
A SURVEY OF FRESHMAN ADJUSTMENT PROBLEMS 
AT 

OREGON STATE COLLEGE 

ELOISE REED 

A THESIS 

submitted to the 

OREGON STATE AGRICULTURAL COLLEGE 

in partial fulfillment of 
the requirements for the 

degree of 

MASTER OF SCIENCE 

June 1935 



i' 

T 

-I 

APPROVED: 

Profesnor of Secondary Education 

In Charge of Major 

ead of school of Education 

hairrnan of Commit on raduate Study 



ACKNOWLEDGEMENTS 

The writer wishes to exPress her appreciation to 

all who, in any way, have contributed to this study. 

In particular, expressions of indebtedness are exended 

to: Dr. C Gilbert 'Vrenn of Stanford University, whose 

friendly interest and helpful advice were instrumental in 

the selection of the problem; Prof. Carl W. Salser, 

whose patience and counsel during the difficult period of 

the initiation of the survey made many obstacles surmount- 

able; Dr. rank W. Parr, whose helpful criticism, con- 

structive advice, and indispensable assistance Nade the 

completion of the study possible; to Dr. R. J. Clinton, 

for his assistance in the construction of the statistical 

tables; to Dr. D. W. Wilkinson whose practical advice was 

an aid in organization; and to Mrs. C. E. Ina11s for her 

careful criticism of the manuscript. 

The writer also is especially indebted to the members 

of the nlish department, and to those members of the edu- 

cation faculty who cooperated in the administration of the 

questionnaires; she also appreciates the help of all those 

students, who by ret'rnin the check lists, made the 

analyses possiole. 

Completion of this study could never have been accom- 

lished had it not been for the ever present encouragement 

and inspiration of Miss Louise Schneider, the writer's 

friend, to whom he greatest debt of gratitude is due. 

E.R. 



TABLE 01F CONTENTS 

Chapter Page 
I. Introduction and Statement of Problem -------- i 

A. Importance of the Study ----------------- i 

Purpose of the Study --------------------- 6 

II. Review of Previous Studies ------------------- 8 

III. Description of xperimentai Procedure --------- 27 

A. Initiation of the Investigation --------- 2? 

B. Method of Investigation ----------------- 27 

C. Efforts Made to Secure Accurate Inform--- 
ation ----------------------------------- 29 

D. Treatment of the Data ------------------- 30 

IV. Analysis of Results --------------------------- 32 

A. Characteristics of Experimental Group --- 32 

B. Nature and Extent of the Idjustment Prob- 
lems of Oregon State College Freshmen --- 39 

C. Comparison of Adjustment Problems of Fresh 
men Men and ïTomen ----------------------- 47 

D. Comparison of Adjustment Problems of Iden- 
tified and Unidentified Groups ---------- 51 

E. Coinprison of Adjustment Proble;is ou sis 
of Lapse of Time etween High-School 
Graduation and College Entrance ----------- 55 

F. Problems Associated with Academic 7îork and 
Causal Factors --------------------------- 59 

G. Student Evaluatiwi of Projects and Aids -- 70 

K. Student Criticism of Previous Academic 
Tra iniLg ------------------------------- 75 



Chapter Pa g e 

V. Comparison of the Oregon State College and 
Stanford Surveys --------------------------- 7 

A. Comparison of the Composition of the Two 
Contributing Groups ---------------------- 7 

B. Comprison of Freshman Adjustment Problems 
at Stanford University and Oregon State 
College ---------------------------------- 62 

C. Comparison of Adjustment Problems of Fresh 
men Men and 'Tomen at Stanford University 
and Oregon State College ----------------- 85 

D. Comparison of the Most Difficult Courses 
Taken by the Two Groups and the Causal 
Factors---------------------------------- 89 

VI. Summary, Conclusions, and Recommendations -- 99 

Bibliography 

Append ix 



LIST OF TAELES 

Table page 

I. Freshman iTortality at Oregon State 
College for the Years 1924-1932 --------------- 4 

II. Number and Percentage of Students 
Participating fri the Survey ------------------- 33 

III. Comparison of Group Studied 'ith Total 
Fre shman Enr oliment --------------------------- 34 

Iv. Di stribut iou of Ages --------------------------- 35 

V. Time Intervening E3etween High School 
Graduation and College Entrance --------------- 38 

VI. Adjustment Problems of Oregon State 
C ollege Freshmen ------------------------------ 40 

VII. Comparison of Adjustment Froblems of 
Freshmen I3en and 1omen ------------------------- 48 

VIII. Comparison of Adjustment Problems of Iden- 
tified and Unidentified Groups ---------------- 52 

TX. Comparison of idjustment Problems Fased on 
Lapse of Time etween High School Graduation -- 
arid College Entrance -------------------- ----- 56 

X. The Tost Difficult Courses Taken by Freshmen -- 61 

XI. Reasons for Difficulty 1Tith Courses as 
Given by Fre shmeri ----------------------------- 63 

XII. Reasons for Difficulty of Freshmen in Diff- 
erent C ours es --------------------------------- 67 

XIII. Student Evaluation of Projects and Aids ------- 71 

XIV. Projects Considered iJost 3elpful by the 
LIen and by the oííien -------------------------- 74 

XV. Student Critic ism of Previous Academic 
Train ing -------------------------------------- 76 

XVI. Comparison of Number and Percentage of 
Freshmen at Stanford ULiversity and Oregon 
State Col leg e --------------------------------- 81 



Table iage 

XVII. Comparison of Adjustment Problems of 

Freshmen at 3tanford University and 
Oregon State College ---------------------- 83 

XVIII. Comparison of Adjustment FrDblems of 

Freshmen Den at Stanford University 
and Oregon State College ------------------ 86 

XIX. Comparison of Adjustment Problems of 

Freshmen 'omen at Stanford University 
and Oregon State College ------------------ 88 

XX. Subject Fields Designated as Dost Diffi- 
cult by Freshman at Stanford University 
and Oregon State College ------------------ 90 

)O(i. Comparison of Reasons for Difficulty of 

Freshmen at Stanford University and 
Oregon State College ---------------------- 92 

)G(II. Reasons for Difficulty oÍ' Stanford Fresh- 
men in Citizenship Compared with Oregon 
State College Freshmen in English Compo- 
siti on ------------------------------------ 95 



A SURVEY 3]? ]?RTSHDtAN ADJUS ì'N11 PR3BL]MS AT 
OREGON STATE C3LIGE 

CHAPTER I 

INTR3DUCTI: AIFD sTArFLTr O]? THE PROBLEM 

A. IMPORTkNCE OP THE PROBLEM 

In the field of college personnel work, the problem of 

bhe adjustment of freshmen to college life is rapidly becom- --- 

ing more and more important. ]umerous factors have contrfb- 

uted to this situation, with posio1y Lhe foremost among them 

bein the raDid swin to mass education and he pooulariza- 

tjon of the coi1ee idea. As a result we find, each year, 

an enormous increase in the numbers of youn people attending 

collees and universities throughout the country. 

Then one considers the matter of numbers alone, many 

problems arise whIch would be insignificant in situations 

where iumbers were not a factor. The individual differences 

i_n ailities, in interests, in social and educational back- 

ground are reatly increased. Many educational institutions 

have become so congested that educational efficiency has 

been reatly impaired, and the numbers of students elimina- 

ted through scholastic failure and other forms of maladjust- 

ment have been greatly multiplied. 

In l32, eighteen er cent of the total group of young 

neople of college ae in the United States were enrolled in 

iflStltutlon8 of higher learning, while two decades earlier 
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only .6 pr cent of the roup were in attendance (l7:2) 

The number o co1lee tudents increased 30 per cent in each 

decade from 1890-1910; 68 per cent from 191O-l9O and in 

the decade froe'i 1920-1930 the increase was 82 per cent. A 

total of l56,76 students were enrolled in institutions of 

hi2her learning in 1890; 237,592 in 1900; 355,21 in 1910; 

597,857 in 1920; and 1,085,799 in 1930 (11:5-6). 

Runnin parallel with this astonishin increase in Lhe 

rumbers o' college sudents, we find also an alarming in- 

crease in the per cent of student mortality. Mrs. Lucila C. 

Pressy (70:1) states that over one-half of the students who 

enter American co11ees fail o raduate. Tumerous studies 

and surveys dea1in with this situation in various co1iees 

and iinjveriti.es throughout the country, show that the mor- 

tality rate is far the heaviest durin he freshman year. 

'vor the year ending June 1925 there were 22,600 freshmen 

enrolled in 38 land-grant institutions in he United Sates. 

1f this number 13,258 or 59 ner cent, withdrew oefore corn- 

D1etin the regular four-year col1ee course, while 31 per 

cent withdrew dunn; the freshman year (54:281). 

Tri 1926 the American Association of Co11e,'iate Regis- 

trars, realizing the seriousness of the problem of freshman 

mortality, instituted an investiation of the situation. 

Seventeen representative institutions in the United States, 

The numoers refer to the references in the othlioraphy, 
thus, number 17 refers to reference No. 17 in the bibi!- 
ography; No. 2 followin; the colon, indicates the exact 
page of the reference where the data are found. 



3 

numbering aproximate1y 10,300 freshmen, cooperated in the 

study. The reoort, which was compiled by . R. Sage (73:40- 

48), registrar of Iowa State College, showed that 20.9 per 

cent of the freshmen who matriculated in the fall of 1925 

failed to complete the freshman year. Classifying the in- 

dividual cases under the heads of voluntary and involuntary 

withdrawals were students who had scholarship records of 

average grade or above. The institutions agreed on the 

following conclusions: that the number of freshìñan failures 

is needlessly large; that the causes of such failures, al- 

though varied, can and should be determined by each individ- 

iial institution; and that the most effective means of pre- 

vention should be ap7lied. 

The figures, secured fro' a study of the records in the 

office of the registrar, and presenGed for clarity in Table 

I below, are indicative of the fact that the pro1em of 

freshman mortality is, likewise, a most significant one at 

Oregon State College. The mortality rate for each class, as 

given in the table, includes the number of students elimina- 

ted durinc the year, and also, those who failed to return at 

the beginning of the sophomore year. Since the mortality 

rate is gradually increasing and also since the percentages 

are somewhat higher than the averages cited in uhe af ore- 

mentioned studies, it apears that the problem at Oregon 

State College is certainly one which warrants careful and 

inr'ediate attention. 



Table I 

1're ehman iortali Ra t e at Or ego n State CO11ß 

or The Years 1924-1932 

Year entered : Number : Number : r cent of7 
: entering : eliminated : mortality : 

1924 : 1051 331 : 32 : 

1925 : 1073 319 30 

1926 : 1086 : 340 : 31 

1927 : 1095 387 : 35 : 

1928 1075 354 : 33 

1929 : 1027 386. 38 : 

1930 1005 : 442 44 

1971 : 852 409 : 48 

1932 521 : 211 41 

It is evident that an unusually large number of factors ' 

enter into the problem of student mortality, and, by no means, 

can the college be held wholly responsible for the results. 

Scholarship records everywhere show tl!at each year many stu- 

dents enter college who lack sufficient mental ability to con- 

tinue succes fully; others are forced to leave because of in- 

sufficient funds, poor health, physical defects, and other ob- 

stades which, no doubt, are beyond the control of the college. 



Nevertheless, all such factors dly considered, the respon- 

sibility of the college does not end when the student has 

been admitted. It is quite true that a significant number of 

other factors arise durLng the period of adjustment which 

comes after college entrance, which are due to the cmplex or- 

ganization of the college itself. It is these factors, the 

majority of which can and should be eliminated, which cause 

major concern, and towards which au uch investigations as 

the present one are directed. 

Of fundamental importance in aiding the student throuh 

thj5 difficult period of adjustment is the knowledge of what 

problems he is most likely to encounter. 'requently the prob- 

lems which freshmen consider most vital are, from the stand- 

point of the faculty, insignificant or even unknown. In or- 

der to have a complete understanding of the situation lt is 

necessary to know what these problems are like from the in- 

side, or, in other words, to kno" in exactly what ways they 

are experienced by the students. Dbviously the most direct 

ource of information is the students themselves. Reflect- 

iflj this attitude, Dr. 7i1liarn C. Bower (35:7) of the LTniver- 

sity of Chicago says: 

It is of 
are responsible 
should know the 
the issues that 
and the factors 
behavior of stu 
are called upon 

utmost importanc( tat those who 
for the conduct o' education 
situations which students face, 
are involved in these situations, 
that are deter:ainitive of the 
ients in the adjustments which they 
to make. 
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TR. PURPOSE OT? TF[F STUDY 

This stud;, then, is an attempt to investigate the 

EXisting situation relative to the proLlerns of freshman 

adjustment at Oregon State College. It is restricted to 

the determination of the specific adjustment problems which 

the Oregon State freshmen actually encounter, and the rela- 

tive freq1ency of each problem. In addition, the study is 

limited to the consideration of those factors which affect 

groups of students as a whole and which can be dealt with 

by the present plan of personnel administration at T)regon 

State College. All cases of maladjustment which are serious 

enough to be classed as abnormal or problem cases are beyond 

the scope of this study, since they must be dealt with indi- 

vidually b; specialists in the particular fields. The study 

also attempts to isolate some of the contribua ng factors 

underlying the problems of adjustment and to evaluate, from 

the standpoint of the students, the projects designed to aid 

them durIng the difficult freshman year. 

It is hoped, then, that t'is survey will furnish data 

on the followin questions: 

I. That is the nature of the adjustment problems with 

which regon State College freshmen ane most frequently con- 

fronted? 

2. That is the extent of each problem and to what de- 

gree is it of major or minor importance to the student? 
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. Th,what extent are the strictly academic difficul- 

ties attributable o particular college courses? 

4. That other factors contribute to the academic 

problems? 

5. 'That is uhe attitude of Oregon Sate College fresh- 

men concernin, the value of projects designed to aid them in 

their adjustment to college life? 

6. What 1f their opinion concerning the most needed 

reforms in their high-school preparation? 
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CHAPTER II 

REVIEW O' PREVIOUS STUDIES 

The wealth of educational literature which is being 

Published fron year to year reflects the trends in the de- 

velopment of projects and experiments which hold the atten- 

tion of educators throuhout the country. Attestin to the 

fact that the suoject of the present survey is finding its 

place in the professional literature of the day are the nurn- 

erous reorts of investigations being conducted in many oÍ' 

the reresentative colleges and universities, and demanding 

the attention of the most alert minds in the educational 

field. The purpose, then, of this öhapter is to serve as 

a background for the present study by reviewin the results 

and conclusions of some of the more recent investigations 

COncernin the problems of student adjustment to college 

life. 

A. GARRETT, M.: ADJUSTITS OF W S2UDEJr3 A. srANFoD 

LLTI VERSI TY 

One of the most recent investigations in he field of 

freshman adjustment and the study most similar to the pres- 

ent one wasthat made by Mildred Garrett (37) at Stanford 

Ùniversity, during the school year l92-l933. The purpose 

expressed by Miss garrett was to determine the fields in 

which new students at Stanford University, including fresh- 

men and transfer students, found difficulty in rnakin ad- 

justments to the new environment of that institution. The 



study was based upon 410, or 68.6 per cent of the total 

number of 598 new students enrolled at Stanford, A check 

list, corresponding in part to the one used in the present 

study, furnished the data on which the results were founded. 

This study assumed the following five hypotheses, 

(37:5-6), all of which were definitely substantiated by the 

findings: 

I. That all students, even though meeting the same 
entrance requirements, are not confronted with the 
same problems during the adjustment period 
occasioned by entrance to Stanford University. 
Individual differences, characteristic of physical 
and mental traits, are also expected in the type of 
adjustments to be made. 

2. That there are certain common characteristics 
of groups of students that make for unity in the 
types of problems encountered. 

. That two students, even though confronted with 
similar problems, cannot be given identical treat- 
ment because of the varying degree of intensity 
with which these problems may be affecting them. 

4. That new students, even though admitted to the 
Tipper Division in Stanford University must under- 
go the same period of transition and a&justment 
faced by freshmen, having to solve many of the same 
problems which they do. 

5. That courses in which a student enrol1 may 
appreciably influence the adjustment of that stu- 
dent during the first quarterts work. All courses, 
because of different suoject matter, difference in 
method enmloyed, personality of instructor, etc. 
should not be expected to present the same difficul- 
ties to all students, Inherent difficulties in the 

various courses are probably reflected in the ease 
with which a student makes the desired adjustments. 

In addition to substantiating these hypotheses, Miss 

garrett reported the following significant findings: 



( I) that even in view oÍ' the very careful e1ection of en- 

trants, and the very hi:h intellectual level of those ac- 

cepted at 3tanford, the three problems presenting the ¿reat- 

est difficulty to the new students are: (a) higher 

standards of work, (b) inability to budget time, and (c) 

slow reading habits; (2) that women are lese frequently con- 

fronted with difficulties because of slow readin habits and 

higher sandards of work, and that social and extra- 

curricular activities claim their attention more often than 

do the same things with men. 

Among the recommendations made by Miss Garrett, rela- 

tive to Gtanford University, but likewise of interest in the 

light of the present study are: 

I. That provision be made for amore extensive depart- 

ment of personnel administration. 

2. That a study be made of the courses to be required 

of lower division students. 

. That maintenance of high standards in entrance re- 

quirements be based on mastery of subject matter rather than 

specified courses. 

TUse Garretts sudj is of special interest in that it 

is wholly ari expression of the attitudes of students con- 

cerning their own problems. The possibility of its accuracy 

W.s increased in that the student responses were entirely 

voluntary, and also the best posib1e cooperation was secured 
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through the sponsorship of the Student Comit'ee of the 

Associated Students of Stanford Tlniversity,with the object 

of etterjn the welfare of all Stanford sudents, both pre- 

sent and future. 
B. ELE E. E., ADJ1JSCiNT PROBLEMS O CJLLEGE RiEN. 

A study made by Dr. E. E. Emme (35) of the University 

of Chicago in 1933 was conducted in a Middle-western church 

school o five hundred students, involving seventy-three 

inemoers of a freshman class of one hundred and thirty-seven 

students. Data secured by means of standardized tests, per- 

sanai interviews, individual and comriittee reports, and a 

check list of problems devised by the students themselves, 

furnished the information relative to the twofold objective 

of the study: to discover the areas of experience in which 

the freshmen round difficulty in making adjustment; and to 

determine the relationship of the factors of intellience, 
neurotic tendency, and socio-economic status o these areas 

of experience. 

The investiation resulted in a list o' some 400 dif- 
ferent problems, mentioned by the seventy-three students a 

total of 5959 times. The problems were distributed among 

nineteen dirferent areas of adjustent, the first six in 

order of frequency being: problems dea1in with courses, 

religion, teachers, economic conditions, use of the liorary, 

and educational guidance and control. Relaive to the sec- 

ond objective of the study, Dr. Emme found that socio-eco- 



12 

nomic status was highly significant in seven of the nineteen 

discovered areas of difficulty; that neurotic tendency was 

h1,rh1y sLgnificant in six of the discovered areas; and that 

low intelligence was hih1y significant in but three of the 

discovered nineteen areas. 

Dr. inrne concluded that each student considers his own 

problenis as being unique and significant so that his perspec- 

tjve of the entire college is colored by them; that prac- 

tically all of the freshman situations call forcareful con- 

sideration and understanding if the freshmen are to become 

truly educated in a college; that the freshmen expect and need 

personal, kindly attention and undersLandin counsel; that 

there is a great need for deterrrnin the factors which contrib- 

ute to the problematic situations; and that the naure and dis- 

tribution of the adjustment problems suggest the need for new 

academic procedures. 

Dr. Pfl1me's study, although involving a limited number 

of cases, is most extensive in its scope of problems consid- 

ered. Its greatest value, perhaps, is its exactness and its 

detailed analysis of the fields of investigation and the in- 

dividuals concerned. 
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C. ANGELL,R.C. , A STUDY IN UNDRGRAD1T. ADJ1JSTLNI.. 

A study conducted at the University of Michigan by Dr. 

R.C. Angeli (:), which is imi1ar in Bcope and in method to 

that of Dr. Emme, attempts to ivestiate student adjust- 
ment in all aspects of life. The study was based on 216 

underradiiate cases, not restricted to freshmen but heavily 

weighted with sophomores. The three main areas--academic, 
soc ial, and life adjustment--were considered. By scans of 

standardized tests, academic records, and personal history 
records, an effort was made to secure as complete data as 

possible for each individual before he was interviewed by a 

psychiatric case worker. All information was summarized and 

a complete record written for each case. 

Dr. Anell's findings indicate that the most com"ion 

type of student is one who, although socially well adjusted, 
is mediocre in his scholastic accomplishments, and unsettled 
in his life orientation. A high correlation was found for 
life adjustment with both academic and social adjustment, 
but academic and social adjustment failed to show any deree 
of correlation with each other. Indicating great differences 
between the men and women, Dr. Angeli found that the women had 

better backgrounds than had the men; that the acadeiic per- 
formance of the women more nearly approached their capacities; 
that the women suffered less from personal disorganization; 
and that thér were more likely to remain orientated upon a 

traditional basis. ?raternities and BDrorities were found to 
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aid the social adjustient, but interferred r1th the aca- 

demic adjustment of the members. To those who were not 

members, these organizaions proved to 0e a decided mal- 

adjustin factor socially. The problem of self-support 

was found to have an adverse influence on social adjust- 

ment and self-supporting students, the majority of whom 

were acade1caliy successful, were said to attain this 

accompli$hment in spite of, rather than because of their 

efforts at se1f-suport. 

In the light of these and other findings Dr. Angeli 

concluded that an adequate personnel department, capaole 

of dealing understandin1y and sympathetically with stu- 

dents and their problems, is of utmost importance; that 

psychiatric training for members of the personnel is 

imperative; that a nental-hygiene unit is a most needed 

addition and that it must be asrociated with some departmerxc 

already in ,?ood favor with the students that it is 

necessary to educate the faculty and administrative officers 

regarding the meanin and value of mental-hygiene work; and 

that positive interest of the students in the program must 

be enlisted. 

D. KATZ, D. c ALLP)RT, .H., STUThTT APTITUDES. 

Similar in the type of problems considered and in the 

viewpoint of the authors is the extensive study made by Katz 

and Aliport (51) at Syracu$e University in 1926. Data On 

which the report is based were secured by means of a most 
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detailed and extensive questionnaire inc1udin seventy-five 

items, thirty-three of which were in the form of scales 

with carefully graded steps. A number of the items of the 

questionnaire were concerned with the fo11owin subjects: 

reasons for cominr to college; rating and significance of 

College activities; attitudes towards et'idies; personal 

idea1s choosing a vocation; fraternities and sororities; 

snobbishness in college students; re1igious.oe1iefs; co- 

education and moral standards; and honor systems. 

Returns from 4,248 questionnaires represent the opin- 

ions of students from the colleges of Liberal Arts, Business 

Administration, i?ine Arts, Applied Science, lorestry, Home 

Economics, and the .raduate choo1 of Syracuse University. 

The authors express a three-fold purpose for the study: 

(i) to understand more adequately the proolems of adjust- 

ment between the organized methods of higher education and 

the human factors involved; (2) to investigate the psychol- 

ogy of modern college students; and (3) to attempt to ascer- 

tain the character of attitudes and opinions held by differ- 

ent groups. 

1f interest among the many findings of the study are the 

following: training for a particular vocation rather than 

cultural betterment was the objective of most students attend- 

ing college; college studies and daily social contacts 

were named respectively as the most important factors in 

college life; evidencing the great necessity for careful 

guidance, three-fourths of the students reported that at 



16 

sorne time during their college career they had. failed to 

receive needed advice on one or more problems; satisfac- 

tory vocational adjustment correlated closely with gener- 

al adjustment to the college situation; a majority of the 

students admitted having, at one time or another, accepted 

unauthorized help in quizzes or examinations, while a minor- 

ity extenuated or condoned the practice, the motive for 

which was the unfair ¿radins of profesors when a ¿reat 

deal was at stake. 

The authors emphasize the fact that the findings re- 

port not directevidence of behavior, Out the manner in 

which students say they think, feel, and- act. Recognizing, 

that in many instances these reports may be rationalizations 

of behavior rather than actual motive or overt act, the 

authors hold that these rationalizations are interesting in 

themselves since they play an essential role in the psycho- 

logical situation; and that to cope adequately with the 

problems of adjustment to college life, administrators must 

have the intimate view of the students themselves. 

E. CRÂ7flJRD, A.B., INCENTIVE$ r STUDY. 

A survey of student opinion, reported by A.B. Crawford 

(25) in 1929 and oased upon q'estionnaire data from 1500 

undergraduates at Yale University, though emphasizing in 

particular those factors which serve as incentives to study, 

is closely related to the larger problem of adjustment. It 

considers the relation to college succes of such factors as 
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the following: environment economic status; occupational 

purpose; participation in student activities; purpose in 

attending college; and. others. The findings, which are in 

accordance with other studies, eiphasize the fo11owin 

points: that of the student's purpose etronly 

influences academic motivation and thereby aids his accomp- 

lishrnent; that colleges themselves have failed to meet 

their own problems quare1y, and that emphasis must be changed 

from acq'irin' '1credits" by exposure to this or that subject, 

to the content and nature of certain studies with attention 

to the students' attitude; that the development of he 

riht intellectual attitude is the most important function of 

the freshman year and that, consequently, more importance and 

value be placed upon freshman counreling. 

'. PRESSY, L.C., S3E C3LLEGE STUDETTS AND THEIR PR3LEMS. 

Somewhat different in its method of approaàh is the re- 

port of Mrs. Luella C. Pressy, (70) of Ohio State University. 

Mrs. Pressy has described very concretely the proolems of 

forty college students representative of all four c1asse, 

the majority of whom were memers of a "rehaoilitation" 

class concerned with methodc of study which she had conduc- 

ted for some five years. A brief case study method was 

used, irformatjon havin been secured thru numerous personal 

interviews, standardized tests, academic records, interviews 

with parents, and physicians' reports. Her purpose was to 

determine the nature and importance of the outstanding 

problems of àollege adjustment, so that practical means of 



of co11ee adjustment, so that practical means of preven- 

tion might be more succesfu11y adpted. Mrs. Pressi 

classified the problems considered under the following 

heads: health problems, study problems, family problems, 

social roblems, moral problems, and vocational problems. 

The illustrative cases which she reports are exceedingly 

varied and such as would be f uund in any college or Uni- 

versity, large or small. The f ac is emphasized that the 

cases considered are neither abnormal nor morbid, out that 

they are essentially normal youn men and women who, be- 

cause of various unfortunate circumstances, found hemse1ves 

in difficulL;r. 

Mrs. Pressy concludes that the great majority of sou- 

dents could be heled, once the causes of their difficulties 

are sympathetically understood; that a large proportion of 

students could work out their own salvation once they saw 

clearly the nature of their problems; that the majority of 

such dirficuities can be prevented by entirely practical 

means; that by an adequate program of student welfare, the 

high rate of student mortalitj could oe very largely reduced. 

inally Mrs. Pressy makes the following three suggestions 

concerning major possibilities for prevention: (I) provide 

the student with adequate information concerning the situ- 

ations which cause distress by presenting, early ir his 

career, adequate courses covering material dealing with such 

matters; (2) provide a student counselor whose business is 

to study student problems and deal sympathetically with them; 
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and (3) make ari effort in connection with social problems 

to deal constructively with student social life. Mrs. 

?res'y's study is of value since, in addition to present- 

ini the various fields of student problems, she also sug- 

gests practical remedial and preventive measures for each 

type of problem encountered. 

G. EDWARDS, R.H., ARTMAN, J.M., & ?ISBER, G.M.: UIJDERGRADUAS 

In 1928, Edwards, Artman, and isher (33) made a study 

of twenty-three American colleges and universities regarding 

the problems of the various aspects of undergraduate life 

arfi interests. he information, which was ecured by means 

of over 1,100 personal interviews, gave the reactions of 

college students, collegepresidents, deans, athletic coach- 

es, faculty members, and others relative to the existing con- 

djtions and problems which undergradüates are facing. The 

study, which considered all types of personal, social, and 

moral adjustìent problems, was limited, in partic'ilar, to 

the studj of the influence of all aspects of the various 

problems on the morale of the students of the universities 

considered. The irfluences and conditions affectin the 

moral character of undergraduates were conidered under the 

following heads: environment; student roupins; extra- 

curricular activities; athletics; relations of men and 

women; honor system'; religious agencies; the faculty; 

and the administration. No generalizations were made from 

the information athered and no conclusions were drawn; 
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however, che study 'iakes a valuable contribution in tiat i 

presents the opinions of so many different types of persons 

in the colleges and universities. Includin s it does, nurn- 

erous verbatim responses, the study stimulates the desire for, 

and emDhasizes the need of, a closer scrutiny of student proo- 

lems. 

H. T3RkGDYT, HLLE: CiTTT3IiI:TG TH CILLEGI' í?UDEN. 

The study made by Helen 3ragdon (15) attempts to deal 

with the problems and procesF of counseling. The emphasis of 

the study is placed on the actual technique of counseling and 

the consideration of these problem which, for their solution, 

demand individual consultation between the student and sorne 

official representative of the institution. Her field of re-. 

ference is limited to the woman's college, especially the 

Tiberal Arts college. Her primary sources of information, up- 

on which the report was based, were the following: a 

questionnaire filled out by 215 freshmen women a few weeks be- 

fore the end of their freshman year; an analysis of the prob- 

lems as stated in 171 conferences with sb-fresbmen girls 
illustrative of the bewilderment o± students during the open- 

days of college; and an analysis of the problens as 

stated in 150 unselected student interviews held in five dif- 
ferent women's colleges. 

The items of the questionnaire furnished data on the 

following points: background of the student, including 

parents' nationality, parental occupations, and parental edu- 

Cation; the character of the student's pre-college education, 



21 

the attitude of the home reardin; her co11ee educaiOfl 

the tudens statement of her purpose in coiifl to co11ee; 

arid. the stucientts estimate of the most importart thiri which 

the year had brought to her. e sub-freshman inte?vi.ewo 

revealed the most frequent prob1e'is to be those included. in 

the fo11owin classifications: unsat;isfactory ersonality; 

no defjjte plano about college studies; lack of purpose in 

cojn to college; heavy re3onsibi1ity for self-support; 

1inatisfac.tory health record. or habits; limited ac;ivitie 

or limited t'reedorn before corriiri to col1ere; distinct diffi- 

culties with certain studies; to strong home ties back- 

3round unsatisfactory for proable college success. The 

probleis analyzed in the 1O student interviews were desig- 

nated under the fo1lowin classifications: ruid_ 

nce; home conditions; health; 1ivin conditions; person- 

al and personalitj proolem; regulations; student activ- 

ities; and vocational guidance. 

An interesting fact which is not considered in any of 

the other studies reviewed is revealed jr Miss 3ragdon's 

study. Her findings report that of the proolems revealed in 

the 150 interv ews, 89 proved to be stated accurately y the 

student at the oeginnin; of the interview, while 61, after 

iriterviewin proved to be problems entirelj different from 

the ones which the students had. designated. Other signifi- 

cant facts revealed by the findings were: () that a consid- 

era'ole number of new problem factors accumulated when the 
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(2) that personal _-- 

and personality problems occupied the first place among both 

the problems as reported and the problems as revealed, and 

that there was an increase frmi 19.6 per cent to 43.2 per 

cent in the number of these problems after interviewing, 

showin that personal and 2erSOflalitY problems are not apt 

to be reported as such; () that problems of educational 

111dance decreased from 39.3 as stated to 17.3 after inter- 

view, indicating that problems of educational guidance are 

more apt than others to be problems in disguise; (4) that 

VOCs,tional guidance problems tend to remain as stated with 

little change; (5) that in the problems revealed after in- 

terviewjn there was a significant addition of hoie problems; 

Co) that problems reported as those of living conditions or 

of regulations and penalities were frequently problems in 

disguise and súffered a decrease of aoout four per cent. 

'inally Miss Bragdon concludes that the rends indicate three 

present functions of personnel officers dealing with counsel- 

in problems; (a) to consider a problem as reported; (b) to 

decide as the interview proceeds, whether or not the problem 

reported is the real problem; and Cc) to discover and deal 

with new and disguised problems revealed. 
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T. MTNOR STUDIES. 

A number of other studies which have attempted to view 

the problem from the standpoint of student opinion, thouh 

somewhat more limited in scope, are not without value and 

must not be disregarded. As early as 1917 Julias 3oraa (13) 

attempted to obtain from the students at St. 3laf Co11ee an 

expression of what they conidered the difficulties of heir 

freshman year. ne hundred thirty-seven students (9 soph- 

omores and 38 juniors or seniors) were asked to write down the 

problems which theyconsidered the most difficult ones in 

their experience as freshmen. The total list was compiled 

and the same students were asked to rate the problems in or- 

der of difficulty. All of the problems rere classified un- 

der two headings: those conneced with classes and studies; 

and those related to the na;ure of co1lee life. The find- 

ings, which were in agreement with other studies, evidenced 

a great need for careful uidance and undersandin of fresh- 

man problems. 

Another study based likewise on direct student opinIon, 

was made by r.F. Smeltzer (76) of 0hio State University. ne 

hundred twenty-nine tudents, equally divided among the four 

classes, representing the College of Liberal Arts, the Teach 

ers College, and the College of Commerce assisted in the study 

and compiled a list of 281 difficulties. This list, after 

careful selection and combination was reduced to 20, and then 

submitted to 721 students who ranked the problems in order of 
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importance. Of si.nificance in the findings of this study 

is the fact that many of the problems which the students 

themselves considered handicaps are remedial if the colleges 

take the time and effort tO study what they are and how they 

may be treated. It was found that students ranked dif f i- 

c1tjes related to instruction as of reater importance than 

those concernin themselves or of the administration. 

A study made by -eorge VI. Hartmen (43) at Pennsylvania 

State Co1lee in the spring of 1932 involved 100 sophomores 

C 43 men, 57 women). The students were asked to list no less 

than five and no more than ten major life problems which 

caused them definite emotional concern and which demanded 

their best intellectual effort. After careful consideration, 

twenty-nine distinct types of problems emerged. The list was 

studied from the standpoint of three different classifica- 

tions: the order of frequency; the proportion of first men- 

tions to the total number of mentions; and relative impor- 

tance when all rankings were considered. In all three classi- 

fications, problems related to vocations and to personality V 

development stood at the head of the lists. 

In the sring of 1927, Lester Raines (72) of Ohio State 

University made a study of 125 college students, fifty-nine 

from a small, rather rigid denominational college, and sixty- 

six from a larger university, sixty per cent of the whole 

group bein: freshmen. Information was gained by means of a 

questionnaire which asked this question: "If you were corn- 

piling a manual for freshman week, what items would you in- 
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dude which you would liked to have known when you entered 

college? Be specific." The two leadin items about which 

the students were most perplexed were: (i) fraternities and. 

sororities, and (2) faculty and student relationships. The 

responses of the two groups corresponded so closely that it 

was considered unnecessary to report them separately. Mr. 

Raines concluded that handbooks du not suit the needs of stu- 

dente to the fullest extent, and he also suggests that oefore 

proceeding with the elaborations of freshmen week, we ask the 

sophomores concerniri, the questions which puzzled hem as en- 

terjn freshmen. 

During the year 1926-1927, at New Jersey State Normal 

School, Dr. D.H. Sperle (77) made an investigation of students' 

Opinions concerning their own difficulties. Information, se- 

cured by means of a questionnaire given to freshmen classes 

in Introduction to Teaching revealed the following to be the 

three outstanding problems: thouhtless use of time; lack 

of skill in usin aids to more effective study; and. reading 

ability inadequate to meet the demands of the institution. 

Informal in manner and simple in treatment is the brief 

study of Jessie A. Charters (20) compiled over a period of 

years frofl an aggreg.te of over 1400 anonymous letters and. 

papers from college students in her classes. Dealing chiefly 

with problems of religious experience and personality adjust- 

ment, the author presents in many instances, the exact re- 

sponses of the students concerned, thus givin most authentic- 

ally their personal reactions to numerous adjustment diffi- 

culties. 
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Three other studies, those of Karl A. Menninger (64), 

Z.oe E. Leatherman (58), and R.A. Brotemarkle (16) may be 

cited as having a sliht, though interesting, bearing on the 

subject of the present survey, in that the eneral findings 

agree with the trend of the findings of the other studies re- 

viewed, namely: that serious adjustment problems, for the 

most part, are remediable and the majority can be prevented 

by means of careful counselin and guidance; that students 

can do much to alleviate their own difficulties, if, through 

sympathetic counsel, they are aided in understanding the 

troublesome situations. The three studies mentioned here- 

with, are not reviewed in detail, since emphasizing, as they 

do, the problem cases and the abnormal trends, they fall be- 

yond the scope of the present study. They hold. much of in- 

terest however, for anyone wishing to investigate the field 

at large. 

The survej of literature discussed in this chapter, and 

much more which was read but canno be included because of 

too great divergeent in method, scope, and objective has con- 

tributed much to the present study. The technique of the 

numerous studies bears evidence of the weight of importance 

put upon the method of securing information from the stand- 

point of the students themselves. With this information as 

a background it is possible to note differences and sir:i- 

larjties in the local ituation at Oregon State College as 

compared, with that of other colleges and universities where 

si'j1ar studies have been made. 
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CHAPT'ER III 

DESCRIPTION OP EXPERI}NTAL PRUCEDUBE 

A. ITITIATION OP TT-tE INVSTIATI;)N 

The initial suggestion for conducting such an investiga- 

tion as the one reported in this study came through the ad- 

vice of Dr. C. (ilbert frenn, Assistant Registrar of Student 

Personnel at Stanford University. A study of freshman adjust- 

ment problems having been made recently on the Stanford cam- 

pus (37) it was deemed both interestin, and valuable to have 

a similar study made at an institution representing an entire- 

ly different type of school. By so doing material would be 

available by means of which comparisons and contrasts might 

be made, which would be of value to each institution in iso- 

latin; those problems peciliar to its own or,anization. The 

desire of the writer to stud: this particular subject result- 
V 

ed from interest and experience in the work of dean of girls 

where a major part of the time is devoted to the discovery 

and treatment of various problems. In adcition, a firmbe- 

lief in the irnorance of the problem itself strengthened the 

desire for the investigation. 

B. NETHOD OP INSTIATIO 

Permission was secured through Dr. Wrenn to use the same 

check list of difficulties as was used in the Stanford survey. 

"le list, having been tested and found adequate, was entirely 

aDphicable to the local situation with only minor changes and 

revi si ons. 
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In using 1.he Stanford check list, the writer made two major 

additions, one being definitely related to he specific con- 

(iitiOfl9 concerning freebman adjustment On the Oregon State 

campus; the other serving as a means of evaluating certain 

hases of the student's hih-school preparation. Since a 

number of carefully planned projects, intended to aid the 

freshman in his adjustment to college life, are incorporated 

in the plan of freshman personnel work at Oregon State 

College, it was judged by the writer that a survey dealin 

with the problems of freshman adjust:Tient would be quite in- 

complete without an evaluation of such projects by the fresh- 

men theme1ves. In addition, since it is an accepted fact 

that many of the elements which prove to be obstacles to the 

freshmen during their first year of college may be traced to 

the period of hih-school preparation, it seemed advisable to 

get the opinions of the freshmen regarding the recognized 

weaknesses of this preparatory training. 

The check list having been completed, the méthod to be 

used for securing the information from the students was the 

next point for consideration. The plan of distributir the 

questionnaire by mail, with the request that it b returned, 

did not seem advisable to the writer, sim e the average stu- 

dent, so busily occupied with such a great variety Of things, 

might tend to neglect the matter, consequently reducing the 

percentage of returns. Therefore, a more direct method ard 

one presenting more assurance of sufficient returns was a- 

dopted: that of adniinistering the questionnaire in specific 
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c1ase s. 

Through informatin secured in the office of the reis- 

trar, it was found. that a greaL majoriby of Lhe freshmen were 

registered in he third term c1as.es of English composition, 

Since it is a course required of all freshmen. Conequent1y, 

arrangements were made with the members of the En1ish de- 

partment to have the questionnaire iven to all students in 

these classes, with sufLicient explanation to acquainr. them 

rith the nature and purpose of the survey. In order to in- 

sure the minimum amount of interruption to the progra:i of Lhe 

English department, also to enable each student to ive care- 

ful, thouhtful consideration o the questions asked and to 

avoid The risk of' snap judgments and hurried resonses under 

pressure of time, the students were asked to keep he check 

lists until the next class period. A1thouh no compulsion 

was invulved, it was requested that the matter oe rearded 

as seriously as would a piece of required work. Their inter- 

est and cooperation was enlisted from he standpoint, of its 

being an opportunity for them to aid in the betterment of the 

welfare of all ')regon State students both present and future. 

C. R)RrS MADE TO SECITRE ACCURATE IOiATION 

In order that the information for this survey be as 

accurate as possible, The following three points of technique 

were incorporated into the study: (T) it was believed to be 

advisable to contact the freshmen durin, the latter part of 

their freshman year, rather than at an earlier period., since 
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at this time they could view the year's experience in ap- 

proximately its entirety, and. could see it more clearly than 

at some later period such as the beginning of the sophomore 

year, when other exDeriences would have entered in. Then too, 

at such a time the progress of he year cou4 be reviewed re- 

flectively, the problems and. difficulties bein recent enough 

to be accurately reported and yet not be accorded an undue 

amount of emphasis as might be the case at the actual time of 

occilrence; (2) it was elieved to oe conducive to the besl 

results to obtain voluntary response on the part of the stu- 

dents, rather than compulsory responee as more genuine cooper- 

ation is attained uncer such conditions. Consequently, al- 

though urged to cooerate to the fullest extent bj returning 

the questionnaires, the students were not required to do so; 

(:) it was oelieved to be the best policy to permit the stu- 

dents to return the questionraires without revea1in their 

identity, as more wholehearted responee could oe expected by 

means of anonymous replies. Should there oe strong feeling 

On the part of the students regardin any of the items of 

the questionnaire, any means which would insure identifica- 

tion might also have an adverse influence on the frankness of 

the response. 

D. TRATIT 01? 'H1 DA"A 

The data having been collected, the task of arranging 

and classifying the material in a systematic manner was the 

next point for consideration. 1?irst, in determining he ad- 

equacy of the sampling, the number of students participating 

in the study was considered and this number cmpared with the 
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total number of freshmen enrolled at the time the study was 

made. The data were then classified according to the sex 

of the students and the results recorded on a percentage 

basis, giving the probable error of each. Next, the re- 

sonses to all of the preliminary questions preceding the 

main body of the questionnaire were tabulat.ed and the re- 

sults recorded in a similar manner. 

The four main divisions of the questionnaire were each 

1ven separate treatment, responses first being tabulated on 

the basis of sex and then recorded in terms of percentages 

and probable errors. The classifications or which compari- 

eons were to be made for the complete analysis of the data 

were then determined, and the questionnaires were then treat- 

ed with these classifications as the basis for furthcr tabu- 

lations and recordings of results. Where comparisons were 

made, probable errors and differences were computed in order 

that the results might be accurately interpreted. The two 

formulas iven by Koizinger for computing the probable error 

of a percentage frequency and for computing the probable 

error of the difference of two percentage frequencies were 

used for these computations. A careful analysis of the 

separate divisione of the questionnaire is reported in Chapter 

TV of this study. 

Holzinger, Iarl J., Stastical ethods for Students in Educa- 
tion, Ginn and Co, Boston, 1928, pp. 243-245 
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CHAPrER IV 

AALYSISJ RESULTS. 

A. CHARACOERISTICS OP EERI3NTAL OEROUF. 

Before proceeding with a detailed. analysis of the four 

main divisions of the questionnaire, a number of interesting 

characteristics of the group studied are revealed in an exam- 

ination of the responses to the preliminary questions. These 

questions sou;r,ht information on such matters as the fdllow- 

ing: age and sex of the student; number of years he was Out 

of high-school before entering col1ee; employment during 

this time; and attendance in high-school prior to college 

entrance. A discussion of the findings of this section of 

the questionnaire is considered necessary as a background and 

as a means of understanding the actual composition of the 

grou studied. 

'rom the records in the office of the registrar it was 

found that 461 students were registered as fresthien at Oregn 

State Collegeat the beginning of the third term of the school 

year 1933-1934. Of this number, 33, or72.3 per cent, con- 

tributed to this study by returning the check lists. Of the 

total number registered 271 were freshmen men and 190 were 

freshmen women. Considering the experimental ¿rou: in the 

light of this classification, we find that 190, or 70.1 per 

cent of the total number of freshmen men and 143, or 75.3 

per cent of the total number of freshmen women are represented 

in this survey. It is believed that this percentage is as 

representative as could be expected when the participation 



on the Dart of the student was not compulsory. These Íigures 

are more clearly presented in Table IT oelow: 

TABLE I T 

Number and Percentage of Students Par tic ipatin 

in the Surv 

No. of fresh-: No. of fresh- : Per cent of 
men at O.S.C.: men participat- : all freshmen 
third term : ing in the study: contributing. 
l933-lY34. : 

Men 271 190 70.11.9 

Womén 190 143 75.3.l 

Total 461 333 72.3*1.4 

A comparison of the roup which contributed to the study 

with the total freshman enrollment is further indication that 

the group studied may be accepted as being representative of 

the entire group. The relative proportions of those studied 

are found to be very similar to the relative proportions of 

the entire group, again indicating that the sai1ing is ade- 

piate. Of the 43l freshmen registered we find that 58.8-1.6 

per cent are freshmen men, while 41.2t1.6 per cent are fresh- 

men women. Similarly, 57.1±1.8 per cent of he experimental 

group are freshmen men, while 42,91.8 per cent are freshmen 

women. There is a difference of 1.7±2.4 per cent in the pro- 

T)ortions of men and also of women; however, this difference 



34 

in the case of the men is in he direction of the entire 

group, while in the case of he women it is in the direction 

of the :roup studied. These fi.ures are preser ted in their 

entirety in Table III below: 

Table III 
Comparison_of Group Studied With 

Total reshman Enrollment 

'reshmen Enrolled : reshmen contriôuting to 
: study 

No. : No. : : Diff. 

Men 271 : 58.8l.6 : 190 : 57.11.8 : l.7t2.4 

Women 190 : 4l.2l.6 : 143 : 42.9l.8 : 1.72.4. 
Total 461 : 100 : 33 : loo : 

The comparative ases of the students studied is a factor 
to be considered in the presentation of a true picture of the 

grow, involved. We find very lit..le difference in the mean 

ages of the freshmen men and freshmen women, 'out a consider- 
able range 0±' indifidual ages is revealed. The range of the 

entire group is from 15 years to 28 years, or a total of 13 

years. Ta1e Iv gives the data on the age distribution of 

the 333 students included in this study. 
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TA3LE IV 

Distribution of 

Age : Men : Women : Total 

28 1 1 

27 1 1 

26 

25 1 1 2 

24 

23 2 3 5 

22 6 6 

21 7 5 12 

20 23 8 31 

19 47 20 67 

18 75 54 129 

17 27 47 74 

16 1 3 4 

15 1 1 

M. 18.7 18.3 18.5 

S.D. 1.5 1.7 1.6 
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An ana1rsis of the daa concerning the educaiona1 back- 

ground of the students who contributed. to he study reveals 

many facts of interest which are characteristic features well 

ijrorth consideration. 'Te find a total of 119 different prepar- 

atory schools represented by the roup indicatin an averae 

of 2,8, or less than 3 individuals per school. Only two, or 

1.7 per cent of the schools are private schools, while 117, 

or 98. per cent are public high-schools. 7e find that, al- 
so, 59, or 17.7 per cent, of the roup had. their pre-college 

preparation in the local high-school at Corvallis, while 

Portland, havin the largest school poulation of all the 

cities ir the state, is represented by 75, or 22.5 per cent 

of the group. Seventy-six schools are represented by one stu- 

dent each, while seventeen schools have two students each, 

and ten schools have three students each. Thirty out-of- 

state schools, or 25.2 per cent of the total number, repre- 

senting ten states, claim 34 students, or 10.2 per cent of the 

group. 

These data present an interesting contrast to the data 

presented in the Stanford study, where we find 151 different 
preparatory schools represented, o which, 4, or 28.5 per 

cent are private schools, and 108, or 71.5 per cent are public 

high-schools. Again where we find 59 students representin 

one school in this present survey, the greatest number of stu- 

dents from any one school considered in the Staìì'ord survey is 
17. Tn contrast to the 76 schools represented by one student 

each, as the data in the present study show, we find in the 

Stanford s'irvey 103 schools each having but one representative. 
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Another significant elenient, and one which is possiOly 

iìgestive of a causal factor in the prob1em of student ad- 

justnient, is the nuNber of years e1apsin. between ;raduation 

frn high-school and registratiun in co11ee. A study of 

the answers made to that qestion shows that 126 students, 

or 37.8 per cent, of he ;roup sudied were ou of high-school 

from ix months to nine years before they entered college. Of 

This number 85, or 44.7 per cent of he en, and 41, or 8.8 

per cent of the women were included. urther analysis of the 

data regardin this question shows that 73 or 85.9 per cent 

of he 85 men, and 24, or 58.5 per cent of the 41 women were 

gainfully employed dnri,: the lapse of time between their 
graduation from hih-school and their re.istration in college. 
This fact rio doubt, may be interrireted as an effort on the 

part of these students to prepare themselves financially to 

meet the demande of their college course, and in addition, 
these findin s probably have a bearin on the necesrity for 
self-suripot after entering college. These figures are pre- 

sented in detail in able V. 



Table V 

Time Intervening 3etween HiLh School Graduation 

and College Entrance of Group Studied 

Men Women Total 
Lapse of time 

No. : :No. : : No.: 

9 years i : 0.5 : i : 0.7 : 2 : 0.6 

8 " I : 0.5 : O : 0.0 : i : 0.3 

7 " O : 0.0 : O : 0.0 : O : 0.0 

6-6 ' i : 0.5 : i : 0.7 : 2 : 0.6 

5 " 2 : 1.1 : 2 : 1.4 : 4 : 1.2 

4 'I 6 : 3.2 : i : 0.7 : 7 : 2.1 

3-3 " 8 : 4.2 : 3 : 2.1 : 11 : 3.3 

2-2k " 20 :10.8 : 7 : 4.9 : 27 : 8.1 

i-14 " 37 :19.5 : 20 :14.0 : 57 :17.1 

6-11 months 9 : 4.7 : 6 : 4.2 : 15 : 4.5 

0 105 :55.3 : 102 :71.3 : 207 :62.2 
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B. NATURE AND EXE1T 01? TR ADJUSTMENT PRJ3LEMS 0? OREGON 

STAUE COLLEGE i?RESHIiEN. 

In sectior TI of the questionnaire the following ques- 

tian was asked: ""11th what problems were you confronted in 

adjusting yourself during any or all of your first three 

quarters at O.S.C.?" The list of nineteen possible diffi- 

culties incorporated i the Stanford study was used, as well 

as one additional item. Since Lhe students represent immer- 

O1I schools which differ widely in size and type, they come 

to College with preparatory training which is extremely var- 

led. It is logical, therefore, to assume that the lack of 

an adèqnate enera1 background for college work would be a 

disturbjn' factor to those students whose high-school train- 

Ing had not been of the best quality. This possible dLL'fi- 

Culty, then, was added to the oriinal 19 difficulties of 

the Stanford study, makinr a totitl of 20. Space was also 

provided for the student to suest any additional problem 

confronting him. Directions for replying to the questions 

were given as follows: "Check once the problems that 

troubled you at all; check twice the most troublesome 

for you." In this way, in addition to determining the 

prevalence of any particular problem, it was also possible 

to realize the degree of seriousness with which the prob- 

lems were felt by the individual students. 

A tabulation of the results in answer to this question 

reveals many facts of interest, and sug.ests possible points 
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Adjustment Prob1es of Oregon Stat College Freshmen 

Inability to budget time 
Higher standards of work 
Slow reading habits 

Insufficient funds 
Confusionì in selecting uajor 
General background inadequate 

Indifference of instructors 
Time taken for self-support 
New associates 

Use of library 
Too many required subjects 
Impersonal nature of classes 

New independence 
Living arrangements 
Social conflict with studies 

M i sc e liane o us 
Fraternities or sororities 
Lack of student activities 

"Torry over home or family 
Failure to make friends 
Lack of medical care 

DEGPEE OF I PORTANCE 
liajor Jinor Total 

Rank :No. : :Rk. :No. I7 :Rk:Mo. 

: 1 : 59:l7.7l.4: i :104: 
: 4 : 19: 5.90.9: 2 : 95: 
: 3 : 21: 6.00.9: 3 : 7: 
; 2 26: 7.8-l.O: 5 54: 
: 7.5: 11: 3.3tO.7: 4 : 59: 

ô : 17: 5.lO.8: 9 : 41: 

; 6: l.8±.0.5: 6 : 48: 
: 5 : 18: 5.4O.,8:12.5: 34: 
:14.3: 4 1.2-0.4: 7 : 47: 

:14.3: 4: l.20.4: : 

: 9 : 8: 2.4tO.5ll : 37: 
:11 : 6: l.80.5:l2.5: 34: 

:19 2: 0.6O.3ilO : 38: 
:14.3: 4: l.20.4:l4 : 30: 
:11 : 6: l.80.5:l5 : 27: 

; 7.5i 3.3th0.7:18.5: 19: 
:17 : 3; O.9O.3:l6 : 23: 
:20 : 1: O.3O.2:l7 : 22: 

:17 3: O.9±0.3;18.J; 19: 
:17 : 3: O.9O.5:2O.5: 4: 
:21 : O: O :20.5: 4: 

3l.21.2: 1: 
28.5l.7: 2: 22.8l.: 3: 

16.2t1.3: 4: l7.7l.5: 5: 
l2.9l.2: 6: 

14.2t1.3: 7: 
lO.2l.l: 8: 
l4.11.3: 9: 

12.9±1.2:10: li .ltl.1 :11: l0.2l .1 : 12: 

ll.4tl .1:13: 
9 .01 .1 : 14: 
8.l1.O:l5: 
5 .7O.9:l6: 
6.9O.9:l7: 
6.6O.9:l8: 
5 .7O.9 :19; 
l.20.4: 20: 
i . 20 4 :21: 

163: 
114: 

97: 

80: 
70: 
58: 

52: 
51: 

47: 
45: 
40: 

40; 
34: 
33 

30: 
26: 
23: 

22: 
7: 
4: 

48 .91 .8 
34 .4l .8 
29 .1l.7 
24.0±1.6 
2l.0l.6 
17.4±.1.4 

i 6 21 .3 
1 5 . 6±1 .3 
15.3l.3 
14.11.3 
13.5l .s 
l2.Ol.2 
l2.OI.2 
lO.2l.l 
9.01.l 
9 ,Ol .1 
7.0±1.1 
6.9O.9 
6 . 6O .9 
2.10.5 
i .2O.4 
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for further consideration. Table VI presents the data on 

this section of the questionnaire; the items having oeen 

arranged in descending order of the total numoer mentioning 

a particular proolem. The percentage of students naming 

each item as a problem is given, as weil as the percentage 

marking each as of major or minor iiportance. In order that 

the analysis may be more complete the rank of specific items 

on the basis of major and minor significance is also given. 

The item which stands out more highly significant than 

ali of the others, and the problem which presents difficul- 
ty to the largest orcent of Oregon State College freshmen 

is the 'inability to budget time"; 48.9l.8 per cent of the 

entire group indicating it as a real rooleri in adjustient. 
The fact that approximately one-half of the entering fresh- 
men find difficulty in making a satisfactory adjustìent to 

college life because of their inability to budget their 
time properl,r is a matter well worth the careful consider- 
ation of those responsible for the adjustment of the fresh- 
men to college society and curriculum. It is also interest- 
Ing to note that this proolem, regarded as the most serious 
by the greatest number of students, is to a large degree re- 
mediable. The second item in rank, "higher standards of 

work", which is named as a difficulty by 34.3*1.8 per cent 

of' the students, sugests numerous questions concerning the 

standards of work done in the high school and also indicates 
the necessity of comparin these standards with those re- 

quired of freshmen in the colleges and. universities. The 



42 

difference in the percentages of the first and second 

items, l4.62.5, is satistically significant. ICem #3, 

"slow reading habits", named by 29.11.? per cent of the 

students, is also a problem that is remediable and one to- 

wards which much effort is now being directed by the per- 

sonnel department in many institutions. Item #4, "meuf- 

ficient funds", follows closely with a negligible difference, 

and item #5, "confusion in selecting a major", follows #4 

with a difference of 3.O*2.3 which is not significant. The 

next problem in rank order, "general background inadequate", 

was named as a difficulty by l7.4l.4 per cent of the stu- 

dents. Here again we find questions arising concerning the 

quality of the work done in the preparatory schools and also 

the standards expected of the freshmen by the higher institu- 

tions. Beginning with item #6 the items follow each other 

very closely, the differences between the ranks oeing in- 

significant until the last two items of the list are reached. 

"''ailure to make friends" was mentioned by only 2.lO.5 per 

cent of the students, showing a difference of 4.511.0 from 

the preceding item. The last item in rank was "lack of med- 

ical care" with only 1.2±0.4 per cent of the students naming 

this as a cause of maladjustment. This result is probably 

evidence of the fact that the collegehealth service and the 

physical education department, whose duty it is to care for 

the general health of the students are functioning very 

satisfactorily, or that the general health of the students 
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is such that little medical care is necessary. Thirty 

students, or 9.O1.1 per cent 0±' the group, named problems 

other than those in the list of 20; these have been re- 

corded as item #16, 'miscellaneous problems", and have been 

treated inthe same manner, as have the other itmes 0±' the 

list. Between the first item and the last item in rank 

order there is a difference of 47.7*1.8 per cent. These 

differences in individual items are strongly indicative of 

the fact that all students are not confronted with the same 

problems when making the adjustments necessary to college 

life, and that there is a reat need, therefore, of more 

careful and individual treatment. 

The percentage of students designating each item as a 

problem of major fiimortance is recorded in the column head- 

ed "major",while the percentage mentioning the problem at 
all is recorded in the column headed "minor". Vie find a 

great difference in the importance attached to specific 
problems, arid again "the inability tu budget time" ranks 

first with 17.7*1.4 per cent of the students naming it as 

a major problem. "Insufficient fundst' which ranked fourth 
in order of frequency of mention, ranks second in this 
classification with 7.8l.O per cent of the students naming 

this as a major problem. Between these itens of first and 

second rank there is a difference of 11.8*1.7 which is 
statistically significant. "Slow reading habits", which 

ranked third ir. order of frequency, is also third in rank 



in this c1asiicatiOn of major rob1ems 02 ad.justment for 

the experimental group. "Higher standards of work", which 

was second in order of frequency, drope to fourth place in 

the roblerns of major importance. "Time taken for self- 

Support", and "general oackround inadequate' follow in or- 

der wIth little difference noed in the percentages etween 

them and the ,receedin item. he remaining problems in 

the list drop into insignificance as major problems of ad- 

just'ient, each one being noted y less than 4 per cent of 

the group. It is interesting to note that every itei, with 

the exception of one, 'slack of medical care", was nried as 

the most difficult problem by at least on student, and 

eleven other problems not included in the list were 

mentioned by .3*O.7 per cent of the sudents replying to 

that question. These findings emphasize the fact that the 

students are confronted with different problems, and also 

that the degree of seriousness of the problem differs 

widely with individual students, again showin evidence of 

the need of careful personnel procedure. 

The ercentage of students namin the individual items 

as problems of minor difficulty differs considerably from 

the list of m jon problms. Te find smaller differences be- 

tween the individual. items with no one oroblem standing out 

as significantly greater than the next consecutive one. 

"The inability to }udget time", which ranked first in frequen- 

cy and first as a major proolem, i likewise noted by the 

largest number of students, or l.2l.2 er cent of the group, 



as a trouolesorne element in the matter of adjustment. 

"Hiher standards of work", and "slow readin habits" 

rank second and third in order of minor sinificance follow- 

ing the sane order of rank as the frequency clasificatiOn. 
Two items, "failure to make friendst', and "lack of nedical 

care", drop into insinificance, with only 1.2*0.4 per cent 

of the students nariin each proolem as a factor cortributin 
to adjustment difficulties. 3etween the first arid last items 

in rank we find a difference of 30.0*1.3 per cent. The fact 
that a significantly larger proportion of students named the 

Droblems to be of minor difficulty rather thar: of major im- 

ortance is attributable to the fact that the instructions 
desiriated only one problem to be named as major in impor- 

tance while any number of problems miht be named as minor 

obstacles. 

Then each problem nar'ed as one of majûr importance is 
studied in comparison with the total nuer of mentions of 

that problem, we et a more accurate estimate of its real 
imortance. In the light of this comparison we find. that of 

the 163 students who named inability to budget time as an ad- 

justment problem, 59 or 36.2 per cent considered it the most 

difficult of all; of the 80 students who named insufficient 
funds as a roblern, 26 or 32.5 per cent considered it to be 

the most serious. Then studied in the light of this compar- 

ison the rank of the individual items is somewhat changed. 

a continuation of this analysis we find the fo11owin to 



5tand out as siniicant roo1ems of major difficulty: 
"inability to budet tie'; "insufficient funds'; "high- 

er standards of work'; "erteral backrourid inadecivate"; 

"slow reading habiLs'; "time taken for self-suporb"; and 

9COnfUsion in the selection of a major". 
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C. C3LIPARISJJ J? ADJ1JSMENT PR3LEM3 JF FiE3HMEN N AND 

WO!/N 

The way in which the various adjustment proolems are 

met oy the me as coPipared with the women ¿ives rise to a 

seoarate classification which reveals many interesting 

facts. ab1e VII b-ives the percentages of the freshmen 

men confronted with each Droblern and compares these with 

the correspondinj oercentaes of freshmen women. The sex 

differences are recorded in percentages, the plus sign in- 

dicatin a larger proortion of the men naming the item as 

a difficulty; while the minus sign indicates a 1arer 
pro1)ortio) of the women. It is interesting to note, for 

example, that 9 of the 20 problems are confronted more fre- 
quentlyby the men than by the women, while li of the proo- 

lems are naied more frequently by the women. 

Three items, 'insufficient funds", "too many required 

Subjects", and "time taken for self-suport" show differ- 
ences which are statistically sinificart, indicating that 
the freshmen men are more frequently confronted with these 

difficulties than are the freshmen women. Of the three 
rroblems, the one showing the reatest sex difference is 
that of "insufficient funds"; l3.93.0 er cent more men 

than women noting this as a difficulty. 
'Thi1e a significantly larger percentage of the men 

have financial wordes, we find that there is quite a differ- 
ence in the type of proolem confronting the women students. 



Table VII 

Comparison of' Adjustment Problems of Freshmen Mei and omen 

Problems 
MEN 

No. % 

WOMEN 

No. 

DIFF. 

Tnsufficient funds 57 3O.O2.2 23 l6.l2.l 4 l3.93.O 
Too many required subjects 33 l7.4l.8 13 9.11.5 4 3.3t2.4 
Time taken for self-support 36 l8.91.9 16 ll.2l.8 + 7.?2.6 
Slovi readiq habits 60 3l.62.3 3? 25.92.5 + ?3.4 
Indifference of instructors 33 17.4i1.8 21 l4.72.O 4 2.72.7 
General background inadequate 35 lS.41.9 23 16.l2.l -F 2.32.8 
Miscellanerous 19 lC.Öi.5 11 7.7-l.5 -1- 2.32.l 
Living arrangements 21 ll.O1.6 13 9.l-l.6 4 l.92.3 
Impersonal nature of classes 24 l2.61.6 16 1l.2l.8 -F l.42.4 
Use of library 27 l4.21.7 20 14.Ol.9 - O.22.5 
No response 11 5.81.l 8 5.6th1.l - O.2l.6 
Higher standards or work 65 34.22.3 49 34.32.7 - 
New independence 2% ll.5±l.6 18 l2.6l.9 - l.12.5 
rorry over borne or family 1]. 5.81.l li 7.?l.5 - l.9th1.9 
Confusion in selecting major 38 2O.O2.O 22 22.32.4 - 2.33.l 
Failure to make friends 2 l.lO.5 5 3.5l.O - 2.4l.l 
Lack of medical care O 0.0 4 2.8O.9 - 2.80.9 
Inability to budget tie 9 46.8±2.4 74 5l.72.8 - 4937 
Fraternities or sororities 10 5.31l 16 ll.2l.8 - 5.92.l 
Lack of student activities 8 4.2l.0 15 lO.5l.8 - 6.3±2.1 
Social conflict with studies 13 6.81.2 20 l4.Ol.9 - 7.22.2 
New associates 20 l0.51.5 31 2l.72.3 -11.22.7 



The difficulties of the women seem to center on matters 

other thar curricular, with the probleìs of social adjust- 

nient, such as "new associates", "the social conflict with 

studies", "the lack of student activities" and "frater- 

nities and sororities" showing differences which are statis- 

tically significant as being more frequently confronted by 

the women. 

When these problems are classified on the basis of sex 

the differences in a number of items are insignificant. We 

f'ind that "higher standards of work", "slow reading haits", 

"inability to budget time", "new independence", "confusion 

in the selection of a major", "use of the library", and the 

"inrnersonal nature of clases", are among those problems 

common to both men and women to ractica1ly the same degree. 

Notable in its insignificance is the item, "lack of medical 

care", which is not mentioned as either a major or a minor 

difficulty by any of the men, while only 4, or 2.8O.9 per 

cent of the women include it as troublesome. 

Consistent with the classifications based on the total 

numbrr of mentions, and proolems of major and iiinor difuicul- 

ti of the entire group, we find that "the inability to oudge 

time" stands significantly higher than any other problem for 

both men and women; Both groups place "hiher standards of 

work" second in rank of frequency, with "slow reading habits" 

ranked third for both groups. 'ourth place ir order of fre- 

quency for the men is the item "insufficient funds", while 

"confusion in the selection of a major" holds fourth place 



for the women. These findings indicate that the matter 

of sex i a causative factor in the way in which various 

adjustment 'Droblems are pncountered by the individual 

students. 
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D. CJ1)E?ARIS3N O? AD3USl'NT PROBLEM3 J IDEIrIIED AND UN- 
IDENTL?IED GROUPS. 

Then the questionnaires were given ou he students 

were told that Derson,l jcntification was not necesary. 

Tt "tas 'oelieved advisable, however, to give them an oppor- 

tunity to consult with riembers of the faculty concerning 

the 'ro1lens corifrontjn them should they so desire. In 

order, then, to make such help ?osib1e, those who felt in 

need of it were asked to sian their names. Jne hundred 

thirty-four students, or 40.2 per cent uf the group, indi- 

cated that they desired asistance ir. solving their prob- 

lems, but only 109 or 81.3 per cent of this number made 

uch assistance possible by sinin their names. Sixty, or 

per cent, of the freshmen men and 49, or 34.3 per cent 

of the freshmen women studied were included in the identi- 

fied grou. 

Rad the study oeen made earlier in the year, a much 

larger roii would probably have indicated their desire for 

assistance since a considerable numer of students noted. 

that they had received or were now receívin the necessary 

help. The nenes of the students who desired assistance and 

a list of the problems were turned over to the proper au- 

thorities so that as much help as possible might be given 

in meeting these adjustment roblems. 

able VIII gives the data concerning the comparison 

of the adjustment problems as recorded by the identified and 



Table VIII 

Comparison of djustmcit Problems of Identified and Unidentified Grou 

Identified Group : Unidentified 
Group 

Problems_________________________________________________ 
No. No. 

_________ 
Diff. 

Inability to budget time 69 63.63.l 94 41.9t2.2 2l.43.8 
Slow reading habits 44 4O.43.2 53 23.6l.9 4 l6.83.7 
Living arrangements 21 l9.32.6 13 5.8l.l 4 13.5*2.8 

Figher standards of work 44 4O.43.2 70 31.3±2.1 4- 9.1*3.8 

L:iscellaneous 16 14.72.3 14 6.3l.l 4 .42.6 
Impersonal nture of classes 19 17.42.4 21 9.4l.3 4 8.O2.7 

General background inadequate 24 22.0±2.7 35 15.21.6 4 6.83.1 
Social conflict with studies 15 l3.82.2 18 8.O1.2 4 5.82.5 
Confusion in selecting major 27 24.8*2.8 43 19.21.8 + 5.63.3 

Torry over home or family 11 lO.l2.O li 4.9l.O 4 5.22.2 
Lack of student activities lì lO.l2.O 12 5.4*1.0 4 4.72.2 
New independence 16 l4.7-2.3 24 10.7±1.4 -F 4.0±2.7 

Fraternities or sororities 11 10.l2.0 15 4 

New associates 19 17.42.4 32 14.3±1.6 4 3.1*2.9 

Indifference of instructors 20 18.32.5 34 15.2i.6 -F 3.1*3.0 

Failure to make friends 4 3.7thl.2 3 1.3±0.5 4 2.4.1.3 

Too many required subjects 16 14.72.3 30 13.4*1.6 4 l.32.8 
Lack of medical c?re 2 l.9t2.1 2 0.90.4 -F 1.01.0 

Time ten for se1f_su1port 17 l5.62.4 35 15.6l.6 + 0.0*2.9 

Insufficient funds 25 22.92.7 55 24.62.0 - 1.7*3.4 

Use of library 13 11.92.l 34 l5.21.5 - 3.32.6 
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unidentified groups. The items are arranged in rank order 

of the differences; the ones marked indicate a larger 

percentage of the identified group naming the item as a 

difficulty, and those marked - indicate a larger percentage 

of the unidentified group. 

It is interesting to note that with the exception of 

the two items, "insufficient funds"; and "the use of the 

library", all of the differences show that a larger per cent 

of the identified group was confronted with each particular 

problem. This fact seems to indicate that those students 

vho asked for hein were actually in greater need of it. The 

',roblems showing the ;reatest differences, and those which 

are statistically significant are the following: "inability 

to budget time", 'slow reading habits", 'living arrangements", 

and "the impersonal nature of clasees". 3ther problems show- 

ing a fairly high difference are: "social conflicc with 

studies", and "worry over home and family". These findirgs 

all strengthen the aseunrntion that thore students who indi- 

Cated their desire for help were the ones in greatest need. 

T'or the identified group the proDortions naming the 

various items as problems range from 63.3*3.l per cent to 

l.9t0.9 per cent giving a difference of 61.4*3.2 per cent, 

while the items named by the unidentified group range from 

41.9*2.2 er cent to 0.9±0.4 per cent with a difference of 

only 41.0*2.2 per cent. The 109 students who signed their 

pamers named 444 problems, giving an average of 4.1 prob- 
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lerns 'er student as comoared to 224 unidentified sudents 

who named 64R problems with an average of 2.8 pruolems per 

student. This findin again indicates that the identified 

rou was more aware of their need of assistance. 

Consistet with each of the clasrifications thus far 

considered, Te find tha; the inoi1ity to budget time ex- 

ceeds all other proolems in frequency of mextin, with 

ocr cent of the identified grou and 41.f2.2 per 

cent of the unidentified group naming this as a real prob- 

lem of adjustment. 
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E. C0IARIS.N iT? AD3U3PNr PROBLEMS Ji BASIS Oi LAPSE J? 
TIifl BET?EEN 1113H SCHJOL GRADTTATI3i AND C3LLEL EJTTRA.NCE 

An element which suests itself as a possible cause 

of difficulty in the matter of adjustment to college life 

is the number of years elapsin between graduation from 

high-school and registration 1ì1 college. It is lorical to 

assume that those students whose education was interrupted 

would meet with somewhat different oroblems than would 

those students who contirued their formal education immedi- 

ately upon graduation from high-school. 

It has been stated revious1y in this study that 126 

students, or 37.8 per cent of the ¿roup studied, postponed 

their entrance to college from six months to nine years 

after theirgraduation from high-school. Table IX gives the 

Dercentages of this roup responding to each of the 20 items 

in comparison with the group that came directly to college 

after high-school raduatiort. The differences are recorded 

in the same manner as in the previous tables; those differ- 

ences marked + indicate that the proolem is named by a larger 

percent of the group whose formal education was interrupted, 

while those differences marked - indicate that a larger per 

cent of the other group named the problem as a difficulty. 

In studyin. the table we find a number of significant 

differences, althouh not so great as those found in the pre- 

vious classi.ications. 'or those studénts who have remained 

out of school for a period of time, the proolems of slow 



Table IX 

Comparison of Adjustment Problems ased on Lapse Time 3etween High 
School Graduation and College Entrance 

Problems 

Slo reading habits 
Insufficient funds 
Confusion in selecting major 

Time taken for self-support 
Too many required subjects 
General background 

Social conflict with studies 
Worry over home and family 
Fraternities or sororities 

Higher standards of work 
Lack of medical care 
Failure to make friends 

Lack of student activities 
Inability to budget time 
Use of library 

Indifference of instructors 
Living conditions 
Impersonal nature of classes 

New independence 
Xew associates 

Group Postponing : Group coming di- 
(n1 i * V ni 1 Di fT. 

Xo. % : Xo. 7 : 

44 34.0±2.8 53 25.6t2.O 4.9,3±34 
36 28.62.7 44 2l.3l.9 #7.33.3 
31 24.62.7 39 l8.8l.8 4-5.83.2 

2 l8.32.3 29 l4.Gl.6 +4.32.8 
20 l5.92.2 25 l2.1l.6 +3.82.7 
24 l9.O2.4 34 l6.4l.8 +2.63.O 

14 ll.11.9 19 9.2l.3 +l.92.3 
9 7.11.6 13 6.3l.l 4O.8l.9 

:io 7.9l.6 16 7.7l.3 +O.22.1 

43 34.l2.8 71 34.32.2 -O.23.6 
i O.8tO.5 3 l.3C.5 -O.72.2 
2 l.6O.7 5 2.4O.7 -O.8±.3.l 

8 6.3t1.5 15 7.2l.2 -0.9±1.9 
61 48.43.0 102 49.32.4 -0.94.l 
17 l3.Eit2.0 30 l4.5l.7 -1.0±2.6 

18 14.3±2.1 36 l7.4l.8 -3.12.8 
10 7.9l.6 24 11.1tl.5 -3.22.2 
12 9.5l.8 28 13.51.6 -4.02.4 
12 9.51.8 28 l3.51.6 -4.02.4 
14 11.1±1.9 37 17.9l.8 -6.82.6 
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readi habits, and insufficient funds present reater 

difficul y than they do for those students who have con- 

tinued their education without interruption. In keeping 

with the difficulty resulting from insufficient funds, the 

time taken for self-support also preserts a somewhat more 

acute roblern to those students whose formal education was 

in terrui, ted. 

Tn contrast to the tyne of difficulty confronted by 

the ;roui just mentioned, the findings show that those stu- 

dents who have come directly to college following their 

graduation from hih-school have . greater difficulty in ad.- 

justin themselves to the new associates of the college ei- 

vironment than does the other croup. This might be explained. 

by the fact that the majority of those students who delayed. 

their formal education were emloyed in various business 

fields and were accustomed to making new contacts and adjust- 

ing themselves accordingly, while those students who had not 

had these experiences had oeen more sheltered. and consequent- 

ly found the social change more perplexing. Consistent with 

this proolem of adjusting themselves to the many new associ- 

ates we find that to this group whose education was not in- 

terrupted, the new independence of college life was also a 

somewhat greater problem than it seemed to the other group. 

!Thile this problm gives a ratio of only 1.? of the probable 

error to the difference, it still presents 87 chances out of 

1ÖO of reliability and to that degree is significant. 



A number of the problems which occur with ¿reater fre- 

quency for both groups present differences which are insig- 

nificant, indicating that the lapse of time between high- 

school ¿raduation and college entrance is robab1y not a 

potent factor in these adjustment problems. Among the items 

which seem to be the least influenced by this factor are: 

"general background inadequate"; "higher standards of work"; 

"inability to budget time"; "use of the library"; "social 

conflict with studies"; and. "fraternities or sororities". 
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'. PROTLEMS ASSOCIA11ED 7ITI{ ACADEMIC WJRK AND CAUSAL FAC TOR3 

In section ITT of the questionnaire the folluwing 

question was asked: "That college course caused you the 

greatest difficulty during any or all of your first three 

quarters' work?" The answers to this question present a 

great diversity of opinions which du not lend themselves 

well to definite classifications. A number of ¿enerali- 

zations can be made, however, which may aid in the interpre- 

tation of these data. 

The students who replied to this question desinated 48 

different sùbjects as the ones in which they experienced the 

greatest difficulty. Of this number the men aesignated 37 

different subjects and the women 32 different ones. Twenty 

of the subjects were mentioned once, while 9 subjects were 

mentioned twice. Seven subjects, physics, botany, zoology, 

history, mathematics, chemistry, and English were each 

mentioned 10 or more times. Three subjects, chemistry, 

nglish, and mathematics stand out sinificantly higher than 

any others with chemistry and English each being named by 63 

students, or 18.9 per cent of the group, as the most difÍ'i- 

cult subject, while mathematics was na"ied by 3 students, or 

11.7 per cent of the group, as the most difficult subject 

studied during their freshman year. The fact that these three 

suojects were mentioned by a larger percentage of the stu- 

dents than other subjects may perhaps be attributed not only 

to the greater difficulty of the subject but also to the fact 



that such a large percentage of the students are enrolled. 

in these fields. Oregon State College, offerin. as it does 

technical courses in Science, Agriculture, Home Economics, 

and other special fields, requires fundatio.n courses in 

chernisLry and mathematics, while all freshmen are required 

to take English. 

Classification of the subjects under somewhat more in- 

clusive headings shows that 82 students, or 24.6 per cent 

of the roup, found their most difficult subjects in the 

Physical Science field; Arts and Letters, with 73, or 21.9 

per cent of the rroup, rank second in the subject fields, 

while the Socisi Sciences with 47, or 14.1 per cent of the 

group, are third in order of mention. These fiures are 

presented in Table X. 
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Table X 

The Most Difficult Courses Taken ?reshrnen 

Subject s 
_____________ ________ No. Per cent ank 

Arts and Letters 73 21.9tl.6 2 
ngliTh 6 18.9±1.4 

Ttrmony 1 O.3O.3 
Modern Languages 2 O.6O.3 
Speech 7 2.1*0.5 

Rio1oica1 Sciences 28 8.41.O 5 
Bacteio1oy 1 O.30.3 
:oony 12 3.0O.7 
1310. 3cl. Surver 1 O.3O.3 
Zoolo'y 14 4.2*0.7 

Coimerce 24 7.2O.9 3 

Engineerin 5 1.5O.5 g 

ome Economics 8 2.4±0.5 8 

Mathematics 39 11.7*1.2 4 

Physical Education 9 2.70.5 7 

Physical Sciences 82 24.61.6 i 

Chemistry 63 18.91.4 
(eo1ogy i 0.3*0.3 
Physics 15 4.5*0.7 
Phy. Sci. survey 3 0.9*0.3 

Social Sciences 47 14.1*1.3 3 
3kg. Soc. Sci. 7 2.10.5 
Economics 1 0.3O.3 
Education 10 3.00.6 
1-Tistory 22 6.60.9 
Tournalism 3 0.9*0.3 
Wnbal T-Tyiene 3 99±33 
Pycho1oy i O.30.3 
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It is noticeable that in contrast to he many subjects 

listed as most difficult, 25 students, or 7.5 per cent of 

the ¿roui, re1ied that they had. no particular difficulty 

with any of the subjects s;udied durin. their freshman year. 

This state:ent seems to indicate that these students have 

adjusted themselves satisfactorily to the academic require- 

ments of college life. urthermore, it apears that the 

difficulties which freshmen experience in meeting he aca- 

demic requirements set for them, cannot be atributed to any 

one or two particular courses. It would seem, rauher, that 

difL'iciilty with particular subjects results from the fact 

that students have difficulty in meeting academic require- 

ments generally. 

An attemDt was also made in the questionnaire to de- 

termine some of the factors to which the academic difficul- 

ties Might be attributed. A list of 10 possiole causal fac- 

tors was included with space for the students to make other 

additions which they might desire. hese factors were to be 

checked according to major and minor degree of seriousness 

as was done in the previous section of the questionnaire. 

able XI which gives the data relative to this section of the 

study, shows that two factors, "inadequate subject back- 

ground", and "no interest in the course" stand out signifi- 

cantly higher than all o;hers as causes for difficulty in 

meeting the academic requirements. The first factor, "in- 

adequate subject background", which was named by 137, or 

4l.4-lJ per cent, of the students gives rise to a number of 



Table XI 

Reasons For Difficulty 7ith Courses as Given Freshmen 

Liajor Minor Total 

Reasons ì:o. 1o. No. 

Inadequate subject bkg. 5]. 15.3kl.3 86 25.8tl.6 137 4l.11.8 
No interest in course 38 ll.4l.l 83 24.91.6 121 36.3.l.8 
Neglect of assigned work 13 3.9O;7 70 2l.11.5 83 24.9.l.6 

Personality of instructor 19 5.?±O.9 59 17.7l.4 78 23."l.6 
Could riot follow lecture 14 4.2O.7 45 l3.5l.2 59 l7.7l.4 
Miscellaneous 11 3.3O.7 46 l3.8l.3 57 l7.7l.4 

Lack of time for assignments 12 3.6O.7 41 l2.3l.2 52 12.6±1.2 
Faulty methods of note taking 2 0.60.3 39 ll.7l.2 41 l2.3l.2 
Poor text 8 2.40.5 27 8.11.O 35 10.5±1.1 

Unfair 1din 2 O.6±0.3 12 3.60.7 14 4.2±0.9 
Cheating of classmates 1 0.3O.2 6 l.80.5 7 2.10.5 



questions. Fave these students had such inadequabe prepa- 

ration in their hih-ChOO1 trainin; that the inadequacy may 

be said to be in large degree responsible for their diffi- 

culties with their college work? Are the survey and foun- 

dation courses required of freshmen so technical and advanced 

that the comparatively elementary preparation provided by 

high-school courses is not an adequate foundation? Have the 

standards set for high-school graduation and college entrance 

been so lowered that the factor of selection no longer func- 

tions, resulting in the fact that the majority of our presen 

college students are not "college These and other 

pertinent questions arise when we attempt to analyse the situ- 

ation underlying the fact that the inadequacy of subject 

background is responsî5le for so much of the difficulty ex- 

erienced by freshmen in their college work. The matter is 

one well worth the careful and immediate consideration of 

both high-school and college authorities. 

The second item in rank order, "no interest in the 

Course" named by 121 or 36.3*1.8 per cent of the students, 

also ives rise to a number of related questions. 'or the 

most part the curriculum followed by a student during his 

first year in college is one prescribed by the various schools 

and one in which the student has little choice. 'requently 

these students have come to college without a well defined 

purpose in mind; they enter a particular curriculum or school 

on the advice of parents or instructors and not thru their 

own interest. They are unable to appreciate the entire pro- 
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gram set u for them and consequently cannot realize the 

significance of the required foundation courses which they 

are studying. This indefiniteness results ii-ì lack of inter- 

est in the work athand, followed by lack of ap2lication. 

Difficulty of accomlishment is the result. It seems that 

this situation is evidence of the need of nore careful 

counsel and guidance both in the high-rchool and college re- 

.ardin the vocational interest of the students and their 

selection oft' curricula. It seems to the writer, also, that 

there is great need of more careful selection of students in 

'oath hjh-choo1 and college. 

The findin:s indicate that Oregon State College freshmen 

have little complaint to make relative to the grades which 

they have received, for only 14 students or 4.2O.7 per cent 

of' the roup felt that they had been treated unfairly in this 

respect. It might be expected that as a means of self- 

defence, those students who have consideraole difficulty 

with their work zhould attemnt to shift the blame to the in- 

structors by saying that their methods of rading were un- 

fair. However that this is not the case seems to indicate 

that the students have attempted to view the situation fairly 

and have attempted to analyse, to the jest of their ability, 

their own dificulties. Simlarly, only 7 students or 2.1± 

0.5 per cent of the ¿rouo attribute their difficulty to the 

fact that cometitiun has been unfair aecause their class- 

mates have cheated and have done unfair work. The response 

to these two items indicates a commendaole attitude on the 



part of the students and strengthens the belief that stu- 

dents, if iven the opportunity, are capable of making 

Wise judgments concernin their own difficulties. 

There is little difference in the rank order of the 

iteis when considered in the light of the major and minor 

importance, "inadequate subject oackground" and "no inter- 

est in the course" bein.: first and second in order in both 

major and minor classifications. Of the 137 students who 

named "inadequate subject background" as a reason for 

their difficulty, 51 students, or 37.2 per cent of them, 

named it as the major cause, while of the 121 students who 

attribute their difficulties to lack of interest in the 

course, 38 or l.4 per cent of them believed it to be the 

major cause. 

In addition to the ten causes listed in the question- 

aire, 57 students, or 17.1±1.4 per cent of the ¿roup, gave 

other factors which contriouted to their difficulties, eleven 

of which were ,iven as major causes for difficulty, while 46 

named other factors as minor causes. 

In order to interpret more definitely the data record- 

ed. in this section of the questionnaire the six de2artments-- 

Arts and Letters, Biological Science, Commerce, Mathematics, 

Piysical Science, and Social Science--represented by the 

largest nurnoer of students are each considered separately. 

Table XII ¿ives the percentages of students naming the var- 

ious causes contributing to their difficulty. The number 



Table XII 

Reasons for Difficulty of Freshmen in Different Courses 

Arts and Dio. Sci: Cornnerce: I.Iath : Phy.Sci.: Soc.Sci.: 
Letters : : : : : 

(73) : (28) : (24) : (39) : (82) : (47) 

T :C: :0: :No: :I'o: :iTo: 

No interest in course : 37: 50.6: 19: 67.9: 12: 50.0: 11: 28.2: 22: 26.8: 17: 36.1: 

Neglect of work : 20: 27.4: 12: 42.9: 7: 29.2: 8: 20.5: 25: 30.5: 13: 27.7: 

Faulty note taking : 6: 8.2: 4: 14.3: 0: 0.0: C: 0.0: 19: 23.1: 12: 25.5: 

Unfair grading : 4: 5.5: 2: 7.2: 0: 0.0: 1: 2.5: 4: 5.0: 3: 6.4: 

Lack of time : 12: 16.4: 3: 10.7: 6: 25.0: 12: 30.8: 9: 10.9: 6: 12.8; 

Personality of instructor: 17; 23.3: 12; 42.9: 2: 8.3; 9; 23.0: 23; 28.1: 16: 34.0: 

Iridequate background : 33: 45.2; 15; 53.6: 9: 37.5: 18: 46.2: 53: 64.6: 10 . 21.3: 

Could not follow lectures; 6: 8.2: 7; 2.5: 7: 29.2: 10: 23.6: 17: 20.7: 12: 25.5: 

Poor text : 4: 5.5: 2: 7.2; 3: 12.5: 13: 33.3: 6: 7.3: 4: 8.5: 

Cheating of c1assates : 4: 5.5: 2; 7.2; 0: 0.0: 0: 0.0; 1: 1.2; 0: 0.0: 

Others ; 10: 13.7: 2: '7.2: 5: 20.8; 3: 7.7 14; 17.1: 9 19.2: 

None ; 7: 9.6: 0; 0.0: 1; 4.2: 2: 5.1; 2: 2.4: 0: 0.0: 
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in nrentheses at the top of each column refers to the 

total number of freshmen whose ¿reatest difficulty was in 

that subject or subject field. The percentages for each 

causal factor are based on this number in the caption as 

100 per cent. 

The attention o the writer was called to the fact 

that in four of the departments; Arts and Letters, Dio- 

logical Science, Commerce, and Social Science the one 

reason exceeding all others is s'no interest in the course". 

In mathematics and the Phyrical Sciences the reates 

handicap is considered to be inadequacy of subjec cack- 

round, while this handicap ranks second in Arts and 

Letters, Biological Science, and Commerce. ?aulty rethods 

of note taking is not considered to be a ;reater handicap 

excent in the hysical and Social Sciences, where 23.1 and 

25.5 per cent of the students resnectively name it as a 

dift'iculty. Lack of time for asi.jnments is most notice- 

able in mathematics, where 30.8 per cent of the roup find 

it to be a handicap. Neglect of assigned work is admited 

to be the cause of difficulty by more than 25 per cent of 

the students in every department except mathematics, where 

20.5 per cent asrign their difficulty to this cause. Un- 

fair rading and cheating ori the ,art of other students are 

negligible as causes of difficulty in all departments. 

Criticism of the text book is greatest in mathematics, 

where 3.3 per cent of the students felt that the poor text 

book contriouted coniderab1y to their difficulty with the 



subjec t. 

It is noticeable that the item, 'persona1ity of in- 

strucor" ranges from per cent in commerce to 42.9 in 

9iOlogical Science. IL is well known that young students 

are h±hly sensitive to the dif:'erent personalities of 

their instructors and therefore many schools are advocating 

that their rnost experienced and most capable professors be 

put in chage of the freshmen work. However, in actual 

practice j has been noted that in nost large institutions 

the freshmen classes are taught by graduate assistants, 

teachin fellows, and other men of less ex)erience. It is 

frequently true that a man who is hih1y successful when 

working with upper division and raduate students is in- 

effectual when atte!ipting to direct lower division and 

freshmen work. 'íhatever the cause, ihe i'act that a CLfl- 

siderable number of students feel hat the personality of 

the instructor is a factor contribuin to the difficulty 

which they exoerience in their acadeic work is a matter 

vorthy of consideration. 
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G. STTJDENT vALTTArIoN Ci? PROJECI'S AND AIDS 

In an effort to enaole freshmen to adjust therise1ves 

most catisfactri1y to the new environment of college, a 

number of projects are carried. on by the college and other 

interested agencies. A c1as :in social ethics iven by 

the dean of wonen, and the plan of usin freshmen coune1- 

ors, more familiarly known as the "big sisters" are projects 

which are restricted to the freshmen ir1s. All of the 

other nrojects however, involve both merk and women. A 

number of these projects are carried out at ¿reat expense 

of birne and effort on th part of college authorities and 

student committees. A list of eleven helpful projects was 

presented to the students in section IV of the question- 

naire and soace was provided fur them to make any other 

additions. Ta1ole x1rT records the resonses of the students 

to the question: "Thjch of the following projects carried 
out on this caus have helDed. you in riaking your adjus- 

ment to college lifeT' 
The findings reveal that the freshmen-week program, 

which functions at Jregon State College in much the same 

manner as at other reoresentative colleges and universities 
throughout the country, is considered by 210 or 6.1l.8 
er cent of the freshmen to be the most helpful projec in 

the matter of their adjustment to college life Of these 

210 students 62 or 29.5 per cent consider i to be the ma- 

jor factor in enalin them to make a satisfactory adjust- 
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T'able XIII 
V 

STUDENT EVALTTArIJN O' PROJCS AND AIDS 

: Major : Minor : Total 
Projects ::rTo.: __ :No. 

: 

rethnan week prorai :62 : l8.6t1.4 : 148: 44.4l.8: 2lO 63.lt1. 

Institutional life ;R9 26.7t1.6 35.41.8; 207; 6.*l.8 
("ratrnity, sorority,: : : : : 

dorriltory) : : : : : 

"'aculty adviser :29 : 8.7*1.0 : 115: 4.5tl.R: 144: 43.2l. 

5'reshrnan counselor : i : 
Q7±Q5 

: 26: lb.±2.2: 27: 18.9*2.2 

Social ethics c1ass : 1 : O.7O.5 : 20: 14.0±1.0: 21: l4.72.O 

TTealth service : 4 : 1.2O.4 : 40: 12.O1.2: 44: 1.21.3 

Thurch affi1ition$ ; 7 ; 2.1).!5 : 32; 9.6*1.1: 39: 11.71.2 

Conferences with dean 4 1.2t0.4 : 33: 9.9l.1: 37: 1l.11.1 
Orientation courses 3 : Q9t9,3 : 19: 5.7t0.9: 2: 6.7*0.9 

Student employment office; 6 ; l.R*0.5 II: 3.3O.8; 17; 5.10.8 

Y.M.C.A. or Y.7.C.A. o 0.0 n 3.3O.8 11; 3.3t0.8 

Miscellaneous ; 3 0.9±0.3 4: 0.9O.3; 7 2.10.5 

'To answer ; : 24; 

*These projects include only ir1s 



me n t. 

Institutional life, as experienced in sororities, 
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fraternities, and dorrriitories is ranked second among the 

aids; with 207 students or 62.2l.8 per cent of the roup 

notin it while of this number, 89 students, or 42.9 per 

cent consider it of major importance. 

The plan of faculty advisership, whereby each student 

is assigned to some particular faculty member to whom he may 

go for advice and assistance, evidently functions quite suc- 

cescfully at Oregon State College. The findings indicate 

that 144 students, or 43.2l.8 per cent of the group, noted 

that their faculty adviser helped them in making their ad- 

juetment to college life, while of this number, 29 or 20.1 

per cent of the ¿roup, attribute the ¿reatest an3unt of help 

they have received to their faculty advisers. 

In addition to the projects named in the questionnaire, 

7 students, or 2.1*0.5 per cent of the roup, named other 

aids to their adjustment. These items have oeen tabulated 

under the heading "miscellaneous and are recorded in Table 

XI in the same manner as are the others. 

Some interestin differences are noted between the men 

and the women in their evaluation of these different prujects. 

7e find little difference in the rank order of the items with 

these three items - the freshmen week proram; the Y.M.- 

Y.?. rorams, and church affiliations showing significant 

differences in favor of the women, while the item of student 

emioyment shows a significant difference in favor of the men. 
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The data for these comparisons are 7resented 1i pable XIV 

in which the items have been arranged ir. order of differ- 

ences with those items marked + indicating a reater per 

cent of the men namin. the item while those items marked - 

indicate that a greater per cent of the women have indi- 

cated he item as helfiil. 
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Table XIV 

Project Considered Vost Helpful the ien and ÍOrnen 

Men D 
.L. r O .3 e C S ____ 'T rT 1T 

_d___. L 'J 

______._:2iff. 
cl 

________________________________________--U-__ 

Student eloyrnent 16 : : i ; 0.7*0.5 ;+ 7.7i.4 
office : 

: : : : 

Uealth service : 15 : 7.Otl.3 : 29 :2O.2.3 :-12.i3.O 

iscellaneous : 5 : 2.6±0.8 : 2 : l.4O.9 :4 l.2l.2 : 

Institutional life :119 :62.2.4 : 8 :6l.52.6 :4 l.l3.5 

Conferences rith l :1l.11.6 16 ;ll.21.8 :- O.12.4 : 

dean : : : : : 

No answer : 14 : 7.4±1.3 : 10 : 7.Ol.4 :4 O.4l.) 

Orientation courses : S : 4.2t1.() : 14 : 9.91.7 :- .5.72.O 

'acu1ty advisers 7 :41.1t2.4 66 ;46.2±2.6 5.1.5 

V.V.C.A...Y.7.C.A. : i : O.!3±O.3 10 7.0tl.4 -6.5l.7 

Thiirch affiliations : 16 : 
8.4±1.3 : 23 :l6.l2.l :- 7.?t2.5 : 

?reshman week pro- :109 :57.3t2.4 :101 :70.6*2.6 :-l3.33.5 
gram : : 
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H. STUDENT CRITICISM ji? PREVIOUS ACADEMIC rJAINING. 

In section 1 of the questionnaire an attempt was made 

to have the student look back over his period of hi.h-schoo1 

preparation for the purpose of evaluatin, it in the 1iht of 

his first year's exDerience in college. It was assumed that 

he should be able to evaluate to some degree the more out- 

standing factors of his high-school training which have or 

have not contributed to bis college success. 

After consultation with a number of high-school super- 

intendents, principals, deans, and teachers, as well as 

those who have the college viewpoint, fifteen items were 

selected which seemed to be possible factors of success or 

failure and which to a large degree fell within the realm 

of the high-school preparatory period. These items were 

presented to the students with space provided for further 

additions and the followin question was asked: "In which 

of the following ways do you feel that more adequate train- 

ing or experience in high-school would. betuer have prepared 

you for your adjustment to college life?! These were checked 

in the same manner as were alt. other sections of the 

questionnaire, being noted as items of major and minor im- 

portance. 

Table XV which gives the results tabulated in answer to 

this question, shows that three items, "how to study"; "how 

to budget time", and. "hor to take notes" stand out signifi- 

cantly higher than al]. others. Thvo hundred thirty-five stu- 
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Table T7T 

student Criticism of Previous Acadeiic Trainin. 

; ; Minor : Total 
:No.: :No . : :NO. : ______ _______________________- _____ 

-!ow to study 

o1r to budget time : 4l:12.*l.2:147:44.11.8:l88:56.5l.8: 
TIOW to take notes : 20: 6.OtO.9:l5O:45.Ol.8:l'7O:5l.Otl.8: 
TTOW to outline 11: 3.tO.7:lO7:32.l*l.8:18F:35.4l.8: 
TTSe oflibrary : 13: 3.9t0.7:102:30.6±1.7:115:34.5±l.8: 
eriedial reading : 14: 4.2O.?: 52:15.6l.: 66:19.8tl.5: 

3ocjal etiquette : 13: 3.9O.7: 53:l6.O1.3: 66:l9.Pl.5: 
gore incependence of work: 10: .0).6; 53:16.Ol.3: 63:189l.4: 
greater participation in 7: 2.lO.5: 55;16.5l.3: 6:l8.61.4: 

aCtivities : : : : : : : 

More specialized course : l: .9O.7: 44:l.7±l.3: 57:1n7.11.4: 
ofstudy : Z : : : : 

Vocational counseliri : 11: 3.3O.7: 4O:l.Ol.2: 51:15.O*l.: 
More general course of 4; i.2O.4: 3l 9.Otl.l; 35;1O..51.l; 

stiidy : : : : : : 

Educational coiinselin 5: 1.5±0.5: 20: 6.0±0.9: 25: 7..5t0.9: 
Compulsory exarninations ; ; 18; 5..'O.8: 19: 5.7t39; 
Limited articipation in : 5; 1.5O.5: 12; 3.6C.7; 17; 5.lO.8; activities : : : : : 
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dents, or 70.6±1.7 er cent of the rou, feel that thej 

need 'riore adeqìate trainin in how to study oefore they are 

fully prepa'ed to begin their coi1ee work. Of this number 

102, or 4.4 per. cent, feel that it is the thing most needed 

in their high-schol preparation. TTow to budget time, which 

stood sinificantly higher than tll other problems in the 

'natter of the adjustment of freshiwn to college 1i'e, ranks 

second when viewed from the standpoint of high-school train- 

ing. One hurdred eighty-eight students, or 56.51.8 2er cent 

oe the group, feel that the training they received ; high 

school relative to this factor was not suficient1y adequate, 

while 41 of these, or 2l.F per cent, feel that this training 

i the thin most needed in order to it them adequately for 

college work. 'ollowing closely in third position is the 

item, "how to take notes", being noted by 170 students, or 

1.nt1.E per cent of the roup, with 20, or 1l.R per cent 

noting it as the factor most lacking in their preparation for 

college work. Te find that the items decrease gradually in 

percentae of mentions, and also we find, little difference 

ini order when considered in the light of factors of major and 

minor importance. 

The students seem to feel that they would be more great- 

ly benefited by wider participation in activities than they 

would by having their participation limited. This is in kecp- 

ing with a criticism so generally directed towards the high- 

school which is that too few students are included in the 

extra-curricular activities progra'1, while too many are ex- 
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eluded from active oarticipation. 

It is interestin to note that 7ractiCally all of 

these items, articular1y the first three in rank order, 

are rnttrs towards which considerable attention could be 

directed thruout he high-school course. The fact that 

these three, as well as a number of others, are necessary 

techniques underlyin; any uccessfiiI. accomplishment of a 

scholastic nature, and also the fact that students reco- 

nize that these abilities are ones which should be to a 

lare derec perfected during their hirh school trainin 

are factors which should be considered seriously by hi,h- 

school instructors and ajinistrators. 1efinite plans of 

trainin students in these techniques can and should be in- 

cororated into the high-school proram. Such trainin 

would oenefit those students who continue their formal edu- 

cation thri.. the college years arid would oe an asset to all 

students in any life endeavor. 
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CHAPi'ER V 

A C3ARISON O TT- OREGON STAPE COLLEGE AiD 3TAN'3RD SURVEYS 

In chapter TI of this study a review was ivcn of the 

survey riade by i1dred Garrett (37) at Stanford T.Tniversitj 

in 1933. The suestion of the need and importance of the 

present study at Oreon State Co11ee rew out of the writer's 

interest in iss Garrett's study. Stanford University repre- 

sents the highest type of privately endowed institution and 

is a school quite different in type from Oregon State College, 

representative of the many public, state-supported schools in 

the country. This dit'ference in type justifies the assump- 

tion that students attending these two schools encounter 

different adjustment problems, possibly characteristic of the 

schools which these students represent. The questionnaires 

used for the two studies were, for the most part, identical 

and consequently, the results secured at each school furnish 

a basis for an accurate comparison of the existing conditions 

relative to freshmen adjustment at Stanford University and 

at Oregon State College. Such a comparison should enable 

each institution to evaluate more accurately its own problems 

when viewed in the light of the same roblems as they exist 

at the other school. 

A. COLTARISON O' C OSI'I3N O TI rrIO CONfl(IBUTING GROUPS 

In the winter of 1Y3, when the Stanford study was made, 

420 freshmen were registered at that institution. Of this 



nwnber :31, or per cent, were men, while 89, or 

21.2-1.3 per cent, were women. In contrast to these numbers, 

the freshman class at Oregon State College in the sprin. of 

1934, when the present study was made, numbered 461 students 

of which 271, 58.8*1.6 per cent, were men, while 1YO, or 

41.2±1.6 per cent, were women. Between the tWO rúUp5 of 

women, these proiortions present a significant difference of 

20.0*2.5 per cent in the direction of the Oreon State 

College group. This difference may be accountedfor by the 

fact that the enrollment of women at Stanford TTniversity at 

the tire the study was made was limited to 500 fur the entire 

institution (37:27) with an average of 105 undergraduate 

women admitted each year. This results in a very much 1arer 

Droportion of men than women in each entering class at that 

institution. No such restriction is in effect at Oregon 

State Col1ee; consequently there is a more equal division 

of men and women in the various classes. 

When the proportions of the two ¿roups contributin to 

the study are compared, we find slightly larger percentages 

included in the Oregon State College study with the reatest 

difference being in the two groups of women. In the Oregon 

State College study 75.3t2.l per cent of the women are repre- 

sented while the Stanford study represents only 60.73.5 per 

cent of the women. The groups, however, on which the two 

studies were based may be considered as sufficiently similar 

for all comparative purposes, and both are presented as being 



entirely representative of the' freshmen classes of the two 

institutions at the time the studies were made. The fig- 

iires representin these comparisons are presented in Table 

XVI. 

Little difference anears in the ages of the two roups, 

the mean ae of the Stanford 

age of the women being 17.R, 

State College grouD is found 

age of 18.5 the women having 

18.7. 

group bein 1.2 years, the mean 

and the men, l8.. The Oregon 

to be slightly older with a mean 

a nican age of 18.3 and the men 

TABLL XVI 

Comparison of Number Percentage of ?reshmen 

! Stanford University and Oregon State College 

: Stanford ITniversity : Oregon State College 
: ?reshmen en- :'reshrnen cant reshmen en- : reshmen con- 
: rolled winter:tributing to: rolled spring: trimting to 
: i93 :study. 193f:. : study. 

. ;TO.; ;No: ;N.; :No.: 
Men :331 : 78.8t1.3:230:67.5t1.7: 271: 58.81.6: 190: 7O.11.9 
VOmen; 89 : 21.21.3: 54:6O,73.5: 190: 41.2l.6: 143: 75.32.1 
TOtal:420 :100 :284:E7.6±1.5: 461:100 : 333: 72.31.4 



9. CARI3ON 3? i'BE3HUEN ADJ1JsrINT P1?.OBLMS Al' .3TANPORD 

UNIVERSITY AND QiEG3N STATE COLLEGE 

The section of the questionnaire relative to the nature 

and extent of the freshmen adjustment )roblems in this survey 

contained 19 items that were used in the Stanford study. 'he 

responses nade by the students of the two institutions to 

these items, which constituted the major aspect of each of 

the two studies, furnish a basis for comparison for this di- 

vision. Table XVII resents the percenta7eS of students of 

each school who named each item as a difficulty confronted in 

making their adjustment to college life. The differences are 

recorded and the items are arraned in descending order of 

these differences; those items marked 4 indicate a lar'er 

percentage of Stanford students desinatlng the particular 

problem as a difficulty, while those marked- indicate a 

larger percentage of the Oregon State College students making 

such a resDonse. 

3y a comparison of the di.Tferences with their probable 

errors we find six items which are statistically significant; 

i.e. the difference is equal to approximately four or more 

times its prooable error. Standing out above all others are 

the two items, 'time taken for self-suoport', and "insufficient 

funds", which indicate that Oregon State College freshmen are 

more frequently confronted with financial problems than are 

the Stanford freshmen. The number of subjects required of 

freshmen presents more of a handicap to Stanford students 



Table XVII 

Comparison of Adjustment Problems Confronted resbrnen 

at Stanford Univeriy and Qon State College 

Rank ; Diff. 
problems 

. TT.f .I.U.'J.L)J: TT 

Too many required subjects ; 5 : 10 23.2l.7; 13.5t1.3;4 9.7t2.1 
Social conflict with studies : 6 : 14 : 18.3l.5: 9.Ol.l:+ 9.31.9 
'raternities or sororities : 7 : 15 : l5.11.4: 7.8±1.0:4 7.3l.7 

Slow reading habits : 3 : 3 : 36.1.9: 29.ltl.7:+ 7.2±2.0 
}Ugher standards of work : 2 : 2 : 41.2.0: 34.31.8:+ 6.8Ì2.7 
Confusion in selecting major : 4 : 5 : 27.11.8: 21.0l.6:# 6.1k2.4 

'ailure to make friends :16 : 18 : 6.'71.0: 2.lkO.5:# 4.6±1.1 
Impersonal nature of classes : P : 11 : 14.4±1.4: 12.0±1.2:4 2.4±1.8 
Living arranements :12 : 17 : 1l6l..3: 10.21.l:4 l.41.9 
New independence :10 : 12 : l2.71.3: 12.0l.2:+ 0.?1.8 
"Torry over borne or fmi1y :15 : 17 : 7.0l.0: 6.60.9:- 0.4l.3 
Lack of médical care :19 : 19 : 1.01.4: 1.20.4:- 0.20.6 

Lack of student activities :l'7 : 16 : 6.01.0: 6.90.9:- 0.9t1.3 
Indifference of instructor : 9 : 6 : 13.01.3: 16.21.3:- 3.21.8 
TTse of library :14 : 9 : 9.21.2: l4.11.3:- 4.9l.8 
Tew associates :13 : 8 : 9.51.2: 15.3l.3:- 5.81.8 
Inability to budget time : 1 : 1 : 42.63.0: 48.9l.8:- 6.32.7 
Tiie taken for self-support :18 : 7 : 5.60.9: l5.61.3:-l0.04.5 
Insufficient funds :11 : 4 : 12.3i.3:_24.OXi.6:_1l.7X2.l 



than to the same group at Oregon State College, this problem 

showinc a difference in percentae of 9.7k2.l. The problems 

of social adjustment are greater disturbing factors for Stan- 

ford freshmen than for the Oregon State College students, as 

the items, asocial conflict with studies", 'failure to make 

friends", and "fraternities" indicate. Although not so high- 

1y significant, the facts show that Oregon State College 

freshmen recognize more frequently than do Stanford freshmen 

the factors of "inability to budget time", "use of the library", 

and "new associates" as handicaps in their adjustment to 

college life. In the same manner the Stanford freshmen are 

more frequently handicapped 'by "slow reading habies", "con- 

fusion in selecting a majors', and "higher standards of work" 

than are the Oregon State College freshmen. The remaining 

items present differences which are not significant. Tt is 

interesting to note that the freshmen of both institutions 

give first, second, and third place to the same three items, 

"inability to oudget time,' "higher standards of work", and. 

"slow reading habits"; likewise, the item, "lack of med- 

ical care" is last in rank order at both schools and is 

consistently insignificant as a problem in freshmen adjust- 

ment. 



r.I 

C COLTARIS3N O ADJ1JSTLThNT PRO3LEMS UF PRESH1N LN A1D 
7OIN AP srA:F'oRD UNIVEd3ITY AND 3FOEGON 3ATE COLLEGE 

The respinseß of the freshmen men at Stanford compared 

with those of the freshrien mn at Oregon State Co11ee re- 
ve1 five significant differences between the two roup. 
The data relative to this corparison are presented. in Table 

!VITT. The item ae arranged. in the same manner as in the 

other tables; i.e, those items marked 4 indicate that the 

differences are in the directin of the Stanford group, 

while those rnarked - favor the Oregon State College fresh- 
men. Coparin the differences with the orobEb1e errors we 

find that the t'social conlict with studies', "i'raternities', 
and "failure to make friends" are considered the most serious 

hancUcans to the freshmen men a t Stanford while " time taken 

for self-suort" and the proolern of 'insufficient funds" are 

noted as problems by a significantly larger percent of the 

freshmen men at Oregon State College. Although not quite as 

sinificant, the data indicate that the f reshmen ien at 
Stanford are nore liable to be confronted with difficulties 
due to the higher standards of rork, slow reading habits, 
confiisjon in selecting a major, and too anr required sub- 

jects, than are the freshmen men at Oregon State Co11ee. 

The ina1oilitv to budget time and the use of the librarj are 

problems, which in terms of chance, are more liable to be 

ex?rienced by freshmen men at Oregon State Col1ee than by 

the same groìiD at stanford. 
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rrtble XVIII 

o1oarison or Adjustment Problems of 

T'reshrnen Trn at Stanford TTfljVerßj and Oregon State College 

Stanford : 0.3.0. : D!ff. 
ci 
/7 /7 

Problems : ___________________ 

raternjtjes or sororities : 15.2t1.6 : 5.tl.1 :+ 9.9l.9 
Slow reading habits : 40.42.2 : + S.8t3.2 : 

Social conflict with studies : l5.2l.6 : G.8t1.2 4 S.42.O : 

Figher standards of work : 42.5±2.2 : 34.22.3 .+ 8.3.2 : 

-r00 many required subjects : 23.9l.9 : 17.4±1.8 4 6.5±.6 : 
Confusion in selecting major : 26.5±2.0 : 20.O2.0 :4 3.5±.8 : 

'ailure to make friends : 6.5l.l : l.l0.5 + 5.4l.2 : 
Impersonal nature of classes : l4.l.6 : l2.6l.6 :4 1.7±2.3 
Tack of medical care : l.3l.6 : 0.0 :4 l.tl.O 

New independence : 12.2*1.5 : ll.5l.6 :+ O.7tl.7 : 

'rorry over home or family : 6.5t1.l : 5.Rtl.l :+ 0.7*1.6 
Living arrangements : ll.?*l.5 : ll.0l.6 :4 0.32.2 
Tack of student activities : 

9±Q9 
: 4.2l.O :- O.3±l.4 

ew associates : : 10.5*1.5 :- 2.2*1.9 : 

Indifference of instructors : l.5±l.5 : 17.4*1.8 :- 3.9±2. : 

ilse of library : 9.5*1.3 : 14.2l.7 :- 4.72.1 
Tnability to budget time . : 9.92.2 : 46.82.4 :- 6.9±3.3 : 
1'iie taken for self-smnort : 6.91.1 : 18.9±1.9 :_l2.t2.2 : 
Insufficient funds : l.9±1.5 : 0.02.2 :-16.12.7 : 



A comparison of the probleïis conJ'ronted br the freshaen 
TOen at the two inrtitntions reveals differences which are 

not co reat and. only a few of which are sinificant. It is 
a well-known fact tha1; due to the high standard. of entrance 
requireNents maintained at Stanford Tlniversit:r and. also the 

limitation of the number of women admitted. each year, the 

women students at Stanford University are a hih1y selective 
group. In view of this fact a comparison of the problems 

experienced by the freshmen women at Stanford and. the fresh- 

men women at Oreon State Oollee presents an interestin? 

study. iThé responses of he two .roups of women to the L) 

items of the questionnaire and. the differences between them 

are presented. in Table XIX. The plan of listing the items 

and indicatin te differences between the two ¿roups is the 

same as in Table XVIIT. The rnot hihiy significant iter in 

the list of differences, "the time taken for self-sup2ort", 

shows that freshmen women at Stanford are cntirely free from 

this problem as indicated by the fact that not one of them 

have desirnated it as a difficulty, while 1l.2t1.8 per cent 

of the freshmen women at Oregon State ollee are hand!- 

caped in their adjustment to college life because of their 

ef?orts at self-support. Although not so hihly significant, 
the problem of insufficient funds presents a more serious 

dirficulty to the freshmenwomen at Oregon State College 

than to those at Stanford. By means o comparing the prob- 

able error to the difference, we find a ratio of 3.6 which, 



Table XIX 

Comparison of Adj"stment Problems 

of reshmen Tomen at Stanford University and Oren State Co1le 

: Stanford: 0.3.0. : Diff. : 
, ;-' 

social conflict with studies : 31.2*4.2 : 14.0*1.9 + 17.24.6 : 

1'oo many required subjects : 22.04.0 : 3.1*1.6 : + 12.Y±4.3 ; 

Confusion in selecting iajor : 29.6±4.2 : 22.3±2.4 + 7.34.P : 

Lack of student activities : 14.t3.2 : 10.5*1.8 + 43t37 : 

Living arrangements : 13.03.1 : 0.1±1.6 : + 3.9.5 : 

ailure to make friends : 7.42.4 : 3.5±1.0 4 3.9.6 : 

'raternities or sororities : 14.83.2 : 11.21..8 : + 3.6±3.7 : 

Impersonal nature o f classes : l4.83.2 : 11.2*1.8 : 4 3.6±3.7 : 

'lorry over home or family : 11.1±2.9 : r77t15 
; 4 34±33 

Inability to budget time : 54.04.7 : 51.72.8 : f 2.35.3 : 
le1r indeìendence : 14.8*3.2 : 12.6±1.9 : 4 2.2±3.7 : 
Figher standards of work : 35Qt44 : 34.3*2.7 : + 0.7±4.1 : 

Lack of medical care : 0.0 : 2.8±0.9 ; - 2.8±0.9 : 

Indifference of instructors : 11.l2.9 : l4.72.0 : - 3.6±3.5 
Use of library : 7.4*2.4 : 14.0l.9 : - 6.63.l : 

New associates : 14.8*3.2 : 21.7t2.3 : - 6.9±3.9 : 

Slow reading habits : l8.53.6 : 25.9±2.5 : - 74±44 
Insufficient funds : 5.62.0 : l6.l2.1 : -l0.52.9 i 
Time taken for se1f-suport 0.0 : 11.2*1.8 : -11.21.8 : 



by interDretation, indicates that there are 99 chances in 

100 that thi' problem is a more frequent one with the fresh- 

men women at Oregon State Co11ee than at Stanford. To the 

same degree of significance the problem of social conflict 

with studies is realized to be more serious by the freshmen 

women at Stanford than at Oregon State College, the deter- 

mining ratio in this case being 3.7. 

These findings indicate that problems relative to the 

f'inancial situation are characteristic to a greater extent 

of Oregon State College freshmen, while problems of social 

adjustment characterize the Stanford roup. The problems 

of academic adjustment seem to occur with more nearly the 

same frequency for the two groups with the Stanford freshmen 

troubled somewhat more by the higher standards of work re- 

quired by the ITniversity, while the Oregon State College 

freshmen have somewhat more difficulty in budgeting their time. 

D. COIARISON OF T} MOST DIFFICULT COURJES TAKEN BY TI fT3 
GROTJPS MID THE CAUSAL FAC TORS. 

The questionnaires iven at Stanford and at Oregon State 

College both asked the students to name the course in which 

they had experienced the greatest difficulty. Because of the 

great variation in the data resulting from the answers to 

this section by the freshmen of the two institutions, accurate 

cOmiDarisons are difficilt to ni . ake. However, a number of 

generalization.' can be noted which may indicate interesting 



trends. The first 7 subjects in order of frequency of 

nention by Stanford freshmen were: citizenship (a course re- 

qtired of all freshmen at Stanford); English and the Romance 

1anuages (each receiving 3 mentions); mathematics; 

chemistry; zoology; and biology. In like manner the first 

'7 subjects named by freshmen at Oregon State College were: 

Enlish (required of all freshmen) and chemistry (the two sub- 

jects receivin the arne number of mentions); mathematics; 

history; physics; zoology; and botany. Table XX presents the 

nercentages of students at the two schools who find their 

difficulties in four subject fields: Arts and Letters, Bio- 

logical Science, Physical Science; and Social Science. The 

differences are significant in each field with the Oregon 

State College students experiencing greater difficulty with 

the Physical Sciences, while the Stanford students have more 

trouble with the other three fields. 

Table XX 

STJBJECT TIELDS DESIGNATED AS MOST DIFFICUlT BY FRESIflN AT 
STANORD UNIVERSITY AND OREGON SrATE COLLEGE. 

Subject lields : 

Stanford : 

Tjniversity : 

ti 
/0 

Oregon State: 
College : 

ei 
/0 

Diff 

ci 
/0 

Arts and Letters : 29.6tl.8 : 2l.gtl.6 : 4 7.7t2.4 

9iological Science; 16.2±1.5 : 8.4t1.O : + 7.8l.8 

Physical Science ; 22.2l.7 36.3l.8 : -l4.l2.5 

Social Science : 25.4±1.7 : l4.11.3 : +1l.32.l 
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_or neither school rre 1,hese fields all inclusive of 

the subjects mentioned, as a considerable number of subjects 

named by students at ooth schools fall outside of these 

classifications. In the percenta.es ¿iven in Table XVIII 

the phrsica1 science field included mathematics. When this 

subject is considered alone we find that 32 Stanford fresh- 

men, or 1l.31.3 per cent, of the group and. 9 of the Oregon 

3tate College freshmen, or 1l.7l.2 per cent, of the croup 

considered it their most difficult course. 

The list of factors riven as causes of difficulty in- 

Cluded. nine items in each questionnaire which were identical. 

A comparison of the percentages of students of each school 

designatin the individal ite"is as causes for their diffi- 

culty reveals a number of interesting facts. These figures, 

which are presented in Table XXI, show two items, s'the in 

adequacy of subject backround", and !Ithe inability to 

follow lectures" contribute much more to the difficulty of 

Oregon State College freshmen than thej do to Stanford fresh- 

men. The diffe:ences in the entrance requirements set by the 

two schools me - y present an explanation of this situation. 

Stanford University required that all freshmen present 15 

credits from an accredited hih-school, all of which must 

have been completed with a grade of B or better. A high rat- 

Ing on the Thorndike Intelligence Test is also a requisite 

for admission (37:26). Oregon State College on the other 

hand, being a puilic, tax-imnorted school admits its stu- 

dents in accordsnce with requirements adopted by other higher 
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Table XXI 

CorrrDarj son o' Reasons for Difficlty of reshmen 

at Stanford ITrilversity and Oregon State Co1ge 

: Stanf'ord: O.3.C. 
-------;-------;T---------- 

: Diff 
. r 

--------- 

r -L__ _ --_- _p? - --------------------------- 
Lack of tiie for assignments ; l.Tt1.2: 12.6l.2 :4 4.3±1.7 

'au1ty methods of note-.taking : 15.1t1.2: 12.31.2 :4. 2.2t1.? 

TTnfair rading 6.3t0.8: 4.30.7 :4 2.1t1.1 

Ne1ect of asrigned work ; 24.Ol.4; 24.91.6 - 0.9±2.1 

poor text ; 1O.15*1.1 1.Otl.5 

No interest in course ; 34.21.6; 3ô.±1.8 - 2.1±2.4 

Personality of instructor ; 20.0±1.3; 23.41.6 - 3.4t2.1 

Could not follow lectures : l0.2l.0: 1?.?1.4 :- 7.51.7 
Inadequate subject background : 29.9±1.5: 41.l1.8 :-11.22.3 
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educational institutions of the State of Oregon. hese re- 
qliirements state that the student must have 15 units from a 

four-year h1h-schoo1 or twelve units from a senior high- 
school, earned by entrance examinations or evidenced. by a 

certificate from a standard preparatory school. To level of 

scholastic achievement is set other than the completion of 

the reniijreçj nurfoer of high school units of credit. As a re- 
suit, the freshmen who enter stanford Ilniversity are very 

nossibly, a much more highly selected group and are, no doubt, 

much better DreDared by way of subject background than are 

the Oregon State College freshmen. 

The findings which are now being discussed strengthen 
this assumption, for ll.22. per cent more freshmen at Oregon 

State College are seriously handicapped in meeting the aca- 

dernic requirements because of their inadequacy of subject 

background, This seems to indicate that, as a group, they are 

less well prepared ir! this respect than is the Stanford group. 

Th . e other significant item is the inability to follow lectures, 
which also is a. greater handicap for the Oregon State College 

freshmen than for those at Stanford. This difficulty, to 

some extent, would very possibly tie up with the inadequacy of 

subject background. Aside grom the technique of note taking 

it is very difficult for freshmen to follow lectures intelli- 
gently if their subject background is not adequate for a 

complete understanding of the material under discussion. 

In all of the other items the differences are not signi- 



ficant. Tt is interesin to note, however, that in 6 of 

the jteris the dif'erences indicate a larger proportion of 

Oregon State Col1ege freshien noting thei s causes, of 

dif'iculty while items are noted more frequently by 3tari- 

ford freshmen. 

The only course required of all freshmen at Stanford 

ITniversit- is Citizenship, while at Oreon State College the 

only course required. of all freshmen is English Composition. 

Sixty-five, or 22.9l.7 per cent, of the Stanford freshmen 

ntmd Citizenship as their most difficult course, while at 

Oregon State College 63, or 18.9±1.0 per cent, of the fresh- 

men named Enlish as their most difficult course. Although 

in content and 'ossibly in method of presentation, as well 

as other features, the two courses are very different, they 

are the only courses which include all of the freshmei i Coi.- 

tribiitin to 1,he study at their respective schools, and 

consequently a comparison of the reasons for difficulty 

assigned to these required courses should. present some in- 

teresting 'oints. It is noted in Table XXII that only one 

significant difference is revealed, 'faulty methods of note- 

taking" roving to e a significantly greater difficulty to 

the students in Citizenshi2 than to those in Lnglish Compo- 

sitian. This might be explained ixi part by the difference 

in the nature of the two courses; the si.ibjec t material in 

Citizenship bein presented more trequently by the lecture 

method than would the material in Enlish Cornpooition in 

which much of the time would pro oably be spent on funda- 
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Table XXII 

Feasons for Difficulty of Stanford Treshmen in Citi.zenshjp 

oiripared with Oregon State reshrnen in English Composition 

: Stanford : O.3.C. : Diff. 
. c 

la 
e 

-__J:___ ., _ ________________________________________________________-i----. 

'aiilty methods of notetkin : 35.84.O : 7.9.3 :4 25.9±4.6 

Personality of instructor ; 35.44.O 23.83.6 ;4 11.65.6 
Lack of tiie for assignments ; 20.0*3.3 l2.72.8 4 7.34.3 
Could. not follow lectures : 10.8±2.6 : 6.4±2.1 :+ 44±34 
poor text : 6.2t2.O : 4.8fl.8 :4. 1.4±2.7 

Unfair gradin,g 6.22.O 6.42.l - 0.2±2.9 

No interest in course : 49.24.2 52.44.2 - 3.2±5.9 

Te1ect of asFigned work ; 24.6t3.6 , 3O.23.9 - 5.6±5.3 

Inadequale subject background 
. 

32.33.9 : 42.9±4.2 : 1O.65.7 

s 



mental drills and exercises. Consequently, the ability 

to take notes satisfactorily would be a reater need in 

the Citizenshi course than it would in Enlish Cornpo- 

sition and for thj reason the Stanford students noted it 

as a major problem. 

It is interestin: to note the rank order of the items 

as assigned by the two roups. irst place in both groups 

is held by the item "no interest in the course" which 

stands considerably higher than any other factor. Certain- 

ly the fact that these students at both Stanford and 

Oregon State College attribute their greatest handicap in 

these required courses to their lack of interest in the 

course, is a criticism which bears investigation. Consider- 

ing the tact that the Stanford Universitj freshmen are a 

more highly selected group than the average group of fresh- 

men, it cannotbe said that the lack of interest results 

fro'i the fact that the students involved are, fur the most 

tart, not college material. Such a reason might enter into 

the situation at Oregon State College but since the differ- 

ence in the response to the item at the two schools is 

sliht this assumption cannot have much weight. Perhaps the 

organization of the courses themselves needs to oe investi- 

ated. Are they, since they are required of all freshmen, 

designed accurately to meet the needs of the students? Per- 

haps the riethod Of presentation needs to be investigated; 

that is the course may contain the material which meets the 



needs o' The students, but through faulty methods of pre- 

sentation this riaterial may not be handled so that the 

students can profit most by it. Perhaps the qualifications 
of th instructional staff need. to be investiated. Are 

these required courses in the hands of those professors who 

are most capable of handling them and most adept in deal- 

in with freshmen students? Any number of possibilities 
su est themselves, but whatever the case may be, the criti- 
cism is certainly one which cannot be ignored. 

Second in rank order in the reasons for difficulty in 

nglish Composition is the item !inadeqUate subject oack- 

roundt' , while this item is fourth in rank order as a diffi- 
cilty in Citizenship. The relationship of this factor as a 

cause for difficulty in Enlish Composition is certainly a 

matter of concern. The majority of the students involved. 

in the Oreon State Collee study are ractuates of Oregon 

hih-schools. These students, in fu1fillin the graduation 

requirements set by the s'ate .'or accredited hih-schools, 
T'lave completed. four years of work in English, a iare part 
of which was work in English cowposition and the funda- 

mentais of Enflish rammar. In the face of this preparation 
the fact that 42.94.2 per cent of those students who find 
their reatest difficulty with Ernlish Composition attribute 
it to the inadecçiacy of subject oackround initiates ques- 

tionc not only concerning the college course as it is pre- 

sented, but also the quality of the hih-school preparation. 
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In addition to these conclusions, however, the writer 

suggests that this denotes more evident need. for not only 

a more selective policy in the admission of college fresh- 

men, out also a lif'ting rather than a 1owerin of the 

standards set for satisfactory completion of high-school 

work. 

The findings relative to the comparison of these two 

studies made at Stanford University and at Oregon State 

ollege emphasize that freshmen are confronted with a 

variety of nroblems when making the adjustent necessitated 

by the new environment of college; that these proolems are 

experienced iì very different ways by individual students 

and, although students at the different schools res:ond in 

very dif erent ways to some of the problems, a considerable 

number of thm are common to freshmen in the two insti- 

tution s. 



CHAPR VI 

3PM:.'ARY, JNCLUSI ONG, AND :EC :ThNDA ri UNS 

The analyses which have een macle in Chapter IV and. 

the cornarisons rnade in Chapter V have revealed. rnany facts 

relative to the pro.3leis which confront the freshmen at 

Oregon State College in aaking the man; adjustaents to the 

new environment of college. It is the purpose of this 

chapter to summarize the findings which the stud; has re- 

vealed; to draw conclusions based. upon the findings; and 

to make a few recommendations for the guidance of others 

who are engaged. or interested in this type of work. 

A. STJiL.Y 

This study was undertaken because of the writers be- 

lief in the need and importanee of such an investigation. 

The fact that ever increasin. numbers of students are 

crowdin.L the colleges and universities each year has made 

the technique of individual treatment an acute probleri. In 

addition, the constantly increasing rate of student mortal- 

ity has concentrated the attention of administrators and. 

ersonnel officials on the problems relative to the adjust- 

ment and adaptation of new students. Similar studies made 

in many of the representative colleges and. universities 

throughout the country, which indicate that institutions 

consider such problems to oe of great importance, further 

strengthened the belief that such a study as the present one 
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was needed at Oregon StaLe Col1ee. 

The purpose of this stidy, then, has been to investi- 

gate the existing situation relative to freshmen adjustment 

at ')reon State College in order t deter;iine the nature and 

extent of the secific problems which freshmen at Oregon 

State College actually encounter. In addition, an attempt - 

has been mad tO isolate some of the causes under1yin these 

problems of adjustnent and also to evaluate from the stand- 

oint of the students those Drojects desined to aid them 

in their adatation to college liL'e. In short, the study 

attemts to secure definite infor:iation concerning the follow- 

in questions: 

1. 'That is the nature of the adjust:tent problems with 

which Oreon State College freshmen are most frequently con- 

fronted? 

2. That is the extent of these problems and to what de- 

ree are they considered of major or minor ioortance tu the 

student? 

2;. T'o what extent are the strictly academic difficul- 
ties attributable to particular college courses? 

4. That other f'ctors are responsible for the acadeiic 

D ro b le m s? 

5. That is the attit'de of Oregon State College fresh- 

men concrning the value of projects designed to aid them 

in their adjustment to college life? 

6. That is their oDinion concernin the most needed re- 

'ornis in their hih- school preparation? 
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The data were collected o.y means of a questionnaire 

administered through the cooperation of the English de- 

partment and to which the responses were voluntary. he 

questionnaire consisted of five sec tians containing, in 

the form o. check lists, from ten to nineteen items per 

section. ach division of the questionnaire was given 

separate treatment, all of which is reported in detail in 

Chajter IV and Cha'ter V of this study. 

The study, which involved 3, or 72.3 per cent of the 

freshmen class of l9-4 at Oregon State College, revealed 

a number o significant findings. 3f the 19 possible rob- 

lems suggested on the questionnaire each one was named by 4 

or sore students as a difficulty with which they were con- 

fronted durin,' the adjustment. eriod of their freshmen year. 

In addition to these 19 problems, 30 students naied problems 

not included. in the list. The problem confronted by the 

largest number of students was "the inability to budget time"; 

"higher standards of work!I; "slow reading haoits" and "in- 

sufficient funds", following closely in the order named. Al- 

though every problem except one was mentioned bj a t least 

one student as the problem of :najor cLifLicUlty to him, seven 

items were lJsted more frequently than others as problems oi 

major i"nortance, namely: "the inability to udget time", 

hIhiher standards of work", "slow reading habits", "insuffi- 

cient funds", "general background inadequate", "time taken 

for self-suport", and "confusion in the selection of a 
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iajor'. The two iter-is causing the least d.iffic1ty as proo- 

lerns of adjustient were "failure to make friendst' and "laci 

of riedical care". 

'Then the Droolems uthe men were compared with those 

of the women, a nuniaer of interestin differences a:peared. 

The problems confrontin the men more frequentlj than the 

women were "insufficient funds," "time taken for self-sup- 
port', and "too many required suujects". The prob1eris of 

social adjustrient oroved. to be reater handicaps to the 

women than to the men with social conflict with studies", 

"new associates", and "lack of student activities" showin 

sinificant differences in favor of the women. 

Dif'erences were also revealed in the responses of 

those students who identified their papers as compared with 

those who dici not. Targer percentaes of the identified 
romxps designated the various items as proòlems than did. hc 

unidentified. rou with four problems, "the inability to bud- 

et time"; "slow readjn habits"; "1jvjn arrangements"; 
and "the impersonal nature of classes" showin differences 
which were statistically significant in favor of the identi- 
fled roun. 

In a third classification, based on the lapse of time 

between graduation from hih-schoo1 and reistration in 

college, it was found that those students whose entrance to 

col1ee was postoned were more frequently confronted with 

such problems as "slow reading haoits", "insufficient funds", 

and 'time taken for self-su000rt' than the roup whose for- 
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mal education was not inerrupted. On the other hand, the 

latter rou' found greater difficulty in adjusting thera- 

selves to the new associates of the college environment and 

the new independence of college life. 
The freshmen designated 48 different subjects, spread 

over a great variety of subject fields, as those subjects 

which ther considered most difficult. The three subjects 

mentioned the reatest number of times were: English, 

chemistry, and mathematics. 3ubjects ir! the Physical 

Science field were found t û be the most difficult with sub- 

jects in the fields of Arts and retters and the Social 

Scinces fol1owin in order. The great distribution of sub- 

jects mentioned indicate that difficulties cannot be at.tri- 
buted to any one' or two particular courses. Tie two fac tors 

named. the greatest iiier of times as causes of difficulty 
in meetjn the academic requirements were: "inadequate sua- 

ject background" and "no interest in the course". Insigni- 
ficant as causes of difficulty were the factors "unfair 
rading" and "cheating and. unfair work of classmates". 

Causes to which difficulties vere atríuted differed some- 

what in the different departments. In Arts and Letters, 
3iological Science, Corirrierce, and Social Science the one 

reason for difficulty which exceeded all others was "no in- 

terest in the course" while in Matheiatics and Physical 

Science the difficulty was attributed to "inadequate sub- 

.ject background". The ersonality of the instructor con- 

tributed to the difficulty of the students to such a degree 
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as to warrant consideraticn. 

of the rojects desined as aids to adjust ient diirin 

the freshman year, the freshmen indicated that the fresh- 

man week program, instiutiona1 life, and the plan of facul- 

ty advisership were the helpful to them in the order 

narned. A number of sinificanb differences vIere revealed 

when the responses of the men were compared to those of 

the women On this Doint. The women we aided more by !the 

freshman week .proran!I , ' the rorari" , and "church 

affiliations" than were the men, while a 1arer percentae 

of the en than women indicated that they had benefited y 

the student employment office. 
The students indicated that in their high-school prep- 

aration they most needed more explIcit trainin i; the tech- 

nique of 'how to study", in order that they might be ade- 

qiate1v prepared for co1lee work. In this work especial 

attention should be iven to such matters as "110W to oudet 
timer', and "how to take notes", since co11ee work demands 

such know1ede and kil1s. 
A comparison of this studj with a similar one made by 

(7arrett at 1tanford University a year earlier revealed a 

number o' significant differences. Items on which compari- 

sons were possible were: the nature and extent of the 

freshmen adjutment problems; problems determined on the 

basis off sex; most dit'ficnit academic courses and their 

Causal factors; reasons ffor difficulty with required 

Courses. Differences showed that problems of social adjust- 
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rient wr "fiore requent ao1 the Gtaìford. freshmen, while 

Oreon nate fres}wten found reater dific11ty with fi- 
nancial rables; 3tanford frehen found reater cUff!- 

cUlt:J account of I thp higher standards of work1 , while 

0reon 3tate fresh'ien were iore frequeiitly troub1e by the 

inbiiity to budet time'. Differences On the basis of sex 

were likewise sinificsnt; however, the outstandiri items 

did riot vary reatly from the aforementioned ones. 7resh- 

men of 'oath i.ntitutions considered the required courses to 

be the most difficult. Phe three subject fields-Arts and. 

Letters, 3io1o,ical Science, and 300ial 3cience- resented 

jreater difficulty to the Stanford while the Physical 

Sciences irese'nted. reatr d.ifficulty for the Oreon State 

freshnen. Chemitry, nlish, and. athematics received. the 

ç'eatest flir3er of mentions on tliis point amon' the sub- 

jects which were comon to 30th OU2S. "Inad.ejuacy of 

subject backround.', and. 'the inaoility tu follow lectures" 
rpre iven iore 'requently as causes of difficulty for the 

Oregon State freshmen while "lack of time for as: inments' 
was mentioned. by the largest number uf the 3tanford ¿roup. 
q0 interest in the course' was ascribed. by ooth ¿roups 

s the ost frequent cause of difficulty in he courses re- 

quired of all freshmen. 'aulty methods of note-takin" 
and. "the ersonality of the instructor' we re more frequent 

causes o' difficulty in these courses for the Stanford 

'reshrnen, ir}ii1e "the inad.eqiacy of subjec t background." was 
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a :reater handicap for the Oreon State ¿roup. 

-. CONCLTTSTONS 

On the basis of the findings which this study has re- 
vealed the following conclusions are drawn: 

1. That freshmen as a rou are confronted with many 

and varied problems which seriously interfere with their ad- 

justrnent to collee life; 
2. That all students are not confronted with the same 

probleis, and that those who do have co:mnon problems react 

to them in different ways; 

3. That there are inificant differences in the types 

and seriousness of Droblems met by the two sexes- 

4. That the number of years a student is out of hih- 
school be-fore he enters col1ee is a factor which influences 

the nature and degree of difficulty in making a satisfactory 
adjustment to college life; 

5. That certain college courses contribute nore than 

others to the difficulties of freshmen; 

6. That students are seriously handicao:ed because of 

their inadequacy of subject background, and because of lack 

of' interest in their work; 

7. That problems of social adjustment aire as vital as 

problems of academic adjustment end need the same amount of 

care and consideration; 
R. That freshmen ar extremely sensitive to the person- 

alities of' their various professors; 
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9. That students, enera1ly, are aware of the points 

of weakness in their high-school preparation, and. realize the 

effect of this preparation on their college achieve'rient; 

10. That the majority of the problems with which fresh- 

men are confronted are, to a large degree, remediable. 

11. That the responsibility for the situations which 

contribute to adjustment difficulties lies with the pre- 

paratory schools as well as with the institutions of higher 

learning, and that the standards of these preparatory schools 

cannot be lowered without a corresponding increase in the 

difficulties experienced by college freshmen; 

12. That certain projects particularly freshnen week 

prorams and plans of faculty adviserships, facilitate 

materially the ease with which freshmen become adapted to the 

new environment of collee; 

13. That certain adjustment problems occur with greater 

frequency than others at different institutions, making it 

necessary for each institution to deternine the nature and ex- 

tent of its own problems. 
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C. CLmATIO1S 

The findings of this study and the resii1tin con- 

clusions sugest the need of the fo11owin recoinendations: 

1. That, considering the nurnoer and variety of the 

probleris and the diference in deree o intensity with 

which they are realized by individual students, a more ex- 

tensive deart"ient of personnel adminisUration is needed 

Drovidin for the careful guidance and counel of freshmen 

throughout the year; 

2. That this personnel department include in its pro- 

gram: diagnostic and reedia1 work j;r] reading; training 

in properstudy habits; assistance in finding employment; 

assistance in matters of social adjustment; and other 

necesary projects of a similar nature; 

3. That provision be made for more frequent oppor- 

tunity for faculty contact since such a large proportion 

of the freshmen feel such a need; 

4. That areful attention be givenì to the courses re- 

quired, of all freshmen in the various curricula, in an 

effort to justifr such requirements and hence increase stu- 

dent interest; 

5. That, due to the fact that the greatest handicap 

to the academic adjustment of the freshmen is the inadequacy 

of their subject background, an investigation be made cun- 

cerning the content and quality of the work done in the pre- 

naratory schools; 
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6. That the irearatory schools give more attention 
in the training of their students to such elements as 'how 

to study", "how to take notes' and "ho' to budget ti:e"; 
7. That a more careful exa"ünation be made of stu- 

dents who desire to g on to col1ee, and that in so far 
as pOsib1e those students whu do not present sufficient 
evidence o' ability to succcd be refused admission; 

P That col1ees should exrcise the greatest care 

in assi nin instructors to freshmen courses, since some 

instructors do not know how to motivate freshmen students; 
9. That a study iriilar to the present one be made 

on the hih-school leve1 

10. That such a study as the ?resent one be repeated 
periodically at Oregon State ol1ege in order to serve as 

a measure of imrovement and to enable the personnel dir- 
actors to be continually aware of the student's pressing 
needs. 
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APPENDIX 



Â Survey of reshrnan Adjustment Prob1ems 

The problems which a student meets during his first 
year in college are many. At Oregon State College much 
effort is exerted on the part of both students and faculty 
tö foresee these problems and to minimize in so far as 
nossible the sit»ations in which they arise. Only by actual 
knowledge of what these problems are can they oe dealt with 
successfully. This survey is an attempt to define the con- 
clitions which now exist in order that you who are now stu.- 

dents, as well as the students of the future, may find the 
environment at Oregon State College one which is conducive 
to the best personal develo2ment of each individual student. 
By reading this carefully and checking it to the best of your 
ability, you will be making a most necessary contribution to 

the study, and your cooperation will be reat1y appreciated. 
rhere is nu necessity for personal identification in this 
survey unless you, yourself, desire to follow-up the results. 

T. Sex? __________Age at entering Orego. State College?____ 
. 

In wiTich school or division are you registered? . 

T-ow many years were you out of high-school before enter- 
ing College? 
?ere you emnloyed? At what?__________________ 
High-school attended prior to O.S.C. 

School ____ City State 

II. ith what problems were you confronted in adjusting 
yourself durin any or all of your first three quarters 
at O.S.C.? (Check once the problems that rou31ed you at 
all; check twice the one most troublesome for you.) 

Tew independence 
Livin arrangements 
Insufficient funds 
Higher standards of work 
New associates 
Inability to budget time 
Too many required subjects 
Social conflict with studies 
Indifference of instructors 
'raternjties or sororities 
(eneral background inadequate 

Impersonal nature of classes 
Lack of student activities 
slow reading habits 
Confusion in selecting major 
"T'ailure to make friends 
íorry about home and family 
Lack of medical care 
Use of library 
Time taken for self-support 
others 

III. That college course caused you the reatest difficulty 
during any or all of your first three quarters?__________ 
Tndicate in which quarter the course was studied._______ 



'That were your causes for the dJfficnity with the 
course (check once all the contributing causes; check 
twice the chief cause 

u0 interest in course 
Teiect of assigned work 
'aulty methods of note tak- 

i n g TTyjr rading 
Lack of time for assignments 

Persona1itr of instructor 
Inadequate subj cc t background 
Could not follow lectures 
Poor. text 
Cheating and. unfair work of 

classmate s 
Otners_______ 

IV. Thich of the following projects carried out on this 
camnus have helped you in making your adjustment to 
college life? (check once those which have helped you; 
check twice the one most helpful) 

'reshman week pro.ram 
aculty adviser 

''reshrnan counseler or 
Cister 

Cocial ethics class 
Conference with Dean 

omen or en 

Orientation courses 
raternity, sorority, or 

dormitor'r life 
Y.I.C.A. or Y..C.A. 
Church afiliations 

of ßtudent employment office 
J'emlth service examination 

V. In which of the following ways do you feel that more 
adequate training or experience in high-school would 
better have prepared. you for your adjustment to college 
life? 'Check once those which you feel you needed. 
check twice the one you eel you needed most.) 

,:rûw to stud.y 
'Yocational counseling 
Educational counseling 
Temedial reading proam 
greater participation in 

activities 
Limitation of narticipation 

in activities 
T-ow to budget time 
TTow to use librarr 
Fow to take notes 

How to outline 
ore independence of work 

Coipiiloory examinations 
Direct training in social 

eticjue t te 
A more . eneral and in- 

Clusive course of study 
A more specialized course 

of study 
Others 

1TT. 7ould you welcome help froi some of the college faculty 
on the Droblems checked above if you knew whom to sée? 
Yes To________ 
Pleasewrite your name and address if your answer to 
the last question is 'yes'. 


