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The purpose of the writer in making this study was to obtain data 

concerning the high school teachers in Oregon who taught one or more 

classes in home economies. An attempt was n.de to answer such questions 

concerning home economics teachers as their college preparation, the 

subjects they taught in high school, and their conditions of emploìment. 

Data were collected for i7O teachers in 154 high schools for the 

1938-1939 school year from the Annual Reports of standard High Schools, 

the Daily Class Schedule of Teachers and Supervisors, and the Oregon 

School Directory. The Annual Reports and thé Daily Class Schedule aro 

on file in the State Department of Education, Salem, Oregon, In classi- 

lying the teachers, it was revealed that over 50 per cent were teaching 

in high schools with fewer than eight faculty members, and less than 

one-third of the teachers had a full-time home economics teaching program. 

The general college preparation of Oregon home economics teachers 

was found to be equivalent to the preparation of oher high school 

teachers in this and other states. All home economics teachers had been 

granted a Bachelor's degree and over one-half of the teachers had corn- 

pleted from one to 45 term hours of collegiate work beyond their Bachelor's 

degrees. There were 63.5 per cent of the teachers who had received their 

Bachelorts degrees from Oregon State College. 

The recent date of the college preparation and the limited teaching 

experience of the home economics teachers were proved by the fact that 
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almost 50 per cent of the teachers had ooíapleted their l3aohelorts decrees 

w±thn a three year period preceding the 1938-1939 school year. 

The data indicated that the number of subject natter fields combined 

with home economics varies from one to four. There were 54 teachers who 

taught only home economics, In Oregon, physical education, coiriraerce, 

and glish were found to be. the fields of subject matter most frequently 

taught in combination with home economics in the order named. 

The specific college preparation of the home economics teachers for 

the subject matter fields which they taught is particularly favorable 

in regard to home economics, since only 15 per cit of the Oregon teachers 

have neither a major nor a minor in homo economics. A great variation 

in the specific college preparation for the subjects taught in addition 

to home economics was found. 

The employment conditions of the home economics teacher were found 

to be comparable with conditions of other members of the high school 

staff, Her school day was the same in length, or about six hours, and 

she taught the same number of classes, or five classes daily. The 

length of the home economics class period in a majority of the schools 

was from 55 to 65 minutes. 

The data concerning salaries revealed that the average salary of 

ll7O for all home. economics teachers in the state is l35 less than 

the average salary of other teachers in the state, 
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A SURY OF TI COLLEGE PREPARATION, TEACHING PROGRAMS 
AND CONDITION OF EMPLOY1 OF 

OREGON HOME ECONOMICSTEACHERS 1938-1939 

CHAPTER I 

INTRODUCT ION 

Home Economics is a comparatively new subject in 

Oregon high schools. Prior to 1911 there was no official 

record of such instruction but the f±rst "Official School 

Directory for the State of Oregon," (3) issued for the 

school year 1911-1912, lists 43 teachers of home economics 

subjects in 28 high schools. While "Domestic Science" and 

"Domestic Art" represented the choice of the majority as 

titles of the subjects taught by these teachers, "Home 

Arts" had some adherents, and Kiamath Falls and Salem 

struck a prophetic note by designating their courses "1-lome 

Economics." 

The following ten year period, memorable for in- 

eluding the World War, is memorable also for the tre- 

inendous spread of home economics in the secondary schools. 

The "Oregon School Directory" (5) for 1920-1921 records 

that during that school year 94 high schools offered home 

economics. This represents an increase of 236 per cent 

over the year 1911-1912. In these 94 schools there were 

131 teachers of home economics. 

Time marched on during the post-war decade, and with 

it marched home economics education. The school directory 
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Íor 1930-1931 (13) shows that during the school year 124 

high schools and 13 junior high schools were offering home 

economics courses with 182 home economics teachers em- 

ployed. 

The years from 1930 to the present will probably be 

recorded in history as the depression years. As might be 

expected, the economic stress of these years had its effect 

upon home economics education, but statistics for the 

present school year show that so far as home economics 

education is concerned, recovery has been complete and a 

new era of healthy growth is in progress. The directory 

(25) for 1939-1940 lists 166 senior and 24 junior high 

schools which offer home economics courses. In these 190 

schools 257 teachers of home economics are employed, an 

increase in teaching personnel of 75 or 41 per cent of the 

number so employed in 1930-1931. 

Studies concerning home economics in Oregon are 

meager, being limited to curriculum suggestions for high 

schools. No study has been made up to the present time of 

the home economics teacher. The accurate records on file 

in the office of the State Superintendent of Public In- 

struction and the fact that the writer was responsible for 

administering and supervising home economics education in 

the state made a study of the home economics teacher both 

possible and timely. The present study attempts to answer 
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the Ío11owing questions: 

1. That is the general college preparation of hone 

economics teachers, and. from what institutions of higher 

learning did they obtain their Bachelor's degrees? 

2. ihat subjects are taught in addition to home 

economics? How well prepared are the teachers for the 

additional subjects assigned them, as well as for home 

economics? 

3. What are the conditions of her employment-- 

length of day, tenure, and number of classes taught? How 

many years of home economics is offered in the high school, 

and what percentage of the girls are enrolled in the 

classes? What is her salary, and how does it compare with 

the salary of other high school teachers? 

Scope of Study 

This is a study of 170 teachers who, during the 

1938-1939 school year, taught one or more classes in home 

economics in 154 standard public high schools in Oregon)- 

Regardless of the teacher's preparation or teaching 

schedule, any teacher who was assigned one or more classes 

in home economics was considered a home economics teacher. 

1. Standard high school as defined in "High School 
Standards" (11) issued by the State Department of 
Education, Salem, Oregon. 



None of the teachers of home economics in the public 

schools of the metropolitan schools of Portland1 were 

included. 

Related science, related art, boys? home economics, 

homo management, domestic art, sewing, and cooking were 

interpreted as home economics. A course entitled "Home 

Relations" was not considered as home economics. When 

this course was introduced in 1937, it was recommended by 

the State Department of Education that this course be 

taught in the small high schools and was classified in 

TtThe Basic Program of Studies" (9) June, 1937, as Personal 

and Business Relations. Home Relations has sometimes been 

interpreted as home economics; however, in the present 

study, teachers of Home Relations were not included. 

Since in Oregon the same certificate qualifies a 

teacher for teaching in the elementary grades as in junior 

high schools, it seemed advisable to omit from this study 

all teachers who could be identified as giving full time 

to junior high school work. Senior high school t eachers 

who were employed for only one-half day or less were also 

excluded. 

1. The large number of home economics teachers in the one 
urban center where the population is over OO,OOO, if 
included in this study, would completely distort the 
whole state picture. Stetson (27, p. 207) did not in- 
elude in his study the independent district of Portland. 
Teacher Education ïn Oregon (21, p. 32) includes an 
analysis of teaching schedules for 1,713 teachers em- 
ployed outside of Portland. 
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Procedure 

The sources of data were the Oregon School Di- 

rectory, 1938-1939 (24) issued by Mr. Rex Putnam, State 

Superintendent of Public Instruction, Daily Class 

Schedule of Teachers and Supervisors (Appendix p. ii), 

and the Annual Report of a Standard High School (Appendix 

p. i). Since the validity of this study is based upon the 

worth of this source material, each of these will be eva- 

luated separately. 

The Oregon School irectory is the official di- 

rectory, carefully checked before publication--hence, was 

a reliable and authoritative source of material. The 

Daily Class Schedule of Teachers and Supervisors is an 

official report signed by the school administrative off i- 

cer and submitted to the State Superintendent of Public 

Instruction early in the school year. The Annual Report 

of a Standard High School is a sworn statement submitted 

by the principal and filed in triplicate with the State 

Superintendent of Public Instruction at the close of the 

school year as a part of the permanent records. Hereafter 

for convenience these sources of data will be referred to 

as School Directory, Class Schedule, and Annual Report. 

The following data were taken from the School Di- 

rectory; the institutions of higher learning which 

granted Bachelor?s degrees,the date that the degrees were 



granted, the number of' years the teachers had been in 

their local communities, and the annual salaries. The 

writer ±ound on file in the office of the State Super- 

intendent of Public Instruction the stubs from the 

teachers' contracts on which their salaries were indi- 

cated. The salaries of the teachers found on the stubs 

from three counties were compared with the figires in the 

directory. Since there were no discrepancies, the 

figures in the School Directory were used in preference 

to those on the stubs from the teachers' contracts. 

The Class Schedule forms furnished the data on the 

number of classes taught daily, the length of class peri- 

ods, the length of teachers' school days, the percentage 

of the school day assigned to teaching home economics, 

other subjects and activities, and subject matter fields 

taught in addition to home economics. 

From the Annual Report, data were obtaïned in 

college preparation, the enrollment in home economics, and 

the number of years of work in home economics. 

Data for the 1938-1939 school year were used in- 

stead of data for the current year, 1939-1940, because: 

1. Records for the previous school year were more 

complete and readily available than those for the current 

school year. 

2. The Annual Report of a Standard High School is 
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not received in the office of the State Superintendent of 

Public Instruction until the close of the school year. 

3. Â comparison of the Daily Class Schedule of 

Teachers and Supervisors of 15 typical high schools for 

the l938-l99 and the 1939-1940 school years revealed that 

the number of teachers employed and the number of home 

economics classes were the same, so that it seems probable 

that data from the two years would not vary widely. 

4. On February 10, 1939, the new certification 

law requiring 15 term hours of work beyond graduation be- 

came effective. For this reason the 1939-1940 school year 

marks the beginning of this new requirement for certifi- 

cation, whereas the 1938-1939 year represents the require- 

ment which had been in effect for a number of years. 

For convenience in analyzing the data, the high 

schools used in this study wore organized into groups 

according to the number of teachers on the high school 

staffs. In determining the number of teachers in the high 

school the principal was always counted and the superin- 

tendent was included only when he taught a regular high 

school class. Only those teachers who taught classes in 

the high school for more than one-half day were counted 

as regular high school staff members. 

Table I shows this distr±bution of home economics 

teachers. 
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Table I 

Distribution of the 170 Home Economics Teachers 
According to Size of Teaching Staff 

Home Economiceachs Number of 
Group No. teachers on 

(170) (100) high school staff 

I 38 22.4 17 - 61 
II 37 21.8 8-16 

III 47 27.6 5- 7 
IV 48 28.2 2- 4 

Throughout the study the terms "Group I, "Group 

II,tGroup iiI," and. "Group iv are applied to the 

classification used in Table I. In order to make the 

four groups as nearly uniform in size as possible, the 

number of teachers in each group was fIxed arbitrarily. 

In order to study the data more effectively the 

teachers were grouped into three divisions on the basis of 

the number of home economics classes taught daily by each 

teacher. There were 54 teachers who taught home economics 

only, and they will be hereafter designated as "fu11time" 

teachers. Occasionally the full-time teacher might have 

been assigned one period daily to study hail supervision 

or one period to extra curricular activities. The second 

group of 27 teachers who taught more than two classes in 

home economics daily but whose teaching schedule also in- 

eluded classes outside the field of home economics will be 

hereafter designated as those teaching Umore than two 



periods but less than full-time." The third group in- 

eludes 89 teachers who taught one or two classes in home 

economics daily, and they will be hereafter designated as 

those teaching "one or two classes in home economics." 

In Table XIII, page 77, will be found a complete classi- 

fication of the 170 teachers according to size of schools 

and teaching program of the teachers. 

In classifying the high school subjects, through- 

out this study the term "social science" includes history, 

economics, and other political science subjects; "flatural 

SCieflCe includes biology, chemistry, general science, 

physics, and other physical sciences which might be in- 

eluded in the high school curriculum. Similar interpre- 

tations for other fields of subject matter were made 

according to the recommended classification of high school 

subjects in "The Basic Program of 5j55t (9, p. 4). 

In order to interpret correctly the terms "major" 

and "minor" the writer conferred with D. A. Emerson, 

Director of School Administration and Secondary Education, 

State Department of Education. He called attention to the 

bulletin on high school standards. 

"' -' 
:: Teachers now employed in standard high 

schools (1933-1934) and continuing to teach in the 
same schools shall be so far as possible assigned 
to teach only those subjects that are in their major 
or minor fields of preparation.? 



o 

"Since this bulletin was issued we have dis- 
covered that the terms "major" and ttininor" are interpre- 
ted differently in the different institutions of higher 
learning in which teachers are trained. For this 
reason, it has been the policy of this department to 
accept the interpretation oÍ' the institution from which 
the teacher has been graduated without our having to 
designate definitely the number of hours that should 
constitute a major or minor.t? (See appendix p. iii) 

The data taken from the School Directory, Class 

Schedule, and Annual Report were compiled on tables in 

order that accurate interpretations could be made. In 

addition to the significant facts which are revealed after 

a careful s tudy of the tables included in this manuscript, 

the writer has incorporated from time to time observations 

made as she visited the Oregon high schools during the past 

six years. 



CHAPTER II 

REVIEW OP THE LITERATURE 

The academic preparation of teachers Is constantly 

being studied because oÍ the many persons influenced by 

and participating in teacher education. That subjects 

are taught by high school teachers, and how well prepared 

they are for the subjects which they teach are not new 

problems. Many guidance specialists and counselors, as 

well as administrators of institutions of higher learning, 

are eager to know which combinations of subjects are 

taught most frequently by high school teachers. 

It has been said (28, p. 64) that "The two most 

connection with the 

the secondary teachers are: how many subjects should a 

high school teacher be prepared to teach, and what sub- 

jects are most desirable?" In order to obtain the present 

trends the writer reviewed the literature for the past ten 

years only. 

In Oregon a recent study was conducted by a coin- 

mittee which was appointed by the Chancellor of the Oregon 

State System of Higher Education to survey what was being 

done within the state ïn the preparation of public school 

teachers, both elementary and secondary. The description 

of existing conditions of teacher education appeared ïn 

the publication, Teacher Education in Oregon (21) during 

the summer of 1940. The section of this report (21, p. 28) 
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which dealt with the subject preparation of secondary 

teachers was recorded by the committee as probably the most 

significant part of the survey. The teaching schedules of 

1,713 teachers employed outside of Portland for the 1937- 

38 school year vrere analyzed by the committee. 

F. L. Stetson, Professor of Secondary Education, 

and C. L. Huffaker, Professor of School Administration in 

the University of Oregon, have both made several studies 

which were published as part of the Education Series 

authorized by the State Board of Higher Education, two of 

which contain data relative to the present study (27). It 

must be remembered when interpreting the findings of 

Stetson and Huffaker (14) that the data used in these 

studies were for the 1928-29 and 1929-30 school years re- 

spectively, and thus the effects of the depression period 

were not in evidence at that time. The data which Stetson 

used ïn his study were collected from 263 standard hig. 

schools not including Portland. General information con- 

cerning salaries, tenure, and subject combinations for all 

secondary teachers was included in Stetson's 1929 study 

(27). Whenever possible, the specific data concerning home 

economics were selected ïn order to have figures that would 

be comparable with those in the present study. The or- 

ganization of the material In Huffaker's study (14) makes 

It difficult to compare his findings with those in the 
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present study with the exception of the length of service 

and salaries of secondary teachers. Even though these 

figures were for all high school teachers, it was inter- 

esting to use them comparatively with the figures regard- 

ing home economics teachers in the present study. 

Three unpublished studies which have been made in 

Oregon nc1ude data related to the teaching program and 

academic training of home economics teachers. Ewen (39) 

studied the relationship of the academic training for the 

subjects taught in Oregon high schools by 1516 teachers in 

1934-1935 and by 1557 teachers in 1935-1936. He found 

that a larger percentage of teachers employed to teach 

home economics or agriculture had college major or minors 

in these subjects than for other high school subjects (See 

pages 9-10 for interpretation of major or minor). His 

study also shows that home economics was one of the four 

high school subjects taught by teachers of whom over 50 

per cent of those employed had a major in home economics 

as a part of their college preparation. As a result of his 

study, Ewen (39) concluded that teachers should be trained 

to teach in at least three subject matter fields. A study 

was made by Masson (45) in 1954 of the high school teach- 

ers who received their traIning for teaching Oregon State 

College. Charlesworth (37) surveyed the salary and mobility 

of high school teachers and administrators for t1 sioyears 
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1935-1936-1937. Each of the Oregon studies will be used 

later to compare with the data in the present study. 

In the field of general education, many studies 

have been made in an attempt to ascertain the combination 

of subjects most often taught by high school teachers. In 

order to obtain a composite picture of the subject matter 

fields most frequently taught by home economics teachers 

and the frequency with which each was combined with home 

economics, studies which have been made in several states 

in all regions of the United States were revïewed. In 

1938 a study was made by Irwin (15) in which he analyzed 

the daily teaching programs of approximately all of the 

high school teachers in the state of Kansas, or a total of 

5200. In examining the high sohool teaching progranon 

a state-wide basis in Kansas, he found that more than 50 

per cent of all high school teachers were assigned work in 

two or more fields of instruction. 01' all the home eco- 

nomics teachers in Kansas, only 43 per cent taught nothing 

but home economics. He found in his study that science 

was the high school subject most frequently taught with 

home economics. 

Since the states of Colorado and Oregon both have 

about a million in population and approximately one-third 

of this population in each state is in one urban center, 

and since both states have many small towns and villages, 
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there is a similarity in school problems in tile two states. 

A Doctor's Dissertation prepared in 1933 by Thitlow (47) 

includes data regarding the 122 accredited public high 

schools in Colorado employing between three and twelve 

instructors inclusive. He found that 51 per cent of the 

schools had at least one course in home economics in their 

curricula. In the schools where teachers taught other high 

school subjects, English appeared most frequently ïn corn- 

bination with home economics; history, second; and social 

science and physical science, third. 

In 1937, Nylander (46) made a study of the subject 

combinations ïn the teaching programs of 586 New Mexico 

high school teachers. 

In order to obtain a complete survey of the teacher 

subject combinations of all the teachers in Iowa during the 

1934-1935 school year, studies were made by Manuel (44), 

Griffith (41), and Huygens (42). The natural sciences were 

found to be most frequently combined with home economics in 

all three of the Iowa studies. The other subjects combined 

varied in each study. 

Natural science was found to be the subject matter 

field most frequently combined with home economics by Brown 

(1) in his 1938 study of Oklahoma teachers, Gazley (40) in 

his 932-i933 study of New York teachers, and Leamon (43) 

in his 1932 study of Illinois teachers. In Indiana both 
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Elder (30) in his 1931-1932 study and Watson (30) in her 

1933-1934 study found that English, natural science, music, 

and art in the frequency of order named were taught in 

combination with home economics. 

The study made by Dickerson (38) was one of two 

which the writer found that included home economics teach- 

ers only. Data were compiled by Dickerson on the subject 

combinations and college preparation of the home economics 

teachers in the small high schools of Nebraska during the 

two year period from 1931-1933. She found that the home 

economics teachers ïn her study taught 24 different sub- 

jects in combination with home economics. Bassett (35) 

who made a study of 100 non-vocational home economics 

teachers in Kansas, Missouri, and Oklahoma, found that the 

most common teaching combinations were English, social 

science, physical education, and biology. 

In order to obtain data and statistics which might 

have been collected and compiled by committees from the 

state organizations of school superintendents and high 

school principals in Oregon, all of the reports from the 

conferences which have been held since 1929 were reviewed. 

Of special significance in these reports was the frequency 

with which the details of school organization such as the 

length of class period and teaching load were discussed. 0f 

all the materials reviewed, a committee report (20, pp.22-29 
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presented at the 1939 meeting of high school principals 

was the one which best presented existing conditions in 

the high schools concerning length of the class period, 

number of daily class periods, and teaching load. A ma- 

jority of the high schools in the state responded to the 

questionnaire submitted by this committee. The committee 

(20, p. 26) found the teaching load in 221 schools to be 

five classes daily. In 224 high schools they found that 

37 per cent were operating with a 60 minute period. 

In order to obtain national figures, data furnished 

the United States Office of Education by high schools 

throughout the United States and compiled by that office 

help to give a general picture of the school situation in 

this country. In 1933, as a part of the National Survey 

of the Education of Teachers (28), information was corn- 

piled concerning the number of different fields of subject 

matter in which 82,629 senior high school teachers gave 

instruction during the 1931 school year. The subjects most 

frequently combined with home economics in thïs National 

Survey were science first, English second, and social 

sciences third. 

Another study (29) made by the United States Office 

of Education included figures concerning the offerings and 

registrations in high school subjects. It was found that 

more than three-fourths of a million students registered 



in home economics. Two national studies on the salaries of 

teachers were reviewed. A study niade by Hazel Davis, 

(7, p. 133) Assistant Director of Research for the Nation- 

al Education Association, on the nation-wide salary situa- 

tian, appeared in the 1939 publication of addresses and 

proceedings for that national association. She found the 

average salary of all teachers for the l938-l939 school 

year to be l38O. David T. Blase (32), Associate Special- 

ist in Educational Statistics for the United States Office 

of Education, reported in the March issue of School Life 

for 1938 the national situation in regard to the salary of 

teachers, supervisors, and principals. He pointed out that 

Oregon has not increased the salaries of its teachers as 

rapidly as many of the other states have since the de- 

pression. 

Two studies which have been made recently in Kansas 

concerning teacher tenure and salaries were reviewed. 

Burke's study (36, pp. 22-24) in 1937 revealed that 66.5 

per cent of the teachers in secondary schools had five 

years' experience or less in their present positions. 

Joerg and Schroyer (16, p. 36) found in their 1940 study 

that 21.4 per cent of the high school teachers in Kansas 

were in their present positions for the first time as com- 

pared with approximately 30 per cent in Burke's study. 

The average yearly salaries paid Kansas high school 
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teachers were compiled in both studies. 

Articles appearing in educational magazines often 

include opinions and recommendations of committees and 

other teaching groups concerning subject matter prepa- 

ration of high school teachers, teaching combinations, 

and salaries. An article in School and Society was from 

an address by Dr. R. D. Carmichael, Dean of Graduate 

School, University of Illinois (33, pp. 778-780), delivexd 

at the Forty-Third Annual Meeting of the North Central 

Association of Colleges and Secondary Schools in Chicago, 

Illinois, April 7, 1938, and includes a part of the dis- 

cussion of a conirnittee report on "Inadequacies in the 

Subject Matter Preparation of Secondary School Teachers 

and Suggestions for Their Correction.tV In an article in 

the School Review Koos (34, pp. 664-646) includes sug- 

gestions by Professor Edward F. Potthoff of the University 

of Illinois for simplifying the combinations of subjects 

assigned to high school teachers. He believes that 

through the combined efforts of all agencies concerned 

with the training of teachers, it will be possible to ef- 

fect to some degree a standardization of high school pro- 

grams of studies and a simplification of teachers as- 

signments in the local school system. 

Anderson's study (4, pp. 87-94) which was reported 

in the Educational Research Bulletin for February, 1931, 
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shows that 73 per cent of' the graduates in teacher train- 

ing courses from Ohio colleges between September, 1928, 

and September, 1929, secured teaching positions. Those 

who majored in the so-called "special subjects" secured 

positions including the teaching of their major subjects 

ïn a much larger proportion than did those majoring in 

the academic fie1. 

Summary 

The number of studies which gave accurate data con- 

cerning combinations of subjects taught by high school 

teachers predominated in the literature reviewed. All 

studies seem to indicate that the leaders in education are 

continually analyzing present school practices in an 

attempt to improve the preparation of teachers, as well as 

the conditions of employment . The problem common to most 

of the studies was how to simplify the teaching combina- 

tians. Teachers t salaries were most frequently studied 

in the consideration of their working conditions. 

The studies reviewed were usually planned so that 

a typical state situation was studied. It was interesting 

to the vriter to observe that very frequently the data 

were secured from records filed in the offices of the 

state superintendent of public instruction, as was done 

in the present study. 
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There were very few home economics studies avail- 

able. The writer believes that the comparatively late 

arrival of home economics in education might account for 

the lack of comparable research in the field of home eco- 

nomics education. 



CHAPTER III 

TI GEI'RAL COLLEGE PREPARATION OF HOÎOE ECONOMICS TEACIRS 

How well prepared are Oregon home economics teach- 

ers for the subjects they teach in high school? Does the 

assertion made by Douglass (2, p. 420), "The truth is that 

not a few but many of the teachers of this country are 

poorly prepared.............,Prom the standpoint of the 

subjects they are attempting to teach" apply equally to 

the Oregon home economics teachers? 

In attempting to measure the preparation of a 

teacher for high school instruction, the academic or col- 

legiate degree is usually given first consideration. 

Since in Oregon one of the requirements for certification 

to teach in a high school is "Graduatiofl from a standard 

college, university, or teacher college which has been 

accredited as a college or university" (22, p. 7), it is 

not surprising to find that all of the 170 teachers used 

in this study, with one exception, hold Bachelor's degrees 

of the accepted type. This one woman holds a B. H. E., 

granted in 1905. Since this degree was granted so many 

years ago, t would necessitate considerable research to 

find accurate information as to whether or not it could be 

considered equivalent to a Bachelor's degree of that date. 

This one case will be omitted, and hereafter in the study, 

it will be presumed that 100 per cent of the home economics 
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teachers in Oregon have a Bachelor's degree. Oharlesworth 

(37, p. 24) in his study of Oregon high school teachers in 

1937-1938 found that only 3.9 per cent of all the teachers 

did not have a BachelorTs degree. 

It is interesting to compare Oregon with other 

states in the number of home economics teachers who hold 

degrees. Dickerson (38, p. 47) reports in 1933 that 5.51 

per cent of the home economics teachers in the non-voca- 

tional schools in I'Teljraska were without degrees, and all 

of the home economics teachers in vocational schools held 

degrees. Irwin's study (15, p. 37) shows that in 1938, 3 

per cent of the home economics teachers in Kansas did not 

hold a degree. Thitlow (47, p. 63) found that 6.79 per 

cent of all the teachers in the small high schools of 

Colorado did not hold a d egree when he made his study in 

1933. 

Educational Institutions Granting Bachelors Degrees 

Table II shows the institutions of higher learning 

which granted Bachelor's degrees to Oregon home economics 

teachers. 
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Table II 

Educational Institutions Granting Bachelor 's 
Degrees to Home Economics Teachers 

Total 
number Educational Institutions 

oÍ 
___ 
Oregon - Out- Univ. 

teachers State Private* of- of - No. % College state Oregon 

Total 
No. 170 100 108 28 19 15 

63.5 16.5 11.2 8.8 __% 

Group I 38 22.4 28 2 8 0 
Group II 37 21.8 28 3 6 0 
Group III 47 27.6 32 10 2 3 
Group IV 48 28.2 20 13 3 12 

"Fii11 timett 54 31.8 42 2 10 0 
"pore than 
two 
classes"** 27 15.9 17 5 4 1 

"One or two 
classes" 89 52.3 49 21 5 14 

* Includes 14 graduates from Willamette University, six 
from Linfield College, four from Pacific University, 
two from Pacific College, and one each from Albany and 
Reed Colleges. 

** Teachers who teach more than two classes of home eco- 
nomics and less than full-time. 

This table clearly illustrates that Oregon State 

College prepared the majority or 63.5 per cent of the 170 

home economics teachers included in this study. The 

figures in Teacher Education in Oregon (21, p. 33) show a 

slightly greater percentage of home economics teachers in 

Oregon who were graduates of Oregon State College. Of the 
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212 home economics teachers in this study, 142 or 67 per 

cent were raduates of the State College. The writer be- 

lieves that the discrepancy In the number of home eco- 

noniics teachers in the present study, namely 170, and the 

212 reported in Teacher Education in Oregon (21) might be 

due to several reasons, as follows: 

1. The data in the present study were collected for 

the 1938-1939 school year and the data in Teacher Education 

in Oregon were for the 1937-1938 school year. 

2. Junior high school home economics teachers were 

included in Teacher Education in Oregon and not in the 

present study. 

3 It Relations" and part-time teachers might 

have been classified as home economics teachers in Teacher 

Education in Oregon. No ttHome or part-time 

teachers were included in the present study. 

In the present study it was found that Willamette 

University and other private schools of higher education 

in the state prepared almost twice as many teachers for 

home economics as did the University of Oregon. The 

figures in Teacher EducatIon in Oregon (21, p. 33) con- 

firms this statement since 19 of the 212 home economics 

teachers were listed as graduates of the University of 

Oregon and 38 were graduates of Oregon colleges other than 

the State College. This committee report also includes 
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data indicating that 18 per cent of the home economics 

teachers were graduates from other Oregon colleges as 

compared with the 16.5 per cent in the present study who 

obtained their degrees from private institutions in 

Oregon. 

Manf Oregon residents have viewed with alarm the 

increasing number of out-of-state graduates who are teach- 

ing in Oregon high schools. In order to protect graduates 

of Oregon institutions of higher learning there was passed 

in 1937 a state law requiring that "an applicant have a 

standard four year high school certificate, must have had 

four term hours covering Oregon history, Oregon school 

law, and the Oregon system of education at a standard 

college, university, or normal school." (23, p. 8) 

The present study, however, shows that only 11.2: 

per cent of the home economics teachers were granted their 

Bachelor's degrees from educational institutions outside 

of Oregon. The report of the committee, Teacher Education 

in Oregon (21, p. 33) indicates that of the 1713 programs 

analyzed, 282 or 16 per cent of the teachers in the high 

schools were graduates of out-of-state colleges of whom 

13 or 6 per cent were home economics teachers. 

In the present study, of the 19 teachers from out- 

side the state, 14 are teaching in Groups I and II. Even 

though only li per cent of the home economics teachers are 
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from out of the state, this figure indicates that there 

is not a sufficient number of qualified teachers of home 

economics in the state to supply the demand especially 

in the larger high schools. 

Charlesworth (37, p. 11) states that the four main 

sources of Oregon high school teachers during the years 

from 1935-1937 were "the University of Oregon with an 

average of 26.7 per cent for the three years; the out-of- 

state group, with 25.1 per cent; Oregon State College with 

22.5 per cent and private institutions of the state with 

22.3 per cent." 

In comparing Charlesworth's data with Table II, it 

will be noted that one-fourth of all high school teachers 

(25.1 per cent) came from outside the state whereas only 

11.2 per cent of the home economics teachers have received 

their training elsewhere. Since 16.5 per cent of the home 

economics teachers were graduated from private institu- 

tians, this figure indicates that the private schools do 

not prepare as many home economics teachers as other high 

school teachers. 

Since 63.5 per cent of the home economics teachers 

had their undergraduate training at Oregon State College, 

it is inferred by the writer that Oregon school adminis- 

trators prefer to employ a home economics teacher who is a 

graduate of the State College. Of the 54 teachers who 



TS1 

taught home economics only, 78 per cent were graduates of 

Oregon State College. It is interesting to note also that 

only 12 per cent of the teachers who received their de- 

grees from an Oregon educational institution other than the 

State College were teaching in Groups I or II, or in the 

larger schools of the state. 

Since institutions other than the State College do 

not prepare many teachers for home economics, teachers 

from these private institutions will undoubtedly have a 

major in an academic field of subject matter rather than 

in home economics. Because many of the teachers in Group 

Iv are responsible for only one class daily in home eco- 

nomics, it is not surprising to note on Table II that 58 

per cent of the teachers in this group received their 

Bachelor's degrees from an institution other than the 

State College. These data also confirm the fact that 

teachers in the larger schools who teach several classes 

in home economics were Oregon State College graduates. 

Dunmire (8, p. 6) found that 78.9 per cent of the 

vocational and non-vocational home economics teachers whom 

she studied in Iowa had obtained all or part of their 

training at Iowa State College. This would seem to indi- 

cate that Iowa administrators likewise select teachers of 

home economics who have received their training from an 

institution that maintains an outstanding school of home 
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economics. 

The Date the Bachelor's Degree Was Granted 

Table iii is based upon the date that each teacher 

was granted her Bachelor's degree. 

Table III 

Number of Years Since Bachelor's Degree Was Granted 

Total 
number Number of Years 

of 
__________ 

20 
teachers and 

______ No. % None* One__Two -5 6-10 11-20 more 

Total 
No. 170 lOO 39** 1 10 29 29 24 8 

22.9 18.2 5.9 17.1 17.1 14.1 4.7 

Group I 38 22.4 5 5 2 7 10 6 3 
Groupli 37 21.8 7 3 4 8 7 8 0 
Group III 47 27.6 14 10 2 6 6 5 4 
Group Iv 48 28.2 13 13 2 8 6 5 1 
'T Ful 1- 
time" 54 31.8 7 8 3 14 10 lO 2 

"Llore than 
two 
classes* 27 15.9 7 5 3 2 7 3 0 
0fle or two 
classest? 89 52.3 25 18 4 13 12 11 6 

* A teacher whose degree was granted in 1938 and who was 
teaching in Oregon for the first time during the 1938- 
1939 school year was placed in the group which is 
labeled Ifl?f on the table. 

.* Table III should read: 39 or 22.9 of the teachers 
were granted their Bachelor's degree in 1938. 

., -*- ;t Teachers who teach more than two classes of home eco- 
nomics and less than full-time. 



Since the state law requires bachelor's degree for 

all high school teachers, it was assumed that the 39 

teachers receiving their bachelor's degree In 1938 were 

teaching their first year in high school in Oregon during 

the 1938-1939 school year. There is no way, however, to 

know rhether or not these teachers might have had previous 

teaching experience in an elementary school or in another 

state. Since most of the teachers are known personally 

to the writer, she believes that most of this group were 

first-year teachers having no previous teaching experience. 

It is important to observe that 47 per cent of all the 

teachers had not had more than two years of teaching ex- 

perionce in high schools in Oregon prior to the 1938-1939 

school year. 

It will be seen by reference to Table III that 67 

per cent of the home economics teachers who have not had 

more than two years of teaching experience are in Groups 

III and IV. It is significant that only 13 per cent of 

the teachers in Group I have had no previous high school 

teaching experience. In a further analysis it was found 

that of the 78 teachers who had not had more than two 

years of high school teaching experience, only 12 or 15 

per cent were employed by schools in Group I. 

Because of this very rapid turnover of home eco- 

nomics teachers, it is very often difficult for school 
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administrators to find qualified home economics teachers, 

especially in the city systems where two years o± teach- 

ing expe3iience are required before the school system can 

employ them. 

From Table III the writer deduces that the home eco- 

nomics teachers who continue in the profession are being 

employed in the larger schools of the state and the smaller 

hi:h schools are finding it imperative to emp.oy teachers 

who have only recently graduated from college. 

Academic Work in Addition to the Bachelor's Degree 

Since a new state law in Oregon becomes effective 

on February 10, 1943, which requires all high school 

teachers to complete 45 hours of college credit beyond 

the Bachelor's degree, the Annual Report was chocked to 

ascertain the status of home economics teachers in regard 

to additional academic work completed up to the time the 

study was made. 

Table IV indicates the number of term hours of 

credit reported by 158 teachers. 
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Table IV 

Term Hours of Credit Beyond Bachelor's Degree 

Total 
number Number of Term Hours 

of 45 
teachers and Master's 
No. % None l-14 15-29 30-44 more degree 

Total 
No. 158* 100 73 37 31 7 8 2 

- -- - 
46.2 23.4 19.64.4 5.1 1.3 

Group I 33 20.9 8 13 10 0 2 0 
Group II 35 22.1 10 8 12 4 0 1 
Group III 44 27.9 22 9 6 1 6 0 
Group IV 46 29.1 33 7 3 2 0 1 

"Full-time" 47 29.8 14 15 15 1 1 1 
"More than 
two 
classes"** 26 16.4 11 7 4 3 3. 0 

"One or two 
classes" 85 53.8 48 15 12 3 6 1 

* No data furnIshed for 12 cases. 

** Teachers who teach more than two classes of home eco- 
nomics and less than full-time. 

0f the 158 teachers for whom data were available, 

the records showed that only two have been granted a 

Master's degree. Since Charlesworth (37, p. 24) found that 

only 3.9 per cent of all the Oregon teachers in 1937-1938 

held an advanced degree, the home economics group is not 

far below these general figures for the state. Of the 

group in this study, 5.1 per cent had completed 45 or 

more term hours and 4.4 per cent had completed nearly 
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enough term hours for a Master's degree, namely between 

30 and 44 term hours. In all, a total of 10 per cent of 

the home economics teachers had completed 30 or more 

additional hours o study. Since lt has already been shown 

that 22.9 per cent of the teachers were teaching in their 

first high school teaching positions in Oregon since re- 

ceiving their Bachelor's degrees, it is not surprIsing 

that 46.2 per cent of the group have had no additional 

term hours of credit beyond the Bachelor's degree. Most 

significant is the fact that of the 73 teachers who have 

had no additional training, three-fourths of them are in 

Groups III and IV. The writer believes that the increased 

emphasis on study supplementary to the Bachelor's degree 

set forth in the Circular of Certification, ay, 1939 

(23, p. 8), has definitely stimulated more teachers to 

continue academic work and is undoubtedly partly respons- 

ible for the 42 per cent of the teachers who have com- 

pleted from one to 29 hours additional college prepara- 

t ion. 

To gain a complete picture of the college prepa- 

ration of a teacher, one must consider not only the de- 

gree granted and its date but the specific preparation for 

the subject matter fields in which this teacher is now 

engaged. A detailed study of these subject matter fields 

and tb.e preparation of the home economics teacher for each 
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of those responsibilities will be considered in Chapter 

Iv. 

Summary 

Since all the home economics teachers had been 

granted a Bachelor's degree and over 50 per cent of the 

teachers had completed from one to 45 term hours of 

college work beyond their Bachelor's degree, the general 

education of home economics teachers in Oregon was found 

to be equivalent to the education of other high school 

teachers. The fact that approximately two-thirds of the 

home economics teachers were graduates of the Oregon State 

College indicates the approval of that educational in- 

stitution for the preparation of home economics teachers. 

Since almost one-half of the home economics teachers had 

been granted their Bachelor's degrees during 1936, 1937 

and 1938, it is evident that many of the Oregon home eco- 

nomics teachers have only recently entered the teaching 

profession. 



CHAPTER IV 

THE SUBJECT HATTER FLLDS TAUGHT BY 
HOTE ECONCMICS TEACHERS AID 

THE SPECIFIC COLLEGE PREPARATION FOR EACH SUBJECT 

In 195 at the Annual Meeting of the Oregon High 

School Principals' Association (19, p. 16), the Chairman 

of Teacher-Training in his report stated, "Many teachers 

are teaching subjects in Oregon for which they have no 

preparation.t' This statement reí'erred to all high school 

subjects, and an attempt was made in this study to ascer- 

tain to what extent it might apply to hone economics 

teachers. 

Not only has the lack of preparation for the number 

of subjects taught by teachers been a problem in Oregon, 

but a review of any series of educational magazines indi- 

cates that leaders in the field of education have spent 

considerable time and effort to find a satisfactory solu- 

tion to this nation-wide problem. 

Dr. R. D. Carmichael, Dean of the Graduate School, 

University of Illinois (3, pp. 778-79), stated during his 

report of the Committee on Subject Matter Preparation of 

High School Teachers "that the problem of improving subject 

matter preparation of high school teachers is extremely 

complex." Dr. Carmichael also said in his report, 

"From the point of view of subject matter 
preparation, the presence of teachers each in charge 
of several subjects creates the problem of determining 
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what combinations of subjects for a single teacher 
should be allowable. No one can say in advance what 
combinations are beste At present, the arrangement 
seems to be left lar;ely to chance. If we could 
formulate some definitive and fairly comprehensive 
statements concerning, the desirable combinations 
and if these could win general confidence, then it 
would be possible for the educational agencies to 
direct the programs of prospective teachers in such 
way as to fit them for what they are likely to en- 
counter." 

In order to analyze the present data and make corn- 

pansons with other studies the tables in this chapter 

were prepared to show the specific number of subjects 

taught and the subject matter fields in which the hone 

economics teacher taught in addition to home economics. 

The compilation of these tables made it possible to com- 

pare the Oregon figures with those collected for other 

states. After deterrining the combinations of subjects 

taught, the college preparation for each subject was then 

considered. 

Number of Subject Matter Fields Taught 
by Home Economics Teachers 

The number of subject matter fields taught by home 

economics teachers in Oregon is presented in Table V. 
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Table V 

Subject Matter Fields Taught by the 
Home Economics Teacher 

Total 
number Number of Subjects Combined 

of with Home Economics 
teachers Only 
No. % H.Ec.* One** Two Three Four 

Total 
No. 

% 
170 100 54 

31.8 
45 
26.5 

48 
28.2 

20 
11.8 

3 
1.7 

Group I 38 22.4 30 8 0 0 0 
Group II 37 21.8 24 13 0 0 0 
Group III 47 27.6 0 17 24 6 0 
Group IV _ 48 28.2 O 7 24 14 3 

"Full-time't 54 31.8 54 0 0 0 0 
"More than two 
classes"*** 27 15.9 0 21 5 1 0 

"One or two 
c1asses 89 52.3 0 24 43 19 3 

* Abbreviation for home economics. 

** This should read home economics and one subject are 
combined in the programs of 45 teachers. 

*** Teachers who teach moro than two classes of home 
economics and less than Lull-time. 

It can easily be seen in Table V that over two- 

thirds of the home economics teachers in Oregon teach other 

courses in addition to home economics--thus, slightly less 

than one-third teach home economics only. 

Table V indicates that the percentage of teachers 

teaching subjects in only one or two fields decreases as 

the size of the school increases, It is not surprising 
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to find. in Group IV all of the teachers who teach four 

subjects in addition to home conomics and fourteen of the 

twenty teachers who teach three subjects in addition to 

nome economics. 

Stetson (27, p. 286) found in his 1928-1929 study 

that home economics appeared alone or in combination with 

other subjects 121 times. In 48 or 39.6 per cent of the 

cases, home economics appeared alone; in 35 or 28.9 per 

cent of the cases home economics appeared in combination 

with one additional subject; in 26 or 21.4 per cent of the 

cases home economics appeared in combination with two 

additional subjects; in 12 or 10 per cent of the cases home 

economics appeared in combination with three additional 

subjects. Stetson did not find in his study any teachers 

who taupht home economics and four additional subjects. 

In comparing these figures with the present study 

the percentage of teachers who teach home economics only 

is not as groat as it was ten years ago. The writer be- 

lieves that the increased number of small high schools 

which now offer home economics is responsible for the fact 

that in 1938-1939, 31.8 per cent of the teachers taught 

home economics only as compared with 39.6 per cent in 

1928-1929. 

The data in Teacher Education in Oregon (21, p. 34) 

show that 59, or 28 per cent, of the teachers in that 



study taught home economics exclusively as compared with 

31.8 per cent in the present study. This discrepancy was 

doubtless due to the difference in classification of 

teachers in the two Oregon studies. (See p. 25) 

Comparison With Other Studies 

That is the national picture in regard to the corn- 

binations of subjects taught by high school teachers, and 

how does Oregon compare with the national group? 

In the National Survey of Education of Teachers 

(28, pp. 64-66) of the 82,627 senior high school teachers, 

34.3 per cent were teaching in one field; 52.6 per cent in 

two fields; 9.4 per cent in three fields; 2.8 per cent in 

four fields, and 0.9 per cent in five or more fields. It 

is interesting to make a comparison of the Oregon figures 

with the United States situation, 0f the 1,246 Oregon 

senior high school teachers reported in the National Sur- 

vey, the percentage teaching in one field only is somewhat 

lower, or 30.5 per cent. There are 53 per cent who teach 

in two fields, 10.4 per cent in three fields, 4.3 per cent 

in four fields, and 1.8 per cent in five or more fields. 

By comparing these Oregon data with Table V it will 

be observed that the percentage teaching in only one field 

is practically the same. Only one-half as many Oregon 

homo economies teachers teach two subjects as do those 



reported in the National Survey for Oregon. The percentage 

of Oregon home economics teachers teaching ïn three fields, 

however, is almost three times as great as in the National 

Survey. The percentage of Oregon home economics teachers 

teaching in four fields, or home economics and three addi- 

tional subjects, is almost three times that of the figures 

included for Oregon in the National Survey for all high 

school teachers. 

In checking literature in an attempt to find data 

from other states, the Sixteenth Annual Conference Report 

for the Central Region, 1934 (30, pp. 63-66) was reviewed. 

At this regional meeting a committee reported their find- 

ings from an analysis of the schedules of all vocational 

home economics teachers in the twelve states in the Central 

Region. These data were collected from the records of the 

hone economics state supervisors for the school year 1933- 

1934. This committee reported that of the 1021 teachers 

in one Central Region 21.4 per cent taught home economics 

only, 43.9 per cent taught home economics and related 

subjects, and 34.4 per cent taught home economics and other 

subjects. In comparing these data with those found in 

Table V it should be recalled that this study in the 

Central Region referred to vocational t eachers only. In 

checking the Oregon records of the 38 teachers in reim- 

hursed schools, it was found that 27, or 71 per cent, 
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taught home economics only. Since related subjects in the 

Oregon study were considered as homo economics, the 71 per 

cent of the Oregon teachers should be compared with the 

21.4 per cent of the teachers who teach home economics 

only plus the 43.9 per cent who teach home economics and 

related subjects or a total of 65.3 per cent in the Central 

Region. 

Anderson and Eliassen (31, pp. 227-29) reported a 

study of high school home economics teachers in the United 

States. They analyzed twenty-five studies which had been 

collected by the Bureau of Educational Research at Ohio 

State University. It was found in their study that the 

various investigations differed with respect to interpre- 

tation of what constituted a teacher of home economics. 

Even with these limitations this study shows certain com- 

parable trends in home economics. 

"One-fourth of the reports showed less than 
40 per cnt of the home economics teachers engaged 
solely in teaching that subject, whereas almost half 
reported more than 60 per cent caring for home eco- 
nomics exclusively. In North Daitota only 6 per cent 
of the home economics teachers taught that subject 
alone, as opposed to 95 per cent in Michigan. À 
survey of the reports of all the studies shows that 
58 per cent of the home economics teachers taught 
only home economics, and that 42 per cent combined 
home economics with other subjects as follows: 
23 per cent with one other subject, 12 per cent 
with two other subjects, 5 per cent with three other 
subjects, and 2 per cent with four other subjects. 
A very small fraction of one per cent (seven cases) 
was found in which home economics was combined with 
five other subjects. 
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"It is to be expected that education ±or 
homemaking may not be as widely taught in high school 
as are such subjects as English, history, and math- 
ematics, since the subject is as yet not generally 
elected by boys. With the exception of mtxsic, how- 
ever, no subject has so large a per cent of Its 
teachers caring for that subject alone, since approx- 
mately three-fifths of the home economics teachers 
are concerned with no other subject. It is probable 
that four-fifths of the beginning teachers who are 
well trained in home economics secure positions in 
that subject alone, since the percentages reported 
above include in most cases all who taught any 
classes in home economics; and in many high schools 
only one course in home economics is offered." 

Since the data on Table V indicate that Oregon has 

a much higher percentage of home economics teachers who 

teach other high school subjects than did the home eco- 

nomics teachers in the Anderson and Eliassen (3l) study, 

the writer believes that the interpretation of what con- 

stituted a home economics teacher may be somewhat re- 

sponsible for this difference. 

In addition to these general studies which Include 

data for several states, individual studies were made by 

Irwin of Kansas, Whitlow of Colorado, Manuel of Iowa, 

Coultrap of Illinois, and Watson and Elder of Indiana. 

By using figures which ho obtained in 1938 and 

those compiled by Ridgway in 1930, Irwin (15, pp. 11, 34) 

made a comparison of the teachers working in one field 

only. Ridgway found that 32 per cent of the home economics 

teachers were working n only one field, while Irwin's 

study showed that the percentage increased to 43 per cent 



in 1938. Irwin found that 37 per cent of the Kansas 

teachers taucht in one field in addition to home economics, 

17 per cent in two fields, and 2 per cent in three fields 

in addition to home economics. 

Whitlow (47, pp. 128-31) reports in his Doctor's 

Dissertation that only 31.89 per cent of the Colorado 

teachers taught a singlo subject. In checking the fre- 

quency with which home economics is taught in combination 

with other subjects, Vhitlow found that 10 or 16.4 per cent 

of the 61 home economics teachers in his study taught home 

economics only; 34 or 55.7 per cent taught home economics 

and one other subject; 16 or 26.2 per cent taught home eco- 

nomics and two other subjects; and one or 1.6 per cent 

taught home economics and four other subjects. It must be 

remembered that Whitlowts study included schools employing 

three to twelve instructors. 

In Manuel's study (44, p. 18) of 71 independent 

school districts of Iowa for 1934-1935, he found that 98 

or 69 per cent of the 142 home economics teachers included 

in his study taught in one field only. There were 41 or 

28.8 per cent who taught home economics and one other 

subject, and three or 2.1 per cent who taught home eco- 

nomics and two other subjects. 

Elder reported (30, p. 69) at the Regional Meeting 

in Chicago ïn 1934 that in Indiana during 1931-1932, in 93 



small high schools which he studied, only 7.8 per cent of 

the home economics teachers did not teach any other 

subject. While Elder found that 7.8 per cent of the home 

economics teachers in the smaller high schools of Indiana 

taught home economics only, the writer found, by analyzing 

Groups III and IV of the present study, only one school 

where a teacher was employed for home economics only. The 

fact that this one small high school which employed a 

full-time home economics teacher is used as a student 

teaching center and also received federal reimbursement 

may help to clarify this unusual case. 

Because the writer is interested in the development 

of home economics for all of the high schools of Oregon, 

the question as to how it was possible for the small high 

schools of Indiana to arrange a full-tine home economics 

teaching schedule for even 7.8 per cent of their teachers 

in that field was of more than academic interest. 

Watson (30, p. 69) reported at the 1934 Regional 

Conference that in Indiana 61.7 por cent of the home eco- 

nomics teaching positions ïn 504 schools were combination 

positions, or 38.3 per cent teachextaught home economics 

only. 

Coultrap also reported at the Central Regional 

Meeting in 1934 (30, p. 71) that only 38 per cent of the 

home economics teachers in Illinois devoted all their 
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school day to teaching home economics. 

With the exception of Colorado, Oregon has a smaller 

percentage of teachers who are assigned classes in home 

economics only than any of the other states studied. Such 

a condition is not surprising since there is such a large 

number of small high schools in the state. 

It would seem that the data on Table V confirm the 

reconmendation made by the committee reported in Teacher 

Education in Oregon (21, p. 59), :t is of prime importance 

that the state college and the university, particularly, 

should cone to be realistic about the teaching needs of the 

high schools of the state of Oregon. Each should in- 

tentionally prepare a considerable number of its students 

in three subject matter fields rather than permit, as at 

present, intense specialization in one major field." 

Should the teacher situation as it appears for any 

one year be used as the only criterion for determining a 

long time teacher education program? The writer believes 

that several factors should be considered with reference 

to home economics teachers. The rapid turnover of home 

economics teachers and the opportunity for full-time 

positions for those with one and two yearst experience 

justify the large number of students who major in home 

economics education. Furthermore, she believes that in 

order to have the professional background which is 



desirable for candidates who are being considered for 

promotion to full-time home economics positions, college 

students should be advised of the advantage ol' extensive 

preparation in home economics. 

Anderson (4, pp. 87-94) studied the probability of 

placement of graduates for Ohio colleges and found that in 

home economics, which ran1s at the top of the list, 98 per 

cent of the majors who were presumably interested in 

teaching and about whom information was available secured 

positions teaching some home economics. Colebank (6,p.99) 

in his study of the supply and demand for high school 

teachers in West Virginia said: "Anticipated increases in 

staff personnel for 1938-1939 in . . . home economics . . 

point to immediate trends toward expansion of subject 

areas of instruction which should be significant for all 

advisers offering vocational guidance for teacher$." 

In order to obtain accurate data concerning the 

opportunities for placement in full-time home economics 

positions, a study should be made of the graduates from 

Oregon colleges who completed majors in home economics 

over a five-year period. 
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Combinations o1 Subjects Taught 
by Home Economics Teachers 

That teaching combinations have long been a concern 

of educators is confirmed by the statement made in The 

School Review for November, 1939 (M, p. 644). "Over a 

period of more than two decades studies have been made ci' 

combinations oÍ' subjects taught by high school teachers, 

and these investigations have given rise to recommendations 

looking to the amelioration 01' the chaos of combinations 

always found in such studies." 

The combinations of subjects taught by high school 

teachers has also been a coii,rnof Oregon administrators. 

In a report of a committee on teacher-training submitted 

to the Oregon High School Principals' Association, Octo- 

ber, 1935 (19, p. 16) there were quoted some of the find- 

ings of a committee appointed by the State Board of 

Higher Education in 1932 which had been assigned the re- 

sponsibility of studying the high school subject teaching 

combinations. It was the opinion of this group who made 

the survey in 1932 that science would be the best subject 

to combine with home economics and that commerce would be 

the second best subject to combine. 

Table VI was compiled to show the frequency with 

which home economics was found in combination with one or 

more subject matter fields and the subjects taught by home 
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economics teachers in each combination. 

Table VI 

Frequency with which Home Economics Was Found in 
Combination with Other High School Subject Matter Fields 

Number oÍ Times Home 
Subjects Combined Total Economics was Comb±ned with 

with number One 
Home Economics of subject Two Three Four 

______ times (45) (48) (20) (3) 

Physical Education 50* 8*** 25 14 3 
Commerce 46 12 22 10 2 
English 41 9 19 11 2. 

Social Studies 37 8 16 12 1 
Natural Science 20 4 7 8 1 
Mathematics 13 3 4 3 3 
Art 2 1 0 1 0 
Others 4 0 3 1 0 

* Forty-five applies to the number of teachers who 
taught one subject in combination with home eco- 
nomics. The other numbers in parentheses should 
be s±milarly interpreted. 

** Total number of times Physical Education appeared 
in any combination with home economics. 

*** This should read: Home economics was combined with 
a single subject (Physicaj. Education) eight times. 

Physical education, commerce, English, and social 

studies are the subject matter fields most frequently 

taught in combination with home economics in Oregon, 

ranking in the order named as shown in Table VI. 



Comparison with Other Studies 

After finding the subjects most frequently combined 

with home economics in Oregon high schools, it is inter- 

esting to compare these subject combinations with the 

findings of the National Survey of the Education of Teach- 

ers (28, p. 70) as well as of other studies which have 

been made in several of the states. Table VII shows these 

data. 
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Table VII 

Rank of High School Bubjects According to the 
Frequency with which They 7ere 
Combined with Homo Economics 

ç:: HO 
1) ci.H O 

ciO Source of' Study* -. 

r-40 QP 
o 

H r) )O 
Q5C) oc 1'C O 

cID db) P-4N O 

National Survey 1 2 3 4 
Oregon 
Kohihagen 5 3 4 1 2 
1938-1939 

Oregon 
Stetson 3 1 2 - 4 
1928-1929 

Colorado 3 1 2 
Illinois i a 
Indiana (Elder) 3 1 4 
Indiana (Watson) 2 1 4 

Iowa (Griffith) 1 3 2 
Iowa (Huygens) 1 4 2 3 
Iowa (Manuel) 1 
Kansas 1 3 2 4 

Kansas, Missouri, 
Oklahoma 4 1 2 3 

New Mexico 2 1 3 
New York 1 2 3 
Oklahoma i 

* References for each of these studies are found on 
pp. 53-57. 

2 
3 

An analysis of the 15 studies included on Table VII 

reveals that the natural sciences, English and social 

studies are the three subject matter fields most often 

taught in combination with home economics, even though 
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they may not occur in the saine order of frequency. In 

the present study, however, Oregon is an exception. 

of the 3117 home economics teachers included in the 

iTationa1 Survey of Education (28, p. 70), 23.7 per cent 

taught biological sciences and 17.4 per cent physical 

sciences. To make these fi.ures comparable to the writer's 

study, the term "natural science" will include both of 

these fields, making this interpretation 41.1 per cent 

taught natural sciences in addition to home economics; 

19.7 per cent taught English as the second subject; 10.7 

per cent taught history and social economics or social 

studies, and 7.10 per cent taught health and physïcal edu- 

cation in addition to home economics. 

It is interesting to note that three of the four 

subjects which ranked at the top of the list in the 

National Survey also appear among the first four of the 

Oregon study. Commerce, however, is an exception in 

Oregon. This may be due to several reasons. First is 

the fact that a large percentage of the home economics 

teachers receive their underg raduate degree from Oregon 

State College, which has an excellent course in commerce. 

1Vany students find it possible to combine work in the 

School of Commerce with home economics. Many of the 

smaller schools in Oregon wish to offer to their students 

work in commercial subjects, but the opportunities for 
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placement and the number enrolled in the high school make 

it impossible to employ a full-time teacher in this field. 

Because of the l±mited number of girls in the small high 

schools available for home economics, it is convenient for 

one teacher to be responsible for home economics and commer- 

cial subjects. 

Since the state law which requires that physical 

education and health must be taught in all high schools 

has been rigidly enforced during the past few years, ad- 

ministrators in the small high schools of Oregon have had 

to assign one of the women members of the staff to this 

field of work, regardless of the teacher's preparation for 

teaching these subjects. Very often when there are only 

two women faculty members, one will be assigned a full-time 

teaching schedule in English, thus making it imperative 

that the other woman teach the physical education for girls 

in addition to home economics and other classes. This may 

be one of the reasons why Oregon is the only state in which 

physical education is the subject most frequently combined 

with home economics. In considering the material which is 

taught in health, the home economics teacher's background 

in nutrition and science makes her better qualified to 

teach some of the phases of health. This may be a second 

reason why the home economics teachers have been assigned 

physical education and health. 
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From Table VI it should be noted that in 42 or 80 

per cent of the times that physIcal education was taught 

In combination with home economics, the teacher was as- 

signed one or more subject matter fields in addition to 

home economics and physical education. It is in the 

smaller schools that teachers are assigned three subjects. 

Since administrators attempt to follow the suggestions 

made in 1936 by the State Superintendent of Public In- 

struction (10) that teachers be employed who have com- 

pleted at least a minor in each subject which they teach, 

the problem of obtaining the services of a teacher quali- 

fied to teach several subjects is a serious problem for 

snail high schools. 

If the practice of assigning physical education to 

home economics teachers continues, the writer believes that 

a study should be made to determine the possibility of or- 

ganizing satisfactorily a college course that combines 

these two subject matter fields. 

A conunittee in the Central Region reported at the 

1934 conference (30, p. 67) the most prevalent teaching 

combinations in the 12 states in that section. In the 

vocational home economics teacherTs program, physical and 

natural sciences ranked first in frequency of combination 

with hone economics class work; related art ranked second; 

social sciences third; English fourth, and physical 
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education fifth. Because related science and related art 

were considered an integral part of a home economics pro- 

gram in all vocational schools at the time the study was 

made in the Central Region, it is to be expected that the 

sciences and related art would be the subjects most fre- 

quently combined with home economics. 

Thitlow (47, p. 217) found in his Colorado study 

that of the 68 home economics teachers, the greatest 

number, or 12, combined English with home economics; hist 

ry was second in preference with 10; and physical science 

and mathematics each had 9. Eight teachers combined so- 

cial science with home economics, and biology was next 

with seven. All other high school subjects taught in com- 

bination with home economics appeared in a smaller number 

of cases. 

Leamon (43, p. 81) in his study of 3512 teachers in 

525 four-year high schools of Illinois, suggested that when 

home economics is the major the first choice for a minor 

would be general science; second choice, ]nglish; and third 

choice, biology. These suggestions were based on the fre- 

quency of their appearance in combinations. 

At the central Regional Conference the results of a 

study made by Elder (30, p. 69) in 1931-1932 of 507 teach- 

ers in 93 small high schools of Indiana showed that of the 

teachers teaching home economics, 37.8 per cent taught 
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English; 22.2 per cent taught music; 16.7 per cent taught 

science; 15.6 per cent taught physical education; and 13.3 

per cent taught art. 

Watson (30, p. 70) reported the results of an 

aiysis of Subjects other than Home Economics taught by 

all Home Economics teachers in Indiana" made in 1933-1934. 

The "other subjects" ranked in order of their frequency 

were English, science, music, physical education, art, 

Latin, social studies, and health. 

Griffith (41, pp. 50-51), Huygens (42, p. 47), and 

Manuel (44, p. 56) all made studies of the teacher subject 

combinations of high school teachers of Iowa for 1934-1935. 

In the 445 independent school districts which Griffith 

used, he found the most frequent combinations of in- 

structional fields in the programs of 99 teachers to be 

science, physical education, and social studies, with 36 

per cent, 27 per cent, and 22 per cent teaching in each 

field respectively. In the consolidated school districts 

which Huygens studied, the non-home economics subjects 

taught most frequently by home economics teachers were 

first, science; second, social studies; third, commerce; 

and fourth, English. In Manuel's study of 71 independent 

school districts he states, "The fact that 17 per cent of 

the teachers with first dominance in home economics were 

instructing in science, while instructing hardly at all in. 
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the other fields, the writer believes shows a rather sig- 

nificant, though natural, combination." 

Irwin (15, pp. 13-14) found that 43 per cent of the 

Kansas home economics teachers taught home economics only. 

Of all the subjects tau:ht with home economics, science 

was found first in frequency, or 27 per cent of the times 

in combination with home economics. The combination of 

social science with home economics was found in 23 per 

cent of the cases, English 18 per cent, and commerce 13 

per cent. Irwin also included in his study an interest- 

ing table showing a three-way comparison of the subjects 

most frequently taught in combination in the Kansas high 

schools. He compared the data in his 1938 study with the 

data collected by Ridgway in 1930 and by Regler in 1934. 

In each of the three studies, English, social studies, and 

science occurred most frequently with home economics. 

Even though there was sorne shifting of order, the same 

three subjects prevailed for the first three frequencies. 

In her study of 100 non-vocational teachers in 

Kansas, Missouri, and Oklahoma, Ina Bassett (35, p. 43) 

found that the most coimnon teaching combinations with home 

economics were English, social science, physical educa- 

tion, and biology. 

iylander (46, p. 34) in his study of New Mexico 

teachers found that English was the subject most frequently 
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combined with home economics, science the second most fre- 

q.uently, and social science the third. 

Gazlay (40, pp. 11-186) reported that the home eco- 

nomics teachers of New York most often taught general 

science, English, history, drawing, and biology in the 

order named. 

In Brown's study (1, p. 87) of teaching combinations 

in Oklahoma high schools, he suggested that only three 

combinations of majors and minors be approved by the State 

Department of EducatIon. Of one of these three combina- 

tions, he recommended that the minor to combine with home 

economics be natural scince. 

In Dickerson's study (38, p. 79) she found that 

more of the home economics teachers in the small high 

schools of Nebraska taught English than any other one 

subject, although history, Mtin, mathematics, biology, 

normal training, general science, music, and physical edu- 

cation were often taught in combination with home eco- 

nomics. 

Summary 

Evidence submitted in this survey indicates that 

there is stili a wide variation of subject matter taught 

by home economics teachers. Because of this wide vari- 

ation, it is difficult to recommend which subjects would 

best enable home economics teachers to prepare themselves 



during their undergraduate work. From the standpoint of 

the home economics teacher and her interests, the writer 

believes that natural science and social science are the 

two subject matter fields which include fundamental ma- 

tonal closely allied to home economics. It is unfortunate 

that the size of the high school, administrative problems, 

and other local conditions have been the factors which 

determine the subject matter fields assigned to the home 

economics teacher. The writer further believes that these 

factors have influenced the college preparation of teach- 

ers rather than the logical subjects which might have been 

studied in combination with home economics. 

College Preparation of Home Economics Teachers 
for the Subjects Taught 

It is important to discover not only the subjects 

most frequently combined with home economics, but the 

adequacy of preparation of the home economics teachers 

for the subjects taught. 

However, the mere fact that a high school teacher 

has acquired a collegiate degree may be no indication of 

the prospectivo teacherts ability or preparation for 

actual classroom teaching. Unless the college courses 

included specific work in the teaching field to which the 

instructor is assigned, the degree may be of little value. 
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For example, how much does a degree help a teacher who is 

assigned a full-time teaching schedule in home economics 

when she holds a Bachelor's degree with a major in foreign 

languages and a minor in social science? Illustrations of 

such discrepancies between training and subjects taught 

were found in this study. 

H. M. Coultrap, Superintendent of Schools, geneva, 

Illinois, in his address at the Regional Conference of 

Homemaking Supervisors and Teacher-Trainers in Chicago in 

1934 (30, p. 71) stated, 

"One of the difficult tasks with which a 
superintendent is confronted each year is the 
assignment of subjects to high school teachers. 

of the elective that 
the enrollments in different subjects vary widely 
from year to year even in the same school, this 
problem of subject assignments cannot be solved 
once for all, but must be faced anew each year 
..............The attitude of the teacher is also 
a limiting factor for no teacher can do the best 
work in a field in which she dislikes to teach. 

"This problem is particularly acute in the 
case of home economics teachers, for as a rule 
they are not definitely trained for teaching in 
other fields besides home economics. In the 
smallest school system home economics teachers 
must by necessity teach some other subject or 
subjects as well as home economics. In larger 
systems ït will often be found that the number of 
classes in home economics is such that after pro- 
viding for full time work for a certain number of 
teachers there will remain enough classes for 
part-time work for another teacher. To give this 
extra teacher a full schedule requires that she 
teach part time in fields other than home eco- 
nonics. The growing popularity of the 60-minute 
period further increases the necessity of giving 
to home economics teachers extra classes. There- 
foro it seems clear that a considerable number 



of teachers of borne economics must look forward to 
the prospect of having at some time to teach other 
subjects as well as home economics. Present 
practices point to the same conclusion.0 

The real test of the extent to which training in a 

specific subject is effective is determined by the number 

who were teaching the high school subjects for which they 

were primarily prepared. Even though teachers may ado- 

quately prepare themselves while In college to teach in a 

major and one or two minor fields of subject matter, they 

may be assigned, upon their arrival at the high school, 

subjects for which they have had no college preparation. 

Preparation for Teaching Home Economics 

Table VIII shows the adequacy of college prepara- 

tion in home economics for the 163 Oregon teachers for 

whom data were available. 
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Table VIII 

College Preparation for Teaching Home Economics 

Total 
numb er 

of College Preparation 
teachers 

_____ No. % Mjor Minor Neither 

Total 
No. 163* 100 117 22 24 
cl ru O 1z 1A - (J 0 .L.) . 'J 

Group I 32 19.6 30 1 1 
Group II 36 22.1 33 3 0 
Group III 47 28.9 36 5 6 
Group IV 48 29.4 18 13 17 

tlThlltimett 48 29.4 46 1 1 
"More than two 

classestt** 27 16.6 22 3 2 
"One or two c1asses 88 54.0 49 18 21 

* No data available for seven cases. 

** Teachers who teach more than two classes of home 
economics and less than full-time. 

0f special significance in Table VIII are the 

figures showing that of the 48 full-time home economics 

teachers for whom data were available, 46 or 96 per cent 

have a major in home economics. 0f the 24 teachers who 

did not complote either a major or minor in home eco- 

nomics, 17 or 71 per cent were teaching in Group IV, or in 

high schools which employed less than five teachers. The 

one full-time teacher who reported neither a major nor a 

minor in home economics was assigned this field of work 
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in an emergency situation, with which the writer is fa- 

miliar. This teacher was not teaching any home economics 

during the 1940-1941 school year, when a qualified teach- 

er was employed. 

Ewen (9, p. 45) found that of the 142 oregon home 

economics teachers included in the study which he made 

during the 1934-1935 school year, 69.7 per cent had a 

major in hone economics and 8.5 per cent had a minor, or 

a total of 78.2 per cent had either a major or a minor in 

home economics. His study also included figures for the 

1935-1936 school year and during that period he found that 

of the 155 home economics teachers, 69 per cent again had 

a major in home economics, but the number of minors was 

increased from 8.5 per cent to 12.9 per cent, and thus 

81.9 per cent had either a major or minor in home eco- 

nomics. It is encouraging to observe as shown by the 

present study that as the number of home economics teachers 

in the state increases the number with either a major or 

minor in the field of home economics has increased from 

31.9 to 85 per cent. 

Stetson (27, p. 273) found in his study for the 

1928-29 school year that of the 334 classes in home eco- 

nomics, 84 per cent were taught by persons who claimed to 

be majors in this field; 4 per cent of the instructors 

listed hone economics as a first minor, 2 per cent listed 



home economics as a second minor, and only 10 per cent 

taught home economics who had not included the subject as 

a college major or minor. Un1ortunate1y, at the time of 

the present study, there has been a 5 per cent increase in 

the number of home economics teachers who did not have a 

major or minor in home economics during their college 

preparation. This problem is not confined to Oregon, as 

1itlow (47, p. 68) found that 32 per cent of the teach- 

ers in the small high schools of Colorado were assigned 

sonic work totally outside the field ol' their major or 

mïnor, 

Ivlasson (45, p. 57) found that home economics teach- 

ers were the only group who averaged more than the term 

credit hours in home economics required for a major norm 

in that field. It must be remembered that Macson's study 

was of only teachers who had completed their college 

training at Oregon State College. 

In Irwin's study (15, p. 16) of the 530 Kansas homo 

economics teachers, 97 per cent had a major or a minor in 

home economics. Fifteen semester hours 0±' college train- 

ing was considered by Irwin as a minor. Dickerson 

(38, p. 65) found in her 1932-1933 study of 192 home eco- 

nomics teachers in ]Tebraska, of whom 64 were in vocational 

schools and 127 in non-vocational departments, that of the 

home economics teachers in both groups, 73 per cent had a 
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major in home economics and 82 per cent had either a major 

or a minor in home economics. 

The preparation of Oregon home conomics teachers 

compares favorably with the situation for Nebraska as pre- 

sented by Dickerson. However, Irwin's study shows a much 

higher percentage of Kansas home economics teachers who 

completed either a major or a minor in home economics than 

in Oregon. 

The writer concluded from the data in Table VIII 

that Oregon administrators would prefer to employ home eco- 

nomics teachers who have completed at least a college minor 

in home economics. 

Preparation for Other Subjects Taught 

Table IX shows the combinations taught by the 45 

teachers who taught home economics and one subject and the 

college preparation for the additIonal subject taught. 
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Table IX 

Subjects Taught by High School Teachers 
Who Taught Home Economics and One Subject 
and College Preparation* for That Subject 

Total number 
Subject combined of teachers 

with with Major Minor Neither 
home economics combination (8) (20) (17) 

(45) 

Commerce 12** 3 5 4 
English 9 2 4 3 
Physical Education 8 1 3 4 
Social Studies 8 0 4 4 
Natural Science 4 1 2 1 
Mathematics 3 1 2 0 
Art 1 0 0 1 

* College preparation indicated by major or minor is 
interpreted on page 9. 

*Iable DC should read: Of the 12 teachers who taught 
home economics and Commerce three had a major in 
Commerce, five had a minor, and four had neither a 
major nor a minor. 

In studyïng the college preparation of home eco- 

nonhics teachers for all the subjects taught including home 

economics, it was noted that 40 of the 45 teachers who 

taught only one subject in addition to home economics had 

either a major or a minor in home economics.1 Seventeen 

teachers had neither a major nor a minor in the additional 

subject taught. When the one subject taught in addition 

1. These data are in the original tabulations on file in 
the Home Economics Education office, Oregon State 
College. 



to home economics was commerce, only four teachers had 

neither a major nor a minor in that field. In the case of 

English, three teachers had neither a major nor a minor; 

in physical education or social studies, four had no 

training in those fields of subject matter. 

Table X was prepared to show the combinations of 

subjects taught by home economics teachers who teach two 

subjects in addition to home economics, and the college 

preparation for the additional subjects taught. 



Table X 

Subjects Taught by High School Teachers Who Taught Home Economics and 
Two Subjects and College Preparation for the Two Additional Subjects 

Number of 
First subject* Second subject teachers 
combined with Major Minor Neither combined with Major Minor Neither with 
home economics (4) (23) (21) home economics (7) (15) (26) combInation 

(48) 

Physical Ed. O 2 6 Coimnerce 2 2 4 8** 
Physical Ed. O i 6 Social Studies 1 2 4 7 
English 0 5 2 Conmierce 1 2 4 7 
English 2 3 0 PhysIcal Ed. O 1 4 5 
English 1 4 0 SocIal Studies 0.. 1 4 5 
Physical Ed. 0 3 1 Natural Sciences 0 3 1 4 
Conimerce O 2. 0 ForeIgn Language i 0 1 2. 

English O 1 1 Natural Sciences i O i 2 
Social StudIes O O 2 Matheniatics O i 1 2 
Social Studies O O 2 Connnerce O i i 2 
Commerce O i O Natural Sciences O i O i 
Commerce O O i Mathematics i O O i 
Commerce O i O Music O i O i 
Physical Ed. i O O Mathematics O 0 1 i 

* There is no significance in the designatIon "first subject" and ?hsecond subject." 
This means of labeling was used for convenience only. 

** Table X should read: Of the eight teachers whose teaching combinatIon with 
home economIcs was Physical Education and Commerce, no teacher had a major in 
Physical Education, two had minors, and six had neither major nor minors. 



In checking the college preparation of the 48 

teachers for the two subjects taught In addition to home 

economics, it was found that 39 had. completed either a 

major or minor in home economics.' Twenty-one teachers 

had neither a major nor a minor in the first subject corn- 

bined with home economics, and 26 teachers had no training 

in the second subject. The ntunber who had a major was very 

small, and if there had been any college preparation, it 

most frequently appeared as a minor. 

The 20 teachers who taught tbxee subjects in addi- 

tian to home economics, and the college preparation for 

the three additional subjects, are presented in Table A. 

(See Appendix p. y) 0f the 20 teachers who combined three 

subjects with home economics, ten reported either a major 

or a minor in home economics.' In analyzing the data on 

Table A, it was observed that in 18 situations at least 

one subject was taught for which the teacher had neither 

a major nor a minor. 

0f the three teachers who taught in four subject 

matter fields in addition to home economics, two had 

neither a major nor minor in hone economics.' Three 

teachers taught two additional subjects for which they 

1. These data are in the original tabulations on file 
in the Home Economics Ecucation office, Oregon 
State College. 



had not indicated either a major or minor. 

Summary 

This study of the number of subject matter fields 

taught and the specific college preparation of the teach- 

ers for each subject taught revealed the fact that the 

more subjects assigred to the teacher the less adequate 

is the preparation. It is obvious that the teachers who 

taught a single subject were the best prepared. The data 

indicate that as the number of subjects combined with 

home economics increases the adequacy of preparation de- 

creases. 



CHAPTER V 

THE COIDITIONS OF EMPLOYMENT 

In any occupation or profession the working con- 

ditions are important factors in determining the group 

which choose that particular field of work. The salary, 

type of work, hours in the working day, relationship to 

employer, necessary qualifications, and opportunities for 

advancement are all taken into consideration when making 

a vocational choice. 

There have already been included in this study 

data indicating the academic qualifications which Oregon 

home economics teachers have for their teaching positions, 

the specific subjects which they are teaching, and the 

opportunities for advancement. The next step in surveying 

the home economics teacher situation in Oregon is to find 

the total length of the school day, the length of each 

class period, the distribution of responsibilities of 

home economics teachers throughout the school day, the 

teaching load, the number of years in the present position., 

and the annual salaries of the teachers. 

Even though the State Superintendent of Public 

Instruction issues bulletins such as The Basic Program 

of Studies (9) and the Annual High School Principals' 

Conferences which include reconimendations for the organi- 

zation of the high school program, each individual school 
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administrator interprets this material and adapts it to 

meet the local situation. This fact helps to account for 

the wide variation in the organization of high school pro- 

grams throughout the state. 

An. examination of the programs for the annual con- 

ferences of high school principals, as well as for the 

Department of Superintendents of the Oregon State Teach- 

ers' Association revea]sthat common problems such as 

length of class periods, selection of teachers, extra 

curricular activities, class size and efficiency, and 

salaries were frequently discussed. The class schedule 

was analyzed to ascertain what effect these common 

problems of school organization and administration have 

upon home economics teachers. 

The Length of the School Day of 
Home Economics Teachers 

For many years the general public has thought of 

the school day as one which starts at 9:00 in the morning 

and closes at 4:00 in the afternoon, or about six hours 

in length with time allowed for the lunch hour. 

Even a casual observation of high school class 

schedules or a visit to several schools in the state will 

bring to attention immediately that there is now a wide 

variation in the hour for opening and closing of regular 
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classwork in high schools. Data were arranged in Table 

XI to show the length of the home economics teacher's 

school day. 

In order to obtain the total number of minutes in 

the school day the length of each class period was checked 

and added for each of the 143 schools which had included 

data on the Class Schedule form. The noon period was 

excluded in determining the length of the school day. 

Table XI 

Length of the Home Economics Teachers' School Day 

Total 
number Number of Minutes 

of Less 360 
teachers than 300- 330- and 
No. % 300 329 359 above 

Total 
No. 143* lOO 7 24 49 63 

% 4.9 16.8 34.3 44.0 

Group I 28 19.6 3 9 lO 6 
Group II 33 23.1 2 2 12 17 
Group III 39 27.3 1 10 10 18 
Group IV 43 30.0 1 3 17 22 

"Full-time" 45 31.5 2 9 17 17 
"More than two 

classes"** 22 15.4 4 4 8 6 

"Ofle or two 
classes" 76 53.1 1 li 24 40 

* No data furnished for 27 cases. 

** Teachers who teach more than two classes of homo 
economics and less than full-time. 
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Table XI shows that in the majority of schools the 

school day is from five and one-half to six and one-half 

hours in length. The median length of the home economics 

teacherTs day is five hours and 55 minutes. 

A survey of schedules of Oregon public high schools 

was made by five high school principals, and their f md- 

ings were reported at the meeting of the Oregon High 

School Principals Conference in October of 1939 (2O,pp. 22 

29) . In this study (20, p. 28) of 224 high schools it was 

found that the length of the school day varied from three 

hours and. 20 minutes to seven hours in length. According 

to the present study the range in the length of the home 

economics teacher's day is from four hours and 31 minutes 

to six hours and 25 minutes. 

The Length of the Home Economics Class Period 

Because laboratory experiences are a necessary and 

vital part of all home economics classwork, it is important 

to a home economics teacher to have sufficient time to 

carry to completion satisfactory laboratory lessons. It 

has been the observation of the writer ïn her many visits 

to home economics classrooms throughout the state during 

the past six years that the regular class periods, as well 

as activity periods, vary both innber and in length. 

Table XII was prepared to show the exact number of minutes 
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assigned to the home economics class period. 

Table XII 

Length of Daily Class Period 
Assigned to Home Economics 

TotaI 
number Length of Period in Minutes 

of Less 
nchools than 50-54 55-59 60-64 80- 

No. 50 120* 

Total 
No. 13l** lOO 12 6 36 51 26 

9.1 4.6 27.5 38.9 19.9 

Group I 16 12.2 2. 1 5 7 1 
Group II 32 24.4 0 2 16 lO 4 
Group III 39 29.8 4 2 8 11 14 
Group IV 44 33.66 1 7 23 7 

t?1l_timetL 37 28.2 2 2 17 13 3 
tiMore than two 
classes"*** 19 14.5 1 3 7 5 3 

NOne or two 
classes 75 57,3 9 1 12 33 20 

* Double periods. 

** Twenty-three schools furnished no data. 

*** Teachers who teach more than two classes of hone o- 
nomics and less than full-time. 

Data on the length of the class period were avail- 

able for only 131 of the 154 schools included in the study. 

The schedules from which these data were collected did not 

indicate whether or not passing time between classes was 

included in the total length of each class period. For 

this reason, some slight discrepancies might have occurred 
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in the interpretation of the data in Table XII. 

The fact that 87 or 66 per cent of' the schools 

assign 55 to 65 minutes daily to the honie economics class 

is proof that the hour period is preferred by high school 

administrators, not only for regular classes but for labo- 

ratory classes such as home economics. The approval of 

the hour period is confirmed by information included in 

a committee report (20, p. 24) which was submitted to the 

high school principals at their 1939 meeting. It was 

found by this principal's committee that 123 or 55 per 

cent of the schools indicated a class period of 55 or 60 

minutes in length. The length of the daily class period 

is a problem which has been given attention by high school 

principals for some timo. The Report of the Third Annual 

High School Principals' Conference in 1931 (18, p. 14) 

includes a statement made by a committee on the hour peri- 

od, "That the association go on record as favoring the 60 

minute class period, but that the adoption of the plan be 

left to each high school." 

Even though the use of the single period of from 55 

to 65 minutes in length is the most common practice in 

Oregon, one-fifth of the schools in the state still prefer 

a double period of from 80 to 120 minutos in length. Of 

the 26 schools that schedule a double period for home eco- 

nomics, 21 or 81 per cent of them are high schools in 
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Groups III or IV. Since the report of the conmittee of 

Oregon hi;h school principals at their 1939 meeting 

(20, p. 24) found that 66 or 29 per cent of the schools 

have a 40 or 45 minute period, the writer believes that 

this might be interpreted to mean that in the smaller high 

schools which offer home economics, a double period is 

frequently provided for that subject. The 29 per cent of 

the schools which have a 40 or 45 minute class period is 

comparable to the 20 per cent of the schools in this 

study which allow a double period for home economics class 

work. 

The Number of Class Periods 

Not only is the length of the daily class period a 

problem, but the high school principal is confronted with 

making a decision as to the number of periods to include 

in the daily schedule. 

In the 1939 study made by Oregon high school princi- 

palS, (20, p. 24) ft was found that 102 or 46 per cent of 

the schools had a six period day. 

Table XIII was arranged to show the teaching load 

or number of classes taught daily by the home economics 

teacher. 
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Table XIII 

Total Number o1 Classes Taucht Daily by 
Home Economics Teachers 

Total 
number 

Number of Classes ___ 
teachers 

____________ No. % Three Four Five Six Seven 

Total 
No. 170 100 
cl 

9 35 80 43 3 
5.4 20.5 47.1 25.3 1.7 

Group I 
Group II 
Group III 
Group IV 

38 
37 
47 
48 

22.4 
21.8 
27.6 
28.2 

2 

3 

2 

2 

"Ffl1time" 
Total 54 31.8 2 
I 30 17.6 
II 24 14.1 1 

"Iore than 
two classestt* 

Total 27 15.9 0 
I 5 2.9 0 
II 8 4.7 0 
III 12 7.1 0 
IV 2 1.2 0 

ttOne or two 
classes" 

Total 89 52.3 7 
I 3 1.8 1 
II 5 2.9 2 
III 35 20.6 2 
IV 46 27.1 2 

14 17 5 0 
7 17 10 0 

11 20 13 1 
3 26 15 2 

17 25 10 0 
12 13 4 0 
5 12 6 0 

7 10 9 1 
1 3 ; o 
2 2 4 0 
4 4 3 1 
o i i o 

11 45 24 2: 

i i o o 
o 3 0 0 
7 16 lO O 
3 25 14 2 

* Teachers who teach more than two classes of home eco- 
noiìuics and. less than full-time. 

The median teaching load for the 170 teachers in 

this study was five classes daily. In the High School 

Principals' Survey for 1939 (20, p. 26) it was found that 



78 

the median teaching load f'or the teachers in the 221 high 

schools was also five classes. In the very recent study, 

Teacher Education in Oregon (21, p. 32) an analysis of' 

1713 programs indicated that the average number of' classes 

per high school teacher is 5.02. Since 126 or 74 per cent 

of' the home economics teachers are responsible for five or 

more classes daily, the writer believes that the home eco- 

nomics teachers' load is as great as, if' not greater, than 

that of' other high school teachers in the state. 

The Number of Home Economics Classes Taught Daily 

The question arises as to how many classes in home 

economics the teacher is responsible for daily. Table 

XIV answers this question. 
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Table XIV 

Number of Horno Economics Classes Taught 
Daily by Homo Economics Teachers 

Total 
number 

of Number of Home Economics Classes 
teachers 

-,-------- % One Two Three Four Five Six 

Total 
No. 170 lOO 39 50 20 24 27 lO 

22 .929.4 11.814.1 15 9 5 9 _ 

Group I 38 22.4 0 3 2 16 13 4 
Group II 37 21.8 1 4 4 8 14 6 
Group III 47 27.6 5 30 12 0 0 0 
GroupIV 48 28.23313 2 0 00 
flFlltimetI 54 31.8 0 0 2 17 25 lO 
UIore than 
than 
classes"* 27 15.9 0 0 18 7 2 0 

stOne or two 
classesT 89 52.3 39 50 0 0 0 0 

* Teachers who teach more than two classes of home eco- 
nomics and less than full-time. 

Since 109 or 64 per cent of the home economics 

teachers are responsible for less than four classes in 

horno economics daily, Table XIV reconfirms earlier data 

found in this study, that as the size of the high school 

decreases, the number of home economics classes assigned 

to the homo economics teacher also decreases. When in- 

terpreting Table XIV, it must be remembered that in the 

smaller high schools, two periods might be assigned 

daily to home economics, even though it is listed as one 



class in Table XIV. 

The Responsibilities Assigned During 
the School Day 

An analysis of each teacher's schedule was made to 

determine the exact percentage of the school day allo- 

cated to teaching home economics classes, the percentage 

of the day to teaching other classes, and the percentage 

of the day allocated to activities or unassigned time. 

In order to obtain information concerning distri- 

bution of time, each period was checked to ascertain the 

total time assigned to teaching home economics classes, 

to teaching other classes, time allocated to other activ- 

ities and unassigned time. Tables XV, XVI and XVII show 

the allocation of time in the home economics teacher's 

day. 



Table XV 

Percentage of Home Economics Teacher's 
Day Assigned to Teaching Home Economics 

Total 
number Percentage of Day 

of Less 
teachers than 
No. % 20 20-39 40-59 60-79 80-99 lOO 

Total 
No. 142* 100 29 33 25 19 27 9 

20.4 23.2 17.6 13.4 19.0 6.3 

Group I 27 19.0 0 0 2 6 14 5 

Group II 33 23.2 1 2 3 10 13 4 

Group III 39 27.5 4 15 17 3 0 0 
Group IV 43 30.3 24 16 3 0 0 0 

"Full-tïme" 45 31.7 0 0 1 12 23 9 

"More than 
two c1asset 22 15.5 0 1 11 6 4 0 
0fle or two 
classes" 75 52.8 29 32 13 1 0 0 

* No data furnished for 28 cases. 

** Teachers who teach more than two classes of home eco- 

nomics and less than full-time. 

In analyzing Table XV, the question may arise as to 

why only 9 or 20 per cent of the 45 full-time teachers for 

whom data were available devote 100 per cent of their day 

to teaching home economics classes. It must be remembered 

that the writer interpreted the full-time home economica 

teacher to be one who teaches in no other field of subject 

matter except home economics. However, she may be assigned 

other school resonsibi1ities aside from classroom 



teaching. 

Since Table XV indicates that 80 per cent of the 

full-time home economics teachers are in charge of some 

school activity such as study hail, cafeteria, roll room, 

and extra-curricular work, the fact is proven that home 

economics teachers are not classified as special teachers 

and exempt from routine school activities. 

Once again the figures in Table XV prove that as 

the size of' the school increases, more time in a home eco- 

nomics teacher's school day is assigned to teaching home 

economics classes. 

Table XVI includes the data which were available 

for only 96 of the 116 teachers who taught some classes 

other than home economics. 



Table XVI 

Percentage of Total Length of School Day Assigned 
to Teaching Classes Other Than Home Economics 

Total 
number Percentage_of Day 

of Less 
teachers than 20- 30- 40- 50- 60- 70- 80- 
No. 20 29 39 49 59 69 79 89 

Total 
No. 96* 100 11 9 14 8 27 13 6 8 
5g 11.5 9.4 14.6 8.3 28.1 13.5 6.3 8.3 

CroupI 4 4.2 1 2 0 0 1 0 0 0 
Groupli 10 10.4 6 0 1 1 1 0 1 0 
GroupIII39 40.6 4 7 7 3 11 5 0 2 
GrouplV 43 44.7 0 0 6 4 14 8 5 6 

"More than 
two 
classes?T** 22 22,9 9 5 3 2 3 0 0 0 

"One or two 
classes" 74 77.1 2 4 11 6 24 13 6 8 

* Twenty schools furnished no data. Fifty-four full- 
time teachers not included on this table. 

** Teachers who teach more than two classes of home eco- 
nomics and less than full-time. 

Table XVI indicates that 54 or 56 per cent of the 

home economics teachers have 50 per cent or more of their 

school day allocated to teaching classes other than home 

economics. 

As might he expected from previous observations ïn 

this study, 51 or 94 per cent of the teachers who give 

more than 50 per cent of their school day to classes other 

than home economics are in Groups III and IV. 



Table XVII indicates the percentage of the home 

economics teacher's day which was allocated to activities. 

Table XVII 

Time Allotments for Activities for 
Home Economics Teachers 

Total Perceñage of Day 
number Less 40- 

of than and 
teachers None 20 20-29 30-39 more 

Total 
No. 142* 58** 53 18 9 4 

100 40.8 37.3 12.7 2.9 6.3 

Groupl 15 12 9 3 3 0 
Group II 18 15 13 3 1 1 
Group III 25 14 16 6 2 1 
Group IV 26 17 15 6 3 

* Omission of the length of class periods on 28 class 
schedules made calculations for this number impossible. 

** 58 teachers had no activities assigned. The percentage 
of the day for each of the other 84 teachers is indi- 
cat ed . 

Since Table XVII shows that 58 or 40.8 per cent of 

the 142 teachers for whom data were available have all of 

the school day allocated to teaching classes, the writer 

questions whether or not roll rooms, study halls, and 

extra-curricular activities are a regular part of every 

school program. 

Table XVII indicates that 53 or 63 per cent of the 

teachers who are assigned extra-curricular activities have 

less than 20 per cent of the school day allocated to these 
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activities. 

The writer found that 96 of the 142 teachers, or 

68 per cent for whom data were available had no unas- 

signed time on their schedules. Of the 46 teachers who 

had some free or unscheduled time, 9 or 85 per cent had 

less than 20 per cent of the school day free. The writer 

interprets these data to mean that a roll room or one 

short activity period is the usual time which is cleared 

for the teachers to hold conferences, prepare class work, 

or use in whatever way they deem advisable. Since it is 

generally believed that home economics teachers in voca- 

tional schools have had more time released from school 

responsibilities than other high school teachers, the 

writer checked the 46 teachers to ascertain the number 

in reimbursed schools included in this group. It was 

found that 12 or about 25 per cent of the teachers who 

had unassigned time were in vocational schools. 

The Number of High School Girls 
Enrolled in Home Economics 

The leaders in the field of home economics are 

always interested to know how many of the high school 

girls take advantage of classes in home economics. 

National figures, as well as state figures, are diffi- 

cult to interpret because very often the same girl may 

register for more than one home economics course. There 



are no general figures to indicate the total number of 

individuals served during a four-year period except where 

studies have been made in individual schools. However, 

a study which shows the percentage of all the girls in 

high school who are enrolled in home economics for any one 

year does give some indication of the interest of girls in 

this subject. 

In considering the home economics teacher's day, 

the number of students in her classes influences the work- 

ing conditions. 

The total number of girls registered for all home 

economics classes in a school was indicated on the annual 

report sheet as one figure. For this reason it was im- 

possible to know the exact number of girls under the super- 

vision of one teacher. Table XVIII includes the enroll- 

ment of girls in the 149 of the 154 schools which reported 

data. 
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Table XVIII 

Percentage o± Girls in 149 High Schools 
Enrolled in Home Economics 

- - 

Total 
number Percengge of Girls 

of Less 60 
schools than and 

-. No. % 20 20-39 40-59 more 

Total 
No. 149* 100 6 47 61 35 

-.---------.- 4.0 31.5 23.6 ---- _ 
Group i 23 15.4 0 14 7 2 
Group II 35 23.5 1 6 21 7 
Group III 46 30.9 3 8 21 14 
Group IV 45 30.2 2 19 12 12 

"Full-time" 44 29.5 0 14 23 7 
"yore than two 
classes"** 23 15.5 0 4 9 lO 

"One or two 
classes" 82 55.0 6 29 29 18 

* Five schools furnished no data. 

** Teachers who teach more than two classes of home eco- 
nomics and less than full-time. 

Of the total number of 19,394 girls in the 149 

Oregon high schools for the 1938-1939 school year, 8,327 

girls, or 43 per cent, were registered in hone economics. 

It is significant that 64 per cent cf the schools re- 

ported that over 40 per cent of the girls in high school 

wore registered for at least one class in home economics. 

Only 4 per cent of the schools of the stato have less than 

20 per cent of the girls in the school enrolled in home 
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economics. 

In considering the validity of Table XVIII, it 

must be remembered that there was no way to know whether 

or not the same individual was counted more than once. 

Since for any one year over 40 per cent of the girls are 

registered in home economics, it could be inferred that 

all girls could have an opportunity to register for at 

least one course in home economics during their higa 

school careers. 

It is interesting to note that of the 35 schools 

which reported over 60 per cent of the girls enrolled in 

home economics, almost three times as many were in Groups 

III and IV as were in Groups I and IIT.. This seems to 

indicate that when home economics is provided in the small 

high schools of the state, more of the girls are regis- 

tered for those classes. 

In the Offerings and Registrations in High School 

Subjects for the Years 1933-1934 (29, pp. 28-30) which 

was publ±shed by the United States Office of Education, 

it was found that of the 4,496,514 high school students 

in the United States 751,807, or 16.72 per cent, were 

registered in home economics classes. Since the total 

high school registration includes both boys and girls, it 

is inferred by the writer that the percentage of students 

in home econorilics would be almost twice as great if only 



the total number of girls in the high school were used 

when determining the number enrolled in honte economics as 

was done in the present study. In this same publication 

data concerning the percentages of secondary students 

pursuing home economics in 17,632 public high schools 

during 1933-19M were also included. In Oregon 20 per 

cent of the students were in home economics classes. 

Since this national study undoubtedly included figures 

from the Portland PublIc Schools, and since approximately 

one-third of the state's population is located in Portland, 

this fact could easily influence thö state figure, and if 

the percentage of girls in home economics is lower in that 

center then it would definitely lower the figure in the 

national study. 

In the study of home economics teachers in United 

States made by Anderson and Ellassen (31, p. 2) they 
checked data which were compiled in a bulletin for the 

United States Office of Education by Frank M. Phillips. 

This publication showed trends in the extent to which 

home economics is chosen as a high school subject by stu- 

dents in secondary schools throughout the country. 

"During the period 1910-1928 the percentage 
of students taking home economics increased from 
4.14 to 14.30 per cent, an increment of 10.26 per 
cent. During this same period the number of 
students of home economics increased by 415,960, 
representing an increase of 1,229 per cent. From 
1922 to 1928 the eiwollments in the subject 



increased by 128,699, or 40 per cent. Moreover, 
high school enrollments in home economics have 
increased 40 per cent since 1915, as against a 
general increase of 35 per cent in the entire 
high school population." 

Stetson (27, pp. 234-236) found that a total of 

4,408 persons were enrolled in the 119 Oregon high schools 

which offered home economics during the school year 1928- 

1929. These figures indicate that there was an average 

of 37 students enrolled in each of the 119 high schools 

which offered home economics. Since there was an aver- 

age of 56 students in each of the 149 Oregon high schools 

which reported enrollment in home economics for the 1938- 

1939 school year, it is evident that interest in home 

economics classes has greatly increased during the past 

ten years. 

The viter believes that the recent changes In 

requirements for high school graduation and college en- 

trance requirements as set forth ïn the "Application for 

Admission to Oregon Higher Institutions" (see appendix 

p. iv) should make It possible for a larger number of 

high school students to take advantage of the classes in 

home economics. 

The Number of Years in home Economics 

A factor which definitely influences the number of 

girls who enroll for home economics courses in high school 



91 

is the curriculum in homemaking. The number of years of 

home economics offered is sometimes influenced by the 

size of the school, the qualifications of the homemaking 

teacher, laboratory facilities, or local interest in 

homé economics courses. 

Table XIX presents the number of years of work in 

home economics offered to students in 154 high schools. 

Table XIX 

Number of Years in Home Economics 
Offered in 154 High Schools 

Total 
number 

of Years in Home Economics 
schools 
No. % One Two Three Four 

Total 
No. 154 lOO 34* 68 49 3 

4 
Group I 26 16.9 1 6 19 1 

Group II 36 23.3 1 15 8 2 
Group III 46 29.9 7 30 9 0 

Group IV 46 29.9 26 l7 3 0 

"Full-time" 44 28.6 0 li 30 3 
tiMore than two 

classestt 24 15.6 0 11 13 0 

1tOne or two classest1 86 55.8 34 46 6 0 

* Table XIX should read: Of the 154 high schools, 34 
offered one year only of home economics work. 

Even though 68 6 44.2 per cent of the schOols 

offer only a two year program in home economiós, the 
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writer believes that the larger schools of the state 

prefer a three year home economics course as evidenced 

by the fact that 80 per cent of the schools in Group I 

now include three years in home economics. Fifty-two or 

33.8 per cent of the 154 high schools offered a three or 

tour year program. As the number of teachers employed 

in the high school definitely limits and influences the 

number of classes which can be scheduled daily in home 

economics, it is not surprising to find that 26 or 76 

per cent oÍ' the 34 schools which include only a one year 

course in home economics aro those schools which have not 

more than four teachers on the high school staff. 

Since only recently the State Board for Vocational 

Education has recommended that a complete three year home 

economics course be included in as many high schools as 

possible, undoubtedly the number of schools in the state 

offering at least three years of work in home economics 

will soon be increased. 

The publication of a third year outline which is to 

be incorporated as a supplement to the publication, UHome 

making Education for Secondary Schools," should also 

materially influence the number of schools which adjust 

their curricula to include a three year program in home 

economics. 

The interest in a third year course of the 120 home 
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economics teachers who attended the 1940 annual stato 

conference is further proof of the writer's belief that 

a three year program will soon be generally incorporated 

in high school curricula. 

Since the publication from the State Department, A 

Manual for Officers and Principals of Small High Schools, 

1934 (12, pp. 16-24) recommends a two-year course in home 

economics for the small high school, the writer wonders 

how soon it will be possible to have the 34 or 2:2:.1 per 

cent of schools which now offer a one-year course in- 

elude a two-year program. From the way these data were 

recorded on the Annual Report it was impossible in every 

situation to interpret the total length of the program. 

The fact that only a beginning course in home economics 

was listed for the year studied does not always indicate 

that no future work might be offered, as it is the policy 

in many of the smaller schools to alternate first and 

second year work in home economics. In any one given 

year these small schools would indicate on the Annual 

Report only a single course in home economics. 

These limiting factors must be considered when 

interpreting the 34 or 22.1 per cent of schools which 

appear on Table XIX as offering only one year of homo 

economics. 
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Tenure 

Because the teaching profession is one in which 

its members make frequent changes in location, the tenure 

of teachers has become a problem, particularly in the 

smaller high schools of the country. The number of rears 

that eaöh of the 170 home economics teachers has been 

teaching in her present position prior to the 1938-1939 

school year is indicated in Table XX. 

Table XX 

Number in Years in Present Teaching Position 

Total Number of Years Prior 
number to 1938 - 1939 

of 10 
teachers and 
No. g None One Two 3-5 6-9 more 

Total 
No. 170 100 66 48 20 20 6 lO 
% 38 28.211.8 11.8 3.5 5.9 

Group I 38 22.4 12 11 4 2 3 6 
Group II 37 21.8 11 9 8 5 2 2 
Group III 47 27.6 18 16 5 6 0 2 
Group IV 48 28.2 25 12 3 7 1 0 

"Full-timed 54 31.8 18 15 9 5 2 5 
"More than 
two 
classes* 27 15.9 9 8 4 21 1 3 

9One or two 
classes't 89 52.3 39 25 7 13 3 2 

* Teachers who teach more than two classes of home eco- 
nomics and less than full-time. 
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The length of service of a teacher in a community 

was determined by the number of years of teaching in that 

location which she had. completed prior to the school year 

1938-1939. With this interpretation there are 66 teachers 

listed in Table XX as having no previous experience in the 

presentaching position. This means that 38.8 per cent 

are teaching for the first time in their present positions. 

This table indicates that there is a rapid turn- 

over of home economics teachers, since 78.8 per cent of 

the teachers have been in their present teaching positions 

for less than three years. It is interesting to note that 

only 5.9 per cent of the teachers have taught in the same 

position for 10 years or more, which further proves that 

home economics teachers often have opportunities to change 

their teaching location or to go into other occupations. 

Stetson (27, p. 281) found in his study of high 

school teachers for the 1928-1929 school year that only 23 

per cent of the 1243 principals and teachers in Oregon 

high schools had spent over three years in the given corn- 

munity. Huffaker (14, p. 107) made a study a year later 

than did Stetson, He found that of the 1364 teachers in 

four-year high schools, the median(years of service) was 

29 years. 

In a study made of the teacher tenure in the secon- 

dary schools of Kansas for the school year ending June 30, 



1937, twke(36, pp. 24-25),statea, 

"Â total of 1668 teachers were new to their 
jobs atthe beginning of the school year of 1937. 
This was approximately 30 por cent of the total 
number of' teachers included in the study. There 
were 18.2 per cent of the total that were in their 
second year in their present position, while a 
total of 66.5 per cent had five or less years' 
experience in their present position." 

In a very recent study made of all the high school 

teachers in Kansas, Joerg and Shroyer (16, p. 37) found 

that 1412 or 21.4 per cent of the teachers were in their 

present positions for the first time. 

In Colorado Thitlow (47, p. 54) reported that near- 

ly 30 per cent of the women teachers are serving their 

first year in their present positions and more than 75 per 

cent are in their present positions for less than four 

years. 

Salaries 

After considering the academic training, the spe- 

cific certification requirements, the conditions of work, 

and the many adjustments which are made by high school 

teachers, the question arises, how much does the teacher 

receive in salary for the services rendered to the local 

school district? Does the salary compensate for the many 

responsibilities assigned during the school day for which 

there has been little or no preparation; for the living 



standards which must be maintained because of the pro- 

fession; and for the out-of-school and community activ- 

ities in which there must be participation' 

Euffaker (14, p. 133) states that, 

"The problem 01f education which has probably 
attracted more attention than any other for a period 
of years, has been the problem of school finance. 
There have been numerous demands that school ex- 
penditures be reduced, and since teachers' salaries 
constitute the largest sinle item of school ex- 
penditure, there have been ïn many communities, 
attempts made to reduce teachers' salaries." 

Table XXI shows the salaries received by 168 

Oregon home economics teachers for whom data were avail- 

able. 



Table XXI 

Annual Salaries of the Home Economics Teachers 

Ttal - .-_______ 
number Annual Salary 

of - 1600 
teachers Below 900- 1000- 1100- 1200- 1300- 1400- 1500- and 
No. % 900 999 1099 1199 1299 1399 1499 1599 more 

Total 
No. l68 100 5 33 35 36 18 11 11 10 9 

___ï___ --- _ 3.0 19.6 20.8 21.4 10.7 6.6 6.6 5.9 5.4 

Groupl 38 22.6 0 0 2 2 10 5 7 7 5 

Group II 37 22.1 0 5 5 11 2 4 3 3 4 

Group III 46 27.4 3 12 11 14 3 2 1 0 0 

Group IV 47 27.9 2 16 17 9 3 0 0 0 0 

'tPul1-time 54 32.1 0 3 5 7 lO 7 7 7 8 

"More than 
two 
classes"** 26 15.5 1 5 5 6 1 2 3 3 0 

ttOne or two 
c1asses 88 52.4 4 25 25 23 7 2 1 0 1 

* No data available for two cases. 

** Teachers who teach more than two classes of home economics and less than 
full-time. 



In considering the annual salary which the home 

economics teacher receives, it is gratifying to note on 

Table XXI that only 5 per cent received less than 9OO 

per year. The average annual salary for the 168 home eco- 

nomics teachers, however, is only 117O, and the median 

aimual salary, ll25. The lowest annual salary paid to 

any home economics teacher in Oregon outside of Portland 

was 72O, and the highest salary paid was l895. 

Considering these figures, the writer believes it 

is very difficult for the high school teacher, during the 

twelve months period, to maintain the fair standard of 

living the profession demands unless additional employment 

is found during the summer months. Even stenographers who 

have just completed a high school course often receive at 

least l2OO annually, while 64.8 per cent of the home eco- 

noinics teachers in Oregon receive less than that amount. 

Table XXI shows conclusively that of the large group of 

109 home economics teachers who receive less than l2OO 

for an annual salary, 77 per cent are in Groups III and 

IV, which are the high schools in the state with fewer than 

eight teachers. 

It should be noted that 39 or 72 per cent of the 

ufull...time?? teachers receive an annual salary of l2OO or 

over. 

How does the average annual salary of home economics 



teachers compare with salaries of other high school 

teachers in the state? 

In Huffaker's study (14, P. 139) he reported that 

the median salary for all four high school teachers was 

l29l for the 1929-1930 school year. Stetson (27, p.283) 

made his study a year earlier and found the salary range 

of 1153 full-time high school teachers to be from 9OO to 

2650. The median salary was 1373. 

Since in the present study the median salary for 

home economics teachers is only ll25, the writer believes 

that salaries have not been raised to the pre-depression 

levels reported in the Huffaker and Stetson studies. 

Charlesworth (37, pp. 32-34) in his study of sala- 

ries for Oregon teachers found that, 

"The state average of high school teachers' 
salaries for each of the years covered by this 
survey were, as follows: in 1935, 1l79; in 1936, 
31253; in 1937, 1305. A comparable study in 1929 
gave the following yearly averages: for 1921, 
1497; for 1924, 1388; and for 1927, 1417. It 

is at once apparent that the averages for this 
survey are far below the averages for the earlier 
years of 1921, 1924, and 1927. The upward trend 
of the state figures for the past years indicated 
that teachers' salaries are moving toward the 
earlier trends established prior to the depression 
years 

Since the average of the home economics teacher's 

annual salary in Oregon for the 1938-1939 school year was 

only 11l70, this figure Is 135 below the average salary 

for all of the Oregon teachers in 1937. It has been 
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thought by many that the home economics teacher's salary 

is much higher than the academic teacher's salary, but 

the present study does not confirm this belief. 

In a study of the salaries submitted for all states, 

Blose (32, p. 254) stated, 

"The average salary of teachers, super- 
visors, and principals in the public-school system 
of the continental United States reached its high- 
est point in 1929-1930 when the average salary was 
l42O per annum. From 1930 to 1932 there was a 

decrease of 3.00, but from 1932 to 1934 the aver- 
age salary fell l9O. In 1934 the average salary 
was l227, the same as it was in 1924. The year 
1935 showed an increase of 56.00 over 1934 making 
the average for 1936, $1283. This means that 29 
per cent of the total salary cut during the de- 
pression was regained during the period between 
1934 and 1936." 

In chocking salaries for 14 states, Blose (32, 

p. 254) found that the average salary paid all teachers 

was 32OO less in 1936 than in 1930. Of the 14 states, 

the average salary in Oregon was the lowest. It was 

458 less in 1936 than in 1930. 

A statement taken from the National Educational 

Proceedings for 1939 (7, p. 133) gives a more recent 

indication of the salary situation on a nation-wIde basis. 

"For the country as a whole, blending to- 
gether all regional differences, the average 
annua. salary o± teachers in the past year 1938- 
1939 was p138O. The losses of the depression 
years have not been overcome entirely. By 1940- 
1941 when the Research Division expects to make 
its next study of' salaries, it seems likely the 
general level of median salaries of classroom 
teachers will be as high as 1930-1931, provided 
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no further economics depression appears." 

The national figure of 1380 Is for all classroom 

teachers. Since this figure includes both elementary and 

high school teachers with the elementary teachers pro- 

dominating in numbers, it is encouraging to find the aver- 

ago figure as high as l380. The writer is concerned that 

the average annual salary of Oregon homo economics teach- 

ers for the same year as the National Study is 210 less 

than the national figure. The writer has observed, how- 

ever, that during the 1939-1940 school year, many schools 

have given liberal increases to all high school teachers 

and some schools are establishing a definite salary scale. 

If this trend continues, the average salary of Oregon 

teachers should soon be higher and perhaps reach the 

average national salary figures. 

Burke (36, p. 28) found in his study of Kansas 

teachers for the 1937-1938 school year that the average 

yearly salary for 336 teachers in cities of the first 

class was l630, and for the 522. teachers ïn cities of 

the second class, the average salary was 1156. 0f these 

858 Kansas teachers included in Burke's study, the aver- 

age annual salary would be 1393. Joerg and Schroyer 

(16, p. 38) found in their study of over 6585 high school 

teachers in Kansas during the 1939-1940 school year that 

the average yearly salary was only l308.6l. These two 
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studies show that Kansas high school teachers' salaries 

are higher than those paid the Oregon high school teach- 

ers during the last few years. 

A comparison was made of the 168 home economics 

teachers for which data were available to see if there 

was any relationship between the length o± service of a 

hïgh school teacher and the salary which she received.1 

All homo economics teachers who were paid an annual salary 

of less than 9OO had spent less than one year in their 

present position. 0f the teachers in this very low paid 

group, all except one were in schools where the teacher 

was responsible for only one or two classes daily in home 

economics. 

Of the 109 teachers who had been in their present 

positions for less than three years prior to the 1938- 

1939 school year, 92 or 84 per cent receive an annual 

salary of less than l2OO. In considering the nine teach- 

ers who receive an annual salary of 1600 and over, seven, 

or 63 per cent, have been in their present positions for 

three or more years. 

A check was made to see if any relationship ex- 

isted between the salaries and the number of years since 

th home economics teacher was granted a Bachelor's degree 

1. These data were obtained from tabulations on file in 
the Home Economics Education Office, Oregon Stato 
College. 
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Of the nine teachers who received the highest salaries of 

l6OO and over, each had held her degree for six or more 

years. Eight of the nine teachers had full-time home 

economics positior and all of them taught in schools with 

more than eight teachers on the staff. 

Of the 50 teachers who received between 1200 and 

4l600 per year, 38 or 76 per cent were granted the Bach- 

elor's degree three or more years prior to the school year 

1938-1939. This would appear that the teachers receiving 

the highest salaries are the more experienced. This is 

further subst.ntiated by the fact that of the 108 teachers 

receiving less than l200, 68 or 63 per cent had received 

their degrees since 1935. 

Table B (See appendix p. vi) shows the influence 

that the number of years of teaching experience of the 

home economics teachers had upon their salaries. It is 

interesting to observe in Table B that the teachers who 

had been teaching for less than one year since college 

graduation were in the lowest salary range group, or from 

720 to 144O. It will be noted that for the first six 

years there is an expected yearly increase. After six 

years of service there is a decrease in the median salary. 

In fact, there is no evidence to indicate that experience 

after five or six years influences decision as to the 

salaries of Orer:on home economics teachers. To the writer 
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this indicates that in Oregon home economics teachers who 

have the ability and ambition have obtained positions in 

schools that pay better salaries by the time they have 

taught six years. 

Summary 

In addition to the length of service in the local 

community and the recent date of college graduation, the 

wide varIation ïn the salaries of home economics teachers 

is undoubtedly influenced by the academic training as 

well as the personal qualities of the teachers. 

The evidence found in this study seems to indicate 

that the ttfu1l_time teacher in a high school that em- 

ploys eight or more teachers would have a better chance 

of receiving a salary of l2O0 or over than would one in 

the smaller high school who was teaching less than full 

t ime. 

Since the average salary for the Oregon home eco- 

nomics teachers is comparatively low, the writer hopes 

that some plan may be developed by school officials to 

increase the salaries of home economics teachers. 

The writer agrees with the statement made by Blose 

(32, p. 254) tIAS the demand for better-prepared teachers 

increases a continuing increase in the salary level may 

be expected." 



CHAPTER VI 

CASE STUDY OF VOCATIONAL HOME ECONOMICS TEACHERS 

Because of the wrlter's reponsibi1ity for super- 

vising the home economics programs In the state which are 

approved for federal relrnbursenient, a special analysis 
was made of the 38 home economics teachers in the 30 re- 
imbursed or vocational schools which were included in the 
present study.1 No attempt was made to segregate these 
vocational teachers throughout the general study since 
there are comparatively few reimbursed home economics 

programs in Oregon. 

These vocational teachers have been carefully se- 
lected for the schools in which they are to teach. Only 

those graduates who have followed a prescribed course set 
up by the State Board for Vocational Education are eli- 
gible for election in these schools. Since the success 
of the program and subsequ8ritly the subsidy for the de- 

partment depends to a great extent upon the care with 

which the teachers are chosen, the local school super- 

intendent and state supervisor of home economics educa- 

tion are both concerned with their selection. During the 
time of employment they are more frequently supervised 
than are other teachers and usually attend more educatIonal 

1. These data are in the original tabulations on file in 
the Home Economics Education office, Oregon State College. 
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conferences than do other teachers. Consequently, when 

superior positions are available the successful teachers 

of vocational schools are in demand. 

Of the 38 teachers in the vocational schools, 32 

or 84 per cent received their Bachelor's degrees from 

Oregon State College as compared with only 63.5 per cent 

of all home economics teachers who were graduatéd from 

the State College. The remaining six or 16 per cent. of 

the vocational teachers received their Bachelor's degrees 

from out-of-state institutions of learning. This indi- 

cates that there is an even greater proportion of out-of- 

state home economics teachers employed in vocational than 

in non-vocational schools. The writer is convinced that 

the Oregon supply of qualified homo economics teachers for 

vocational schools is limited because of the great demand 

for such teachers by neighboring states. 0f the 38 voca- 

tionaj. teachers 17 or 45 per cent have been granted their 

Bachelor's degrees within the three years previous to the 

1938-1939 school year. This percentage is practically 

the same as for the non-vocational teachers. 

In studying tenure the teachers in vocational 

schools were found to change positions just about as fre- 

quently as the non-vocational teachers. There were 29 

or 76 per cent of the vocational teachers who had been in 

their presentteaching positions less than three years 



prior to the 1938-1939 school year as compared with 79 

per cent 1or all Oregon home economics teachers. In a 

comparative study oÍ vocational and non-vocational 

teachers made by Dunmire (8, p. 6) she found that Iowa 

vocational teachers also had a tendency to remain ïn the 

same school system a shorter time than did the non-voca- 

tional teachers. 

Twenty-seven or 71 per cent of the vocational 

teachers were classified in this study as ttfull_timeU; 

eight or 21 per cent as teaching "more than two classes 

but less than fulltimett; and three or 8 per cent as 

teachinR tione or two classes." Since 32 per cent cf all 

Oregon home economics teachers teach home economics only, 

this shows a definite tendency for the vocational teach- 

ers to be located in schools where a full-time program 

in home economics can be maintained. This same tendency 

was found to be true by Dunmire (8, p. 6) in her Iowa 

study. The 38 vocational teachers were distributed 

according to the size cf schools as follows: in Group 

I, 19; in Group II, 14; in Group III, three; and in Group 

IV, two. In other words, 33 of the vocationalteachers 

teach in the largest high schools, those with more than 

eight teachers; whereas only five are in the smallest 

hith schools. 

This further proves that only a few of the small 
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high school3 of the state maintain a vocational program 

in home economics. 

Since the Federal funds available for the reim- 

bursement of the high school home economics program are 

limited it is necessary in most cases to approve only 

those schools that can maintain a high standard of work 

as well as serve a large group of girls. Since all high 

schools that are willing to meet the vocational standards 

cannot be subsidized, an attempt has been made to distri- 

bute the vocational funds throughout the state. This 

procedure has made it possible to use the vocational 

schools as centers to demonstrate the possibilities of a 

complete home economics program. Such a program includes 

home experiences that parallel the classroom work, home 

visits by the teachers and classroom experiences in all 

phases of home life with adequate equipment provided for 

each student. A qualified teacher must be employed by 

the local school in order to maintain this program. The 

writer believes that from the demonstration standpoint, 

it would be advisable to continue to approvo a few small 

schools in order to encourage all high schools to develop 

satisfactory home economics programs. There are maiy 

high schools in the state that have organized their home 

economics work according to vocational standards even 

though no funds are available to reimburse the local school 
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district. 

A check wa made to see how many courses were 

taught by the teacher in addition to home economics, as 

well as those subject matter fields which were most often 

combined with home economics. 0f the vocational teach- 

ers, nine taught one subject only in addition to home eco- 

nomics, and. two teachers taupht two subjects in addition 

to home economics. No vocational teacher taught more than 

two subjects outside the field ol' home economics. As in 

Table VII, page 50, physical education and commerce were 

the subject matter fields most often combined with home 

economics by teachers in vocational schools. Physical 

education appeared five times in combination with home 

economics, commerce four times, social studies in two cases, 

and English and natural sciences each in combination with 

home economics in one case only. In Iowa, Dunmire (8,p.6) 

found that science was the subject most frequently taught 

in combination with home economics by vocational teachers. 

Projects carried on in the home and supervised by 

the teachers have always been regarded as necessary for 

successful home economics teaching. In order to encour- 

age students to plan and carry on activities in their 

homes that will give them an opportunity to apply their 

home economïcs, time for individual conference is likewise 

essential. So important have these been regarded that 
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some provision for supervision of homo projects has been 

required of all subsidized schools. 

In order to superviso home projects satisfactorily, 

an effort has been made to free some of the school day of 

the home economics teacher for homo visiting and confer- 

ences. In the present study it was found that only 46 of 

all home economics teachers in Oregon had a period which 

was unassigned, which one would infer could be used for 

conference and home visiting. Of the 46 teachers with 

free periods, 12 were vocational teachers. This would 

seem to indicate that time for home projects supervision 

within the school day was not provided for very generous- 

ly in any of the schools, even in the schools with special 

subsidy. The writer has observed that the vocational 

teachers, to substitute for school time, utilize Saturday 

as well as many evenings after school for home visits. 

Fortunately, 19 schools have extended the period of ser- 

vice for which the home economics teacher was employed 

beyond the regular school year in order to give needed 

time for supervision and thus strengthen the home project 

program. 

Even though two years of work in home economics 

were most frequently offered by the Oregon high schools, 

80 per cent of the vocational schools included a three 

or four year program in home economics. In the smaller 
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schools it has Teen found neces3ary to ofÍer on alternate 

years a third year course in home economics. This or- 

ganization might account for some of the 20 per cent of 

the schools that offered only two years' work in home eco- 

nomics in the present study. A few vocational choo1s 

still prefer to parallel Home Economics I with Related 

Science and Home Economics II with Related Art. Such 

schools, however, offer an equivalent of at least three 

years in home economics. Durimire (8, p. 6) also found in 

Iowa the tendency of vocational schools to provide a three 

year course in home economics. 

Many people believe that teachers in vocational 

departments aro paid higher salaries than other home eco- 

nomics teachers. The highest salary paid a vocational 

teacher was l879 and the lowest salary was $990. The 

average salary, however, for the 38 vocational teachers 

was l422, which is 325 more than the average salary of 

$1097 for the ll teachers in non-reimbursed schools. It 

must be remembered, however, that 63 per cent of the 

teachers in vocational schools were employed from one to 

four weeks beyond the regular school year. 

Summary 

As a group the vocational teachers in Oregon have 

had recent training in excellent schools of home econoenics. 
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They have been carefully selected for the schools which 

in turn have been granted special subsidies. The con- 

ditions of employment of the vocational home economics 

teachers were found to be about the same as for the non- 

vocational teachers, with the exception of the average 

salary, which is more for vocational than for non-voca- 

tional teachers. 

The school administrators arrange for a full-time 

program in home economics and allow time for supervision 

of home projects more frequently in vocational schools 

than in non-vocational schools. 

The picture of the Oregon vocational teachers has 

a serious defect, that of tenure. As long as the group 

of vocational teachers changes every two or three years 

the quality of the program cannot reach its maximum 

efficiency. 



CHAP]?ER VII 

SUMMARY AD RECOMME:NDAT IONS FOR NEEDED RESEARCH 

The purpose of the writer in making this study was 

to obtain data concerning the high school teachers in 

Oregon who taught one or more classes in home economics. 

An attempt was made to answer the following questions: 

1. What is the general college preparation of 

home economics teachers, and from what in- 

stitutions of higher learning did they obtain 

their Bachelor's degrees? 

2. What subjects are taught in addition to home 

economics? How well prepared are the teachers 

for the additional subjects assigned them, as 

well as for home economics? 

3. What are the conditions of her employment-- 

length of day, tenure, and number of classes 

taught? How many years of home economics are 

offered in the high school, and what percentage 

of the girls is enrolled in the classes? What 

is her salary, and how does it compare with 

the salary of other high school teachers? 

Data were collected for 170 teachers for the 

1938-1939 school year from the Annual Reports of Standard 

High Schools, the Daily Class Schedule of Teachers and 
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Supervisors, and the Oregon School Directory. The Aimual 

Reports and the Daily Class Schedule are on file in the 

State Department of Education, Salem, Oregon. 

The Portland home economics teachers were omitted 

from the study, as well as teachers who could be identi- 

fled as junior high school or part-time teachers. 

For convenience in analyzing the data, the 170 home 

economics teachers who were teaching In 154 high schools 

were divided into four groups according to the size of the 

teaching staff. The teachers in the study were further 

classified according to the number of home economics 

classes which they taught. These classificátions revealed 

that over 50 per cent of the home economics teachers were 

in high schools with fewer than eight faculty members and 

less than one-third of the teachers had a full-time home 

economics teaching program. 

The data were arranged on tables in order that they 

could be more effectively and accurately interpreted. 

The general college preparation of Oregon home eco- 

nomics teachers was found to be equivalent to the prepa- 

ration of other high school teachers in this and other 

states. All home economics teachers had been granted a 

Bachelor's degree and over one-half of the teachers had 

completed from one to 45 term hours of collegiate work 

beyond their Bachelor's degrees. Since Oregon State Cofl6ge 



116 

is the one institution in the Oregon system of higher 

education which is permitted to ant a major in the field 

of home economics, it was not surprising to find that 63.5 

per cent of the home economics teachers in Oregon received 

their Bachelor's degrees from that school. 

Figures in this study indicate that the state is 

not supplying a sufficient nunther of well-trained home 

economics teachers to meet the demand. The evidence lu 

the fact that 11.2 per cent were granted a Bachelor's de- 

grec by an out-of-state institution of high learning, 

The writer firmly believes that sorne organized effort 

should be made to encourage more outstanding Oregon high 

school girls to enroll for the complete four year college 

course in home economics. 

The recent date of the college preparation and the 

limited teaching experience of the homo economics teach- 

ers were proved by the fact that almost 50 per cent of 

the teachers had completed their Bachelor's degrees with- 

in a three year period preceding the 1938-1939 school 

year. 

The data included ïn Chapter IV indicated that the 

number of subject matter fields combined with homo eco- 

nomics varies from one to four. There were 54 teachers 

who taught only home economics, and the number who taught 

other subjects in addition to home economics gradually 
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decreased until only three teachers taught home economics 

and four other subjects. The number of subjects taught 

by the Oregon home economics teachers is not unlike the 

situation in other states. In Oregon, hysica1 education 

commerce, and English were found to be the fields of 

subject matter most frequently taught in combination with 

home economics in the order named. In the other states 

studied, natural science was the subject most often 

taught by home economics teachers. 

The specific college preparation of the home eco- 

nomics teachers for the subject matter fields which they 

taught is particularly favorable in regard to home eco- 

nomics, since only 15 per cent of the Oregon teachers have 

neither a major nor a minor in home economics. A great 

variation in the specific college preparation for the 

subjects taught in addition to hone economics was found. 

Data in this study prove that as the number of subject 

matter fields assigned to a teacher increases, the ade- 

quacy of college preparation for that field decreases. 

The employment conditions of the home economics 

teacher were found to be comparable with conditions of 

other members of the high school staff. Her school day 

was the same in length, or about six hours, and she taught 

the same number of classes, or five classes daily. The 

length of the home economics class peÍiod in a majority 
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o the schools was from 55 to 65 minutes. The proportion 

of the teacher's school day assigned to home economics 

varied according to the size of the school system. There 

were 31.8 per cent who taught home economics only; 15.9 

per cent who taught more than two classes in home eco- 

nomcs but less than full-time; and 52.3 who taught only 

one or two classes in home economics. It was found that 

over 50 per cent of the home economics teachers were as- 

signed to activities such as study hail, roll rooms, and 

extra-curricular responsibilities. Contrary to the be- 

lief that the home economics teacher is allowed some free 

time during the school day, it was found that 68 per cent 

of the home economics teachers had no unassigned time on 

their teaching schedules. 

Of interest to many educators are the data con- 

Corning salaries. Of special significance is the fact 

that the average salary of $1170 for all home economics 

teachers in the state is $135 less than the average salary 

of other teachers in the state. The writer believes that 

the rapid turnover of home economics teachers and the 

large percentage who remain in one position for only a 

short period of time definitely influence the salaries 

of homo economIcs teachers. 

By making' a careful analysis of the tables used in 

this study, the writer prepared a composite picture of an 
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Oregon home economics teacher 1or 1938-1939. This teach- 

er received her Bachelor's degree from Oregon State 

College in 1935. She had a major in home economics and 

from one to 14 term hours of credit beyond her Bachelorts 

degree. In addition to home economics she taught commerce, 

and she had a minor in this subject. She taught in a high 

school which employed six instructors, and she had one 

year of teaching experience in the local school prior to 

1938-1939. The school in which she taught offered two 

years of home economics, and 46 per cent of the girls in 

the school were in the home economics classes, From 40 

to 49 per cent of her school day was assigxied to teaching 

home economics classes, and she devoted the remainder of 

the day to classes other than in the field of home eco- 

nomics. The length of the daily class period for home 

economics was from 55 to 65 minutes. During the day, 

which was five hours and 50 minutes in length, she taught 

five classes, two of which were home economics. Her sala- 

ry was 117O. 

Upon completion of the present research problem 

the author wishes to make recommendations for additional 

research needed. In order to obtain a more complete 

picture of the status of home economics teachers in Ore- 

gon, a study similar to the present oné should be repeated 

at five year intervals. It would probably be equally 



120 

desirable to have similar studies made in other high 

school subject matter fields. 

Because of the limited number of home economics 

teachers in reimbursed schools in Oregon at the present 

time, a comparison of vocational and non-vocational 

teachers, such as has been made in other states, would 

not be significant. The case study of the vocational 

teacher tends to prove this point. 

A more detailed study of the home economics 

teachers' responsibilities, including high school activi- 

ties, should be of service to the teacher-training insti- 

tutions of the state. 

In attempting to find the high school subject 

matter fields most frequently taught in combination with 

home economics, it was discovered that certain state and 

local situations seemed to influence the teaching assign- 

merits which were made in addition to home economics. A 

further study might be made to determine why physical 

education and cormnerce were most frequently taught by home 

economics teachers in Oregon, although in the majority of 

the other nine states studied, it was found that natural 

science was most often combined with home economics. The 

writer feels that it is unfortunate that corrimerce and 

physical education are most frequently assigned to homo 

economics teachers because of the limited number who find 
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it ossib1e to receive the necessary training essential 

in each o these fields. Until a plan for the entire 

state is developed whereby the teacher-training insti- 

tutions cooperate with the State Department of Education 

and school administrators of the state in determining 

specific fields for which teachers should prepare them- 

selves, the chaotic condition of subject matter combina- 

tions will continue. 

Until the consolidation of small high schools takes 

place, the small schools will find it difficult to obtain 

the services of a well-qualified home economics teacher 

who can also teach several other fields of subject matter. 

Even though by some miraculous cooperative program, a plan 

is devised for the training of teachers for the small high 

schools, the writer believes that the number of students 

who major in the field of home economics should still con- 

tinue to be large because of the many opportunities for 

rapid advancement. 

Considering present college graduation require- 

ments, the writer believes that research should be under- 

taken to determine whether or not it is possible for a 

home economics teacher to obtain what is considered ade- 

quate preparation for teaching in at least two fields of 

subject matter in addition to home economics. In con- 

nection with this problem there must be a consideration 
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of what subjects would make the best minors with homo 

economics as a major. The decisions would have to take 

into account both the needs and wishes of the student as 

well as the h±gh school's need for certain combinations. 

If a study were made to ascertain the present 

occupations of the home economics majors who graduated 

from Oregon colleges during the past five years, accurate 

evidence would then be available to show the opportunity 

for placement in positions that demand a specialized 

course in home economics. 
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DAILY CLASS SCHEDULE OF TEACHERS AND SUPERVISORS 

N*m.of&ho.l) (D4,t. No.) (Po.toff1) (County) (Sh. Yr.) To the Principal : Please fill in your daily cIas schedule for the first semester of the school year, giving the abbreviation of the exact title for each eubject taught, and the number of pupfts registered in each class. 
Period i Period 2 PerIod S ! Period 4 Period 5 PerIod 6 PerIod 7 PerIod 8 Teacher 

L..ith L..gth l,.n,th ... Leigtb ..... Lrgth ........ .... Length LMgth Lgth ................ 
. GenhIrtk 

B: 
I 

' °" CoathAth. JOhflDPle Vacant Noon StudyHa4Z 

................ ........................ 

............ 

..- . .::_ L .. 
Total high school enrollment 

as of September25 of this year 
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Exhibit 3 

O STATE DEPARTMENT OF EDUCATION 
P Salem 
Y 

August 16, 1940 

Miss Bertha Kohihagen 
State Supervisor of Home Economics Education 
Vocational Department 
State Library Building 

My dear Miss Koh1haen: 

In a bulletin issued by the State Department of 
Education entitled High School Standards you will find on 
page 8 under standard No. 4 the following statement: 

" * * * Teachers now employed in standard 
high schools (1933-1934) and continuingto teach 
in the same schools shall be so far as possible 
assigned to teach only those subjects that are in 
their major or minor fields of preparation.'t 

Since this bulletin was issued we have dis- 
covered that the terms t?majort and "minor" are interpreted 
différently ïn the different institutions of higher learn- 
ing in which teachers are traïned. For this reason, it 
has been the policy of this department to accept the in- 
terpretation of the institution from which the teacher 
has been graduated without us having to designate del' i- 
nitely the number of hours that should constitute a major 
or minor. 

Sincerely yours, 

REX PUTNAM 
Supt. Public Education 

By D. A. nerson 
Director of School 
Administrat ion and 
Secondary Education 

DAE :MÂ 
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Exhibit 4 

APPLICATION FOR ADMISSION TO OREGON HIGIR INSTITUTIONS 

Admission Requirements 

The cooperating colleges and universities have 

agreed upon the following minimum entrance requirements: 

Graduation from a standard high school, 
which in Oregon involves the completion of 16 units, 
s of which shall be required as follows: 3 units 
in English; 2 units in social science, comprising 
the state-adopted courses in United States history- 
civics and socio-economie problems; 1 unit in 
health and physical education; and 2 units selected 
from the fields of natural science and mathematics 
or of foreign language. Two units in either 
natural science or mathematics or i unit in each 
of these fields will be acceptable, but a minimum 
of 2 units in a single language will be required 
if a foreign language is selected. 

Graduates from standard out of state high 
schools shall be required to present substantially 
the above distribution of units. 



Table L 

Subjects Taught by High School Teachers Vho Taught Home Economics and 
Three Subjects and College Preparation for the Three Additional Subjects 

Numberof 
j i 

teachers 
vdth 

First subject 
combined with 

Second subject 
combined with 

Third subject 
combined with . 

combination Home Economics Home Economics Home Economics 
(20) (5) (8) (7) (o) (8) (12) (6) (6) (8) 

4 English* i 3 0 Physical Ed. O O 4 Social Studies 2 2 0 
:3 Commerce O i 2 Physical Ed. O O 3 Social Studies i i i 
3 Commerce i I i English O 2 1 Physical Ed. O i 2 
2 Physical Ed. 1 0 1 Natural Sciences O 1 1 Social Studies i O i 

i Art O O i English O i O Foreign Lang. O O i 
i English O i O Natural Sciences O O i Social Studies O O i 
i Commerce 0 1 0 Mathematics O O i Natural Sciences i O O 
i Commerce O O i Natural Sciences O O i Social Studies O O i 

i Commerce i O O Physical Ed. O J. O Natural Sciences i O O 
i English O i O Physical Ed. O i O Natural Sciences O O 1 
i Commerce O O i Mathematics O i O Social Studies O 1 0 
i English i O O Mathematics O i O Natural Sciences O 1 0 

* Table A should read: Of the four teachers who taught home economics, English and two other 
subjects, one had a major in English and three had minors. 
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Table B 

Salaries of Home Economics Teachers Based 
on Number of Years of Experience 

Number of years Number 
since of Salary Median 
jaduation teachers s alar 

Total 168 72O-l895 ll25 

Less than one year 40 '720-1440 1080 
One year 30 855-1500 1080 

Two years io 900-1450 1117 
Three years 14 900-1500 1090 

Four years 6 990-1425 1210 
Five years 8 900-1518 1257.50 

Six years 5 1232-1524 1500 
Seven years 11 810-1477 1200 

Eight years 5 1125-1883 1393 
Nine years 5 1125-1410 1260 

Ten years 3 900-1740 1000 
11-14 years 13 1000-1879 1150 

15-19 years 10 945-1668 1329 
20 and more years 8 900-1895 1191 


