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THE EDUCATION AND THE IDUCATIONAL 
NEEDS OF TO AND COUNTRY 

MINISTERS IN OREGON 

CHAPTER I 

INTRODUCTI ON 

STAThNT OF THE 2ROBLEM 

This project in educational research is concerned 

with the education and the educational needs o town and 

country ministers in Oregon. The problem. is to examine 

and describe the education oi the ministers who are cur- 

rently active as rural or town and country pastors; to 

learn from the pastors themselves what they understand 

their educational needs to be; to ascertain which of these 

educational needs they believe were met in the seminary; 

and to determine whether they have educational needs that 

the seminary did not meet. 

About three-rourths or the churches in the TJnited 

States are in rural or town and country areas. (13, p.24.) 

In the state of Oregon about two-thirds are toim and 

country churches. Many ot these churches are without 

ministers, and others have the part-time service or a 

non-resident minister. Other churches have as pastors 

men who are regarded by orricial churchmen as inadequately 

prepared educationally tor their protessional duties and 
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their role in society. (21, p.162.) 

The church is largely and comrionly the means through 

which religion is exriressed and propagated. Religion hss 

always been vital to the new world, and it is a constituent 

element oÍ the American ideal. Religion is part of the 

sociil heritage of man. 

Investigators have found no stable society, 
present or past, without religion. In 

some form or other it is the cultural 
property of all social groups. And, what- 

ever their supernatural ingredients, the 

forms of religious beliefs and the rituals 

of religious observances are in large 

measure the product of the group and are 

passed down the generations as part of the 

social heritage. (19, p.337.) 

If a study of the education and the educational 

needs of Oregon ministers o religion would help in trie 

attainment 01' an adeçuate number of ministers and an ade- 

quate quality of ministerial service in the churches, it 

would by this attainment enrich the common life of the 

people. 

SELECTION OF THH PROBLEM 

The problem arose out of the writer's life history 

and his immediate professional situation. First, teaching 

ministerial students, many of vihom are prospective town 

and country ministers, is the writer's regular responsibil- 

ity. 
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Second, as a member of the National Town and Country 

Committee of his church, the writer shares responsibility 

for a nationwide promotion of a program for the development 

of town and country churches. Securing and maintaining 

effective pastoral leadership for these churches is a xaajor 

problem, and a part of the writer's responsibility. 

Third, the writer is Director of' yield Work at pacific 

Bible College. This responsibility includes the supervision 

of student pastors; the placement of supply iiinisters; the 

direction of deputation teams, song leaders, and music 

groups. Much of this field work is in ton and country 

churches. 

Fourth, in tha close association of the writer for 

niany yedrs with the Town and Country Department of the 

National Council of' Churches and its 4mnual Convocations, 

he has faced the recurrin, discussions on ministerial 

supply. It is a recognized fact over the United states, 

that the supply cf town and country ministers is made- 

quate, and that the educational level of many of these 

ministers Is far from what it ought to be. (16, p.5. 
) 

Also in serving as chairman of the Town and Country 

Committee of the Oregon Council of Churches, the writer 

has been in close contact with the perplexed state 

denominational executives. These churchmen carry serious 

responsibility for enlistment, training, placement, and 
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guidance of a constant supply of leaders for the churches in 

small co1ufliti3s. 

Much encouragement to undertake research in this field 
has come from churchmen who are connected with the missions 

boards, the eauoational program of the churche3, the 

religious press, and from other persons who have a deep in- 
terest in country life. The statement of Pr. Mark A. Talney 

is typical. 

I would like to coruimend you upon te 
practical piece of research which you are 
planning. I feel that the information 
which you will gather as you contact the 
rural ministers in regard to their traIn- 
Ing for thsir work and the training they 
deem essential, would be most helpful to 
denominational exeetAtives in Orepon, to 
the Councils of Churches, and to the 
seminaries 1 

1TUSTIFICATION OF ThE SELECTION 

The following facts cre given as evidence to justify 

this research concerning the education al town and country 

ministers. Fast research in this field is limited. The 

supply of ministers is not suíficient in nwbers adequately 

to serve the prebent population. The current increase in 

population will necessitate a larger supply of ministers in 

1Mark i. Talney, Uecretary, Oregon Council of Churches, in 
a personal letter to the writer. 
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the future. New churches are being formed, and these will 

need to be sulied with i1inisters. The percentage or the 

population reached by the church is much lower in the town 

and country areas. Thia situation demands a larger pro- 

portion uÍ town and country niinisters if arcue are 

to be reached. The importance of rural life to the nation 

suggests the importance of the rural church und ministerial 

leaders. 
In the pest the research studies in regard to the 

education of clergymen have been directed toward urban 

centers or population and the work of ministers in larc;e 

city churihcs. The research studisa of town and country 

iinisters are cuite limited in number, and they are made- 

1uate in scope. There is apparently no study of this type 

on record as hvin been done in Oregon, or even in the 

Northwest. 

The selection of tne prob1eii is amply justified by 

the fact that most rotestant denom1ntions are not now 

educatinc enow:h town and country 1aini3ters to care for 

the existing churches. (28, pp.57-60. 

The need for an increasing supply of ministers with 

professional training appears more imperative when one 

views ministerial supply in relation to the rate of 

population increase. The population of the state of Oregon 

is increasing at a more rapid rate then nost of the other 
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sections of the nation. "Between 1940 and 1950 the United 

3tates - rew by sorn.e nineteen million in population, the 

largest numerical rowtb in its history nd a re1tive in- 

crease of 14.5 per cent. 0reon, with &n increese of 39.6 

per cent ranked as the fifth state in the union in per- 

centage growth." (4, p.8.) A great responsibility which 

faces the churches of the stete o± Ore»on is the task of 

providing adequate personnel for pastoral leadership of 

the people. 

The need for more ministers and. for better educated 

ministers seems rnore impressive when one xnderstands that 

the growth of population discussed in the preceding para- 

graph necessitates the establishment of a number of new 

churches. The iaajor problem in setting up new churches is 

the problem of providing for adequate leadership for them. 

"Realistic planning for Oregon should take into ac- 

count the need for churches in the smaller communities and 

in the new scattered settlements," asserts John '. Berry 

in his Oregon survey. }rofessor Berry, a sociologist at 

1acific University, points out the urgency of the situation 

in Oregon, when he further declares: "outside of the 

'metropolitan' areas --- around 520,000 or more have no 

church affiliation. Removing children under 13 years of 

age would leave some 400,000 unchurched rural adu1ts.' 

(4. p.17.) 
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The demand for Lon anI country ministers in Oregon 

is greater than the demand or urban iinisters. The reason 

for this is that the percentage of church niembership in 

Oregon cities is estimated to be 1oar times as large in 

proportion to the pojuJ.ation as it is in the rural areas of 

Oregon. The situation emphasizes the need for factual in- 

formation which will be useiul in im.proving the quality and 

juantity of the leadership for small Oregon communities. 

Finally, the importance of town and country commun- 

ities in the social structure of our nation is justification 
for research which has as its objective the improvement of 

tovn an country lite an leadership. 

The nation's raw materials for its three most neces- 

sary coimnodities, food, clothing, and shelter, are products 

of town and country areas. Cities depend for a large IJro- 

pertion of their population on rural-urban migration. 

6, p.3.) Rural communities are essential to the welfare 

of' the American people. Town and country communities are 

vital to the existence of this nation. The importance of 

"town and country" areas for the common welfare of the 

nation justifies research regarding the adequacy and 

efficiency of the moral and religious leadership of these 

areas. 
The selection of the proposed educational research 

is justified by this accumulation of evidence 01' need, 



the scarcity of research, the shortage of ministers, the 

new demand for ministers caused by a rapid increase in 

population, the demand for ministers to staff the new 

churches that are being organized, the large proportion of 

unreached or unchurched people in town and country areas, 

and the importance of town end country communities to the 

welfare of the nation. Any educational research that 

contributes information toward a solution of this vital 

problem should be initiated and encouraged. 

DELIMITATION 0F THE FIELD 

Geographical Delimitation 

The field of research is to be limited in geograph- 

ical area to the state or Oregon. This selection of such a 

political division of territory coincides in a practical way 

with the division of territory followed by most 01' the 

Protestant denominations. Also interdenominational organiza- 

tions such as the Council of' Churches usually follow state 

lines in their functional operations. (15, p.60. 

Educational and Community Delimitation 

The planned 3tudy within the state of' Oregon includes 

the ministers who have been educated in graduate institu- 

tians which are designated as theological seminaries and who 



are now f unctionin as pastors of town and country charches. 

Hence the study involves town and country" or rural coin- 

munities with a population ol' 2,500 or less. 

There are ministers who have pastoral leadership oÍ 

town and country churehs in Oregon who have not attended a 

theological seminary. These ministers are not included in 

the study because the major part of the study deals with 

seminary education. Ministers ho have had no seminary 

experience are not as able to contribute information on 

and evaluations of seminary education as the ministers who 

are graduates of seminaries. 

Organizational Delimitation 

The present study is confined to the ministry of 

krotestant churches. While a number of members of the 

priesthood of the Roman Catholic Church are active in the 

service of town and country parIshes in Oregon, these are 

not included in the study for three reasons. First, the 

divergent point of view of the two groups implies a 

different approach to the problem of education. Second, 

tha type of education is not the sarac in the two groups. 

And third, there is no great direct ecucational influence 

exerted by either one of these groups upon the other. 

The study, therefore, is a study ol' protestant town 

and country minitors of Oregon who have been educated in 
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theo1oica1 seminaries and who now serve as pastors o 

churches in places of 2,500 or less. These persons consti- 

tute a distinct population group, a fairlr discrete universe 

of study. (43, p.286.) 

DEINITI0N 0F TERMS 

Education 

Education is herein considered to be progress in pro- 

fessional growth. "The accepted measure of student progress 

should not be prixuariïy acaaeinic, i.e. in terms o mastery 

of subject iriatter under a £orniula of hours and credits, but 

pro±essional, Le. in teri of personal development, voca- 

tional aptitude, nd demonstrated capacity for satisfying 

independent work, under normal conditions, in the service 

for which he is being tIailieLi.t' 
( 
22, p.3.) 

Real education is a unitary pìocess of growth in 

which there is an integration of background and cultural 

studies, factual or 'tool' courses, practical or 'skill' 

courses, field research, observation anc. practice, social 

eerience, and a maturing oí' the peisonality of the one 

WhO is ecperiencing the educative process. ( 22, p.3.) 

Education when applied to the ministry means the 

personal and. prot'essional development of the student so 

that he becomes increasingly efficient in ministering to 
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religious needs, and in helping people to live a more satis- 

Lying and abundant life. 

Seminary 

A seLainary, enera1ly designated as a "theological" 

seminary, is an duoationa1 institution on the graduate 

level for the professional education of ministers of 

religion. 

Educational institutions that function as educators 

of religious ministers on an undergraduate level are not 

generally accepted as seminaries. This latter type of 

institution is variously designated as Bible institute, 

Bible college, or training school. 

The standard of ipeasuremant for se!inaries in the 

United States is the rnerican Association ol' Theological 

Schools. (i, pp.1-3. 

Town and. Country 

The words "rural" and "town and country" are used 

interchangeably in the literature of the churches. "Town 

and country" in this study refers to a place with a popula- 

tion of 2,500 or less. Town and country churches include 

churches in the open country, churches located in villages, 

and churches in towns of a population not exceeding 2,500. 

This arbitrary designation is used because it conforms to 
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the designation oÍ the United 3ttes Bureau of Census. 41. 

Field Work 

Field work is the perí'orming of religious ninisterial 

functions in a pansu. It iinlies supervision---the 

novitiute functioning under the direction of a recognized 

leuder. It may be regular oi' occasional, with pay or with- 

out pay. Field work takes placo in a normal situation In 

church and eoimu.nity rath than in an artificial situation 

constructed mainly to give experince to students. 

Sumnier Field Service 

"Summer field service" In recent years has come to 

have a special meaning. It is a su.mîer activity of seminary 

students where, in addition to ministerial funt.tions, the 

student may engage in social service and manual labor. 

ccial work may include making surveys and leading recrea- 

tion. The raanual labor may be work on the extension or 

improvement or church properties, or it, may be helping 

farmers in seasonal rushes. 

Internship 

An internship Is serving as pastor, or as assIstant 

pastor, under the supervision of the seminary. The 
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internship period is usually one year between the middle 

and senior years of seminary experience. It may be ex- 

perienced during seminary training or after graduation, and 

the tiLle may be more than one year. 

Student Fastorate 

In a student pastorate the student serves as pastor 

with the same implications and responsibilities as ordinar- 

Ily accrue to the pastoral office. There may or may not be 

supervision. The student pastorate is longer in period of 

tenure than an internship. The student pastorate differs 

from field work in that field work may not include preach- 

Ing while preaching is a major function of the student 

pastorate. 

PROCEDURE OP SOLUTION 

The plan of attack on the problem consists of: 

(1) a review of the literature in the field, (2) a survey 

of the educational offerings of theological seminaries, and 

(3) an original study of the educational situation of town 

and country ministers in Oregon. 

The research literature in the field of ministerial 

education consists mainly of the following studies: "The 

Education of Àmericaxì iinisters," Vol. I, by illiamn Adams 

Brown; "The Education of American Ministers," Vol. II, by 
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Mark arthur May; v?Theological ducation in the Northern 

Baptist Convention," by Hugh Hartshorne and Milton C. 

Froyd; "The Status of Iie1d Work in the i-'rotestant Theo- 

logical Seminaries oÍ the United .tates," by Carl Hamilton 

Morgan; "The Education or Ministers of the Disciples of 

Christ,'t by Riley Benjamin Montgomery; "The Control of 

Lutheran Theological Education in America," by Oscar 

h1enius .;infield; and "The Training of Town and Country 

Ministers in the United 3tates," by Richard O. Comiort. 

These studies and other literature listed in the 

bibliography have been studied by the writer over a period 

of several years. These have been examined for the purpose 

of noting the findings as reported in the study summaries. 

Various methods of research have been studied in order to 

acQuire background or suggestions for the projected ori- 

ginal research. 
The writer has interviewed persons in several states 

over a period of five years to gain a broad view of the 

town and country situation in all parts of the country. 

This interviewing has included persons in charge of rural 

missions, leaders who direct rural centers, bishops, area 

supervisors, professors, seminarians, and social workers. 

This plan includes carefully structured interviews 

of all Oregon town and country pastors who were educated 

in theological seminaries. The responses ol these pastors 
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to the questions of the interviewer should give a falr 
description o1 the nature of the education they have had. 

Their resonses to other questioìis by the interviewer 

should give us what they regard as their met and unmet 

educational needs, and their evaluation of specific educa- 

tional procedures. ±n analysis of their descriptions, their 

expressed needs, and their evaluations of procedures will 

be made and the findings will be suíniarized. This research 

should give us some directions as to which way seminary 

education should move if it is to meet the needs of the 

ministry in Oregon. 
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CHAPTER II 

REVIEW OF LITERATURE AND RELATED RESEARCH 

One of the main factors which led to the selection o 

the education of town and. country ministers as a project ror 
educational research was the dearth of rnterial on this sub- 

ject. In ajproachin the education of town and country 

ministers from the religious leader's viewpoint one finds 

that there has been a lack of understanding of the iiiportance 

of the problem on the part of churchien in positions of 

authority. In an approach to the problem from the eucator's 
point of view the education of town end country ministers 

is largely an unexplored field. 
Considerable research involvinc the education of the 

ministry in general has been undertaken under the auspices 

of the church, but the investigations of the education of 

xrLinisters in the speciilized field 01 town and country work 

have been rather limited. 
Research concerning rural education of a public and 

general nature has had considerable attention, but there 

seems to be no outstanding and direct investigation by 

educators dealing with the problem o1 the education o1 the 

clergy to serve town ana country parishes. 

However, the studies that have been made are useful 

in pointing out the problem areas of theological education 
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In the past. Throuh the examination of several of the most 

significant oí these studies a number or prob1eii emerge. 

Corafort studies the problem of instifficient training 

for leadership in con'uuunity activities and clubs, the lack 

of practical laboratory training, and the need for more 

education in the social sciences. Brown, recognizing the 

problem of social change, maintains that the education of 

the minister must be specialized to suit the social situa- 

tion in the coiarnunity. May studies related problems and 

suegests the redefining of the function of the church and 

the work of the ministry. Hartshorne and Froyd stress the 

problem of the scarcity of professionally trained ministers. 

infie1d works on the problem of the control of theological 

education of ministers. Montgomery struggles with the 

probleme of "rural inferiority? and the rural-urban 

migration of ministers. Becker studies the problem of the 

adjustment of curriculwn, while Hamlin and Morgan give 

attention to the problem of education through experience 

in a laboratory of field work. 

n examination of these studies constitutes the 

material of the remainder of this chapter. 

The Need for Training in the Social sciences 

One 01 the most significant and recent investiga- 

tions of education in this field of endeavor is the stu'y 



made by Richard O. Comfort in 1945. This work was a doctor- 

al dissertation and was entitled, rtThe Training of Town and 

Country Ministers In the United States." It was sponsored 

by the Research Committee of the Division of Hone Missions 

of the National Council of Churches and by the Board of 

National Missions of the Fresbyterian Church, United 1tates 

of America. 

Four methods of treatment were used in the study: 

statistical, historical, descriptive, and analytical. 

, 
vol.1,p.6. 

) 
The statistical method was used in the 

treatment of the 294 questionnaires which were returned. 

The historical method was used in giving a background of the 

problem as seen in the rural community, the rural church, and 

the rising of the Country Life Movement. The descriptive 

method was used in discussing pre-service training, in- 

service training, and recent proposals and programs for 

training. ina1ysis was used in the treatment of' statistical 

and other data. 

The investigator visited church leaders and ministers 

while on extended field trips, searched several libraries 

for printed iaaterial relevant to the study, and carried on 

considerable correspondence. 

In his endeavor to :et a picture of the nature of 

the Llinister's task, Comfort sent questionnaires to 500 

ministers who had been selected by their nine respectivo 
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denominations. Of the uestionnaires that were sent out 

294 were returned, and 229 were USGd. in the analysis. This 

analysis proved to be a very good 'job analysis' of the 

task oC th3 town and country minister. 

The resçonses showed that the ministers sensed a 

lack in certain areas: 95 ministers had no training for 

cooperatin' with county agents to promote better rural life, 

83 ministers had no training for leadership of youth in 

such activities as Scouts and 4-H, and 69 ministers had no 

training for helping in public school functions. (9, 

vol. 2, p.32. ) 

There was no op.iorttmity for the respondents to list 

activities for which they desired training. 

out of 229 who desired training, in work with 

scouts and 4-H, and 108 who desired training 

with the county agent to promote better rurai 

vol. 2, p.32. 

In an analysis o1 responses regarding 

There were 114 

such clubs as 

for cooperation 

L life. (9, 

suggested topics 

for classroom courses the three courses at the top of the 

list were: Rural Sociology 208, Philosophy of Rural Life 

200, and Rural ;cononiics 188. 9, vol. 2, p.4.3. ) The find- 

ings further indicato a demand for more training in social 

sciences and less attention to traditional subjects, a 

stronger eiiihasis on practical training, and suore community 

relatedness in educational content and method. 
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Comfort makes the following summary of suggestions 

for the training of town and country ministers: 

Recent proposals for training for the rural 
ministry may be classified under the following 
headings: (1) the rural minister's need to 
know about farming; (2) the rural mi.nister's 
need for i rural point of view and philosophy; 
(3) the special qualifications necessary for 
a rural minister; (4) the rural minister's 
interest in people ana In other agencies at 
work in the community; (5) choosing men for 
the rural mInistry; (6) suggestions for the 
curricula for training for the rural ministry; 
(7) the rural miniater's need for Iractice on 
an internship basis; (8) coordination of 
training for the rural miniiter; and (9) keepIng 
men in rural church work. (9, vol. 5, p.4. ) 

The Need for Specialized Training to lit the CoimunIty 

The study of The Education of American Ministers 

sponsored by the Institute of Social and Religious Research 

and the Conference of Theological Seminaries is the most 

elaborate study yet undertaken in this field. It began in 

1929 with )r. Mark irthur May, Professor of Educational 

Psychology at Yale University, as Director, and with 

Dr. illiam damns Brown, of Union Theological Seminary, as 

Theological Consultant. 5, p.vii. ) 

Outstanding educators from Amaarican universities 

ere selected as educational advisers. Theological advis- 

ers selecteì from the seminaries o the United Litatea and 

Canada assisted with the plans. Volume I 01' the published 

report of this study was released in 1934, and was written 
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by i11ia Adams Brown. This volume introduces the reader 

to social change, to a new economic environment, to a 

changed sycho1ogical outlook, and to the reactions of 

church educators to the contemporary situation. 

The status of the minister in .mericaxi Protestantjani 

is then analyzed, and the relatiou of the minister's educa- 

tion to his work is discussed. 

Under the topic, "Where the .Protestant Minister 

Receives His k-rofessional Education," there is a considera- 

tion of the college as a factor in ministerial education, 

and a story of the place and development of the seminary as 

an instrument of ministerial education in an era of expan- 

s ion. 

The objectives of theological education together 

with the problem of the expanding curriculum were studied 

by means of a questionnaire sent to the theological 

seminaries. The mission of the church as an institution 

for education in Christian character and religion was 

emphasized by 98 per cent of deans and. presidents of 51+ 

institutions. This conception of the work of the minister 

helps to set the task of the seminaries. The major aim 

then is to prepare men for an effective ministry in the 

perish. (6, p.97. 

There is a consideration of the faculty and the 

student, but more attention is given to the content of 
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education--the curriculum. These areas of change were noted: 

(1) In the expansion of subject matter to be taught, (2) In 

the Increasing provision for election by students, (3) in 

the provision in certain institutions Lor parallel courses 

designed to jrepare men ior a differentiated ministry, 

(4) in the extensiola oÍ the seminary's responsibility he- 

yond that which is taught in the classroom to include such 

extracurricular activities as can be given euucational 

signIficance. (6, p.121.) 

There was a realization that, in the study of the 

Bible, knowlsdge of the original languages is natural and 

helpful, but th comT.ittee explains also: 

The majority of the eonrnIttee, however, believe 
it is unwise to require all students to study 
these subjects as a condition of receiving a 
degree, esecia1ly if they have had no previous 
preparation in these languages. (6, p.123.) 

In regard to the jCStiOfl 01 trie integratIon of the 

total experience of the stuáerits tha committee explains 

that: 
It is the conviction of this coiumittee that in 
theological education theory and practice should 
be directly related, in supervised operations 
Involving actual contact with human groups. In 
this i'espect the theological seminary woula. do 
well to talcs advantage 01 such other types of 
professional curricula as medicine with is 
supervised clinical experience, and law with 
its actual conduct of oases. ( 6, p.130.) 

Brown's discussion of "The Education Needed for 

Toniorrow" is mainly suggestions and directions for the 
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guidance of the continued research which is to be reported 

in the succeeding volumes of the series on the ?tEducation 

of inierican iinisters." 

The sed to Redet'ins the 1:unction of the Church and the 
Ministrï-_______________________________ 

The second volurnc reporting the elaborate study of 

The Ldue&tjon of 4mericìn Ministers vhich was sponsored 

jointly by the Institute cl' Social and lieligious hesearoh 

and the Conference of Theo1oic&l Seminaries was edited by 

Mark Arthur May. rihe purpose of the whole study was to lay 

a foundation for the iraprovenent of theological edueation 

in the United States and Canada. A feature of Volume II 
Is an effort to show denominational officials and seminary 

faculties and those who are responsible for theological 

education, what bearing the facts of the study have on the 

iniprovenient of the entire situation. (29, p.1.) 
The approach of Voluius II is from the viewpoint of 

the ministry as a whole. It .ives consideration to the 

facts associated with the recent trends in the education 

of Protestant ministers and facts regarin, the status of 

theological education. There is an analysis of the factors 

that account for the present situation and deterLiine the 

problons involved in improvement. These major factors are: 

(1) the background and training, (2) the denominational 
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sett1n, and (3) the task of the nilnister. (29, p.2.) 

The materials br Volume II were drawn frosn a varioty 

of sources. Statistical data were gleaned from the TJÌiited 

States census, from reports of the Office of ducation, from 

denominational yearbooks, and from denominational boards. 

.uestionnaires were circulated to over 5,000 ministers. 

They were so constructed as to collect information on 

pastors, on parishes, and on performances. 

There was also a method of securing data from case 

studie s. 

These sources of information show that the situation 

was a bit disturbing at the time of the survey. There had 

been a decline in the nwaber of college graduates in the 

ministry. The colleges and seminaries were supplying about 

one-fourth of the demand for new ministers. There had been 

a tendency for seminary graduates to abandon the ministry 

for non-religious work. And while these trends toward 

deterioration were in process there had been a large increase 

in the educational level of the general population. (29, 

pp.33-34.) 

A majority of the 1,800 pastors studied had a rural 

birth and rearing. The majority of students in theological 

seminaries were born and reared in town and country areas. 

Fifty-nine per cent of urban ministers and 41 per cent of 

town and country ministers came from communities of 1,000 



or more io.ulation. (29, p.38.) 

A significant fact revealed by inLjuiry vas that most 

ministers trained in college and seminary decided to enter 

the ministry either before entering college or early in 

their college career. 

Many of the ministers WhO were poorly educated lack- 

ed either incentive, ability, or the opportunity to secure 

a college and seminary education. This appears to indicate 

that the denominations and their educational institutions 

should select men with ability, carefully enlist them, 

provide them with incentive, and create opportunity for 

their proper education. (29, p.51. ) 

The analysis, as aresented by May, assuíass that the 

level of ministerial functioning and the flow of ministerial 

supply could be raised by the provision of better salaries, 

more provision for support to students, more efficient place- 

ment of students, a more considerate plan of enlistment, and 

better provisions for pensions and retirement. 

May's wori deals in turn with the niinister's educa- 

tion, his denomination, his work, and his success. In all 

of these situations the point of view is the education of 

the ministry as a whole . While there is much of value here 

for a consideration of the education of any minister, it is 

not a study of the town end country minister's education. 

May suggests that the facts of his analysis should prove 
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useÍul to (1) denominational authorities, (2) local church 

officials, and (3) colleges and seminaries. (29, p.386.) 

He assumes that part of the difficulty may be laid to 

denominational competition and to a lack of an attractive 

appeal to enter the ministry. 

The restlessness in the ministry, especially 
among trained men, tue increasing tendency 
for seminary graduates to enter non-pastoral 
types of work, the enormous over-sup ply of 
men whose formal education did not extend 
beyond high school, the low educational 
standards for ordination in many denominations, 
the conflict between what the denominations and 
the local officials expect of the pastor, and 

the problems presented by the environment, ail 
conspire to make the .oiinistry a profession 
unattractive in relation to other professions. 

9, p.387.) 

After assuming that the work of educating ministers 

is a coouerative matter Involving the seminaries, the 

local churches, and the denominational boards, May 

emphasizes the need for still greater cooperation in the 

future, 

It appears that training for future ministers 
Involves a cooperative and an educational 
attack on th Problems which include the 

local church and its needs, the church boards 

and comittees, missionary extension societies, 
seminaries, and the student actually at work 

on the field. (29, p.394.) 

The finaings point the way out by indicatinL' that 

(1) the function of the church must be redefined, (2) the 

profession of the ministry must be redefined in terras of 

the type of religious leadership which present local, 
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national, and international conditions demand, and (3) 

institutions that educate i'initer must organi2e their 

work in ways best adapted to secure the type or religious 

leadership which life in the present age demands. 

The irob1em of the caroity of ro1'essional 
Ministers 

A Survey of Theological ducation was ruade by an 

official Cozimission of seventeen men apointed by the 

Northern Baptist Convention. The work was earned on under 

the direction of Werrett llace Charters, Hugh Hartshorne, 

und Milton C. Froyd. The report of the survey was publish- 

ed in 1945. 

This survey is a study of educational objectives, 

curriculwa content, and rethod3 of instruction. It is made 

from the standpoint of the reed for basic in'ormation con- 

cerning the needs of one denonination. 

It provides a direct functional approach to 
theological training by describing the needs, 
problenw, and aotivitias of the iini3ter at 
work in his church and advooatin: a program 
or education in th seminaries which will focus 
their activities upon assisting the pastor to 
perform riore efficiently those duties which he 
in any case must )erform because he is a 

pastor. (21, p.6.) 

Th cuestions on which the effort was focused were 

four: (1) hat is the job of the minister? (2) ;hat sort 

of candidates arc needed and how can they be recruited and 
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(L) «.ht are the iiaplications o the study ror theological 

educition? (21, p.l3.) 

L order to answer the Questions, data were gathered 

concernin; the churches, the pastors, the seminaries, nd 

the students. ThThrrndtion on the churches and the ministry 

was obtained by contacting every si:th church 1istec in the 

denominational yearbook. Twelve hundred schedules were sent 

out and respon3cs came Í'roxa 487 ministers. Out of these 415 

. , 1-)1 ,- r 
V c u. . _j_, ¼i 7 

The director obtained in'orxaation about the seminaries 

by a direct to each one of them, by two ciues- 

tionnaires sent to acu1ty zuembers, and by reftrence to 

catalogs and other published niaterialo from the seminaries. 

Data concerning the etuderits were obtained through 

the cdiinistration of' a battery oÍ' four tests to seniors 

of each seminary. 

The umiaary of the 3tudy revealed that 3 per cent 

of Bati3t pastors were trained in Baptist seminaries, 36 

per oent liad seven yaara of training, 22 per cent viere 

tratned in Bible institutes, and 21 per cent were trained 

in non-Baptist 3eminarics. (21, p.lS.) 
The recruits for the Baptist ministry do not have 

to travel far from home to reach the seminary: 75 per cent 

of the students traveled less than 600 miles; 50 per cent 
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traveled less than l4O miles; and 25 per cent traveled less 

than 20 miles, to ¿;et from the home town to the seat of 

learning. (21, p.125.) 

The analysis of the 'age of decision' shows that the 

seniors who were studied decided on the ministry as a life 

work relatively early in life. The median age of decision 

for the entire group studied was 19.4. years of age. (21, 

p.130.) 

Hartshorne and Froyd suniarize the educational needs 

of the Baptists in foui' areas: 

(1) The denomination is seriously short of men 
who have taidard professional traimiiri. (2) 

Our seminaries supply less than 50 per cent of 

the presetit nilnisterial recuix'enïents . ( ) Ths 

ministry is not getting the share of competent 
young cien it should have. () Th res;orLsibility 
for providing candidates is not shared equally 
among the churches. (21, j..162. 

The main constituency of the Baptist denomination is 

to be found in small coimunities and rural areas. There 

ere 31.4 per cent of' the churches in places with a popula- 

tion under 500. There are 22 per cent oíT tb.e churches in 

places of 500 to 2,5C0. Thus 53.J per cent of the churches 

of this denomination &re pxoper1y designated as town and 

coizitry churches. (21, p.107.) 

A concluding recommendation of tbe report is that 

the research be continued and a progressive, responsible, 

and experimental attitude prevail as they press on for 
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higher standards and achievements. 

In order to expedite this reseureh a number of corn- 

mittees were proposed. 

Committee i, 

Committee B, 

Committee C, 

Committee D, 

Committee E, 

Committee F, 

Committee G, 

Committee H, 

Committee I, 

Committee J, 

Program of Study. 

Recruitment. 

standards for Ordinations. 

Field Work of ¿tudents. 

Seminary Curriculum. 

Religious Education in the Seminary. 

Relation Between Colleges and 
Seminaries in the Training of 
Ministers. 

In-service Training of Ministers. 

Rural ïinistry. 

Research in the .Erofessional 
Activities of iinisters. 

Committee K, Relationship of the Churches to 
the Seminaries. 21, pp.236-238. 

The final recommendation is that at a meeting in the 

suinraer of the following year the research project be con- 

tinued with the attendance and cooperation of faculties, 

church comittees, boards, trustees, able alumni, and able 

students. 

The Froblem of Control and Change of Theological Education 

A study for a doctor's dissertation was made at Yale 

University by Oscar Ahienius infield. Like the Baptist 
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study it involves only one segment o1 Frotestantisni--the 

Lutheran church. Unlike the Baptist study it was made by 

one individual rather than a large group. The report of 

the study was published in 1933. 

The first part o' the report is historical and sets 

forth the confessional position of the Lutheran church in 

america regarding the church, the ministry, and education. 

The pattern of control among Lutherans may be said 

to begin in the elementary grade of the parochial school. 

Data from four seminaries showed that the students were 

also under dominant church influence as they moved through 

high school (Lutheran academy) and through the church owned 

and controlled liberal arts college, and that the control 

was still more binding in the seminary. 

The evidence as swumarized shows that control of 

the seminary is exerted through a variety of means. First, 

there is the granting of a charter by the Synod. Second, 

the Board of Directors of educational institutions are 

elected by the church. Third, the teachers make a pledge 

of loyalty before they enter their academic responsibilities. 

Fourth, the church has power of control over the seminary 

by the budget. About 80 per cent of the yearly income is 

raised by the church. Fifth, the church controls the 

seminary through the curriculum. 
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The control oÍ' the student is as evident as the 

control of the seminary. The whole life of the student has 

been under direction. 

(1) Lutheran ministers in America are reared 
in homes and churches the environment of which 
is distinctly Lutheran. 

(2) One large Lutheran body--- controls the 
elementary education of eighty per cent of 
its children. 

(3) On the secondary level this same Lutheran 
body controls ninety-nine per cent of the educa- 

tion of its riinisters. 

(4) about eighty per cent of the Lutheran 
ministers received their collage training in a 
Lutheran college. 

(5) ill Lutheran ministers are trained in 
Lutheran Seminaries. 

(6) Lutheran Seminaries are under the absolute 
control of the church. (45, pp.155-156. 

The control of the student is further exercised 

through entrance examinations, through a student pledge, 

through economic benefits, through examinations for 

ordinations, and through placement practices. (45, pp. 

125-129. 
) 

Control of theological education by the church and 

its leaders gives them an opportunity to improve education. 

The acceptance of such control seems to imply that needed 

change is the responsibility of educational leaders. 



The Irobleni of Rural Inferiority and Rural-Urban Migration 

i study of The ducation of IIinisters of Disciples 

of Christ was made by Riley Benjamin Montgomery and pub- 

lished in 1931. The author makes this explanation of his 

general approach: 

This effort led to the collection of data from 
four original sources, viz.: (1) from a large 
nwnber of active preachers; (2) from all state 
secretaries; (3) from men and women in promo- 
tiona3. positions in the Brotherhood; (4.) from 
ministerial students of Disciples of Christ in 
colleges and seminaries. (31, p. ix.) 
In the treatment of data Montgomery was both ob- 

jective and subjective. This is made clear at the begin- 

ning of his report: 
It has been recognized throughout that use was 
being made of both objective and subjective 
materials, and conclusions have been cited, 
therefore, in the light of agreement betveen 
these two kinds of data. The problem an the 
method of dealing with these data has involved 
the use of considerable subjective and semi- 
subjective material, yet care hs been taken 
to discount the use 01 subjective naterial 
which did not show positive agreement with 
objective fact. (31, p. ix.) 

Montgomery's work was a study of ministerial educa- 

tion in general. Tuì work was not directed particularly 

toward the problems in the education of town and country 

ministers. But the problem of town and country nilnisterial 

supply as so serious that it came up for consideration. 

In his summary of conclusions Montgomery made this 
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statement regarding town and country churches: 

The rural churches as a group are small and 
suffer from. inadequate pastoral attention and 
untrained leadership. The preachers with the 
highest degrees of training are located mostly 
in communities with a population of over 
2,500 inhabitants. (31, p.102.) 

The use of intangible character traits such as 

"lazine3s,t' "alertness," and. "consecrttion' lessens any 

present usefulness this study may have. 

In Yiontgonery' s suaimary of most help ful undergrad- 

uate courses 73.2 per cent specified Bible, 55.8 per cent 

specified Enlish, and 44.4 per cent specified history. 

Of the responses of 175 preachers in giving most 

helpful graduate eoursEs 52.9 per cent specified Bible, 

52.9 ier cent specIfied history, and 37 por cent specified 

sociology. (31, p.172.) 

The courses mentioned as of least use in the 

ministry were ancient languages and mathematics. 

The Need for Deoialized Contentin the Curriculum 

A brief unpublished study was made by Edwin L. 

Becker in 1949 from catalogs of graduate schools of 

religion. (2, p.1-29.) The purpose was to summarize the 

courses on Town and Country Church that were being offered 

in institutions attended by students of the Disciples of 

Christ Church. 
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The ten Institutions studied offered 25 courses on 

Town and Country. In four institutions these courses were 

taught by specialists, eight institutions had 'good' field 
work programs, and three institutions had a cooperative 

arrangement with a university or a college of agriculture. 

The Need for i Laboratory for Practical Experience 

Rìiena Brakow Harniin made a study in 1936 of field 
work in 50 theological seminaries. (20.) Of these 50 

institutions 33 reported a t'definite plan of practical work" 

and five reported a "fairly definite plan." The findings 

showed also that 38 of the seminaries had u plan of super- 

vision of field work. One seminary reported that about 

one-third of its students served student pastorates and 

that in 36 seminaries from 3 per cent to 33.4 por cent of 

the students held student pastorates. 

The conclusions showed also that the trend is to 

recognize field work values and to correlate field work 

with classroom work. 

Supervision is usually performed by a faculty member, 

faculty corainittee, or an executive officer of the seminary. 

The most coinnon types of field work are preaching, 

church school teaching, youth work, and music. 
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The 3tatus of Field Work in the Frotestant Theological 
Seminaries of the United States 

Carl Hamilton Morgan made a study in l9/2 at the 

University of Pennsylvania. (30.) The conclusions of 

Morgan parallel those of Hamlin, but they show a wider 

use of field work and a more careful consideration of the 

educational worth of field work experience. 
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CHAPTER III 

THE PRESENT STUDY 

SECTION I: Introduction and Enlistment 

The Interview Guide 

As a means of examining the present theological edu- 

cation of Oregon town and country ministers and analyzing 

their educational needs a survey was undertaken. In this 

survey the personal interview was used as a technique for 

collectin; data. 

In order that the interviews be conducted with dis- 

patch and system, and in order that ail interviews contain 

the same essential information, an interview guide was 

constructed. 

This interview guide was designed to secure informa- 

tion on the formal and informal education of the ministers 

directly from the ministers themselves. This educational 

information related to: (1) the enlistment of candidates 

for seminary training, (2) the pre-theological education 

of prospective town and country ministers, (3) the 

theological education of prospective town and country 

ministers, and (4) general items related to this type of 

ministerial education. 

All of the questions contained in the interview 



guide are presented as Appendix I which is included in this 

report. These questions will be considered in order as the 

analysis of the data is presented in the present chapter. 

The construction of the interview guide was a gradual 

development in close cooperation with the major professor. 

Gaverai forms were made and discussed with persons skilled 

in educational and sociological research. Two of these 

forras were tried out in interviews. As a result of this 

experimental use of the interview guide sonic weaknesses 

were eliminated, some questions were discarded, and other 

improvements were ruade. The interview guide as recon- 

structed was then submitted to all the members of the 

writer's graduate committee for their suggestions and 

criticisms. These suggestions of the members of the com- 

mittee were applied in making a final revision. Vith the 

approval of the major professor this revised interview 

guide was ready for use throughout the state. 

The Subjects to be Interviewed 

In order to locate each individual minister for an 

interview a list of the Jrotestant denominations of Oregon 

was obtained through the offices of the Oregon Council of 

Churches. With this list of the denominations there was 

also obtained a list of town and country churches in the 

state, and the names and addresses of the bishops or 
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executive directors of the various denominations. 

The next stej in the procedure was the contacting 

or the executive director, or the leading ecclesiastical 

officer, of each denomination. Through these executive 

officers a roll of town and country pastors for each of 

the denominations was acquired. 

This list included all of the 113 active, ordained 

clergymen, of Oregon town and country areas, who had been 

educated in official, recognized theological seminaries. 

There was a problem in a few cases as to whether a 

minister should be included or not included in the stuuy. 

One minister was a seminary graduate and pastor of a 

town and. country church, but he lived in a city and devot- 

ed the major part of his time to college teaching. 

Another minister lived in a city, and was pastor of a city 

church, but temporarily he was serving also a town and 

country church. 3till another minister was in the process 

of moving into Oregon from another state. This minister 

was not acquainted with the particular Orep;on situation 

with which many of the auestions of the interview dealt. 

These ministers were not included in the study. 

The elimination of these three reduced the number 

of subjects from 113 to 110. These 110 persons constituted 

the subjects to be interviewed for the gathering of informa- 

tion on the research problem. 
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Table i shows the denominational representation of 

the whole group of 110 ministers. 

Table i 

The Denominational Affiliation of 
110 Oregon Ministers 

Interviewed in the Study 

Denomination 

1. iresbyterian, U.S.A. 
2. Methodist 
3. Baptist 
4.. Lutheran 
5. Evangelical-thiited Brethrn 
6. Episcopal 
7. Christian (Disciples of Christ) 
8. Congregational 
9. fvang,elical and ieforiued 

lo. United Presbyterian 
li. Comniunity 
12. Friends 
13. Nazarene 

The n1istient of Students 

Number ol iiinisters 

33 
28 
9 
9 
s 

6 

5 

5 

2 

2 

I 
i 
i 

110 

Educational institutions, liKe ail similar institu- 

tions, must have recruits in order to continue to exist. 

Either clearly stated, or pursued more subtly, the 

seminaries have methods o3 enlisting students. Likewise 

churches have ways by which they encourage promising young 

mex to accept the ministry as their profession. Often the 

seminary is the agent of the church in this enlistment 

of clerical leadership. 
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All denominations have special agencies whose 
function it is to impress upon the young men 
in the churches the claims of the ministry as 
a profession. They o2erate in various ways; 
through literature, through student conferences, 
through visitation 01' students in colleges and 
academies, in some cases through the appoint- 
ment of special recruiting officers, who3e 
function is to counsel students as to their life 
work. (6., p.111. 

Rural Backroirnd 

In order to obtain information on the kind of person 

to enlist for town and country ministerial training, the 

question of the value of s rural background was raised, On 

the basis of his experience in college, in the theological 

seminary, and In pastoral work in town arid country parishes, 

each respondent was asked to: 

"Indicate the value of' a rural back.-round 

u i Ç.4L %.1 ., J (.4..LA U 
. J J LL.L J J 

A four point scale of value was suggested by the 

interviewer. The minister indicated his answer by choosing 

one of the following: No value (1) _____, Some value 

(2) _, Great value (3) _____, Very Great value (4) 

When all of the 110 answers were tabulated the results were 

as follows: No value 2, some value 51, great value 41, and 

very great value 16. ll but two of the 110 ministers 

regard a rural background sa having some value. These 

results indicate a rather high preference for persons with 
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a rural background. The responses of the ministers indicate 

that in their judgment a rural background makes one more 

suitable for work in rural situations. The total evalua- 

tions are shovn graphically in Figure I. 
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FIGURE I 

Oregon Ministers' Evaluations of a Rural Background 
for Ministerial Recruits 

Number of 
Min i s t ers 
Making 
Evaluations 

50 

40 

30 

20 

10 

Value: No Value some Great Very Great 

The 110 Oregon ministers' evaluations of a rural 
background for town and country ministerial recruits were: 
no velue 2, sorne value 51, great value 41, very great 
value 16. 
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Lire Commitment to Town and Country .ork 

The other question on enlistment considered the value 

of a life commitment to town and country work. Is a person 

likely to be more efficient in town and country work if he 

has a sense o mission concerning that work? In order to 

get each resuondent's evaluation of a life commitment he 

as asked to: 

"Indicate the value or a life coinniitment to 
town and country work by persons enlisted by 
the seminaries for training as prospective 
town and country ministers." 

The evaluations of a life commitment which were made 

on a four point scale oy the respondents were as follows: 

no value 9, some value 34, great value 53, and very great 

value 14. This high evaluation of a life commitment is 

shown clearly in ]igure 2. One can see from these 

reaonses based on the experiences 01 these ministers that 

they judge a life conmitment to town and country work to be 

very important to prospective town and country ministers. 

There is a question as to whether ministerial 

recruits will know before they enter the seminary the type 

of ministry to hich they desire to commit their lives. 

This question points up the real need for vocational 

guidance durin: the entire educational program. It should 

be remembered also that persons who enter professional 

training should have some idea of the consequences and 
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FIGURE Ii 

Oregon Ministers' Evaluation of a Life Commitment to 
Town and Country Work by Ministerial Recruits 

Nue.ber of 
Ministers 
Making 
Evaluations I 

50 

L.0 

30 

20 

[1 

Value: No Value Some Greit Very Great 

The 110 Oregon mirAsters' evalu&tions of a life 
commitment were: no value 9, sorne value 34, greet value 53, 
very great value 14. 
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possibilities of that training. Those who are responsible 

for the enlistment of town and country ministers might keep 

in mind that young raen arc not likely to comrait them.selves 

to a situation about which they iave very little Iiowlede. 

SECTION II: College Education for 1-Tospective 
Town and Country Ministers 

The kind of education the ministerial candidate 

brings to the graduate professional school will influence 

greatly the kind and quality of his theological education. 

Also the pre-theological education will affect his profes- 

sional effectiveness in the parish after graduation. Thus 

the college or pre-theological education assumes a role of 

importance. 

Kind of College Education 

The interviews of the Oregon pastors included ques- 

tiona which were intended to secure their evaluation of 

three types of college education as a basic preparation or 

background for professional theological education. 

The proposition was put to the ministers in this way: 

"Here are three suggested plans for four years 
of college education for prospective town and 
country ministers. Rate these three plans in 

order of preference. 
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TT Liberal arts, 4 years. (Bachelor's degree) 

TT Agriculture Course, 4 years. (Bachelor's 
degree) 

T7 Liberal Arts, 2 years, and grieulture, 2 

years. (Bachelor's degree) 

Liberal Arts was placed first by 76 men, second by 

23 men, third by 3 men, and 3 men gave no answer. This 

evaluation of liberal arts by the 110 respondents is shown 

by the first line of Table 2. 

Agriculture was placed first by 2 men, second by 9, 

third by 88, and il men did not answer. The evaluations of 

agriculture are shown by the second line of Table 2. 

The evaluation of the combination of Liberal arts 

and Agriculture resulted in the following: This combina- 

tion was placed first by 31 men, second by 68 men, third by 

3 men, and 8 men gave no answer. These evaluations are 

shown by the third line of Table 2. 

Table 2. Preferences of 110 Oregon inister 
for ire-Theological Curricula 

First Second Third No 
Choice Choice Choice Answer 

Liberal Arts 76 23 3 3 

griculture 2 9 88 11 
Liberal Arts - Agriculture 31 68 3 8 

The possibility of agriculture as a background for 

town and country ministerial training may appear to be a 

novel plan at first consideration. As far back as 1942 a 



Joint Conference of Theological 3ernlnaries and Colleges of 

agriculture met to discuss this matter and other mutual 

issues. (10, p.3.) From this conference came a plan for a 

pre-theological major in agriculture, which was offered by 

some 01' the colleges and accepted by many of the seainaries. 

It miht be thought by some persons that the entrance 

requirements of tht seminaries obviate th possibility of 

studying agriculture. The seminaries do have requirements 

for entrance as outlined by the american ìssociation of 

Theological 5chools in Bulletin 19. These requirements 

constitute about 75 per cent of one's college work. This 

leaves 25 per cent relatively elective, and within the 

specified 75 per cent of college work there is some room 

for election of courses. (1, p.14.) 

Most Helpful College Courses 

The first question in the interview concerning the 

college, or pre-theological education, referred to the 

four years of college as a whole. This was discussed in 

the preceding section. Now we come to a consideration of 

a jiarticular part of the college training--the courses of 

study that were evaluated as being most helpful. The 

respondent was asked to: 

"List in order of value four under-graduate 
courses which you have taken that havehelped 
you most in your town and country work." 
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The answers were recorded in spaces that were pro- 

vided for this purpose and narubered from (1) to (4). These 

responses were tabulated and totaled in the manner followed 

by Morgan. ()O, j.30.) Â rirst choice W8S given a weight 

of 4 points, a second choice a we±ght of 3 points, a third 

ohoice a weight o1 2 points, and a 'ou.rth choice a weiht 

of 1 point. This made it possible to arrange the courses 

In a descending order cf helpfulness from. the greatest 

(140) to the least (1). This is shown in Figure III. 

Sociology (general) was regarded by the ministers as being 

most helpful. The four college courses regarded as being 

most helpful and their relative helpfulness are given 

herewith: 

Sociology (general) 140 
Psychology 135 
History 102 
English 5E 

It should be observed hero that many of the ministers 

hesitate to give the courses culled for in the ouestion. 

Some 01 the ministers said that they had some difficulty in 

recailing tna names and. values of courses. Others hesitated 

to list courses that were least helpful, and there was sorne 

indirect indication that the men felt that to rate a course 

as being least helpful was a reflection on the institution 

which they had attended. Some did not give as many courses 

as the question called for. 



FIGURE III 

College Courses that were Rated by Oregon Linisters as Most Help'ul 
Courses roints of Value 
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another matter that weakens any evidence for, or 

against, a course of study was a tendency on the part of the 

ministers to rate a course by their liking for, or their 

estimation of, the teacher's personality or the methods 

used in teaching. 

There appears to be, however, some worth to the 

evaluations of courses given here by the ministers. 

Least Helpful College Cour2ec 

The 110 respondents were asked to: 

"List in order of least value in town and 
country work four undergraduate courses which 
you have taken." 

The courses suggested by each respondent were listed 

in blank spaces provided for this purpose and numbered from 

(1) to (4). These answers were tabulated and weighted as 

follows. A course in space (1) was given a weight of 4 

points, a course in space (2) was given a weight of 3 

}oints, a course in space (3) was given a weight 01' 2 

points, and a course in space (4) was given a weight of 1 

point. In this manner each course received a rating from 

the least helpful to the next in order until the thirty- 

five courses were listed. The four collep.e oourse that 

were regarded by Oregon ministers as least he1'fu1 were 

as follows: 
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Mathematics 133 
Language (ancient) 79 
Language (modern) 79 
Philosophy 58 

The relative value of the entire list of thirty-five 

courses is given in Table L with the least helpful placed 

at the top of tue column and the others following in the 

order of their rating. 

The striking result of this evaluation was the low 

rating given by these ainisters to the traditional 

Insistence on foreign languages, both ancient and modern. 

This matter will be discussed later in this chapter. 

Field «ork 

The matter of practical experience has long been a 

problem in the education of ministers. The juestion of its 

importance in education for town and country work was 

presented to the Oregon ministers by requesting that they: 

"Indicate the value of rural field work dur 
the col1ee years by checking one of the bi 
spaces. (Field work is performing minister 
functions in a Darish.)e' 

The blank spaces just referred to were arranged for 

the interviewer to record the answers of the respondents 

as they indicated their judgment. These spaces were 

graduated in this order: No value (1) , Some value 

(2) , Great value (3) , 
Very great value (4) 



FIGURE IV 

College Courses that were Rated by Oregon Linistrs as Least Helpful 
Coursa Foints of Value 
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k.I1C ient ______________________ 

I.anguage , !oiern _________________________ 

Philosophy 
Ehysical Science _________ 
I.1terat'..iie ______________________ 

aiology 
___________________ Iistory 
.:.:::::::.:::::::: 15 Psycholoty 

3ocio1ogy, General :j::::::::::::.:3 

:ducation ::::::14 
ng1ish 
cononiics 9 
i1itary 
olitical Science 
rt 

s 

7 
gricultu.re 6 

Theology :... 6 
ible 5 

Physical Education 5 

Religion 5 

)3usiness 4 
Missions 4 
Homiletics 2 

Church Adm., Generl 

. ) 

3. 

3 

'33 

79 
79 

The courses of study are listed in 
the first column. The weight given 
to each course by the ministers is 
shown by the length of the bar, and 
by the numerals at the end of the bar. 
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Value as used liare means value tD the student in advancing 

his education and his nilnisterial conipetence. 

The respondents' evaluations 01' field work are shown 

in Figure ST. 

Only 3 ministers considered field work of no value, 

39 rated it some value, 37 great value, and 26 very great 

value. 

In a discussion of integration in theological educa- 

tion the memorandwn of the Interoeminary Commission seeks to 

make field work an essential part of a total unitary 

experience. (22, p.2.) 
The ssociation of Theological Schools asserted, 

perhaps unconsciously, the essential objective of integra- 

tion in theological education when it said that the test of 

effective education for the ministry is en effective 

ministry." (22, p.4.) This implies thät field work is con- 

sidered useful in ministerial education by the merican 

.issociation of Theological 3chools. 

delegate from one of the leading seminaries in 

America said in the Conference on Field Work in Theological 

Education in 1946: "Field work ought to be considered as 

the laboratory servant of all the departments of the 

seminary." (11, p.35.) These statements indicate the 

interest in field work and the need for that activity to 

be a part of the integrated pro:rarn of the seminary. 
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FIGtJ V 

Oregon Minl3ters' EvaThations of Field Work 
i-iS Meuns of TheoIric.ì1 Eietirn 

Nu.rnber of 
Ministers 
Making Evalua- 
tions 

5 

4 

3 

2 

i 

Value: No Value Some Great Very No 
Great tnswer 

The 110 Oregon ministers' evuations of field work 
as a means of tlxeological education were . no value 3, some 
value 39, great value 37, very great value 26, no answer 5. 
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Suirner Field Service 

There is a growing concern aniong church and educa- 

tional leaders about the use of the three summers between 

the college years. Should a student attend summer school, 

work at the kind of' employment that yields the greatest in- 

come, or seek to work more in line with his educational and 

vocational objectives? (44, p.4.) 

The ciuestion of what a student Is to do during the 

summers was presented to the Oregon ministers for their 

consideration. The background of the question is summer 

field service as provided for students by several 01 the 

major denominations, particularly the 1-resbyterian U.i.A. 

(7, .l; B, o.l) and the Frotestant piscopal Church. 

The plan includes a week of orientation and train- 

in at the beginning of the summer, work under truined 

supervisors durmnt; the summer, and a week of evaluation 

and su.nunarizing at th end of the suinner. The major part 

of the summer work provides for experiences in ministerial 

work by preaching in a real church on Sunday; for exjier- 

ience in social work by community studies and surveys; and 

for eerience in manual work by repairing and painting 

church properties or helping farmers in rush periods of 

2 
seasonal work. 

2See folders on National Town-Çountry Church Institute, 
Roanridge, k'arkville, Missouri, 1954. 
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The Oregon ministers were asked to: 

"Indicate the value of summer field service 
during the college years by checking one of 
the blank sjaces. (Suninier field service nia 

include: ministerïìl functions, social wor 
and manual labor.)" 

The answers of the Oregon ministers show that only 

one minister said sunimer field service had no value, 29 

said it had sorne value, 47 said it had great value, and 32 

saici it had very great value. These evaluations are 

summarized in Figure VI. 

The fact that 79 or 71.8 per cent of the Oregon 

pastors placed great value on sunmer field service and that 

32 or 29 per cent regarded it as having. very great value 

seems to constitute a very strong preference for summer 

field service as a method of practical training. 
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FIGURE VI 

Oregon Ministers' Evaluations of Summer Field Service 
AS A Means of Theological Education 

Number of 
Min i Ste rs 
Making 
Evaluations 

5 

3 

2 

i 

Value: No Value Sorne Great Very No 
Great Answer 

The 110 Oregon ministers' evaluations of summer 
field service as a means of theological education were: 
no value 1, some value 29, great value ¡7, very great value 
32, no answer 1. 



59 

SECTION III: Seminary Education for Prospective 
Town and Country Ministers 

The third part of the interview vith the 110 (regon 

town and country ministers dealt with the ouestion of grad- 

uate ministerial education in the theological seminary. An 

attempt was made in the beginning, to get their judgment of 

the type of institution, and the type of prograni as a whole, 

that would most effectively educate town and country 

ministers. The question was presented to them in the form 

of four proositions which are based on types of seminaries 

now in operation. The question was stated in this manner: 

"Here are four suggested propositions concerning 
the three year seminary program. Pate these 
rour plans in order of preference 'by placing in 
the square: 

the figure '1' for your first choice, 
the figure '2' for your second choice, 
the figure '3' for your third choice, 
the figure '4' for your fourth choice." 

1. T:Seniinaries should offer general standard 
seminary training for all ministers, and 
offer no special training for town and 
country ministers. 

2. i:i Seminaries should offer general standard 
seminary training for all ministers, and 

provide a few courses on tus town and 
country church. 

3. rT Seminaries should offer general standard 
seminary training for all ministers, and 
provide a department of town and country 
church. 



¿f. : : Seminaries especially designed to train 
town and country ministers should be set 

up and maintained for the education of' 

prospective town and country ministers. 

The first three proposed plans tor seminary education 

are alike in the 1irst half' of the statement, that is, they 

suggest 'genral standard seminary training for all nun- 

Isters." These three plans are different in that the last 

half of the statement suggests different course offerings 

for town and. country ministers The first plan offers "no 

special training for town and country ninisters,9 the second 

plan provides 'a few courses on town and country church," 

and the third plan offers more courses in "a department of 

town and country church." 

The fourth plan is out of the traditional seminary 

pattern and suggests a special type of institution designed 

forj. a specialized type of education for town and country 

situations. This ould call for considerable reorganiza- 

tion among the educational b.ards if it were to be acce;ted. 

There are two seminaries in operation at the present 

time that conform largely to this proposed fourth plan. 

They are The seminary of the University of Duburue, and the 

College of the Bible, Columbia, Missouri. 

The responses of the 110 ministers who were inter- 

viewed were tabulated and they showed the following results 

for the plan of general training for all ministers and no 
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special training for town and country ministers: 4. ministers 

made this plan their Íirst choice, 8 made it second choice, 

40 made it third choice, 52 made it fourth choice, and 6 

made no answer. 

For plan number two with provision for a few courses 

on town and country there were 31 who placed it s first 

choice, 61 who placed lt second choice, 16 who placed it 

third choice, none who placed it fourth choice, and 2 made 

no answer. 

For plan number three which provides for a depart- 

ment of town and country church, 71 ministers made it first 

choice, 25 made lt second choice, 13 made it third choice, 

none made it fourth choice, and i made no answer. 

.lan number four which provides for a special town 

and country se.rinary was made first choice by 4 men, 

second choice by 13, third choice by 35, fourth choice by 

52, and 6 men made no answer. The responses to all four 

plans are shown in Table 3. 

Table 3 

Type of Seminary Chosen By Oregon Ministers 

Number First Second Third Fourth No 

of klan Choice Choice Choice Choice inswer 

1 4. 8 ¿0 52 6 

2 31 61 16 0 2 

3 71 25 13 0 1 

4 4 13 35 52 6 
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The high prefarance or Oregon ministers Íor plun 3 

and their practical rejection of plans i anc. 4 are clearly 

seen by the responses. These will be discussed later in 

this chapter. 

Town and C ountry Internship 

Within the past two decades the growing realization 

of the psychological and practical needs for the integration 

of academic learning and field practice, and. the demands of 

the churches for practical professional effectiveness, have 

led to pioneering in ways to give ministerial students 

practice in their chosen profession. The studant o' law 

studies cases. The medical student has an internship 

wherein he practices his profession under the authority and 

supervision of recognized leaders in the medical field. 

The functional approach to the education of ministers 

is related to the cìuestion o1 the type o1 seminary to be 

used, to the use of internships, and to the student 

pastorate. The functional approach may be compared with 

the traditional approach by the following arrangement of 

items in two columns: (21, p.46.) 



A 
FUNCTI ONiL 

Proceeds on the basis 
of discovered needs 

Adjustment of procedure 
to needs 

Minister is leader 

Peole raust act 

Present life must 
be reconstructed 

Focuses on the needs of 

people and o1 the 
community 

B 
TRAD ITI ONAL 

Assumption that needs 
are known 

Routine tasks 

inister is a messenger 

eople are acted upon 

Present lite is relative- 
ly unimportant 

Focuses on the church and 
its members or possible 
me mb er s 

Niebulu' says that training by the exercise of the 

functions of the iainistry is one of the most discussed 

problems in theological education today. This interest is 

closely connected with the functional concetion of educe- 

tion. (33, bullatin 2, p.1.) 

The idea of an internship period for practicing. the 

profession of the ministry has been tried 

ways in different places. The most fanti 

the stu'ent to attend seminary two years, 

pastoral internship of one year, and then 

seminary for one year at the end of which 

and usually ordained. 

in a number of 

tar plan is for 

drOl) out for a 

return to the 

he is graduated 

A question on the internship was inciuded in te 

interview of the 110 Oregon ministers to see how many of 
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them had ex2erience of an internship and to obtain their 

evaluation of this educational techniçue. The question was 

asked in this nianner: 

ttlndieate the value o1 a town and country intern- 
ship for one year, between the middle and. senior 
years, by checkin one of the blank spaces. (An 

internship is pastoring a church under competent 
supervision. )' 

Blank spaces were provided for the res;onses with 

this order: No value (1) , Some value (2) ., Great 

value (3) _, Very great value (4) 

In resondin to the cjuestion on internship 5 

iministers saiO. it had no value, 21 said some value, 54 seid 

great value, and 2u said very great value. These responses 

are given in Figure VII. 

It is seen by the tabulated responses that 26 

ministers, o slightly over 23 per cent, considered the 

internship 01' very great value, and that 54. ministers con- 

sidered it of great value. 1hen the 54. who rated the in- 

ternship as having gieat value are added to the 26 who 

rated it S havinL very great value, we have 80 mInisters 

or 72.7 per cent o the 110 who consider the internship to 

be a technique of ministerial education which has great 

value, 



FIGURE VII 

Oregon Ministers' Evaluations of' An Internship 
s A Means of Theo1oical EducatIon 

Number of 
Ministers 
Making 
Evaluations 

50 

1+0 

30 

20 

10 

LII 

VaLie No Value Some Great Very No 
Great Answer 

The 110 Oregon ministers' evaluations of the intern- 
ship as a means of theological education were: no value 5, 
some value 21, great value 54, very great value 26, no 
answer 4.. 



The next auestion in the interview was: 

"Did you have an internship? n 

In response to this question 96 said "no" and 14 said 

"yes". This means that 12.7 per cent had practical working- 

1earnin experiences through the internship. 

Evaluation of ¿tudent rastorate 

The student pastorate was presented to the Oregon 

ministers through this question: 

"Indicate the value of a student pastorate dur 
the seminary years by chocking one of the blun 
spaces. 

The responses to the uestion showed that: 2 

ministers said it was of no value, 30 said some value, 44 

said great value, 31 said very great value, and 3 made no 

answer. The evaluation responses are shown graphically in 

Figure VIII. 

A very high evaluation of the student pastorate is 

readily seen: 31 ministers or 28 per cent consider it of 

very great value. 

The next question was: 

"How many years did you have a student 
pustorate? T, 

The answers to this question show that 39 or 35.4 

per cent had no student pastorate and that 71 or 64.5 

per cent did have a working-learning experience in a 

student pastorate. Nineteen persons had a student 
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FIGURE VIII 

Oregon Ministers' Evaluations of the Student Eastorate 
s A Means of Education 

Number of 
Ministers 
Mak in 
Evluat ions 

50 

40 

30 

20 

lo 

Value: No Value Sorne Great Very No 
Great Answer 

The 110 Oregon ministers' evaluations of the student 
pastorate as a means of theological education were: 
no value 2, some value 30, great value 44, very great value 
31, no answer 3. 



pastorate for one year, 15 for 2 years, 15 for 3 years, 9 

for 4 years, 5 for 5 years, 4 for 6 years, 2 for 7 years, 

and. 2 for 8 years. These results are presented in tabular 

form in Table 4. 

Table 4 

Oregon 1inisters' xperience of 3tudent Pastorate 
with Length of Tenure and Number of Ministers 

Number of 
Years 0 1 2 3 L. 5 6 7 8 

Number of 
Ministera 39 19 15 15 9 5 4 2 2 

Most Helpful 'eininary Courses 

The revision of the curricu1un is an ever present 

consideration in the maintenance of the theological 

seminary. Revision must be a constant process if the 

offerings are to meet the needs of the contemporary situa- 

tian. Montgomery expresses thjs need. very well when he 

asserts: 

The curriculum problema is a perennial one. 
There must be continual adjustment to the needs 

and demands 01' a progressive social order. 
For this reason colleges and seminaries training 
for religious leadership should be ever vigilant 

and in constant touch with the demands made 

upon religious leaders so as better to prepare 

them for their tasks. (31, p.170.) 

Revision may include the elimination of old courses 

of stuay and the addition of new courses. Such change is 



important and should proceed only after a need has been 

understood, and a direction in which revision is to be made 

has been determined. 

One possible way to sense the need and direction of 

change is to study the evaluation of men who have been edu- 

eated in seminary, and have been active in pastoral and 

religious educational work since graduation. 

ith this need and possibility in mind an effort was 

made to learn what four graduate course3 taken by Oregon 

ministers were in their judgment most helpful to their town 

and country ministry. These ministers were asked to: 

T1List in order of valua four graduate courses 

which you have had that have helped you most in 
your town and country work." 

Blanks for recording the four courses mentioned by 

each !uinister were provided with the most helpful first 

and the other three following in a descending order of 

helofu.lness. 

The suggested courses were grouped into thirty-five 

general fields of curricular content and tabulated. The 

plan of weighting, used by Morgan was used. (30, p.30.) 

A first choice counted 4 points, a second choice 3 points, 

a third choice 2 points, and a fourth choice counted 1 

point. 

On the basis of this weighting Bible had 180 points, 

Pastoral Theology 140, Theology 106, and Homiletics 70. 
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These evaluations and evaluations o the other courses are 

presentea in Figure I.. 

Least Heiptul Jenilnary Courses 

A companion question to the one just discussed was 

presented to the Oregon ministers. It was asked in this 

manner: 

rtList in order o least value in town and country 
ork, íour graduate courses which you have 

taken." 

The responses 01 the niinisters in the evaluation 

of courses regarded by them as least helpíul were tabulat- 

ed. The totals showed that they regard foreign languages 

(Ancient) as least helpÍul, khilosop hy next, Theology 

third, and Homiletics fourth. Their evaluations of these 

courses and other courses were weighted as in the responses 

to the last question, anci the results are shown in 

Figure X. The least helpful course is placed at the top 

of the column, and the other courses follow in the order 

of their rating. 

Extracurricular tctivities Considered Most Helpru.l 

The course materials of the curriculum which are 

most helprul should be kept and Increased; that vhich is 

least helpful should be reduced and gradually eliminated. 

This is a generalization we assume to be true in 



FIGURE IX 

Seminary Courses Rated Most Heiprul by Oregon Ministers 

Courses Foints of Value 
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FIGURE X 
Seiuirìury Courses Rated Least Helpful by Oregon }1n1sters 

Courses Points of Value 
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The courses of study are listed in 
the rirst column. The wei?tht given 
to each course by the ninisters is 
shown by the length of the bar, and 
by the numerals at the end of the bar. 
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theological education. This coula be ajplied to the 

'extracurricular' as well as to the required activities 

which constitute the curriculum. 

guestion was included in the interview or Oregon 

ministers to ascertaIn from then what extracurricular 

activities they regard as most helpful learning, exiJerience 

in relation to their professional effectiveness in town 

and country work. This uestion was: 

".ïhat extracurrïcular activities at seminary 
do you regard as most helpful in your town 
and country work?9 

When these responses were tabulated they showed that 

the nwnber engaging in extracurricular activities was quite 

limited on the seminary caipus. Several of the respondents 

explained to the interviewer that the three seminary years 

were years of work and study and little else. 

There were, however, 2 activities of the extra- 

curricular classification that were participated in by the 

Oregon ministers. The most frequent was choral work with 

22 participating. The second activity most commonly en- 

gaged in was "practical work.? The other activities 

engaged in were too rare to be very significant. Table 5 

shows the number of men participating in each activity. 

This is presented mainly to indicate the small place 

given to such activities by these ministers while they 

were in seminary. 
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Table 5 

The Most Helpful "ixtracurr1cular" .ectiv1ties 
As Suggested by 110 Oregon iinisters 

ct1v1ty 

Choral work 
kractica1 church work 
Forensics 
hecreation leading 
Social work 
Student pastorate 
Swumer camps 
Drama 
Handicrafts 
Tournal Ism 
Scouting 
Sports 
Youth wort 
Clinical observation 
Contacts with foreigners 
Direct selling 
Gardening 
Interseminary activities 
Meat cutting 
Mid-winter conferences 
Mimeographing 
Photography 
Prayer cells 
Slumming in New York 
Students-In-Industry 
Survey work 
Study of co-operatives 
Visual aids director 

Number Participating 

22 
17 
3 

3 

3 

3 

3 

2 

2 

2 
2 

2 

2 

i 
1 
i 
i 

:i. 

i 
i 

i 
1 
i 

1 

i 
J- 

i 
i 

The helpful activities are shown in the first 

column. The number of men participating in each activity 

is shown in the second column. 
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There was one activity with 22 men participating; one 

activity with 17 men partici.pating; 5 activities, each one 

ol' which had 3 men participating; 6 activitios, each one of 

which had only 2 men participating. Lastly, there were 15 

activities with one man participating in each. 

Out of 110 ministers 81, or 73.6 per cent took part 

in one or more extracurricular activities. 

Extracurricular Activities That .ere Needed 

A question was asked to see whether the Oregon 

ministers thought that other activities would meet a need 

not now being met, and therefore should be added to the 

seminary program. The question asked: 

'hat 'extracricul' activities useful 
in town and country work should be added 
to the seminary program?" 

The total responses include the answers of 76 men, 

while 34 made no answer. The 76 men who answered the çues- 

tion suggested 29 activities that, in their judgment, 

should be part of the pro;ram. ractioa1 work was suggested 

by 13 men, field trips by 10 men, community organization by 

6 men. These and all the other suggestions are shown 

graphically in Table 6. 
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Table 6 

Activities Needed in the Seminary Program 
According to the 110 Oregon Ministers 

Activity 

Practical work 
Field trips 
Community organization 
Participation in social life 

people 
Social problems 
Four-H 
Human relations 
Political problems 
Prayer cells 
Surveys 
Church building 
Camping 
F or ums 
Music 
Arts and social graces 
Athletics 
Carpentry 

Number of Requests 

of rural 

Conferences with church officials 
Dramatics 
Folk dancing 
Promotional training 
Scouting 
Social work 
Students-In-Industry 
Study of cults 
Summers In the country 
Training in public relations 
Typing 
Visual aids 

13 
10 
6 

5 

4 
3 

3 

3 

3 

3 
2 

2 

2 

2 

1 
i 
1 
i 
1 

1 
i 
1 
1 
i 
i 
i 
1 
i 

i 

The needed activities are shown in the first 

column. The number of requests for each activity is 

shovn in the second column. 
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Community Clubs 

One of the recognized needs of a town and country 

minister is to identify himself with the life and inter- 

ests of the people where he performs the functions of his 

ministry. One way to do this is to join the organizations 

to which the people belong and to participate in the 

comnunity activities. 

The question was raised as to whether community 

clubs and agencies as a part of the seminary program would 

aid the minister in participation in community organization- 

al programs after graduation. In order to get a response 

to this question the ministers were asked: 

"ïhat community clubs or agencies did you 
belong to while attending the semïnary'?" 

Among the 110 men there were 34 men or 30 per cent 

who belonged to i club or agency, and 66 or 70 per cent 1iho 

did not belong to one. Five men belonged to the .i-'arent- 

Teacher association. This was the largest number of men 

in any one organization. There were 20 organizations in 

which the 3L1 men held membership. These organizations and 

the number belonginf to each of them are shown in Table 7. 

These men were certainly not Ttjoiners during their 

seminary period, perhaps the result of the pressure of 

studies rather than social lack on the part of the men. 

This will be discussed later. 



Table 7 

Clubs and. Agencies to Jhich Oregon Ministers 
Belonged 1ii1e They ere in Seminary 

Club or eney Number Who Belonged 

Parent-Teacher association 5 

Scouting 4 
Y.M.C.A. 4 
Am.erican Legion 2 

Interserninary Council 2 

Fire department 2 

Masons 2 

Art appreciation group i 

Board of Education i 

Candidate for State Legislature 1 

Chamber of Commerce i 

Choral group i 

Community house i 

Fellowship of Reconciliation i 

Farm Bureau i 

Institute or Radio Engineers i 

Lions i 

Red Cross i 

Sport officiais club 1 

Student co-operative i 

The club or agency is given in the first column. 

The number of men who belonged to each one of them is 

given in the second colunn. 
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Sacred and Secular Functions 

The work oÍ' the minister is variously defined. (21, 

pp.50-80.) The old distinctions between the "sacred" and 

the "secular" are breaking down. Some persons would 

restrict the minister to narrow ecclesiastical functions, 

while others would have him free to en.ge in social 

action, politics, and economic affairs. Coiniort has well 

illustrated this by quotations from his respondents. 

The chief satisfaction of my raral ministry 
was a successful coordination, of the 
community activities in which the recreational, 
musical, social, and other community activities 
were mad to revolve around the church as the 
center. (9, vol. 5, p.12.) 

The ministry should not be confined to the 
church; to attain his spiritual objectives, 
the minister must take an active interest in 
the material welfare of his people. The rural 
pastor should give his attention to the grave 
social questions with which his people are 
grappling--the agrarian problem, land distribu- 
tion, the improvement of the living conditions 
of the working men and their families. (9, 
vol. 5, p.12.) 

If you want him to succeed in the town and 
country charGe, give him all the Bible you can. 
Make him a specialist in his work and teach 
him how to isad a soul to Christ. The farmer 
wants a preacher that knows God and the Bible. 
---He better stick to preaching the Gospel. 
(9, vol. 5, p.2.) 

or course one needs to have a knowledge of 
Sociology and .Sconomics, etc., but, in my 
opinion what the folks want to hear, of the 
preacher, is instruction concerning the 
Bible. It is well for the minister to know 
how to talk about farming but I think the 



folks do not want hirn as a farmer but as a preach- 
er, of the Word. (9, vol. 5, p.3.) 

The first two quotaton lean toward the c[ea of a 

ministry to the total life of man; the other two tend to 

hold to a ministry restricted to the "spiritual" part of 

man. 

The first leaning would minister to needs in all 

areas, 'hile the second would minister to the "souls" of 

people. 

An attitude toward this cuestion will need to be 

clarified before a program of objectives can be st up for 

ministerial education. One has to know what the functions 

of the ministry are before persons can be proerly educated 

for the performance of those functions. 

In order to learn the trend of the se2inaries attend- 

ed by Oregon ministers the following question was presented 

to them: 

tDid your seminary training prepare you to 
minister to needs in all areas of life: 

such as spiritual, physicalocial,educa- 
tional, economic, doraestic, or did it deal 
mostly with spiritual and ecclesiastical?" 

The respondent was given a choice between three 

possible responses: The first of these possible responses 

was, "All areas" (1) _, the second was "Spiritual- 
Ecclesiastical" (2) , and the third was, a balance 

between "All Areas" and "Spiritual-Ecclesiastical" 

(3) 
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01' the 110 ministers there were 31 who believed that 

the seminary had preptred them to minister in "all areas," 

37 who answered "spiritual-ecclesiastical," and 42 who 

answered a balance between the first and the second emphasis. 

In Table 8 the situation is presented in tabular form. 

(1) 

(2) 

Table 8 

Oregon Ministers' Statement of Functions for 
Which They ere Trained in Seminary 

Category Niiber F3rcentage 

All Areas 31 281% 

Spiritual-Ecclesiastical 37 

(3) Balance of (1) ano. (2) 42 

33 .6% 

38.1% 

These results show that in the judgment of these 

Oregon men about one-third of the seminaries which they 

attended trained for a ministry to the whole of life, 

about one-third trained priniaril3- for the religious phase 

of life, and slip htly over one-third. trained for a 

balance of tnese two emphases. 

Attitudes i)eveloped by the Seminaries 

An adecuate orofescional education includes learn- 

Ing how to think, the learning of facts and techniques, 

and the development of attitudes. (4, p.312.) Attitudes 

toward people, things, and issues function to identify a 



minister with particular comniunities or situations. Unless 

a minister accjuireL' attitudes that identify him with the 

life and interests of town and country people, he is not 

likely to be accepted or effective among those people. An 

effort was made to ascertain from ths ministers what 

attitudes the seniinury helped to develop in them. The 

question was stated in this way: 

"Did yoar seminary traininz helì you to develo 
attitudes which served to identify you 
and country life? Answer by checking one blank 
space for each attitude listed. 

"a. Attitude of respect for the country as the 
source of food and natural resources. 
Seminary helped: None (l)_, Some (2)_, 
Much (:3)_, Very Much (4)_. 

"b. .4ttitude of appreciation for rural whole- 
someness, neighborliness, democracy. 
Seminary helped: None (J4_, Some (2) 

Much (3)_, Very Much (4)_. 
"C. Attitude of wonder at the beauty of nature: 

seasons, scenery plants, animals. Seminar 
helped: None (l , Some (2)_, Much 
(3 )_, Very MuchT2)_. 

"d. Attitude of concern for rural people (the 

seed-bed of society). Seminary helped: 
None (1) , Some (2)_, Much (3)_, 
Very MucET4.)." 

The responses were tabulated and showed the 

ministers' evaluation of the extent to which the seminaries 

helped with these four attitudes. There were l4..7 per cent 

of the ministers who said the seminaries helped none, 

¡0 per cent said they helped some, 23.1 .L er cent said much, 



15 per cent said the seminaries help very much, and 4 

per cent did not answer. 

The full responses of all the ministers on all four 

attitudes are shown in Table 9. 

Table 9 

d.nisters' Report on Attitudes that were Taught 
by the Seminary 

Attitude No Help Amount of Help 
Some Much Very Much No Answer 

a. Respect 26 46 21 12 5 

b. Appreciation 13 49 28 16 4 
e. Wonder 26 46 20 13 5 

d. Concern 13 35 33 25 4 

Field Work During Seminary Years 

Field work is vital during the seminary years if 

there is to be integration of practical experience and 

academic study into the total learning experience of the 

students. Field woric is important, too, if the test Of a 

preacher's education is to be his preaching and if the 

measure of pastoral competence is to be the pastoring of 

people. Such a philosophy 01 education guts emphasis on 

practicum--field work. (9, vol. 5, p.21.) 

The evaluation of field work by the 110 Oregon 

ministers was sought by the following question: 



"Indicate the value of rural field work during 
the seminary years by cccking one of the blank 

The responses showed that 3 men regarded field work 

as of no value, 25 men as some value, 51 men as of great 

value, 26 cien as having very great value, and 5 men did not 

answer. This shows a high evaluation of field work on the 

part of these ministers. The full result of their 
evaluation is shown in Figure XI. 



FIGURE XI 

Oregon Ministers' Evaluations of Field Work 

Number of 
Ministers 
Making 
Evaluations 

i 
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Value: No Value Some Great Very No 
Great Answer 

The 110 Oregon ministers' evaluations of field work 
were: no value 3, some value 25, great value 51, very great 

value 26, no answer 5. 



Summer Field Service fluring Seminary Years 

The following question sought the judgment of the 

Oregon ministers on susilmer field service: 

"Indicate the value of suiiirier field service 
during the seminary years by checking one c 

e Lass, ¿. .t W L. S S. s a. .LJ.% W.a l.tSSMS .a s .a.a. VV #* U. 

and manual labor.)" 

Blank s:paees were provided for the recording of the 

responses in an ascending graduation: No value (l)_, 

Some value (2)_e Great value (3)_, and Very great 

value (4)__. 

The total responses show a high evaluation of 

summer field service as a technique of education. The 

complete results are shown in Figure XII. 
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FIGURE XII 

Oregon Ministers' Evaluations of Summer Field Service 
During the Seminary Years 

Number of 
Ministers 
Making 
Evaluations 

50 

40 

30 

10 

Value: No Value Some Great Very No 
Great Answer 

The 110 Oregon ministers' evaluations of summer 
field service as a means of education were: no value 3, 

some value 18, great value 57, very great value 29, 
no answer 3. 



Social Problenis o the Coniunity 

Since a minister ould not be able to work toward a 

solution of the social problems of his conuciunity without a 

realization of what these social problems are, he would 

need a type of education that would make hini aware of social 

problems and social forces. In order to examine the 

possibilities in this direction three questions relating to 

social problems were included in the interview. 

The first of these questions was: 

1Vhat are the most important social problems 
of your coraiíumity??v 

The Oregon ministers answered the question with a 

list of forty-nine social problems. The most frequent of 

these problems was alcoholism, and this problem was given 

by 25 different ministers. The next problem in frequency 

of incidence was 'Lack of Comrriunity' . This one was 

listed by 20 of the ministers. The total list of social 

problems and the number of times each problem is mentioned 

are shown in Table 10. 

Some of the ministers did not answer the question 

about the most important social probleí.as. Two ministers 

asserted that there were no social problems in their 

community. 



Table 10 

The Most Significant Social Community Frobleris 
Considered by 110 Oregon Ministers 

Alcohol 25 
Lack of community 20 
Delinquency 15 
Inadequate recreation io 
Migrancy 7 
Mobility 7 
Over-organization 7 
Family disorganization 7 
Isolation 6 

xoverty 4 
Proximity to larger centers 4 
Divorce 4 
Seasonal employment 4. 

Resistance to social change 4. 

Old-timers resent new-corners 3 

Vandalism 3 

oor education 3 

Lack oÍ services 3 

Provincialism 3 

(Jneasy economic structure 3 

Youth migration 3 

Too many old people 2 

Overactivity 2 

Race relations - Indians 2 

Early marriage 2 

Lack of leadership i 

Dude ranches 1 

Too many large ranches i 

Provincial inbredness 1 

Gambling 1 

Mental unrest 1 

Catholic-Protestant marriage 1 

Not incorporated 1 

Land. speculation 1 

Common law marriage i 

No sewer system 1 

Tavern is chier social institution i 

Split over consolidation i 

Community too siial1 to absorb shock i 

The coming war 1 

Exploitation for gain 1 

Inadequate housing i 

Unemployment i 

Decline of bulb business i 

Lost incorporation i 



Table lo - Continued 

Thxes too high for farmer i 

Bitter school rivalry i 

Over-privilege 1 

Labor-capital conflict i 

The second question relating to social problems was: 

"Did the seminary equip you to cope with these 
social problems?' 

The responses to thi3 question show that 7 of the 

110 mInisters said none, 65 said some, 19 said much, 9 

said very much, and 10 did not answer. The responses with 

the percentage of ministers responding are given in 

Table II. 

Table 11 

Seminary Traïning to Cope with Social Eroblern 

No Heij 3ome uch Very Tueh No nswer 

7 65 19 9 10 

6.3v 59.9% 17.2% 8.0% 9.0% 

These evaluations seem to indicate that the 

seminaries are not doing so well at the task of training 

nilnisters to help solve the social nroblems of their 

coximunities. 
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The third question regarding social problems was: 

"How many times have you reached 15 minutes 
on these social problems in the past year?" 

À row of nine blank spaces was provided for record- 

ing the answers. These answers showed that 2 men had 

preached once, 5 men had preached twice, 12 men had 

preached three times, 13 had preached four times, 12 had 

preached five times, 7 had preached si. times, 4 had 

preached seven times, 3 had preached eight times, 13 had 

preached nine times or more, and 29 men gave no answer. 

This is shown in Table 12. 

Table 12 

The Number of Times Oregon Ministers 
íreached on 3ocial Problems During the Past Year 

Number 
of men 2 5 12 14. 12 7 4 3 23 No Answer 

Number of 
Sermons 1 2 3 4 5 6 7 8 9 29 

The fact that 29 men or 26 per cent did not answer 

may indicate a difficulty with the question. When the 

question was constructed some designation of preaching 

time had to be specified in order that all who answered 

the question would have the same basis for a response. 

Soins of tile men interviewed who appeared very sensitive 

to, and interestea. in, social problems said that they 
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had not preached once on social problems during the past 

year. They said that they did not tackle social problems 

as such, but preached ospel truth and applied that truth 

to social conditions. This might mean that they dealt 

with social problexus even though they did not preach as 

long as fifteen minutes at any one time on such problemas. 

kreaching is only one way to work toward the solu- 

tion oÍ' social problems, and the other ways were called 

ror in the fourth question on the 1linister's relation to 

social problems. 

The fourth question asked: 

"In what ways (in addition to preaching) do you 
work toward a solution f these social problems?" 

The tabulated responses of the 110 Oregon ministers 

revealed a great variety of "ways" by which the ministers 

endeavor to make a contribution to the social order. 

There were 71 projects, mctivities, or techniques in the 

total list ot 7ìays or working. Some of these statements 

of activities are aparently nothing more than a verbali- 

zation of a traditional routine of compartmentalized 

religious practices or customs. :But many of them were 

quite uniquely adapted to the situations and showed vigor, 

ingenuity, and understanding on the part of the pastors. 

In as many cases as possible the interviewer 

observed the situation, properties, equipment, and 
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materials used in the projects of the social action program. 

irteen men used counseling, and this way of work- 

ing was th one most often u3ed in the entire group. 

11 ways of working are presented In Table 13. 

They ire arranged in a descending order of fre.juency of 

use. 

Orixitation of eiiiinary ±rogram 

There are indications that Ataerican church educat- 

ors are beginnIn. to re1ize that seminaries are over- 

urbanized. CornÍort says concerning the constituency of 

his survey: "Many ministers found that the whole emphasis 

in the seiuinary training was toward the city church." 

(9, vol. 5, :i.4.) 
This urban orientation of Feminary education is 

further shown by the following statement of one 

re s ondent: 

hn I was in the seminary entirely too much 
time was devoted to prepare us for some city 
church. What we needed was the feeling and 
touch 'vith the auestion9 that confront the 

people in the rural areas. Had I not grown 
up on the farm, I should hove been at a great 
handicap. (9, vol. 5, p.4.) 



Table 13 

Methods Used by Oregon iinisters 
In Working Toward a Solution of 3ocial -rob1esns 

Method 

914 

Number o± JInisters 

Counseling 15 
Cooperation with community agencies 9 
Luncheon club program 7 
Parents and Teachers Association 6 
Organized a community council 1+ 

Pastoral calling 14. 

Scouting 14. 

Work with civic organizations 4. 

Ministerial association program 3 

M1rant committee, Oregon Council oÍ Churches 3 

Soci&1 action coramittee In the church 3 

Discussion groups 2 
Encourage community organizations 2 
FaiuI1y guidance 2 

Leadership classes 2 
Labored with men on new church 2 
Pastoral counse1in 2 

Red Cross cooperation 2 

Sports 2 

Special speakers nionthly, e.g. coach, 
nurse, granger, sheriif 2 

Tenijeranoe speakers in church 2 
Teach conce2t 01 world community 2 

Work with public schools 2 
Efforts to gain legislation 1 
Asi.t iith social agency i 

Boys' club i 

Collect clothing and bedding tor the 
burned out and needy i 

Couples' groups relate Bible to society i 

Chairman public affairs committee i 

Church night nionthiy i 

Olubs i 

Campfire Girls i 

Discussed comics and wire-tapping i 

Encourage cooperative action i 

Faiuliy night monthly i 

Family life institute (one week) i 

Furnish wi1o1esoL recreation i 

Forum conducting i 

Four-H i 



Table 13 - Continued 

Method Nwuiber of .Iinlsters 

Groups sponsored by the church i 
Give new peoj. le a sense o belonging 1 

Helped coalition against liquor 1 

Hold 1gilative seminars i 
Help with released time i 
High school Bible clubs i 
Hold public and private conferences 1 
Helped with a community survey 1 

Keeping a parolee from MacLren School i 
Listening to establish understanding i 
Most probleinz we can do nothing about 1 

Missionary oduction 1 

Making social contacts i 
Set U2 youth club to counteract 'dive' i 
Chuich sponsors playground year round i 
kubliah calendar ot community events 1 

Pastor is assistant coach i 
Parish letters are circulated i 
îublic addresses i 
Church provides recreation and significant ork i 
Recreation is provided in nearby camp i 
Teaching i 
Work through Oreon Council of Churches I 
Work throwh new people i 
Writing letters i 
Work for world brotherhood i 
Work for understanding in group conflicts i 
YounG life club meets in non-church homes i 
Youth groups (20-30) discuss social problems i 

In order to ascertain the judgment of the Oregon 

ministers as to the orientation of the seminaries they 

attended, a uestion involvinp the orientation of the 

seminary was asked. The question was stated in this 

manner: 

"Cheek the characteristic below which describes 
best the orientation of the program of your 
seminary: 

95 



"(1) Oriented toward the large urban church. 

"(2) Oriented toward the town and country church. 

"(3) General orientation with a balance between 

urban church and town and country church." 

A check of the rosp onses of the 110 Oregon town and 

country ministers showed that 20 reported an urban orienta- 

tion, 3 a town and country orientation, 84 a general 

orientation with a balance between the urban church and the 

town and country church, and 3 made no answer. 

This statement of orientation is shown in Table 14. 

Table 14 

Oregon Ministers' itatement on the 
Orientation of Seminary £rograrns 

Urban Town-Country Balanced No 
Orientation Orientation Orientation Answer 

Number of 
Ministers 20 3 84. 3 

Percentage l8 2.7% 76.3% 2.7% 

The tabulation of these resjonses shows that a high 

percentage (76.3 er cent) of the seminaries attended by 

Oregon ministers had a general orientation with a balance 

between the urban church and the town and country church. 

It shows also that a very low percentage (2.7 per cent) 

of the seminaries had a town and country orientation. It 

seems inappropriate that out of 110 ton and country 
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ministers only three of theiix had the privilege of being 

educated in a seminary with town and country orientation. 

The lack of proper orientation is seen more clearly 

when a coniparison is iriade between seminaries oriented to- 

ward the urbaa church (18 per cent) and those oriented 

toward the rural church (2.7 per cent). This orientation 

should be observed with the projiortionate percentage ol' 

urban and rural population as a background. Of the total 

population in Oregon 53.9 per cent is urban, and 4-6.1 

per cent is rural. (4, p.13.) The present orientation 

oÍ the seminaries iS as follows: 

18 per cent are oriented toward 53.9 per cent of 
the population; 

2.7 per cent are oriented toward 46.1 per cent of 
the population. 

If the seninaries were to be reoriented so that 

the urban seminaries and the rural seminaries would have 

the same basis of orientation in proportion to population 

the percentage of seminaries with rural orientation would 

increase from 2.7 per cent to 17.1 per cent. 

On the basis of these responses and comparisons we 

conclude that there is several times as much urban 

orientation as town and country orientation of trie 

seminaries attended by these Oregon ministers. 



SECTION IV: General Items Relating to the Education 
of Prospective Town and Cou.ntry Ministers 

Nine questions in the interview guide were about 

matters that have a bearing on the education of town and 

country ministers, but do not necessarily belong to 

either of the foregoing three parts of' the interview 

guide. Hence they ar treated as a miscellaneous group 

of nine general items. 

Rural Background for Llinister's Vife 

Since the wife of a Protestant minister usually 

plays an important role in the life and professional 

career of the minister her adjustment to town and country 

ways is involved in the minister's efficiency. 

In order to ascertain the minister's evaluation 

of a rural background for the minister's wile the follow- 

ing question was asked: 

"Indicate the value of a rural background 
(birth and rearing) for the town and countr 
minister's wire by checking one of the blan 
spaces." 

Blank spaces were arranged for recording the 

minister's evaluations in an ascending order of value 

as follo;s: No value (1) Some value (2)_, Great 

value (3), Very great value (J+)_. 
A rural background for the minister's vife was 
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given a rather high evaluation by the 110 Oregon ministers. 

Only 4 men said it had no value, 47 said it had some value, 

46 said it haâ great value, 9 said it had very great value, 

and 4 made no answer. These evaluations are given in 

sumraary form in Figure IJII. 

The Content of Education 

The contcnt of theological education has been, and 

still is, a matter of controversy. Th3 problem grows out 

of a historical development, and out of the conflict of 

two lines of philosophical thought. In American theolog- 

ical education the oattern of the curriculum was set up 

in colonial times. Thus the curriculum was determined 

before the rise of the social sciences. The social 

sciences in generel, and psychology and sociology in 

particular, have something to contribute toward an under- 

standing of the nature of nian and his educational world. 

In approaching the construction of a curriculum 

one philosophical school of thought gets its direction 

from the formalism of history during the past centuries, 

and places great emphasis on the classical languages. 

i4ssociated with this emphasis is the belief that 

education is the cultivation 01' the mind, and that the 

study of the 'solid' subjects is most useful for mental 

cultivation, and that if one learns to reason in geometry, 
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FIGURE XIII 

Oregon MinIsters' Evaluations of Rural Background 
for the Minister's Wife 

Number of 
M in is te rs 
Making 
Evaluations 

50 

40 

30 

4i1 

10 

J 
Value: No Value Some Great Very No 

Great Answer 

The 110 Oregon ministers' evaluations of a rural 
background for the minister's wife were: no value 4, some 
value 47, great value 46, very great value 9, no answer 4. 
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his rational behavior will carry over into the social and 

other areas of life. 

Another school of thought approaches the considera- 

tion of curriculum construction with a contemporary and 

liberal point of view. This approach is claimed to be 

more practical, more pragmatic, and more utilitarian. 

Associated with this approach is a strong regard for the 

contribution that the social sciences have to make to 

education. It holds that the mind may be cultivated as 

much by thinking about a social problem as by thinking 

about an abstraction, 

A decision to approach the task of curriculum con- 

struction from the historical or the contemporary point 

of view 'ill have a considerable effect on the selection 

of the courses of study and on the methods of instruction. 

In this present research an effort was put forth 

to learn what Oregon pastors thought the content of 

theological education should be. From his experience in 

college, in the seminary, and from his experience in 

churchmanship each pastor was asked to give his judgient 

as to what the 3ontent of theological education should be. 

The proposition 'as stated in this form: 

"hou1d the content oí the education of 
prospective town and country ministers be 
made mainly of: 

Traditional and classical materials, or 
iractical and sociological materials." 
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Fo11owin this ciuestion a series of blank spaces was 

provided for recording the responses. Three responses were 

suggested: Traditional--Classical (1)_, rractical-- 

Sociological (2)_ and a balance between the Traditional-- 

Classical and the Practice1--Socio1oica1 (3)_. The 

total responses showed that 8 men thought it should be 

Traditional--Classical, 18 men thought it should be 

Practical--Sociological, 83 men thought it should be 

balanced between the first tvo possibilities, and one man 

gave no answer. These responses are given here in Table 15. 

Table 15 

The Content of Ministerial Education 
Preferred by Oregon Ministers 

Traditional-- 
Classical 

Practical-- 
Sociological 

Balance of 
First and Second 

No 
Answer 

1 

The responses sarnxaarized in Table 15 show that 83 

of the ministers, or three-fourths of them, preferred an 

educational content balanced between the "Traditional- 

Classical" and the tPractical-Sooio1ogical." Out of the 

26 ministers not in agreement with the preference of the 

83 who approve a balance, 18 ministers preferred a 

Prectice1-Sociological' content, and 8 ministers preferred 

a "Traditional-Classical' content. Comparison of the 18 



and the 8 is revealing. It shows that more than twice as 

many ministers prefer the "Practical-Sociological" as 

prefer the "Traditional-Classical" content. On the basis 

of these responses one would conclude that more than twice 

as many men in Oregon prefer a contemporary reconstruction 

of ths curriculuLu, instead of continuing a curriculum that 
remains static and formal. 

Cooperation with Colleges of Agriculture 

Some church leaders have strongly advocated the 

study of rural sociology and agriculture as a part of the 

education of town and country iinisters. This interest in 

such studies was expressed in the 3oint Conference of 

Colleges of Agriculture and the Theological SeminarIes. 

The seminaries agraed to accept certain specified courses 

taken at the Colleges of !griculture for credit toward a 

theological degree. 

Pioneer work in a further area of common service 
has beau begun by the colleges of agriculture in 
Illinois and Iowa. They now offer special 
graduate %orI: in residence on the college of 
agriculture campus for theological students in 
seminary courses. The work is given for credit 
which is acceptable to the theological seminary 
in which the student is a candidate for the 
Bachelor of Divinity Degree. (9, vol. 5, p.19.) 

The Oregon ministers were asked to give their 

evaluation of this practice. The question was stated in 

this manner: 
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"Some seminaries have entered into a cooperative 
arrangement with a college of agriculture f br the 

purpose of offering courses to prospective town 
and country ministers. Indicate your idea of the 

value of such cooperation by checking one of the 
blank sp&C 

The tabulated answers showed that 4 men thought it 

had no value, 52 men thought it had some value, 38 men 

thought it had great value, 13 men thoutht it had very 

great value, and 3 men gave no answer. A sumnaary of these 

responses is resented in Figure LIV. 

A further c1uestion concerning the cooperation of 

seminaries and colleges of agriculture was: 

"Vthat suggestions do you have for such 
cooperation? 

The ministers who were interviewed offered 29 sug- 

gestions. Some of them stated that they had not had 

enough experience to furnish a basis ior constructive 

suggestions. The twenty-nine suggestions arc listed here: 

1. Su.mrner work should be done at the college of ugricul- 
ture. 

2. The two institutions would need to be near each other. 

3. Courses offered at the colleges of agriculture to 

ministerial student should give sociological under- 
standing. rather than technical understanding. 

4. This cooijeration would give mutual respect for 
other types of work. 

5. The two institutions might exchange faculty 
personnel. 

6. This cooperation would show the need for vocational 
guidance in tile seminary. 
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FIGtJE XIV 

Oregon Ministers' Evaluations of Cooperation Between 
the Theolog 

Number of 
Ministers 
Making 
Evaluations 

Lcal 5exa1nar1es an coJ.Iege or gr1cu.Lture 

30 

13 

ï 
Value: No Value Some Great Very No 

Great Answer 

The 110 Oregon ministers' evaluations of cooperation 
with colleges of agriculture were: no value 4, some value 
52, great value 38, very great value 13, no answer 3. 
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7. ThIs wo1d give the seinlnari6ns a picture of the 

farmer mnd his problems. (Given twice.) 

8. Cow'ses after seìinary inlaht be deiiab1e. 

9. Do not allow students to lose missionary vision while 

engaged in agricultural training. 

10. Take rural sociology in the agricultural college. 

11. This would give a genuine orientation into farm life. 

12. Nothing will take the place or an interest in people. 

13. The plan could work through the denominational 
student associations. 

lLf. Sonia courses on orientation to the life, customs, 

anci needs of rural lire would be of great value. 

15. À vision of town and. country possibilities is not 

given in most seninaries. This vision might be 
gained at the agricultural college. 

16. The value of this cooperative arrangement depends on 

the teacherts understandin, of spirItual needs. 

17. There is a need for courses on soils. 

18. The cooperative Town and Country Institute at Oregon 

Jtate College is of great value. 

19. . 

T8 should support such cooperation. 

20. This would make the student aware of the total 
situation. 

21. A balance between rural and urban training should be 

sought with experts in each field presenting 
seainars. 

22. By going through the agricultural collegc the students 

can avoid the romanticism of the rural life movement. 

23. The value would be found, not so much in strictly 
agricultural courses, but in rural sociology and 

economics. 



107 

24. í-rovide scholarships for seminarians to attenu colleges 

of aricu1ture. 

25. An overbalanced program. will result from such co- 
operation. 

26. I do not favor it. There is not enough time for 
training in essentials, anyway. 

27. It will give the seminarians an opportunity to go out 

and 'ork in the fields. 

2. Churches houid underwrite the expenses o such 
courses. 

29. Credits should be given for such courses as either 
electives or required courses. 

Why Leave the Town and Country Church'' 

Church executives recognize two .aiajor problems in 

regard to the toì anu country church. One problem is to 

get efficient Lrinisters into these churches, and the other 

problem is to keeL them serviag in. bais tye of church 

after they have begun. Some leaders hold that the type of 

education that is given by naost se:rinarie is so thorough- 

ly orientated toward urban churches and urban conditions 

that it does not fit men to serve town and country churches 

with continuing satisfaction. 

In order to see what could be learned from Oregon 

ministers about the causes of movement from town and 

country churches to urban churcnes the following question 

was presented to them: 



"Is type of education a factor in ministers' 
chancing froni town and country work to city 
work?" 

In answer to this question 44 or 40 per cent of the 

ministers said yes, 37 said no, 21 were undecided, and 8 

made no answer. A rather large percentage believe that 

the education which men experience at the seminary is a 

factor in causing change from town and country churches 

to urban situations. 

Many of the respondents stated that in their judg- 

ment the main factor is economic. Others thought that the 

cultural popularity of the city was an important cause 

of this change. 

Table 16 gives the responses to this question. 

Table 16 

Type of Education As A Factor in 
Ministerial Migration Proni Town and Country Areas 

Response: Yes No Undecided No Answer 

Nu.niber of 
Ministers: 44 37 21 8 

}ercentage: 4O 33.6 19 7 

Membership in Clubs and Agencies 

In order to learn something about how ministers 

identify themselves with their community the matter of 

membership in clubs and agencies was brought up again. 
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There were twi questions addressed to the interviewees. 

The first question was: 

t?What Clubs and Igencies do you belong to now'?" 

The tabulated responses to this question showed that 

the 110 Oregon ministers were much better "joiners" while 

they were active as pastors than while they were attending 

the seminary. Table 17 shows the groups to which the 

ministers now belong, and the number belonging to each 

group. 

Table 17 

Conununity Clubs and. agencies 
in which Oregon inisters Now Hold Membership 

Club or Agency Number Belonging 

Congress or Parents and Teachers 34 
3couting 15 
Chamber of Commerce 15 
Lions 11 
Rotary a 

Kiwanis 8 

Masons 8 

Comiuunity Council 6 

Grange 5 

American Legion 4 
Community Music 3 

Conirnunity Welfare 2 
2 

Democratic Party 2 

Toastmasters 2 

Temperance 2 

City Council 2 

Civil Defense 2 

Camp Fire i 

I.O.O.F. i 

Board of Education i 

4-H Club i 



Table 17 - Continued 

Club or Agency Nunther Belonging 

Farm Bureau 
Book Club 
Swing and Circle Sq 
Red Cross 
Veterans of' Foreign 
Tuvenile Frotection 
Izaak Valton League 

i 

i 

Liare Dance i 

1 
Wars i 

Committee i 

I 

J-o 

The ministers holü 142 memberships in 29 groups at 

the present time compared to 34 memberships in 20 groups 

while they were seminarians. 

There is sonic eviäence here that more opporturiitis 

for fzroup inamberships, more service activities, and more 

guidance should be provided at the seminary. Â more normal 

social participation might help in social maturity and 

result in a more whoiesome and balanced educational 

experience. 

second question having, ref'erence to the minister's 

part in community life was stated this way: 

"Did the seminary prepare YOU to work with 
these clubs and agencies??? 

The total answers indicate that 45 men got no help 

£rom the seminary, 43 men got sorne help, 4. nan got much 

help, 3 men got very much help, and 15 men did not answer. 

These responses are seen more clearly when they are 

arranged in graphic manner in Figure XV. 



FIGURE XV 

Oregon Ministers' Evaluations of Seninary Training 
fo Working with Clubs anJ tCncS 

Number of 
in ist e r s 

Making 
E vì 1 ua t i on s 

4 

Value: No Value Sore Great Very No 
Great Answer 

The 110 Oregon ministers' ev'luations of the 
seminary training for working with clubs and agencies were: 
no value 45, some help 43, much help 4, very iuch help 3, 
no answer 15. 
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The large Ligures represented by the first and 

second bars, and the low figures represented by the third 

and fourth bars seem to indicate a weakness in this area 

of the seminary program. 

There seem to be to areas of weakness in the 

seminary program. One is in the realm of social education 

by participation, and the other is the lack of using and 

increasing life situations as laarriinp. experiences. 

Specific Needs for Town and Country iinisters 

There is general agreement among church leaders and 

educators that tìie town and country minister should have a 

knowledge of the people and the community where he 

ministers. s for the extent of that knowledge and the 

methoi. of acquiring it, no eneral agreement has yet been 

reached. 

Here is an etreiae view in one direction expressed. 

to th writer by one of the respondents in the study: 

I have pastored in large cities, and have 

pastored in the country. In either situation 
souls are the same, needs are the same, and 

the approach is the same. 

.n extrsie view in the other direction was expressed 

to Coifort in a questionnaire: 
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A rural minister should know how and what it 
means to get out in a field and plow, stack 
hay, and other activities of a farra and ranch. 
If he hasn't been reared on a f aria, he should 
go to an agricultural college vthere they have 
a farm for practice training. Understanding 
the farm life and farm activities is one of 
the most essential parts of a rural minister's 
training. (9, vol. 5, p.9.) 

Between these two extreme views there are many shades 

of thought. Responses concerning specific skills were ob- 

tamed from the Oregon ministers by asking this c1uestion: 

"What specific skills does the town and country 
minister need that are not needed by urban 
ministers?" 

The responses showed that the ministers listed 27 

different skills, and that some of them. were mentioned 

repeatedly. One, mechanical skill, was mentioned by 22 

different ministers. The list of skills suggested and the 

number of ministers suggesting each skill are given in 

Table 18. 

Table 16 

Specific kil1s Needed by 
Town and Country ìinisters 

Mechanical Skills 22 

Training in Agriculture 14 
Know problems of people 8 

Appreciate problems of town and country as 
they differ from urban problems 6 

Know the economy 6 

.bility and willingness for manual labor 6 

Skill in human relations 5 

Brooder range of ability 5 

Know animal husbandry 5 
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Table 18 - Continued 

Training in rural organizations li. 

Patience with conservatism 4. 

Understand rami. crops 4 
Knowledge o1 rural sociology 4 
Office work 2 

Appreciation for those who toil with hands 2 

Knowledge of town and country occupations 2 

Skill in identification with whole community 2 

Skill to manage 4-H Clubs I 
Ability to raise livestock 1 

Knowledge of recreation 1 

Skill to live on Ç2,000 a year 1 

Patience and understanding where all are kin, 
and everybody knows everybodys' business 1 

Ability to serve a wider range or theological 
beliefs 1 

Ability to operate with limited personnel 1 

To use more the individual approach 1 

Willingness to experience isolation and 
disadvantages i 

Ability to direct choirs 1 

Ten of these skills were mentioned by only one 

minister. But it is fairly safe to assume that the body 

of sentiment eriong these ministers is that the town and 

country ministry is a specialized field, and as such re- 

quires a specialized education for its leaders. 

The last question in the interview dealt with the 

question as to how specific skills could be acquired. It 

was presented as follows: 

"By what educational means may these skills 
be acquiredV' 

The ministers gave forty different educational 

means by which these specific skills might be acquired. 
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One of these, 'courses of study,' was given by six differ- 

ent ministers. 

The complete list of sugestìons for educational 
procedures for the acçuisition of these skills is given in 

Table 19, with the number of iiinisters who suggested each 

procedure. 

Table 19 

Educational Means for Acquiring Special Skills 
Needed by Town and Country Ministers 

1 roce d sire Times Suggested 

Courses of study 6 

College of agriculture 5 

Courses in agriculture and related subjects 3 

Summer field work 3 

Field work 2 

Learn on the spot in the parish 2 

Learn to study at home 2 

Practical experience in the field 2 

Acquire them in the grade school i 

Actual and practical experience i 

Agriculture teacher and I have a cow, 
rabbits, garden and flowers 1 

By learning to analyze actual community 
situations i 

By general education which places the 
mininiuuì of emphasis upon the differences 
between rural and city people i 

Courses on rapport with town and country 
people i 

District conventions 1 

1rorn county agent and 4-H i 

Get them before college age i 

Get the practical side by practical training i 

Give field work more guidance and balance i 

Get them from a U.S.S.A. yearbook 1 

Have practical courses on vocations i 

I won esteem by working on the building i 

Learn them troni farmers i 
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rjb] 19 - Continued 

i'r o ce dur Tinies Suggested 

Learn them early in life 1 
Give .irore the to supervised field work i 
More adejuate soreenin3! o1 prospects i 
Manual training i 

Offer a course on adnilnistration in the 
small church i 

Pr&cticai work would make the serninûry much 
more satisfying i 

Rural life conferences 1 

Rural Sociology courses in college and 
serainary i 

Special courses in swniiier i 

These skills are not taught formally i 
Attend town and country school at Corvallis 1 

Visitors. The C.I.O. came to our seminary 
and gave us a new start i 

Work i 
Work cas in the summer 1 
Work with a type of people 

to them i 

Work in logs in a logging cornm.unity i 

Vocational education i 

In what way does this array of needed skills, and 

means of acquiring these skills, give indications of edu- 

cational needs? If it IS asswried that most of the skills 
that were suggested by the ministers are real needs, we 

have here a $uggestion for a general direction in which 

theological education might move. We have here also some 

specific items which might well be included, and we also 

have indications that some course areas are over-emphasized 

and. other more vital areas get too little, or no attention. 

There will be further discussion of this in Chapter IV. 
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CHAPTER IV 

CONCLUSIONS AND RECOVIENDJTIONS 

The major consideration in Chapter III was to 

produce a general analysis of the total responses of the 

110 town and country ministers of Oregon. This was done 

by summarizing the tabulated responses to each of the 35 

questions of the interview. The responses to each q.ues- 

tion were taken in order, discussed at length, and usual- 

ly arranged in a graphic form to facilitate interpreta- 

tion, As each set of responses was analyzed, the report 

which follov.ed the analysis was, taore or less, a 

conclusion or an answer to that c1uestion. 

Now we have corne to the task of interpreting the 

most significant of the findings. This brings us to the 

end of the research, i.e., the conclusions and the 

recommendations that stem from the findings. The 

ira ortant quostions now are: What do the findings say? 

nd what do the findings mean? 

Whatever assumptions are made and whatever 

conclusions may be reached, they are set forth with a 

realization that the operation is not as objective as 

when one is dealing with physical objects that can be 

weighed by the pound or measured by the inch. The reason 

we must be content here to deal with evaluations which 
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are somewhat, or largely, subjective is that such evalua- 

tions are the most useful rnrteria1s at present available. 

And secondly, their use is justified on the ground that 

the institutions of religion and the institutions of educa- 

tion proceed daily in the oj.eration of their norm1 

functions largely on the basis of evaluations. 

The findings of this study prescrit for our consider- 

ation nine conclusions that stand out as being of value 

in the future education of ministers. The nine conclu- 

sions are listed here and explained. 

1. pecia1ization in the enlistment of 
candith tes for the ministry is approved 
by the Oregon ininisters.i 

The enlistment of candidates for the town and 

country ministry who have a background favorable to such 

a ministry and who have specialized characteristics 

suitable to this type of situation is approved by the 

Oregon ministers. 

That this is the considered judgment of the 

ministers is seen by the fact that only 2 out of 110 

3For a recent and significant development in enlistment 
see a report of the American Association of Theological 
Schools Fund, Inc., Robert Rankin, Strengthening the 

Ministry, Christian Century, April 27, 1955, Vol. LLXII, 

No. 17, pp.4.96-498. 
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regarded a rural background as having no value. Over haLt' 

of the ministers hold that a rural background has great 

value, and 16 hold it to be of very great value. 

Some churchmen have questioned whether recruits are 

able to knov at or near the beginning of their college 

experience the kind of ministry that they should choose. 

Hartshorne and Froyd. show that the median age for 

deciding on the ministry in their group was 19.4 years of 

age. (21, p.130.) If this were relatively true for all 

groups it would be possible for recruits to consider town 

and country work as a specialized form of the ministry 

while they are considering the rìiinistry as a whole. 

Vtinfield describes a plan used in high schools and 

colleges to arouse conviction on the subject of the 

ministry and to secure commitment to the ministry. (4.5, 

p.79.) Recruiting this way at this early ago would make 

possible the thoughtful consideration oÍ' the claims of 

town and country ai'eas. 

Further indication that special recruiting for town 

and country service is approved, is the minister's 

evaluation of a life commitment to town and. country work. 

Only 9 thought life comriaitment to town and country work 

had no value, while 101 regarded it as having value. 

Oregon ministers seeni to hoLi that the rural 

ministry deserves to be considered. as an opportunity that 
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calls for life-long service rather than as a testing ground 

where young men are tried before they are called to church- 

es in urban centers. 

2. The orestiùe of th classical rattern in 
theo1ogica education seems to be waning. 

Evidence in support of this conclusion is found in the 

responses to questions on most helpful and least helpful 

courses (Nirnbers 4, 5, 13, and 14 in Appendix A), and the 

question on 'content of education' (Number 25 in fpendix 

A). 

In the resons6s to question 4, where the respond- 

ont vas asked to list four undergraduate courses that 

were most helpful, the four highest were: ocio1ogy, 

Psychology, History, and English--all of which are Social 

3cience courses. 

In response to question 5, which called for roar 

undergraduate courses that vere least helpful, the four 

courses which were mentioned most often were: 

Mathematics, Anciant Languages, Modern Languages, and 

Ï1hilosophy-afl classical or semi-classical courses. 

In question 13 which relates to the most helpful 

courses a high rating was given by the Oregon niinistsrs 

to Bible and to other essentially fundamental curriculum 

materials. These are likely to be considered important 
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by chu.rchinen who lean toward either the classical or the 

contemporary emphasis. 

In question 14 which relates to least helpful 

courses ancient languages were given by the respondents 

more than three times as orten as any other course. 

Thora is sorie lack 01 consistency in the responses 

to questions 13 and 1.. But this evaluation of languages 

is soiae evidence that the prestige of the classical em- 

phasis is waning. 

In response to a direct question (Number 25) as to 

whether the content should be "Traditional-Classicalt' or 

'Praotical-Sociological," the latter item was given more 

than twice as frequently as the former. The number of 

responses to both of these iteLìz was snaIl, and no great 

weiiìt IS claimed for then, but they are another straw 

that indicates the direction of the wind. 

The conclusion given here is suported by the re 

searches of Coinfor (9 vol. 5, pp.13-15) and Brown. 

(6, p.126.) 

3. The functional approach to theological 
education is apparently becoming a trend 
in the education of ministers in graduate 
seninaries. 

In response to questions on the student astorate, field 

work, swaaer service, und year of internship, a leaning 
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toward a functional approach is evident. Only 2 ministers 

held a student pastorate to be of no value, while 105 con- 

sidered it as having value. Only 5 ministers placed no 

value upon the internship while 101 regarded it as valuable. 

There was a similar response to questions on field work and 

summer field service. Brown (6, p.121f) substantiates this 

conclusion. Hartshorne and Froyd (21, p.46) compare the 

two viewpoints in two columns: 

A 
Functional 

Proceeds on the basis of 
discovered needs 

Adjustment of procedure 
to needs 

Minister is a leader 

People must act 

Present life must be 
reconstructed 

Focuses on the needs of 
people and of the 
community 

B 
Traditional 

Assumption that needs 
are known 

Routine tasks 

Minister is a messenger 

People are acted upon 

Present life is relative- 
ly unimportant 

Focuses on the church 
and its members or 
possible members 

The responses of the Oregon ministers in the 

present study tend to be in line with the items of the 

first column. 

Niebulir says the problem of training through 

"clinical study," "field work," and "internship," and 

similar ieans by which men may be prepared to exercise 
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the functions of the ministry by doing them under super- 

vision, is one of the most discussed problems in theologi- 

cal education today. "This interest is closely connected 

with the functional conception of education and the 

functional analysis of the minister's work which have been 

widely used in recent studies of theological education." 

(33, bulletin 2, p.1.) 

4. The town and country ministry seems to be 
regarded as a specialized field of ministerial 
service and therefore demands an educational 
progri which meets the needs of this 
particular field. 

The ministers of Oregon listed 27 different skills which 

they thought were needed by town and country ministers and 

not needed by uban ministers. Training in agriculture was 

mentioned by 14 ministers. The emphasis on specialization 

was discussed by ComÍ'ort on page 20 of this study. He 

also quotes what .arren Hugh i1son said about specializa- 

tion in 1914: 

We believe that the time is near at hand when 
a new provision of professional training for 
the minister in service v;ill be made. It 
will be in specialized courses for ministers 
in different fields. (9, vol. 5, p.2.) 

In harmony with our findings is the statement of the 

National Convocation on Town and Country Church that in 

the education of rural ministers there is need of 

specialization. (9, vol. 5, p.17.) 
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5. There Is evidence or a need for a larger 
number of social learning experiences 
andT greater váIety of socIal opportunIties 
at the seminary level. 

When the writer asked the ministers about "extracurricular 

activities" they often hesitated and looked surprised. 

They explained that the three seminary years were years of 

work and study and little else. The two activities engaged 

In most often were choral work and t?practical work" both 

of which are much lika the regular seminary work. Twenty- 

nine of the 110 ministers had no extracurricular activity 

while the.y vere in the seminary. 

Vhen the men were asked what activities shoult e 

added to the seminary program, 76 men suggested 29 

activities to be added to the present offerings. 

Only 30 per cent of these men belonged to a 

oomniunity club or agency while they wore attending the 

seminary. 

These facts suggest a dearth of vital social situa- 

tions vthich offer valuable educational experiences to the 

seminary student. 

6. Seminaries are largely oriented toward the 
needs of urban churches and this seems to 
cause a corresponding neglect of town and 
country educational need.s. 

Then the Oregon ministers face5 the auestion of the 
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orientation of the seminaries which they had attended, 84 

m.en said there was a general orientation with a balance 

between the urban church and the town and country church; 

20 men said there was an orientation toward the large 

urban church; while only 3 men said there was an orienta- 

tion toward the town and country church. 

These resoonses indicate that about six times as 

many seminaries are oriented toward the urban church as 

are oriented toward the town and country church. This 

agrees substantially with the conclusion of CoiTort. 

(9, vol. 6, 2.l.) 

Our finding,s agree with Davis when he says: 

The organized Protestant churches are training 
ministers to preach in cities only, as there 

is little professIonal acquaintance of 

ministers with the problems o rural people. 
(12, i.1.) 

7. The educational program of the theological 
has not progressei and developed 

as rapid1 as the social order has 
advanced. 

Historically the seminary pattern was set up early 

in the colonial period of America. This was before the 

industrial revolution, and what is probably more important 

it was before the social sciences were extended and 

developed. Research and discovery in psychology, 

socioloy, anthropology, and other disciplines have added 
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greatly to the breadth of man's interests, and to a deeper 

understanding of his own nature and educational needs. 

While enumerating sote of the distinct advances 

that seminaries have made Comfort says also that, "More 

than half of the seminaries were founded and their 

curricula established prior to the Civil ::ar. - - - 

Until shortly before the beginning of the twentieth 

century the method of theological education in this 

country varied little." (9, vol. 1, p.4.) 

This need for change and advancement was intimated 

by the expressed needs of Oregon ministers. The need 

expressed by the respondents for more extracurricular 

offerings, the fact that only 50 out of 110 said that the 

seminary prepared them for working with clubs and agen- 

eles, the fact that 103 out of 110 saw value in a co- 

operative arrangement with colleges of agriculture, and 

the alertness of the ministers to the social problems of 

their conununities indicate that the need for help in this 
direction is greater than the capacity of the present 

seminary program to meet that need. 

8. The tyi e of education that one has 
experienced seems to be a factor in the 
migration of ministers from town and 
country churches to churches that are 
situated in an urban environment. 
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If in the development o attitudes the seminary 

fails to develop the appropriate attitudes, or fails to 

develop them safriciently for satis1actory adjustment to 

the town. and country situations, Llie minister in such a 

situation is restless. Many ministers leave the towxi and 

country and niove to the city. There were 44 respondents 

among the Oregon ministers who held that type of education 

was a factor in this migration, while 37 held that lt was 

not. It seems safe to assume that men will tend to move 

to the type of place for which they are educated. Comfort 

(9, vol. 5, pp.12, 22) and May are in general agreement 

with this conclusion. 

9. reconsideration of the concept and score 
of the ministry is now in progress. 

There appears to be a leaning of Oregon ministers 

toward conceiving of the scope of the ministry in its 

relationship to a dynamic and revolutionary society. The 

ancient functions 0± religIon must still be carried on, 

but they must be administered in a contexorary social 

setting. Today's prophet needs to conduct the ritual of 

worship, but this ministration will be in overtones that 

are understandable to persons who live in "one world" with 

all the human relations and tensions present in that 

changing world. 
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h total of 71 out of the 110 respondents said that 

the seminary had failed to train them to minister to 'tall 

areas of life such as spiritual, physical, social, educa- 

tional, economic, and domestic." 

It is consistent for a minister to study agronomy, 

animal husbandry, agricultural economics, and forestry 

in order to become a niore efficient minister, according 

to the responses of Oregon ministers. Smathers expresses 

this trend when he speaks on a ministry to the whole of 

life. He says: 

says: 

Our task as Christians, 1f we are true to 
the heart ofou.r faith, is to strive to 
bring all man and all areas of life into 
subjection to Christ. (39, p.2.) 

Niebulu' is in harmony with our conclusion when he 

There is no more difficult problem in the 
whole realm of theological education than 
this oria: hovi to relate tseculart studies 
to theological studies. (33, bulletin 2, 
p.10.) 

Many of the leaders of the church who have responsibility 
for the education of ministers are advocating. a re- 

definition of what is "sacred" and what is vsecular.tv 

A total ministry to the total life seems to express 

a trend in educational preference and in re-thinking the 

concept and scope of the ministry. 
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S UMMY 

The results of the resent study therefore may be 

summarized as follows: 

1. Specialization in the enlistment of candidates 

for the ministry is approved by the Oregon ministers. 

2. The prestige of the classical pattern in 

theological education seems to be waning. 

3. The functional approach to theological educa- 

tion is apparently becoming a trend in the education of 

ministers in graduate seminaries. 

4. The town and country ministry seems to be re- 

garded as a specialized field of ministerial service and 

therefore demands an educational program which meets the 

needs of this particular field. 

5. There is evidence of a need for a greater 

number of social learnin; experiences and greater variety 

of social opportunities at the seminary level. 

6. Seminaries are largely oriented toward the 

needs of urban churches and this seems to cause a 

corresponding neglect of town and country educational 

needs. 

7. The educational program of the theological 

seminary has not progressed and developed as rapidly as 

the social order has advanced. 
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in an urban environment. 
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the ministry is now in progress. 
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one has exjerienced 
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)ncept and scope 01' 

RECOMMENDATIONS FOR FIJRTFIER RESEARCH 

Location of Seminaries 

The distance between where Oregon ministers work and 

the places where they were educated appears excessive. An 

analysis of this situation raises the question of the most 

efficient location and distribution of seminaries. In view 

of the movement of population westward and especially the 

growth of population in Oregon, should cooperative planning 

for the location of seminaries be undertaken? Is research 

needed to deterLllne whether there is a demand for a 

strong general seminary in Oregon or the Northwest for the 

education of ministers for all Frotestant groups? 

The distance from Portland to the seminaries attend- 

ed by Oregon ministers is some evidence 1'or asswnlng the 

need for such research. Table 20 gives in coluiin one the 

distance, in intervals of 500 miles. Colaran three gives 

the nwnber of ministers who attended a seminary as far 
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away from .ort1and as the miles indicated by the mid-points. 

Table 20 

Distance from Portland to the Seminaries 
Attended by Oregon Ministers 

Miles of' distance Mid-point of' Number of 
from tortland mileage interval Ministers 

1- 500 250 16 

500-1,000 750 17 

1,000-1,500 1,250 7 

1,500-2,000 1,750 4. 

2,000-2,500 2,250 40 

2,500-3,000 2,750 9 

3,000-3,500 3,250 17 

¿ixteen men attended a seminary which was an aver- 

age of 250 üiiles from iort1and. This is shown by the 

first line of figures in Table 20. Seventeen men attended 

a eiinary which was an uverage ot 3,250 miles from 

Portland. This is shown by the last line of the table, 

The average distance traveled by Oregon ministers from 

seminary to k-ortlend was 1,757 miles. 

A careful study of the need of a seminary in the 

Northwest is a suggested research project that might be a 

service to all of' the churches in the area. 
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Cooperation in Education 

Further research is needed into ways by which 

various denominations may cooperate in the education of 

ministers. Cooperation in theological education has 

progressed more rapidly on mission fields than it lias in 

the hoiuieland. More cooperation at home and abroad seems 

desirable. 

Coiníort, Brown, May, and Niebuhr conclude that the 

education of ministers is a cooperative task toward whIch 

the layman, the minister, the local church, the denomine- 

tiens, and educational institutions should make a genuine 

contribution. 

They asswue that the cooperation of all denomine- 

tions would make ministerial education more wholesome 

socially, more efficient educationally, and more sound 

economically. 

This is needed cooperation and should proceed on 

the basis of knowledge, much of which is dependent upon 

research by the combined leadership of many denominations. 

Enlisting Recruits 

A third area in which reseroh is needed is the 

matter of enlisting men for miniseria1 education and 

service. Many churchmen are apprehensive over the 



133 

realization that not enough young men of outstanding 

ability are enterin the ministry. The motives that lead 

men toward the ministry, the qualifications for the 

professional leadership of churches and coram.unities, and 

the rewards of such service need to be more clearly 

understood. 

k'ressure in the enlistment of men by competing 

seminaries that are in a struggle for survival is not to 

be encouraged. Likewise denominational rivalry is a 

base motive that should not be encouraged. 

How to secure for the ministry an increasing number 

of mature personalities with superior ability is a cha11en 

to all who engage in educational research and have a 

humanitarian concern for the future. 
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APPENDIX A 

THE EDUCATION ND ThE EDUCATIONAL NEEDS OF TOWN AND COUNTRY 

MINISTERS INTERVIEN GUIDE 

Name____________________ Address _________________________ 
Church ___________________ Population _______________________ 
Degree ________ Institution _________________ Date ___________ 
Degree ________ Institution _________________ Date ___________ 
How long at present location? _____________ No ____________ 

From your experience in college, in the theological seminary, 
and in the pastoral work of town and country churches please 
answer the following questions. 

I THI ENLIST1VVNT OF PROSPECTIVL TOWN AND COUNTRY rIIINISTERS. 

1. Indicate the value of a rural background (birth and 
rearing) for persons enlisted by the seminaries for 
training as prospective town and country ministe:s. 

No value(l)_ ]ome value(2) Great value(3)____ 
Very greet vaiue(i)____ 

2. Indicate the value of a life comraitment to rural 
work by persons enlisted by the seminaries for 
training as prospective town and country ministers. 

No value(i) Some value(2) Great value(3)____ 
Very great value(4)_ 

II. COLLEGE EDUCATION FOR PROSPECTIVE TO1'N AND COUNTRY 
MINISThR. 

:3. Here are three suggested plans or four years of 
college education for prospective town and. country 
ministers. Rate these three plans in order of 
preference by placing in the squares: 

the figure 'l" fo: your first choice, 
the figure "2" for your second choice, 
the figure "3" for your third choice. 

(1) TT Regular Liberal Arts, 4 years (Bachelor's 
degree) 

(2) TT agricultural Course, L. years (Bachelor's 
degree) 
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(3) rTLiberal .rts, 2 years, Agriculture 2 

years (Bachelor's degree) 

1+. List in order of value four undergraduate courses 
which you hayo taken that have helped you most in 
your town and country work. 
(1) (2) (3) (4) 

5. List in order of least value in town and country 
work, four undergraduate courses which you have 
taken. 
(1) (2) (3) (4.) 

6 Indicate the value of rural field work during 
the college years by checking one of the blank 
spaces. (Field work is performing ministerial 
functions in a parish,) 

No value(l) Sonic valua(2) Great value 
(3) Very great valu.e(4)_ 

7. Indicate the value of sumnier field service during 
the college years by checking one of the blank 
spaces. (Summer field service may include: 
ministerial functions, socih.l work, and manual 
labor.) 

No value(i)____ Some Vulue(2)___ Great value 
(3) Very great value(4.)____ 

III SEMINARY EDTJOÂTICN FOR fltE PRCtSPECTIE TO AND 
COUNTRY IMISTWi. 

8. Here are four suggested propositions concerning 
the three year seminary program. Rate these four 
plans in order of preference by placing in the 
square: 

the figure "le' for your first choica, 
the figure "2" for your second choice, 
the Ligure "3" for your third choice, 
the f5.u.re "4" for your fourth choice. 

(1) seminaries should offer general standard - 
seminary training for all ministers, and 
offer no special training for town and 
country ministers. 
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(2) Seminaries should offer general standard 
se!Ìlinary training for all ministers, and 
provide a few courses on the town and 
country church. 

(3) E Seminaries should offer general standard 
seminary training for all ministers, and 
provide a departiaent of town and country 
church. 

(4) TT Seminaries esecia11y designed to train 
town and country ministers should be set 
up an znaintained for the eaucation of 
prospective town end country ministers. 

9. Indicate the value of s tc»n and country Intern- 
ship for one year, between the middle and senior 
years, by checking one of the blank s.aces. (An 
internship is pastoring a church under competent 
supervision.) 

No value(i)____ Sorne vlue(2) ____ reat value 
(3) Very greet value(4)____ 

10. Did you nave an internship? No , Yes__, 
Months 

11. Indicate the value of a etwient pastorats during 
seminary tdining by checking one of the blank 
spaces. 

No vaiue(l) ___ Scrìe value(2)____ Great value 
(3)_ \rery greet value(4) ____ 

12. How many years id you hays a stident pastorate? 
Years Months _____ 

13. List in order of value four ¿ruduate courses which 
you hove had that have helped you most in your 
town and country work. 
(1) _______ (2) (3) _______ (4)__ 

14. List in order of least value in town and country 
work, four graduate courses uhich you have taken. 
(1) (2) (3) (4) _______ 

1). 1hat "E tra-curricular" activities at seminary do 
you regard es most helpful in jour town and 
country work'? ___________________________________ 
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16. What "Extra-curricular" activities useful in 
town and country work should be added to the 
seminary program? __________________________ 

17. What ootuniunity clubs or agencies did you be- 
long to while attending the seminary? 

18. Did your seminary training prepare you to 
minister to needs In all areas or life: such 
as spiritual, physical, social, educational, 
economic, domestic, or did it deal mostly with 
spiritual and ecclesiastical? 
All areas(l)____ Spiritual-Ecclesiastical(2) 
Undecided(3) - 

19. Did your seminary training help you to develop 
attitudes which served to identify you with 
town and country life? Answer by checking one 
blank space for each attitude listed. 
a. Attitude of respect for the country as the 

source of food and natural resources. 
Seminary helped: 
None(l)_ Soiae(2) Much(3)_ Very much(4)_ 

b. Attitude of appreciation for rural whole- 
someness, neighborliness, democracy. 
Seminary helped: 
None(l)_ soine(2)_ Much(3)_ Very niuch(4)_ 

C. httitude of wonder at the beauty of nature: 
seasons, scenery, plants, animals. Seminary 
helped: 
None(1)_ Some(2)_ Much(3) Very inuch(4)_ 

d. Attitude of concern for rural people (the 
seed-bed of society). Seminary helped: 
None(l)_ Some(2) Much(3)_ Very mu.ch(i+)_ 

20. Indicate the value of rural field work during the 
seminary years by checking one of the blank spaces. 
(Field work is performing ministerial functions 
in a parish.) 
No value(1)_ Some value(2) Great value(3) 
Very great value(4)_ 
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21. Indicate the value of summer field service dur- 

ing semInary years by checking one of the blank 
spaces. (Summer field service may include: 
ministerial functions, socaì work, and manual 
labor.) 
No value(i) Some value(2)____ Great value 
(3) Very great vaïue(4) 

22. What are the most important social probleias of 
your commun i ty 

23. Did the semInary equip you to cope with these 
social probleris? 
None(l)_ Some(2)_ Much(3)_ Very inuch(4)_ 

24. How many times have you preached on these social 
problema in the past year? 
One Two Three Four Five Six Seven 
E igTit NIEe or me 

25. In what ways (in addition to preaching) do you 
work toward a solution of these social problema? 

26. Check the characteristics below which describes 
best the orientation of the program of your 
seminary: 
(1) Oriented toward the large urban church. 
(2)_ Oriented toward the town and country church. 
(3)_ General orientation with a balance between 

urban church and town and country church. 

Iv. GENERAL ITh RELATING TO THE EDUCATION OF PROSPECTIITE 
TOVN AND COUNTRY MINISTERS. 

27. Indicate the value of a rural background (birth 
and rearing) for the town and country minister's 
wife by checking one of the blank spaces. 
No value(i) Some value(2) Great value(3) 
Very great lue(4)_ 

28. Should the content of the education of prospective 
town and country ministers be made up mainly of: 

Traditional and classical materials, or 
Practical and sociological materials. 

Traditional-Classical(l) ractica1-Sociological 
(2)_ Tfndecided(3) 
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29. Sorne seminaries have entered into a cooperative 
arrangement with a college of agriculture for 
the purpose of offering courses to prospective 
town and country ministers. Indicate your idea 
of the value of such cooperation by checking 
one of the blank spaces. 
No value(i) Some value(2) Great value 

Very great value(4) 

30. What sugetions do you have for such coopera- 
tion? __________ 

31. Is type of education a factor in ministers 
changing froni town and country work to city 
work? Yes(1) Wo(2) Undecided(3) 

32. What eomunity clubs or agencies do you belong 
tonow? _______________________________________ 

33. Did the seminary pretare you to work with these 
clubs and agencias? 
None(1)_ Soiiae(2)_ Much(3)_ Very niuch(4) 

34. Nhat sjcific skills Joes town and country 
minister need that are not needed by urban 
ministers? 

35. By what educational means may these kiils be 
acquired? _______________________________________ 


