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FOLLOW-UP 3TUDY 0F )ROP-OUTS 
FROM HILLSBORO UNION HIGH SCHOOL 

INTE OI)UCT ION 

"How can youth be encouraged to complete a full high 

school program?" is one of the major problems facing 
secondary schools today. During the last half century, 

cc&npulsory attendance laws have filled the 2econdary 

School2 with students, thus forcing mass ethication upon 

those in charge of such unite. A new situation has arisen, 
requiring the school to meet the individual needs of more 

youths. In many cases, the secondary schools have not ad- 
justed to this demand; they have not increased their hold- 

ing power on the students. The solution to this problem 
cannot be based on some magic formula, but will require 
continuous and vigorous study und adaptation to develop in 
the school a type of educational program that will not only 

help the youth In their adjustment to livinj and makin(-, a 

living, out also be attractive to them. 

ìspeciaily is it true in Oregon that the compulsory 

school law has forced moro children to remain In school for 

a longer period, demandlnr more of their share of America' s 

heritage of froc education. In 1890 less than one per cent 
of school-age Oregiians actually attended school. In 1907 
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the state passed Its first compu1ory school law, reqiiiring 
children to attend school until they had completed the 

eirhth grade. In l3l9 the leavin age wa 1ncreaed to 
sixteen. By 1930 there wei1e enrolled in Oregon eeondary 
schools 47,631. This number increased; by 140, 61,677 
youths were enrolled. In 1945 the compulsory attendance 
law was set at eiiteen years of age. Though the secondary 
school enrollment in Oregon did not make a substantial gain 
during this period, by 1950, 65,227 were enlisted as stu- 
dents. Careful and conservative estimates advance the 
belief that the secondary school enrollment will continue 
to increase, and that by 1960 the roles will total 124,450 
pupils. 

Regardless of the natural desire to dramatize 
increased school enrollments by taxing pride in the bring- 
ing of educational opportunities to many millions of youth, 
the increase in enrollment is not so great or so signifi- 
cant that it can hide the fact that, after getting more 
young persons into it, the school has not proved to have 
the power to hold then there. The picture is anything but 
encouraging. Evidence indicates that in the average public 
school systau fifty per cent of the students who enter high 
school drop out before graduation. 
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Statement of Problem 

Many studies to ascertain the cause and extent of 
stident drop-outs in local school systems have been made. 

Iany or most of these studies have limited their scope to 

present reasons L;iven by drop-o.its for leavin, school; few 

have led to the exploration of possibilities of educational 

reorganization which might &icourage youths to remain in 

school. Much current professional literature calls atten- 

tion to the seriousness of the problem. Less than one-half 

of the students who leave the fifth grade ever finish high 
school. (10, p.150) Leas than three-fourths of the youths 

of school age, generally concoded as being between the ages 

of six to eighteen, aro even enrolled in school in many 
states. (23, p.436) 

In the writerts own local situation, 221 sthdents 

dropped out of Hillsboro Union High School in the three- 
year period of ld48, 1949, and 1950. In the same number of 

years, 543 students have been graduated. Thus, about 

forty-two por cent as many students drop out of the school 
as ¿raduate. To view it another way: the average incoming 

class of freshmen for three years has been 235; therefore, 

the number of students that drop out is comparable, over a 

taree-year period, to one inconing freshman class during 

the sane amount of timo. If the school system is to offer 

even a minimum of trainiug for youth in the community, it 
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can ill afford the prodigious waste of hwnan resources that 
is represented by 221 youths who drop out of school before 

graduation. 

}rpo se of the tudy 

A follow-up survey of drop-outs has perhaps two main 

objectives. The first one, to gain as complete a knowledge 

as possible about the reasons why students leave school 

before graduation, would, of itself, be of little value. 
however, if this infornation could be utilized in the im- 

proveznent of the service of the school so as to prevont 

futuro drop-outs, then thìose data wo1d be of real signif- 
banco. Hence, the second objective would be to make use 

of information roarding drop-outs in changing coarse con- 

tent or the curriculum itself. It is, therefore, the major 

pirpose of this survey to utilizo the findings to furnish 
the board of education, administrators, teachers, and 

parents data for makin, revisions, extensions, or modif i- 
cations or the school training proarn, as well as expan- 

sion of the physical facilities, and an evaluation of the 
guidance program. This, in turn, should help to improve 
the holding power of the school system. 

Definition of Terms 

The terms "school-leaver" and "drop-outt', in most 

current literature on this subject, are used 
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interchangeably. Throughout this study the term "drop-outT' 

will be od to includo those students who left school for 

reasons within their own control. No attempt was made to 

include tho$e who were expelled or excluded as uneducable. 

Those who left for military service were sent question- 

naires if they were still in the United States. Voluntary 

termination of the ordinary "normal" kind seemed the only 

valid basis for solution when the purpose of the follow-up 
study was to determine how the school could increase its 

holding powor, or how these youths might have been en- 

couraged to continue their education. A "drop-out", as 

defined here, is any student wno enrolled in the ninth, 

tenth, elevonth, or twelfth grade in Hilisboro Union High 

School and dropped out before graduating. 

¿cope of Study 

This study covers drop-outs from Hillaboro Union High 
School for the years 1948, 1949, and 1950. For those three 

years the writer has been responsible for the attendance 

and clearir of drop-outs from that school. For three 
years he has asked himself the questions: "Why are so 

many pupils quitting school?" "Jhat can educators do to 
improve this condition?" with these thoujts in mind, this 

study was undertaken. It was believed that by studying a 

three-year period a good cross-section of the general 
school population could be taken. The study is limited to 



those who could be located and were willing to cooperate. 

In casos of girls who have married and might still live in 
the coìnunity, some were not contacted as their married 
names were not known. Many students enter Hilisboro High 

gchool and only romain a few weeks before moving on because 

of housing difficulties or the end of the crop harvest. 
Their only address is a trailer camp or motel. everai 

letters were returned because of ne forwarding address. 

Many of the boys have entered military service since 

dropping out of school; in some instances their address was 

unknown. 

Procedure Used 

Hilisboro Union High School keeps a card index filo 
for every student who registers and is in attendance for 

even one day. 1ien a student drops out of school he is 

given a drop-out slip to be signed by each teacher and 

returned to the office. This slip, together with his 

registration card, is dated and placed in a separate file. 
Through access to these files and the students' records, 
trie names and last known addresses of 221 drop-oats were 

obtained. Having worked in the school system when these 

students withdrew from school, and knowing most of them 

personally, the writer knew that many had left the commun- 

ity and were not living at the address given on their 

registration cards. To ascertain correct addresses, the 
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writer interviewed sttdents, teachers, and classes to find 
the whereabouts of as many drop-outs as possible. The 

riunber 221 was reduced to 165. 

A questionnaire1 and letter2 were sent to each of the 

above-mentioned drop-outs, with a rotnrn envelope. In 

twenty instances, the drop-outs bad a sister or brother in 

school, and the questionnaire was dolivered by thea. Best 

results were obtained hero, since,out of the twenty ques- 

tionnaires sont in this manner, seventeen were returned. 

To the studont whose names were on the mailing list, a 

follow-up cara3 was sent when no answer was received. The 

ffrst list brought twenty-two usable replies and eleven 

letters returned for better addresses. The follow-up card 

brouiit in twenty-six usable replies. Altogether there 

wore sixty-five usable questionnaires returned. 

1Appendix A 
2Appendix B 
3Appenciix C 



CHAPTER II 

SIMILAR STIJI)IES 

Follow-up studies are not new in the field of educa- 

tion. Many have been made and are still being made, 

especially of high school graduates, but to the writer's 

imowiodge comparatively few studies have been recorded in 

the interests of drop-outs specifically. Most local 

studies have been limited in their scope; while they do 

present reasons given by the pupils for dropping out of 
school, few have led to exploration of the possibilities 

of educational reorganization of the curriculum and school 

facilities which might encourage youth to remain in school 

longer. 

According to Royce Brewster (2, p.1), "the school may 

ascertain the cause of its 'crop failures' and 'urimarkot- 

able crops' in the same way that a farmner judges his 

success or failure, and then evaluate the school curric- 

ulum, instructional service, and guidance practice in the 

lig,ht of the findings revealed by the records of school- 

leavers, and make necessary changes and modifications". 

In many studies of school drop-outs, attempts have 

been made to get at the most common causes. All writers 
studied agreed that not a factor, but a combination of 

factors, was involved. 

Harold Hand (8, p.6l), in analyzin. factors, states 
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that the big majority of those who leave school do so 

because the learning experiences are not suited to their 

abilities, and because life inside the school does not seem 

as real as it does outside the school. 

In Harold Dillon's study (4, p.50) of 957 youths 

questioned as to why they left school, 342 youths, or 

thirty-six por cent, gave as their reason "preferred work 

to school"; next in order was "needed money to buy clothes 

and to help at honleti, which was mentioned 144 times, or 

fifteen per cent. Third was "no interest in school". 

Leon Mofles (14, p.48) indicates that high choois do 

not meet the needs and interests of half the pupils who 

enroll, so that only forty-f ive of a hundred who begin 

finisn high school work. He indicates a partial remedy 

wotiid be ability grouping in the schools, and more varied 

courses of study, with any student being allowed to take 

part in the activity program regardless of grade. 
In George Lieloher's study in the Kansas City public 

schools (13, p.255), it was found that for the school year 

1943-44 one out of every three pupils entering the Kansas 

City schools dropped oit before graduation. The greatest 

causes for drop-outs were: 

24 to enter the armed services 

13 poor health 

15 dislike of teachers and school 

lO failing grades 
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8 financial reasons 

9 marriage 

The twenty-four who left for military service were not 

the result of the school; neither were the thirteen for 

poor health nor nine for marriage reasons. But the other 

thirty-three left because of teachers, grades, and dislike 

of school, which are the responsibility of the school. 

Theodore Rice (13, p.68) terms the high school a "hot 

spot", and in his article challenges the secondary school 

for greater service. Ile shows the increase in high school 

enrollment by the following data: 

1920 - 86% of 14 ysar-olds in school 
35 of 17 year-olds in school 

l4O - 92% of 14 ycar-olds in school 
60% of 17 year-olds in school 

Ho shows that the high school continued to grow in the face 

of a dropping total public school enrollment. Between 1922 

and 1942 the total school euroliment decreased 1,700,000, 

while the high school rolls increased 1,200,000. But this 
inadequacy of the present provisions for the education of 

teen-agers is indicated by the consistent lack of ability 

on the part of the high school to hold its pupils. In 

1935, only fifty-seven per cent graduated with their class 

four years later. These facts and figures are about the 
same today; over one-half that enter the ninth grade never 

graduate. 

alter Patterson (17, p.5) says: "The early purpose 
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of the high school was easily understood and an adequate 

program of instruction was offered -- that of a pre-colloge 

nature -- but during the last soventy-f ive years there has 

been about an eighteen hundred per cent increase in en- 

rollment; the present-day high school not only prepares for 

college, but it prepares about eighty-five per cent of the 

youth for life and not colleg&'. 

In October 1949, the Bureau of the Census reported 

that 3,158,000 youths and children five to twelve years of 

age were not enrolled In any school. This number amounts 

to more than ten per cent of the total population in that 

age group. Additional data from the same source revealed 
that, for the ages fourteen to fifteen, one in twenty-five 
has left school and a little more than half this number Is 

employ ed. 

In Harold Dillon's study (4, p.27), he found that 

fifty-four per cent left school at the age of sixteen; 

tWeflty-8ix at seventeen; and ten per cent at eighteen or 
over, making a total of ninety per cent leaving at age 
sixteen or over. This gives evidence of the effect of the 

compulsory attendance laws on school enrollment up to the 

permissible leaving age. Dillon also reports that the 
greatest nimber drop out in rade X, followed by grade IX 

and XI, respectively. 

/arren Coxe (3, p.220) states in his article, 

"Opportunities of the High School", that the timo is 
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rapidly coming when practically all young people will take 

high school work, and when a greatly increased number will 

a'raduate. In 1930, sixty per cent of the ago group entered 
high school and forty per cent gradiated. By 1940, more 

than seventy-five per cent of an ago group entered high 

school and forty por cent graduated. It is expected that 

in the near futuro practically all of an age group will 

enter the secondary school and that seventy per cent will 

graduate. 

Vrastler (21, p.284), in his long-term follow-up study 

of 618 youths, both graduates and drop-outs, from 1925 to 
1940 in a small high school in Indiana, reports a sixty- 
seven per cent return of iectionnaires, with a higher per 

cent from the girls than the boys, and a higher roturn £ri 
graduates than non-graduates. Eight out of ton thought 

their high choo1 training had been helpful in occupational 
adjustment. One out of ton reported his high school train- 

trig of no heip. The boys felt that mathematics had been 

the niost useful subject taken in high school, but the girls 
selected En;lish. They woro asked which of the subjects 
tile school offered that they had not taken would have been 

the most helpful. Ihe order in rank was: (1) bookkeeping; 

(2) typing; (3) shorthand; (4) science; and (5) public 

speaking. 

Carl uhipple (20, p.165), in a survey at iarren, 

Pennsylvania, found that of the graduates only fifty per 
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cent felt they wore working in jobs for which they had no 

preparation in high school; thirty-one per cent felt they 

were working in jobs that had no relation to their high 

school training; and twenty por cent indicated a need for 

more g'idance, placement, arid follow-up service. 

Harold hnderson (1, p.382) found that gradates ex- 

pressed a desire for moro vocational guidance durino the 

later years of high school, with moro phasis on aptitudea 

and interest inventories to heip the pupil choose an 

occupational field. W. Moser (15, p.1Gb), in a recent 

follow-up study In ?ittsburg, California, found that the 

graduates felt a need for moro couiweling, especially in 
vocational seloction. 

Reavis (17, p.9) remarks, "Whether children live near 

a school, whether they are ahead or behind the proper grade 

for their age, whether they are at the head or foot of 

tn.er class, whether they have the better-paid arid higher- 

rated teachers, anL whether they are living In a cornnunity 
interested in education, are important factors in school 

attendance of children. Sex makes little difference, 

except that between the ages of twelve and fourteen girls 
attend more than boys". 

If a school could be sure tnat it had attracted all of 

the students who should have entered it, and had held them 

until they graduated, it would ot need to study its hold- 

ing power. There are few If any schools, however, in this 
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fortunate poit1on. The United States Office of Education 

reports (22, p.18) that "statistics for 1943-44 reveal that 

only about seven youths out of ten enter senior high 

school, and fewer than four 01 them remain to graduate". 

hi1e these fïures for the nation may not apply to an 

individual school, no school can be sure what its ho1din 

power is unless it studies its own local situation. 
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CHAPTER III 

PRESENTATION OF L)ATA 

It has generally been found that it is much more 

difficult to get questionnaire returns from individuals who 

have dropped out of school than from tho8e who have grad- 

uated. There are variow3 reasons for this. First, the 

drop-out i3 in school for such a short period of tizne that 

he has no special interest In the school's progroas. He 

may not fool any reason, therefore, to take time to fill 

o't a questionnaire having to do with his school exper- 
jonce. Again, perhaps more often, his address as given the 
school was only a temporary one. Also, some may have left 
because of personality clashes wLth teachers or the prin- 

cipal, and so would not assist in the study. Theì, too, 

many times drop-outs are unsuccessful the first few years 

after dropping out of school and are reluctant to admit 

their failures. 

In a state-wide educational follow-up for Oregon, made 

by T. C. Holy (9, p.l86) in 1950-51, questionnaires were 
sent to both graduates and drop-outs. While a fifty per 

cent retuii was realized from thowho had graduated, less 

than a twenty-four per cent one came from the drop-outs. 

In a follow-up study of drop-outs in Rochester, made by 

Seymour and Tremer (19, p.9) in l341, results from twenty- 

six per cent of the drop-outs who were boys were obtained, 
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víhiie twenty-eight per cent of the L;irl drop-outs answered. 

In the same study, the return from graduate boys was sixty- 
seven per cent, and from graduato girls seventy-five por 

cent. 

In the present study, after the names and addresses of 
all drop-outs were recorded, questionnaires wore mailed to 

each of them. Of the 165 questionnaires nailod, fifteen 
were returned because of wrong addresses. of the remaining 

150, sixty-five were completed and returned. Table I, 
below, shows the questionnaire returns from drop-outs for 

the years 1048, 1949, and 1950. 

TABLE I 

QUESTIONNA IRES RETU1N 

Year ' Number ' Number 
ent ' Returned ' No Answer 

t t t 

1948 50 20 30 

1949 61 ir 46 

1950 54 30 24 

Total 165 65 100 
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TABLE II 

AGE RANGE OF DROP-OUTS 

Age Number Indicating 

14 2 

15 7 

16 13 

17 23 

18 15 

19 5 

20 0 

Total 65 

The above table shows that the most corrircion age at the 

time of droppiri from school was seventeen years. It also 

shows that in spite of the eiteen-year-oid or compulsory 

school law in Oregon, forty-five of the sixty-five, or 

sixty-nine per cent, of the individuals were below this 

age. It would seem that there are loopholes in the atten- 

dance law, or that it is not being enforced in the local 

community. One factor involved in the local situation may 

be the feeling of the farming parents that offspring are 

needed at ho:ae at an earlier age. 
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TABLJ III 

LAST GRADE ATTENL)EI) BY DROP-OUTS 

Grade ûevel Number Withdrawing 

th grade 8 

10th grade 

11th grade 

12th grade 

29 

19 

9 

Total 65 

The largest group or students included in this study 

terminated their schooling at the tenth grade level; the 

next largest group left from the eieventn grade. Probably 

the most disheartening fact is that more than thirteen per 

cent were in the twelfth grade when they left school, just 

within a few months of graduating. It is a matter of ser- 

i0U8 concern whether every effort was made to encourage 

them to complete their program in order to graduate. The 

twelve per cent that left the ninth grade could be due to 

the difficultj of adjustment from the junior high school 

to a senior one. To relieve just euch pressure on incoming 

freshmen, a ninth grade orientation program is now being 

used in Ii11sboro Union High School. 
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TABLE IV 

AGE AND GRADE DISTRIBUTION OF DROP-OUTS 

--. 
t t _$ I t 

Age ' Grado ) ' Grade 10 ' Grade 11 ' arado 12 ' Total 
t t t t t 

14 2 0 0 0 2 
15 1 4 2 0 7 
16 2 6 5 0 13 
17 2 12 8 1 23 
18 1 5 4 5 15 
19 0 2 0 3 5 
20 0 0 0 0 0 

Total 8 29 19 9 65 

The above age-gada distribution of drop-outs shows 

that the 1aro majority terminated their education by the 

time they reached seventeen years or age. Assuming that 

children enter the first grade at six years of ae and 

proress at the regular rate, they Will be in the eighth 

grade at the age of fourteen and in the tenth by the ago of 

sixteen. Keeping this normal rate of progress in mind, it 

will be noted that twenty-three, or thirty-five per cent, 

of these students wore retarded two grades. Evidence 

accumulated here is in keeping with that of Dillon and, 

hence, indicates failure to pass as a point of partial 

identification of potential school-leavers. 



TABLE V 

EMPLOYMENT STATUS 0F DHOP-OUTS 

t - t t 

iip1oyod for Wages' Unemployed ' Armed ' Houo- ' At Home 
Full Part ' and Forces' wife 'Unemployed 
Time Tirn.e 'Seeking Work' ' t 

$ t $ I 

6 12 11 15 15 6 

As shown above, only six of the sixty-five drop-oats 
who responded checked full-time employment. If the fifteen 

who are in the armed forces are added, considering they are 

employed full-time, the total is etui only twenty-one in- 

dividuals, or approximately one-third, who are employed 

full-time. Twelve checked part-time employment, and eleven 

wore unemployed or ceekinL work. Since the years l)4i3, 

1949, and 1950 are generally conceded to be good years, 

when employment was easy to obtain, it is shown here, as in 

other studies, that drop-outs have not been too successful 

when it cornos to enployinent. naon the reasons for this 

may be that some were too yoing; others were blocked by 

labor unions; and in many cases employers choose high 
school graduates in preference to drop-outs. Large indus- 

tries, such as telephone companies, chain grocery stores, 

railroads, and dry íood stores, are now following the 

policy of contacting the high schools directly for 

applicants' backgrounds. 
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TABLE VI 

MOST IMPORTANT REASON FOR LiAVING SCHOOL 

Number Reason }ivefl 

Indicating 

Dislike of teacher 3 

Teacher unfair or unreasonable i 

Family moved away 7 

Going to work i 

Could not learn in school and was discouraged O 

Left school as I preferred work to school 9 

Dislike of subjects 3 

Inability to enroll in subjects wanted O 

vías failing and didn't want to repeat same grade O 

Ill health 6 

Financial 7 

Help needed at home 8 

Marriage 10 

Other reasons (army, vooatio.ial subjects wanted) 10 

Total 65 

Marriage heads the list as the main reason wy stu- 
dents dropped out of school before graduation. Concerning 

the eight, or twelve por cent, who say they left to join 

the armed forces, the writer questions whether this was the 

real reason or was merely used as an excuse to drop school. 



Another twelve per cent, who said they were needed at homo, 
might possibly reflect the feolin of some of the parents 

in the Hilisboro community that the financial status of the 

family is more important than a high school education. Df 

the nine who anawei'ed they preferred work to school, it 

might be said that this $eemed to be a weak reason for end- 

Ing their schooling, since, in answer to the question on 

employment (TAßLE V), only six of the total group were 

employed full time. 

Drop-outs were asked whether thr had continued their 

education since leaving high school. Twenty-three, or 

thirty-five per cent of them, had taken sorne additional 

training, while the remaining forty-two, or sixty-five per 
cent, had not attended any kind of school or obtained iy 

additional trainlnh. The f ollowin table shows the type 

of school attended by the twenty-three. 

TABiE VII 

CONTINUATION OF EDUCATION FOi.LOWING HIGH SCHOOL WITHDRAWAL 

Type of Schooling Number Indicating 

Trade school 

Correspondence school r:] 

Night school 9 

Total 23 
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Of those indicating trade school, four out of the six 

wore in the armed forces. Five out of the nine attending 

night school wore attracted to continuo their traininl3 

beoause of the closeness to Portland, where night classes 

are offered. 

TABLE VIII 

REASONS FOR DROP-OUTS REENTERING SCHOOL 

Reasons Number Indicating 

Needed to get a job 9 

Other schools met my needs 1 

Ï)esire for more knowledge 8 

Other reasons 5 

Total 23 

The need to get a job was given as the major reason 
for reentering school. Second was given the desire for 

more knowledge; five of the eight marking this reason were 

boys in the armed forces. Apparently they had been made to 

realize that one's knowledge or edicat1on is a necessity in 

that field. 
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TABLE IX 

SUBJ1CTS TAKEN BY DROP-OUTS THAT HAVE BEEN 
OF GREATEST VALUE 

Sub j.øt Number Indioatin 

Eigli2h 11 

Home Economica il 

Mathematica 9 

Agrio ltu.re 8 

Shop I 
Bookkeeping 7 

P. E. and Health 5 

Music 4 

Science 3 

Total 65 

In the answers to this question, every subject in the 

curriculum was listed at least once. only those that were 

mentioned a number of times wore isod in this tabulation. 

English was selected as the most holpful, with hone econ- 

omics second. Eighteen of the rirls answering the ques- 

tionnaires were married, ioh possibly accounts for the 
second choice. ore boys than girls named mathematics as 

their first choice. It will be noted that social studies 

were net mentioned in the first nine. 



TABLE X 

REASON FOR INDICATING THE SUBJECT OF MOST VALUE 

Reason Number Indicating 

Helped you most in earning a living 25 

Most important in making you a useful 
citizen O 

Aided you most in family adjustment 15 

Showed you best how to make and 
keep friends 8 

Most helpful in your enjoyment of 
loisure timo 9 

Others 
E;] 

Total 65 

25 

The latter part of question four on the questionnaire 

asked for an indication as to why a certain subject was 

chosen as the one of greatest value. The most conon 

reason given by twenty-five individuals, or thirty-eight 

per cent of the group, was that it helped them most in 
oarning a living. 

In direct contrast to the previous question was the 

one numbered five. It asked which subject the individual 
had studied in high school wa of the least value to him. 

Eleven different subjects were written in by the sixty-four 
who answered this question. The table below shows the 

tabulated results on this write-in. 
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TABLE XI 

HIGH SCHOOL SUBJECTS NAMED AB LEAST VALUABLE 

TO SCHOOL DROP-OUTS 

Subject Number Indicating 

Health and Physical Education 14 

History 12 

English 10 

Science '7 

Typing 5 

Spanish 4 

Ì.athematics 

Agriculture 

Art 3 

Shorthand 2 

Music i 

Total 64 

Health and physical education was indicated most often 

as the subjoct with the least amount of value. I3oys in 
many cases and girls in a few gayo as their reasons for not 

liking health and physical edoation the hatred of undress- 

ing in winter months, showering, and lrnrrying to classes. 
(The length of periods at Hulisboro High School is fifty- 

five minutes, with four minutes between classes) Soiae said 

they were ashaxìied of their clothing, and others disliked 
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the idea of trying to compote with those more physically 

developod. 

The writer is of the opinion that many of the drop- 

outs may change their minds in regard to the va1&e of 

hIstory as they grow older and come closer to world 

affaira. 

TABLE XII 

REASON FOR INDICATING THE SUBJßCT OF LEAST VALUE 

Reason Number Indicating 

Of no value in earning a living 24 

Had no relationship to citizenship 
or community living G 

of no vahie toward solution of marriage 
of family problems 10 

Does not help in spending of leisure time 9 

No help with personality problems, 
making of friends li 

Others 

'rotai 65 

In the above table, it is qaite obvious that drop-outs 

associate school vaJ.Les with the earning of a living; 
thirty-six per cent checked this reason. Perhaps teachers 

need to help their students adopt a pAilosophy which will 
also reooize the need for living as well as making a 
living. 



TABLE XIII 

CHOICE OF SUBJCTS OR ACTIVITIES LROP-OlJTS WOULD 
TAKE IF FREE TO RETURN TO HIGH SCHOOL TODAY 

Subject Number Indicating 

English 15 

Llathematice 10 

Home Economics 8 

Agriculture 8 

Manual Training 6 

Comìcrcial Subjects 
(Typing, Bookkeeping) 5 

cjonce 5 

Total 57 

A greater number of subjects were mentioned here, but 

only those that occurred often enough to tabulate have been 
listed. English and mathematics were the first two given 
by the dropouts. This has a close correlation with TABLE 

IX; the same two subjects were high on the drop-outs' list 
as being most valuable to them while they were in school. 
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TAI3Lß XIV 

W3JECTS LIKED AND DISLIKED BY DROP-OUTS 

t t 

Liked Disliked 
ubJocts T 

First ' Second First Second 
Ohoice ' Ghoice ' Choice ' Choice 

T t t T 

English 5 5 12 4 
Arithirtetic 2 C i 2 
Algebra 5 4 1 2 
Geometry 3 3 0 2 
Latin O O O 2 
Spanish 5 2 2 2 
Drarntics 5 2 0 0 
Bi.Loy 5 3 1 4 
Physics O O O O 
Genoral ,cience 3 5 1 4 
Chemistry 3 2 2 1 
Art 5 2 0 3 
Band, Orchestra 3 2 0 3 
Vocal Music 5 3 0 0 
Health, P. E. 0 3 9 4 
Homemaking 1 3 0 0 
History 0 4 13 7 
Agrict1ture 6 5 i 
Social Economics 3 2 3 2 
World Affairs 2 2 3 2 
Typing 5 3 2 3 
Bookkeeping 2 3 1 3 
Shorthand 3 2 0 2 
anua1 rainin 6 3 0 2 

Others O O O O 

Subjects liked and diiiked by the drop-outs aro shown 

in the above table. Each drop-out contacted was asked to 

make a first and second choice of the subject he liked best 
while in school, and .1so a first id second choIce for 
those be disliked. English, mathematics, hoinomakin, and 

agriculture were the most liked, whIle history, health and 
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physical education, and English were the ones most dis- 

liked. Tiils was also shown to be true in the roslts of 

the T. C. Holy report on stato drop-outs; history was 

listed as the most disliked subject. 

TABLE XV 

DROP-OUTS' THOUGHTS COCNING SCHOOL 

Response Number Indicating 

I liked school 19 

I liked some phases and disliked others 25 

I disliked school 

I hated school 

No opinion 7 

Total 65 

Figures shown above indicate that forty-four out of 

sixty-five, or sixty-seven per cent of the drop-outs, liked 

school or some phase of school and that only twenty per 

cent disliked it. According to the Holy report, it was 

found that about eighty-two per cent fall in the first two 

cateLrories of this question, and that very few students 

have a personal dislike or hate for schools. 
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TABLE XVI 

IDEAS CONCERNING IMPROVLMENTS ABOUT HIGH SCHOOL 

Suggested Improvements Number Indicating 

More time for supervised study during class 6 

More help from the teacher 
as to how to study 13 

More subjects that were not offered 1 

Subjects with material closer 
to everyday life 26 

Total 64 

The main criticism of high 80h00). hero was that too 

many subjects contained material that was too far removed 

from everyday life. In other answers on the questionnaire, 

however, drop-outs indicated that home economics, agricul- 

turo, and manual training wore not only the subjects that 

did them the most good, but were the ones they liked the 

best, and that helped them most in earning a living. 

therefore, the writer is of the opinion that subjects of 

their first choice are riot too far removed from everyday 

life. 
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TABLE XVII 

THAT WHICH WOULD HAV} ENCOURAGED DROP-OUTS 
TO REMAIN IN SCHOOL 

Suggeation Number Indioatin 

Changing to another subject 5 

Services of a guidance counselor 13 

More personal contact with teachers 7 

Smaller classes 4 

Specific vocational instruction 21 

Opportunity to work part time 15 

Total 65 

More vocational training is the item that would have 

encouraged twenty-one of the drop-outs to remain in school 

longer, they replied. In comparing txieee suggestions with 
the previous findings conoernin drop-outs' reasons for 

leaving school, it will be noted that the majority said 

they preferred work to school, or were needed at home. 
hueso correlate w:tth the element marked second most often 

above -- the opportunity of working part time as encourage- 

ment to remain in school. 



TABLE XVIII 

THE EXTELT TO WHICH GUIL)ANCE SERVICES RECEIVE]) IN HIGH 
SCHOOL HAVE BEEN HELPFUL TO DROP-OUTS 

Extent of 
Guidance service Number Indicating 

No Help 6 

Little Help 

Fair Anount of Help 

Con3iderable Help 

Groat fleip 

NO Opinion 

lo 

17 

7 

.3 

8 

Total 51 
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The results from this question show that, out of f ifty- 

one drop-outs answering this question, approximately sixty 
per cent stated that guidance services received in high 

school were of little or no help to them. In the Holy 

report on diop-outs in Oroon, out of fifty-two replies on 
thi3 question, thirty-one, or fifty-nine per cent, indi- 

cated that the guidance service was of no value to them. 

It is evident, then, that there is a need for improved 

guidance services in the stato and in Hillsboro Union High 

School. 
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OPINIONS OF DROP-OUTS CONCERNING A WELL-QUALIFI 
COUNSELOR WITH FREE TIME SO THAT STUÛENTS CAN 

TALK TO SUCH A COUNSELOR ABOUT PROBLEMS 

Ro sponce Number Indicating 

Yes 56 

No 6 

Total 62 

Here it is shown quite conclusively that dxop-outs are 

almost unanimous in suggestin; the need for counselors in 

high school. on several of the sheets containixi this 

question were added comments 8UCh as "well-qualified", 

"understanding", and "reasonable". Six out of the forty- 

eight felt that the counselor should be a married person. 

Apparently the pupils are aware of the value of good coun- 

selors in the school. 
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TABLE XX 

CRITICISM OF TH COUNSELING OR UIANCE SVICE 
AS THE 1)ROP-OUT EXPERIENCED IT IN 

HIGH SCHOOL 

Response Number Indicating 

No criticism 1'7 

Not enough time was available to 
me when I had a problem 31 

Too difficult to see the counselor 17 

Total 65 

The sinificant thing here is that seventy-three per 

cent of the drop-outs indicated a desire for help .frorn the 
counselor, but, due to their class schedule or to the un- 
availability of the counselor, they were unable to get this 

help. If they had this opportunity of guidance services, 

this factor alone miìt have encouraged them to remain in 

school. 



36 

TAI3LE XI 

THE EXTT PO WHICH DROP-OUTS FEEL THAT THE HIGH 
SCHOOL SHOUL1. ATTEMPT TO HELP PUPILS SOLVE 

THEIR SOCIAL AND PERSONAL PROBLE2S 

Response Number Indicating 

None 4 

Very little G 

Some 19 

Much 13 

Very much 23 

Total 65 

Important to note here is not only that over eighty- 

four per cent of the drop-outs feel that the school should 

help them solve their social and personal problems, but the 

extent to which they think the school should help. Twenty- 

three said very much, and thirteen said much. By including 

the fourteen that say sorno, the total becomes fifty-five, 

or eighty-four per cent that think the school should help 

solve their social and personal problems. 



'7 u 

TABLE XXII 

OPINIONS 01? DROP-OUTS CONCERNING THE OFFERING OF 
MORE VOCATIONAL ThAINING IN THE HIGH SCHOOL 

CURRICJLUM 

Responso Number Indicating 

Yes 61 

No 4 

Total 65 

In answer to this qostion, it was almost unanimous 

that there was a need for more vocational training in the 
high school, in the opinion of the drop-outs. Sixty-one, 

or ninety-three per cent, answered yes to the question. 
The writer believes that the reason for so many yes answers 

is that many of the drop-outs understand vocational train- 
Ing to moan only manual training and agriculture; these two 

subjects have been mentioned several tines before as pre- 
ferred subjects by the drop-outs. 



TABLE XXIII 

AREAS IN WHICH DROP-OUTS THINK ADDITIONAL WORK 
SHOULD BE OFFERLD IN THE HIGH SCHOOL 

Response Number Indicating 

Professional (doctor, lawyer, dentist, 
teacher) S 

Business and secretarial 9 

Trade and crafts 19 

Domestic or personal 17 

Agriculture and related fields 12 

Total 65 

In response to this question, thirty-six chose a 

technical field, which requires at least a high school 

education, and, in seventeen cases, from one to five years 

of college preparation. It is therefore apparent that the 
ambition of many of the drop-outs exceeds thoir desire to 

work to complote their schooling. 
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HO?/ MUCH 0F iAT DROP-OUT$ LEAFNEI) IN SCHOOL 
HAS BEEN OR WIiL 13E US1F(JL TO THEM 

OUTSI1ÌE OF SCHOOL 

fleponse Number Indicating 

Little of what was takon 17 

About half of at was taken 35 

Nearly everythinp taken 13 

Total 65 

On the basis of the above responses, it is easy to seo 

that drop..outs are of the opinion that hiuch of what they 

learn in sohool has little valuo to thorn outside of achool; 

they probably actualì learned only very little. In riiy 
cases they get from the school an amount comparable to the 
effort they apply, which often is not much, it seems to the 
writer, who has talked to many of the drop-outs. Often 

there aro reasons for this, however -- the short time they 
attended, dislike of a teacher or a subject, or perhaps the 
knowledge that they were going to drop out before finishing 

the year. 
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REAS31Lt WHY DROP-OUTS LEFT THE HILLSBORO AflEA 

Responso Number Indioatinß 

iIo opportunities available in 
what I wanted 20 

ieft because my family moved 12 

Didn't like Hilisboro ea 14 

Other reasons 19 

Total 65 

Lack of opportunities availablo in this area seems to 

be the nain reason for drop-outs leaving the Hulisboro 

area. That they did not 11ko the area was given second; 

this is probably oioseiy conneoteu with the reason that 

these fourteen dropped school. Other reasons given in- 

eluded joining the armed forces, and marriage. 
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TABLE XXVI 

BELIEF AS TO TIlE MOST IMPORTANT OUTCO OR 
RESULT OF A HIGH SCHOOL EDUCATION 

Outcome Numribor Indicating 

Preparation for college 2 

Preparation for earning a living 25 

Person with "good" character 
Mastery of certain knowledge 4 

A good citizen 9 

Ability to get along with others 15 

How to live in one world 4 

Total 65 

The results from this quoston show that twenty-five 
of the sixty-five nave as their an3wor for the most impor- 

tant result of their high ohool training proparation for 
earning a living, even though question number orme in the 
.3urvey showed only a small percentage were employed at the 
time the qiostiommaire was returned. 
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In answer to the first part of question nineteen on 

the survey, twenty-nine of the sixty-five drop-outs indi- 

cated there were a few subjects which they tìo.;ht they 

should have had an opportunity to study while in high 

8ChOOl. Twelvo said there wore none. Those indicating 

there were suojocts they should have had an opportunity to 

sthdy were asked to list them. The following table shows 

the response to part two of this question. 

TABLE XXVII 

SUBJECTS NOT OFFERED THAT DROP-OUTS THOUGHT 
THEY SHOULD HAVE TAKEN 

Sub jeot Number Indicating 

Sex education 

Shorthand 

Mechanic s 

Mathematics 

Consumer education 

16 

9 

11 

lo 

14 

Total 60 

Many subjects were listed here, but only those that 

appeared often enough wore tabulated. $ex education and 

consumer education head the list, with mathematics as third 

choice. 
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DROP -OUTS1 OPINIONS CONCL ING MORE TRAINING 
THE HIGh SCHOOL SHOULD O? 

Subjects Number Indicating 

Vocational training 19 

Consumer education 9 

Sex education 2G 

Extended social experiences li 

Total 65 

Sex education was chocked by thirty-nine poi' cent of 

those individuals responding to the questionnaire. This is 

much the same as the response given in the previous table, 
XXVII. Next came vooational training; throughout this sur- 

vey the drop-outs have stressed this subject. 
What attitudes these former students now have toward 

their school experiences is revealed, in part, by their 
response to the question askin3 whether they ro'retted 
having left school. Many of these youths are on their way 

to becoming adult members of the comiirnity, and their 
attitudes toward school can have serious implications. 

School needs the support of the citizens of the community. 

This will not be forthcoming in full measure so long as a 
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largo number of young people are leaving the schools every 

year discouraged. 2ollowing are the results of the 

question, "D o you regret havin loft schoi?" 

TABLE XXIX 

ATTITUDE OF DROP-OUTS TO;AR1) HAVING LEFT SCHOOL 

Response Number Indicating 

R egret 

NO regret 

No reply 

32 

31 

2 

Total 65 

The re8ponae were almost evenly divided, thirty-two 

saying they regretted leaving school, and thirty-one saying 

no. The chief reason given for regretting having left 

school was that additional education would have made it 

possible to have obtained a better job. Others wished they 

had finished and received a diploma; this was especially 

true of those in the eleventh and twelfth grados. Those 

having no regrets said they disliked school, it gave them 

a feo1in of insecurity, they were failing, they weron 

interested, and there were too many cliques in the school. 
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HOW DHOP-OJTS FOUNL COMPETITION IN HIGH SCHOOL 

Competition Uumber Indicating 

The best incentivo for study 11 

Unfair to slower students 33 

Sometimes emotionally upsetting 12 

Total 56 

In answer to this question, only fifty-six responded. 

Unfair to slowor students was given n over haií the 
answers. The response to this question was of interest to 

the writer inasmuch as, accordino to school records, out of 
the thirty-tuiroe who identified themselves as being slower 

students, thoir average IQ was 94 plus. According to 

Dillon's (4, p.34) study, studontswith an IQ of 95 to 105 

are considerad average pupils, and are able to meet the 

average school program. It is therefore evident that these 
students coì.ld have profited from more schooling, and could 
have succeeded in passing the requiranents for high school 
graduation. 
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TABLE XXXI 

EXPERIENCES THAT DROP-OUTS FELT THAT HLLLSBORO HIGH 
SCHOOL SHOULD HAVE PROVILD ITS PUPILS, 

NOT OFFERED WHEN THEY ATTENDED 

Experiences Number Indicating 

Greater pupil participation 
in activities 15 

Guidance and counseling 
(teacher help) 12 

Classes in how to get along with 
people (sex education) 10 

Greater teacher-pupil understanding 8 

Trade and Industry course 

llore social life 
Teach pupils how to study 

7 

4 

3 

Total 65 

The above experiences were only a few of those rrien- 

tioned, but they wore mentioned often enough to be tabu- 
lated. Greater pupil participation in activities was 

listed first. The siriificant thing about this is that the 
writer, imowing most of the drop-outs, personally observed 
that they were not willing to take part in school activi- 
ties, even when given the opportunIty. 
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CHAPTER IV 

SUMNARY AND RECOMMENDATIONS 

The purpose of the present study was twofold: to gain 
as complete a Imowledge as possible as to the extent arid 

the reasons why students drop out of high school before 

raduating; and to consider any changes that rniht be made 

by the administration, teachers, or other ndiv1dual8 in 
creating iiore incentive ori the part of the student to re- 
main in school longer, thus developing for the high school 

a greater holding power. Tho study was iade on former atu- 
dents WhO at sorno time within the last three-year period 
had boei reçístered in iTilisboro Union High School but are 
rio longer there and have not had a transcript sont to any 

other school. According to the school record, 21 students 
dropped out of Hilisbopo High School in the three-year 
period from 1948-50. After a careful survey, only 165 

thop-ots coi1d be located 30 they could be contacted. 

Quo$tionnaires wero sent to tLie 165, and a total of 65 

usable returns were received and used in rnakin' this study. 
The thirty-nine per cent return from tie drop-outs was con- 

sidered large enou&h to warrant making some valid zurnaariec 

and recoxaiiendati ons. 



Suitm1arr 

1. Drop-outs averaged an age or seventeen years; most of 

them left school in their sophomore year. This 

woild iìdicate they were retarded an average of 
two years. 

2. More drop-otts wore unemployed than employed. This is 
true even after including those in the armed 

foro e s. 

3. larger percentage of boys than girls drop out of 
school. 

4. The most £requ.ent single reason 4ven for dropping out 
of school was marriage, followed closely by the 
fact that help was needed at homo. 

5. Only slightly more than one-third of the drop-outs 
continued their education. If they did, niait 
school was their choice. 

6. English, agriculture, and home economics, in that 
order, were conceded to be tiie most helpful sub- 
jects to the drop-o'.zts. anual training and 

irathematics were also rated high. 
7. ot drop-outs thourht the local high school could be 

improved if subjects did not contain material 
that was too far removed from everyday life. 

8. The subject liked best b:ï most drop-outs was English; 
approximately oxie-third of them disliked history 
most. 
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9. More indicated their likeness for school than their 

dislike. 

10. More vocational training and greater guidance services 

would have encouraged them to remain in school 

longer. Part-time work was also rated high. 

li. sixty per cent stated that the guidance services 

offered by the school were of little or no value. 

12. A well-qualified counselor should be provided for by 

the school with enough free time so that the sth- 

dents can talk to them about their problems. 

Thirty-one critized the counseling program. 

13. More school help for the individual in solving his 

social and personal problems was indicated by 

eighty-four per cent of the drop-outs. 

14. About fifty per cent of that learned in school would 
be of no valuo. 

15. Lack of opportunity in the Hillsboro area was given as 

the main reason for drop-outs leaving. 

16. Preparation for earning a living was the most impor- 

tant outcome of their schooling, in their 

opinion. How to get along with people was 

second. 

17. Sex education and consumer education were subjects 

most drop-outs thought they should have taken 

while in school. 



18. Thirty-two regretted having left school, while thirty- 

one did not. 

19. Unfairness to the slower student was what the drop- 

outs thoght of school competition. 

20. The experiences that drop-outs felt Hillsboro High 

School should provide which they failed to 

receive were: greater pupil participation in 

school activities; guidance and counseling, with 

more help from the teachers; and how to get along 

with people. 

Recommendations 

1. That drop-outs be interviewed before leaving school to 

try to determine the cause for leaving, and any 

other data that night be uefLt1 for future 

reference. 

2. Identify whether vulnerability to school leaving can 

be predicted during the early part of the pupil's 

Schooling and explore the effect of remedial pro- 

grams upon the child's adjustment. 

3. That the guidance services of Hilisboro Union High 

School be greatly increased to meet the educa- 

tional, social, personal, and vocational needs 

of the boys and girls, as well as other phases 

of their adjustment. 
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4 The services of a well-qualified counselor, with 

specific qualifications for guidance work, are 

very important; this counselor should not be 

responsible for routine discipïinary duties, and 

should have ampie time for counseling. 

5. That placement and follow-up studies become part of 
the guidance services for the benefit of the 

student s. 

6. That some evening classes be started to assist the 

drop-outs who want to continue their schooling. 

7. That Hilisboro High School offer courses in sex educa- 
tion, family relations, and more vocational 

subjects. 

8. That the social experiences be extended through var- 
ious activities to help all students feel more 

secure. 

. That the importance of follow-up studies be stressed 

to the student body, and that follow-up studies 

be continued on graduates as well as drop-outs. 
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APPENDIX A 

OPINION OF HIGH SCHOOL DROPOUTS 

Mr. 
Name Mrs. Class of 

Mi s s 
Present ddres ____________________________________ - reet City State 
Married_yes no 
Age at time oTeaving scoo1 _____ 
Grade in at time of leaving sehoI_9_1O11_12 
1. Vthat is your present employment status: 

a. pioyed for wae, full time 
b._np1oyed for wages, part time 
C. Unemployed and eekin work 
d. In armed forces 
o ._Housewife 
f.___At home unemployed 

2. In these statements below check the one that seems most 
important in causing you to leave obool. a.Dislike of teacher 

b._Teachers unfa.r or unreasonable 
c._Family moved away 
d. Going to work 
e._Could not learn in school and was discourages 
f. i.oft school as I preferred work to school 
g. Dislike of subject, what subject 
h. Inability to enroll in subjects wanted 
i. Was failing and didn't want to repeat same grade 
,j. _ Ill health k.Financial reasons 
1._Your help needed at homo 
xii. _Marr lage 
n._Any other __________________________________________ 

3. Have you continued your education since dropping out of 
high school? 2.yes b. no 
If yeatt whicn of the foïiowi 

o. trade school d. night school 
o."corrospondence course. In iZt? 

Why dyou reenter school? 
a._neoded to get a job 
b. ___ other school not my needs 
c._desiro for more Iciowledgo d.other reasons _________________________________ 
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4. What single subject that you studied In high school has 
been of the greatest val&e to you? 

(Example--English II, Chemistry, P.E., etc. 
The reason for this is: (Check one) 
a._llelped you most in earning a living 
b. Most important in making you a usef il citizen 
C. Aided you most in family adjustment 
d._iìowed you best how to make and keep frleads 
e. Most helpful in your enjoyment of leisure time 
f. Others 

5. what single subject that you studied in high school has 
been of the least value to you?________ 
The reason seems to be: (Check oneT 

a. of no value in earning a living 
b. Had no relationship to ct1zenship or community - 

living 
e. Of no valie toward solution of marriage or - 

family problems 
d. Does not help you in spending your leisure time 
e. No help in personality problems, friendship - 

making 
f. Others 

6. If you could return to hIgh school today and be free to 
choose your subjects or activities, which would you 
choose? ___________________________________ 

7. Subjects liked and disliked in high school. 
Read over the following list of subjects and then place 
an arabic "1" before the one you liked the best and 
arabic "2" before your second choice. 

Now 'ecall those subjects you disliked and place a 
Roman "I" before the one you choose as the most dis- 
liked arid a Roman "II" before your second choice. 
a. Figlish j._General Science 
b .Arithmet io k .Chemi stry 
C. Algebra l.Art 
d. Geometry in. Band or Orchestra 
e.Latin n. Vocal 
f.Spanish o.Health an .. P. E. g.Drarnatics p.Homemaking 
h. Biology q. History 
i. Physics r. Aiculture 

s. Social Economics X. Bookkeeping t.U. S. History y._Shortharid 
u. World History z._Manuai. Training 
y. World Affairs Others 
w.Typing - ____________ 
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8. What you thought about school. (Check one only) 
a. I liked school b.I liked some phases and disliked others 
o. I disliked school 
d._I hated school 
e._No opinion 

9. What do you think could be improved about high school? 
(Check first and second opinion) 

a. More time for supervised study during class time 
b._More help from the teachers as to "how to study" 
o. More subjects that were not offered d._Subject contains too mucu Llaterial that is too 

far removed from everyday life 

10. hat would have encouraged you to remain in school? 
a._Changing to another course or subject 
b. Service of a guidance counselor 
c. Moro personal contact with your teacher 
d. Smaller classes 
e._speci.Vic vocational instruction 
f._Qpportunity of working part time 

il. To what extent have the guidance services which you 
rìceivod in hih school been helpful to you? By 
guidance services we mean occupational and vocational 
information which you maj have received from your 
teacher, dean of girls, or from the principal, and 
help in educational and social rob1ena. a.no help d._considerable help 
b.little help e._great help 
c.fair amount of help f._no opinion 

12. Do you think that a well qualified counselor should be 
provided in high school who has free time so that 
students can talk to them about their problems? 
a._yes 

13. What is your criticism of the counseling or guidance 
services as you experienced it in high school? a.no criticism 
b. not enough time was made available to me then 

I had a problem 
c.too difficult to seo the counselor 

14. To what extent do you fool high school should attempt 
to help its pupils solve their social and personal 
problems? 
a. none d. much 
b.very little e.very much 
C. some 



15. Do you believe that moro vocational training should be 
offered in the higa school curriculum? 
a. yes b. no 

(If "yes"Teck the areas which in ,our opinion 
additional work shoild be offered.) 

a. Professional (doctor, lawyer, dentist, school 
teacher, social worker) 

b. Business and secretarial 
o. Trade arid crafts (carpenter, brick mason, 

plumber) 
à. Doriestic or personal 
e._Agriculture and related fields 

16. How nach of what you learned in high school do you 
believe has been or will Le useful to you outside of 
school? (Check one) 
a. iittle of what was taken 
b.About half of what was taken 
c .Noarly everything taken 

17. If you are employed in some community away from 
Hilisboro, cive your reason for leaving. 
a. No opportunities available in what I wanted 
b.beft because my family moved 
c.bidn't like Hilisboro area 
d. Other reasons 

3.8. .dhich of the following do you believe to be the most 
important outcozae or result of your high school 
education? 
a._Preparation for college 
b._Preparation for earning a living 
c. A person with "good" character 
d. Mastery of certain arcas of knowledge 
e.A "good" citizen- 
f.Ability to got along with others 
.How to live in one world 

19. re there things which you beliovø you should have had 
an opportunity to study in bii school which were riot 
offered? (Chock one) 
a. nono b.a few things 
0._many things 
Ir you believe there were things that were not offered 
what are they? 

20. ìhouïd the high school offer more? (You may check 
more than one) 
a. vocational training o. sex education 
b. consumer education à. extended social 

experiences 
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21. Do you regret having left choo1? a._yes b._no if so, why? 

22. How did you find competition in high school? 
a. The best incentive for study 
b. Unfair to slower students 
c._Sometimes emotionally upsetting 

23. What experiences do you feel the Hilisboro high school 
should provide the students that you failed to receive 
while you were there? 
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APPENDIX B 

Liear ________________ 

A former student of Hilisboro High School: 

In an attempt to determine changes, curricular or 

otherwise, that might benefit future students of our 

high school, we are iriakirig a follow up study of stu- 

dents of the past three years. Will you kindly check 

the following questionnaire, adding any coiments you 

feol might help in this study, and return it in the 

enclosed self-addressed envelope? Information you 

give will be treated confidentially. No individual 

will be quoted, but a summary of the study will be 

available for you if you wish one. 

Sincerely, 

John T. Jensen 
Hillsboro High School 
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APPENDIX C 

Follow-up card to Ililisboro High School drop-outs 

Dear ____________ 
(Naine) 

It is still not too late to send in your 
drop-out questionnaire. The survey is coming 
along nicely. Would you please send this to 
us at your earliest convenience? It will help 
to complete our survey. 

Sincerely, 

JOhn T. Jensen 
Hilisboro Union High School 


