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SOME ADMINISTRATIVE PROBLEMS INVOLVING 

TRANSIiNT STUDENTS ON THE WEST COAST 

CHAPTER I 

INTRODtJCTI ON 

The existence of a migratory agricultural labor 

force in the United States has resulted in many problems. 

One of these, the education of the children of such 

transient workers, has long been recognized by education 

authorities as requirinp special attention. For econoin- 

ically and socially, such children have represented the 

most depressed group of young people in america, Educa- 

tionally, they have become the largest single bloc of 

illiterates .uaerica produces. 

The United States Commissioner of Education in 

1953, Sarl T. McGrath, characterized the problem as one 

growing out of a basic economic and social situation, 
and involving an estimated one-quarter nillilon to 
one-half million children of school age. He numbered the 

problem of their education among one of seven major 

educational problems lacing the nation at that time, 

and enunciated the following principle with regard 

to it: 
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Ours is a nation which subscribes to the 
principle that each individual is entitled 
to the full educational opportunities generally 
available. To deprive these migrant children 
of such opportunities because of the economic 
and occupational circumstances 01 their parents 
is inconsistent with this principle (36, 

pp.99-101). 

The final responsibility for education in keeping 

with this principle lies with the local schools faced 

with the problem of such a transient enrollment. In re- 

cent years, national and regional groups have attempted 

to aid these schools by a series of conferences and 

studies designed to suggest methods 01' overcoming sorne 01' 

the major problems. To date, only a meager amount of 

attention has been devoted to the results of these 

attempts. This thesis represents an effort to supplement 

this gap. 

The purpose of the thesis, then, is to determine 

to what extent the work of such conferences and committees 

on the education of n1igr8tory workers' children has 

filtered down to local schools which have this type of 

enrollment. The questionnaire was prepared from this 

point of view. 

This thesis deals with specific recommendations 

as found in the Fresno County Project material, the 

Federal Jecurity Agency Report, and the National Council 

on gricultural Life and Labor Report, as well as 



isolated suggestions found in reading other material. 

The study seeks to determine iI' schools are follow- 

ing some of these recommendations. If they are not, then 

the recommendations and suggestions ere still within the 

T'paper-work" realm. Discovering just what is going on in 

a good select sample is the contribution of this thesis 

to the body of research now in existence. 

The scope of this thesis is delineated as an in- 

vestigation of schools encountering this problem within 

the western states of Oregon, ashington and California. 

Since the number of schools encountering this problem is 

to be found scattered throughout the country, lt is be- 

lieved this limitation serves to facilitate the purpose 

of the thesis vithout oversimplifying or weakening it. 

Definition of the term "transient" or migratory! 

children is made In accordance with the definition given 

of "migratory worker' found in the port of the Lresl- 

dent's Commission on Migratory Labor (61, 51). "Adnìlnls- 

trative probleinst are arbitrarily defined as those 

problems which face local school personnel in educating 

and integrating migratory students under existing scnool 

facilities. 

The method followed was utilized in order to 

obtain a complete picture. Therefore, the thesis set up 

two interlocking parts, employing, the following two 



methods: 

(1) An exploration of the faet of the situation 

regsrdin transient students and the niost recent uidcs 

for remedial action, as indicated by significant groups 

working on the problem throughout the nation. This 

aspect 01 the thesis was drawn from research literature. 

As the situation i subject to periodic change in the 

character of the groups involved, the amount of popula- 

tion, and so forth, the year 1950 was chosen as the 

earliest year from which information would be cited. 

Thus, the research for this thesis encompassed the years 

1950-1954. 

(2) in investigation of how western schools 

handled their administrative problems from the point of 

view of practice, contact and attitude. This aspect of 

the thesis was drawn from questionnaire responses. This 

questionnaire was an original one, specifically con- 

structed to be in conformity with the purpose of the 

thesis and on the basis of meaningful problems indicated 

from the research. 

It was believed that this method would yield, 

(1) a survey of the situation regarding the migratory 

agricultural force as it affects the children of such 

workers; (2) the facts of the present educational 

status of migrant children; (3) the attempts that have 



been made to solve the problems, and (4.) the eLtent tc 

which these attempts have influenced western schools 

faced with a migratory enrollment. Thus, the chapter 

divisions of this thesis were organized to include each 

of these aspects. 

ainst the background of a significant education- 

al problem, then the purpose, scope and method or this 

thesis were devised in the manner described. 



CHAkTJR II 

MIGRATORY LABOR IN AMkRICAN AGRICU'LT1TxE 

Á48 U result 01' a in.lgratory labor 1orce In American 

gr1cu1ture, there are migrant children in the nerican 

school system today. kerhaps the very redundancy of this 

statement serves to focus attention upon the core of the 

educational problem. In fact, in this regard, it has 

been stated unequivocally that, 

Their problem is fundamentally an economic 
one, and Its solution lies in long-range 
social arid industrial measures (20, p.98). 

It Is tangential to the purpose of this thesis, 

however, to discuss all the economie ramifications of 

this problem, or to dwell at length upon measures neces- 

sary l'or its solution. Therefore, it is recognized that 

a migratory labor force is basic to the educational 

problem; but It shall be explored only so as to give the 

background for the specialized aspect with which the 

thesis is concerned. 

Thus, this chapter deals with the following kinds 

of detail: soins reasons for a migratory labor force, 

the type and amount of population involved, the routes 

followed; and most Important, the living standards of 

this labor force. Indeed, It is this latter point, 

which, combined with the fact of mlgrancy, most 



conspicuously influences the school-aged child; so that 

an understanding of his daily living situation Is 

Indispensable for an understanding of his school life. 

The most comprehensIve research done on the facts 

of migratory labor In American agriculture, Is to be 

found in the iteport of the I-resident's ColnLlIssion on 

Migratory Labor, issued In 3.951 (61, pp.1-188). This 

Commission held twelve public hearings, two general con- 

ferenees, and made field trips for observation of actual 

conditions. 

This careful, intensive investigation led to the 

definition that a migratory farm laborer is a worker 

whose principal income is earned from temporary farm 

employment and who In the course of his year's work, 

moves one or more times, often through sevaral states. 

Thus, whether a person is a migratory worker depends not 

primarily on the kind of' work he does, but rather on 

whether he maintains a stable home the year 'round. 

This point serves to differentiate the temporary farm 

worker and the migrant farm worker. Future reference 

to "transient" or "migratory" school children, then, 

refers to the children of this specifically defined 

group. 

Considerable discussIon has been devoted to the 

reasons why people migrate, not all of it favorable to 



the migrant. The 1951 Jresident's Report felt that when 
aU. was said and done, people migrate because they find 

it impossible to make a living, in a single location, and 

arc forced to seek employment elsewhere. In 1953, con- 

ferees ut a southwest conference on mir,rant labor reached 

the same conclusion: 

The group, as a whole, was of the opinion 
that families migrate because of necessity 
and not from choice. 3tudies have shown 
that where families have an opportunity to 
earn a yearly Income, to have adequate 
housing, schooling and other resources, they 
are inclined to settle permanently and no 
longer migrate (38, p.49). 

Migrants have been characterized as the children of 

misfortune. They are the rejects of a changing agricul- 

ture or Industry. In this sense, ¡unerica depends upon 

misfortune to build its migratory labor force (61, p.3). 

.3uch "children of misfortune" are presently to be 

found among the Negro people o1 the southern east coast 

and the 3panish-Arnerican groups of New ioiCO and Texas.1 

Hence the migratory force with which this thesis is con- 

cerned is comprised or UnIted $tates citizens; but as a 

result of their migratory existence, they fall to share 

1Historically, the groups change. For example, the 
"Okies" so publicized in the 1930's are no longer of 
major concern. The reasons for this are many, of course, 
but not pertinent to this discussion. 



the rights, privileges, and Lull benefits or citizenship. 

Migrants are easily Identified as outsiders. 
Their faces are those o± strangers and, for 
many of theu, differences...of color...serve 
as badges of identification...residents tend 
to separate migrants fron theniselves in 
domicile and law...established residence is 

the priiry qualification for exercising the 

right to vote. 3y the very nsture of their 
occupation, migratory workers find it diff i- 
cult to qualify...since lt is not working In a 

conimunity but llvin in lt that confers a legal 
right to ($ocial welfare) benefits, the 

migratory worker is usually excluded... 
(61, pp.4-5). 

This denied group of citizens work principally in 

the harvests of cotton, fruits, vegetables, and sugar 

beets. (Dairy farina, livestock farras, poultry farms and 

diversified general farras do not tend to employ migrant 

hands.) There are about 125,000 such migrant-employing 

farms in the United ¿tatés, representing about two per 

cent of the fans of the entire nation, and producing 

crops equal to approximately seven per cent of the value 

or ail farm products. The total contribution of the 

migratory agricultural force, then, is not great but 

most significant at the critical periods of crop produc- 

tion (61, p.7). In this sense, they are a vital factor 

to any single coiinunity for a period of time; and as a 

useful group have a rie.ht to certain privileges from 

that coicuaunity. 

Generally, they tend to travel along four main 
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streams as they follow the crops. A perusal of these 

routes serves to emphasize the territory covered and the 

number of states involved--and therefore faced with-- 

this problem: 

Route 1: from lower California, moving northwest 
through the state and ending In Oregon, 
ashington, or Idaho; 

Route 2: from Arizona or New Mexico, moving up 
through the mountain states to the 
Canadian border; 

Route 3: from Texas or New Mexico up north 
along the 1issIssIppi River; and 

Route 4: from Florida up north through most of 
the eastern seaboard states 
(25, p.210). 

Liorothea Andrews reported that .lorida has the 

largest migratory problem on the east coast because of 

its diversified crops and longer harvesting periods--an 
estimated force of between 60,000 and 70,000 persons 

(1, p.85). New York 'tate reported 25,000 migrants enter- 
ing in 1953, migrating mostly from Florida with some from 

Kentucky and eastern Fennaylvania (48, p.3). Most 

authorities agree that the largest single group of migrant 

workers follow Route 1, so that California is faced with 

the gravest problem. In fact, "about fifty-three per cent 

of all migrant labor is employed In the 3an Joaquin 

Valley" (6, p.4). 

It has been found difficult to estimate the exact 
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number o' total migrants nationally, but between 250,000 

and 1,500,000 is the amount cited by most informed 

persons (20, p.98). 

Employment potential is sharply limited in any one 

area, so that the coxruìunity has little further use for the 

migrant beyond the harvesting or canning period. Hence, 

he worics, then moves on seeking whatever limited employmnt 

may be available elsewhere. The following examples may 

serve to illustrate the temporary nature of his usefulness: 

North Carolina may have work on a potato crop for about 

twenty days; isconsin may have work on cherriss during 

July and August for about twenty days; South Texas may 

have work on vegetables and citrus between December and 

May for about 140 days (61, p.119). 

One might conclude that by following the crops In 

this manner, migrants could get at leadt 200 days of em- 

ployment per year. This conclusion is in error, since 

it does not allow for the many misfortunes that beset a 

family on the road: 

In actuality, aceordin to the surveys that 

have been made, the LC1C adult migratory 
worker who gets more than 100 days of farm 
employment during the year is fortunate...the 
basic economie fact...is that they spend more 
time in unemployment than they do working. 

Th._ conSeuences of this fact are no different 

for the migrant than for anyone else who might 
forced to accood his family's yesr- 

round stanTrd of living to half-year income 

(38, p.9). 
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In addition to the prevailing eip1oyment potential 

in the vurious areas, a eoraphic wage dirferential tends 

to deterr1ine the final monetary annual income. Influenced 

to sorne extent by the presence of alien (or "wetback") 

labor, wages to farm labor are higher in the North th.n 

in th ¿outh, and higher in the est thsn in the hast 

(3S, p.10). In 1949, this was a r&tner wide rance of 

from thirty-eight cants an hour in the east south contrai 

states to ninety cents in the acifio states (61, p.133). 

When these two factors of constancy of employment 

und wage rates are combined, the total annual income for 

ari average adult male migratory worker is found to be 

approximately ;60O.00. lith such additional earnings as 

wives and children are able to contribute, the total 

annual income is approximately l,O0O (38, p.10). 

A study in 1954 revealed the competing needs of 

children aidint the family income and their attendance 

at school: 

The economic value of labor performed by 
the children is...hinted at by the fact 
that less than half the families earning 
under .2500 during the year reported having 
any children, age 6-18, out of school, 
whereas two-thirds of the families earning 
25O0 or more reported some children, age 
6-1g, out r school (29, pp.128-129). 

At the same time, this 1954 stLtdy sustained the verdict 

of the 1951 report, by f indin that, 
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Fragmentary employment at low ;ages, lack of 
protection even by modest federal miniinwn 
wage laws, competition in the outhwest from 
swarms of illegal 'wetbacks' reduce these 
people to ttìe lowest rungs of the national 
income ladder. More than half the families 
in our study, even with the work of women rìd 

children, found themselves unable to earn 
25OO in 1952 (29, p.133.). 

Thus, the major outlines of the facts of life for 

the migrant worker become clear: he must travel to earn 

a living; he will be an outsider in the community in 

which he will work for a time; he will average a combined 

family income 01' l,OOO-2,OOO a year. Theze factors will 

determine his standard of living. 

Obviously, it is not possible nor even remotely 

possible to maintain an adequate standard ol' living under 

these circumstances. Coniequently, the average migrant 

family is to be found living under the worst set of condi- 

tions found in the Zlnited States. As Mildred rnold, 

Chief of 3ocial ervice at the United ¿tatas Children's 

.ureau, phrased It, tIAre we creating a class of 

'untouchables'? (38, p.47). 

study of 262 families in Colorado during July 

ana august in 1950 revealed that housing was generally 

very baa, terribly overcrowded, dirty and unsanitary. 

Over ninety per cent of the group had no means of 

refrigeration, only one-third were sure their water 

supply was safe, sixty per cent had no bathing 
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facilities whatsoever. The diet was cheap and starchy. 

Generally, the azn.ount o 1'ood was insufficient. The in- 

fant mortality rate was nearly twice as high as that 'or 

the Ltate of Colorado as a whole (2, pp.138-141). 

In 1953, New York tate rported that housing for 

migrant workers was far below minimum standards of decency 

for other citizens, that few migrant canips provided tubs 

or means of heating water, that the general condition of 

toilets was filthy, that food was observed to be made- 

quate with few refrigeration facilities and little or no 

storage space (39, pp.20-27). 

Another observer reported concern over the neglect 

of children under school age. If the children were not 

broutht to the fields, they might be left in locked cars 

or unsupervised in labor camps. The school children had 

a high incidence of skin disease and dental caries, they 

were often described us pale or flushed with fever. "All 

of these conditions pointed to inadequate food, clothing, 

bathing, housing..." (31, pp.500-501). 

Colorado doctor, testifying before the Fresi- 

dent's 1951 Commission stated: "I have never been so 

shocked...it's beloì the 1oest possible standards of 

thirty or forty years ago..." (61, p.154); and a 

California truancy officer graphically described the 

following conditions in 1952: 
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It was a vast, dreary stretch of sun-baked 
ground on which the camp of the pea-pickers 
was spread...The tents were so close together 
that the people had no privacy in any detail 
of daily living...Tattered bedding, reeking 
with dried urine, and clothing of tattletale 
gray hung on sagging ropos...the scum of 
yesterday's food clung to the sides of 

unwashed pots...(flles) droned from the food 
remnants to the piles of fresh cow manure in 
an adjacent pasture and back to the spittle 
on the lips of sleeping babies (35, p.7). 

The list of deplorable conditions extends throughout 

the research. ¿xainple after example could be cited of 

the impact of poverty on the average migrant family, such 

as the formal statement of the New York State Report that: 

The annual income of the seasonal agricultural 
workers are reported to be such as not to 
enable them to achieve or maintain an acceptable 
standard of living (39, p.27). 

Of the impact on existing community facilities, 

such as the report of the Director of the Arizona State 

Lepurtment of Health who spoke of an Arizona County of 

50,000 which annually had a migrant influx of 35,000 

persons scattered ailong 450 labor camps, with only one 

full-time and one part-time sanitary officer available 

(42, p.4). 

And of the impact on the school children, such as 

the report of one mother that: 

They would come home crying and begging us 
not to send them back. Why? Because the 
other children made them feel different... 
Their clothes are not so clean... (2,pp.l39-140). 
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Thus, the roots of the educational problem of the 

migrant workers' children: forced by necessity to migrate 

in order o earn a living, unable to earn an adequate 

annual income, migrant families live under substandard 

conditions. The crilidren come to the local schools with 

the physical needs and spiritual insecurity of the 

poverty-stricken. 

The next chapter shall explore the specific factors 
of this background that have influenced the present educa- 

tional level of mni.ratory workers' children. 
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CHAPThR III 

PRESENT EDUCATIONAL STATUS OF MIGRANT CHILDREN 

The preceding chapter hs discussed the background 

factors of the migrant worker's child. These factors-- 

luck of a stable home, lack of social acceptance, economic 

ïnsecurity, interrupted schooling--present a series of 

problein to th community, school, und child. A specific 

analysis in educational terms is germane to an understand- 

Ing of the proposed solutions. 

Therefore, this chapter shall be concerned with 

the details oi: the present educational status of transient 

students. These shall be presented as part of two major 

areas: difficulties presented to the school administra- 

tion In getting the migrant child into school, and diffi- 

culties presented to the school administration In making 

the migrant child's attendance beneficial (25, pp.1-40). 

Recently, 1)ade County (Florida) experienced a 

crisis in its educational system as u result of migrants. 

One thousand twenty-one students at the edland School 

in Homestead absented thcrriselves from class as a result 

of a boycott organized by their parents. These adults 

felt, 



...that Spanish speaking children vient to 
school dirty, were potential disease carriers, 
practiced bad sanitary habits and slowed down 
progress because they spoke little or no 
ßnglish (49, p.7). 

In a "coiapromise' action, the offending migrant 

children were excluded from the established school system. 

To this situation, the local newspaper coíimented: 

...sure, some of them come unbathed...some of 
them don't understand our language but they're 
young and teachable and citizens. They're 
vaccinated, they're inoculated...They can't 
contaminate them--with the germ of intolerance 
(49, p.3). 

To reconcile these differing attitudes, to achieve 

a solution acceptable to both groups is precisely the job 

of authorities working in this field. To reach such a 

state presupposes, first, a knowledge of the children 

involved (27, 30). 

The children are generally citizens of colored or 

Spanish extraction. The exact number involved in the 

transient school population is difficult to estimate; 

but "those who have studied the matter most carefully 

believe that between one-quarter million and one-half 

million children are involved" (25, p.21O). shirley 

Greene amplified this statement by pointing out that, 

Any attempt to state the nwuber of school-age 
children involved in this movement would be to 

propose an estimate based on an estimate. 
All that can be safely asserted is that they 
are many (literally some hundreds of thousands... 
(29, p.2). 
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Basically, this group of children have the sanie 

personal needs and desires to attain educational objec- 

tives as all young people. They need a feeling of 

emotional security; a sense 01' be1oning and self- 

confidence. They need a reeling of basic independence-- 

a sense of self-sufficiency and competency in meeting 

life's daily situations. They need a reeling of future 

potential; a sense of the development of their talents, 

characteristics, and creative qualities (29, pp.156-157). 

However, to equate them totally with vtsettled?t 

children would be to negate the influencing. factors of 

their background. Therefore, the concept of education 

for transient students should be formulated on a somewhat 

more complex base. It is necessary to consider the 

general psychological and educational needs of all 

children; and the special needs of' this particular group 

of children. The isoonsin Welfare Council crystallized 

it in this way: 

There are...diI'ferences which must be eon- 
sidered. ..dil'I'erent colored skin, different 
language, different type of home life... 
Such differences are projected into school 
behavior, learning ability, interests and 
attitudes. . . (3iniultaneously) The children 
need to realize that they are not singled out 
for spec.ial care, but that education and 
justice are principles which ap1y to all; 
they need to feel that there is an alternativa 
way of life if they don't choose to follow 
their f aher's manual labor (62, no page numbers). 



20 

The obstacles to giving children the feeling that 

there is an "alternative way of life" are riiany. They are, 

in fact, the very obstacles that prevent attendance at 

school. The iìïiportanoe of these is stressed when one 

realizes that, 

...the one element which more than any 
other has tended to perpetuate thi low 
economic tatus of :n1rants...is the 
undeniable fact that their children rarely 
et enough education to permit their advance- 

ment above the low economic level (34, p.180). 

It is obvious that the single major influence ob- 

structing attendance is the fact of inig,rancy. In the 

majority 01 ea3es, this means travel during the school 

year. This presents the almost insurmountable obstacle 

facing school administrators, for 

The migrant family leaves home before the 
end of the school year and returns after the 
beginning...In any case, they rarely attend 
school when outside their home state, and 
frequently are absent when at home... 
(28, p.3). 

One migrant youth stated lt simply when he wrote, "we 

move too soon to get settled in school" (52, p.57). 

A 1954 study revealed this statement to be quite 

accurate. Assing that a normal school year is 

thirty-six weeks, that investigation indicated less than 

forty-three per cent of the children within the compulsory 

age range of seven to fifteen years received as much as 

thirty weeks of schooling and fourteen and eight-tenths 
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per cent received less than twenty weeks. The rosearchers 

concluded that, 
Movements in search of agricultural work 
interrupt school attendance.. .froni all 
evidence available it is obvious that the 
educational ocperience of these children is 

both sharply limited and seriously 
interrupted. 
In the face of this evidence, it seems 
olear that there is no complete solution 
to the problems of education for migrant 
children short of the ultimate elimination 
of agricultural mi;rancy... (29, p.74). 

part of this factor of migrancy, is the related 

factor of the children workin. The family not only 

migrates to find work fox' the adult head, but also for the 

children. It will be recalled that it was necessary to 
supplement the adult income '.ith income derived from 

children's work as well. The rates of earning were so low 

as to render lt impossible for a single field worker to 

earn enough to support a family of children, even at a 

low subsistence level. 5lnce a child cannot work and 

attend school during the same hours, child labor may be 

termed u subsidiary obstacle to getting children into 

school. 

A Colorado study bore out this assumption. They 

found that most children between the school ages of seven 

and sixteen years worked on crop harvesting. In fact, 

their average work period was seven nionths of the year; 
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with Lt five-Llonth allotnient ror school attendance. The 

;verage work day wa eight to nine hours, wlth almost 

one-third oí that group reporting a work day or ten to 

twelve hours (2, p.180). This explains the statement that 

"on the basis of simple studies it appears that only a 

small percentage of the school age children of migrants 

actually attend school when they are outside their home 

state" (28, p.3). 

Generally, this is au illegal situation, On 

January 25, 1950, an amendment to the child labor provi- 

sion of the air Labor tandards hot provided that no boy 

or girl younger than sixteen years of age could work when 

the schools in their district were in session. as a 

federal law, this applies only to farms whose produce move 

across state lines. Similarly, many states (such as 

California and New York) require children under sixteen to 

attend school 11' it is in session notwithstanding their 
residence. Thus, it may be stated that the bulk of 

migrant children are legally required to attend school. 

But accordin;' to a report or the United tates 

Department of labor, there are some 180,000 youngsters 

under sixteen who do not attend school because "sometime 

during the school year they are engage"i in ficlö work on 

the eoiamercial farms of the nation" (34, p.179). Further, 

in view of the existing legislation, 
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...a calculated cumpain seems to have been 
undertaken In many areas to circuzavent the 
intent oÍ the ÁCt. 3ince child. labor could 
no longer legally be used on coiuercial farnis 
during school hours, the schools In many 
districts have been closed down entirely 
(34, p.179). 

North Dakota newspaper headlined this situation: 

"Close chool to .rick ¿pude;" an Idaho newspaper: "Harvest 

Vacation Approved by ¿chool Board" (31, p.179). 

This total situation--the fact of migrancy, corabin- 

ed. with the need for child labor, abetted by crop vaca- 

tions--inay be translated into terms of scholastic 

retardation. This retardation, In turn, acts as a further 

obstacle to getting the child to attend school. 

The retardation process is a rapid one. ¿tudy re- 

vealed that migrant children enter school a year or two 

later than resident children; by the second year, about 

one-third ar1 retarded; by the fourth year, over one-half 

are retarded one to three years; and by the ninth grade, 

over three-fourths are retarded one to five years 

(29, pp.76-82). 

It is clear, perhaps, with what reluctance a school- 

age child. might contemplate attending school with this 

kind of retarded history. 

It would be erroneous, however, to equate retarda- 

tion with inferior intelligence. 
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wide range in ability is shown within the 
migrant group by intelligence quotient figures, 
reading levels, and working levels in arith- 
matic...these scores are undoubtedly more 
valid as a measure of present ability to do 
successful school work than as a measure of 

capacity, because of the language and reading 
handicap of large nwcthers or these children 
(7, no page numbers). 

Similarly, in a generalized study on movement and 

Intelligence, Downie found that children (non-migrants) 

who hd moved around a good deal made Intelligence test 

scores coxarable to children who had been in continuous 

residence in one community (23, pp.50-53). 

Until finer instruments are formulated, more suit- 

able for testing the particular background of the migrant 

child, retardation of school progress may only be viewed 

as the fruits of the impact of late enrollment, frag- 

xrientary attendance, and frequent transition from school to 

school. 3teinmIng from these objective conditions, 

retardation is thus the "most accurate measure of the 

limitation upon the educational experier!ce of migrant 

children" (29, p.84). 

If mi rant children are retarded in school, however, 

they are advanced In acceptance of familial responsibility 

at home. Often the oldest child (usually somewhere 

between eight and twelve years of age) is left to care for 

the younger cnildron (59, p.81). Or circumstances stemming 

from poverty and lack of understanding will combine to make 
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the young an adult in stature; as the Lollowing Interview 

indicates: 
Mae, you have been missIng a great deal of 
school lately. I'm wonderIng if your job 
isn't too nuch for yOU. You're growIng fast, 
I've noticed, and you seem thinner than you 
were. Is it absolutely necessary for you to 
work. .? 
Well, I've got to vork and that's that. 
What about youx father? 
He's unemployed. . 
And you' niother? 
My mother's dead. ver since I was three, 
and I live with my father and my grandmother. 
My father's not there much (35, pp.135-136). 

The reasons are manifold, but the results are the 

same: undue absenteeism during any period of school en- 

roliment. These family responsibilities are still another 

obstacle to getting the migrant child Into school. 

At the same time, it becomes clear that encourage- 

nient from the migrant parent Is a necessary prerejuisite 

for school attendance. Further, the irregular movement 

and subsequent lack of responsibility by one particular 

school renders absenteeism that much more possible for 

migrants than prmanents. The role of the parent is then 

even more influential under these circumstances than In a 

single community where authorities would be quickly 

apprised of unnecessary absenteeism. 

Research has revealed that a good number of adult 

migrants are already concerned about the education of 

their children, and want them to attend school as 
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"to get their children 

residence for extended 

can profit as rLIueh as 

(25, p.26). 

Contrariwise, a 

.arents with this attitude try 

into school and often maintain a 

periods so that their children 

?ossible from school experienc&' 

large proportion of the migrant 
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group do not understand the importance ol' education for 

their children; and not understanding, do not accept the 

responsibility for getting and keeping their ciildren in 

school. .kart of this lack of understanding is reloted 

to their own lack of education. 

sample of migrant adults, taken in 1950, revealed 

extremely inadequate educational levels prevalent among 

the parents. .bout two-fifths of the 184 persons In the 

sample had no education whatsoever, and only twenty-six 

had more than four years of schooling. This latter level 

is usually considered to be the dividing line between 

literacy and illiteracy (64., p.25). 

Further, the 1954 study of 665 families revealed 

not only a low educational level anion the adults; but 

most sign1ficant1r, 'a positive and clear-cut correlation 

between the amount of schooling attained by the parents 

and the likelihood that all of their children would be 

enrolled in school" (29, p.112). 

Thus, the factor of parental education and 
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attitude should be recognized as of utmost importance in 

contributing toward getting children into school. 

further obstacle, directly related to the home 

and probably an integral result of parental lack of educa- 

tion is that of language. The prevalent use of Spanish 

in the home among the large numbers of migrant children 

of Spanish descent has been revealed to be an obstacle of 

some importance. 

In an investigation of the effect of a Spanish 

speaking background on reading skill, it was discovered 

that in every case the average score for children with 

Spanish names was decisively lower than for those with 

non-Spanish names and in the greater number of cases, this 

amounted to a half-grade or more (8, pp.50-53). 

bilingual child is a broader child; a monolingual 

child in a country speaking another language is a handi- 

capped child. "School is the only place they can hope to 

get the help they need In this area" (7, pp.76-82). 

Yet inability to communicate with authorities, or vice 

versa, operates as a factor toward keeping transient 

students away from school. 

In addition to these factors which arise from the 

life situation of the migrant children, there is the 

negative influence that may be exerted by the coznLnunity. 

Partly this influence may be due to subjective factors 
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of prejudice as exempliried by the Dade County Incident 

referred to supra. 

Iart1y, It Is due to objective factors re$ulting 

from the fact that a local comniunity may be unable to 

accommodate a large number of transient students In its 

existing school systei. So that a lack of teackiers 

facilities, materials, and funds: 

...often contribute directly to the 
attitude of rejection or indifference in 

conimunities, leading many local residents 
to shut their eyes to the fact that migrant 
children are not in school (8, no page 
numbers). 

In summary, it may be stated that some of the major 

difficulties presented to the school adriInistration in 

getting the mIgrant child into school are: 

1. The tact of migrancy 
2. The need for child labor 
3. Crop vacations 
4.. Retardation 
5. AbsenteeIsm 
6. iarental attitudes and educationel levels 

7. Language barriers 
3. Coxnraunity attitudes 

Vhile gettIng the migrant child to attend school 

prcsuj)poses overcoming these many difficulties; it 

follows that, with attendance, he will bing with him 

precisely the obstacles that tenu to keep him away. Thus, 

a typical poor, retarded, Jpanish-speaking child may enter 

a local school and cause some consternation. 

The tact of his retardation, stemming from the fact 
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of his migrancy, will make him older than his class- 

mutes. 7i'xact rade placeziìent will be difficult. His 

background will make hth shabbier, sicklier, perhaps more 

"wordly". His language will present a barrier to expres- 

slon and communication. IÍ the community attitude is one 

or rejection, it will accentuate his feeling of isolation 

and separateness. The general resultant attitude may well 

be one ol' negating the tact of his attendance by causing 

a psychological situation ill-suited to a learning 

experience. 

Florence MeGehee poignantly and descriptively 

these in her sketch 

age migrant boy: 

Gregarious, he loved school, but they were 
so fussy there, insisting upon shoes and 
lunches, disapproving his gallantry to the 
g1rls...bein intolerant about little things 
in his hair, never liking the numbers he put 
down for answers even when he filled a whole 
sheet of paper on both sides...Why, he had 
been sent home more times than ho could 
remember (3, pp.36-37). 

Hence, attendance lono is not the solution to the 

many probleme involved in educating migrant children. It 

is but the first step. It must he realized that making 

their attendance beneficial is an equally important 

responsibility for school authorities. For the facts of 

the situation are such that attendance will not be 

beneficial unless special attention is directed to these 
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students. 

In the following chapter, discussion will be de- 

voted to the recomendations and experiences of persons 

attempting to overcome the obstacles involved in getting 

transient students into school; and having gotten them 

there, of iaaking their attendance beneficial. 
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CHAkTER IV 

SOME ATThMPTS TO SOLW THE SCHOOL MIGIATOkY PROBLiM 

It is fundarentu1 to the deriooratic Principles Or 

Aiieriean education that the needs of any roup of children 

will not long go unheeded. ind such has been the case 

with the education ot transient students. During 1951, 

three groups of children were sin1ed out as requiring 

special attention, and included were these children of 

migratory agricultural workers (20, p.98). ;ithin a 

year's time, a major conference had been held on the sub- 

ject. 

This chapter shall deal with the attempts of this 

conference, and of other efforts that followed, to solve 

the educational difficulties indicated in the preceding 

two chapters. The discussion shall be diviaed into 

three sections: 

The first section shall deal with conferences 
and studies of thportance. 

The second section shall deal with some 
practical experiences from various parts of 

the nation. 

The third section shall deal with certain 
suggestions for remedial action. These were 

singled out as guides for administrative 
action and became the foundation for the 

questionnaire eiuployed for the purpose of 

this thesis. 
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Conferences and Studies on the Migratory Problem 

Durin« the past five years, three major conferences 

and one intensive study have contributed substantially to 

a future solution for the acute educational problems of 

transient students. Listed chronologically, these are: 

1. Four regional conferences organized by 
the federal government. 

2. J southwest regional coníerence on 
migrant labor. 

3. in east coast migrant conference. 

4. n intensive field study conducted by 
the Migrant Research Project Board. 

The report of the first of these, issued by the 

Federal 'ecurity Agency, was a digest of four regional 

conferences held in kay and June, 1952, in ashington, 

D.C., St. Louis, Missouri, Denver, Colorado, and Sacramento, 

California.2 These four conferences were held under the 

auspices of the Office of Education for the primary purpose 

of improving the educational opportunities for children of 

migrant workers. They were conducted in the areas listed 

because these areas were considered to be key points along 

the four major migratory streams.3 The attending delegates 

2The following discussion is summarized from the Federal 
Security agency. Digest of Four Regional Conferences. 

3cf chapter II of this thesis. 



were priiriariiy representatIves of State Uepartments or 

Education or other governmental agencies which have 

services useful to migrants. 

In preparation for the conferences, the United 

States Office of Education sent out 

suited in data that were analyzed t 
considered most significant. These 

determined as important, formed the 

ferences as a whole. 
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inquiries, which re- 
D show the problems 

problems,4 so 

agenda of the con- 

As a result of their discussions, the conferees 

recommended first, reduction in the incidence ol' migranoy 

by attention to better housing, year-round employment, und 

the attitudes of community residences. Secondly, they 

recommended the acceptance of migrants and interest in 

them as community members, by involvement of people with 

migrants and publicity about migrants. 

s a general working principle, the conferees 

recommended the creation of favorable human relations 

among residents and migrants. They stressed the need to 

take cognizance of the importance of educating migrants 

in order to avoid dangers inherent in an illiterate, 

dependent group of children. They recorimended committee 

4Such as attendance, curriculwri, health, and. so forth. 
of. chapter III of this thesis. 
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study of each coinciunity to analyze local problem$ of 

getting children Into school and making the school program 

beneficial. 

ecommendatIons were made on a state, interstate and 

federal basis. Among these was the acceptance by several 

states of specific responsibilities. For example, New 

Jersey volunteered to experiment with records, drawing up 

, . 
5 

a tentative cara to be carried by the migrant child. 

Ohio agreed to initiate a committee of teachers to work on 

reading lists of materials for migrant children. California 

agreed to eaU. together the legislative committees of the 

various professional education associations to formulate a 

proposal for the California Teachers Association to pre- 

sent to the State legislation extending' services to mi- 

grants. 

Thus, as a result of these conferences, 

...many agreements were reached concerning 
needed policies and action; responsibility 
for some action was assumed by conferees; 
and reconixnendations were made for a long- 
range program aimed at extending the 
advantages of education to all migrant 
children (25, p.4). 
A second significant conference, organized about 

the theme of Needs of Children and Youth of Migrant 

5The Now York Times, June 8, 1954, reported that this plan 
was Teed i not feasible due to the inability to check 
records. 



Families, was held in New ex1co on March 4, 5, 6, 1953.6 

The purpose of this conference was to arouse publie con- 

cern on the basis of knowledge of the problera of migrant 

workers' children, to initiate further study and action as 

a regional group, and to stimulate action tending toward 

improvement of the migrant's total condition. Delegates 

to this conference included participants primnri1y from 

New Mexico, Texas, Arizona, Colorado, and California. 

The conference was divided into four working 

groups: health, housing, child labor, and education. 

The group dealin' with education felt that three questions 

were of major concern: getting the migrant child into 

school, making their attendance meaningful, and improving 
7 

their general lot. 

After consideration, four major ideas were evolved, 

namely: 

Teachers of migratory children should be pro- 
vided much teaching mat;erials and supplies. 

Teachers should be relieved of the pressure of 
attaining minimum academic recuirements with 
the children. 

6The tollowiri discussion is summarized from the Froceed- 
inge of the $outhwest .egiona1 Conference. 

Again the list of problexis included attendance, finance, 
and so forth. cf. chapter III of this thesis. 



36 

What should be the basis for the selection of 

curricular content. 

How would migrant children be absorbed into the 
receiving school district.. .(38, p.27). 

They specifically suggested that schools furnish 

food and clothing l'or transient studente to proniote their 

acceptance by local children; that records and reports be 

transmitted from scnool to school to aid in receiving the 

transient; and the development of in-or pro-service 

training for administrators and. teachers as to the 

probicias involved in educating migrant children. 

Generally, then, conferees at this conference 

accepted the principle of integrating the migrant student 

and streseed efforts directed toward accomplishing this 

goal. 

A third major conference was held in iashington, 

D.C., on May 17, 18, 19, 1951. The purpose 01' this 

conference was to work out steps toiard improving 

services for migrant families through interstate and 

inter-agency cooperation. It was attended by ten east 

coast state leaders and representatives of national 

organizations concerned with the problem. 

p 
The following discussion is summarized from the Report 

of the Jiast Coast Migrant Conference. 
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Certain basic principles were agreed upon, most 

important of which was that the migrant worker from the 

south is a citizen and entitled to the rights and 

responsibilities inherent in citizenship. 

The eonierees proposed that long-rance programs be 

planned to povide adult migrants with knowledge about 

education for themselves and their families; that 

Inservice training be provided for teachers who work 

directly with migrants; and that schools adapt s 

curriculum to muet the individual and group need of 

transient students. 

Generally, the conference reiterated the peed for 

extending services to migrants and their familles, as the 

basic right of that group. In effect, this principle was 

enunciated in all three conferences and all of the many 

suggestions were nade to carry out this principle. 

Yet, it was as late as 1939 that a special research 

assistant in California concluded from his findings that, 

The hostile attitude of the resident community 
has encouraged the establishment of special 
classes for (migrant) children... This attitude, 
as well as the financial problem indicates that 
only under a state administered and financed 
school system will the e1ucational needs 01' 

migratory children receive adequate attention 
(65, p.56). 

It is a tribute to educational loaders that this 

pessimistic expression was proven in error; and that 
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thoughtful attention was directed toward the problems sorne 

ten years later. The conferences could not, and did not, 

go on record as having solved thc problems. They did ro 

on record as having analyzed the important features and 

makin; thc initial recoxum.endations that would lead toward 

sorne Íuture i)ermanent solution. 

A fourth aspect of this effort was exemplified by 

the field study conducted by the Mißrant Research Froject 

Board. 

This research project was designed to provide a 

factual, objective basis for plans and programs to 

ix.prove the educational opportunities and experiences of 

the migratory workers' children. 

Seven co-sponsoring agencies created the Board and 

it was headed by 3hirley E. Greene of the Congregational 

Christian Churches. The study extended from July 1952 to 

December 1953, with field work confined largely to the 

six months between January and June 1953. 

The study was conducted in four representative 

areas: (a) Florida Glades?! with 4,000-5,000 migrant 

workers between November and May; (b) Virginia North- 

hampton County with 5,000 Negro migrants in June and 

July, and up to 1,000 during 3eptember and October; 

(o) Texas Guadalupe County with 2,000 3panis-iuerican 

migrants during September and October; and Illinois, 
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\Toriii11ion and Iroquois Counties eiuploying a migrant torce 

of 150 3panish-Amerlcan families, from early May to the end 

of tuust. 

Field work consisted of interviews with migrant 

faiailïes, school personnel and other intormed persons.9 

liecoirunendations made on the basis of this research 

to local and. state school authorities, called for the 

full assumption of responsibility for the education of 

every school-age child within their jurisdiction, no 

matter how briefly. The acceptance of full integration 

of migrant with resident children was reconuuended as the 

desirable goal. The researchers went on record as favor- 

ing child study groups, special efforts to meet migrant 

parents, and p1annin; regular or experimental programs 

to Include migrants. 

Thus, this study not only contributed important 

data to the growing body of information about transient 

students but agreed with, and extended, the recommenda- 

tions of other authorities. 
It may be concluded, then, that discussion, 

analysis, research, and recommendation for action, is 

9n.ndings of this study will be found, in part, in 

Chapter III. 
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one general method by which interested groups are attempt- 

ing to solve the difficulties Involved in educating 

transient students. 

kractical Experiences of Surveyed Schools 

A second area of endeavor toward this sanie goal has 

been a number of experimental practices Instituted in 

various communities faced with a migrant population. These 

practical experiences were in fact influenced by and in 

turn influenced--the conference work discussed above. 

A number of examples from the various important 

geographic areas have been chosen for discussion. These 

examples do not Include all experimental practices 

instituted. They are cited from many such to Illustrate 

practical attempts that are possible in improving the 

education of transient students. They are: 

a) On the west coast: The Fresno County project, 
Calirornia. apato, 
Vashington. 

b) On the east coast: Now York State Child Care 
roject. Kings ]erry, 

New York. 

C ) In the midwest: Waupun, Visconsin Migrant 
Project. Hollendale, 
innesota. 

k'erhaps the broadest, most widely publicized and 

most effective of all the local endeavors is that known 

as the Fresno County .rroject. This is not too unexpected 
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In view or the fact that in this area the migrant problem 

is particularly acute. 

Cotton has been grown in California's sari Joaouin 

Valley for thirty years or more, but during the past 

decade production skyrocketed. This brouht to the valley 

as a whole, and Fresno County in particular, a great n- 

crease in the number of agricultural laborers and their 

fazniliea. Hundreds of camps, housing from 200 to 2,000 

people each, are located in this cotton-growing area. As 

many as 10,000 migrants may be employed at peak times 

(56, no page numbers). 

A study by Hugh Brown emphasized the impact of 

migrant families in California. In 1931, migrant popula- 

tion per county was estimated at 1,295; in 1940 at 8,529; 

by 1953 (after the peak caused by war production), it was 

estimated at 18,381 persons (5, p.95). 

idueational-wise, such migration represents an 

unprecedented increase in possible school enrollment, and 

general strain upon existing school facilities. It vas 

against this background that a program of activities was 

resolutely launched toward the improvement of educational 

service to the children of seasonal workers. 

This program is known as the resno County .roject. 

Under it, certain schools having a large transient 

enrollment, have been designated as "pilot schools." 
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Intensive service is being given directly to these schools 

in developing materials and methods, which can eventually 

be made available to all local schools Laced with a similar 

enrollment. 

Euch intensive service has been developed: 

(1) to reveal the educational needs common 
to schools with a large migrant population; 
(2) to reveal ways which have been effectively 
used in meeting the needs of individual 
children; (3) to show ways schools can help 
children with problems of living; (4) to 
deter!iine ways to provide continuity in the 
education of children who move frequently; 
(5) to Improve techniques for working with 
Spanish-speaking children; and (6) to discover 
ways school personnel can be used most 
effectively (54, p.27). 
The list of iroJect activities is inipressivc)° 

Work has been done toward the improvement of records and 

transfer procedures. New forms for extended transfers 

have been created In order to send more information with 

the children, thus facilitating instruction when they 

change schools. 

The forni includes an attached letter to the new 

teacher noting the length of stay in the school, the 

grade levels in reading, arithmetic, and spelling, special 

lo 
The following. is a summary of Ï:resno County .rojcct: 
Summary of activities 1953-1954, with recent supple- 
mentary material as noted in the future references. 
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physical needs, 1f any, and so forth. "The tone of the 

letter is friendly, positive, and personal in a sincere 

effort to help make a bridge between the child's 

teachers" (U, p.5). 

As a suppleent to an easier transfer, the roject 

has made available a letter to parents. This letter 

invites then to visit the school and emphasizes the 

iiportance of takinp transfer material with them 1f another 

move is necessary. 

;econd, procedures and materials for analyzing edu- 

cational needs and providing for individual differences 

were worked out, Including the rapid Survey check sheets 

which assist teachers in analyzin; eduoatlonal needs of 

each new child within the first week of attendance. 

Third, a number of handbooks have been prepared to 

aid in curriculum development. One such is a course on 

Home and Shop Arts which was developed as a part of the 

seventh or eighth grade program, in order to give girls 

and ioys practical help for daily livin, based on a 

class time allotment of approximately three hours a week 

(12, p.1). 

This course Includes such training, as personal 

grooming, family food and nutrition, child care; with 

suggestions for specific learning activities, books, and 

use of audiovisual aUs. .-erhaps the down-to-earth nature 
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of these activities may be best a:preciated by an example: 

the suggested unit on home repairs for seventh grade boys 

includes repair of an electric cord or replacernent of a 

tuse (12, p.23). 

A second handbook discusses schools where children 

move and is directed toward aiding teachers in schools 

with a large migrant population (16, p.5). This includes 

a simplif led, but aeaningful, discussion of the problens 

of migrant children and includes concrete suggestions lor 

the classroom, i.e. 
You need to be able to make room for one 
more child (or five more',) at any time. 
Keep supplies and books ready in individual 
stacks, with everything a new pupil needs. 
Then there is never a scramble or a feeling 
of emergency. Both the new child and the 
class can feel his coming is a long-awaited 
event (16, p.6). 

3irallarly handbooks for feachjng Bilingual 

Children (19, pp.1-40) and ilannin for the Child ho 

Lioves (13, pp.1-32) include detailed suggestions and 

information for improving program and service to 

transient students. 

Fourth, the i-roject naintains a consultant service 

on teaching problems, meeting with teachers of pilot 

schools three or four days a month, holding monthly 

faculty meetings at the local school, and working with 

committee and grade groups. 
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Fifth, a number of fact-finding studies have been 

made11 and research has been initiated to study character- 

istic concepts und values of various groups of children. 

Finally, many efforts have been made to establish 

contact and maintain communication with other persons, 

schools and agencies concerned with similar prob1eíis. 

Thus, the Fresno County ±-roject has effectively 

demonstrated by its activities how some of the educational 

problems may be alleviated, while accepting that "obviously, 

the ultimate cure of the problem is the elimination of 

migration" (54, p.19). 

On a more limited scale, similar interested atten- 
tion was aireeted to the educational problein of migrant 

children in apato, ashington (32, pp.360-363). .Japato, 

in the cenìter of Yakimna Valley is a fruit and vec table 
growing area where approximately 30,000 migrant workers 

are needed annually for th harvest. This migration is 

translated into a school enrollment of sonic 2,400 pupils 

each year, which represents a turnover of about twenty- 

five per cent of apato's pupil population; or more 

graphically, sometimes th change in an entire class. 

li 
cf. Bibliography: resno County .rojact--kact Find- 
Ing 3tudies. 
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This combination of resident and migrant enrollment 

left school authorities faced 1vith a widely-differing 

pojulation of iiexioan, hite, Tapanese, Indian, and 

lilipino; and economic backgrounds ranging from wealthy 

fruitgrowers and professionals to migrants. They attempt- 

ed to solve the ensuing problems with the principle that, 

Retardation would only accentuate the 
already existing problem and solve nothing. 
Grouping them according to ability does not 
provide for the social and physical develop- 
ment of individuals (32, p.361). 

In an effort to promulgate this principle, a core- 

curriculum and in-service training program was organized 

at the State College of ashington's School of Education. 

Certain members of the faculty were freed from crnpus 

duties one week of each month to work with personnel in 

selected schools toward improvement of their program. 

Their time was spent in an exchange of ideas and problems 

with individual staff members and in informal group 

meetings. 

The continuation of this in-service program met 

with slow but sure results, so that the teachers and 

children were able to build "...a spirit of unity and 

harmony within the school that is in contrast to some 

unrest in the community'1 (32, p.36l). 

Thus, the experimental work done at apato, 

ashington, indicates the possibility of alleviating some 
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educational problenis and of school administrators giving 

leadership to the community. 

b) The East Coast 

Generally, New York ¿tate's services for migrant 

workers and their children with respect to health, educa- 

tion and social welfare are the sanie as those provided 

for native residents. Further, it has demonstrated its 

interest and concern in migrant problems by legislative 

acts in 1952, 1953 and 1954. formIng a Joint Legislative 

Committee on Migrant Labor (59, p.915). 

This Committee has emphasized. the importbnce of 

education, recognizing that, 

4dvances...cannot be nde solely by 
legislation but the ultimate advances may 
best be accomplished by education of both 
the adult of today and the adult of 
tomorrow (47, p.5). 

As a result of this philosophy, the New York Gtate 

Migrant Child Care ìrogram was organized. Its 1951 field 

budget was 55,875, of which 2,851 was contributed by 

migrant parents. Vith these finances, day caro centers 

were established which provided 13,800 children 517 days 

of care. Twenty-six per cent of this group were school- 

age children (39, p.21). 

On a local level, county agents at Kings Ferry, 

New York, cooperated with 4-H Clubs and k-rofessor 



Howard E. Thorns of Cornell thiiversity to organize an 

educational program for migrant children. Their experiences 

demonstrated that: 

4-H Club prograras in migrant camps (may) 
become an important niediuna not only to teach 
useful skills, but also to promote under- 
standing between migrant youth and the young 
people who permanently reside in the 
community (24, p.343). 

A similar local-level eerierice, known as the 

i-ooleville ummer 3chool, was conducted by the Utica Area 

Migrant Committee with other groups (53, pp.324-328). 

This school serviced fifty-two children 81X to nineteen 

years of age in 1952 on e full-day basis. The children 

worked on activity units, developed and iniprove their 
skills in the three r's, engaged in supervised recreat.on- 

al activities, and were given nutritious lunches. Teach- 

ers found the children needed "security and affectionate 

understanding" (2, p.91) most of all. 

These east coast exI)eriences involved summer 

schools so that the .1uestion or migrant and resident 

children was not raised on a school basis, but only on a 

community basis. Their experiences did effectively 

demonstrate that: 

. . .even thongh children of migrants may be 
in a community only a short time, there are 
real opportunities to provide education for 
them (24, p.39). 

In this sense, the experiences indicate the possibility of 
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stato and community groups giving leadership to schools. 

c) The Midwest 

The '.aupun, 'i1sconsin Community Council on Jiurrian 

helations was organized in 1950 as a community response 

to the needs o1 migratory workers in the area. They 

undertook to provide (1) a program of education for 

transiene students; and (2) a special project in curriculum 

development (62, no page numbers). 

Their first goal of a program of education was 

translated into an experimental summer school with twenty- 

two enrollees. iorking with this group of twenty-two, 

they were able to roach two significant conclusions about 

the teaching of ¿panish-American children; namely, "that 

the language situation is not an impossible barrier... 

(and despite their rnerican citizenship, they tend to 

think of themselves as Mexicans." (16, pp.156-157). 

The far reaching educational, value of these conclusions 

may be easily appreciated. 

Their second goal of a curriculum unit resulted 

in the handbook, "Travelling e Go," which has been 

characterized as "...an illustration of good and 

imaginative curriculum adaptation to the interests and 

needs of migrant children" (29, p.159). Its use enables 
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the migrant child to become a source or intormnation in 

the classroom, thereby giving him an opportunity to share, 

increase his feeling of worth, and cid resident children 

to respect hLìi. 

In Hollendale, Minnesota, the school district on- 

compasses ari area which contains the greatest concentra- 

tion of migrant labor in the 3tate. This results in the 

addition of 125 pupils annually during the first and last 

six weeks of schools. Local authorities have given 

special attention to the needs of these children, with 

the attitude that, 

It is of utmost importance that these people 
who know so much insecurity, wno feel poverty 
desperately...be made to feel that they are 
wanted...our teachers try to give the child 
a reeling of being 'anted...(3, p.30). 

They give transient students the same curriculum 

as others, with speoil stress on those items which they 

feel migrant cIildreit especially need. s in the .:aupun 

summer School, experience here too indicated that 

language barriers could be overcome. Indeed, the 

Superintendent of the Hollendale ¿chools wondered, 

...now why I searched so desperately for 
Spanish-speaking teachers. Nov the children 
learn quicker.,,Ue have older Spanish-speaking 
youngsters sit down with those who speak little 
English to help them get the meanings intended 
by the teacher. This works out very well in 
actual practice (38, p.32). 
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Thus, these two examples of "attempts at solution"-- 

while a good deal more limited than those or .Lresno County-- 

indicate the possibility of learning just how to alleviate 

educational problciús by the fairly simple expedient of 

directing understaridiiig and attention 

The conferences, studies, and practca1 experiences 

of educators working toward alleviating the problei of 

transient students have ested in certain guidas for 

remedial action that may be taken by local school ad.n- 

Istrators. $ome of these important guides are: 

1. ccep tance of the responsibility to educate 

transient students. 

It i clear that the first step toward educating 

children is their attendance at school; and the question 

of getting migrant children into school has been sho'iri to 

be of major importance. Therefore, school administrators, 

in accepting this basic responsibility, must direct 

efforts toward alleviating absenteeism. This requires 

work with attendance officers, work with employers, and 

work with the migrant parent both as a group and 

indivilally. 

2. evaluation of school facilities to make 

room for transient students' attendance. 

It is clear that migrant attendance should become 

an occasion for improving, their education rather than an 
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occasion for detracting from the education of residents. 

Therefore, school administrators must direct thoughtful 

consideration to teacher, school housing, bus, and 

financial status so that these facilities may be stretched 

without being strained. 

3. Integration of the mirant child with the 

resident child within the classroom. 

The evidence indicates that transient students' 

attendance at school are made most beneficial when they 

are made part of the classroom group. Therefore, school 

administrators must institute practices which will welcome 

the "outsider't, place him in his grade as quickly as 

possible, and cope with his language problem, if any, 
while providing him with a similar, albeit not necessarily 

identical, curriculum. 

4. stablishmsnt of contacts to aid in solving the 

more difficult problems. 

A knowledge of available information, publications, 

and other aides is a prerequisite to dealing with the 

complexities oi' transient students' educational problems. 

Therefore, it is advisable that school administrators be 

apprised of the local, state, and federal efforts to 

alleviate these problems. The formation of local 

committees and/or working relations with public or private 

groups will assure the necessary discussion and exchange 
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or Ideas. 

5. Understanding of the sjeoial factors in 

transient students' background which have resulted in 

special psychologiccÀl factors. 
This means an understEtnding of tho cultural, social, 

and economic life of the migrants; and the manner in which 

it has affected him. This is a prerequisite to handling 

his special needs in addition to his genaral needs as a 

school-age citizen. 
These are five major guides which have resulted 

froxa the theoretical and practical efforts of authorities 
working toward improving transient students' education. 

The foiloing chapter wIll discuss an 1nvestiation 
designed to determine to what extent these guiles are 

being utilized in western schools with a tran$icnt 

enrollment. 
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CHAFTER V 

'rFn UESTIONNAII 

The precedlnß chapters have indicated the adxnlnls- 

trative prob1ens involved in the education of transient 

students. Five important uides for remedial action have 

been isolated and emphasized from the body o1 general in- 

forriation supplied by authorities vorking in the field. 

This chapter will discuss an investipation designed to 

determine to what extent these guides are beine utilized 

by administrators in aestern schools with a transient en- 

roilnient. 

Such an investigation was conducted by question- 

nuire. The questionnaire was constructed by the writer so 

that the resultant data might be applicable to the kind of 

determination desired, as defined immediately supra. 

Therefore, a croup of questions was formulated to 

elicit information about the extent and nature of any one 

school's transient student enrollmcnt. These were in- 

corporated into 3ection I or the questionnaire. 

group of questions was formulated to elicit in- 

formation about the school's degree of acceptance for 

the responsibility of educating transient students 

(guide 1). A second series was formulated to elicit 
information that would permit an evaluation o1 existing 
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school rucilitis (cuide 2). third series w32 fornulated 

to elicit information about practices thmt would contribute 

to the integration of transient students in the classroom 

(guide 3). These ,roups were incorporated into Section II 

of the questionnaire and mancad 1, 2, and 3, respectively. 

group of questions was formulated to elicit in- 

forznation about the school's contacts with appropriate 

committees; a group about their use of state and federul 

agencies; and a group about their familiarity with 

pertinent publications (guide 4). These groups were in- 

eororatod into Section IV of the questionnaire. 

space left for additional oomrmcients from school 

administrators in Jection V of the questionnaire. 

The Live sections, thus constructed, formed the 

conpiete questionnaire. A copy of this questionnaire, 

together with a eoverin explanatory letter that was mail- 

ed with it, is included at the end of' the thesis and. 

marked :xhibit mt. 

Since the precise nwaber of schools Laced with a 

migrant enrollment is unknown, the writer was forced to 

choose a circunvential technique. Therefore, the ques- 

tionnaires were sent to schools found in the saine 
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regions as those indicated in the United States Iniploy- 

mont erviee Guide to Seasonal Farm ork Areas in the Far 

.;estern $tates (57, map, no page number) and to schools 

indicated by the Fresno County iroject as having a migrant 

enrollment (ditto). The questionnaires ;ere addressed to 

13 
the principals of these schools. 

A total 01' 400 questionnaires were mailed. One 

hundred eihty-five schools did not respond at all. 

Two hundred fifteen school administrators did 

respond. Cl' these 215, 100 responses were not useful to 

the Investigation, for: thirteen reported that while they 

had a migrant problem, no data were availìble upon which 

to base their responses; eighty-one reported that they had 

no migrant problem in their schools; three stated they had 

no tthe to fill in the required answers, and three objected 

to the validity of the questionnaire. 

The remaining 115 school administrators returned 

completed questIonnaires and these 115 constituted the 

areas using migratory tarin workers were surveyed by 
questionnaire. The United 3tates Employment Cervice 
Guide to easona1 Farm ork Areas in the Far 'estern 

¿tatas' maps and tables were used to selset areas 
surveyed by the questionnaire. 

13Fresno County 3choo1 3uperintendent provided the 
writer with the addresses of these school officials. 
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sample upon which statistical observations were made 

(22, pp.1-944). 
There is some basis for suspecting that these 115 

schools represent a somewhat biased sample in favor 01' 

remedial action. For within the 185 non-respondees, 

there must have been some with a migrant problem and their 
lack of response Laay be an indication of soiae lack of' 

interest within part of that croup. ini1larly, amone the 

thirteen respondees that had no data available, there may 

be somae indication of a lack of attention to their migrant 

problem. Jince there Is no way of' determining. this 

precisely, the factor of bias in this direction 'das merely 

considered a possibility in interpreting the over-all 

results. Vhile it may not be dealt with, the investiator 
does not wish it to be overlooked. 

Thus, the investigation to determine the extent 

to which guides ror remedial action aro being utilized by 

administrators in western schools narrowed down to a 

suspeted biased sample of 115 schools. 

These schools reported an estimated total of 50,873 

transient students, representing from less than one per 

cent to over eighty per cent of their total student 

pop ulat ion. 

It was considered illogical to expect schools with 
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a migrant problem of recent tenure to have instituted cor- 

rective procedures or to have initiated contacts with com- 

mittees. Therefore, attention was first directed toward 

determininj, whether or not it was reasonable tc assume that 
the schools in the sample had faced a m1rarxt problem for a 

sufficient lentth of time to warrant any remediel action. 

such determination was made upon the basis of 

responses to 3ection I, question 3. Therein thirty per 

cent of the schools reported a migrant enrollment o' less 

than twelve years, thirty-one per cent reported a n1grant 

enrollment of over fourteen yesr, and the remaining 

thirty-nine per cent reported "forever," "nurnerous,' 

"every year," and couwients of like nature. 

1urther, twenty-two per cent reported that this 
migrant enrollment as increasing, thirty-one per cent 

felt it was not increasing, and twenty-sight per cent 

considered it static. The remaining percentage did not 

respond 14 

14The schools were questioned as to what set of factors 
they attributed an increase or decrease of migrant en- 
roilmont. 1ifty schools stated they didn't know, 
twenty-three felt it was caused by increased migration, 
twenty-eight by decreased migration, seventeen by in- 
creased attendance. 3ince about fifty per cent of the 
sample "didn't know," it was felt that the school admim- 
istrator's were not aware of the objective siturttion re- 
gardin the migratory labor rorce; and it was concluded 
that this sample could shed no light, even incidentally, 
upon future nlgrant enrollment. 



On the basis of these data, it was concluded that 

the sample represented schools faced with a transient en- 

roliment that was of a long-tthe nature; and there was no 

indication of any sinificant decline in severity of the 

problem. 

ince previous research had indicated that any 

school with a migrant enrollment must face special 

adiuinistrative problems, it was reasonable to assume that 

the sample being investigated had a transient enrollment 

for a sufficient length of time to warrant remedial action 

for these problems. In this sense, the sample was indi- 

cated as relevant to the purposes of the investigation. 

Although the schools had not questioned the phrase 

"children of migratory agricultural workers..." it was 

considered necessary to include a check which would 

indicate that they were in fact discussing migrant 

children. uestions 4 and 5 in ...eetion I were tabulated 

to determine this: 

Ninety-four schools reported their enrollment at a 

specific time of year; and over fifty-three per cent re- 

ported the duration of this enrollment as between six to 

twelve weeks. Only eighteen schools reported longer 

enrollment. The remaining numbers reported less than six 

weeks or commented "varies." Fifty per cent of the 

schools reported that less than one-third of their 



transient students enrolled two or more grades and twenty- 

five schools had no data at all upon which to estimate 

the number 01 returnees. 

On the basis of this check, lt was concluded that 

the sample was in fact dealing with a true transient en- 

roliment: the children entered at a specific time oî 

year, for a short school stay, anc did not tend te return 

to the saine school. In this sense, they reflected the 

educational pattern of limited, interrupted schooling 

found characteristic of migrent children by authorities. 

The probability is very high then, that school adninis- 

trators were referring to children of agricultural 

workers. 

This fact, together with the fact that the schools 

were in areas faced with ths problem over a long period 

of time, led the investigator to conclude that the sample 

was applicable to the purposes 01, the investigation. 

It was considered necessary to determine whether 

the sample was biased insofar as school facilities were 

concerned. It was felt reasonable to assume that over- 

crowded schools, l'or example, might not be physically able 

to Institute remedial action although they might be 

influenced by guides from authorities. Therefore, 

attention was ne.t directed to 3eetion II, question 2 to 

determine If the existing school facilIties was a factor 
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excluding renodial action. 

inee it was considered that schools with a larger 

percentage of transient enrollees might face different 

problems than those with a lesser percentage, the $chools 

were divided into six percentuge groups as follows:15 

1. Those with less than a one per cent migrant 
enroflixiont. The number of schools falling 
into this group was fourteen. 

2. Those with a migrant enrollment of froni one 
to five per cent of their total student 
enrollment. The nwnber of schools falling 
into this group was twenty-six. 

3. Those with a migrant enrollment of from 
Six to ten per cent of their total student 
enrollment. The number of schools falling 
into this group was nineteen. 

4. Those with a migrant enrollment of from 
eleven to twenty per cent of their total 
student enro1limnt. The number of schools 
falling into this group was twenty-five. 

5. Those with a migrant enrollment of from 
twenty-one to thirty per cent of their 
total student enrollment. The number of 
schools falling into this group was 
seventeen. 

6. Those with a migrant enrollment o1 over 
thirty per cent of their total student 
enrollment. The number of schools falling 
into this group was fourteen. 

15 
These divisions were maintained in following analyses 
where deemed necessary. 
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It was discovered that within certain percentage 

groups, there was considerable nunierical difference. 

Therefore, these percentage groups were su-divided into 

group I and group II so that they might be checked for 

16 
significant dilferences. ihus, the division reads: 

N - number 
P - population 
R - range 

Le35 than Group I, N - 9, P - 125, R - 5- 46 
1% Group II,N- 5,P- 67O,i- 50-300 

1-5% Group I, N - 19, P - 569, R - 5- $7 
Group II, N - 7, P - 1,025, R - 100-200 

6-10% Group I, N - 15, k - 1,0$1, R - 25-154 
Group II, N - 4, P - 1,990, R - 300-1000 

11-20% Group I, N - 20, P - 1,459, R - 10-300 
Group II, N - 5, P - 32,400, R - 600-20000 

2l-307 Group I, N - 16, P - 2,091, i - 25-400 
Group II, N - 1, P - 5,400 

Over 30 Group N - 14, P - 4,070, - 20-900 

Table I below indicates the sItuation found in the 

schools regarding the question of overcrowding, tabulated 

acoordin to the above divisions, and totally. This 

tabulation is based upon responses to section II, question 

2. 

161n the category "over 3O" only one group was maintained 
because it was felt that if over 3O of the school 
popu1ation were migrant children, remedial action should 
be taken. 



TABLE I 

T}IE OV1'RCROT;ING OF SCHOOL FACILITIS 

Schools by During 
ercentaeGrop Ye8 No Harvest Total 

Lessthanl% 4 8 2 14 

1- 5'. group Ï 9 8 2 26 
groupÏl 3 2 2 

6-10% group I 6 6 3 
groupil 1 1 2 19 

11-20% group I 10 6 4 
groupll 3 1 1 25 

21-30% group I 9 4. 3 
group II 1 17 

Over3O% 7 4 34 

Numerical total 53 40 22 115 

Total in percentagcs 48% 35 17% 

The tabulation revei1s that: 

1. The larger, but not overwhelming, proportion of 

the schools are overcrowded. 

2. The tendency appears to be toward a general, 

rather than migrant-caused overcrowding, as only seventeen 

per cent or the schools report overcrowding speoifia11y 

during harvest time. 

3. little more than one-third of the sample report 

no overcrowding at all. 
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4. The percentage of migrant enrollment does not 

appear to be a factor. 

Table II bolow indicates the situation found in the 

schools regar in the question of separate school-housing 

for migrant students. This tabulation la based upon 

responses to section II, question 2. 

TABLE II 

S.EÂRATE SCHOOL HOU3ING 

Schools by 
----------- Ys____N - Toa_ 

Less than l 14 14 

1- 5) group I 19 
group II i 6 26 

6-10% group I 15 
group II 1 3 19 

11-20 group I 20 
group II 5 25 

21-3O group I 2 14 
group II 1 17 

Over 3O i 14 

Nwnerical total 5 110 115 

Total In percentages less than over 
99: 
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The tabulation reveals that: 
1. The overwhelming majority o1 schools do not have 

separate school housing ror migrant children. 
2. The infinitesimal number of schools that did re- 

port separate school housing were schools with a larger 

migrant enrollment, eihcr numerically or percentage-wise. 

Table III below indicates the situation found in 

the schools regarding, the uestion of a teacher shortage. 

This tabulation Is based upon responses to section II, 

question 2. 

TABLE III 
TJ iCflER SHORTAGF 

Schools by During 
ercentaeGro Yes jo Harvest Total 

Le83 than i; 7 7 

1- 5% group I 5 14 
group II 5 2 26 

6-10% group I 3 10 2 
groupil 2 1 1 19 

11-2O group I 10 9 1 
groupil 5 2 3 25 

21-3O group I 1 12 3 

group II 1 17 

Over3O% _a _2. _2. i. 

Numerical total 35 67 13 115 

Total in percentares 29 56T 15 



The tabulation reveals that: 

1. Less than one-third the sample report teacher 

shortages generally. 

2. Over half the sample reported no teacher short- 

age at all. 
3. The small proportion of the sample that report 

teacher shortages du.rin the harvests tend to be schools 

with large percentages of iaigant enrolimant; although, 

generally, per cent o niirant enrollinsnt did not appear 

to be a factor. 

Table IV below indicates the situation found in 

the schools regarding the availability of bus facilities 

for migrant children. This tabulation is based upon 

responses to section II, question 2. 
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TABLE IV 

BUS 'ACILITLS 

Schools by 
ercentae Grop Yes _N Total 

Less than 17 9 5 1/4 

l-5 g,roup I 15 4 
group II 5 2 26 

6-lO group I 13 2 

group II 4 19 

11-20% group I 19 1 

group II 5 4 25 

20-30% group I 13 3 
group II 1 17 

Over 30, 13 14. 

Nwnerical total 96 19 115 

Total in percentages 16% 

The tabulati n reveals that: 

1. The najority of schools have bus facilities 

available for migrant children. 

2. The proportion or nunaber of migrant children to 

be transported does not appear to he a factor determining 

availability of bus facilities. 

Table V below indicates the situation round in the 

schools regarding migrant-caused financial harship to 

those schools. This tabulation is based upon responses 
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FINNC IAL HARDSHIP 

Schools by 
_Toa1__ 

Less than ). 14. 14 

1- 5 group I 2 17 
group II 1 6 26 

6-lO group I 2 13 

group II 1 3 19 

1l2O; group I 4 16 
group II 3 2 25 

2l-3Oy group I 2 14 
group II 1 17 

Over 3O 

Numerical total 20 95 115 

Total in percentages l7.1 83. 

The tabulation reveals that: 

1. The majority of schools report no financial hard- 

ship as a result ot their migrant enrollment. 

2. r$he per cent of migrant enrollment appears a 

negligible factor. 

Thus, no financial hardship of any significant 

proportion was reported, the schools have bus facilities, 

and use existing school housinj. Overcrowding appears 

general and not overwhelmingly true. There is little 



indication it is migrant-caused. The larger proportion of 

schools reported no teacher shortage; and those schools 

with a larger percentage of migrant enrollment appear to 

have some teacher-shortage problem as a result of the 

transient population. 

Therefore, upon the basis of the data found in these 

five tables, it was generally concluded that the status of 

school facilities in the sample permit the inclusion of, 

and remedial action for, migrant children. 

In fact, in view of the amount of discussion given 

by authorities to the questions of financial hardship and 

teacher shortages (cf. Chapter III), the suspicion Is that 

the sample is biased In favor of factors permIttIng 

remedial action; so that if schools In general do reflect 

influence by authorities, it is reasonable to assume that 

this sample would so reflect it. 

Having ascertained these facts about the sample, 

attention was directed to their remedial practices. It 

was arbitrarily decided that a certain minimum amount of 

attention should be directed to migrant students by 

administrators of schools with any degree of transient 

enrollment. In teruis cl' this investigation, these 

xn.jniraum features are considered. the lowest common 

denominator for reflectin'i work of authorities. 

These five practices are listed below. The 
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numbers in parenthesis indicate the section 01' the ques- 

tionnaire from which the subsequent tabulations were made. 

1. n attendance officer (Sectïon II, question 1). 

2. tny kind of contact with migrant parents (Sec- 

tion II, question 1). 

3. in additional supply of texts (Section II, 
question 3). 

4.. A routine for obtaïning a record (Section II, 
question 3). 

5. tny use of committees, agencies or publications 
(Section III, questions 1, 2 or 3). 

Table VI below indicates the extent to which this 

basic, minimum amount of attention has been directed to 

transient students, as reported in the sample. 
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TABLE VI 

EENT 0F MINIMA EFF1CT 0F REMEDIAL PRACTICL 

Yes No 
- Number Percent age Nber Fercentage 

Attendance Officer 76 66 39 34. 

Contact with Parents 89 76 26 24 

idditiona1 Supply of 
Texts 85 74 30 26 

Routine for Aecord17 89 76 26 24 

Committees, tgencies 
or Publications 75 64 40 36 

17There was a considerable amount 01' variation in the time 
lt took the schools to receive a child's record, as 
Indicated in ect1on II, question 3: 

Length of Time 

1-5 days 
about 10 days 
14. days 
21 days 
30 days 
"forever, slow, etc." 
Didn't know 
Do not obtain record 

Number of Schools Totals 

7 
25 
18 
8 . . . . . 58 

18 
9 

s 

As it was previously reported that the children tended to 

stay from 6-12 weeks In one school, it may be concluded 
that fifty per cent ol' the san1e reported that fifty 
per cent of the migrant children spend their school time 
without adequate grade placement recors. 
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Attention was next directed to deterrnin1n the over- 

all extent or the efreet or authorities' work by in- 

vesti;ating just how much of their recommendations are 

translated into school practice. inee this could not be 

a measurement of preei$iorl, it was believed that the 

results should be sought in general rather than specific 

ternis. what is desired, for the purposes of this stucy, 

is qualitative rather than quantitative data. 

measure of this kind does not lend itself to 

statistical measures of reliability and significance. 

Such latter measures are dependent upon standard devia- 

tions trout means. It was felt that to introduce such 

nieasures would obscure the purpose of the investigation, 

and result in meaningless statistical measures. 

ít the same time, there is at least one Important 

attribute of schools with migratory probleme which is sub- 

ject to sampling variation; and that is the factor of 

percentage of total enrollment. 

To reconcile these to factors--that of a queute- 

tive statistical measure while accounting for a possible 

sampling variation--an ascendin rating scale was devised. 

Thus, a lower standard for practices was applied to 

schools with a lower percentage of migrant students. 

In this manner, it was possible to obtain qualita- 

tive measures (a rating) which indicated the trend of the 
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sample with regard to the extent of authorities' Influence, 

while negating the possibility of a sample perhaps biased 

In rayar or schools with lower percentages of migrant 

enrollment. Therefore, even if th samp1e i biased in 

that it contains ten per cent of schools with a migrant 

enrollment of l'ive per cent, and the population actually 

contains twenty-five per cent of schools with such enroll- 

nent; it Is not important to these results because the 

rating scale has been adjusted so that a higher standard 

is being applied to schools with higher percentages of 

lzLtgrant enrollment. 

The rating scale, devised in accoraanoe with these 

considerations, is as follows: 

Generally, each auestion was given a plus one for 

each practice recommended by authorities, aad being 

utilized by the schools. Because of the basic importance 

of certain practices, an added factor of minus one was 

given to schools that did not carry theLl out. The higher 

the percentage enrollment of mlprant children, more 

practices were expected. So that the use of 'I' became 

the device for adjusting the rating, scale. 

Thus, ratina were made for each section as 

follows: 
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3eotion II: question 3. - Yes No 

Do you have an attendance officer (con- 
sidered basic) 1]. 

Special ittendance oificor - l'or schoo1 
with over 30% enrollment only fi -1 

Contact with eiriployers +1 - 

Direct contact with parents 4L - 

Routine letter of welcome to parents fi - 
Publicity to parents 4'1 - 

iossible rating range tor question 1: -2 to 6 

Section II: question 3 - Yes No k'artially 

Do you have a special curriculum 
(basic) -1 .1/2 .1 

Additional supply of texts 
(basic) 1 -1 

itandard welcoming procedure 
(basic) -1 -1 

Routine for obtaining. record 
(basic) '1 -1 

Use rapid survey (basic) +1 -1 
Bi-lingual teachers 1 - 

Bi-lingual separated from 
nono-lingual (basic) -1 +1 

Regular class period of 
instruction .1 - 

kossible rating rance for question 3: -7 to 8 

Section III: question i Yes No 

Schools with less than l-5, ti - 

contact with other schools 
specific contact 1 - 
contact with local leaders 1 - 
specific group l - 

Possible rating ranc:e O-4 
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Section III: question 1 - continued Yes No 

Schools with 5-3O' 
contact with other schools ]. -1 
specific contact -1 - 

contact with local leaders l -1 
specific contact .1 

kossib1e rating range -2 to 4 

Schools with over 3O 
contact with other schools l -1 
specific contact l -1 
contact with local leaders 1 -1 
specific contact +1 -1 

.ossible ratine range -4 to 4 

ection III: questions 2 3 - Yes No 

Schoolz with less tlmn l-5,: 
any use of agencies l - 

any twe of pub1icationz .1 - 

.tosibl rating rance - to 2 

Schools with 6-3O. 
any use of agencies 
any use of publications 
more than 3 of either .1 
none at all -1 

Lossible range -1 to 3 

Schools with over 3 Yes No 

any use or agencies +1 -1 
any use of publications *1 -1 
more than three agencies 1 
more than three publications +1 

kossib1e rance -2 to 4 
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Section IV Aßree ïgree 

If they agreed with misconceptions -1; 
i1 they agreed with conclusions '1: 

statement i 'l 
2 -1 
3 -1 
4 -1 
S 

6 
7 +1 

Possible range -3 to 4 

Utilizing this carefully weighted, albeit somewhat 

subjective18 weighting scale, the numerical ranges viere 

transformed into letter ratïngs. Three possible estimates 

rebulted which inuicated the extent to which recomend.ations 

for remedial action are being utilized In the schools of 

the saríijle. These estimates are delIberately worded In 

18 
The iestlonnalre was construct, tabulated, and con- 
sidered by one person--the writer. Under these circum- 
stances, subjectivity is inevitiib1e. In addition, 
the writer is biased in favor o1 remedial action in 
the education of migrant children. While standards 
were set as It Is believed authorities considered them, 
and every effort was made to conform to good 
statistical levels, cognizance is taken of the writer's 
prejudices. These resulte are cited again3t thi3 
background; und no claim is made that this is--or 
possibly could be under these conditions--a completely 
objective study. 
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non-specific ternis to indicate they are measures of 

generality rather than precision. Thus, they are: 

Rating of 's.J': influence indicated as of no extent; 
Rating of "3": influence indicated as of sorne extent; 
Rating of influence indicated as 01' consider- 

able extent. 

The numerical ranges were transformed into these 

ratings as follows: 

3ection II, question i - Possible rane -2 to 6: 

-2 to i ...A 
2 to 3 ... 

+4 to 6 ...0 
question 3 - rossible range -7 to 8: 

-7 to O ... 
i to 2 ...ts 
3 to 8 ...C'9 

Section III, question i 
Less than i to 5 - ossible ran')e O-4 

o to i ...A 
i to 2 ...3 
3 to 4 ...0 

6-30% Possible range -2 to 4 
-2 to O ...Â 
O to 2 ..B 
3 to 4. ...0 

Over JO; Possiole rance to 4 
-4 to O ...A 
O to 2 ...B 
3 to 4 ...0 

19 
This wider range was caused by the fact that sorne 

schools had ro bilingual problem and some did. 
Therefore, for sorne there were additional practices 
to be rated. 



Section III, questions 2, 3 
Less than i to , 

6-3 OY 

Over 3Q 

- -o3sibie range O to 2 
O. 

1.. . 2. .0 
-oss1ble range -1 to 3 

-1 to O....A 
.i_ ....1 
2 to 3...0 
kossible range -2 to 4 

-2 to O...A 
, i. ..- 

.L bO ...o 
3 to 4...0 

Section IV ±ossible range -3 to 4 
-3 to O...A 
i to 2...k3 
3 to l...0 

Using this scale, it was possible to rete each 

school for each section or the cjuestionnaire. Each school 
thus received five ratin.s. 

dditionally, lt was des.Lreci that each school re- 
ceive one over-all rating that would coínblne these live. 
This was aeconiplished in the following manner: 

Counting as one, B as two, and C as three, schools 

with fie " ratines would equal five; schools with five 
"B" ratings would equal ten; and schools with five "C" 

ratings would equal fifteen. To allow for the intra-school 
variations, the scale was set up as: 

On all 5 sections iating Significance 

5-S A school influenced to no extent 
9-12 B school influenced to soae 

extent 
12-15 C school influenced to con- 

siderable extent. 
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tJt11izin these measures, so deterríìined, it was 

possible to rate each school in comparable terms Lor the 

following trends: 

1. The extent to which each school of differing 
jer cents of iiigrant enroflirient have been 
influenced by the work of authorities, in 
each area of importance. Tables VII throuph 
xv, inclusive, give these data, and they are 
included in the appendix. 

2. The extent to which all schools of differing 
per cents of migrant enrollment have been 
influenced by the work of authorities in an 
individual area of Importance. Tables VI 
through LX, inclusive, give these data. 

3. The extent to which all schools of differin: 
per cents of migrant enrolment have been 
influenced by the work of authorities in all 
areas of importance. Table XXI gives these 
data. 

From these tables, a number of facts are revealed 

about the samples; the major conclusions follow: 

1. The extent to which remedial action is being 

practiced by the schools varies considerable for each 

area of importance 'ithin the schools. 

For example, in Table VII, included in the 

appenuix, no school received an identical rating for all 

five sections. Table VIII reveals only one such school 

with identical ratings. Table XII reveals one school 

(number 19) covering the entire range with BABAC ratings 

for the five sections. 3tudy of the tables reveals this 

pattern of variation to be generally true. 



Therefore, it may be concluded that authorities' 

influence is not reflected in an integrated manner. In- 

fluence in one sphere does not automatically result in 

influence in another sphere. 

2. The least amount of influence is reflected in 

the area of agency contacts or use of publicat;.ons. 

i'orty-seven per cent of the sample reported no use of 

either of these types of outside contacts. 

n almost identical lack of influence is reflected 

in the area of practices designed to help get migrant 

children Into school. Forty-five per cent of the sample 

reported little effort toward improving attendance. 

Therefore it may be concluded that the areas least 

affected by authorities are those of attendance and agency, 

publication facilities. 

3. The hi'hest degree of influence Is reflected 

in the area of attitudes. Only fifteen per cent of the 

sample reported agreement with coiiunon misconceptions; 

and forty-five per cent reported agreement with th con- 

clusions of authorities. 

Therefore, It may be concluded that the area most 

affected by authorities is that of attitudes. 

4. k moderate amount of influence is reflected 

in the area or integrating, the migrant child into the 

classroom. The largest percentage indicated no influence. 



An almost identical percentage indicated some influence. 

The smallest percentage indicated a considerable amount 

of Influence, and this did Include one-fourth of the sample. 

similar pattern Is reflected in the area of com- 

mittee contacts. 

Therefore it may be concluded that the areas of 

classroom integration and committee contacts reveal some 

extent of authority affect. 

5. Generally, a solle bloc of more than one-third 

of the sample indicated no affect from work of authorities. 

An equally solid bloc indicated that the work of author- 

ities has filtered down to the schools to some extent. 

little less than one-fourth of the sample reported In- 

fluence of a considerable extent. 

Therefore it may be concluded that remedial action 

for the education of migrant children has filtered down to 

the schools to some extent. 

To discover If these tendencies are equally true 
for schools ol' varying percentages of migrant enrollment, 

the results were graphed. This procedure was used since 

per cents would be misleading because of the difference 

in the number of schools found In each migrant enrollment 

classification. Similarly, the use of' advanced statis- 

tical measures designed to obtain a figure of significant 

difference was unwarranted In view of the small number 



within each classification. The purpose of the ,raph, 

then, is to inspect the similarity of the curve. 

These graphs are to be found in the appendix, 

marked Graphs i to 5 Inclusive. 

Graphs indicate that five out of ten curves follow 

the same pattern, Including schools with a slI:ht enroll- 

ment and schools with a very high enrollment. Therefore, 

lt may be concluded that per cent of migrant enrollment 

is not a factor determining practices regarding attendance. 

Graph 2 IndIcates that six curves follow the saine 

general pattern, and these curves are to be found in the 

lower percentage groups. Three curves follow a different 

pattern, and these curves are to be found in the higher 

percentage groups. Therefore, it may be concluded that 

per cent of migrant enrollment may be a factor deterriinlng 

practices regarding classroom integration. 

Graph 3 Indicates that three curves follow the 

same general pattern, and these curves are to be found in 

the lower and higher percentage groups. Five curves 

follow another pattern, and these are to be found In both 

groups of each percentage classification. Therefore, it 

may be concluded that per cent of migrant enrollment is 

not a factor deterIning conmIttee contacts. 

Graph 4 Indicates three curves follow the same 

general pattern, and these curves are to be found in the 



lower and higher percentage groups. Four curves follow 
another pattern, and these are to be found in both 

groups of each percentage classification. Therefore, it 
may be concluded that percentage of migrant enrollment is 
not a factor c1eterrining attitudes. 

Graph 4 indicates four curves follow the same 

general pattern, and these curves are to be found in the 

lower, middle, end hi;her percentage croups. Therefore, 
it may be concluded that per cent of migrant enrollment 
Is not a factor deteriî1ning extent to which authoritlos 
influence school practices. 

As a final statistical measure, 'Table XXII is 
Included in the appendix to present the raw frequencies 
for each item not heretofore so tabulated. 

In su.nimary: this chapter has discussed an Investi- 
gatlon designed to determine to what extent guides for 
remedial action are being utilized by administrators in 

western schools with a transient enrollment. This was 

done by a :uestionnaire, specifically constructed to 

enable such an Investi&:ation. 

The resultant sample consisted of 115 schools, 
with a suspected bias in favor of remedial action. 
Certain factors were checked to deterraine ir the sample 

was dec.lIng with a transient enrollment probiem. As a 

result of this check, the sample was deemed applicable to 
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the purposes or the study. 

The first tabulation was raade to determine the ex- 

tent or authorities' minima errect. It was d1scovred 

that two-thirds or three-fourths of the sample had made a 

niinimwu attempt to deal with their mirant enrollment 

problems. 3ixiultaneously, eonizance was tai<en that in a 

sarapia kuobably biased In favor of remedial aettorA one- 

third or one-fourth of the croup had not iriade even this 

flhlnhllla attenipt. 

The second tabulation was made to determine the 

over-all extent to which remedial practices are being 

utilized in the schools. This was measured by ratin the 

schools, eriploying a weihted scale. 

The rollowin-. conclusions resulted: 

1. Authorities' Influence is not reflected in an 

integrated manner. Influence In one sphere doea not 

automatically result in influence in another sphere. 

2. The areas least arfected by authorities are 

those of attendance and agency, publication facilities. 
3. The area most affected by authorities is that 

of attitudes. 
4. The areas of classroom integration and com- 

mittee contacts reveal sorne extent of authority affect. 

5. It is generally concluded that guides for 

remedial action ar being utilized by administrators in 



western schools with a transient enrollment to some ex- 

tent. A solid albeit lesser bloc still exists which 

indicates no affect from work of authorities. 

6. These conclusions ajiear equally true for 

schools with varying percentages of migrant enrollment; 

except that there is some indication that per cent of 

migrant enrollment may be a factor determining acceptance 

of classroom integration practices. 

A discussion of these conclusions, comments of 

administrators from the questionnaires, and recomnmenda-- 

tions will be dealt with in the following chapter. 
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CHAPTh.R VI 

CONCLUSIONS AND 1ECOiMiNDATIONS 

The education of migrant workers' children has 

long been recognized by authorities as requiring special 

attention. In view of the significance of the pr obleni, 

this particular study was organized so that information 

might be gained which would: 

1. Survey the situation regardin: the 
migratory agricultural force as it affects 
the children of such workers; 

2. Reveal the facts of the present educational 
status of migrant children; 

3. ixplore the attempts that have been made 
to solve the problems; and 

4. The ej.tent to which these attempts have 
influenced western schools faced with a 
transiz3nt enrollment. 

Upon the basis of such study, the following con- 

clusions were reached: 

A migratory farm laborer is a worker whose 

principal income is earned from temporary farm employment 

and who in the course of his year's work moves one or 

more times. k'ersons become migrant because they find it 
impossible to make a living in a single location and are 

forced to seek employment elsewhere. 

The ethnic groups presently forming the American 

migrant labor force are predomin.ntly Negroes from the 



southern east coast and 3panish-unerieans from Now Mexico 

and Texas. 

It is estimated tLat between 250,000 and 1,500,000 

persons are included In this migrant Lorce. Their employ- 

ment potential is sharply limited in any one area (so that 

it may be said initial migration causes further rairation). 

The i'tonetary return from this limited type of employment 

is approximately l,000 per annum for an average family. 

kart of this income is supplied by school-aced children. 

Under these conditions, an ìdequate standard of 

living cannot be maintained. Consequently, the condition 

of migrants' daily living is among the worst found in 

America in terms of housing, health and sanitation. 

Migrant children come to school from this back- 

ground of poverty and instability. There are probably 

between one-quarter million and one-half million such 

school-aged children. They have the same personal needs 

and desires to attain educational objectives as all 
young people. They also have special needs which result 

from their "specia1' poverty-influenced background. 

To cope with these needs it is necessary, first, 

to get transient children into school. This implies 

overcoming obstacles obstructing their attendance. These 

obstacles are: 
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(a) The fact of migrancy 
(b) The need for child-labor 
(e) The practice of crop vacations 
(d) Retardation as a result of interrupted 

schooling 
(e) Absenteeism caused in part by farilia]. 

responsibility 
(f) A Spanish-speaking background 
(g) Community attitudes 

These obstacles to attendance result in difficul- 

ties in making attendance beneficial since they present 

in-classroom problems of over-agedness; grade-placement; 

difference in appearance, attitude and experiences from 

resident children, and special problems of health and 

sanitation. 

Solutions l'or these problems were souht in four 

regional conferences organized by the federal government 

in 1952; a southwest regional conference in 1953; an 

east coast conference in 1954; and an intensive field 

stuiy in 1954-1955. 

Sxperimntal practices were initiated by The 

Fresno County ±-roject in California and by authorities 

in apato, iashington. The New York ¿tate Migrant Child 

Care Program was active on this question, as well as 

county agents at Kings ierry, New York, and the Utica 

Area Migrant Committee. The '1Taupun '..'isconsin Community 

Council on Iluman Relations and the school authorities in 

Hollendale, innesota are further examples of groups 

working practically to find solutions. 



As a result 01, these attempts at solution by con- 

ference and practice, at least l'ive cuides for remedial 

actions were prornulated. These are: 

1. Acceptance of the responsibility to educate 
transient students. 

2. Evaluation of school facilities to make room 
for transient student& attendance. 

3. Integration of the znirant child with the 
resident child within the classroom. 

¡4. Establishment oÍ' contacts to aid in solving 
the more difficult problems. 

5. Understanding of the special factors in 
transient students' background which have 
resulted in special psychological factors. 

A questionnaire designed to deterniine to what ex- 

tent these guides are being utilized by administrators in 

western schools with a transient enrollment resulted in 

the following conclusions: 

1. e.uthorities' influence is not reflected In 

an integrated manner. Influence in one 
sphere does not automatically result in 
influence in another sphere. 

2. The areas least affected by authorities 
are those of attendance, agency, and 
publication facilities. 

3. The area most affected by authorities is 
that of attitudes. 

4. The areas of classroom integration and 
committee contacts reveal sonic extent of 
authority affect. 

5. Generally, the majority of schools have 
been influenced to some extent. 



6. These conclusions appear equally true tor 
schools with varying percentages of migrant 
enrollment. 

Upon the basis or these major findings, it was 

recommended that: 

1. Committees increase their efforts toward 
disseminating understanding and methods 
for improving attendance of migrant 
children; 

2. Further, more local study be underta:en 
to discover what schools face teacher 
shortages as a result of a transient 
enrollmnt; and that possibilities for 
obtaining such needed teachers be elored 
communally in order to avoid burdening 
just onu school; 

3. Methods be found to publicize the 

existence and usefulness of the Rapid 
$urvey cl' Jduoutional Needs form to aid 
in overcoming the problem of grade 
placement; 

4. Committees and interested personnel 
extend their efforts toward publicizing 
the existence and validity of thuir work. 

Fositively, it was found that: 

1. The principle of non-segregation of 
migrant children was accepted by the 
schools in the sample; 

2. minimum amount of basic attention 
was being directed to migrant children's 
education by the larger proportion cf 
school administrators; 

3. School administrators that used agency, 
ooinuittee and publication facilities were 
influenced to a considerable extent in 
their remedial practices; 

4. The sa4uple as a whole reflected an attitude 
of acceptaiice toward migrant children and 
their probleras. 
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Thus, the findings reveal that influence has 

filtered down to local schools to souls extent at the 

present tizne. The analysis of specific practices 

reveal good reason to believe that such influence raay be 

more considerable in the future. Apparently, there is a 

long way to go in improving migrant children's education; 

and at least part of the way has already been transversed. 
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TABLE VII 

EXTENT OF EFFECT IN 14 SCHOOLS 
WITH LESS THAN 1% MIGRANT ENROLLMNT 

See.II Sec.II Sec.III See.III Sec.IV 5 Seo. 
School g. 1 q. 3 q, i q. 2, 3 RatIng 

1 B A A A B A 
2 A A A A - A 
3 B A B B B B 

4 A B A A - A 
5 A B A A B A 
6 A B A A A A 

7 A A A A B A 
s A B A A - A 

9 A A A A B A 

10 B A C B C B 
11 B B C C C C 

12 B B B C C C 

13 A B C B B B 

14. B A B C B B 

Tota]. SA 7A 8A BA lA 8A 
6B 7B 3B 313 7B 4B 

30 3C 30 2C 
5 no response 



r. 
)6C. 

School q. 1 

i A 
2 A 
3 B 
4 
5 B 
6 A 
7 A 
8 A 
9 B 

10 A 
il A 
12 B 
13 A 
14 B 
15 B 
16 A 
17 A 
18 A 
19 B 

Totals 12 n 
7B 

TABLE VIII 

EXTENT OF EFFECT IN 19 SCHOOLS 
WITH l-5% MIGRANT ENROLLMENT 

Sec,II 
a. 3 

A 
B 
B 
B 
B 
A 
B 
B 
C 
A 
A 
A 
C 
A 
C 
C 
A 
A 
B 

Skt 
7B 
4C 

GRO1I I 

Sec.III Sec.III 
a. i a. 2. 3 

B B 
A C 
A A 
A A 
A A 
A A 
B A 
A A 
A A 
A A 
A A 
B B 
B A 
B C 

C C 
A C 
A A 
A B 
A A 

13A 12A 
5B 813 
1G 9C 

Sec.IV 5 Sec. 

-__- Rating 

A A 
C B 
C 13 

C A 
C B 
B A 
C B 
B A 
B B 
B A 
B A 
B B 
B B 
C B 
C C 
B B 
- A 
C A 
C B 

lA 
8B 103 
90 IC 

1 no response 



Seo .11 
chool g. 3. 

i B 
2 B 

3 A 
4 C 

5 B 
6 B 71 

Totals 3. A 
4B 
2G 

TABLE IX 

EXTENT OF EFFECT IN 7 SCHOOLS 
tIm l-5% MIGRANT ENROLLMENT 

GROUP II 

sec.II Sec.III Sec.III Seo.IV 5 Seo. 
g. 3 g. i g. 2, 3 ______ Rating 

A B B C B 
A B A C B 
A A A A A 
B - B C B 
C B C C C 

A A 3 A 
B B B C C 

2A 3A lA 2A 
23 43 33 lB 3B 
iCinoresponseiC 5G 2A 
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TABL1 X 

EXTENT OF EFFECT IN 15 SCHOOLS 
WIT!-! 6-10% MIGRANT ENROLL!vFNT 

3ec .11 
School j. i 

1 B 
2 B 
3 A 
4 A 
5 B 
6 A 
7 B 
8 C 

9 B 
lo C 
li A 
12 B 
13 C 
14 B 
15 

Totals 4. A 
SB 
3G 

GROUP I 

$ec.II Sec.III ec.III Seo.IV 5 Sac. 
g. 3 g. 1 q,. 2, 3 ______ RatIng 

B B C B B 
A A A B A 
C A B B B 
B A A B A 
B A A C B 
B B A C B 
C C C C C 
A B A A A 
C C C G C 

B C C C 
B B A C B 
B B C B B 
B B C C C 
B B B A B 
C B B B B 

3A 4A 6A 2A 3A 
SB 9B 3B 6H 8H 
4C 20 2C 70 4G 
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TABLE XI 

EXTENT 0F EFFECT IN 4 SCHOOLS 
WITH 6-10% MIGRANT ENR0LLMiNT 

GROUP II 

Sec.II ec.II Sec.III Sec.III Sec.IV 5 Seo. 
School q. 1 g. 3 q. 1 q. 2, 3 Rating 

3. B A C C C B 
2 C C B C C C 

3 B B A A - A 

4 A A B A C B 

Totals i A 2 1 A 2 A 3 C i A 
2B lB 2E 2C mo 2E 
1 C 1 G i C response 1 C 
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TABLE XII 

EXTENT OF EFFECT IN 20 SCHOOLS 
WITh 11-20% MIGRANT ENROLLMi1NT 

Sec.II Sec.II Sec.III 3ec.III Sec.IV 5 Sec. 

School g. 1 q. 3 q. i g. 2., 3 _______ Rating 

i A A C B C B 
2 B B C B C C 

3 A B C A B B 

4 A A A A B A 

5 A B B A B A 
6 A C A B - A 
7 A B - - B A 
s A B B C C B 

9 A A A A C A 
10 C C C C C C 

11 B B B B A B 
12 - - B C B A 
13 B A A A B A 
i1 B A C A B A 

15 C C B A C C 

16 B A A A A A 

17 C C B B C C 

18 B B C A C B 

19 B A B A C B 

20 B B B A C B 

Totals A 7 A 5 A 11 A 2 A 9 A 

82 82 SB 52 7B 713 
3C 4G 6G 3C bC 4C 

No response i 1 1 1 
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TABLE XIII 

EENT 0F EFFECT IN 5 SCHOOLS 
WITH 11-20% MIGRANT ENROLLMENT 

GROUP II 

Sec.II Sec.II Sec.III ec.III Seo.IV 5 Seo. 

School q. 1 q. 3 g. 1 cj. 2, 3 ______ iating 

i B C B C C C 

si L' 
f' 

g 

5* C C C O C C 

Totals lA lA lA lA 
2B 3B 
3G 4C 1G 4G 50 4C 

* Fresno County iroject Report 
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TABLE XIV 

EXTENT OI EFFECT IN 16 SCHOOLS 
WITH 20-30% IIGRANT ENROLLMENT 

GROUP I 

Sec.II Sec.II Sec.III See.III Seo.IV 5 Sec. 

choo1 q. i q.. 3 ci.. i g. 2, 3 ______ Rating 

i A A A C A 
2 A B A A C A 

3 B B C B B B 

4 A A B B B A 
5 A C A A B A 

6 A B C B B B 

7 A C C B A B 

s C C C C B C 

9 B A B C B B 
10 A C C C A B 

li A B A A B A 
12 A B à A B A 
13 A A B B A A 
14. G C C C C C 

B C B A A B 
16 B C B B C C 

Tot1s 9A 4A 5A 6A 4.A 7A 
5B 5B 513 6n SB 6B 
2C 7G 6G 4G 40 3C 

GROUP II 

i B C B C 13 C 
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TABLíi XV 

EATENT OI FECT IN 14 SCHOOLS 
WI'i1I OVER 30% MIGRANT ENROLLNT 

Sec,II Sec.II Seo.III Sec.III Seo.IV 5 Seo. 
School q. 1 q.. 3 g. 1 ç. 2 3 Rating 

i A B A B A A 
2 A C A B B B 
3 A A A A B A 
4 A A A A B A 
5 B B A A C B 
6 A A A A B A 
7 A A A A B A 
8 B C B C A B 
9 C C C C B C 

10 C C C C A C 
11 A A A A A A 
12 B C C C A C 
13 B C B B C B 
14 C A B B C B 

Totals 7A 6A 8A 6A 5A 6A 
413 2B 3B 4B 6B SB 3G 6G 3G 4G 3G 3G 
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TÍBLE XVI 

E3TENT 0F EJiFECT RE: SECTION II, Q,. i IN ALL SCHOOLS 

Enrollment korcentage "A" "B" "C" 

Lees than i'/Z) B 6 0 

i-. 5 Group I 12 7 0 

GropII i 4 2 

6-10% Grouj I 4. 8 3 

GrouII i 2 1 

11-20% Group I 3 S 3 

Groupli 2 0 3 

21-30% Group I 9 5 2 

Group II i 

Over 30 7 4 3 

Nwnerlcal Total 52 45 

Total in Per cent 39, 

* 1 no response 
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TABLI XVII 

E1T OF EFFECT RE: SECTION II, Q. 3 IN LL SCHOOLS 

Enrollment ïercent "A" "B" "C" 

Less than 1 7 7 

1- 5% Group I 8 7 4. 

Groupll 4 2 1 

6-10% Group I 3 8 4. 

Groupll 2 1 1 

11-20% Group 1* 7 8 4 

Group II 1 4 

21-30% Group I 4 5 7 

Group II i 

Ove r 30% Á_ 
Nwnerlcai Total 42 40 32 

Total in er cent 37% 36% 27% 

* i no reonse 
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TABLE XVIII 

ECTENT Oi EFFECT RE: SECTION III, . 1 IN ALL SCHOOLS 

Enrollment kercentage "A" 

Less thanl% 8 3 3 

1- 5 Group I 13 5 1 

Grouj 11* 2 4 0 

6-10% Group I 4 9 2 

GropII 1 2 1 

11-20% Group 1* 5 8 6 

Group II 1 3 1 

21-30% Group I 5 5 6 

Group II 1 

Over 30% 8 3 

Numerical Total 47 43 23 

Total in 1er cent 41% 38 21 

* i no response 
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TABLE XIX 

ZXTENT OF EFFECT Rif: SECTION III, . 2,3 IN ALL SCHOOLS 

Per cent of Migrant Enrollment "13" "C" 

Less than 1% 3 3 

l- Group I 12 3 4 

Groupll 3 3 1 

6-io,: Group I 6 3 6 

Groupll 1 2 1 

li-20; Group 1* U 5 3 

Group II 1 4 

2l-OÇ Group I 6 6 4 

Group II 1 

Ove r 3 o; 6 ii. 11. 

Nur1iorical Total 54 29 31 

Total in ±er cent 47: 2 28% 

* i no resj)onse 
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TABLE XX 

EATENT OF EFFECT RE: SECTION IV IN .ALL SCHOOLS 

Per cent of Migrant Enrollment ___ "C" 

Less than 1 1 7 3 

1- 5 Group 1* 1 9 

Groupll 1 1 5 

6-10 Group I 2 6 7 

Group 11* 3 

11-20% Group 1* 2 7 10 

Group II 5 

2130% Group I 4 C 4 

Group II I 

Over 30 _L 
Nunerical Total 16 44 49 

Total in Per cent 15> 4O 

* 6 no responses in all 

3 in 6-lO 

i in each or others starred 
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TABLE XXI 

EXTENT OF EFFECT OF REMEDIAL GUIDE UTILIZATION IN 

115 SCHOOLS V'ITH MIGRANT ENROLLMNT 

Enro2Jncnt iercentage "A" "E" 

bCllOolS with leas than 1% 8 4 2 

l-5%Groupl 8 10 J. 

Groupll 2 3 2 

6-l0 Group I 3 8 4 

Groupll 1 2 3. 

1l-20'o Group I 9 7 4. 

Groupll 1 0 4 

21-30% Group I 7 6 3 

Group II 1 

Over 3o; 

Numerical Total 45 45 25 

Total in ier cent 39 39% 22% 
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TABLE XXII 

FBE UENC Y TABULATION 

No 
Section II, g. 3. No Response 

Special attendance officer 3 111 1 
Direct contact witn employers 50 64 1 

Direct contact with parents 7]. 43 3. 

Routine contact with parents 19 95 1 

Publicity to parents 32 83 

Section II. Q. 

Special curriculum Partial:24 6 83 2 

Standard welcoming procedure 21 93 1 

Use of ±apid Survey 5 99 1 

Bilingual teachers 22 92 1 

Separate classes for bilingual 2 110 3 

Special in-class instruction 24 91 

Section III. Q. 3. 

Local school contact 57 58 

Specific local school contact 26 89 

Cornunity leaders contact 54. 61 

Specific community leaders contact 21 94 

Section III. . 2 

Agencies used: BLS: 11 4-H; 12 63 

WHD: 7 HDA: 16 
CB: 13 DH: 35 

SDL. 30 FCP. 10 

Section II-- g. 3 

i-ub1ications used: 
PRML:26 MaP: 9 FSA: 22 
FCEk:14 NEA: 36 

Section IV State.ent Number in Agreement 

3. 75 
2 22 

3 6 

4 2 

5 57 
6 35 
7 62 
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EXHIBIT "A" 

Parkdale Upper Elementary 
School 
Parkdale, Oregon 

Dear Sir or Madam: 

I am enclosing a questionnaire, designed 
to survey some aspects of the education of 
migrant children. 

Jithout your cooperation, this study 
cannot be done. I therefore would deeply 
appreciate your completing the enclosed form, 
and returning it in the self-addressed staned 
envelope just as quickly as possible. 

Thank you for your courtesy. 

Sincerely, 

Henry Dixon 
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STIONNAIRE 

ON SOMft ASPECTS 0F THE EDUCATION 

OF MIGRANT CHILDREN 

SECTICN I 

1. How many children of migratory agricultural 
workers enroll in your school during an 
average year? (number) 

2. hat percentage of your total school popula- 
tion does this group represent? (number) 

3. How many years have you had a migrant 
enrollment? (number) 

Is this number of migrant children 
increasing; please check Yes_ No Static 
Do you consider this to be caused by: 
please check wherever appropriate 

increased migration 
decreased migration 
increased attendance 
decreased attendance 
don't know 

4.. Generally, do these children enroll at a 
specific time of year; please check: Yes No 

Generally, what is the length of enrollment; 
please specify in weeks (number) 

5. How many children of this group have 
enrolled in your school for two successive 
grades or more; please check wherever 
appropriate 1/3 2/3 2/34 
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SECTION II 

1. Do you have an attendance orficer? yes_ no_ 
Do you have a 8peclal attendance 
officer for migratory children? yes_ no_ 
Do you have direct contact with 
employers re attendance? yes_ no_ 
Do you have direct contact with 
parents of migratory children? yes_ no_ 
Do you have routine contact letter 
of welconie to parents? yes_ no_ 
Do you have publicity directed to 
parents of migratory workers? yes_ no_ 

2, re you overcrowded? yes_ no_ during harve$t 

Do you have separate school housing 
for migrant children? yes_ no_ 
Do you have a teacher 
shortage? yes_ no_ during harvest 
Do you have bus facilities for 
migrant children? yes_ no____ 

Do niigrant children cause fInancial 
hardship to your school? yes_ no____ 

3. Do you have a special curriculum 
for migrant children? yes_ no_ partially 
Do you have an additional supply of 
regular texts for migrant children? yes_ no____ 
Do you have a standard welcoming 
procedure for these children? yes no____ 

Do you have a routine for obtaining a 
cumulative record for any one child? yes_ no____ 

Gener1ly, how long does this take? (number of days) 

Do you use the Rapid Survey of Edu- 
cational Needs form? yes___ no____ 
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Do you have bi-lingual teachers? yes no 

Are bi-lingual children separated 
from English-speaking children? yes_ no____ 

If not, do they receive a regular 
class period of special language 
instruction? yes_ no____ 

SCTIN III 

1. Do you have contact with other local 
schools on this problem? yos_ no____ 

If yes, is this a speciric group? yes_ no____ 

Do you have contact with local 
oomLnunity leaders on this problem? yes_ no____ 

If yes, is this a specific group? yes_ no____ 

2. Have you ever used the facilities of any of the 
following agencies or groups with regard to modifying, 
changing, or planning a program for migrant children? 

Bureau of' Labor tandards 4-H Clubs 
Wages and Hours Division Home Demonstration 
Children's Bureau Agent 
State Department of d. Department of HealtI 
Fresno County Project TJ.S.Office of Ed. - Others (please specTr) 

3. Have you ever utilized any of the following publica- 
tions? 

resident's ieport on Migratory Labor (1951) 
Fresno County's Educational Program publications 
Federal Jecurity gericy Report on Migratory Children 
Migrant Research kroject Board publications 
National iducation 4ssociation Report on Migrant 

Children 
Others (please specify) ____________________________ 
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SECTION IV 

Please check the statements below with which you are 
generally in agreement: 

1. Migratory children represent a severe e'ucationa1 
problem 

2. Migratory children are or below average 
intelligence 

3. Migratory children have a dangerous influence 
upon resident children 

4. Migratory children are distasteful to you 

5. The outstanding results of their educational 
experiences are frustration and ratardaticin 

6. It is questionable whether the educational 
problem posed by migratory children can be re- 

solved short of an attack upon migration 

7. Social anU emotional adjustment should 
supersede any emphasis upon subject matter 
with these children 

SECTION V 

Please add additional comments on your problems or 
programs which you feel might be useful. Thank you 
for your cooperation. 


