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 Institutions of higher education face a global mandate, understanding and addressing the 

concept of internationalization in the 21
st
 century. As the world becomes “smaller”, there is a 

need for college students to expand their awareness and understanding of multinational cultures 

and issues.  Recently, many four-year colleges and universities have taken a strategic approach to 

internationalization activities on their campuses, including attracting more international students.  

Two year community colleges, as a whole, have been slower to embrace efforts to increase the 

number of in-bound international students. Published reports reveal that in the past ten years few 

community colleges increased the number of inbound international students on their campuses.  

However, six community colleges in Washington State have significantly increased the number 

of inbound international students. These community colleges are the six cases selected for this 

research study.  This is a multi-case study focused on the responses of student services personnel 

at six Washington state community colleges to determine what, if any, were the effects on 

student services, of a significant increase in the number of inbound international students.  The 

study also examined the participants’ opinions as to what other community colleges could do to 

prepare for an increased number of-inbound international students.  The findings, based on 

interviews with a select number of student services personnel at each of the six colleges, 



 

included four themes:  (a) personnel considerations, (b) communication issues, (c) physical/space 

requirements/concerns, and (d) financial and budgetary concerns.  From these themes the 

researcher developed an Inclusivity Transparency Model (ITM).  This model seeks to provide a 

roadmap suggesting how community colleges might prepare for challenges presented by a 

significant increase in the number of in-bound international students. 
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Chapter 1: Focus and Significance 

Comprehensive internationalization penetrates and shapes institutional ethos and values and 

touches the entire higher education enterprise.  It must be embraced by institutional leadership, 

governance, faculty, students, and all academic service and support units.  It is an institutional 

imperative, not just a desirable possibility. 

—Bob Stableski, NAFSA Conference blog, February 18, 2011 

 

The Institute of International Education (IIE), in its 2012 report entitled International 

Education as an Institutional Priority, notes that higher education has a global mandate.  The 

greatest challenges all citizens face, from climate change to epidemic diseases, are global in 

nature.  Without worldwide collaboration, global problems cannot be resolved.  Additionally, 

many businesses are now transnational, and students must understand international 

competitiveness if they are to participate and prosper as workers in the international marketplace 

(IIE, 2012).  Every higher education institution must understand and address the concept of 

internationalization in the 21st century.  Well-educated college graduates will need to understand 

how to “function effectively in multinational teams” (Farrugia & Bhandari, 2013, p. 1).  Today’s 

college graduates must learn to navigate through “cultural differences and historical experience 

that divide us, as well as the common values and humanity that unite us.  They will need to work 

together across borders to address shared global challenges” (Farrugia & Bhandari, 2013, p. 1). 

NAFSA: Association of International Educators defines internationalization as “the 

conscious effort to integrate and infuse international, intercultural, and global dimensions into 

the ethos and outcomes of postsecondary education” (NAFSA, 2011, p.1).  It includes activities 

through which institutions commit to “becoming more internationally connected, more open to 

attracting international students, or more able to offer broad international research opportunities 

for faculty” (Egron-Polak, 2012, p. 1). 
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As international education continues to grow in importance to the future of U.S. higher 

education, colleges must take a strategic approach to internationalization activities, noting that 

the term encompasses curriculum integration, strategic partnerships, study abroad, faculty 

exchanges, and attracting more international students to U.S. colleges.  Egron-Polak (2012) 

states that internationalization may have two benefits at two- and four-year institutions:  

Internationalization is driven by the pursuit of the lofty goals and ideals of improving 

academic quality, increasing international understanding, and providing mutual benefits. 

On the other hand, internationalization is increasingly seen and used as a central lever of 

economic competitiveness in the knowledge economy and as a source of revenue.  

(Egron-Polak, 2012, p. 1) 

Bringing international students to study in the United States is just a small portion of 

internationalization efforts that two- and four-year higher education institutions are embracing.  

In the past decade, the total number of inbound international students into the United States in 

both four-year and two-year colleges has increased, according to Open Doors reports produced 

by the IIE.  International students are defined in this study as “students who are neither U.S. 

citizens, immigrants, nor refugees, thus excluding permanent residents” (Bain, Luu, & Green, 

2006, p. 3), and in 2013, the numbers of international students in the United States hit 819,644 

(IIE, 2013).  The increase in international student enrollment documented by IIE has been 

significant at four-year colleges and universities.  In contrast, overall international student 

enrollment in community colleges has been relatively flat over the last decade. 

Analysis of the number of inbound international students in community colleges reveals 

an interesting dichotomy.  Although enrollment of inbound international students has not 
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increased significantly in community colleges as a whole during the past decade, several U.S. 

community colleges made a conscious effort in that time span to increase the number of inbound 

international students.  By increasing their marketing efforts and focusing additional resources, a 

select number of community colleges have seen significant increases in international student 

enrollment.  Some of these institutions consider the recruitment of international students to be 

part of campus internationalization efforts, while others are focused on the revenue associated 

with international student enrollment.  While the rationale for increasing inbound international 

students at community colleges is easy to understand, the reasons for the significant overall 

increase in international student enrollment at four-year colleges and universities are 

multifaceted.  The reputation of the U.S. higher education system for quality, accessibility, and 

affordability attracts international students.  Many four-year colleges and universities and 

community colleges promote the benefits of internationalization on their campuses and actively 

seek international student enrollment (Bain et al., 2006; Bohman, 2010). 

The IIE international education enrollment report summarizes inbound international 

student enrollment and contains statistics that indicate a few community colleges have taken 

steps to increase the number of inbound international students.  Enrollment numbers document a 

significant increase in inbound international student enrollment on a select number of community 

college campuses from 2004 to 2013.  By 2013, a total of 86,778 international students were 

enrolled in U.S. community colleges (IIE, 2013).  The IIE report reveals which community 

colleges had the largest increase in enrollments of inbound international students; some of the 

largest numbers were in community colleges in Washington State. 



4 

 

In Washington State, from 2004 to 2013, six community colleges increased their 

international student numbers and were consistently noted on the list entitled, “Top 40 Associate 

Institutions” in the Open Doors reports.  Tables 1–6 (IIE, 2014) show the six community 

colleges in Washington State and the increase in their international student enrollments from 

2004 to 2013.  These six Washington State community colleges offered me, a student services 

professional who works with inbound international students, the perfect sample to explore the 

impact that a significant increase in the number of inbound international students has on student 

services. 

 

Table 1.  Community College A 

 

 
 

Table 2.  Community College B 
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Table 3.  Community College C 

 

 

Table 4.  Community College D 

 

 

Table 5.  Community College E 

 

 

 

 



6 

 

Table 6.  Community College F 

 

 

 

My initial research revealed that community colleges are broadly participating in multiple 

aspects of the concept of internationalization, including curriculum revisions, study abroad 

programs, sister colleges, and sabbatical activities.  However, only a limited number of 

community colleges are aggressively promoting their campuses and working to significantly 

increase the number of incoming international students.  Many community colleges are not 

aware of what is required in student services to support a major increase in this population.  My 

literature review confirmed this observation.  There is no research on the impact of marketing 

and significantly increasing the number of inbound international students on a community 

college district or campus.  This research study is designed to focus on the impact on student 

services at a two-year community college when the number of inbound international students 

significantly increases. 

For this study, the student services areas include academic advising services such as 

advising, assessment, and career services; campus life services such as student leadership and 

activities; diversity and inclusion services; enrollment and orientation services; and housing and 

wellness services (Dungy et al., 2003).  All of these student services areas exist in each of the six 
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Washington State community colleges that significantly increased their international student 

population during the past decade. 

There are numerous studies focusing on four-year institutions researching the experience 

of studying in the United States from the perspective of international students (Andrade, 2006; 

Jacob, 2001; Sarkodie-Mensah, 1998; Sharma & Mulka, 1993).  However, few studies exist that 

discuss the effects of an increased international student population on the community college 

campus, and there are no studies researching the impact of international students on student 

services departments (Bevis & Lucas, 2007; Gardener, 2008; Mamiseishvili, 2012; Peterson, 

Briggs, Dreasher, Horner, & Nelson, 1999; Sharma & Mulka, 1993).  A literature review 

revealed that there were no studies investigating student services and how student services 

prepared for a significant increase in international student enrollments.  Therefore, this study 

focuses on identifying effects on student services in community colleges when there is a 

significant increase in inbound international students.  The study is titled “The Effects of 

Increased International Student Enrollments on Student Services at Six Washington State 

Community Colleges (ISE-SS-WA)” or ISE-SS-WA, for short. 

ISE-SS-WA examines the effect(s) of increased enrollments of inbound international 

students on community college student services at six Washington State community colleges that 

experienced a significant increase in the number of inbound international students during the past 

decade.  From these case studies, strategies and best practices are identified for further study that 

suggest how student services at community colleges might respond to the challenges presented 

by a significant increase in the number of inbound international students. 
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Statement of Problem 

A select number of community colleges have committed to marketing and recruiting for 

an increase in inbound international students on their campuses.  This contradicts what is 

happening at many four-year colleges and universities.  In addition, it is well known that the 

presence of international students on community college campuses confers significant benefits to 

the campus community.  As Egron-Polak (2012) states, there are benefits to the campus 

community, for it exposes domestic U.S. resident students to both global issues and “knowledge 

competitiveness,” (p. 1) and it can also provide revenue.  However, there may be a reason that 

not all community colleges are seeking to significantly increase the number of inbound 

international students.  As two- and four-year higher education institutions’ international student 

enrollments grow rapidly and become a significant percentage of total campus enrollment, the 

impact is felt across campus.  The cultural differences and linguistic limitations of international 

students pose an adaptive challenge to student services departments, whose infrastructure and 

skill sets were originally designed to serve domestic students.  The challenges faced by student 

services departments at two year colleges as inbound international student enrollment 

significantly increases is the focus of this research. 

The purpose of this study is three-fold: 

1. To determine the effects of increased international student enrollment on student 

services staff at six Washington State community colleges that, during the past 

decade, experienced significant increases in international student enrollments. 
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2. To identify the challenges to staff in student services at six Washington State 

community colleges that, during the past decade, experienced significant 

increases in international student enrollments. 

3. To recommend strategies and best practices for community colleges pursuing 

increases in international student enrollment. 

The ISE-SS-WA also identifies directions for further research in the field of international 

education and international student enrollment and recruitment. 

Purpose of the Study and Research Questions 

It is the goal of ISE-SS-WA to explore what the six Washington State community 

colleges’ student services departments experienced when there was an increase in their 

international student populations.  This multicase study reveals what six Washington State 

community colleges’ student services areas reported as the consequences of increasing their 

international student populations.  The results have provided some suggestions for program 

improvement, limits for international student recruitment, and ideas on best practices for 

community colleges pursuing an increase in international student enrollment. 

ISE-SS-WA addresses key questions in terms of student support services specific to 

community colleges.  These questions include: 

1. Which effects, if any, were felt by student services when international student 

numbers increased on the community college campus? 

2. What can the community college as a whole do to prepare for the increase of 

inbound international students? 
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These research questions are important in regard to the stated problem for several reasons.  In the 

first question, the goal was to discover the actual effects community colleges’ student services 

departments reported concerning their student service areas when the international student 

population rose.  The data from the IIE Open Doors reports show that there were six community 

colleges that had increased international students (see Appendix B) (IIE, 2013).  The graphs and 

charts depict the community colleges and their changes in numbers from 2004 to 2013.  The 

second question was designed to investigate suggestions to prepare for strategic plans of 

increasing international students at the community colleges. 

Significance of the Study 

ISE-SS-WA is both scholarly and practical.  It hopes to add to the limited research and 

contribute to the literature in the field of student services working with international students.  It 

also provides needed information to support program planning when international student 

populations grow on community college campuses. 

Scholarly Significance 

Little to no research on preparing student services areas for an increasing enrollment of 

international students exists.  Thus, ISE-SS-WA has scholarly significance because it offers a 

fresh research perspective that extends knowledge in the area of student services and increased 

international student enrollment at community colleges. 

Practical Significance 

Program design.  Community colleges that have committed to increasing the number of  

inbound international students may gain insights into development of student services that 

involve increasing international student numbers.  Student support programs will be better 
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informed and can make necessary adjustments to their services.  Their staff may use information 

obtained from the study to develop appropriate methods for working with international students. 

Program improvement.  ISE-SS-WA contributes to issues related to program 

improvement.  In recent years, there has been interest in increasing international student 

enrollments in the select Washington State community colleges, and more four-year and two-

year institutions in the United States are building internationalization into their mission 

statements (Deardorff, 2004).  ISE-SS-WA provides strategies and methods for program 

practices and improvements.  ISE-SS-WA’s results provide useful information about best 

practices that community colleges can apply in student services areas and use to create 

improvement plans. 

Program advocacy and support.  ISE-SS-WA can highlight the importance and 

educational value of increasing international student enrollment as a byproduct of 

internationalization.  Data gathered from the study have introduced ideas for best practices in 

student services areas and support increasing international student enrollment.  Because ISE-SS-

WA addresses concerns about what issues impact the student services areas, the best practice 

suggestions may increase community college administrative support for recruiting and enrolling 

international students. 

Personal significance.  There is a personal significance for the study, as I have devoted 

much of my life to the international education field at the community college level.  Because of 

this personal interest and my experience working directly with other community college 

programs, combined with the study’s results, I am able to suggest strategies for developing best 
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practices for student services and student services development and training when community 

colleges enroll international students. 

I am extremely interested in providing students with insight into transformative learning 

through international educational opportunities and exposure to individuals from other countries 

and cultures.  Recruiting international students has been a primary part of my current job, and the 

question of how the experience of student services staff working with international students can 

be improved has been a consistent program concern.  Skeptics and others (which may include 

student services staff) who oppose having international students study at the community college 

may pose challenges to increased international student enrollments.  My personal interest is to 

have data that assist student services departments with the impacts of an increased international 

student population.  I hope that the results of ISE-SS-WA will provide data for community 

colleges that intend to increase international student enrollments. 

Summary of Chapter 1 

To summarize Chapter 1, the purpose of the study is to explore the impact of a significant 

increase in the enrollment of international students in select community colleges on the role and 

responsibility of student services.  In addition, because the number of international students 

increased on these community colleges’ campuses from 2004–2013, another purpose is to 

determine whether there were identifiable aspects of preparation necessary when growing the 

international student population.  The significance of this study is that it will add to the existing 

body of limited research regarding community colleges’ student services areas and the practice 

of enrolling international students.  ISE-SS-WA should contribute information and reveal 

insights, best practices, and knowledge of adjustments that student services have incorporated 
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into their programs when a community college decides to increase international student 

enrollments. 
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Chapter 2: Literature Review 

This literature review examines current articles and studies on the topics of 

internationalization, the history of international students in America, and the effects of having 

international students on community college campuses.  Its purpose is to reveal past and current 

work related to international student enrollment.  This chapter covers the following: the approach 

to the literature review, its inclusions and limitations, and the actual review of the literature.  The 

literature review has four major themes: (a) the prevalence of internationalization in higher 

education and community colleges today; (b) a historical look at international students in higher 

education, including trends and enrollment; (c) the specialized issues of international students; 

and (d) the student services provided to international students.  

Approach to the Literature Review 

The literature for this review was gathered from a variety of sources.  The primary 

sources were databases, such as Academic Search Premiere, Education Resources Information 

Center (ERIC), and ProQuest.  The approach to the review is based on resources available to me, 

with a specific focus on international student enrollment.  The literature gathered was obtained 

by using the following key words: international students, international student enrollments, 

foreign student enrollment, globalization, internationalization, student services, faculty, and 

community colleges. 

Inclusions and Limitations 

Population limitations.  In reviewing the literature, I included books, journal articles, 

and monographs and studies that investigate the topic of international student enrollment in 

higher education and community colleges.  The demographic of elementary, boarding, and high 
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schools are excluded from the literature review because the unique characteristics of these 

students are very different from those of higher education students, specifically community 

college students.  The students in the elementary, boarding, and high school category are 

younger and have different support systems and possibly different care.  The school services are 

different for younger students, as they require very deep parental influence, care, and financial 

backing (Langford, 1998).  The focus of ISE-SS-WA is on selected community colleges that 

increased their international student numbers from 2004 to 2013. 

 Date limitations.  Only literature published within the last 30 years is included in the 

review.  This date limitation is used because the goal is to review data on international student 

history and international student enrollment from 2004 to 2013.  Inbound international student 

recruitment and its impact on student services is a relatively young subject area.  Therefore, the 

information gathered contains recent information relative to this particular study, such as the 

demographic nature of international students, the trends in recruitment, and the types of student 

services international students need.  There may have been books and other literature prior to 30 

years ago, but the information would likely be less important for this particular study. 

 Country limitations.  The literature reviewed concerns the United States, with a focus 

on community colleges.  A few articles from the United Kingdom, Australia, and New Zealand 

are included provided they give direct insight to the impact of international students on student 

services areas in their higher education institutions.  Although those countries’ education systems 

differ, the information on international students in higher education may parallel the situation in 

U.S. community colleges seeking to increase their international student population. 
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Review of Literature 

 The main focus of this literature review is the examination of why international students 

are studying in the United States, what countries the international students are coming from, and 

what kinds of developmental and adjustment issues international students have.  The first section 

of the literature explores the concept of internationalization and one reason for community 

colleges to recruit international students on their campuses.  Many two- and four-year colleges 

have started to incorporate internationalization.  The review focuses on internationalization at 

community colleges, namely, the definition of internationalization, its key concepts, and its 

benefits to institutions.  The literature review on internationalization provides the reasons select 

community colleges put effort toward recruiting international students. 

 The second section of the review encompasses the trends of the increase in the movement 

of international students to the United States and includes information on their countries of 

origin.  The literature review examines the history of international student enrollment in two- and 

four-year U.S. higher education institutions over the last 30 years.  I note the trends and any 

research on increasing or decreasing enrollment.  Non-peer-reviewed articles are included 

because there are limited sources on community colleges.  The history of international student 

enrollment was a necessary component in identifying potential focal points when compiling my 

actual community college case studies. 

 The segment on the challenges international students face while in the United States will 

outline the need for understanding the students’ living and studying situations.  The last portion 

of the literature review covers articles related to college faculty and staff members who work 
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with international students on campus.  The results of the literature review establish the basis of 

the need for the study. 

Internationalization 

Higher education institutions have increased their efforts to become “internationalized” to 

meet the needs of students preparing for a global society (Levin, 2001).  Deardorff (2004) wrote 

that colleges today are faced with the daunting task of teaching students to be “intellectually and 

culturally viable” in a world that is continuously and rapidly changing.  She postulated students 

must prepare to vie competitively in the global marketplace and must stay ahead of the 

“electronic deluge of information and globalized knowledge” (p. 1). 

Colleges are attempting to meet this challenge with a process known at higher education 

institutions as internationalization (Olson, Green, & Hill, 2006).  Many colleges use the term 

loosely and may consider internationalization in terms of numbers of international students 

studying at their campuses and studying abroad, numbers of faculty leading courses abroad, or 

numbers of courses that cover global issues (Deardorff, 2004).  Many of today’s two- and four-

year institutions in the U.S. higher education system have committed to the internationalization 

of their campuses (Deardorff, 2004; Jang, 2009; Rami, Ayoubi, & Massoud, 2007), meaning 

they are working toward producing students who can compete in a rapidly changing global 

marketplace and who bring skills in intercultural competency (Deardorff, 2004).  This task 

entails a variety of elements.  For most individuals, internationalization means committing to, 

valuing, and producing students who are culturally aware and ready for the globally focused 

society and economy (Deardorff, 2004).  Students of these institutions learn to be globally 

competitive and interculturally competent. 



18 

 

A report supporting the significance of intercultural competency in higher education by 

Woods (2010) notes that possessing knowledge and having the ability to use knowledge in a 

global arena are critical to personal and societal advancement.  In addition, Woods notes that 

having a skilled and globally focused workforce is the most important factor in any 

organization’s competitiveness in a world full of competitors.  Woods writes that, if an 

institution does not support the creation of individuals with global resourcefulness, the institution 

will fall drastically behind.  He adds that higher education’s role is to support this notion and that 

the institutions should provide a global education to students. 

The addition of internationalization in higher education, specifically in areas such as 

curriculum, is a step toward fulfilling the goal of global awareness while creating students who 

are informed and trained global citizens who can contribute positively to the world (Brooks & 

Waters, 2001; Jones, 2010; Stearns, 2009).  Efforts such as changing the curriculum to have an 

international scope, bringing in a student from another country, having an American student 

study abroad, sending a faculty member to lead a group of students on a cultural exchange, and 

developing interculturally competent students are steps in the process of internationalizing a 

college (Emert & Pearson, 2007; Savicki, 2008; Sinicrope, Norris, & Watanabe, 2007). 

There is confusion, however, between the terms internationalization and globalization.  

Raby and Valeau (2007) point out a difference between them.  Raby (1999) explains that this 

difference concerns emphasizing similarities among world cultures.  Internationalization 

encompasses other perspectives, including ethnic, geographic, cultural, and gender issues.  Raby 

and Valeau (2007) state that globalization is an uncontrollable phenomenon and that education is 

“responding” through internationalization. 



19 

 

Other researchers, such as Ellingboe (1997), indicate that internationalization is far 

reaching and encompasses a large scope of ideas.  She writes that internationalization is an 

integrative process incorporating international perspectives into the college system.  It also 

involves top administrators who create a vision that will motivate academic and student affairs 

staff to think globally and collaboratively.  In addition, such individuals will be able to react 

effectively and intelligently to global, political, economic, social, and cultural issues.  For 

Ellingboe (1997), internationalization is about how an institution adapts to change in a diverse, 

globally focused, and ever-altering external environment. 

Deardorff (2004) also supports the idea that internationalization is composed of more 

than one element. She includes in her definition the flow of students and scholars; integration of 

international students, scholars, and returning U.S. students who had been involved with study 

abroad programs; faculty with international experience; curricula with an international focus; 

internationalized activities; global linkages with other institutions; and the borderless flow of 

knowledge and ideas. 

Griffin (1999) presents a paper marked by a complex definition of internationalization, 

explaining it first by focusing on curriculum and then specifically “intercultural communication.”  

She notes, “Intercultural communication is the process by which individuals exchange meanings 

through a common system of symbols so as to perpetuate, and develop their world view and 

ethos” (p. 5).  She discusses several definitions of international education: international adult 

education, international studies, and comparative adult education.  Finally, she touches on the 

existence of crosscultural issues, multiculturalism, diversity, and international relations.  The 

paper is insightful but provides no specific data regarding community colleges. 
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A study published by the American Council on Education (ACE) (Green & Siaya, 2005) 

focusing specifically on U.S. community colleges measures internationalization on their 

campuses.  The report separates internationalization into seven measureable dimensions: 

articulated commitment; academic offerings; organizational infrastructure; external funding; and 

institutional investment in faculty, international students, and student programs.  The authors 

suggest these seven dimensions as key indicators of internationalization on community college 

campuses. 

In 2001, ACE administered a survey to 233 community colleges, which was funded by 

the Ford Foundation.  The descriptive data from it were subsequently published in a 2003 report, 

Mapping Internationalization on U.S. Campuses.  This report was significant for this study, 

because it specifically reviewed community colleges’ strategies for actively pursuing 

internationalization.  The report did not indicate a response rate, but it did list the community 

colleges it deemed “highly active” in terms of pursuing internationalization activities, and the 

active researcher can use the list for potential research sites.  These are some of the survey’s 

conclusions: 

 At highly active study abroad community colleges, only 2% of students study abroad.  

The report indicates that the percentage is strongly related to earmarking funds for 

students to study abroad and the lack of financial support provided to them.  Community 

colleges may have other forms of  internationalizing students’ academic experience by 

offering international general education requirements and foreign language course 

offerings. 
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 Only a minority of community colleges have international education on campus, and it is 

most likely offered through international festivals and events and meeting places for 

students to discuss international topics.  Although only a minority of community colleges 

offer such programs, they offer these instead of buddy programs and language programs. 

 Community college internationalization efforts generally do not emphasize institutional 

investment in faculty.  However, there are workshops that are offered to faculty that 

would assist in internationalizing their courses.  When faculty support is provided, it is 

effective, evidenced by the strong relationship between both financing and offering 

internationalization workshops and the percentage of courses with an international focus 

in the history, business, and political science departments. 

 Faculty recognition awards for international activity are extremely uncommon, as are 

formal guidelines to consider international activity in faculty promotion and tenure 

decisions.  If faculty were more supported, there could be more international course 

offerings and student interest in international education. 

 Colleges that are highly active in internationalization activities are more likely to seek 

external funds and to receive private and federal support. 

 Most community colleges do not have established organizational infrastructures to 

support internationalization.  A key aspect of advanced internationalization in community 

colleges is an office dedicated to overseeing internationalization and using internal e-mail 

to communicate about international education. 

 The percentage of community colleges with full-time international students making up 

more than 5% of the student population was not related to other measures of 
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internationalization and did not distinguish highly active colleges from less active 

colleges.  Furthermore, recruitment practices for international students were uncommon 

and unrelated to other internationalization strategies.  Therefore, the findings suggest that 

having international students is not central to internationalization at community colleges 

(Ford Foundation, 2003). 

Internationalization of Community Colleges 

The information assembled in this section of the literature review indicates there is little 

research on internationalization at community colleges.  Thus, the literature review will describe 

which directions community colleges are currently pursuing to increase global and cultural 

awareness, as well as other internationalization efforts on their campuses.  Some articles focus on 

international education at community colleges, covering limited internationalization efforts (e.g., 

Deardorff, 2006; Green & Siaya, 2005; Hudson, 2009).  Other articles examine efforts at 

measuring internationalization at community colleges (e.g., Emert & Pearson, 2007; World 

University Service, 2007). 

Raby and Valeau (2007) write about international education’s role in the 

internationalization of community colleges.  They define international education and describe 

three rationales for why higher education institutions ought to adopt international education: 

political, economic, and humanistic.  The political rationale posits that, because of the Cold War 

and the post-9/11 era, international education should be highlighted, for it has been and will be a 

significant and pragmatic tool for national security.  Political leaders agree international literacy 

in students is necessary for political empowerment to “actively participate as citizens in a 

democratic society” (p. 8).  The economic rationale states that international education creates a 
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means to improve international trade and commerce and that it also could prove helpful in 

generating competitiveness in the global economy.  The authors indicate that students with an 

international education will benefit society, as such study could lead to their becoming more 

empathic, culturally competent citizens.  The international education component ensures they 

would be more able to experience cohesive relations and work with people from differing 

cultures and backgrounds.  Raby and Valeau say this is a valuable foundation that would support 

a thriving community, thus supporting the humanistic rationale. 

The Raby and Valeau (2007) paper is important to the proposed study, because it covers 

the topics of international education and community colleges.  However, the paper is neither a 

qualitative nor quantitative study and simply offers a narrative of information.  Pursuing further 

research using analytic methods with material gathered from primary sources would make their 

work more valuable from a research standpoint.  Raby and Valeau note that international 

education programs in community colleges are no longer options but are integral and are 

concerned and state, “Community college international education is critical and must be 

protected, especially in times of fiscal uncertainty” (p. 13).  In addition, very little was 

accomplished in terms of international education in community colleges in the late 1990s.  Their 

research indicates there is a significant number of community colleges that have no international 

education programs.  The international education leadership at the community colleges is 

inconsistent, and there “remains no national policy or specified funding that defines, guides, and 

facilitates implementation of international programs in community colleges” (p. 13). 

Further research by Deardorff (2004) maintains the same type of humanistic motivations 

as research by Raby and Valeau (2007).  Deardorff writes the main institutional benefit of 
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internationalization is that schools will have a greater capacity to function in a global society.  In 

addition, this benefit will ensure that such institutions achieve global standards and can strongly 

and successfully compete with other institutions around the world.  She mentions another key 

benefit is that graduates from internationalized colleges have skills, attitudes, and knowledge that 

can make them stronger leaders in a multinational, multicultural society. 

Summary of Internationalization 

To summarize, all the definitions of internationalization on community college campuses 

collected here are significant to the proposed study, as they provide insight into how colleges 

establish methods of developing students’ global competencies.  A summary of commonalities in 

these methods includes an articulated commitment, such as values and missions, academic 

offerings, and organizational infrastructure.  Most of the research suggests further studies are 

needed regarding international education and internationalization; however, in most of the 

literature reviewed, there is very limited information that specifically addresses community 

colleges (Deardorff, 2004; Ellingboe, 1997; Griffin, 1999). 

Many higher education institutions are committing to the internationalization of their 

campuses (Deardorff, 2004; Emert & Pearson, 2007; Green & Siaya, 2005; Jang, 2009).  The 

previous sections of the literature review that center on internationalization show that the 

awareness of global issues has become a focal point in higher education.  As Raby and Valeau 

(2007) state, more can be discovered at the community college level pertaining to international 

education.  This is significant for this study, because the commitment to internationalization that 

includes increasing international student enrollment and research in the community college field 

is limited.  Thus, I also believe much can be discovered about this topic. 



25 

 

The following segment of the literature review encompasses articles and research in the 

area of international students in the United States.  It discusses the history, importance, and 

benefits of international student enrollment. 

International Students in the United States 

A historic look.  The literature on the history of international student enrollment in the 

United States focuses on different areas.  Some articles cover details and tabulate data that 

indicate international student enrollment’s rising or falling patterns.  Others are concerned with 

rhetoric or differing theories behind such inclines or declines.  There are solid reasons for 

pursuing these students in the competitive world of education, though, and data from the IIE 

Open Doors Report (2013) show that the total number of international students on two- and four-

year U.S. academic campuses as a group will continue to grow in the future. 

 The literature review on the history of international students in America reveals scant 

scholarly research on the rise observed in international students over the past decade.  The 

review reveals one book and one article covering the history of international student enrollments 

in the United States.  One comprehensive look at the historical nature of international students in 

the United States can be found in International Students in American Colleges and Universities: 

A History by Bevis and Lucas (2007).  Bevis and Lucas accounted for how international students 

initially made their way into the American education system. 

 International student enrollment during the late 19th century included students from Latin 

America, China, and Japan.  Bevis and Lucas (2007) review how changes to immigration 

policies affected international enrollment.  In the early 20th century, again there were areas of 
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growth from Latin America, China, and other countries, which was notable and led to the first 

foreign student census and, later, the launch of IIE in 1919 (Sarkodie-Mensah, 1998). 

 From World War II onward and continuing through the Cold War up to the present, the 

data show continuous growth in enrollment.  With the 9/11 attacks, however, an anomaly in the 

growth pattern is observed.  Han (2010) states that a book he reviewed the book by Bevis and 

Lucas (2007) took a specific stance regarding hosting international students, ranking three areas 

of importance: the significance of community colleges attracting international students, the 

movement of students into science and engineering fields, and the debate over the balance 

between homeland security concerns and global competition.  According to Sarkodie-Mensah 

(1998), after World War II, the United States grappled with four areas of cultural concern: 

reconstructing education in former enemy nations and reeducating their citizens; assisting the 

liberated countries to reorganize their educational systems; establishing an international agency 

in educational relations; and offering technical assistance to developing countries.  Out of these 

concerns was established the Fulbright Act, which had an immense impact on the surge of 

international students into the United States.  The Fulbright Act’s main objective was promoting 

intercultural exchange. 

 IIE’s Open Doors reports indicate a post-9/11 decline in international student enrollment 

for the years 2003 and 2004.  Bevis and Lucas (2007) mention this as a reason to call for both 

immigration law reform and visa issuance review.  The decline also sparked a need for 

intentional and strategic planning in terms of recruiting international students for four-year 

higher education institutions. 
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 Han (2010) acknowledges that Bevis and Lucas (2007) have completed a comprehensive 

history of international students in the United States.  They highlight positive aspects of 

enrollment of students from around the world and note that, by hosting these students, the United 

States wins via a “brain gain, intellectual migration, and financial contribution” (Han, p. 2) of 

this foreign talent.  In an article by Sarkodie-Mensah (1998), the history of enrollment for 

international students in the United States is relatively brief.  Included are a few paragraphs 

about the IIE statistics.  The article uses tabular data to chart international enrollment increases 

from 1954 to 1996, covering issues international students faced both in and outside the 

classroom. 

Non-Peer-Reviewed Articles on Increasing International Student Enrollment 

 Because the literature review is extremely limited concerning peer-reviewed articles that 

cover the trend of increasing international student enrollment in the United States in the last 10 

years, the literature review also includes articles from the Chronicle of Higher Education and 

IIE.  Including these non-peer-reviewed articles allows for a glance at the most recent trends and 

developments in the arena of international student enrollment growth.  Because the peer-

reviewed articles are not as recent, this section showing non-peer-reviewed work will highlight 

the latest information. 

An article by Gardener (2008) begins by offering statistics: “Total foreign student 

numbers up 7%; new enrollments up 10%” (p. 1).  Several quotations from prominent 

individuals emphasize the importance of international enrollment and the furtherance of 

academic exchange.  The rest of the article covers in-depth the statistical reports from Open 

Doors 2008.  Although some insights can be gleaned from the enrollment data, the article fails to 
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include a thorough analysis of the enrollment, serving instead as a venue for sharing basic 

information about international student enrollment.  According to Gardener, the United States 

remains a premier destination for international students.  The United States continues its 

commitment to welcoming students from around the world and transforming their lives. 

McMurtrie’s 2008 article suggests that international students were “pouring” back into 

the United States after years of “hostile student-visa policies, weak recruiting efforts by colleges 

and insufficient government support” (p. A–1).  The total international student rate of growth 

from the previous year was 7%, and this encouraged a proactive, almost aggressive approach to 

continue recruiting international students.  The article covers trends in growth with English 

language learning programs and notes that Vietnam’s growth was a jump to 45.3% from 31.3% 

over the previous year.  There is a suggestion that the federal government must provide more 

support to colleges.  The U.S. Department of State offers EducationUSA Advising Centers that 

support and provides resources, such as staff to promote higher education exchange in countries 

like Brazil, China, India, Japan, South Africa, and Turkey.  The article also reviews what 

colleges are doing creatively to recruit students—for example, overseas partnerships with foreign 

country colleges, the use of faculty and staff to market overseas when studying abroad or 

vacationing, and an emphasis on retention rather than simply recruitment strategies.  The article 

ends with a section extolling a positive outlook for the future of international student enrollment 

for both two- and four-year institutions, which support a reported $15 billion service industry. 

Douglass and Edelstein (2009) note the growth of international student numbers by 7%, 

referencing an Open Doors 2007–2008 report.  This article does not simply focus on the positive 

aspects of international student numbers, but also states that the United States needs to watch for 
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future declines in numbers.  There are two rationales for the possibility of decline: the growing 

demand for higher education and increased competition for students by other countries.  The 

world’s population studying overseas show  numbers totally more than 2.9 million (Douglass & 

Edelstein, 2009).  With competition like this, students will compare prices of colleges and 

universities.  The article mentions that the United Kingdom and Korea are offering competitive 

rates for attending universities in their homelands.  Thus, the United States must now compete 

for international students with the United Kingdom, New Zealand, Canada, and Japan.  The areas 

of study the United States should pay attention to include science, technology, engineering, and 

mathematics (STEM).  Subjects in these disciplines are not viewed as the strongest potential 

majors for U.S. domestic students, compared with students in other countries.  Douglass and 

Edelstein suggest strategic ideas: promote higher education as a U.S. export, emphasize 

globalization to include a U.S. student exchange, and increase degree production rates to attract 

international students. 

Fischer (2010) says China’s numbers have risen to account for 30% of worldwide 

international student enrollment in the 2009–2010 school year.  Once again, IIE’s annual Open 

Door report is the data source.  The number of Chinese students studying in the United States is, 

growing very rapidly compared with the increase in overall international enrollment of 3%.  The 

Chinese undergraduate enrollment rapid influx has climbed 52% in one year according to 

Fischer. This is in stark contrast to the overall international student growth which was only 3%.  

It may indicate a slowdown in growth of overall numbers for international students from around 

the world, or it might be the result of a failing economy, making the cost of recruitment efforts 
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difficult to cover. Perhaps other countries, such as the United Kingdom, Australia, and Canada, 

are providing competition to the United States. 

Fischer (2010) wrote there may be growth in international student enrollment, but there 

are variations by country, academic level, and program of study.  Further analysis of the Open 

Door data suggested this idea as well.  For example, Fisher mentioned that international student 

enrollment in associate’s degree programs had fallen 7%, whereas the prior year had witnessed a 

gain in that category of 13%.  Chinese students were the real reason for the international student 

enrollment growth for the year 2009–2010, having increased by 52% that year.  According to 

Fischer, while a drop in international enrollment by Chinese students is inevitable, another 

country always will be waiting to step up to fill that slot.  He noted other countries seeking 

numbers of foreign students include India and Turkey. 

Enrollment of Chinese students is also mentioned in another article, with the author 

expressing concern about the lack of diversity in the international student pool.  McMurtrie 

(2011) discusses that the growth for 2010 in international students resulted in an all-time high of 

723,277 students worldwide.  The author notes the growth occurred largely in two countries, 

China and Saudi Arabia.  He thoroughly analyzes new data released by Open Doors, asking, 

“How much is too much?” and suggests that relying on China and Saudi Arabia may be unwise.  

He says countries to watch for potential growth are Vietnam, Turkey, Indonesia, and Brazil.  

Higher education institutions should make a stronger effort to recruit, even with shrinking state 

support.  Colleges are now dedicating time, travel, and money to this effort.  The last part of the 

article discusses the importance of international students to the U.S. economy and encourages 

colleges to diversify their recruitment by concentrating on a variety of countries. 
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Hudzik and Briggs (2012) observe trends for international student enrollment and list the 

implications for U.S. higher education institutions.  They review global growth, global 

competition, the U.S. market share, market concentrations, and U.S. domestic demand factors.  

Highlights of the report indicate there is growth mobility in international students globally and 

there is a projected growth to reach 250 million by 2025.  Global competition is spreading and 

intensifying.  Hudzik and Briggs report that NUFFIC (the Netherlands organization for 

international cooperation in higher education) concluded many other countries, such as China, 

South Korea, Mexico, Russia, Taiwan, Thailand, and Brazil, have joined the United States in the 

strategic recruitment of international students. 

The report also indicates the United States remains a major destination for study, even 

with post-9/11 enrollment disruptions, which records indicate accounted for a drop in enrollment 

of 22,556. Enrollment rebounded, and the number for 2012 was a record 723,277.  That number 

represents 3.5% of total students studying in the United States.  International students in the 

United Kingdom account for 17% of total enrollment, and Australia’s number stands at 22%. 

The Hudzik and Briggs (2012) article shows that market concentrations for inbound 

countries are China, India, and South Korea.  Hudzik and Briggs mention that U.S. institutions 

should be concerned, as there is heavy emphasis on recruitment for students in countries like 

China and India.  They caution institutions to be aware of the risk of heavy recruitment in select 

countries, in case historic events such as the cut diplomatic ties of the United States and Iran are 

repeated.  This incident affected the more than 55,000 international students in 1979 and led to 

drastic drops in Iranian students in the United States. 
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Hudzik and Briggs (2012) indicate numerous factors that shape the supply and demand of 

international students.  These factors include increasing costs of education, a decreasing 

domestic supply of students, a demographic decline of “college-aged” student population, 

revenue diversification, revenue potential, and an increase of comprehensive on-campus 

internationalization strategies.  Specifically, the economic impact of international students on the 

United States was about $24 billion incoming in the 2012–2013 academic year. For Washington 

State, international students bring in $534 million (Open Doors, 2013). 

Finally, the report suggests that leadership at U.S. higher education institutions should 

focus on the needs of the international student “consumer”; meeting international students’ 

needs; and making sure there is a plan for challenges such as natural disasters, threats, or attacks 

and governmental issues, ensuring there is limited “backlash” on the campus and community.  

The last emphasis of the Hudzik and Briggs (2012) report concerns the strains international 

students place on campuses and how proactive leadership can “help shape the global campus 

climate to seize the educational opportunities this kind of diversity presents” (p. 3). 

Summary of non-peered-reviewed articles.  These non-peer-reviewed articles all 

indicate the importance of pursuing international students to attend higher education institutions 

in the United States.  Although there are strong competitors emerging to challenge the United 

States in producing higher education graduates, such as the United Kingdom, Australia, and 

Canada, a U.S. education remains highly valued.  Even if student visa issuing remains strict, as 

long as there is value perceived, then recruiting students from other countries for U.S. college 

enrollment will remain relatively easy.  The economic impact that accrues to the institutions and 
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the $24 billion the international students infuse into the U.S. economy should keep college 

recruiters busy for the next few years (McMurtrie, 2011). 

 The publications in IIE: Open Doors provide a comprehensive overview of data regarding 

international student enrollment statistics and analysis of key concepts, and they are published 

annually.  This literature review includes the Open Doors 2013 data indicating in the 2012–2013 

academic year, there were 68,050 international students studying in two-year institutions in the 

United States.  In the state of Washington, where the ISE-SS-WA took place, there were 23,542 

international students in two- and four-year institutions combined (Open Doors, 2013).  The 

leading places of origin were China, South Korea, Vietnam, Japan, and Hong Kong.  The data on 

places of origin are slightly different from data from East Coast states such as New York, where 

community colleges have international students from the China, South Korea, India, Canada, and 

Taiwan (Open Doors, 2013).  There are many reasons for where international students choose to 

study: mobility, including proximity to home country; family and financial issues; and 

institutional and political relationships.  Guruz (2011) indicates, “more than one rationale is at 

work, and a multitude of modalities and opportunities exist, which are expanding academic 

mobility today, and they are all interdependent” (p. 3). 

Importance and benefits of international students.  According to Open Doors (2011), 

the United States hosts 723,277 international students, more than any other country in the world.  

There are many benefits for higher education institutions to enroll international students. 

Peterson et al. (1999) emphasize the need for international students on college and 

university campuses, highlighting the positive aspects of international student enrollment.  

According to Peterson et al., important reasons colleges should recruit international students 
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include “educational, cultural, and financial reasons; and the corollary obligation, which is to 

welcome, serve, retain, and involve them in mutual intercultural learning with American 

students” (p. 67).  The authors take an interesting approach to promoting international students 

that includes addressing their economic impact.  They emphasize the economic impact for not 

only the campus (as international students often pay nonresident fees, and many work on 

campus, e.g., in a cafeteria or as teaching assistants) but also for the community.  Millions of 

foreign dollars are brought in from other countries and are spent in the colleges’ local 

communities on housing, cars, goods, and services. 

Peterson et al. (1999) offer a persuasive look at what colleges need to do when 

considering an international program.  A section of their article is devoted to suggesting colleges 

ensure considerations for programming for international students and that their academic, 

personal, and cultural needs are met.  Another section discusses how staff and faculty could learn 

about international learning by experiencing it, highlighting several model programs.  The 

authors stress that international students studying in the United States are a positive force for 

their institutions. 

Benefits of having international students on campus can include financial issues, as 

pointed out in Winkler’s 1984 article, and in which case there could be a cost-benefit factor to 

consider.  Winkler’s article is specifically interesting, as it offers a practical application of the 

cost-benefit analysis to the host country sponsoring foreign students in higher education.  The 

paper identifies positive net benefits, but these are subject to some assumptions.  The paper 

begins with a discussion of rapid international student enrollment, an explanation of the cost-

benefit model, and a breakdown of the costs to be considered: first, the cost of providing 
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instruction; second, the resources  required for living; third, publicly provided services separate 

from higher education; and fourth, the costs on domestic students and their learning experiences.  

The paper concludes with this idea of an analytical framework to evaluate the costs and benefits 

associated with having foreign students in the United States. 

The study by Owens, Srivastava, and Feerasta (2011) is quite recent and concerns student 

perceptions of three areas: the state of the economy, impact of international students, and public 

policy and international students.  The study’s purpose is exploratory, geared at investigating 

international and domestic student perceptions at the state level in Ohio.  The researchers 

developed an online questionnaire, and responses are analyzed using one sample t-test and 

independent sample t-tests. 

The results suggest that domestic students experienced strong positive feelings 

concerning international students and their economic impact in Ohio.  International students felt 

welcome, believed Ohioans value diversity, and in general experienced positive feelings toward 

globalization.  The authors determine that the “study provided insights and recommendations on 

how to communicate to stakeholders the positive impact of increasing the number of 

international students at domestic institutions” (p. 176). 

To conclude, there are clear benefits to having international students on college 

campuses.  Many of the studies indicate there are many positive reasons for higher learning 

institutions to pursue international students, including the financial gains for both the institutions 

and the surrounding communities and the global learning opportunities for both the domestic 

students and international students.  For this study, the literature review clarifies the need to 

understand the reasons community colleges may want to increase their enrollment of 
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international students.  The next section focuses on the unique characteristics international 

students have, and how this might impact the college campus community. 

 Challenges faced by international students.  Along with the benefits of enrolling 

international students come multiple challenges on the side of the international students (Isibor, 

2008).  International students face very obvious issues with language and culture adjustment.  In 

addition, understanding the educational system and finding ways to build community and 

friendships are significant challenges (Glass, 2012; Mori, 2000; Volet & Ang, 1998).  An article 

by Arthur (2004) highlights that “academic concerns, communication issues, social support, 

family matters, discrimination, gender roles and financial support are key issues” (p. 291) that 

colleges face when admitting international students. 

 The literature shows that the challenges for international students are not solely academic 

and that there is growing awareness of the need for more institutional support for international 

students (Glass, 2012; Moores & Popadiuk, 2011; Mori, 2000).  These specific needs manifest as 

issues when the international students are on campus.  Several researchers mention the “need to 

create positive campus conditions that support international student adjustment to academic and 

social demands of college life” (Glass, 2012, p. 243). 

 Mori (2000) writes that these students have a “unique source of stress,” such as language 

barriers (including language proficiency, accents, and different expressions and idioms) and 

social issues (understanding of societal norms like friendships and dating).  Mori mentions that 

international students plan to return to their home countries.  This is different from domestic U.S. 

students, therefore international students have distinct needs.  International students are in a 

category with unique issues such as immigration compliance.  Thomas and Althen (1989) 
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mention that this group has special political, religious, and social conflicts that may cause great 

dissonance.  Lastly, an area Mori states causes crisis situations with international students is their 

financial difficulties.  This study is designed to determine what impact these international 

students, with all their challenges and unique needs, have on the student services areas. 

 Training staff on international student issues.  Although more than 13 years old, an 

article by Mori (2000) indicates that international students on American college campuses are an 

increasing population with very unique concerns that continue to be overlooked.  The article 

examines the international students’ concerns and ways to provide more culturally sensitive 

services.  Results from the Moores & Popadiuk (2011) study suggest that support from faculty 

and staff is helpful in international student transitions.  The study reveals that dedicated contact 

persons, such as program coordinators or staff members, are beneficial during the beginning of 

the international students’ experiences.  In addition, such dedicated personnel can “sort out the 

potentially overwhelming practical and administrative details of attending a foreign university” 

(p. 298).  Trice (2003) explores the views of faculty and international students, confirming that 

there are distinct academic and personal needs for international students.  The faculty reported 

many challenges in having international students in class.  The challenges they faced ranged 

from “integrating domestic and international students to managing some faculty members’ 

preferences for having American students in their research group” (p. 379).  Trice also comments 

on other faculty studies in which surveys were designed to obtain information on faculty and 

international student relationships (Barber & Morgan, 1984; Baily, 1984), but research on the 

impact international students have on staff members in student services areas cannot be found. 
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 Although there are studies that examine faculty issues regarding international students, 

few research articles focus on staff issues when working with international students.  Jacob 

(2001) produces an overview of adjustment issues international students face when coming to the 

United States to study and how there need to be educational opportunities for graduate students 

who are working with international students in counselor training programs.  Jacob covers the 

importance of appropriate training for counselor trainees concerning the unique situation of 

international students, including cultural sensitivity issues.  Jacob establishes the need for 

crosscultural awareness and discusses the uniqueness of the international students.  This includes 

“that international students perceived prejudice more; were more affiliated with their own 

nationality groups; and used English significantly less than did permanent residents or 

naturalized citizens in the United States” (p. 73).  Jacob writes about the special concerns over 

culture shock and adjustment issues resulting in anxiety, insomnia, and physical illness and about 

differences in educational systems between home countries and the United States.  Suggestions 

include offering collaborative programming that discusses sharing literature on cultural trends 

capable of influencing international student experiences, conducting ongoing assessments on 

international students’ needs, and finding creative ways to provide support to these students. 

In another study, Nilsson and Anderson (2004) concentrate on international students and 

the need for staff training in professional psychology programs.  The study provides a data set 

focusing on the relationships among acculturation, counseling self-efficacy, role ambiguity, and 

the supervisory working alliance in international students.  The results show that rapport between 

supervisee and supervisor is stronger when the international student has become more aware of 

the host culture and the cultural adjustment issues than when the supervisor’s focus is on 
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increasing knowledge concerning clients.  The implications of this study stress that when 

supervisors work with international students, they should: (a) assess their level of acculturation, 

(b) address cultural issues in supervision, (c) try to foster a strong supervisory work alliance, and 

(d) be clear about supervisory expectations.  Nilsson and Anderson’s work is a significant 

foundational study for the concept of staff education on international students. 

 Very few articles cover the subject of international students and what their presence 

means to those in student services.  Few studies validate the characteristics international students 

share (Mori, 2000; Thomas & Althen, 1989), including the short time students stay in the United 

States.  International students in the United States intend to return to their home countries, which 

is in contrast to immigrant students in the United States, who now call America home.  In 

addition, because international students are far away from home, they have distinct social 

support networks and are faced with new American values, norms, and beliefs that may be in 

stark contrast to their own values (Mori, 2000).  So even as the articles focus on shared unique 

characteristics for international students and agree that the students needed specialized care, the 

articles come from the perspective of the students needing the attention (Thomas and Althen, 

1989; Mori, 2000; Andrade, 2006; Isibor, 2008).  The studies do not concentrate on how to get 

services, nor do they look at the effects these international students have on the student services. 

Critique of the Literature 

The literature review draws attention to several areas of critique.  The research on 

internationalization includes different methods institutions adopt to incorporate global initiatives 

on their campuses, but research uncovers little when it comes to community colleges (Bohman, 

2010; Green & Siaya, 2005).  In the area of international student enrollment and the effects on 
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student services, again, limited work is available for review regarding community colleges.  Very 

few articles are available that focus on staff members of colleges and their work with 

international students.  The few that are reviewed specifically emphasize the need for explicit 

training for international student needs.  Overall, more research must be conducted in the area of 

international students’ impact on community college campuses, specifically in the area of the 

impact on student services personnel.  The international student enrollment area is a relatively 

recent phenomenon, and further qualitative research could identify specific elements regarding 

best practices in community colleges. 

Summary of Chapter 2 

In summary, the literature review accentuated four key areas and provided an overview of 

the international education field in community colleges.  To begin, internationalization efforts at 

higher education institutions were identified.  This review established the many benefits of 

recruiting international students to study in the United States.  Second, a look at literature 

focused on international student enrollment, which examined the history of international 

students, their importance to the higher education institutions that enroll them, the perspectives 

of U.S. students, and international students’ adjustment issues.  Because peer-reviewed research 

was somewhat sparse, non-peer-reviewed articles were included to cover and present the most 

recent information available on increasing international student enrollment.  Lastly, articles on 

international students’ unique characteristics and needs provided the foundation for further 

exploration of how these unique characteristics and needs might have an impact on student 

services personnel at community colleges. 
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 The literature review clarified that further study in this area of international student 

enrollment is essential, and a focus on community colleges is needed.  Community colleges are 

broadly participating in internationalization.  However, a limited number of community colleges 

are aggressively trying to increase the number of inbound international students.  Many 

community college are unaware of what students services are required to work with the increased 

international student population.  The literature review confirmed the need for more work in this 

field.  No research exists on the impact on community college student services after a significant 

increase of inbound international students.  It is hoped that this study will make a viable 

contribution to the existing body of knowledge in practices for student services when 

international student enrollment increases at U.S. community colleges. 
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Chapter 3: Methods 

This chapter will describe the methods used to address two research questions: 

1.  Which effects, if any, were felt by student services when international student 

numbers increased on the community college campus? 

2.  What can the community college as a whole do to prepare for the increase of inbound 

international students? 

This opening section describes the philosophical approach.  I will then turn to the 

methodology used, including the multicase study; strategies to ensure soundness; and strategies 

to protect subjects. 

The ISE-SS-WA employed the qualitative research method.  The constructivist stance 

adopted worked directly with this approach.  The case studies method allowed for in-depth 

analysis of six community colleges.  Interview questions were developed relevant to the research 

questions.  The questions explored the impact that increasing international student enrollment 

has had on student services at each college. 

Philosophical Approach 

In the review of personal epistemology, I examined literature regarding different types of 

“ways of knowing” and, in some cases, “the cultures of inquiry” (Trochim, 2006).  This literature 

assisted me in understanding, portraying, and communicating certain concepts of epistemology.  

The research epistemology for this study is from the perspective of combining two views.  Thus, 

the philosophical approach this research study encompasses is that of the constructivist and 

interpretative paradigms. 
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Major Philosophical Assumptions 

 The first concept that reflects my worldview is constructivism.  I identify with the 

emphasis on being a perceiver, and I agree that personal views and perceptions are acceptable 

(Trochim, 2006).  These perceptions can be imperfect and laden with researcher bias.  According 

to Guba and Lincoln (1994), the concept of constructivism is based on the fact that researcher 

bias is never completely eliminated from any study.  Although this is not an idea exclusive to 

constructivism, it is imperative for the current study.  Clark (2011) explains the constructivist 

researcher believes truth and knowledge come from different perspectives.  However, the 

researcher’s bias can never really be removed from the situation of the research.  This point of 

bias acknowledgement in the constructivist paradigm is welcomed and will be discussed later. 

The second worldview I identify with is the interpretive worldview.  According to 

Neuman (2003), “the interpretive approach is the systematic analysis of socially meaningful 

action through the direct detailed observation of people in natural settings in order to arrive at 

understandings and interpretations of how people create and maintain their social worlds” (p. 

76).  I believe the nature of reality can be factually observed.  The interpretation of what was 

examined makes a difference in understanding research.  Denzin and Lincoln (1998a) write, “the 

interpretivist believes that to understand this world of meaning one must interpret it.  The 

inquirer must elucidate the process of meaning construction and clarify what and how meanings 

are embodied in the language and actions of social actors” (p. 222). 

In constructivism, bias influences the essence of how we come to know the world, and 

these worldviews acknowledge this bias.  According to Creswell (2008), constructivism 

“emphasize[s] the importance of the participant’s view, stress[es] the setting or context in which 
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the participants expresse[s] the views, and highlight[s] the meaning people personally [hold] 

about educational issues” (p. 50).  For this proposed research, I embrace the perceptions and 

constructs forming parts of information that can be built on or altered to develop greater 

understanding of events (Trochim, 2006). 

Personal Disclosure 

In terms of bias, I have worked in the international education field at several community 

colleges for more than 25 years and strongly support the internationalization of community 

colleges through one element of internationalization: increased international student enrollment.  

This study is relevant to my present occupation.  I am directly involved with an IP that has 

grown, and people in the international education field constantly ask, “how many is too many,” 

regarding inbound international students.  I feel that increasing the international student 

population can lead to concerns of limited student services. 

I place a high value on the benefits of having international students on campus and 

support increasing international student enrollment; therefore, my bias may have been evident 

during the research and interview process.  As I hold definite opinions on this matter, the concern 

is that the individuals interviewed during the study could have detected my attitudes, which 

might have resulted in their holding back actual opinions and responses to avoid conflict.  Thus, 

checks and balances must be employed to ensure researcher bias does not lead to poor 

methodology and elicit false or incorrect reporting from the subjects.  Such checks and balances 

will be discussed later in this section. 

The actual method of synthesizing survey results and interviews is what creates an 

interpretive study.  Information obtained from the staff at the six colleges interviewed was 
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considered.  Interviews with employees of student service areas were included.  The results will 

be analyzed.  The data will be examined collectively, which supports the interpretive 

epistemology.  The results will be examined for possible themes, meanings, and understanding.  

Core themes identified may highlight issues that student services staff and faculty believe are 

important in terms of working with international students on campus. 

Summary of Philosophical Approach 

 After reading Creswell (2008), I determined that my epistemology, grounded in both 

constructivism and the interpretive approach, affects my choice in research method and design.  

The dissertation research was completed using the case study method, a qualitative research 

design.  According to Stake (2010), “many people who want to do qualitative research want to 

improve how things work and empathy and advocacy are and should be part of the lifestyle of 

each researcher” (p. 14).  I appreciate the stance of advocacy. 

Methods 

The research focused on the qualitative method and employed the use of interviews of 

employees in student services at six Washington State community colleges.  The main purpose 

of using the qualitative method for this study was to develop an understanding of the type of 

situations student services are currently experiencing while working with international students 

as the numbers rise on their campuses.  The nature of the study was exploratory (Yin, 2009).  In 

addition, a qualitative study focuses on working with a small number of participants or 

individuals—in this case, a small number of community colleges. 
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Other indicators that a qualitative methodology was best suited to this study include the 

data analysis.  Because there are interviews, there was textual analysis and a review for thematic 

developments.  According to Creswell (2008): 

In qualitative studies in which you both describe individuals and identify themes, a rich, 

complex picture emerges.  From this complex picture, you make an interpretation of the 

meaning of the data by reflecting on how the findings relate to existing research; by 

stating a personal reflection about the significance of the lesson learned during the study; 

or by drawing out larger, more abstract meanings. (p. 57) 

This search for meaning gives the reason for this particular research to be qualitative.  

The focus is to see whether the community colleges and their staff’s stories and experiences 

working with a growing number of international students elicit core themes.  This research will 

try to determine whether the data can reveal any relationships or themes. 

Multicase Study 

This research used the multicase study research method.  This method allowed a deeper 

exploration of the student services participants and got a robust response.  This section will 

describe the case study method and discuss the rationale for the selection. 

Purpose and Key Concepts 

The case study method is a valid choice when doing social science research, despite its 

being often underestimated for the purpose.  According to Yin (2009), the case study method is a 

preferred method by researchers who look to examine “(a) ‘how’ or ‘why’ questions are being 

posed, (b) [when] the investigator has little or no control over the events, and (c) [when] the 

focus is on contemporary phenomena in a real-life context” (p. 2).  The case study method is 
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technically distinct from other research methods, for it can delve into the “richness of the 

phenomenon and the extensiveness of the real-life context” (Yin, 2009, p. 2).  The purpose of the 

case study method is to allow the researcher to gain an in-depth understanding of a real-life 

experience, such as participants in their work settings at the community colleges.  The contextual 

component is a key feature to the case study method.  In addition, Yin writes that the case study 

method may include many variables of interest and not specifically data points.  Many sources of 

evidence may be collected, and many case studies may employ triangulation. 

 Creswell (2008) defines the case study as “an in-depth exploration of a bounded system 

(e.g., an activity, event, process, or individuals) based on extensive data collection.  Bounded 

means that the case is separated out for research, in terms of time, place, or some physical 

boundaries” (p. 476).  A phenomenon of interest creates this boundedness, and it is accomplished 

through the selection of a research problem and questions that dictate “the appropriate setting 

and/or sample from which to develop a rich understanding of that phenomenon” (Ellinger, 

Watkins, & Marsick, 2005, p. 328).  This is important for the proposed research study, as the 

purpose is to show how international students affect student services.  The boundedness is a key 

component to the case study design (Denzin & Lincoln, 1998; Ellinger et al., 2005; Stake, 2010; 

Yin, 2009).  The bounded component for this study will be the Washington State community 

colleges that showed increases in international students from 2004–2013. 

The case study method for this research included multiple cases.  Due to time constraints 

and participant availability, six community colleges were reviewed.  The limitation is based on 

practical reasons.  The multiple cases, called collective case studies by Stake (1995), provided 
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robust results and in-depth insight into the student services areas where international student 

enrollment increased. 

The ability to interview individuals involved enabled me to see themes in the data from 

each of the participants and is a characteristic of the case study method.  The method emphasizes 

and includes the situational context and rich descriptions that the researcher deems important.  

Case study research embraces “an expectation that phenomena … are intricately related through 

many coincidental actions and that understanding them require[s] looking at a wide sweep of 

contexts, temporal and spatial, historical, political, economic, cultural, social, and personal” (p. 

43).  The context of the community college was important in this study.  My goal was to discover 

information concerning the impact of increased international student enrollment by experiencing 

conversations and reflections of community college participants who could reveal their personal 

perspectives and experiences with international student enrollment.  The intention of this inquiry 

was to report a truthful, candid understanding of the impact of international students at 

community colleges, and this research is intended to add to the knowledge of the existing 

framework of international student enrollment and its impact on student services. 

Weaknesses.  In the case study design, a major weakness is generalizability (Stake, 

2010).  Generalizability means that findings can be generalized from one study and applied to a 

wider population (Polit & Hungler, 1991).  Supporters of case study methods disagree that 

results can be generalized to an entire population (Stake, 2010; Yin, 2009). 

Strengths.  The single case study method provides the means to define and design an in-

depth study.  Data preparation, collection, and analysis, along with the drawing of conclusions, 

can be selectively determined (Yin, 2009).  For this study, the single-case scenario would be 
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insufficient, because there is exploratory interest in the methods community colleges are 

pursuing in different locales, and having the ability to compare and contrast results is pertinent to 

the investigation. 

On reviewing the appropriateness of the multiple case study method, I found that data 

preparation, collection, and analysis, along with the drawing of conclusions, can be selectively 

determined (Yin, 2009).  For this study, the multiple case study method can produce results that 

are robust in terms of examining the impact of increased international student enrollment. 

According to Stake (2006), the multiple case study method entails the “Step by Step” 

process: solidifying the research questions, identifying the phenomenon, determining the cases, 

gathering the data, and triangulating the cases.  These recommendations in the “Step by Step” 

process will be essential to this research study.  The procedures Stake (2006) outlined will create 

the framework for an effective investigation of the phenomenon of increasing international 

student enrollment.  The researcher hopes the method will extrapolate common issues across the 

group of colleges being examined, inclusive of each campus’s unique features and within each 

college’s context. 

Procedures 

This section of the research study addresses the procedures used for data collection.  The 

following is a description of the procedures used for case participant selection, data parameters, 

and data collection techniques.  Next, information regarding the plan for data analysis, including 

strategies to ensure soundness, is shared.  Last is a discussion of the strategies used to protect 

human subjects. 
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Case selection.  For this study, the data requirements were derived from “cases.”  In 

particular, the cases met three criteria for selection.  The first criterion was that the community or 

technical college was located in Washington State.  Possibilities for the potential participant 

cases were derived from the 34 community or technical colleges in Washington.  The cases were 

chosen from the list produced by the IIE Open Doors 2013 report.  All six Washington State 

community colleges were derived from the list of the top 40 institutions that grant associate’s 

degrees.  A request for participation was offered to all six community colleges.  In Creswell 

(2008), the purposeful sampling descriptor indicates that the researcher must “intentionally select 

individuals and sites to learn or understand the central phenomenon” (p. 214).  I limited the set of 

possible participant cases to Washington, due to time and distance issues, which is a form of 

convenience sampling.  According to Creswell (2008), in convenience sampling, “the researcher 

selects participants because they are available to be studied” (p. 155). 

Additionally, Washington also was chosen because these six community colleges were in 

the top 40 institutions for numbers of inbound international students studying in the United 

States (IIE, 2009).  The intentionality of the case selection is critical to me, as there is personal 

interest in the community colleges in Washington regarding exemplary interest in 

internationalization and, specifically, a commitment to recruiting international students. 

The second criterion was the identification that the six community colleges specifically 

have experienced an increase in international student enrollment from 2004–2013.  This was 

determined by consulting IIE Open Doors reports written in 2004–2013. 

I set out to find a minimum of two participants to be interviewed at each community 

college.  To gain a fuller perspective of the different constituents on the community college 
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campus, a minimum of two staff members working in student services was necessary.  I 

researched each of the six community colleges’ websites and sent emails to student services 

areas.  The possible participants in student services areas were contacted and asked to be 

interviewed.  Telephone interviews for the case studies were conducted based on participant 

availability and at their convenience. 

Data needs.  For the ISE-SS-WA, the research was deemed exploratory in nature, and 

the data needed to be highly specific to the research questions (Stake, 2010; Yin, 2009).  It 

included a minimum of two participants from each college.  The data were triangulated and 

collected for this study from personal telephone interviews with the identified community 

college participants.  Basic interview question prompts were questions used in the telephone 

interviews (see Appendix A). 

Research Question 1.  Which effects, if any, were felt by student services when 

international student numbers increased on the community college campus? 

The data required for this study needed to include a clear statement from the participant 

regarding his/her views on how increased international student enrollment affected their 

programs. 

Research Question 2.  What can the community college as a whole do to prepare 

for the increase of inbound international students? 

The data I required included the opinion of the participant on preparation and growth 

management. 

 Data collection techniques.  As seen from the research on case studies, data can be 

collected in many ways, including document reviews, interviews, direct observations, and 
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participant observations (Stake, 1995; Yin, 2009).  The use of multiple data sources will assist 

with the possible criticisms that may surface regarding the generalizability of case study results 

(Polit & Hungler, 1991).  Data were collected for this study via telephone interviews. 

I interviewed identified community college student services staff participants by 

telephone.  The interviews were composed of open-ended questions, with each interview planned 

to last approximately 45 to 60 minutes.  I audio recorded each interview and transcribed the data 

afterward. 

Data analysis.  I conducted a content analysis process for data analysis.  This involved 

(a) producing an individual interview transcript, which incorporated recording and creating a 

transcript for each interview; (b) creating a case study report for each college and staging a 

within-case examination and identifying emergent themes from the transcripts of each 

community college participant; and (c) producing a crosscase content analysis and comparison of 

the community college responses for similarities and significant findings.  Data analysis 

followed the content analysis process as described by Zhang and Wildemuth (n.d.) (see Figure 

1).  Coding identified the following preset constructs: types of impact on student services.  Post-

data coding analysis was followed by triangulation methods. 
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Figure 1.  Model depicting content analysis stages by Zhang and Wildemuth (n.d.) 

 

Creswell (2008) notes that, when analyzing case study design data, one can employ data 

analysis by hand or by computer.  By-hand analysis includes reading the data and sorting them 

according to thematic constituents.  By-hand analysis was used for ISE-SS-WA.  The choice for 

by-hand analysis was made purely for ease of analysis due to time constraints. 

Strategies to Ensure Soundness 

A core concept of the constructivist approach to research is that observations of reality 

can be continuously revisited.  Observations are imperfect and can permit researcher views and 

bias.  According to Rodwell (1998), constructivist researchers allow for interpretation and self-

reflection, and the “results will have contextual relevance, or the process will not have complied 

with the quality expectations of both trustworthiness and authenticity” (p. 223).  It is this ability 
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to admit deep reflection within context that creates challenges in validating the findings in 

qualitative research designs such as the case study method.  I employed three techniques to the 

ISE-SS-WA to ensure soundness, which included triangulation, member checking, and an 

external audit (Creswell, 2008). 

Triangulation.  Creswell (2008) defines triangulation as the “process of corroborating 

evidence from different individuals, type of data, or methods of data collection in descriptions 

and themes in qualitative research” (p. 266).  In the case study method, this is accomplished by 

collecting multiple data sources to substantiate the findings.  For this study, data were collected 

from different participants and from different campuses via interviews.  Triangulation took place 

in two forms: triangulation of the data within a case and triangulation using a crosscase analysis. 

Member checking.  To ensure soundness, I was consistent in asking the participants to 

review the data collection results.  This process of continuous review and participant verification 

ensured that the results were not misinterpreted, which produced a sound, accurate result.  This 

form of repeating validation is known as member checking.  Stake (1995) suggests asking the 

participants review the data as if they are the research; they can then “regularly provide critical 

observations and interpretations, sometimes making suggestions to the data” (p. 115). 

Strategies to Protect Human Subjects 

 I took the necessary steps to protect human subjects by using university guidelines and 

the Institutional Review Board (IRB) process.  According to Denzin and Lincoln (1998), 

“traditional ethical concerns have revolved around the topics of informed consent, … right to 

privacy, … and protection from harm” (p. 70).  Participants were given a description of the 
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study, allowed to terminate the interview or leave the study at any time, and were not exposed to 

any harm. 

 For this proposed study, I followed the Oregon State Human Subjects policy.  The study, 

including interview questions, was approved by the IRB of Oregon State University.  I made sure 

to keep identifiers removed from the report of findings.  I used methods to ensure data were 

stored in a way that kept the information private and to ensure data will be destroyed three years 

after the study’s completion. 

Summary of Chapter 3 

 The research design used for this qualitative research study was the multiple case study 

design.  This method aligns with my constructivist and interpretive stance in research approach.  

The cases were six community colleges.  The participants interviewed were identified through a 

request process and comprised two student services staff members from each of the six 

campuses, for a total of 12 participants.  The interview questions were designed to elicit 

information, and the data were used to determine answers to the proposed research questions 

regarding international student enrollments’ impact.  Triangulation was used to ensure 

soundness.  All methods possible were used to protect the rights of the human subjects during 

this research study. 
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Chapter 4: Results 

This chapter presents the results obtained from analyzing data gathered by interviewing 

12 participants currently working on student services staffs at six Washington State community 

colleges that, during the past decade, experienced a significant increase in international students.  

The data collection process was designed to discover what effect, if any, international student 

enrollment growth had on student services staff and faculty.  Further research goals were to 

determine the challenges to staff in student services at each of the six Washington State 

community colleges that, during the past decade, experienced significant increases in 

international student enrollment. 

Specifically, this study was designed to address the following research questions: 

1. Which effects, if any, were felt by student services when international student 

numbers increased on the community college campus? 

2. What can the community college as a whole do to prepare for the increase of 

inbound international students? 

In 2013, six Washington State community colleges were listed in the nation’s top 40 

institutions for hosting international students.  The charts in Tables 1–6 (see Chapter 1) show the 

institutions (college names are omitted for purposes of anonymity) and their numbers of 

international students from 2007 compared to 2013.  Note this study reviews data from IIE 

Reports from 2004–2013.  However, the charts do not show 2004–2006 data, as not all of the six 

schools reported numbers to IIE during those years.  In the academic year 2006–2007, four of the 

five colleges reported.  This 2007–2013 chart will still highlight the large increase in numbers for 

those years and will still emphasize the noticeable increase in international student numbers. 
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The initial call for participation was sent via e-mail to student services directors at each 

of the six community colleges, asking for help in identifying possible subjects.  Specifically, I 

requested a list of student services employees who had worked at their colleges for a minimum 

of three years.  The student services areas included academic advising areas, cashiering, 

registration and enrollment services, and testing centers.  The names and e-mail addresses of 

possible participants were given to me or were obtained from the student services websites.  The 

possible participants were sent an e-mail to ask whether they wanted to participate.  I responded 

through e-mail to participants who expressed interest.  In some cases, follow-up telephone calls 

were made to elicit final agreements for participation.  The participants were informed about the 

verbal consent to participate.  The initial number of administrators contacted was six.  Each 

administrator gave me three to five possible subjects to contact using email, resulting in a 

possible participant list of 18.  After one week elapsed, I sent two follow-up e-mails, with the 

following response rate: five possible subjects declined to participate (28%), and 13 agreed to 

participate (72%).  One participant dropped out.  Of the remaining 12, all of the participants 

completed the interviews. 

Interviews 

I conducted in-depth telephone interviews with 12 student services personnel from six 

community colleges in Washington State.  The six colleges were chosen for this study because 

they had significantly increased their inbound international student numbers between 2004–

2013.  Because there was such a rapid increase in inbound international students at these six 

community colleges, the student services areas may have had insights as to what impact this 

phenomenon of increased students had in their departments.  The participants were chosen as a 
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convenience sample, due to their area of employment (student services), their length of 

employment in the student services area (must have worked between 2004–2013), and their work 

directly assisting international students.  For this study, two participants from each of the six 

community colleges were interviewed by telephone.  Each interview was allotted 45 minutes, but 

many lasted longer than the allotted time. 

Participants were contacted by e-mail to set up the interview time, and then the 

interviews were conducted by telephone.  I used an audio recording device at each interview, and 

each participant was made aware of the recording.  In addition, each participant was briefed 

about the interview process and how the recordings would be transcribed and coded for themes.  

The interviews were conducted during the first two weeks of June 2013. 

Participant Institutions 

The six Washington State community colleges were identified as participant institutions 

because each institution had a large growth in international student numbers between 2004–

2013.  Table 7 and Figure 2 show the percentage increase in international student numbers for 

each institution during this time frame (Data from http://www.iie.org/en/Research-and-

Publications/Open-Doors/Data/International-Students/Enrollment-by-Institutional-Type). 

 

 

 

 

 

 

http://www.iie.org/en/Research-and-Publications/Open-Doors/Data/International-Students/Enrollment-by-Institutional-Type
http://www.iie.org/en/Research-and-Publications/Open-Doors/Data/International-Students/Enrollment-by-Institutional-Type
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Table 7.  Growth of International Programs 

 

 

Figure 2.  Growth of International Programs 
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A brief description of the six community colleges and the corresponding participants 

follows. 

Community College U 

Community College U is located in a suburban area of Washington.  Its services include 

educating approximately 14,000 students.  About 700 of these students are international students 

who come from more than 50 different countries.  The two participants from Community 

College U are from student services areas and are responsible for working directly with students 

on issues like academic planning. 

Community College V 

Community College V is located in a more rural area of the metro-Seattle area.  The 

number of international students registered at Community College V is approximately 1,600.  

Community College V has a main campus in a quiet neighborhood.  The participants from 

Community College V work in customer service areas. 

Community College W 

Community College W has hosted international students since the early 1980s.  The 

institution is located in the city of Seattle.  The program’s commitment to growth is noted in its 

hosting more than 1,000 international students from more than 70 countries.  For this study, the 

participants from Community College W include two individuals, one who performs customer 

service functions and one who performs general enrollment services.  Both participants have 

direct personal contact with students as part of their daily duties. 
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Community College X 

Community College X is in the city of Seattle.  The program enrolls more than 800 

students from more than 50 nations and primarily houses its international students using private 

homestay placement agencies.  The two Community College X participants who work in the 

student services areas both meet daily with students. 

Community College Y 

 Community College Y is located in a Seattle suburb and has more than 900 international 

student enrollees.  The demographic composition of international students at Community College 

Y includes individuals who come from more than 60 different nations.  The Community College 

Y participants for this study work in student services.  They have direct student contact as part of 

their daily workload. 

Community College Z 

The last community college included in this study is Community College Z.  This college 

is one of the oldest in Washington and hosts more than 1,500 international students.  Community 

College Z has a downtown city address.  The two participants for this study work in student 

services areas and have direct student contact daily. 

Interview Case Results 

Once the transcriptions were completed, I reviewed each transcribed interview, 

highlighted the data, and created thematic frequency for each transcription.  Next, I used colored 

cards to tabulate the frequency of thematic occurrences from all participants.  To ensure validity, 

member checking was used.  I asked participants whether their interview transcriptions depicted 

their topical perspectives accurately.  If there were revision requests, I completed the revisions. 
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 Upon reviewing and coding the 12 participant interview transcripts, the following four 

themes emerged: 

1. Personnel considerations 

(a) Not enough full-time employees in their student services areas 

(b) Time management issues: time spent servicing the student clients 

2. Communication issues 

(a) Professional development and training issues 

(b) Change in goals 

3. Physical/space requirements/concerns 

4. Financial and budgetary concerns 

Reliability issues were addressed through the use of peer debriefing.  In this study, two 

peers—each with more than 20 years of experience in international education and both holding 

master’s degrees in education—examined the data and procedures to ensure the information was 

coded correctly.  Care was taken to remove the participant names from the transcriptions that the 

peer reviewers received.  The names of the community colleges also were removed from the 

documents given to the reviewers. 

The findings from the transcript coding are described in the following sections.  The 

community colleges have not been given identifiers and will not be named to ensure data 

anonymity.  Each community college had two participants, and results are given for each 

category.  Tables 8 to 13 show very brief and generalized responses to the interview questions 

are depicted.  The tables identify each participant’s basic answer for each question. 
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Table 8.  Goals Question 

 

Participant Changes to Goals Shared 

1 Some shared 

2 None shared 

3 None shared 

4 None shared 

5 None shared 

6 None shared 

7 Some shared 

8 No response 

9 Commented on “bad communication” 

10 Just started to share 

11 None shared 

12 Commented “not clear” 
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Table 9.  Number of Full and Part Time Employees 

 

Participant Changes to # of full time 
employees in SS department  

Changes to # of part time 
employees in SS department  

1 No no 

2 Decreased increased 

3 No increased 

4 No no 

5 Decreased increased 

6 No no 

7 No increased 

8 No decreased 

9 Increased increased 

10 No increased 

11 Decreased decreased 

12 No increased 
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Table 10.  Time Spent Assisting Clients 

 

Participant Changes to time spent assisting clients  

1 decreased 

2 decreased 

3 No changes 

4 No changes 

5 decreased 

6 No changes 

7 decreased 

8 decreased 

9 decreased 

10 decreased 

11 decreased 

12 decreased 
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Table 11.  Changes to Office Space and Equipment 

 

Participant Changes to office space in SS 
department  

Changes equipment in  
department  

1 Decreased increased 

2 no change increased 

3 redesigned no additional space increased 

4 no change no change 

5 Increased increased 

6 redesigned no additional space increased 

7 redesigned no additional space increased 

8 Increased increased 

9 Increased increased 

10 redesigned no additional space no change 

11 Increased increased 

12 Increased  increased 
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Table 12.  Professional Development Training 

 

Participant Offered Professional Development training on 
international student issues 

1 no  

2 limited, IP staff visit 

3 no 

4 no 

5 no 

6 no 

7 limited 

8 no 

9 offered but offered removed 

10 limited 

11 no 

12 no 
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Table 13.  Budget 

 

Participant Changes to SS budget due to international 
students  

1 cannot comment, not aware 

2 some additional funds, not enough 

3 decreased 

4 some additional funds, not enough 

5 some additional funds, not enough 

6 cannot comment, not aware 

7 decreased 

8 decreased 

9 decreased 

10 decreased 

11 decreased 

12 cannot comment, not aware 

 

Each participant was assigned a pseudonym.  The participants’ responses to themes are 

posted below in no particular order.  The themes are reported below and are done by participant 

pairs based on their colleges.  However, to keep the participants anonymous, I avoided using 

their colleges’ names.  The data analysis and coding of the emergent themes revealed the 

following results. 
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Theme 1: Personnel Considerations (Working with Others: Students & Staff) 

Not enough full-time employees in their student services area.  Several of the 

interview participants expressed concern with the lack of full-time employees in their student 

services areas. 

Participants 1 and 2.  The first pair of participants will be called Ann and Sara.  Sara had 

been employed at the college for more than 10 years.  Ann had served in student services for 

more than eight years. 

Ann noted significant growth had occurred in the past four years at her institution.  This 

growth affected her job, because she managed long lines of students waiting for her area’s 

service.  Additionally, her duties and responsibilities included Internet work, and with the 

increase she required more time on the computer servicing student clients.  The interview also 

revealed her concern about personnel.  Although the international student population had 

increased, there had been no increase in full-time employees.  She reported the addition of one 

part-time employee and said there was discussion of adding a full-time position in the future.  

Ann reported that the length of time to serve an international student had increased as well.  The 

time was dependent on the student.  Ann stated: 

I would say, depending on their language . . . the language barrier seems probably 

the biggest issue as far as serving a student because, a lot times, they don’t really 

understand like you can. . . . If we did a transaction, then a lot of the times they 

would ask for something additional.  They didn’t understand you could ask for 

things all at once. . . . We would finish one whole transaction completely and then 

would have to start another transaction. 
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Later in the interview, Ann added: 

Sometimes they didn’t know [how to do something]. . . . I worked a lot . . . 

helping students and . . . I think the language barriers [were a problem]. . . . 

Probably the biggest thing is trying to understand what it is they’re saying . . . so 

just directing them [took time]. 

The second participant, Sara, recalled that the greatest change she had experienced due to 

the increase of international students in her student services job was that her daily transactions 

were no longer face-to-face meetings, as the college moved to computerized systems to aid with 

the service.  She mentioned that an important strategy to deal with increased numbers was to 

move to online servicing.  She noted the first day of the quarter was a very busy day, as the 

international students preferred standing in lines rather than using the online tools.  She stated: 

“We do help international [students] pretty much all day.  Now what we see is… most of the 

time… international on the first day of a quarter.”  Sara spent more time with international 

compared with domestic students.  Additionally, she said the international students were younger 

and “needed more help. . . . Not only the lack of English . . . sometimes they get frustrated . . . 

sometimes they don’t want to wait in line . . . some students are impatient with that.” 

 In terms of personnel, Sara claimed it took years to do so, but eventually a full-time 

employee was added to her office due to the increased workload.  In addition, her office 

experienced a period when it lost a full-time worker, during which the staff carried on with no 

replacement, until eventually the position was reinstated. 

 Participants 3 and 4.  The second pair of participants will be called Greg and Maddy.  

Greg had served for three years, and Maddy had been in her position for more than 20 years.  
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Greg noted he had been hired to work in a certain student service function, but, due to the 

increase in international students, his job required him to go out to the front service area, where 

he noted, “I would see numbers of students waiting in front of the counter, so I naturally go there 

to help . . . even during lunch time. . . . It was that crazy.”  For Greg’s area, the full-time 

employee numbers stayed the same, but his office did add two or three part-time employees.  He 

reported that the time it took to work with international students, however, did not change, 

remaining the same as it had prior to the enrollment increase. 

 For Maddy, there had been a “tremendous impact” in her student service area.  She 

claimed the international students really wanted to use her area’s expertise more than domestic 

students did and that international students are more “available.”  She noted “a big impact on all 

student services . . . because we have [a] large number of international students.”  Maddy 

reported no increase in full-time or part-time employees in her department. 

Participants 5 and 6.  The third pair of participants will be called Alan and Robert.  Alan 

had been employed for six years and Robert for nine years in their student services areas.  During 

the time of international student growth, Alan noted that due to the large numbers of students, 

staff members were no longer trained in one area but had to cross-train with other student 

services staff.  He explained the move to cross-training as “kind of a traumatic thing for people 

who had done separate things for us.”  He was concerned about the changes to student services 

resulting from the international student growth, because international students are not prepared to 

attend college in the United States.  He noted his concern over language: “We have some issues 

with some [international students] who have limited English skills, but . . . it’s just a matter of 

slowing down and making sure you’re speaking clearly.”  Alan also reported that, due to large 
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numbers of international students, “the cafeteria seems packed with (them) . . . when you want to 

have lunch, you can’t get your lunch.”  He said the types of international students his office 

worked with “tend to have issues, or they’re just not up to speed.” 

Alan stated that the number of full-time employees had not increased for the past few 

years.  There were also a few pregnant women who took leave, and no temporary replacements 

were hired. 

Robert reported the international student population had increased significantly, as well 

as in a few other programs on his campus.  For his area, this meant students were forced to stand 

in very long lines at the beginning of each quarter, especially because there was no online service 

option in his area.  As the numbers grew, the lines for his work grew.  He noted, “Students will 

have to come in here and have to stand in line.” 

Robert reported that his office hired part-time staff and added a desired job qualification 

of being multilingual.  His office did not identify a “specific language, but we just want 

somebody to be able to empathize with another language or . . . understand the language . . . and 

empathize with them, so that we can bridge the gap and assist students better.”  He noted that, in 

working with international students, much time was devoted to thinking about what international 

students might need, and their office then catered the workflow to serve the students’ needs 

better.  Even with preplanning, Robert observed that to have an ideal workplace, “ideal would be 

something where we could actually have the students sit down rather than them standing in a 

line; our lines do get up to about an hour long.” 

Robert said there had been a decrease in full-time staff.  He said that, due to services 

being altered, some of the full-time staff chose to quit, which created stress for Robert. 
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Participants 7 and 8.  The fourth pair of participants will be called Linda and Sandra.  

Linda was in her ninth year of working in student services, and Sandra had just completed her 

19th year. 

Linda, in talking about how increased international students affected her department, 

focused on how her area transitioned from performing duties manually to online servicing of all 

students.  She called the change “huge.”  There were many more international students needing 

the service area Linda worked in.  Her area’s management responded to the change by cross-

training all members.  She explained: 

We have planned it so . . . basically everybody [on staff] can do anything.  I trained 

everybody to do everything . . . so if [I am unavailable to] do it, they can do it.  No extra 

bodies.  It was a huge impact [to train]. . . . Now we do and we have a lot more e-mail a 

day, especially around registration time. 

Linda reported that, eventually, her department did hire one more person.  Then, because 

of a reduced budget, the department did not replace a full-time position when it was vacated.  

She stated that, at the time of the interview, the department had many more part-time employees 

than in the past. 

Sandra said the international students at her community college had increased 

“exponentially.”  In her area, the department had to alter its regular work methods to deal with 

international students.  The department did some cross-training.  Sandra explained: 

We have had to . . . find some other staff. . . . We did this blended staff model. . . .We 

share staff . . . for when our peaks are a little bit different. . . . There were a lot of cuts to 



74 

 

student services. . . . The director started to implement a program where we shared people 

and we cross-trained across areas of student services. 

For Sandra, the ideal number of full-time employees in her area would be three, but they had 

only two at the time of the interview. 

Participants 9 and 10.  The fifth pair of participants will be called Beth and Chris.  Beth 

had more than 11 years of experience in her student service area, and Chris had about nine years. 

Beth mentioned that the community college enrolled many more international students 

each year and that the number of international students doubled very quickly.  The growth forced 

her to become more regimented and create programs that would target international students who 

needed help.  In addition, programs were developed to meet international students’ specific 

needs.  The program had no changes in full-time personnel during the growth.  Recently, she 

claimed the college actually reduced in her area and consequently reduced services.  She noted 

the service changed “very much so, because we don’t have the quality time that we used to have 

to be able to help students and to follow up. . . . It’s more fast-fast food advising if you will, the 

difference between McDonald’s and Nordstrom,” McDonald’s being a fast-food restaurant and 

Nordstrom a high-end retail store. 

Chris declared that, throughout the growth period, his contact with international students 

was essential, but he was challenged.  He stated: The population really grew, and so I [used] to 

know my students. . . . I didn’t know my students as well. . . . We had to get more regimented in 

the way that we would address student concerns . . . so as we grew, we definitely had to develop 

more robust mechanisms.”  Chris reported that, while his area had experienced no personnel 

growth, other areas, such as housing, had added full- and part-time people. He sounded frustrated 
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and explained, “So we kind of doubled our population but did not double our staff. . . . [We] had 

less and less time for the students.” 

Participants 11 and 12.  The sixth pair of participants will be called Frank and Arthur.  

Frank had worked at the community college for 12 years and Arthur for six. 

Frank’s conversation about his experience in student services was reflective; he noted 

that the increase in international students had not been abrupt, but was steady.  He said no 

positions had been created due to his area’s increased workload but that one position had been 

created in another area: “Full-time staff has been basically stable. . . .My sense is that they do 

utilize more part-time staff members.”  He had observed other areas experiencing the growth, 

such as in cashiering: “There’s a language barrier there, for an office. . . . Their office sees an 

influx of the population . . . when they are new. . . . [It’s] more of a challenge as well.” 

In contrast to Frank, Arthur referred to international student growth as “dramatic” and 

spoke of being both “short staffed” and “busier than ever.”  He said that, as staff members left 

their jobs, the positions went unfilled: 

For a long time, I was doing a job, a three-person job by myself. . . . We lost a few full-

time staff members . . . and we couldn’t hire any more part-time people to help us, so the 

office was . . . running very slim. . . . All we could get in was work-study [student 

employees], and it’s a huge turnover rate . . . it’s constantly training of new staff, which 

actually doesn’t help, because it takes more time away from me to train a new person 

than for me to do my job.  And once that person is up and running, they leave; they 

graduate, so I have to go and train somebody else. . . . So it’s a constant training.” 
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Time management issues: Time spent servicing the student clients.  For the interview 

question asking whether there was an increase or decrease of time to work with students after an 

increase in the number of international students, two participants reported no change, two 

reported an increase, and eight reported a decrease in time working with the students. 

  Participants 1 and 2.  Sara bluntly stated that the time spent working with students 

increased, as the type of student who comes through her area needs more explanation and more 

time to understand how things work at the college.  Sara worked in the registration area of her 

college, and she said she needed to explain things slowly to each international student.  Sara 

mentioned that the English levels of the students seemed to be an issue and this caused her to 

take more time to work with each student. 

 For Ann’s area, the time had not increased to service the students.  She did not mention a 

decrease either.  She addressed the fact that there are challenges with working with students who 

have language barriers: “The language barrier seems to be probably the biggest issue as far as 

serving a student, because, a lot of times they don’t really understand.” 

 Participants 3 and 4.  Greg reported that the time spent with students did not increase, 

but he did mention that, “I wasn’t ever told to . . . help at the front counter, but I see numbers of 

students waiting in front of the counter, so I naturally go there to help.”  He then said that they 

could not spend more time with the students but would work very quickly to lessen the length of 

time students had to spend at the service counters. 

 Maddy did not report any change in the time spent working with students after the 

international student numbers increased. 
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 Participants 5 and 6.  Alan reported that the amount of time spent with students at his 

frontline registration area decreased, because many of the services had recently been changed to 

be available online.  Alan said, “The time to show the students how to use the online site may 

take a few minutes, but once the students learn the procedure, the students move through the 

procedure on their own.” 

Robert said his time working with students decreased after the growth of international 

students.  Robert said the changes in his program were so great that their department adopted 

new technology that allowed his service counter to be moved around campus.  The service was 

then available for use when and where needed. 

 Participants 7 and 8.  Sandra stated that the time spent handling international students 

definitely decreased.  Consequently, her area was so affected by the increase of international 

students that her department had to restructure completely to provide its service.  The new 

configuration required doubling of services during the same duration of time.  The department 

sought part-time assistance during this time, but Sandra said it was too soon to see whether this 

was the best solution to the problem of having too many students without more help. 

 When asked whether time working with international students increased or decreased 

after the population boomed, Linda stated that the time decreased.  She also stated it was hard to 

say whether it was totally due to the large numbers of international students and that it may have 

been because technology has provided methods of servicing students more quickly. 

Participants 9 and 10.  When asked about the time spent with students, Beth said her 

answer was complicated and that, as the international student program increased, there were 

issues:  
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Part of the problem was in the increase of students, but [also] the decrease in the budget 

and the increase in students were at the same time, and they didn’t increase the staff.  

They decreased our staff, and [because of the] increase in students . . . we had to reduce 

services. . . .We had three advisors helping 700 students. . . . So obviously we just 

couldn’t do it. 

In the end, she did say less quality time was spent with each student. 

 Chris said the increase of international students made his life more complicated.  Chris 

agreed that he spent less time with each student.  He seemed stressed as he stated: 

We kind of doubled our population but did not double our staff.  We spend a lot of time 

with the squeaky wheels.  And you have less and less time for the students . . . to call 

students in who might need intervention but who might not be ones who seek it out until 

there’s a crisis. 

Participants 11 and 12.  Frank explained that, in his area, the increased enrollment of 

international students did not lead to decreased time spent with each student. 

Arthur mentioned that his time spent working with students decreased as the international 

student program increased, but he also mentioned he had to make other changes: 

Basically, I removed myself from certain duties to concentrate more on [a program].  I 

did less time at the front, less time on the phone, less time answering e-mails. . . . Before, 

students could just come in and see me, and because of the increase [and] less staff, I 

really have to make appointments to see an individual. 
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Theme 2: Communication Issues 

The interview participants reported communication issues when their international 

student programs grew in size.  The question regarding professional development and training 

targeted participants’ concerns as to whether they had the skills to work with people from other 

countries.  Providing professional development and training would suggest preparation for staff 

members in student services.  This training is needed to teach them about international students’ 

special cultural issues such as general learning styles and communication styles. 

Another interview question touched on changes in missions, goals, and values.  The 

question was asked to see whether the participants felt included in the changes of the goal to 

increase international students.  Were they aware that the community college had a goal and 

mission to recruit, enroll, and increase international students?  Both of these interview questions 

elicited emotional concerns from the participants. 

Professional development and training issues.  The question regarding professional 

development and training support on such subjects as working with international students elicited 

a variety of answers.  A majority reported receiving no formal training.  The following 

information was collected from the participants and highlighted the comments regarding 

professional development. 

Participants 1 and 2.  Ann said she did not receive formal training prior to working with 

the increased population of international students.  She added, “The business director from the 

International Program came over and talked to us.  I don’t recall that we had any training or 

anything.  We talked about things . . . problems.  But, no, I don’t recall that we had anything 

professional.” 
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Sara said she could not remember any instance of professional development.  She said 

that her area must remain open, and because they were understaffed, there was no opportunity to 

go.  She said training is important: “I think that cultural stuff . . . it’s good for us to know where 

they are coming from.” 

Participants 3 and 4.  When asked whether he was offered professional development and 

training, Greg immediately answered, “No.”  He did request additional training for himself on 

the computer student management systems.  He wanted to attend a conference on international 

education but was told that if he were to attend, he would not be financially supported and would 

have to use his own time and take vacation. 

Maddy, when asked whether she had been offered professional development to learn 

about working with international students, answered with a straightforward, “No.” 

Participants 5 and 6.  Alan said there was no formal professional development training.  

He explained there were system adjustments and people who were more skilled at certain student 

services came into other departments to do work. 

Robert said he had not personally received training.  His opinion was that, if training 

were provided, it should cover cultural understanding: 

It’s not necessarily . . . specific cultures [as much] as a general understanding or 

acceptance that there are differences . . . I push for . . . having multilingual added as a 

desired qualification [for new employees]. . . . People should have an understanding that 

there are differences.” 

His comments suggest the need for training. 
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Participants 7 and 8.  Linda received no professional training on inbound international 

students.  She mentioned, however, that the international programs office would send staff 

members to assist in her student services area.  She added that she would call the international 

office for help if needed. 

Sandra did not report that she had received any professional development or training; 

instead, she talked about her need to constantly train others because of the turnaround in her 

student service area. 

Participants 9 and 10.  Beth could not recall training or going for professional 

development.  She commented that “everybody could use more training. I’m a big supporter. . . . 

We didn’t have time to do it . . . we didn’t have time to take (training).  We didn’t have the staff, 

and we didn’t have time.” 

Chris began his conversation regarding professional development with the following: 

You know, that’s actually kind of a sore spot for me.  I was going to [conferences], I was 

participating [in training], but as the budget crisis hit, the travel was restricted.  Anything 

not deemed essential, and the way essential travel was defined by my institution’s 

administration was (in my area) my travel was not essential. 

Participants 11 and 12.  Frank could not recall his department being offered any 

professional development or training on working with international students.  He admitted that 

“we don’t have a lot of really organized professional development.  An employee within a 

department might come up with a plan for professional development. . . .  But it’s certainly 

nothing coordinated or student-services-wide with regards to the international population.” 
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Frank mentioned that, perhaps because of the nature of how they hired for positions, they 

selected people with prior international student knowledge.  Regarding international hiring, he 

said, “That’s sort of the process of evaluating applicants, to know their understanding of this 

environment and how they would work in this environment.” 

Arthur reported there had been no professional development offered to his area of student 

services.  His area was so busy that he had no time for training.  He seemed frustrated, saying, 

We didn’t have time to do anything, plus . . . like I said, I was doing a three-person job by 

myself, so I didn’t have time to do anything else . . . I probably can’t do it.  I am just so 

tired by the end of the day.” 

Arthur seemed to not want the professional development, even if it were offered. 

Change in Goals.  A second subset to the communication issues theme emerged from the 

interview question regarding the colleges’ goals of increasing international student numbers.  

The question centered on, as the community college grew the international student population, 

whether the goal of growth was shared with the student services staff, and specifically with the 

interview participants.  Most participants reported that their community college administration 

did not change and share goals of the college to include large growth of international programs. 

 Participants 1 and 2.  Ann said she did not believe there was a change in the mission or 

goals at her community college.  Growing international student enrollment was “always a 

priority.” 

 When asked whether there was a change in the community college’s goal in terms of 

increasing international students, Sara answered, “not really” and said the college grew the 

international student population so rapidly that she did not feel the college administration tried to 



83 

 

explain the growth.  Sara did mention there were a few e-mails from the international department 

that promoted “little sessions” of explanation. 

 Participants 3 and 4.  Greg’s answer on the goal of the program was very brief. He just 

stated that the community college administration did not share a change in the mission or goal of 

the college.  The second participant from this college, Maddy, said the mission and goals had a 

“tremendous impact” on her area, but she reported no change.  She mentioned that she attended 

administrative meetings covering information on international growth but the meetings did not 

cover the possible impact on student services. 

 Participants 5 and 6.  Alan did not report any “big” changes in how the community 

college presented its mission and goals during the time of growth on his campus.  In Robert’s 

answer, he said he felt the community college did not really alter and communicate goals of the 

college but that the administration was “more aware and sensitive” of the effects international 

student growth had on campus. 

 Participants 7 and 8.  Linda answered that her college did not share any changes of the 

goals.  Sandra claimed there were some changes to her college’s goals and these were shared, but 

she needed more understanding and that the focus was becoming more global: “It’s a global 

everything now; that is part of the education.” 

 Participants 9 and 10.  Beth reported that the college was “just starting to work on the 

mission and goals change.”  She expanded her answer by explaining the “complicatedness” of 

building a new mission that included the growth.  She also added that she had a personal mission 

“to empower students to be successful in a global world and global society.” 
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 Chris did not answer the question directly, but he explained that the area of goals and 

values was “a major area of concern,” especially as he saw the faculty dealing with the changes 

in international student population.  He clearly expressed that he was concerned about the way 

international students were perceived on his campus.  He mentioned that the college hid the 

“true” goals of increasing international students instead of being open about it. 

 Participants 11 and 12.  Frank thought there was no change in the mission and goals of 

the college, but then he added, “I think it’s missing right now . . . an actual, concrete mission and 

value.  A mission statement and value . . . is needed.” 

 Arthur claimed there was no change to the college’s goals and yet there was extremely 

large growth in international student numbers. 

Theme 3: Physical Issues 

A recurring area of concern that surfaced in the 12 interviews focused on the question of 

how space was impacted by an increase in international students. 

Participants 1 and 2.  Ann said her college did not go through any physical changes.  

She mentioned a significant factor that alleviated some physical pressures was the presence of IP 

staff members in her department.  During peak times, the staff members would stand with the 

students in the long lines.  Ann said that, at times, more than “400 to 500 students” would stand 

in line for their service, noting that the lines were “horrendous.”  She said, “The advisors would 

come over and . . . direct them to the window.  They would make sure all their ducks were in a 

row before they got to us.  And that really expedited the process for us.” 

Her office’s staff members were offered dual monitors for their computers.  She added 

that, even though it seemed like a small change, it made a significant difference in the way she 
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and her colleagues performed their duties.  The double screens allowed them to review two 

documents at a time and eliminated wasted time toggling back and forth between documents. 

Sara reported that there had been no real change in her area in terms of physical space.  

The only thing she could recall was that a workstation was empty because a full-time open 

position in her area had not been filled.  Sara noted a change to the front counter in which plastic 

window dividers were added, but this was not because of international students.  It was due to a 

violent incident during which a domestic student tried to attack a colleague across the counter. 

Participants 3 and 4.  Greg noticed that his student service area had become even more 

crowded as international student enrollment had grown.  He said there had been discussion about 

remodeling and growth, but the lack of funds did not allow for this.  His office rearranged its 

physical stations, added small cubicles, and assigned two people per cubicle.  The arrangement 

also allowed for an additional computer kiosk.  Chairs were eliminated.  Where there were once 

six chairs, the new space allowed for only two.  The computer kiosk was a stand-up type.  The 

plan was designed to ease the lines of students and create space. 

Maddy’s answer of whether there had been physical changes in her department during the 

growth era of international students was a brief “No.” 

Participants 5 and 6.  Alan recalled minimal changes to his service area.  The 

administration had offered computer upgrades, and many staff members had received double 

screens.  Alan noted accommodations were made during international student orientations when 

the program grew.  The student services office was given the ability to move its services to the 

rooms where the orientations were held.  That meant the information technology staff would set 

up remote stations where the students were, which eliminated long lines in the student services 
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area.  He said, “They do the set-up, a special [one].  They install computers and they set up and 

they do the [service] where there is a big batch of the international students.” 

Robert talked about his area having to physically move his office to an entirely new 

department under a different administration.  This was due to the increase in his workload 

resulting from an increase to the entire student population, including the international students.  

At the time of the interview, Robert had only been in the new location for a few months, and he 

already was expressing concern that the number of students was “atrocious,” and it was not the 

largest enrollment quarter of the year.  He was very concerned about the fall quarter and was 

developing a new concept, that of a mobile station.  His goal was to go to where the students 

were during orientation to avoid lines in his work area.  He saw the mobile station as “a way of 

trying to figure out other ways to do this in a more efficient manner . . . because we can go out to 

the international students in one place, in a single place . . . [and] take care of their needs.” 

Robert said he had ordered the mobile cart, including an extra computer and all the latest 

technology available for the service he offers. 

Participants 7 and 8.  Linda spoke of how the student services program experienced 

changes in its levels of technology use during the time international student enrollment 

increased.  The student services area went from using paper and pencil to employing telephone 

registrations to completing many student services online. 

Linda reported the change came with growing pains for those not accustomed to 

computer use.  The number of e-mails a staff member would answer per day increased 

significantly.  Her office did not physically expand, but three computer work stations were 

added.  The department added counter windows that allowed students to sit while receiving their 
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services.  Linda claimed the windows changed the office’s atmosphere, which became one of 

increased services—not necessarily with a human touch but more about putting students in touch 

with computers. 

Sandra also reported there was no space added in her area but that an additional 

workstation was added in a confined area.  It was difficult to have more people added to her 

original area.  Their procedures in working with students were altered to adjust to the larger 

volume of students.  One procedure to deal with the lack of space included her area offering its 

services during peak times in other areas of campus, an idea known as traveling services.  So, 

student services personnel would actually station themselves in other areas of campus.  Some of 

the alterations to her area included more computer banks outside their current offices for student 

use.  She reported that they recently had added seven more computers. 

For Sandra, requests for more space were a very sensitive issue.  She mentioned that 

space is a very political issue and observed every department wanted to expand its office space.  

At the time, she was resigned to believing all that her department could do was continue with 

cross-training and reconfiguring work procedures. 

Participants 9 and 10.  Beth reported there had been no physical change to her area due 

to international student enrollments.  She believed, however, plans were in place to change that 

in the near future: “Now that the economy is better, we are going to get new space, and we just 

hired two full-time tenure-track advisors.”  She said the area needed better technology but that, 

due to budget concerns, they had not yet ordered what her department needed. 

In Chris’s area, he said his administration was particularly supportive when it came to 

physical needs.  They had been in a portable building and were then moved into a new 
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permanent building.  They received new offices with new equipment.  He mentioned he did not 

get approval, however, for all that he needed.  He had requested new laptops, which had been 

denied; thus, he was making do with larger, older laptops. 

Participants 11 and 12.  Frank recalled that, prior to the international student increase, 

they did not have up-to-date technology.  Now they had 13 newer computers, leading to Frank’s 

area encouraging students to learn how to do things online.  He noted, “We still want to provide 

a warm, personable service, but we want to get away from being just the area that receives and 

processes paperwork.”  Frank added that, to accommodate the international student influx, some 

of the student services functions were completely replicated in the international student services 

(ISS) office. 

Arthur spoke of some technical changes in his student services area.  Before the increase 

of international students, much of the student work had been done on paper but had now 

migrated to online work.  He mentioned that much of his service area had to restructure.  Some 

of this led to the downsizing of paper documents, which created extra space, as hard-copy files 

were eliminated and files were stored electronically.  His area received two extra work stations.  

The service area was also given new software that allowed the staff to be more efficient.  Part of 

the extra space available in his service area was the result of several full-time positions being 

vacated and going unfilled due to budget concerns. 

Theme 4: Financial and Budgetary Concerns 

The final theme coded from the research pertained to the fiscal situations prevailing in the 

participants’ student service areas.  Each participant reported any notable change connected to 

fiscal or budgetary issues while the community college experienced international student 
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enrollment growth.  Some participants’ reports were brief regarding budgeting impacts on their 

areas due to international enrollments, whereas others shared greater concerns. 

Participants 1 and 2.  Ann mentioned that her department hired a full-time employee 

under the IP that aided their budget.  The IP funded the position.  The position approval came as 

a surprise, as other departments had been denied positions. 

Sara was very brief when asked about the budget issues.  She claimed she did not know 

anything about the budget. 

Participants 3 and 4.  Greg said they had experienced a decrease in their budget, noting 

a 10% cut. He was working harder and longer hours, and he said that if he could request funding 

from the budget, he would want to increase the number of staff members and buy a new 

computer kiosk. 

Maddy said the IP was self-supporting and did not provide funding to her area directly.  

She said this was not a problem, because when she did request funding, her area received 

additional money.  The IPs, therefore, did support her department’s efforts through financial 

contributions. 

Participants 5 and 6.  Alan talked about the budget cuts and how he felt the cuts had not 

been affected by international student growth.  He said he did not have sufficient information 

about the budget.  Alan noted that if more funding were available, he would ask for more 

training, additional orientation funding, and funding for office redesign. 

When asked about the budget effects, Robert claimed he had to ask for a grant that was 

separate from IP’s budgets.  He had received approval for this, but again, this grant was not due 
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to the IP budget.  He said that if funding were available, he would request a better location for 

his department, new equipment, a mobile department unit, and a new website. 

Participants 7 and 8.  Linda, in her interview, expressed her feeling that having many 

international students on her campus was good.  When asked about budget effects, she 

mentioned the big budget cuts in the last few years that had affected all the state colleges, not 

just hers.  She said she had had three full-time employees in her office, which had gone down to 

two.  Linda wanted to see whether an IP-funded part-time position could be created for her area. 

Sandra had little to report on the budget effects in her office.  They had received funding 

for a part-time employee that was paid out of the IP budgets. She expressed that, in a perfect 

world, she would request funding for more human resources, specifically one full-time position. 

Participants 9 and 10.  Beth’s experience regarding the budget was that “there just 

wasn’t any money.”  She said the poor economy had directly affected her area.  Only now, there 

had been a turn for the better, and they had been approved for a full-time position.  But history 

showed her department had lost a full-time employee, who had not been replaced.  Filling this 

position would bring the number of full-time employees to the pre-budget-cut era. 

Chris’s statement during the interview regarding budget was very brief.  He said he was 

not the budget authority and that his office followed the budget policies that the entire campus 

had to follow.  If there was a budget cut, his office’s budget was cut.  IP funds were not used in 

his area, according to his report. 

Participants 11 and 12.  Frank reported that he did not have access to budget 

information or how IP could support his student services area.  He did mention that he 

understood some money was being directed to support student services.  Frank claimed his 
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department would have been more prepared for international student growth had funding been 

made available for sufficient staffing and physical resources, such as computer equipment and 

professional training.  He added that even part-time employees could have assisted with the 

increased workload and that his area was just not adequately staffed. 

Arthur indicated that in his area there had been no changes to his budget due to the 

increase of international students at the community college.  Arthur reported that the IP budget 

could assist his department by funding more permanent staff, specifically full-time workers. 

Summary of Chapter 4 

The results from the ISE-SS-WA were collected through telephone interviews of 12 

participants from six Washington State community colleges.  The telephone interviews were 

transcribed, and analyses of the transcriptions revealed thematic consistencies.  These themes 

found in the data consisted of the following: 

 1.  Personnel considerations 

 (a) Not enough full-time employees in their student services areas 

 (b) Time management issues: time spent servicing the student clients 

 2.  Communication issues 

 (a) Professional development and training issues 

 (b) Change in goals 

 3.  Physical/space requirements/concerns 

 4.  Financial and budgetary concerns 

 The first theme covered issues around personnel concerns.  For these interviewed 

participants, concerns included not having enough full-time employees in their service areas.  
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The reports also revealed that most participants said they were impacted by the large number of 

international students, as their time spent working with the students altered noticeably.  In some 

cases, the time spent working with students increased due to language barriers and 

misunderstandings.  Others reported that they spent less time working with students because 

there was pressure to serve more students in a smaller amount of time than they had done prior to 

the arrival of the large number of international students. 

 With the second theme, the participants reported they were not given any or sufficient 

professional development training for working with the international student population.  

Additionally, the participants stated they were not included or told about the goal of growing the 

international population.  Several of the participants mentioned they had had to adjust to large 

numbers of international students with little notice that the numbers were going to grow. 

  As international student numbers increased on these campuses, the impact on the student 

services areas included their physical spaces.  Each participant reported how their spaces were 

affected, and most reported a change in their office space.  In some cases, participants had to 

alter their work areas.  These alterations included putting more chairs and work stations into 

spaces that were once made for only one worker.  Another alteration included physically moving 

the student service area into different spaces during peak times and returning to the original area 

after the peak times.  Standing computer stations were added outside of the student services 

offices so the students would not need to come into the student service area but just need to go 

directly to an online computer to do their requests.  One participant reported that an entire area 

that once held thousands of paper files of student documents were microfiched and stored.  Thus, 

the room that once held many file cabinets was converted to workstations for student services 
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staff.  For almost all the participant’s service areas, equipment such as computers, fax machines, 

and telephones increased during their years working for the department. 

 The final theme identified in the transcribed data was the budgetary impact.  All 

participants indicated their student services areas were affected by the international student 

growth with little or no budget assistance.  In some reports, participants mentioned that more 

money could have been used for additional employees and more equipment. 

 The reported results from the twelve participants offer insight into the impact of 

increased international student enrollment on student services areas. From these results, best 

practices can be suggested for community colleges planning to increase international student 

enrollment. The following chapter will address the results and implications for future research 

and suggestions for the practice of growing international students at a community college with 

minimum effect to student services. 
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Chapter 5: Summary, Discussion, Limitations, Suggestions for Further Research, and 

Conclusion  

 According to Open Doors reports, produced by the International Institute on Education 

(IIE), the number of inbound international students increased significantly at four-year colleges 

and universities over the past decade.  During the same time period, a limited number of 

community colleges also experienced a significant increase in the number of inbound 

international students.  Few studies exist exploring the effect(s) of increased enrollment of 

international students on community college student services. 

The Open Doors reports identified six Washington State community colleges that 

experienced a significant increase in the number of inbound international students from 2004–

2013.  These six community colleges provided an opportunity to interview their student services 

staff to explore the effects on student services of increased enrollment of inbound international 

students. 

 The literature review revealed limited prior research on the impact on student services of 

increasing international students at community colleges.  This lack of research served as a 

springboard for this investigation.  This chapter will cover: (a) a brief summary of ISE-SS-WA; 

(b) a discussion of the research questions’ findings, compared with what was found in the recent 

literature; (c) the limitations of those findings and recommendations for further research; and (d) 

implications for practice. 
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Summary 

 This study was conducted to answer research questions regarding what effects were felt 

by student services employees during the time of international student enrollment growth.  

Specifically, it was designed to answer the following research questions: 

 1.  Which effects, if any, were felt by student services when international student 

 numbers increased on the community college campus? 

 2.  What can the community college as a whole do to prepare for the increase of inbound 

 international students? 

 The first research question addressed the effects that student services staff felt from the 

increase in international students.  The second research question was developed to expand on the 

notion that if a plan were devised to monitor international student growth, which elements of 

planning the participants would suggest.  In reviewing the results of the 12 telephone interviews, 

it is evident that each participant felt direct effects on their student services departments.  

Themes that emerged that related to the first research question were: 

1. Personnel considerations 

 (a) Not enough full-time employees in their student services areas 

 (b) Time management issues: time spent servicing the student clients 

2. Communication issues 

 (a) Professional development and training issues 

 (b) Change in goals 

3. Physical/space requirements/concerns 

4. Financial and budgetary concerns 
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 For the second research question, which asked how the college could prepare for 

increased numbers of international students, all of the study participants showed the prevalent 

theme of needing additional funds for their student services areas.  In addition, the study 

participants also indicated a need for more full-time staff members and appropriate training for 

the student services staff. 

Discussion of Findings Compared With Recent Literature 

 The intent of the ISE-SS-WA is to discover whether participants felt any effects when the 

international student numbers increased on their community college campuses.  In addition, the 

second research question was designed to find out whether there were suggestions of what the 

community colleges could do to prepare for the increase of inbound international students.  

Because the study was exploratory, the literature review cast an overarching perspective over 

several aspects of issues related to inbound international students. 

The literature review in Chapter 2 considered several areas important to this study.  For 

Research Question 1, the literature review examined articles on the following topics: (a) the 

importance of internationalization and (b) the cultural importance and benefits of international 

students.  For Research Question 2, which asked what community colleges can do to prepare 

student services for inbound international students, the literature review explored findings on (c) 

funding issues related to staffing and (d) the training of staff. 

Connecting the Research Questions’ Results With the Literature Review 

Research Question 1.  Which effects, if any, were felt by student services when 

international student numbers increased on the community college campus? 
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 Importance of internationalization.  As the literature review revealed, 

internationalization can be defined by many dimensions.  For some, internationalization efforts 

can include internationalizing the college curriculum or having overseas partnerships, and for 

others, it can mean having inbound international students study at their college (Deardorff, 2004; 

Ellingboe, 1997; Green & Siaya, 2005).  All of the participants in the ISE-SS-WA study 

experienced some kind of impact from having increased numbers of international students on 

their campuses.  For these six Washington community colleges involved in the ISE-SS-WA, the 

data in the literature review showed large increases of the international student numbers from 

2004–2013. 

During the telephone interviews, the study participants were asked specific questions 

about effects on student services.  One question focused on whether the institution informed the 

student services staff of a goal of increasing international student numbers and whether the study 

participants were told about the possible and eventual increase of international students.  All but 

one participant reported that, even with the recruitment of large numbers of inbound international 

students on their campuses, there had been little or no talk of a change in the college’s goals for 

increasing the international student population.  Thus, this impacted the student services areas 

because the study participants did not know to be prepared or how to deal with the large number 

of international students.  In the interviews, some participants indicated a need to be included in 

the discussion if there was a goal of increasing international numbers.  There were suggestions 

for increased communication between administrators and the rest of the campus staff and 

departments regarding this goal. 
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 The literature review revealed that internationalization should encompass more than one 

method of introducing global issues on campus and that increasing numbers of international 

students is only one method (Deardorff, 2004; Ellingboe, 1997; Green & Siaya, 2005).  The 

commitment to the internationalization process is occurring in higher education, and research 

supports including internationalization in the college mission (Deardorff, 2004; Emert & 

Pearson, 2007; Green & Siaya, 2005; Jang, 2009).  If internationalization at the community 

colleges are going to choose to include growing the population of inbound international students, 

the ISE-SS-WA study suggests that the community college can prepare the student services staff 

for the growth by including training, providing adequate employees and finances.  The ISE-SS-

WA has a finding that shows the participants’ need for transparency in sharing the goals of 

increasing international students, as it impacts student services.  Two participants from this study 

complained that the changing numbers of international students “just happened,” and that there 

had been no real communication about how this increase would affect staff. 

International students: cultural importance.  The literature review covered studies on 

the importance of having international students on campuses (Owens, Srivastava, & Feerasta, 

2011; Peterson et al., 1999; Winkler, 1984).  Peterson et al. (1999) write that colleges should 

recruit international students for “educational, cultural, and financial reasons” (p. 67).  They 

highlight financial benefits that include advantages for the college, as international students often 

pay two-to-three times the domestic tuition, with local community businesses standing to earn 

money from the international students as well.  This information is relevant to the study because 

the study focuses on the large numbers of inbound international students at the select 

Washington State community colleges and their effects on student services.  The phenomenon of 
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large numbers of inbound students provided a scenario for researching the impact on student 

services. 

Research Question 2.  What can the community college as a whole do to prepare for the 

increase of inbound international students? 

International students: financial benefits.  Results from the question asking how the 

college could assist student services with large numbers of inbound international students 

indicated that all the participants wanted financial support for their departments.  All participants 

answered they would request a budget increase.  Several mentioned using the money to hire full-

time employees, while others said they would ask for new equipment or use additional funds for 

training.  Again, the literature reviewed in Chapter 2 cited articles and studies that revealed 

financial reasons for recruitment of international students (Owens, Srivastava, & Feerasta, 2011; 

Peterson et al., 1999; Winkler, 1984), yet the information collected from this study shows little 

financial gain accruing to student services areas.  Instead, the data collected from this study show 

that, to prepare for an increase in inbound international students, community colleges need to 

provide student services areas with additional staff, additional general funds, and appropriate 

training. 

Training staff on international students.  Nine of the ISE-SS-WA participants had not 

been offered any training opportunities regarding working with international students.  The other 

three participants received very little training.  A study participant reported training was limited 

to a staff member from the international programs office joining a staff meeting.  Another 

participant stated student services staff members were able to go to a day-long session at a local 

conference.  In the literature review, research in the areas of training student services personnel 
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on international students’ issues was sparse and highlighted the fact that training was highly 

needed (Jacob, 2001; Nilsson & Anderson; 2004). 

Limitations and Recommendations for Further Research 

The intent of this study was to explore the effects on student services of the increase of 

international student numbers at community colleges.  In the ISE-SS-WA study, there was a 

review of literature, student services staff were interviewed, and the results were analyzed and 

shared using standard research procedures.  However, all research has its limitations.  According 

to Patton (1990), “There are no perfect research designs; there are always trade-offs” (p. 162).  In 

this study, the research is bounded by the cases.  The cases were specifically chosen for the 

phenomenon of a rapid increase of inbound international student enrollment.  The following 

sections will explain the limitations of this research. 

Sample Limits 

 Small sample size.  This study was exploratory and specifically focused on six 

community colleges that had experienced the phenomenon of rapid growth of international 

students within the timeframe of 2004–2013.  Because rapid growth of international students 

from 2004–2013 is not a common situation at all community colleges, the results cannot be 

generalized to all situations and all community colleges.  My goal was to discover the possible 

effects of international student growth on student services areas at these schools and to 

familiarize the audience and other colleges that wish to grow in their understanding about 

possible best practices when considering growing the international student population.  Further 

research would, no doubt, benefit from completing a review of student services at more 

community colleges that recruit international students to study on their campuses. 
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Only one population.  This study reviewed the opinions of student services participants 

only; other members of the community colleges were not interviewed.  Further research could 

include interviewing faculty, other staff members, and even non-international American students 

on the same campuses. 

Only community colleges.  This study is specific to six Washington State community 

colleges affected by the phenomenon of a significant increase of inbound international students.  

Different results may be found if conducting similar surveys at other higher education 

institutions.  Therefore, a suggestion for further research would be to investigate the situation of 

large international student numbers at other community colleges outside of Washington State. 

Multicase Study 

This study used the case study method.  The instrument for measuring the data was a 

telephone interview.  The 12 participants were each asked eight questions.  This instrument may 

be limited in what the questions were able to reveal.  Other questions may be more effective or 

efficient.  If a survey method is used, such as a Likert Scale, then a large number of subjects may 

be asked and many more community colleges could give feedback, resulting in richer and more 

robust answers to the research questions.  Results obtained from this study could be used in the 

future to develop a survey for a nationwide study, which could employ a larger sample, whereby 

the data could be analyzed quantitatively. 

Lack of Prior Research 

 The topic of growing international student enrollment on community college campuses 

and the impact on student services is not a common subject for research.  Hence, it was 

challenging to develop a systematic review of prior studies on international student enrollment as 
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it related to the effects on community college student services areas.  Another area I wished to 

explore was preparation required of student services for increasing the numbers of international 

students.  I found little information and no peer-reviewed research available on this topic. 

Expanding the Research 

 This study’s results showed reported effects on student services in certain areas, such as 

lack of training, money, human resources, and space when there was an increase of international 

students at these community colleges.  Suggestions for future research include developing 

studies that investigate recruitment issues, training faculty and staff, and determining and 

adopting best practices in budget and human resources models for international programs. 

This research was exploratory, with results showing student services staff say the goal of 

recruiting and increasing international students was not shared with them.  The participants 

reported that colleges could prepare for the increase of international students by sharing the goal 

of the increase prior to the international students’ arrival.  By being well informed about the 

international student enrollment, the student services areas can predict where to increase or 

change their services and lessen the impact on their areas.  More exploratory investigations could 

focus on sharing goals and the campus’ internationalization’s purpose and vision to see whether 

there is a relationship to the impact on student services. 

Budgets 

This research indicated the participants said student services areas needed funding when 

international student numbers increased.  It would be interesting to investigate the true cost of 

having international students on campuses and discover whether and which benefits do accrue 

from enrolling them.  Some of the literature reviewed in ISE-SS-WA stated that one result of  
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internationalization would be increased budgets (Peterson et al., 1999).  There may be interest in 

more research that focuses on finding out whether these inbound international students are 

advancing internationalization on campus and how much the international students are truly 

increasing college’s budgets. 

Training 

 Another suggestion for further research would be to offer pretest/posttest training for staff 

members on international student issues.  The results may show that receiving in-depth training 

helps prepare staff to provide high-quality services and feel more confident and knowledgeable 

to handle student crises. 

Implications for Practice 

 The purpose of this study was to determine the effects of increased numbers of 

international students on student services areas and to devise methods to prepare for receiving 

large numbers of international students.  My intention for my research was that it would reveal 

effects on student services and also help suggest ways to prepare for international students for 

future community colleges that wish to recruit them.  Thus, based on the results of this study, the 

following section outlines some suggestions and implications for practice. 

Creating a Strategic Planning Model 

 The research results showed that, with the growth of internationalization on college 

campuses, staff experience definite effects in the following areas: (a) personnel considerations, 

which include not enough full-time employees in their student services areas and time 

management issues; (b) communication issues, which include professional development and 
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training issues and change in goals; (c) physical/space requirements/concerns; and (d) financial 

and budgetary concerns. 

 I designed the impact model (see Figure 3) to show these four areas connecting to create 

the impact on student services.  The model was originally designed to emphasize the negative 

impacts of large numbers of international students on student services at community colleges. 

 

 

 

Figure 3.  Impact of growth of international students 

 

However, the data from this study have led to the design of a revised model.  This new 

model offers suggestions to alleviate the negative aspects of these areas on student services in the 

planning stages prior to and during the enrollment of large numbers of international students. 
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A Planning Model: The Inclusion and Transparency Model 

 The results from this research reveal the need for a focused effort on preparing student 

services areas when a community college embarks on increasing its international student 

population.  Past research suggests certain strategies would ensure purposeful planning (Raby & 

Valeau, 2007).  Raby and Valeau (2007) suggest methods such as (a) clearly stating international 

education efforts in the mission statement and planning documentation and (b) requesting that 

leadership create connections between other programs, establish committees, allocate a budget, 

secure office space, provide advising, and serve on advocacy groups. 

 The above article highlights the value of enrolling international students.  Whatever the 

reasons for this increased emphasis—new revenue opportunities, passion for the mission of 

creating global citizens, competition with other campuses on a new trend—the need for 

community colleges to share information of increasing international students on their campus 

with student services areas emerged from the research data.  The ISE-SS-WA showed that, for 

some of the student services staff members interviewed, there were reports of wanting to know 

ahead of time the goal to increase the number of international students.  This research showed 

that the commitment to raising international student enrollment should highlight the importance 

of input from student services staff, who work daily with these international students.  The way 

student services staff support and feel about working with this incoming cohort of students could 

be reflected in the entire international student experience. 

 As determined from this study’s research, the participants interviewed revealed areas in 

which they felt unprepared for the increased enrollment of international students.  All but one 

participant said that being trained on what the international students would bring to their campus 
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and work life would have been beneficial.  All participants mentioned that if they had been 

included in the groundwork of strategic planning, they would have felt more prepared for the 

growth. 

 The past work of Raby and Valeau (2007) that supports international education strategic 

planning served as a springboard for my design on strategic planning, the inclusivity 

transparency model (ITM), a model designed for a smooth transition and acceptance of a large 

international student population.  Not only should the research on marketing trends be a focus, 

but methods on how to deal with student services’ needs before bringing in international students 

also is necessary.  The evidence showed the need to create the buy-in for student services and the 

need for inclusion in the planning process.  The following indicates the philosophy supporting 

the ITM. 

 Inclusivity.  The ISE-SS-WA results indicate that, once a commitment is in place to 

grow an international student population at the community college, there is a need for inclusion 

in planning the growth.  Student services staff want to be part of decision-making processes and 

understand processes behind the choices in growth; including them will enhance the experience 

for all parties.  Exclusion may create mistrust, which may lead to misunderstandings.  Taking 

part in decision making by giving input and raising awareness of their needs may make the 

students services staff trust the process of working with larger international student populations.  

Inclusivity can also be reflected in budgets and funding.  Colleges should consider funding 

professional development and extra full- and part-time positions.  Providing professional 

development training for student services personnel should allow for more available contact time 



107 

 

in terms of working with each student when performing the student service duties, as many of 

the cultural and procedural unknowns will be better understood. 

 Transparency.  The transparency tenet of the model suggests student services staff 

desire clear, open communications about all aspects of international enrollment growth.  The 

sense of openness may allow for honest discussions concerning the impact of international 

students, thus clearing out potential roadblocks of mistrust and misunderstandings.  Information 

regarding goals of growing the international student population should be shared clearly and 

openly.  This information can include, but is not limited to, planning strategically how groups 

would enroll and where they are coming from, allowing for better student services preparedness.  

Staff can be proactive at developing best services instead of being reactive.  The ITM ultimately 

would suggest a means for preparedness, and student services areas would be partners in 

decision making. 

 An analogy for the ITM would be a stoplight (see Appendix H).  The red, yellow, and 

green lights are indicators of how a community college program should proceed.  During the 

early planning stages, the red light would set the future scene of “Stop, get ready.”  This phase of 

planning requires time to prepare both student services and the entire campus for a coordinated 

development of a shared vision and mission toward internationalization.  Questions to consider at 

this stage include: What will internationalization mean to their community college?  In what 

ways will internationalization be supported and by what means?  If increasing international 

enrollment is part of this, how will international students’ growth affect the campus community? 

 The second stage is the yellow light: “Get set.”  This is the active stage and time for the 

planning to commence.  Committees meet, share their visions, and produce an exchange of ideas.  
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Funding and budgets are planned, human resources are discussed, and plans to increase team size 

(full- and part-time employees) are discussed. Determining which positions may be created, 

altered, or eliminated are all viable discussion topics.  This is also the stage to share the goals 

campus-wide and provide the necessary preparation, such as information sharing, training on 

cultural groups, and envisioning the future to be proactive to changes in internationalization 

goals. 

 The “Go” stage, the green light, highlights the process of actively increasing international 

student enrollment on the community college campus.  Student services areas are more actively 

poised and ready to perform their duties, even with the additional challenge of higher numbers of 

students.  This is the stage for actively adding more human resources, equipment, and space.  

Staff will have the opportunity to ask for and receive funds, and, because the planning was 

completed well in advance, the student services areas are financially ready.  Committees have 

already developed plans to handle contingencies pertaining to growth and address constituents’ 

concerns.  It is essential at this stage to revisit the stakeholders and realign the plan for revisions 

if necessary. 
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Figure 4.  Inclusivity Transparency Model 
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Conclusion 

 This chapter discussed this study’s results, the limitations and suggestions for further 

research, and the implications for practice.  The results were compared with and supported by the 

literature reviewed.  Limitations to the study included (a) sample limits, (b) limits of the 

multicase study method, and (c) the limited amount of past research.  Suggestions for future 

research in this area include (a) researching more populations to encompass faculty, students, 

and other staff and an examination of budgets and mission statements; (b) pursuing quantitative 

research with expanded questions and measurements; and (c) creating a study measuring training 

of international issues.  The last section of the chapter discussed the results in terms of increased 

international students’ effects on student services in a model, including physical, emotional, 

social, and economic effects.  Last, the ITM was shared, as well as a plan for the future of 

student services in terms of strategically planned increased international student enrollment. 

Final Comments 

 Years ago, I decided to undertake this research for pragmatic reasons.  I approached it in 

an effort to learn more about an area I value and am passionate about, international education 

and student services.  In my experience of international education administration, and 

specifically international student recruitment, I have continually reflected on what was 

happening to the community college when large numbers of international students arrived on the 

campus.  Basically, I wanted to begin exploring the impact of bringing these students from 

around the world to the college campuses.  I hoped to shed light on what experiences existing 

student services had at these six community colleges. 
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 I found there were direct impact areas for student services and that the impact can be 

lessened with strategic planning.  I also learned that the student services participants of this study 

were hardworking, dedicated individuals on the frontline of assisting students and that they were 

immensely committed to working with all students, including international students.  The student 

services staff members are committed to providing the best services possible and want to be 

included in strategic planning.  With my pragmatic intentions with this study, I have concluded 

that much more research is needed in international student recruitment and enrollment for 

internationalization reasons and its effects on the campus community.  I end this study with 

optimism that this is only the beginning of the research on discovering the effects of increasing 

international students on student services.  I hope others will continue the work on international 

student enrollment and recruitment management.  There is so much more to learn about this area 

of higher education.  I would hope this study pushes others to continue the research in this area, 

to set principles of good practice, to provide ideas for training and professional development, and 

to advocate for internationalization at community colleges. 
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Appendix A 

Mari Acob-Nash 

Community College Leadership Program—College of Education 

 

Dissertation Proposal Title: “The Effects of Increased International Student Enrollments at 

Washington State Community Colleges” 

 

INTERVIEW QUESTIONS 

 1. How long have you worked at the community college? 

 2. How long have you been in student services? 

 3. What do you enjoy most about your position in the student services office? 

 4. What changes have you noticed over the time you’ve been in student services? 

 5. Has there been an increase in international student enrollment during the time 

you’ve worked in student services? 

 6. If there has been an increase, can you share your perspective on how this has 

impacted your job? 

 7. Can you tell me more about which specific areas of student services have been 

most affected? (See the list below for possible affected areas.) 
  

 Mission, goals and values 

 Number of full-time staff members 

 Number of part-time staff members 

 Time (in minutes) to assist a client/student 

 Student services and the physical office space 

 Equipment and supplies in student services 

 Student services’ professional development and training 

 Student services’ general budget 

 

 8. If there has been a significant increase in international student enrollment, do you 

feel that the student services department was adequately prepared? 

a. If so, how were you prepared? 

b. If not, what would have been helpful? 

 

 


