
DEVELOkING A STUDENT-TEACHER 
COOPERATIVELY PLANNED CURRICULUM 

FOR ADVANCED HOMEMAKING 

by 

MARY JANE GRIEVE 

A THESIS 

Bubmitted to 

OREGON STATE COLLEGE 

In partial fulfillment of 
the requirements for the 

degree of 

MASTER OF SCIENCE 

June 1960 



Redacted for privacy_____ 
(2 

Head of Department of Home Economics Education 

In Charge of Major 

Redacted for privacy 

Chairman of Gradu Conunittee 

Redacted for privacy 

Dean of Graduate Sohool 

Date thesis is presented July 24, 1959 

Typed by Margaret Barber 



.CKNOWLEDGMENT 

To Dr. May DuBois, Head of Department of Home 

Economics Education, Oregon State College, the writer 

is grateful. Her helpful encouragement, untiring 

guidance and creative suggestions were invaluable and 

sincerely appreciated. 

Special thanks is extended to the students in the 

Advanced Homemaking classes of St. Helens Senior High 

School, l98-l959, who participated in the study. 



TABLE OF CONTENTS 

Paße 

C H.APTER I . . . . . . . . . I I I I S I I I I S S I I I I I I I I I S S 5 1 

INTRODUCTION.........S......I.....SI...S..... i 
Importance ot Study ...................... 2 
LlmltetlonsoftheStudy................. 4 
MethodsofProoedure..................... 4 

C}LA.PTER II S.SS,I!SI..I..I...I......... ......... . 10 

REVIEW OF LITERATURE . . . . . . . . . . . . . . . . . . . . . . . . . . . lo 

Action Research in Education 55 105 1]. 

The Importance of the Individual ............ 12 

Individual Differences .I..II.II.I..S.III 13 
Teaching Throug (iroups ISIISISI5 16 
Cooperative Planning as a Method of 

Learning .IS..5.IIIIIIIIII..IISI 18 

Summary SIIISIØSIIISIIIISII5IIIIIIII5SIII 20 

CHAPTER III SI.II....I.III..SI......II IeISI5 22 

THE HOMEMAKING CLASSES IN ACTION ISISSSIIII5II 22 

The Setting ISø5SS5II5IS51IIsISI 22 

The Locale ........ ISI5I SI 22 
TheSohoolandStudents.......... ........ 22 
TheHomemakingDepartment................ 24 
TheCommunityResources.................. 25 

The Classes ISISSIISISSISIIISI ...... I 26 

The Students Vorking Together ........... 2? 
Dividing into Family Groups IIIIIIS 60 
Developing the Yearly Plan 62 
DevelopingunitBlooks................... b6 



T.àBLE OF CO NTENTS (00 n t.) 

P s ge 

RoleottheStudent ........ ............ 71 

Independent Study ..... ..... ............. 71 
Using Resources . . . . . . . . . . . . ....... . . . . . . 77 

Fi'es I.I.t.. ... .............. 7? 
Field Trips ..............,........ 77 
Guest Speakers .s.......,....s..... 79 
Film-strips ......................... 80 
Money ................................. 82 
Teaoher S...I..ø.II..eS.....S..ø..... 82 EvaluatingLearning.................. 82 

Self-evaluations .... .. ... . . ........ 82 
Tests ............................ 84 
Evaluation of the year's work ...... 84 

RoleoftheTeaoher............ ....... ..... 97 

C11A.P11'ER IV ,..,..,.....,.......................... lOb 

IMPLICATIONS AND RECOMMENDATIONS . ..... . ....... 105 

Sumnniary . . . . . . . ......... , , 105 
Conclusions ,.............................. 106 
Implications ...................,......... 109 

Various Ways Classes Could be Struotured 109 
Role of Student ......................... 110 

The Experience of Cooperative Planning ill 
The Experience of Group Vork ......... 111 
The Experience of Leadership ......... 111 
The Experience of Self-evaluation .... 112 

Roie of Teacher ........................ 112 

Recommendations for Further Study .......... 114 

B IBLIOGRA.PHY . . . . . . . . . . . . . . ..... . ............ . . . . . 115 



ILLUSTRATIONS 

Illustration Page 

i Calendar of Class Work During 
Initial Planning Period ........... 6 

2 E.xplanatlon of the Coinpiletion end 
Use of Students' Q,uestions .....,.. 28 

2A Questions Concerning Foods and 
Nutrition .........S.II,......... 29 

uestions Concerning Clothing ..... 31 

2C questions Concerning Child Care 
and Develoçtient ................... 33 

2D Questions Concerning Management ... 35 

2E uestions Concerning Housing and 
HomeFurnishings ...... ............ 37 

2F Q,uestions Concerning Family 
Relationships . . . . . . . . . . . . . . . . . . . . . 39 

3A Our Ten Corninandnnts to Classroom 
Behavior ............ ............ . 44 

3B Guide-posts to Learning ........... 45 

3GWork's the Thing .................. 46 

4A Framework for Planning Unit Block-- 
Foods and Nutrition ...... . ........ 48 

4B Framework for Planning Unit Block-- 
Clothing . . . . . . . . . . . . . . . . . . . . . . . . 49 

4G Framework for Planning Unit Block-- 
Child Care and Develoiznent ........ 51 

4D Framework for Planning Unit Block-- 
Management . . . . . . . . . . . . . . . . . . . . . . . . 52 

Framework for Planning Unit Block-- 
Housing and Home Furnishings ...... 53 

4F Framework for Planning Unit Block-- 
Relationships ................... 55 



ILLUSTRATIONS (cont.) 

Illustration Page 

5 Problem Solving 58 

6A YeRr's Plan for Class Period II 63 

6B Year's Plan tor Class Period III 64 

60 Year's Plan for 01888 Period IV 65 

7 Developing Your Unit Plans ......... 67 

8 A Unit Plan for Housing and Home 
Furnising ........ 69 

9 Study Sheet on Floor Plans ......... 92 

10 Summary of Our Unit on Family 
Relationships ... ................... 74 

11 Field Trip Contraot . .............. . 78 

12 Your Money's iorth in Shopping 
Film-strip Guide Sheet ........... . 81 

13 What's Your DIQ, About Color? ....... 83 

14 Where ¡n I? . . . . . . . . . . . . . . . . . . . . . . . . 85 

15 Do You Agree or Disagree? .......... 90 

16 Advantages of Year's Work in 
Groups by the Students ........... . 93 

17 Disadvantages of Year's Work in 
Groupe by the Students .. ...... ..... 96 

18 Advanced Homemaking Classes 
March 9 - 13, 1959 .. ......... ...... 100 

19 Getting Back on the Track .......... 102 



Table P a ge 

1 Years or Homemaking Classes in Which the 
48 Advanced Homemaking Students Had 
Enrolled .......... . * . . . . ............. . . . . . 24 

2 Fluctuation in Sizes of Femily Groups of 
the Advenced Homemaking Classes .......... 61 



DJVELOPING A STUDENT-TEACHER 
COOPERATIVELY PLANNED CURRICULtJ}4 

FOR ADVANCED HOMEMAKING 

CRAPTER I 

INTRO DUCT ION 

It 18 en aooepted fact in educational oirolea today 

that there Is a oontinual need to examine eduoetlonal prao- 

tices. Teachers, eupervisors and administrators, as well 

as school patrons, need to examine critically what is being 

done and to hypothesize creative ways to improve the math- 

ods currently being used. Corey says, "The process by 

which praotloneers attempt to study their problems aojen- 

tifloally in order to guide, correct, and evaluate their 

decisions and actions is what a number of people call 

action research." (2, p.6) 

Traditional and action research differ from each other 

in several ways. Traditional research asstes that a care- 

ful design Is planned prior to beginning the research and 

that this design Is adhered to rigidly. Having committed 

himself to the design the reseeroher would carry through 

the exteriment. 

In action research the initial design nay be ohanged. 

The definition of the problem, the hypotheses to be tested 

and the methods to be employed may undergo modifications 
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as interim results are validated. Action research, then, 

is an evolving process, the value of which is determined 

primarily by the extent to which findings leed to the im- 

proveinent of those involved In the research. Usually the 

results of action research can be applied only to the 

situation In which the research takes place. Few, it any, 

generalizations can be made from such research. The pres- 

ent study is such a piece of research which evolved 

throug1iout the school year, 1958-1959. 

portanoe of Study 

The Investigator believes that: 

1. A curriculum which has meaning for the learner 
develops as the learner and his tesoher work 
together on the problems and Interests of every- 
day life. 

2. A small classroom group Is a more natural real- 
life family situation. 

3. Students need the opportunity to practice demo- 
cratlo procedures In the classroom, if they are 
to be eble to protioe them In reRl-life situa- 
tions. 

4. In a four-year Homemaking program basic prin- 
ciples and beliefs ere taught In the first two 
years; therefore, Advanced Homemaking classes 
should be a proving or testing period for these 
principles. 

5. By the time students are Juniors and/or seniors 
In high school they need to have learned to 

think through their own problems objectively. 
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6. If students are allowed to plan 000peratively 
they will progress further than if the program 
Is totally teacher planned. 

7. Students who might hesitate to oontribute in a 
large group will become involved in a smaller 
group and, therefore, will learn more. 

8. some community resources can be utilized 
effectively by a smaller group, and that it 
students are to learn what community resources 
will help them to become a better homemaker, 
they must be given opportunities to use these 
resources. 

9. Each individual has a worth and dignity that 
is unique. 

The writer, a Homemaking teaoher in senior high 

school, wished to develop a method or teaching Homemaking 

that was meaningful and satisfying to all students enrolled 

In her advanced classes, regardless of their mental abil- 

ity. 

It is the purpose of this study, then, to help stu- 

dents develop: 

1. The ability to judge what they need to know in 
order to assume the role of a homemaker. 

2. The ability to recognize whet they know and how 
to apply the principles they have learned pre- 
viously to new problems and situations. 

3. The ability to analyze and to accept their own 
needs and potentialities. 

4. A.fl awareness of the resources in the community 
that can help them become better homemakers. 

5. The ability to take an active part in planning 
their learning experiences whether these experi- 
ences are for a day's work, extend over an 
entire unit, or include the whole school year. 
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Limitations of the Study 

The study will be limited In that only the three 

advanced classes of Homemaking in St. Helens Senior High 

School during the school year, 1958-1959, will be used. 

The students in these olasses have varied home and 

educational backgrounds, yet most of them would fit into 

the large strata of sooiety called middle class. 

Methods of Procedure 

Prior to the opening of school the teacher had a con- 

ference with the administrators to explain the study and 

to ask permission to use the Advanced Homemaking classes 

In the study. 

It was clearly understood by all, students, teacher 

and administrators, that this was an experiment to use a 

different approach In the teaching methods employed. The 

purpose of the study was explained to and understood by 

those Involved. 

It was planned that the first three weeks of the 

school year the entire class would work 000peratively In 

setting up the year's work. This plan would Include help- 

Ing the students to realize the importance of Homemaking 

and the need for transfer of and application of the facts 

and principles concerning Homemaking that they already 

knew. 



The following Illustration shows the class work done 

during the three-weeks' planning period. 



ILLUSTRATION 1 

Calender of Glass Work During Initial Planning Period 

Monday Tuesday Wednesday Thursday Friday 

Short Period 

Discuss meaning 
of homemaker, 
housewife, and 
families. 

Assignment 

Students list 
all problems 
pertaining to 
families. 

Divide into 
six areas of 
homemeki. ng 
ed uoat io n. 

Small groups work Teacher explains 
on listings under family groupings. 
one area. 

Each class works on two areas 
Eliminate dupli- of homemaking to make oompos- 
cate questions ite listings of questions 
and add new ones. after eliminating duplicates. 

(see p. 29-41) 

Think through Students 
and discuss at evaluate 
home problems Own abili- 

confronting ties and 

families. wants. 

Class discus- Small groups l3rainatorrning Discussion on Discussion 
sion on meaning work on overall session on what group actions on what 
of goals, whet goals for unit. m8kes a desirable and Inter- makes a 

they had and classroom atmos- actions for good learn- 
hoped to achieve. Discuss and eval- phere. classroom be- ing experi- 

uate each goal. havior. ence. 
Students write Set up classroom 
paper, "What I Make final selec- standards. Students 
hope to learn In tion of overall (see p. 45-47) list choices 
Homemaking class goal for each for family 

this year." unit. groups. 



ILLUSTRATION i (cont.) 
Calendar of Glass Vork During Initial Planning Period 

Monday Tuesday Wednesday Thursday Friday 

Reading on the Family groups 
problem-solving Study Sheet on Problem Solving Family group- planned year's 
method. (see p. 58) ings made. sequence of 

work. (see 
Students solve Students solve Plans for work- p. 63-65) 
a common prob- a problem Ing were sum- 
lem coopere- individually. marized and 
tively. explained. 



It was decided by the teacher that the family groupe 

were to work following a basic uniform pattern in planning 

each unit. A chairman who assumed the role of discussion 

leader would be chosen. The family group would read unit 

suggestions carefully and decide what they wanted to accom- 

plish during each unit's study. Then they would make a 

unit outline of work for the teacher to approve. When this 

unit plan was mutually agreed upon each student would make 

herself a copy and the chairman would make one for the 

teacher. 

Each student would be responsible to keep a record of 

the reading she had done. For each reference she would 

give the name of book, author, pages read and any written 

notes taken from the reference. The chairman would be 

responsible to prepare a unit summary for the teacher. 

This summary was to include the work accomplished, refer- 

ence materials read, evaluations made, and the decisions 

reached by tlie entire group. 

The teacher gaye the minimum basic assignments to 

each family group and they did as much additional work as 

they desired. 

During class time, as the students worked in their 

small groups, the teacher circulated among the groups 

guiding them when needed. She assumed the role of a 



resource person, helping the students to find and to 

effectively use materials. 

There was only one femily group 000king and one sew- 

ing at any given time in so far as was possible in sched- 

uling units. Other family groups were working on the 

housing and home furnishings, child care and development, 

management or relationships unit. 

The students became very self-directive, learning to 

solve their own problems through the use of references, 

community resources, film-strips and group discussions. 

Self-evaluation was employed as often as possible and tests 

unique to each family group were given at the end of each 

unit of work. 

One week was allowed at the end of the year to relate 

and compare experiences, and to evaluate individuel and. 

family group progress. 

With this framework of decisions made by the teacher, 

the teacher was then ready to put her plan of aotion into 

practice with her three Advanced ifomemaking classes. 
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CHAPTER II 

REVIEW OF LITERATURE 

Most eduoators today would agree with Risk (10) that 

Intelligent self-guidance Is one of the primary goals of 

education. Homemaking educators believe that the Homemak- 

ing classroom provides an exoellent environment for atu- 

dents to develop this self-guidance. Homemaking education 

subject matter of applied science, aooial science and art 

gives students the opportunity to learn through real-life 

situations. Learning provides studente with generaliza- 

tions which increase their develotient as Individuals and 

as worthwhile tsinIly members and citizens, rather than 

just the ability to recite back teacher chosen facts. 

Dewey challenges educators to foster this type of 

learning when he states, 

'I.e. his province is rather to provide 
the materials and the oonditions by which 
organic curiosity will be directed Into Inves- 
tigations that have an aim and that produce 
results in the way of Increase of knowledge, 
and by which social Inquisitiveness will be 
converted into ability to find out things known 
to others, an ability to ask questions of books 
as well as of persons. (3, p.40) 

Action research whioh Is carried on In an on-going 

classroom situation may help educators to find the methods 

whioh will stimulate the student's curiosity to this level. 
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Action Research in Education 

Because this is a scientific age it would be unwise 

to assume a complacent air about anything including educa- 

tion. Scientific research is daily improving the materi- 

alistic areas of living. There is great concern that 

these phases of life are advancing too rapidly for people 

to cope with them. Educators, then, need to be constantly 

searching for ways to improve educational practices which 

will help individuals in the sociological and psychological 

realms of their lives. In recommending ways that the pub- 

lic secondary sohools oould be improved, Conant states, 

"I hardly need emphasize the importance of experimentation 

and the desirability of innovation in all phases of educa- 

tion." (1, p.42) 

Action research can be justified according to Corey 

(2) in that one of Its psychological values is that the 

people who wish to improve their practices are the ones 

who engage in the research. Generalizations made from 

action research can usually be extended only vertically-- 

into the future--to serve as guides for decisions and 

actions involving future students of the teacher in a 

similar situation. The results of action research can 

only be used by others to the extent that their situations 

are similar to the one In which the inquiry was conducted. 
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The Iniportanoe of the Individual 

Contrasted to the European philosophy of education 

the American educational plan may appear to be too broad 

in scope and to encompass too many people. Some would 

suggest that only the academically talented should go to 

high school, whereas others contend that eaoh person 

should have this privilege as a God-given right. Both 

Conant and the editors of The "Rockefeller Report" on 

Education would be in the latter group. 

Though generalization about American 
publio education la highly dangerous, I believe 
it aoourate to state that a high sohool accom- 
modating all the youth of a community is typical 
of American publio eduoation. I think it is 
safe to say that the comprehensive high sohool 
Is oharacteristio of our society and further 
that it has come Into being because of our eco- 
nonio history and our devotion to the ideals of 
equalIty of opportunity and equality of status. 
(1, p.8) 

The "Rockefeller Report" on Education takes an even 

more firm stand. 

From time to time one still hears argu- 
mente over quantiy versus quality education. 
Behind such argmients is the as5t.unption that a 
society can choose to educate a few people 
exceedingly well or to eduoate a rnmiber of 
people somewhat less well, but that it cannot 
do both. But a modern society such as ours 
cannot choose to do one or the other. It has 
no choice but to do both. Our kind of society 
calls for the maximum development of individual 
potentialities at all levels. (li, p.22) 



Individual Differences 

One does not need to be well-reed or to reed profound 

books to realize that individuels differ one from another. 

Educators need to be particularly cognizant of this fact 

in planning curricula which will help eaoh individual de- 

velop his talents to the ineximum. For only by providing 

each student the opportunity to exercise his best capa- 

bilities and inspiring him to do so can the abundance of 

unused talent in our society be brought to its full poten- 

tial. 

The "Rockefeller port" on Education supports this 

viewpoint. 

By insisting that equality means an 
exactly similar exposure to education regard- 
less of the variations in interest and capacity 
of the student we are in fact inflicting a 
subtle but serious form of inequality upon our 
young people. (11, p.22) 

People ere not born with equal capacities and the 

democratic way of life does not imply this, rather it 

ascribes to equality of opportunity. If educators believe 

this, they must strive to make it reality in their 

schools. They must provide different curricula and use 

different evaluative devices on students of different 

ability levels. 

The "Rockefeller Report" on iducation (li) points out 

that there is no one set scale with which to measure ex- 

cellence, nor can it be assumed that native capacity is 
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the 801e ingredient in superior performance. Equally 

important to understand is the realization that judgments 

of differences in talent are not judgmnents of differences 

in human worth. 

It is almost impossible to do justice to all students 

in an ordinary classroom situation where every student 

reads exactly the sanie assignment, answers identical ques- 

tions and memorizes the same generalizations. Jones (6) 

realized this when he said that education is too often 

sacrificed for uniformity and preoision--"efticienoy" as 

it is apt to be called. Learning the chief function of 

education is subordinated to teaching. Whereas this may 

yield a smooth organizational plan it rarely yields the 

creativity upon which our way of life depends. "Our 

schools have made far more progress in identifying differ- 

ent levels of talent than in the development of programs 

tor these different levels." (11, p.30) 

Eduoatora need to be able to and willing to differ- 

entiate ability levels of students and to channel each into 

its best possible use. Furthermore, they need to keep the 

public correctly informed on the types of curricula being 

provided for students. It may be necessary to revise the 

school's philosophy concerning ourrioulum content and pro- 

motion policies. This viewpoint is substantiated in The 

"Rockefeller Report" on Education. 
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The Important thing is to rid ourselves 
of the notion that either a flexible promotion 
policy or flexible curriculum arrangements are 
undemocratic in spirit. We cannot escape the 
fact of individual differences end we cannot 
escape the necessity for coping with them. 
Whether we like lt or not they are the central 
fact In any educational system and in arty 
society. The good society Is not one that 1g- 
flores then but one that deals with them wisely 
and compassionately. (11, p.32) 

Teachers need to recognize that what constitutes 
opportunity for one student may be a stumbling block to 

another. In order to do justice to the Individual, 

teachers should seek for the student his level of ability 
and the type of education which will challenge him to the 

fullest of his potentialities. In Homemaking education 

this is possible by virtue of its subject matter and 

through the possibilities of the many methods which can be 

used to teach that subject matter. 

The al of motivating each Individual toward self- 
guidance does not need to be lost even though the direc- 
tions used to achieve this goal differ. 

Homemaking education has a unique opportunity and a 

great responsibility to provide for individuel differences. 
A.11 people ere home umbers and need the basic training in 

that area. The challenge is to make Homemaking education 

provide for the potentialities of each student in the pres- 

ent school system. One way to do this is through emphasis 

on group work. 
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Teaching Through Groupa 

Eaoh individual regardless of his unique individu- 

ality lives In and works as a member of several basic 

groups whloh vary in size, structure, and purpose. Member 

roles, then, vary from group to group. According to Homans 

(5) sociologists refer to a primary group as a number of 

people who are few enough to communloste without going 

through a second person. 

It this is true an average size class is not a primary 

group, nor can one assume that the average classroom pro- 

cedures generally used are conducive to promoting or learn- 

Ing group skills. Gramba (4), points out that it is only 

while a class is accomplishing a class goal through the 

effort of subgroups that it Cari be classified as a genuine 

group, but that within a given classroom several small 

units can be easily formed beoause of mutual need, inter- 

est, and propinquity. The Identification of the subgroups, 

as a nuoleus for a learning situation, would be a construe- 

tive way for a teacher to help students learn group roles 
and would also facilitate this matter of adjusting the 

curriculum content to the individual capacity of each stu- 

dent. 

Hoinans (5) in discussing group processes explains 

that regardless of its structure or purpose, a group must 

have some discipline, some division of labor, some 
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leadership and some system of communication if lt is to 

remain a group and be successful as such. Teachers using 

the group method of Instruotlon, as well as group members, 

need to be oonsolous of the group's needs and must find 

ways to provide for them. It becomes necessary es Grambs 

(4) poInts out for a teacher to work with a class much as 

a symphony director works with the instrumental groups In 

an orchestra to create unity of effort and orderly learning 
experiences. Studies done by Miel show that teachers try- 

ing to improve their guidance of smell groups would do well 

to keep the following points in mind: 

1. In a given situation there must be careful 
consideration of the purposes which small 
groups cen and cannot serve. 

2. Ways of forming effective work groups must 
be employed. 

3. The teacher must give attention to ways of 
preparing for small-group work, including 
careful selection of problems, training In 
group procedures, setting of a reasonable 
time schedule, and planning for meeting 
places. 

4. The teacher must endeavor to use many ways 
of helping small groups while at work. 

5. ApproprIate ways for small groups to commu- 
nicate with the main group must be found. 

6. The teacher and the group must find ways of 
evaluating procedures and of improving them 
on succeeding occasIons. (7, p.416-41?) 



In several small groups within a class, group roles 

can be more easily experienced. The role of leadership 

which is one of the most difficult to handle well can be 

held by virtually all the students. 

Dewey implies the need for this experience in group 

roles by stating, 

Many of the failures of democratic 
government (which are used by critics to 
condemn the whole undertaking) are due to 
the fact that adults are unable to share in 
joint conference and consultation on social 
questions and issues. They can neither con- 
tribute intelligently, nor can they follow 
and judge the contributions of others. The 
habits set up in their earlier schooling 
have not fitted them for this enterprise; the 
habits even stand In the way. (3, p.270-271) 

Cooperative Planning as a Method of Learn 

Cooperative procedures must be le&rned by both teach- 

ers and students in order to allow the student to partiel- 

pate freely in democratic group living within the class- 

room. Miel ('7) outlines the teacher's role in cooperative 

planning as five major responsibilities: A clear-out 

accounting of what he has contributed to the student- 

teacher planning; firm convictions of what he really be- 

lleves about cooperative planning; actually giving the 

students real opportunities for cooperative planning; the 

opportunity of the group to develop responsibility and 

self-direction; and to help the individuals experience 

effective group techniques and to achieve workable plans. 
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When students ere allowed to pertloipate in develop- 

ing their learning experiences they are gaining a valuable 

part of their education in decision niaking. 

Richardson (9) cautIons teachers to remember that a 

student has a problem only if it Is his. 

On the whole, handbooks to help teachers to plan 

Advanced Homemaking classroom learning experiences are 

available, but are intended to be used as guides and have 

fewer rigid plen8 than are provided for the first years of 

Homemaking. Also, beosuse the students have a foundation 

In Homemaking Education, .dvanoed Homemaking classes pro- 

vide an ideal pleoe to employ the cooperative planning 

necessary for successful group work. Groupa can be struc- 

tured to Inolude students with similar backgrounds of ex- 

perienoe as well as similar Intere8ts and goals. Above 

all, Advanced Homemaking students have the incentive to do 

cooperative planning very well. They are ready to recog- 

nize their problems because soon they want to be and will 

be homemakers. 

Through the application of the principles learned in 

Homemaking I and II about clothing, foods, housing, family 

relationships, child care, and management, the Advanced 

Homemaking students have an excellent opportunity for 

furthering their knowledge as they solve real-life problems 

that they are now, OF Boon will be confronting as home- 

makers. 
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Miel dares teachers to be creative in curriculum 

planning when she says, 

Teachers ..... who feel tree to take an 
occasional excursion outside the course-of-study 
can go far in cooperative planning of learning 
Opportunities. In such situations tesohers and 
pupils are free to deal with problems of school 
and community living. (7, p.92-93) 

Summary 

One of the major goels of education today is to help 

students develop judgnents enabling them to attain intelli- 

gent self-guidance. A democratic society upholds the ideal 

of equal opportunity for every Individual regardless of 

race, color, creed, or capabilities. 

Conant (1) and The "Rockefeller Report" on Education 

(11) in their latest research challenge educators to cnt- 

ically and analytically study the curricula and educational 

practioes found In the schools today; and to then improve 

these curricula and educational practices, if necessary, to 

provide for each and every individuel. 

Lotion rese'roh 18 OflO good way for educators to study 

the on-going school programs and to determine what prooe- 

dures are necessary to improve these programs. 

Homemaking education has a unique opportunity and 

great responsibility to provide for individual differences 

es all people are home members. Cooperatively planned 

group work is en excellent way to further Homemaking 
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knowledge of the students enrolled in Advanced Homemaking 

classes. 

The writer) a Homemaking teaoher, decided to acoept 

this challenge to study end to improve her own methods of 

instruction; therefore, she developed and orried out an 

action research project with her three Advanced Homemaking 

classes in St. Helens Senior High School dur1n the school 

year, 1958-1959. 

The remoining chapters of this thesis explein the 

projeot and set forth implications and recommendations of 

the project as the writer sees them. 
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CHAPTER III 

THE HO!EMAKING CLASSES IN ACTION 

The Setting 

The Locale 

St. Helens, a town of about 5000 inhabitants, is lo- 

oated 28 miles northwest of Portland on the Columbia River. 

It is the county seat of Columbia County. The three mills 

which are owned and operated by large oorporations provide 

the payroll for most familles in St. Helens and its sur- 

rounding aree. In one of these three mills the boys who 

ere graduated from St. Helens Senior High School oen, 1f 

they wish, usually secure employment of some kind; there- 

fore, they are financially ready for marriage at an early 

age. The result is that girls often marry while in high 

school or Immediately following graduation young men who 

are already out of school. Beoause the larger peroentage 

of the adult population does not attend college, lt is 

necessary for the high school to prepre students to take 

their piece In adult society. 

The School and Students 

A follow-up study (8) made of the 1954 graduates of 

Oregon high schools showed that in Columbia County 69 



23 

percent of the girls were married and had children within 

three years after graduation. High school, then, must 

help to prepare these girls to become suooessfuJ. homemakers. 

St. Helens Senior High School became a three-year 

school in September, 1958, when a new building was put into 

use. Enrollment for the school year, 1958-1959, started at 

400 and dropped to 375 by June, 1959. Approximately one 

half of these students were girls. 

The Advanced Homemaking oleases in high school aro 

oomposed of junior and senior girls. Because a rour-year 

Homemaking program is offered, the ourrioulumn content is 

different every other year. Students who are juniors or 

seniors are allowed to take Advanced Homemaking even though 

they have not taken Homemaking I or II. Students are also 

allowed to take one-half year of any class in Homemaking. 

The Advanced Homemaking classes, then, may range from stu- 

dents with no previous Homemaking classes to students with 

four or five years if they are transfer students from a 

school that has an elementery or junior high school Home- 

making program. 

The following table shows the range of years in Home- 

making classes in the 1958-1959 Advanced Homemaking classes 

at St. Helens Senior High School. 
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TàBLE i 

Years of Homemaking Classes in Whioh the 48 
Advanced Homemaking Students Had Enrolled 

Years of previous 
Homemaking classes O 1 2 3 4 

Number of students 6 9 18 13 2 

The teacher had 24 of these students in Homemaking 

o1ases the previous year. 

One of the three classes started with nine students 

and ended with 11; the seoond started with 23 and ended 

with 20; the third oleas started with 12 and ended with 14. 

This shows that 44 students began Advanced Homemaking and 

45 studen'.s were in the class et the end of the sohool 

year. Altogether, 48 different students were enrolled in 

the class sometime during the sohool year. 

The Homemaking Department 

The Homemaking department is housed In a multipurpose 

room (72' by 28') that has been designed to permit oonver- 

sion to separate clothing and foods areas should the need 

arise. The foods area houses six Identical unit kitchens 

and a utility area. Major appliances, including a freezer, 
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a refrigerator, a washer and dryer, and five electric 

stoves, were purchased new in 1958 on the school replaoe- 

ment plan. The six dinette sets of formica, fiber glass 

and chrome were also new. It was around these tables 

where the family groups generally worked. Adequate small 

equipment was also purchased new at the saine time. Each 

unit kitchen was made as home-like as possible by placing 

a oomplete set of cooking and eating equiinent end staple 

groceries in it. 

The clothing area had six large cutting tables; eight 

Singer sewing machines (four different models); a dressing 

room; end adequate storage space, both individual and de- 

partment. It Is a new attractive room in which the stu- 

dents enjoyed working. Because the students helped to 

place equipment and reference materials in the department, 

lt was easy for them to locate what they needed to use. 

The Community Resources 

Agencies in St. Helens to which a homemaker can turn 

for help with family problems include: 

1. The church and pastor of her faith. 

2. The publio library which has an excellent seleo- 
tion of books on Homemaking. 

3. The county agent's office. 

4. The county nurse's office. 

5. The county weitere department. 



6. Columbia District Hospital. 

7. Five clothing stores. 

8. Numerous grocery stores, Including tour 
modern super markets. 

9. The Homemaking department in either the 
junior or senior high school. 

There are also many women's clubs; organized ols.sses 

In basic sewing, tailoring, and wardrobe planning and 

millinery; and numerous home extension units In the areas 

surrounding St. Helens. 

The Classes 

The three Ailvanoed Homemaking classes used in the 

study began their soliool year knowing that a new method of 

teaching Homemaking was to be used. The tesoher explained 

that for some of the students this would be their last 

opportunity to receive help in solving the many problems 

that confront a homemaker; that each student needed to be 

able to recognize and aocept his own capabilities and 

limitations; and that the oleases were to be es democratic 

as possible in planning and working throughout the year. 

The family group plan wes explained to the classes. 

Before the family groups oould begin their work the entire 

class needed to work together to develop common understand- 

Inge and to cooperatively outline the year's work. 
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The Students Working Together 

The students in each of the three Advanced Homemaking 

oÏasses used in the study were asked to list all of the 

possible problenis which confront family members during an 

entire lifetime. These problems were divided into the aix 

major areas of Homemaking Education (foods and nutrition, 

clothing, child care and development, management, housing 

and home furnishings and relationships), and the problems 

in each area were put on different sheets of paper. 

After the papers wore collected the class was divided 

into six groups. Each group selected one area to review 

all questions written by the students in the class. Dupli- 

cate questions were eliminated and other problems were 

added as any class member thought of them. 

Again the papers were collected. This time each of 

the three oleases chose two areas and again reviewed the 

problems which had been set up in the form of questions. 

Finally from all three classes emerged a composite listing 

which was used by each class. These lists were duplicated 

with a short explanatory paragraph for each oleas member 

to use as reference material in planning their units of 

work. The resulting lists follow 
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ILLUSTRATION 2 

Explanation of the Compilation and 
Ilse of Students' Questions 

St. Helens Senior High School 
Advanced Homemaking1 1958-1959 

On the attached sheets are the questions or 
problems that were stated as possible problems 
a family would need to solve. You will notice 
that some are repeated In more than one area. 
It is difficult to isolate one area from another 
as Homemaking involves the Interrelationship of 
many problems and activities. 

I have made no attempt to group or to 
arrange the questions In a logical sequenoe; 
instead, I have typed the composite listing of 
them. As many of your papers had the saine ques- 
tion (maybe stated somewhat differently), you 
may not find your exact rding, but I believe 
all problems have been listed. It is, of course, 
an incomplete listing of problems that confront 
the modern homemaker. You may add to the list as 
you work on each area. Please use this as a guide 
only. 

Some of the problems have been studied ex- 
tensively in Homemaking I or II classes, and others 
you have learned from out-of-olass experienoes. 
Do not dwell on what you already know; rather, meet 
the new problema and try to rind satisfactory solu- 
tion(s) for them. 
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ILLUSTRATION 2A 

QLuestions Concerning Foods and Nutrition 

1. What percentage of one's Inoome is usually 
spent on food? 

2. If we are to have a well-balanced diet, 
what foods must we eat each day? 

3. What determines whether or not we preserve 
food at home? 

4. Is it wise to plan on a garden to produce 
some of our food? 

5. What determines the quantity of food to buy? 

6. Who should plan the meals? do the shopping? 

7. What considerations are necessary for one 
who is on a special diet? 

8. How can we determine the quality of food 
products? 

9. What determines how often a young couple 
usually eats out? 

10. Should families eat between meals--if so, 

what? 

li. What foods are included in the invalid's 
diet? Are special foods bought for a dia- 
betlo person? 

12. What information does one need to interpret 
a recipe correctly? 

13. How does meal planning for a large family 
differ from a small ramily? 

14. How do we use frozen foods? 

15. What are the precautions necessary to pre- 
pare foods? 
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ILLUSTRATION 2A (cont.) 

uestions Conoerning Foods and Nutrition 

16. How can we plan meals on a email moons? 

1'?. What are some ways to stretch the foods 
dollar? 

18. How does one prepare meals for a baby? 
an invalid? an older person? 

19. How do we apportion the food budget on 
various items--meats, fruits, etc? 

20. What foods can we feed to our pets? 

21. What determines how often one 8hopS? 

22. How can we tell how much food to prepare 
for our family? 

23, Whet are some ways to use left 
evers? 

24. What are some ways to serve roode attreotively? 

25. What is the correct way to set a table? 

26. How far eheed should meals be planned? 

2?. What determines if food is purchased for 
cesh or on a ohre account? 

28. How does one choose a store In which to buy 
groceries? How does a super rnerket differ 
from a em11 store? 
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ILLUSTRATION 28 

uest1ona Conoernin Clothing 

1. What taotors determine whether or not money 
is spent each pay-day for clothing? 

2 How can one determine if clothes can be 
laundered or if they need dry cleaning? 

3. What does a edd1ng trousseau include? 

4. Should all women ma1e their own clothing? 
their families' clothing? 

5. What, if any, limitations should be placed 
on a teenager's wardrobe? 

6. At what age can children begin to pick out 
their own clothing? 

7. How does one choose the proper clothing for 
the season, event and individual? 

8. How can we make usable clothing rrom out- 
grown garments? 

9. How can one teach children to take care of 
their clothes? 

lo. What determines the amount we should spend 
on clothes? 

11. What do we look for in the selection of 
clothes? Whose job le this? 

12. What determines if we buy a large amount of 
average quality clothes or a small amount of 
top quality clothes? 

13. What determines quality of clothing? 

14. What home care is necessary for the upkeep of 
clothing? 

15. How does one buy men's clothing--sizes, etc? 
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ILLUSTRATION 2B (oont.) 

Questions Concerning Clothing 

16. Can men's clothing be made? Is the process 
different than making women's clothing? 

17. Is it possible to determine the fiber of the 
material from which a garment Is made? 

18. How can we tell If we buy the correct size? 

19. What is the best way to remove stains from 
clothing? 

20. What is meant by a coordinated wardrobe? 

21. How do you choose accessories? 

22. Is there a correct amount of accessories to 
wear at one time? 
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ILLUSTRATION 2G 

uestions Concerning Child Care and Develoimient 

1. How much money does lt oost to have a baby 
and buy lt the necessary layette and equip- 
ment? 

2. Whet factors need to be considered in raising 
a child correctly? 

3. How much, if any, should one spoil a child? 

4. Is lt necessary that both parents agree on 
how and when to discipline a child? 

5. How do we plan a diet for an infent? 

6. What are some activities that young children 
enjoy? 

7. How should grandparents treat their grand- 
children? 

8. What indicates that a child is mature enough 
to make his own decisions and judnents? 

9. Should a child receive an allowance? If so, 
at what age does the allowance begin? 

10. What determines whether or not a child should 
go to college? Should college be financed by 
parente? ohild? both? 

11. At what age should ohlidren be allowed to 
drive the family oar? 

12. How does one cope with the routine oare prob- 

lems of a baby--olothes, rest and food? 

13. What steps should a parent take when a child 
is lost? 

14. what determines whether or not a child should 
go to public school? 

15. How can parents teach s child manners? 
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ILLUSTRATION 2G (oont.) 

Questions Concerning Child Care and Development 

16. Should parents give birthday parties for 
their children? 

17. Should a child go to Sunday School? Church? 

18. What factors does one oonsider when planning 
the size of the faintly? 

19. Who should adopt children? Vhere and how 18 
this done? 

20. How can parents give love and understanding 
eua11y to all children in the family? 

21. What factors do we consider when we pick a 
baby-sitter? What age should children be 
before they are left with a sitter? 

22. Should parents Influence the choice of their 
children's friends? If so, how much and in 
what ways? 

23. How is a baby's schedule planned end by whom? 

24. How oan we teach children to play together? 
to share? 

25. What cere does a mother need before her baby 
is born? 

26. What care does the mother need after the birth 
of a baby? 

27. Should children be told of the anticipated 
birth? If so, how and when? 

28. .that part can a child play in preparing for 
the new baby? 
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ILLUSTRATION 2D 

Questlons Concerning Mangement 

1. How is a budget planned? by whom? 

2. What determines the percentage of one's 
Income spent on various items suah as food? 

3. Who usually handles money matters in a 
family? 

4. In what ways can money be handled? 

5. What types of loans are obtainable for homes? 
oars? emergenoles? 

6. How much do these loans cost? 

7. What type of taxes are paid in Oregon? 

8. Do these taxes differ from state to state? 

9. What types of vacations and recreation can 
be planned on a limited budget? 

10. Should a family have a special allowance 
for buying gifts? 

11. Should the husband end wife have a joint 
bank account? 

12. What deterinine8 how much one saves from his 
income? 

13. Should children be given an allowance? 
If so, at what age and how is the amount 
determined? 

14. What do we need to consider before changing 
from one job to another? 

15. What determines thether one purchases a new 
or a used oar? 

16. What determines the amount of money that is 
spent on a wedding? 
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ILLUSTRATION 2D (cont.) 

Questions Concerning Management 

17. How can one decide whether or not a tele- 
phone is essential? 

18. How can we learn to manage money so it 
doesn't manage us? 

19. Why must we manage our time wisely? 

20. Can one arrange hi8 home to save time and 
energy? 

21. What is meant by motion studies? 

22. Why do some people seem to have more time 
for fun than other people do? 
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ILLUSTRATION 2E 

Questions Concerning Hous1n 
and Home Furn1shing, 

1. How does one determine whether to buy or 
rent a house? 

2. What determines the size of a house one 
needs? 

3. How will we plan to landscape our yard? 

4. How Can one finenoe a home he wishes to 
b uy? 

5. What feotors need to be considered In 
decorating a house? 

6. What are the ohreoterlstios that signify 
quality in a home? 

7. What home accessories such es lempshades 
can be made? How can one learn to make 
these? 

8. What should be considered in evaluating a 
floor plan? 

9. Can one add on to a home? How much does 
this cost as compared to building a new 
home? 

10. Are there any problems concerning fire we 
should be aware of when buying or building 
a home? 

li. What should one know about moving pro- 
oedures? 

12. What are the types of insurances one can 
obtain on a home? What do these cost? 

13. What determines the colors chosen for a 
home? 



ILLUSTRATION 2E (oont.) 

Q1uestlons Concerning Housing 
and Home Furnishings 

14. What feotors should be considered in the 
purchase of furniture and appliances 
(new versus used)? 

15. How does one remove stains from upholstered 
furniture or carpeting? 

16. WhIch types of home furnishings are easiest 
to keep olean? 

17. How does one choose curtains and/or 
draperies? 

18. What are the advantages and disadvantages of 
the different kinds of heating units used in 
a home? 

19. How can one be sure he Is obtaining adequate 
lighting for the home? 

20. What type of play area needs to be provided 
for the child? 

21. What percent of our income can (or should) 
we spend on housing? 

22. 1Vhat are the minimum necessary appliances 
for a newly married couple to purchase? 

23. What repairs can an average homemaker make 
for herself; and for what repairs should 
she call in professional help? 
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ILLUSTRATION 2F 

Questions Concerning Family Relationships 

1. What is important to me as an Individual? 

2. Do I consider the family or the Individual 
more Important? 

3. How often should one have a health check- 
up? 

4. What determines if we have pets In our 
family? 

5. hat are some ways a young couple can spend 
their leisure time? What and who determines 
how this Is spent? 

6. What needs to be considered when deciding 
on discipline for a child? 

7. What determines it both parents work? 

8. What characteristics make one happy and/or 
successful? 

9. What determines our social behavior? 

10. How do we decide where to go on a honey- 
moon? 

11. How can we decide which In-laws to visit on 
holidays? 

12. Mow do 'e choose a family doctor? dentist? 

13. Who decides, and how do we decide, where to 
go on vacations? 

14. What factors are considered in deciding the 
size of the family'? 

15. How do we choose a church? 

16. What help should the parents cive to a 
daughter or son who is planning a wedding? 
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ILLUSTRATION 2F (oont.) 

Questions Concerning Family Relationships 

17. At what age should children be allowed to 
date? 

18. What determines who (if either) is to be 
boss in a family? 

19. How oan a teenager get his family to accept 
his friends? 

20. If discipline Includes "grounding", tor how 
long should it be? 

21. What steps are necessary in preparing for a 
wedding? 

22. hat steps are necessary in preparing for a 
fune rai? 

23. Should children have a oar of their own? 
What might help determine this? 

24. Should everyone in the family share In house- 
hold tasks? 

25. Should the family have a specific time to get 
together to discuss their problems? 

26. Should familles say blessing at the table and 
teach children to pray at bedtime? 

27. What factors need to be considered before 
seeking F3 divoroe 

28. What are some ways that a family can make 
friends in a new town? 

29. How do I pack a suitcase correctly? 

3O. What determines the oomiiiunity activities a 
family will partioipte in? 

31. What does one do when Illness strikes In 
his family? 
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ILLUSTRATION 2F (oont,j 

guestions Concerning Family Re1ationshi 

32. how do we decide who chooses the TV pro- 
gr ein s? 

33 characteristics should one look for in 
a raarriee partner? 

34. What factors should be considered when de- 
ciding if children should take dancing or 
music lessons? 

35. what adjustments are necessary during the 
first few months of marriage? 

36. Row early should a mother start home train- 
ing for her children In homemaking? 
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It was agreed by all that these lists were incomplete 

and could be added to at any time. The lists served as a 

basis for deciding what the students knew and what they 

needed to learn. 

ÀIter a discussion on the meaning of "goals" and 

"achievement" the class divided Into small groups of four 

or five to rk on goals they wished to attain during the 

year. When the groups had completed their work the entire 

class listened to, discussed, and evaluated each goal. 

Finally, the goals that would be overall goals for each 

unit were selected. These are student goals and, there- 

fore, are not worded as a teacher would word them. The 

goals chosen in each subject matter area are: 

Foods and Nutrition. How to prepare some special 
- foods and how to serve them graciously. 

Clothing. How to keep the family's clothes in 
good condition. 

How to plan a man's and a woman's wardrobe 
so it is coordinated. 

Child Care and Develoznent. What care is necessary 
for mother and ohil& before and after the 
birth of the baby. 

What part does heredity in a child's life 
play. 

Management. How to handle money so it gives us 
the greatest satisfaction from its use. 

Housing. What are the complexities of planning 
for or building a home. 

How to determine if an article is worthy of 
repair. 
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The procedure for repairing and/or 
refinishing the article. 

Relationships. How to plan for our own future 
so that we achieve the greatest possible 
satisfaction from our life. 

The next step was to set up classroom standards and 

operating procedures. Here the students were asked to 

?tbrainstorm to obtain everyone's opinion as to what makes 

a desirable classroom atmosphere. The need for self- 

discipline was stressed over and over again by the stu- 

dents. Each of the three classes had lively discussions 

on this subject. Lists for each class (different in word- 

ing and structuring, but similar in content) were made. 

These were duplicated for each student and were referred 

to frequently throughout the year. The following three 

Illustrations are the resulting lists. 
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ILLUSTRATION 3A 

Our Ten Commandments to ClEissroom Behavior 

Advanced Flomemsklng 
Second Period 

Yve agree that: 

1. Class begins when the bell rings. 

2. We will avoid unnecessary talking. 

3. We will avoid unnecessary moving around. 

4. \'e will be responsible to keep our work 
up to dete. 

5. We 'will cooperate with the tee.cher and with 
other students. 

6. We will treat all equiunent as our own. 

7. We will accomplish as muoh as possible each 
period. 

8. There will be grooming in the dressing room 
only. 

9. We will leave the room clean and orderly. 

10. We will leave the room only when absolutely 
necessary. 
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ILLUSTRATION 

Guide-posts to Learning 

Advanced Homemaking 
Third Period 

We agree that: 

1. We will begin work when the bell rings. 

2. We will keep order in the class when teacher 
is helping another group. 

3. We will keep our own things in the proper 
place in order. 

4. We will share responsibilities. 

5. We will take cere of all equipment end 
appliances. 

6. We will avoid talk that interferes with class 
work. 

7. We will read instructions and directions care- 
fully before asking for help. 

8. We must work efficiently and budget our time 
wisely. 

9. We will use preplanning so we know what we are 
to do each day. 

10. We will avoid unnecessary wandering around. 

U. Grooming should be done in the dressing room 
only. 

12. Things will be borrowed from another kitchen 
only with the permission of the teacher. 
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ILLUSTRATION 3( 

Work's the Thing 

Advanced Homemaking 
Fourth Period 

We agree that: 

1. Work starts promptly when the bell rings. 

2. There will be no gum ohewing. 

3. We will svold unnecessary wandering around. 

4. When talking is necessary we will use a 
normal tone of voice. 

5. Lesvin' the room will be the exception, but 
if necessery, we will return promptly. 

6. Work areas should be kept clean and orderly. 

7. We will use all equipment properly. 

8. Grooming will be In the dressing room only. 

9. It is the student's responsibility to oheck 
on make-up work end then to hand it in with- 
In the time speolfied by mutual agreement of 
student end teacher. 
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During this week the teaoher spent a great amount 

of time to set up the framework of work for each unit, 

using the students' list of questions, their overall goalß 

as they had stated them, and the state curriculum guide. 

This planning was done by the teacher to insure a uniform 

basic plan of operation and to be sure that all students 

would get the minimum learning eiperienoes as set up by 

the state planned curriculum guide. Illustrations 4A, 4E, 

4C, 4D, 4E, and 4F show the rough plans she gave to the 

students as e spring-board for their planning together in 
their family groups. 



ILLUSThATION 4A 

Framework for Planning Unit Block 

Advanced Homemaking 

Aree: Foods and Nutrition. 

Unit: Meals for Special Occasions. 

A thought to ponder: 

"The proof of the pudding 18 In the 
eating." 

TIme: 7-8 weeks. 

What we need to learn: 

How to prepare some special foods and 
how to serve them graciously. 

Some suggested ways we could learn this: 

1. Reading books and magazines. 
2. Observing a person whom we believe Is 

a gracious hostess. 
3. Find reolpes for and prepare various 

speolal foods. 
4. Prepare some foreign specialties. 
5. Build a recipe file of favorite recipes. 
6. Make a guest book of menus, recipes, 

table settings, etc. 
7. Study china and silver services. 

Where can we find this information? 

1. McDermott, Trilling and Nicholas, 
Food for Better Living. 

2. Harris end Lacy, veryday Foods. 
3. Current magazines. 
4. Cook books. 
5. File in Homemaking room. 
6. Others. 
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ILLUSTRATION 4B 

Framework for Planning Unit Block 

Advanced Homemaking 

Area: Clothing (8-9 weeks total time). 

Unit: Care, Repair, and Renovation of a Family's 
Clothes. 

A thought to ponder: 

"A well dressed girl is a beauty to behold." 

Time: 3 weeks. 

What we need to learn: 

How to keep the family's clothes In good 
condition. 

Some suggested ways we could learn this: 

1. Darning a sock. 
2. Mending a three-corner tear. 
3. Reweaving a tear. 
4. Lett1n down or taking up a hemline. 
5. LettIng out or taking in seams. 
6. Turning the collar and cu.ffs on a shirt. 
'7. Changing the length of trousers. 
8. Sewing on buttons. 
9. RemodelIng a garment for self or a child. 

Unit: Selecting and Constructing a Costume. 

Time: 5-6 weeks. 

What we need to learn: 

How to plan s man's and a woman's ward- 
robe so that it is coordinated. 
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ILLUSTRATION 48 (oont.) 

Framework for Planning Unit Block 

Advanoed Homemaking 

Some suggested ways we could learn this: 

1. Reading in books and magazines. 
2. Observation of someone who always 

appears well dressed. 
3. Visits to stores that sell clothing. 
4. Actually planning a wardrobe for a man 

and/or woman within a given budget. 
5. Constructing a garment that fits Into 

our wardrobe, then planning the accessories 
for it. 

where can we find this infoziatlon? 

1. LewIs, Bowers, and Kettunen, Wardrobe 
Planning and Garment Construction. 

2. Carson, How You Look and t)ress. 
3. Pattern books and guides. 
4. Magazines such as Seventeen, Glamour, 

Charm. 
5. Files in Homemaking room. 
6. Others. 
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ILLUSTRATION 4C 

Framework for Planning Unit look 

Advanced Homemaking 

Area: Child Care and Development. 

Unit: Care of Ì1other and the Infant. 

A thouht to ponder: 

"The hand that rooks the cradle rules 
the world." 

Time: 3-4 weeks. 

What we need to learn: 

1. What cere is necessary for mother and 
child before and after the birth of the 
baby. 

2. What part does heredity play in a 
child's life. 

Some suggested ways we could learn this: 

1. Reading. 
2. Dlsou8sion with mother, doctor, nurse, 

friend who has a baby. 
3. Observation in home where there is a 

baby. 
4. Practice in bathing a baby, dressing a 

baby, preparing formula and foods for 
a baby. 

5. DIsplays of children's clothes, layette8, 
equipment, etc. 

6. Baby-sitting with a young baby. 

Vthere can we find this information? 

1. Spook, Infant end Baby Care. 
2. Children's Bureau, Prenatal Care. 
3. Children's Bureau, Infant Care. 
4. Goodapeed, Mason, and Johnson, Care and 

Guidance of Children. 
5. Strain, Being Born. 
6. Other magazines and books. 
7. Files in Homemaking room. 
8. Others. 
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ILLUSTRATION 41) 

Framework for Planning Unit Block 

Advanced Homemaking 

Area: danagement. 

Unit: Planning Family Finances. 

A thought to ponder: 

vrMany people have an independent Income-- 
one they can't do a thing with." 

Time: 4 weeks. 

What we need to learn: 

How to handle our money so that it gives 
us the greatest satisfaction from its use. 

Some suggested ways we could learn this: 

1. Reading. 
2. PlannIng and using a personal budget. 
3. Studying theoretical or actual family budgets. 
4. LearnIng how to judge quality in clothes, 

foods, and home equipment. 
5. Film strips on money management. 
6. Interviewing a member of e bank or an invest- 

ment office. 
7. Checking into various kinds of insurance, 

taxes, savings accounts, loan companies, etc. 
8. Disousslon with older people. 

Where can we find this information? 

1. Justin and Rust, Today's Home Living. 
2. Trilling and Nicholas, You and Your Money. 
3. Starr, Management for You. 
4. LandIs and Landis, Personal Adjustment, 

Marriage end Family Living. 
5. Consumer Union Reports Ycarbooks. 
6. Files in Homemaking room. 
7. Others. 
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ILLUSTRATION 4E 

Fr8mework tor Planning Unit Blook 
Advanoed Homemaking 

Area: Housing and Home Furnishing (5 weeks total). 

Unit: Funotional House Planning. 

A thought to ponder: 
"Don't imitate, initiate." 

Time: 2-3 weeks. 

What we need to learn: 
What are the oomplexitles of planning 
Lor or building a home. 

Some sußgested wys we could learn this: 

1. Reading books and magazines. 
2. Field trips to a home being built. 
3. Studying floor plans of home3--eltlìer actuel 

or pictures. 
4. Etudying oolor combinations, furniture 

styles an arrangements. 
5. VisitIng a furniture atore. 
6. Interviewing a contractor or a person 

building a home. 

Unit: Care and Repair or Home 14quiont and 
Furnishings. 

Time: 2-3 weeks. 

Whet o need to learn: 

How to determine lt n article ta worthy 
of repair. The procedure for repairing 
and1'or refinlshin the article. 
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ILLUSTRATION 4E (cant.) 

Framework for Plenning Unit Block 

Advanced Homemaking 

Some suggested ways we oould learn this: 

1. ReadIng. 
2. Repairing an electrical cord. 
3. Repacking a faucet. 
4. Replacing a hinge. 
5. Repairing e window shade. 
6. Retouching a paint job. 
7. Refinishing an article with a wooden 

surfe ce. 
8. Sllpcovering or upholstering a chair. 
9. Sharpening some knives. 

Where can we find this Information? 

1. Craig and Bush, Homes with Characters. 
2. New York Herald Tribune, knerica's 

Housekeeping Book. 
3. Justin and Rust, Today's Home Living. 
4. Sterr, Management for You. 
5. Morton, The Home and Its Furnishings. 
6. FIles in Homemaking room. 
7. Magazines. 
8. Extension Office Bulletins. 
9. Others. 
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ILLUSTRATION 4F 

Framework for Planning Unit Block 

Advanced Homemaking 

Area: Relationships. 

Unit: Planning for the Future. 

A thought to ponder: 

"Three corners of a house rest upon the wife-- 
the four upon the husband." Slovakien Proverb. 

Time: 4 weeks. 

What we need to know: 

How to plan for our own future so that we 
achieve the greatest possible satisfaction 
from our life. 

Some suggested ways we could learn this: 

1. Reading in books, magazines and papers. 
2. Discussion with older people--parents, 

ministers or priests. 
3. Observations of families that are outstanding 

in community and church work. 
4. Study biographies of famous people whom we 

admire. 
5. Watching programe on TV that depict family 

life such as "Father Knows Best," "Bachelor 
Father," "The Donna Reed Show," etc. 

6. Films or film-strips on family problems. 
7. VisIts to stores where bridal consultant 

services are given. 
8. Plan a prenuptial shower. 
9. Plan a wedding. 

lo. Study various careers that interest you. 

Where can we find this information? 

1. Landis and Landis, Personal Adjustment, 
Marriage and Family Living. 

2. Pierce, Youth comes of Age. 
3. Moore anULeahy, You and Your Family. 
4. Justin and Rust, Today's Home Living. 
5. Life Adjustment Pamphlets. 
6. Files in Homemaking room. 
7. Others. 
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This student-teacher and teacher planning took 

approximately two weeks to do. During this time the stu- 

dents had an opportunity to become acquainted and to work 

with all other class members. On about the third day of 

school the teacher had explained the family groupings and 

had suggested that the students be thinking about which 

other students they felt they could work with best. 

Toward the end of the second week a discussion of 

group actions and interactions took plaoe. Students shared 

experiences of committee work they had done. They deter- 

mined what made for good group relations. Each student 

made a list of these to put Into her notebook. These lists 

contained things such as, a definite plan of action, a corn- 

mon knowledge that this plan may need to be modified, a 

good leader, cooperative followers, friendly atmosphere, 

feelings of responsibility, some definite time limits and 

determination to succeed on the project or problem under- 

taken. 

Next they discussed what made for e good learning 

experience. This list, also oopied into esch student's 

notebook, contained items such as working with someone who 

has a similar background of knowledge and experiences, 

similar abilities, similar likes and dislikes, a demooratlo 

atmosphere, shared sense of responsibility, and willingness 

to learn. 
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In light of these two lists the students were told 

to relate themselves to each class member as potential 

family group members, in relation to their own working 

habits, experiences, and abilities; and to list three or 

four choices of working partners. They were asked to list 

also those girls' names with whom they believed they could 

not work with effectively. These lists were confidential 

between each student and the teacher. 

Using a sociogrem the teacher made the family group- 

ings from these lists. Although two days had been spent 

studying and discussing why certain groups function better 

than others, lt was apparent to the teacher that friends 

tended to choose friends, even though their abilities and 

experiences were not similar. Because they had been given 

an opportunity to ohoose their working partners, the teach- 

er made the groups accordingly. It is the belief of the 

teacher that the next time she might be less democratic. 

The next three days were spent learning the problem- 

solving approach to the classwork. The following study- 

work sheet was used with reference books. 
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ILLUSTRATION 5 

Problem Solving 

Have you ever been dissatisfied with the 
way that you did something--a dress you pur- 
chased, or a decision you made? Ve all have; 
but some of US are more often unhappy with our 
decisions than we are satisfied. Will? Could 
it be that we are not solving our problems 
intelligently? That our decisions are made 
with too much haste? 

Authorities agree that there are certain 
basic steps one must follow if one is to solve 
problems intelligently. Today we are going to 
study these steps to see what they offer us as 
an answer to make wise decisions. 

Read through this simple problem. It has 
been made simple to help you learn the steps. 
Today the prooess Is the more Important thing. 

"Jane, a transfer student from 
Rainier, has been invited to the first 
game and dance this fall, and she 
would really like to go. She told her 
friends she would think about it, as 

she is not sure what to wear." 

Now think through the following steps--one 
at a time--and write your thoughts in the blanks 
provided. Do only steps 1, 2, , and 4 at this 
tm. 

Step 1. What is her problem? 

Step 2. What may be an obstacle to her decision? 

Step 3. What factors may be useful to Jane? 

Step 4. How could she solve her problem? 

Wewill rk together on steps S and 6 

Step 5. What will be the oonsequenoe of each 
solut ion? 

Step 6. What is the best solution in this case? 



Each student solved this problem with the group and 

then each solved another one independently to beoome 

tamillar with and to gain competence in using the problem-. 

solving method. Only two of the 44 students had heard of 

these six steps in problem solving before this classroom 

experience with them. 

Periodically throughout the year the entire class met 

together. During the first week that the family groups 

worked together, five to 10 minutes were used daily to 

discuss problems concerning all family groups. For the 

next several months lt was necessary for the entire class 

to meet jointly about every two weeks, As family groups 

became more competent In their working procedures, these 

meetings were held less often. 

Just as every homemaker is called upon occasionally 

to help with a community project, on several occasions the 

family groups had to work cooperatively on a banquet, tea, 

or other hostessing job. These activities provided some 

opportunity for the students to work with students in other 

family groups. 



Dividing into Family Groups 

On Thursday of the third week the olasses were divided 

into family groups. As in a real-life situation, the tam- 

uy size varied from two to ix members. It was impossible 

to group them differently from their listing of naines. It 

is interesting to note that due to transferring students 

and drop outs, we had families increase and decrease during 

the year, but that the beginning enrollment was 44 as com- 

pared to the 45 enrolled when the olasses finished. The 

following table shows the family size at the beginning and 

end of each semester. 



BLE 2 

Fluctuation in Sizes of Family Groups of the Advanced Homemaking Classes 

First Semester Second Semester Class Family 
Bean with 1nded with J3egan with Ended with 

II 1 2 3 4 4 
2 3 3 3 3 
3 4 4 4 4 

III 1 4 4 2--Combined 
with family 
number four 

2 4 4 4 5 
3 4 4 4 4 
4 3 2 2--Combined 3 

with family 
number one 

5 4 4 4 4 
6 4 3 4 4 

IV 1 3 3 3 3 
2 4 5 5 5 
3 5 5 6 6 
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Developing the Yearly Plan 

Each family group set up a tentative plan of work for 

Itself. Because lt seemed wiser to have only one group 

sewing or cooking at a time, it was decided by the teacher 

that the year's block would pivot around the group's plan 

for sewing. For example, those who planned on formais for 

the Junior Prom would have priority to the time immediately 

preceding that event, graduation suits would have priority 

to late April and early May, whereas winter clothing would 

be made early In the rail. 

Each family's yearly plan was superimposed on the 

others in the class and changes were made where necessary 

to avoid conflicts in the kitchen and clothing room. Some 

families chose to split their clothing unit Into two 800- 

tions, a six-week block for wardrobe planning and actual 

construction and a three-week block for cere and repair of 

clothing. Other families split their foods unit. The 

remaining four units, ohild care and development, housing 

and home furnishings, relationships and management, were 

placed around the foods end clothing units. 

The following three illustrations show the sequence 

of units for each family In each of the three classes of 

Advanced Homemaking. 



IUTATION GA 

Year's Plan for Cluss kerioci II 

Family September October November iecember January iebruary March April May 

GrouD i 8 15 22 29 8 13 20 27 3 10 17 24 1 8 15 22 5 12 19 2ô Q 18 23 ¿. Q 1 n 1? 2û 4. 11 1Ñ 
. . 

! - _______ ___ 

ai 
Family 

HouSifl Clothing Management Foods Child Care Clothing Foods Relations 

4 

- 

o 

cD 
- , 

. 

..) Family 
2 Child Care Relations Foods Clothing Management Foods Clothing llouing 

e4 

_________ - _____ r- ___ 
3 

________ ___ _________ _________ ________ - _______ ___ _________ _______________ ___ 
1x1 

n iami1y 

3 H Clothing Housing Foods Munttgement Clothing Chilc Care Relations ood.s 

1l 



ILLUSTRATION ¿B 

Year's Plan ror Cluss Period III 
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J'aD1i1y September October November December January February March April May 
i R 1! . 2Q 6 1 20 27 1û i 7 24 1 H 22 12 19 26 Q 1 3 Q 1t , û 6 1 2fl 27 4 11 IF 2F 

Family 
i Child Care Clothing Food8 Relation$ Fooda Clothing Management Housing 

-4 

Family 
2 Child Care FOOdS Management Clothing Housing Foods Clothing Relations 

a) 

p. - I 

o 
a) Family .r4 

3 Clothing Housing Foods Clothing Relations Child Care Foods Management 
.cl i- ___ ___ 
: 

Family 
4 r- Clothing Child Care Relations Clothing Management Housing Foods 

pri 

r-1 Family 

5 p-4 Management Foots Clothing Housing Relations Clothing Child. Care Food.s 

Family 
6 Child Care Relations Housing Foods Clothing Foods anagement Clothing 
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ILLU$TiATI ON 6C 

Year's Plan ror C1ss Period IV 

Family September October November December January February March Apr11 May 
GrouD i 8 15 22 29 6 13 20 27 3 10 17 24 1 i ii 22 Fi 1 ÌQ 2 Q 1t 2 c i 1r , 

- - - - -_k 

_ - - - - - - --- . s a a 

Family 
-I Child Care Housing Clothing Management Foods Relations 
Q) 

D 

C- 
1-4 

. 4) 

4) Family 
2 Clothing Child Care Management Foods Housing Clothing Relations Foods 

e 

rI ___ ________ ________I______ _________ 
t1 

ci 

3 r-4 'amily Relations Foods Child Care Clothing Housing Clothing Managexaent 



Developing Unit Blocks 

The students were given a duplicated "Framework for 

Planning Unit Blooks' (Illustrations 4J., 4B, 4G, 4D, 4E 

and 4F) for the unit they were to begin to study, with the 

following sheet of Instructions. These Instructions were 

read and thoroughly discussed before the family groups 

began to work independently. 
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ILLUSTRATION 7 

Developing Your Unit Plans 

This material is given you as a suggestion 
of what to include in each unit of work this 
year. It is based on the questions you asked in 
our preplanning sessions. Before beginning to 
work on each unit do the following things: 

1. Choose a chairman. She should 
asatwie the responsibility of a 
discussion leader. 

2. Read unit suggestions carefully. 
3. Decide whet you hope to acoomplish 

during the unit and decide upon your 
plan of study. Use the list of ques- 
tions compiled by the cla8s members. 

4. Make an outline block of the unit. 
5. Check unit block with the teacher. 

The chairman i responsible to give the 
teacher: 

1. A copy of the unit block at the 
beginning of the unit. 

2. A report or summary of work accom- 
plished at the end of the unit. 

3. Reports on group's progrese on 
report days. 

Eaoh girl is responsible for: 

1. Her own outline of the unit plan. 
2. A record of the reading she has done: 

a. Name of book. 
b. Author. 
o. Pages. 
d. Any notes taken. 

3. Cooperation at all times with chairman 
and other group members. 

4. The ability to become chairman if the 
chairman is ill or absent for any 
reason. 

5. Two out-of-class projects during the 
year. These must be preplanned with 
the teacher. 

The teacher will give you a reading assign- 
ment on eaoh unit. 



It was decided that the chairmanship would rotate 

with each unit studied, thus giving every student an oppor- 

tunity to be a leader as well as a follower. 

The families operated In about this manner. For each 

unit, they went through the compiled list of que8tlon8 

eliminating those they had previously studied. The re- 

malning ones were given priority to time according to the 

desires of the family members. Goals for their family's 

work on the unit were formulated and a block of work out- 

lined for day-by-day study. This block was evaluated by 

the teacher and the suggested changes were discussed, 

accepted or rejected by the family group. As the year 

progressed it became less necessary for the teacher to 

suggest changes in their plans. Each student made a oopy 

of the unit for her own notebook and the chairman made a 

copy for the teacher's file. Illustration 8 shows a unit 

block plan made by one family group for their housing and 

home furnishings unit. 



ILLUSTRATION 8 

A Unit Plan for Housing and Home Furnishings 

Advanced Homemaking 

Family: 
Class period: 

What we need to learn: Chairman: 

1. To choose decorations and be able to decorate a whole house. 
2. To choose pleasing color combinations for the home. 
3. The simple repairs a housewife can do for herself. 

Monday Tuesday Wednesday Thursday Friday 

Nov. 17 18 19 20 21 

24 

6 

3 
JoAnn 

Read and dis- Read and discuss the information 
Plan Plan cuss bow to necessary to know in planning a 

choose a home. home. 

Read and dis- 
cuss color In 
the home. 

25 26 

Read and discuss furniture 
styles and how to choose. 

2? 28 

Thanksgiving Vacation 



ILLUSTRATION 8 (cont.) 

A Unit Pien for Housing and Home Furnishings 

Monday Tuesday Wednesday Thursday Friday 

Dec. i 2 3 4 5 

Study appliances for the home. Plan field trip Field trip to Evaluate and 
Make reports on different to a furniture Vaughn's. summarize 
appliances, store. field trip. 

il 12 

Plan a complete home--choose floor pian, furniture styles and colors from 
magazines and catalogues. 

15 16 17 18 19 

Deraons trat Ion 
on repairing 
a light cord. 

Repair a 
light cord. 

Demon3tretlon 
on sharpening 
knlve$, 

Sharpen knives 
In unit kit- 
chens. 

Summery and review of the unit. Test over unit. 

o 



Role of' the Student 

Independent Study 

'71 

The teacher assigned minimum readings for each unit 

after she had received the unit block plan. These dit- 

fered from faintly to family depending on the goals of 

and the ability as well as experienoes of the family meni- 

bers. The reading was geared slightly above the average 

student. Better than average students were expected to do 

additional reference work. Study sheets of guide ques- 

tions, like IllustratIon 9, were available for each 

assigned reading. 

In some oases, the chairman made additional assign- 

ments, and each student could do as much additional read- 

Ing 88 she had the time, need and/or desire to do. 

The chairman assumed role of discussion leader. 

çuestions were posed and discussed by the group. A list 

of questions that needed further investigation or the 

teacher's opinion was kept by her al80. 

The students were shown a method of keeping organized 

reading notes and were encouraged to write down only key 

phrases or principles rather than to outline all work read. 

Here much Individuality was apparent. Individuals in 

families and the various families did work differently. 
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ILLUSTRATION 9 

Study Sheet on Floor Plans 

Advanced Homemaking 

Naine 

As we want to obtain maximum livability with 
minimum cost we need to understand some basic 
principles of floor plans. To help you better 
understand these principles, answer the following 
questions: 

1. What are two general needs of families that 
a house must provide? 

2. Compare the structure of a home of 50 years 
ago to one of today. 

3. What rules or guides can you find that will 
help you determine if a floor plan is well 
planned and adequate for your needs? 

4. What is meant by en expansible house? What 
advantages might it have for a young couple? 

5. Are the following words part of your vocabu- 
lary? If not, let's learn them. 

a. Blueprints 
b. Perspective drawings 
o. Story 
d. Scale 
e. Floor plans 
f. Elevation 
g. Vertical section 
h. Detailed drawing 
1. Landscape drawing 
j. Symbols 
k. Specifications 

6. Check the questions on page 59, Homes With 
Characters. 
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The teacher rotated from family to family, sitting 

in, but directing only when asked to do so or when it was 

apparent that the family group had reached a stalemate. 

The chairman was required to submit to the teacher a 

summary of the family group's work at the end of each unit. 

These were to show the rk accomplished and a list of the 

readings done by the entire group. 

The following summary was made by one chairman of one 

family group which had planned and carried out their unit 

on Family Relationships. 
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ILLUSTRATION 10 

Summary of Our Unit on Family Relationships 

Advanced Homemaking 

Family: 3 
Glass period: 4 
Chairman: Sharon 

The first week we chose osreers that 
interested each of us and gave reports on 
them. From these reports we learned the 
importance of personal relationships in hold- 
Ing any job. 

The second week we studied a booklet on 
planning a wedding. We then proceeded to plan 
8 wedding, learning the many details that need 
to be considered. I also assigned a report on 
what we expect from married life and what traits 
we went in e husband. I thought that from the8e 
reports that the girls would stop to think seri- 
ously of marriage and what kind of a man they 
really wanted to merry. I think that the next 
few days that followed when we reed references 
on what to oon8lder before marrying helped us a 
great deal. 

We next went into the study of teenagers 
and their relationship with their parents. I 

believe we all understand our parents better 
8inoe we read these artioles. He finished the 
third week by studying the discipline of chu- 

dren. This study brought about a great differ- 
ence of opinions but we felt it was very worth- 
while. 

The fourth and la8t week we studied family 
members' obligations toward each other. This 
study went into what is necessary for making of 
a successful happy family atmosphere rather than 
any set rules that eaoh Individual in a family 
must abide by. From this we went into the plan- 
ning of e bridal shower. 1e also answered all 
the questions given out on Family Relations by 
giving an example of each. 
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ILLUSTRATION 10 (oont.) 

Summery of Our Unit on Family Relationshi 

The last day we reviewed and each member 
told what she had learned from the study of 
family relationships. 

We feel we learned these things: 

1. WeddIngs do not need to be elab- 
orate or expensive to be nice. 

2. The girl's family pays most of the 
wedding expenses. 

3. A girl shouldn't wear her engage- 
ment ring until her engagement is 
announced. 

4. Wedding invitations should be sent 
four weeks before the wedding. 

5. Teenagers have many difficult edjust- 
mente to make 

6. Our parents are human beings after 
all. 

7. Good personal relationships are 
necessary to hold almost any job. 

8. We need to consider all aspects of 
marriage and all the personal traits 
of a boy before we get married. 

9. Every family member has to cooperate 
with one another and respect the 
rights of the others. 
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ILLUSTRkTION 10 (omit.) 

Summary of Our Unit on 'emily Relationship! 

Referenoes We All Read 

Book Author Pases 

Today's Rozne Living Justin and Rust 19-29 

Building Your Life Landis and Landis 215-221 

You end Your Family Moore and Leahy 248-O7 

Personal Adjustment, 
Marriage and Family 
Living Landis and Landis 148-230 

Heading For A Keepsake Diairiond Lntire 
Wedding pamphlet pamphlet 

Your Family Todai 18-36 
and Tomorrow Force 128-146 

Keeping Up With Jntire 
Teenagers Duvafl. pamphlet 

Child Care and Goodspeed and 
Guidance Mason 246-260 

Baby and Child Gare Spook 253-260 

Good Habits for Metropolitan Life 
Children Insuranoe pamphlet 8-li 



Using Resources 

Files 

sources in 

eared" and 

were used. 

enoes they 

Field 

Family groups 

the department. 

were not always 

Textbooks, per 

beoeme invalueb 

Trips. After a 
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were encouraged to use re- 

The files beosme well "dog- 

left in perfect order, but they 

se, were scorned but as refer- 

Le. 

teacher conference with the 

principal it was decided that the students could take 

field trips without e teacher or another adult as a family 

group, provided the field trips were well planned and 

organized. The students decidect it would be good to have 

a form to use for planning the field trips. After muoh 

discussion the following contract, es lt was called, was 

decided upon. 



ILLUSTRATION U 
Field Trip Contract 

Names of Family Group Members: 

Date: 

Class Period: 

Purpose of Field Trip: 

Place of Field Trip: 

Mode of Transportation: 

Signature (of person to be visited): 

Signature (of teacher): 
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This contract was tilled out three days before a 

field trip was to be taken and the chairman had it signed 

by a representative of the business firm or agency, or by 

the homemaker they were visiting. Then it was returned to 

the teacher who filed lt in the principal's office. 

This contract tended to create good publio relations 

between the business men and the school, as well as serv- 

ing es a oheck on the family group's planning. 

uestions to be asked on the field trip were formu- 

lated in class on the day before the trip. They were dis- 

cussed and it was decided who would ask each question. On 

the day following the trip an oral evaluation served as a 

sununary of the field trip and showed the teacher Its value. 

Some family groups found lt helpful to have a study 

guide sheet with them when they went on a field trip but 

others were able to do without this aid. These study 

guides were formulated by the family group with the assist- 

ence of the teacher, and then were typed up by the ohair- 

man or the teacher for each family member. 

Most family groups were thoughtful enough to want to 

send a thank-you note after a field trip, others needed a 

suggestion to do this. School stationery was used to make 

the thank-you more official. 

Ouest Speakers. aoh family was able to invite guest 

speakers to help them better understand a problem that they 



were studying. Ministers, nurses, insurance men, real 

estate salesmen, and homemakers were invited as guests. 

These people were asked by the chairman several days in 

advance and were briefed on the issue(s) to be discussed. 

The chairman assumed the role of hostess to the guest, 

Introducing her to the teacher and other members of the 

family. One or more other family groups could be invited 

to share a speaker. The invited family group(s) had the 

privilege to decline or accept the invitations. 

Film-strips. It did not seem judicious to use films 

for classes organized in this fashion because of the ex- 

pense and scheduling problems in having them available at 

the time they were needed. Film-strips, however, were 

used extensively. The teacher set up the projector and 

then a student would turn to each trame and read the 

script. For each film-strip used a sheet of teacher-made 

guide questions like the following Illustration was avail- 

able. 
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ILLUSTRATION 12 

Your Money's Worth in Shopping 

Film-strip - Household Finance Corporation 

1. In choosing a particular quality item at 
the store, what points need to be considered'? 

2. A well organizei shopping list Is an aid. 
Describe how a shopping list can help you. 

3. How can a newspaper help you to become a 
wise shopper' 

4. Discuss the advantages and disadvantages or 
a "cash and. carry" atore and s "charge and 
deliver" store. 

A 



These guides could be used when the sttIents in a 

family group found it difficult to follow and/or disoiiss 

the film-strip by themselves. 

Money. Menagement of time, energy, equipment, end 

money were constently stressed. As the department was on 

a limited budget each family group was allowed only 25 

for food purchasing. 

An organized market list was given the teacher two 

days before the food was needed. Students were required 

to oheok supplies on hand to figure out the exact poundage 

or size of can that they needed. Leftovers had to be in- 

oorporated into their foods unit unless another family 

group wanted to use them. 

Teaoher. When a family group believed that they would 

benefit from a teacher dnonstration they asked two days in 

advance for this. These teacher demonstrations rarely 

lasted an entire period, but when they were to take most of 

the period, the teacher first checked the other family 

groups to be sure they were prepared for the day and oould 

be self-directive. 

If e family group needed a teacher when she was with 

another group they could Interrupt only for emergencies; 

otherwise, they were to list their problem and wait until 

the teacher was free to help them. 

Evaluating Learning. Self-evaluations were used fre- 

quently to help students and teacher to evaluate progress. 

The following form, "What's Your DIc .bout olor-" is an 
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ILLUSTRATION 13 

What's Your DIQ.* About Color? 

Shown on the flannel board are color 
combination cards. Match the best color 
combination to each of the following rooms 
according to the exposure the room has. 
When you have finished, check your answers 
with the number on the beck of each color 
combination card. 

- 1. West living room. 

2. East bedroom. 

3. West kitchen. 

4. Southwest bedroom. 

5. Southeast family room. 

6. North bathroom. 

7. Northeast bedroom. 

8. East living room. 

9. South kitchen. 

10. West bathroom. 

Score yourself: 

9-10 Your jud&nent is superior. 

7- 8 Your judnent is good. 

5- 6 Your judgment is fair; better 
read sorne more. 

1- 4 Your judnent needs a brush-up. 
Read chapters 3 and 4, unit 4, 

in Homes With Character; then 
tryaga in. 

*Decorator s Intelligence Quotient. 
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example of a self-evaluation used with a group studying 

the use of oolor during their home furnishings unit. 

The students liked to evaluate themselves and tre- 

quently asked for a devioe on whloh they oould do this. 

Tests were made by the teaoher for ecoh femily group 

at the end of each unit. These tests differed from family 

group to femily group to reduce the temptation to borrow a 

test from a member of a family group who had already stud- 

led this unit. Some questions requiring different appli- 

cation of Information were used overa but most questions 

needed to be unique for the family group. 

Evaluation of the year's work was made the last week 

of the school year. all family groups met together to 

share experiences, progress and to evaluate the family 

group plan for learning. Before group discussions were 

held the students were asked to fill out two evaluative 

devices. The checklist, "Where Am I?" (Illustration 14) 

was used mainly to help the students to evaluate their 

own capabilities concerning homemaking skills. After 

checking themselves on the sheet the students were asked 

to check the papers they had written the first of the 

year, "Whet I hope to learn in homemaking this year," to 

see If they had accomplished their goals. 
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ILLUSTRATION 14 

Where .ni I? 

Name: _________________________________________ 
Year In school: ___________________________ 
Number of years in Homemaking: 

Place a oheok in the column under the word that, In 
your opInion, best describes your present ability regard- 
Ing the following Homemaking goals. Be fair to yourself. 

teree of Learning 
Goals Opti- Ade- 

m.nn Quate Some Little No 

1. Ability to plan a well 
balanoed diet for yourself. 2 28 15 

2. AbilIty to serve a meal 
with ease to family. 2 23 9 

3. AbilIty to prepare these 
foods if given a reolpe: 
Breakfast cereals 6 33 5 1 

Egg cookery 3 27 11 4 
Milk cookery 3 33 9 

Meat cookery 3 21 19 2 
Vegetable cookery i 29 16 1 

Bread making 2 12 15 12 4 
Biscuit making 20 19 6 

Pie making 6 21 14 4 
Cake baking 9 28 8 
Salad cookery 4 24 10 6 

Dessert cookery 3 17 15 5 

Sugar cookery i lo 12 20 2 

Foreign cookery i 10 6 2? 
4. Ability to can food. 8 13 13 11 
5. Ability to freeze food. 2 13 14 10 8 
6. Ability to ineke jelly. i 8 16 12 8 

7. Awareness or what con- 
stitutes a happy marriage. 4 27 14 

8. Knowledge of the qualities 
necessary and 12 25 8 
Tudnent to choose e 

marriage partner. 6 9 10 20 
9. Realization of your role as 

a family member: 
Now 4 39 2 

Future 2 32 9 2 

10. Realization of your role 
as a wife in the future. 4 28 13 



ILLUSTRATION 14 (oont.) 

There Am I? 

Goals 
Deßree 

Opti- Ade- 
muni guate 

of Learning 

Some Little No 

11. Awareness of mother's 
responsibility to child. 7 2? 11 

12. Ability to bathe a baby 
correctly. 2 29 12 2 

13. Knowledge of what to do 
for a child In oase of 
illness. 22 18 5 

14. Understanding of chil- 
dren's diseases. 10 27 7 

15. Understanding of the ad- 
vantages of planning how 
to manage one's 
Time 
Energy 
Finanoes 

16. Knowledge of taxation in 
St. Helens 
Oregon 
United States 

17. Ability to use community 
resources available in 
st. Helens. 

18. AbIlity to plan a budget 
for a family. 

19. Knowledge of the common 
can sizes. 

20. Ability to ohoose wisely 
when buying foods. 

21. Understanding of world 
affairs as they relate 
to the homemaker. 

22. AbilIty to and understand- 
ing of bow to solve every- 
day problems. 

23. Knowledge of insurances 
available; the value of 
and comparable costs of 
each. 

3 26 15 1 
3 19 21 2 
1 21 17 6 

3 15 19 8 
1 16 22 6 

2 13 23 7 

1 17 17 9 1 

18 22 5 

10 19 13 3 

23 17 5 

8 25 10 2 

1 21 20 3 

8 23 14 
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ILLUSTRATION 14 (cont.) 

Where m I? 

Degree of Learning 
Goal8 Opti- Ade- 

mum guate Some Little No 

24. AbIlity to do the family 
laundry: 
Washing 8 3 3 1 

Ironing 9 31 4 1 

25. Ability to choose becoming 
clothes for yourself. 6 34 4 1 

26. AbIlity to be well groomed. 5 34 6 

27. Ability to construct a 

garment for youraelf: 
Cut out garment 9 28 7 1 

Stay stitch 7 27 6 5 

Make darts 8 31 5 1 

Make seams-- 
Plain 8 30 4 3 

Frenoh 4 12 22 17 
Flat felled 1 5 8 14 1? 

Lap 1 2 13 15 14 
Make a collar 1 22 11 8 3 

Put in sleeves 28 8 7 2 

Put On facings-- 
Bias 1 23 10 10 1 

Fitted i 14 16 10 4 

Collar 18 13 9 5 

Neckline i 23 13 7 1 

Front i 22 13 8 1 

Skirt placket 11 23 8 3 

Insert a zipper-- 
Side skirt i 21 12 9 2 

Back skirt 3 23 lO 7 2 

Make buttonholes-- 
Hand worked 8 15 13 9 

Machine made 3 26 6 7 3 

Bound 8 11 11 15 
Sew on snaps or hooks 

and eyes i 29 10 5 

Put in a hem-- 
Withtape 4 29 5 5 2 

Catch stitched 20 13 6 6 

Slip stitched i 21 11 4 8 

Using machine blind 
hemmer 6 8 8 23 



ILLTJSTRA.TION 14 (oont.) 

Where Am I? 

Degree of Learning 
Goals Opti- Ade- 

mum guate Some Little No 

Use of machine attach- 
ments-- 
Hemmer '7 10 12 16 
Binder 8 11 9 17 
Buttonhole maker 3 25 8 6 3 
Zlgzagger 13 9 lO 13 
Zipper foot 5 26 2 7 5 
Ruífler 8 12 8 17 
Blind hemmer 6 8 8 23 

Reweave a woolen garment 4 21 9 9 2 
Mend a sweater 6 10 17 12 
Darn a sock 2 22 13 4 5 
Turn collar and cuff s 

on shirt 15 17 9 4 
Make a hemmed patch on 

cotton 10 14 14 7 

28. Understanding of the art 
principles. 3 8 19 8 7 

29. Ability to reupholster a 
chair. 6 9 10 20 

30. Ability to slip cover a 
chair. 6 3 11 20 

31. Ability to refinish a 
piece of wooden furniture. 9 8 20 8 

32. Ability to repair a light 
cord. 2 10 6 14 13 

33. Ability to fix the spring 
on a window shade. 2. 8 3 9 

34. Ability to sharpen a knife. i 25 14 4 1 
35. AbilIty to repack e faucet. 1 '7 8 29 
36. UnderstandIng of blueprints 

for a home. 2 15 9 16 3 
37. RecognItion of a good floor 

plan. 2 11 18 12 2 

38. Knowledge of the use of 
color in our homes. 4 22 12 6 1 

(Adapted from goals found in the units of Homemaking 
Eduoat1on in 0reon Secondary Schools, State Department 
of Education, 1952) 



The numbers found in Illustration 14 represent the 

number of girls who checked each goal in that particular 

place. 

It was felt by the teacher as she analyzed each of 

these papers in relation to the student that the students 

had been exceptionally cognizant of their own capabilities. 

Students tended to place themselves on the scale in approx- 

imately the saine place that the teacher would place them. 

Goals that were checked by many of the students in 

the "little" or "no" columns were listed. On a test, the 

students were asked to name the agency in St. Helens to 

which they would go to receive information about each of 

these. In answering, there was only one and a half per- 

oent error which would indicate that the students are aware 

of the community resources that can help them with their 

problems. 

Another device, "Do You Agree or Disagree?" (Illus- 

tration 15) had to do with group relationships. The items 

on this device represented the goals of the teacher in 

furthering each student's growth as an individual and as a 

member of a group. 
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ILLUSTRATION lb 

Do You Agree or Disagree? 

Name: 
Year in school: ________________________________ 
Number of years in Homemaking: _________________ 

Below are listed statements pertaining to the work 
In your family groups. If you agree with the statement, 
oheok in Column A; 1f you disagree, check in Column D; 
and 1f undecided, check in Column U. 

Working in a group has helped me: A U D 

1. Learn to accept other people as 
individuals. 39 6 0 

2. Become more tolerant toward others. 29 lb 1 
. Appreciate opinions that differ from mine. 59 b 1 

4. Express my own opinions more freely. 31 10 4 
5. Give me clearer insi,ht into my own 

thoughts and opinions. 17 24 4 
6. Feel more responsible lbr my own work. 33 10 2 
7. Feel less responsible for my own work. O 7 38 
8. Liecome more aware of time management. 36 8 1 
9. Realize the importance of planning ahead. 41 3 1 

10. Learn to think through problems more 
carefully. 29 12 4 

li. Realize that individuals differ in 
their reactions to a given stimulus. 32 12 1 

12. Realize that individuals learn at 
different rates of speed. 41 3 1 

13. Become more conscious of the use of 
text end reference materials. 29 13 3 

14. Realize that homemaking is a worthwhile 
career that requires skill. 40 4 1 

15. Become more oonsoioiw of the individ- 
ual's responsibility to a group project. 33 11 1 

1G. become more aware of the individual's 
re8ponsibility to society. 22 19 4 

17. Become more aware of the personal satis- 
faction gained from group participation. 26 17 2 

18. Realize what community resources are 
available in St. Helens for the homemaker. 20 15 10 

19. Realize how to use pest knowledge to 
solve new problems. 32 11 2 

20. Evaluate myself and others objectively. 24 16 5 
21. Realize my strengths and weaknesses. 28 14 3 

List any other advantages or disadvantages 
to your year's work In groups. 

(The figures represent the summary of the students' reac- 
tions to this checklist.) 
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Ten statements were oheoked by more than one third 

of the class In the "Disagree" or "Undecided" column, but 

with one exception the ,reater number of cheeks appeared 

in the "Undecided" column. Items 6 and 7 are the opposite 

of each other; In other words, Item 7 (feel less respon- 

sible for my work) had to be checked In the "Disagree" 

column if learning had been done. Sixteen students checked 

that they were "Undecided" or "Disagreed" with "became more 

tolerant toward others" (Item 2) but only six checked being 

"Undecided" (and none disagreed) about learning "to accept 

other people as individuals" (Item 1). 

There were several statements on which the teacher 

questioned the oheoking. It was proven by checking the 

"Book-Loan" notebook that the students had borrowed a 

greater number of books this year than they had last year. 

The use of the files would also indicate more use of refer- 

enoes; but 19 students mìrked "becanie more conscious of the 

use of text and reference materials" (Item 13) in the 

"Undecided" or "Disagree" columns. 

Because coimnunity resources had played a major part 

in the year's work, lt surprised the teacher that 10 marked 

the "Disagree" and 15 marked the "Undecided" column of 

"realize what community resources are available in St. 

Helens for the homemaker" (Item 18). 
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Discussion of the chart brought to light some rather 

significant factors which explained to the teaoher, in part 

at least, the high number of checks in the "Undecided" 

column. Several students said, for exemple, "We were al- 

ways aware of the use we could make of reference materials, 

but we didn't use them as much." This comment leads the 

teacher to believe that when students help to plan their 

own activities they will do more reading and research into 

a problem than if it is entirely teacher planned. The 

writer feels also that structuring the goals differently 

would have resulted in a different response. For example, 

Item 13, "become more conscious of the use of text and 

reference materials" should possibly have said, "make 

better use of text and reference materials." In the latter 

context it more clearly defines the teacher's goal in the 

words that the students might use. 

The following commenta were made by students when 

they were asked the advantages and disadvantages to their 

year's work in groups. 
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ILLUSTRATION 16 

Advantages of Year's Work In Groups by the Students 

"I got to know other people's oharaoter 
and personality better." 

"I got aoquainted with all different 
kinds of kitohen utensils and a different way 
of sewing." (This was from an American Field 
Servioe exchange student.) 

'II learned that others think differently 
on certain questions, that time Is a very 
Important factor in homemaking, and that work- 
ing together can save you time and money." 

"I've learned to talk to the teacher more 
freely, and working In e group has helped me 
work better and keep up." 

"we learned more and covered more ground, 
and we got to know individuals better." 

"It gives us more responsibility." 

"When working in our family group we 
learned, or I have learned, to become more 
responsible for doing the work because I 

want to do lt not because it will count 
against my grade if I don't do it." 

"It helps you do things on your own." 

"You had to do your own work, you were 
able to know each other better, and I believe 
we learned more in a small group than when 
the whole class did It together." 

"You were able to rk much faster and 
easier with a small group than you would have 
with a large group." 

"It helps each person to go at her own 
speed and you can branch out and do more if 

you want to. It leaves you with more respon- 
sibility for your own work end more pride 
when you accomplish something that is well done. 
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ILLUSTRATION 16 (cont.) 

Advantages of Year's Work in Groups by the Students 

It gives you a chance to do a variety of things 
not just what the whole class wants to do. It 

is more individual. It also helps provide 
better facilities because the whole class Is not 

using the seine materials at the same time." 

"It was easier to express your ideas to 

someone your own age and it was easier to dis- 

cuss." 

"VorkIng in a small group is like working 
with the family at home." 

"There were not so many to have to agree 
on a thing so we could get more done within a 
group ." 

"It helped me learn to accept other people's 
opinions." 

"I learned to be kind and understanding 
with people who are behind in understanding a 
problem, to help others and it gives you a 
chance to see what you're really like and 
others too." 

"You can choose what you want to study in 
a certain field." 

"It helps you to learn to do things on 
your own." 

"Working in a group has helped me to dis- 
cuss and face issues with an open mind, with- 
out prejudices." 

"It helped me to have a better chance to 

know where the equipment goes." 

"It helps you to get along with other 
people." 
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ILLTJSTRACTION 16 (oont.) 

Advantages of Year's Work in Groups by the Students 

"It helps you learn to be yourself, to 
feel more at ease around people, and to co- 
operate willingly." 

"You can get to know the ones you work 
with better, and you can get their opinions 
as well as your own." 



ILLUSTRATION 17 

Disadvantages of Year's Work in Groups by the Students 

"You can't always depend on your group 
and you take it fbr granted others can do 
the work." 

"You get used to only one group and you 
may get enobby or quiet around others in the 
class, and you don't know all the girls in 
the class." 

"I got more dependent on others for work 
done." 

"I think we don't do as much in groups 
as we do in one big group." 

"Some work fast, some work slow, some 
don't follow the basic rules always.' 

"I like working in a small group but we 
didn't have muoh opportunity to work with 
other class members." 

"I think we talked too much sometimes 
(since we didn't have a teacher with us all 
the time and so neglected our work." 

'It seemed harder to work and easier to 
talk and waste time occasionally. I suppose 
because there Is less supervision." 

"No class participation." 

"Have the opportunity to talk instead of 
work and one person does most of the work." 
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Role of the Teaoher 

It may appear to anyone entering the classroom of 

thie family-group teAching-plan that the teacher does not 

have inuoh to do. Thi8 would seem so because the students 

oome Into the room, get out their supplies and/or mate- 

riais and begin to work. Roll call was easily done by the 

teacher by looking to see if eaoh family group was com- 

plete. 

What, then, did the teacher do? 

First, before the class met ii the fall, the teacher 

had to have a tentative plan for the year's work. This 

plan had to be explained to and accepted by the school 

administrators. 

The teacher needed to know whet materials, equipment, 

and references were available In the department. Further, 

it wa necessary to know whet information the reference 

books and pamphlets oonteined so that guide questions could 

be accurately formulated and references assigned without 
undue delay. The teacher needed to be ready at all times 

to present a problem or question to be discussed or solved 

by a family group; therefore, she needed to know that the 

answer could be found. 

The department files had to be organized and up-to- 

date so that students would become Interested in and could 

use them easily and efficiently. The teacher had to be 



aware of the resources in the community that were avail- 

able to help homemakers solve their problems; and the poli- 

cies of these agencies concerning field trips made by a 

group of students. Equally Important was knowing and under- 

standing school policies so that students could be guided 

Into following these policies correctly; for example, in 

St. Helens Senior High School, students, as a group, are 

allowed in the library only if the teacher has prearranged 

the visit with the librarian. 

.lthough the students usually kept themselves con- 

structively busy there were some occasions when this was 

not so. The teacher needed to plan ahead for such times 

and to be ready with "fill-Ins" when the group appeared to 

lose grasp of their goal(s). Hypothetical problems, study 

sheets, oase problems, or an additional reference needed 

to be ready to be used at a moment's notice. There were 

also times when a family group had an activity planned 

that required participation of all family members and only 

one or two were present. Decisions needed to be made con- 

oerning what to do for the day's work. Two girls' absences 

from a family of three presents a different problem than 

two girls' absences from a class of 23, if the day's activ- 

ity cells for group work as, for example, preparing a fam- 

ily meal. 



Self-evaluative devices needed to be used frequently. 

The preparation of these was the teacher's job, es was 

administering and reviewing the results. Unit, semester, 

and yearly tests needed to be prepared in a way that were 

unique for each family group. 

The teacher kept a file on each family group. In 

this file was kept the paper, "What I hope to learn in 

Homemeking this year," written by each student; the unit 

blocks; the summary of each unit; and a copy of any evalu- 

ation done by the family group. 

Each Friday the teacher prepared a chart of all the 

family groups' activities for the following week. On this 

chart were listed the activities as found on each family 

group's unit plan end the appropriate "fill-ins" which 
could be used if necessary. This chart provided the teach- 

er an overall view or each day's work and mode it possible 

to see that the needed study guides, evaluations and/or 

examinations were ready. It also was a help when disous8- 

Ing the family group's progress with them. 

IllustratIon 18 shows the activities for the week of 

March 9th - 13th, 1959 



ILLUSTRATION 18 

Advanced Homexutiking Classes - March 9 - 13 1959 

100 

Family Groups Monday, 9th 10th Vednesthiy, 11th Thursdey, 12th Friday, 13th Fill-ins 
(Short afternoons ) (Regular) (Short mornings j (Short afternoons ) (Regular) 

1 
Verna, ch. Tttke notes on pre- Re&d ani discuss routine uctivities of study guides: 
;ran, Barbaru Reud and discuss A Child is Born nutal care an infant Prenatal care or 
Phyllis Children's habits 

2 
Riitta, ch. Experiment with Textile study Sheet 
Nancy, Maria, Lnish renovation of garnients Study of new textiles stain removal 
Wyvonne uiz on stain removal 

3 Roast a heel or round Reference on yeast 
Betty, ch. Make work schedules Shape tea rings to use for planned Prepare meals from rolls 
Lela for week Make yeast dough overs leftover beef Study Sheet on beef 
)anda Study roasting meats Study use of leftovers carcass 

1 Jvaluation of field Reference on 
Sylvia, oh. Plan for two field Penney store field Thomas store field trip trip The Clothes Dollar or 
JoAnn, Irene, trips trip on purchasing Evaluation of trip on purchasing food Plan ouestions for The Food Á)ollar or 
Carol H. clothes guest speaker, Mon. Insurance 

Charity, oh. Read in Child Care and Guidance, p. 3-22, See film on Feeding Read and discuss Plan diet for Study Sheet on food 
Carole 0, Sandee, 86-102, 43-76. Discuss a Baby p. 216-221, 222-234 baby's first year habits 
Geraldine 

3 
Eleanor, oh. Plan work schedules Prepare Spanish Reports on Spanish 
Rachael, Lois, for week rice and Mexican ake tortillas Review foods unit Unit test and Mexican home life 
Thala, Carol W. tea cakes 

4 Knit 
Kathy, ch. Teacher demonstration 4uiz on knitting 
Joan, Jean, Knit Kathy and Sharon Knit Knit Knit stitches 
Sharon learn how to darn 

5 
Dorothy, ch. Cut out garments Mark and stay stitch Darts Basic seams Wardrobe planning 
Rose, Carol B. 

1 
Garlene, ob. Go to Seuwright's Turn collar and Stain removal 
Nancy, Sharon T, Iron a white shirt Plan trip to cleaners on field trip Evaluate Ileld trip cuffs on shirt experiment 
Linda S Linda 0. 

2 Make butter cakes 
oyce, ch. Read on cake ma.ng J - Banana Frost cakes and Make pie crust Fill trts, Study Sheet on 

Dorothy Plan work schedule D - Vhite decorate into tart shells serve to class cakes or pies 
Marilyn M - Chocolate 

3 
Pat, ch. 

Planning wardrobe for oneself Hypothetical problem 
Sharon B, Carol, Inventory Plan for what ì)eciue on personal Choose clothes to be added. Explain of a wardrobe for a 

Gayle, Sharon K, present wardrobe activities factors influending reasons for choices teenage girl 
Mary Ann clothes are needed needs 
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The teacher needed to devise ways to present sugges- 

tions to the family group so that the suggestion could be 

aooepted or declined, and yet be conscious of when an 

authoritative decision was needed. 

It was necessary on two occasions during the year for 

the teacher to sot as arbitrator to a family disagreement. 

One of these was settled by having a private conference 

with the student who was obviously causing friction. She 

was given a choice of remaining with the family group and 

conforming to group plans or joining another family group. 

She chose to stay and became an active group member. 

The other one was more difficult to settle, as it 

seemed to affect all family members and the teacher could 

not get insight into the "why" of the trouble. Attempts 

to talk to individual family members were futile. The 

following questionnaire (Illustration 19) finally proved 

helpful in this case. 
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ILA..USTRATION 19 

Getting Back on the Track 

Although this sheet Is not for credit 
I would like you to answer thoughtfully and 
honestly the following questions. This will 
be strictly confidential. 

I have felt for the past few weeks you 
have been having a family problem. Yet I 

haven't been able to put my finger on what 
the trouble is or what is causing it. Will 
you help me so that I oan help you get back 
to that good old relationship which made you 
"tick" as one of the best family groups? 

1. What, in your opinion, is causing 
the tiff? 

2. What have you done to try to lessen 
the tensions that are building up? 

3. What can do to help? 

4. What can I do to help? 

5. Do you feel that we (all five of 
you and me) should have a disous- 
slon of this to talk out everyone's 
opinion? 

6. Would Individual conferences be a 
better solution? If you answer 
this "yes," indicate a time (morn- 
Ing or noon) that you would per- 
sonally like to come In to talk. 
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The device shown In Illustration 19 helped the 

teacher have a basis for getting this family group to 

think through a teenage problem which had arisen outside 
of class. 

Except for these two instances, the students were 

able to settle their differences by talking then out and 

then reaching a consensus of opinipns. 

At the beginning of each class period the teacher 

ohecked with each family group to be sure they were ready 

to do the day's work. Then she went from group to group 

sitting in, but contributing only when asked to or when 

lt became obvious that the group had reached a stalemate. 

These contributions were more often In the form of a 

question than a statement. For example, when asked, 

"hy don't we have to pay a sales tax here in Oregon as 

they do in washIngton?" the teacher oountered with, 

"You've been studying the uses that our taxes are put to; 

what state tax do we have which might take the place of a 

sales tax?" Sometimes, however, it was necessary for the 

teacher to give a definite answer, especially when it was 

apparent that the family members had been seeking the 

answer unsuccessfully for a long period of time and/or the 

teacher could not refer them to a definite reference. 

The writer believes that It would take a certain type 

of person to teach in this manner. There were many tiznes 
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when the teacher wanted to tell the students all about 

something whether or not the students appeared interested 

or were in need of this added information. 

The teacher must be interested in and understand each 

student as an Individual and believe that each individual 

has e worth and dignity unique to him. Further, the 

teacher must be able and willing to distinguish the differ- 

eneas in ability. The teacher must be flexible in accept- 

Ing various ways of doing a task, realizing that the final 

outcome Is more important than the method used to secure 

the outcome. Adequate command of homemaking knowledge, as 

well as some praotioal experience in many phases of home- 

making, Is a prerequisite to family group teaching. A per- 

son teachIng In this manner needs to be organized In think- 

ing and methods of rk1ng so that she can be prepared to 

supervise all family groups. Finally, patience is a prime 

factor in this method of teaching because each family group 

and individuals within the group work in a different man- 

ne r. 
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CHAPTER IV 

IJLPLICATI0NS AND RECOMMENDATIONS 

S ununary 

The purpose ot this study was to develop a student- 

teacher cooperatively planned curriculum which would en- 

able the students to co-direct their activities in Advanced 

Homemaking classes. The investigetor, a Homemaking teacher 

in high school wishing to improve her own methods of in- 

struction, planned a tentetive outline of ection and se- 

cured administrative approvel for using an action research 

project in her Advanced Homemaking classes In St. Helens 

Senior High School. 

The project provided the students, as a class unit, 

the opportunity to help with planning the goals and prob- 

lems for the entire year's work; and, then, as a member 

of a fsmily group (the membership of which was chosen 

mutually by its members) to plan their unit blocks for 

each of the six areas in Homemaking education as they were 

ready to study that area. Finally, the students in family 

groups developed each day's activity so that it provided 

for the needs of their family group in furthering their 

knowledge of Homemeking education. The teacher helped the 

students to develop self-guidance by stepping Into the 

background but not wlthdrewlng from group membership 



altogether. Vvhen asked for, or when lt became apparent 

that the students had reached a stalemate In their plan- 

ning, the teacher gave counsel. 

Conclus ions 

It appears to the investigator who used this plan 

with her three Advanced Homemaking classes during the 

school year, 1958-1959, that the following conclusions oan 

be made: 

1. Students in Advanced Homemaking classes are 

ready and willing to help plan their own 

activities and that if students are allowed 

to help plan their learning experiences, 

these experiences become more meaningful to 

the students than if the experiences are 

entirely teacher planned. The eagerness and 

degree of skill displayed by these three 

classes in planning their own work gives 

evidence to this, as do the comments made by 

the participating students when they evalu- 

ated their experience of working in their 

family groups. 

2. If the teacher can refrain from being over- 

directive or under-directive, Advanced Home- 

making students can intelligently develop 

and guide their own learning experiences. 
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Observations made by the Investigator (and 

others who visited the department while 

these classes were In session) give rise to 

this conclusion. Students, as they 1erned 

their goal as a family group member, developed 

the ability to and did assume the respon- 

sibility to use their time constructively. 

On several occasions, when the teacher forgot 

her role and reverted beck to undemocratic 

authoritative measures, group progress was 

temporarily slowed down. 

The writer believes that her goal "to help students 

develop the ability and judnents necessary to plan and to 

direct their own learning experiences through cooperative 

planning" was accomplished to this extent: 

1. The students were able to anticipate the 

problems that a homemaker will need to 

face. 

2. The students displayed good judgment 

throughout the year in analyzing their 

own strengths end weaknesses and at the 

end of the year in determining the degree 

of learning they possessed. 

3. The students assumed initiative in making 

good use of reference materials and com- 

munity resources. 
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4. The students did participate actively in 

planning and directing their own family 

group learning experiences. 

The investigator believes the project was unsuccess- 

ful to the extent that in a few cases students did not 

develop to their optimum potential ospabilities. This, 

she believes, was due mostly to the tact that they chose 

to be In groups with students of lesser capabilities than 

they themselves possessed, and they did not want to appear 

smarter" because they feared peer disapproval. Students 

who obviously felt more secure in their peer relationships 

did display initiative and individuality freely. 

If the investigator were returning to the seme school 

next year she would use the same basic outline of work in 

developing learning experiences with her Advanced Home- 

making classes, but she would implement the following 

changes: 

1. The teacher would try to struoture the 

classes In such a way so that all students 

would study the same two or three areas of 

Homemaking during the first semester and. 

the remaining arecs during the second 

semester. Such scheduling would allow the 

students to change family-group membership 

et the mid-year break, if necessary, and/or 

desirable to do so. It would also facilitate 
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adding the new rnnbers who might join the 

class at this time. 

2. The teacher would be less demooratlo in mak- 

Ing family-group membership assignments, but 

would not assume full responsibility for 

this herself. She would use a soologram, 

but would tell the class that group member- 

ship was not dependent entirely upon this 

device. The writer believes that the stu- 

dents who participated as juniors this year 

would display od judnent In their choice 

of working partners because of the oomments 

made by them in evaluating their work. The 

students who would be pertloipating for the 

first time may not fu.11y understand the 

reasons why It is wiser to rk with others 

of like capabilities. 

Implications 

From this action research project the writer draws 

these implications for its application to other situations. 

Various Ways Classes Could Be Structured 

The writer believes that the following are some of the 

other ways a class could be structured to provide for group 

work. 
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1. iii the family groups could study the 

same unit, but develop it Independently. 

2. All the family groups could cover the 

same units each semester, but not neces- 

sarily at the ssine time. 

3. Some units could be done as an entire class 

and others done independently by family 

gro up s. 

4. A special block of time could be set aside 

toward the end of the school year when 

students would be allowed to develop an 

Individual or a group project covering an 

area of Homemaking on which they think 

they need special help. 

sole of the Student 

Because many of the students thought it made them feel 

more responsible for their own work end more conscious of 
time management, the writer believes that high school jun- 

lors and seniors want more opportunities to learn self- 
gu1dnce. Furthermore, high school students need these 

experiences If they are to be ready to accept the privi- 

leges and obligations that accompany adulthood. The oppor- 

tunities offered in this study which could be extended to 

other Homemaking classes, in a more or less degree, ere: 
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1. The Experience of Cooperative Planning. The 

writer would caution teachers try1n cooper- 

ative planning for the first time to Intro- 

duce it gredually end to be positive that the 

chance for cooperation is suitable to the 

maturity and experience beckground of the in- 

dividuals involved. Further, she would stress 

that ample time needs to be allowed for plan- 

ning, as this type of planning is slower than 

when the teacher does it alone. 

2. The Experience of Group work. The writer 

would suggest that teachers wishing to ex- 

periment with and/or evaluate group work as a 

method of learning begin with smell projects. 

Several groups could work independently, 

using the seine procedures to solve an identical 

problem; then, using different methods to solve 

a similar problem, and finally to 8olving dit- 

ferent problems in an area of work. Such a 

teaching procedure would introduce group work 

gradually to the students and eneble them to 

gain skill in group processes before undertak- 

ing a complete semester or year's plan. 

3. The Experienoe of Leedership. As students 

work within any given class situation many 

opportunities arise for leadership experiences. 
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In Homemaking classes students can assume 

leadership for a class discussion, in pre- 

paring a special report, in constructing 

a bulletin board, in giving a demonstration, 

in acting as hostess and/or guide for a 

visitor, or in assisting the teacher in 

routine activities such as roll call. 

Future Homemakers of America offers many 

excellent opportunities for leadership ex- 

periences as officers and committee chair- 

men. 

4. The Experience of Self-evaluation. Through 

the frequent use of self-evaluative devices 

a teacher can help students develop judg- 

ments which enable them to assess their 

strengths and weaknesses objectively. Care 

must be exercised here to be sure the stu- 

dent realizes that judgments of capabilities 
are not equated to judnents of humen worth. 

Role of the Teacher 

The writer would offer the following guide lines to 

teachers who might wish to try cooperatively planned group 

work with students for the first time. 
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1. Have a well defined philosophy of educe- 

tional practices which includes democratic 

ideals. 

2. Feel secure in your own relationships with 

administrators, fellow teachers, students, 

and the public. 

3. Create a permissive atmosphere in the 

classroom to encourage student participa- 

tion in all phases of your program. 

4. Be willing to shed past methods which might 

tend to hinder the student's willingness 

and ability to work in this manner. 

5. Do not equate cooperetive planning with a 

laissez-taire policy. 

6. Leern to offer suggestions so that they can 

be accepted or rejeoted after the group 

discusses the advantages and disadvantages, 

but do not hesitate to give an authoritative 

oonimand when necessary. 

7. Step into the background, but do not with- 

draw completely from group membership. 

8. Allow adequate time for planning at all 

stages, but do set reesonable time limita- 

tions on activities. 

9. Challenge yourself to be creative. "Imagineer" 

your classroom procedures out of the realms 
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of the ordinary into the realms of the 

exceptional. 

Recommendations for Further Study 

The writer realizee the need for further study of 

this project before any generalizations can be made. An 

action research project such as this only offers findings 

to the particular teacher-investigator for the particular 

time and place in which she made the study. It does offer 

a pattern which may Inspire other teachers to try. It Is 

recommended that this pattern should be adapted by other 

teachers in different situations to determine to what ex- 

tent all students can plan cooperatively. 

The writer regrets that she will not be returning to 

the same school system next year to extend her study fur- 

ther by observing the improvement, if any, in the degree 

of skill with which students participating for the second 

year engage in cooperative planning for successful group 

work. She would strongly reoommend that the Incoming 

teacher continue to use this method in her Advanced Home- 

making classes. 
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