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ATTITUDES OF 185 STUDENTS 
TOWARD THEIR J'AMILY RELATIONSHIPS 

CHAPTER I 

INTRODUCTION 

Never before in history has there been so rapid a 

change in the economic, social, and cultural values as 

there has been for this generation of youth. The complex

ity of the world today is a challenge to every thoughtful 

parent and teacher to guide our youth in such a way that 

they will establish and maintain family relationships that 

will be sound, meaningful, and enriched with the joy of 

living. 

We need to guide our boys and girls in their learning 

experiences and help them to achieve successfully their 

developmental tasks so that they may live happy and useful 

lives. Satisfying family living depends upon the people 

themselves; it depends upon the quality ot their personali

ties; it depends upon the relationships they create. This 

means that each individual member of the family should be 

given the opportunity to develop according to his ability 

mentally, socially, physically, spiritually, and eoonom

ically. 
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The homemaking program is no longer limited to the 

girls. Boys and girls alike need to have basic understand

ings ot the problems involved in family living. Teamwork 

is essential in the home today as never betore. According 

to Duvall: 

Homemakers today are increasingly concerned 
with the development or tamily members as their 
major purpose. Providing tor the optimum develop
ment or personality is tar more complex than the 
time-honored baking ot a light biscuit. Rearing
children amid the complexities ot modern city
living is more difficult than bringing up young
sters on the old-fashioned tarm. Child-size 
responsibilities are more d itticult to tind. 'l1he 
modern community presses in with everything trom 
radio and comic books to problems of intergroup
tensions and general anxiety. At the same time, 
new resources--mental hygiene facilities, child 
development findings, dental and physical health 
standards, cultural opportunities, and above all 
a freedom to choose--challenge today's homemakers 
in new and awesome ways ••••• The family is never 
statio, but always changing, and no two children 
are ever born into the "same" family any more than 
two people oan bathe a year or two apart in the 
same river. Husband and wife together serve as a 
team or homemakers in the establishment or their 
marriage. This is not the kind or task that oan 
be carried by the woman alone. Increasingly, men 
and women alike are recognizing that it takes two 
to build a home (4, p.435). 

Background or This Study 

A class in tamily living helps the students to under

stand themselves better, and in this way helps them to 

evaluate their interrelationships with their peers, their 

teachers, their parents, and their community. The 
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development of a healthy personality helps to enrich their 

own experiences, and make for better family relationships. 

With this feeling toward teaching family relationships 

in mind, the writer believed it advisable to urge her 

school administration to allow her to collect data which 

would provide intor.mation tor instigating a program tor edu

cation in home and tam1ly living in Glendale Union Academy. 

The Glendale Union Academy is a Seventh Day Adventist 

school in which there were approx~ately 625 boys and girls 

enrolled during the school year of 1953-1954; 425 being in 

the ' elementary school and 200 in the secondary school. 

The Seventh Day Adventist schools have been establish

ed to educate Christian boys and girls to become respon

sible, trustworthy, intelligent, and mature citizens in the 

community, and more than that, to prepare young people tor 

a world-wide mission work. 

According to the latest figures presented at the 

General Conference of Seventh Day Adventists held in San 

Francisco from May 24 through June 6, 1954, there were 

229,014 students enrolled in 4,751 schools, led by 9,599 

teachers the world over. Ot these schools, 269 are above 

the elementary level with 34,370 students. 

In North America the denomination has 1,011 elemen

tary schools, 71 secondary schools, ll four-year colleges, 

two junior colleges, a theological seminary, an 
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internatioaal correspondence school, a school of medicine 

which has several related schools ot specialized fields, a 

school or dentistry, tour collegiate schools ot nursing, and 

six schools ot nursing in denominationally controlled hos

pitals. 

The Glendale Union Academy secondary school is a day 

school, started by 20 persons, which includes the principal, 

the print shop manager who teaches printing, the registrar 

who teaches a class in typing, the rood service director 

who serves tram 400-500 meals a day in the school cafe

teria, and the accountant and cashier. In addition to 

these 20, there are two maintenance men and two custodians. 

Eight ot the 1'1 teachers teach part time in the elementary 

school: tour in the junior high level and the tour music 

teachers teach in all grade levels. 

Since the school is a private school, and receives no 

financial aid trom the state, a tuition is charged to the 

students. For the students who are unable to pay the tui

tion charge, work is provided at the school, or their looal 

church helps provide funds so that no student is excluded 

because ot laok ot finances. The school draws students 

trom nine Seventh Day Adventist churches in the area-

Arcadia, Burbank, Glendale, Hollywood, North Hollywood, Los 

Angeles, Pasadena, South Pasadena, and San Fernando. 
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Special emphasis is given to Bible study. Bible 

classes are taught in each grade as a part ot their regular 

curriculum. The assembly programs include some ot a spiri

tual nature, as well as secular programs. During these 

a•sembly programs students have an opportunity to develop 

Ohristian leadership as well as leadership in general. 

Most ot the social activities oome on Saturday night, 

since Seventh Day Adventists observe the Sabbath day from 

sundown Friday nignt until sundown Saturday night. Manr ot 

the social activities are of a recreational nature; how

ever, dancing is not included. 

Abstinence trom smoking, dr1Dking, and eating ot meat 

and drinking tea and coffee are in line with the health 

program ot keeping physically tit in order to be of great

est service to mankind. 

The Seventh Day AdTent1sta place emphasis on higher 

education. Their educational level is tar above the 

national level. In tact, people in the church are 300 per 

cent more than the national average of college graduates. 

This means there are few high school graduates who do not 

gp on to college or technical training. or the •1 seniors 

who were graduated in 1954, only one girl planned to be 

married ~ediately. All of the other students, except 

one, indicated that they were going on to college next 

.year. 
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Purposes of This Study 

In order to determine the need for more family life 

education this study is based on a questionnaire to be 

answered by 185 high school students in Glendale Union 

Academy. 

The study will attempt to answer, at least in part, 

the following questions: 

1. What were the students• attitudes toward religious
training? 

2. Did the students need a better understanding ot 
family training; i.e., was their background ade
quate to prepare them tor happy family living in 
their own homes? 

3. In what ways had major crises affected the stu
dents? 

4. What were the students• attitudes toward mothers 
who work? 

5. Were high school students getting experience in 
money management? 

6. Did the students enjoy being with their families? 

7. What were the students' attitudes toward sharing
in the responsibilities of the home? 

8. Did the students feel tree to discuss their per
sonal problems with their parents? 

9. What were their attitudes toward their sex guid- . ' 

anoe? 

10. How did the students feel about discipline? 

11. What were their attitudes toward their dating 
experiences? 

12. What were their attitudes toward engagement? 
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13. What were the students' attitudes toward their 
personality development? 

14. What were their attitudes toward a course in 
family living in the school? 
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CHAPTER II 

REVIEW OF LITERATURE 

Until recently little has been done in the education 

tor better family living, and yet it is vital tor the 

achievement ot all other education. e have taught our 

boys and girls many things but have neglected to teach them 

how to live happily together. In recent years we are real

izing more and more that it is most important to teach our 

boys and girls the values ot democratic living. But we 

tind that the school is not enough, as necessary as it is 

in the teaching ot democratic ideals. We must do more than 

teach it in the schools. We need to change feelings and 

attitudes in order to tully accomplis~ this great task , and 

this goes back to the home. 

In past years we believed that man behaves just as he 

chooses, and that it he does not wish to behave as he does, 

he can stop; but now we realize that there are many factors 

involved in men's behavior. All behavior has a cause, and 

finding the cause otten involves a very complex study. 

In reviewing the literature we see that as far back as 

the close ot the nineteenth century there was an understand

ing ot the need ot improved home lite. Stetson understood 

this tact tor she said: 
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When we see how some families improve,
while others deteriorate. and how uncertain 
and irregular is such improvement as appears, 
we know that we could make better progress if 
all children had the same rich endowment and 
wise care that some receive (14, p.l88). 

The greatest progress into an understanding of what 

makes us what we are has been accomplished in the last 25 

years. We have learned the importance of an integrated 

program in our schools by including family situations 1n 

each phase of our teaching. e have seen the need of in

cluding family life education. e are convinced that in 

this complex society of ours we need more than academic 

teaching in order to promote satisfying home lite in a 

democratic society. An understanding of interacting per

sonalities and the interrelationships between family mem

bers is important. 

We know that the healthy personality is the right of 

every child, and this is accomplished by an understanding 

of how a child feels inside. Hymes gives the following 

description: 

Personality is not a mysterious fate which 
slowly unravels. Nor is it luck or chance that 
makes people act the way they do. · Personality
is made. Man makes it. People become what they 
are. They become what they are through what hap
pens to them. And people can be molded, like 
clay, into all kinds: into people who lynch, and 
into people who hate, into those who burn and 
those who keep others down. Personalities are 
made ; man makes them; end he can make them in any 
image he chooses. We know this is true because 
we have done it. But we know too, that, if we 
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will, we can easily turn out boys and girls, 
men and women, who will respect their fellow 
man. Twenty-five years have taught us this, 
years of watching how people grow and how they 
feel inside (10, p.21). 

Our high schools need to encourage our boys and girls 

develop feelings and attitudes that will help them overcome 

feelings of prejudice so that they will in turn develop 

wholesome attitudes and feelings in their own children. If 

we can only instill these basic needs or all peoples in the 

minds of our teen-agers, then it will carry over into their 

homes as they become parents . 

This is ot paramount importance because many educators 

have believed that young children do not have prejudice; 

that they are not aware of racial, religious, and socio

economic differences until late childhood. ith this prem

ise, these 'educators have concluded that if children of dif

ferent racial, religious, and socio-economic differences 

work together in school in a friendly classroom, that these 

friendly attitudes will carry over into their play activi

ties and home lite . They have thought that the democratic 

way of teaching, and teaching about democracy, will wipe 

out undemocratic attitudes; and that emphasis on fair play, 

brotherhood, and tolerance will result in the practice ot 

good human relations. 

These beliefs have been challenged by the study made 

by Radke and associates. 'I'he study was made of 250 
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children, ages five, six, and seven, attending the kinder

garten, first, and seoond grades ot six pUblic schools in 

Philadelphia, which included various religious and racial 

groups. The children's reactions toward racial and reli

gious groups were obtained through the use ot a aeries ot 

pictures (Social Episodes Test) and a standard set ot 

interview questions that accompanied each picture. The 

pictures consisted ot barrier and non-barrier pictures, 

which were shown to the group, and followed by an individ

ual interview to get the reactions ot eaoh child toward the 

pictures. In the introduction to this study ot social per

ceptions and attitudes ot children, Radke, Trager, e.nd 

Davis report: 

The child entering school already has a long 
past ot social learning. He brings with btm per
ceptions of the self and differentiations ot his 
aooial environment. Both may be unstable and, in 
some respects, indet1n1te; neTertheless, to man7 
parts of self and enTironment there may be attixed 
strong affects. The social learning in these earl:y 
years has taken place mainly within the family and 
play groups ot children. Through these agents the 
ohild becomes aware of and reacts to social forces 
which constitute culture; through them content, 
structuring, and attitudes concerning his social
psychological enTironment are conTeyed to him; and 
oultural standards and mores begin to haTe conse
quences tor his personality end behavior•••••• 
When the child arriTes at sohool, he is not just
WBill," the ind1Tidual personality. His ooncept 
ot himselt and his plaoe among his peers and teaoh
ers are influenced by a great many Tariables auch 
as his family's socio-economic status, his tether's 
occupation, the street on which he lives, the 
language ot his parents, his national background,
his raoe and religion (11, p.331). 
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From the above findings we see that it is not enough 

to teach the democratic way of life in the schools. The 

future parents must develop attitudes and feelings that 

will make for democracy, in order tor our children of 

America to get an early start in an understanding of equal 

rights tor all religions, races and social cultures. This 

can be accomplished by an integrated school program, along 

with family life courses that will help our boys and girls 

understand what satisfying family relationships mean; what 

parenthood means; and what democracy means. 

Some of the additional recent literature that has in

fluenced the writer in her planning and development of this 

present study includes the Digest ot the Fact Finding Report 

to The Midcentury White House Conference on Children and 

Youth, "A Healthy Personality For Every Child," directed by 

Helen L. Witmer; "Human Development and Education" by 

Robert J. Havighurst; "Fmily Living•' by Evelyn Millis 

Duvall; and "How Personalities Grow" by Helen Shacter. 

so tar in the review ot literature we have placed 

special emphasis on the importance of getting an early 

start in the development ot feelings and attitudes of chil

dren, in order to create people who feel good about other 

human beings; people who have a trusting feeling; and peo

ple who have a feeling ot joy and happiness in living. 

This is desirable, but now we want to tie it in with the 
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literature written on adolescent needs, tor the study is 

being done on the adolescent level. Gardner contir.ms this 

when he says: 

Le rning and growth take place only when 
the child reels secure••••• At best this feel
ing or security is complex and not too easy to 
describe. Its value and power are often easier 
to recognize when it is absent. However, we 
can say that a child teels secure when he real
izes that he is loved, wanted, and enjoyed by
his parents; when he is certain that he will not 
be abandoned or deserted; when his home has the 
appearance or stability which ensures that his 
parents will be there indefinitely; when his 
parents protect him trom external attacks or 
physical injuries by other people and by inan
imate objects; when his parents protect h~ trom 
expressing undesirable, primitive drives and im
pulses; when his taith in the completeness and 
truthfulness ot parental teachings has been 
aftir.med by repeated demonstrations ot it; and 
when he is confident that his parents treat htm 
as an individue.l worthwhile in himself, rather 
than a composite picture of the very best and the 
most highly prized--or of the most undesirable 
and unwanted--character traits of his parents
themselves or ot other relatives with whom his 
parents may attempt to identify h~••••• Not 
only is this type or relationship necessary in 
the earliest years or growth; it is undeniably or 
equal importance in the relationship of parents 
to children who are passing through the complicated 
processes of adolescent growth (7, p.l5). 

The period ot adolescence covers the most complex 

change in the child's life. It has alw~ys been that way, 

but due to our present day social and cultural patterns, 

this task of development into adults is doubly ditricult. 

For this reason parents, teachers, and adults working with 

teen-agers need to have an understanding or the many 

http:contir.ms
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changes that take place during this period. Ginsburg de

scribes the change thus: 

I prefer to diseuse adolescence as the in~ 
ev1table period between childhood s.nd adulthood, 
a time of rapid physical, mental, and emotional 
change as well as of basie choice-making. The 
biological, emotional, and intellectual growth 
which ordinarily accompanies adolescence, which 
in a real sense is adolescence, confronts the 
youngster with a whole array of problems. And, 
although it seems trite and obvious to remark it, 
they descend on him betore he is at all ready for 
them .•••• 

To understand adolescents 1t is important 
to remember that they are bewildered, frightened,
and contused. An adolescent patient of mine did 
a series of beautiful and expressive surrealistic 
paintings to express her :feelings; woven 1n the 
design of one of them is the phrase, 11 I 1m a stranger 
here myself." I could think of no expression truer 
or more re'f'ealing. The adolescent finds his newly
approaching adulthood strange indeed; he finds the 
departure from childhood frightening, and the atti
tude and the demands of the adult world little short 
or terrifying (8, pp .l2,lJ.34). 

Adolescence is the period of emancipation !rom depend- . 

ence upon parents to the separation trom parental controls. 

This eviction f rom the protection ot childhood into the 

prospect ot adulthood is frightening. Yet he is literally 

torced into this emotional change, because of all of the 

suocess1ve physical changes. This is truly a period ot 

turbulence, self-questioning. and stru.ggle tor the adoles

cent. This requires a great deal ot uader.standing and 

guidance from teachers and parents. It means in some in

stances a re-learning or re-eduoative process. This is 

http:l2,lJ.34
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perhaps true in relation to sex guidance tor the adolescent 

more than in other phases. This need is expressed by Gard

ner: 

The adolescent's eventual and tinal accept
ance ot the mature sexual role expected ot him 
presents a series ot anxiety-creating situations. 
These may result in transient and temporary, or 
prolonged or even permanent, deviations from 
accepted typical behavior. Such deviations may
last tor only a short time, but while they are 
in ettect they do block the adolescent's steps 
to the next stage of his psychosexual develop
ment ••••• The most general teeling ot anxiety
aroused in the adolescent by emerging sex drives 
goes back to alarming sex intor.mation and atti
tudes that he acquired earlier. It arises out 
ot previously implanted notions that, in any ot 
its expressions, sexuality is evil or sintul ••••• 
When through warnings and misinformation a child 
is led to believe that sexual and aggressive im
pulses always go together, it is not difficult to 
see that the adolescent girl or boy is terrified 
at becoming an adult. Development is then thwarted 
despite all the pressures inside and outside ot 
home which impel him forward. The child's anxiety
and insecurity will not allow him to accept his 
adult role (7, p.l&). 

In the adolescent .phase ot universal human problems 

Brooks gives us his version: 

Our entire culture seems to be in conspiracy 
to make lite as difficult as possible tor young
people in their relation to the opposite sex. 
Annually we change our minds about which portions 
ot the female anatomy shall be concealed or re
vealed••••• Apparently, then, the role of the 
adolescent in America is typecasting ot the worst 
kind. The character, lines, and business are all 
predetermined tor him by generations of adult au
thors bent on projecting their own concepts onto 
the youthful actors--and being none too consistent 
in their demands, either. Indeed, it seems that 
in our society young people can solve most ot their 
problems only by growing up! (3. p.l3) 
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Adults need to have an understanding and respect tor 

adolescent needs of boy-girl relationships. Adolescent 

love is a period or much contusion. Williams defines this 

emotional need thus: 

Boys and girls need heterosexual relation
ships as much as they need food, as a basis tor 
growth. It for one reason or another such rela
tionships are not permitted, or the need tor them 
is repressed by the youngster himself, the process 
may be delayed until he reaches his twenties or 
later. In these instances the individual is pro
jected into love relationships in an adult world 
with adult expectations and standards without the 
benefit of preliminary preparation during adoles
cence. He has had no opportunity to learn with
out the necessity to "play for keeps." Under 
these circumstances conflicts may be multiplied
needlessly and result in unfavorable emotional re
actions during courtship and marriage (15, p.l04). 

From the above we see the importance of boys and girls 

meeting their developmental tasks at the "teachable moment" 

in order to develop into adults in a satisfying nor.mal man

ner. It these tasks are not met at the desirable age, they 

are not skipped, and may later show up as a cause of be

havior in a maladjusted adult. Even in adolescence we need 

to help our boys and girls with their developmental tasks. 

They do need freedom to choose. but they also need limita

tions in order to make desirable choices. Havighurst con

tir.ms this when he says: 

The developmental task concept occupies
middle ground between the two opposed theories 
ot education: The theory of freedom--that the 
child will develop best if left as tree as pos
sible, and the theory ot constraint--that the 



17 

child must learn to become a worthy responsible
adult through restraints imposed by his society.
A developmental task ·is midway between an in
dividual need and a societal demand. It partakes
of the nature of both. Accordingly, it is a use
ful concept tor students who would relate human 
behavior to the problems of education--useful 
without, I hope, obscuring tmportant issues in 
educational theory (9, p.332}. 

In addition to all of the problems we have already 

mentioned that the adolescent has to race, another impor

tant decision placed upon him is in the choice of his voca

tion--his life work. This is a very important choice tor 

once he has decided upon his field of work, it is usually 

final. This decision not only involves meeting his ecoaom

ic needs, but also satisfaction and contentment as well. 

One of our great social problems comes from dissatisfaction 

in one's job. 

Adolescence is also an age where religion plays an 1m

portent role. It 1s an aid to healthy personality develop

ment. Contrary to the beliefs of many adults, high ideals 

are a characteristic of youth. The tact finding report of 

the Midcentury White House Conference shows the need of re

ligion: 

In calling people to be "children of God 
in the midst of a crooked and perverse generation," 
to love their neighbors without regard to race or 
creed or accidental circumstance, to do the will 
ot God in a society that ignores or denies that 
will, religion provides integrating ideals of the 
highest order. For the mature adult, es well as 
tor the adolescent, those ideals are an inspiration
and a challenge. With them as guides and with help 
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and renewal available through religious institu
tions, human lite, tor all ita struggle, may be
come significant, joyous, and rewarding••••• 

It is ideals, operating as guiding prin
ciples for home and society, that constitute the 
base from which healthy personality development 
can proceed. To help children grow to maturity 
ot personality, parents, teachers, all who are 
significant to children must be genuine persons
in a genuine society. It such a society is a 
truly democratic one, it will assure that all 
children have the goods and services and the 
equality ot opportunity that their physical and 
emotion well-being requires. It is, however, 
only as the responsible adult members of the 
society maintain its basic ideals that these re
sults will follow and that a generation of chil
dren of healthy personality will be reared (6,
pp.55,56). 

The writer's review ot literature included other stud

ies related to home lite, which strengthened her background 

in attitudes and analysis of the study. In 1g49 a study 

was made by Staton on the ''Attitudes ot a Group or Oregon 

High School Seniors Toward Home and Community Problems." 

Regarding the study Staton says: 

The purpose of this study, therefore, was 
to aid in evaluating family and community serv
ices to youth, and by determining youths' special
needs, interests and activities, and their evalu
ation ot them, to make recommendat i ons which may 
suggest ways of meeting needs ot Oregon youth.
Briefly, the major areas to be studied and youths'
relationship to them were: the family, the church, 
the community as a whole, recreation, and certain 
personal problems of youth such as friendships, dat
ing, financial problems, sex education, and others 
(13. p. 9). 
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A questionnaire-interview was the means used in con

ducting the survey, with a rigid sampling technique to in

sure correct ratios. The total sample included 2,202 high 

school seniors in 12 counties, with the high schools' total 

enrollment of 65,277. 

Conclusions to the study were that youthwere funda

mentally wholesome; that they should be given responsibili

ty and opportunities to participate in community activities; 

they d~and the best adult leadership and guidance that is 

obtainable; they need a more adequate recreational program-

some resources should be made available where communities 

ere unable to finance these facilities; tbey need vocation

al guidance as a part ot the total program; nearly halt ot 

them felt the need ot additional education beyond high 

school; the church should be a part ot the total community 

program; the need to encourage all family members to partic

ipate 1n recreational activities; the need tor family coun.. 

selling; recognition that youth will carry with them to 

adult life attitudes, appreciations and emotional patterns; 

and finally a recommendation that well-qualified lay lead

ers be made available to individual femilies and communi

ties in order to achieve the best environment for Oregon 

youth. 

Benjamin's study on "Attitudes ot One Hundred Thirty 

Single College Men Toward Certain Aspects ot Parenthood" 
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also helped the writer to formulate her material for the 

study. His study was made by presenting a questionnaire to 

130 unmarried men attending Oregon State College during the 

winter term of 1951. 

The results of his study will be helpful to instruc

tors in family living oourses, as they will have a better 

understanding or the needs of the men students 1n relation 

to the present culture patterns toward family relations and 

child rearing. 

Conclusions to the study showed that these single men 

tended toward developmental rather than traditional con

cepts or child rearing. They were in harmony with the psy

chological ideas ot child rearing and family relationships 

ot today. They see the rather's role as an important part 

in the current family pattern. The study showed a lack ot 

adequate sex education, and especially a lack of freedom in 

discussing sex matters with their daughters. 

This study bas a definite relationship to the writer's 

study 1n that it is important to develop desirable atti

tudes and feelings in the future parents in order to help 

them have more satisfying family living. 

The most reoent literature that was reviewed was the 

very excellent study made by Bigej on "Attitudes of Home

making Teachers Toward Play Schools as Laboratories tor 

Teaching Child Development." She, too, made this study at 
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Oregon State College. Bigej explains the purpose of the 

study thus: 

Homemaking teachers have a unique oppor
tuni~ to develop keen interest in the child 
development phase of the total home economics 
programs or secondary schools ~Y conducting a 
play school as a laboratory tor training ado
lescents tor the role of parenthood tomorrow. 
Many high school students who have had no actual 
training in child care and guidance are now oar
ing tor small children outside of their own homes 
as "baby sitters." Others are assisting with the 
responsibilities in their homes caring tor younger
brothers or sisters. Varied problems confront 
these students who are given unlimited responsi
bilities in child care. A large number of high
school students will marry soon after graduation,
thus terminating their formal education to estab
lish homes or their own and to become parents with 
or without training and knowledge of some of the 
real responsibilities and privileges of parent
hood (2, p.3). 

The method of procedure was the sending a question

naire to a selected group or teachers in Oregon, in order 

to get their beliefs and practices regarding using play 

schools in teaching child development. 

Implications or the study were that there is a lack of 

adequate subject-matter background and experiences with 

small children; there is a lack ot teacher-training in 

child development and conducting play schools; there is a 

lack or feeling the need of play schools in the homemaking 

program in high schools. There is a need tor educating the 

parents, school boards, administrators, and the community 
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as to the Talue ot play schools in teaching ohild develop

ment in the total homemaking program. 

The results ot this study are ot value to the writer 

because child study and child development play an important 

role in making tamily living more satisfying today. 
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CHAPTER III 

PROCEDURES USED IN MAKING 'l'BIS STUDY 

Sources ot Data 

The data used in this study were secured primarily 

from a questionnaire (Appendix). This questionnaire was 

given to the high school studeBts at Glendale Union Academy 

in order to obtain a picture ot their home lite. In turn, 

the information obtained in this questionnaire should pro

vide a basis tor developing a class in family living, based 

on the needs ot the students as these needs arise in their 

personal and family lite. 

Pre-Testing the ~uestio~aire 

Before the questionnaire was given to the 185 hip 

school students in the Glendale Union Academy, Glendale, 

California, it was criticized by {1} tour faculty members 

in home economics at Oregon State College and (2) 20 teach

ers who were attend1ns the Oregon State College summer 

school session in 1953. Eaoh ot the 24 individuals were 

requested to read the questions over carefully and to make 

any suggestions tor its improvement . Then the question

naire was revised. 
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Administration ot the ~uestionnaire 

Since the success or the study depended upon the stu

dents' response and cooperation, the principal or the high 

school, in the presence ot the writer, presented the proj

ect to each of the class groups: freshmen, sophomores, 

juniors, and seniors. .He explained to them the attitude ot 

the school toward helping them with their family lite prob

lems, both for now and tor the time when they would estab

lish homes of their own. Be told them why the school bad 

recognized the need ot adding the class, wtouths' Prob

lems,~ in the junior class curriculum, and the class in 

"Orientation" in the freshman class curriculum during the 

school year 195~-1954. He informed them that in harmony 

with this program the writer would be presenting a ques

tionnaire to each student in an effort to make their high 

school days more meaningful, and to better prepare the~ for 

assuming the responsibilities ot their own homes which they 

would be establishing not too far in the future. The prin

cipal thought that the students' response would be much 

more gratifying by this preparation, and by administering 

the questionnaire in smaller groups, rather than to present 

it to the whole student body at once. 

The writer administered the questionnaire personally 

during the Orientation class for the freshmen, during the 

Bible class tor the sophomores, during the Youths' Problems 
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olaes tor the juniors, and during the Amerioan History 

class tor the seniors. Although there were 200 students 

enrolled in Glendale Union Academy, due to absences, ques

tionnaires were only completed by 185. 

The purpose ot the questionnaire was explained to each 

group ot students. They were instructed to ask questions 

on any point that was not clear to them. The writer made 

every ettort to establish rapport with the students in 

order to obtain their full cooperation and mutual under

standing. 

The response to the questionnaire was very gratifying 

ia that the students cooperated in an excellent way. 
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CHAPTER IV 

RESULTS 

Attitudes ot 185 Higp School Students 
Toward Their F~ily Living 

This chapter deale with the results ot the question

naire that was distributed to 185 students in the Glendale 

Union Academy. The questionnaire included check lists for 

the students to respond with the items that were correct 

tor them. It also included essay-type questions in order 

that the students oould express themselves as to their be

liefs in their family living experiences. 

Students and Their Families 

The first table gives a background of the 185 students 

regarding their academic standing, their age, the race to 

which they belong, and their place of birth. Their resi

dence is given as to the length of time the students have 

lived in the cit¥, a rural area, or both; and how many 

moves they have made during their lifetime, thus tar. 

A description of the parents ot the 185 students is 

also given in this table a s to whether they were born in 

California, elsewhere in the United States, or were toreign 

born. 
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Table 1 shows the composite description or the 185 

students of Glendale Academy tor the year 1953-54. One

halt or the student body ranged in age from 13-15, and the 

other halt were 16-18. It also showed that 96 per oent ot 

the group belonged to the white race. Fifty-nine per cent 

ot the students were born in California. 29 per cent were 

born elsewhere in the United States. Nine per cent were 

foreign born. and three per cent gave no response. The 

students who were foreign born ere either children or mis

sionaries or from refugee families who have oome over as 

the result of / relatives or friends. Forty-f1Te per cent 

had always lived in the city, whereas 54 per cent had lived 
. 

in both rural and city areas. Only one per cent had always 

lived in a rural area. Nine per cent or the student body 

had lived in the same community all their lives, 13 per 

cent had moved only once, but 61 per oent had moved more 

than three times. seventy-seven per oent ot the parents of 

these students were born in California, 16 per cent else

where in the United States, and seven per cent were foreign 

born. 

The figures given here are tor the total group. Table 

1 shows that there is very little difference between the 

boys and girls who are represented in this group or 185 

students. 
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Table l 

Composite Desoriptioa ot 185 Students 

Characteristics 
Total 

No. % 
Girls 

No. " 
Boys

No. % 
Academic standing 

Fresbmen 
Sophomores
Juniors 
Seniors 
Total 

58 
51 
42 
34 

185 

32 
27 
23 
18 

100 

29 
31 
19 
19 
98 

30 
32 
19 
19 

100 

29 
20 
23 
15 
87 

34 
23 
26 
17 

100 

Age 

13-15 
16-18 
Over 18 
Total 

90 
92 

3 
185 

49 
50 

1 
100 

50 
46 

2 
98 

51 
47 

2 
100 

40 
46 

1 
87 

46 
53 
l 

100 

~ 

White 
Negro
Oriental 
Spanish
Total 

177 
3 
2 
3 

185 

96 
2 
1 
1 

100 

93 
2 
1 
2 

98 

95 
2 
1 
2 

100 

84 
1 
l 
1 

87 

97 
1 
1 
1 

100 

Birthplace 

California 
Elsewhere in 

United States 
J'ore1gn born 
No response
Total 

107 

55 
17 

6 
185 

59 

29 
9 
3 

100 

58 

32 
6 
2 

98 

59 

33 
6 
2 

100 

49 

23 
11 

4 
87 

56 

26 
13 

5 
100 

Residence 

Rural and oity 
*CitJ 
Rural 

100 
83 

2 

54 
45 

1 

54 
43 

1 

55 
44 

1 

46 
40 

1 

53 
46 

1 
To tel 185 100 98 100 87 100 
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Table 1 ( Oont. ) 

Total Girls Boys
Oharecter1st1cs No. ~ No. ~ No. ~ 

J.ioved trom one 
oommun1t7 

No moves 16 9 7 7 9 10 
One move 24 13 13 14 11 13 
Two moves 20 11 10 10 10 ll 
Three moves 11 5 6 6 5 6 
More than three 111 61 61 62 50 58 
No responee 3 1 1 l 2 2 
Total 185 100 98 100 87 100 

Birthplace ot parents 

Calitornia 142 77 72 74 70 81 
Elsewhere in 

United States 31 16 21 21 10 11 
Foreign born 12 '1 5 5 7 8 
Total 186 100 98 100 87 100 

2

*1950 United States Census ot Population, u. s. Department 
ot Commerce, Bureau ot the Census. According to the new 
urban definition, the urban population comprises persons
residing in urban territory but not necessarily in en 
urban place, which is detined as an incorporated place ot 

1 500 or more, or an unincorporated place ot 2,500 or more 
located outside ot an urbanized area. 
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Table 2 

Adults ith Whom the 185 Students Live 

Adults 
Total 

No. ~ 
Girls 

No. ~ 
Boys

No. ! 

Both parents 134 73 75 77 59 68 

Father onlJ 

Father end stepmother 6 3 3 3 3 3 

Guardian 3 1 2 2 1 1 

Mother only 24 13 6 6 18 21 

Mother and stepfather 15 8 11 11 4 5 

·Parents by adoption 2 l 1 l 1 1 

Relatives l l l 1 

Total 185 100 ge 100 87 100 

From Table 2 it can be seen that 73 per cent or the 

185 students lived with both parents. Fewer boys than 

girls lived with both parents. Thirteen per cent lived 

with their mothers only, eight per cent with their mothers 

and stepfathers, three per cent with their fathers and 

stepmothers, and three per cent with their guardian, par

ents by adoption or relatives. None or the 185 students 

lived with their tethers only. Many more boys than girls 

lived with their mothers only. 



31 

Table 3 

Sirth Order ot the 185 Students 

Total Girls Boys
Birth Order No. ~ No. No. ~~ 
Only child 24 13 12 12 12 15 

First child 60 33 32 33 28 32 

Second child 50 27 27 28 23 26 

Middle child 17 8 11 11 6 7 

Third child 21 12 12 12 9 10 

.More than three 10 5 2 2 8 9 

Youngest 3 2 2 2 1 1 

Total 185 100 98 100 87 100 

Table 3 shows the order in which the 185 students are 

placed in the tamily. Thirty-three per cent ot the group 

were the oldest child in the tam1ly, 27 per oent the seoond 

child, 13 per oent were the only ohild, and two per cent 

were the youngest. 
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Table 4 

Education or the Parents or the 185 Students 

Mother Father 
Educational Level No. % Bo. ~ 

Completed grade school 13 a 9 5 

Began high school 18 10 11 6 

Completed high school 37 20 32 17 

Began college 3'1 20 24 13 

Completed college 23 12 27 15 

Professions beyond
college--medicine, etc. 15 8 50 27 

Nursing 30 16 1 l 

Other 4 2 8 4 

No response 8 4 23 12 

Total 185 100 185 100 

From Table 4 it can be seen that 16 per 'cent ot the 

mothers completed nurses' training, 12 per cent completed 

college, and eight per cent ot the mothers had education 

beyond a college degree. A total ot 56 per cent ot the 

mothers ot the 185 students had education beyond high 

school. 

Over one-fourth of the tethers completed professional 

degrees beyond bachelors' degrees, and 15 per cent com

pleted college. Over one-halt ot the fathers ot these 



students have had more than high school education. Table 1 

shows that 45 per cent of the students have always lived in 

the city, where professional people are more apt to find 

suitable employment. 

Table 5 

Oocupatioas ot Parents of the 185 Students 

:Mother Father 
Occupations* No. % No. ~ 

Professional, 
technical and 
kindred workers: 

Medicine 
Nursing
Ministers 

3 
30 

2 
16 

41 
3 

11 

23 
2 
6 

Teachers 'I 3 4 2 
Miscellaneous 3 2 26 14 

Farmers and farm managers 2 1 

Managers, officials 
and proprietors 4 

Clerical and 
kindred workers 30 16 2 l 

Sales workers 3 2 9 5 

Craftsmen, foremen, and 
kindred workers 7 3 39 22 

Operatives and 
kindred workers 17 g 28 15 

Private household workers 5 3 

Service workers 

No response 80 44 11 5 

Total 185 100 185 100 

*Listed as in the California 1950 United States Census ot 
Population, United States Department of Commerce. Bureau 
of Census: General Characteristics. 
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Table 5 shows the occupations ot the parents ot the 

185 students. Almost halt ot the fathers ot this group ot 

students was made up ot professional men. Twenty-three per 

cent of the fathers were doctors of medicine, six per oent 

were ministers, two per cent were teachers, and 14 per cent 

were in other professional occupations such as pharmacists, 

physical therapists, laboratory and X-ray technicians. 

In contrast to the 47 per cent who were children ot 

professional men, 37 per cent were children ot operatives. 

Very tew were trom farm families or families or fathers who 

were clerical workers. 

Nearly one-fourth ot the mothers or the 185 students 

have had professional training. Sixteen per cent ot the 

mothers were nurses, three per cent were teachers, two per 

cent were doctors, end two per cent were in other profes

sional work. Sixteen per cent or the mothers or this group 

of students were clerical workers, and nine per cent were 

operatives. 

Almost half or the mothers ot the 185 students work at 

the present time, 34 per cent working full ttme and 15 per 

cent working halt t~e. 
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Students and the Church 

The Seventh Day Adventists believe that the religious 

training ot the boys and girls is an important part or 

their education in order to promote the growth and develop

ment or the body as a whole. They believe that the child's 

educational program should combine the spiritual with the 

physical, intellectual, and emotional. growth ot the indi

vidual. 

The child gets his tirst training in Christian living 

in th home, end then the school endeavors to continue this 

religious influence in its system ot education. 

The development or a wholesome personality is one ot 

the educational goals, and this is accomplished through 

boys and girls having a sense ot belonging, ot being 

accepted in the group, and ot achieving success with their 

peer groups. These needs are best met when the religious 

influence ot the school is in harmony with the religious 

training in the home. For this reason the Seventh Day 

Adventists have established a Christian educational pro

gram. 
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Table 6 

Church Affiliation of the 185 Students and Their Parents 

Church Affiliation 

Seventh Day
Adventist 

Mother 
No. % 

169 92 

Father 
No. ~ 

124 67 

Student 
No. ! 

162 88 

Other protestant 5 3 5 3 2 l 

Catholic 

Jew 

No religious
attiliation 7 3 46 25 18 10 

No response 4 2 10 5 3 l 

Total 185 100 185 100 185 100 

As seen in Table 6, 92 per cent ot the mothers and 67 

per cent ot the fathers were members ot the Seventh Da7 

Adventist Church, and 88 per cent of the 165 students were 

members or the Seventh Day Adventist Church. Twenty-tive 

per cent of the fathers had no ~el1gious affiliation; and 

three per cent or the mothers and ten per cent ot the stu

dents had no church affiliation. 



Table 7 

Ways 185 Students Participate in Church Activities 

Total Freshmen Sophomores J'uniors Seniors 
Girls Boys Girls Boys Girls Boys Girls Boys Girls Boys

98 87 29 29 31 20 19 23 19 1:5 
Activities No. % No. f, No. rf. No. ~ No. f, No. % No. ~ No. ~ No. ~ No. ~ 

Act as 
leader 24 25 18 21 7 24 4 14 6 19 4 20 4 21 3 13 7 37 7 47 

Give talks 22 22 25 29 5 1'1 7 24 6 19 3 15 5 26 7 33 6 33 8 53 

Lead in 
music 8 8 9 10 3 10 2 '1 2 10 3 16 l 4 2 11 4 27 

Play an 
instrument 29 30 19 22 6 21 5 17 9 26 6 30 7 37 6 26 7 37 2 13 

Sing-
group or 
solo 38 39 19 22 13 45 5 17 13 42 3 15 8 42 g 39 4 21 2 13 

Other ways 28 29 31 36 10 34 ll 38 a 26 5 25 7 37 9 39 3 16 6 40 

No par
ticipation 15 15 23 26 4 14 8 28 4 13 9 45 5 26 4 17 2 ll 2 13 

No 
response 3 3 3 3 2 7 l 3 1 5 l 4 l 7 

Total par
ticipation 80 82 60 69 23 79 21 72 26 84 10 50 14 74 18 79 17 89 12 80 

(11 
..... 
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Table 6 shows that ea per cent or the students were 

embers of the Seventh Day Adventist Church. Table 7 shows 

that 82 per cent of the girls and 69 per cent of the boys 

participated in church activities. The table shows that a 

larser per cent of the junior and senior boys participated 

in the activities, with 79 per cent of the junior boys and 

80 per cent ot the senior boys taking part, whereas 72 per 

oent ot the freshman and 50 per oent or the sophomore boys 

entered into the aotivi t1.es. The participation of the 

girls was a little more constant with 79 per cent of the 

freshmen, 84 per cent ot the sophomores, 74 per cent of the 

juniors, and 69 per oent of the senior girls taking part in 

church activities. More of the senior girls participated 

than any other group. But one·tifth ot the 185 students 

did not participate in the church activities. 

Acting e.s leader; giving talks, playing an instrument, 

and singing were the tour ways the students participated 

most. 



Table 8 

The 185 S-tudents• Bel1.ets as to the Important Features in Religious Aotivi ties 
That Improved Their Family L1v1ng 

Feature 

Total 
Girls Boys 

98 87 
No. ~ No. ~ 

Freshmen 
Girls Boys 

29 29 
No. % No. % 

· Sophomores 
Girls Boys 

31 20 
No. % No. ~ 

Juniors 
Girls Boys 

19 23 
No. ~ No. % 

Seniors 
Girls Boys 

19 15 
No. ~ No. % 

Family 
worship 
together 42 45 42 48 15 52 16 55 10 32 8 27 8 42 12 52 g 47 6 40 

Pre:>vides 
social 
activities 
with groups 
ot own 
faith 47 48 28 32 15 52 10 34 17 55 6 20 7 37 6 26 8 42 6 40 

Stimulates 
interests 
in working 
in groups 12 12 11 13 4 14 4 14 2 6 1 3 1 5 4 17 5 26 2 13 

Unifies the 
family 25 26 19 22 7 24 6 21 8 26 3 10 2 11 4 17 8 42 2 13 

Other 
factors 9 9 5 6 3 10 3 10 1 3 2 11 1 4 3 16 1 , 

No 
response 12 12 14 16 2 7 4 14 4 13 6 20 3 16 2 9 3 16 2 13 

tN 
.0 
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As seen in Table a, the religious activities played an 

tmportant part in the family living of the 185 students ot 

Glendale Union Academy. Forty-three per cent of the girls 

and 48 per cent of the boys believed that family worship 

tmproved their family lite. Forty-eight per cent or the 

girls and 32 per cent of the boys thought that the social 

activities with groups or their own taith improved family 

living. About one-tourthfbelieved the church unities 'he 
I 

' \ 

family. ) But only 12 per cent of the girls and 13 per cent 

ot the boys believed their interest in the church stimu

lates interest in working 1n groups. It would appear that 

tor 87 per cent of these students, the church is not serv

ing to help them develop leadership ability and a sense of 

social responsibility. 
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Table 9 

Attitudes of the 185 Students Toward Religious Training
For Their Own Children 

Total Girls Boys
Degree ot Importance No. No. i' No. ~ 

Very important 149 61 '19 81 '10 81 " 
Important 31 15 1'1 17 14 16 

Doesn't matter 3 2 1 1 2 2 

Not important 1 1 1 1 

No response 1 l 1 1 

Total 185 100 98 100 8'1 100 

Table 9 shows the attitudes ot the students toward 

religious training tor their own children. Eighty-one per 

cent ot the students believed that it was very important, 

with the same per cent or boys as girls responding to its 

importance. Table 6 shows that 89 per cent ot the students 

were church members, and Table 7 shows that 76 per cent ot 

the 185 students took an active part in ohuroh activities. 
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Attitudes Toward FamilY Lite 

The attitudes that are developed while boys and girls 

are growing up are far more important than the knowledge 

they · acquire. Attitudes give depth and direction to one's 

behavior. ~hey are a muoh better means ot communicating 

how one feels about things and how one feels about people 

than words. 

The ohild develops his first attitudes in the home 

from his relationships with his parents. As he grows into 

adulthood his happiness in lite is greatly influenced by 

his family living experiences. Therefore, it is very im

portant to understand the attitudes ot boys and girls to

ward their family lite in order to understand them better 

and to know how to better meet their needs. 
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Table 10 

Attitudes of the 185 Students Toward the Happiness
in Their Family Lite 

Total Girls Boys
Degree ot Happiness No. % No. ~ No. ~ 
Happy 150 82 "16 78 74 85 

Not happy 23 12 18 18 5 5 

Undecided 7 4 3 3 4 5 

No response 5 2 1 1 4 5 

Total 185 100 98 100 87 100 

From Table 10 it can be seen that 150 of the 185 stu

dents believed their homes were happy. More boys thought 

they had happy homes, as 85 per cent ot the boys and 78 per 

cent ot the girls believed their homes were happy. 

The reasons given tor happy tamily lite were as fol

lows: working together and playing together, sharing in 

work and play, getting along together--using teamwork, co

operation, agreeing in things and not having arguments, 

Christian parents, love, having mutual activities, good 

parents, parents getting along, love and consideration tor 

each other, understanding parents, confidence and love, and 

always laughing an.d having tun together. 
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There were 12 per cent who stated that their homes 

were not happy. The main factors causing unhappiness were 

family quarrels and arguments; a lack ot finances, and the 

mother not being well. 

'• 



Table 11 

Major Family Crises in Families Report.ed by the 185 Students 

Total Girls (98) Boys (87)
Girls Boys Age at time ot crisis Age at time ot crisis 

98 87 1-5 6-12 13-18 1-5 6-12 13-18 
Crises No. 1- No. tfo No. 1o No. % No. ~ No. % No. % No. ~ 

Death 20 20 13 15 6 6 '1 7 '1 '1 6 '1 4 5 3 3 

Disaster--tire, 
auto accident 

"' 
, 5 5 2 2 3 3 2 2 2 2 1 1 2 2 

Divorce 11 11 13 14 1 1 8 8 2 2 1 1 10 11 2 2 

Finances 11 11 8 9 3 3 5 5 3 3 2 2 6 7 

Illness 28 28 15 17 3 3 1'1 1'1 8 a 3 3 6 '1 6 '1 

MallY family
quarrels 12 12 15 17 2 2 1 1 9 9 2 2 6 '1 7 8 

Religious ohange 6 6 4 4 4 4 2 ' 2 1 1 3 3 

Unemployment 1 1 2 2 1 1 1 1 1 1 

Other 6 6 4 4 1 l 2 2 3 3 1 1 2 2 1 1 

Ho orisis 39 40 42 48 

http:Report.ed
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Table 11 shows that 40 per oent ot the girls and 48 

per cent or the boys ot the 185 students had had no family 

crisis as yet. Table 10 shows that 12 per cent of the 

students said their homes are not happy. Many of the rea

sons given were due to some crisis in the home, the most 

common ones being: many tam1ly quarrels, a lack ot fi

nances. the mother not being well, or a divorce in the 

home. 

Some ot the comments made by the students who came 

trom divorced homes are these: 

"I don't like my father because he doesn't 
help mr mother in t1nances." 

"I might have bad a better personality. Nothing
I oan do but take lite as 1t is." 

"The constant arguments between my mother and 
stepfather make me look down upon them as 
juvenile delinquents. They're worse than my
boy triend and I." 

"Things have not been the same since my parents 
were divorced. There is no reeling or being
wanted. There is not the feeling of very much 
love." 

"I don't trust other people. I'll get over it." 



Table 12 

Attitudes ot the 185 Students Toward Their Mothers Working Outs14e the Home 

Total Freshmen Sophomores .Ttin1or_8_ - -- ---Sen1ors 

Responses 

Girls 
98 

No. J' 

Boys 
87 

No. ~ 

Girls 
29 

No. % 

Boys 
29 

No. ~ 

Girls 
31 

No·. % 

Boys 
20 

No. % 

Girls 
19 

No, }' 

Boys 
23 

No. i' 

Girls 
19 

No~ % 

Bo;ys 
15 

No. ! 
I haTe to 
help more 
at home 27 28 18 21 9 31 3 10 6 19 7 35 7 35 5 22 5 26 3 20 

Leaves 
little or 
no time tor 
family lite 
together 18 18 e 9 6 21 4 14 4 13 3 16 5 26 1 7 

147 mother 
is neTer 
home 12 12 4 5 3 10 3 10 4 13 2 10 1 5 2 i 4 21 1 '1 

We enjoy
sharing
home work 20 20 8 9 6 21 2 7 6 19 5 26 4 17 3 16 1 '1 

We work to
gether and 
play to
gether 12 12 7 8 5 17 3 10 3 10 1 5 2 11 3 13 2 11 1 7 

Other 15 15 9 10 2 7 2 7 5 16 5 25 5 26 l 4t 3 16 1 7 

Ho 
response 28 ~9 25 29 9 51 6 21 10 32 5 25 3 16 730 6 32 7 4·7 

"' 
~ 
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Table 12 shows that 26 per oent or the girls and 21 

per oen t or the boys helped more at home because ot their 

mothers working outside or the home. Eighteen per oent ot 

the girls and nine per oent or the boys believed that it 

lett little or no time tor rsmily life together, whereas 20 

per oent of the girls and nine per cent of the boys thought 

they enjoyed sharing home work. Twelve per cent or the 

girls and eight per oent or the boys stated that they 

worked together and played together. 

One-halt ot the mothers ot the 185 students worked 

outside or the home. Two-thirds ot these mothers who 

worked outside of the home were working full time end the 

other third worked only part time. 



Table 13 

Home Duties ot the 185 Students 

Total Freshmen Sophomores Juniors Seniors 
Girls Boys Girls Boys Girls Boys Girls Boys Girls Boys

Degree ot 98 87 29 29 31 20 19 23 19 15 
Bel;2 No. ~ No. ~ No. ~ No. ~ No. ~ No. ~ po. ~ No. ~ No.. ~ No. ~ 

Muoh 35 36 21 24 11 38 8 28 10 32 6 30 7 37 5 22 7 37 2 13 

Some 53 54 47 54 17 59 19 66 17 55 7 35 9 47 11 48 10 53 10 67 

Little 6 6 14 16 l 3 3 10 4 20 2 11 730 1 5 2 13 

None 1 1 2 2 1 5 1 5 1 7 

No 
response 3 3 3 3 1 3 1 3 l 3 2 10 l 5 

:rrom Table 13 it oan be seen that 36 per oent of the girls and 24 per oent of the 

boys helped a great deal with the home duties, whereas 54 per cent of the girls and 54 

per oent of the boys helped some. The degree ot help did not show much variation in 

the class group. 

In response to the question, "Do you believe that sharing ot responsibility 1n the 

home makes you teel more a part ot the tamilJ?" 86 per oent of the girls and 91 per cent 

ot the boys said, "yes." 



Table 14 

Sources ot Incomes ot the 185 Students 

Total :rresbmen Sophomores -J\Uilors Seniors 
Girls Boys Girls Bors Girls Boys Girls Boys Girls Boys

Sources 98 87 29 29 :51 20 19 23 19 15 
of Income No. % No. ~ No. ~ No. ~ No. ~ No. ~ No. ~ No. ~ No. ~ No. ~ 

Allowance 36 37 19 22 14 48 8 28 9 29 4 20 5 26 5 22 8 42 2 13 

"Baby
sitting" 47 48 6 7 18 62 4 14 15 48 2 10 7 37 7 37 

:Jobs 1n 
hospital,
ol1n1o 
school 33 34 36 41 3 10 5 17 11 35 11 55 9 47 14 61 10 53 6 40 

Pay tor 
work done 
at home 17 17 19 22 3 10 7 24 10 32 2 10 211 6 26 2 ll 4 27 

Yard work-
mowing
lawns 3 3 22 25 2 7 13 45 l 3 4 20 3 13 2 13 

Other 
mean a 22 22 22 25 8 28 7 24 4 13 2 10 6 32 8 35 4 21 5 33 

No 
response 6 6 3 3 l 4 2 7 4 13 l 5 1 5 

01 
0 
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Table 14 shows that 37 per cent ot the girls and 22 

per cent ot the boys reoeived allowances. Forty-eight per 

oent ot the girls and seven per cent ot the boys earned 

money "baby sitting," whereas only three per oent ot the 

girls and as many as 25 per cent or the boys earned money 

by doing yard work. Thirty-four per oent ot the girls and 

41 per cent ot the boys worked at hosp1 tals, ol1n1os, or at 

the school. A much larger per cent ot the freshman girls, 

62 per cent • earned money by "baby sitting" than any other 

grade level. 



Table 15 

Use ot Earnings ot the 185 Students 

Total Freshmen Sophomores Juniors Seniors 
Girls Boys Girls Boys Girls Boys Girls Boys Girls Boys

Use ot 98 8'1 29 29 31 20 19 23 19 15 
Earnings No. <f. No. ~ No. ~ No. ~ No. ~ No. ~ No. ~ No. ~ No. ~ No. ! 
Buy own 
clothes 70 71 43 49 17 59 10 34 24 77 9 45 13 68 7 30 16 84 7 4'1 

Pay own 
tuition 24 25 35 40 2 '1 6 21 e 26 10 50 9 47 14 61 5 26 5 33 

Save tor 
oollege 29 30 26 30 4 14 13 45 2 6 4 20 6 32 4 17 17 89 5 33 

Share in 
home ex
penses 6 6 13 15 2 7 4 14 2 6 2 10 1 5 6 26 1 5 1 '1 

Other ways 47 48 51 59 18 62 14 48 10 32 8 40 5 26 1'1 '14 14 74 12 80 

No 
response 4 4 '1 8 3 10 4 13 2 10 1 5 1 4 1 '1 

Whereas Table 14 shows the sources ot lnoome, Table 15 shows the use ot the income ot 

the 185 students. Nearly three-tourths ot the girls and one-halt ot the boys buy their 

own clothes. Twenty-tive per cent ot the girls and 40 per cent or t~e boys pay thsir 

own tuition. Eighty-nine per cent ot the senior girls and 33 per cent ot the senior 

boys were saving tor college. 



Table 16 

Family Fun ot the 185 Students 

Reorea
tion 

Total 
Girls Boys 

98 87 
No. ~ No. % 

Freshmen 
Girls Boys 

29 29 
No. ~ No. ~ 

Sophomores 
Girls Boys 

31 20 
No •. ~ No. % 

Juniors 
Girls Boys 

19 23 
No. ~ No. ~ 

Seniors 
Girls Boys 

19 15 
No. % No •..~ 

Go on moun
tain trips
together 44 45 42 48 13 45 14 48 12 39 11 55 10 53 12 52 9 47 5 33 

Go to enter
taiDments 
together 47 48 39 45 17 59 17 59 15 48 6 30 6 32 10 44 9 47 6 40 

Go to beach 
with t~ 35 36 37 43 12 41 15 52 11 35 10 50 6 32 10 44 6 32 2 13 

Picnic 
together 44 45 41 47 16 55 14 48 11 35 6 30 8 42 16 70 9 47 5 33 

Play games
in evening 35 36 20 23 6 21 7 24 18 58 3 15 5 26 7 30 6 32 3 20 

Take vaoa
tiona to-
gether 67 68 58 67 19 66 22 76 21 68 11 55 12 63 16 70 15 79 9 60 

Other ways 33 34 33 38 13 45 12 41 12 39 7 35 4 21 8 35 4 21 6 40 

No 
response 4 4 4 5 1 3 1 3 2 10 1 5 1 4 1 5 1 'I 

No thing w1 th 
tam1ly 3 3 3 3 1 3 1 3 1 3 1 5 1 5 1 4 

Ci1 
01 



54 

From Table 16 it oan be seen that the family fun of 

the 185 students was similar tor both the girls and boy.s. 

Forty-five per cent of the girls and 4B per oent ot the 

boys went on mountain trips together, 48 per cent of the 

girls and 45 per cent ot the boys went to entertainments 

with the tamily, 45 per cent of the girls and 47 per cent 

of the boys picnicked with the families; and 68 per cent o·r 
the girls and 67 per cent ot the boys took vacations with 

their families. The senior boys did less with their fami

lies than the senior girls. 



Table 17 

Contributions ot the 185 Students to Family Entertainment 

Total Freshmen Sophomores Juniors Seniors 
Girls Boys Girls Boys Girls Boys Girls Boys Girls Boys

Oontribu- 98 87 29 29 31 20 19 23 19 15 
t1ons No. ~ No. ~ No. ! No. ~ No. ~ No. ~ No. ~ No. ~ No. ~. . .o. % 
Help
entertain 
friends 63 64 43 49 18 62 13 45 19 61 8 40 13 68 16 70 13 68 6 40 

Help 
pare 

~re-
ood 84 86 30 34 23 79 13 45 26 84 5 25 lG 84 9 39 19100 3 20 

Show 
tr1endl1
ness to 
guests 77 79 65 75 23 79 22 76 24 77 11 55 16 84 20 87 14 '14 12 eo 
Willing to 
share car 
with tam-
1l.y 17 17 24 28 3 10 6 21 4 13 3 15 1 5 12 52 9 47 3 20 

Other ways 25 26 22 25 12 41 12 41 4 13 3 15 3 16 6 26 4 21 3 20 

No 
response 3 3 5 6 l 3 2 6 3 15 1 5 1 7 

at 
Ut 
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Table 16 shows the ftamily tun together which 1s most
\ 

ly outside ot the home 0and Table 17 shows the sharing or 

tamily entertainment in the homes ot the 185 students. 

Sixty-tour per oent of the girls and 49 per cent ot the 

boys helped entertain friends; 86 per cent of the girls and 

34 per cent of the boys helped prepare tood. Seventy-nine 

per cent ot the girls and 75 per cent ot the boys said they 

showed friendliness to guests. The percentages are quite 

similar tor all, freshman through the senior students; the 

greater variance being with 100 per oent of the senior 

girls &nd 20 per cent or the senior boys who said they 

helped to prepare food. 



Table 18 

Ways the 185 Students Said They Were Thoughtful of Their Families' Opinions and Feelings 

Total Freshmen 
Ways ot Girls Boys Girls Bors 
Being 98 87 29 29 
ThousAttul No. % No. " No. ~ No. ~ 

Sophomores
Girls Boys 

31 20 
No. s No. ~ 

Juniors 
Girls Boys

19 23 
No. f No. % 

Seniors 
Girls Boys 

19 15 
No. % No. ~ 

Behave 
courteously-
to family 55 56 'J7 43 19 66 17 59 14 45 5 25 11 58 9 39 11 58 6 40 

Let others 
choose 
radio pro
grams
times 

some
53 54 42 48 21 72 17 59 14 45 9 45 9 47 10 44 9 4'1 6 40 

Show 
appreoia
tion tor 
favors 
done 75 77 51 59 18 62 19 66 26 84 8 40 14 74 15 65 17 89 9 60 

Show Eride
in ot er 
family
members 52 53 45 52 14 48 18 62 18 58 6 30 10 53 12 52 10 53 9 60 

Other ways 21 21 32 37 6 21 18 62 6 19 3 15 4 21 8 35 5 26 3 20 

No 
response 3 3 5 6 1 3 2 6 4 20 1 5 
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Table 18 shows a response ot 56 per cent of the girls 

and 43 per oent of the boys behaving courteously to family 

members. About one-halt ot the group let other family mem

bers choose radio programs sometimes. Seventy-seven per 

oent ot the girls and 59 per oent of the boys said they 

showed appreciation for favors done. Again one-halt ot the 

boys and girls said they showed pride in other members ot 

the femily. The sophomore boys showed a lower response 

throughout in their answers to these questions. 

When the students were asked it they round pleasure in 

giving or doing things tor members of their families, 95 

per cent of the girls and 94 per oent of the boys said that 

they did. 

Eighty-one per cent of the girls were able to discuss 

personal problems more freely with their mothers and ten 

per cent more freely with their fathers; and 71 per oent ot 

the boys were able to discuss personal problems more freely 

with their mothers and 38 per oent more freely with their 

fathers. One student indicated that he could talk equally 

free with both the father and mother. 

Some of the reasons given for a better relationship 

with the mother were: "(1) She is more understanding. 

(2) She is of the same sex. (3) She is closer to me. (4) 

I feel more at ease with her. (5) I em with my mother 
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more. (6) She has more time. (7} She is more sympathetic. 

( 8) She approaches the subject from a Christian standpoint." 

hen they chose to talk to their fathers, the students 

said: " (1) He is more understanding. (2) He knows boys• 

problems better. (3) He agrees easier." 

Those who cannot go to either said: " (1) Neither have 

the time tor it. {2) They don't seem to care much as they 

are so wrapped up in their own problems. (3) Neither, they 

both talk too much." One unhappy student responded with, 

.,I usually don't tell my problems to anyone ••, 

hen the 185 students were asked it they were satis

fied with the sex guidance given at home, 72 per cent of 

the girls said they were satisfied and 25 per cant were 

not. Seventy-seven per cent ot the boys were satisfied and 

18 per cent were not. Three per cent ot the girls and five 

per cent or the boys gave no response to the question. 

On the other hand, when the students were asked it 

they believed they were prepared to give sex guidance to 

their own children, 68 per cent ot the girls answered posi

tively and 31 per cent answered negatively. Sixty-three 

per cent ot the boys thought they were prepared and 32 per 

cent did not. 



Table 19 
' 

The 185 Students• Beaot1on to the Q,uest1oa, "Wbat Does D1so1pl1ne Mean to You?" 

Total Freshmen Sophomores Juniors ··· ~ ·seniors 
Girls Boys Girls Boys Girls· Boys Girls Boys ~1rls Boys 

Kind or 98 87 29 29 31 20 19 23 19 15 
Discipline No. ~ No. ~ No. ~ No. ~ No. ~ No. ~ No. ~ No. ~ No. ~ No. 1 
Cooperation 60 62 28 ~2 16 55 12 41 24 77 6 50 10 53 5 22 10 53 5 33 

-curtailment 
ot privi
leges 23 23 15 17 9 31 5 17 8 26 5 25 2 11 5 22 4 21 

Pair and 
just 
treatment 50 51 51 59 13 45 17 59 13 42 12 60 11 58 12 52 13 68 10 67 

Honor 
system 36 37 17 20 17 59 6 21 10 32 1 5 4 21 6 26 5 26 4 27 

Pbys1oal.
punishment 50 51 28 32 16 55 12 41 24 77 6 30 10 53 5 22 10 53 5 33 

Respect tor 
parents and 
others 56 57 33 38 13 45 9 31 19 61 11 55 12 63 6 26 12 63 7 47 

Talk1nf it 
over w th 
parents 50 51 33 38 15 52 9 31 12 39 10 50 11 58 8 35 12 63 6 40 

Other 
response a 8 7 8 1 3 3 10 5 16 2 10 1 4 2 11 1 9 

No 
resionse e 8 12 14 4 14 3 10 1 3 2 10 3 16 5 17 2 13 

0 
0 
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Table 19 shows the students' reactions to the ques

tion, "What does discipline mean to you?tt Table 20 shows 

the methods of discipline used in the families of the 185 

students. Sixty-two per oent of the girls and 32 per cent 

ot the boys thought cooperation was ~portant; and 33 per 

cent of the girls and 31 per cent of the boys said that co

operation was used to maintain discipline in their homes. 

Twenty-three per cent of the girls and 17 per cent of the 

boys responded to curtailment of privileges, and 47 per 

cent of the girls and 28 per cent of the boys said this 

method was used in their families. Fifty-one per cent of 

the girls and 59 per cent of the boys responded to fair and 

just treatment; 34 per cent of the girls and 34 per cent ot 

the boys said this method is being used at home. Fifty-one 

per cent ot the girls and 38 per oent ot the boys believed 

they should talk things over with the parents, whereas 40 

per cent ot the girls and 41 per cent ot the boys indicated 

that this method was used in their tamilies. 

The students were asked also how they reacted to the 

methods or discipline that were used in their families. 

Some ot the responses were: "They are OK. They are fair 

and just. They are just tine. They are the right kind of 

discipline. Eaoh method has a time and place. Some are 

good ways but not all. Talk it over first and then give 

\ 
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the punishment. Discipline means consideration ot others. 

Could be better." One student's reply was, "Curtailment 

ot privileges makes one want to do something else wrong." 



Table 20 
Methods of Discipline Used in the Families ot the 185 Students 

Total 
Girls Boys

Kind of 98 87 
Discipline No. ~ No. t' 
Cooperation 32 33 27 31 

Freshmen 
Girls Boys

29 29 
No. % No. % 
ll 38 12 41 

Sophomores
Girls Boys 

31 20 
No. ~ No. ~ 

7 23 6 30 

Juniors 
Girls Boys

19 23 
No. I' No. % 

8 42 4 17 

Seniors 
Girls Boys

19 15 
No. ~ No. ~ 
; 

6 32 5 33 

Curtailment 
ot privi
leges 46 47 24 28 12 41 9 31 15 48 2 10 9 47 7 30 10 53 6 40 

Fair and 
tust
reatment 33 34 30 34 8 28 9 31 7 23 7 35 11 58 7 30 7 37 7 47 

Honor 
system 16 16 12 14 2 7 5 17 4 13 1 5 6 32 5 22 4 21 1 7 

Physical
punishment 20 20 11 13 8 28 4 14 5 16 1 5 3 16 2 9 4 21 4 27 

Respect tor 
parents and 
others 41 42 24 28 10 34 10 34• 7 23 5 25 7 37 5 22 '1 37 4 27 

Talkinf it 
over w th 
parents 39 40 36 41 12 41 ll 38 7 23 7 35 10 53 12 52 10 53 6 40 

Other 
response 5 5 5 6 1 3 1 3 2 6 2 10 1 5 1 5 2 13 

No 
response 17 17 20 23 5 17 7 24 8 26 8 40 l 5 3 13 3 16 2 13 

Ot 
bl 
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Dat1ns E!Per1enoe 

In answer to the question asked the 185 students as to 

whether or not they had started dating. the response was as 

follows: 

Fifty-two per cent ot the freshman girls had started 

dating and 34 per cent of the boys; 84 per cent or the 

sophomore girls and 60 per cent of the boys; 100 per cent 

or the junior girls and 74 per cent of the boys; and 100 

per cent of the senior girls and 80 per cent or the boys in 

the senior class had started dating. 

Ot the 185 students, ten per cent ot the girls said 

they started dating at 12, whereas three per cent ot the 

boys said they started at 12. SeTenteen per cent ot the 

girls started dating at 13, and six per cent of the boys 

indicated their dating started at 13. Twenty-five per cent 

of the girls reported that their dating started when they 

were 14, and 14 per cent ot the boys started their dating 

at 14. Seventeen per cent or the girls and 18 per cent ot 

the boys began their dating experience at 15. Four per 

cent of the girls and two per cent of the boys began dating 

at 17. One boy said he began dating when he was 18. 

The 185 students reported that 31 per cent ot the 

freshman girls and seven per cent or the boys had gone 

steady, 52 per cent ot the sophomore girls and ten per cent 
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ot the boys, 74 per cent or the junior girls and 39 per 

cent of the boys, and 79 per cent or the senior girls and 

60 per cent or the senior boys had gone steady. 

When the 185 students were asked whether or not going 

with different (girls or boys as the case may be) had 

helped them decide what characteristics or personality 

traits they like best, 83 per cent ot the girls and 75 per 

cent of the boys answered in the affirmative. 



Table 21 

The 185 Students' Reactions to the Q,uestion, 
"What Do You Think Could Make Your Dating Experience More Enjoyable?" 

Felt 
Needs 

Total 
Girls Boys 

98 8'1 
Bo. 'J, No. ~ 

Freshmen 
Girls Boys 

29 29 
No. ~ No. ~ 

Sophomores 
Girls Boys 

31 20 
No. ~ fio • .... tft 

Juniors 
Girls Boys 

19 23 
_No. 1o ;No. ~ 

-- --seniors 
Girls Boys 

19 15 
No. ~ No. _tj, 

Ability to 
be a good
friend 49 50 30 34 12 41 10 34 13 42 7 23 e 42 7 30 16 84 6 40 

Become bet
ter conver
se.tionalist 68 69 49 56 21 72 19 66 22 71 10 32 10 53 11 48 15 79 9 60 

.Get a1onf
better w th 
age-mates 28 29 40 46 9 31 15 52 10 32 ll 35 4 21 7 30 5 26 7 47 

Understand 
-selt bet
ter 36 37 21 24 11 38 7 24 ll 35 2 6 9 4'1 a 35 5 26 4 27 

Ways to 
1m~rove 
re ation
ships 51 52 34 39 11 38 7 24 18 58 12 39 10 53 8 35 12 63 7 47 

Others 14 14 17 20 3 10 6 21 5 16 5 16 4 21 5 22 2 11 1 7 

No 
response 11 11 12 14 5 17 7 24 4 13 1 3 2 11 3 20 

~ 
0' 
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Table 21 shows the attitudes of the 185 students to

ward their dating experiences. Fifty per cent of the girls 

and 34 per cent of the boys believed that the ability to be 

a good friend would make their dating experience more en

joyable. Eighty-tour per cent of the senior girls and 40 

per cent of the senior boys responded to this need. Sixty

nine per cent ot the girls and 56 per cent of the boys telt 

the need of becoming a better conversationalist, with the 

senior girls, 79 per cent feeling the greatest need. The 

sophomore boys gave the lowest response of 32 per cent. 

Thirty-seven per cent of the girls and 24 per cent of the 

boys felt the need of better self-understanding, with only 

six per cent or the sophomore boys responding positively. 

The 185 students reported that 29 per cent ot the 

girls and 46 per cent of' the boys believed they needed to 

get along better with their age-mates. The freshman boys 

indicated the greatest need in this regard, with 52 per 

cent responding. Fifty-two per cent of the girls and 39 

per cent of the boys felt the need of ways to improve their 

relationships with others. The senior girls gave the high

est response ot 63 per cent. 



Table 22 

Desired Personality Development of the 185 Students 

Total Freshmen Sophomores Juniors Seniors 
Girls Boys Girls Boys Cirls Boys Girls Boys Girls Boys

Character- 98 87 29 29 31 20 19 23 19 15 
1stios No. ~ No. ~ No. ~ No. ~ No. ~ No. ~ No. ~ No. ~ No. ~ No. ~ 

Acceptance
of sel.t-
looks, size,
abilities 54 55 44 51 16 56 14 48 18 58 6 30 12 63 14 61 e 42 10 67 

Affection 
tor parents
without 
entire de
pendence on 
them 86 as 74 85 25 86 26 90 25 81 16 80 17 89 21 91 19100 11 73 

.Need more 
social 
skills ao 82 64 74 23 79 19 66 24 77 13 68 17 89 21 91 16 84 11 73 

Satisfied 
with sex 94 96 75 86 28 97 23 79 31100 17 89 18 95 22 96 16 84 13 87 

Very de
pendent on 
a~proval 
o friends 43 44 40 46 8 28 11 38 17 55 g 47 8 42 11 48 10 55 9 60 

No 
response 1 1 1 'I 

~ 
(J) 
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From Table 22 it oan be seen that 55 per oent or the 

girls and 51 per cent of the boys a ccepted themselves as to 

looks, size, end abilities, with the lowest figure among 

the sophomore boys of 30 per cent, and the lowest among the 

senior girls of 42 per cent. Eighty-eight per cent or the 

girls and 85 per cent of ttie boys believed they had arteo

tion tor parents without entire dependence on them, running 

tairly constant in the different grade levels, the lowest 

per cent being with the senior boys of 73 per cent. 

Ninety-six per cent of the girls and 86 per oent of 

the boys were satisfied with their sex. Forty-four per 

oent of the girls and 46 per oent ot the boys responded 

that they were very dependent on the approval or friends. 

The re is quite a variance in grade levels on this point, 

trom 28 per oent of the girls and 38 per cent or the boys 

in the freshman class, and 55 per cent of the girls and 60 

per cent or the boys in the senior class. 

More than three-fourths of the 185 students believed 

they had need tor more social skills, with the highest 

response coming from the girls. 



Table 23 

Perplexing Personal Problems ot the 185 Students 

Total Freshmen Sophomores Juniors Seniors 
Girls Boys Girls Boys Girls Boys Girls Boys Girls Boys 

98 87 29 29 31 20 19 23 19 15 
Problem No. ~ No. ~ No. ~ No. ~ No. '/. No. ~ No. ~ No. ~ No. ~ No. ~ 

Earning 
money 30 31 31 36 13 45 10 34 8 26 8 40 6 32 ., 30 3 16 6 40 

Femill
relat on-
ships 27 28 15 17 5 17 6 21 12 39 5 25 5 26 2 9 5 26 2 13 

How to be
oome popu
1ar 35 36 28 32 14 48 11 38 11 35 8 40 4 21 7 30 6 32 2 13 

Owning a 
car 14 14 21 24 5 17 8 28 3 10 5 25 4 21 6 26 2 11 2 13 

Own or tam
ily health 10 10 10 11 3 10 6 21 4 13 1 5 3 16 9 39 1 7 

Relation
ships with 
opposite 
sex 31 32 31 36 11 38 11 38 9 29 8 40 4 21 7 30 7 3'1 5 33 

Vocational 
plans 25 26 16 18 7 24 2 '1 5 16 3 15 7 37 5 22 6 32 6 40 

Others 19 19 21 24 7 24 6 21 7 23 8 40 4 21 16 70 1 5 5 33 

No 
res:J22nse 11 11 a 9 2 7 4 14 4 13 2 10 2 11 2 9 3 16 

~ 
0 
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From Table 23 it can be seen that 31 per cent or the 

girls and 36 per cent or the boys considered earning money 

a problem. The lowest per cent or response c~e from the 

senior girls ot 16 per cent. Twenty-eight per cent of the 

girls and 17 per cent of the boys believed that their fam

ily relationships were a problem. Of the 185 students, 36 

per cent ot the girls and 32 per cent of the boys checked 

how to become popular as a problem. Nearly one-halt of the 

freshman girls and 36 per cent of the freshman boys checked 

this point, whereas only 32 per cent ot the senior girls 

and 13 per cent of the senior boys thought that this was a 

problem. Thirty-two per cent of the girls and 36 per cent 

ot the boys believed that relationships with the opposite 

sex is a problem, with less response in the junior and 

senior levels. Twenty-six per cent of the girls and 18 per 

cent ot the boys thought that vocational plans present a 

problem, with less response in the freshman group and more 

in the senior group; namely, _24 per cent or the girls and 

seven per cent of the boys in the freshman class, and 32 

per cent ot the girls and 40 per cent of the boys in the 

senior class. 



Table 24 

Attitudes ot the 1a5 Students Toward the Need tor a 
Family Living Course in the High School 

Total Freshmen Sophomores Juniors Seniors 
Girls Boys Girls Boys Girls Boys Girls Boys Girls Boys 

Impor- ga 8'1 29 29 31 20 19 23 19 15 
tanoe No. ~ No. ~ No. ~ No. ~ No. ~ No. ~ No. f, No. ~ No. ~ No. ~ 
Very
important 31 32 15 1'1 6 21 a 2a 10 32 4 20 8 42 3 13 , 37 

Important 46 47 37 43 12 41 16 55 16 52 6 30 9 47 a 35 9 47 7 4:7 

Does not 
matter 14 14 21 24 a 28 3 10 3 10 5 25 1 5 a 35 2 ll 5 33 

Not 
important 3 3 6 '1 1 3 1 3 2 10 3 13 1 5 1 '1 

No 
response 1 1 4 5 1 3 2 7 2 10 

Table 24 shows the attitudes of the 185 students toward the need for a family liv

ing course in the high school. Thirty-two per cent ot the girls and 17 per cent of the 

boys thought that it was very important. Forty-seven per cent ot the girls and 43 per 

cent of the boys believed it was important, whereas 14 per cent ot the girls and 24 per 

cent ot the boys felt that it did not matter. 
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The students were asked to write a short paragraph on 

how a family living course in the school might help them 

learn to be a better fmnily member. some of the positive 

responses were as follows: "(1) It would help us under

stand our family problems. (2) Make me a better person. 

(3) Learn to get along with others at school. (4) Have a 

better personality. (5} Teach us cooperation and under

standing. (6) Help in self-understanding. (7) Learn how 

to manage money. {8) Be more considerate of others. (9) 

Be a better family member. (10) Make better family rela

tionships. (11) Better understanding of the problems ~t 

parents.,. 

Some or the negative res,ponses were: "(1) I don't 

think it is necessary. (2) It might make kids self-

conscious and self-centered, and feel sorry tor themselves." 

Some illustrations ot what the students wrote in their 

complete paragraphs are as follows: 

"You will get better acquainted with the problems
thet your folks have. Right now you don't know 
all their problems and you don't understand them. 
It would prepare you more tor what is coming." 

"Some kids don't have a fmnily or are not accus
tomed to being acquainted with other people and 
then it shows up in school in what they do and 
say and think. More kids would be cooperative 
with the responsibilities of school and home lite 
if we had a course such as this during school 
time." 
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"I think it might help me to be a better family
member. I depend more on my boy friend and my 
own friends than I do my family. Mother and I 
don't understand each other. I want to be with 
my boy friend ell the time. Mother thinks its 
silly. She made a mistake in her marriage, end 
I don't want to make the same mistake in mine. 
My mother gives me advice never to trust a boy. 
I think she is very wrong. I don't think she 
should classify my love attair along with how 
hers ended. His parents don't understand why 
we want to be together so much. The more they 
try to keep us apart, the more we want to be to
gether. I think I would want to raise my chil
dren in a much different way. I would like to 
learn a better way. n 

"I've had it said about me, 'He's such a hand
some boy,' but I want to be strong, bigger and 
more handsome, to be a well liked boy from boys
and girls alike. I hear upper olassmen talking 
ot parties and dates and I think, 'I am 17 and 
just as old as they or older, but you'd never 
know it.' I can't have the oar to gp on a date 
yet, and it's old and ragged looking anyway. I 
don't know what to do or how to act on a reel 
date even it I would go on one. I think, 'Am 
I too young?' I am just as old as some of the 
upper classmen but still I am ~eller, and they 
treat me as if I am a freshman. I usually re
fuse an invitation to a party because I am bash
ful, and I wouldn't know how to act. I know 
what some kids do on dates and at parties and I 
am etraid I'll get mixed up in that sort of 
'sickening' sturr and I don't want to. I wish 
I could be more of the crowd. I feel like I am 
missing something, (not a thrill) but missing
something in high school. That's why I went to 
be stronger, bigger, etc., to get in with the 
'kids.• I can't really get across in words whet 
I mean." 

This chapter ot the study has included the tabulation 

ot 1ntormat1on concerning the students' attitudes toward 

their family lite. The following chapter summarizes the 

study, states the conclusions that ere drawn and lists the 

~plications made from the study. 
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OHA.PUR V 

SUM14ARY 

Conclusions 

High school students all too frequently marry without 

any preparation tor assuming the responsibilities ot home

makers and parents. They tend to tollow the same pattern 

ot their parents in their tamily living, which too etten is 

one in which there is a lack ot understanding or the devel

opmental tasks that begin at birth and last through old age. 

There is otten a leek of understanding ot one's own behav

ior end the behavior or the other family members. The in

terrelationships are not conducive to the development ot 

wholesome personalities. 

Thus the need ot including more family living educa

tion in the school curriculum seems apparent it the school 

is to meet real needs and interests of the students en

rolled in the school. Many schools which have included 

family living courses in their high school curriculum be

lieve that such a class 1s well worth the time and ettort 

put into this phase ot teaching. The most gratifying re

sults are seen when these students have happy homes ot 

their own, and return to the school to tell the teachers 

that it was the most worthwhile class they had ever taken. 
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The purpose or this study was to seek to find the attitudes 

or the students toward different phases of their family 

living. 

The investigation of the attitudes and practices of 

the students toward family living was accomplish6d by pre

senting a questionnaire to 186 high school students in 

Glendale Union Academy. 

The questionnaire was administered with u~ost care in 

order tor the students to have a clear understanding of its 

purpose and to insure their cooperation in answering it 

accurately and sincerely. 

The data in the questionnaire included both tacts and 

opinions. ~uestions were or the check-list type and the 

essay or self-expression type. From the information and 

opinions given by the 185 high school students who answered 

the questionnaire, the writer has compiled the following 

answers to the questions listed in the statement or the 

problem. 

1. What were the students• attitudes toward religious 

training? It was interesting to find that ag per cent ot 

the students are church members, with 76 per cent taking an 

active part in church activities. Apparently there is a 

definite interest in taking an active part in the church 

by most of the students. The writer believes that this 
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interest makes for good learning experiences, tor more 

learning takes place when one is actively involYed.) 

Nearly halt ot the students thought that family wor

ship played an important part in improving their family 

living. They also belieYed that the social activities pro

vided for the church group improved their tam1ly living. 

The majority ot the students~ 80 per cent, indicated 

that they thought rel1g1ous training for their own children 

was very important. 

2. Dl~ tqe stgdents ne§d a better ynderstand1ng o' 

familX tr11n~n83_ i·laa ~~ their background adequate vo pre. 

part them tor hiPPY familY 11va,ng 1n theit QWQ bQmeaz 
Eighty two per cent ot the students said that their- family 

lite was happy. The writer feel , however, that the stu

dents need to be more aware ot hotl to eYaluate happy tamily 

living, and of how to develop better attitudes and .teelings 

in their family relationships. 

Then there should be special attention given to the 

needs or the 18 per cent who said that their homes were un

happy, or who were undecided about their family lite . For 

it 1s the writer 's opinion that these may be the ones who 

tend to projeot unhap 1nese • not only into the1.r own 

homes when they establish them, but also into soo1ety and 

into the oommun1ty as well. 
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). In what wazs had maJor crises a:tteoted ihe etu

Aents? Nearly halt ot the students had not met a major 

crisis 1n their lives. The writer noted that most ot the 

students who had not had a crisis believed their home 

lite was happy, and also they were satisfied with their 

family lite education. The students who had met a crisis 

were among the ones who said that their tam1ly 11fe was 

unhappy, and were otten the ones whose attitude.s and 

feelings toward sharing .1n home activities were negative. 

Also trequent11 these were the ones who did not teel tree 

to discuss personal problems with their parents . 

Death was the most common cause ot a family crisis. 

It the death was or a parent when the student was ver-t 

young, say trom one to tive, he would usually say that this 

crisis had not attected him very much, tor he was too young 

to remember. But when the death tied in with a long pre

vious illness, with an added tlnanc1al crisis resulting 

from the death, the student usually tound it d1tt1oult to 

make a satisfactory adjustment. A tew students felt timid 

and lett out following the death ot their mothers which, 

no doubt, attected their personalities a great deal. These 

were the beliefs of the students as expressed in the 

questionnaire. Child psychologists believe that ta.mily 

crises arteot peoples • lives greatly although they ma7 

not recall them. 

The next highest cause ot tamily or1s1s was that ot 
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many family quarrels. This type of crisis seemed much 

more harmful to the student than an7 other. and the most 

difficult to whioh to adJust. It made their home lite un

happy. There seemed to be little understand·ing between 

the parents and children, and there was a detin1te lack ot 

sharing in the home ac~1v1tiee. It also showed that the 

students did not wish to bring their friends in.to the home 

as it made them feel i11 at ease. The parent-ohi1d rela~ 

tionship showed strain and tension. and usually the stu

dent did not think he as free to diseuse personal prob

lems with either parent. 

The third item as to frequency of a crisis was when 

there was a divorce in the family. Previous to the di

vorce many family quarrels were listed in many cases 

which seemed to be more destructive to them than the di

vorce. One ot the complications that follo ed the crisis 

of the divorce was that of not getting along with the step

father. Boys especially seemed to have this difficulty. 

There were a few cases where the students stated that 

their family life was happier now with the new stepfather 

or stepmother. 

ith some oases of divorced families, the writer noted 

a tendency toward bitterness or the students and a negative 

attitude toward lite in general. It is the writer's opin

ion that special guidance 1s needed in these oases to pre

vent the projection ot these same attitudes 1n their own 
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homes and thus in turn creating unhappiness in their family 

life agai:a. 

The writer would like to call attention to one family 

situation in which three of the questionnaires are included. 

lt is of a refugee family. The daughter was a freshman and 

the two boys were sophomores. They were a wealthy family 

who had to leave their home and everything they had and 

flee from the Russians during World ar II. They were a 

very happy family, all working together to earn a liveli

hood and get an education. This family illustrates further 

the results of studies made during the war that when the 

family unit could stay together they could overcome the 

tragedies ot war. 

4. What were the students' attitudes toward the 

mothers who work? The study showed that 34 per cent of the 

mothers worked tull time, with the result that these stu

dents shared more ia the home responsibilities. About an 

equal number of students believed that it lett little or no 

time for family life together; however, they enjoyed shar

ing the home work because the mother was working. It is 

the writer's opinion that the attitudes and feelings devel

oped in the home regarding the sharing of home responsibil

ities would partly interpret the findings. 

5. Were hiSh school students getting experience in 

money management? Thirty-seven per oent of the girls and 
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22 per oent ot the boys received their spending money by 

an allowance. The rest ot the students earned their money 

in various ways. 

Seventy-one per cent of the girls and 49 per cent ot 

the boys buy their own clothes. This practice would indi

cate that these students were getting experience in money 

management and at the same ttme establishing values regard

ing the use of their money on clothes. There was a gradual 

increase in the number of girls who bought their own 

clothes in the different grade levels. Fifty-nine per cent 

ot the fresbman girls bought their own clothes, while 84 

per cent of the senior girls bought their clothes. Evi

dently as the girls advanced in school their earnings in

creased and their responsibility ot clothing selection in

creased as well. 

Twenty-five per cent of the girls and 40 per cent of 

the boys pay their own tuition. Since this high school is 

a private school, there is a tuition charge made each month 

to the students. This fact helps some of the students to 

realize more realistically the value of their education. 

It was of interest to note that 62 per cent of the 

freshman girls earned money by "baby sitting." This tact 

substantiates the need for girls to learn child care and 

development to improve their family living experiences, 
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along with it serving as a means tor earning money and 

learning how to spend their money wisely. 

6. Did the students enjoy being with their families? 

Because 68 per cent of the girls and 6? per cent of the 

boys take vacations together with their families, apparent

ly a large per cent of the parents of the 185 students plan 

their tamily tun with their children. Most ot the students 

who said that they had happy homes checked that they went 

on vacation trips with their tam111es, went on mountain 

trips together, went to the beach with the family, pic

nicked together, and went to entertainments together. It 

would seem that family tun together makes tor better family 

lite and better family relationships. 

?. What were the students' attitudes toward sharing in 

the responsibilities ot the home? The study shows that 

more than three-tourths of the students showed friendliness 

to guests in the home and that more than one-half helped 1n 

the entertainment of friends in the home. Eighty-six per 

cent of the girls and 34 per cent of the boys helped in the 

preparation of rood when guests were in their homes. The 

percentage was low when they were asked as to their will

ingness to share the family car. Only 1? per cent ot the 

girls and 28 per cent of the boys showed a willingness to 

share the car with the family. The school is in a city 

area where transportation becomes quite a family problem 
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unless there are two oars in the family. Many students 

have their own oars. 

Approximately halt ot the students thought they were 

courteous to family members; and about the same amount 

shared the radio with the family. Some of the students in

dicated they had their own radio so that this presented no 

problem to them. More ot the girls showed appreciation to 

other family members than boys. 

Most of the students thought that the sharing or re

sponsibilities in the home helped them feel more a part or 

the :f'mmily unit. They seldom thought they were imposed 

upon, but the ones who did were ones who stated they had an 

unhappy home lite, which would indicate a different feeling 

and attitude toward family duties. 

8. Did the students feel free to discuss their personal 

problems with their parents? The majority or the boys and 

girls said they were tree to discuss personal problems with 

their mothers, but very few were able to talk with their 

fathers regarding their problems. 

The most common reason given tor being able to talk 

more :f'reely with their mothers ·was that they were more 

understanding. Some or the other reasons were because or 

feeling closer to her, or being with her more, or being at 

ease with her, or feeling she is more sympathetic, and or 

her feeling she had time to talk things over. Some 
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mentioned that their fathers were not home very much, and 

some girls stated that it was easier to talk to their 

mothers about sex problems. A few of the boys said that 

they could talk freer with their fathers since they were of 

the same sex, but not many. 

The negative responses came from students who indi

cated that their homes were unhappy. Some of these answers 

were: "Neither have the time for it. They do not seem to 

care much. They are so wrapped up 1n their own problems. 

Neither. They both talk too much. I usually do not tell 

my problems to anyone. " 

Because it has been so long since parents were the 

ages ot their teen-agers, it is very difficult tor them to 

remember how they felt when they were their ages. The 

world has become so much more oamplex since they were teen

agers parents need to have guidance and understanding in 

order to bes·t help their boys and girls with their personal 

problems. 

9. What were their attitudes toward their sex guid

ance? Seventy-two per cent of the girls and 77 per cent of 

the boys were satisfied with the sex guidance they had re

ceived at home. Sixty-eight per cent of the girls and 63 
. 

per cent ot the boys said they could give adequate sex 

guidance to their own children. These answers indicated 

the trend toward more freedom ot discussion in regard to 
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sex education, or that these 185 students were not aware ot 

their own ignorance, immaturity, and inadequacy. It is the 

wr1terts opinion that the students were thinking more in 

terms of information in regard to speoitio sex information, 

whereas there is a need tor greater emphasis upon sex guid

ance in its broader sense which would in turn develop a 

more wholesome attitude between the sexes. 

10. How did the studenta reel about discipline? The 

writer thought that their responses regarding discipline 

were less intor.mative than most of the other questions, tor 

it seamed that the problem was too close to them at this 

age to look at it objectively, to evaluate it in a realis

tic way. For instance, the "curtailment ot privileges" in

volved some or the stu4ents as they were answering the 

questionnaire so that some ot them had mixed feelings re

garding the question. Yet later they might teel that it 

was a valuable learning experience tor them a little later 

on. 

11. What were their attitudes toward their dating 

experiences? Fifty-two per oent ot the freshman girls had 

started dating, whereas only 34 per cent ot the boys had 

dated; 84 per oent of the sophomore girls and 60 per cent 

or the boys had dated; 100 per cent ot the junior girls and 

74 per cent ot the junior boys had dated; 100 per cent of 

the senior girls and 80 per cent ot the senior boys had 
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dated. A much larger per cent ot the girls had gone 

"steady" than the boys. These data show that girls mature 

sooner than boys and are ready for dating at an earlier 

age. 

Eighty-three per cent or the girls and 75 per cent or 

the boys believed that going with dirterent girls or boys 

as the case may be had helped them decide what character

istics or personality traits they liked best. 

In the writer's opinion, the students look on their 

dating experiences as tun tor the present without much 

thought as to how these experiences are affecting their 

goals and values toward marriage and establishing homes ot 

their own. 

12. What were their attitudes toward engagement? 

Since only 14 per cent or the girls and seven per cent of 

the boys indicated that they had been engaged, the answers 

on engagement were not very significant. 

The majority or the students in this school go on to 

college, so the number ot students who marry as soon as 

they finish high school is nominal. 

13. What were the students' attitudes toward their 

Eersonality development? About halt ot the students had 

accepted themselves as to looks, size, end abilities. 

Eighty-eight per cent or the girls and 85 per cent of the 

boys said they had affection tor parents without entire 
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dependence on them. Nearly half or the students were very 

dependent upon the approval ot their friends. Eighty-two 

per cent ot the girls and 74 per cent ot the boys recog

nized the need tor more social skills. Nearly all of the 

students were satisfied with their sex, with 96 per cent ot 

the girls and 85 per cent ot the boys being satisfied. 

This would indicate that as a whole the student body had a 

desirable attitude toward their personality development. 

There was quite a variation as to the perplexing per

sonal problems of the students. Less than one-fourth ot 

them thought that their family relationships created any 

definite problem. Thirty-three per cent recognized that 

earning money was a problem. Thirty-four per cent indi

cated the problems of how to become popular and their rela

tionships with the opposite sex. 

14. What were their attitudes toward a course in fam

ily living in the school? The students did not indicate 

too strongly a desire tor a course in family living. 

Nearly halt of the students said that it was important, 

whereas only 25 per cent thought that it was very impor

tant. The remainder of the students indicated that it was 

not important or did not matter. 

In regard to their attitudes toward a family living 

course in the school, the students were asked to write a 

short paragraph on how such a class might help them become 
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a better family member. Some of the students stated that 

it would give them a better understanding ot family rob

lema and help them 1n their own homes; that it would make 

them a be tter person with a. better personality; that 1'C. 

would help them see through their own problems; that 1t 

woula. help 1n self-understanding; that it would help in 

money management. Some of them said it would help them 

a preo1ate their families more and help them to know how 

to f1t in with the family and friends better. Others in

d icated it would help in their relationships with their 

parents and they might learn how to be more oooperat1ve. 

There were some students tha t took a. negative atti.... 

tude toward such a class, which would only be natural 

among a group of teen-agers. 

Itnpl1oat1ons 

The attitudes of the 185 students, as. expressed in a 

questionnaire, have been glven previously. It must be rec

ognized that these beliefs are the students• reaot1ons to 

a. questionnaire a' a given time in a particular situation, 

and that tne tollow1ng 1mpl1oa.t1ons reter· only to the 

results of this study. 

1. Religious traininf! seems to make tor more secur~ 

tam11Y 11'f1ns., In relation to their religious act1v1t1ee, 

the students have verified the thought that '*The fam111 who 
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prays together s tays together, and the family who plays to

gether stays together." The writer noted that the stu

dents who belie\'ed their family life was happy stressed 

t he faot that they had the same religious belief, and 

they went to church to.gether, they worked together, and 

they played together. 

The largest per cent of this particular group ot stu

dents expressed the importance ot early religious training 

a B a part ot happy family lite. 

2. Theta ., a srea.t ntes to he.lR the high §Ohool stu

dent to esttblish goal! tox;happz familY life, and to be 

abl! to evaluate themselves through self-understanding. ~o 

.s ee it thez .are. working toward reaching these goals, 

According to the present day literature, students need to 

become aware ot the complex world they are growing up in 

and of the rapid changes that are taking place 1n th1s 

oomplex soo1ety of our.s 1n order to develop a.tti.tudee and 

feelings that will enable t hem to adjust to their family 

living experiences today. 

3. The students need; .gu1danoe in money management. 

Since most ot the students haYe ways or earn1ng money, 

' there 1s a definite need tor t hem to have a better, under-

s tanding ot the wise use ot 11:10ney. A unit in mone7 man

agement and budgeting 1n a tamily living cours e woul.d 

help them to understand better ways of spending and s aving 

t heir money so that they would spend 1t wisely now and 
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learn how to manage their money when they have homes ot 

their own. This would definitely make tor better t'am1ly 

lite, since financial problems rate high in the Gause ot 

family problems and divorce. 

4. FamilY tun . toda.y needs to be tnooutased in tho 

home. From the study 1t is indicated that most ot the 

family tun is outside ot the ho.me. Emphasis may need 

to be placed on the importance or more home-centered fun. 

S. There ~~ a det1nite need t9r boye in h\&h soh;og:J. 

to have a better understanding ot 'be1t share 1n She 

rearins of ciji).4ten in the home and ~o d!!R49P ab111tx 

and dgsire tad knqyledge to C9JlWllniog.te wi:§Q ,of.lJ.:&ven. 

'lhe students stated a lack or understanding 1n their 

fathers as the outstanding reason given tor not being 

able to discuss personal problems wi'h them. In th1e 

complex society ot ours, 1t takes both rather and mother 

to share in the responsibility ot understanding the needs 

ot their children and or how they can help them meet 

their developmental tasks so that they will grow up to 

be happy family members, desirable citizens in a demo

cratic society, and establish happy homes or their own. 

6. jJ netd to deve~op more wholespmft.&ttiiUdts and 

(eelings toward sex edgcatiqn. Although most ot the stu

dents said their sex gu1danoe was adequate. the writer 

feels that there ia a laok ot recognition ot what theJ 

need. 

http:C9JlWllniog.te
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1. The students need to understand 'thf. Dtw tx:ends in 

d1qcip~1ng. The students in this group have be.en oaugh~ 

between the trend toward a change 1.n d1eo1pl1ne whex-e 

there needs to be more treedom ot ehoice, and yet l1m1ts 

must be set. Therefore, they need to have an understand. 

1ng of why educators believe the newer trends make tor 

better and more sa:C1ety1ng tamily lite. .It was eVident 

from the findings ths.t students had a limited knowledge 

ot the meaning or discipline. 

a. A unit on dating in a tam1lY li'V!Jlg egyreEt \R £qe 

eol}QQl w·ou~d . mfbte tbom mote tQre of the. ~ntlutnce qt 

tbttr da£ing f2&J?ert;eno,§e in rel&'il;Rn tg marr1&e;ts tad 

~h~~t tu~pre hQmes, 
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THE UESTIONNAIRE 

Your replies to the following questions will be sin
cerely appreciated. Your honest answers will be helpful 
in developing a sound course in family relationships in our 
school. There are no "right" or "wrong" answers. Please 
think through each question carefully before answering. 
Feel tree to ask questions if you do not understand the 
question asked. 

INSTRUCTIONS: The following questions are to be answered 
by: 1. Filling in the blanks or 2. Check
ing as many of the items as are correct for 
you. 

PLEASE DO NOT SIGN YOUR NAME 

1. What is your age? Race? 

2. What is your sex? 

3. What grade are you in? 

4. Where were you born? 

5. How many times have you moved from one town to another 
in your lifetime? One Two Three ____ More 
than three 

6. Please tell how many years of your life you have lived 
in a oity In a rural area _____ 

7. ere both of your parents born in the United States? 
Yes No It not, in what country?
Mother Father ------

8. Are both parents living? Mother, Yes No -----
Father, Yes No _____ 

9. With whom do you live? 

Both parents ---

Mother -----

Mother and stepfather 

Father -----------
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Father and stepmother ___ 

Parents by adoption --------

Guardian 

Relatives (If so, please write in whether sister, 
aunt, uncle, eto.) 

10. How many brothers have you? 

11. How many sisters have you? 

12. Where do you oome in the family? Only child ----
First Seeond Third Or ----

13. How many years did your father complete in school? 

14. How many years did your mother complete in school? 

15. What is your father's occupation? -------------------

16. Does y-our mother work outside the home? Yes .._..,..____,___ 
No It she works outside the home, what is her 
occupation?
Full time Part time _____ 

17. To what church does your father belong? 

18. To what church does your mother belong? 

19. Are you a church member? Yes No ___ 

20. Do you participate 1n the activities of the church? 
Yes No 
Please check t-ne~t~hings that you do: 
JAct as a leader -----
GiveLead intalks 

the_m_u_s"~"'l_c_____ 

Play an instrument----
Sing--group or solo -------
Other ways ------------------------------------------

21. What would you say was the most important part of your
religious activities that makes tor better family liv
ing? 
Family worships together ----------------



---

-----------------------

97 

Provides social activities with groups of own faith 
Stimulates interests in working in groups -----
Unities the family ---------------------------------
Other factors ---------------------------------------

22. How do you teel about the importance of religious
training tor your own children when you have a home or 
your own? Very important Important 
Doesn't matter Not important 

23. In your opinion, is your family life generally happy?
Yes No If it is happy, what features have 
made it happy? If it is not happy, what features have 
made it unhappy? 

24. Has there 
Yes 

ever been 
No --

a major crisis in your family? 

Crisis !ge at Time of Crisis 

Death 
Disaster (tire, 

auto accident) 
D1voroe 
Finances 
Illness 
Many family quarrels_________ 
Religious change 
Unemployment
Other 

25. Explain how this crisis has affected you - your adjust
ment to it: 

26. It your mother works outside your home, how do you reel 
about it? 
I have to help more at home 
Leaves little or no time tor family life together _____ 
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My mother is never home 
We enjoy sharing home work 
We work together and play t-o-ge-t~h~e-r~-------

Other ---------------------------------
21. To what extent do you share the responsibilities in the 

home? Much Some Little None 
List your home "jobs" --

28. Do you believe that this sharing or responsibility
helps you teel more a part of the family? Yes 
No Do you often reel imposed upon? Yes ___ 
No 

29. It you have money to spend, what is the source or that 
income? 
Allowance 
"Baby sittlngrr·
Job such as at _a_ii_o_s_p":"'i":"t-arl-,-o...,l=-ir-n-1::-c-,-s-:t~o-r_e_ 
Pay tor work done at home ------
Yard work--mowing lawns ----------------
Other means ot income 

30. How do you spend your earnings? 
Buy your own clothes -------------------
Pay your own tuition--------------------
Save tor collegeShare in home exp_e_n_s_e_s___________________ 

Other ways -----------------------------
31. In what ways does your family play together? 

Go on mountain trips together ----------
Go to entertainments together ----------
Go to the beach with the family ----
Picnic togetherPlay games 1n th_e_e_v_e_n'7"i_ng_____________ 

Take vacations together ----------------
Other ways -----------------------------

32. In what ways do you contribute to family entertaining? 
Help your family entertain friends ~-----
Help With the preparation or the rood----------
Show friendliness to your family guests --------



---
____ _ 
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Willing to give up the oar for family use ----------

Other ways -----------------------------------------
33. In what ways do you try to be thoughtful or your

family's opinions and feelings?
Behave courteously to your family
Let others ohoose radio programs s.._om~e~t.,.im---e-s______ 
Show appreoi tion tor tavors done 
Show pride in the other members ot.--:-t-:-h-e-r-=-am-1:-:1:-y----

Other ways ----------------------------------------
34. Do you find pleasure in giving or doing things tor 

members in your family? Yes No 

35. With which parent are you more able to discuss your
personal problems? Father Mother _____ 
Explain why briefly -------------------------------

36. Are you satisfied with the sex guidance you have 
reoetved at home? Yes No 

37. Do you reel prepared to give adequate sex guidance to 

Respect tor parents and others 

your own children? Yes No 

38. What does discipline mean 
Cooperation
Curtailment ot privileges
Fair and just treatment 
Honor system
Physical punishment 

to you? (a) (b) 

Talking it over with mother and dad 
Other response 
In oolumn (b) oheck the methods used in yo~ family.
How do you feel about these methods? 

39. Have you started dating? Yes No --~-
It your answer is yes, at what age did you ,begin 
dating? 



---
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40. Have you sone "steady" with anyone? Yes No 
It more than one, state approximately how many -------

41. Do you teel that going with ditterent (girls or boys as 
the case may be) has helped you decide what character
istics or peraonalit.r traits you like beat? 
Yes No 

42. What do you think oould make your dating experience 
more enjoyable?
Ability to be a good friend? 
Ability to get along better with people your own age?__ 
Become a better conversationalist? 
Understanding ways to improve relationships with 
others? 
Understand yourself better? 
Others? 

43. In what ways would you like to develop your personality
turther? Are you able to accept yourself, i.e., are 
rou tolerant ot your looks, size, mental abilities? 
Are you satisfied to be a girl (or a boy)? ---
Are you very dependent on the approval ot your
trieuds?
Do you ne-e~a~t-o--a-cq_u_i~r-e__m_o_r_e__a_o_o~i~a~l--a~k~i~l~l-a~?-------------
Do you have affection tor your parents without entire 
dependence ou them? 

44. Have you been engaged? Yes No 
It your answer is yes, do you teel the--en--ga-gement
period is a ttme to get bette~ acquainted with each 
other? Yes No 
Do you teel that more Pb-ro--ke-n engagements may mean more 
happy marriages? Yes No 
Do you think more t~e should be_s_p_e-nt in building 
trust, oontidence, respect, and a better understanding 
ot each other instead ot so much social lite, parties, 
and entertainments, so that the couple has little time 
to become better acquainted? Yes No _____ 

45. What are your most perplexing personal problems?
Earning moneyFamily ____________________relatio-n-sb~ip_s 

How to become popular --------
Owning a oar
Own or tem1ly-h-ea~l=-t"'=h~---------
Belat1onships with the opposite sex 
Vocational plans ----------------------
Others -------------------------------
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46. How do you teel about including a tamily living course 
ln our aohool? Very important Important ___ 
Doesn't matter Not taportant
Write a short paragraph on: How a o~la_s_s~ln school 
might help me learn to be a better tamily member. 




