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Purpose: Increasing enrollment numbers of multicultural students, and growing 

research between the relationship between student engagement and student success 

and retention heighten the importance of addressing student engagement in campus 

recreation. This study was conducted to explore the facilitators and barriers to 

underserved students participating in physical activity through campus recreation. 

Method: Twenty-two students who identified as American Indian/Alaska Native, 

Black/African American, or Hispanic/Latina/o from Oregon State University were 

recruited to participate in one of three focus group discussions. Each focus group 

lasted between 45 and 60 minutes. The interviews were transcribed, coded, and 

analyzed for common themes. Results: Facilitators included social dynamics of 

campus recreation facilities, health maintenance, personal growth, maintaining a 

cultural connection, facility and services, and accountability. Barriers included 

organizational barriers, lack of time, gender barriers, and cultural barriers.  

Conclusions: Understanding the barriers and facilitators to ethnic minority students’ 

engaging in campus recreation is an important step in the process of increasing 

engagement across the realm of student affairs. Recreational facilities can create more 

inclusive environments by ensuring equitable use of shared spaces, facilitating 

women’s weight training, providing resources to online students, creating more 

structured programming, requiring cultural competence training for all staff, and 

designating spaces for cultural recreational activities. 
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Underserved Student Populations’ Barriers and Facilitators to 

Engaging in Campus Recreation 
 

 

 

CHAPTER 1. LITERATURE REVIEW 

 

1.1 Diversifying Student Populations 

 Over the past decade, Oregon State University has diversified and increased its 

student population. For example, enrollment of international students at Oregon State 

University has nearly doubled from 5.6% of the total student population in 2003 to 10.2% 

in 2013, while enrollment of ethnic minority students has grown from 13.7% to 20.6% 

(Oregon State University, Office of Institutional Research, 2003; 2013). This represents 

an increase of 3,173 minority students and 1,798 international students between 2003 and 

2013.    

 This pattern is not exclusive to Oregon State University. An increase in the 

cultural diversity of student populations is occurring across all seven schools within the 

Oregon University System. From 2002 to 2012, Oregon’s international student 

population grew from 5.1%  to 7.4% , and the ethnic minority student population 

increased from 12.9%  to 20.3% (Oregon University System, Institutional Research, 

2002; 2012). This represents an increase of 10,490 minority students, and 3,547 

international students. With current demographic trends indicating that ethnic minority 

groups account for the vast majority of America’s total population growth (U.S. Census 

Bureau, 2010), universities should expect further growth in enrollment numbers of both 

international and ethnic minority students. 
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1.2 Needs for Attention to Physical Activity 

 College is an important transition 

period for many students during which time important  health behavior patterns are 

established, and not always for the positive. For example, in 2013 only 48.8% of students 

reported meeting the physical activity guidelines of the American College of Sports 

Medicine for aerobic activity, while only 38.1% met the guidelines for muscle-

strengthening activity (American College Health Association, National College Health 

Assessment, 2013). These figures reflect a declining trend that begins earlier in life.  For 

example, studies show that physical activity levels fall during the period between 

adolescence (e.g., high school) and adulthood (e.g., college or university) by as much as 

62.5% (Cullen et al., 1999; Stone, Strikwerda-Brown, & Gregg, 2002; Bray & Born, 

2004). This decrease can be attributed to a variety of factors such as students’ relocation 

to college campuses, which disrupts their existing social support networks and requires 

them to acclimate to the university culture and lifestyle. The college or university culture 

or lifestyle also possesses health challenges for students, who may be confronted with 

increased alcohol use, physical inactivity, and poor dietary intake (Hurtado-Ortiz, 2011; 

Yan & Cardinal, 2013).  

 Examining physical activity through the more comprehensive life-course 

perspective reveals how engaging in physical activity at an earlier stage in life influences 

health behaviors and outcomes later in life (Li, Cardinal, & Settersten, 2009). Despite the 

introduction of poor health behaviors upon entering college, there are many opportunities 

for universities to reverse the negative habits and play a role in the formation of healthy 

lifestyles among the students they serve.  For example, physical activity habits tend to 
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remain stable in participants’ post-college years, suggesting that college represents one of 

the last opportunities for educators to shape physical activity behaviors (Sparling, 2003).  

 Understanding ethnic minority students’ physical activity experience in college is 

especially important because ethnic minorities bear a disproportionate burden of disease. 

For example, physical inactivity during adolescence and young adulthood has been linked 

to higher rates of cardiovascular disease in African American and American Indian 

women (Henderson & Ainsworth, 2000). Ethnic minorities report lower levels of 

physical activity compared to White students, which correlate with higher incidence rates 

of diabetes, hypertension, stroke, and overall mortality in African Americans, Latinos, 

American Indians, and Filipinos when compared to Whites (Hurtado-Ortiz, 2011; Belza 

et al., 2004). Furthermore, international students from Asian and African countries have 

been found to have the lowest level of physical activity participation (Yan & Cardinal, 

2013). Considering the acculturative stress that international students face, increased 

levels of physical activity have a potential role in preventing harmful psychological 

responses such as depression (Yan & Cardinal, 2013). 

 

1.3 The Role of Campus Recreation Centers 

 Campus recreation centers provide students with access to an important 

preventive health resource. By providing a location for structured activity, such as group 

fitness classes and intramural sports, in addition to unstructured programming, 

universities increase students’ participation in physical activity (Huesman, Brown, Lee, 

Kellogg, & Radcliffe, 2007). The provision of fitness facilities and classes can play a 

major role in reducing health disparities among the student population (Ajibade, 2011). 
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For example, in Henchy’s (2011) exploratory study of the relationship between campus 

recreation facilities and students’ perceived health benefits, 57% of the participants felt 

that their health had strongly or moderately improved from participation in campus 

recreation activities. Moreover, 86% agreed or strongly agreed that participating in 

campus recreation activities and programs expanded their interest in staying physically 

fit.   

 The benefits of recreation centers reach beyond physical wellness in that they also 

contribute to social well-being. Facilities have been credited with creating a sense of 

community, and promoting social interaction among participants (Carter-Francique, 

2011). Multiple studies demonstrate that social aspects of recreational programmings are 

vital to their success, and there are many pathways through which this can occur, such as 

joining a group that encourages and supports one another to be regularly active, or 

making new acquaintances at a drop-in game or activity (Belza et al., 2004; Ries, 2008; 

Hanlon & Coleman, 2006; Artinger et al., 2006 ).  In Henchy’s (2011) study, 81% of 

students agreed that participating in campus recreation activities had helped them feel 

more at home at the university.  

 The contributions of campus recreation centers towards physical and social well-

being ultimately influence universities’ retention rates. This is consistent with Tinto’s 

model of  student retention, which proposed that colleges exist in both academic and 

social contexts, and emphasized the role of nonacademic experiences in student retention 

(Tinto, 1975). Students’ daily interactions with peers are positively related to increased 

learning and persistence, and Tinto suggested that a lack of integration into the social 

system increases the probability that students choose to leave college for other pursuits 



5 

 

  

(Tinto, 1993). Multiple studies support this. For example, Henchy (2011) found that 

recreational facilities and programs have a strong or moderate influence on 31% of 

students’ decision to continue at the university, while Lindsey and Sessoms (2006) 

reported the availability of recreational sports played an important or very important role 

in deciding to continue college for 37.3% of students. Another study found a significant 

relationship between entering the facility one or more times in the fall semester and 

retention to enroll the following fall (Kampf & Teske, 2013). 

 

1.4 Adapting to Diversity and Pursuing Inclusivity 

 The implications of studies on campus recreation and social integration become 

increasingly relevant when considering current data on retention rates. In 2002, the 

Consortium for Student Retention Data Exchange reported that White students were 

retained from the first year of college to the second year at a rate of 80.3%, while Black 

students were retained at 74.7%, Hispanic students at 75.7%, and American Indians at 

67.2% (Seidman, 2005). Although minority students are enrolling at a higher rate than 

ever before, they are also leaving at a higher rates than non-minority students. 

International students also report lower retention rates. For example, from 1996 to 2002, 

the average first-year retention rate for international students was 77.9% (Andrade, 2005). 

 Due to the growing diversity in college populations, there is a need to develop 

new approaches to recreation programming that meet the needs and interests of all 

student groups (Wilson, 2000). When students with different histories and cultures arrive 

on campuses, they face the obstacle of adapting to the conditions necessary to belong in 

their new environment (Frisby, 2011; Yan & Cardinal, 2013). Creating opportunities for 
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students to foster a sense of community through recreation is important in helping them 

successfully make this transition (Shinew et al., 2006). Numerous studies have 

recognized the demand for analyzing the ways recreation programs serve ethnically 

diverse clientele (Hoepker, 2013; Allison & Hibbler, 2004; Stone, Strikwerda-Brown, & 

Gregg, 2002). Carter-Francique (2011) demonstrated the need for campus recreation 

centers to acknowledge the diversity within the campus population to create a more 

inclusive and welcoming environment for multicultural students. Others have suggested 

an approach that is more intentional in its inclusivity, rather than treating diversity with 

neutrality and assuming that students will find their niche (Henderson, 1997). 

 

1.5 Purpose 

 The purpose of this study is to build upon the extant literature by examining the 

barriers and facilitators to ethnic minority students participating in physical activity, and 

engaging in campus recreation. Specifically, this study seeks to address the following 

research questions: 

1. What are the perceived barriers and facilitators to ethnic minority students being 

physically active through campus recreation programming? 

2.  How do multicultural students currently engage in campus recreation programs? 
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CHAPTER 2. METHODS 

 

2.1 Approach  

 An open-ended, qualitative approach using focus groups as a data collection 

method was applied to explore the barriers and facilitators to ethnic minority students 

engaging in physical activity and, more specifically, campus recreation (Merriam, 2009).  

 

2.2 Setting
1
 

 All study participants were attending Oregon State University, a major research 

university located in the Pacific Northwest region of the United States. Oregon State 

University is located in a town with many opportunities for inhabitants to be physically 

active (e.g., bicycle lanes, sidewalks, safe city parks, as well as a coastline, mountain 

ranges, and rivers in close proximity).  The university also provides multiple fitness, 

exercise, and recreational facilities to its students.  

 The largest and most used recreational facility available to fee-paying students is 

Dixon Recreation Center, which houses multiple basketball and volleyball courts, 

multipurpose rooms, cardio and weight rooms, a swimming pool, an indoor track, a rock-

climbing wall, and an outdoor recreation center. A smaller facility, McAlexander 

Fieldhouse, contains a multipurpose court, indoor turf field, and rock-climbing wall. 

Lastly, Student Legacy Park is an outdoor park encompassing 3 turf fields, a track, tennis 

complex, basketball court, and pavilion.  

                                                 
1
 During the 2013-2014 academic year, Oregon State University’s campus witnessed three highly visible 

acts of racism, homophobia, and intolerance, which raised the community’s consciousness about inclusive 

communities. In response, student-led movements around inclusion and community dialogues organized by 

OSU’s Office of Equity and Inclusion occurred, heightening awareness of these issues..  
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2.3 Participants 

A total of 22 (14 females, 8 males) students (18 years or older) participated in this 

study. All were undergraduate students, and identified as belonging to one of the 

following ethnic minority groups: American Indian  or Alaska Native, Hispanic or Latino, 

and Black or African American. Class standing ranged from freshman to seniors, and 

participants included in-state and out-of-state students, onsite and e-campus students, and 

students who lived in on-campus housing as well as off-campus.  

 

2.4 Participant Recruitment 

 Study participants were recruited through announcements made at weekly 

meetings of the respective cultural centers. Students who were interested in this study 

were directed to provide their name and email address to the lead researcher on the study. 

A representative from each cultural center then worked with the lead researcher to 

schedule a date, time, and space that would best accommodate the potential participants 

for the focus groups. Interested participants were sent an email explaining the objectives 

and details of the research study, as well as the date, time and location of the focus group, 

if they chose to continue. Because the participants were recruited through cultural 

centers, most were classmates, co-workers, or friends with one another. 

 

2.5 Focus Groups 

Three separate focus groups, involving a total of 22 participants, were conducted 

with the Native American Longhouse, Centro Cultural Cesar Chavez, and Lonnie B. 
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Harris Black Cultural Center. The focus groups took place in the participants’ respective 

cultural centers to increase participant comfort; American Indian/Alaska Native students 

had a focus group at the Native American Longhouse, Hispanic/Latina/o students had one 

at the Centro Cultural Cesar Chavez, and Black/African American students had theirs at 

the Lonnie B. Harris Black Cultural Center .  

 Once dates, times, and locations of focus groups were established, a reminder 

email was sent to each participant 24 hours prior. All interview questions were designed 

to address the study’s purpose. That is, what are the barriers and facilitators to ethnic 

minority students engaging in physical activity and campus recreation? Factors such as 

the social environment of campus recreation facilities and students’ current engagement 

in campus recreation programs were addressed. 

 

2.6 Moderators 

 Focus group moderators were undergraduate students employed by the 

Department of Recreational Sports at Oregon State University. Their outreach and 

marketing work contributes to the department’s strategic plan, which focuses on 

improving services by identifying barriers and increasing access to a diverse student 

body. Each moderator received one hour of focus group design and facilitation training 

from an expert on research methods and methodology (co-author DWN). Additionally, 

all moderators completed research ethics training and possessed a nationally and 

university-recognized certificate in research ethics.  

 

2.7 Procedure 
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 Before each focus group, the moderator explained to the participants that the 

information gathered would be used for research purposes and that the discussion would 

be audio-recorded. Participants were assured that any recorded information would be kept 

confidential to the extent allowed by law, and that their names would not be linked to 

anything they say. Verbal consent was obtained from each participant prior to 

audiorecording. The Institutional Review Board at Oregon State University approved the 

study. All focus groups lasted between 45 and 60 minutes. Data was collected between 

February and April 2014. 

 

2.8 Analysis 

 Each focus group was audio recorded and transcribed verbatim by the primary 

author. Text was thoroughly coded by openly assigning descriptive codes. Axial coding 

was then employed to sort emerging themes. Grounded theory was used as a basis for 

qualitative analysis (Strauss & Corbin, 1990). A second coder (co-author BJC), who is an 

experienced researcher in the psychological, sociological, and cultural aspects of physical 

activity, independently reviewed the transcripts and coding, with consensus being 

achieved. Furthermore, the results were member-checked by participants to ensure that 

the data was not misinterpreted or incomplete. 
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CHAPTER 3. RESULTS 

 

 There were a total of 22 participants (6 American Indian/Alaska Native 

participants, 7 Black or African American participants, 9 Hispanic or Latina/o 

participants), all of whom were undergraduate students. The main themes that emerged 

were found to be descriptive of the facilitators and barriers to engaging in physical 

activity. Facilitators included the social dynamics of campus recreation facilities, health 

maintenance, personal growth, maintaining a cultural connection, facility and services, 

and accountability. Barriers included organizational barriers, lack of time, gender 

barriers, and cultural barriers. 

 

3.1 Facilitators 

3.1.1 Social Dynamics of Campus Recreation Facilities 

 The largest category of facilitators for engaging in physical activity among all 

participants was the social opportunity offered by campus recreation facilities. The 

majority of participants described how they would use facilities as a place to spend time 

with friends, as well as create new relationships. American Indian/Alaska Native students 

discussed how they would plan events during which they would reserve a court or field 

and play volleyball or soccer together. One Black/African American student shared a 

similar experience, having reserved an indoor soccer court with friends, and then 

allowing strangers to join their game.  

 One male commented specifically on the camaraderie found on the basketball 

courts:  
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 I don’t even know any of these people that play 

 basketball, but you just have that sense of 

 camaraderie…you’ll even get OSU basketball 

 players up there and they’ll be high- fiving and 

 being like, “Oh, that was awesome!”…everybody 

  is at the same level. 

 

 One-quarter of Black/African American participants also commented on the sense 

of unity on the courts, despite varying skill levels. One female participant described how 

she frequently participated in pick-up games with a group of international students, 

saying, “…whenever we played them they would destroy us…but it was really cool 

because you could see that they played together a lot.”  Another participant talked about 

how she had recently gone bouldering (i.e., rock climbing without ropes or harnesses) for 

the very first time, and planned to go weekly because it was a fun and social thing to do. 

Students were comfortable enough in the environment to continue participating even 

though they perceived themselves to be beginners or at a lower skill level in comparison 

to some of their peers.  

 Furthermore, several study participants felt that other students at campus 

recreation facilities helped create a healthy atmosphere within the facility. This was an 

important factor in encouraging physical activity, as one female commented: 

 I feel more motivated once I walk in Dixon because 

 you see everybody going to town, not just sitting 

 around being lazy. When I go in there, I’m like, 

 “OK, let’s do this!” 

 

At one point, the term “Dixon family” was used to describe the community in the facility. 

Others described campus as a whole being very physically active compared to others they 

had visited. Students reported benefiting from feeling a part of a healthy community with 

a common goal to be physically active. 
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3.1.2 Health Maintenance 

 Motivation to maintain physical and mental health also emerged as facilitators. 

All participants mentioned that physical activity helped them reduce stress and relax. One 

male explained: 

 I like lifting because it’s kind of a de-stressor for me 

 from classes. Or if I’m mad about something and 

 just take it out  on the weights instead of someone 

 else.  

 

 Another reported physical activity as a tool he used to  “deal with stress…reflect 

on things…get [his] mind away from things.” Multiple students perceived physical 

activity as an opportunity to re-energize. In terms of physical health, females reported 

satisfaction in getting stronger through exercise. One student’s positive experience with 

campus recreation led him to consider continuing to engage in physical activity after 

college, saying, “I feel like when I go back home, I need to go get another gym 

membership.” 

 

3.1.3 Personal Growth 

 Personal growth was identified as another facilitator to engaging in physical 

activity. American Indian/Alaska Native and Black/African American students repeatedly 

expressed satisfaction in being able to track their progress, with progress meaning 

different things to different people (e.g., increasing repetitions or weights in the weight 

room, increasing distance run on the treadmill or number of laps on the track, improved 

skills in a team sport). Awareness of progress – however operationalized –allowed 

participants to build greater self-confidence. This was present in students’ willingness to 
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interact with others from different skill levels, more specifically higher skill levels, and 

try new things, such as bouldering. 

 

3.1.4 Maintaining a Cultural Connection 

 Participants from all three cultural centers also valued the importance of 

maintaining their sense of self through culture through their participation in physical 

activity. One American Indian/Alaska Native female explained: 

 I like dancing because I’m getting physical activity 

 in and I’m practicing cultural things at the same 

 time. I think I do it more because I enjoy it, and it’s 

 normal for me to practice that cultural connection 

 with dancing, because I dance hula. It’s just a bonus 

 that it’s a physical thing. 

 

 For this student, the cultural significance of dance was more meaningful than the 

fact that it was physical activity. Hula was a part of this student’s lifestyle and identity, 

and being able to practice it allowed her to maintain that connection. Dance was 

mentioned multiple times as females discussed their favorite types of physical activity. A 

Latino male also mentioned recreational facilities as a place in which he could spend time 

with students with whom he identified, saying “I’m in a multicultural fraternity, so we do 

a lot of…sporting events in McAlexander.” 

 

3.1.5 Facility and Services 

 Participants at all three cultural centers praised the high quality facilities, services, 

and programs that were available to students through the Department of Recreational 

Sports. Dixon Recreation Center was mentioned most for its weight and cardio rooms, 

swimming pool, as well as various courts for drop-in play. The ability to reserve courts 
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and multipurpose rooms for games and dance practices was especially valued. One 

student shared: 

 ... one thing that I really enjoy about Dixon is the 

 multipurpose rooms. I know when I dance luau we 

 use those to practice, and so that was a dedicated 

 space that we would use to dance.  

 

 Some participants visited McAlexander Fieldhouse for bouldering and indoor 

soccer, but did not acknowledge it as an alternative for cardio and weight equipment. 

Student Legacy Park acted as the preferred location for students to play soccer, football, 

and softball when the weather improved.  

 Participants also found value in the various programming provided by 

Recreational Sports. One female participated in Zumba, a fitness class offered multiple 

times each week. The majority of American Indian/Alaska Native students participated in 

intramural sports ranging from softball and soccer to bowling and volleyball. At the 

Lonnie B. Harris Black Cultural Center, there were intramural sports participants, as well 

as a sport club member. These classes, leagues, and tournaments provide a sense of 

structure in which participants were able to engage with the community.  

 The Department of Recreational Sports also provides childcare services to student 

parents, as one participant described: 

   I think that [Dixon] is very accommodating, especially  

   because they have the daycare. Whenever I go with  

   my friend and we have her baby with us, it’s really  

   convenient that we can drop him off, and it feels safe.  

   I’m not worried about leaving him there.  

  

This free resource to student parents facilitates their pursuit of an active lifestyle, and 

further enables them to interact with their peers. 
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3.1.6 Accountability 

 Another significant facilitator in participants being physically active was 

something to hold them accountable on a regular basis. One student felt a responsibility 

to walk his dog daily. Friends were also a good resource for keeping participants 

accountable. One student described what kept her regularly engaged in physical activity: 

 I think it’s always great to have like a workout 

 buddy or somebody who’s going to be like, “Oh, I 

 didn’t see you at the gym,” or, “I didn’t see you in 

 class today.” I think that really helps me.  

 

As mentioned earlier, one participant was a member of a sport club. Her commitment was 

to her team, as practice was mandatory. The structure that intramural sports provides 

reminded one participant of being back in high school, where practices were consistent 

and he was able to compete against others. 

 Lastly, physical activity courses offered through the university were seen as a 

means for participants to maintain an active lifestyle. One student described how she 

would like to incorporate more physical activity classes into her course load, saying: 

 I’d … take more PAC [Physical Activity Classes] 

 classes. I’m not exactly self-motivated, but when I 

 have a commitment to something, I’ll do it.   

 

All participants agreed that being held accountable to something, whether it was an 

individual, team, pet, or even class schedule, facilitated regular participation in physical 

activity. 

 

3.2 Barriers 

3.2.1 Organizational Barriers 
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 All of the participants reported barriers involving department policies and/or 

space limitations. The most common across the three cultural centers was that facilities 

were too crowded. Participants often felt as if they were not able to use the machines they 

wanted. The perception that people were often “fighting for machines” came up, as did 

the term “machine poaching”, referring to cardio and weight room equipment. One 

student describes working out at a crowded facility: 

   …there’s a lot of times where I go [to Dixon  

   Recreation Center] and I can’t use the things that 

    I want to use…I feel like I’m fighting for  

   machines…like I have to get there before her. 

 

Another student commented on her experience in the weight room, saying, “There’s not 

enough weights…the squat machines are always taken…[guys] just rush you a lot.” 

 When discussing a lack of space at Dixon, American Indian/Alaska Native 

students related the issue to the university’s growth: 

 …the lack of our school being prepared to take in, 

 you know, double their size. So to double the size  

 of your campus, you logically would think we 

 would  have to double the size of your recreational 

 center.  But we can’t… 

 

 However, for the participants who did have access to desirable equipment, some 

would face another layer of obstacle, which is not understanding how to use machines. 

When asked how weight training could be made easier for her, one participant responded: 

 If there were free weight trainers at Dixon. But 

 there’s not. And then you have to go during the 

 times that they can make it, and not mine. I'm all 

 over the place. When Dixon closes, I’m up.  
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Participants are seeking resources within the facility, but there has been mis-

communication regarding what services are being offered, and when they are being 

offered. A similar situation arose with a Latino student and access to nutrition resources: 

   The nutritionist…that’s always [been] something 

   that I wanted since I was a freshman…because I  

   heard about it, but I was never really aware of  

   where to go, and where are the offices, and who  

   do I talk to, how do I set up an appointment… 

 

 Furthermore, a socio-economic barrier exists in that some students are unable to 

pay extra fees required for services from which they would benefit. One student 

expressed her frustration regarding the cost of group fitness classes: 

   I…don’t like how you have to pay to take the Zumba 

   classes…if you didn’t have to pay, I would do it all  

   the time. But that’s money, so I feel like our money  

   that we’re paying for the school and towards Dixon  

   should pay for it and let us take the class.  

   

The extra fee associated with Zumba acted as a financial barrier preventing this student 

from participating in fitness classes, which, as discussed earlier, provides a sense of 

structure that facilitates regular physical activity participation. One student, who has 

improvised by watching workout DVDs on her laptop in empty racquetball or squash 

courts, commented: 

 One thing that I wish they had [at Dixon], when I 

 think about it, is they don’t have any kind of place 

 where, if you have DVDs… 

 

Participants are trying to substitute their ideal workout (e.g., a fitness class), with an 

alternative (e.g., a DVD workout), but are not provided with the appropriate resources to 

do so. The extra burden of bringing a laptop, DVD, and finding an empty court are all 

additional barriers that students unable to pay for classes must face.  
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 Furthermore, Black/African American and Hispanic/Latina/o students were very 

passionate about a prominent barrier to e-campus students. Because students who are 

taking all of their classes online do not pay student fees, they do not have access to the 

recreational sports’ facilities. One participant explained her denial of access, saying: 

 …when you take all online classes, they assume 

 that you’re not here. I guess for me, I take all  

 online because it’s cheaper and both so that I have 

 a flexible schedule to watch my nephew. So it’s  

 just kind of junk that I can’t use the facilities. And 

 I’m still here. 

 

Another student referred to access as “a privilege for people who take classes on 

campus,” thus inferring that e-campus students are underprivileged in the context of 

access to wellness resources.  

 For out-of-state students, taking online classes is cheaper than paying non-

resident tuition. However, because they do not pay student fees, they are denied access to 

recreational sports’ facilities, student health services, and other student services, that play 

an important role in maintaining health. Not only are e-campus students denied access, 

they are also excluded from the community that exists within facilities. This inability to 

share physical space creates a sense of social isolation, especially if a student is the only 

one in her or his circle of friends without access. One e-campus student suggested: 

 …there should be another way that Dixon 

 intentionally invests in folks who are online or  

 off-campus. You know, I think paying for a 

 membership might not be the best for folks who 

 don’t have the financial stability to do that, but 

 who want to invest in their health or their physical 

 activity in a way that they don’t have access to at 

 home…maybe seeing other ways that we can make 

 other folks feel a little bit more a part of the Dixon 

 family.  
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 Another barrier addressed by American Indian/Alaska Native and Black/African 

American students was the inequitable use of courts by certain groups. One participant 

explained how volleyball clubs rented Dixon Recreation Center  for tournaments, which 

resulted in many parts of the building being inaccessible to students. American 

Indian/Alaska Native students recalled being unable to reserve volleyball courts in Dixon 

during winter term because of intramural basketball games, then unable to reserve 

throughout fall term because club volleyball teams reserved them 5-9 PM, Monday 

through Friday. Furthermore, McAlexander Fieldhouse courts are not available to reserve, 

which left them with no options to reserve a court either fall or winter terms. A student 

expressed his frustration, saying, “I understand they’re students as well, but we all pay 

the same amount of fees for it.” Essentially, he did not believe he was getting his fair 

share of the shared space, despite paying the same amount of fees as every other student.  

 

3.2.2 Lack of Time 

 The majority of participants identified a lack of time as a barrier to engaging in 

physical activity. While all of the participants were students, most of them also worked at 

the cultural center.  In addition, some students had other obligations, such as babysitting 

for a family member, being a member of a sorority or fraternity, or being involved in 

some other extracurricular activity. One Latino student explained why he chose not to 

prioritize wellness: 

   …I know what other things I’m committed to…I 

    know that I really want to be a student, and that 

    means more time for other things [not physical 

    activity-related]. 
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3.2.3 Gender Barriers 

 All female participants reported that they felt uncomfortable in the weight room 

because it is a male-dominated area of the facility. One female participant shared her 

perspective: 

 Another reason why I don’t like to lift weights is 

 because I get intimidated with all the guys standing 

 around…I just feel like they’re looking at me. And 

 I’m carrying my ten pounds. And they’re like, what 

 are you even doing down here? 

 

Most others agreed, saying that they always felt intimidated by the men in the weight 

room. These women made an effort to share the weight room with men, but still felt 

isolated and underrepresented. A female participant added that a lack of knowledge of 

how to use certain machines made her “look dumb.” One male participant suggested that 

there be separate men’s and women’s weight rooms, something that the female 

participants supported.  

 Furthermore, two Latino participants attributed a high comfort level in the weight 

room to their identification as heterosexual males. One stated: 

   I identify as a cis-gender…So for me, I know I feel  

   comfortable going [to the weight room]…I know  

   about trans issues on campus, but I don’t know if  

   Dixon accommodates them or not. 

 

His comment peaked the curiosity of other participants, who also began to wonder if 

campus recreation facilities had gender inclusive bathrooms, or locker rooms. This 

student also offered a suggestion to help create a safer perceived weight room 

environment: 

   I feel like as a dude at the gym…there could be a 

   lot more things that could be done around healthy 

   masculinity…just being around other men and how 
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   they look at girls and what they say. Like stuff I  

   overhear…what environment that creates for  

   women…so I feel like education on that stuff… 

   could…make that space a little more inclusive. 

 

 A second Latino participant noticed similar behavior at the gym, and shared it 

with the group: 

   …when I was at the gym yesterday, I heard people  

   talking about some stuff that like made me want  

   to go work out at a different gym…not because I  

   felt targeted specifically, but it was…just  

   frustrating. I know [staff] can’t really control what 

   people say…but maybe just have some kind of sign    

   somewhere…‘cause I’ve heard pretty offensive stuff. 

 

Despite identifying as cis-gender males who are part of the dominant group at the 

recreation facility, these two males showed discomfort and concern towards the 

atmosphere created by other males. 

 

3.2.4 Cultural Barriers 

 Black/African American students raised issues of cultural barriers, while 

American Indian/Alaska Native and Hispanic/Latina/o students did not report having any 

concerns regarding cultural barriers. The students at the Lonnie B. Harris Black Cultural 

Center were affected specifically by the lack of visibility of students of color. One female 

described her discomfort not only resulting from being one of the few women who were 

in the weight room, but one of two or three people of color. She, as well as some of her 

peers, felt that they were often stared at as they attempted to meditate or workout. The 

participant went on to say:  

 I think there’s stigma around people of color not 

 working out. So maybe that has something to do 

 with it, as if we don’t belong in these spaces 
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 because historically we haven’t been as active 

 maybe. I think that sometimes plays into who  

 has access and who has rights to certain 

 equipment and spaces.  

 

In the future, she hoped to see more people with whom she could identify culturally, and 

suggested cultural diversity training for staff so that they could help create a more 

welcoming environment for all students. 

 

3.3 Discussion 

 The purpose of this study was to explore the perceived barriers and facilitators to 

racially underrepresented students being physically active, and to understand their 

physical activity experience in the context of campus recreation facilities, services, and 

programs. Participants identified the social dynamics of recreation facilities, a desire to 

maintain health, personal growth, maintaining cultural connections, facility and services, 

and accountability as factors that facilitated their engagement in physical activity. In 

contrast, barriers to engagement included organizational barriers, a lack of time, gender 

barriers, and cultural barriers. 

 While the Department of Recreational Sports has provided ample opportunities 

for students to participate in physical activity and build community, there are additional 

opportunities to further engage students in campus recreation. For example, policies 

regarding the court reservation system could be re-examined to address the overuse of 

shared space by certain groups. Hosting a women’s night in the weight room, or setting 

aside specific times of day for women to exclusively access weight training equipment 

could play a role in helping females feel more comfortable in the weight room. As one 

participant suggested, increased education around the topic of healthy masculinity could 
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play a role in creating a more inclusive weight room environment. An increased online 

presence through features such as wellness education modules, “Ask a Personal Trainer” 

articles, or even exercise DVDs directed toward students at home or other times they are 

away from campus (e.g., holiday breaks) could be developed in order to provide students 

access to wellness resources even when they are unable to access recreational facilities 

onsite.  

 The majority of participants found that accountability facilitated physical activity. 

To take full advantage of this dynamic, recreation facilities can provide more structured 

programming to help students find consistency in their activity patterns. Currently, fitness 

classes are offered at an extra cost to students. Those whose financial circumstances 

inhibited them from participating sought different mechanisms, such as bringing a 

workout DVD to the facility. However, facility space does not formally exist for this sort 

of activity. Price reductions or providing technological equipment for students to watch 

DVDs would make fitness classes more accessible for some students. Increasing the 

awareness of fitness staff members as resources for those unfamiliar with equipment 

would also increase perceived accessibility to certain areas of the facilities.  

 Furthermore, because recreation facilities at Oregon State University are student-

run, the overwhelming majority of participants’ interactions are with a student staff 

member. Cultural competency and inclusive training for student staff at all management 

levels would enhance organizational effectiveness, and positively influence the already 

existing welcoming environment (Allison & Hibbler, 2004). A concern regarding a lack 

of visibility of students of color at recreation facilities was specifically shared by the 

students from the Lonnie B. Harris Black Cultural Center. Unfortunately, with only 366 
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students identifying as Black in a campus of over 26,000 in 2013, lack of visibility of 

students of color is an issue that extends beyond recreational services and programs 

(Oregon State University, Office of Institutional Research, 2013).  

 One participant’s comment regarding a “stigma around people of color not 

working out” paralleled Carter-Francique’s (2011) study, in which 29% of Black 

participants reported feeling pressure to maintain a certain body weight by the Black 

community and culture. The findings from this study suggested a need to educate the 

community and create a dialogue around the following topics: the social constructs that 

contributed to current health disparities, the history of Black women and the negative 

imagery associated with the Black female body, and the impact of mediated images of 

Black women (Carter-Francique, 2011). 

 It will be important to invest resources in recruiting a more ethnically diverse 

student population, both as student employees and regular participants. Recreational 

sports staff can put intentional effort into engaging racially underrepresented groups 

through strategies such as focusing on individual cultural groups, as opposed to students 

of diverse backgrounds in general. Strategies that recreation centers have found to be 

effective include adding sports and activities that are popular among specific minority 

populations, hosting student groups, teaching activities and rules, and enabling a fun 

experience in the facility (Hanlon & Coleman, 2006). Luau dancing emerged as a popular 

activity, and it has the potential to be a new group fitness class. This would not only 

allow some students to maintain their cultural connection, but also introduce community 

members of different backgrounds to a new cultural experience. 
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3.4 Limitations 

 Several factors limit the generalizability of the data collected. First, because only 

one focus group was conducted with each cultural center, saturation was not necessarily 

achieved. Additional focus groups with different members of each cultural center would 

provide a deeper understanding of the physical activity experiences of multicultural 

students on a college campus. Also, the same moderator was not used for all three focus 

groups. Although the same training was administered to moderators, they still have the 

potential to elicit different kinds of information from participants. Furthermore, selection 

bias exists because this was a voluntary study. Lastly, because participants were recruited 

from cultural centers during weekly meeting times, the students’ presence at an 

extracurricular activity demonstrated they were already engaged members of the 

community.  

 

3.5 Future Research 

 Increasing enrollment numbers of multicultural students, and growing research 

showing the relationship between student engagement and student success and retention 

heighten the importance of addressing student engagement in campus recreation. Future 

research could explore the same themes of access and engagement in other underserved 

student populations, such as differently abled students, lesbian, gay, bisexual, 

transgender, or queer students, student parents, or veteran students. Another option would 

be to expand the search for barriers to engagement beyond campus recreation, and into 

other areas of student affairs. For instance, further qualitative studies could be performed 

to explore cultural barriers that underserved students face in accessing services such as 

counseling and psychological services or engaging in student leadership. There is still 
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much to learn about student needs and engagement before we can create a truly inclusive 

community of successful graduates. 
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APPENDIX A. RESEARCH PROTOCOL 

 

RESEARCH PROTOCOL 
December 19th, 2013 

 

1. Focus Group Procedures: Participant Recruitment, Data Collection, Data Analysis 

PERSONNEL 

2. Principal Investigator: Daniel W. Newhart, Ph.D.   

3. Student Researcher(s): Tram Hoang, Udit Suri, Laikyn Carnes, Karina Rusetskiy, Suchit Kapur 

4. Co-investigator(s): Bradley Cardinal, Daniel Lopez-Cevallos, Tina Clawson, Wendy Little, Ali 
Casquiero, Danielle Caldwell, Majeed Badizadegan 

5. Investigator Qualifications 

The principal investigator has a Ph.D. in Education. His background as the former director of 
the National Research Institute for College Recreational Sports and Wellness provides a 
wealth of knowledge in research specific to campus recreation. Furthermore, he is the 
current director of Student Affairs Research, Evaluation and Planning, and an expert on 
research methods and methodology. The student researchers and co-investigators are 
employed by the Department of Recreational Sports, and work on the Outreach Team. The 
department’s strategic plan focuses on improving services by identifying barriers and 
increasing access.  

6. Training and Oversight 

The principal investigator held a focus group training session for the Outreach Team on 
November 26th, 2013, during which topics including question formation, the role of 
moderator, recruitment, informed consent, and confidentiality were covered. Focus groups 
will be recorded. All recorded data will be kept on voice recorders until they are transcribed, 
and then deleted. Transcriptions will have all personally identifiable data removed prior to 
data analysis.  

 

FUNDING 

7. Sources of Support for this project (unfunded, pending, or awarded) 
 
This study is unfunded.  
 

DESCRIPTION OF RESEARCH 

8. Description of Research 

The purpose of this study is to identify the barriers to participation in campus recreation by 
facilitating focus groups with multicultural and underserved student groups within the 
Oregon State University community. The study is a student thesis, and will be used to better 
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inform the Department of Recreational Sports, as well as other areas in student affairs, on 
how a diverse student population can be better supported and engaged.  

9. Background Justification 

Ethnic minority communities in the United States experience a high prevalence of chronic 
diseases that may be prevented or ameliorated by physical activity. Research has shown 
that physical activity behaviors practiced as a college student are resilient to change over a 
prolonged period of time (Sparling & Snow, 2002). Therefore, it is post-secondary 
institutions’ responsibility to provide wellness resources to all students, and promote 
behaviors that facilitate students achieving positive health outcomes.  
 
In recent years, there has been a growing interest in the ways that recreation-based 
programs respond to ethnically diverse members. Research has identified organizational 
barriers to inclusion from the perspective of recreational professionals (Allison & Hibbler, 
2004). Use of recreational facilities has also been analyzed from an ecological perspective to 
investigate the environmental and social factors that affect urban African American 
adolescents’ participation rate (Ries, 2008). A previous study examined the relationship 
between African American college women and physical activity, obesity, and campus 
recreation facilities (Carter-Francique, 2011). Qualitative questions addressing barriers and 
incentive at campus recreational sport centers were answered quantitatively, with 
participants using the 7-point Likert scale to respond to questions regarding a list of 
researcher-provided barriers and incentives.  
 
This study seeks to build upon previously mentioned research in multiple ways. The 
multicultural groups participating will include not only African American students, but also 
American Indian and Latino students. Qualitative data will be collected through conducting 
focus groups using open-ended questions; this will allow students to create a list of their 
own perceived barriers and motivators, as opposed to attempting to identify with a pre-
determined set. Focus group questions will address, in addition to barriers and motivators 
to physical activity, social factors affecting participants’ sense of belonging in a campus 
recreation center.  

 
During fall term of the 2012 academic year, 60.9% of registered Oregon State University 
students used Department of Recreational Sports facilities (Department of Recreational 
Sports, 2013). As a partner in the Division of Student Affairs, the Department of Recreational 
Sports strives to create engaging environments for student growth and success. For college 
students, social connectedness has a large impact on the ability to adjust to a new 
environment and new norms during a critical developmental time period (Waller, Costen, & 
Wozencraft, 2011). Ultimately, the results of this study will be used to develop strategies 
through which the department, as well as various student affairs partners, can create a 
more inclusive environment, and address the participation gap in multicultural and 
underserved students.  
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10. Subject Population 

Focus group participants will be restricted to OSU students over the age of 18, from the 
following ethnic groups: American Indian/Alaska Native, African-American, and 
Hispanic/Latino. Those students will be recruited from the Native American Longhouse, 
Lonnie B. Harris Black Cultural Center, and Centro Cultural Cesar Chevaz. OSU students are 
targeted because students are eligible to use Recreational Sports facilities, and participation 
in campus recreation is the focus of this study. Furthermore, the three ethnic groups 
mentioned above are targeted because of the focus on learning about barriers to 
multicultural and underserved student groups. Target enrollment is 30 students; a 
maximum of 10 students from each ethnic group.  

 

Recruitment Timeline: 

(Recruitment documents are attached) 

6-8 Weeks Prior to Focus Group – Designated recruiters will visit their assigned cultural 
center and speak to a student staff member. Recruiters will follow the  guide titled “Initial 
Meeting Guide ”, through which the student staff member will receive a brief introduction 
to the study, and a request to meet to discuss further details.  

4-6 Weeks Prior to Focus Group – Designated recruiters will have an informational meeting 
with a member of the cultural center’s student staff. Recruiters will follow the script titled 
“Informational Meeting Guide”, through which they will provide more details regarding the 
study to the staff member, discuss the potential to hold a focus group in the cultural center, 
and request that the staff member share this opportunity with other members of the 

http://oregonstate.edu/recsports/sites/default/files/about-recsports/files/recreational_sports_annual_report_fy13_issuu.pdf
http://oregonstate.edu/recsports/sites/default/files/about-recsports/files/recreational_sports_annual_report_fy13_issuu.pdf
http://www.tandfonline.com/action/showCitFormats?doi=10.1080/02701367.2002.10609009
http://js.sagamorepub.com/schole/article/view/2089
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cultural center. All interested students will be directed to contact their designated recruiter 
through an email account that is only accessible to the research team.  

2-4 Weeks Prior to Focus Group – All participants names will be compiled, and they will be 
contacted individually via email to confirm their participation. The email template is titled 
“Confirmation of Participation”.  

1 Day Prior to Focus Group – On the day before the focus group, all participants will be sent 
an email to remind them of their participation. The email template is titled “Reminder of 
Participation”.  

 
11. Consent Process 

Verbal consent will be obtained at the very beginning of the focus group meeting, and 
before any focus group activities commence. The moderator will introduce him or herself to 
the participants, state the purpose of the study, state the sponsor of the study, explain how 
the focus group will work, ask for participants’ consent to record the focus group.  A copy of 
both the consent form and the focus group script are attached.  The moderator will read the 
verbal consent, and then ask, “What questions can I answer for you?”. Any and all questions 
will be answered. Recording will not begin until after verbal consent is obtained from all 
participants.  

 
12. Methods and Procedures 

Recruitment: Participants will be recruited from the Native American Longhouse, Lonnie B. 
Harris Black Cultural Center, and Centro Cultural Cesar Chavez following methods described 
in Section 10. Students that show interest in participating will be contacted through an 
email account to which only the research team has access. Participants will also be informed 
of the study’s purpose, sponsor, and principal investigator at least two weeks prior to the 
focus group through emails sent to each individual. Group emails will not be utilized in order 
to protect participants’ identities.   

Focus Group: The three focus groups will be conducted as described in the focus group 
script attached. Participants will once again be made aware of the study’s purpose and 
sponsor before consent is obtained. Each participant will commit approximately one hour to 
the study. The focus group will be recorded, and kept on voice recorders until they are 
transcribed. Transcriptions will have all personally identifiable data removed prior to data 
analysis.  

Data Analysis and Interpretation: Directly following each focus group, the moderator and 
scribe will debrief. Recordings of focus group sessions will be transcribed by research team 
members, with all personally identifiable data removed prior to analysis. Transcripts, field 
notes taken by scribes, and notes extracted from the debriefing of the focus group will be 
analyzed for emerging themes using constant comparison analysis.  

13. Compensation 

Participants will not be compensated for their participation.  

14. Costs 

Participants will not be burdened with any monetary costs because of this study. Because 
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the focus groups will be held in cultural centers, and most likely will take place before or 
after a pre-existing meeting, participants will already be in the vicinity.  

15. Anonymity or Confidentiality 

Anonymity cannot be guaranteed because a part of recruitment will involve email 
communication between the research team and participants, and because focus groups will 
take place in person. The chances of a breach of confidentiality will be minimized by 
removing all personally identifiable data before data analysis takes place. Also, students that 
are members of an ethnic group encompassing less than ten students will not be taken into 
account in data analysis, as they could more easily be personally identified.  

Audio recordings of focus groups, as well as the transcriptions of those recordings, will be 
saved as password protected files. The files will be kept in two locations for three years post 
study termination: in the Principal Investigator’s computer, and the Outreach Team’s office 
computers at the Department of Recreational Sports. Tina Clawson, Assistant Director of 
Outreach, can ensure that the files are deleted from the department’s file system after 
three years have passed.  

Links, identifiers, and coded and de-identified data will not be shared with anyone outside 
the research team.  

 
16. Risks 

There are no risks to participants. 

17. Benefits 

There is no direct and immediate benefit to individual participants. There is potential for 
benefit to society in that identifying barriers to participation can inform institutions on how 
to better engage and support multicultural and underserved student groups.  

18. Assessment of Risk: Benefit ratio 

Given that there is very minimal risk involved in focus group participation, the potential to 
increase access to recreation as a wellness resource to a vast population of college students 
far outweighs the risks.  
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APPENDIX B. VERBAL CONSENT FORM 

 

VERBAL CONSENT FORM 
 
Project Title:   The True Meaning of Inclusion: Multicultural and   
    Underserved Students’ Perceived Barriers to Participation  
    in Campus Recreation 
Principal Investigator: Daniel W. Newhart, Ph.D.  
Student Researcher:   Tram Hoang 
Sponsor:   Department of Recreational Sports 
Version Date:    December 8th , 2013  

 
 
Purpose: You are being asked to take part in a research study.  The purpose of this 
research study is to identify the barriers to participation in campus recreation by 
facilitating focus groups with multicultural or underserved student groups. This study is 
also being conducted for a student thesis.  
 
Activities: The study activities includes a group discussion based on a predetermined set 
of questions provided by the moderator. If you do not wish to be audio-recorded, you 
should choose not to participate.  
 
Time: Your participation in this study will last about one hour.  
 
Risks: There are no foreseeable risks to participating in this study.  
 
Benefit: We do not know if you will benefit from being in this study.  However, we will 
be using your input to create strategies through which the Department of Recreational 
Sports can improve its services and better engage students like yourself. 
 
Payment: You will not be paid for participating in this research study.   
 
Confidentiality:  It is possible that others could learn that you participated in this study, 
but the information you provide will be kept confidential to the extent permitted by law. 
All personally identifiable information will be removed from transcripts prior to data 
analysis. We ask that all participants keep information shared during the focus group 
confidential.  
 
Voluntary: Participation in this study is voluntary. During the focus group, you are free 
to skip any questions if you prefer not to answer.  Choosing not to participate will not 
impact your access to Recreational Sports facilities or services.  
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Study contacts: If you have any questions about this research project, please contact 
Daniel Newhart at (541) 737-8738, or by email at Daniel.Newhart@oregonstate.edu.   If 
you have questions about your rights or welfare as a participant, please contact the 
Oregon State University Institutional Review Board (IRB) Office, at (541) 737-8008 or by 
email at IRB@oregonstate.edu. 
 

mailto:Daniel.Newhart@oregonstate.edu
mailto:IRB@oregonstate.edu
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APPENDIX C. RECRUITMENT DOCUMENTS 

 

FOCUS GROUP RECRUITMENT DOCUMENTS 
 
 
Initial Meeting  Guide 
Face-to-face conversation with cultural center staff 
 
Hi, my name is [designated recruiter], and I work with the Department of Recreational 
Sports over at Dixon Recreation Center.  
 
Our department is conducting a study on barriers that multicultural and underserved 
students face in engaging in campus recreation. We hope that this study will help the 
department better serve a diverse student population. We feel that the students at 
[cultural center] can help us gain valuable information in this process.  
 
To gather this information, we would like to visit with a small group of students from 
[cultural center] and conduct one 60 minute focus group. Would it be possible to 
schedule a meeting between the two of us to discuss more details about the study, and 
the possibility of getting the [cultural center] involved? If not, do you know who the best 
contact would be for spreading the word on this opportunity and recruiting interested 
students? 
 
[Set up a meeting for the following week. If not, call or email alternate contact provided 
to request informational meeting.] 
 
Thank you for your time and help!  
 
 
 

Informational Meeting  Guide 
Face-to-face meeting with cultural center staff 
 
Hi. Thanks again for your time and interest in our study.  
 
I wanted to meet today to provide you with additional information regarding the study, 
share some background information, and answer any questions you may have before 
moving forward.  
 
This study is a student-driven thesis project and partnership with the Department of 
Recreational Sports. The thesis is titled, “The True Meaning of Access: Multicultural and 
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Underserved Students’ Perceived Barriers to Participation in Campus Recreation”, and 
the principal investigator for the project is Daniel Newhart, Ph.D., the Director of 
Student Affairs Research, Evaluation, and Planning. The study is approved by the 
Institutional Review Board at Oregon State University.  
 
The target audience for this study is a combination of students from three different 
cultural centers across campus. With each set of 6-10 students, we will have a one hour-
long focus group. During each focus group, a moderator will ask participants to respond 
to a predetermined sequence of open-ended questions, and listen to what people have 
to say. Participants’ information will be kept confidential. We hope that the information 
gained from the focus groups will help the Department of Recreational Sports better 
serve a diverse student population. 
 
Do you have any questions at this point? 
 
Is this something in which you think students at [cultural center] would be interested in 
participating? Would you be willing to share this information and opportunity with your 
peers?  
 
We would like to conduct a focus group here at [cultural center] within the next month, 
preferably around a time that you would meet as a student organization or for a staff 
meeting. What time do you think would be best for your student organization? [further 
discuss, determine time and date for focus group] 
 
Students that are interested in participating should please contact me, [designated 
recruiter], via telephone at (541)737-7881 or via email at marketing@oregonstate.edu.  
 
Thanks again for your time! Please contact me if you have any questions. I will follow up 
with you early next week to check in.  
 
 
 
Confirmation of Participation 
Email to student participants 
 
Dear [participant], 
 
You have agreed to participate in a focus group on [date], from [start time] to [end time] 
at [location].  
 
We are conducting focus groups in an effort to learn more about the barriers that 
multicultural and underserved students face in engaging in campus recreation. This 
email describes the study and provides some background information.  
 

mailto:marketing@oregonstate.edu


42 

 

  

This study is a student-driven thesis project and partnership with the Department of 
Recreational Sports. The thesis is titled, “The True Meaning of Access: Multicultural and 
Underserved Students’ Perceived Barriers to Participation in Campus Recreation”, and 
the principal investigator for the project is Daniel Newhart, Ph.D., the Director of 
Student Affairs Research, Evaluation, and Planning. The study is approved by the 
Institutional Review Board at Oregon State University.  
 
During the hour-long focus group, a moderator will ask you and other participants to 
respond to a predetermined set open-ended questions, and record what you have to 
say. These conversations will be audio-recorded. If you wish not to be recorded, please 
choose not to participate.   We will keep your information confidential. We hope that 
the information gained from the focus groups will help the Department of Recreational 
Sports better serve and engage a diverse student population.  
 
You will receive a reminder email the day before the focus group. Please let us know as 
soon as possible if you cannot attend the focus group. 
 
I will be happy to answer any questions about the study. Please feel free to call or email 
me at (541) 737-7881 or marketing@oregonstate.edu, or contact the principal 
investigator, Daniel W. Newhart, at (541) 737-8738 or 
Daniel.Newhart@oregonstate.edu.  
 
Sincerely, 
 
[Name 
Position 
Department of Recreational Sports 
Oregon State University] 
 
 
 
Reminder of Participation 
Email to student participants 
 
Hi, 
 
Please remember that you agreed to participate in a focus group tomorrow, [date], at 
[time] at [location]. If you have questions, or now find that you cannot attend, please 
contact me at (541) 737-7881 or marketing@oregonstate.edu.  
 
Thank you. 
 
[Name 
Position 

mailto:marketing@oregonstate.edu
mailto:Daniel.Newhart@oregonstate.edu
mailto:marketing@oregonstate.edu
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Department of Recreational Sports 
Oregon State University] 
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APPENDIX D. FOCUS GROUP GUIDE 

 

FOCUS GROUP  Guide 

 

Introduction (10 minutes)    

 

Hi. Thank you for allowing us to meet with you today. My name is [moderator] and this 

is [scribe]. As you know, we are here to help the Department of Recreational Sports find 

more ways in which we can meet the needs of the community at Oregon State University.  

This is a focus group; there are no right or wrong answers to the questions we ask.  We 

would like your feedback, because you are the expert - you know what kinds of things are 

important for students in recreational sports, and your opinions are extremely important 

to us.  

 

Your participation today is strictly voluntary. You can withdraw at any time, and for any 

reason.  

 

Also, we will be recording the discussion for post-analysis. All of the recorded 

information will be kept confidential, and no one will be able to link anything you say 

here today to you as an individual. The only people who will hear the recording of the 

discussion are members of the research team. Does anyone object to being recorded?  

 

Now, we would like to hand out consent forms. Please read through the form, and sign 

and return it to us if you are comfortable participating in the focus group. Take as much 

time as you need to read the form, and let us know if you have any questions. (Wait three 

minutes for reading and signing.) What questions can I answer for you? 

 

Thank you. Let’s go over some rules for today’s discussion. We have a set of “Respect” 

Guidelines that we would like to use throughout today’s focus group. You have probably 

seen similar rules in your classes. Here are the guidelines (show large 22’x28’ poster 

displaying rules): 

 

Recognize your own communication style.  

Empathize with experiences of others.  

Speak from your own experience.  

Participate in the process by listening as well as speaking.  

Examine your own assumptions and perceptions (how you see things).  

Commit to maintaining confidentiality of group members.  

Take responsibility for yourself and what you say. 

 

One of my jobs today as the moderator is to make sure we discuss all of the issues we 

planned to discuss. If I ask you questions while you are talking, or move us towards a 

different topic, my intentions are not to disrespect you. I would like to make sure 

everyone has the opportunity to speak, and that we can discuss all of the issues. My 
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scribe, [name], will be sitting here taking some additional notes on the dynamics of the 

group discussion.  

 

Does anyone have questions at this point? 

 

 

Ice Breaker (14 minutes) 

 

Great! Let’s get started.  We have some pens and paper that we will provide you.  Pick up 

a pen and… 

 

 Write down a number to indicate how many days a week you are physically 
active.  (You will NOT be sharing this number.) 

 Now, draw either a smiley face, a straight face, or a frowning face to indicate 
whether you are satisfied with that number. (You WILL be sharing this.) 

 Now… who created frowning faces?  Let’s talk about those. 
o What are some of the things that prevent you from doing as you would 

LIKE? 
o What kind of things help you to be active? 

 Who put smiley faces?  Let’s talk about those. 
o What are some of the things that motivate you to do as you LIKE? 

 How about straight faces? 
o What exactly do you mean by a straight face? 
o Would you like to be active more?  Less? 

 

 

Open-ended Questions (6 min/question, 36 minutes total) 

 

1) What are your favorite types of physical activity or exercise? 
2) What are your least favorite types of physical activity or exercise? 
3) What events or activities have you done with the Department of Recreational 

Sports (i.e. using the facility in any way, intramural sports, fitness classes, etc.) 
and what is most memorable about them? 

4) What images come to mind when you hear the words Dixon Recreation Center? 
(Probe: What feelings do you associate with those images?) 

5) This Human Dignity Statement hangs above the entry desk in Dixon Recreation 
Center.  (show on poster: “We believe each person has worth and dignity.”) 
Essentially, we are saying that everyone  belongs there. Based on your 
experience at Dixon, do you agree or disagree with this? 

6) Dixon Recreation Center is owned and maintained by the Student Body (largely 
funded by Student Fees). Do you feel like you are a part of it? Explain.  

 

Conclusion (2 minutes) 
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Thank you for sharing your space with us. We truly appreciate the input you have 

provided, as it is very valuable. We will be sure to apply your insight to provide and 

improve upon our services to the best of our abilities. If you feel like this conduct was 

improperly conducted in any way, you can contact the OSU Institutional  Review Board.  

 

Thank you once again for your time. I hope this is the first of many conversations we can 

have, and that we can recognize each other on campus.  
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