 "Didn't see teacher" 1 

"Cooperative" 3 "Not inspiring" 1 

"Fair" 3 "Not available enough" 1 

"Considerate" 1 "Tolerable" 1 

"Gave me confidence" 1 "Didn't give me enough 
"Pleasant" 1 responsibility" 1 

Total 90 
"Coasting" 
"Didn't like person" 

1 

1 

Total 40 
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The reader will note that the total for positive and negative 

comments is more than 125. Some respondents had more than one 

supervising teacher and expressed opposite feelings about each 

supervisor. In this summary, more respondents listed positive 

than negative feelings. 

Summary 

Of the 125 respondents to the questionnaire 68 were men and 

57 were women. Two age ranges, 25 -29 and over 44 years, super- 

vised most of the Oregon State University secondary student teachers. 

Respondents to this questionnaire were well prepared academically 

with nearly 60 percent holding master's degrees. Most have had 

some academic preparation from Oregon State University. Ninety - 

two respondents have had no formal preparation in supervision. 

These supervising teachers were not new to the teaching 

profession or to supervision of student teachers. Over 75 percent 

had been teaching for five years or longer and nearly half had super- 

vised five or more student teachers. A majority of the respondents 

were teaching the same subject matter area in which they student 

taught and expressed positive feelings about their own student 

teaching experience and their supervising teachers, 

This background would seem to indicate that this group of 

supervising teachers liked having student teachers and would do 
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their best to benefit from the experience. 

Practices of the 125 Respondents 

In the questionnaire, the section on practices was designed to 

obtain an answer for the major question, "What are the practices 

of secondary supervising teachers in conferring with their Oregon 

State University student teachers ?" Five sub -questions were con- 

cerned with how frequently conferences were held, the attitudes 

supervising teachers had about student teacher conferences, the 

topics supervising teachers considered appropriate for conferences, 

the devices or aids supervising teachers used in preparing for con- 

ferences, and the leadership role during conferences. 

The questionnaire section related to practices was arranged 

so each respondent marked those items which he practiced and left 

unmarked those items which he did not practice. Respondents' 

answers to each item have been tabulated and reported in Tables 

6 through 10. Sub -questions will be discussed in terms of their 

items. Items with 50 percent or more positive response as well as 

those with no response will be discussed. In a few cases, other 

items which show special significance have also been discussed. 

Practice: Frequency of Conferences 

Information concerning how frequently conferences were held 



32 

is found on Table 6. Respondents indicated that only two of these 

items were practices by 50 percent or more of their number. 

Table 6. Practices of 125 Respondents: Frequency of Conferences 

Statements Positive Responses Unmarked Responses 
No, % No. % 

I hold planned conferences daily with my 
student teacher. 42 33.44 83 66.40 

I hold no planned conferences with my 
student teacher. 13 10.40 112 89.60 

I hold conferences with my student 
teacher when he has questions. 101 80.80 24 19.20 

My student teacher is left on his own as soon 
as he starts teaching, so our conferences are 
not based on my observations. 4 3.20 121 96.80 

My student teacher and I hold several informal 
conferences daily. 75 60.00 50 40.00 

I hold conferences with my student teacher 
only when the college supervisor visits. 0 00.00 125 100.00 

My student teacher and I have planned con- 
ferences once a week and informal 
conferences as needed. 46 36.80 79 63.20 

"I hold conferences with my student teacher when he has questions" 

was marked by 81 percent of the respondents. Sixty percent of the 

respondents said that "My student teacher and I hold several infor- 

mal conferences daily." No respondent said he held conferences 

with his student teacher only when the college supervisor visited. 

Remaining items were practices by 37 percent or less of the re- 

spondents. 
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Practice: Attitudes Concerning Conferences 

Attitudes concerning conferences with student teachers (Table 

7) varied and tended toward a creative approach to student teacher 

supervision. On two items over 80 percent of the respondents gave 

positive answers. Asking questions which can assist a student 

teacher during his first year of teaching was practiced by 86 percent 

of this group of supervising teachers. Practicing the role of cooper- 

ative participants during conferences were 81 percent of the re- 

spondents. Fifty -four percent of the respondents sometimes relin- 

quish conference leadership to their student teachers. Less than 

50 percent of the respondents gave positive responses to the re- 

maining items for this question. 

Table 7. Practices of 125 Respondents: Attitudes Concerning 
Conferences 

Statements Positive Responses 
No. % 

I use an observation guide in observing student 
teachers; the information from this guide is 

UnmarkedResponses 
No. % 

used during conferences. 44 35. 2 81 64.8 

I am the leader in conferences with a student 
teacher. 33 26.4 92 73.6 

My role in a conference is sometimes that of 
a cooperative participant. 101 80.8 24 19.2 

I sometimes relinquish the leadership during 
conferences to my student teacher. 68 54.4 57 45.6 

I ask questions which can assist my student 
teacher during his first year of teaching. 107 85. 6 18 14.4 

I sometimes remind a beginning student teacher that 
he is older and more experienced than the pupils to 
help him feel more comfortable with his first class. 53 42.4 72 57.6 

During our first conference, I inform my student teacher 
that this is his chance to learn so he willbe on his own 
in the classroom. 31 24. 8 94 75.2 
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Practice: Topics Discussed in Conferences 

The topics discussed in conferences which are listed in Table 

8 show 64 percent or better positive response. Ninety -nine percent 

of the respondents reported that they discussed ways of working with 

pupils with student teachers. Encouraging a student teacher to use 

his own ideas in his teaching was a topic of conferences for 95 per- 

cent of the respondents. Eighty -nine percent of the supervising 

teachers in this study practiced asking questions to aid a student 

teacher in seeking better solutions to problems. Pupil behavior in 

the student teacher's classroom is a conference topic for 84 percent 

of the respondents. 

Table 8. Practices of 125 Respondents: Topics 
in Conferences 

Discussed 

Statement Positive Responses Unmarked Responses 
No. No. ° 

During conferences, I ask questions to aid my 
student teacher in seeking better solutions to 
problems. 111 88.8 14 11.2 

During conferences, I encourage my student 
teacher to use his ideas in his teaching. 119 95.2 6 4.8 

During conferences, my student teacher and I 

outline ways to test his ideas experimentally. 80 64.0 45 36.0 

I use my student teacher's questions to guide 
conference discussions. 92 73.6 33 26.4 

During our conferences, my student teacher and I 

discuss ways of working with pupils. 124 99.2 1 0.8 

During conferences, I ask questions about pupil 
behavior in the student teacher's classroom. 105 84.0 20 16.0 

During conferences, I help my student teacher 
develop an awareness of pupils' out of school 
experiences and their effect upon school work. 94 75.2 31 24.8 

% 
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Using conferences to help a student teacher develop awareness 

of the effect of a pupil's out of school experiences upon school work 

is practiced by 75 percent of the respondents. Seventy -four percent 

of the respondents reported using a student teacher's questions to 

guide conference discussions while 64 percent outlined ways for a 

student teacher to test his ideas experimentally. 

Practice: Aids Used in Preparing for Conferences 

Many aids or devices are used in the supervision process. A 

few have been listed in the items of this question. Respondents indi- 

cated that they used only three of the listed aids when conducting 

student teacher conferences (Table 9). The most commonly used 

aid, marked by 91 percent, was sharing observation notes with the 

student teacher. Use of observation notes during conferences re- 

ceived a positive response from 84 percent of the respondents. 

Sixty -seven percent of these supervising teachers outlined problem 

areas with the student teacher so classes could be observed for 

these points, Remaining items were marked as used by less than 

25 percent of the respondents. 
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Table 9. Practices of 125 Respondents: Aids Used in Preparing for 
Conferences 

Statement Positive Responses 
No. 

I keep notes on my observations of my student 
teacher's teaching for ready reference during 

Unmarked Responses 
No. % 

conferences. 105 84.0 20 16.0 

I require my student teacher to keep a notebook 
in which I write class observations. 19 15. 2 106 84.8 

I share my observation notes with my student 
teacher. 114 91.2 11 8.8 

I use an observation guide when observing a 
student teacher's classes. 30 24.0 95 76.0 

To aid a student teacher in his class procedure, I use the 
tape recorder so he can hear what his procedures 
sound like. 24 19. 2 101 80.8 

To help guide conference discussion my student teacher 
and I use a cooperative notebook in which we write to 
each other. 23 18.4 102 81.6 

My student teacher and I outline his problem areas 
during conferences so I can observe his classes 
for these points. 84 67.2 41 32.8 

Practice: Assumption of Leadership Role in Conferences 

Leadership in conferences sets the stage for the nature of work 

to be accomplished by establishing climate and rapport. Those who 

promote democratic supervision emphasize that the leadership role 

should be assumed by each of the participants in the conference. 

The respondents indicated that they assumed the leadership 

role with their student teacher (Table 10). Conferences helped 94 

percent of the respondents to know their student teacher as an indi- 

vidual. Holding a conference on the spur of the moment with no 

defined leader is practiced by 89 percent of the responding 

% 
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supervising teachers. Eighty - six percent of these re- 

spondents held introductory conferences with their student teachers 

to view the year's curriculum and the student teacher's place in it. 

The practice of shifting leadership between supervising teacher and 

student teacher as he grows toward independence was marked by 79 

percent of the respondents. Sixty percent of the respondents marked 

that they were responsible for establishing climate and content of 

conferences. The college supervisor's being conference leader 

when he comes was practiced by 58 percent of the supervising 

teachers. Only three percent of the respondents said that their 

student teacher was the leader in two -way conferences. 

Table 10. Practices of 125 Respondents: Assumption of Leadership 
Role in Conferences 

Statement 

Leadership in a two -way conference shifts between 
me and the student teacher as he grows toward 

Positive Responses 
No. a 

Unmarked Responses 
No. 

independence. 99 79.2 26 20.8 

My student teacher is the leader in our two -way 
conferences. 4 3.2 121 96.8 

When the college supervisor comes to visit, he is 
the leader during conferences. 72 57. 6 53 42.4 

I have an introductory conference with student 
teachers so they can view the year's curriculum 
and their place in it. 108 86. 4 17 13. 6 

As supervising teacher, I am responsible for estab- 
lishing climate and content of conferences. 75 60. 0 50 40. 0 

I attempt to know my student teacher as an 
individual. Conferences help me do this. 118 94.4 7 5.6 

Some conferences might be held on the spur of 
the moment with no defined leader. 111 88.8 14 11. 2 

% 
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Beliefs of the 125 Respondents 

The questionnaire section devoted to the respondents' beliefs 

was planned to obtain an answer to "What are the beliefs of secondary 

supervising teachers concerning conferences with Oregon State Uni- 

versity student teachers?" To answer this major question five sub- 

questions were used. These five questions are concerned with the 

beliefs of the supervising teachers in the areas of characteristics 

of conferences, the purpose of conferences, the supervising teachers' 

attitudes towards conferences, topics appropriate for conferences, 

and growth opportunities for conference participants. 

In this section of the questionnaire, respondents were asked 

to mark their feelings in terms of believe strongly, undecided, and 

do not believe. Analysis of the respondents' beliefs has been made 

with a general presentation of information for each sub -question 

(Tables 11 -15), a numerical comparison of the responses of each 

sex (Tables 16 -20), and a numerical comparison of differing expe- 

rience levels (Tables 21 -25). Sub -questions will be the topic 

headings and items will be discussed in terms of those marked by 

one third or more of the respondents. 

Belief: Characteristics Appropriate for Conferences 

In asking this question, the assumption was made that before 



39 

one can conduct a conference meaningful to each participant he must 

have a clear concept of its characteristics. Table 11 presents the 

125 respondents' beliefs about conference characteristics. 

Five items were marked "believe strongly" by one -third or 

more of the respondents. "A conference is a teaching -learning expe- 

rience" was so marked by 94 percent. Ninety percent said that they 

believed, "A conference should be an exchange of ideas. " Believing 

that "A formal conference should be a two or three person uninter- 

rupted event and held out of hearing of other people" were 78 percent 

of the respondents. "An informal conference can be held at any 

time" was marked as believed by 87 percent. Only 39 percent of 

the respondents believed "A formal conference is held on a scheduled 

basis." 

In this sub -question one -third or more of the respondents 

marked three items in the undecided category. Receiving the largest 

percentage of undecided marks, 59 percent, was "A conference is 

most effective if it is short." One -half of the respondents were 

undecided in belief concerning whether or not "A conference should 

be held at a scheduled time, "and 40 percent were undecided about 

the statement, "A formal conference is held on a scheduled basis." 

No item was marked as "do not believe" by one -third or more 

of the respondents. The only item which did not have a mark in the 

"do not believe" category was "A conference is a teaching -learning 
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experience." 

Table 11. Beliefs of 125 Respondents: 
for Conferences 

Characteristics Appropriate 

Statement 

A conference is a teaching -learning 

Believe strongly 
No. % 

Undecided 
No. % 

Do not believe 
No. % 

experience. 118 94.4 7 5.6 0 0 

A conference is most effective is it 
is short. 29 23.2 74 59.2 22 17.88 

An informal conference can be held 
at any time. 109 87.2 11 8.8 5 4.0 

A formal conference is held on a 
scheduled basis. 43 38.8 50 40.0 32 25.6 

A conference should be held at a 
scheduled time. 29 23.2 63 50.4 33 26.4 

A formal conference should be a two 
or three person uninterrupted event 
and held out of hearing of other people. 97 77.6 22 17. 88 6 4.8 

A conference should be an exchange 
of ideas. 113 90.4 11 8.8 1 0.8 

Belief: Purposes of Conferences 

Items of this sub -question were based on the assumption that 

for participants to benefit most profitably a conference must have a 

stated purpose. It was found that most supervising teachers be- 

lieved the conference purposes as they were stated in the question- 

naire (Table 12). 

Sixty -eight percent or more of the respondents marked six 

items in which they believed strongly. Ninety -five percent believed 

one effective way to guide a student teacher is through a conference 
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and 90 percent of the respondents said they believed a conference 

helps a student teacher grow in self -analysis and self -improvement. 

Believing that a conference helps a student teacher gain a broad 

vision of the teacher's work were 84 percent of the respondents. 

Helping a student teacher see more clearly the relationship between 

theory and practice was believed to be a conference purpose by 80 

percent of the responding supervising teachers. Seventy -five per- 

cent of the respondents believed that a student teacher can be helped 

to develop a professional attitude through conferences. Marking 

that they believed conferences help a student teacher in developing 

a more cognizant educational viewpoint were 68 percent of the re- 

spondents. 

One item marked as undecided by 42 percent of the respond- 

ents was "A conference should have a stated purpose." More than 

one -third of the respondents did not believe this item. 

No respondent said that they did not believe that "The con- 

ference technique helps a student teacher grow in self -analysis and 

self-improvement." 
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Table 12. Beliefs of 125 Respondents: Purposes of Conferences 

Statement 

A conference is one effective way to 

Believe strongly 
No. % 

Undecided 
No. % 

Do not believe 
No. 

guide a student teacher. 119 95.2 S 4.0 1 0.8 

A conference should have a stated 
purpose. 30 24.0 53 42.4 42 33.6 

A conference helps a student teacher 
see more clearly the relationship 
between theory and practice. 100 80.0 25 20.0 0 0. 

A conference can help a student teacher 
gain abroad vision of the work of a 
teacher. 105 84.0 19 15.2 1 0.8 

A conference helps a student teacher de- 
velop a more conscious educational 
viewpoint. 85 68.0 39 31.. 2 1 0.8 

Guidance during a conference helps a stu- 
dent teacher develop a professional atti- 
tude. 94 75.2 29 23.2 2 1.6 

The conference technique helps a student 
teacher 

e nentn self- analysis and self- 
113 90.4 12 9.6 0 0 

Belief: Attitudes Concerning Conferences 

Attitudes or feelings are behind most of the actions that people 

overtly show. In including the category of attitudes towards con- 

ferences the writer assumed that attitudes of the supervising teacher 

toward conferences would be indicative of these supervisors' ability 

to use conferences effectively. A variety of statements about atti- 

tudes towards conferences were in this section of the questionnaire. 

Table 13 gives the respondents beliefs concerning their attitudes. 

Marking six items as "believe strongly" were more than one - 

third of the 125 respondents. Ninety -four percent believed that 

communication channels between a supervising teacher and student 

% 

s 
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teacher are kept open by conferences. The importance of a student 

teacher's feeling satisfied with the kind of conferences held was be- 

lieved by 90 percent of the supervising teachers. Believing that con- 

ferences should be held at least once a week were 78 percent of the 

respondents. The necessity for continuous conferences in guiding 

a student teacher through his teaching experience was marked 

"believe strongly" by 76 percent of the respondents. 

Fifty -four percent of the supervising teachers believed that 

regular conferences should be held to assure the supervising teacher 

that the student teacher and pupils were progressing. Only 34 per- 

cent of the respondents believed that an observation guide was of 

great assistance in observing a student teacher and conducting con- 

ferences. This latter item was marked as undecided in belief by 

57 percent of the respondents. 

Ninety percent of the respondents marked one item as "do 

not believe ". This item stated that a conference is of little im- 

portance in guiding a student teacher. 
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Table 13. Beliefs of 125 Respondents: Attitudes Concerning 
Conferences 

Statement Believe. strongly Undecided Do not believe 
No. % No. % No. % 

A conference should be held at least 
once a week. 98 78.4 18 14.4 9 7.2 

An observation guide is of great assistance 
in observing a student teacher and con- 
ducting conferences. 45 34.4 72 57.44 8 6.4 

To satisfy the supervising teacher that the 
student teacher and the students are pro - 
gressing, regular conferences should be 
held. 68 54.4 40 32.0 17 13.6 

Continuous conferences are necessary in 
guiding a student teacher through the 
various phases of his teaching experience. 95 76.0 25 20.0 5 4.0 

A conference is of little importance in 
guiding a student teacher. 1 0.8 11 8.8 113 90.4 

It is important that a student teacher feel 
satisfied with the kind of conferences 112 
held. 

89.6 10 8.0 3 2.4 

Conferences keep the channels open for 
communication between a super- 
vising teacher and a student teacher. 118 94.4 7 5.6 0 0 

Belief: Topics Appropriate for Conferences 

This question of topics appropriate for conferences was based 

on the assumption that any topic which affects the student teaching 

experience is appropriate for conference discussions. Beliefs of 

secondary supervising teachers responding to this questionnaire are 

found on Table 14. 

More than one -third of the respondents marked six items of 

this question as "believe strongly ". Marking the item conference 

discussions may be of general interests of the student teacher and 

supervising teacher to build rapport were 87 percent of the 
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respondents. Eighty -five percent of the 125 respondents believed 

that helping a student teacher in personal adjustments was a valid 

conference topic. Believing conferences to produce cooperative ef- 

forts of persons involved in solving educational problems were 84 

percent of the respondents. Seventy -eight percent of the respondents 

believed a conference should be held to discuss the school's educa- 

tional philosophy. Three -fourths of the supervising teachers in this 

study believed a conference could be held to discuss a day's events. 

The relationship between the student teaching experience and first 

year teaching was believed to be an important conference topic by 

71 percent of the respondents. 

No item was marked undecided by one -third or more of the 

respondents. 

Seventy -eight percent of the respondents said that they do not 

believe a conference should be limited to a specific topic. 

No item was left unmarked in any of the three elements of 

belief. 
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Table 14. Beliefs of 125 Respondents: Topics Appropriate for 
Conferences 

Statement Believe strongly Undecided Do not believe 
No. % No. % No, % 

A conference should be limited to a 
specific topic, such as tomorrow's 
lesson plans. 3 2.4 24 19.2 98 78.4 

Conferences lead to cooperative efforts 
of persons involved in solving educa- 
tional problems. 105 84.0 17 13.6 3 2.4 

Assisting a student teacher in personal 
adjustments is a valid conference topic. 106 84.8 18 14. 4 1 0. 8 

A conference could be held to discuss 
a day's events. 94 75.2 26 20.8 S 4. 0 

The relationship between the student - 
teaching experience and first year 
teaching is an important conference 
topic. 89 71.2 34 27.2 2 1.6 

Conference discussions may concern gen- 
eral interests of a student teacher and 
supervising teacher to build rapport. 109 87.2 15 12.0 1 0.8 

A conference should be held to discuss the 
school's educational philosophy with 
the student teacher. 97 77. 6 24 19. 2 4 3.2 

Belief: Growth Opportunities for Conference Participants 

Assuming that an effective conference offers opportunities for 

further development to all participants a question about individual 

growth was formed. Respondents to this questionnaire have shown 

agreement in their beliefs concerning this question. Table 15 gives 

this data. 

Over one -half of the respondents believed all items listed in 

this question. Ninety -six percent believed "A conference should 

stimulate ideas in both my student teacher and me." Believing 
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"The types of questions that a supervising teacher asks in a con- 

ference help a student teacher develop an awareness of the total 

teaching -learning process" were 85 percent of the respondents. 

Marked by 80 percent of the responding supervising teachers was 

"Through conferences with my student teacher, I am better able to 

understand my own ideas about what and why I teach. " "Conferences 

build guidelines from the student teaching experience to the future 

teaching position" was believed by 79 percent of the respondents. 

Sixty -seven percent of the respondents believed "A conference sets 

the stage to stimulate a student teacher to realize why he teaches 

what he does." Only 51 percent of the respondents believed the 

last item, "Success of a student teacher depends upon the kind of 

relationship developed between me and my student teacher. " This 

item was marked undecided by 34 percent of the respondents. 

No items were marked as "do not believe" by one -third or 

more of the respondents. 

Two items received no marks in the "do not believe" category. 

They were: "A conference should stimulate ideas in both my stu- 

dent teacher and me" and "The types of questions that a supervising 

teacher asks in a conference help a student teacher develop an 

awareness of the total teaching - learning process." 
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Table 15. Beliefs of 125 Respondents: Growth Opportunities for 
Conference Participants 

Statement Believe strongly 
No. % 

A conference should stimulate ideas 

Undecided 
No. % 

Do not believe 
No. 

in both my student teacher and me. 120 96.0 5 4.0 0 0 

Success of a student teacher depends 
upon the kind of relationship devel- 
oped between me and my student 
teacher. 64 51.2 42 33.6 19 15.2 

A conference sets the stage to stimulate 
a student teacher to realize why he 
teaches what he does. 84 67.2 34 27.2 7 5.6 

The types of questions that a supervising 
teacher asks in a conference helps a 
student teacher to develop an aware- 
ness of the total teaching -learning 
process. 106 84.8 19 15.2 0 0 

Through conferences with my student 
teacher, I am better able to under- 
stand my own ideas about what and 
why I teach. 100 80.0 18 14.4 7 5.6 

Conferences should help a student 
teacher clarify his feelings about 
teaching as his life's work. 102 81,6 21 16,8 2 1.6 

Conferences build guidelines from the 
student teaching experience to the 
future teaching position. 99 79.2 25 20,0 1 0.8 

Beliefs of 125 Respondents According to Their Sex 

To determine if the sex of the respondents changed their atti- 

tudes about supervision, a comparison of beliefs was made. This 

data is presented in Tables 16 through 20. For this comparison a 

difference of ten percent or more in the marking of items will be 

discussed. 

% 
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Belief: Characteristics Appropriate for Conferences 

For the question of characteristics (Table 16) one item had a 

marking of ten percent or more for "believe strongly ". Twenty - 

nine percent of the men believed "A conference is most effective if 

it is short ", while only 16 percent of the women believed this. A 

greater percentage of both sexes marked this item as undecided. 

Three other items marked as undecided were "A formal con- 

ference should be a two or three person uninterrupted event held 

out of hearing of other people" 22 percent of the men and 12 percent 

of the women, "A formal conference is held on a scheduled basis" 

35 percent of the men and 47 percent of the women, and "A con- 

ference should be held at a scheduled time" 47 percent of the men 

and 58 percent of the women. 

A difference in respondents' beliefs was evident in the area 

of "do not believe" too. Items marked as not believed were "A 

formal conference is held on a scheduled basis" 32 percent of the 

men and 16 percent of the women, and "A conference should be 

held at a scheduled time" 31 percent of the men and 19 percent of 

the women. 

Men did not believe "A conference should be an exchange 

of ideas." 



Table 16. 125 Respondents' Beliefs According to Sex: Characteristics Appropriate for Conferences 

Statement 

A conference is a teaching -learning 

Believe strongly 
Male Female 

No. % No. % 

Undecided 
Male Female 

No. % No. % No. 

Do not believe 
Male Female 

% No. % 

experience. 64 94.11 54 94.73 4 5.88 3 5.26 0 0 0 0 

A conference is most effective if it 
is short. 20 29.41 9 15.78 36 52.94 38 66.66 12 17.64 10 17.54 

An informal conference can be held 
at any time. 59 86.76 51 89.47 7 10.29 2 3.50 2 2.94 4 7.01 

A formal conference is held on a 
scheduled basis. 22 32.35 21 36.84 24 35.29 27 47.35 22 32.35 9 15.78 

A conference should be held at a 
scheduled time. 15 22.05 13 22.80 32 47.05 33 57.89 21 30.88 11 19.47 

A formal conference should be a two 
or three person uninterrupted event 
and held out of hearing of other people. 48 70.58 49 85.96 15 22.05 7 12.28 7.35 1 1.75 

A conference should be an exchange of 
ideas. 61 89.70 52 91.22 7 10.29 4 7.01 0 0 1 1.75 

C 

5 
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Belief: Purposes of Conferences 

Differences of belief concerning conferences purposes have 

been tabulated and are presented in Table 17. 

More women, 15 percent, than men believed conferences help 

student teachers gain a broad vision of the teacher's work. Guid- 

ance through conferences helps a student teacher develop a profes- 

sional attitude was believed by 25 percent more women than men. 

Believing that conferences help a student teacher grow in self -anal- 

ysis as well as self- improvement were 11 percent more women. 

Differences were found also for indecision. Twenty -two per- 

cent more men were undecided as to whether or not conferences 

help develop a professional attitude. Around 12 percent more men 

were undecided about conferences helping a student teacher under- 

stand the teacher's work and grow in self -analysis and self-improve- 

ment. 

No women respondents marked the "do not believe" column 

for the following items: 

"A conference is one effective way to guide a student teacher." 

"A conference can help a student teacher gain a broad vision 
of the work of a teacher." 

"A conference helps a student teacher develop a more con- 
scious educational viewpoint." 

"Guidance during a conference helps a student teacher develop 
a professional attitude." 



Table 17. 125 Respondents' Beliefs According to Sex: Purposes of Conferences 

Statement Believe strongly Undecided Do not believe 
Male Female Male Female Male Female 

No. % No. % No. % No. % No. % No. % 

A conference is one effective way to guide 
a student teacher. 63 92.64 56 98.22 4 5.88 1 1.75 1 1.47 0 0 

A conference should have a stated purpose. 18 26.47 12 21.05 26 38.23 27 47.35 24 35.29 18 31. S7 

A conference helps a student teacher see 
more clearly the relationship between 
theory and practice. 52 76.47 48 84.21 16 23.52 15.78 0 0 0 

A conference can help a student teacher 
gain a broad vision of the work of a 
teacher. 52 76.47 52 91.22 15 22.05 5 8.77 1 1.47 0 0 

A conference helps a student teacher 
develop a more conscious educational 
viewpoint. 44 64.70 41 71.93 23 33.82 15 26.31 1 1.47 0 0 

Guidance during a conference helps a 
student teacher develop a professional 
attitude. 43 63.23 50 87.71 23 33.82 7 12.28 2 2.94 0 0 

The conference technique helps a student 
teacher grow in self- analysis and self - 
improvement. 58 85.29 55 96.49 10 14.70 2 3.50 0 0 0 0 

9 0 
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Men and women did not indicate disbelief in the following 

items: 

"A conference helps a student teacher see more clearly the 
relationship between theory and practice. " 

"The conference technique helps a student teacher grow in 
self- analysis and self-improvement." 

Belief: Attitudes Concerning Conferences 

Items believed strongly concerning attitudes will be listed 

first. See Table 18. 

Fourteen percent more women than men believed conferences 

should be held at least once a week. Satisfying the supervising 

teacher that the student teacher and pupils are progressing was 

marked as believed by 29 percent more women. The necessity for 

continuing conferences to guide a student teacher was believed by 

15 percent more women. Twelve percent fewer men marked that 

they believed it is important for the student teacher to feel satisfied 

with the conferences held. 

Indecision concerning beliefs was stated with a difference of 

more than ten percent on four items. Fourteen percent more men 

marked undecided for holding conferences at least once a week. 

More women, 13 percent, were undecided about the value of an ob- 

servation guide in observing a student teacher and conducting con- 

ferences. Indecision was indicated by 18 percent more men 



Table 18. 125 Respondents' Beliefs According to Sex: Attitudes Concerning Conferences 

Statement 

A conference should be held at least 
once a week. 

Believe strongly Undecided Do not believe 
Male Female Male Female Male Female 

No. % No. % No. % No. % No. % No. % 

49 72.06 49 85.96 14 20.59 4 7.01 5 7.35 4 7.01 

An observation guide is of great assis- 
tance in observing a student teacher 
and conducting conferences. 26 38.23 19 33.33 35 51.47 37 64.91 7 10.59 1 1.75 

To satisfy the supervising teacher that 
the student teacher and the students 
are progressing, regular conferences 
should be held. 28 40.88 40 70.17 28 40.88 13 22.80 12 17.67 4 7.01 

Continuous conferences are necessary in 
guiding a student teacher through the 
various phases of his teaching experience. 47 69. 11 48 84.21 19 27.97 6 10.52 2 2.94 3 5.26 

A conference is of little importance in 
guiding a student teacher. 1 1.47 0 0 7 10.29 3 5.26 60 88.23 53 92.98 

It is important that a student teacher feel 
satisfied with the kind of conferences 
held. 57 83.82 55 96.49 8 11.76 2 3.50 3 4.41 0 0 

Conferences keep the channels open for 
communication between a supervising 
teacher and a student teacher. 63 92.64 55 96.99 5 7.35 3.50 0 0 0 0 

cn 

2 
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respondents for using conferences to satisfy the supervising teacher 

that the student teacher and pupils are progressing. Marking unde- 

cided about the necessity of continuous conferences in guiding a 

student teacher were 17 percent more men. 

Holding regular conferences to satisfy the supervising teachers 

about the progress of the student teachers and their pupils was 

marked "do not believe" by 11 percent more men. 

One item did not receive any marks in the belief area from 

women. This item was "A conference is of little importance in 

guiding a student teacher." 

No women marked that they did not believe "It is important 

that student teachers feel satisfied with the kind of conference held." 

Neither men nor women marked "do not believe" for the item, 

"Conferences keep the channels open for communication between a 

supervising teacher and a student teacher." 

Belief: Topics Appropriate for Conferences 

A ten percent or greater difference in the marking of three 

items concerning topics for conferences was noted (Table 19). Be- 

lieving a day's events to be an appropriate conference topic were 

26 percent more women. A difference of 14 percent more women 

was found for belief that a conference should be held to discuss the 

educational philosophy of the school. 



Table 19. 125 Respondents' Beliefs According to Sex: Topics Appropriate for Conferences 

Statement 

A conference should be limited to a 
specific topic, such as tomorrow's 
lesson plans. 

Believe strongly 
Male Female 

No. % No. % 

Undecided 
Male Female 

No. % No. % 

Do not believe 
Male Female 

No. % No. % 

3 4.41 0 0 16 23.52 8 14.03 49 72.06 49 85.96 

Conferences lead to cooperative efforts 
of persons involved in solving educa- 
tional problems. 55 80.88 51 89. 47 10 14.70 6 10. 52 3 4.41 0 0 

Assisting a student teacher in personal 
adjustments is a valid conference topic. 58 85.29 48 84.21 10 14.70 8 14.08 0 0 1 1.75 

A conference could be held to discuss a 
day's events. 43 63.23 51 89.47 21 30.88 5 8.77 4 5. 88 1 1.75 

The relationship between the student - 
teaching experience and first year 
teaching is an important conference 
topic. 47 69.11 42 73.68 20 29.41 14 24.56 1 1.47 1 1.75 

Conference discussions may concern 
general interests of a student teacher and 
supervisingteachertobuildrapport. 59 86.76 51 89.47 10 14.70 5 8.77 0 0 1 1.75 

A conference should be held to discuss 
the school's educational philosophy 
with the student teacher. 49 72.06 49 85.96 15 22.05 8 14.03 3 4.41 1 1.75 
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Nearly one -third of the men and only nine percent of the women 

were undecided about their belief concerning holding a conference to 

discuss a day's events. 

A majority of both men and women marked "do not believe" for 

limiting a conference to a specific topic. So marking were 72 percent 

of the men and 86 percent of the women. 

No women marked that they believed a conference should be 

limited to a specific topic. 

No women marked that they do not believe "Conferences lead to 

cooperative efforts of persons involved in solving educational problems!' 

No men marked that they "do not believe" the following items: 

"Assisting a student teacher in personal adjustments is a 
valid conference topic." 

"Conference discussions may concern general interests of a 
student teacher and supervising teacher to build rapport." 

Belief: Growth Opportunities for Conference Participants 

Close to 15 percent more women than men (Table 20) believed 

the following concerning growth opportunities: 

"A conference sets the stage to stimulate a student teacher 
to realize why he teaches what he does." 
"Through conferences with my student teacher, I am better 
able to understand my own ideas about what and why I teach." 
"Conferences should help a student teacher clarify his 
feelings about teaching as his life work. " 

"Conferences build guidelines from the student teaching 
experience to the future teaching position." 

The four items listed above were marked as undecided by 11- 

18 percent more men. 

No women marked "do not believe" for "Conferences should 



Table 20. 125 Respondents' Beliefs According to Sex: Growth Opportunities for Conference Partici. ants 

Statement Believe strongly 
Male Female 

No. % No. % 

Undecided 
Male Female 

No. % No. % 

Do not believe 
Male Female 

No. % No. 

A conference should stimulate ideas in 
both my student teacher and me. 65 95.58 55 96.49 3 4.41 2 3.50 0 0 0 0 

Success of a student teacher depends 
upon the kind of relationship developed 
between me and my student teacher. 36 52.94 28 49. 12 22 32.35 20 35.08 10 14. 70 9 15. 78 

A conference sets the stage to stimulate 
a student teacher to realize why he 
teaches what he does. 41 60.29 43 75.43 22 32.35 12 21.05 5 7.35 2 3. 50 

The types of questions that a supervising 
teacher asks in a conference helps a 
student teacher develop an awareness 
of the total teaching -learning process. 55 80.88 51 89. 47 13 19. 11 6 10.52 0 0 0 0 

Through conferences with my student 
teacher, I am better able to understand 
my own ide as about what and why I teach. 50 73.52 50 87.71 14 20.59 4 7.01 4 5.88 3 5.26 

Conferences should help a student teacher 
clarify his feelings about teaching as his 
life work. 51 75.00 51 89.47 15 22.05 6 10.52 2 2.94 0 

Conferences build guidelines from the 
student teaching experience to the 
future teaching position. 49 72.06 50 87. 71 19 27.97 6 10.52 0 0 1 1.75 

% 

0 
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help a student teacher clarify his feelings about teaching as his life 

work." No men marked "do not believe" for "Conferences build 

guidelines from the student teaching experience to the future teaching 

position." Neither men nor women said they "do not believe" the 

following: 

"A conference should stimulate ideas in both my student 
teacher and me." 

"The types of questions that a supervising teacher asks in 
a conference helps a student teacher develop an awareness 
of the total teaching -learning process." 

Beliefs of the 125 Respondents According to Their 
Teaching Experience 

A comparison of the number of years of teaching experience 

in relationship to the respondents' beliefs yields interesting data. 

The number of years a supervising teacher has been teaching seems 

to bring more questioning in some areas and more sureness in 

others. In Tables 21 through 25 a difference of 20 percent or more 

in the beliefs of experience levels will be discussed. 

Belief: Characteristics Appropriate for Conferences 

Table 21 presents the comparison of conference character- 

istics. "A conference is a teaching -learning experience" was placed 

in the unsure category by 19 percent of the teachers with 15-19 years of 

experience. No group marked "do not believe" for this item. All of the 

respondents withmore than 20 years and 10 -14 years of experience be- 

lieved this item. 



Table 21. 125 Respondents' Beliefs According to Teachin Experience: Characteristics Appropriate for Conferences 

Statement Years of 
Experience 

Believe strongly 
No. 

Undecided 
No. % 

Do not believe 
No. % 

A conference is a teaching -learning experience. 1 -4 27 93.13 2 6.89 0 
S -9 40 97.56 1 2.43 0 

10 -14 19 100.00 0 - 0 
15 -19 17 80.95 4 19.04 0 
20 or more 14 100.00 0 - 0 

A conference is most effective if it is short. 1 -4 4 13.79 22 75.89 3 10.34 
5 -9 12 29.26 24 58.53 5 12.19 

10 -14 3 15.73 10 52.63 6 31.57 
15 -19 6 28.57 14 66.66 1 4.76 
20 or more 4 28.57 3 21.42 7 50.00 

An informal conference can be held at any time. 1 -4 27 93.13 2 6.89 0 - 
5 -9 38 92.63 2 4.87 1 2.43 

10 -14 14 73.68 3 15.73 2 10.52 
15 -19 18 85.71 1 4.76 2 9.52 
20 or more 13 92.85 0 - 1 7.14 

A formal conference is held on a scheduled basis. 1 -4 9 31.03 16 55.17 4 13.79 
5 -9 10 24.39 19 46.34 12 29.26 

10 -14 9 47.31 5 26.31 5 26.31 
15 -19 10 47.61 7 33.33 4 19.04 
20 or more 5 35.71 4 28. 57 5 35. 71 

A conference should be held at a scheduled time. 1 -4 5 17.24 16 55.17 8 27.58 
5 -9 5 12.19 23 56.09 13 31.70 

10 -14 6 31.57 9 47.31 4 21.05 
15 -19 7 33.33 10 47.61 4 19.04 
20 or more 5 35.71 6 42.85 3 21.42 

A formal conference should be a two or three person 1 -4 23 79.31 6 20.68 0 - 
uninterrupted event held out of hearing of other people. 5 -9 32 78.04 7 17.07 2 4.87 

10-14 15 78.98 4 21.05 0 - 
15 -19 15 71.42 2 9.52 4 19.04 
20 or more 11 78.57 3 21.42 0 - 

A conference should be an exchange of ideas. 1 -4 28 96.55 1 3.44 0 
5 -9 37 90.26 4 9.75 0 

10 -14 18 94.73 1 5.26 0 
15 -19 18 85.71 3 14.28 0 - 
20 or more 11 78.57 2 14.28 1 7.14 a` 0 

% 

- 
- 

- 

- 

- 
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A 45 percent difference in disbelief between teachers with 

more than 20 years of experience and teachers with 15 -19 years of 

experience was found for "A conference is most effective if it is 

short." More experienced teachers did not believe. In general, 

most respondents in all experience groups expressed doubt in their 

beliefs concerning the effectiveness of short conferences. 

Nineteen percent more teachers with 10 -14 years of expe- 

rience than those with more than 20 years or 1 -4 years of experience 

believed strongly that "An informal conference can be held at any 

time." 

Teachers of all experience levels indicated a breadth of be- 

liefs concerning scheduling of a formal conference. Twenty -nine 

percent more beginning teachers than teachers with 10-14 years of ex- 

perience were unsure of their belief. Other experience levels were 

between these in their unsureness. Over one -third of the teachers 

with more than 20 years of experience did not believe this item. 

The lowest percentage (12 percent) of teachers in the 5 -9 

years of experience range believed that a conference should be held 

at a scheduled time. Thirty -six percent of the teachers who have 

taught more than 20 years believed a conference should be 

scheduled. Other markings are in the 20 percent range. 

One person with more than 20 years of experience did not be- 

lieve a conference to be an exchange of ideas. No other experience 
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level marked this item in this way. 

Belief: Purposes of Conferences 

Data comparing the purposes of conferences believed by the 

different experience levels is presented on Table 22. Difference 

in doubt concerning stating the purpose of a conference was 18 per- 

cent greater for teachers with 15 -19 years of experience than for 

those with more than 20 years of experience. Fifty percent of the 

teachers with more than 20 years of experience did not believe a 

conference should have a stated purpose while 19 percent of the 15- 

19 years group did not believe this. Other experience groups fell 

between these extremes. 

Helping a student teacher see more clearly the relationship 

between theory and practice was questioned by 25 percent more of 

the 5 -9 years of experience teachers than by the beginning and ex- 

perienced teachers. No teachers said they did not believe this to 

be the purpose of a conference. A 25 percent difference was also 

indicated by these same experience groups in belief of this item. 

Other experential levels believed and questioned this item within 

the 20 percent range. 

"A conference helps a student teacher develop a more con- 

scious educational viewpoint" found greatest difference of belief 

between 20 or more years of experience with 86 percent, 10 -14 



Table 22. 125 Respondents' Beliefs According to Teaching Experience: Purposes of Conferences 

Statement 

A conference is one effective way to 

Years of 
Experience Believe strongly 

No. % 

Undecided 

No. % 

Do not believe 
No. 

guide a student teacher. 1 -4 29 100.0 0 - 0 - 
5 -9 36 87.80 4 9.75 1 2.43 

10 -14 19 100.0 0 - 0 - 
15 -19 21 100.0 0 - 0 - 

20 or more 13 92. 85 1 7. 14 0 

A conference should have a stated 
purpose. 1 -4 8 27.58 11 37.93 10 34.48 

5 -9 10 24.39 19 46.34 12 29.26 
10 -14 4 21.05 7 36.84 8 42.10 
15 -19 5 22.85 12 57.14 4 19.04 
20 or more 3 21.42 4 28. 57 7 50.00 

A conference helps a student teacher see 
more clearly the relationship between 
theory and practice. 1 -4 27 93. 13 2 6. 89 0 

5 -9 28 68.29 13 31.70 0 
10 -14 16 84.21 3 15.73 0 
15 -19 16 76.19 5 22.85 0 
20 or more 13 92. 85 1 7. 14 0 

A conference can help a student teacher 
gain a broad vision of the work of a 
teacher. 1 -4 23 79.31 6 20.68 0 - 

5 -9 32 78.04 8 19.51 1 2.43 
10 -14 17 89.47 2 10.52 0 - 
15 -19 18 85. 71 3 14.28 0 
20 or more 13 92.85 1 7.14 0 

% 



Table 22. (Continued) 

Statement Years of Believe strongly Undecided Do not believe 
Experience No. % No. % No. 

A conference helps a student teacher 
develop a more conscious educa- 
tional viewpoint. 1 -4 18 62.07 11 37.93 0 - 

5 -9 23 56.09 17 41.46 1 2.43 
10 -14 16 84.21 3 15.73 0 - 
15 -19 16 76.19 5 22.85 0 - 
20 or more 12 85.71 2 14.28 0 - 

Guidance during a conference helps 
a student teacher develop a 
professional attitude. 1 -4 23 79.31 6 20. 68 0 - 

5 -9 28 68.29 12 29.26 1 2.43 
10 -14 16 84.21 3 15.73 0 - 
15 -19 15 71.42 5 22.85 1 4.76 
20 or more 11 78.57 3 21.42 0 - 

The conference technique helps a 
student teacher grow in self - 
analysis and self -improvement. 1 -4 26 89.65 3 10.34 0 

5 -9 37 90.26 4 9.75 0 
10 -14 18 94.73 1 5.26 0 
15 -19 18 85.71 3 14.28 0 
20 or more 13 92.85 1 7.14 0 

% 
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years with 84 percent and teachers with 1 -4 years of experience 

62 percent. The greatest percentage who felt unsure of their beliefs 

for this item had from 5 -9 years of experience while the fewest who 

were unsure of their belief were the teachers who had more than 20 

years of experience. 

Belief: Attitudes Concerning Conferences 

Greatest discrepancy in beliefs was found between the begin- 

ning teacher, 1 -4 years and all of the other groups who believed 

that "A conference should be held at least once a week" (Table 23). 

Thirty -three percent more of the teachers who had 1 -4 years of 

experience than those with 20 years or more strongly believed this 

item. Other experience levels fit into the middle of these extremes 

of strongly believed. 

"An observation guide is a great assistance in observing a 

student teacher and conducting conferences" was generally doubted 

by over 50 percent of the respondents in all experience groups ex- 

cept 10 -14 years. Fifty -three percent of the 10 -14 years of expe- 

rience group believed this aid to be of assistance while only 37 per- 

cent question its value. A few respondents in each experential level 

did not believe it to be of assistance. 

Three experience levels showed a difference in beliefs con- 

cerning holding conferences to satisfy the supervising teacher that 



Table 23. 125 Respondents' Beliefs According to Teaching Experience: Attitudes Concerning Conferences 

Statement 

A conference should be held at 

Years of 
Experience 

Believe strongly 
No. % 

Undecided 
No. % 

Do not believe 
No. % 

least once a week. 1 -4 28 96.55 0 - 1 3.44 
5 -9 29 70.73 9 21.95 3 7.31 

10 -14 13 68.44 2 10.52 4 21.05 
15 -19 18 85.71 3 14.28 0 
20 or more 9 64.28 4 28.57 1 7.14 

An observation guide is of great 
assistance in observing a student 
teacher and conducting conferences 1 -4 9 31.03 19 65.52 1 3.44 

5 -9 15 36.58 24 58.53 2 4.87 
10 -14 10 52.63 7 36.84 2 10.52 
15 -19 6 28.57 13 61.90 2 9.52 
20 or more 5 35.71 8 57.14 1 7.14 

To satisfy the supervising teacher that 
the student teacher and the students are 
progressing, regular conferences should 
be held. 1 -4 19 65.52 10 34.48 0 - 

5 -9 18 43.90 16 39.02 7 17.07 
10 -14 13 68.44 3 15.73 3 15.73 
15 -19 8 38.09 8 38.09 5 22.85 
20 or more 9 64.28 3 21.42 2 14.28 

Continuous conferences are necessary in 
guiding a student teacher through the 
various phases of his teaching experience. 1 -4 23 79.31 6 20. 68 0 - 

5 -9 30 73.17 10 24.39 1 2.43 
10 -14 13 68.44 3 15.73 3 15.73 
15 -19 17 80.95 4 19.04 0 - 
20 or more 12 85.71 1 7.14 1 7.14 

- 



Table 23. (Continued) 

Statement Years of Believe strongly Undecided Do not believe 
Experience No. % No. % No. 

A conference is of little importance 
in guiding a student teacher. 1 -4 0 0 1 3.44 28 96.55 

5 -9 1 2.43 5 12.19 35 85.36 
10 -14 0 0 2 10.52 17 89.47 
15 -19 0 0 2 9.52 19 90.47 
20 or more 0 0 1 7.14 13 92.85 

It is important that a student teacher 
feel satisfied with the kind of con- 
ferences held. 1 -4 28 96.55 1 3.44 0 - 

5 -9 37 90.26 2 4.87 2 4.87 
10-14 15 78.98 3 15.73 1 5.26 
15 -19 18 85.71 3 14.28 0 - 

20 or more 14 100.00 0 - 0 

Conferences keep the channels open 
for communication between a super- 
vising teacher and a student teacher. 1 -4 28 96.55 1 3.44 0 

5 -9 38 92.63 3 7.31 0 
10 -14 18 94.73 1 5.26 0 
15 -19 20 95.24 1 4.76 0 
20 or more 14 100.00 0 0 

% 

- 
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the student teacher and students are progressing. In the 5 -9 years 

of experience level, 44 percent believed this item while it was a 

belief of 38 percent of the supervising teachers with 15 -19 years of 

experience. All other groups are above 60 percent in their strong 

belief. The least doubt was marked by the 10 -14 year level with 16 

percent. Other levels ranged from 21 -39 percent of the respondents 

who were unsure of their belief for item 13. 

A definite range of beliefs was indicated for the item "It is 

important that a student teacher feel satisfied with the kind of con- 

ferences held." Teachers with more than 20 years of experience 

unanimously believed this. Teachers with 10 -14 years of experience 

had 79 percent of their group believing this strongly. Other expe- 

rience levels ranged from 86 percent to 96 percent. 

Belief: Topics Appropriate for Conferences 

A range of from 71 percent to 95 percent of disbelief was 

marked for "A conference should be limited to a specific topic, such 

as tomorrow's lesson plans." (Table 24). Teachers with 20 or 

more years of experience and with 10 -14 years of experience marked 

93 and 95 percent disbelief respectively. Other levels of experience 

are in the 20 percent range. The group with the greatest percentage 

of unsureness was the 1 -4 years of experience, 28 percent. Teachers 

with 5 -9 years of experience had 24 percent of their group unsure 



Table 24. 125 Respondents' Beliefs According to Teaching Experience: Topics Appropriate for Conferences 

Statement Years of Believe strongly Undecided Do not believe 
Experience No. % No. % No. % 

A conference should be limited to a 
specific topic, such as tomorrow's 
lesson plans. 1 -4 0 - 8 27.58 21 72. 41 

5 -9 2 4.87 10 24.39 29 70.73 
10 -14 0 - 1 5.26 18 94.73 

15 -19 1 4.76 4 19.04 16 76.19 
20 or more 0 - 1 7.14 13 92.85 

Conferences lead to cooperative efforts 
of persons involved in solving educa- 
tional problems. 1 -4 26 89.65 3 10.34 0 - 

5 -9 33 80.49 5 12.19 3 7.31 
10 -14 18 94.73 1 S.26 0 - 
15 -19 15 71.42 5 22.85 1 4. 76 
20 or more 13 92.85 1 7.14 0 - 

Assisting a student teacher in personal 
adjustments is a valid conference topic. 1 -4 25 86.21 4 13. 79 0 

5 -9 35 85.36 6 14.63 0 
10 -14 17 89.47 2 10.52 0 
15 -19 17 80.95 4 19.04 0 
20 or more 11 78.57 2 14.28 1 7.14 

A conference could be held to discuss 
a day's events. 1 -4 23 79.31 6 20.68 0 

5 -9 29 70.73 10 24.39 2 4.87 
10 -14 12 63.16 6 31.57 1 5.26 
15 -19 17 80.95 3 14.28 1 4.76 
20 or more 12 85.71 1 7.14 1 7.14 

- 

- 



Table 24. (Continued) 

Statement Years of Believe strongly Undecided Do not believe 
Experience No. % No. % No. 

The relationship betweén the student 
teaching experience and first year 
teaching is an important conference topic. 1 -4 19 65.52 10 34.48 0 - 

5 -9 31 75.61 9 21.95 1 2.43 
10 -14 13 68.44 6 31.57 0 
15 -19 13 61.90 8 38.09 0 - 
20 or more 12 85.71 1 7.14 1 7.14 

Conference discussions may concern 
general interests of a student teacher 
and supervising teacher to build rapport. 1 -4 25 86.21 4 13.79 0 

5 -9 36 87.80 5 12.19 0 
10 -14 15 78.98 3 15.73 1 5.26 
15 -19 19 90.47 2 9.52 0 
20 or more 13 92.85 1 7.14 0 

A conference should be held to discuss 
the school's educational philosophy 
with the student teacher. 1 -4 24 82.76 5 17.24 0 - 

5 -9 30 73.17 9 21.95 2 4.87 
10 -14 13 68.44 5 26.31 1 5.26 
15 -19 17 80.95 4 19.04 0 - 
20 or more 12 85.71 1 7.14 1 7.14 

% 

- 
- 

o 

- 
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and 15 -19 years had 19 percent unsure. 

Questioning that conferences lead to cooperative efforts of 

persons involved in solving educational problems were 23 percent 

of the teachers with 15 -19 years of experience. Seventy -one per- 

cent of this group believed this item. All other levels of experience 

had 81 percent or more of their group believing this. 

Only 63 percent of the respondents with 10 -14 years of expe- 

rience believed that "A conference could be held to discuss a day's 

events, while 32 percent questioned this item. General agreement 

was shown by other experience levels in marking this item. 

Twenty -four percent more teachers with over 20 years of ex- 

perience believed that the relationship between the student teaching 

experience and first year teaching is an important conference topic. 

Belief: Growth Opportunities for Conference Participants 

Range in belief for "Success of a student teacher depends upon 

the kind of relationship developed between me and my student teach- 

er" was from 44 percent in the 5 -9 year experience level to 62 per- 

cent in the 1 -4 year experience level (Table 25). Other levels are 

50 percent or slightly above. More teachers, 41 percent, with 5 -9 

years of experience were unsure of their belief for this item. A 

general pattern for belief and for did not believe was set by other 

levels. 



Table 25. 125 Respondents' Beliefs According to Teaching Experience: Growth Opportunities for Conference Participants 

Statement Years of Believe strongly Undecided Do not believe 
Experience No. % No. % No. % 

A conference should stimulate ideas in 
both my student teacher and me. 1 -4 29 100.00 0 - 0 

5 -9 39 95.12 2 4.87 0 
10 -14 18 94.73 1 5.26 0 
15 -19 19 90.47 2 9.52 0 
20 or more 14 100.00 0 - 0 

Success of a student teacher depends 
upon the kind of relationship developed 
between me and my student teacher. 1 -4 18 62.07 7 24. 14 4 13.79 

5 -9 18 43.90 17 41.46 6 14.63 
10 -14 10 52.63 7 36.84 2 10.52 
15 -19 11 52.38 6 28.57 4 19.04 
20 or more 7 50.00 5 35.71 2 14.28 

A conference sets the stage to stimulate 
a student teacher to realize why he 
teaches what he does. 1 -4 20 68.97 9 31.03 0 - 

5 -9 27 65.85 9 21,95 5 12.19 
10 -14 14 73.68 4 21.05 1 5.26 
15 -19 13 61.90 8 38.09 0 
20 or more 9 64.28 4 28.57 1 7. 14 

The types of questions that a supervising 
teacher asks in a conference helps a 
student teacher develop an awareness of 
the total teaching -learning process. 1 -4 25 86.21 4 13.79 0 

5 -9 31 75.61 10 24.39 0 
10 -14 18 94.73 1 5.26 0 
15 -19 20 95.24 1 4.76 0 
20 or more 11 78.57 3 21.42 0 

- 



Table 25. (Continued) 

Statement Years of Believe strongly Undecided Do not believe 
Experience No. % No. % No. % 

Through conferences with my student 
teacher, I am better able to understand 
my own ideas about what and why I 

teach. 1 -4 24 82.76 4 13.79 1 3.44 
5 -9 36 87.80 3 7.31 2 4.87 

10 -14 14 73.68 3 15.73 2 10.52 
15 -19 15 71.42 4 19.04 2 9.52 
20 or more 10 71.43 4 28.57 0 

Conferences should help a student teacher 
clarify his feelings about teaching as his 
life work. 1 -4 23 79.31 6 20.68 0 - 

5 -9 32 78.04 7 17.07 2 4.87 
10 -14 17 89.47 2 10.52 0 - 
15 -19 16 76.19 5 22.85 0 
20 or more 13 92.85 1 7.14 0 

Conferences build guidelines from the 
student teaching experience to the 
future teaching position. 1 -4 24 82.76 5 17.24 0 

5 -9 30 73.17 11 26.83 0 
10 -14 17 89.47 2 10.52 0 
15 -19 15 71.42 6 28.57 0 - 
20 or more 13 92.85 0 - 1 7.14 

- 
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"The types of questions that a supervising teacher asks in a 

conference helps a student teacher develop an awareness of the total 

teaching -learning process" had a range for "believe strongly" of 

76 percent to 95 percent. Groups who marked this had had 5 -9 and 

15 -19 years of teaching experience. The teachers with 5 -9 years 

of experience expressed greatest doubt, with a 19 percent difference. 

No group expressed disbelief. 

Understanding one's own ideas about what and why he teaches 

through conferences was questioned by 29 percent of the teachers 

with more than 20 years of experience. Seventy -one percent of the 

most experienced teachers believed this. The greatest percentage 

of strong belief was expressed by 5 -9 years of experience group who 

had 88 percent of their people believing. Other groups ranged be- 

tween these in their beliefs. No one with more than 20 years of 

experience did not believe this. 

A 20 percent variation was not found for the item "Conferences 

should help a student teacher clarify his feelings about teaching as 

his life work." However, it should be pointed out that 93 percent 

of the teachers with more than 20 years of experience believed this 

strongly. 

Greatest difference in belief that conferences build guidelines 

from the student teaching experience to the future teaching position 

was marked by 22 percent more teachers with more than 20 years 
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of experience than with 15 -19 years of experience. Other experience 

levels were between these two. Only one person did not believe this 

item. He had 20 years or more teaching experience. All others 

who did not believe this marked that they were unsure of their belief. 
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CHAPTER IV 

SUMMARY AND CONCLUSIONS 

The purpose of this study was to answer the following questions 

concerning use of conferences in the supervision of student teachers. 

Five specific sub -questions related to practices and beliefs were 

the basis for answering the major questions. 

1. What are the practices of secondary supervising teachers 

in conferring with their Oregon State University student teachers? 

a. How frequently are conferences held? 

b. What attitudes do supervising teachers have 
about conferences with student teachers? 

c. What topics do supervising teachers consider 
appropriate for conferences with student teachers? 

d. What devices or aids do supervising teachers 
use in preparing for student teacher conferences? 

e. In conferences with student teachers is there 
a leader; if so, who assumes this role? 

2. What are the beliefs of secondary supervising teachers 

concerning conferences with Oregon State University student teachers? 

a. What beliefs do supervising teachers have 
concerning characteristics of conferences? 

b. What beliefs do supervising teachers have 
concerning the purpose of a conference? 

c. What attitudes do supervising teachers be- 
lieve they have toward conferences? 
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d, What topics do supervising teachers believe 
appropriate for conferences? 

e. What beliefs do supervising teachers express 
concerning growth opportunities for conference 
participants? 

Answers to these questions were obtained by a questionnaire 

which was planned, validated and sent to 193 supervising teachers 

in the following subject matter areas: agriculture, business, Eng- 

lish, home economics, industrial education, physical education, 

science, and social science. Of the questionnaires mailed out, 125 

or 64 percent were returned in usable form. 

Literature reviewed presents a creative point of view for 

supervision. The conference is part of this creative approach which 

allows the student teacher to use his imagination, initiative, and 

originality. 

Analysis of data was based on the personal and professional 

background of the respondents, their practices and their beliefs. 

The data on beliefs was also analyzed according to the sex and to 

the years of teaching experience of the respondents. Data reported 

can only be considered valid for these 125 respondents at the time 

of their responses. 

Respondents' Background 

The 125 respondents were divided, with 68 men and 57 women. 
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In this sample, two age ranges, 25 -29 and over 45 years, super- 

vised most of the student teachers. Only six percent were 20 -24 

years of age. Supervising teachers in the three age ranges from 

30 -44 were nearly equal in number. Half of the men supervisors 

were 35 -44 years of age while one -third of the women supervisors 

were 45 and over. 

Nearly 60 percent of these supervising teachers had master's 

degrees and 64 percent had done some academic work at Oregon 

State University. Seventy -seven percent of the respondents had 

been teaching five years or longer and nearly half of the 125 had 

supervised five or more student teachers. 

Most of these supervising teachers expressed positive feelings 

about their own student teaching experience with 113 teaching the 

same subject areas in which they did their student teaching. 

Ninety -two of these supervising teachers had no formal pre- 

paration for supervision of student teachers. 

Practices of the Respondents 

This section of the questionnaire was designed to answer 

questions related to what supervising teachers do in student teacher 

conferences. 

In answer to how frequently were conferences held, super- 

vising teachers responded that they held informal conferences daily 
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and when student teachers had questions. 

Less than half of the respondents had either planned or 

formal conferences with student teachers on any regular basis. Ten 

percent held no planned conferences with student teachers. Three 

percent said they left the student teacher on his own in the class- 

room. 

In answer to questions regarding attitudes shown by actual 

practices, more than half of the supervising teachers said they used 

conferences to ask questions which might help student teachers in 

future teaching positions. More than half acted as cooperative 

participants in conferences, and shared conference leadership with 

the student teachers. 

Less than half of the respondents increased the student 

teachers' confidence by reminding him that he had more experience 

than secondary pupils, told the student teachers that this was their 

chance to learn so they were on their own in the classroom, were 

the leaders in conferences with student teachers, and used observa- 

tion guides to observe student teachers' classes and to conduct 

conferences. 

More than half of the supervising teachers discussed all the 

topics listed in the questionnaire during conferences. Topics in- 

cluded all aspects of student behavior and how to better equip the 

student teacher for creating optimum learning situations. 
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In preparing for student teacher conferences the most com- 

monly used supervisory devices or aids were observation notes. 

The 125 respondents indicated 91 percent shared their notes with 

student teachers while 84 percent kept notes for reference during 

conferences. Only 67 percent outlined problem areas with student 

teachers for subsequent observations. 

Less than one -fourth of the respondents used tape recorders, 

cooperative notebooks, observation guides, or required the student 

teachers to keep a notebook for observations. 

In answering the question of who assumed the leadership role 

in student teacher conferences, over half of the respondents said 

that leadership shifted as the student teachers grow in independence, 

that when the university supervisor was present he was leader, and 

that supervising teachers planned introductory conferences and 

established climate and content of conferences. Respondents said 

some conferences were held on the spur of the moment with no de- 

fined leader. 

Three percent of the supervising teachers said that the student 

teacher was the leader in two -way conferences. 

Beliefs of the Respondents 

The questions concerning beliefs were based upon five assump- 

tions about conferences. The total group of respondents' answers 
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to the questions, the group's answers when they were divided ac- 

cording to sex and according to years of teaching experience, were 

discussed in terms of these assumptions. To summarize the re- 

spondents' beliefs each assumption will be stated and specific high 

points will be given. 

1. Before one can conduct a conference meaningful to each 

participant he must have a clear concept of its characteristics. 

The 125 respondents believed conferences had the character- 

istics of being a teaching -learning experience which is an exchange 

of ideas. Over half believed that a conference could be held at any 

time and that a formal conference was a two or more person uninter- 

rupted event. 

The supervising teachers expressed indecision in their beliefs 

about scheduling and holding formal conferences on a predetermined 

basis. Sixty percent of the respondents were undecided concerning 

their belief as to the effectiveness of short conferences. 

Of the 57 women respondents more were unsure of their be- 

liefs about scheduled conferences while a larger percentage of the 

68 men did not believe conferences should be scheduled. Thirteen 

percent more men believed a short conference to be most effective. 

Beliefs according to teaching experience showed that 50 per- 

cent of the teachers with 20 or more years of experience did not be- 

lieve a short conference to be most effective. Teachers with 20 or 



82 

more years of experience were equally divided between "believe" 

and "do not believe" in their marking of a formal conference is held 

on a scheduled basis. 

2. For participants to benefit most profitably a conference 

must have a stated purpose. 

Seventy -six percent of the respondents were unsure or did not 

believe a conference should have a stated purpose. Items related 

to guidance and growth of student teachers were believed to be pur- 

poses of conferences by 68 to 95 percent of the supervising teachers. 

More women believed and more men were undecided in their 

belief that guidance during a conference helps a student teacher 

develop a professional attitude and helps a student teacher gain a 

broad vision of the teacher's work. 

Three teaching experience groups marked "A conference 

should have a stated purpose" differently. Fifty percent of the 

teachers with 20 or more years of experience did not believe this 

item. Both the teachers with 10 -14 years and 1 -4 years of expe- 

rience were divided in their belief between undecided and did not 

believe. 

3. The supervising teachers' attitudes toward conferences 

would be indicative of the supervising teachers' ability to use con- 

ferences effectively. 

The respondents expressed a positive attitude in their beliefs 
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toward conferences. From 94 percent to 74 percent of the respond- 

ents believed that conferences kept communication channels open 

between supervising and student teachers, it was important for stu- 

dent teachers to feel satisfied with the kind of conferences held, 

continuous conferences were necessary in guiding a student teacher, 

and a conference should be held at least once a week. Over half be- 

lieved regular conferences should be held to satisfy the supervising 

teacher that the student teacher and students were progressing. 

Over half of the supervising teachers were undecided in their 

belief as to the value of an observation guide in observing a student 

teacher and conducting conferences. 

More than half of the supervising teachers responded nega- 

tively to the statement that a conference is of little importance in 

guiding a student teacher. 

In general, men respondents expressed a greater amount of 

indecision than did women respondents regarding their beliefs about 

attitudes . Nearly three- fourths of the women and less than half the men 

believed regular conferences should be held to satisfy the super- 

vising teacher that the student teacher and pupils were progressing. 

Two experience groups, those with 5 -9 and 15 -19 years of 

experience, were divided between believe and undecided for the 

above item. More teachers with 10 -14 years of experience believed 

an observation guide to be of assistance while all other experience 
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groups were undecided in their belief. 

4. Any topic which affects the student teaching experience is 

appropriate for conference discussions. 

Over 71 percent of the respondents believed that topics for 

conferences could include discussing general interests to build rap- 

port, assisting a student teacher in personal adjustments, solving 

educational problems, discussing a school's educational philosophy, 

discussing a day's events and discussing the relationship between 

student teaching and the first teaching job. 

Respondents did not believe a conference should be limited to 

a specific topic. 

More women believed conferences could be held to discuss a 

day's events while more men were undecided about their belief. 

More women than men believed a conference should be held to dis- 

cuss the school's educational philosophy. 

Among the levels of teaching experience a difference of 20 

percent was not found in beliefs for any item regarding conference 

topics. 

5. An effective conference offers opportunities for further 

development to all participants. 

All items of this question were believed by over half of the 

respondents. Ninety -six percent believed a conference should 

stimulate ideas in both the supervising teacher and student teacher. 
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Believing the following items were 85 to 80 percent of the respond- 

ents: 

"The types of questions that a supervising teacher asks in a 
conference helps a student teacher develop an awareness of 
the total teaching -learning process." 

"Conferences should help a student teacher clarify his feelings 
about teaching as his life work." 

"Through conferences with my student teacher, I am better 
able to understand my own ideas about what and why I teach." 

"Conferences build guidelines from the student teaching expe- 
rience to the future teaching position." 

Sixty -seven percent of the supervising teachers believed conferences 

help a student teacher to realize what and why he teaches what he 

does. Fifty -one percent believed that the student teachers' success 

depended upon the relationship developed between the supervising 

teacher and student teacher, while one -third were undecided in their 

belief of this item. 

More women had strong beliefs and more men were undecided 

in their beliefs for items involving a student teacher's realization 

of why he teaches what he does, a supervising teacher's understand- 

ing of his own ideas, helping a student teacher clarify his feelings 

about teaching and building guidelines from student teaching to the 

first job. 

Teachers with 5 -9 years of experience were equally divided 

between believe and undecided for the student teacher's success 

.. 
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depending upon the relationship developed between the supervising 

teacher and the student teacher. 

Conclusions 

This group of 125 secondary supervising teachers who super- 

vised Oregon State University students and who had completed the 

questionnaire sent to them were in general agreement regarding 

the following practices: 

1. Conferences were held with student teachers on an infor- 

mal basis daily and as the student teachers had questions. They 

did not hold formal conferences with regularity. 

2. Their attitudes toward conferences with student teachers 

were positive. 

3. These respondents discussed the items listed in the ques- 

tions relating to topics with their student teachers. 

4. Use of devices or aids in preparing for conferences was 

mainly limited to observation notes. It would seem that these 

supervising teachers need assistance in learning to use other aids. 

5. In conferences with student teachers the supervising 

teacher was the leader. In three -way conferences the university 

supervisor was usually the leader. The student teacher was given 

some leadership responsibility as he became ready. 

The respondents believed conferences to be of value in the 
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supervision of student teachers. 

1. These supervising teachers believed the characteristics 

of a conference to be a teaching -learning experience which is an 

exchange of ideas and informally held at any time. They were un- 

certain about the effectiveness of a short conference, 

2. The respondents believed that a conference could have 

many purposes, however they were undecided as to whether or not 

the purpose should be stated. 

3. This group of supervising teachers believed that confer- 

ences were necessary and important to guiding a student teacher 

and that such conferences should be held at least once a week. 

4. The respondents believed that conferences could have 

many topics. They did not believe a conference should be limited 

to a specific topic. 

5. The respondents believed that a conference offered oppor- 

tunities for growth to all conference participants. 

Men and women were in general agreement as to their beliefs 

about conferences. Women seemed to be more sure of their beliefs, 

while men were more unsure. 

Amount of teaching experience did not make a great difference 

in the beliefs of these supervising teachers. 
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RECOMMENDATIONS 

With the positive attitude indicated and general trend toward a 

creative approach to supervision these supervising teachers are doing 

a good job. However, their supervisory approach could be improved 

through assistance from the university staff in the following ways: 

1. Education in the use of scientific methods for supervision 

a. use of observation guides 

b. use of tape recorders 

c. use of cooperative notebooks 

d. use of observation -analysis techniques. 

2. Education in the planning of purposeful conferences. 

3. Knowledge of the most effective ways to use the tools that 
they now try to use. 

It is recommended that further testing be made of the assump- 

tions about conferences to determine if they are valid and could be 

stated as principles for conducting conferences. These assumptions 

are: 

1. Before one can conduct a conference he must have a clear 
concept of its characteristics. 

2. For participants to benefit most profitably a conference 
must have a stated purpose. 

3. Attitudes of the supervising teacher toward a conference 
are indicative of their effectiveness. 

4. Any topic which affects the student teaching experience 
is appropriate for conference discussions. 
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5. An effective conference offers opportunities for further 
development to all participants. 
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April 23, 1965 

To: Fellow Supervising Teachers 

Since all teachers are interested in the preparation of new 
teachers and since you are personally involved in this phase of their 
education, I am seeking your assistance. 

You and I both supervise student teachers from Oregon State 
University. For my Master of Science degree in Home Economics 
Education I am doing a thesis which I hope will benefit all of us. 

Most of us are aware that conferences are widely used in 
education, however, little has been written concerning conferences 
for student teacher supervision. 

The purpose of my study is to discover the beliefs and prac- 
tices of Oregon State University secondary supervising teachers 
concerning conferences. 

Will you please answer the enclosed questionnaire and return 
in the self- addressed, stamped envelope. Supervising teachers 
who have helped with the validation of the questionnaire completed 
it in 20-40 minutes. 

All responses will be confidential. No individual, school, or 
subject matter area will be identified. 

Thank you for your assistance. 

Hilda Parrish 
1143 West 12th 
Albany, Oregon 



Location: 
School 

PERSONAL AND PROFESSIONAL HISTORY 

Subject Matter area 

Personal: 
Sex: Male 
Age: 20 -24 

25 -29 

Female 
30 -34 
35-39 

Education: 
Oregon Private College or University 

(Institution) 

Oregon State System of High Education 

(Institution) 

Out of State 

(Institution) 

40 -44 
45 or older 

Bachelor's degree 
Master's degree 
Additional credit hours 

Bachelor's degree 
Master's degree 
Additional credit hours 

Bachelor's degree 
Master's degree 
Additional credit hours 

My student teaching was in 
(subject matter area) 

for weeks terms semesters and for hours per day. 

What courses, if any, have you taken in supervision of student teachers? 

How did you feel about your own student teaching experience? 

How did you feel about your supervising teacher or supervising teachers? 

Teaching Experience: 
Number of years of teaching experience you have 
Number of years of teaching in Oregon 
Number of years in present school 

Experience in Supervising Student Teachers: 
Number of student teachers (total) 
Number of student teachers this year 

From Oregon State University 
From other institutions 

93 

. 
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YOUR PRACTICES 

Check the items which you do (X). If you do not practice the item as stated, do not mark it. 

1. I hold planned conferences daily with my student teacher. 

2. I use an observation guide in observing student teachers, the information from this 
guide is used during conferences. 

3. During conferences, I ask questions to aid my student teacher in seeking better solutions 
to problems. 

4. I keep notes on my observations of my student teacher's teaching for ready reference 
during conferences. 

5. Leadership in a two -way conference shifts between me and the student teacher as he 
grows toward independence. 

6. I hold no planned conferences with my student teacher. 

7. I am the leader in conferences with a student teacher. 

8. During conferences, I encourage my student teacher to use his ideas in his teaching. 

9. I require my student teacher to keep a notebook in which I write class observations. 

10. My student teacher is the leader in our two -way conferences. 

11. I hold conferences with my student teacher when he has questions. 

12. My role in a conference is sometimes that of a cooperative participant. 

13. During conferences, my student teacher and I outline ways to test his ideas experimentally. 

14. I share my observation notes with my student teacher. 

15. When the college supervisor comes to visit, he is the leader during conferences. 

16. My student teacher is left on his own as soon as he starts teaching, so our conferences 
are not based on my observations. 

17. I sometimes relinquish the leadership during conferences to my student teacher. 

18. I use my student teacher's questions to guide conference discussions. 

19. I use an observation guide when observing a student teacher's classes. 

20. I have an introductory conference with student teachers so they can view the year's 
curriculum and their place in it. 

21. My student teacher and I hold several informal conferences daily. 



95 

22. I ask questions which can assist my student teacher during his first year of teaching. 

23. During our conferences, my student teacher and I discuss ways of working with pupils. 

24. To aid a student teacher in his class procedures, I use the tape recorder so he can hear 
what his procedures sound like. 

25. As supervising teacher, I am responsible for establishing climate and content of 
conferences. 

26. I hold conferences with my student teacher only when the college supervisor visits. 

27. I sometimes remind a beginning student teacher that he is older and more experienced 
than the pupils to help him feel more comfortable with his first class. 

28. During conferences, I ask questions about pupil behavior in the student teacher's 
classroom. 

29. To help guide conference discussion my student teacher and I use a cooperative note- 
book in which we write to each other. 

30. I attempt to know my student teacher as an individual. Conferences help me do this. 

31. My student teacher and I have planned conferences once a week and informal conferences 
as needed. 

32. During our first conference, I inform my student teacher that this is his chance to learn 
so he will be on his own in the classroom. 

33. During conferences, I help my student teacher develop an awareness of pupils' out of 
school experiences and their effect upon school work. 

34. My student teacher and I outline his problem areas during conferences so I can observe 
his classes for these points. 

35. Some conferences might be held on the spur of the moment with no defined leader. 
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YOUR BELIEFS 

Following is a list of statements about conferences. Indicate those that you believe strongly 
by an S, those that you are undecided on by U and those that you do not believe to be good 
practices by an N. 

1. A conference is a teaching -learning experience. 

2. A conference is one effective way to guide a student teacher. 

3. A conference should be held at least once a week. 

4. A conference should be limited to a specific topic, such as tomorrow's lesson plans. 

5. A conference should stimulate ideas in both my student teacher and me. 

6. A conference is most effective if it is short. 

7. A conference should have a stated purpose. 

8. An observation guide is of great assistance in observing a student teacher and conducting 
conferences. 

9. Conferences lead to cooperative efforts of persons involved in solving educational 
problems. 

10. Success of a student teacher depends upon the kind of relationship developed between 
me and my student teacher. 

11. An informal conference can be held at any time. 

12. A conference helps a student teacher see more clearly the relationship between theory 
and practice. 

13. To satisfy the supervising teacher that the student teacher and the students are progressing, 
regular conferences should be held. 

14. Assisting a student teacher in personal adjustments is a valid conference topic. 

15. A conference sets the stage to stimulate a student teacher to realize why he teaches 
what he does. 

16. A formal conference is held on a scheduled basis. 

17. A conference can help a student teacher gain a broad vision of the work of a teacher. 

18. Continuous conferences are necessary in guiding a student teacher through the various 
phases of his teaching experience. 

19. A conference could be held to discuss a day's events. 
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20. The types of questions that a supervising teacher asks in a conference helps a student 
teacher develop an awareness of the total teaching -learning process. 

21. A conference should be held at a scheduled time. 

22. A conference helps a student teacher develop a more conscious educational viewpoint. 

23. A conference is of little importance in guiding a student teacher. 

24. The relationship between the student -teaching experience and first year teaching is an 
important conference topic. 

25. Through conferences with my student teacher, I am better able to understand my own 
ideas about what and why I teach. 

26. A formal conference should be a two or three person uninterrupted event and held out 
of hearing of other people. 

27. Guidance during a conference helps a student teacher develop a professional attitude. 

28. It is important that a student teacher feel satisfied with the kind of conferences held. 

29. Conference discussions may concern general interests of a student teacher and super- 
vising teacher to build rapport. 

30. Conferences should help a student teacher clarify his feelings about teaching as his 
life work. 

31. A conference should be an exchange of ideas. 

32. The conference technique helps a student teacher grow in self- analysis and self 
improvement. 

33. Conferences keep the channels open for communication between a supervising teacher 
and a student teacher. 

34. A conference should be held to discuss the school's educational philosophy with the 
student teacher. 

35. Conferences build guidelines from the student teaching experience to the future 
teaching position. 


