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5. 

!he Beeessity and Objective of the Study 

A. There is a necessity for the study presented because: 

l. There is annual~y a large number of young men and 

women who a~e contemplating entering the teaching 

profession in Oreson. 

2. There is no organized information available for 

those interested. 

3. ~here is a need for ana an interest in the collec

tion ana presentation of such information. 

B. ObJective of the study 

In the preparation of this thesis the writer has this 

purpose: 

l. To make a survey of the field of education as an 

occupation in Oregon, with particulat emphasis on 

the possibilities in the secondary schools. 
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INTRODUC~IOD 

Teaching is one of the occupations in which everyone 

has had some experience. It is universal because every 

intelligent person has at some time taught someone some

thing. As a profession it has struggled and is struggling 

for recognition among the other and more recent professions. 

Teaching began with the life of man and the oldest discov
1 

erable evidences of the existence of prehistoric races are 

records of some teacher's teaching, but due to this very 

universality the world is slow to acknowledge it as a 

science in itself. 

Anyone contemplating the field of education as a life 

work should subject both it and himself to a most thorough 

and searching analysis. It is most imperative that the 

individual should realize not only the possibilities of the 

educational field and hie own capacities for success in it, 

but also the responsibilities to be assumed when entering 

for life-long participation in it. 

Education today offers a career which will have a 

greater influence upon the future of the world than any 

other occupation known to man. A quotation from the Bull

etin of the Carnegie Foundation for the Advancement of 

Teaching, dealing with the professional preparation of 

teachers for American schools states in pert, "It will be 

generally admitted that the teachers of children and youth, 
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while not the sole instrument, are by far the most influ

ential instruments through which a people may consciously 

control its future; that they determine in great part both 

the extent and the degree to which sound fundamental ideas 

prevade, unite and move a people." l. 



a. 
Nature of the Work 

The first point which presents itself for analysis in 

an investigation of the field of education in Oregon is con

cerned with the nature of the work. The approach to an occu

pation of any kind should furnish, in outline at least, some 

conception of what the individual must be prepared to do in . 

case he or she elects to enter that occupation. 

The nature of teaching in general is to assist the 

learner to acquire knowledge and skill more rapidly, easily 

and completely. Specifically, the teacher has gropps of 

children, adolescents or young. men and womeu in classes 

varying from three or four to seventy-five or a hundred, 

whom he strives to assist in the acquisition of certain in

formation or manipulative skill. These students must be 

taught how to study, what to study and certain procedures 

must be set up to motivate and to provide opportunity for 

making the whole process habitual. While the teacher can

not actually teach, be can help the learner to learn. 

In Oregon, as in most other states, the broad general 

divisions can be made into elementary, secondary and high

er education schools. The elementary schools will include 

kindergartens and cover the first six grades if the junior 

high school exists in the system, or the first eight grades 

if it does not. Again, if there is a junior high schoOl, 

the secondary school will include grades seven to twelve, 

inclusive, or if the junior high school is not present, the 
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secondary school covers a period of four years with grades 

nine to twelve, inclusive. As Oregon has no junior colleges 

all schooling after graduation from the high school may be 

regarded as higher education. This will include normal 

schools, colleges and universities. Whether public or priva

te, the foregoing divisions maintain generally. Technical 

schools, vocational schools, Y.M.C.A. schools, night schools 

and continuation schools may be listed under the divisions 

given in accordance with the degree of difficulty and ad

vancement of the subjects taught. 

The modern tendency in all oocupations is directed 

towards specialization and teaching is rapidly falling into 

line with this movement. The kindergarten teachers, the 

elementary teachers, the secondary school teachers and the 

college instructors must all be trained in the psychology, 

the methods and the special subjects pertaining to their 

particular field. Within these divisions there are still 

other segregations, that is, in all schools with the except

ion of the one-room rural, there are educators whose special 

duties are administrative, others supervisory and still 

others whose chief concern is classroom teaching of some 

specific subject. 

The activities or duties of the classroom teacher have 

1been listed by /l.W.Charters and Douglas Waples in their 

book, The Commonwealth Teacher-training Study. This volume 
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is the collected results of an extensive and very thorough 

three-year study made possible by funds provided by the 

Commouwealth Fund, and the activities listed are probably 

the most recent, aoonrate and reliable available today. As 

the beginniBg teacher usually starts his or her career as 

a classroom instructor the findings of this study should be 

of supreme interest. Because the number of items as listed 

separately exceed one thousand it will be necessary to se

lect from them and indicate the major items only in the 

following summary: 

I. Teachers' activities involved in classroom in

strflction 

A. Teaching subJect matter 

B. Teaching pupils to st u.dy 

li. Teachers' activities involved in classroom manage

ment ( exclusive of extra-curricular activities) 

A. Activities involved in recording and reporting 

facts concerning p!lpils 

B. Activities involving contacts with pupils 

III. Activities involving supervision of pupils • extra-

classroom activities ( exclusive of activities in

volved in school and classroom management) 

IV. Activities involving relationships with personnel 

of school staff 

v. Activities involving relatione with members of the 

school community 
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VI. Activities concerned with professional and per

sonal advancement 

VII. Activities in connection with school plant and 

supplies. 2. 

Inasmuch as these results have been obtained from a 

nation-wide study of the classroom teacher's activities, 

they should adequately cover the activities of the Oregon 

teacher. 

.Alain Advantages 

The real teacher must be imbued with the missionary 

spirit of service. For this sort of person the teaching 

field offers abundant advantages. Contact with youth and 

youthful enthusiasm, ideals and energy serves to keep the 

true educator young, at least in spirit and ambition. The 

fact that the teacher is in active mental contact with the 

best thought of the past, which has been carefully sorted 

and organized, tends also to arouse the interest and ambi

tion and should be a means of continual mental stimulus and 

development. 

There are also practical advantages which the occupa

tion of teaching has over other lines of gainful employment. 

The teacher, as a rule, has a shorter actual working day 

than most other workers and they have enjoyed the five-day 

week from the very beginning of public education in Oregon. 

To a certain extent this advantage is neutralized by extra
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cttrrio~lar activities which the teacher is called ~pon to 

4irect or s~pervise in addition to the reg~lar classroom 

d~ties. In addition a considerable amount of time m~st be 

devoted to preparing lessons and lesson·plans, correcting 

papers and preparing examinations, so that on the whole 

the teacher's shorter day and week is more apparent than 

real. The act~al practical advantage lies in the opport~

ity to adjust the o~tside work in harmony with his own plans 

and convenience. 

Particularly in the smaller towns and communities of 

the State of Oregon the position of the educator is one of 

importance and prominence, as well as influence. The advice, 

opinions and suggestions of the teacher is sought and val

ued, and his or her influence ~pon the development and pro

g•ess of the community is limited only by the capacity of 

the individual for intelligent leadership. 

Disadvantages 

Springing from the same source as the advantages, dis

advantages can be found or possibly created. If ambition, 

understanding end a true spirit of service is lacking, the 

work can and does become monotonous and uninteresting. Fail

ure to realize end sympathize with the nature of youth will 

cause physical and nervous strain end result in a mental 

attitude of anxiety and worry which no teacher, no matter 

how strong, can long endure. 
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~nother crest disadvantage confronting any prospective 

educator in Oregon is the comparatively low rating of the 

professional standards of the state. Quoting from an art

icle by Prof. F. L. Stetson in the Oregon Educational 

Journal, "Any attempt to raise the professional standards 

and to improve the quality of teaching in our schools must 

face a problem or series of problems which are peculiarly 

characteristic of the teaching profession. These problema 

are found especially in the relative immaturity and in

experience of a large per cent of the group, the unspe

cialized nature of their training, their limited tenure of 

positions, resulting in much instability, and the very 'b 

brief teaching career of the ma~ority. When one considers 

that the typical secondary school staff is composed chief

ly of young women but recently out of college, lacking ma

turity of thought and experience, none too well equipped 

with academic and professional insight, a large per cent 

new either to the profession or to the position, or to both, 

it is apparent that the education of adolescents is still 

intrusted primarily to 'casual workers, apprentices or 

Journeymen,' rather than to the hands of skilled craftsmen. 

The educational services rendered under such conditions, no 

matter how enthusiastically, cannot reach anything like the 

efficiency secured by a more substantial group." 3. There 

is no reason to believe that the situation in the elementary 

schools differs from that ot the secondary group. 
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On the who~e the teacher is comparatively free from any 
I 

partica.lar illnelss caused by the nata.re of the work, with 

the possible exclep,tion of some eye-strain da.e to too much 

reeding of poor~y printed books and poorly written papers. 
! 

IQa.alifications and Training 

The qa.alifilaations for the sa.ccessfa.J. teacher have 
I 

been worked oa.t ~Y many educational writers and the oainima.a 

required training 
I 

has been written into the laws of out 

state. nt. Hill, of Yale University, presented to his class

es in eda.cation at the University of Idaho the following 

outline for the selection of teache~s: 

I. A good teaching personality 

II. General scholarship, breadth of scholarship. refine• 

ment 

II):. "Stook in Trade" 

(a) A go.od knowledge of the subJect matter to be 

taa.ght 

(b) Mastery of the skills to be imparted 

(c) ~ clear vision of the ideals to be passed on 

IV. Mastery of the art of teaching 

(a) ~echnical knowledge 

(l) Of the facts and lawa of mental growth 

(Edttcational Psychology) 

(2) Of the peculiarities of childhood and 

adolescence (Genetic Psychology) 
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(3) Of individ~al differences and their 

laws 

( 4) Of a.ccepted or establishecJ standaras 

a. Of p~pil attainments (Scales ana 

festus.) 

· b. Of physical factors in ed~cation 

( School Hygiene) 

c. Of ecJ~cational standards crystal

lized into laws and r~lings 

(School Administration and School 

Law) 4. 

Referring again to the st~dy of Charters and Waples it 

is found that they have listed eighty-three distinct traits 

important for s~coess in teaching. However they have, to ~se 

their own term, telescoped these into a more condensed list 

by gro~ping those similar ~der one heading. Thas for the 

traits of high school teachers, which is very like that for 

elementary school teachers, they have arranged ae a res~lt 

of their telescoping twenty-six main items as follows: 

l. Adaptability 

2. Appreciativeness 

3. Attractive personal appearanoe(Gleanliness,neatness) 

4. BreacJth of interest (interest in pupils, interest 

in comm~ity, interest in profession) 



16. 

6. Considerateness (coartesy,kindliness,refinement, 

sympathy, tact, unselfishness) 

6. Co-operation }helpfulness, loyalty) 

7. Definiteness 

a. Dependability ( consistency) 

9. Diligence ( industry,patience,perservanoe) 

10. Enthusiasm (alertness, animation, iaspiration) 

11. Exactness (accuracy,carefulness,thoroug~ess) 

12. ~luency 

13. Forcefulness (oeurage,decisiveness,tirmness, 

purposefulness) 

14. Good judgment {discretion,toresigbt,insigbt, 

intelligence) 

16. Good taste 

16. Health 

17. Honesty (fairness, frankness) 

18. Leadership (independence, initiative,originality 

resourcefulness,self-confidence) 

19. Magnetism (approachability,cheerfulness,optimism, 

pleasantness,pleasing voice,sense of humor, 

sociability) 

20. Open-mindedness 

21. Progressiveness {ambition) 

22. Propriety (conventionality) 

23. Promptness (punctuality,dispatoh) 
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24. Scholarship 

25. Sel~-possession (dignity,moaesty,poise,self•control, 

sobrietr,reserve) 

26~ Thrift 2. 

The normal schools, colleges and ~iversities conform 

to the req~irements of the state law in regard to the amount 

of training necessary for the iss~ance of state teaching 

certificates. In the case of high schools and teachers the 

law states that certificates shall be iss~ed to grad~ates 

from standard colleges ar universities who h,ve completed 

120 semester hours, incl~ding 15 semester ho~rs of education 

Twenty-three term hours is equivalent to fifteen semester 

hours. The law further states that no teachers. certificate 

shall be issued to any person who shall not ~ile with the 

examiners satisfactory eTidence of good moral character, 

personai fitness, and e~ch other facts as the superintendent 

of public instruction may require. 5. 

Possibilities 

There are many opport~nities for the ambitious and 

progressive teacher to advance both mentally and financial

ly while actually employed. Every county in the state has 

its annual institute, a joint meeting of all the teachers 

of the county, under the supervision of the county super

intendent o~ schools. The institute usually lasts for two 

clays and the teachers receive payment for the time as if 
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they were teaching. ~rominent ed~cators of the state are in

v,ted to address these meetings in general sessions, and 

the vario~s departments hold special meetings for discussion 

of mut~al problems. 

All teachers of the state are requiret to read one of 

the specified books listed on the teacher's reading circle 

selections sent out annually by the State Department of 

Public Instr~ction, unless the~ can substitute work in some 

summer session or extension course. These books must be read 

and a report turned in to validate a teacher's contract. 

Extension or correspondence courses are usually available 

for anyone who wishes to take them, and simmer sessions in 

which special work along varied lines is easily and eco

nomically attainable. 

Most of the larger schools of the state have some sort 

of salary schedule whereby the faithful and experienced 

teacher is granted increases of salary on a basis of exper

ience and professional alertness. However, the situation 

is not one of great encouragement to the prospective tea~ 

cher, although there is a general tendency recently to fix 

and maintain a recognized scale. 

The tables I and II which follow give a good idea of 

the situation which existed at the time they were made,in 

1925, and possibly they are fairly representative of the 

present condition. 
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Table 1. 

Principals Teachers 

Years of Number of Median Number of Median
Experience · cases cases 

() 10 $1420 225 $1215
1 14 1800 161 1305 
2 11 1700 120 1350 
3 18 1900 116 1350 
4 18 1800 79 1400 
5 14 1800 57 1350 
6 5 2000 47 1440 
1 11 1900 37 1448 
8 9 1860 21 1450 
9 11 2300 20 1538 

10 7 j.lBOO 26 1470 
11 10 2475 15 1530 
12 7 1800 12 1350 
13 12 2~50 15 1530 
14 7 1800 22 1550 
15 5 1950 11 1425
16 7 1800 19 1350
17 6 2200 8 1725
18 6 71800 1520
19 5. ieoo 1215
20 10 1800 4 1350 ' 21 7 2000 2 1483 
22 4 52075 1650
23 4 51560 1350
24 6 1800 2 "1763
25 6 1900 1 1350
26 17 1800 12 1510 

246 1062 

Figures from the Oregon Educational Journal,F.C.Wooten 

3. 
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fettle II. 

Distrib~tion of Teachers According to Years of Experience, 

With'Minimum, Median, .iiad Maximum Salaries 

Years o:t No. Of 
Experience Cases 

~ 235 
l 180 
2 134 
3 163 
4 107 
5 884 
6 71 
7 77 
8 68 
9 51 

10 45 
11 52 
l2 38 
13 39 
14 46 
15 34 
16 42 
17 28 
18 32 
19 31 
20 23 
21 24 
22 18 
23 17 
24 17 
25 15 
26 'lti 

1744 
Fisues, F.C.Wooten, 

Percent 
o:f Total 

13.5 
10.3 

7.7 
9.3 
6.1 
4~8 
4~1 
4.4 
3.9 
2.9 
2.6 
3.0 
2.2 
2.2 
2.6 
1.9 
2.4 
1.6 
1.8 
1.8 
1.3 
1.4 
1.0 
1.0 
1.0 

.9 
4.2 

99.9 

3. 

Range o:f 
Salary 

t 900 .. 2400 
1000-2400 
1080-2200 
1035-2400 
1125-2500 
1125-2400 
1125-2726 
1125-2750 
1125-2750 
1215-3600 
1215-3240 
1000-3000 
1125-3300 
1080-3180 
1100-3600 
1080-3000 
1170-3000 
1350-3000 
1215-4000 
1135-3600 
1170-3600 
1300-3600 
1215-3400 
1080-4000 
1125-4100 
1350-2650 
1125-7500 

966-'1560 

Median 
Salary 

t1334 
1328 
1367 
1430 
1508 
1500 
1628 
1657 
1883 
2000 
1700 
2100 
2033 
2040 
1880 
2148 
1750 
2138 
2150 
2130 
2100 
2185 
2133 
2125 
2141 
2200 
2140 
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Table II reveals the number and per cent of 1744 

teachers with varying years of experience, from one to 

twenty-six or more. It is noticeable that nearly one

seventh of the groa.p are without experience, and nearly one

fourth were beginning their professional career or enter

ing on the second year. The number indicating five years or 

less of teaching is 51.7 per cent of the total, or pa.tting 

it the other way aroa.nd, aboa.t 48 per cent had completed 

more than five years of service, and only 30 per •ent had 

completed more than ten years. 

Prof. Stetson's comments on Table II follow: 

"This table is of interest as it emphasizes again the 

comparative immata.rity of the teaching profession in point 

of service, as well as the large"turnover" incident to 

brief tenure and frequent replacements. The middle teacher 

was in the five-year group, which indicates a median ex

pectancy of about five years service for those who enter the 

profession. It must be remembered, however, that the ex

perience reported includes all types of teaching rather than 

experience at the level then held. Futhermore, the data in

cludes all high school teachers, principals, and city super• 

intendents in the state. If we omii the city of Portland, 

with its experience requirements, more attractive salary 

schedule end more certain tenure, the facts for the rest of 

the state wo~d be much more distressing. This is particu
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larly true for smaller schools in which it is not unusual 

to find a practically complete change of teachers for a 

given year, the replacements usually being without exper

ience." 3. 

Table l omits ?ortland and separates administrative 

from teaching positions. Quoting Prof. Stetson again on 

this table, "To fully appreciate the situation revealed, 

one should first note the lowest salary reported for each 

of the successive twenty-seven groups, then follow changes 

in medians in the same way, and finally consider the max

imum to which teachers or administrators might aspire at 

different levels of experience. It is highly significant 

that numerous teachers of extended experience were reoeiv• 

ing salaries of il60 per month or less, that the highest 

median given (~2200 at 26 years of experience) is only 70 

percent increase over the median for beginning teachers, 

and that the maximum of ~000 received outside of Portland 

is only 67 per cent higher than the first year maximum. It 

is also of interest to know that only 25 public school 

positions in the stat~ carried salaries above ~3000 in 1924

25, all being administrative, and that the highest paid 

classroom teacher of academic sub~ects outside of Portland 

received only $2200. The median salaries in Table I both 

for principals and for teachers, excluding Portland, show 

surprisingly little recognition of the increased efficiency 

which should normally accompany successive years of exper
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ience. 

"In view of these facts, it is inevitable that unsat• 

isfactory conditions should maintain. Able and ambitious 

young people, especially young men, are not attracted to 

teaching in sufficient numbers. Should they enter they 

seldom regard it as a profession, but rather as a temporar7 

occupation which gives slightly better returns than cleri

cal positions, and which provides a convient point of de

parture into some more promising calling. The limited salary 

sohedQ!e in most schools makes it impossible to establish 

higher standards of profession$1 preparation for service in 

the state and prevents placing emphasis upon real improve

ment while in service. ~enure is too short to permit the 

cumulative effects of continuous work, and changes in posi

tion are frequent, because significant financial advancement 

can be secured only by going to a larger school in Oregon or 

by moving to another state. Elimination from the profession 

is also rapid. Teaching often remains on the level of medio

crity and school administration necessarily becomes more a 

matter of continually reorganising the staff, breaking in 

new teachers, and ''Keeping that boat :from rooking" than of 

developing and carrying out constructive programs." 3. 

Promotions in the teaching profession are largely from 

the ranks of the classroom teachers to principalships, and 

from principelships to superintendencies. Occasionally high 
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school teachers, principals or superintendents progress 

into the ranks of the college or university instru.ctors 

and professors. 

Competition of women workers in edu.cation has almost 

brought about the exclusion of men from classroom teaching 

of academia subjects, but on the other hand administrative 

positions in this state are almost entirely filled by men. 

There are women teachers who rate as principals of grade 

schools, but for the most part they are titles, and the time 

of the so-called principal is usually filled with aotu.al 

teaching, lea•ing little or notime for supervision. 

Remuneration 

It is unfortunate that a monetary valuation must be 

placed a.pon a service which hes so little of objective 

immediate resa.lts for determining its worth to society. 

Bu.t is must be admitted that the financial reward is a 

consideration of prime importance in an analysis of any 

occupation. Other professions have placed an arbitrary 

valuation upon the services of ita members based in some 

cases upon the immediate financial results obtained, and 

in others upon the time and money expended for preparation. 

The teaching profession has no such valuation. 

The writer has made a study of the salaries, by coun

ties, of the classroom teachers, the principals, and the 

superintendents of this state for the last two years. 
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:rable I. 

Median Yearly Salaries by Counties of Classroom 

County 

Baker 
Bent· on 
Clackamas 
Clatsop
Columbia 
Coos 
Crook 
Carry
Deschates 
Doag1as
Gilliam 
Grant 
Harney
Hood River 
Jackson 
Jefferson 
Josephine
Klamath 
Lake 
Lane 
Lincoln 
Linn 
Malheu.r 
Marion 
Morrow 
Kultnomah 
Polk 
Sherman 
Tillamook 
Umatilla 
Union 
Wallowa 
Wasco 
Washington
Wheeler 
Yamhill 

State Median 

Teachers in Oregon 

1927-28 1928-29 

$1500 $1440 
1215 1170 
1350 1360 
1417 1417 
1340 1560 
1440 1396 
1507 1576 
125'1 1260 
1417 1486 
1260 1260 
1360 1360 
1350 1560 
1400 1500 
1400 1426 
1460 1520 
1400 1425 
1305 1282 
1610 1620 
1395 13'12 
1260 1305 
1505 1260 
1215 1215 
1372 1350 
1260 1305 
1305 1306 
1500 1520 
1505 1290 
1350 1350 
1350 1350 
1550 1600 
1450 1500 
1250 1250 
1425 1570 
1215 1260 
1500 1425 
1170 1215 

1350 1350 

6.7. 
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Table II. 

.Median Yearly Sala~1ea by Counties of Principals 

and Su.perintendents in Oregon 

Cou.nty 

Baker 
Benton 
Clackamas 
Clatsop
Colwabia 
Coos 
Crook 
Curry 
Desohu.tes 
Douglas
Gilliam 
Grant 
Harney
Hood River 
Jackson 
Jefferson 
Josephine 
Klamath 
Lake 
Lane 
Lincoln 
Linn 
Malheur 
Marien 
Morrow 
Mllltnomah 
Polk 
Sherman 
Tillamook 
Umatilla 
Union 
Wallowa 
Wasoo 
Washington
Wheeler 
Yamhill 

Superintendents 

1927-28 1928-29 

$5600 $3300 
3600 3600 
3600 3600 
3600 3600 
5000 3100 
3300 3600 ....... ........._. ...... 1800 
4000 3600 
3100 3200 _....... 2600 ...... 1710 __.... 
3600 3600 
3300 4060 

3000 3200.----.. 3600 
3000 

3600 3850 
3350 

3000 3200 
3150 2600 
3160 2875 
2800 3000 ·-·- 3000 
3100 3200 ......... 

-~----..... 3400 
4037 4000 
3240 3340 ....... 2660 
3600 3600 
2600 2600 ....... ........ 
2700 2800 

.Principals 

1927-28 1928-29 

$2250 $2056 
1800 1682 
2400 2400 
2560 2658 
2650 2500 
2400 2400 
2400 2500 
1700 1485 
2000 2385 
1800 1800 
2500 2290 
1800 1900 
2200 2625 
2200 2300 
2150 2150 
1800 1800 
1600 1350 
2141 2212 
1900 1950 
1612 1575 
1665 1360 
1732 1800 
2600 1787 
1815 2000 
1900 1926 
2900 2260 
1800 1900 
1828 2200 
2135 2325 
2600 2400 
2460 2450 
2062 1800 
1822 2000 
175.0 1500 
1800 1900 
1800 1755 

State •edian 3300 3200 1950 2000 

6. 7. 
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Table III. 

Median Yearly Salaries by Counties tor Agriculture, 

County 

Baker 
Benton 
Clackamas 
Clatsop
Columbia 
Coos 
Crook 
Curry
Deschutes 
Douglas
Gilliam 
Grant 
Harney
Hood River 
Jackson 
Jefferson 
Josephine
Klamath 
Lake 
Lane 
Lincoln 
Linn 
.Malheur 
Marion 
Morrow 
Multnomah 
Polk 
Sherman 
Tillamook 
Umatilla 
Union 
\'fal1owa 
Wasco 
Washington
Wheeler 
Yamhill 

Industrial Arts and Fhysical Education 

Agriculture 

~2000 
2000 
2200 .......... 
2300 
2350 

...... 
2400 

2000 

....... 
2350_.._ __ 
2100__ .._ 

2200 ...-.. 
2200 
2200 
2197 ......... 
2250 
2000 

2000 
2140 
2035 
2200 

2325 

in Oregon
1928-29 

Industrial Arts 

$2300 
1900 
1775 
1700 
1575 
1800 

........ 
2125 
2100 ...... ___ ... 
1800 
194'1 
2160__..._ 

1800-....... 
1800 

1600 ....... 
1600---.
1500 
1860 
---~ 
1920 
1900 
1600 ......... 
1650 
1620 ..,...... 
1600 

Physical Ed. 

$1807 
1800 
1800 
1670 
1700 
2100 
1746..._. 
1725 
1900 
1500 
1800 ......._. 

1603 
1657 _..._... 
1890 
1950 
2000 
1440 
1350 
1400 
1850 
1650 
1600 
1650 
1700 
1800 
1645 
2000 
1500 
1400 
1950 
1636 ..... 
1560 

State Median 2200 1800 1700 

6. 7. 
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Re~erring to Table I it is found that the state me

diaaifor both 1927-28 and 1928-29 is $1350, indicating that 

the classroom teacher in this state is in exactly the same 

position in regard to salary this school year as he was last. 

year. On a nine months basis this means a monthly salary of 

~150, aa4 on a twelve months basis the monthly rate is $112. 

50. For 1927-28 Yamhill County had the lowest median in the 

state but yielded the position to Benton County for the 

year 1928-29. Klamath County has the highest median for each 

of the two school years. From the school year beginning in 

1927 to the year beginning in 1928, nine counties lowered 

their median, ten counties kept it the same and seventeen 

raised the scale. The median of Wasco County showed the 

greatest gain with a raise of ~145 per year, and Harney Conn· 

ty was second with & $100 increase, while Baker County drop

ped ~60 and Benton and Lincoln each decreased f45. It should 

be noted that Portland is excluded from all records in 

Mul~omak County and that the salaries used are those of the 

secondary schools only. 

Table II, dealing with principals and superintendents, 

reveals that four counties reduced the median salary for 

their superintendents, which came about chiefly through the 

introduction of additional superintendents. At the same 

time eleven counties raised the median, and nine others 

had superintendents in 1928-29 that did not have them in 
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1927-28. Thirteen coanties show a reduction in the salaries 

of ~heir principals and seventeen show an increase, with 

eleven keeping the same rate. The state median for- superin

tendents has dropped ~100 per year, but the principals 

have increased $60. 

In Table III the three highe'st salaried and most easily 

identified groups of subject instructors were selected and 

their medians compu.ted by counties, Agricultural leads with 

a state median of $2200, which is '200 a year more than the 

median for principals. Industrial arts is second with tJ,aoo 

and physical education third with $1700. In the case of the 

lowest of the three, physical education, the median is still 

$350 higher than the state median for classroom teachers. 

The salaries for English, language and history teachers are 

at the bottom of the scale, but due to the fact that these 

groups are not easily segregated because one teacher may be 

teaching all three and other subjects in addition, no at~ 

tempt was made to obtain a median for them. 

Supply 

The question of whether the supply meets or exceeds 

the demand is a very crucial one to the prospective teacher. 

It can be measured only by way of subjective tpinion, for 

objectively it is never quite certain how many teachers 

there are in actual need of positions. A Table taken from 

The Proceedings of the Eleventh Annual Meeting of the 
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Borthwest Association of Secondary and Higher Schools, 

held at Spokane, Washington on April 5th lt28, givee the 

information compiled from questionnaires sent to city 

superintendents of the Northwest 

Athletics for boys
Athletics for firls 
Botany
Chemistry
Civics 
Dramatics 
Drawing
Economics 
English
French 
Geography
Geology
German 
History
Home Economics 
Journalism 
Latin 
Manual Arts 
Mathematics 
Music 
Physics
Political Science 
Public School Art 
Sociology
Spanish
Stenography
Typewriting
Zoology 
Elementary School Principals
Junior High School Principals
Kindergarten
Primary Grades 
High School Principals
Supta. in Small Towns 
Others 

as follows: 

Shortage Oversupply 

31 16 
41 11 
16 12 
39 7 

6 39 
28 23 
31 5 

3 37 
8 44 

19 19 
25 19 
19 11 
14 12 

3 47 
13 29 
30 6 
17 20 
36 11 

6 35 
29 12 
51 11 

2 39 
38 9 

6 28 
22 18 
26 22 
19 23 
19 14 
31 17 
31 20 
16 16 

9 38 
22 20 

9 25 
0 7 

a. 
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Dean Eolton, of the University of Washington, who had 

charge of this investigation says, "There is a general be

lief in appointment offices and in state departments that 

there is a surplus of teachers. In each appointment barean 

considerable n~bers of candidates last year were nnable to 

secure positions. The returns as a whole from the appoint

ment bureaus indicated marked shortages for teachers of 

athletics for boys and girls, chemistry, home economics, 

Latin, manual arts, music, stenography, typewriting, elem

entary school principalships, Jnnior high school principal

ships and teachers, and kindergarten teachers. The marked 

oversupply was indicated for civics, economics, French, Ger

man, Spanish, English, history, political science, sociologJ 

and superintendents in small towns. 

"It will be noted thst the opinions of the superinten

dents and the appointment bureaus coincide very closely. 

"General comments made by the superintendents in reply

ing to the questionnaires were to the effect that there is 

an oversupply of poorly prepared teachers, but high-class 

teachers in any line are not plentiful." 8. 

The placement bureau secretary of the Oregon State 

College at Corvallis, states that 98 percent of all grad

nataag students from the vocational education department, 

who desired positions, were plaoed within the first year. 

These placements were for the year 1928-29. 



32. 

An a~thenic idea of the so~rce of the teacher SQpply 

in this stat~ may be had from the October, 1928 iss~e of 

the Oregon Ed~cational Journal as follows: 

"Of the 1728 teaching and administrative positions, 

633 or 35.5 per cent were newly filled in the fall of 1924. 

Three hundred sixty of these positions, 57 percent of all, 

were filled by teachers who had not taught in the state pre

viously, and of this group, 236 or 37 per cent of all new 

appointees, were without teaching experience. One hundred 

nineteen positions were filled by election of teachers from 

other states, eighty of this group having had previous ex

perience. Graduates from Oregon institutions, chiefly of the 

class of 1924, were elected to 221 positions, only 27 of 

these indiviftuals being experienced. The remaining 273 new 

incQbents, 43 per cent of the total, had all taught in Ore~ 

gon before, and in some oases were changing from one posi

tion in the state to another. 

"If the year in question is typical, we may say that 

of all the teachers and administrators in the state annu

ally, every third one is new to his position, three out of 

eight of these new teachers are withoQt prevtous experience, 

and about three of each five have not taught in the state 

previously. One position of each five is filled by migrants 

from other states, and five of e8ch eight by teachers who 

have taught in Oregon before, but have changed positions." 

3. 
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The total number of school districts in the state of 

Oregon is 2354, an increase of three over 1928. The total 

number of teachers in the public schools in 1928 was 7804, 

and in 1929 there are 7942, showing an increase of 138. 

The total number of high school teachers has increased from 

1985 to 2107, a difference of 122. The increase in elemen

tary teachers was only 16. The private schools have shown 

a large increase of attendance during the last year. In 1928 

the enrollment was 1769, with 169 teachers, while in 1929 

they have 4320 pupils with 247 teachers, an increase in the 

enrollment of 2551, and of teachers 78. 

Other Information 

The hours of work for the teachers in the elementary 

and secondary schools range from four to six, but as mention-
eel 

previously, with extra time devoted to school interests in 

variou.s ways. 

The state law has this ru.ling in regard to the mini

mum aie for entering teachers, "No person who is less than 

18 years of age shall receive a certificate to teach in the 

state of Oregon." Some schools put a maximn.m age limit of 

46 u.pon teachers entering their systems. 

One of the great handicaps u.nder which the teacher mu.st 

work is the shortness of the school year. The average teach

er has employment in his profession for only nine months of 

the year. Either he mn.st have saved enough from his nine 
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months salary to earry him thro~gh the swnmer or he m~st 

seek some sort of temporary employment. 

There is some flnct~ation in the demand for teachers 

in Oregon dne in part to visiting tonrist teaehers, who 

coming f•om the Eastern States or from the Middle West, like 

the climate and scenery of Oregon and are willing to stay 

at a sacrifiee of wages if they can secnre a position here 

for a year or two. 

As to organizations for the protection of the workers 

in the field of edncation, it may be safely said that there 

are none. There are organizations for teachers, of c'o~rse, 

bnt for the most part they are more interested in the wel

fare of the p~pil and the intellectnal progress of the pro

fession than in their own immediate financial and personal 

needs. 

Conclnsions 

The natnre of teaching as an occ~pation has been out

lined in brief and the advantages set np on one side and the 

disadvantages npon the other. The qnalifications and train

ing req~ired have been listed to some length, the remnnera

tion, with the possibilities of the profession, and the sta

t~s in the matter of snpply and demand indicated. In other 

words, both sides of the question of the desirability of 

education as a profession or occnpation have been presented 

as fairly as possible. 
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The purpose of this study was to present information, 

and not to attempt persuasive arguments, except those 

springing from the nature of the facts presented. Any de· 

cision thrt may be arrived at will depend upon the nature 

and inclination of the individual and the reaction to the 

included information. 
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