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Gaining professional experience via internship is a pivotal career development event for 

college students, but research indicates that there is class disparity in the access and 

benefit from of internship.  Career counselors on college campuses have a role in 

facilitating preparation and coordinating systemic supports for equitable access and 

benefit from internships, but due to lack of research on the topic, career counselors and 

institutions of higher education may not be equipped to address the needs of first 

generation, working class students. The purpose of this dissertation was to produce two 

manuscripts examining the experience of first generation students who cross social class 

boundaries in internship.  The first manuscript examines and presents an overview of the 

interconnectedness of social class and career development and its impact on internship.  It 

illuminated lack of research on both social class and internship, but identified factors that 

indicate that social class impacts both internship practices and career development in 

general. No research was found on the experience of crossing social class boundaries in 

the pivotal transition from school to work; the time considered most sensitive to social 

class disparity. The second manuscript is an exploratory case study on the experience of 

five first generation students who crossed social class boundaries in internship.  Data 



were collected via initial and follow-up interviews.  Questions and analyses were 

informed by the ICAN Career Development Model and the Social Class Worldview 

Model and analyzed using constructivist and critical theories. The study identified three 

main themes related to entering and capital needed for benefiting from internship, class 

laden encounters, and the meaning of experiencing crossing social class boundaries.  This 

dissertation addresses a gap in the existing research; expands knowledge and 

understanding of the impact of social class on career development; and may serve as a 

guide for effectively training counseling competencies related to social class, aiding 

scholarship in counselor education.  
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Chapter 1:  General Introduction 

Dissertation Overview 

What do first generation college students experience when they cross social class 

boundaries in internship, and their background and preparation meet middle class 

culture? Do they experience internal and external classism?  In the power laden 

environment of many corporations and organizations, social and cultural capital is likely 

to determine access to opportunities and the assessment of good fit.  Internship is an 

important career development event and the access to and benefit thereof may be a 

barometer of future career transitions.  The purpose of this dissertation was to produce 

scholarly work that explores the perspective of first generation students who have 

completed internship, in order to gain insight into the intersection of social class and 

career development.  This dissertation was produced using a manuscript style format as 

outlined by the Oregon State University Graduate School.  In following this format, 

Chapter 1 provides a brief overview and background for the topic of class and the 

purpose of internship to career development, and describes the thematically tied, journal-

formatted manuscripts found in chapters 2 and 3.  Chapter 2 is an article titled Social 

Class and First Generation Students in Internship:  A Career Development Social Justice 

Issue, and Chapter 3 is an article titled The Experience of First Generation College 

Students Who Cross Class Boundaries in Internship.  Chapter 4 provides the discussion 

of the results, limitations, and general conclusions of this dissertation, which suggests 

there is a need to research and provide a framework and interventions related to the 

impact of social class on career development and internship participation. 
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With increasing numbers of college students being the first in their family to enter 

college, a salient role for college career counselors is addressing and advocating for the 

needs of these students.  Internships and other career development events are geared for 

students who have been socialized in middle class culture and who have developed a 

degree of professional identity. Career counselors need to understand socially just 

implications and apply multicultural competencies when working with students who are 

from a social class culture different from the mainstream.   

Both manuscripts are thematically tied and focus on social class awareness and 

social justice issues related to the career development event of internship.  Manuscript 

one is a literature review and a position paper on the importance of equity of access to 

and benefit from internships.  It also focuses attention on intrapsychic aspects of adapting 

to a new class culture in internship.  Finally, it addresses the importance of developing 

multicultural counseling skills related to class and classism for working with first 

generation college students in career counseling.  Manuscript two offers a brief literature 

review, and description of the exploratory case study data collection and analysis used to 

study the experience of first generation students who cross class boundaries in internship.   

 The first scholarly manuscript of this dissertation (Chapter 2) is a literature 

review that offers background on social class in counseling theory and practice, 

multicultural competencies related to class, and social and economic context for 

internships in career development.  The manuscript is also a position paper on the 

importance of increasing awareness of class in higher education in order to recognize 

biases and remove barriers erected for first generation, working class students.  The paper 

presents a case for incorporating class and classism in the training and development of 
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counseling competencies, as well as on the importance of creating equity in access to 

career development events like internship.  It advocates for the development of standards 

and learning outcomes for internship as well as the allocation of resources necessary to 

create equitable access and benefit for all students.  The article will be submitted for 

publication in the Career Development Quarterly, a peer reviewed journal published by 

the National Career Development Association. 

The second manuscript (Chapter 3) offers an introduction to social justice issues 

related to preparation for and benefit from internships for first generation college 

students.  The research question it posed was what do first generation students perceive 

and experience as they encounter and cross class boundaries during internship.   It 

introduced and provided a rationale for the exploratory case study method which was 

chosen because the intersection of class on one hand, and internship and career 

development on the other, have not been studied before.  It is a study grounded in 

constructivist approaches and critical theory. Three main themes emerged that increased 

understanding of the entry into a new social class environment, experience of class and 

classism, and the meaning of crossing social class barriers.  It revealed that first 

generation students rely on their colleges for social capital, but receive minimal support 

and resources for preparing or participating in internship. The study identified human 

capital factors that impact the benefit students derive from internship, and point to 

potential implications for counseling practice and counselor training. The study also 

identified systemic structures that contribute to successful completion of internships as 

well as implications for policy and future research.  The article will be submitted for 
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publication in the Career Development Quarterly, a peer reviewed journal published by 

the National Career Development Association. 

Importance to the Profession of Counseling 

Counselors across disciplines address clients’ career and vocational barriers and 

concerns.  It is estimated that about one third of all counseling concerns relate directly or 

indirectly to work, career, or vocational identity (Zunker, 2006).  Furthermore, it is often 

hard to separate career concerns from issues such as self-concept, sense of power, and 

shame (Blustein, 2002) as the most salient aspect of class identity is a person’s 

occupation (Smith, 2012).  Having greater awareness and competence in addressing 

internal and external barriers to career development will allow counselors to develop 

meaningful counseling goals and multiculturally sensitive interventions for the wellness 

of their clients.  When providing interventions it is important to avoid reproducing 

oppressive, top-down relationships between the privileged and the less powerful, and 

develop interventions and skills culturally appropriate to social class.   

The counseling field is concerned with advancing social justice and alleviating 

oppression.  Gaining more insight into the lived experience of first generation college 

students might provide counselors an understanding of strengths and barriers facing this 

population.    Practitioners might gain knowledge about how they can “work with broader 

systems and contexts to create more humane and equitable schools, universities, and 

work environments” (Hartung & Blustein, 2002, p. 45).  Internship is not only an 

important career development event; it is also an intervention and a learning tool for 

achieving a measure of equity in developing personal, social, cultural, and economic 

capital.  Having more knowledge about the experiential learning aspects of internship 
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could give college career counselors more ammunition to advocate for funding and more 

effective practices. 

Career counselors have lacked a framework for understanding the intra and 

interpersonal aspects of internship and other experiential learning.  Engagement and 

experience are important components to modern career development theories 

(Krumboltz, 2003; Savickas, 2005), but no frameworks exist for addressing variance in 

participant background and preparation or how it impacts career development.  The 

literature exposed a lack of frameworks for understanding the intrapsychic and subjective 

aspects of class and classism with exception of the Social Class Worldview Model 

(SCWM); a schema for “making sense of social class perceptions, feelings, economic 

environments, and cultures” (Liu, 2004, p. 103).   

Supervision and training 

There are not enough counselors who have received adequate training in career 

counseling. To combat the unintentional message that career counseling is peripheral to 

counselor training, counselor educators must make connections between career concepts 

and other content areas (Lara, Klein & Paulson, 2011).  The link between career 

development and mental health has been recognized (Herr, 2005; Hinkelman & Luzzo, 

2007). Hackett (1993) stated that as a matter of ethical practice, counselors must be 

prepared to meet client needs. However, if not properly equipped in career counseling, 

counselors will miss opportunities to assess and address clients' vocational concerns 

(Spengler, Blustein, & Strohmer, as cited in Hackett, 1993).  Connecting class, classism 

and career development could take place in both a course focused on multiculturalism 

and career development.  The development of awareness of class privilege, assumptions, 
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and biases are important aspects of counselor training, but due to limited research on the 

topic, few counseling programs address class and classism. In particular, the comparison 

of the poor and the working class to the middle and owning classes has been relatively 

neglected (Blustein, 2002).  Consequently, there is an absence of framework to guide 

practitioners and administrators (P. D. Gardner, personal communication, February 20, 

2012) as most counseling, career and experiential learning theories are largely middle 

class constructs (Blustein, 2007). 

Current trends in scientific literature 

The literature offers extensive guidelines regarding multicultural counseling 

competencies, which are inherently inclusive of social class and culture, but which have 

been poorly operationalized for addressing class (Diemer & Ali, 2009).  Regrettably, 

career development and counseling theories have not provided a framework for 

addressing social class barriers or the harmful effects of classism (Heppner, 2004).  No 

research was found on the relationship between background and the development of 

career transition readiness or on how to adjust interventions depending on cultural or 

class backgrounds.  Foundational theorists, such as Holland (1997) and Super (1957, 

1990), listed socioeconomic status (SES) as an important factor in career development, 

but lamented lack of research on the subject.  Regrettably, this void persists in the career 

counseling field, with the exception of notable related efforts by Blustein (2002; 2007) 

and others (Brown et al., 1996; Fouad & Brown, 2000; Savickas, 1999).  The transition 

from school to career is the time most sensitive to the disparity in background and 

preparation (Blustein, 2002;  Settersten, 2010) and Heppner (2004) suggested looking at 

pivotal career development events.  The study of internship as a barometer of the 
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eventual transition from college to the world of work promises some insight into the 

intersection of social class and career development.  Internship has become a near 

necessity for career development of college students as it allows for the development of 

important factors such as vocational identity, confidence, adaptability and network 

(Clark, 2011; Savickas, 2005; Krumboltz, 2003). 

The research on internship is even scarcer than that on social class, and focuses 

almost entirely on tangible outcomes such as effect on wages and conversion rate to full-

time employment (Bartkus, 2004).  Gardner (2010, 2011) has alerted the career 

counseling field to inequity in access and benefit from internship based on social capital 

and institutional investment, with first generation students having the least privilege, 

however there is no research available for understanding the internship experience or 

addressing barriers or inequity around it.  Liu (2012, 2011, 2008, 2001) has provided a 

framework for understanding social class worldview and he has developed a scale for 

evaluating multicultural counseling competency levels for social class, which might 

prove useful for future research.   

Rationale 

There is a need for theoretical frameworks to guide career counselors when 

working with first generation students and this study will explore the experience of these 

students to help build hypotheses and a framework. Current career and experiential 

learning theories are largely middle class constructs that do not allow for differential 

background or internal and external barriers related to social class (Blustein, 2007).   It is 

important to know more about the needs of first generation student in order to create 

interventions that provide equity in access and benefit from career development events; 
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so far, this issue has not received scientific attention.  There is need to study the 

experience of class and classism and to find out if counselors and the systems within 

which they work are collaborating in the oppression of working class and first generation 

students.  To contribute to future hypothesis building, this study is needed because it 

provides insight into the experience of an underprivileged group as they navigate a 

pivotal event in their career development; namely college internship. 

Organization 

This dissertation is organized into two manuscripts (Chapter 2 and 3) which 

converge on the importance of adding to scientific inquiry on the intersection of social 

class and career development through understanding and exploring the experience of first 

generation students participating in internship.  In Chapter 2, I provide a literature review 

on the scholarly work related to social class and intersections with career development, 

experiential learning, and counselor competencies.  Due to lack of scholarly work on 

these topics, I provide a position on the importance of researching the intersection of 

social class and career development. 
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Abstract 

Social class is an aspect of multiculturalism that has received little 

research and has not been operationalized in career counseling or internship 

practices on college campuses.  With first generation students being the fastest 

growing college population, more understanding is needed of how social class 

background impacts career development.  Practices for pivotal events like 

internship are particularly sensitive to disparity in class, but lack of appreciation 

of social class has not focused attention or may not have addressed the needs of 

first generation students.  The lack of theoretical foundation, standards and 

structure for many internship programs makes them susceptible to inequitable 

practices.  This article examines and presents an overview of the 

interconnectedness of social class and career development and its impact on 

internship.  Implications for practice, training and research are discussed. 
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Introduction 

Career counselors on college campuses have opportunities to promote social 

justice on the micro and macro levels.  As experts on career development on college 

campuses, career counselors are in a unique position not only to work with students 

individually and in groups, but to advocate for students within the system to call attention 

to inequity and promote change in practices.  However, some suggest that career theory, 

research and practice has potentially fallen short in promoting social justice in the area of 

social class (Heppner, 2004; Linn, 2004; Liu, 2004; Smith, Foley & Chaney, 2008).  

While the literature scarcely addresses the connection between career and social 

class, reportedly, the transition from school to career is the time most sensitive to the 

disparity in background and preparation (Blustein, 2002; Settersten, 2010).  For first 

generation, working class college students who gain access, their entry into professional 

environments is through internships. There is evidence, however, that current internship 

practices are inequitable and perpetuate class barriers. Internships are currently under 

national scrutiny for lack of standards and ethics around practices (NACE, 2011), which 

tend to affect first generation students disproportionally (Gardner, 2011; Pellicciotti, 

2011).  A closer look at this pivot point may offer insight and highlight class-related 

factors related to career development. 

Little literature exists for understanding and addressing how social class, or 

differential access to resources and social capital, impacts the pursuit and experience of 

internship.  Nor is there much known about the impact of background and culture on 

exploratory activities like internship or the contextual and intrapsychic factors involved 
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when students cross class boundaries as participants. The career counseling field is 

struggling to adjust the tasks and goals of career counseling to reflect contextual changes 

such as the growing economic divide, increasingly harsh economic climate (Savickas, 

2005) and the increasing diversity on college campuses (Anderson, 2003).   

Working effectively with clients from diverse social classes calls for multicultural 

counseling and advocacy skills (ACA, 2005), but the multicultural competence 

discussion has been framed almost entirely around race (Heppner, 2004).  Social class or 

socioeconomics is listed as an aspect of multiculturalism in guidelines for counseling 

(ACA, 2005) and higher education (NSSE, 2007), however, it appears it has not been 

operationalized in career counseling practices or career counseling education (Smith, et. 

al, 2008).  Heppner (2004) suggests one reason may be that classism is still an acceptable 

ism. 

Career counselors help facilitate career exploration and connections with hiring 

organizations and they work to address internal and external barriers and stressors that 

prevent students from accessing and benefiting from important career development 

activities.  Counselors are increasingly aware of social context as a major element when 

creating interventions (Aldarondo, 2007).  Like all counselors, they have a mandate to 

apply multicultural competencies when providing interventions and to advocate in ways 

that advance social justice for their clients.     

The purpose of this article is to explore and overview the theoretical and research 

literature that can inform career counselors working with first generation students from 

working class backgrounds as they cross class boundaries in internship.  This exploration 

illuminates the complexity and interdependent nature of class and career development 
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and suggests gaps in practice, training and research.  This article will review the literature 

on social class, career development and the practice of internship as it relates to first 

generation and working class young adults. It will then overview multicultural 

competency and social justice advocacy as they relate to career counseling around 

internship experiences.  Finally, it will provide implications for career counseling 

practice, training and research.   

First-Generation and Working Class College Students 

There is no clear definition of first-generation college students in the literature.  A 

common definition states that first-generation students are students who are the first in 

their immediate family to attend college (Grice & Grice, 2008).  The federal TRIO 

program, an outreach program designed to motivate and support students from 

disadvantaged backgrounds, defines it less restrictively as an individual neither of whose 

parents completed a baccalaureate degree” (U.S. Department of Education, 2012).  The 

National Center for Educational Statistics’ (NCES, 2006)  more restrictive definition is 

first-generation college students are ones who are the first in their family to pursue 

education beyond high school. 

Most first generation students come from a working class background (Grice, 

2008).  In the absence of a simple definition of working class, it is commonly described 

as those coming from immediate families without a college education, who earn a wage 

and have little autonomy in the workplace (Linkon, 2008).  Anecdotally, the number of 

studies on first generation college students is far more extensive than that of social class.  

In this article, the terms first generation and working class will be used interchangeably 

depending on relevance. 
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What is Social Class and Why is it Important? 

Social class is considered one of the important multicultural cornerstones, along 

with race and gender (Pope-Davis & Coleman, 2001), yet it is virtually absent from 

psychology and counseling literature. Most researchers rely on SES demographic indices 

to place individuals on a status hierarchy in order to reflect a stratification that exists in 

the world (Liu, 2004).   In classic sociological theory, however, social class refers to 

positions and association with resources and employment relations (Oakes & Rossi, 

2003).  

Psychological aspects of class are not captured effectively with the current focus 

on demographic indexes according to Liu (2008), who suggests “psychologists use social 

class to describe a psychological experience that includes such concepts as identity, 

acculturation, stress or worldview” (p. 160).  He relates the study of social class to that of 

the study of racial identity and the effects of racism rather than the physical aspects of 

race.  Thinking of individuals as part of a group reminds us that inequalities exist 

between social groups. The inherent classism within and between groups fuels 

discrimination and prejudice and contributes to systematic inequalities that are 

characterized by unequal distribution of power (Liu, 2008).  Counselors and 

psychologists are not interested in the differences between groups as much as class 

identity and internalized classism.  Stratification cannot explain things like guilt, shame, 

envy, and entitlement (Liu, 2004).     

Career counselors have opportunities to act as mechanisms for class ascendancy 

and affect the triggers of career development variance along the way.  By identifying 
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frameworks and developing multicultural competencies related to class and career 

development, career counselors can design interventions and effect educational structures 

through advocacy and sociopolitical activism.  

Barriers to Class Ascendancy  

While institutions of higher learning are mostly regarded as engines of equal opportunity 

for all hardworking students (Stephens, 2012), the impetus to create equity may not be as 

straightforward as it seems.  According to Liu et al. (2004), in a capitalist economy, 

people have an innate motivation to maintain and protect class privilege, divisions and 

classism.  Applying the Capital Accumulation Paradigm (CAP) it appears that in a 

capitalist society, socialization is aimed at accumulating and guarding social class 

symbols that ensure a place in the hierarchy. People accumulate what they regard as 

valued assets or capital that reflects their subjective worldview and allows them to remain 

congruent with the values and expectations in their environment.  The resources refer to 

objective symbols like money and income as well as proxies such as behaviors, 

relationships, values, and attitude (Liu, 2004).   

In CAP there are three types of capital people strive to develop: Social (social 

relationships, connections), human (intellectual, physical), and cultural (tastes, 

aesthetics), may be valued in one environment or milieu and not valued in another.  Liu et 

al. (2004) refer to these socially classed environments as economic cultures, which 

provide an economic context for individuals.  Bordieu (1986) distinguished social capital 

as access to relations and network of support based on membership, and human capital as 

advantages and status a person has in society based on knowledge, skills, and education.  
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Manners, proper behavior, and familiarity with cultural objects, such as art and books, 

refer to cultural capital (Wright & Yeskel, 2007).   

Regardless of the type of capital being accrued, it must be gained through 

interactions with other people.  Moving from one context to another can cause feelings of 

anxiety and frustration as the individual “tries to negotiate the expectations and demands 

of a new economic culture” (Liu, et al. 2004, p. 103).   

Classism is about keeping individuals within a particular group or category rather 

than a particular status (Lott, 2002).  When class identity clashes with the environment, 

less powerful individuals might choose to either remove themselves from that 

environment or adapt behavior to meet environmental expectations.  The decision to 

acculturate to the environment may result in abdicating one’s own culture resulting in 

internalized classism (Liu, 2004), which can cause low expectations, feeling of 

discouragement, and doubt about one’s intelligence (Wright & Yeskel, 2007).  Students 

who cross class boundaries in internship, for instance, might be subject to anxiety and be 

at risk of internalized classism if unprepared or unsupported during and after the 

experience. 

The next section will position classism within the spectrum of multiculturalism 

and social justice, and explore the competencies associated with appropriately counseling 

students from working class background, who encounter internal and external class 

barriers.   

Social Class within the Social Justice Movement 

Multiculturalism has been hailed as the “fourth force”  in counseling since the 

1990 publication of an article by the same name (Pedersen, 1990) and has become a 
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mainstay in the counseling field (Smith et. al, 2008).  Multiculturalism closely aligns with 

the counseling profession’s commitment to social justice; and recognizes wellness can be 

more challenging to achieve for the underprivileged (Prilleltensky, 2007). 

Founders of the multicultural movement realized that multicultural competence 

needs to extend beyond addressing oppression related to racism and ethnocentrism.  

However, a broader approach to multiculturalism has been slow to emerge, with issues 

like classism, ableism and heterosexism being largely left out of the dialogue and the 

social justice agenda of the counseling field (Smith 2008; Smith et.al, 2008).  The ACA 

(2005) definition of culture is inclusive of class culture and articulates the many elements 

that compose a class background.  

As with all multicultural competence, developing competence with regard to class 

and classism starts with awareness of one’s own values, beliefs and assumptions about 

class.  In a culture that scarcely acknowledges class, this is one of the most problematic to 

master.  People from lower and upper classes tend to be more aware of class because they 

have been confronted by their disadvantage or privilege of position, but class 

consciousness is lowest among the middle class, who are rarely confronted with a 

challenge to their worldview (Warren, 2011).  Due to real or perceived middle-class 

standing, most people in the United States have not gained class consciousness (Warren, 

2011).    

Smith (2008) warned that applying middle class interpretation to working class 

experiences can lead to lack of trust and empathy in the relationship.  Unexamined 

assumptions can prevent the identification of classism and underlying causes of 

problems.  The counselor might assume a client experiencing difficulties in an internship 
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demonstrated poor work ethic, and unwittingly communicate judgment in a manner that 

increases shame on the part of the client.   

Because class and classism has not been sufficiently integrated into the spectrum 

of multiculturalism and its encompassing oppression and identities, there is a lack of 

strategies available to the counseling practitioner.  Furthermore, there is no text currently 

available for training and counseling curricula related to social class (Smith et. al, 2008).  

Social Class and Career Development  

Social class and career development are intricately connected, as access to career 

development resources, such as education determines social class status and vice versa.  

Universities have made it central to their mission to attract students from diverse 

socioeconomic backgrounds and now, one in six students is a first generation college 

student (Stephens, Markus, Fryberg, Johnson & Covarrubias, 2012).  When these striving 

working class students do, against all odds, enter four year institutions, they usually do so 

in underfunded and crowded state institutions (Settersten, 2010) that allocate few 

resources toward student support (Wiseman & Alromi, 2006).  Students from working 

class backgrounds disproportionately pursue higher education largely in order to gain 

career opportunities and improve their class status (Grubb & Lazerson, 2005), but some 

claim that the culture of higher education plays a pivotal role in reproducing inequity and 

class division (Stephens, 2012).   

Consistent with the lack of literature about social class, there is a gap in the career 

development literature regarding the connection of class and career. Studies allude to the 

impact of socioeconomics on career and decision-making, however, there is a lack of 

conceptualization on how class and background interact with career development.  
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Theorists such as Holland (1997) and Super (1957, 1990), listed socioeconomic status 

(SES) as an important factor, but reported lack of research on the subject.  This void 

persists in the career counseling field, with the exception of notable efforts by Blustein 

(2007, 2002), Brown et al. (1996), Fouad & Brown (2000) and; Savickas (1999), even 

though it is nearly impossible to extricate the concept of social class from career, work, 

or occupation (Diemer & Ali, 2009).  In particular, the comparison of the poor and the 

working class to the middle and owning classes has been relatively neglected (Blustein, 

2002).  Consequently, there is an absence of framework to guide practitioners and 

administrators (P. D. Gardner, personal communication, February 20, 2012). 

Career development and experiential learning theories are largely middle class 

constructs (Blustein, 2007).   The central focus of these theories is the pursuit of the 

individual to build skills and experiences necessary to attaining a fulfilling and rewarding 

lifetime of experiences.  Studies have mostly focused attention on those affluent enough 

to afford education and who have resources and opportunities available to pursue a 

lifelong career.  The poor and those for whom that was not a viable option have been 

excluded from the career counseling process (Blustein, 2007). Many first generation 

college students hail from poorer families where resources and social connection are 

limited in occupational scope. 

Studies show there is a sharp and growing divide between the destinies of young 

people depending on the social and economic environment in which they were launched 

(Settersten, 2010).  One group has access to and the time to obtain the building blocks 

that lead to a successful future; the other needs to embrace the responsibilities of 

adulthood too early and therefore struggles with the milestones in the transition to 
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adulthood; namely education (Settersten, 2010).  In higher education the unwritten rules 

of the game are organized around taken for granted middle class norms that serve to keep 

students in their class of origin (Stephens, 2012). The cards appear to be stacked against 

working class students from the beginning and while many persist in pursuing their 

education at a four year college, there are barriers that continue to thwart their admission 

to an improved class position.  

 In order to effectively assist students ascend in social class and successfully 

navigate the transition from college to career, more focus needs to be turned to pivotal 

career development events (Heppner, 2004) like internship, to understand the relationship 

between class and career.  The next section reviews the literature on internships and will 

position internship in the context of career development and the modern labor market.  It 

will demonstrate how the essential role society has allotted this activity demands a more 

thoughtful and equitable practice.  

Internship:  A Pivot Point in Career Development  

Building on the assumption that classism hits hardest when school meets career, it 

follows that when working class students first venture into middle class work 

environments in the form of internship, their class status may become a factor.  As a 

learning tool, internship could offer an ideal practice for transitioning from school to 

career, allowing students to build skills, critical awareness, and the social and cultural 

capital needed for future career transitions.  They are listed as the ideal places for 

students to develop transition-ready skills (Green & Graybeal, 2011) and as a high impact 

practice (NSSE, 2007) that “deepens learning and brings one’s values and beliefs into 

awareness” (NSSE, 2007, p. 8).  Preparing and supporting students through internships 
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offer ideal opportunities for college career counselors to address social class inequity and 

cultural issues both on the individual and systemic levels.  Counselors understanding the 

socioeconomic, sociopolitical, educational, and subjective aspects of bridging tools, like 

internship, would contribute to multiculturally competent approaches to working with 

this population. Advocacy and programs grounded in best practice for experiential 

learning would go a long way to reduce the effects of classism.  However, this review 

revealed considerable barriers to realizing the promise of internship for first generation 

students (Gardner, 2011; Pellicciotti, 2011). 

Current Economic and Environmental Contexts for Internship 

To appreciate the importance of developing best practices for internship, it is 

important to understand that due to the harsh 21st century economic climate, internships 

have become a near necessity for the transition readiness of college students (Wiseman, 

2007).  In a global competitive environment graduates with the most relevant experience 

and industry connections find career level employment upon graduation (Callanan & 

Benzing, 2004).  Employers favor students who have at least one internship before they 

graduate, and recruit future employees through internship due to its low risk and initial 

investment (Braunstein & Stull, 2001; Gardner, 2004; NACE, 2011; Sheetz, 1995).  

Many employers exploit the educational practice of internship to recruit cheap or 

free labor; meanwhile, institutions of higher learning are caught without standards for 

best practice, resulting in internships becoming increasingly chaotic (NACE, 2011) and a 

focal point for social class inequity (Gardner, 2011).   The National Association of 

Colleges and Employers (NACE, 2011) issued a rare position statement on U. S. 

internship standards to respond to a raging national debate and to lay a tenet for 
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internships as a “legitimate learning experience benefitting the student” (p. 1).  Career 

counselors promote the value of internships to employers and students, but little is known 

about the learning process or outcomes of internships; nor do institutions of higher 

education typically invest in structures that support best practices.   

There is a lack of understanding of the learning process that occurs in internship, 

which prevents its effective utilization (Gardner, 2004; Wilson, 1989).  “Most of the 

research completed over the last thirty years is pragmatic in nature without a strong 

theoretical underpinning” (Bartkus, 2004, p. 9).  As a learning process, internships are 

experiential in nature and are frequently listed as a form of experiential learning (NSSE, 

2010; Pellicciotti, 2011; NACE, 2011).  The National Society for Experiential Education 

(NSEE, 1997) offers an eight-part standard adopted by many universities.  As a general 

practice, however, many academic internships do not adhere to experiential learning best 

practices (Gardner, 2011).   Where there is little systemic investment in internship and 

where each student is on their own in navigating the internship process, the access and 

benefit from internship is inequitable (Gardner, 2011) and highly contingent on social 

and cultural capital (P. D. Gardner, personal communication, February 20, 2012). 

Diversity and social justice has not been the rule in academic internship practices, 

possibly due to the complicit or even active participation in restricting student 

participation based on socioeconomics and academic standing (Wiseman & Alromi, 

2007).  The uneasy relationship between academia and labor, which could be considered 

classist in itself, could contribute to resistance to researching and allocating resources for 

internship programming (Linn, 2004).  
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For counselors and researchers to be able to affect improved practices, more 

understanding is needed on the intrapsychic and social justice aspects of internship. 

Gaining more knowledge about the experience of the internship process would allow 

theorists to create sound frameworks, and counselors to design interventions and 

advocate within the system to improve access, services and resources for first generation, 

working class students. 

Class-Related Themes To Consider When Framing the Internship Experience 

The lack of knowledge about what occurs for underrepresented students in the 

internship process prevents the formulation of a framework for addressing students’ 

needs or designing mediations.  There is an absence of research specific to this topic, 

however, studies incorporating class and young adults offer insight and highlight what 

might occur in the internship experience for working class students.  Studies have 

produced salient class-related themes, the most common of which are meaning making, 

socialization, and identity development.  Looking at experiences through these themes 

could serve as a starting point for understanding the experience of this silent population 

and eventually lead to a formulation of frameworks for interventions and more equitable 

practices. 

Meaning making.  In the psychological analysis of work, the theme of meaning 

is common.  In our society, people gain a sense of purpose from their external and 

contextual work environment and our culture equates work with our self-worth and value, 

based on our perceived ability to contribute to society (Blustein, 2007).  By imposing 

personal meaning on past, present, and future activities, the individual builds biographical 
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bridges between school and work, and one job to the next, and if done thoughtfully and 

intentionally, designs a career (Savickas, 2005).  

Environmental factors, such as upbringing and social class greatly impact 

cognitive construction and how we make meaning from experience (Linn, 2004). 

Constructivist approaches are useful in uncovering meaning and career story, but  

Blustein, et al. (2002) found predictable differences related to social class, in particular in 

how social class impacts the way working-class young adults make meaning of their 

vocational lives.  This underscores the pervasive role of social class in creating a different 

starting gate for the development and implementation of a meaningful life (Blustein, 

2002).  Students from a working class background demonstrate less interest in the 

personal meaning of work, and lower levels of self-concepts.  Having fewer resources 

and supports at their disposal to process and interpret experiences, therefore, can reduce 

the educational impact from experiences. 

Only one study was found that addresses the influence of social class on 

experiential learning.  After noticing a recurring theme of the influence of social class on 

students’ experiences in cooperative learning, Howard and Haugsby (2002) found 

students tended to take for granted their own class position, experienced difficulties 

“redrawing boundaries constructed by class” (p. 219), and experienced tensions with their 

supervisors and coworkers due to their class difference.  Through the act of crossing class 

boundaries, students are challenged to construct new meanings of their own class realities 

and for the relationships they have with people outside their particular social class group. 

(Howard, 2002). 
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Socialization.  One of the challenges facing students who cross class boundaries 

in internship is adjusting to norms, customs, and values that may be different from the 

ones with which they were raised.  In many cases, students are evaluated on how well 

they conform to organizational norms, many of which will be outside their realm of 

consciousness.  Internship experiences bring one’s values and beliefs into awareness 

(NSSE, 2007), and a high degree of congruence with the organizational value system has 

been found to be a strong indicator of success for interns (Basuray, 1983; Cable & 

Judge,1996).  In cases where interns’ values are incompatible with the organization’s, the 

socialization process will require the participant to adjust their values; a process that can 

be difficult and unpleasant.  If the degree of unpleasantness is sufficiently high, the 

student may resist and, if free to do so, leave the organization.  On the other extreme, the 

participant may convert to the organizations’ values and abdicate their own.  In a study 

conducted by Feldman and Weitz (1990) results showed that interns who had realistic 

and positive job expectations, or anticipatory socialization, were more likely to have 

positive experiences.  To use internships as a way to develop a fully educated person who 

has been socialized as an organizational member there needs to be a conceptualization of 

that process (Basurey, 1983). 

Feldman’s model of organizational socialization (Kennedy & Lawton, 1990) 

breaks the transition from student to occupational entry into three stages: anticipatory 

socialization, accommodation, and role management, with completion of each stage 

leading to the next level.  Internships allow for recruits to experience the first two stages 

of anticipatory socialization and accommodation.  While still outsiders to the 



27 

Running head: SOCIAL CLASS AND INTERNSHIP 

organization, interns anticipate the experiences they are about to encounter and begin to 

adapt themselves accordingly (Kennedy & Lawton, 1990).   

In Situational Learning Theory (SLT), social participation is also central and 

learners as interns are seen as newcomers entering communities of practice (Linn, 2004).  

Old timers in the organization guide newcomers through peripheral participation to 

increasingly more active and central participation, ideally just outside the comfort zone of 

the learner.  All learning, according to SLT is contextual and the result of social 

participation (Lave, 1993; Lave & Wenger, 1991).  Higher education institutions have the 

opportunity to facilitate this experience of going from the outside into the center many 

times over as potential writers, designers, or scientists, thereby preparing students to 

handle career transitions throughout their lifetime.   

Identity development.  The construction of identity is greatly shaped by 

challenging experiences, and internships uniquely provide opportunities for students to 

examine important and difficult issues about culture and their place in it (Howard, 2002).  

Research combining social class and identity development is rare, but given the social 

nature of identity, the connection seems evident.  Self-identity emerges and is maintained 

within a sociocultural context, of which class background is a significant factor, making 

social class a determinant factor in the formation of identity (Solberg et al., 1998). Career 

exploration activities, such as internship, are central to the construction of identity 

(Savickas, 2005), but due to inequity in resources, not all young people experience equal 

access or benefit from those experiences (Gardner, 2011), nor the opportunity to fully 

develop their identity (Berkowitz, Perry, Giambo, & Wildon, 1997).  



28 

Running head: SOCIAL CLASS AND INTERNSHIP 

The search for identity is a far more common practice among college students 

than among similarly aged young people or the general population (Chickering & 

Reisser, 1993). The college educational environment exerts powerful influences on 

student development, and people entering college evaluate themselves in a new context 

that can challenge family or ethnic identity (Evans, Forney, & Guido-DiBrito, 1998).    

Berkowitz et al. (1997) assert that students from lower working class background 

do not have the luxury of enjoying a period of moratorium, a stage in identity 

development where they can explore and test a variety of occupational options.  As 

identity achievement is contingent on a moratorium period, working class students 

experience significant barriers to identity development.  Settersten et. al. (2010) found 

students who had the luxury of emerging adulthood, or extended moratorium stage, 

gained significantly from this period, but some members of the population may be losing 

out on the benefits of this period of exploration (Berzin & De Marco, 2010).  

When students from underprivileged backgrounds attempt to internalize 

professional identities, identity dissonance (Costello, 2004), described as the disturbing 

internal experience of incongruity between aspects of the self-concept, is likely to emerge 

(Costello, 2005).  This suggests that students who cross class barriers in internship might 

experience a conflict between their familiar class identity and the emerging professional 

identity and be at higher risk than middle class students of negative outcomes from 

internship experiences. Conversely, they could also be empowered and experience 

positive identity dissonance (Costello, 2004).  Developing awareness of how class shapes 

our experiences, values, and decisions allows students to construct their identities from 

multiple sources in order to reevaluate their relationship to society and create a deeper 
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and more educated vision of the social order (Howard et al., 2002).   Examining class as 

part of the internship experience would make sense of the experience and facilitate 

socialization and identity development for students. 

Career exploration disparity. One of the hallmarks of internship is the concept 

of exploring career options through direct experience and, thereby, begin shaping one’s 

career through self-awareness and knowledge of the world of work.  Career development 

is limited by what people are exposed to and what they experience, and it is not possible 

to have interest in or discover strengths in areas outside of one’s awareness (Clark, 2011).  

John Krumboltz (Mitchell & Krumboltz, 1996) identified learned behaviors as the 

cornerstone of career choices and development and, given the opportunity, individuals 

are capable of learning new skills that would benefit their career development and 

counselors should encourage exploration and real- life experiences in order to expand the 

client’s horizons (Amundson, et al., 2009).   

The process of exploration is complex and chaotic.  The goal is to gain awareness 

of self and the world of work, but the outcomes are as unpredictable as the individual and 

the environment in which he or she operates.  It may lead to discovery or validation of 

interest, enhancement of self-concept, and new opportunities.  The benefits of exploration 

favor those who are adaptable, well positioned to connect with other people, and who are 

resourceful in responding to constantly changing conditions (Zikic, 2009).  

There are countless contextual factors that help or impede career exploration 

activities, including social and cultural capital.  Navigating ways to implement one’s self-

concept in the shifting and restricted career landscape of the twenty first century invites a 

host of maladaptive outcomes, such as premature decision making, incomplete 
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exploration of specific options, or even self-defensive distortion of information related to 

career exploration.  Counselors and educational systems need to consider the enabling 

and disabling influences in clients’ lives and design interventions and curricula that are 

sensitive to the contextual factors of individual development (Zikic, 2009).  

This review has outlined many factors related to the context and social class 

themes surrounding internship.  While specific research is scarce, there are career 

development theories, multicultural counseling competencies and internship and 

experiential learning standards that counselors can draw on when assisting first 

generation students in the internship process. 

Tools and Applications Career Counselors have for Improving Access and 

Benefit for First Generation Students in Internship 

College students who come from working class background have unique needs, 

strengths and barriers.  They come from a social class culture that embodies values, 

expectations and social norms that may be different from the middle class background of 

most counselors, universities, or other environments they are exposed to via their 

education.  They may be the first in their families to attend college and enter middle class 

work environments, and may not have acquired some of the knowledge and skills 

assumed of traditionally middle or owning class college students.  As an example, first 

generation students often make the assumption that education, alone, will lead to college-

level jobs after college; abstaining from co-curricular or occupational experiences that 

teach skills and build social networks that lead to opportunities (NSSE 2010).  While 

there is no theory that specifically addresses the career development of first generation 
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students there are modern theories that are inclusive of diversity and incorporate tasks 

and goals that benefit first generation students. 

Career Development Theories  

 There are two career development theories that promote counseling goals 

reflective of the needs of first generation students in a postmodern world; Planned 

Happenstance (Krumboltz, 2003) and Constructivism (Savickas, 1999, 2005).  Clark 

(2011) developed the ICAN (Identity, Confidence, Adaptability and Network) framework 

that connects the two approaches.  It emphasizes the impact of background on the central 

career development activity of engagement for the purpose of developing qualities for the 

modern world of work.   

Applying Planned Happenstance theory promotes goals of exploring through and 

with people and frames career development as an inherently social process (Krumboltz, 

2003).  The most impactful approach with students from a working class background may 

be teaching the use of social tools and facilitating social learning opportunities (Clark, 

2011; Krumboltz, 2003).   At a higher education institution, for example, the struggling 

striver may not be presented opportunities to receive faculty research mentoring or be 

referred to internship opportunities because they may lack the confidence to assert 

themselves or they may not know the social cues to ingratiate themselves to faculty.   

Encouraging students to take small risks and experiment with new skills, while 

expanding social relationships is vital to their developing identity and confidence 

(Krumboltz, 2003).  The postmodern approaches of Constructivism updated the goals and 

tasks for career counseling; it embraces multiple ways of being and emphasizes the 

development of skills and qualities that prepare students for a lifetime of rapid changes 
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and career transition (Savickas, 2005).  As with all counseling, applying and adapting 

multicultural competencies is essential when working with clients with different 

worldviews and background, but research is scarce on that topic. 

Operationalizing Multicultural Counseling Competencies for Class 

The literature offers extensive guidelines regarding multicultural counseling 

competencies, which are inherently inclusive of social class and culture, but need to be 

operationalized for addressing class.  A need exists to adjust these competencies to best 

serve first generation, working class students.  What follows is a brief review of 

multicultural competencies as they relate to class and working with working class, first 

generation students. 

The first step to developing multicultural career counseling skills is gaining 

awareness of one’s own biases (Sue, 2003).  Similar to gaining awareness of racism 

where Whites must gain awareness of their privilege and impact, people from a 

privileged class background must acknowledge and examine their class position (Liu, 

2012).  This can be challenging to counselors since the most salient aspect of class 

identity is a person’s occupation.  By virtue of becoming a counselor a person can no 

longer be considered working class.  Even if the person came from a working class 

background his or her relationship to work has fundamentally changed (Smith, 2008).  

Negative connotations to class and bias regarding how a student should be, can create a 

distance between client and counselor (Sue, 2003).  One way to ameliorate this threat is 

using constructivist approaches as they legitimize diversity of values and ways to story a 

life (Hansen, 2010).   
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The next step in developing multicultural competence is acquiring knowledge 

about circumstances and experiences of working class students (Smith, 2008).  According 

to Sue and Sue (2003), counselors need to gain awareness of history, family background, 

values and lifestyle of their clients.  They need to have a good understanding of the 

sociopolitical aspects of class and classism and the role it plays in the United States and 

within higher education.  In 1962, Wrenn emphasized the importance of counselors being 

well versed in changing social and economic conditions and that has never been more 

true than today.   

Finally, when providing interventions it is important to avoid reproducing 

oppressive, top-down relationships between the privileged and the less powerful and 

develop interventions and skills culturally appropriate for this population.  While few 

specific interventions are found in the literature, Sue and Sue (2003) recommended 

serving as a resource and developing programs that focus on prevention rather than 

remediation.  The counselor may need to enhance their educator role or be more directive 

in providing steps toward action.  Promoting and improving engagement opportunities 

like experiential learning, is another role counselors need to adopt. 

Academic and Experiential Learning Standards 

The literature reveals that developing and applying best practice experiential 

learning is essential to creating equity in career development.   Moving from one 

economic culture to another requires negotiations of the expectations and demands of a 

new culture, and without preparation, that negotiation can produce anxiety and frustration 

(Liu, 2004).  Experiential learning, with its built in structure of feedback and reflection, is 

an ideal format for working class students to gain exposure to new cultures and 
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environments (Clark, 2011; NSSE 2007).  Counselors may need to promote best practices 

in experiential learning on their campuses and call attention to variance in access and 

benefit from such learning methods.  The National Society for Experiential Education 

(NSEE, 2014) has created guidelines that put learning first and outline conditions that are 

necessary for success.  It is intended for all parties involved in the internship process and 

includes these eight principles for good practice: 1.  Intention; 2.  Preparedness and 

Planning; 3.  Authenticity; 4.  Reflection; 5.  Orientation and Training; 6.  Monitoring 

and Continuous Improvement; 7.  Assessment and Evaluation; and 8.  Acknowledgment.   

The internship process, including standards and guidelines, may need to be 

operationalized for first generation students.  For one, these students may need help in 

understanding professional expectations, learning behaviors for managing resources and 

developing social networks.    Counselors can assist students in learning about career 

development and exploring cultures through a variety of activities, such as informational 

interviews, job shadows, or online resources, but also teach skills and facilitate critical 

reflection at every opportunity (Howard, 2004).  Career counselors lack a framework for 

understanding the intra- and interpersonal aspects of internship and other experiential 

learning, but becoming familiar with psychological aspects of social class and classism is 

and the way it might manifest in the hierarchical environment of the workplace could be 

illuminating.  The Social Class Worldview Model (SCWM), a schema helpful for 

“making sense of social class perceptions, feelings, economic environments, and 

cultures” (Liu, 2004, p. 103), is a helpful tool to apply for this purpose.   

The literature shows inequity and lack of academic standards and structures 

around the internship process (Gardner, 2011).  Practitioners seeking to enact social 
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justice principles need to consider how they might “work with broader systems and 

contexts to create more humane and equitable schools, universities, and work 

environments” (Hartung & Blustein, 2002, p. 45).    On the systemic level, counselors can 

apply their skills to advocate for internship and other experiential learning to be more 

integrated into curriculum as capstone experiences that require pre-internship preparation 

and post-internship unpacking (Pelliccotti, 2011).   

Implications for Practice 

Synthesis of the literature on social class, career and internship suggest a number 

of implications for counselors in the areas of career development, including the pivotal 

event of internships.  Those areas included theory development, adjustment of current 

theories, adjustment of multicultural counseling competencies, development and 

application of internship academic standards and experiential best practices, and 

individual and systemic advocacy.  Counselors have many of the skills needed for this 

work, but due to lack of awareness may not take action.  Counselors need to develop 

multicultural competencies around social class, starting with gaining more awareness of 

themselves as social class beings.  They need to learn about the impact of social class and 

practice interventions sensitive to the social class difference between themselves and 

their clients. 

There is a need for more specific theoretical frameworks and training to guide 

career counselors when working with first generation students. Current career and 

experiential learning theories are largely middle class constructs with a central focus on 

the pursuit of the individual to build skills and experiences necessary to attaining 

fulfilling and rewarding lifetime of experiences (Blustein, 2007).  In the absence of 



36 

Running head: SOCIAL CLASS AND INTERNSHIP 

specific frameworks, career counselors would do well to adjust their current theoretical 

approaches to address class and classism. 

There is lack of awareness, even rejection, of social class in U.S. society, and 

within higher education in particular (hooks, 2000).  This presents considerable obstacles 

to advocacy around social class and requires counselors to be skilled advocates and well 

versed in research and facts around class-related barriers.  In the resource strapped 

institutions where first generation students tend to congregate (Wiseman, 2007), efforts 

regarding increased levels of support and structure may be met with budgetary concerns 

or compassion fatigue from overworked faculty.  Those career counselors seeking to 

advance social justice for students would do well to work within the system to create 

more equitable institutions and work environments (McMahon, 2008).   

Furthermore, career development practitioners must necessarily position their 

work in the context of the administrative and socio-political system that may not be 

receptive to methods that threaten the status quo of powerful stakeholders (McMahon, 

2008).  Finally, much funding is currently tied to outcomes, so in addition to advocacy, 

counselors and program directors need to not only show measurable outcomes, but know 

how to effectively market the benefits of their programs (Plageman, 2011). 

In order to ensure access for all students, learning experiences like internships 

may need to be either mandatory for all students or strongly encouraged with ample 

support and resources.  When internships are offered for credit, institutions need to 

allocate resources commensurate with other credit bearing courses.  Counselors may need 

to advocate for best practices in experiential learning, including internship (Pelliccotti, 

2011) and act as watchdogs for unethical practices.   
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Implications for Research 

A gap exists in the literature on the impact of class and classism on career 

development and experiential learning.  Little is known about what occurs for students 

when they are immersed in power-laden structures in internship and how their 

background and preparation contributes to the internship experience.  In order to develop 

interventions that would prepare and support first generation students, more information 

is needed on the subjective experience of internship and what meaning first generation 

students derive from their experiences.   

Studying the internship experience could illuminate what type of preparation and 

unpacking activities would be most beneficial for underrepresented students.  It might 

also reveal what competencies are required by counselors and educators who engage in 

those activities with students.  If internship experiences bring one’s values and beliefs 

into awareness, it would be important to know more about how students’ social class 

background impacts their interpretation of the socialization of internship, the meaning 

they derived, and their self-concept.  A framework is needed for understanding the intra- 

and interpersonal aspects of internship, in particular in terms of how it relates to variance 

in background and preparation and impact on career development. 

Internships are used as a capstone educational experience, but general learning 

outcomes have not been conceptualized.  Internships offer an opportunity to supportively 

train students to become fully educated persons ready for the transition to the world of 

beyond college, but there is a gap in the literature on the process of socialization through 

internship, in particular in terms of the differentiation between the backgrounds of 

students.  The next critical challenge for career development theory and practice is that 
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the career development models and counseling approaches be grounded in social justice 

principles that are inclusive of social class and reflective of current working world 

realities. 
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Abstract 

Research indicates that a class disparity exists in the experience of internship. 

However, little research is available on the subjective and intrapersonal experience of 

first generation, working class students in internship.  First generation students compose 

the largest increase in the college population, but career counselors and institutions of 

higher education may not be equipped to address their unique needs. This study addresses 

a gap in the existing research related to the impact of social class on career development.  

This is an exploratory case study and a critical inquiry into the experience of five first 

generation students who crossed social class boundaries in internship.  Data were 

collected via initial and follow-up interviews.  Questions and analyses were informed by 

the ICAN Career Development Model and the Social Class Worldview Model. The 

results described the students’ class-related experiences, their perceived and varied 

internal and external resources and barriers, and their diverse awareness of class and 

classism.  The study suggests further research is needed on the connection between social 

class and internship, in particular as it relates to systems and competencies needed for 

preparing and supporting first generation students for internship and the transition from 

school to work. 
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Introduction 

Restricted access to resources and inequality due to social class is listed as a 

major social justice issue (ACA, 2005; NCDA, 2009), but little is known about the 

impact of class on human and career development (Blustein, 2002; Heppner, 2004; 

Holland, 1997; Liu 2005, 2008, 2011, 2012; Smith, 2008, 2012; Super, 1990).  Lack of 

resources greatly impacts access to life’s opportunities, and on the subjective and 

experiential level, how individuals interact with others and see themselves (Liu, 2011, 

Settersten, 2011).  It has been suggested that individuals’ career development is greatly 

influenced by social class during the transition from school to work (Blustein, 2002), 

where lack of resources and classism leads to barriers, discrimination and oppression 

(Liu, 2012; Smith, 2012).  First generation college students often navigate this transition 

across class boundaries for the first time when they enter middle class professional 

environment culture during college internships.  Due to limited societal awareness and 

understanding of class and classism, first generation students may find inadequate 

support or guidance from their college counselors and faculty in navigating this school-

to-work transition (Liu, 2012; Gardner, 2011).   

Some suggest that career theory, research and practice have potentially fallen 

short in promoting social justice in the area of social class (Heppner, 2004; Linn, 2004; 

Liu, 2004; Smith, 2008).   Social class is considered by many in US society to be a taboo 

subject, and this may contribute to limited awareness of the issues associated with social 

class (Heppner, 2004; Liu 2011; Smith, 2008, 2012), particularly within the walls of 

higher education (hooks, 2000).  Some have gone as far as stating that classism is still an 

accepted “ism” on college campuses (Heppner, 2004).   In research, social class is 
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approached as a variable to be accounted and controlled for, rather than something to be 

analyzed as a phenomenon (Liu, 2011; Smith, 2008).    

Regrettably, career development and counseling theories have not provided a 

framework for addressing social class barriers or the harmful effects of classism 

(Heppner, 2004) even though it is nearly impossible to extricate the concept of social 

class from career, work, or occupation (Diemer & Ali, 2009).  Foundational theorists, 

such as Holland (1997) and Super (1957, 1990), listed socioeconomic status (SES) as an 

important factor in career development, but he lamented lack of research on the subject.  

Social Learning Theories (Krumboltz, 1979) and Social Cognitive Career Theory (SCCT) 

(Lent, Brown, & Hackett, 1994) address influence of social factors, but social class 

remains under-examined by SCCT (Juntunen, Rasheed & Pietrantonio, 2012).  This void 

persists in the career counseling field, with the exception of notable efforts by Blustein 

(2000, 2002), Brown et al. (1996), Fouad & Brown (2000), and Savickas (1999).  The 

ICAN model (Clark, 2011), influenced by post-modern career development goals 

articulated by Savickas (1999, 2005) and Planned Happenstance approaches (Holland, 

2003), begins to suggest a connection between the background of individuals and 

achievement of career development outcomes, but that connection has not been studied. 

To provide greater understanding of social class and classism in the career 

development of individuals, Heppner (2004) suggested looking at important career 

development events as a way to identify their impact and nature.  One pivotal career 

development event is participation in internship (NSSE, 2011).  Participation in 

internship has been identified as potentially accentuating class division due to differential 

access and benefit (Gardner, 2011; Liu, 2012).  Internship has received scarce research 
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attention and has limited theoretical underpinning (Batcus, 1997; Basurey, 1983; Gardner 

2011). Thus, little is known about the experience of students who participate in 

internships.  Gardner (2010, 2011) surmised that first generation students have not 

received the same preparation and socialization as middle and owning class students for 

entering professional environments in internship. 

While colleges are seen as engines of upward mobility (Stephens, 2012), recent 

studies have demonstrated that current internship practices have created barriers for 

working class students and perpetuated class divisions (Gardner, 2011). Colleges often 

identify internships as capstone experiences, but access and benefit are strongly linked to 

social, cultural, and economic capital that many first generations may not have (Gardner, 

2011).  The combination of employers exploiting the internship process to gain free or 

inexpensive labor and schools caught without guidelines and interventions, has created a 

“messy” situation (NACE, 2011, p. 1) where underrepresented and first generation 

students are the victims (Gardner, 2011). 

Career counselors are in a unique position on college campuses to address 

inequity in preparation, access and benefit from internships on the individual, group and 

systemic level.  Career counseling outcomes are increasingly about preparing clients for a 

lifetime of career transitions (Clark, 2011; Savickas, 2005) and career counselors 

understand the stages, events and skill building required for successfully entering the 

world of work (NCDA, 2009).   Additionally, career counselors ideally possess 

understanding of fast changing economic environments and have the multicultural 

competencies to provide interventions and influence best practices that can lead to greater 

social justice on campuses. 
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Lack of social class awareness, specific research and useful frameworks, 

however, makes it challenging for career counselors to provide culturally appropriate 

advocacy, counseling and guidance for first generation students facing internal and 

external effects of classism (Liu, 2011).  Career counselors may not recognize how class  

presents in students’ lives (Smith, 2012); more importantly, counselors may not be aware 

of how their own, typically middle class, experience impacts their own assumptions and 

biases towards working class values and norms and may perpetuate oppressive conditions 

(Sue, 2003; Warren, 2011).  The Social Class Worldview Model (SCWM) offers a way to 

frame social class and classism.  It offers a schema to uniquely interpret what it means to 

be a member of a social class and maintain class status.   Worldview explains the pattern 

of perceptions, values, expectations and demands that is shared in order to maintain an 

economic culture (Liu, 2001).  However, since awareness around class is still low for 

most people, the revised version offers a scale for evaluating and developing social class 

consciousness (Liu, 2012). 

First generation students encountering new economic cultures in college and 

internships are likely to experience internal classism, which may lead to adjustment 

disorders, depression and anxiety (Liu, 2011, 2012).  Students who grow up in the United 

States may be largely unconscious of class or classism as a factor in their lives and may 

fail to see relationships from the perspective of class (Liu, 2012).  Awareness as a prelude 

to empowerment, and having a framework for understanding barriers, allows individuals 

to adjust and integrate class in their lives in a healthy manner (Liu, 2012; Sue & Sue, 

2003).,  But without developing their own awareness around class, career counselors will 
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not able to raise their students’ consciousness or address adjustment issues related to 

classism (Liu, 2012).   

Clearly, the effects of social class on career development need to be better 

understood. Specifically, understanding the experiences of working class or first 

generation college student undertaking internships in middle class professional 

environments can inform this understanding. The purpose of this multiple case study is to 

illustrate the experience of first generation college students who cross social class 

boundaries in internship in a middle class professional environment.  At this point in the 

research, social class boundaries are defined as the implicit demarcations of stereotypical 

behavior and worldview associated with particular social class groups. Rather than focus 

on  sociological indexes of socioeconomics, a term that implies a temporary place in the 

economic hierarchy (Liu, 2011), this study will focus on the subjective and intrapsychic 

perceptions of class and classism in order to increase insight and understanding of this 

phenomenon in the career counseling field.  This study will address the subjective and 

intrapsychic experience of social class, crossing class boundaries and classism from the 

perspective of first generation college students.  This study’s intent is to increase 

understanding of this type of experience in order to inform policy, practice and research. 

According to Stake (2002), the central organizing elements in an instrumental 

case study are the issues to be studied.  Issues are “not simple and clean, but intricately 

wired to political, social, historical, and especially personal contexts” (Stake, 2002, p. 

17).  He suggests using issue questions as primary research questions as they draw 

attention to the complexity of the case.  The issues in this study were detailed in the 

introduction and focus on the intersection of class and classism, and career development.  
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The context and added complexity of issues such as the convergence of economic 

cultures, pressures due to fast changing economy, developmental stages and loyalty add 

layers and structure to this case.  

The central research question of this study is:  “What do first generation students 

perceive and experience as they encounter and cross class boundaries during internship?”  

This study is descriptive, exploratory and broad.  In addition, this study will investigate 

five research sub-questions: 

1. What type of socialization and preparation in family, K-12 school, college 

program and other contexts did students have for entering a professional 

environment and how did this preparation inform the experience.  

2. Did students have encounters that were class-related?  If so, what was their 

response? 

3. What was the students’ process of adapting to the culture at their internship site 

and what internal and external resources did the students have or draw upon 

during their adaptation? 

4. What internal barriers to career development did the students’ experience?  

External? 

5. How did capital (human, social, cultural) impact the internship experience? 

6. In what ways did facing and crossing class boundaries during internship affect 

their self-concept, generally and related to career? 

Methodology 

This research utilized an exploratory, instrumental, multiple case study approach 

because it is consistent with the researcher’s constructivist views and it fits with the 



58 

Running head: FIRST GENERATION STUDENTS IN INTERNSHIP 

exploratory nature of the study.  Case studies build on the premise that reality is socially 

constructed (Baxter & Jack, 2008; Searle, 1995) and it relies on the close collaboration 

between researcher and participant in unfolding views of reality through stories (Baxter, 

2008).   Creswell (2008) notes, “In qualitative inquiry, the intent is not to generalize to a 

population, but to develop an in-depth exploration of a central phenomenon” (p. 213).  

According to Yin (2009) a “what” question provides impetus for conducting an 

exploratory study.  Furthermore, an exploratory case study approach is appropriate when 

participant behavior cannot be manipulated, contextual conditions are believed to be 

relevant, and boundaries between phenomena and context are not clear (Yin, 2009).  

This study explored experiences where the outcomes were not known.  Thus the 

issues at the center of the study were not ready for explanation or testing. To make the 

study more compelling, a multiple case study design was chosen as it allows for 

replication of findings, literal or theoretical.  An instrumental case study approach was 

considered appropriate because it will allow insight into the topic of study and help 

develop a hypothesis.  The cases will serve as an instrument to facilitate understanding of 

an external interest (Baxter, 2008), in this case, the effects of social class and classism on 

career development. 

Researcher disclosure. I (lead author) am a middle-aged Caucasian female, and I 

grew up in Iceland in a large, working class family.  I grew up in a racially homogeneous, 

egalitarian country, where people are fairly conscious of class and where no other reason 

is provided for differential access to power and capital.  I gained awareness of class by 

observing parents and older siblings, who suffered from feelings of shame and lack of 

confidence, and comparing them to my middle or upper class friends and their families.   
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Moving to the United States in my early twenties, I found a society that attributed power 

difference and oppression to race, ignored and avoided discussion of class, and where 

inequity and social injustice is more universally expected and accepted.  I became 

increasingly interested in effecting conversation and consciousness around class and 

social justice and using my recent immigrant perspective, own cultural background, and 

the position of having Caucasian privilege, yet an unconventional lens to spotlight issues 

that many native US citizens might not notice.  In my own career I struggled to integrate 

my background and worldview to areas of career and career identity.  I visited 

counselors, but found them wanting when it came to addressing career, culture and class.   

Theoretical Framework and Purpose  

This research was guided by a combination of constructivist and critical 

paradigms.  It sought to understand the experiences of the participants and, in the 

analysis, use a critical perspective to confront injustices surrounding their experience 

(Kincheloe, 2005; Kincheloe & McLaren, 2002).  Constructivism assumes the social 

construction of experience and accepts that there are multiple social realities represented 

in groups involved in the research. Thus, truth is only known within a particular social 

group’s constructed reality (Easton, 1982).  Critical theory, however, points out that due 

to power differential, privileged groups have interest in supporting the status quo 

resulting in social injustice (Kincheloe, 2002).  Critical inquiry takes an ethical stance 

committed to empowerment (Sirotnic, 1991) and seeks to effect social change 

(Carspecken, 1996).   

To create an initial direction for the study, as suggested by Yin (2009), the ICAN 

career development model (Clark, 2011), which broadly proposes a relationship between 
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background, active engagement and career development outcomes, provided initial 

tentative structure.  In the ICAN model, experience and engagement are seen as 

potentially leading to the development of essential outcomes for transition readiness, e.g. 

a sense of identity, confidence, adaptability and network.  It further suggests that 

engagement is impacted and varied due to differentiated background, such as family 

norms, cultural worldview and access to power and capital.  Going into experience, 

students also bring their aspirations, interests and strengths, which also connect to 

background (Clark, 2011).  The model alludes to difference but does not take a critical 

stance on class or oppression. 

To direct the critical inquiry into the intersecting aspects of social class 

background and process and outcomes of engaging in internship, the SCWM (Liu, 2012) 

was applied and incorporated into the ICAN model.  Using the SCWM model, it was 

assumed that students would observe a difference of worldview between themselves and 

the organization in where they interned, based on social class background.  There was 

also an assumption that the first generation students had comparatively low human, 

social, cultural, and economic capital.  Due to social class background they might not 

have had opportunities to develop their aspirations, strengths and interests; they might not 

have had a network of people around them that could support and assist them in their 

career; they may not have been exposed to cultural phenomena that denote sophistication 

or savvy; and they may not have had resources to purchase items that indicate success or 

status.  Finally, the study examined whether and how internal or external barriers 

impacted interactions or opportunities that would lead to stronger networks and ability to 
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build capital and how they have been socialized in their family and education to interpret 

events.   

Unit of Analysis   

The unit of analysis defines what the “case” is (Yin, 2009).  Given that each 

person’s background and experience is unique, the unit of analysis in this study was the 

students’ perceptions of themselves, their cultural context, their relationships, the 

educational setting and the internship environment and culture that was under 

investigation.  The focus was on the emic perspective of the students and their experience 

of class and classism while in internship.  The subjective nature of the “case” in this 

study invited a constructivist approach to defining the case.  Constructivists argue that 

cases are socially constructed and co-constructed between the researcher and the 

respondent, making it difficult to define until data collection and analysis is finished 

(Wells, Hirshberg, Lipton & Oakes, 2002).   

Sampling, Participants and Setting 

Participants were selected through purposeful sampling at sites that were 

“information rich” (Patton, 1990, p. 169) and would “help people learn about the 

phenomenon and give voice to individuals who may not otherwise have been heard” 

(Creswell, 2007, p. 214).  To gain access to this population, the researcher inquired with 

career counselors and advisors who serve first generation students as well as a recruiter 

for internships for underrepresented students.  Students were recruited from local area, 

Northwest universities in order to allow for face-to-face interviews, via email 

communication to career counselors and advisors.  An effort was made to include 

participants who have had a broad range of experiences. The researcher provided 
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potential participants with an informed consent document, reviewed the document with 

them, and gained their informed consent prior to data collection.  

Participants were five first generation college students from three public, 

Northwest universities.  The participants had recently participated in an internship in a 

middle-class, professional environment, where most people have at least a bachelor’s 

degree, possess specialized knowledge and experience autonomy and upward mobility in 

their work.  A common definition states that first-generation students are students who 

are the first in their immediate family to attend college (Grice & Grice, 2008). 

Participants were selected partly based on their ability to reflect on and articulate their 

experience and their consciousness level of class and classism.  Participant names and 

identifying information were changed to protect confidentiality. 

Study participants.  Study participants each presented a unique case of working 

class students encountering class boundaries in internship. Understanding their 

uniqueness provides rich description of the context of the study.   

Carlos:  A graduating senior, pursuing a B.S. degree in Political Science.  He is 

from a Mexican American family and was raised by grandparents who were agricultural 

laborers.  He was an exceptional student and leader, who was chosen for a prestigious 

internship offered to one TRIO participant each year, working for a US Congress member 

while attending a private university in Washington DC.  He is a father to a 2-year-old girl 

and engaged to be married. 

John:  Graduated one year ago with B.A. degree in History.  He is Caucasian and 

raised by working class parents on the East Coast.  He joined the Marine Corps as a 

linguist for five years after High School.  Upon returning, he attended community college 
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and joined the school newspaper before transferring to a 4-year university.  He completed 

a journalism internship and is pursuing a journalism career. 

Maria:  Graduated one year ago with a B.S. degree in Business, focusing on 

Accounting.  She is from a Mexican American family that immigrated to US when she 

was a child.  She completed an internship at a small accounting firm during tax season 

and is currently working as a receptionist at a medical office and looking for an 

accounting position. 

David:  Graduated one year ago with B.A. degree in Marketing.  He is from a 

Mexican American family that immigrated to the US when he was a child.  He completed 

an internship at a Fortune 500 insurance corporation over three summers, through an 

organization that places under-represented students with corporate employers. 

Javier:  A graduating senior, pursuing a B.S. degree in International Business.  He 

is from a Mexican American family that immigrated to US when he was a child.  He 

completed an internship at a Chamber of Commerce in a mid-sized town close to his 

university and home. 

Data Collection 

Data collection focused on the perceptions of individual student interns of their 

internship experiences, highlighting the issues of social class aspects of career 

development.  As the data were centered on the emic perspective of the students, the data 

source was the interns.  Data collection was conducted through semi-structured 

interviews; an initial one-and-a-half-hour interview, and one-half-hour follow up 

interview.  Intensive interviewing techniques were used, which provided an open-ended, 

in-depth exploration of class-related encounters in their internship experiences.  The 
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initial interview questions addressed the study sub-questions and reflected the ICAN 

career development outcomes (Clark, 2011), the SCWM-R (Liu, 2011) and the literature 

on class-related topics relevant to young adults, including identity development, meaning 

making and socialization.  After collecting background information, such as age, gender, 

major, type of internship and how they got the internship, the following questions were 

used as starting points for discussion.  Clarifying questions and questions to deepen 

descriptions were also asked. 

a) Tell me about your family life; parents, siblings, extended family.   

b) What was your neighborhood like growing up? 

c) What was your exposure to education and occupations, growing up? 

d) Describe your family’s attitude and values towards work, career, and 

managers.  How has that influenced your attitude and values? 

e) Tell me how this internship connects to your education and how you came 

to take this internship 

f) What role does/did your academic department or other college personnel 

have in your preparing, landing and facilitating the outcomes of this internship? 

g) How prepared did you feel in terms of skills, understanding of rules, and 

professional etiquette?  What do you wish you had known before the internship? 

h) Describe your internship site; what was the environment like? 

i) Describe the culture and values at your internship site.  Are there any 

values and behaviors you want to adopt and any you reject? 

j) What thoughts and feelings come up for you when you interact with senior 

members or bosses at your site? 
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k) Can you recall one experience where you felt at home and one where you 

didn’t feel you belonged? 

l) Can you recall a time when you were self-conscious about being from a 

different background than the rest of the staff.  Can you describe what you felt at the 

time? 

m) How important were relationships to doing well in this internship, and 

how would you assess your level?  What kinds of relationships did you build? 

n) What cultural knowledge and behavior was valued in this environment and 

how did yours fit with others in the organization?   

o) Can you think of an example of when you adapted your behavior, thinking 

or values to fit the work environment?  Can you think of a time when you consciously 

decided not to adapt?  Can you describe what you felt at the time? 

p) Did you have a mentor(s) throughout this experience?  How did having or 

not having a mentor impact your experience?  

q) How is or has this experience impacted how you see yourself as a 

professional or how you see your career developing? 

Participants were encouraged to focus and reflect upon their experience.  

However, they were also urged to relate to their experiences that seemed most present for 

them during the interview.   

Data Analysis 

Data analysis in case study research poses many challenges due to lack of 

traditions and structures available to researchers.  Much is left up to the researcher’s own 

style, creativity and critical analysis (Yin, 2009). For the purpose of this case study, the 
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analysis relied on both categorical aggregation and direct interpretation (Stake, 1995) to 

generate patterns of the lived experiences of first generation interns in internship.  

Categorical codes related to class and career development served as a template for the 

analysis.  Some codes emerged unplanned from the analysis and the data were mined, 

separately, for new and unexpected codes. 

Coding allowed the researcher to see as much of the data in one place as possible 

(Miles & Huberman, 1994) and it was performed in several stages.  Initial coding and 

analysis were performed using categories informed by the study sub-questions and ICAN 

and SCWM concepts.  Going through the data a second time, they were  read critically 

through the lens of classism.  Lastly, the data were read through an open approach 

focusing on data that do not fit neatly into the sub-questions, ICAN and classism model, 

resulting in additional codes emerging. Each of the codes were fleshed out by creating 

memos, and then significant quotes were extracted and matched with the codes for each 

of the participants.  The data were summarized and entered into a table that reflected the 

ICAN and SCWM categories for each participant providing a gestalt view of the 

participants’ experiences.  Significant relationships between the codes emerged and were 

graphically delineated in a flow chart, which established an order and patterns, and 

foreshadowed themes. At this point synthesizing case descriptions and memos were 

written for each case.  

Overall themes were identified for each case based on the general analysis, 

entered into a table and then cross-case comparison and rectification was performed.  

Cross-case synthesis was performed to aggregate the findings from the individual cases 

(Yin, 2009).  Significant quotes and descriptions were extracted in relation to emerging 
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cross-case themes which illuminated meanings that reflected the experience of the first 

generation students.  The results of the analysis were presented and discussed with each 

participant, save for one who could not be reached, to gather their perception of how 

closely the analysis aligned with their experience.  Data from member checking was also 

added to further analysis. 

Measures to Promote Trustworthiness 

This being an exploratory study, hypotheses and concepts were not developed 

prior to the study.  In an idiographic, constructivist qualitative study, the main goal is 

authenticity and true representation of the participants (Lincoln & Guba, 1985).  In such a 

study, standards of quality and credibility include the notion that subjectivity is inherent 

in a process where there is mutual construction of meaning among researcher and 

participants (Morrow, 2005).  Subjectivity, however, needs to be managed in order to 

control bias and to fairly represent participants’ realities (Morrow, 2005).  To determine 

the quality of the critical inquiry, the criteria are the appropriateness of the historical 

situatedness, the extent to which the inquiry addresses ignorance and misconception, and 

the extent to which it provides stimulus to transform existing structures (Guba & Lincoln, 

1994).  

To challenge pre-conceived notions and emerging understanding of the 

phenomenon, maximum variety sampling of participants is considered critical (Creswell, 

2007) and was attempted.  Sampling procedures in qualitative research should be 

purposeful and criterion-based (Morrow, 2005).  It was important to locate students who 

had diverse experiences and outcomes from their internships in order to reflect a realistic 

and broad range of perspectives (Yin, 2009). 
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Reliability was enhanced in this study by following a case study protocol so that 

the same procedure was followed for each case (Yin, 2009). A protocol is good practice 

in case study research and is considered essential when conducting multiple case studies 

to keep the researcher focused on the topic of study.  Yin (2009) recommends inclusion 

of the following sections in the protocol: (a) overview of project, (b) field procedures, (c) 

case study questions and (d) guide for case study report.  

Several tests were used to enhance the validity and reliability of the study.  The 

first test related to the construct validity of the research design.  These included using a 

framework that was developed prior to data collection and member checking.  

Development of a theoretical framework before carrying out the research is crucial in 

conducting sound case study research (Yin, 2009).  Research findings were analyzed 

from the ICAN framework, and through the lens of the SCWM.  

Studying emic perspectives requires a unique test of validity to ensure the 

meaning of the participants’ story is theirs and not the researchers’.  Conveying a valid 

account requires interpretive understanding and the type of validity associated with it 

interpretive validity.  Interpretive accounts are grounded in the language and concepts of 

the people studied and are judged by the accuracy in inferring the words and actions of 

those studied (Maxwell, 2002).  Case data are primarily collected through face-to-face, 

semi-structured interviews. The primary goal of interviews is to elicit the respondent's 

perspectives and experiences in his or her own terms, rather than to collect data that are 

simply a choice among pre-established response categories (Paré, 2001).  Throughout the 

interviewing, interpreting and writing process, member checking was used to ensure that 

the researcher had accurately represented the participants’ emic perspective (Gall, Gall & 
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Borg, 2005).  This, according to Lincoln and Guba (1985) is the most crucial technique 

for establishing credibility.  This included sending an analysis of themes with multiple 

quotes back to participants, which allowed them to assess intentionality, correct errors of 

fact or offer additional information. 

In addition to understanding participants’ construction of meaning, qualitative 

research demands balancing interview data with contextual issues that may impact the 

data (Morrow, 2005).   Additional authenticity criteria in critical research have to do with 

goals of social change, including identifying sources of inequity and oppression and the 

ability of the research to “incite discourse and contribute to a more critical social science 

or consequential and transgressive validity, respectively” (Morrow, 2005, p. 253).   

Finally, the researcher wrote extensive memos in order to capture emerging 

awareness of biases and assumptions and develop reflexivity.  This developing self-

understanding, “can then be examined and set aside to a certain extent or consciously 

incorporated into the analysis” (Morrow, 2005, p. 254). 

Results 

Analysis was conducted to identify underlying themes presented through the data.  

The analysis generated three main themes:  (1) Crossing boundaries into a new social 

class environment, (2) Social class laden encounters, and (3) The meaning of 

experiencing the other side of a social class boundary.  The first main theme relates 

directly to the experience of first generation students entering a new social class setting.  

The second main theme hones in on encounters laden with class and classist experiences.  

The third main theme looks at the meaning and impact of the experience of crossing a 

social class boundary for the participants and the impact of discussing class in interviews. 
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Theme 1. Crossing boundaries into a new social class environment 

This theme describes the nature of the experience of entering and navigating a 

new social class culture, including the barriers, supports and resources that impacted the 

experience.  In examining the factors that constitute the experience, four sub-themes 

emerged:  Entering the new environment; Navigating with or without a guide; Learning 

worldview through relationships with people; and traits and behaviors that impacted the 

experience.   

1.a. Entering the new environment. For these participants, crossing the 

boundary into a new type of working and social environment was akin to entering a new 

culture. Encountering a middle class office setting seemed like a foreign experience for 

some of the students, one of whom described it in detail unique to someone experiencing 

something like this for the first time: 

it was just interesting, like being like in the office and everyone has like 

their little room, and there’s a secretary at the front door.  Like, it’s not 

something I’ve ever like worked at.. . . . it felt very cold, very quiet.  . . .  I 

think that there was like, how it was different from other environments, 

like work . . . . they’re very formal, they’re very, um I can’t, they’re very 

businessy. (Javier) 

One student interned in an office designed to impress, and impress him it did 

when he arrived there for his interview:  I had a feeling of accomplishment because I 

couldn’t see myself prior to that in a setting like that.  I really did not even know a place 

as clean as that existed.  I had not been exposed to that.  (David)   
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For Carlos, encountering educated, professional people at his internship site was a 

new and positive experience and he described it in terms of being a first generation 

student:  

. . . to just be in the environment around people who were as passionate as 

I was, around people who knew what I was studying.  Like I had someone 

to talk about it with, was really helpful.  Cause you don’t have that as a 

first generation student.   

1.b. Navigating with or without a guide. Learning and adapting to the 

worldview in the professional workplace takes active socialization, which can be difficult 

and uncomfortable when there is lack of advice and mentoring.  The experience can feel 

awkward and embarrassing when navigating without a guide to ask questions as it was 

for Javier:   
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I wasn’t always sure like where I could sit like during their meetings.  I 

wasn’t sure where I should be, so sometimes asking those questions was a 

little awkward.  I didn’t want to also be unproductive, so like just waiting 

for them to tell me, was weird, so I would ask, and even asking was a little 

uncomfortable.   

Carlos and David received extensive guidance due to actively seeking support 

from their TRIO program, their internship programs and their internship site, and were in 

the best position to be socialized to the worldview of their internship site.  Carlos, 

especially, had the most ideal situation for a first generation student and compared his 

experience with a friend’s, who received little support: 

I did my internship with Dr. X because he made me write down goals he made me 

write down a contract for my internship.  Weekly journal reflections.  I had friend 

also in the Political Science department that didn’t go through Dr. X, and the 

professor is like yeah, I’ll give you credit for your internship, go have fun.  So it 

just depends on the professor.   

Starting out in a new, adult role, first generation students often suffer from not 

having people with experience to ask for advice or insight.  David sums it up:  “There 

was not so much why didn’t I learn this in my family, but why don’t I have somebody I 

can ask this question to in my family or a connection that I have, even if they’re not from 

my family.” 

Students who were assigned mentors in their internships learned about the 

worldview of their internship faster than those who did not.  Having a mentor with whom 

to make meaning of things that occurred within the office environment enriched their 
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experience.  Maria and Javier did not have mentors or much supervision at neither their 

internship site nor their college department.   They completed their internship for credit 

and were assigned an internship coordinator from their academic department, but had no 

interaction with that person during their internship.  They kept journals, which were 

turned in at the end of the term, more as proof than as a way to process the experience or 

for supervised reflection.  When asked, both shared they wish they had received more 

guidance. 

1.c. Learning worldview through relationships with people. Having 

comfortable relationships with people who could guide, teach and challenge the student 

made for the richest learning experiences.  Being able to develop and nurture 

relationships came easier to some than others and some environments were more 

conducive to socializing than others.  Much seemed to hinge on determination and having 

clear goals related to building relationships.  Carlos was determined to figure out how to 

connect with others in the office, but he was also in an office with very social and 

interactive people.   

I was the only intern in my office.  It was really nice, because I got to meet 

everyone on a more personal basis.  A few times we went out after work, 

go out and things like that, and it was really nice getting to meet everyone. 

Most of the students listed being able to interact with the staff in a more personal, 

informal situation as the key to building relationships in the office.  John stated:  “Then 

they gave me a few drinks and they were like, oh you’re really cool and so, I guess me 

showing I could really dance and have having a good time ultimately helped me feel I fit 

in more.”   
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Maria was very inexperienced in terms of professional relationship building 

before her internship, and this seemed to be her first opportunity to learn and understand 

the social aspects of career development: 

I guess I just didn’t really know how.  Just because I’m, I mean I really 

didn’t have that exposure as to like my parents.  Them knowing how to 

develop professional relationships.  It was just a lot of the times people 

that they worked with were people they knew from before.  

She had somewhat of an epiphany about the importance of networking when she 

was exposed to another intern who was skilled in this area. 

1.d. Traits and behaviors that impacted and were developed in experience.  

Confidence and adaptability were evident as significant factors in the participants’ 

experience, and affected the interactions, relationship building and outcomes.  Both 

seemed to impact how and how much the students engaged with staff, and how willing 

they were to take risks and adopt new ways of behaving. 

Confidence.  Given that first generation and working class students are less likely 

to pursue internships a case could be made that the students in this study had more 

confidence to begin with than the average first generation student.  David described his 

confidence when going after the internship he landed:  “I felt confident.  I felt like as the 

first one in my family, I deserved an opportunity like this.  And it was my time to 

demonstrate and sell them on myself”. 

Most of the students reported also gaining confidence after getting real experience 

through their internship in the occupation they were exploring; whether it confirmed their 

interest or not:  “I mean I think it made me feel a lot more confident in my abilities, 
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actually.  Like I felt I know just as much as these people if not more.  Like I’m going to 

be successful in my career field.”  (John) 

Adaptability.  The students who took an active approach to observing the 

behaviors at their site and consciously make changes in their own behavior in order to fit 

in and have more opportunities, ingratiated themselves and learned more about the 

worldview of their group of aspiration. 

. . . they would always go get something for lunch, two or three of them at 

a time. . . .  So the first week I’d just bring my lunch, but eventually I was 

like “maybe I’ll just go out to eat lunch, too”.  It got a little expensive.  

But I just felt like it’s just, I did that to adjust, maybe to talk more. 

(Carlos) 

For some of the students, the ability to adapt has been the source of their success 

so far.  They have overcome barriers by observing and accepting the game rules, and 

made necessary changes that help them meet their goals.  Being able to adapt and learn 

behaviors seemed to add skills and tools for their tool belt which, in turn, gave the 

students more confidence.   

Theme 2.  Social Class Laden Encounters 

Crossing boundaries into a new social class environment does not automatically 

indicate encounters laden with social class; however, the students experienced many such 

situations.  They had experiences where they encountered and noticed class differences, 

and where they experienced different types of classism.  The extent to which the students 

had developed social class consciousness, however, colored their observations and 

interpretation of social class experiences.   
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2. a.  Encountering social class difference.  The level of noticing and responding 

to class differences varied among the students and correlated with the amount of 

exposure they had had to class diversity.  The four Mexican American students had been 

raised in homogeneous class and racial environments, as described by David:  “[class] 

was a vague concept.  But I didn’t really see it until I went to college and especially my 

internship.. . . I was aware it was out there, rich/poor.  That was my basic understanding.” 

When reflecting with Javier on noticing class in a follow up interview, the notion 

of having a lens for noticing class came up:   “It’s difficult to know how you can tell a 

difference in class.  I don’t know.  Cause I guess it is the lens thing like maybe I’m not 

super keyed in on how you can differ.” 

John, who was older, Caucasian, and who had experienced class the most 

throughout his life, connected interactions on the site with other challenging class 

encounters he had suffered:  “if you had grown up foreign and entered a situation where 

you were surrounded by people you become acutely aware of it.  So I always felt acutely 

aware of it”.  Of all the students, Maria did not seem to pay much attention to class other 

than to notice stark difference in lifestyle.  This could possibly be due to her having had 

the least exposure to class diversity in her background or having multiple identities; 

gender, age, ethnic; that all could be the cause of difference. 

Noticing class difference centered on comparing this new environment to the one 

in which they grew up in terms of lifestyle, clothing and nature of work.  Class difference 

showed up noticeably when staff talked about their lifestyle, especially hobbies.  Javier 

and Maria applied cultural differences as reasons for difference as in ‘white people like 
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golf and Mexicans like soccer’, assuming, perhaps, that middle or owning class Mexicans 

would not play golf.     

Comparing the benefits of working class jobs with middle class jobs was astutely 

observed by Javier: 

And a lot of times those jobs are very appealing jobs, because they’re 

higher paid. . . .  Um, and I think that you kind of like sacrifice some 

things.  I think like someone like my mom or my dad were to say, well in 

our job we get to act how we want, but it’s a very hard working thing and 

you get tired physically.  It’s something you put up with.  Maybe to them 

it’s that sacrifice, like if I want the job I can’t be super me me me, like 

how I am outside.  I have to be more businessy.  

2.b. Encountering classism.  The students experienced both overt and covert 

classism from staff at their internship sites, but much of the classism was internal, as they 

grappled with jealousy, shame and embarrassment when determining their place.  John, 

who was the only participant who was not able to enter college immediately after high 

school, related that to lack of resources from his high school and parents.  After listening 

to the manager of his company describe how she was helping her daughter with her 

college scholarships, John described how that made him feel:   
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I mean, I don’t know, it was just like, it kind of makes me feel jealous that, 

like, you know, having a parent who is in a, who’s able to help their kid 

with college and knows about it, knows what is expected and what’s 

important and perhaps what isn’t important.   

Javier had a similar experience when one of the staff members was talking about 

the “big name” and “high class” schools her son was considering. 

The extent to which the internship site had a materialistic culture determined how 

overtly classist staff behaved.  David, in particular, was in a highly materialistic culture 

that put great emphasis on material symbols such as clothing brands and prestige of 

college institution, and he felt evaluated based on those factors:   

Conversations of, “oh David, where are you going to school?”  [public 

school name].  “oh that’s close to where my daughter’s going”.  Oh where 

is she going? “She’s going to [private school name]”.  So, yeah, a lot of 

class, and it reflected in their attire, too. . . .  So, I felt out of place a lot of 

the time because I didn’t even know where to get my shoes shined.  I just 

knew I had to wear dress shoes. 

David reported being aware of explicit classism in the way many of the senior 

members of his organization treated him:   

50% were very welcoming, supportive.  They saw myself after my second 

year of my internship, they saw myself working at the company.  And I’d 

say 50%, the other 50% were not ah, ah they would scoff at the notion of 

me coming from a public university, because they came up from a private.  
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And that’s what they valued.  Ah there was a sense of condescending tone 

whenever I’d speak to them.   

Most of the students experienced internal criticism related to not feeling 

knowledgeable about topics, or lacking cultural capital.  Some described a feeling of 

lacking a certain unknown something:  

David: . . . there was definitely a gap and I think, ah it affected my 

performance and my interactions because there was times where I just 

couldn’t keep up with the conversation that they were having because I 

lacked a certain something.  I didn’t really know what it was, at the time.  

And I think it’s more intangible tied to class.  And I still don’t know what 

it is. . . . even if I had been introduced to it, at a younger age, it would 

have helped tremendously.  But I just don’t know what that IT is.   

Of all the students, John struggled most with both internal and external classism.  

He reported being painfully aware of straddling between the two social class worlds: The 

working class staff, who tend to not be treated as valued members of the team, and the 

important ones, who are educated and separate from the supporting staff.   Building social 

capital can be hampered by feelings of shame and avoidance of sharing personal history 

or details.  Javier was looking for a labor summer job, but he felt embarrassed about 

sharing that with a supervisor at work, for fear that she would think him less professional:  

. . .when we were talking about jobs I wanted to do in the summer, like I 

was thinking about doing like combining.  Like, I was applying, I did 

work in the summer in a cannery.  Like mentioning that to her kind of like, 

I felt like I shouldn’t mention that because she might think less of me, or 
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something.  It was weird.  She was a nice lady, but I, but I did have those 

thoughts like maybe I shouldn’t be telling her that. 

2.c. Classism consciousness.  The students varied greatly in the extent to which 

they interpreted comments or behavior in terms of class.  It was not what was said, but 

the schema the student had for interpreting what was said that turned a comment or 

situation classist for the students.  As Carlos explained, most people he knew were not 

exposed to people from diverse backgrounds growing up, so they had never had a chance 

to develop awareness of class.  That was true for the four Mexican American participants 

in the study.  Their academic curriculum had not introduced them or provided them a 

framework related to social class; Carlos was the only one who had taken a course where 

social class was discussed. 

John, unlike the other participants, grew up in a mixed neighborhood on the East 

Coast where he experienced the disadvantages of being considered inferior due to his 

class status. The issue of appropriate clothing, which for most students was embarrassing, 

but not painful, brought back old class related trauma from childhood:  “ And it’s kind of 

like, most people would have just been “whatever”, but I don’t know, it’s just like here I 

am not wearing the right clothes at the right time and I look out of place and everyone is 

making fun of me.” 

John struggled with an emerging class identity and had a fairly sophisticated 

comprehension of class.  He was confronted with habiting a new professional role by his 

working class coworkers; something a student who felt entitled to that role would likely 

not experience: 
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Everyone else was like in, just like regular clothes and he was like, I know 

you’re like mister white collar from the news side.  He was like, don’t 

forget about the little guy, cause we’re in the office too. . . .And I was like 

crap like I’m like mister college boy over there with the white collared 

shirt. And was just like, oh man I guess that’s me now.  And that was 

weird, cause I’d never really, I guess thought about myself that way.   

Part of Carlos’s scholarship, in which his under-privilege was a requirement, was 

attending classes at an elite private, liberal arts university, where he interacted with 

students from a more privileged background.  This gave him a unique insight into class:   

[My school], . . I’d say a lot of the students kind of have working class 

backgrounds. And not all of them talks about internships opportunity.  

When I was in DC, I was doing it through [Elite Private]University, just 

more middle to upper class.  , . . . they’d all done internships or they didn’t 

think working in the capital of the United States like this is a cool 

experience.  This is just normal for them.   

Theme 3.   The Meaning of Experiencing the Other Side of a Social Class Boundary 

In general, the student’s reported their career development was positively 

impacted by the experience; they learned about the worldview of a culture and class they 

are about to join, and they became more aware of class differences.  Their consciousness-

raising about class, however, was dependent on their class schema and opportunities to 

reflect and debrief.  For some of the students, the follow up interviews after they 

reviewed a draft of the data analysis, was the first time they had reflected on their class 

identity or discussed social class in depth. 
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All the students reported gaining new insights into who they are and what they 

value as a result of the internship, regardless of its perceived quality or relevance to their 

future career.  The students learned more about the world of work through the experience 

and were able to determine fit for their preferences, strengths and talents.  Carlos was 

able to refine his future goals by engaging with people in different occupations:  “Um, 

because I was exposed to different careers I feel like I, before that could only name a 

handful of careers I could go into, now I feel like I could name a lot more.”   

By observing the lives of his coworkers, David was able to reflect on his values 

and determine what motivates him: “I had an advantage and going forward, this 

experience has led me to find that insurance is not where I want to work.” Javier reported 

coming to a similar conclusion:  “I think it gave me a better idea of what it’s like to work 

there.  I think I have a more realistic like experience with it now.  So I know that I don’t 

necessarily enjoy that.”   

Carlos and David were conscious of wanting to address inequality and improve 

the lives of others based on their experience.  Carlos is planning on pursuing a career in 

education policy, and David is considering a career in education.  Both expressed seeing 

themselves as trailblazers for other first generation students.  As David asserted, “I see 

myself serving my community and as cliché as it sounds, make a difference.  I want to 

help bring that social and cultural capital back.”  John had chosen a role where he could 

deliberately “root for the little guy, the underdog. 

Their class consciousness did not automatically increase significantly due to the 

experience unless they had opportunities to reflect on their experiences, relationships 

with people and the culture.  Javier did not reflect or debrief during or after his 
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experience, but in a follow-up interview after reading a draft of the theme analysis, he 

was already gaining more consciousness and understanding of how his background might 

impact his interactions with others:  “I don’t tend to like reflect back to like why I might 

be feeling embarrassed to tell her why I might be looking for a combining job.”  When 

asked how that might have affected his relationship with her, he replied:  “A distance.  I 

might remain, how do say it, more, you might keep more to yourself about your personal 

life.”   

In follow up interviews the students talked about class more enthusiastically and 

freely about than the first interviews.  Carlos found it interesting because class is not 

discussed in society, but his favorite class in college focused on it and he still meets 

regularly with the professor and others in a book club related to class.  When asked why 

class consciousness might be beneficial to students, he stated:  “So they can identify 

maybe biases in the system, who they can relate to. . . .  But it’s hard to have these 

conversations with people who don’t identify with a class.  And Carlos, who was very 

positive and accepting in the first interview felt more comfortable sharing his level of 

discomfort as he is about to enter a different class environment at Stanford where he 

might not fit in. 

David expressed gratitude regarding his perspective being paid attention to and 

was more forthcoming about the challenges he faced in his internship.  When asked if 

there was something he wishes his internship supervisor would have known more about 

his, he responded: 

Yeah.  I wish ah they would have been more sensitive to the areas I wasn’t 

exposed to, for instance, the country club memberships or the country club 



84 

Running head: FIRST GENERATION STUDENTS IN INTERNSHIP 

sort of presentation at company events or simple day to day conversation. . 

. . it was a shock for me, it was just a totally different environment. 

Discussion 

In this study the researchers explored the impact of social class on career 

development by studying first generation, working class students in internship. Heppner 

(2004) suggested looking at a pivotal event in order to understand the impact of class on 

career development, and the researchers chose internship because it is part of the 

transition from school to work, a time most sensitive to the impact of social class 

(Blustein, 2002).  The study provided more understanding of the subjective experience of 

students as they entered a middle class, professional experience, encountered class 

diversity, faced internal and external classism, and left with varying degrees of change to 

and awareness of their class and career identity.  The participants’ authentic engagement 

and appreciation of the opportunity to explore social class highlights the importance of 

this study.  

The findings illuminated intersecting aspects of social class background and the 

process and outcomes of engaging in the socializing process of internship.  This 

relationship is alluded to in the ICAN model (Clark, 2011), Social Learning Theory 

(Krumboltz, 1997) and Constructivism (Savickas, 2005), which all address the influence 

of ecological context and social factors on engagement, but have not isolated social class 

as much as other factors (Juntunen, et al, 2012).   

The four Mexican American students, who were socialized in segmented ethnic 

and class environments expressed being grateful for the sacrifice of the parents and 

grandparents, and the opportunity to pursue higher education.  They exhibited low 
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expectation of support from their academic environment, and were uncritical of their 

institutions.  This is congruent with Stanton-Salazar and Dornbusch’ (1995) assertions, 

who also maintained that recently immigrated group members tend to conform to the 

dominant group’s expectations and have enough trust in the system to believe the cultural 

accommodation will produce desired results.   

The students’ experiences were impacted greatly by the availability or lack of 

external resources and structure.  Those resources included academic preparation and 

support, and mentoring and guidance.  All study participants came from three 

underfunded public universities with limited supportive services (Wiseman & Alromi, 

2006) and, according to the students, their academic departments did little to encourage 

internship participation.  The preparation and support students received depended on their 

advisor and only one student reported being provided academic support.  Students were 

left mostly to their own devices to navigate the internship process; a disadvantage for first 

generation students who have limited resources or social capital (Stephens, 2014).  This 

is consistent with Gardner’s assertion (2010, 2011) that there is inequity in access and 

benefit from internships that leads to class division.  Consistent with Stanton-Salazar, the 

students who participated in TRIO and reported that they knew how to take advantage of 

resources, perceived that they were well prepared for entering and navigating the 

professional environment.   

The students described the environment of middle class office culture as foreign.  

According to the students, their adjustment and socialization was impacted greatly by the 

availability of mentors and structures that allowed them to set goals, receive mentoring 

and feedback, and make meaning of the experience.  Internship is part of the academic 
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curriculum and a case could be made that the academic institution engages supervisors 

and mentors as proxy instructors to facilitate the accomplishment of learning outcomes.  

Given that internship has received limited research attention (Basurey, 1983; Batcus, 

1997; Gardner 2011) best practices and standards are not widely articulated and 

accounted for. From a constructivist standpoint, career is built by participating in 

activities and then reflecting and making meaning from the outcomes (Savickas, 2009).  

The students who came in with no articulated goals received no evaluation, nor had 

opportunities to purposefully reflect or debrief with a supervisor were not actively 

engaged in constructing a career story or developing a self-concept. The students reported 

that opportunities to socialize and feel integrated into the operation allowed them to adapt 

and build relationships and supportive ties with agents.  For working class and minority 

youth these ties are especially important since they rely on structures outside the family 

to gain access and benefit (Gardner, 2011; Stanton-Salazar, 1995). 

The ability to build relationships across worldviews and culture emerged as an 

important factor in the experience, but was not reflected in the literature review.  This is a 

difficult skill to develop and even more so for minority youth who often experience social 

distance and distrust in interactions with authority (Stanton-Salazar, 1995).  The main 

ingredients for successfully creating relationships seemed to be the intention to do so, the 

ability to adapt behaviors to fit in, and confidence in navigating unfamiliar situations.   

The need for intentionality also suggests agency as an important component. The 

concept of human agency, influenced by Bandura’s social cognitive theory, is described 

as human intention and action that results in making things happen.  It corresponds well 

with the constructivist perspective (Chen, 2006) and should be explored more in relation 
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to social class.  The research on effective help seeking behavior has also consistently 

been associated with internal locus of control (Stanton-Salazar, 1995). 

The students experienced both external and internal classism in their internships, 

but consistent with Liu’s assertions (2012) the extent to which these were identified as 

classist was based on both former experiences with class diversity and the level of 

explicitness of classism in the internship environment. What became evident as the 

analysis progressed was the importance of class consciousness in the ability of the 

participants to detect class difference and classism. Liu (2012) asserted, students who 

grow up in the United States may be largely unconscious of class or classism as a factor 

in their lives and may fail to see relationships from the perspective of class.  For students 

from a minority ethnic background, who have some awareness of racism as a common 

explanation for inequity, classism may have been even harder to detect (Liu, 2012; 

Stephens, 2008).  The students had wide-ranging levels of class identity or awareness of 

class as a construct, let alone as a social justice issue.  Due to this lack of framework, 

students lack insight into why they may struggle, what they may be missing and what 

they and students, like them, can do to improve their situation.  Awareness precedes 

critical consciousness and change (Stephens, 2014).   

The students reported the experience impacted their class and career identity to 

varying degrees.  First generation, working class students pursuing a college education 

and hoping to obtain professional jobs and careers commensurate with their education, 

will be entering a social class different from what they grew up in.  According to Liu 

(2012) class mobility is only possible by understanding the other class’s norms, values 

and culture.  The students reported that stepping into the other culture gave them greater 
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comprehension of middle class, professional work environments.  By observing the 

behavior of others they may have altered their self-concept (Savickas, 2009) and most 

expressed being determined to bring what they had learned back to their communities.  

The ICAN model served as an organizing mechanism for applying Constructivist 

and Happenstance theories to addressing the relationship of background to events that 

lead to career readiness outcomes.  The original intention of the model was to provide a 

simple and intuitive description of modern career development concepts to lay persons, 

such as students and university personnel.  It has been used as a teaching and training tool 

to a variety of audiences, but has not been applied to research prior to this study.  Using 

the ICAN model in this study was a way to give structure to the study as well as 

substantiate the claims of the model that an individual’s background, or story, plays a 

major part in career development.  While this has been alluded to in career development 

theories, it has not been articulated in career development models used by practitioners in 

university career centers.   

Limitations of the Study 

The study focused on capturing the authentic experience of five first generation 

students and relied on subjectivity in the mutual construction of the meaning of their 

experience.  The subjectivity was managed for bias via purposeful sampling, constistent 

protocol and previously developed framework.  The result of the study is transferrable at 

the discretion of the reader based on the rich description and genuine representation of 

the participants.  The study would have been stronger had there been more ethnic and 

cultural diversity of participants, but all students referred to the study were of Mexican 

American background, which may be partly due to lack of awareness of social class or 
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confusion over class vs. ethnic background.  The only Caucasian participant was 

recruited by the author after reading his article in a student newspaper where he referred 

to his social class status. The author also made repeated attempts at recruiting participants 

at private, liberal arts colleges through multiple contacts, in order to pride more diversity 

of experience, to no avail.  

Implications for Practice 

The participants’ authentic engagement and appreciation of the opportunity to 

explore social class, as expressed through approval in follow up interviews, highlights the 

importance of this subject being studied.  The students expressed appreciation for their 

situation being paid attention to and addressed.  Career counselors on college campuses 

are in a position to affect many areas of inequity related to internships and other career 

development events. In terms of external resources related to the access and benefit of 

internships for first generation students, counselors can effect systemic change in several 

ways.  In the counseling role, counselors have a potential role to make social class more 

visible and help provide students a framework for understanding how their background 

informs worldview and approaches to situations.  When appropriate, counselors can teach 

the game rules of the middle class to give students the tools to navigate next steps in their 

career development.  The results also point to a potential role by counselors to motivate 

students towards active approaches to building relationships across cultural barriers and 

teaching them effective help-seeking behaviors.  

The results also point to a potential need for counselors to step into an advocacy 

role related to advancing standards and equity in access, preparation and support needs of 

students.  As one of few individuals on a college campus who may understand social 
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class and its impact on career development of students, counselors need to find ways to 

insert themselves into conversations, find a community of like-minded people, and step 

out of their comfort zones to influence practices through consulting.  Educational 

institutions promote diversity primarily focused on race and ethnicity (Stephens, 2014), 

and counselors can affect the conversation around diversity by including social class.   

To become more competent in the area of social class, counselors need to develop 

their own social class consciousness, and both counselors and other institutional agents of 

higher education need to become more knowledgeable about and address the needs of 

first generation students.   

Internship, with its suggested, built in structure of feedback and reflection, is an 

ideal format for working class students to gain exposure to new cultures and 

environments (Clark, 2011; Liu, 2012; NSSE 2007).  Counselors may need to promote 

best practices in internship on their campuses and call attention to variance in access and 

benefit from such learning methods.  First generation students may need help in 

understanding professional expectations, learning behaviors for managing resources and 

developing social networks.    Counselors can assist students in learning about career 

development and exploring cultures through a variety of activities, such as informational 

interviews, job shadows, or online resources, but also teach skills and facilitate critical 

reflection at every opportunity (Howard, 2004).  On the systemic level, counselors may 

have a potential role in advocating for internship and other experiential learning to be 

more integrated into curriculum as capstone experiences that require pre-internship 

preparation and post-internship unpacking (Pelliccotti, 2011). 
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Educators at prominent higher education institutions increasingly appreciate the 

importance of understanding and navigating social class diversity as a critical 

competency (Stephens, 2014).  Most universities, however, have not adjusted practices to 

reflect the needs of first generation students.  Recent research suggests providing first-

generation students with a framework for understanding how class background matters 

equips students with the psychological tools they need for their career and personal 

transition (Stephens, 2014).  The findings from this study suggest a need for counselors, 

administrators, educators and students to engage in conversation about the meaning of 

social class and how it intersects with other identities in and out of the classroom 

(Borrego, 2004) including internship. This conversation must be deliberately sensitive to 

the cultural aspects of students’ racial and ethnic identities and how intimately connected 

social class is to other multiple, cultural identities. If social class continues to be an 

unexplored topic with students, potentially meaningful and helpful learning experiences 

are lost and students are left to navigate this difficult phenomenon on their own (Borrego, 

2008).   

Implication for Research 

This study provided a slice of insight into the relationship between social class 

and career development.  Researching other pivotal career development events, such as 

transition from school to work after graduation would illuminate this connection even 

further.  Expanding to different populations, such as students in private universities and 

other social class backgrounds would be revealing.   

With more insight into the experience of first generation students in internship, 

the salient issues of cultural and social capital and human agency have become more 
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focused and prime for further study.  Future research exploring themes related to helping 

first generation students in pursuit of internship develop skills such as agency, goal 

setting, relationship building and socialization, are worth exploring.  Examining how 

higher education could systemically increase equity in the access and benefit from 

internship by including administrators, internship coordinators and internship site 

supervisors in a broader case study could be explored.  Finally, future research on the 

benefit of developing social class awareness and ways to raise class consciousness would 

be worth exploring. 
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CHAPTER 4: GENERAL CONCLUSION 

This dissertation study created two thematically linked manuscripts examining the 

experience of first generation students when they cross social class boundaries in internship.  The 

dissertation explored a new territory when investigating the internship experience, but chose it 

because of its ability to highlight the connection between social class and career development.  

Looking at this pivotal career development event featured one of the points most sensitive to 

class disparity; school to career.  This is when social, human and cultural capital become a 

deciding factors for change and direction (Blustein, 2002).  The practice of internship has come 

under scrutiny for lack of standards and equity in access and benefit (Gardner, 2011), but has 

little theoretical underpinning (Basurey, 1983; Batcus, 1997; Gardner 2011).  This dissertation 

aimed to point the spotlight on the ubiquitous, if unexamined, practice of internship in order to 

understand more about the subjective and intrapersonal side of classism in career development. 

The purpose of the first manuscript was to broadly review the literature on social class 

factors that might impact the access and benefit of internship participation for first generation 

college students.  It is also a position paper on the importance of considering social class when 

creating counseling and systemic interventions and programs. The implications included that 

while counselors and academic systems have the skills and knowledge of good practices, there is 

a need to operationalize career counseling theories, multicultural competencies and internship 

standards for social class and people from underprivileged backgrounds.  

The purpose of the second manuscript was to examine the experience of social class 

factors involved in navigating and participating in the internship process.  The exploratory case 

study examined the experience of first generation students when they crossed social class 

barriers in a professional internship. It identified themes related to entering and adapting to an 
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unfamiliar environment, including support and resources, class and cultural expectations; 

awareness of class and classism; and the meaning of having crossed a social class boundary. The 

study used the ICAN career development (Clark, 2011) model as a framework for the study 

questions.  The ICAN connects background, engagement and career readiness outcomes and 

incorporates modern career development theories that are adaptable to diversity and developing 

career development skills needed for the twenty first century.  The study aimed to understand the 

subjective and intrapsychic aspects of social class and classism, and along with the ICAN, 

applied Liu’s (2012) Social Class Worldview Model (SCWM) as a tool for analyzing data and 

found several intersections between the two models. 

Review of the literature showed limited research on the connection between career 

development and social class, and the career counseling field struggling to adjust the tasks and 

goals of counseling to address the needs of a changing college student population and a shifting 

economy.  For the career counselor or administrator at a higher education institution, there is 

little information or guidelines on how to differentiate intervention in order to address the needs 

of first generation students.  The author determined that researching the subjective and 

intrapsychic experience of this group undergoing a pivotal career development event, like 

internship, would illuminate how background impacts experience and outcomes that relate to 

today’s world of work.  This study responds to the void in the literature by adding valuable 

information where currently there is very little. 

The literature review provided a rational for the study and established that while there is 

limited specific research on the topic, there are many factors indicating internships for first 

generation students is a social justice issue.  Career development is contingent on social capital, 

or access to social networks and resources that provide access to opportunities, thereby creating 
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disadvantage for students who lack that privilege.  The study confirmed the importance of social 

capital, but also illustrated human capital factors that determine the acquisition of social capital, 

thereby providing implications for counseling and internship programming interventions.  

In order to capture the complexity of the phenomenon of interest, this qualitative, case 

study was exploratory and descriptive.  It was guided by the notion that understanding the 

multifaceted experience of people entering a new social class setting would provide a valuable 

addition to the academic literature on career development, multicultural counseling and 

internship.  With first generation students being the fastest growing population in higher 

education, career counselors are working with students whose backgrounds and worldviews 

differ from theirs without having training or framework for doing so.  Counselors have typically 

not developed multicultural competencies related to social class thereby applying the same or 

similar expectations and outcomes to all students.  This lack of training could reduce the efficacy 

of counseling interventions by creating a divide between counselor and student, and developing 

inappropriate goals and tasks (Sue & Sue, 2003).  

Both manuscripts examined the level of support and resources available to students in 

internship.  The first manuscript concluded that resources before and during internship would be 

problematic for first generation students who rely on their university for social capital, but 

typically attend poorly funded state institutions that allocate less to student support than 

exclusive private institutions (Settersten, 2010).  This bore true in the study in the second 

manuscript; most of the students received almost no support for internship participation from 

their academic departments.  The resource that appeared to make the biggest difference in the 

students’ lives was the TRIO program, a federal program geared to assist under-privileged, first 

generation students succeed in college.  The students who gained the most from their internship 
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experiences were those who took advantage of all the opportunities that came their way and also 

utilized their TRIO individualized support as they pursued these opportunities.  

The first manuscript stated that little literature exists for understanding and addressing 

how social class, or differential access to resources and social capital, impacts the pursuit and 

experience of internship, but suggested it may be an ideal place for developing this capital for 

future career transitions.  The second manuscript found social capital to be the key factor in 

career development and detailed ways in which its development is helped or impeded for first 

generation students.  The study found adaptability and confidence helped the students get to the 

point of seeking and getting an internship, but those who possess agency and use it to build 

relationships, gain better experiences and benefit more due to setting goals for purposeful 

interactions and taking deliberate action to make things happen.  The study also suggested 

systemic efforts could be made to build the development of agency. 

Both manuscripts explored the issue of social class awareness.  The first manuscript 

offers a critique from various sources (Heppner, 2004; Linn, 2004; Liu, 2004; Smith, Foley & 

Chaney, 2008) on the lack of research, interest and awareness of class, but introduces a recently 

developed Social Class Worldview Model (SCWM) by Liu (2008, 2012).  Unlike most of the 

literature that focuses on where individuals fall in the socioeconomic hierarchy, the SCWM 

focuses on the intrapsychic aspects of class and classism.  In the second manuscript the SCWM 

filter was applied to the experience of first generation students in internship and found that social 

class and worldview from background had a strong impact on relationships of the participant in 

the internship workplace.  Further, the results showed that lack of social class awareness can 

prevent individuals from identifying class as a factor.  The study found that becoming aware of 

social class helps students set goals for change and helps them develop psychological tools 
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needed for career transitions (Stephens, 2014).  The terrain of school to work transition is 

increasingly more difficult to navigate, but first generation students who are left to manage on 

their own are at a disadvantage.   

Data were gathered from participants through two rounds of interviews.  The researcher 

asked participants open-ended questions intended to encourage in-depth responses and reflection 

on their experiences.  In follow up interviews, when students had read a draft of data and theme 

analysis, they were encouraged to expand more on previous comments and share their 

perspective on the social class focus of the study.   The students spoke more enthusiastically 

about class in the second round, and seemed to develop more awareness of the role social class 

had played in their lives and internship experience as the conversation went on.  This challenged 

some of the socialization they had received in their education, which had encouraged uncritical 

attitude and gratefulness for opportunities to pursue education and opportunities, and not express 

entitlement to resources and support available to other social classes. 

The first manuscript focused on systemic and counselor training aspects of addressing the 

career development needs of first generation students, specifically those in internship.   Due to 

shortage of specific literature of the topic a variety of sources were gathered from vocational 

psychology, sociology and experiential learning, most of which were illuminating and predicted 

many findings of the study.  In particular, sources related to meaning making, socialization and 

identity development helped inform the study and predict certain outcomes.  The literature 

review was too broad for all aspects of it to be integrated into the study.  Two of the additional 

areas worthy of study to understand the relationship of social class and internship further, are 

Situational Learning Theory (Lave, 1993; Lave & Wenger, 1991) and Identity Dissonance 

(Costello, 2004).    
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In spite of varying degrees of quality of internship experiences, all the students in the 

study seemed to derive benefit from having crossed social class boundaries in internship and 

experiencing the culture and worldview of a different social class.  They gained confidence and 

found they had competence to enter that world if they so desired, regardless of whether the felt 

they belonged there.   

Implications for Practice 

This study explored a gap in the literature about two interrelated topics that have received 

little research attention; namely social class and internships.  This exploratory case study 

provided insight into the relationship between these topics and identified implications for 

practice and research. The implications from the study pointed to both systemic interventions 

that would make internship participation more equitable and counseling goals that would provide 

students needed skills to improve their experience.  The study results suggest that internships 

require social capital, which first generation students typically do not have.  Consistent with the 

literature (Chen, 2006), they rely on their college institutions for access to social capital that 

would lead to successful internship participation.  The study further suggests colleges, especially 

poorly funded state institutions who attract the most first generation students, may not have an 

awareness or resources to meet their need. 

The study also suggests some students are better equipped to create social capital on their 

own, which they may use to facilitate access and benefit from internships.  They possess 

adaptability and confidence, but more importantly, they have human agency, or the ability to 

identify goals, including goals to build relationships and access resources, which further leads to 

development of social capital. This provides implications for counselors and administrators 

regarding the preparation and skill development required to assist first generation students’ 
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access and benefit from experiences like internship.  The study suggests counselors may 

potentially benefit from developing multicultural counseling skills related to class, including 

knowledge of bias, knowledge of population and contextual factors impacting their situation, and 

advocacy skills required to effect systemic changes.  The results also suggest colleges need to 

expand resources necessary to meet the needs of the first generation population.   

The study used a model for framing the study and informing the study questions. The 

ICAN model (Clark, 2011) articulates the relationship between background, engagement and 

career readiness outcomes.  This study helped flesh out the model and illustrate what role a 

counselor might have in impacting the process of connecting background to engagement and 

outcome, in particular for first generation students.  For optimal results, the counselor needs to 

develop multicultural competencies around social class, including gaining awareness of his or 

her own class identity and biases, understand the population, and develop culturally appropriate 

interventions (Sue & Sue, 2003).  Second, counselors may need to develop more skills related to 

training and motivating students to build human agency in order to develop social capital.  Third, 

counselors may also have a potential role in advocating for improved standards around 

internships, including enhancing support and resources allocated to programs. 

Recommendations for Future Research 

The literature review and the study shed light on needed research.  The study focused on 

the experience of students to explore potential issues, but was bound by their perception, only.  A 

research study that includes other stakeholders, such as supervisors, internship coordinators, 

career development professionals and faculty would provide a broader perspective.  Including 

broader ethnic, class and gender diversity would inform the development of more inclusive 

internship programs.  Research related to assessing social class multicultural competencies for 
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counselors and counselors in training would increase awareness and set learning outcomes 

related to building these skills. 

More research on how to prepare students for entering and unpacking internship and new 

social class cultures would help counselors and administrators design more effective internship 

programs.  Likewise, research combining development of human agency and overcoming social 

class barriers might inform counselors’ approaches to encouraging the important task of building 

social capital.  The practice of internship needs a stronger theoretical underpinning around areas 

such as academic support and effective learning outcomes. 

Future Uses of Conclusions from this Dissertation 

This dissertation shed a light on discrepancies in access and benefit from internships that 

is rooted in social class inequity.  The insight gained in this exploratory case study showed there 

are social justice-related themes relevant to this practice, but a more explanatory approach would 

be an appropriate next step.  Developing a hypothesis related to forming conceptual connections 

or developing interventions relevant to ameliorating inequity and amending programs could be a 

foundation for an empirical study on a larger scale.  Due to lack of awareness and denial of the 

concept of class at most levels of US society, the problem of social class inequity has scarcely 

been recognized and little attention has been paid to this issue (Heppner, 2004; hooks, 2000; 

Smith, 2008, 2012).  More research related to the impact of social class is necessary for this issue 

to gain traction.  Comparative studies between a variety of populations and experimental studies 

might help to validate the importance of considering class as an important multicultural issue. 

Summary 

The findings from both manuscripts informed our understanding of the experience of first 

generation students who cross social class boundaries into middle class work environments in 
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internship.  Many first generation students come from working class backgrounds and have 

limited social capital for pursuing middle class career development goals such as internship.  At 

the same time, higher education institutions, including career counselors, are not prepared to 

address their needs; partly due to lack of recognition of problem and low competence related to 

this social justice, multicultural issue.  The study suggested a role for counselors to gain social 

class consciousness and intervention skills and to affect practice at their institutions to advance 

equity and access to the pivotal career development event of internship. 
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Appendix A 

Verbal Consent Form 

Purpose. This study will explore the experience of first generation college students who 

complete an in internship in a middle class professional environment. This study is being 

conducted by a student in a doctoral program in Counseling. The study will last no longer than 

six months.  

Activities. You will be interviewed about your internship experience as well as your educational 

and family background. The main interview will take 1-2 hours, with one or two shorter follow-

up interviews. The interviews will take place at a place convenient to you or on the phone. The 

study will span no more than six months. All interviews will be video or voice recorded. If you 

don’t want to be recorded you’re advised not to participate in this study. Transcripts of the 

interviews will be emailed to you for verification. All information gathered in this study will be 

stored by my professor at the OSU campus for six years after the study is complete.  

Risks. There is no physical or economic risk to you. The interviews are confidential and your 

responses will be stored separate from your name, but there is always a small risk of accidental 

failure of confidentiality. Emailing transcripts of the interviews to you poses some risk, but I will 

use anti-virus and other security software on my computer and will include a message of 

confidentiality on all electronic correspondence. The greatest potential risk will be emotional 

reaction to reflecting on questions, but distress is very unlikely and I am trained to process such 

reactions.  

Benefits. There are no known direct benefits to you in participating in this investigation. Indirect 

benefits include adding to the knowledge about career development and first generation students.  

Voluntariness. Participation in this study is voluntary and you can stop participation at any time 

without a problem. If you choose to stop, I may keep and include your information in my study.  

Contact information. If you have any questions about this research project, please contact: 

Adry Clark, at 541-908-3705. Email: clarka@wou.edu or Deborah J. Rubel, Ph.D. at: 541-737-

5973. Email: Deborah.rubel@oregonstate.edu. If you have questions about your rights or welfare 

as a participant, please contact the Oregon State University Institutional Review Board (IRB) 

Office, at (541) 737-8008 or by email at IRB@oregonstate.edu  

Sponsor. There is no sponsor  

Office of the Institutional Review Board  

Oregon State University  

A312 Kerr Administration Bldg, Corvallis, OR 97331-2140  

ph. (541) 737-8008 fax (541) 737-3093  

IRB@oregonstate.edu  

http://oregonstate.edu/irb 
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Appendix B 

Recruiting Email to Advisers and Counselors 

Dear [Counselor/Advisor), 

My name is Adry Clark.  I am a doctoral candidate in Counselor Education and Supervision at Oregon 

State University.  I am in the process of recruiting participants for an exploratory study of the experience 

of first generation college students who cross social class boundaries in internship.  This study is being 

conducted in accordance with the dissertation/thesis qualifications as set forth by Oregon State 

University. I am under the supervision of Deborah Rubel, Ph.D., Associate Professor who serves as my 

dissertation chair. 

Due to your ability to access college students within your organization, I would like to ask for your help 

in the recruitment of participants for my research study. The criteria for participation are as follows: 

 Must be over the age of 18  

 Must be or have been enrolled in internship within the last two years 

 Must be or have been enrolled at a university in Northwest Oregon within the last two years 

 Must be first generation college students from a working class background 

 Must have an interest in and ability to explore social class related to their internship experience   

If you know individuals who meet these criteria, I would appreciate it if you would give them the 

information I have attached.  This information includes a letter of introduction and a participant consent 

form further explaining the research study. Please indicate to the prospective participant that participation 

is strictly voluntary, and if interested he or she may contact me directly. By contacting me directly, 

participants will be assured of confidentiality and that no other individual will have knowledge of their 

participation in the research study. My email address is: clarka@wou.edu. Participants may also contact 

the principle investigator, Deborah Rubel, Ph.D. at deborah.rubel@oregonstate.edu.  

The research design for this investigation is a qualitative, using case study methodology. The study will 

include a brief screening interview, a one to two hour taped in-person interview, and two ~ 30 minute 

follow-up interviews with participants over the course of six months. Total time commitment for 

participants will be no more than three hours. 

I appreciate your help with this research which will add to the body of literature related the experience of 

first generation students in internship and the intersection of social class and career development.  

Thank you in advance for your support and assistance. 

 

 

 

mailto:clarka@wou.edu
mailto:deborah.rubel@oregonstate.edu
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Appendix C 

Student Letter of Interest 

Dear Prospective Participant, 

My name is Adry Clark. I am a doctoral candidate in Counselor Education and Supervision at 

Oregon State University.  I am conducting a study entitled; The Experience of First Generation 

College Students who Cross Social Class Boundaries in Internship. You may be eligible to 

participate, if you choose. Participating in this research study is strictly voluntary and, if you 

qualify, it is up to you to decide if you would like to participate. If you believe you qualify and 

desire to be a part of this study, please contact the student researcher directly. 

Briefly, to be eligible for this study you: 

 Must be over the age of 18  

 Must be or have been enrolled in internship within the last two years, in a middle-class, 

professional work environment, where most people have, at least a bachelor’s degree, 

possess specialized knowledge and experience autonomy and upward mobility in their 

work 

 Must be or have been enrolled at a university in Northwest Oregon within the last two 

years 

 Must be first generation college students from a working class background, whose family 

members work for hourly wages and are low or semi-skilled manual or industrial laborers 

 Must have an interest in and ability to explore social class related to their internship 

experience.   

As stated previously, participation is strictly voluntary.  If you are interested you may contact the 

student researcher, Adry Clark, MS, directly via email at clarka@wou.edu or by calling me at my 

direct phone number: 541-908-3705. Please include phone contact information so that I might 

contact you to set up an initial screening interview.  During the initial screening interview you 

will also have the opportunity to ask questions about the research. You may also contact the 

principle investigator, Deborah Rubel, Ph.D. at deborah.rubel@oregonstate.edu or by direct 

phone at 541-737-5973.  

Thank you, 

Adry Clark 

 

 

 

mailto:deborah.rubel@oregonstate.edu
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Appendix D  

Script Initial Contact with Participants 

Are you over the age of 18? 

Are you or have you been enrolled in internship in a professional environment outside your 

college within the last two years? 

Are you or have you been enrolled at a university in Northwest Oregon within the last two years? 

Are you a first generation college students from a working class background? 

Are you interested in and comfortable with exploring social class related to your internship 

experience? 

If you answered affirmatively to the above questions, we would like your assistance.   

Adry Clark, under the supervision of Dr. Deborah Rubel is recruiting first generation college 

students who have participated in internships in professional environments, to participate in a 

study entitled: The Experience of First Generation College Students who have Crossed Social 

Class Boundaries in Internship.  

For this case study, you will be asked to participate in two to three interviews.  The first 

interview will last one to two hours and will take place at  a mutually agreed upon location 

convenient to you.   If travel distance exceeds 100 miles, interview may be conducted over 

phone.  You will also be asked to participate in one, maybe two, follow-up phone interviews that 

will last approximately 30 minutes. The total expected time if you agree to participate in this 

study will be approximately three hours.            

Do you have any questions regarding the research and informed consent?   

Please do not hesitate to contact us should you have any questions. 

Adry Clark – Student Researcher   

clarka@wou.edu 

Telephone: 541-908-3705 

Deborah J. Rubel, Ph.D. – Principal Investigator  

Email: Deborah.rubel@oregonstate.edu 

Telephone: 541-737-5973 

 

mailto:clarka@wou.edu
mailto:Deborah.rubel@oregonstate.edu


118 

 

 

Appendix E 

First Generation College Student Participant Information Form 

 

1) Age:  18-19  20-21             22-23               24-25               26 or over 

 

2) Sex:  Male           Female   

 
3) Race/Ethnicity  

 

African-American or African descent   

 

Asian/Pacific Islander   

 

Hispanic/Latino (a)   

 

Native American/Alaskan Native 

 

Multiracial/Bi-racial   

 

Other (please specify):    ____________________________ 

 

4) Are you a college student at a university in Northwest Oregon?                  Yes             No  

 

5) What is your college major ______________________ minor _____________________    
 

6) Have you participated in an internship in a middle class, professional environment outside of your 

university?          Yes             No       

 

If so, what were the dates of your internship ____/____/____ to ____/____/____ 

 
7) How did you find your internship? _______________________________________________ 

 
8) What type of internship was it – please included title and a brief description of duties: 

__________________________________________________________________________ 

 

__________________________________________________________________________ 

 

9) Are you the first in your family to attend college?      Yes               No       

 

10) What is the occupation of your Father ___________________________,  

Mother _____________________________.  What are occupations of other members of your family 

________________________________________________________________ 
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Appendix F 

Interview Guide 

1. Tell me about your family life; parents, siblings, extended family.   

 

2. What was your neighborhood like growing up? 

 

3. What was your exposure to education and occupations, growing up? 

 

4. Describe your family’s attitude and values towards work, career, and managers.  How 

has that influenced your attitude and values? 

 

5. Tell me how this internship connects to your education and how you came to take this 

internship 

 

6. What role does/did your academic department or other college personnel have in your 

preparing, landing and facilitating the outcomes of this internship? 

 

7. Being that you are the first in your family to work in a professional environment, how 

prepared did you feel in terms of skills, understanding of rules, and professional 

etiquette?  What do you wish you had known before the internship? 

 

8. Describe your internship site; what was the environment like? 

 

9. Describe the culture and values at your internship site.  Are there any values and 

behaviors you want to adopt and any you reject? 

 

10. What thoughts and feelings come up for you when you interact with senior members or 

bosses at your site? 

 

11. Recall one experience where you felt you belonged and one where you didn’t feel you 

belonged? 

 

12. Recall a time when you were self-conscious about being from a different background 

than the rest of the staff.  Can you describe what you felt at the time? 

 

13. How important were relationships to doing well in this internship, and how would you 

assess your level?  What kinds of relationships did you build? 

 

14. What cultural knowledge and behavior was valued in this environment and given your 

working class background, how did yours fit with others in the organization?   

 

15. Think of an example of when you adapted your behavior, thinking or values your 

learned in your family to fit the middle-class work environment?  Think of a time when 

you consciously decided not to adapt?  What did you feel at the time? 
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16. Did you have a mentor(s) throughout this experience?  How did having or not having a 

mentor impact your experience?  

 

17. How is or has this experience impacted how you see yourself as a professional or how 

you see your career developing? 

 

 

 

Please focus and reflect upon your experience and relate to your experiences that seemed most 

present for you during the interview.   
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Appendix G 

Initial Interview Transcripts 

Interview 1 Transcript 

1. Tell me about your family life; parents, siblings, extended family.   

a. Ok, growing up I grew up with my grandparents.  Um, I grew up a couple of miles from 

here, actually.  Um, I grew up with my grandparents.  My mom was sixteen when she had me 

and my dad was an undocumented immigrant.  She was sixteen, she didn’t know what to do, so 

she basically gave me to my grandparents and “can you raise him”.  Um, couple of months 

later my dad was deported and has been in Mexico ever since.  Um, after my mom gave me to 

her grandparents, she dropped out of high school.  She ended up getting her GED and my 

grandparents raised me my entire life.  I grew up close by around here.  My grandparents were 

migrant workers, but my grandma ended up getting a job with the state and she did that until 

she retired.   Growing up, I was picking strawberries in the field, and I think cauliflower, 

broccoli, blue berries. 

My grandparents, mom, aunts and uncles, used to travel as migrant workers to California and 

Oregon, back and forth, follow the crops  

b. (so you travelled with them?)   

c. Sometimes, they mainly did that when they were younger.  We did that for a little bit, but 

only in Oregon.  I didn’t go to like Texas and California.  But, I’m trying to think, living with 

my grandparents, and they took me everywhere, because by the time I grew up with them they 

were retired, so they had a lot of time on their hands.  So, I was really spoiled growing up 

(laughs), not in a sense of, um material spoiled, but, time.  I spent a lot of time with my GPs, 

we went camping every weekend, we went to the beach, we went around Oregon. We, when 

my GM retired she took out her retirement and we bought a little van, and we bought a little 

trailer, and we travelled from Oregon, all the way to New York, down to Florida and across to 

Texas and back to Oregon the entire summer after my sixth grade year, right before middle 

school, camping and we had so much fun. 

d. Were you the only child, then? 

e. Yeah, I was the only child.  So, my mom has a . . .  I have a little sister, now, but she 

wasn’t born until I was sixteen.  And on my dad’s side I have three other brothers the same age 

as me, we didn’t grow up together, actually one grew up around here, we’re about the same 

age.  Actually from my dad’s side, we have a lot of other brothers and sisters, I haven’t met 

them, in California.  And the number doubles and triples in Mexico.  So I’m not sure how 

many brothers and sisters I have, but I have a lot. 

 

2. Tell me a little bit about your neighborhood.  What was it like, growing up? 

a. Um, it’s fun, I loved growing up. Ah, trying to think, see I don’t know how to put it, um, 

most of the time I grew up in Gervais with my grandparents, um, Gervais was a big, 

predominantly Latino community, and so there was a lot of different influences.  All the times 

of my life.  Like, a lot of my family members grew up around drugs, gangs and things like that, 

so, I was exposed to that at a young age, so, it was my entire community.  I, at one point in 

middle school that I went to was considered the most dangerous school in Oregon.  Ah, so 

growing up around that, walking home, walking to school, basketball eight, nine o’clock at 
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night, down the street you’re exposed to a lot of different things.  And then when I go visit my 

mom, she lived in Keizer, which is a totally different community.  It was more middle class, 

and my mom always wanted me to go visit her, to go see her, ah, because by the time I grew 

up, she was in her late twenties, early thirties, and ah, so she wanted me around, but I, I didn’t 

feel as comfortable, I wanted to be with my grandparents, because I grew up with them.  But I 

would always go with my mom, on the weekend, or to see what she was doing or how she was, 

because, she’d have her boyfriend, and her boyfriend would have kids, sometimes, and stuff. I 

would go hang out with them and they were the same age as me.  So lot of different people, 

different environments, but I never felt quite comfortable, so I always found myself go back to 

my grandparent’s house, all the time.   

b. So you always had to go between these two cultures, in a way? 

c. Uh huh,  

 

3. What was your exposure to education and occupations, growing up? (06:29) 

a. Um, little to none. Um, my grandparents were seasonal workers, during their lives.  My 

grandpa boasts about being a second grade graduate.  That’s as far as he got.  My grandma 

graduated from 5
th

 grade. My mom didn’t end up graduating high school.  Eventually go a 

GED.  That was the highest level of education I grew up around.  Starting middle school I was 

the most educated person in my family, technically.  None the less, education was always 

being pushed on me.  My grandparents still realized the importance of education ah, always 

encouraged me to go to school, to do my homework.  Um, always wanted me to be as good as I 

could be, they always wanted to practice fundamental English with me, always wanted me to 

practice my math.  I was always really good at math, growing up;  I think I got that from my 

grandpa. He always encouraged me to do my math, when we were at the grocery store, or 

however, whenever we had the chance, um, do math or somehow to incorporate it.  He was just 

all around handyman, mechanics, cars, so whatever he did, I was always helping him, cause he, 

he was, he only had one arm, and so I was always in the garage, working on a car or in the 

house fixing broken pipes, cause the house was pretty old.  I was doing everything, moving the 

water heater, cause my grandpa liked to move around the water heater; turn one room into a 

bathroom, and turning the bathroom into another room.  And I don’t even know what his ideas 

it was.  He was the brains and I was the hands.  And so I had a lot of different experiences 

doing hands on stuff, but never office environment or never anything past general job. Cause 

be the time I started remembering things, my grandma had retired  already, and we went 

around to pick fruits in the field was normal. 

 

4. How about other people around you – did you know people who had different kinds 

of jobs, or just more like general labor? 

a. General labor is all I’ve really known,  it’s all new to me, it really is.  I’m trying to think.  

When my uncle first got married his wife had an accounting degree, and I, at the time I was 

fascinated with math and I thought that was so cool.  I was like, I always wanted to talk to her 

about it.  And, um, just being exposed to that, at least, in middle school, I was like, you have an 

accounting degree, that’s so cool.  Other than that, that was the only thing I was, thought of as 

something you could go to school for, or job you could even get.   
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5. Moving into your internship, tell me how this internship connects to your education 

and how you came to take this internship 

a. Ok, the internship was in Washington DC, doing a congressional internship with Peter 

DeFazio, and I did that through a TRIO based program for first generation, low income 

students.  My major is public policy and administration so it’s right along the lines of my 

major. Um, they were really looking for students who like policy, and work specifically within 

our own communities.  It was like, this scholarship is perfect, I would love this scholarship.  

And I got it, and I got the opportunity to go to Washington DC and it really opened my eyes, 

even to policy and policy was my major.  Learning about things in the class room is one think, 

but to be able to be in Washington, and have an opportunity to work in the Capital is the 

epidemy of what you learn in the classroom.  I happened to see that first hand was eye opening 

to me.  Um, I was able to relate back a lot of different things.  An growing up you just don’t 

have that, especially for first generation students.  You don’t have that connection.  You could 

be in the class room and be learning something, but you have nothing to reference that to, so it 

doesn’t stick, it has no meaning until you actually see what it’s for or what it’s about.  Um, and 

that’s what my internship did, it allowed me to see policy and advocacy on the macro level, 

and to just be in the environment around people who were as passionate as I was, around 

people who knew what I as studying.  Like I had someone to talk about it with, was really 

helpful.  Cause you don’t have that as a first generation student.  I wasn’t really able to with 

my grandparents and “what do you think about this” or “how did you do this when you 

graduated from high school or when you applied to college”  I wasn’t able to ask those 

questions.   And so, I had to ask anyone else around me, so college and high school advisors.  

My school was decent size high school, um, only one advisor, though, to 350 students I wasn’t 

able to go all the time and get my questions answered.  

6. What role does/did your academic department or other college personnel have in 

your preparing, landing and facilitating the outcomes of this internship?   
a. I felt really prepared, actually, coming in.  I felt confident in my TRIO program at the 

university.  They’re the ones that told me about the scholarship.  And so I felt very confident, if 

I had any questions I could go to them.  Once I got to DC, I was given an advisor there also, 

who I could go to if I had any questions.  Back at [my school] the academic office, or the office 

of my major, all the professors were extremely helpful.  They were really happy that I got this 

scholarship.  They were always asking questions and things like that.  It’s their subject, it’s 

what they teach, so they were sending me emails all the time when I was in DC, so that was 

really nice.  And then just on the professional development side, working in the SLCD office, 

really did help me a lot, cause I was able to practice a lot of things that I learned along the lines 

of professionalism and just working in an office environment, cause before that I hadn’t had 

that experience.   

b. How about sort of unpacking the experience, how have you been able to do that?  It 

sounds like you interacted a lot with the professors and things like that.  Any other ways 

that you have been able to unpack it and figure out what it all meant to you? 

c. It was nice, at the time I thought of it as a burden, but one think about this scholarship 

was that I’d go to DC and do a professional internship, but also the other half of it was I got a 

full ride, full tuition paid, or whatever, to Marquette, Center for Government, which is a pretty 
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prestigious center for government in Washington, DC, for students to stay for a semester, so I 

was a full-time student there.  But [my school] didn’t want to enter the consortium, so they 

couldn’t transfer my financial aid, and so they said, you can go to DC, but next, when you 

come back to your senior year, there is not guarantee that you’ll have your financial aid 

anymore.  I knew I needed financial aid and the only way for me to go to DC was if I was full-

time at both universities.  So the whole time I was at DC, I was taking a course load of about 

30 credits.  A little bit over 30 credits, actually, at two different universities across the opposite 

ends of the country.  Um, and so that was hard for me to balance and things like that.  At the 

end of it at [my school], one of my professors had me do a journal, had me journaling every 

week, so every day I’d write a couple of sentences or a paragraph and at the end of the week 

I’d have a one to one and a half page single spaced journal, and I was there for five months, so 

I had over 20 pages I was able to reflect on and really remember “ oh, ok, I remember doing 

this”  and especially now that I talk about my experience or apply to grad schools and write 

personal statements it really helps me to reflect on what I did and what I learned. 

d.  

e. Now, let me just back up a second, you said you were a full-time student at [my 

school], did that not include you internship credit?   

f. I was only able to get 6 internship credits and I split that up between the two terms, so it 

was 3 internship credits and then I did individual studies, a lot of individual studies, through 

the Political Science Department and Sociology Department.  

g. But then the reflections really helped you just kinda process all this information? 

h. Um  hum, 

i. Did your professor respond to it 

j. Yes 

k. And react to it? 

l. Yeah, they were always responding and always wanted to know what was going on.  And 

I would write different journals of what I was doing that week.  So the week of the Presidential 

Inauguration when Obama got inaugurated for the second time, I was, I got to sit front row at 

the inauguration, I put that in my journal, and my professors were like, “how the heck did you 

get to sit there during the inauguration”  so I was able to talk about that and the office.  A lot 

was going on that week.  Immigration reform, for example we’d have people calling in all the 

time stating their opinion. Some people would be very pro-immigration, some people were 

“why the heck are these people here” (18:16)  and it was interesting because I had to learn and 

be on the phone and communicate all the time, just so, you know, people are very pushy on the 

phone.  They want to know “what do you think” and I’d tell them like, this is, my opinion isn’t 

important, you know, and just relay the info to the member of congress, and things like that, 

but you had to learn phone etiquette, you had to learn people who call, usually call to complain 

about something.  So all the time, you’re always having people call that are mad, or angry or 

upset about something.  Rarely do you have a person call and say “thank you for supporting 

this bill”  or assisting this piece of legislation.  You never get thank you. 
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m. That’s great that you had so much support around you and you just got a lot of real 

positive feedback for this experience.  There were people who were very interested and 

involved and engaged in your doing this internship, sounds like.   

 

7. Being that you are the first in your family to work in a professional environment, 

how prepared did you feel in terms of skills, understanding of rules, and professional 

etiquette?  What do you wish you had known before the internship? 

a. Um, I felt, I felt ready to learn, if that makes sense.  I didn’t feel like I knew everything, 

at all, but it’s what comes with it.  Being first generation at an early age you, sixth grade for 

example, first time I kinda felt on my own.  It’s this venturing off into this new . . . this new 

route, this new life, you know, education. And so you learn how to adjust to new things.  I 

learned how to adjust to a new school, or how to adjust to high school without having anyone 

to ask questions to.  So by the time I got to an office setting in college, I learned how dress, I 

learned the questions I needed to ask.  Kinda observing, it’s a lot of observing.  I learned that a 

lot in DC.  It’s a lot of observing.  It’s a lot of seeing how people around you act also.  It’s a 

very unconscious, you’re not always aware of different things.  It’s definitely new; everything 

is always new.  But if you’re used to that, if you’ve always been used to it, you’re used to new. 

If that makes sense.   

b. Yes, totally.  Is there anything you wished you had known before the internship?  

Anything in terms of being in this type of environment that maybe looking around you 

wish you’d been able to have as preparation, or? 

c. At times, yeah, I wish I, I wish I would have been more prepared just for time-

management.  It was a lot because I would do my internship 9-6 three days out of the week, 

and two days out of the week I was in class for DC classes.  After 6 o’clock I would come back 

and I still have to do all my [my scool] classes.  Um, so I wish I could have just, would have 

been able to, um, think about that more.  But all in all, I really felt that my advisors helped me 

out a lot and every step of the way. 

d. So there wasn’t a lot just in terms of being in that environment, of being around a 

lot of other people who were maybe more used to being in that kind of an environment.   

e. I learned how to tie a tie, when I was in Washington DC, I learned how to tie a tie. I 

bought my first suit, um, I know how to iron a dress shirt already.  It was definitely like that, 

wake up, try to make something to eat really quick, tie my tie.  For the first two weeks I was 

still really bad with the tie.  I had to have my roommate tie it for me.  And I’d get to the office 

and congressional offices are pretty professional, um, or they’re really professional, and so I 

felt like I was missing something all the time. Cause everyone else is dressed really nice.  I 

mean, I have to admit, I was dressed ok.  Even though sometimes my tie wasn’t on right.  And 

I didn’t think about it before I left, I only had one suit. I’d change like the dress shirt that I had, 

the whole time I was there I only had one suit.  

 

8. Describe your internship site; what was the environment like? 

a. It was very, it was really, people were really helpful, when I got there the whole office, 

you know, wanted to know more about me, and how I got the scholarship and internship, and 

things like that. So I told them. And they were all from Oregon, so it was really nice, because I 

was in DC across country, but I was able to talk to Oregonians all the time.  And they were 

always asking questions about school, because they all had at least an undergraduate degree. 
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b. Were you the only intern then?  

c. I was the only undergraduate intern.  There was a law student who just graduated law 

school and she was in internship also, but it was more, she was only there twice a week and she 

only worked with one staff member.  I was the only intern for about half the time. But I was 

really lucky because I was the only intern in the office for a while.  Other people that I live 

with, cause I lived with all my, people I went to school with, about 20 of us, and their offices, 

one person, for example, had 15 other interns she had to divvy up work with.  I was the only 

intern in my office.  It was really nice, because I got to meet everyone on a more personal 

bases.  A few times we went out after work, go out and things like that, and it was really nice 

getting to meet everyone.  I, some general duties that I had, I worked on the front desk and so, 

I’d do all the phone calls, and someone would come in, cause we had meetings all the time, 

um, greet them, and asked if their wanted water.  Let the staff member know, or member of 

congress know they were there for the meeting, who their meeting.  The staff members, 

especially the legislative director, pretty much the head person for the staff, kinda, really went 

out of their way to help me out a lot.  And was really nice.  I noticed it, I was really thankful.  

They’d give me a lot of projects to work on, especially the policy projects that I was interested 

in, so, issues like the federal budget, um, he’d give me tasks he needed to get done, but also 

tasks, when I was done, I’d learn a lot more, so I found myself learning a lot with the tasks that 

I was given.  It was really nice too, on my last day, the last day I was there they closed the 

office down an hour early, it was really nice, they made a homemade cobbler, they all signed a 

lot of congressional memorabilia for me, gave me a couple of letters, and things like that.  So it 

was really nice, I was really happy. And the legislative director, the one who helped me out a 

lot, am, they all signed a mug for me, he said, um, when I become president to hire him.  So 

that was really nice.  And they all said that I was the best intern they’d had and he’s been in 

office 27 years now.  So that meant a lot to me.   

d. Congratulations, that’s wonderful.   

 

9. Describe the culture and values at your internship site.  Are there any values and 

behaviors you want to adopt and any you reject? 

a. Um hum, yeah, well working with members, different with other internships, but 

especially working with members of congress, they all have their own ideas, their own party 

values, so they placed me with Peter de Fazio, he’s a self-proclaimed, uh, uh, he’s a Democrat.  

But he’s also very liberal and so I feel like most of the things, ideologically wise, I lined up 

with, there’s a few things that I didn’t.  but, I mean, it all comes with, in DC, in other 

internships you’re not always asked where you stand on this in DC that is literally for everyone 

asks for, is where does he stand on this, what does he think about this, so I was always having 

to think about this.  So I was always thinking “he stands here, he stands here on this”.  

Especially when I’d write back to constituents, because a lot of constituents would email.  I’d 

write back to constituents, in email we’d have to respond to every constituent. Sometimes we’d 

get 1,000 emails a day.  And so I’d have to write letters back to them, and they’d get checked, 

and after they’d get checked we’d send them out.  And so I’d always have to know his stance 

on everything.  Sometimes it would be things that I was against sometimes it would be things I 

was very pro, but . . . 

b. What do you feel were the values, aside from political values, in terms of as a 

person, morally or what were some codes that they followed in their work or that were 

part of their demeanor? 
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c. Ok, I’m trying to think, um, one thing for me.  This is new.  They got phone calls all the 

time, people wanted to meet with them or talk to them about some issue. And so, um, and I was 

never good at this, I’d sometimes forward messages on um to the scheduler but sometimes 

you’d have to say like “they’re not available right now” “they’re not here” or um, kinda nice 

way to say “they don’t want to talk to you”.  And that was new to me.  Cause I was always 

used to “someone wants to talk to me” like yeah sure, I’ll talk with them. Um, I think that’s’, I 

can’t think of another example.  

d. Did you see certain type of work ethic or certain attitude towards work in general? 

e. Yeah, well I felt like they worked, generally hard workers.  Work ethic was there.  Um, 

sometimes I’d see people, you could tell sometimes people didn’t want to be there.  Um, 

sometimes we’d start at 9 o’clock, some people would come in at 9:30 or office closed at 6 

sometime they’d leave at 5.  Um that kind of thing.  That was new to me. I’d be like, I thought 

work started at 9 o’clock not 9:30.  And, but you kinda learn. And it’s different too, because 

you’re working but you’re not always in the office there’s meetings you have to go to, there is 

hearings or briefings you’re always going to.  Um, so just because someone’s not in the office 

doesn’t mean that they’re not working and that was new to me, cause I was always . .  you 

think of work and you think of you’re sitting in an office you’re doing something.  That’s not 

always the case.  You could be working in a meeting across town or listening to a briefing 

(32.15)  

f. Did you notice that they had more autonomy than you’re used to, like being able to 

come in and out and do what they needed to do.  

g. Um hum, yeah, a lot of staff members did have that flexibility, to kind of making their 

own schedule and doing what they needed to do.  

h. Were there some things you noticed and you thought oh yeah, I want to become like 

that, I want to be more like the way this person operates.  Were there any values like that 

that you thought “yeah, that’s really something I want to do more of”   

i. Yeah, I feel a lot of people were, a few of them, I’d say two of them, were just really 

great speakers.  They were able to, even if there was a constituent on the line that was just, you 

can not speak to them, they’re able to, or if someone came in and just furious about something, 

they’re really knowledgeable.  Um, and, sometimes I’d just sit there and listen to these people 

that are not only great speakers, but they’re very knowledgeable about any issue I could think 

of.  It’s like they know so much.  Um, and one of them told me, cause I asked him, like “how is 

your position different from, you know, maybe working for a committee rather than for a 

member.  Um and I always remember that he said working for a member what you need to 

know is an inch deep but mile wide, but you’re a generalist.  You only know a little bit, but you 

know a little bit about everything.  If you work for a committee it’s the opposite – what you 

need to know is a mile deep, but an inch wide.  You need to know so much about only a little 

bit.  You’re not a generalist.  I really took that as where do I want to stand on my policy going 

forward studying public policy administration.  Do I want to be a generalist or do I want to be 

more of a specialist.  And it’s something . . .  

j. Are you still kind of figuring that out or 

k. Um hum, and I feel like you have to go more generalist and then specialist and it’s a lot 

of different ways to go , 

So it sounds like you kind of admired his depth, his intelligence, his knowledge, and just 

being able to communicate. 
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Yeah, just knowing so much and being able to communicate that. It’s reassuring for the people 

you work with, it’s reassuring for the people who are calling in.  I took that away as that is very 

helpful.  

10. What thoughts and feelings come up for you when you interact with senior members 

or bosses at your site?  Emotionally, how did you react? 

a. At first, I remember one of the first conversations, with Mr. de Fazio, I felt myself really 

red, I was so hot, cause I was nervous, I didn’t know what to say or what was gonna go on, 

but as time went on I got used to it.  Um they work at a really fast pace and so I did, I 

talked to him once in a while, but he was always on the go, all the time, or if a staff 

member had to talk to them it would have to be really fast, because he had a few cell 

phones on him all the time and taking phone calls or going to a meeting, and they didn’t 

have any time and so that’s one thing I noticed is how fast paced they had to work.  And so, 

I if I knew I had to get him something, that I just needed to write it all down type it how he 

wanted it, and just leave it in his box, or drop it off for him really quick. Um, but it’s 

definitely a hierarchy, like if he needs something, like I’ll go to his assistant, get it all done 

for his assistant or his assistant knows he needs something, he’ll come to me I’ll do it, and 

it’s kind of, definitely more of a hierarchy.  Um even some of his staff members, brought, 

just can’t go talk to him if they wanted to. It was more of just his chief of staff, legislative 

director, then kinda it goes down from there.  So that was new not always used to that 

working in an office and professional setting in general.  I feel like you can go talk to 

anyone um, that’s not always the case.   

b. So how about with the legislative director, you mentioned he was really supportive 

and helpful, but comparing how your grandparents felt about their bosses, how do 

you feel like the way you interacted with your boss, and your attitude towards 

supervisors – do you see some difference there? 

c. Um, well, I don’t remember grandparents specifically talk about bosses.  But I remember 

one thing that always stood out in my mind about my grandpa, growing up my grandpa 

said, or would always tell me, mijo, son, or whatever, I’ll be proud of you, I don’t want you 

working in the fields, just get a job that has, where you can sit at a desk and make sure it 

has air conditioning.  That’s all he talked about was, just get a job where you’re working 

inside and have air conditioning.  That’s all he wanted. Just be inside have air conditioning.  

Cause he was outside his all life, working in the fields, 100 degrees, 110 degrees 

sometimes, since he was 5, and so he’s had like 20 back surgeries, shoulder surgeries 

everything, so he just wants, just wanted me to be inside and make sure I have air 

conditioning.   

d. But you never heard about, like one of the discrepancies between more working class 

and more middle class is that usually middle class they have more autonomy and 

they’re around people, where there may be more hierarchy, but often times when 

you’re more working class you just don’t have a lot of say.  So you’re often times 

really dependent on the boss giving you orders.  Sometimes you have a really good 

boss, but sometimes if you don’t have a really good one you don’t have a lot of power.  

So I wonder if something like that ever influenced you.  

e. Not from my grandparents, but I’ve had other general jobs where that’s definitely the case.  

Worked at, for example, I worked at a gun club.  And so my job was to sit there, whenever 

someone would come by and they said pull, I had to push a button.  And that’s all I had.  

Just sit outside for 8 hours, 7 days a week, just whenever someone said pull, I had to push a 



129 

 

 

button.  And I didn’t have any say in my job.  Sometimes I didn’t even know when I was 

going to get a lunch when they would come and tell me I could go on my lunch now.  And 

it was a minimum wage paying job and you think about that and you think about, you can’t 

even ask for lunch.  You think about other jobs that are more middle class and so forth.  In 

DC, for example, you have a lot of autonomy.  You can come in and out of the office 

whenever you want.  You could go to a briefing, take you lunch, you could take a break.  

It’s not always the case, though.  How hard your work is, how much you get paid. 

 

11. Recall one experience where you felt you belonged and one where you didn’t feel 

you belonged? 

a. Yeah, I really felt I belonged when, um, when it was, the office was, you know, calm and 

people were more mellow, it wasn’t as busy of a day and it was just, you know, people are 

people, connections but, it was, I was able to ask any questions I want, things like that, but 

some days it was really busy and like, “I need to work right now” um and I was just getting 

phone call after phone call, um just sometimes I felt like I didn’t belong, cause I wasn’t 

used to that ok now it’s getting really busy and picking up.  And sometimes on those days I 

was like “oh what am I doing right now”   

 

12. Recall a time when you were self-conscious about being from a different 

background than the rest of the staff.  Can you describe what you felt at the time? 

a. Yeah, I ah, when I first got there, um, they asked me about the scholarship and a little bit 

more about myself, and I told them about the scholarship, and the award to first 

generation low income students and kind of about my background, and they had a lot of 

questions.  They definitely weren’t from the same background as I was.  And so they 

wanted to know like “well how did you find out about this” and how did you go through 

different things, and stuff like that.  Um you could just tell they weren’t used to it so 

they were asking a lot of questions.  And it was nice, they’d ask questions and talk about 

me, and actually, so when we were done, congressman de Fazio, he wanted to interview 

me also, um the same questions, but they wanted to put it on video and so they did a 

video and I knew what the questions were going to be, so I had my answers and stuff, 

and um, for was for TRIO funding for the program that I’m in cause their budget is, 

unless, they have almost a 700 million dollar budget every year.  And that gets 

appropriated so sometimes they get a lot and sometimes they get more.  He was very pro 

for the TRIO program so and people are always trying to cut it, so he wanted to record 

me and put it out there for other members to watch and stuff.  And so when they asked 

me questions, um, it’s so much more about my background and how education has 

helped me.  His press secretary was the one who interviewed me and asked me the 

questions, and stuff.  She, at the end of the interview, she had to pause it at one time, 

because she was crying and she didn’t want her crying to come out on the video um, so 

that was neat to me, because growing up I felt like all the people around me had the 

same background, so I always thought that was normal.  Um, there, being there, I kinda 

opened my eyes to different lifestyles that I never seen or . . . 

b. How did you feel at the time, having them ask you and how they responded?  Do 

you remember how you felt?   

c. Um, I felt accomplished, um I felt like I’ve been able to do a lot, so far.  But at the same 

time I felt like I’ve done so much, but I still feel like I wasn’t ready to take on what they 
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do, full time.  Stuff like that.  I feel like I’ve had a lot of life experiences, but at the end 

of the day I didn’t feel I was as prepared as they were.  So I’d always think back on that 

“am I really ready to take on a policy role, or”  things like that.   

d. Well, they were older, right, or did you feel like you had to catch up or were to 

young still?                

e. Yeah, I felt I was young and – I’m not sure if that answers the question 

f. Yeah, the feeling of just not being there yet  

g. Um hum 

h. Ok, but for the most part it felt like it was really helpful it didn’t make you feel like 

“I don’t belong here with these people”  it was more like “I’m proud of where I’ve 

come from and where I’m going?” 

i. Um hum, yeah 

j. Ok  

 

13. How important were relationships to doing well in this internship, and how would 

you assess your level?  What kinds of relationships did you build?  How important was 

that there in order to fit in or do well? 

a. It was really important.  Um I was able to build a lot of relationships, I consider a lot of 

the staff members there, you know, friends.  Um they’re helpful, they’re always asking 

questions and “how was my family doing”  how was, ah, school going”  ah.  It was very, 

um, very talkative environment, too, so,  we would have something to talk about.  About 

sports, for example, we’d have, the district was split between Eugene and Corvallis, 

ducks and beavers and remember congress man, he graduated from the U of O, and so 

some of his staff members were U of O graduates.  One staff member was an OSU 

graduate. And so you had a rivalry. So it’s fun to talk about that in the office.  And that 

was I was definitely able to relate back to, and just having those general conversations in 

the office really helped to build relationships. Um, but I felt comfortable with the 

relationships that I did build.  One of the staff members has a, ad a season ticket packet, 

or whatever, at the Nationals baseball team and I’ve never followed baseball and never 

been to a baseball game.  Um, but she gave me a few tickets and went to two of the 

games with some of my friends and stuff.  Um, so I went to a baseball game for the first 

time.  Um, so that was fun.   

b. It just sounds like people who get attracted to that kind of work are so social and so 

interested in so many and so curious about so many things.   

c. Um hum 

d. I can see how that would in some ways make it easier, if you’re that kind of person 

yourself.  To fit in there and them being interested in learning about you. 
 

14. What cultural knowledge and behavior was valued in this environment and given 

your working class background, how did yours fit with others in the organization?  What 

were some things they would know in terms of music or food or literature?  Like, where 

do you feel like they were in their cultural knowledge and how do you feel like being from 

a working class background fit with the others in the organization?  Was that anything 

that came up? 

a. Um, yeah.  I feel like I had conversations that I never had at other times. Like the girls, 

for example, they always wanted to talk about fashion or what’s going on in the music 
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industry.  I never had those conversations before.  I would just listen to them and let 

them talk. Even when like going out for lunch, like “what did you get” a lot of the 

people would get a salad or a certain kind of sandwich, and something.  And I was fine 

with getting a hamburger.  What you eat, what you listen to, yeah, the shows you watch, 

they would always talk about different TV shows, and stuff.  And I don’t really watch 

TV that much.  I never like talked about any TV shows, or anything, but um definitely 

goes back to culture, I mean what you eat, what you watch, what you listen to, what 

you’re into, and there are always differences  

b. And you didn’t feel that it was particularly class related?  More just individual 

differences?  

c. I feel some of it was class related.   Maybe people from working class, or at least there, 

it’s just a generalization, but um, maybe have more time on their hands to watch TV or 

do, to care about music or care about fashion.  Whereas more general labor, working 

class don’t.  I mean, they go to work, come home and have to make something to eat or 

stuff like that.  So you don’t really have time to kind of care.  I don’t have time to care 

about that other stuff.   So that’s one reason I feel I wasn’t able to connect to maybe.  

Cause of everything else they always wanted to talk about wasn’t important to me.  

d. So you just kind of ignored that, in a way.  Or just kind of listened? 

e. It was definitely a chatty atmosphere, though.  Always talking about something.  

 

15. Think of an example of when you adapted your behavior, thinking or values your 

learned in your family to fit the middle-class work environment?  We talked earlier about 

how you’ve adapted in the past and that you adapt very quickly.  Can you think of when 

you adapted your behavior or thinking just to fit more?  

a. Um hum, ah.  What I was able to reflect on and talk to everyone about was education.  

Going to school, cause that’s awesome.  They’re all at least graduated from college.  

And so, that was always something I was able to talk about.  “what was you 

undergraduate degree”  or “what kind of classes did you take” or they were always 

asking me about my classes, so I talked to them about the different classes I was taking.  

And that was always one thing I was able to go back on, because that was one of the few 

things we had in common, was the education.   

b. But was there ever a time when you thought “I’d better do this”  Maybe in the first 

week you observed certain behaviors or ways of thinking that you thought “I’d 

better do it this way”.  Where you consciously changed something.   

c. Trying to think, can you give you an example? 

d. Talked more about certain topics, say sports. Or like what you wore. 

e. One thing that I can kind of think of, um that I adjusted to was um they usually went out 

to eat lunch and I always brought my lunch with me.  So I’d bring my lunch with me and 

warm it up in the microwave. It would make the office smell of whatever I was eating.  

Um, but they would always go get something for lunch, two or three of them at a time. 

Usually go somewhere between 11 and 1. Um. And so they’d always go get something 

for lunch.  So the first week I’d just bring my lunch, but eventually I was like “maybe 

I’ll just go out to eat lunch, too”.  It got a little expensive.  But I just felt like it’s just, I 

did that to adjust, maybe to talk more.  I was able to go out to eat and it would add to 

office conversations and stuff 

f. It was a way to connect with people and spend time with them? 
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g. Yeah, and then if you went and got lunch and brought it back, at the desk you’re 

expected to work, but if you went and got lunch and ate there, you’re just able to eat 

there. That was another thing, like if I was even on lunch, I’d still have to answering 

phone calls and everything.  And then if someone came in and my mouth was full that 

was kind of embarrassing and so I was just like “’I’ll just go out to eat lunch now”   

h. So that was a norm that you adapted to.  You know, that is what you do, whether it’s 

because you want some time away to really enjoy your lunch and have a break or that’s 

how we connect and build relationships? 

i. Um hum. 

j. That’s a good example. And that’s something that costs money, so it got hard for a poor 

student  

k. Uh huh. 

l. Now, do you remember anything about how that felt once you decided to make that 

change?   

m. Um, mmmm, it was ok, I knew it was going to expensive, cause DC is expensive, a lot 

more expensive than here in Oregon.  But I just felt that just o to have that out of office 

connection it’s kind of, and I also felt like I wanted to OK I’ve got to eat out now.  

n. Did you feel self conscious about bringing food or eating food that you brought from 

home?  Did you feel like that wouldn’t allow you to blend in as well? Or did you feel 

embarrassed about it? 

o. I felt more like it wasn’t office professional at that point, because I was working in the 

front desk.  At any time I was getting phone calls or someone would come in and we 

had, have other members of congress come in we’d have the governor of Oregon came 

in a few times. So it was like I don’t want to be talking to them  

p. And there was no break room where you could go? 

q. No, there was a room for a microwave and a refrigerator, but you couldn’t eat in there.  

r. Then, no, it wasn’t professional to eat at the front desk, like you do at a student job?  

 

16. Think of a time when you consciously decided not to adapt?  What did you feel at the 

time?  (missed question) 

a.  

 

 

17. Did you have a mentor(s) throughout this experience?  How did having or not having a 

mentor impact your experience?  

a. Yeah, I had a lot, I had professors, I had my advisor at [my school] through the TRIO 

office, when I got there I had a DC mentor, one, professor who facilitates the 

scholarship, and she knows, she’s the one picks a student every year to come to study, so 

she knows like, she has her own car, she lives around the block, actually too, so she was 

really helpful.  But she always picked me up on Saturdays or Sundays to go to the 

grocery store and get groceries for the week or texted me every week to make sure 

everything is going good, and stuff.  So that was really helpful.  Um, I was able to go to 

the TRIO headquarters and meet with the staff and meet the president of COE, who was 

the founder of the TRIO program back in the 60’s. so that was really nice.  
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18. How is or has this experience impacted how you see yourself as a professional or how 

you see your career developing? 

a. Um, I see it as just taking that extra step to get out of the norm.  In college, as a student 

you’re expected to go to class and stuff, but doing an internship is never required, but 

it’s always a different way to step out of the norm and kind of exceed expectations.  And 

so, going forward if you, you know, want to translate that to a job, always look for ways 

to kind of get the most out of what you’re learning.  So I feel like, definitely, it helped 

me to um, not only to relate it to what doing or trying to focus on, but what more can I 

do to better myself, or to better the learning environment that I’m in. 

b. So is that something that’s new that you learned there that this experience impacted you 

to think of yourself that way?   

c. Um, no before the internship I always think of extracurricular activity and ways to do 

more, but once I got there, I mean I really kind of knew that actually doing an internship, 

because I’d never done one before that.  Doing the internship kind of gave me the “ok, 

this is what it is”.  The ability to relate that back now.  

d. So thinking into the future, it’s kind of hard to say, how, what your image of yourself 

would have been if you hadn’t done this, but trying to guess into that, how do you see 

this experience has now formed how you see yourself as a professional? 

e. It’s just given me an experience, something to relate back to, to remember, something to 

talk about. 

f. Like you mentioned earlier, about the guy that really impressed you, that was able to be 

very knowledgeable and be very articulate, did witnessing that around you, witnessing 

these competent people or people who were successful in a way, did that change in any 

way how you think about how you want to grow as a person? 

g. Um, yeah, it definitely makes me think like, you know, there is a lot more to learn, 

there’s a lot more to do, guess kind of in your culture once you’re home (follow up on 

that), and comfortable kind of see what’s around you, you see the norm and you get used 

to it. But if you’re able to see more, to experience more, you’re able to challenge 

yourself a little bit and to say, you know, “actually I can do a little better and this is how 

I’m gonna do that”.   

h. Is there an example of that you can think of?  

i. Um, I really feel like my work ethic got a lot better, once I went to DC and went back, 

um, my time management has definitely gotten a lot better, also I feel like I’m able to 

prioritize my stuff and things that need to get done, and really put in the effort that I 

need  to do. Because especially doing the full-time at the two universities I have a lot of 

reading to do a lot of homework a lot of writing, I was writing a 8-10 page paper every 

week, it felt like. So just having that on top of doing internship really taught me to 

prioritize what I needed to do, so I feel a lot more confident going into my senior year.  

Just kind of taking 17 credits – a lot easier than 30 something.  

j. Did it impact your career direction, do you feel?  

k. Um, because I was exposed to different careers I feel like I , before that could only name 

a handful of careers I could go into, now I feel like I could name a lot more.  At least 

within my major. That pertain to what I’m learning.  Because even, you know, public 

policy was my major before, even though it’s my major, I could only name a few 

different professions that I could go into.  After doing the internship I could name a lot 

more, at least.   
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l. Did it change any decisions you were making for the future? 

m. Um, generally, yeah.  Talking with some of the people there, law school was something 

that I was considering and not because of law but more because of how law and policy 

relate.  And so after DC, I kind of law school is not really something I want to do 

anymore because, I didn’t know anyone who went to law school, but in DC I met people 

who’d gone to law school and so I was able to ask them questions and how it relates to 

policy and things like that.  And so that was something I took back is I don’t want to 

apply to law school anymore.  So that was really helpful, cause law school is a lot of 

time and energy and stuff, especially if eventually I realized I didn’t want to do it 

anymore.   

n. So that kind of gave you a little bit of a reality check talking to people who actually have 

been there and are doing the work that might be interesting to you? 

o. Is there anything else you think would be important for me to know, or an important 

point of view to present in this study? 

p. Um, yeah I just think it’s very helpful for first generation students to get this experience 

doing an internship.  Um cause you don’t think about it.  It’s just something you’re 

always adapting and learning in a new environment.  You don’t always think, oh how 

can I get the most out of it, or how can I get the most out of my educational experience.  

And the internship is really, it does help.  It also bridges the gap between education and 

what you plan on doing, um.  It also helps you to reflect, at the time, because, you also 

reflect where you’re at right now and where you could be. So that’s always helpful.   

q. Do you feel like in your experience and maybe, I mean you seem exceptionally driven 

and motivated, I think, but do you get the impression that the message is clear to 

students even at your school that internship is something that you need to do?   

r. No, not always.  Ah, for example, [my school], I mean, it’s a good school, I really like it, 

I’d say a lot of the students kind of have working class backgrounds. And not all of them 

talks about internships opportunity.  When I was in DC, I was doing it through 

Marquette University, just more middle to upper class.  Students, especially the students 

that I was around, and they’d all done internships or they didn’t think working in the 

capital of the United States like this is a cool experience.  This is just normal for them.  I 

had a few class mates whose parents worked for Bill Clinton, and whose parents were 

CEOs of some huge company, I mean, and stuff like that.  They were just like, this is 

normal, this is what I’m supposed to be doing.    

s. Felt entitled to it? 

t. Yeah,  

u. And at [my school], in the TRIO program it sounds like you got messages through that 

and some support. Is there something you think the school could be doing that would 

make it more of an of course you do it? 

v. Um, yeah, I mean.  I feel all of it too has to come from the academic side and the whole 

time I’ve been there at [my school] I mean once you bring it up to an professor, I’d like 

to do an internship, then they’re all for it, but I mean if you don’t bring it up, or at least 

talk about it, in general, on the academic side of school, it’s not really brought up.  So it 

would be nice if maybe they balance the academia side too and encourage students to do 

internships.  You have to be involved outside the classroom cause you don’t always see. 

19. Do you think you degree is going to be more valuable because of the internship?  Do 

you think you’ll be graduating with deeper learning because of it?  
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a. Yeah, definitely.  I feel like really helped me to, it just helps you to relate.  I’ve been 

applying to a lot of graduate schools. 

b. What type of programs are you applying for? 

c. I’m just going to be applying to public policy programs.  One school is a education 

policy/leadership master’s program at Stanford, which is kind of different than public 

policy.  It would allow me to focus on education policy in higher education, cause I’d 

really like to focus on higher education programs.   

d. That concludes my interview.  Thank you so much! 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



136 

 

 

Interview 2 Transcript 

 

Alright, so starting from the beginning, tell me a little bit about your family life your 

parents, siblings 

Um, see my um see my dad alone with my dad, see, after my dad got out of the army, he dropped 

out of high school and he joined the army back in the 70’s and he was in Germany for 3 years 

and uh, he got out of the army and he went to go to visit his best friend from when they were 

growing up, he grew up in New Jersey and his best friend was working at an insurance company 

in Chicago and my mom was working there at the time.  My mom graduated high school, but uh 

she didn’t do any college she was a nanny for a couple of years and then she, um, she got a job, 

she was good at typing so she was started out as a secretary and then she went on to other things 

um at the insurance company for a while, so my dad’s friend from the insurance company 

introduced my parents and they met and hit it off and he, um, later took some courses of, um, as 

far as sort of like electrical courses so he could become, like, learn about electricians and stuff 

like that 

Nice 

So, he um, got married and mom got pregnant with me and she stopped working for a while and 

then my dad got a job in Massachusetts at a company that made sonic conductors for like 

computers and things and he was involved in the process for manufacturing them and um, kind 

of, um, I don’t know how it kind of, sort of, I don’t  know the higher end of, like the blue collar 

job, but he had a uniform that was like a white shirt that says “Don” and a jacket that said “Don” 

and like work clothes that had  

It was skilled? 

Yeah, it was skilled but it was an old factory that manufactured something and, um, he did that 

for a few years and then he tried to move up in the company, um, by becoming a salesman but he 

didn’t do very well at that and the company also went bankrupt at the time so he, he um, didn’t 

do that so he, um, went back into the manufacturing side of it, so he’s, he’s pretty much kept his 

skills up and he’s done well and he, I mean, he’s sort of paid hourly and he pretty much can’t do 

any, he can’t go any higher than what he’s doing because, unless he got an engineering degree, 

went to college and went to college and get an engineering degree but he doesn’t want to do that.  

He likes what he does, so  

Um-Hum 

So he’s done pretty well, I guess as far as that, um, let’s see, um.  My two little brothers, um my 

mom stopped working when we were, when I was six, um, because she didn’t want to do that 

anymore and she wanted to take care of us and they figured out that they could afford to, that she 

didn’t have to work so she could take care of us.  Um, and she got laid off from her job anyway, 

so instead of going back to work, she just kind of stayed at home. 

And did they stay on the east coast? 
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Yeah, um, my, we kind of moved around quite a bit, um, I was born in Massachusetts, we were 

there for five years and my dad tried to get the salesman’s position in the company.  He, um, we 

moved to Illinois and he did that for about a year until he got laid off and then he went to another 

company that made semiconductors and we were there for a few years that’s when my mom 

stopped working and then we moved to New Hampshire and we were there for a few years and 

my dad, he worked for one company, then he got laid off, worked for another company and then 

he was in Lowell, Massachusetts so they were doing, I think they were making some sort of, like, 

like, gas something, I don’t, he was doing, like, they had like, they had like, processed all these 

chemicals and they were making all these like, I don’t know,  gadgets for, um like, applications 

for, like, industrial type things.  They were making, this really confusing I was like a fifth grader 

when he explained it to me.   

Yeah, right 

……It wasn’t really computer oriented, it wasn’t like semiconductors, it was more like, another, 

they were making some sort of like devices, for, I think they were making valves for tanks for 

pressurized gasses or something, I’m kind of confused.  But he, didn’t really like that and he, um, 

got a job offer from a company out in Oregon that was going to pay him more and he wouldn’t 

have to commute down to Lowell and, um, he, so he took the job and he ended up in Bend and 

he worked at an oil company for a few years until he got laid off and he, um, got another job 

after he was in jail for a little while, um,  and he got another job when he got out of jail, um, and, 

yeah, went there and he’s been working there ever since.  That was like eleven years ago. So, 

eleven, twelve years ago.  They make semiconductors for the Department of Defense and weird 

things like that, so, kind of a smaller company, but, um, they have highly specialized things, so 

they go into the Defense Department applications for military contractors, so. 

Do you have an extended family around you, growing up? 

Um, well, we were in, when we lived in Illinois after a few years, there was, we had a more 

extended family around us, but as we kept moving back to New England we didn’t have any sort 

of extended family and when we moved to Oregon we had no extended family on this side of the 

country, so we didn’t see very much of them plus, I mean, my dad’s father, he died before I was 

even born, um, and he then, my mom’s parents died when I was around nine or ten so I never, I 

think I was ten, so I never really, I didn’t have much contact with them before hand either 

Right 

So, I mean, I haven’t, I like, when I got out of the Marines, um, four years ago I took a cross 

country trip and went back to Oregon and I met my dad’s, um, sister and my cousins and I hadn’t 

seen them for like twelve or it was actually fourteen years.  I hadn’t seen them for fourteen years, 

so 

Um-hum 

Um, it’s, you know, really hadn’t seen, we haven’t been able to see much of them 

Right, Right….So I want to learn just learn a little bit more about having neighborhoods 

when you grew up.  Do you remember what kind of neighborhoods you typically lived in? 
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Yeah, um, we, uh, first place, well, I was born in Worcester, Massachusetts, and um, so I lived 

with my parents lived in an apartment there um, in Worcester, Massachusetts is kind of like this 

old mill town in the north east, like just, um, it’s kind of like an old industrial town that’s not, it’s 

obviously seen better days, but my dad, we lived there then we moved to a smaller town, I don’t 

know where, in western Massachusetts. 

It’s not the best thing 

It’s not like rural here, but lived in a small town there, and then we, in Illinois we lived in a 

suburb and we kind of lived, um, because my aunt actually lives there now, um, it’s, it’s, Illinois, 

um, we lived in this old neighborhood that’s like very, um, it’s sort of like a, like a working class 

suburb of, um, Chicago, so it’s cheaper, there’s a little sliver of the town that goes to the other 

school district, which is the nice school district. 

Um 

So my parents like, they found a house there to rent and, and so I got to go to the nice school 

there, um, but, um, they, didn’t, they weren’t, it wasn’t the nicest part of the school district I 

guess. 

Right 

So, um, so that was one and then, um, we moved to, um, and then we moved to another 

apartment building there that wasn’t in the district any more, but my parents didn’t tell the 

district that we’d moved because they didn’t want me to have to, um, stop going to the school. 

Well, that’s pretty smart. 

So, um, but they just drove me to school every day because they didn’t want me to have to move 

the schools. They didn’t want me, and, they didn’t want to have, they, they thought the other 

district was bad, and they, they, that this district was better. 

OK 

And then, we lived in New Hampshire, um, lived in this sort of, it wasn’t a small town, but it was 

more of a suburb of, it was like the town below Manchester, which is the largest town in New 

Hampshire, but it’s kind of, um, like more of a suburb of just like Massachusetts and Boston and 

all that.  Um, It was really weird, because I went back there, um when I got out of the Marines 

and I saw some of my old friends from elementary school I hadn’t seen forever and one of my 

best friends he moved to here soon after I did to Manchester and he said “yeah, it’s like the 

property taxes in the town got higher” and he said that “the town just became more and more 

expensive” so his parents couldn’t afford to live there anymore and, um, so they moved to 

Manchester where it was cheaper because Manchester, used to have a lot of textile mills along 

the river there and there’s like all these abandon mill buildings and things like that.  So his 

family moved up there and, um, he was, now he’s like thinking and I found my dad and he was 

like, “Yeah, the rents are getting more expensive than the town we were living”.  He’s like I’m 

not sure even if we’d stayed in New Hampshire we could have lived in that house for very much 

longer, so… 
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Yeah, that’s interesting 

I mean 

Yeah 

I guess like my best friend always tried, I know we lived in Bend and we lived east of town 

outside the city limits and, um, yeah, so we didn’t really, weren’t really near anyone there, so, 

but the neighborhood was like out in the middle of like pastures and farm and things 

OK 

Even though like my parents, like my mom grew up in Chicago, she like was born and raised in 

the city and my dad grew up in New Jersey so it was like neither of us like farmed or did 

anything, but we lived out in the middle of no where.  So… 

Hum, interesting.  So, I guess, I do remember you saying something about having been in 

the Marines, but tell me a little about, sort of your trajectory so far.  Um, in terms of what 

you did right after high school and… 

Um, so I was in my senior year of high school and my parents hadn’t saved up any money for 

college and I was kind of bored with school anyways, and, um, I went to this college fair after, 

like, I went to this college fair and it had all the different colleges and things and you go talk to 

the people and I just remember feeling really out of place there.  Like I didn’t know what to say 

or ask the people and like other people parents had brought them there and were showing them 

around and things and like it seemed like they were asking all the smart questions and I was just 

be like I don’t even know what to do. 

Right 

And this was incredibly overwhelming because, this was like, it was at the, the fairgrounds up in 

Redmond and I just didn’t know, like, who to talk to or what to ask them or, like figure out “oh, I 

gotta do this and that” and then I woud just like ask them how much it costs to attend and was 

like looking at the numbers and it was like ten, fifteen, twenty five, thirty thousand dollars and I 

was just like, “Oh Man, that’s like…”  thirty, thirty five, forty thousand dollars is like what my 

dad makes in a year.  So, I was just completely, I didn’t even know what to do.  So, I just really 

felt out of place and so then they had military recruiters there and I was like waiting to talk to the 

Navy recruiter but he was like busy talking, because I had talked to a Navy recruiter before and I 

had taken, like, the entrance test to go in the military 

Oh, yeah 

Um, and um, so I was going to talk to him, but I, um, he was busy talking to someone but no one 

was talking to the Marine recruiter so I was like, “Hi, tell me about the Marines”.    So, um, well 

low and behold, a few weeks later I was enlisting in the Marine Corp and… 

And it’s not something you had thought about, really, beforehand? 

I mean, I kind of thought about it beforehand.  I guess like a little kid I had always thought about, 

like going into the military and stuff, and I would, like run around in the woods in my backyard 
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with, like, sticks pretending they were guns, because my mom wouldn’t buy me a toy gun.  So I 

would find sticks that I thought looked like guns and would run around and pretend they were 

like, I don’t know, just stupid little kid things like that and , I don’t know, I just…  See, my dad 

was in the Army, like his dad had dropped out of high school and joined the Navy during World 

War Two, like my great grandfather was in the Navy during World War One.  So, I mean, it 

wasn’t, like, completely out of the norm for someone in our family to join the military, but, um, 

I…I hadn’t really, I mean I hadn’t been like all what I’m gonna do all through high school,  but it 

all just like fell into place and I guess, um, I don’t know, it just seemed like something I could 

do.  It was like, oh, I would, you know, get money for college.  I would make some money while 

I was in there.  It could be like an adventure.  Um, I got to be a linguist, so they were going to 

train me to do a language so I was trained to be an Arabic linguist.  I was all I got to do was saw 

top secret stuff and like work in intelligence, so I thought it was all pretty exciting at the time, 

because I was in high school.  Plus I mean, like, Bend is like twice the size now as it was when I 

was younger and it, like, it just seemed like it was so far away from everything in the world.  

And I just wanted to just get out of there and not live at home and cuz really the only thing my 

mom said was “Well, you could go to community college here for a couple of years take classes 

and live at home.”   And I was like “I don’t want to live at home anymore.  I want to go off and 

do things.” 

Yeah, that was the ticket out.  (15.39.3)and a, yeah so I, it was interesting. I wasn’t sure if it was 

exactly the right move for me.  A lot of the times I regretted joining.   

And how long were you in there?  

5 years.  Cause to be a linguist in the Marines you have to sign up for a 5 year contract.  So, um, 

so it was 5 years. I went to Iraq twice.  I guess like looking back on it and now, it was a good 

experience, I guess it’s made me who I am now, but, I mean, if I had like the money to go to 

college and someone had like pushed me to go to college and had been like “here, let me help 

you figure this stuff out” like I don’t think I would have gone in the Marines.  

If you’d just kinda known more or had access to resources. 

Yeah, I mean if I’d gone to the college fair, and you know, had, in stead of looking at the sticker 

tag on the college and thought like oh there is no way I can afford that.  If it had been like this 

college has a program for first generation college students, and like you can do this and go there.  

All this stuff I realized was available once I was in college later, but like at the time if you don’t 

know about them, your parents don’t know about those things.  They don’t know how to do it 

either.  I wasn’t bad at school either, I mean I graduated with a 3.5 so I wasn’t stupid or anything.  

I could have gone to college.  But there was this overwhelm.   

So then you got out of the Marines and then what?  

Um, I moved to Bend um, and a, went to community college there for a year.  Was, became 

editor of the school paper while I was there.  And also I was getting into home brewing beer so I 

was like, [my school] has a program in fermentation science, I should go get a degree to become 

a brewer, and ah, I’d gotten to [my school] come to Corvallis, um, tried doing that for a year and 

didn’t really, math is really hard for me.  But I was also working on the school paper at the same 

time I found out I won all these national awards for articles I wrote.   So, I was thinking, like I 
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should, maybe this whole journalism thing, like I should do that.  So, picked an easy major, 

history,  

Ha ha, easy major, it’s not easy for everybody, 

I, ah, was at the newspaper and was doing well there.  It was really hard for my dad, cause my 

dad was just like, why are you gonna pick history major, you’re not gonna make any money, 

with the history major.  What are you gonna do with a history major.  I was like, well I’m gonna 

be a reporter, and he’s like, how much do reporters make.  Well this much, and he’s like alright, 

but. So well as long as you can get a job as a reporter.  And I was like, I’m pretty sure I can get a 

job. It was like, whatever.   

I’m sure it as hard for him to understand that.  

Yeah, 

Can you describe a little bit your family’s attitude towards work and money and career. 

Yeah, so, um, I don’t know, my dad gets up early in the morning, drinks coffee, goes to work, 

works a lot of overtime.  He just works a lot.  Like that’s all I remember him ever doing.  Just 

working a whole lot.  He doesn’t really ever talk much about work either.  That’s another thing, 

he just goes to work, he doesn’t really complain about it, he just does it and.  I guess that’s what 

he thinks and what he does.  I’d say like hard work is valued.  I think another thing is like having 

some sort of skill or trade is valued in his eyes, too.  Um, like pretty much the only advice he’s 

ever given me, as far as like career, is like you should learn a trade.  I’m gonna tell you what my 

dad told me as like “you should learn a trade”.  Like if you know how to do something then 

you’ll always be able to get a job.  He liked it when I was a fermentation science major, it’s like 

you know how to make beer, like people always need beer.  And the other part was you could 

work in food science or food manufacturing.  It was like people are always gonna need food.  So 

with like history, what are you gonna do with that?  I mean he works like, I mean he makes 

something like, his dad was a mechanic.  He was like, if you know how to do something then 

like you’ll be able to get a job.  

So maybe not career minded but security minded. 

Yeah like, that reason he told me for getting in the job he did, like back in the 80’s. like the 

computer industry was taking off, he was like well if I know how to make the things that go in 

the computers then.  He was like the computers aren’t going to go away.   

So he was thinking about the future  

Yeah, so he was thinking about the future.  That’s another thing with me taking this job in 

journalism, he’s thinking what’s the future of journalism, are you going to have job.  So um, but  

What did you get from him sort of attitude toward his supervisors or bosses 

Yeah his bosses, cause engineers are in charge of him and he doesn’t like the engineers, because 

the engineers all went to college and they think they’re know it alls and they think they’re really 

smart and in charge of things and he’s just like “I’ve been doing this for 20 years I know how to 

do it better than you.  So he’s got this idea that like, just cause like, the engineers think that just 
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cause they have this college degree they’re smarter than everyone else.  It really makes him upset 

cause like I’ve been doing this for 20 years I know how to do it.  He’s like I know how to do all 

these things and I think sometimes it just frustrates him that the engineers get paid more even 

though they do less in his eyes at least. 

He has all this practical knowledge  

And he has all this practical knowledge and things, but he doesn’t have all this, you know, a 

degree from a university saying he’s good at this, so he gets paid less, he gets less respect and he 

like has to fix the engineers’ mistakes, at least according to him. So I mean, he doesn’t 

particularly, I mean I think people are always going to be resentful of their boss, any ways.  They 

look at all the work they do and then they look at their bosses and.  He’s kind of a gruff person, 

too.  So he, one thing that always comes up in his reviews that doesn’t work well with the other 

employees, sometimes, and that he needs to work on his people skills.  And he’s like, I think all 

he wants to do is be around the machines and fix the machines and like work on the like 

processes and he doesn’t care about the other stuff.  The sort of interpersonal things, it’s like I, 

we’re making something, I don’t care about someone’s feelings, they should leave their feelings 

at the door.  Like I don’t bring my problems at home to work, they shouldn’t bring their 

problems at home to work.  So that’s what he thinks, at least.   

How do you think that’s influenced your attitude and values towards authority or work in 

general? 

Um, I don’t know. It think it’s definitely made me root for the little guy, the underdog a lot. Um, 

I think I definitely tend to pick stories where like there is a standing up for the little guy or the 

person who is not really getting paid attention to.  Like I was writing a story about how the food 

stamps might be cut and how it might affect the people in the county and how the food bank is 

sort of like struggling to maintain um.  Because people have food stamps, but it only lasts for like 

a few weeks.  So they have to go to the food bank to get food.  And how the food bank is already 

struggling to keep up demand on their services and their thinking well if food stamps get cut 

we’re going to have even harder time keeping up on things.   The people on food stamps they’re 

not gonna have their voice heard. Or they might be forgotten about.  Um, 

How about towards supervisors and things like that.  Do you feel like you’ve inherited any 

of that  

Yeah, I think it’s interesting, that’s one reason I didn’t like the marines so much was that like, 

it’s very hierarchical and theirs is also like sort of the same, you have the enlisted people and you 

have the officers.  And the officers went to college and the enlisted people didn’t.  and so you 

have some lieutenant who’s like younger than me who is in charge of me, but since he went to 

college he’s the one in charge of me. And just like, he obviously doesn’t know anything that I 

don’t know.  That was the weird thing about our job field was that you had people who knew 

Arabic or Korean, foreign languages, not dumb people and got like these officers in charge of 

them who where not in any way smarter than us and they would try and talk down to us like 

we’re idiots. It would always get us upset.  It got me upset.  And they think you’re another just 

like dumb enlisted marine.  And like, the marines have an awful lot of dumb people, but like I 

mean I wasn’t dumb.  People in our unit, for the most part were not dumb.  I mean you have 

people who speak foreign languages and stuff, we’re not dumb.   
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How about like in your jobs now, do you feel like you have a certain attitude or stance 

when you think about your supervisors, or the owner of the company?  Do you have a 

particular feeling or attitude? 

Yeah, um, like I mean, I definitely sometimes feel, I don’t think anyone particularly, I think 

people respect their boss but don’t necessarily like them. And how sometimes their boss will run 

the wrong way on things.  I mean I haven’t really had that much of a problem here with it, but at 

the same time, like I know at more sort of a corporate level of our newspaper here is that sort of a 

bunch of.  It’s kind of weird, there is a weird dynamic within the company it’s like they, it’s 

based out of Bend and their big paper is there and then they have a bunch of smaller papers in all 

these super small towns everywhere.  And the person who had bought up all these companies he 

didn’t think so much about money.  He died and the family hired a new editor and he hired all 

these people from outside of the region.  So you had a lot of people who were reporters here.  Up 

until about 30 years ago, reporters didn’t really have college degrees.  All of a sudden the new 

owners came in and I’ve heard about this from people who’ve worked for the company for a 

while, they came in from the east coast and changed everything and didn’t really, don’t really 

care about what’s going (30:42) on is small towns, or what a small town newspaper is, or, they’re 

more worried about people with a, they’ll hire someone with a degree from a fancy college back 

east than they would someone who’s got like 20 years and knows the community. 

So you’re kind of straddling that skill and talented and smart but not necessarily schooled 

world.  That’s a little bit of a theme. 

Yeah 

So moving on to your internship, I’m trying to see what the experience is like for people 

who come from working class background when they first encounter that kind of culture.  

So, tell me a little bit about how your internship connects to your education and how you 

came to take this internship. 

Um, I um, well I found out about the internship because a friend of mine from the marines he 

went to UofO and he studied journalism and so we both got out of Iraq around the same time.  

He went straight to the UofO cause he was all “well I want to be a journalist”. And it took me a 

while to figure out that’s what I wanted to do, but he got this internship and was out of Medford 

and he had a good time with it.  And he was like, if you’re going to do journalist, you should do 

this.  And I was like, oh it’s a paid internship like it’s good, it will give me experience.  I applied 

for it, I got it.  And um, the next year after he did.  So that was um good.  Um.  My education had 

nothing to do with it.  It was mostly that I was working at the school newspaper, and so I got all 

the experience there. 

Did you take this internship for credit? 

No I got paid for it.   

Well sometimes you can still get paid.  

No I didn’t take it for credit cause the only credit I could have gotten was elective credit and I 

didn’t need elective credit, so I just. 
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So you kind of did it on your own and the school didn’t really have any involvement with it. 

No  

Ok.  My next question was what role did your academic department or other college 

personnel have in your preparing, landing or facilitating this internship so it sounds like, 

not really.  

No nothing, like I.  I mean honestly the only contact I had with my department was I’d have to 

go see the advisor like once a year so I could get my password to register for classes and that’s 

really the only contact I had.   

Did you ever get the impression from them that internship was something that would be a 

good thing to do? Did anybody talk about that? 

I mean, yeah, I mean if you, like everyone says you should get an internship, so I, I mean I think 

it’s said.  At the time I knew I needed an internship.  I knew I needed a real world experience so 

like that’s why I took the internship, but I, I mean, no one in the department was like, you should 

do this or that. So, or here’s a list of opportunities, or something. I mean I knew this opportunity 

existed and like so I applied for it and I got it. I mean, other people at the Barometer, at the 

school newsletter had done it in the past so I knew about it through that.   

Being that you’re the first in your family to work in a professional environment, even 

though, coming from the marines you had a different perspective, I’m sure, but how 

prepared did you feel in terms of skills, or understanding of rules, and norms, and 

professional etiquette?  

Well, my first day of work here, I got told by my boss to not wear jeans to work anymore.  So I 

was like, oh my god, it’s an office environment and like I mean, everyone is wearing collared 

shirts and what not.  So, like I can do that.  I wore like a collared shirt with a pair of blue jeans, 

and they weren’t like torn or anything, but he was like we don’t wear blue jeans.  And I was just 

like oh.  So definitely different there. I guess what I thought was like acceptable, like clothing, 

was not acceptable in his eyes.   

What about other skills, office skills, or interacting with the team that you work with or 

presenting yourself as representing the newspaper, and things like that?  Were there 

certain norms that you had to learn and adapt to? 

Yeah, I mean just like figuring out who’s in charge and what to do.  Who’s important, just like at 

any job, you have to figure out who’s important who isn’t. Like who does what. How do I get 

stuff from whoever.  For one thing, I took the job and got it, and when I, I guess I was supposed 

to do this when I was negotiating, I should have asked them for money to get move down here. 

And I didn’t even think of that.  I was just like, so I just need a job, and a coworker was saying 

did you ask them for money to help you move down here, and I was like, no, and she was like oh 

I got some money. I was like, oh crap!   

So that’s at your job here, but how about your internship.   
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Oh my internship, it was um.  It was different, I definitely felt like, cause they had the people 

who printed the newspaper and they had the women who worked the front desk and then there 

was all the reporters in the back room.  And none of them ever really interacted with each other. 

And all the people at the front desk thought the reporters were all stuck up and the people who 

worked the printing press like they always thought the reporters were stuck up, too. And so I, I 

don’t know if I was nicer to them or whatever, but would like go out to the press and would talk 

to the people, and they thought I was funny and I would go talk to the ladies out front and they 

thought I was nice and they would.  And that’s how I got like a couple of stories, like instead of 

them transferring them to one of the other reporters, since I had talked to them the, they were like 

oh I’m gonna give it to the new guy, Don.  So that was nice, so I guess just using, doing it that 

way.  

Did you feel like you had a different sense of hierarchy or understanding or valuing what 

people did? 

Yeah, I think like, even here, the reporters and editors are doing all the important things and 

everyone else is just, I mean they’re just like pushing paper around and they’re not doing 

anything important.  It definitely felt like the same thing there.  I mean the reporters were always 

busy and doing things, and making important phone calls and doing things, and having to sit in 

meetings, and interview, and what not.  And all the other people are just doing things and it’s not 

quite as important, cause if the reporters don’t exist, then all the rest of the stuff doesn’t matter.   

And how do you feel about being one of those people? 

It’s weird, because I don’t know, I think anyone who works, like they’re work is important and 

they should be valued, so it’s kind of weird being sort of cloistered off.  Cause like, even here, 

like the reporters all work in a separate room from everyone else. And it was the same thing at 

my internship is that we had our own section of the building, and we never really went to the 

other parts of it.  It feels weird to be sort of pushed off, I mean I was in the marines and I was 

enlisted so I’m like one of the foot soldiers. Like, I’m not used to being, I mean, being one of the 

important ones, I guess.  It’s definitely a lot different. 

Just in terms of even coming into the internship and now with being in a new job, it 

probably blends together a little bit, but were there things you wish you had known, that 

somebody would have told you, or given you a heads up? 

Um, I wish someone would have told me I shouldn’t wear blue jeans to work.   

How did you feel when he said that to you?  

I don’t know, I just felt kind of ashamed.  I mean I have this sort of flash back of me dorky 

looking, in beat up clothes in middle school and high school, and just like cause my parents 

couldn’t afford anything nicer.  And I’m like, I don’t fit in again cause of my clothes.  And it’s 

kind of like, most people would have just been “whatever”, but I don’t know, it’s just like here I 

am not wearing the right clothes at the right time and I look out of place and everyone is making 

fun of me. 

Yeah 
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Even though he’s the only one who’s making fun of me, but like I was saying, he’s your boss 

and you want to impress him, I guess. Get on his good side, at least. 

Um hum, definitely.  So you’ve described a little bit your internship site – anything else you 

want to tell me about the environment, the office culture? 

Yeah, um, it’s just weird sitting at a desk all the time.  It’s just, having to deal with talking with 

people on the phone and, you know, uh, just like little things like that.  Like, I guess this isn’t 

like my internship, but like this week, apparently last Friday, someone did not turn off the coffee 

pot and left the office.  And since, about three weeks ago I made a pot of coffee like after hours 

on a Friday, um, but I cleaned it up and did everything.  But apparently, since someone didn’t 

turn it off last Friday I’m the one who did it, so I’m the one getting blamed for it. And it’s like, 

it’s just coffee.  Like it’s not, like “oh no someone didn’t turn off the coffee.  And they like 

talked about it like four times last Tuesday.  I was just like it’s just a freaking coffee pot. Like, 

the building didn’t catch on fire, like, it’s not that big a deal.   

You felt like you were being singled out?  

Yeah, um, well that and I’m just like the new guy, so. Same thing with the intern, like “just give 

that to the intern”.  I got a lot of like the jobs that no one wanted to do because they had to get 

done.  Like ‘type up this obituary” or oh here talk to this little old lady about her bridge club 

meeting, or something. Just all this little stuff that’s not really interesting, but someone has to do 

it, so. 

So back to the internship site, were there values or behaviors or norms that you tried to 

adopt?  Looking around and seeing things that you wanted to emulate, or do you 

remember an occasion you saw somebody doing something and you said oh I need to be 

doing that?  

Um, gosh, I don’t know.  I guess I saw um, I don’t know people showing up at like 7:30 in the 

morning so I started showing up at 7:30 in the morning.  And then I was like stayed late a couple 

of times and then everyone is like, oh Don’s staying late, he’s a hard worker.  And I was like, oh 

that feels good, so I started doing that more, too.  And then, when talking to other people in the 

office, cause I realized that no one else was doing that, so I decided to do that, myself. And, I 

don’t know, just taking on extra responsibilities because it was a really weird internship because 

the editor of the newspaper, he quit the Friday before I got there, so we never really had a boss 

the entire time I was there.  So it was weird being in a newsroom where there wasn’t really a 

boss.  So, there was only the publisher coming in with, once or twice a week with whatever 

directives headquarters from Bend, at the time, and her telling us, you know, they still hadn’t 

hired a new editor for us. So,  

So you kind of rejected the norm of let’s not talk to the people up front and you said this is 

who I am, and it’s important to me.  Or this is a value I have.  

Yeah, plus they say if you’re good reporter you get in good with the secretary, cause they’re the 

gatekeeper. That if you’re not good with people in your own office, then like how are you 

supposed to be like that.  So I tried to be.  I don’t know, I just tried to be also, just like, always 

volunteer for everything. And do everything the wanted me to do, cause I was getting paid for it 

but at the same time, like I wanted to impress them.  
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Those are all good intern behaviors, this is what you tell people to do.  Not everybody 

knows how to do it.  Maybe you benefited from being older.  But were there any more 

middle class behaviors you thought oh I don’t know how to do that? 

Jeez, oh 

Like in another interview I did an intern would stop bringing his lunch and go out with the 

others just to fit in, even though he didn’t have any money. 

Oh, this is one thing I didn’t do, but I mean people thought this was weird, the house I was living 

in while I was at my internship was like 3 or 4 blocks away, and so I always thought like my car 

I, I’m not gonna drive my car 4 blocks, that’s like a waste of gas, I don’t have money for that.  

So I was walking to work and everyone is like, what are you doing walking to work.  And I was 

just like, my house is like 4 blocks away, I’m not gonna drive 4 blocks and park it in a parking 

lot and then go sit at a desk for 5 hours. It’s just a 5 minute walk, it’s not that big a deal. And I 

thought people thought I was a little weird for that.  I don’t know, I also think I’m a bit more 

independent I’m not going to do something just because other people are doing it.  And um so.   

You kind of addressed this a little bit too, but, what thoughts and feelings come up for you 

when you interact with senior members or bosses at your site. You didn’t really have a 

boss? 

Yeah, but I had a publisher, and she did come and she’d ask me what is wrong, and I wanted to 

tell her everything was wrong.  Like the newspaper isn’t functioning correctly it’s a disaster, but 

I didn’t do that because I, I’m like I’m tryin, I mean I want to get a job eventually, and I don’t 

want to say like this is wrong, right now. So I guess I had to, you know, instead of speaking my 

mind I had to not speak my mind, I guess.  

What was the question again? 

Yeah, like what thoughts and feelings that came up for you when you interacted with 

senior members.  

Um, I don’t know. Just kind of being very deferential, I guess. And um, I remember like the 

publisher told me to do something and I don’t remember what it was, but I was just like “oh 

great” I don’t really want to do this and like she walked out of the room and kind of said it out 

loud. The rest of the people, the other people working in the newsroom, they didn’t really like 

her much either, so they all kind of bonded on the fact that, like once again we’re getting asked 

to do one more thing that we don’t really have the time to do. And so while she gets to sit in her 

office and do whatever she does.  

Got you! 

Yeah, I mean, I don’t think I really deal well with authority, I don’t know, but I. 

Do you have a lot of autonomy usually in this job? 

And that’s one nice thing; you do have a lot of autonomy being a reporter.  I do have my beats 

that I have to cover but I also get to like a lot of the time write about whatever I want. But I mean 

just like this job, as far as my job, like I was told a couple of weeks ago not to file a public 
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records request, it’s like it’s a pretty standard journalism thing to do.  You know the government 

has some documents you want to see file a public records request, they respond to it, you get it in 

a couple of weeks.  I got told not to file one cause it was going to make someone angry and they 

were gonna tell their brother and they weren’t going to buy advertising.  And I got told, our 

newspaper in this town doesn’t make people angry.  It’s not supposed to make people angry or 

upset. It’s definitely not supposed to make advertisers upset.  So that’s something that I’m 

annoyed with at this job.  Here I’ve thought being a reporter is about finding out the truth (52.05) 

for reporting, and standing up for the little guy and here I’m told no we’ve got to make money 

and make people happy.  That kind of makes me upset, right now. I mean I’ll write about nice 

things when nice things are happening, but if like something is bad I’m gonna write about it, it’s 

kind of what reporters do, we’re supposed to be the watch dog.  You know, make sure things are 

going smoothly and not just trying to appease power that be an let things continue to be whatever 

they are. Whether they’re like corruption or something else.   

Sounds like a big theme in journalism today.  Um, back to your internship, when you were 

just starting in your field, can you recall an experience when you felt you really belonged 

there and can you recall an experience when you felt like you didn’t belong?  

Um, yeah we had a, one of the employees retired like the first week I was there, and they had a 

retirement party for him. And, we, they had um at the fairgrounds, they like had this little like 

events hall, or whatever at the fairgrounds.  And they um, like one of the guys was one of the 

printers that has like his sound system out there and so we were listening to music and like 

there’s this music that you dance to and then like everyone’s like.   I’d been pretty quiet, and you 

know, like reserved the first week, I was trying to get a feel for the place.  And everyone is 

dancing so I started dancing and everyone is like, wow, you can actually dance.  And so, they all 

thought it was really funny, and suddenly I was.  Then they gave me a few drinks and they were 

like, oh you’re really cool and so, I guess me showing I could really dance and have having a 

good time ultimately helped me feel I fit in more. And the entire staff, not just like the.  I wasn’t 

like another stuck up reporter in the newsroom, I was like, I was able to, you know drink beer 

with them, and you know, dance, so.  I think that helped me fit in with like the rest of the people 

in the office.  So that was, that felt pretty good.  And that was the joke, that everyone was 

kidding me about it the rest of the time I was there.  So that was fun.   Was there another 

question? 

Yes, was there a time when you felt like you didn’t belong? 

Um, yeah, um. Ah, ph.  Not necessarily at the internship, no. like I, I mean I felt like I got along 

pretty well with people.  And most of the people on staff were pretty down to earth, too. Besides 

the publisher, but she was in charge.  But I, I never had like a glaring like you don’t belong here.  

I mean the only time I didn’t have that, was when like the printer guy was like making fun of the 

fact that, cause I had gone to the retirement party like straight from the office so I had like on a 

collared shirt and like khaki pants, mister office worker.  Everyone else was like in, just like 

regular clothes and he was like, I know you’re like mister white collar from the news side.  He 

was like, don’t forget about the little guy, cause we’re in the office too.  And that was really the 

only time like I’d be confronted. And I was like crap like I’m like mister college boy over there 

with the white collared shirt. And was just like, oh man I guess that’s me now.  And that was 

weird, cause I’d never really, I guess thought about myself that way.   
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Yeah, different identity for you. 

Yeah, cause I was like, I pumped gas, I like worked in the gas station in high school I was like, I 

enlisted in the marine corps and like, I guess with my whole upbringing was just like oh, my dad 

goes to work and like those sorts of things, and like, now I’m mister like college boy sitting over 

there. With like my dad, he, like he’ll start ranting about like whatever, like he he’s very 

conservative in his political beliefs, so he’ll will start ranting all oh Barack Obama 

burkaburkaburk and whatever and they’re doing this and the other thing.  And I’m like actually 

dad, that’s not actually true.  And he’s like, oh.  Cause my dad doesn’t believe in like global 

warming and so um, I’m like no dad, there’s like scientific evidence, like proofs that global 

warming is happening.  And he’s like oh these are lies.  And I’m like, no there is this thing called 

science and they do experiments and they, it’s like quantifiable.  And he’s like, no that’s not true.  

And he’s like where did you learn that, in college. Mister college boy. And so every time I like, 

he’d like go off on something, just cause you’re in college you think you’re all smarter now. So 

that’s what he does to me. So.  

Wow.  How are you doing, we’ve been talking a lot and I feel bad I didn’t bring you water 

or anything. 

Nah, I’m fine. 

Ok. Um so as I’m just trying to pull out anything kind of class related, do you remember a 

time in your internship when you felt self-conscious about being from a different 

background and I’m talking more about working with the white collar people.  Um, did 

you ever feel self-conscious about being from a different background? 

Um, yeah, um, the publisher was ah talking about her daughter and like how she was in college 

and all these other things and was talking about like just like how she’d helped like her daughter 

plan like all these things to do and all these other things and was like are you doing that.  And 

I’m like, now I’m not doing that, I didn’t even think of it. And just like I don’t know, it’s kind of 

like this idea of her having already been to college and like done these things, like gave her a 

different ability to help her daughter than like I ever got.  Cause I was just like going through 

college by myself, just doing things by myself because that was what I was doing. So. 

How did that make you feel when you heard her talk to you about that? 

I mean, I don’t know, it was just like, it kind of makes me feel jealous that, like, you know, 

having a parent who is in a, who’s able to help their kid with college and knows about it, knows 

what is expected and what’s important and perhaps what isn’t important.   

Um hum, yeah. Was there anything in particular that you knew that she was doing that 

you wish your parents had done?  

Um, [sigh], just like her talking about how she’d helped her daughter find all these scholarships 

and things like that.  I mean, I didn’t need them at the time, cause I had the GI bill. So, but I was 

just thinking like, oh if I hadn’t had the GI bill, it would have been nice to have found out about 

all this stuff back then. So.  
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So kind of talking to her and hearing her from her more privileged position and that she 

was able to do that.  

I’m gonna open a window, it’s kind of stuffy in here 

Of course 

In your internship, how important were relationships to doing well.  Specifically with 

senior members of staff.  was it something important to have relationships, to have a 

mentor and that type of thing. 

Um I mean that was the whole point of the internship was for us to be sort of mentored by 

someone else on the staff, they’d teach us how to be a journalist and I was pretty much left to my 

own devices and pretty much left to fend for myself.  So, I mean, I definitely sort of missed out, 

and I didn’t speak up about it cause I was like I’ll just go off and do them.  But I definitely think 

that was lacking in my internship. And I don’t know I think maybe I should have spoken up 

about it, but I didn’t because I was, just felt lucky enough to even have an internship at all.  

Were there any other interns there? 

No it was just me. That, and I didn’t have any other interns so I was pretty much like the young 

kid there, in college, and everyone was just like a lot older.  And  I mean a lot of the time I was, 

whether perhaps something I’d done had like been looked down upon so much because I was 

from a different class or I was just like the young kid.  

Right 

I mean a lot times I knew a lot more about a lot of stuff than they did. Um like they got a new 

system for laying out the pages and they’d just gotten it a few days before I got there and they 

Sdidn’t really know how to use it but I’d been using it for a year and a half so I was like showing 

them how to do things.  So I mean a lot of the time I was helping out doing things for them so 

that was interesting.  I mean think the people actually respected me a lot because I knew how to 

do a lot of the aspects of the job pretty good, and perhaps like they didn’t know how to do 

themselves. And also, I think, at the time, a lot of the people in the newsroom, they were very 

upset with like sort of headquarters and what they were doing.  They’d gone from printing 5 days 

a week to 3 days a week and they were, a lot of them were really upset about it.  And then they 

were looking, people around them kept  getting laid off so there wasn’t really any permanence 

around it, sort of I guess a mutinous feeling in the newsroom towards headquarters at the time I 

was there.  Like they didn’t have an editor like and they interviewed a bunch of people but 

everyone didn’t take it because of like, oh essentially they’re not getting paid, they’re not paying 

the editor enough money.  So I think there was a lot of just sort of animosity, there was a huge 

morale problem there and a lot of animosity toward the headquarters and sort of to the corporate 

problem. I think, in a lot of ways, people sort of bonded on that and we were able to like make 

fun of it.  Sort of like poke at it.  Couple of them took me aside and said, you’re really smart and 

good at this, you should like, why are you going into journalism. You could, you should go make 

money.  

It’s kind of sad, it’s one of those jobs people go into because of the passion they have for 

job. 
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Um hum, yeah.  It was definitely like weird to have, you know, people, have people tell you like 

why would you want to do this job.  It’s look at, you’re working your but off and getting paid 

nothing and the end of the day, corporate doesn’t like you. It was definitely a weird internship 

and I almost felt I was more of a leader in the newsroom than a lot of the people who were 

around me who you probably would have expected would have been a mentor or a leader.  

Um, was there any kind of cultural knowledge or behavior that was valued in that 

environment?  Sounds like you were in some ways a little bit more sophisticated than a lot 

of them, but was there any cultural knowledge you were expected to have that you felt like 

you didn’t?  

Um no not really.  And I think just like from my own, like, personal experience, I’ve always like 

gone out of my way I guess, to sort of like learn cultural things and like tried to be.  I always 

wanted to sound smart at a party and like so no one’s gonna find out that I’m dumb and I don’t 

belong there.  So I feel like I’ve always like gone out of my way to um like, I don’t know, be 

knowledgeable about things, or to be aware of like things, cause I don’t want people to find out 

where I came from, exactly. If people asked about my dad or my family, I was, I’d say well like 

my dad he works in computers.  And people think oh he’s probably making a lot of money, or 

something.  He’s really smart, like went to college.  And little do they know, he just makes the 

parts that goes into the computer.  He fixes the machines that make the parts that go into 

computers.  And so. 

So is that something you’ve always kind of been aware of, that it’s important to come of or 

have them see you as having a certain status?  

Yeah, well I mean it’s something I realized in high school when  I, I don’t know why I didn’t 

realize it beforehand, but I especially noticed it in high school, I noticed there was like the rich 

kids and the poor kids.  And it just like suddenly just like struck me in high school, like there was 

rich kids and poor kids and I was from the poor kids.  and it just, it really drove me crazy that I 

like, and then I noticed that the rich kids would be in like the honors classes and the poor kids 

would be in the standard or the remedial classes. And you would notice that if you were in a 

standard class room math was just like completely different.  If you were in like an honors class 

you’d talk about working on my application for Princeton and daddy just bought me a new 

BMW for my birthday present if you’re turning 16 or something like that. And then like you, I’d 

be in like the standard math class and then like um there was one girl who got pregnant in our 

class when I was there and then one kid who like would leave half way through the class a 

couple of times, because he had like job he would work cause he needed to help out, or 

whatever. I mean I started noticing that in high school and then I, guess later on going through 

the marines, it was like I mean the marines, especially like, once inside, it’s definitely more 

working class, but in my job field, we also got a lot of people who would come from a more 

privileged backgrounds who like they kind of joined the marines for because they were like 

wanted to piss off their parents or that they were going on an adventure to like rebel against their, 

I don’t know, sort of like their privileged upbringing.  We had like, like one of my best friends, 

eventually, he like, his mother like works for a pharmaceutical company and she invented 

Lunesta, and he had like dropped out of U Mass, Amherst, and joined the marine corps and his 

parents were like furious and wouldn’t talk with him for like 6 months.  So just like, yeah, people 

like that who.   Like one who just graduated from Tufts so and his brother went to MIT and just 

graduated from Yale law, so like he’s had a completely different life from like me, which is, like 
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me being the first male in my family to not drop out of high school and like the first one in my 

family to go to college, and things like that.  And so, I mean, I noticed that we would go see 

people families and like we’d have to act differently around whoever family it was.  Some 

people didn’t even have their families visit. And if they did, it was just obvious they were from a 

different milieu than someone whose family would just show up and would be completely 

different.  You’d expect people to act a certain way and dress a certain way and say certain thing 

would know about certain things.  and I guess I was like always went out of my way to, you 

know, try to fit in as best as I could.  Not matter what the situation was.  

So you’re pretty adaptable. Sort of scoping out and adjusting what you need to fit in and be 

in a good position.  

Yeah, I mean.  I dated this girl this last year, and her, um, we broke up, actually, but I think like 

one of the reasons we like did break up, was just like we were just like from completely different 

like, it was just completely different values, and like views of the world, and her like her father 

works for some sort of timber import export business so we went to their family’s like house in 

West Linn and it was like enormous, like just like the kitchen and like their little sitting room and 

breakfast table thing was like bigger than my family’s entire like house. Completely like bizarre 

how they had just rooms and rooms and rooms and rooms. And some of the rooms didn’t even 

have much in them.  It’s like why would anyone need a house this big. It was just like her, her 

sister, her mother and her father.  And like her father is like out traveling on business deals, 

anyway.  So he wasn’t even there.  Nah, I just didn’t get it. And so, she just, I.  she never 

understood like why it was such a problem for me. Like, just like, she’s like why don’t you want 

to be rich? Why can’t you be rich?  And stuff.  I’m just like, I mean I don’t want to be poor, but 

like I mean, I guess my ambition in life is just like been to make just enough to take care of my 

family.  You know?  I’ve never like had any more ambitions to become like huge and rich and 

successful so I can go buy like fancy houses and cars and things like that. And she just couldn’t 

understand like anyone wouldn’t want to do that.   

And it was probably hard for her to imagine a life where she couldn’t have all that.   

Yeah, it definitely was. And um, she’s all I want to move to New York City and I want to buy all 

these things and I was just like, I don’t want to do that.  I don’t want to move to New York City, 

I don’t want to buy all these things.  I just like, it’s not me and I just like, it felt really weird like 

being around her family, just like, you know like making sure I’m trying to be nice and 

respectable and things like that.  And like, I would go home and just like my dad’s just like 

passed out on the couch, like snoring cause he just got home from work and like.   So it’s like 

they’re having nice fancy food to eat, and there’s like a box of Hamburger Helper or something. 

I, I don’t know it’s just like completely different, just like way of viewing the world and it didn’t 

rally mash up at all.  

Interesting that you got to get that insight into that.  You were kind of challenged with that 

different worldview and got to face it a little bit.  

Yeah, and, but the thing is I always wanted to make myself adaptable enough that I could fit it, 

and it always comes down to why don’t we ever go see your family.  Like, why don’t you ever 

talk about your family?  Like what does your family do?  But I’m just kind of embarrassed about 

all of it, you know.  Like why don’t ever see your aunts and uncles.  I haven’t seen my aunts and 
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uncles in 10 years or whatever.  Why haven’t you seen your aunts and uncles in ten years. Cause 

they live in trailer park in Indiana, like my three cousins they’ve been in and . . like none of 

them, like my dad’s sister she works at Subway, her husband works at a factory that makes like 

windshield washer fluid, like they have 4 sons, like three of them are unemployed, like they’ve 

been in and out of prison.  Like one of them has an illegitimate child with some, by one of his 

girlfriends and whatever.  And one of them is like a heroin addict, pretty much.   And like, none 

of them graduated high school, like most successful of all of them has like his own trailer and 

has a girlfriend and he, he’s like the cook at a prison there.  And that’s like the most successful of 

all of them. He’s got a steady job and he’s got a good girlfriend, and he’s got a car.  He’s got a 

double wide at the trailer park, but yeah and that’s the most successful. So it’s just like, it’s 

different.   

It is different.  Let’s see, so how do you feel like the experience of um an internship, how 

did it impact how you see yourself as a professional?  And how did it impact how your 

career has developed since then?  

I mean I think it made me feel a lot more confident in my abilities, actually.  Like I felt I know 

just as much as these people if not more.  Like I I’m gonna be successful in my career field.  

Because we got an advisor with our newspaper this year, and she’s oh you need to be doing this, 

you need to be doing that, and you’re not doing that, you’re not gonna get a job and.  She’d like 

have me freaking out, and I’d be like no, no I had my internship this summer, I did good at it.  

Everyone likes me, I know I’m good at my job, I’m the editor of the school newspaper.  And 

she’s like, oh you should just like take this course, it’s like $5,000 dollars.  I don’t have 5000 

dollars lying around. Oh you should fly to Washington DC and go do this.  And I’m just like I 

don’t have the money to do that. But like her parents were well off so when she was going to 

college she was able to like do all these like crazy things.  And she doesn’t like quite understand 

that like me, and like a lot of other people like are school newspaper staff and don’t necessarily 

have the means to do all of that.  And something I had to tell her a couple of times, like you keep 

having all these, we have to take all these unpaid internships and like take off and do all these 

things. And like, a lot of people are gonna need a paid internship, cause of they take a summer 

off from not working, like, they’re not gonna have money for the fall.  So, and she just, I don’t 

know, didn’t really.  I clashed with her a lot about things like that.   

Interesting, so she really had to adjust to the culture there, maybe.   

I don’t know, I also like think it helped me.   I think the internship also gave me a lot of 

confidence as far as thinking that I was like good at being a journalist and good at reporting and 

good at my job.  And I was confident at it.  Because, like, Oregon State doesn’t have a 

journalism program.  Like, our journalism program is the Daily Barometer, our school 

newspaper, so we teach ourselves, essentially.  And I was like I am, I  can do these things and I 

am good at it. I don’t know.  I think we’re a bit more like scrappy.  It’s like we’re the school 

newspaper there, as opposed to like at Emerald or at the University of Oregon where they have 

all sorts of, they have a journalism school, and people who go to school for journalism.  And 

they’re doing all these like fancy things.  

But newspapers don’t necessarily have people with journalism degrees do they, cause they 

like people with different backgrounds and 
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Yeah, it’s like journalism, it’s like they want you to have a college degree, if it’s in journalism 

that’s nice.  But honestly, like you could have a master’s in journalism but if you don’t have any 

like good work experience, or good clips, like it’s all based on like the work you’ve produced, 

and your experience and what like your colleagues say about you.  And if they say good things 

about you, and you have good clips, then they’re going to hire you whether your degree is in 

history or journalism or engineering.   

So what do you think from here on; where do you see your career developing from here?   

Um, I don’t know, hopefully move up to a bigger paper.  Like I’ll probably work here for 

another year.  I don’t know, probably work here for a year and then, hopefully get some good 

clips and then move on to a bigger paper, somewhere in the state.  I don’t know.   

Are you thinking about a masters degree? 

No not really.  I don’t really like college.  

You don’t like college? 

No, I think that’s one thing. That like in college, it’s, most of the people who go to college it’s 

because their parents went to college and it’s what’s expected of them.  They’ve got this whole 

like tray full of like, ‘here, you get to go to college”.  Like, to them it’s just a joke, they just get 

to go party and drink and smoke and like think college is this great time. And like they’re having 

like the best experience of their life and I feel like I had to work hard to get there and it’s.  

sometimes it frustrating when you’re like in a class, the teacher is just, I don’t know, just, you 

can just tell they’ve just gone to school their whole life and they’re not even speaking from the 

real world.  They’ve never, I don’t know.  But I guess it’s still an option, I’m just done for the 

time being.  I mean it was good and I think like, it was really always funny, I there was this other 

guy on the school newspaper, and he’s going to be editor in chief this year.  And um it was 

always like I was fine with taking him under my wing a lot. I don’t know, he just like reminded 

me a lot of myself, and like, he got brought up by a single mom and like, he just, he had a job 

interview for the same internship that I got and he’s doing it right now.  And he had his interview 

for it and I was like, he didn’t have like, he was wearing like a brown belt with like black pants 

and black shoes.  And I was like ‘no you can’t do that, you need a black belt’.  So it was like, and 

he had a tie, but he didn’t know how to tie it, so I had to help him get dressed cause I wanted him 

to look nice for the interview.   

That’s nice 

Someone needs to tell him how to do these things, cause he doesn’t.   

Did you ever go to Career Services? 

Um I actually, yeah, I did once. When I was switching my major from food science to history, 

like I talked to someone and they were like you should go to career services and talk to someone 

down there, see if it’s alright. And I was like, going down there, I was like “so I’m thinking 

about switching my major cause I’m just miserable with this food science major.  Like I’m 

struggling in all my classes, like I’m studying my ass off and getting c’s in chemistry, and like 

math.  And really not understanding what’s going on half the time.’ And then like I’m working at 
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the school newspaper and I’m good at that, I’m winning awards.  And like, I just took a history 

course and I like history and I’m good at it.  And they were like ‘why haven’t you switched your 

major?’  So, you should pick something you’re going to be happy and like, you’ve got this 

journalism thing figured out, so and you’re good at it and it seems like you’re making the right 

move, so they were like “stick with it”.    

Yeah, I can’t imagine any counselor not saying the exact same thing.  Well that concludes 

the interview.  Thank you so much for participating. 
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Interview 3, Transcript 

So, I want to start by just knowing a little more about your background and your family life.  Can 

you tell me a little bit about your family life, your parents, siblings, extended family? 

OK, so I have my mom, my dad and one sister.  Both my parents were born and raised in Mexico and 

they immigrated here probably 24, 25 years ago.  And, I live with my dad right now since my parents are 

separated, um my sister moved to California.  She didn’t attend college and I was the first one to kind of 

pursue that, and that goal to go get a higher education.  My parents, since they didn’t have that much 

education my mom was the only one that got her GED here.   

Ok 

And my dad, he just finished I think it was about 3
rd

 or 4
th
 grade in Mexico.   

Oh, wow 

 And so, and they haven’t really had any, the jobs they have been more manufacturing and like 

agricultural based, too. 

Do you have a lot of family around here? 

I do, um on my dad’s side.  So there’s 13 of them I think there is around 8 here.  Yeah, so they’ve also 

had that kind of same background of um manufacturing and agricultural work.  There’s only one uncle 

that works for the school system as a janitor, so. 

Ummm.  How did you even find out about education? 

High school.  I always heard, I remember when I was in 5
th
 grade, one of my um actually my 5

th
 grade 

teacher, she would say oh, she would talk about college and like Willamette and private schools.  So 

that’s kind of where I first heard about like college.  But, I mean didn’t know what that was or anything 

like that.  Then once I got into high school is where I learned more and part of the classes I took we’d take 

trips to [my school].  That’s where I got more exposure to what college was, and what not that’s how I 

found out about it.   

Ok.  So growing up what was your neighborhood like? 

Um, I grew up here in Salem, southeast Salem, it was just an apartment complex.  There was a lot of 

predominantly Latino families, there.  And um, like most of them were manufacturing workers and 

agricultural based workers, and what not.   

So that’s what you grew up around? That was your worldview. 

Yeah. 

Ok.  Um did you, we talked a little bit about how you were the first one in your family to get an 

education, but what other exposure to education or occupation did you have, growing up. 
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Um, mainly through my family, I really didn’t have much, but what I saw um just when I was in high 

school, too, I, we were required to job shadow.  So I job shadowed a public accountant.  And that’s kind 

of another exposure that I got.  And then after high school, then I went to, we had, we could choose to be 

in like, in an academy based, so there was like a business one, a health occupations one, and engineering, 

so I was in the business.  So that’s where I kind of got more exposure to business and like careers that 

way, too.   

I see.  And what did you think when you saw that? 

Um, I really didn’t think much of it.  Like, um I wasn’t really sure, you know, um that I could do that too.  

I always loved school and I was always really good at it. And I got good grades and everything, but it 

really didn’t really click that I could get a career too.   It was just I was just looking, but I wasn’t sure, or I 

didn’t really know also what to do to kind of get there, too.  

Right. A big mystery, huh? 

Yeah.   

Can you describe your family’s attitude or values towards work and career, and those kinds of 

things. 

My dad is a very hard worker. He’s, I’ve never really heard him complain about work or say “I don’t 

want to go to work today” and what not. So, he has that, so he’s the one who provides for the family so, 

but he does it in a way that it’s not like a burden to him.  It’s just something that he needs to do.  Um 

towards education, they were always very supportive of me, and like, they also wanted my sister to go to 

college, but she decided not to.  So they’re very proud and they just didn’t know how to give me the 

resources that I needed to kind of pursue the next step, to kind of get the education.  But they were never 

like “oh you can’t go” or anything like that.  I mean it was all new to them, too. And it was hard, but they 

never prohibited me from pursuing that. 

That’s great.  

Yeah 

And, ah, did you ever hear them talk about like their managers or their bosses.  Did you ever kind 

of get  feeling of their attitude towards that? 

No, not really.  Well, um my mom she actually, so she worked in a cannery for some time, and then she 

became one of like the managers during one of the shifts.  She left the job and then couple of years after 

that they offered her more of like the supervisor position, which supervises the whole plant during the 

season.  So she was kind of, she became one of the managers.  

I see 

Yeah, and my dad he’s never really complained about the managers or anything.  I never really heard 

them talk about their managers. 

Ok. That’s what you do, you just go to work and do what you have to do. 
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Yeah 

So, how do you feel like their attitude has influenced your attitude and your values about work and 

career?  

For me, I feel like um, for them like just growing up and seeing everything, I know my mom wished she 

could have gone to college and get another, an education for her.  So for me it was like do it, but do it 

because you want to and you love it. And do something that you are passionate about and kind of 

fulfilling their dreams through me.  And getting a higher education, making it worth while to why they 

came here so my sister and I have a better life.  So it’s kind of like well everything that they left, you 

know, it’s kind of being fulfilled through me.  All the sacrifice that they did and what not, is.  I feel like 

it’s worth it.   

Yeah, great. Um, so tell me a little bit about the internship that you did.  How did you get the 

internship and what was it like.  What was it in? 

So I decided to do accounting and last year I was kind of looking for an internship.  And one of my 

professors, she um emailed me, saying “hey have you heard about this internship”  and I hadn’t.  so that’s 

how I found out about it.  And I applied for it and the called me in for an interview and they offered me, 

there was three interns, so they offered me one of the positions.  And then, it consisted of preparing 

individual tax returns for 10-40’s at a public accounting firm.  So that’s mainly what we did, myself and 

two of the interns, we prepared tax returns and.  Sometimes if there was like, we had questions and what 

not, we could ask them and they would kind of let us know.  And if sometimes we needed to go back and 

change something, they would let us know, too .   

Was it an internship for credit? 

Yeah.  Well it as ah optional if we wanted to take credit, or not, but I decided to take credit for it.  

So what did that mean in terms of your, did you interact with someone in your department that.  

What were the requirements from your school regarding the internship? 

Mainly, it was, there was an internship coordinator for the Business department, so we went to go see, I 

went to go see him and he kind of told me oh you need to keep journals as to, not what I did every day, 

but kind of a topic that I chose for that week.  So if I wanted to say like time management or like 

organizational, like something that was related to business or to accounting.  So that was mainly it and I 

didn’t have to go like during the internship, I didn’t have to go see him or anything like that.  It was 

mainly like, I had to get one of the supervisors from my internship to let them know I had completed a 

satisfactory job and kind of submit any blank forms that I had filled out while my internship so. 

Did get any kind of a supervision from anybody there.  Did you meet with a supervisor or mentor. 

There was someone that we could go to um, to ask questions and what not, but as far as an actual mentor, 

like, we didn’t really have that.  

Ok so you were just like doing work. 

Yes, we were actually working. 
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You were working?  

It was just called an internship (laughs) 

Did you get paid for the internship? 

Yes, it was a paid one.  

Ok good  

That’s right. 

So, tell me a little bit, how did the internship connect to your education? 

Well for me, it was actually, putting into practice things I had learned in my tax class, like through fall 

term. This was during winter term.  So I was actually able to put the concepts into action and kind of 

cement those concepts, because after kind of going through the class you tend to forget things, and then 

once my internship I stared I would go “oh yeah, I did this in class”  and it came back to me. 

Ok, were you thinking about going into accounting at the time?  

I did.  I always knew I wanted to do accounting since high school, because I had taken accounting classes 

and I liked them.  So I kind of stuck with it all throughout college.  So I already had an idea that I wanted 

to do that.  But before I knew I wanted to do public accounting.  That was . . . 

Ok. Um, so one of your professors sent you the internship and things like that, so um, did you get a 

lot of information from your department about internship, typically, or did they send you 

something? 

No, I didn’t really know what companies were offering internships, and what not.  Like there wasn’t any 

like actual advertisement, “hey this company is doing an internship”.  I know that now there is a professor 

that is kind of like the one that takes lead in emailing students “oh this opportunity opened up” and what 

not. But back when I was in that school, I didn’t really have.   

You weren’t on the list? 

No, I didn’t know that that professor was doing that. Otherwise I would have contacted him, you know, 

so if he had any opportunities, but . . . 

Um, so being that you’re the first in your family in this type of a professional environment, how 

prepared did you feel, in terms of understanding sort of the rules or the etiquette in that type of 

environment? 

I don’t really know if I really thought about it, but I, I’m, it’s different, like compared to the jobs that my 

parents did it’s different than having like an office job.  So it was really, I had an idea, just because I had 

already been in college and  had already seen and what not.  And I had exposure from these types of 

environments from activities that I’d been involved in. but as far as like from home I really didn’t have 

that.   
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So, how did you feel prepared just in terms of skills, coming in? 

Skill-wise, I felt I was pretty prepared, just because I knew I had good professors and what not.  So I 

already had the foundation for it.  So.  

Ok. Um, so you felt pretty prepared also just in terms of understanding so of the norms that are in 

a professional environment? 

Yeah 

Were there any, just kind of more, I don’t know, how big was the company. 

There was three offices, but at the [city] office, which was the biggest, probably around 20 employees. 

Are most of the employees there they’ve got college degrees and things like that? 

Um I knew someone, one of the employees there, she didn’t have a college degree, but she had, 

beforehand, she’s older, beforehand, you didn’t really need it, a college degree.  And she had gotten into 

the profession, beforehand. So she already had all the experience to back her up.  But the younger, they 

did, they had a college degrees, and most of them had their CPAs. 

So how did you observe them behaving.  Was there anything you noticed them doing that you 

thought this is kind of new to me? 

Not so much, I don’t recall any like specific things that they did that were eye opening and what not.  

Ok, um is there anything that you wish you had known before the internship? 

Not really. I mean, what I wish I would have had was more information as to different companies.  To see 

like.  Because I kind of just had the internship because it was available and they offered me the position.  

So kind of having more information as to companies and like what they do and kind of being selective of 

where to intern, to see if it would be a company that I would want to work for.  

So you were more aware of option to find the right fit for you? 

Right. Yeah.  

And you think you would have maybe chosen something different?  

I probably would have done more research and kind of applied to other um, internships, other companies 

that would offer internships, so.  

Ok, but as far as the company you didn’t feel like there was anything you wish you had known or 

you felt like, how come these people know how to do that but I don’t know how to do that, type of 

thing?  

No, there wasn’t, I mean I felt like all the two interns and I we sometimes were clueless as to “well ok, 

how do we do this” there was different concepts and it was really different reading it in our textbook and 

then actually going and doing it.  And example would be like taxes except interest from like bonds, and 
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what not, and kind of seeing if it is, and if it’s not, and what not.  So I didn’t feel left out in that sense, 

because we were in the same boat.  So in some cases we’d ask each other and we’d help each other out in 

that way too.   

Do you think they were also first generation students? 

Um, one of the interns was older, and so she was already married and had kids.  And she already had a 

child was going to college, too.  So she, in a sense she is a first generation.  The other intern, I believe she 

wasn’t, but I’m not a hundred percent positive.  

Um, describe a little bit the culture in the internship, like professional culture. 

Um, it was more, mainly more like everyone does their work in their space.  They know their 

responsibilities that they need to do.  And it’s up to them to do them and kind of time manage their own 

time. Um, they were going through some changes and trying to figure out rules and what not.  And kind 

of trying to have a more established organization within themselves.  So at the time, um the kind of our 

mentor, she had decided she was leaning more toward tax, so that’s why they put her more in charge of 

overseeing all the interns, and what not.  But they had different sections for auditors, and then there was 

more focus more on business returns and there was the reviewers and what not, so.  

So was that, kind of struck you that people kind of had a lot of autonomy and were able to . . . 

It was, I mean, because, even us as interns, we weren’t required to let them know like everything.  If there 

was a day we couldn’t come in, we could just email them and let them know that we weren’t able to come 

in  as long as we kept, they wanted us to every week, at least 15 hours work at least 15 hours, so as long 

as we had 15 hours they were pretty lenient as to like what time you come in and leave, and what not. 

And you did you feel like most people handled that autonomy pretty well?  

Yeah I feel everyone was pretty committed to the company and kind of like, they knew what they needed 

to do and were doing it.  And it wasn’t like . . . sometimes when there is that much freedom, people tend 

to kind of um probably not put as much effort into it, but I felt like everyone there did.   

So what did you think about that? Is that something that was attractive to you, or  

It was, because it’s like they’re putting trust in you in the type of person that you are, so they’re very, 

they, I felt like they select like their employees based on that.  And like so.  And I felt like, too, as a 

person, if you have more responsibility, because you’re given that trust.   

Do you feel like, if you were to tell your parents about that, that that would be different from what 

they’re used to. 

Yeah, I think it would be different, because they’re expected to be there at a certain time to clock in and 

out a certain time. 

And don’t necessarily have autonomy in terms of making decisions 

Right 
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Or freedom to do things 

Yeah 

So that was something new 

It was, that was something new.  Yeah. 

Um, were there certain values that you noticed there or behaviors that you really liked and you 

want to kind of take with you?  

Yeah, just being a trustworthy person and like just like, what we were talking about, the whole like 

autonomy thing.  Um, and then, kind of also um.  I don’t know if it’s say giving yourself to a company, 

but doing your best at what you are doing.  Because clients trust you to do the best on their tax returns or 

on whatever it is you’re doing.   

So that’s something that, you want to be that kind of professional.   

Yes! 

Was there anything you noticed that you thought no, you rejected, I don’t want to be like that, or it 

doesn’t match my values? 

Um not necessarily as to what they did, but just like the profession.  At first, and I don’t know, once you 

get into management positions or higher positions within the public accounting field, but it was just 

mainly, everyone just, they work in their cubicle or in their office.  And then, if questions arise and you 

go see people.  And kind of bounce ideas and get the information.  For me, I don’t know, I don’t know if I 

want to be stuck in a cubicle.  So that’s why I kind of, after the internship I kind of realized, I don’t know 

if I really want to do this anymore.  If I want to be a public accountant or even a corporate accountant.   

What was it about, was there anything about just being in a corporate environment that you didn’t 

like, or that … 

Just, probably, dressing up.   Having to dress up all the time.  Because I don’t do very well with high 

heels because my feet hurt.  So that’s just one aspect, but I mean, that’s just in general.  So it’s just that 

one thing, but.   And I do understand you have to be presentable [laughs] 

But there was no other behaviors or values that you noticed that you thought, that doesn’t  

No, not really behaviors or values 

Um, tell me a little bit about your supervisor or senior members, and what were some thoughts and 

feelings that came up for you when you interacted with your supervisors? 

Ah, well, sometimes I felt that they weren’t, well there was a big age difference.  So it’s not like the social 

aspect of it, trying to be like talk to them on a one on one.  Sometimes I didn’t really feel like I could, do 

just like ask them a question, or what not 

Oh, so you felt it was mainly because of age. 
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I felt it was because of age, yes.  And then the type of personality, like one of them was very more 

straight forward and more quiet.  

And did you feel like they didn’t really like younger people, or did you feel like . . . 

No I think it was just the age difference 

Generational differences? 

Yeah 

And so they might have thought, well I don’t have anything in common with this person, so I’m not 

going to really hand out and talk to you, or? 

No I just, some of them were just like do their work, and what not.  And then like, they had a break room 

but sometimes they wouldn’t have lunch there, or what not.  So it was just like, there wasn’t a time when 

we could talk, or what not.  But then there was another worker that, and he is older, too, but he’s very 

outgoing and he’s the type of personality he talks to you, and what not.  So it’s just different. 

So a lot of the people there, it sounds like, were just doing their own thing. 

Yeah, a lot of them were.  There was few that were like, would really try to talk to you and see how 

you’re doing.   

Did you always bring your own lunch or what did you do?  

Yeah, um, sometimes during like, once a week, they would bring lunch for the whole office, so that was 

something nice that they did during busy season and so if I was there during that day, then I didn’t have to 

bring lunch.  But otherwise, yeah. 

Ok.  Can you recall an experience when you felt like you really belonged?  Like this was, you felt 

good about being there?  

Well there was, it was probably one of my first returns that I did. The supervisor, he was like “oh great 

job, you did it perfect” and so that was like, that was good for me because it’s like it was one of the first 

that I had done.  And him kind of taking the time to let me know that I had done a good job that made me 

feel good.  As to what I was doing, because I felt like I was on the right track.   

Was there ever a time when you didn’t feel like you belonged  there?  

Uh, no not really.  They never made anyone, at least from my experience, feel like I shouldn’t be there, or 

what not.  They were always very helpful.  

But it wasn’t like, you know, this type of an environment is different culturally, just a little  

[tape stopped] 

Alright, continuing on, um ok so yeah, there wasn’t ever a time you felt like, culturally it was 

different, or. 
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No not really.  

Ok. Um can you ever feeling self-conscious about being from a different background and now I’m 

talking more about social class versus being Latina or  

Ah, not a specific moment, but I mean just being like one of.  Well, there wasn’t any other Latinas, there 

was only one other um, I think she’s Filipino, which is the person we work with, but other than that, I 

was, we were both the only minorities there.  So it was a little bit different being in that environment. 

Um hum, how was it different?  Do you have an example 

Not an example, maybe.  Well, I’m used to having someone that I can speak Spanish with and not being 

able to do that at work, and what not, just because they don’t speak it.  Like that’s one example.  

But you never felt like sort of a social class difference, like everyone there was maybe used to a 

different privilege than you’ve been used to or haven’t had access to different opportunities? 

Definitely like um just access and differences as to culture, too, because like some of the more of like the 

senior staff there, they were involved in like golfing and what not.  And I was like I’ve never been 

exposed to golfing.  The thing my family is soccer, my dad loves soccer. So it’s even just that is like, I 

really couldn’t like relate to.  One of them, like they would go golfing and what not, so for me it was just 

like “I don’t know anything about golfing, so”.  Yeah  

So that’s a little bit of a social class. They have access, they have the privilege to do an expensive 

sport. 

Exactly 

 Did that ever make you feel uncomfortable, do you think? 

I don’t think it ever really made me feel uncomfortable, just made me realize the difference in I guess 

class and what not.  And also we had a, a at the end of the season we had a tax party and so that was at a 

um golf course in, golf club actually, in South [city].  So even just that, you know, it’s very exclusive and 

so I had never really been exposed to any of that, either.  So just kind of, that’s kind of like, one of 

another difference, too that I saw. 

So what, how did you feel about that? 

I didn’t really even know how I should dress, too, either, because I didn’t know if I should, you know, 

dress up or, what I should really wear.  And I actually asked someone that was, the person that was 

planning the party.  And I was like “what is this formal or what”.  And she was like, no you can just come 

in like what you wear when you come to work, and what not.   

Oh yeah? 

Yeah. So, just having to have asked that, just made me realize. 

Not knowing the rules? 
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Yeah yeah.  

Did you feel a little nervous about just like how to behave or what to do there, or. 

I didn’t really feel like nervous about it, or anything. So it was a fun event.  We just had dinner and then 

they had like a game night so we had card tables, and what not.  It just even not knowing how to play like 

roulette, or whatever game that was going on, that was just different too.   

Did that make you feel a little self-conscious, maybe, or 

Just a little bit. But everyone there was like, go come on, we’ll teach you.  So they were very open as to 

like oh you don’t know how to play, that’s fine. We can teach you and what not.   

So you were just comfortable just experiencing new things and trying things out? 

Yeah. 

And that kind of makes sense being that you ventured out into college by yourself, that you’d be 

somebody who’d be pretty open to that.  But at the same time, there is probably always going to be 

times in your life when you feel like oh I’m supposed to know this.  When did everybody else learn 

this, maybe in their family and I didn’t. 

Um hm. Yeah.  

How important were relationships in your internship?  Was it important to makes some social 

connections in the internship with people? 

I didn’t really see that.  Um, I would say it was important for us as interns to kind of relate to the person 

that was kind of overseeing us, because that was our main person that we’d go to for kind of questions 

that we had, and what not.  So it was important in that sense to kind of know her and be able to ask her 

questions. 

So but it’s not something – do you ever remember doing something to kind of build a relationship 

with her, or other sort of people who worked there? 

No, that I can recall, like any specific thing.   

Ok.  Did anybody else, did any of the other interns do that?   

Well, the one that was older, I know she, and that might be, I don’t know if it’s the age difference thing or 

also cultural thing, but she was very outgoing and she tried to talk to everyone and kind of get 

information about that.  And then, but the other intern, who is around my age, she didn’t do that.  She was 

a lot more quieter than I was.   

Oh wow. 

Yeah. So it was kind of, we were all kind of spread out.  But I know the other intern, then one I 

mentioned first, she was very active and to make relationships and ask a lot of questions.  And kind of 

know who did what and all that. 
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Do you think it helped her in any way? 

I don’t know if it helped her as far as it say getting employed, but I think it did benefit her in kind of 

learning about the company and what not. 

Oh, ok. Yeah, so maybe in some ways it helped her career development because she was engaging. 

Yeah, she was networking, too.  

She was networking! 

Yeah [laughs]. 

And that’s not something that you wanted to do or felt like  

I guess I just didn’t really know how.  Just because I’m, I mean I really didn’t have that exposure as to 

like my parents.  Them knowing how to develop professional relationships.  It was just a lot of the times 

people that they worked with were people they knew from before.  

Yeah, I see.  Is that something you could see yourself developing, or wanting to develop, that ability. 

Yes. Definitely.  I do want to because I know it’s important.  To know people and then that’s how 

opportunities come up.  

Yeah, definitely. 

Yeah [laughs] 

There as ways to develop that and learn and grow. Well, did you build any relationships there, were 

there anybody 

No, I didn’t really feel like there was any, let’s say connection, because mainly the only person I 

interacted with was the person that was overseeing us, so. 

Do you think if you had been more excited about the company you maybe would have done that 

differently, or? 

I probably, I think so.  I think I probably would have, but also, I don’t know, because I had a lot going on 

during that term, too.  It was my last year and there was a lot of things going on. So I don’t know if it 

would have been different.   

Yeah, wasn’t that kind of a priority for you.  Was there any kind of cultural knowledge of behavior 

that was valued in your environment? And maybe that your working class background maybe 

didn’t allow you to learn?  Whether it was knowing about politics or knowing about what was going 

on in music. 

Definitely those things like that, like more, like political issues and what not.  And those things I really 

had no idea.  My parents don’t read the newspaper or, they aren’t political or anything like that.  So that, 

yeah, and kind of know what’s going on with the government, because that really affects accounting 
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depending on what the rules are, if they change any laws and what not.  So they really have to keep up 

with what’s going on with the government.  

And so that wasn’t something you were used to paying that much attention to. 

Um hm.  

So how did that make you feel, did you think about that? 

Well in a sense I left out and like kind of thinking oh I probably should kind of research what’s going on 

and what not, so.  

So did you ever feel like people expected you maybe to know about that and you didn’t?  

No, there was never any conversation with me about political issues and what not.  It was just sometimes 

comments that I heard on conversations that I heard in the lunchroom , and what not.   

How about things like, you mentioned golf.  And that’s kind of part of it.  It’s kind of like having 

access or knowing about something that is a little bit more privileged. Was there anything else you 

noticed people talked about, or, you knew that they had in their lives that you didn’t have?  

Not necessarily other than that, like that I can recall.   

Not like clothes that they were or cars they drove. 

Oh there was some of the cars.  Like they did have nice cars, obviously.  And there was a lady there who, 

she was retired and she just kind of came back during tax season to help out.  She had a very nice car.  It 

was like, her name was Lana, and everyone was like, oh Lana your car.  But you know, it was just 

different, because they had a different career and what not.  

Can you think of an example of a behavior that you maybe adopted or thinking or values that you 

adopted?  Can you think of a time when you decided to do something differently just to kind of fit 

in there? 

I can’t think of anything of the top of my head.  [Long pause]  I can’t think of anything. 

Or can you think of a time when you decided not to.  Like you saw something that they did, or 

decided oh I don’t want to be like that or.   

Hum.  I don’t know if it’s cultural or what not, but this kind of like more along of lines of as more of the 

quiet person.  Just because being an intern, you don’t really know what to expect.  You don’t really know 

how to behave what the company culture is like, and what not.  So just kind of trying to be the person that 

just kind of helps them guide, and like ask the person if they have any questions, or what not.  Because I 

felt like it was more of like you have questions come ask, rather than.  And like it is good to be that way 

and they are really busy.  Public accountants are very busy during tax season, um but kind of also 

checking in on the person and be like, hey do you need any help, do you have any questions, and what 

not. 

So did you feel like culturally you were a little bit more quiet?  
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Yeah 

You didn’t, you know, you kind of didn’t want to . . . 

I wasn’t proactive.  I wasn’t seeking questions or seeking any relationships. 

So that’s something you learned from home.  So it that something you, did you ever take a step to 

kind of try to be  

Oh I did.  There was a one of the workers was to retire and they had a little like luncheon for her.  And so, 

um I decided to go sit with one, some of the other employees from there.  And kind of when we were 

talking, I would ask them oh how did you end up doing accounting.  So that was one of the times.  And 

that was more towards the end of the internship, so. 

So it helped that you got to have that social time.  Sounds like the company wasn’t one that 

encouraged that very much.  But here was an opportunity to connect on a personal level? 

Right. Um hum.  Which is maybe more in line with your culture, too?   

Yes.  

Let’s not get down to business right away, let’s get to know each other.  

Um hm. 

Interesting.  So that may be something to think about when you’re looking for jobs – what are some 

opportunities to really connect with people. 

Um hum 

But that’s nice that you really decided, sounds like you were conscious of wanting to step out a little 

bit more. 

Yeah [laughs] yes. 

And how did that feel, doing that? 

It felt good, because, I was able to know a little bit more about the person, like a little be more about what 

they did, and what not, so. 

And did that help you feel better about being there.  I mean, not that you didn’t feel good about 

being there, but did it help you feel like you belonged a little bit more there, or.  

I think it did.  I think it did help like kind of feel like I connected a little bit more with some of the 

employees, even though I really didn’t work with them, but it was good knowing more about them and 

what not. 

Ok.  Um so throughout this experience, did you have a mentor or somebody to talk to about. I mean 

I know you did your journal, but did you have anybody to talk to about the experience? 
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No 

To process it? 

No. there wasn’t.  and even like after the internship, um, like I would have like to have like a review of 

my work, and kind of tell me, oh you did well in this area, you could have done better in this area.  And 

there wasn’t that feedback.  

Oh ok.  So it was kind of like you showed up, you worked and it was kind of like having a part time 

job, it sounds like 

Basically. Yes [laughs] 

So it wasn’t as rich of a learning experience as you were maybe wanting?  

Yeah, I was hoping to kind of get a little bit of feedback.  Even, I know tax season is very busy, but a 

week after, or something, you know, if they could have.  And that’s something that I wish I would have 

done too, is seek if they didn’t have a formal system set up, I wish I would have asked and kind of seen, 

been more proactive in that sense, too.   

That’s so important.  I wish you had a chance now to do another one, because you learned a lot 

from the first one, right? Would you have hoped that your university or program would have done 

anything more or differently to support you or prepare you? 

Ah, yes, I mean I wish there is more like um career development within the accounting field at [my 

school], just because I felt like there was really nowhere to go.  Because sometime the career center didn’t 

know about like opportunities and what not and so.  I wish there would have been more, not necessarily 

preparation, but more information available, for different types of internships that are available, and so. 

Um, how has this experience impacted how you see yourself as a professional? 

As how I see myself as a professional it has impacted in a sense that um I am aware of how to act in a 

professional setting and what not, so.   

So that has helped you.  And how do you see yourself in the future, how do you see that has 

impacted how you act.  What are some examples, maybe? 

 I don’t know if there are examples, but just as to like being more outgoing as a professional.  And kind of 

being more proactive in seeking relationships.  Um kind of connecting with people and stepping outside 

of the box and getting to know people in the same profession as me, even if they’re the competition, but 

you never know when you could work together and what not, so.   

What do you think has sort of kept you from that, so far? 

So far, when I was younger I was very quiet, and it was, just me being quiet from before, too, but also not 

knowing, like that it’s ok to go and ask for help and ask questions, and go um ask for their business card 

or whatever.  It’s just kind of um, I guess maybe being more confident in that sense and going and 

searching for questions.  
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Yeah.  So how did you learn that, that that’s important?  

Well I guess maybe realizing that um from the other intern, how seeing her, how she would try to get to 

know people’s names and all that.  Seeing how that um kind of helps her I guess connect with people and 

what not.  So just actually seeing it from someone else. So  

Do you keep in contact with her, at all?  

I, we’ve texted once, since the internship, um she goes to [my school], so.  But other than that we haven’t 

really connected. 

She might be one to practice on. 

Right [laughs]  

Why not, sounds like she’s going to go places [laughs]  

Hopefully she does, yeah. 

So tell me a little bit if you feel like this internship has impacted where you see your career going in 

the future. 

It definitely has, because I realized I don’t want to be a public accountant, um.  I like what I, like the 

accounting side, I liked it, like my education and what not, but if I have to be a cubicle doing work, all 

day, I don’t want to do that.  And it, um, kind of made me realize also that I want to do something in 

accounting but that I can relate to people or talk to people or something.  So I kind of recently been 

thinking about being a, working for the federal government or state government doing like criminal 

investigation on people that commit fraud on their taxes or what not.  

Is there anything else you think is important, even looking at the things that we looked at first.  Is 

there anything else you think would be important to include in this study?  

Not that I can think of right now. 

Like when you thought about participating or having me interview you, was there anything you 

thought to yourself “I think this is important to say”.  

Not that I can think of, no.  

Did you ever feel, I wonder, cause I think it’s different in a way when you come from different 

cultural background, wonder if that’s easier to see in a way, than sort of social class, or being just 

seeing privilege based on social class. I wonder if that’s something you ever thought about. 

I haven’t really thought about it, but I could see how like right now it would be a lot easier to see more of 

like the cultural differences rather than like the social class.  

Have you ever felt a type of oppression or injustice because of your, because of lack of privilege?  
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Not necessarily, no. not because of privilege.  Not sometimes I felt like just because of being Latina.  Like 

especially when I was in high school there would be like “well you’  people would say like “you’re just 

going to end up being pregnant so why are you going to go to school, and what not.  You’re going to end 

up being married”  and so it was mainly more cultural based.  

Kind of a stereotype that you felt? 

Yeah, well sometimes at my high school it wasn’t actually a stereotype, because a lot of girls did get 

pregnant [laughs]. 

So you had to really fight against that very strong? 

Yeah.  

Do you feel good about where your career path is going right now? 

Um, yes and no, because I’m working right now, but it’s not in the field that I actually studied. Um it’s 

not, it’s a good company, but I know that’s not what I want to do for a career .  it’s a good starting place, 

but, yeah, so. 

I think that concludes my interview.  So I might follow up with you, if there is anything. 
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Interview 4, Transcript 

Tell me a little bit about your family life, parents, siblings extended family 

Sure, ah my immediate family consist of um my dad, he is currently 56, my mom is 54, and my younger 

sister, she is 19, and she is now at the UofO. Um I actually was born in Mexico in the state of Jalisco, and 

I was born in the capital city of Guadalajara.  And my parents decided to immigrate to the US when I was 

three years old.  I remember my dad told me we were going on a trip to Disney land and a we got into the 

car and headed off to the United States and we settled in Woodburn in Oregon.  That was because my dad 

had connections in the city, which made it easier to settle down.  And yeah, I settled in Woodburn, 

Oregon, I got my education, everything from Head Start throughout high school.  We’ve always been 

very close knit Hispanic.  There is that stereotype I often hear that Hispanic cultures are close, ah, but I 

think it takes, I think it’s much like any culture, really, you have families that are not and you have others 

that are.  That’s generalization, really, when you say that they’re close, but in my experience ah my 

family is extremely close.    

Your immediate family 

My immiate family, yes.  My extended family is also pretty close, as well.  Ah my father’s and my 

mother’s side.  My dad’s side of the family is mostly also in the northwest area.  My mom’s side, the 

settled in South and Northern California and also stayed in Mexico. 

Yeah, a big family, it sounds like.  

Yes 

 Tell me a little bit about the neighborhood where you grew up.  What was it like. 

In Woodburn, Oregon, we settled in apartments, at first. And it was an apartment complex; not too big 

about 12 units, total. And I lived a pretty happy, I had a great childhood. All my neighbors were around 

my age.  I grew up playing soccer on the parking lot and using ah enclosed dumpsters as a goal.  So we 

beat up many soccer balls and, yeah, it was a happy childhood.  The complex was large enough for us to 

have family birthday parties.  That’s where we’d break the piñatas and ah have our dinners with our 

family outside, because our apartment was too small for that.  Ah and I actually lived down the street 

from my bus stop.  And I lividly remember, rain or shine, fog or freezing cold, ah walking down to get to 

my bus and my mom waiting for me, making sure that I made it to the bus stop.  And even though it was 

foggy I remember there she was a slight glimpse of my mother.  That was the first neighborhood I grew 

up in.  after, let’s say about seven years, my parents ah had the savings to pursue a house mortgage, and 

my second neighborhood, my parents bought a house home was very similar.  A lot of kids my own age 

and I grew up playing sports, a lot, from basketball, football, baseball, so I became pretty athletic because 

of that.   

Sounds like it 

And, again, our in this house we had a large backyard and I remember playing soccer with my sister and 

my friends back there.  Ah family parties would also be there, so ah great neighborhoods.  I think 

Woodburn, this is also a generalization that it’s a troubled city, ah but I would say the experience I had, it 
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was fairly positive.  Not that nothing was wrong in that city, it has its pockets, where I grew up it was 

nice.   

Growing up, what was your exposure to education and occupations and things like that?  What do 

you remember seeing around you? 

I remember, in terms of occupations, my dad and my uncle coming home with their work boots, and 

coming home pretty tired.  So I remember my first idea of an occupation was labor, manual labor.  So I 

knew that with an education I had the faint understanding, that with an education, and working hard, I 

could be become a fire fighter.  That’s what I wanted to become, at first.  Because I blended those two 

areas and that was I knew of, some education more than labor, I would see the firefighter doing labor, so 

I’d piece the two together, so I had that dream of being a fire fighter.  In terms of education, very limited.  

My dad, I credit him for being very proactive in my education.  He always supported me. I remember, 

coming home with homework, math homework, and he would get a drawer full of coins, quarters, 

pennies, nickles, and dump them out, and have me count.  That’s how I learned basic math, and ah very 

supportive.  And to my mom, she didn’t have much background in education, in Mexico she had an 

elementary education.  My dad completed two years of high school.  So he had a little more, better 

understanding.  But as far as a sibling or a cousin, a relative, attending college, none.  

So you were the very first person. 

Yes.  

Did you ever meet a person who was working in a field that was kind of professional or you thought 

had an office job? 

No.   

Ok, so where did you get that faint idea of possibly getting more education. That you’d have the 

ability to maybe choose something that you wanted to do. 

My parents.  I remember having  set of legos, and I would get very creative in my productions.  I’d make 

an airplane or car, and then my dad would say, “hey, you do well in school you can actually make on of 

these in real life” and that’s when I started to get more ideas of educating myself and doing well in 

school.  Ah so I can choose my career.   

Describe your family’s values towards work or career, and even towards their managers.  What do 

you remember from them? 

My family’s values come from my dad, mainly.  His values about career has always been determination.  

And doing well.  He’s always said, if you’re going to do something, do it right or don’t do it at all.  And 

he never really, I don’t remember him complaining about his managers or his work, it was more like you 

have many more options, so he had to provide for his family.   Do well on his job and provide for his 

family.  So, ah, as far as instilling values it’s always been determination, hard work, education and doing 

what you enjoy.   

Ah, how do you think it influenced your attitude and values. 
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A hundred percent, without question, I think ah I’ve inherited my dad’s values. I look up to him a lot and 

despite having a limited education, he’s made pretty sound investments. And it’s surprising to me, 

because at this age, I would need an education like the one I got, to make those types of decisions.  For 

instance he started investing in real estate back in Mexico, ah and it wasn’t until recently that I started to 

see the significance of that.  And so I admire that because he was so forward thinking in that he was 

starting to think in terms of retirement.  Ah whereas I need a textbook to tell me that.  And it came out of 

his hard work and personal ideas as to how he’s going to live for himself and my mom after they stop 

working.   

So you saw him really thinking. 

Yes.  

So moving into the internship, tell me a little bit about how your internship connect to your 

education.  And how come you took this internship.  How did it come about. 

Sure. I was a freshman and just like I said earlier, I got started immediately, cause that’s the advice I was 

given when I was a freshman. And I had no idea where to look.  Ah I saw a flyer actually for Inroads, and 

it was actually the next day that they were going to come and do a sort of presentation.  So I went.  I was 

one of two students that went.  It was later on I learned that that sort of turnout was not surprising.  

Student don’t really think about that.  So, I became interested. The recruiter did a good presentation in 

that she told you the benefits of an internship and how you went about it.  So I applied to Inroads and got 

accepted.  Actually, I did not get accepted the first time. Ah I wasn’t bummed, because I really wanted to 

start.  For some reason I got an email a week later, and I got in.  so I don’t know if they reviewed my 

application.  I should actually ask Michelle about that.  I’d like to retrace those steps, but I got and email 

saying I was accepted, and I’d be coming in for a mock interview later in December.  So I went in for a 

mock interview and there was a number of potential interns at the mock interview.  They also took our 

resumes.  And that was where Michelle actually gave us tips on our resume and we all sat around this 

large conference table and she gave us practice questions and that was the first time I was in a setting like 

that, so.  Being as observant as I am, I learned quickly how to interview and I knew I wanted to improve, 

because my advisor was looking for internships that would benefit me.  

Who was your advisor  - was that someone in the college of Business? 

Kunda.  I had an advisor within Inroads.  Once you’re in the program you have an advisor to assist you.   

I see, got you 

 The advisor represents you in telling companies about you, basically.  Getting them interested in offering 

an interview.   

But the advisor that initially told you about internships, was that in the CoB? 

That was actually a support program at PSU.  It was a support program for first generation students.  

What is it called? 

Its called Education Support Program, Student Support Services.   
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Alright, cool.  So they’re the ones that connected and helped you make the most of your education. 

By far. By far. 

Ok, that sounds like a great support.  Ok so Kunda kind of helped you represent yourself to the 

companies? 

Yes, so they assigned an advisor within Inroads, exactly, kind of like an agent.   

Yeah, I see. 

And then once he proposed three companies.  I can’t remember the third one, but it was Liberty Mutual, 

Bank of America, and Liberty Mutual was the one that wanted to interview me.  So he went ahead and 

proceeded with that and by that time, it’s where they step out of the picture and it’s only myself the 

student and the company.  So what they do is facilitate the process.  Ah, by that point, I had a phone 

interview with the HR director, at LM.  She invited me in for a personal interview.  So I remember that 

day like it was yesterday.  I went up to LM, it’s actually called Liberty Northwest and it’s a branch of 

LM.  I went in this very nice building, um I go in and the receptionist is ah pretty supportive.  I remember 

her giving some pointers in interviewing.  This African American lady. And afterward, she came down, 

Brenda McCarthy, who was the HR Director.  She came down, down this spiral stair case.  And she led 

me back out to her office.  We interviewed and then she told me that if offered the internship, I would be 

with the marketing department.  So she wanted me to meet he Marketing Manager.  I went ahead and met 

her, Betshaya was her name.  And the interview went well and I heard back about a week later, and she 

offered the internship.  So I was very excited.  I was in the middle of my winter term so I had my 

internship ready for me come summer, and I actually lived in the dorms my freshman year.  So my plan 

was to move back home to Woodburn when school ended.  So I commuted every day from Woodburn to 

Portland for that summer.   

Wow. 

I commuted for my internship.  And, yeah, even for my first day of the internship, I remember it like it 

was yesterday.   

So I’m curious, I want to hear about that too, but as you walked into that building, you said you 

remembered it so clearly, what was the feeling that you had coming in there and just seeing how, 

kind of  

I had a feeling of accomplishment because I couldn’t see myself prior to that in a setting like that.  I really 

did not even know a place as clean as that existed.  I had not been exposed to that.  So I come in and 

wooden paneled desks ah, American flag, the Oregon flag hanging.  And the spiral stair case, nice carpet.  

Fortune 500 magazine, the Economist magazine, on the coffee tables.  These fairly large, marble coffee 

tables.  And, yeah, sat down in one of their waiting chairs and just seeing the HR director coming down in 

her suit and in my suit, I felt pretty accomplished.  

Did you feel intimidated, at all, or did you 

No, I knew that, I knew that if I conveyed any sort of intimidation, that it would affect my performance.  

So I had to come in very confident.   
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And you felt confident, too, or did you feel like I just have to feel confident now?  

I felt confident.  I felt like as the first one in my family, I deserved an opportunity like this.  And it was 

my time to demonstrate and sell them on myself. 

That’s amazing a freshman and you were thinking like that.  That’s awesome!  

It was hard not to feel intimidated.  Ah but I knew that I had to in order to get that position. 

So tell me about the first day.   

The first day, I was to report to my manager at 8 AM.  So I got there around 7:30.  I left my house around 

6:45, it’s about a 45 minute drive.  And I left early because I wanted to see what parking was going to be 

like.  And I arrived to the area, and I find that you have to pay for parking.  And the concept that you’d 

have to pay for parking for work, it never really clicked, because my previous employment had a number 

of place for your to park for free.  So paying for parking was a new concept for me.  And I remember my 

salary, I was going to be paid hourly, actually, but my hourly wage was going to be 14.50.  and I 

remember thinking I want to save about this much.  If I save up this much I can be financially 

independent my 2
nd

 year of college.  But that means I’ve got to cut costs and parking was not in the 

equation.  So what I did is, cause it was $8/day. So I started circling the area and I remember thinking I 

know there is a mall around here.  And I parked at Lloyd center and walked.  It was a 10 minute walk to 

the office.  And I made many friends there my first day.  My mentor, she also went through Inroads and I 

asked her, hey what to you suggest for parking?   And she said, well I suggest you park at Lloyd Center, 

but try to park at different parts of the structure so that security doesn’t notice your car.  Cause if they do 

you might get towed.  So I did.  There was 4 levels of parking, so every day I parked in a different level.   

Cool.  So you got there early, and what were your feelings coming to work that first day? 

I was excited.  I didn’t know what to expect.  So I was ready for anything and everything.  I come in. I 

present myself 8 til.  And we went on to get my picture taken cause you had the security badges.  And 

then I remember seeing a lot of Caucasian people.  And then I realized, as I got a tour of the building, 

about 90% of the employees were Caucasian.   And that was a surprise to me.  it was actually so 

surprising that I got on the phone with my advisor here for the TRIO program, and she had asked me to 

call her on my first day, I told her hey, Linda, it’s going well, but you know what’s surprising is there’s a 

lot of white people here.  No offence. 

No I don’t take an offence.   

And then she says, yeah [David], she’s Asian, ah she says yeah [David], that’s corporate America for you, 

and then she said something I’ll never forget. She said, and the higher you go up, the paler it gets.  

[laughs]  And again it took me time for that to resonate, because I said, well what does that mean.  Is that 

that people of color are incompetent to work in blue or white collar positions?  So that notion just struck 

me and being in that environment I think especially here in Portland, at Liberty Northwest, ah was 

supported.  Because although ah they, my coworkers were Caucasian, they were very supportive in my 

development.  They were interested to know where I come from.  Their education levels were high.  A lot 

of them actually had degrees from private universities locally, like Linfield, Lewis & Clark, University of 

Portland.  So, I quickly realized that there was a sort of a legacy of wealth in, tied to the company.  So at 



177 

 

 

first it was intimidating.  But afterward, once I stared to develop relationships and getting to know people 

it wasn’t as much. Ah but attire was business casual, so I remember prior to my internship, I went to the 

Banana Republic at the mall in Woodburn.  And I go my slacks, I got my dress shoes, I got my polos, my 

dress shirts.  And yeah and my belts. So I would dress up and come how, and then my mom would just 

look at me and say, hey, you look very nice.  I’m proud of you.  You’re doing well.   

Great.  So did you feel like, as far as clothes and things, did you feel comfortable.  You were dressed 

like everybody else? 

I felt comfortable because I felt like my criteria met theirs. In that they’re educated, I was getting my 

education.  I dressed the part.  And I think this is pretty significant, is ah I’m also faired skinned.  And I 

felt like I belonged.  And I didn’t feel I was out of place, at all at any point in time.  Ah so accepted, is the 

general term that I felt.   

Yeah.  And it sounds like they really know how to do internships.  They had a mentor in place, and 

stuff like that.  That was probably really helpful.  What role, or did your academic department or 

other college personnel, other than TRIO, did they have any role in preparing you in this 

internship.  Did you do it for credit? 

No.  As far as preparation, no because I didn’t seek it.  I had the support I needed in place, which was the 

TRIO program, Inroads, my advisor within Inroads, my internship, my mentor within my internship, so I 

felt like I had a solid foundation.  Anything else would be redundant.   

Ok.  Yeah, it’s always a little different too, when people do it for credit, because then they have an 

internship coordinator at the department and they have certain learning outcomes and goals they 

have to meet, so it’s a little bit different.  So , we touched on this a little bit, but my next questions 

is, being that you’re the first person in your family to work in that type of professional 

environment, how prepared did you feel in terms of skills, sort of understanding rules, norms, 

professional etiquette and things like that?  Is there anything you wish you’d known before the 

internship? 

I felt prepared.  I felt like if there was any point in time that I was not prepared, for example writing a 

proper email, or checking up on, making sure my manager knew the status of my project that I was 

working on, I felt like I could rely on, for a lack of a better word, that I was an intern.  I was learning.  So 

I didn’t feel too much pressure, because I was learning as I went.  And I learned valuable skills.  

Everything from writing a proper email to effective emails.  It’s one thing to be proper in text, another to 

be direct, effective.  Ah in reporting to my manager, the status of project, so there was a lot of intangibles 

that I learned as I went and as I progressed.  I feel like, especially my second year, I got pushed a lot more 

from my mentor because I changed mentors, and they were more, their standards for me were higher.   

You don’t remember, maybe, were there other interns there, too?  Or were you the only intern? 

My first year, there was two.  There was another intern, African American.  And she was in the HR 

department.  And my second and third years, no.  it was only myself.   
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Ok so it wasn’t like you could compare yourself to other interns, as to how prepared you felt or 

anything like that.  So at any point do you remember ever thinking “gosh I wish I’d known that” 

or, why didn’t I learn this in my family? 

Yeah, there was that.  These was not so much why didn’t I learn this in my family, but why don’t I have 

somebody I can ask this question to in my family or a connection that I have, even if they’re not from my 

family.  So, I felt like that at times.  Ah but it was more project based work, because I wanted to do the 

best work that I can on my projects, so.  

Do you remember an example?   

There was an example, yeah as an example ah, my mentor, it was his duty to plan a training and we had a 

computer room in the building.  Which actually was booked that day, or the following day.  So what he 

did, is he went ahead and gave me the task of figuring it out.  He said ah ambiguity is your friend so I 

want you to figure out, I want to see what you can come up with. And this is 4:30, my day is supposed to 

be over.  And he said by tomorrow morning, I want you to come up with a solution because if you don’t, 

then I’m going to be in trouble.  And he said, I take full, I will take full accountability if we can’t come to 

a solution, but if you do demonstrate, then that will paint a very good picture of not only yourself and 

myself, but the managers that will be in the training.  Ok, well, I started asking around.  And there was a 

number of conference rooms around the building.  So I started asking around to see, and looking at the 

schedules to see whether they’d be booked the next day.  I remember I found one floor that was not 

booked.  And it was 5:30. I went home.  I remember thinking that day, and I remember I was pretty 

stressed throughout that night, because I did not know if I was going to find computers for a mock 

training room.  So, I remember I was looking at my dad, and I thought, well, I can ask him, but I don’t 

think he’s going to give me an answer that’s going to help me.  My mom isn’t going to help me.  Who can 

help me.  Nobody helped me.  I came back the next day.  I came back at 6:30 in the morning.  They open 

at 6:30 in the morning, and I started scouring the building.  It was 14 floors.  Scouring the building for 

computers. Lonely computers that were left throughout the building; I found 20 monitors and towers to 

make up a mock training room.  So by 8 o’clock I had it all wired up, I had it ready to go.  Every one had 

internet connection.  And my mentor shows up and he says that “I’m impressed.  I didn’t think you were 

capable of this”. 

Wow! 

Yeah, there is times like those that ah I definitely wish I had somebody to rely on for advice and 

guidance, but I didn’t, I had to figure it out on my own.   

That’s awesome, though.  That’s nice that you really could own that, completely, too.  Um, so is 

there anything you want to, in terms of describing the internship site, what was the environment 

like.  How would you describe it to someone who hadn’t been there?  Someone who hadn’t been to 

an office like that. 

The picture I would paint would be a cube farm. Ah the employees are very educated, in that most have 

degrees, most of the managers have graduate degrees, whether it’s in administration or business 

administration.  Public administration or business administration.  So, a lot of knowledge in the building, 

and a lot of knowledge within the industry.  Within the insurance industry.  Ah most of the employees 
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were Caucasian.  Ah most were older.  They were, I’d say the majority of the employees are 40+.  And 

I’d describe the environment as full of opportunity, because I remember it as every other month that there 

was a retirement.  There was retirement, they had a retirement party, farewell, and they would head off.  

Two more months would go by and there was another retirement.  So ah I started seeing that these people 

were heading out they were planning their retirement, and I saw opportunity there for, not only myself, 

but other people.  But it was welcoming and I think that as long as you did your duties, and you were 

personable of course, that you were liked, there was I think, as soon as I began to realize what office 

politics were, and I started seeing it play out, there was also politics in the organization, so that was a new 

term and a concept that I didn’t know before. 

Sure.  How did you discover that? 

I discovered in when one of the senior employees left, suddenly.  And I asked my mentor, why did he 

leave.  And then my mentor plainly said “he just didn’t want to play the political game anymore”.  And 

then I started thinking of the word within the context.  He was an older employee and his manager was 

about ah 20 years his junior.   The manager was about 35 and he was about 55.  And he had an 

accomplished career, however, I think that due to his disagreement in the political environment, he didn’t 

obtain that managerial role at some point in his career, which is why he’s reporting to someone who has.  

And he didn’t want to play that, but as my mentor said, he didn’t want to play that game with his superior, 

who was, in fact, younger than him.   

Right 

So that’s when I started piecing together through context.  I didn’t really want to ask, I hadn’t really been 

one to be nosy.  So I had to put it on myself to figure it out within the context of what was going on. 

You mentioned earlier that you were a very observant person.  That’s something that you’ve 

always been? 

Yeah.  Yeah. 

I think that’s super helpful, especially when you’re coming into this kind of new environment. 

It’s always helped me.  Yeah, now that I’ve been in this position as I mentioned, I’ve been coaching youth 

soccer, I actually volunteered about an hour before practice, at the elementary school where we have 

practice, and there is a after school program that’s federally funded for students who are behind 

academically, and I see students.  I see them and then I try to place myself as a younger [David], at their 

age level.  I started thinking that “do I remember my first day of kindergarten”.  And I do, I remember just 

sitting down and observing what was going on in the room.  The kids were bawling their eyes out, kids 

that were running back, darting for their mom, so yeah, I’ve always been observant.   

That’s interesting.  Ah, so at your internship site, did you notice sort of a culture and values there?  

Do you remember values and behaviors that you wanted to adopt, or some that maybe you 

rejected? 
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No, I’ve always when I’m in a new environment, I think it’s because of my background, I’ve always been 

passive to that.  Because I want an opportunity, I want to be accepted, so I go ahead and accept, for the 

most part the values that are placed.  I don’t challenge them or. 

Did you remember noticing what the values were, that you adapted to. 

Yeah, certainly commitment to one’s work and respect.  Dedication toward employment.  In terms of the 

culture, I felt like it was a culture that really valued education.  And a proper response, whether that be an 

email, a conversation, a so, I felt like if I had to, if I wanted a position in the future, a full-time position, I 

had to fill and meet all these values that.  I fill them where I lack and meet where there was some sort of a 

small gap.   

Where there any that you thought were different or contrary to what you’d been raised with? 

Not so much ah raising, but I noticed that there was in terms of employment practices, there was a lot of 

outsourcing.  And I didn’t like that.  Through my education and my experiences, I’m a firm believer in 

hiring from within.  I think it’s practical and noticed when there was a new employee, or, when there is a 

new employee to meet a void in a management position, it would be an individual from outside of the 

company meeting that.  So, I didn’t believe in that and to this day I believe there is issues with that 

practice.   

Do you think the parts of it that you don’t like do you feel that they are part of your upbringing, at all? 

Yeah, certainly.  And that’s because in my employment, I worked in general labor.  When I was in high 

school I worked at a cannery, in Brooks, OR, in the summer.  When I graduated HS I worked at a 

distribution center for Nike in Wilsonville.  So the managers I interacted with in both areas had worked 

themselves up.   And I noticed the advantage of that, because being asked this many questions, in fact if 

you have a question you were encouraged to go to them for an answer. So that definitely instilled my 

belief in working your way up and hiring and promoting from within.  Because I noticed that, even in my 

current position, but back at my internship, those managers would ask a lot of questions.  My perception 

has always been, if you’re a manager you should know the answer.   

Yes, right. 

Because my previous managers at my other general labor, and there is that big disconnect, I know, I’m 

well aware of that. There’s that disconnect between what would be considered a general labor and more 

white collar employment.  So, in my previous positions, I, they were the go to, they were the ones with 

the answers.  But over in the office environment, they didn’t have the answers.  So that’s why I felt like it 

was impractical.   

Yeah, ok, gotcha.  Um, what thoughts or feelings came up for you when you interacted with senior 

members in your organization?  Did you have an opportunity to work with some of them or 

interact with some of the senior members? 

Yeah, and actually that was about a 50/50 response I got from them.  50% were very welcoming, 

supportive.  They saw myself after my second year of my internship, they saw myself working at the 

company.  And I’d say 50%, the other 50% were not ah ah they would scoff at the notion of me coming 
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from a public university, because they came up from a private.  And that’s what they valued.  Ah there 

was a sense of condescending tone whenever I’d speak to them.  Ah, many if not a graduate degree, they 

had a post-bacc in a hard science like accounting. Their first degree would be in management and then 

they had an accounting.  So they saw things differently. And they were well above me intellectually, and I 

felt like they used that to their advantage to make me feel lower.   

How did that make you feel? 

Oh, it was bad.  It was bad.  I felt like I had to prove myself a lot more and not only in the office, in my 

employment, but also in school.  I felt like it’s not a B, and A is not acceptable.  91% on an exam is not 

acceptable, I have to reach for a 100%.  Because even then, internally I would be matched up with this 

manager.  Despite the age gap. 

But it gave you something to strive for, then? 

Yes, by far.   

Ok.  Yeah.  So there was a little bit of classism when it came to schooling? 

Oh, yeah!  I remember after work, one day, this manager who was there for years, I stayed late and he 

stayed late, filling reports, ah and then, I remember noticing him on the freeway. And it was reflective of 

his class and his perception, he had a 2006 Cadillac, and he’s driving with his big Cadillac, and I’m over 

here with my dad’s junky blue car right behind him thinking, oh if he saw me he’d think even less of me, 

right now.  So I made sure that he didn’t see me, because I just didn’t want that.   But, yeah, certainly 

classism.  There was talks of going to country clubs after work, ah of golf and [I had ] played golf before.  

Vacation destinations, their kids, where they went to school.  Conversations of, “oh [David], where are 

you going to school?”  [state school].  “oh that’s close to where my daughter’s going”.  Oh where is she 

going? “She’s going to [private university]”.  So, yeah, a lot of class, and it reflected in their attire, too.  

Like the Tommy Bahama polos that they wore, $100 polos.  Shoes shined to the tee.  So, I felt out of 

place a lot of the time because I didn’t even know where to get my shoes shined.  I just knew I had to 

wear dress shoes.   

Um hmm, yeah.  So the environment, maybe because it’s in the financial industry, is probably very 

conscious of status and that kind of thing, do you think? 

Yes.  Also reflective, I think, of the city in that it’s relatively subtle.  Because I would hear comments of 

the insurance industry which it’s headquarters are in Boston.  I’d hear stories of the Boston trips, which 

new hires would get to go to for training.  And you got to meet the president and what they had said is 

that this is, our attire is relaxed compared to the East Coast and Boston, because over there, people would 

go got work in three piece suits.  I couldn’t even imagine that.  I own one suit.  And that was the one in 

interviewed in.   

Right, interesting.  Ah, so you talked earlier about sort of feeling like, when you were doing your 

work and working with folks that you felt like you really belonged there, can you call a specific 

experience of when you felt you belonged and one when you felt like you didn’t?   
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The experience when I belonged, is after I put that mock training room, my mentor went ahead and made 

sure my manager knew about it.  And remember she called me in and she said “hey [David], I heard about 

this”  and she was very super nice and she said ah “that’s impressive. That shows a lot of the potential that 

you have.  I’m proud of you because that’s a solution, that’s problem solving and that’s what will get you 

far, not only here but in the business world”.  So, I was happy because I was considered a problem solver.  

I was, I came up with a solution to a problem.  And yeah, the instance where I didn’t belong, was when 

we actually went on to a training, my department went up to a training in Seattle, we went to a training in 

Seattle, based over where their sister company was at.  And Seattle is, although similar to Portland in 

culture, it’s also ah, there’s more money over there.  And I quickly saw that because, I’d been to Seattle 

before, but I’d just go to the Pikes place, the Needle, and go around walk around the Marina.  That’s it.  I 

hadn’t really been exposed to the financial district in Seattle.  In Portland, there really isn’t a financial 

district.  So, we get to the hotel that we were going to stay at, and I walk in, and I’m just impressed 

because it’s, basically Seattle’s version of the Benton hotel times 10.  Super fancy and I remember the 

bell hop asked for my bag and I gave it to him, and he walked it to the room.  Looked like they’d already 

been organized and waiting for us.  So the managers the executives, they all had their stuff taken.  And 

my manager was actually going to stay right next to me in my room and we had our own rooms.  The bell 

hop heads through my door and then he stands in front of me.  And then I said thank you.  And he’s just 

standing there until I look over, and they, my manager and their bell hop was a little more delayed so 

they’re at the point where they’re tipping, and I didn’t have a dollar on me, and I just said thank you and 

then he looks at me and then he looks next door, and then I was just super embarrassed because I didn’t 

have any tip for him.  And they were tipping $20.00.  so it was a heavy bag, I guess.  Or multiple bags, I 

think, but I had the two bags and didn’t have anything to tip them. So that was embarrassing and my 

manager just looked at me.  But I think that they were conscious enough to realize that it was my first 

experience with that so they didn’t scoff at me.  But the bell hop did.   

Yeah, you felt it. 

Um hmm.  

It’s interesting that this company is very specifically reaching out to first generation students or 

students who maybe don’t have as much privilege, maybe, through this Inroads program, so. 

They did.  It stopped though.  I was the last intern, unfortunately.  Inroads charges a fee for their service 

and Liberty wasn’t willing to charge that, to pay that fee anymore and they stopped.   

This is a little more of this, but can you think of a time when you felt self-conscious about being 

from a different background than the rest of the staff? 

I’d have to [  ] on my experience with the bell hop.  I felt out of place, I was embarrassed.   

Yeah, that’s a good example.  How important were relationships to doing well in this internship?  

How would you assess your level of building relationships there?  What kind of relationships did 

you build? 

Well in retrospect I’d say that, not only in Liberty Mutual, but in many companies, relationships are vital 

for you to get along and I think it’s also reflective of how you build a relationship because you can, within 

that you can cover it as I’m building relationships, it’s also how you develop the relationships because 
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other people they mask that as a relationship building, but what they might be doing is playing the politics 

game.  So, within my internship, it was important, and I felt like I was building relationships.  I took the 

time to set an hour with each executive except the president.  Ah they were just too busy, the president of 

the company, but each executive in functions like the Claims Department, the Marketing Department, 

those I remember clearly sending them a meeting invite so that we could meet and just talk, get to know 

each other.  And what I wanted to do my honest approach to that was I just wanted to know who this 

person is.  And wasn’t until I left one day that an intern, previous intern, who now was working full-time, 

told me, [David], good job.  I see that you’re working the game.  And I said, I thought what do you mean?  

And then it wasn’t until I realized what the concept of politics was, that “oh they think I’m kissing butt”  

but I was just really, I wanted to get to know these people more.  So, as far as the relationships, I think 

they were great. Ah I played in their soccer tournament, so that gave me the ability to get to know more 

people and develop the relationship a little further.  But, that was the scope of it and I wish that I’d been 

more ingrained with some people.  Some key people in the hiring decision towards my internship, 

because I ended up not getting placed.   

Do you have any idea why or what could have helped you more? 

 I think, knowing that they would be a part in forming the decision to convert me or not.  Because they 

even played on the soccer team.  I didn’t know they were going to me the hiring manager for my position.  

So if I would have had some inside information, or some faint, sort of ah clue that they were going to 

make the decision, I think I would have pin pointed more on them and so that I could get placed.   

So that was really the key, was to have those relationships? 

Yeah, the relationships.  And also like if they asked what projects have you worked on, I could have 

already told them before my interview.  And they would have already known the outcome prior, so they 

would know [David]  Because I remember during the interview, I was explaining the projects.  Whereas, 

if I would have built that I would have provided that knowledge beforehand.   

Um hm. Interesting.  So you could have been more strategic about it?   

Yes 

Ok, cool.  What kind of cultural knowledge of behavior was valued in this environment and maybe 

given your working class background, how did yours fit in with the organization? 

There was a gap.  And the type of behavior and knowledge, I think I was developing to be accepted.  That 

was, I noticed that they really valued education.  I noticed that they really valued ah more class.  So I 

remember I started looking into golf lessons.  Ah so there was definitely a gap and I think, ah it affected 

my performance and my interactions because there was times where I just couldn’t keep up with the 

conversation that they were having because I lacked a certain something.  I didn’t really know what it 

was, at the time.  And I think it’s more intangible tied to class.  And I still don’t know what it is.   

Got you.  It’s very hard to pin point sometimes.  Just having the clues. 

Yeah, part of it has to do with growing up with it.  But even if I had been introduced to it, at a younger 

age, it would have helped tremendously.  But I just don’t know what that IT is.   
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Yeah, I see.  Can you think of an example when you adapted your behavior, thinking or values that 

you learned in – I think we covered that.  Ah so, we talked about this too, that you had a mentor 

throughout the experience, ah did having a mentor impact the experience for you? 

Yes.  Especially having a mentor who was involved.  And they had a higher standard for what they 

wanted the intern to look like.  My first mentor wasn’t as effective, whereas my second one really 

challenged me.  So, it helped my development for sure.   

So he challenged you, but did he also give you some support and resources to kind of. 

His knowledge.  Yeah.  His knowledge.  He was very open to questions, so not so much project questions.  

He wanted me to figure those out.  But in terms of, like, what does it take to get a job here, is one of them, 

one of the questions that I asked.  And he was one of the first to know that they were going to cut the 

Inroads program.  And they were going to cut the internal training program where first hires had the 

options to go through.  They were going to cut that.  Because what they wanted, was new hires to go 

directly to the underwriting department which would be production  they wanted, they company wanted 

individual who would produce.  And they wanted them to get there fast.  Because prior to that, they had a 

rotational program where you rotated every 4 months for 2 years in different functions of the company.  

And they did that because they wanted you to get a holistic view of what they were about.  Afterwards, 

you had the option, and if there was a position available, to seek that department that you enjoyed the 

most.  They eliminated that, because, as I mentioned, they wanted them to go into production and make 

money.   

So has this, or has this experience impacted how you see yourself as a professional, or how you see 

your career developing? 

It has been a profound way as to, my experience has been profound in how I view myself as a 

professional, because I had three years of internship experience I felt more competent to not only work in 

an environment, but also be marketable in getting jobs.  Because out of the gate, from college, I had 

employers seeking me.  Whereas my friends who don’t have as much internship experience, they must 

seek the employers.  So, I was prepared, more prepared.   I had an advantage and going forward, this 

experience has let me to find that insurance is not where I want to work.  

Why is that? 

It’s boring.  And it’s not rewarding.  It’s high paying, however, that’s not my driver.  And I can make that 

determination that, because of my 3 years of experience, and again through my observant nature, I was 

able to see people that weren’t happy with their jobs.  They were more or less stuck in that position 

because one thing or another, career advancement, obligations, such as a mortgage or family, but, they 

were unhappy.   

So they kind of had the golden handcuffs there? 

Yeah, they did, they did.   

And so how do you see your career developing and what decisions are you making for your career 

now that . . . 
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Well, going forward, as far as my career developing, I can make that conclusion that insurance is not 

where I want to work.  Sales, where I currently work and where I’ve done fairly well, is high pressure so I 

don’t want to work in a high pressure environment.  I have made the conclusion that money is not a 

driver, as I mentioned.  And I would rather seek a profession that is rewarding and I can provide the 

knowledge that I have accrued to individuals that don’t have this knowledge.  Basically I can provide my 

4 years of education, my 3 years as an intern, my experience that I’ve had in my young professional life to 

a young [David] coming into [my school] who is a first generation student, who has not internship 

experience and doesn’t even know where to look for an internship.  I would much rather be a mentor to 

them and a source of knowledge.  

So you’re looking for a career in higher education, or. 

Yeah.  I am ah as I mentioned I’m waiting on a position at Woodburn and, did I mention, there is an 

instructional assistant position at the Woodburn high school that I have applied for, and what I plan to do 

is have informational interviews with the [more on educational plans to become a teacher and where to go 

to a master’s program in education].  I see myself serving my community and as cliché as it sounds, make 

a difference.  I want to help bring that social and cultural capital back. 

I remember going to that mock interview and I’m not sure you’re familiar with this, but men’s suits they 

have the brand normally on the cuff and they also have the back where it flaps, they also have that with 

very thin stitching.  So when you buy them at the store, that’s how they come. They come with the brand 

on the cuff and on the back the flaps are stitched very thinly.  The point is to make a proper presentation 

and show the brand.  Well, I didn’t know that you’re supposed to take off the cuff brand and the undo the 

sowing on the back.  I went to my mock interview with Michelle, in fact I also went to the Liberty 

Northwest interview with the brand showing, the Calvin Klein brand showing and my flaps tied.  And it 

wasn’t until I realized that was not how you’re supposed to have them that I was embarrassed. 

So all those little things nobody tells you. 

It’s all those little things.  It’s the social capital.  If my dad had worn a suit before, or to a business 

interview, he would have told me, son, you yank off that brand name.   it doesn’t ruin the suit, by the way, 

it’s very thinly stitched and you simply snap it off.  But I would be much more gratified if I could help 

students snap off their cuff before interview.  

That’s awesome.  I just want to thank you so much for this interview.  I think you’re a really 

exceptional person.   
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Interview 5, Transcript 

Just to start with, tell me a little bit about your family life, your parents, siblings, and 

extended family. 

Ah well, my family, like my parents, are both from Mexico.  They’re from a state called Jalisco 

in Mexico, and they’re both from very small towns.  Um, they both went to school up to 

elementary, and finished elementary, and then didn’t have any further education. Um they were 

both like working families.  Their parents had some land so they lived off the land.  Um my 

dad’s family, they had um cattle.  And my mom’s family they grew sugar cane.  So that’s how 

they made a living, and a lot of times like in Mexico the children would help on the land so that’s 

why they had to leave school, because they needed people.  And my dad came here when he was 

like I think a teenager.  I don’t know the exact story, how old he was, exactly, but he came here 

um, like he came here illegally actually.  Worked a couple of years and went back to Mexico, 

then he came back through California, I think it was through the Amnesty that he got residency, 

and then later a citizenship.  I don’t know if he got citizenship right away, but, yeah.  He’d been 

here a couple of years then he went back to Mexico and met my mom.  Got married, he wanted 

to live here so he brought her here.  I was born here, my brother was born here and ever since 

we’ve just kind of established ourselves in Salem.   

So it’s just you and your brother? 

Yes, just me and my brother. 

Do you have extended family? 

Yeah, I have, but most of them are in Mexico.  Two of my dad’s siblings are in Salem, so his, my 

uncles and their families are here.   That’s the closest family we have here.   

So, you grew up in Salem?  How would you describe your neighborhood you grew up in? 

I live kind of like Center street in Lancaster that’s a pretty active area.  I live right behind Target.  

Where that Target is, there is a the street behind it, I live on that street.  Like a gravel road it’s 

like blocked off, it’s like a barrier, so people don’t keep trying to cut through there.   

And how would you describe it.  Where there a lot of families there, or what kind of people 

lived around there? 

Um, I would say most of the neighborhood there doesn’t really interact much.  So I don’t know 

everyone.  It’s been really hard getting to know people there.  Um I think most people who live 

there are just very reserved.   

Did you live there all your life? 

Yeah, we’ve lived in the same house since I was little.   
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So growing up, what was your exposure to education or different occupations? 

Well I should mention, I guess I kind of forgot, it might be important, or not, but when I was 

born, my mom didn’t like living here.  Cause to her everything was so foreign and different.  So 

she, her parents came when I was born and then she decided she wanted to return back to Mexico 

to live with her parents.  And so I actually kind of grew up, not grew up, but until I was like 4 or 

5, and then my dad wanted me to start school here, so he wanted us both to come back.  And 

that’s when he had saved up enough money to put a down payment on a home and not rent.  

They didn’t want to rent.   

So then your mom came back? 

Yeah.  So we came back together and I started school here and  

Did she start to like it a little bit better?   

Um, no she was never very fond of it here.  But she also agreed with him that maybe education 

here in the US would be beneficial for me.  It was kind of for me and sometimes I feel a little 

bad, like. 

It’s a lot of sacrifice, huh? 

Um hm.  So I have to make it worthwhile.   

Is she still here? 

Yeah, like my brother was born and she wasn’t going to leave us.  She always talked about like 

wanting to go back.   

Do you go visit? 

Yeah, every year, almost. We go around December, around the holidays. They try to get time off 

from work.  I just wanted to throw that in there.   

Yeah, interesting.   

As far as education, I’ve lived in Salem all my life, so I went through Richmond Elementary 

which ……..[describes elementary education]  

Did you know people growing up, did you know people who have more education than 

your parents?  Other than your teachers, did you have people around you? 

The closest we had, we didn’t have a lot of friends here, ah or family, actually my dad’s brother, 

he went to college in Mexico, to be a veterinarian.  His oldest brother, and, but we didn’t really 

see them very often.  The closest family that we associated with, is a like friends my dad knew 

the like the dad of that family, uh from Mexico, and his wife had gone to high school.  And I 
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don’t know if she went to college here, but she had at least, went to high school.  Um, when I 

was younger I didn’t know very many people.   

Ok so your family was a little isolated. 

Yeah, most of the people my family knew were like through my dad and his work.  A lot of them 

were in the same boat as my dad.  From Mexico. 

And what was his work? 

He did ah forestry things like cutting down trees, planting trees like for roads.  So he was 

working on contracts, so um the contractor.  Where they were going to build roads they would go 

in and cut trees. Because of the law, every tree they cut down they’d also go plant two trees.  So 

planting trees and cutting down trees.   

So for you, even though your family or your immediate parents didn’t necessarily get a lot 

of education, you had some people in your family who were getting education, like your 

uncle.   

I didn’t know about that, though, until I graduated high school.   

Oh ok. 

I never knew that he’d gone to school for veterinary.   

Do your parents talk about stuff like that? 

Well, he’s never practiced his, he never got to be a veterinarian.  He lived here, so he couldn’t. 

So what do you see as your family’s attitude towards education, in general? 

Um, they value it, a lot, especially um, just the whole decision of them wanting me to, wanted to 

live here because I could go to school here.  That was already a sacrifice in that they value it.  

They thought the education system here was much better, and so they always wanted me to do 

well in school, graduate coll, high school, and go to college.  They never told me that I had to go 

to college, or anything like that.  It was kind of my choice, but they always pushed me. 

So they knew about college and understood that concept, and all that stuff? 

Yes.   

Did your mom work, too?   

Um for a long time when I was very young, she didn’t.  and then after my brother was born she 

didn’t.  ah, but once he started going to school she started working at a plant nursery, planting.  

So, planting trees, again.   



189 

 

 

Ok, it’s in the family, huh? 

Yes, but recently, my dad has worked more with forest fire fighting.  So again, with trees.  I 

always joke that all my dad’s jobs revolve around pine trees.   

How about attitudes toward career, in general?  What did you hear about career growing 

up?   

Well, I think my parent’s expectations ah, my dad mostly.  My mom is more like do something 

you like and hopefully you can make money out of it.  My dad’s attitude towards career and 

education is more like you should be a lawyer, you should be a doctor, you should be a business 

man and or something that he perceives that is of high like, prestigious.  And economic status.  

Um, sometimes I wonder if it’s just because he wants to show off, like my son’s this, and 

engineer, or a doctor, or a lawyer.  Um, but I think he sees, like I should be doing something 

that’s like higher, and in his eyes, like, prestigious.   

And something he’s kind of familiar with, the doctor lawyer?  

Yeah, something that, I think it’s like something he can be proud of.   

And how do you think that has influenced your values? 

Well, I, I don’t know.  I’ve always had the mentality that like school was very important since I 

was very little.  Like my parents always like drove that point, like “do well in school” and I also, 

after having lived in Mexico, to me it was very different coming here.  I actually didn’t like it 

either.  I always told my mom, we should go back.  So, to me, in my head, it was like if I’m here 

for education, like I might as well like do something good with it.  Not just like, just let it go to 

waste, because then it’s like kind of in vain being here.  So, I always carried that with me.  I 

always tried to very well in school.  I did, I actually ended up doing very well.  But I have that 

motivation inside I don’t think is very common.  That reason, I don’t think is common.   

How do you feel like it affected your attitude towards career, in general? 

Well, they never really told me what they wanted me to do.  They never told me any of that, um.  

Like I knew this from my dad, like the type of person he is, I knew what he wanted.  It wasn’t 

like a very direct thing that I knew what he expected from me.  But with my mom it was just like 

find something.   

And what was their attitude towards their own jobs, like managers etc? 

They would say like sometimes the reason why I would go to school, you should work well in 

school, cause you don’t want to have a job like what I have, or do this for the rest of your life, or 

accept these kinds of jobs, very low income.  Very hard physical work, um.  And they would just 

tell me their jobs were not very pleasant jobs, um, so in order for me to keep away from those 

jobs that I should get an education.  My mob basically said education is the key out. 
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That’s great, though.  So not a very clear message, but definitely not this. 

Yeah, basically don’t do what we’re doing.  Do something better is what she would always, my 

dad, too. 

Tell me a little bit about the internship that you had and how that connects to your 

education.   

Um, so, I chose to be a business major, um and I know the reasoning, it’s kind of weird, but so I 

want, my dream in life is to travel, um, to far away places that I like with different cultures and 

with different people.  Because, I think it’s been sparked because of my, like how much I like 

going to Mexico.  And how much I appreciate since I’ve been here, like the cultural difference.  

And I really value a lot of different things and I’ve learned from the differences, too.  And so I 

think traveling, I’ve gotten a chance to go travel, uh recently to Spain.  Um, it’s just something I 

want to do with my life, so my reasoning for doing business was if I do international business 

they might pay me to go travel and like maybe, I don’t know business presentations.  I’ve gotten 

this from movies and TV, I don’t know where I got this idea.  But in high school I was in a club 

called Future Business Leaders of America, and so I did pretty well with their accounting tests 

and some of their events, their competitions, I did pretty well.  So, I enjoyed it and I just kept 

wanting that line of business.  So, one day in one of my business classes here, a professor 

mentioned that there were available internships with the [city] Chamber of Commerce, and other 

advisors have been telling me like you should, to really look into doing an internship, because 

employers really seek some kind of experience and I don’t have any besides like working as an 

RA on campus.  I worked at the Oregon State Fair, I worked at the Jerky Hut selling jerky 

samples, stuff like that, nothing like very professional, and so this professor mentioned this, so I 

contacted him and he basically set me up with the application and contact with the people from 

the Chamber of Commerce and then I did it for spring term last year.   

And what was the internship about?  And how does it connect? 

It connects, well just because I get some kind of an experience, uh like working in that 

environment, like the office environment like with people.  I don’t know, it was just interesting, 

like being like in the office and everyone has like their little room, and there’s a secretary at the 

front door.  Like, it’s not something I’ve ever like worked at.  Like kind of the place I worked at, 

so um I got to shadow the CEO and sit at through some of his meetings and ah, I got to listen to 

him make calls and be interviewed on the radio, and email like their members of the Chamber, 

set up appointments, and like saving documents.  I did a lot of like, like what you normally see 

on TV, like the intern doing, like making copies and ah filing things, and shredding papers, and 

doing stuff like that.  But at the same time I also got the opportunity to like watch them do their 

jobs on a day to day basis and just kind of get an idea of what they do.   

Sounds like you got some good exposure.  
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Yeah, and even when I was there I sometimes felt like I wasn’t really learning much, because I 

was like I’ve written email before, too.  You just have to know who you’re sending it to, what 

you’re going to say.  So it was kind of strange to just sit there and watch someone write an email.  

Because to me it like “I’ve done that” it’s a pretty easy thing to do. 

Right, 

But it was just this, like the CEO was so, like he had so many emails to go through, so he was 

very quick and super in tune with what he was doing, he was receiving calls, multi-tasking all 

these communication sources.   

What was your impression of the place? 

Um, it was kind of boring.  That was one of my, I mean I had to dress up every morning and like, 

get up pretty early, shower, put on dress shoes, dress pants and dress shirt and a tie, and like, I 

hate shaving.  Now, I’m dong no shave November right now, I haven’t shaved for a while, but. 

Um, I don’t know, just having to like worry about my image so much every day, and going there 

and just very like, I don’t know, it felt very cold, very quiet.  Everyone like gets in their office 

and does their own thing.  They’re nice people, like when you get to talk to them.  But they’re so 

busy doing their tasks, that it felt really strange.  And also I kind of felt like an intruder.  Like I 

was just coming in and spying on them, or something.  They’re nice, they’re welcoming to me, 

but at the same time, like I would show up and say, what do you have for me, today, or, cause 

they didn’t have like a specific task for me.  I didn’t actually work for them.   

Oh, 

I wasn’t getting paid, it was like a, just, to let me . . . 

 To give you an opportunity? 

Yeah, very random, like tasks on a daily basis.  Some days I ran errands for them.  Like, one of 

my last days I think I got to, they gave me some awards that they have given people, but they 

hadn’t been picked up.  So they asked I I could deliver them. And so I went around [city] and 

delivered some.   

So that was like the biggest task you were given, huh?   

So, it was like one the things I got to do by myself.  They were like can you just go deliver these 

and gave me the address.   

Did you do this internship for credit?   

Yeah, I got some credit for it, so my professor had me like write some journals about what I did, 

and tried to relate to some of the stuff I had learned.   
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Yeah?  And did you feel like you learned something?  

Not a ton.  Not a ton.  A lot of that stuff I feel like I kind of already imagined.  Without ever 

having been there.  But I did get a better sense of what it’s really like on a daily basis while I was 

there.  I kind of think that I didn’t like it. 

That’s valuable, too.  Now you know more about what that feels like.  So, the next question 

is about the role your academic and other college personnel had in preparing you.  Did you 

feel you had a little bit of preparation before going in?  Did you know how to make the 

most out of this? 

Well not necessarily from the university.  I think from before, in other classes, like in high school 

with the FBLI club, I made a huge mistake, but they taught us how to make a resume and why 

it’s important that we have to dress up in interviews.  Ah a lot of formalities.  So I got to learn 

those through that, because I was involved with that club.  But I made the biggest mistake that, I 

knew it was a mistake, but I don’t know, the morning that I woke up to go there, um, I was 

already [inside out] but I didn’t think about it until I almost left to print out my resume and take 

it physically to him, instead of just emailing it to him.  And so, I was scrambling like right before 

and my dad’s computer, printer was like, something was wrong with the ink.  And so I didn’t 

have enough time to go to the store to office max or anything to go and print it, so I just took my 

laptop with me.  I showed up and I knew it was already bad and I let him know like um, I’m here 

to meet with you, cause he set up an appointment with me, he had to meet with me before he 

could accept me as an intern, and ah, I had to let him know I know I was supposed to have a 

resume with me, but I completely forgot until this morning that I had issues printing.  And so he 

said, well normally I would not give you an interview, I would just say I’m sorry, but ah, but this 

is not like a formal, like a real job interview, so he let me in.  and he said I could just email it to 

him.  So he interviewed me and he asked me like at the end of the interview if I could send it to 

him.  So I came back into their building so I could use their wifi, and I connected to my 

computer and I emailed it to him on the spot and so he looked at it and said it looked well made, 

so he gave me the yes.  

Ok, but that was kind of a bad start in a way 

It was, it was, and I had done it before, I just hadn’t had that experience so often, but that, it 

wasn’t like second nature to me, oh yeah interview so I have to take a resume. 

This is why it’s so important to do these things, it helps you practice.  Alright, so, being that 

you are the first in your family to work in that kind of professional environment, how 

prepared did you feel in term of skills, like understanding the rules, and sort of 

understanding the professional etiquette of a place like that?   

Well, the only reason why I had some experience with it was because of that club in high school.  

Because I got involved with it.  And they taught us a lot of business formalities, like how to 
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shake a hand firmly.  And we had like a job interview, like a practice kind of thing.  It was like a 

mock interview thing.  And we would do like a mock interviews and pretend to look for a job. 

Um, so that’s some of the experiences I had, that I don’t think my family or anyone else had.  

And that’s because I went to high school.  And I know not everyone in high school gets it, but I 

just happened to be in this club so I got that information.  But even then, we once I think in high 

school we did like an etiquette dinner, and to me it was so weird, cause it was like a first time I’d 

ever really done that.  And then I’d never had a real life situation where I needed that 

information.  But, what fork to use first and what knife to pick up.  Oh and even the first time I 

ever went to a dinner like that, I think I was a student of the month in my high school and they 

took us to the Red Lion hotel, and there was a, a Chamber of Commerce event.  And they invited 

students of the month from the school district.  And the towels, I because I  think it’s from TV or 

something, I thought they went here (points to front of his collar) and I was about to do that 

because I wasn’t sure what else to do with it.  My professor looked over and said it went on your 

lap.  And that was the funniest thing to me because it was like oh I didn’t know that.  I looked so 

dumb putting it in my shirt.  So like a bib. So there was little things like that where I was not 

comfortable because I didn’t know like what the norm is.  Am, and they actually invited me after 

the end of my internship, they invited me to a dinner like that, it was paid for by them, so that 

was very nice of them.  At that dinner I also felt a little uncomfortable because most of the 

people there are all business people, very professional, very educated, so they know, I think it 

goes, I don’t remember.  Yeah, from the outside in.  so they give you like the coffee first, and 

then they did like the main and dessert.  Oh salad and then, main course and then dessert.  And 

that stuff, like I don’t ever do, unless I’m in that situation.  And so it’s very uncomfortable.  

Cause I don’t know what, cause I don’t know what, like I just feel like I’m out of place.  Um, in 

the office, uh, I kind of just did whatever they told me to the best of my ability.  I didn’t feel like 

I was um, like incompetent, it just, sometimes they have to show me like how to use a fax 

machine, and where to press, they had to show me and then I’d repeat the same thing over and 

over.  It wasn’t too difficult.  Um. 

Was there another intern there or were you the only intern? 

I was the only one at the time. There was supposed to be another one, but they never completed 

their interview, so. 

Was there anything you wish you had known before the internship that was more about 

navigating office politics, or just kind of interacting with professionals? 

I wish I would have known a little bit more about what they did.  Because even in the interview, 

I knew that the [city] Chamber of Commerce or any chamber of commerce connects different 

businesses to collaborate, and try to do something in the community that also helps benefit the 

local businesses.  Um but that’s pretty much most that I knew.  And even now, it’s hard for me to 

understand exactly all the activities that they do.  What purpose they serve.  Um, so, even while I 

was there, like I didn’t know exactly what they did. 
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Did you have conversations with people; like did you . . . 

Yeah, like the CEO, he was pretty busy so I would get to sit in some meetings, but it was on the 

spot, like “today we’re doing this” “we’re going to go talk to some people in the capitol”  it was I 

think, not the house, the . . . .  there is a mayor.  I don’t remember.  

Oh, City Council? 

City Council.  That’s what it was. Yeah, the City Council.  And they were going to talk about 

certain issues that were arising, like they, there is a proposition to build another bridge.  And 

something else with the streets, um.  So we went to that.  It was very on the spot.  One day, uh, 

Kathy Moore, who did some of the education, of relationships with like the schools, um, she was 

doing a career fair, at the elementary school.  It was just to learn about like what different people 

do. So she was contacting police officers, um artists, people who know restaurants.  It was very 

like, on the day thing.  Like that one they had told me beforehand.   

So you weren’t really involved, just kind of  

I just showed up and they told me on that week what I would do.  So don’t think there is 

anything really that I could have done to prepare more.  Except for knowing more about what 

they do.  And they gave me like a little book to read, a little thing about them  but, it was really 

boring and even after reading it, I was like I’m still not sure.  So it was kind of like sugar coated, 

it just didn’t seem like, I didn’t get exactly what they did from reading that.   

Um, what would you consider as the culture or values of the people who were there?  

Um, I just, they were very nice, they were kind, they were welcoming to me.  Um, Kathy 

especially, she was like very enthusiastic about like having me there, and she very often tried to 

find things that I might enjoy more, because I think she noticed that a lot times I was kind of 

bored.  I was just kind of sitting through stuff and trying to get it over with.  She was very often 

trying to find something more interesting.  She asked me several times, is this something you’d 

like to do.  Everyone else, though, they took a little bit out of their time to like meet me and just 

ask me a little bit about myself.  What school I went to, what I’m studying.  And they would say 

a little bit about what they did.   

If you were to describe to somebody who hadn’t been to a place like that, say compared to 

other places where you’ve worked, what seemed to be important value these people hold 

dear? 

I think that there was like, how it was different from other environments, like work environments 

I’ve been in, is that it’s very professional.  Very, like everyone is dressed up for business, in 

business attire, everyone is very, like not necessarily politically correct, because I’m not trying to 

say other places are not politically correct, but they’re very formal, they’re very, um I can’t, 
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they’re very businessy.  I don’t know if there is another word to describe that.  I don’t know, just 

very like professional.  I don’t know what else to call it.   

So they didn’t really relate to each other as casually?  

I could tell there were like some kind of friendships, like bonds between some of them. Like I 

think they knew each other like longer.  So I think some of them, I could see their interactions, 

they seemed more casual, with each other, but it was still like they didn’t, they didn’t want to not 

cross lines, but um, they wanted to keep a certain level of professionalism, so there was certain 

ones of them when they were together, joking a little bit more, a little more comfortable around 

each other.   

Not as formal? 

Yeah, not as formal.  As with others it was more work oriented.  And with, every now and then, 

there was like a couple of them, when they were together, they’d joke around, a little bit.  Talk 

about their personal life a little bit more. 

So it was, you got the message, if you are in this place this is sort of how you act? 

Yeah, I, I was, I tried not to distract from their activities or anything else that I was there for.  So, 

except for Cathy, we would talk a little bit more.  So there was a little bit more small talk there.   

But there wasn’t a lot of interpersonal interaction where you got to meet them as people? 

Yeah I think there was in the beginning, just because I was the new person.  I think they were a 

little curious, at first, too.  Just asked me some questions about myself, but after that it was more 

what are you going to do today. 

So the value was very much when we’re here we’re only focused on work? 

More than other places.  It wasn’t purely just that.  Every now and then there was a little bit other 

stuff, but very much more than others. 

Sounds like it was hard to break into as a student.   

A little uncomfortable.  It’s not very easy to do. 

Sounds like it.  Do you think there were some values that you learned there or behaviors 

that you learned that you have taken on or adopted for yourself? 

Nnnn, I don’t know. 

Maybe something, if you were going into your next job you’d now do differently? 
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I mean I kind of got an example of like how they have done it, I don’t know if that’s a standard 

for everyone.   

Is there somebody there you thought I like how this person carries themselves. 

Yeah, there was one guy there.  I think he was not working for them.  He was transitioning out of 

the Chamber, but he was still doing projects with them.  But he was actually moving out of his 

office when I was there.  And I got to peek into his office and it was very different; a very 

different setup than everyone else.  He had a lot of different colors.  I don’t remember if his walls 

were a different color, but I think he had like a couch that was a very bright color, might have 

been red, I don’t remember.  And there was a very colorful lamp.  But it all looked very elegant.  

It wasn’t just like a bunch of color or very extravagant.  It was very like classy, it was interesting, 

because I felt like he had a different style than everyone else where it was still professional, I 

think, at a certain level, but more personality.  It was very interesting looking and so I remember 

commenting on that.  He also like, he wore like the skinny tie, not just a regular tie.  He was a 

very different business man to the rest of them.   

And you were attracted to that? 

I thought it was interesting cause everyone else was like pretty similar.  And he, I feel like he 

was still meeting their standards, and expectations, but in a different way. 

In his own way, as opposed to losing his personality.  Sounds like everyone else kind of put 

on a face to be there. 

Yeah, he had his own style.  I thought he was really cool.   

Too bad he left.   

He was still helping with some projects.  I think he was helping with their online program. 

Maybe a little bit more of a creative personality.  Ok.  So were there things that you noticed 

there that you know you wouldn’t want in your life? 

I, I don’t know.  I like that working in an office is very safe.  It’s very comfortable because 

you’re not like outside.  The weather is not a factor.  It’s very calm, you access to like the 

kitchen, coffee and snacks.  They had a refrigerator, they told me like a could grab anything from 

there.  It was very like, like it’s a nice setup.  But it also seemed very boring to me.  Like the 

CEO, when I hear about a CEO it always sounds like very powerful, like influential people, and 

they must have very interesting lifestyles.  Not say that Jason didn’t have an interesting life, I 

don’t know outside his work, but like in his office, at least, it seemed very boring to me. It didn’t 

seem like something I wanted to do every day for a long time.  He got to meet with some people, 

but they were very like focused meetings for a purpose, like we’re going to meet with this person 
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about a new healthcare plan, Care Oregon, I think.  And talk about different business leaders, 

about the new bridge.  

Did he seem to enjoy his work?  

I don’t know.  I couldn’t tell.  He was, he seemed very energetic and lively when he spoke with 

people.  But I don’t know, I couldn’t tell if it was something that you do as a professional. 

Because I know that you, with people skills you have to be very uh outgoing.  So I couldn’t 

really tell if he really and truly enjoyed it or if he made it seem that way for the people for the 

appeal.   

But because you didn’t really feel like people were really being themselves, it’s kind of hard 

to know, right? 

Yeah.   

Ok, interesting. 

I can imagine several of them being like when they’re at the job and when they’re away from the 

job being very different people.  That’s how I see it.   

What do you think about that? 

Um, I think it’s kind of a little tense.  Like umm, I think it’s great that they are so professional, 

but I think it’s also like a little uncomfortable.   

But what about for you, is that something you want for yourself?  

No. I don’t know.  I think it comes with the job, for them.  And a lot of times those jobs are very 

appealing jobs, because they’re higher paid.  I don’t know exactly what they get paid, but just 

assuming this.  Um, and I think that you kind of like sacrifice some things.  I think like someone 

like my mom or my dad were to say, well in our job we get to act how we want, but it’s a very 

hard working thing and you get tired physically.  It’s something you put up with.  Maybe to them 

it’s that sacrifice, like if I want the job I can’t be super me me me, like how I am outside.  I have 

to be more businessy.  

It’s just one of those things.  What kinds of thoughts and feelings came up for you when 

you interacted with the senior members of the office?   

Like what kind of feelings 

Yeah, like, do you remember any particular feelings? 

Um, well sometimes I felt like I wasn’t very prepared to be in their presence.  Like I wasn’t very 

prepared for their topics of discussion, like I wasn’t super knowledgeable about what they were 

talking about, so I couldn’t really, I just listened most of the time.  Every now and then I’d try to 
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like pitch in something.  But a lot of times, when I spoke, it was because they asked me a 

question.  So when they referred to me for something, then I would answer their question.  But, 

most of the time it was very, um I don’t know, it was kind of out of my reach, the topics.   

Did you ever have a conversation with them that was not about a particular topic that they 

were discussing? 

Nnnn.  Well they asked, when they asked what it was that I wanted to do.  Like when around the 

beginning, like sometimes they’d ask me like what I’m studying what I want to do later on.  

When we talked a little bit about the high school interviews it was the mock interviews, I was 

familiar with that, too, so I could talk a little more about that.  And about my experience with 

that.   

Did you ever initiate a conversation?   

Nnnn.  With Cathy I think I did more, because of the kind of work I was doing in her office, it 

was very like, I could do it without, like I was folding papers, putting cards in envelopes, and 

folding them.  Like it was a very easy job.  So I could talk right there and we could talk about, 

mmm, Mr. Lomax was my favorite teacher in high school and she knew him.  Talked a little bit 

about him, we talked about jury duty, because I had just gotten a letter about serving on jury duty 

in the summer, so we talked about that.  She told me a little bit about her experiences with that.  

It was like with her I did have more of a conversation about different topics.   

So she was the most person person? 

The most personable person. Yeah, with her I did have a lot of different conversations.   

Can you recall an experience where you felt you really belonged there and one maybe 

where you didn’t belong?   

Um, when they, they asked me if I could also help them with the mock interviews, that was a 

role that I played more in, so I actually was doing something.  I got to interview people and they 

showed me a little bit of how to do that.  And it was the first time that I got to interview others, 

so I had been on the other side, but this was interesting to me to learn how to interview others.  

And I was learning from them about stuff that they were doing and the reasons why it’s good to 

do some things, because I was seeing it from the other side.  So was observing that, and I felt 

very engaged in that.   

You had a purpose. 

Yeah, I was actually doing something, and also we went to some elementary schools when they 

did the job fair there, or career fair, I think.  Um when they had professionals there and talking 

about their positions.  They also had me talk about college and transitioning from high school to 

college.  So there I felt I was actually contributing more, and I enjoyed that.  And um. 
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And both of these you’re involved in an activity that’s not business related, per se.  it’s 

more in education and being of service of some kind. 

Yeah. Um hm. 

Would that feel more comfortable, more interesting to you?   

It was a little more nerve wrecking.  It was a little more new.  Um, but the, I don’t know.  It was, 

it was more interesting.  

Ok, was there a time when you felt really out of place, or you didn’t belong there.  Can you 

think of an example? 

Sometimes, when, well I saw the value of why it would be helpful being there when I was 

shadowing Jason, the CEO, um so it was interesting to see like what he did on a daily basis.  But 

when there was a meeting like one on one with people, and a I would also get to introduce 

myself or he would introduce me, and he would say like he’s going to sit in with me, he’s 

shadowing, and the information in here is not going to be shared, it’s private.  I was very 

detached also, from their conversation so I felt like I was just spying in on the conversation, like 

being kind of nosy.  I don’t know.  And also I was not very familiar with a lot of the topics, so 

there wasn’t like I could contribute anything.  So there wasn’t really a reason for me to be there 

except for learning what Jason does on his job. 

Kind of awkward?  

Yem, 

Can you recall a time when you felt kind of self-conscious about being from a different 

background?  And now I’m talking more about social class.  I know you’ve got a couple of 

different identities being Latino.   

Well, I think, so I was the only like non-white person there, so that’s just something you notice.  

It’s not necessarily a bad thing; it’s just something you notice.  Um then also, I was a lot younger 

than most of them, so that’s another thing that distinguishes me from everyone else.  I wasn’t 

always sure like where I could sit like during their meetings.  I wasn’t sure where I should be, so 

sometimes asking those questions was a little awkward.  I didn’t want to also be unproductive, so 

like just waiting for them to tell me, was weird, so I would ask, and even asking was a little 

uncomfortable.  I think talking with, I forget her name, but there was one lady who, she did talk 

about like her children with me, and ah like their SAT’s in high school and they’re looking at 

certain colleges and like a lot of the colleges that she was mentioning were like very prestigious.  

Big name schools.  And I think she was like, I think she really like, her son was going to study 

something really like aeronautics, or something, like with planes and.  I don’t know, it seemed 

very like high class and to me like, when we were talking about jobs I wanted to do in the 

summer, like I was thinking about doing like comb binding.  Like, I was applying, I did work in 
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the summer in a cannery.  Like mentioning that to her kind of like, I felt like I shouldn’t mention 

that because she might think less of me, or something.  It was weird.  She was a nice lady, but I, 

but I did have those thoughts like maybe I shouldn’t be telling her that I  

You felt a little bit of classism even though she wasn’t thinking she was doing it.  She was 

just sharing her kind of privilege, in a way, right? 

Yeah, and I think she, she also even game me like a, like a website.  I don’t know if she knew the 

people that were working, or like owned the place, but it was like a place where they hire people 

for comb binding.  So she gave me like an email and she told me she thought they might be 

hiring.  So, I wrote it down.  But even when I had shared that, I thought maybe I shouldn’t have 

shared some of that stuff.  I could tell, a lot of them had education and, so it was a little different.  

And sometimes with my wording, I tried to speak a little more professionally, because I was like 

I have a lot of education myself, I’m in college and I should demonstrate that I also am educated.  

But, then when we went to like the elementary school, I was speaking to like kids and we were 

talking to, they were like remember with them you have to use language that is easy for them to 

understand.  But I was like in this mode that when I was speaking to little kids I was like, it was 

then again choosing my words so they could understand, because I had chosen my words 

differently when I spoke to them.  It was weird.   

That was like navigating 3 different worlds in one place, because they were there, too, 

right? 

Yeah. 

So you didn’t want to embarrass yourself 

By the way I spoke, like the words I chose.  But I was also speaking to kids so it was kind of 

tricky.   

Do you remember how you felt at the time? 

Um, I was just feeling very careful with my actions.  Um like how I sat and what I did.  I just felt 

like I didn’t want to do anything wrong in front of them.  And since I haven’t been in that 

environment very long, I don’t know what is acceptable and what is not.  I know that they are 

very professional so I should probably do as they do.   

Do you kind of observe them to see what you should do and what would be appropriate? 

Yeah, like in the meetings, um they would all sit very like bored in their chair.  Like very straight 

up.  None of them were sitting back.  I learned that because it demonstrates respect and that 

you’re paying attention, so I would just do the same as they did and um, in the meetings, like I 

would try to make eye contact, too.  They all make eye contact with the person they are speaking 

with, um I don’t know.  



201 

 

 

Yeah, those are great examples.  Um, how important were relationships to doing well in this 

internship?  Was that something that you noticed was important in that office, people having 

relationships with each other in terms of having social connections with others. 

Professional? 

Yeah, professional. 

Ah, I did notice that they knew a lot of people.  And whenever someone came in they always 

knew their names, and they would tell me oh this is so and so and they do this.  Like to me it all 

went over my head because it was probably the first and only time I would ever meet these 

people.  Um but they knew a lot of people.   

So let’s say if you were, it’s kind of hard to say, but if you had been interested in actually 

going to work for the Chamber, like what would have been the key to making sure you . . . 

Well I think to work with them, if they had a position open, that would be the first, I don’t think 

they’re hiring anyone, 

Right 

Um, I don’t think you necessarily need to know them.  I think you would have to appeal to them 

in some and it would help if any of them knew you, I think it would help.  A recommendation 

from someone within the organization already.  Um, I don’t know how they all became a part of 

it.  I know a lot of them already had a lot of years there, so I don’t think there is anyone relatively 

new.   

Ok, did you perceive it as kind of a political environment, was there a lot of office politics 

going on, that you observed?  It’s can be hard to tell, I know. 

What do you mean by office politics? 

I don’t know, um vying for influence or power.  

No, not necessarily.  I think it seemed like what Jason wanted, because he was the CEO, I think 

what he would say was more valuable to them, like to the rest of them, his opinion, because a lot 

of times they would check in with him to see what he thought of what they were doing.  I think 

it’s pretty normal though because of the hierarchy of how they work.   

So it wasn’t like an environment where it was really important to get to know this guy or 

this person, or this person is going to help you get along and … 

No, I didn’t feel like that there.  I think it’s important to really like being on the good side for the 

CEO, because the CEO makes all the decisions, but I think that would be everywhere, like the 

person who makes the decisions, you want to be on their side.   
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Sounds like everybody was working pretty autonomously, too.  

Yeah. 

Did you build any relationships, other than with Kathy. 

With Jason, a little bit.  Uh, but with him it was a little bit more professional.  He was trying to 

address like why I’m there.  Um, and um, I don’t remember her name, I feel so bad, the other 

lady in Kathy’s office. 

Josefine, that’s her name.  She’s the one who was talking to me about her son going to college 

and.  With her I did build a little bit of relationship, too.  Mostly when Kathy was not there and 

(571:15) Jason was busy or out for the day, um, I would be working with her and uh, um we did 

talk about other things besides what I was doing there.  Um so like I said we did talk about her 

son and oh and she did tell me about her experience with when she was an intern.  She said 

things were very different.  She did tell me that when she did an internship, it was very isolated. 

She would walk in and she said a lot of people didn’t know her name and she would like just go 

into a little room and just do a lot of work and then leave.  Like paperwork.  So I was thankful 

that my experience wasn’t like that.   

At least they included you a little bit.  Do you feel like anything that anything that you 

learned there or people you met there will help you with your career goals and what you’re 

interested in doing?   

I think it gave me a better idea of what it’s like to work there.  I think I have a more realistic like 

experience with it now.  So I know that I don’t necessarily enjoy that.  I kind of would probably 

stay away from, I don’t know, financially like if they do get paid well, it’s attractive, but at the 

same time, it’s not something I’d be super happy with.  I enjoyed that they worked with 

education and because that’s something I thought of maybe in the future.  So, going into the 

elementary schools and doing the interviews with the students, that, to me, was more appealing 

and actually was doing something.  Maybe if I was part of the organization and like I knew what 

they, like more of what they are doing, they have like their purpose and their organization.  If I 

had something similar, then maybe I’d feel more connected.  Like time there wouldn’t feel so 

like, just not, it wasn’t wasted, but like strange.  Like to me it seemed boring.   

That’s fine.  What kind of cultural knowledge or behavior do you feel like was valued in 

this environment?  And given your working class background what did you feel like about 

fit with the organization?   

I think formalities.  I think there are just a lot of formalities that I think I’ve just learned a lot of 

them through my experience in high schools with the club and my business classes here.  Um, I 

think if I hadn’t had some of those like lessons and classes, I probably would have been more out 

of place. (1.00).  just the way like you address people, what you talk about and ah 
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What did they talk about that you maybe wouldn’t necessarily talk about, other than 

specific content? 

It’s not so much what they talk about, it’s more like how they talk about it.  It’s like when it 

comes to personal life, um Jason, like he would share some things about his family and his 

daughters, and one of them like he shared she was going through some treatment for her.  I think 

she had a tumor or some sort, I think it’s cancer, maybe.  And so, he did share some things with 

me.  But I think, it was like a way when, I think in my culture, like when people share that, that’s 

a very like, very important thing.  So, it’s a very like emotional thing.  And there like he did 

share and I felt like a little emotional like that’s something very serious um and I know he cares a 

lot about his family.  Like, that was very obvious to me.  Like he cared a lot for them, he wanted 

to spend more time with them, but I don’t know, the wording, it just seemed more like a, I don’t 

know.  In my culture the way people share that is more dramatic, more emotional, more  

Expressive? 

Expressive.  And um yeah 

It sounds like that was a really strong theme, that that was the difference for you, that 

people just weren’t being very expressive and personable. 

Yeah, it was very formal.  “I’m sharing this with you and unfortunately my wife and I are going 

through this right now, my daughter, she’s doing better”, things like that in my culture you’d 

give more details and like I don’t know, you’d say how you feel, like your emotions.  I don’t 

know, I can’t really explain it.  It’s weird. 

Does it feel a little colder, then, is that part of it? 

A little bit.  But I think it’s, I think if we were outside of the like that business setting, and maybe 

that relationship were different, then that interaction would be a little different.   

It’s not about the people so much, it’s about the setting, about the role that they are 

carrying.   

That’s right, and that’s why it’s important to find an environment that’s a good fit can sometimes 

be a trick, because people put on a different person when they’re at work.   

Yeah, he like I could tell.  A lot of them, I thought they were all very nice and welcoming and 

stuff.  I didn’t think they were unemotional or unhuman.  Uh, it’s just like, I think it was just the 

setting and the way you talk about certain things, and how you act and. 

It’s very appropriate 

Yeah, it’s very appropriate.  What’s the most appropriate way, and that’s what you do.  Socially 

acceptable.  
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Yeah.  Can you think of a time, example, when you adapted your behavior, thinking or 

values that you learned in your family to fit in that environment? 

I don’t think so.  So wait, I time when I introduced my personal values? I don’t know if I 

understand the question.   

Well, let’s say, you actually described it a little bit earlier, like you noticed when they’re in 

a meeting how they sit up and how you started sitting up.  And, if there is anything else.  

Any kind of values or thinking that changed, maybe you noticed was different from what 

you were raised with.   

Um . . . like something I changed about me? 

Yeah, how you behaved or how you come into that environment and you do something 

differently.  Was there something you did that you remember thinking? 

I was a little bit more quiet.  I don’t know what factors play into the reasons why and I can’t 

necessarily tell you that because I don’t really know.  But, I was a little bit more quiet.  I was 

little bit more um just attentive um to them and whatever they did and how I was then to respond 

to them.  Um,  

You started being more appropriate? 

Yeah.   

I’m sure you are pretty appropriate most of the time. 

Yeah. Just making sure I wasn’t going to do anything that was out of the norm for them.  I was 

trying to make sure that I didn’t like . . . Like when they said I could grab something from the 

refrigerator, and they said I was welcome to, I still didn’t because I felt like I didn’t know if they 

grab something, do they sit down somewhere to eat it or walk around with it, I didn’t know how 

they did that.  I don’t know, I just like um.  I don’t know, they welcome me to grab something 

there, and I didn’t know if, sometimes I wondered cause I saw them bring in like pizza and 

they’d had like some leftover pizza or something, they said people could grab it, and on my way 

out I was a little hungry cause I didn’t know when I was going to get lunch, and I wasn’t sure if I 

was allowed to grab a slice of pizza and walk out with it. Like I was leaving, I wasn’t sure if it 

was something I was supposed to eat there.  

And there wasn’t necessarily someone you could ask those kinds of questions? 

Like, I’m not going to ask can I eat this, do I have to eat this here.  Like I’m sure you could take 

it, but it’s just a weird thing to ask.  I don’t know, I guess I could have asked, but I didn’t want 

to, I felt a little uncomfortable asking.   

Cause everybody else there seemed to kind of know.  
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I don’t know, I don’t have the reasons why. 

It makes sense.  Did you ever feel like you took the behaviors that you learned there and 

took them home with you?  Like you started to get more formal, or something with people, 

or? 

Um, I think whenever I’m in more like, more like office setting, I remember like how I acted 

there.  Not at home, though.  At home  

Can you think of an example of when you did that? 

Um just when I’m around other business people, like I said, or not business people, like office 

settings.  It’s a little less formal, but a situation that I’ve got to dress up to then I act more like a, 

like a. . . I don’t bring up topics of conversation as much as I would normally do, like what I 

want to talk about, I kind of like listen more and um try to be more like educated, not so much 

stuff about pop culture or.  There are certain topics that I avoid more, I think.   

I see.  And what do you talk about more that’s more appropriate? 

I don’t know with, I would talk about things like with school or um I don’t know, something 

about what’s happening recently, or, um I don’t know, about local things that other people might 

know about.   

Is that something that . . . what do you think it gave you to get that type of training?  Do 

you feel like it’s something that’s helped you, are you glad that you know these things? 

I think it helps me.  I think the biggest thing I took a way is just the experience of a like of 

knowing what it’s like to work in the office.  Um, and the experience I got is like not something I 

necessarily enjoyed.  It was a very comfortable, in most ways comfortable, environment, um and 

that’s what I got to . . .like to me it wasn’t necessarily easy, because they all have their roles.  I 

wasn’t doing like what they actually do in their um but they all seemed very boring to me.  I 

don’t think it’s something I would enjoy doing.  

But at least it looks like you got some skills you can take with you.  You learned these 

behaviors and you can go into different environments 

I think I could more confidently walk into an office now and know what they might expect from 

me because of like seeing their interactions with each other and how they did things.  I could 

probably, because they’d been doing things for a long time imitate what they do and how they 

act to adapt. 

Ok.  Makes sense.  Now sounds like, did you have a mentor or somebody to talk to 

throughout this experience? 
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Nnnn, not necessarily.  I would write my journals, but I didn’t turn all, like I turned in all my 

journals after I was done with my internship.   

So there wasn’t somebody to reflect with or to process with? 

Mhm.  Yeah. 

It was something you kind of did by yourself?  Is that something you wish you’d had? 

Actually, it kind of would have been nice to talk about like impressions with someone else.  

Because I did find myself sometimes coming back and sharing like what I did with people.  Um, 

just random people.  I would just talk about like “well today was really boring.  This was at the 

copy machine, it did this, I did that, I got to go to the elementary school, I got to see cops, and 

fire people there”  was it the SWAT team or was it the bomb squat team.  They demonstrated 

how they used robots, too.  

Did you ever feel like you wished you’d had somebody to ask questions, like even those 

stupid embarrassing questions? 

Yeah.  I think it would have been nice just to like, someone else who knows those things, and a 

just to like ask without feeling like I  might be [?] or um, like my questions might seem a little 

weird, like  

Like I’m supposed to know that? 

Yeah, like you really don’t know that.  Are you serious?  Kind of like what they might have said 

to me, like “you don’t know that”.  Something like that.  Because I am a business major and 

sometimes I feel like I should know a lot of those things.  I never actually worked in an 

administrative or like an office, I don’t know, like that.  The closest I’ve had to that was I was an 

intern teller at the MAPS credit union at Chemeketa.  So there I also dressed up and a wore a tie 

and like a you know a business attire. Um but I wasn’t in a like a office, like how they were.  I 

actually I would count money, it was the closest thing.  Pretty similar.   

Good stepping stone, it sounds like.   

Yeah. 

Um so if you’d had a mentor what do you think would have been different? 

I think, I don’t even know.  I think I would have felt better about sharing some of the things, like 

what I was doing there, just to maybe get feedback. Yeah. 

Did you ever wish it was something you could ask like your parents, did you ever feel like 

there was a gap. 
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With my parents it wasn’t something I necessarily talked about, because it’s difficult for them to 

understand like even when I was telling them like what I did, I don’t think to them it made much 

sense.  Because I don’t think they ever really either had learned it in school setting or book, or on 

TV or in person.  Like to them it’s just so different, so I think to me, sometimes I would just say, 

mention the stuff that they might underst., like know what I’m doing, but most of the times I 

didn’t tell them what I was doing.  I don’t think they would undertand. 

What did they think of this? 

They thought it was interesting.  They thought it was good I was doing an internship at a 

Chamber of Commerce.  like to them it’s a “ooh”, like my dad especially.  At the Chamber of 

Commerce, like they have a lot of influence with a lot of businesses people, you’re probably 

meeting important people.  And I mentioned that we went to the ah um, dang I forgot what it’s 

called again, with the mayor 

The City Council? 

Yeah, the City Council, um when I mentioned that, like he said oh that’s very interesting, you 

got to meet the mayor, and  

So they like saw you in a shirt and tie and  

Oh yeah, my dad one day I actually stopped by my house after going there and um he was like 

oh, you’re dressed really nice, what are you doing, like something important or something?  

Yeah, but they don’t know like the details of what I do and if I explain that to them it’s very 

different.   

Yeah, it’s a different world.  So, do you think there is anything you could add to how you 

see yourself as a professional now? 

Um, because of this? 

Yeah 

Um, I think, like I see myself as being able, capable, I think of doing what they do.  Like I got to 

see like their day to day jobs.  I think I’m very capable of doing what they do.  Like that was 

something, it was nice for me to realize this. It’s not that hard to reach.  Like I think that’s very 

doable.  And if for some reason I would chose to, like pursue a job like they do, I think it would 

be very possible.   

So that’s kind of confidence building. 

It is.  A very comforting thing to know.  Um, I’ve seen exactly what they do and I think I could 

do it too.  Um maybe with more knowledge about the detail, of the functions and who they have 

to speak with and you, what comes with the job.  Also, just the knowledge, also that I personally 
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just don’t enjoy it.  And knowing that, because sometimes I think if I were to apply for that job I 

think my perception of what it would be like would be different than what it actually was.  I 

thought it was more exciting, maybe like the CEO like with the people and like the conversations 

that they had, like maybe would be much more interesting. I did think learning about the bridge 

proposition was interesting.  I didn’t know that was even happening.  I don’t think most people 

know that they’re intending to build another bridge.  And that was like very behind the scenes 

information that to me was like very interesting.  I was like oh I’m learning all these secret 

things.   

Other than that their conversations were just kind of mundane? 

Very, very like to the point, like we’re just getting this done and then move onto the next 

conversation to get something else done.  

Ok, and how do you see your career developing, now? 

I’m starting to shift a little bit away from business.  I think.  I don’t know, I have nothing against 

it, I just don’t think it’s for me.  And I think that’s something helpful from this experience I wish 

I might have done this earlier um I’m not going to change my major anymore, but there’s still 

something beneficial to me, I think a lot of employers value this, having this kind of experience.  

But it does make me realize that maybe I want more interactive with either younger like children, 

more educational things.  Like Cathy, I think Cathy, if I had any job in their office, it would 

probably be what Cathy does.  I really like what she does.  And Josefine does a lot of the similar 

things as Cathy. Like they do, I think they work together very closely.   

But doing something interactive where you’re benefiting some kind of maybe younger 

population  

Yeah, working with younger people or um more interactive, or educational I think.  I enjoyed 

that. 

Ok, good thing to find out.  I’m glad you got to get a little bit of that in there, even though 

you wouldn’t necessarily think a Chamber of Commerce working in education. 

I think another thing I like about their, with Jason he would go out a lot, too, but it was to meet 

with like going to the dang it, the City Council, to me he would go out for those kinds of things, 

and with them they’d go to schools and um the interview thing and also events they would help 

set up like the dinner.  Um, I found that to be a little more interesting. Also they set up the um I 

don’t know if it’s convention but it was like, I don’t know, like a fair.   

Sounds like more interactive and creative. 

Yeah, I like that.   
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Do you think there is anything else that is worth bringing up as I’m thinking about this 

topic of social class and first generation interns.  Anything else? 

I would say I think I have been very fortunate in having the opportunities that have prepared me 

for this kind of experience.  I think I’m not very, I don’t think I would fit the norm for most first 

generation and minority students to get this opportunity.  I think a lot of my peers have had the 

same opportunities.   

Sounds like you really chose to be part of that club  

Yeah and so I got much more practice than most students.  Then coming here as a business 

major, that was a little more prep for this.  It was a little different, still, but.   

I think what I take away from what you’re telling me, is what might help someone prepare.  

And that’s one of the things I’d like to figure out, why is it that some people take advantage 

and do well in this situation, whereas it’s harder for others.  Was there something in the 

preparation or support that they got that made it easier or more available.  So the fact that 

you aren’t typical, what was it that made it not typical and how can that teach us 

something.   

I think someone who didn’t have the experience through the business club, going into this 

experience would have been more of a culture shock, because the thing with the napkin, I didn’t 

learn that at the dinner, I got to learn it in a more small scale setting with my teacher who was 

right there with me.  

In a safe environment. 

Yeah, more comfortable environment.   

 

 

 

 

 

 

 

 

 



210 

 

 

Appendix H  

Table 1, ICAN and SCWM Categories for Coding: Frequency 

Original Categories based on ICAN 
Interview 

1 
Interview 

2 
Interview 

3 
Interview 

4 
Interview 

5 Total  

1.       Background  6 7 1 6 4 24 

2.       Engagement 2 0 2 0 3 7 

3.       Preparedness 5 0 0 1 3 9 
4.       Exposure to people and 

resources 
10 1 1 4 9 

25 

5.       Reality testing – making 

references for learning 
4 0 1 0 9 

14 
6.       Unpacking experience – 

reflection 
3 0 2 1 3 

9 
7.       Access to 

advice/support/resources 
4 2 7 8 11 

32 

8.       Hardship during internship 1 0 1 1 1 4 

9.       Identity 2 6 1 1 6 16 

10.   Confidence 2 3 0 3 7 15 

11.   Adaptability 5 0 0 5 6 16 

12.   Network 7 0 4 3 1 15 
Original Categories based on 

SCWM 
    0     

0 
13.   Ability to maintain or increase 

capital 
4 2 2 3 3 

14 

14.   Inability to maintain or even 

decrease in capital 
0 0 0 0 0 

0 

15.   Social Capital 9 2 7 2 6 26 

16.   Cultural Capital 6 3 5 7 17 38 

17.   Human Capital 1 1 0 1 2 5 

18.   Economic Capital 3 1 0 3 1 8 

19.   Socialization Messages 7 7 2 1 13 30 

20.   Referent group of aspiration 7 3 1 3 8 22 

21.   Referent group of origin 3 7 0 3 7 20 

22.   Awareness of taboos, bias 5 4 2 1 2 14 
23.   Experiencing or using 

classism 
2 15 0 5 3 

25 

24.   Addressing classism 0 3 0 0 0 3 

 
98 60 38 56 121   
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Appendix J 

 Flow Chart Combining ICAN and SCWM 

Capital Worldview               Impacts of Classism 
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Appendix I 

ICAN and SCWM Categories Detailed 

 

Categories based on ICAN 

1. Background 

In ICAN, the “Background” category is undefined; it simply states that a person’s background, 

including family, culture and narrative, impacts the development of aspiration, strengths and 

interests, which in turn colors all experience and engagement.  Many career development and 

experiential learning theories/models talk about a processes as if all people come into them the 

same way.  This denies individual experiences and doesn’t allow for multicultural approaches to 

teaching or unpacking experiences.  The ICAN model is attempting to be inclusive of and 

sensitive to culture and difference.  The study of the relationship of social class and outcomes of 

experience such as internship is in simple terms a study of the intersection of background, 

engagement and the ICAN outcomes. 

The interviewees were asked expensively about their family background, and this background 

was juxtaposed to the environment and culture in their internships 

The ICAN Background and SCWM “Referent Group of Origin” have a lot in common, although 

Background is a broader concept. 

 

What students grew up with in terms of career role models provides a lens for perceiving careers 

at their internship site.  General labor is all I’ve really known.  It’s all new to me, it really is.   

(St 1).  Did you ever meet a person who was working in a field that was kind of professional or 

you thought had an office job?  No  (St 4) 

The idea of even having access to these types of environments is heavily colored by their 

background: [my school] I mean, it’s a good school, I really like it, I’d say a lot of the students 

kind of have working class backgrounds. And not all of them talk about internship opportunities.  

When I was in DC, I was doing it through Marquette University, just more middle to upper class.  

Students, especially the students that I was around, and they’d all done internships or they didn’t 

think working in the capital of the United States like this is a cool experience.  This is just normal 

for them.  I had a few class mates whose parents worked for Bill Clinton, and whose parents 

were CEOs of some huge company, I mean, and stuff like that.  They were just like, this is 

normal, this is what I’m supposed to be doing.   (St 1) 

Student 1 

The students, especially the younger,  Latino students did not have much awareness of class: I 

haven’t really thought about it, but I could see how like right now it would be a lot easier to see 

more of like the cultural differences rather than like the social class. (St 3) 
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Starting middle school I was the most educated person in my family, technically.  None the less, 

education was always being pushed on me.  My grandparents still realized the importance of 

education ah, always encouraged me to go to school, to do my homework. (St 1) 

General labor is all I’ve really known.  It’s all new to me, it really is.   (St 1) 

But I remember one thing that always stood out in my mind about my grandpa, growing up my 

grandpa said, or would always tell me, mijo, son, or whatever, I’ll be proud of you, I don’t want 

you working in the fields, just get a job that has, where you can sit at a desk and make sure it has 

air conditioning.  That’s all he talked about was, just get a job where you’re working inside and 

have air conditioning.  That’s all he wanted. Just be inside have air conditioning.  Cause he was 

outside his all life, working in the fields, 100 degrees, 110 degrees sometimes, since he was 5, 

and so he’s had like 20 back surgeries, shoulder surgeries everything, so he just wants, just 

wanted me to be inside and make sure I have air conditioning. (St 1) 

[my school], I mean, it’s a good school, I really like it, I’d say a lot of the students kind of have 

working class backgrounds. And not all of them talks about internships opportunity.  When I was 

in DC, I was doing it through Marquette University, just more middle to upper class.  Students, 

especially the students that I was around, and they’d all done internships or they didn’t think 

working in the capital of the United States like this is a cool experience.  This is just normal for 

them.  I had a few class mates whose parents worked for Bill Clinton, and whose parents were 

CEOs of some huge company, I mean, and stuff like that.  They were just like, this is normal, 

this is what I’m supposed to be doing.   (St 1) 

 

 

 

I, ah, was at the newspaper and was doing well there.  It was really hard for my dad, cause my 

dad was just like, why are you gonna pick history major, you’re not gonna make any money, 

with the history major.  What are you gonna do with a history major.  I was like, well I’m gonna 

be a reporter, and he’s like, how much do reporters make.  Well this much, and he’s like alright, 

but. So well as long as you can get a job as a reporter.  And I was like, I’m pretty sure I can get a 

job. It was like, whatever.  (St 2) 

 

Yeah, so, um, I don’t know, my dad gets up early in the morning, drinks coffee, goes to work, 

works a lot of overtime.  He just works a lot.  Like that’s all I remember him ever doing.  Just 

working a whole lot.  He doesn’t really ever talk much about work either.  That’s another thing, 

he just goes to work, he doesn’t really complain about it, he just does it and.  I guess that’s what 

he thinks and what he does.  I’d say like hard work is valued.  I think another thing is like having 

some sort of skill or trade is valued in his eyes, too.  Um, like pretty much the only advice he’s 

ever given me, as far as like career, is like you should learn a trade.  I’m gonna tell you what my 
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dad told me as like “you should learn a trade”.  Like if you know how to do something then 

you’ll always be able to get a job. (St 2) 

 

What did you get from [your dad] sort of attitude toward his supervisors or bosses  

Yeah his bosses, cause engineers are in charge of him and he doesn’t like the engineers, because 

the engineers all went to college and they think they’re know it alls and they think they’re really 

smart and in charge of things and he’s just like “I’ve been doing this for 20 years I know how to 

do it better than you.  So he’s got this idea that like, just cause like, the engineers think that just 

cause they have this college degree they’re smarter than everyone else.  It really makes him upset 

cause like I’ve been doing this for 20 years I know how to do it.  He’s like I know how to do all 

these things and I think sometimes it just frustrates him that the engineers get paid more even 

though they do less in his eyes at least. (St 2) 

 

Student 3 

I haven’t really thought about it, but I could see how like right now it would be a lot easier to see 

more of like the cultural differences rather than like the social class. (St 3) 

 

Student 4 

Did you ever meet a person who was working in a field that was kind of professional or you 

thought had an office job?  No (St 4) 

My family’s values come from my dad, mainly.  His values about career has always been 

determination.  And doing well.  He’s always said, if you’re going to do something, do it right or 

don’t do it at all.  And he never really, I don’t remember him complaining about his managers or 

his work, it was more like you have many more options, so he had to provide for his family.   Do 

well on his job and provide for his family.  So, ah, as far as instilling values it’s always been 

determination, hard work, education and doing what you enjoy. (St 4) 

 

Student 5 

So, to me, in my head, it was like if I’m here for education, like I might as well like do 

something good with it.  Not just like, just let it go to waste, because then it’s like kind of in vain 

being here.  So, I always carried that with me.  I always tried to very well in school.  I did, I 

actually ended up doing very well.  But I have that motivation inside I don’t think is very 

common.  That reason, I don’t think is common. (St 5) 
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2. Engagement 

Engagement is the central concept of the ICAN CD model.  Only through engaging with people 

and environments can career develop.  For college students, these engagement experiences can 

be talking with people, reality checking, participating in research, internships, volunteering, 

smelling, anything that allows the person to engage and get involved with the concept outside of 

themselves.   

Engagment - According to Krause (2005) engagement “emerged as a cornerstone of the higher  

education lexicon over the last decade” (p. 3), and defined engagement as “the time, energy  

and resources students devote to activities designed to enhance learning at university” (p. 3).  

Engagement is active and, ideally meaningful, participation and observable behaviors such as 

time on task, effort,  

persistence, and seeking assistance when faced with learning obstacles 

This is where experiential and social learning occurs.   

Ideally, the engagement leads to learning about self and the world as well as the development of 

a social network: 

I was the only intern in my office.  It was really nice, because I got to meet everyone on a more 

personal basis.  A few times we went out after work, go out and things like that, and it was really 

nice getting to meet everyone (St 1) 

Some of the students had richer engagement than others.  Unfortunately, a couple of the students 

had internships that were glorified part-time jobs where they were low paid grunt workers.  Little 

or no investment was made in helping them develop as professionals: 

AC: So it was kind of like you showed up, you worked and it was kind of like having a part time 

job, it sounds like 

Student: Basically. Yes [laughs] 

AC: So it wasn’t as rich of a learning experience as you were maybe wanting?  

Student: Yeah, I was hoping to kind of get a little bit of feedback.  Even, I know tax season is very 

busy, but a week after, or something, you know, if they could have.  And that’s something that I 

wish I would have done too, is see if they didn’t have a formal system set up, I wish I would have 

asked and kind of seen, been more proactive in that sense, too. (St 3) 

For one student, the engagement was mostly observational: 

AC: Did you have conversations with people; like did you . . . 

Student: Yeah, like the CEO, he was pretty busy so I would get to sit in some meetings, but it was 

on the spot, like “today we’re doing this” “we’re going to go talk to some people in the capitol”  

(St 5) 

The more active the engagement, the richer the experience: 
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AC: Can you recall an experience where you felt you really belonged there and one maybe 

where you didn’t belong.   

Student:  Um, when they, they asked me if I could also help them with the mock interviews, that 

was a role that I played more in, so I actually was doing something.  I got to interview people 

and they showed me a little bit of how to do that.  And it was the first time that I got to interview 

others, so I had been on the other side, but this was interesting to me to learn how to interview 

others.  And I was learning from them about stuff that they were doing and the reasons why it’s 

good to do some things, because I was seeing it from the other side.  So was observing that, and I 

felt very engaged in that.  (St 5) 

 

3. Preparedness 

One of the claims made by Phil Gardner is that first generation students may not have the same 

preparation as middle or legacy students.  It goes along with background and the development of 

skills, strengths, interests and capital.  The study asked a great deal of questions to get to whether 

students felt prepared, who and what helped them get prepared 

One student felt prepared in every way as well as able to access advice if there was anything he 

didn’t know: 

I felt really prepared, actually, coming in.  I felt confident in my TRIO program at the university.  

They’re the ones that told me about the scholarship.  And so I felt very confident, if I had any 

questions I could go to them.  Once I got to DC, I was given an advisor there also, who I could 

go to if I had any questions.  . . . .  And then just on the professional development side, working 

in the SLCD office, really did help me a lot, cause I was able to practice a lot of things that I 

learned along the lines of professionalism and just working in an office environment, cause 

before that I hadn’t had that experience. (St 1) 

Much of the lack of preparedness focused on clothes.  This is where lack of preparedness 

connected with lack of cultural capital.  I learned how to tie a tie, when I was in Washington DC, 

I learned how to tie a tie. I bought my first suit, um, I know how to iron a dress shirt already.  It 

was definitely like that, wake up, try to make something to eat really quick, tie my tie.  For the 

first two weeks I was still really bad with the tie.  I had to have my roommate tie it for me. (St 1) 

Well, my first day of work here, I got told by my boss to not wear jeans to work anymore.  So I 

was like, oh my god, it’s an office environment and like I mean, everyone is wearing collared 

shirts and what not.  So, like I can do that.  I wore like a collared shirt with a pair of blue jeans, 

and they weren’t like torn or anything, but he was like we don’t wear blue jeans.  And I was just 

like oh.  So definitely different there. I guess what I thought was like acceptable, like clothing, 

was not acceptable in his eyes (St 2) 

Clothes are something easily identifiable and not as subtle as not knowing etiquette or 

understanding norms: 

And I’d get to the office and congressional offices are pretty professional, um, or they’re really 

professional, and so I felt like I was missing something all the time. (St 1) 
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Several students mention not knowing about the topics of discussion and them being beyond 

their comprehension: 

Um, well sometimes I felt like I wasn’t very prepared to be in their presence.  Like I wasn’t very 

prepared for their topics of discussion, like I wasn’t super knowledgeable about what they were 

talking about, so I couldn’t really, I just listened most of the time.  (St 5) 

 

Except for TRIO programs and business classes, all the students said their colleges did not really 

prepare them professionally to enter internships.  One student had participated in a club called 

“Future Business Leaders of America” while he was in high school and he credited that program 

with preparing him for the formalities of the office environment 

I think there are just a lot of formalities that I think I’ve just learned a lot of them through my 

experience in high schools with the club and my business classes here. (St 4) 

I mean, yeah, I mean if you, like everyone says you should get an internship, so I, I mean I think 

it’s said.  At the time I knew I needed an internship.  I knew I needed a real world experience so 

like that’s why I took the internship, but I, I mean, no one in the department was like, you should 

do this or that. So, or here’s a list of opportunities, or something. I mean I knew this opportunity 

existed and like so I applied for it and I got it. I mean, other people at the . . . school newspaper 

had done it in the past so I knew about it through that (St 2) 

 

4. Exposure to people and resources 

One of the benefits of engaging in internships and other experiential learning, is being exposed to 

people different from those you knew in your background and learning about helpful resources.   

For first generation students the scope may have been particularly limited and consequently 

limited aspirations and interests.  It is hard to believe opportunities are possible if one has never 

met a person engaged in said opportunities.  Without resources, there may not be methods for 

achieving goals 

Being exposed to people involved with the major 

I got the opportunity to go to Washington DC and it really opened my eyes, even to policy and 

policy was my major. . . . Um, and that’s what my internship did, it allowed me to see policy and 

advocacy on the macro level, and to just be in the environment around people who were as 

passionate as I was, around people who knew what I as studying.  Like I had someone to talk 

about it with, was really helpful.  Cause you don’t have that as a first generation student.  I 

wasn’t really able to with my grandparents and “what do you think about this” or “how did you 

do this when you graduated from high school or when you applied to college”  I wasn’t able to 

ask those question. . . . Um, because I was exposed to different careers I feel like I, before that 

could only name a handful of careers I could go into, now I feel like I could name a lot more.  At 

least within my major. That pertain to what I’m learning.  Because even, you know, public policy 
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was my major before, even though it’s my major, I could only name a few different professions 

that I could go into.  After doing the internship I could name a lot more, at least. (St 1) 

 

AC: And what was the internship about?  And how does it connect? 

St 5: It connects, well just because I get some kind of an experience, uh like working in that 

environment, like the office environment like with people.  I don’t know, it was just interesting, 

like being like in the office and everyone has like their little room, and there’s a secretary at the 

front door.  Like, it’s not something I’ve ever like worked at.   

 

AC: Did [the internship] change any decisions you were making for the future? 

St 1:  Um, generally, yeah.  Talking with some of the people there, law school was something 

that I was considering and not because of law but more because of how law and policy relate.  

And so after DC, I kind of law school is not really something I want to do anymore because, I 

didn’t know anyone who went to law school, but in DC I met people who’d gone to law school 

and so I was able to ask them questions and how it relates to policy and things like that.  And so 

that was something I took back is I don’t want to apply to law school anymore.  So that was 

really helpful, cause law school is a lot of time and energy and stuff, especially if eventually I 

realized I didn’t want to do it anymore 

Being exposed to different lifestyles and privilege was eye opening to some of the students: 

St 3: . . . like um just access and differences as to culture, too, because like some of the more of 

like the senior staff there, they were involved in like golfing and what not.  And I was like I’ve 

never been exposed to golfing.  The thing my family is soccer, my dad loves soccer. So it’s even 

just that is like, I really couldn’t like relate to.  One of them, like they would go golfing and what 

not, so for me it was just like “I don’t know anything about golfing, so”.  Yeah  

AC: So that’s a little bit of a social class. They have access, they have the privilege to do an 

expensive sport. 

St 3: Exactly 

 AC:  Did that ever make you feel uncomfortable, do you think? 

St 3: I don’t think it ever really made me feel uncomfortable, just made me realize the difference 

in I guess class and what not.  And also we had a, a at the end of the season we had a tax party 

and so that was at a um golf course in, golf club actually, in South [city].  So even just that, you 

know, it’s very exclusive and so I had never really been exposed to any of that, either.  So just 

kind of, that’s kind of like, one of another difference, too that I saw. (St 3) 

AC:  So I’m curious, . . . you said you remembered it so clearly, what was the feeling that you 

had coming in [to the office building] and just seeing how, kind of  

St 4:  I had a feeling of accomplishment because I couldn’t see myself prior to that in a setting 

like that.  I really did not even know a place as clean as that existed.  I had not been exposed to 
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that.  So I come in and wooden paneled desks ah, American flag, the Oregon flag hanging.  And 

the spiral stair case, nice carpet.  Fortune 500 magazine, the Economist magazine, on the coffee 

tables.  These fairly large, marble coffee tables.  And, yeah, sat down in one of their waiting 

chairs and just seeing the HR director coming down in her suit and in my suit, I felt pretty 

accomplished. (St 4) 

Even exposure to little things like paying for parking is a small lesson that makes transition to 

the next step easier.  “And the concept that you’d have to pay for parking for work, it never 

really clicked, because my previous employment had a number of places for you to park for free.  

So paying for parking was a new concept for me.” (St 4) 

 

AC:  What was your impression of the place? 

St 5:  Um, it was kind of boring.  That was one of my, I mean I had to dress up every morning 

and like, get up pretty early, shower, put on dress shoes, dress pants and dress shirt and a tie, 

and like, I hate shaving.  Now, I’m dong no shave November right now, I haven’t shaved for a 

while, but. Um, I don’t know, just having to like worry about my image so much every day, and 

going there and just very like, I don’t know, it felt very cold, very quiet.  . . .  I think that there 

was like, how it was different from other environments, like work environments I’ve been in, is 

that it’s very professional.  Very, like everyone is dressed up for business, in business attire, 

everyone is very, like not necessarily politically correct, because I’m not trying to say other 

places are not politically correct, but they’re very formal, they’re very, um I can’t, they’re very 

businessy.  I don’t know if there is another word to describe that.  I don’t know, just very like 

professional.  I don’t know what else to call it.   (St 5) 

 

Meeting potential role models and being exposed to people who resonate with the student as 

they’re forming their self concept can be illuminating 

AC:  Is there somebody there you thought I like how this person carries themselves. 

St 5:  Yeah, there was one guy there.  I think he was not working for them.  He was transitioning 

out of the Chamber, but he was still doing projects with them.  But he was actually moving out of 

his office when I was there.  And I got to peek into his office and it was very different; a very 

different setup than everyone else.  He had a lot of different colors.  I don’t remember if his walls 

were a different color, but I think he had like a couch that was a very bright color, might have 

been red, I don’t remember.  And there was a very colorful lamp.  But it all looked very elegant.  

It wasn’t just like a bunch of color or very extravagant.  It was very like classy, it was 

interesting, because I felt like he had a different style than everyone else where it was still 

professional, I think, at a certain level, but more personality.  It was very interesting looking and 

so I remember commenting on that.  He also like, he wore like the skinny tie, not just a regular 

tie.  He was a very different business man to the rest of them.  (St 5) 
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There were interesting observations about office life not being authentic; as if people were there 

playing a role : 

St 5: I don’t know.  I couldn’t tell.  He was, he seemed very energetic and lively when he spoke 

with people.  But I don’t know, I couldn’t tell if it was something that you do as a professional. 

Because I know that you, with people skills you have to be very uh outgoing.  So I couldn’t really 

tell if he really and truly enjoyed it or if he made it seem that way for the people for the appeal.   

AC: But because you didn’t really feel like people were really being themselves, it’s kind of hard 

to know, right? 

St 5: Yeah.   

AC: Ok, interesting. 

St 5: I can imagine several of them being like when they’re at the job and when they’re away 

from the job being very different people.  That’s how I see it.   

Student 5 juxtaposed that with his working class parents who can be themselves at work but then 

abdicate access to higher pay and prestige: 

And a lot of times those jobs are very appealing jobs, because they’re higher paid.  I don’t know 

exactly what they get paid, but just assuming this.  Um, and I think that you kind of like sacrifice 

some things.  I think like someone like my mom or my dad were to say, well in our job we get to 

act how we want, but it’s a very hard working thing and you get tired physically.  It’s something 

you put up with.  Maybe to them it’s that sacrifice, like if I want the job I can’t be super me me 

me, like how I am outside.  I have to be more businessy. (St 5) 

 

Only the student who spent 3 summers in the same internship observed more subtle aspects of 

office life, such as office politics.  The rest of the students didn’t seem to have a way to observe 

that and assumed a perfect hierarchy similar to what their parents might expect in their work 

environment: 

AC: So it wasn’t like an environment where it was really important to get to know this guy or 

this person, or this person is going to help you get along and … 

St 5: No, I didn’t feel like that there.  I think it’s important to really like being on the good side 

for the CEO, because the CEO makes all the decisions, but I think that would be everywhere, like 

the person who makes the decisions, you want to be on their side. 
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5. Reality testing – making references for learning 

This category was not rich in addressing the study question or sub-questions 

 

6. Unpacking experience – reflection 

Another area that Phil Gardner identified as a barrier for first generation students was lack of 

opportunity to unpack the experience of internship.  Hence, students would not be able to process 

or derive as much learning as students who can talk with their parents about the experience. 

With my parents it wasn’t something I necessarily talked about, because it’s difficult for them to 

understand like even when I was telling them like what I did, I don’t think to them it made much 

sense.  Because I don’t think they ever really either had learned it in school setting or book, or 

on TV or in person.  Like to them it’s just so different, so I think to me, sometimes I would just 

say, mention the stuff that they might underst. . . , like know what I’m doing, but most of the times 

I didn’t tell them what I was doing.  I don’t think they would understand.  (St 5) 

Students who were assigned mentors in their internships fared better here than the ones that had 

glorified jobs with no mentoring or supervision.  Students who had involved TRIO advisors also 

fared well – incidentally, these were the same students in this study. 

Student 1 signed up for independent study credit along with internship credit.  Part of the class 

was writing every day in a journal and sending it to his professor. 

AC: But then the reflections really helped you just kinda process all this information? 

ST 1: Um  hum, 

AC: Did your professor respond to it 

St1 :Yes 

AC: And react to it? 

St 1:Yeah, they were always responding and always wanted to know what was going on. 

 

Conversely, two other students who did their internship for credit kept journals, but only turned 

them in at the end of the term, more as proof than as a way to process or for supervised 

reflection. 

. . . there was an internship coordinator for the Business department, so we went to go see, I 

went to go see him and he kind of told me oh you need to keep journals as to, not what I did 

every day, but kind of a topic that I chose for that week.  So if I wanted to say like time 

management or like organizational, like something that was related to business or to accounting.  

So that was mainly it and I didn’t have to go like during the internship, I didn’t have to go see 

him or anything like that.  It was mainly like, I had to get one of the supervisors from my 

internship to let them know I had completed a satisfactory job and kind of submit any blank 

forms that I had filled out while my internship so. (St 3) 
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AC: Ok.  Um so throughout this experience, did you have a mentor or somebody to talk to about. 

I mean I know you did your journal, but did you have anybody to talk to about the experience? 

ST 3: No 

AC: To process it? 

St 3: No. there wasn’t.  and even like after the internship, um, like I would have like to have like 

a review of my work, and kind of tell me, oh you did well in this area, you could have done better 

in this area.  And there wasn’t that feedback.  (St 3) 

 

Having a mentor with whom to make meaning of things that occurred within the office 

environment enriched the experience for Student 4 

St 4:  . . .as soon as I began to realize what office politics were, and I started seeing it play out, 

there was also politics in the organization, so that was a new term and a concept that I didn’t 

know before. 

AC:  Sure.  How did you discover that? 

St 4:  I discovered it when one of the senior employees left, suddenly.  And I asked my mentor, 

why did he leave.  And then my mentor plainly said “he just didn’t want to play the political 

game anymore”.  And then I started thinking of the word within the context. 

For these students, having others to reflect with who could provide a context or perspective was 

not really expected and they were often surprised by that question: 

AC:   . . .  did you have a mentor or somebody to talk to throughout this experience? 

St 5:  Nnnn, not necessarily.  I would write my journals, but I didn’t turn all, like I turned in all 

my journals after I was done with my internship.   

AC:  So there wasn’t somebody to reflect with or to process with? 

St 5:  Mhm.  Yeah. 

AC:  It was something you kind of did by yourself?  Is that something you wish you’d had? 

St 5:  Actually, it kind of would have been nice to talk about like impressions with someone else.   
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7. Access to advice/support/resources 

The area of access to advice and support, or lack thereof, was the most frequently mentioned.  

The two students who participated in very structured and established internships received ample 

access.  For the others, the internship experience was touch and go. 

Access starts even before the internship starts in terms of knowledge of internships and what to 

get out of them: 

AC:  Ok, um is there anything that you wish you had known before the internship? 

St 3:  Not really. I mean, what I wish I would have had was more information as to different 

companies.  To see like, because I kind of just had the internship because it was available and 

they offered me the position.  So kind of having more information as to companies and like what 

they do and kind of being selective of where to intern, to see if it would be a company that I 

would want to work for. 

 

Student 1 had the most ideal situation for a first generation student:  A TRIO program, involved 

faculty and several internship supervisors and mentors: 

I felt confident in my TRIO program at the university.  They’re the ones that told me about the 

scholarship.  And so I felt very confident, if I had any questions I could go to them.  Once I got to 

DC, I was given an advisor there also, who I could go to if I had any questions.  Back at [my 

school] the academic office, or the office of my major, all the professors were extremely helpful.  

They were really happy that I got this scholarship.  They were always asking questions and 

things like that.  (St 1) 

Getting mentoring of sorts was not an uplifting experience for one student who was around 

people who resented their jobs and who were not very professional or ambitious in their career.  

It is also a sign of what can happen in a career path that is very difficult:  

 

St 2:  Couple of them took me aside and said, you’re really smart and good at this, you should 

like, why are you going into journalism. You could, you should go make money.  

 

AC:  It’s kind of sad, it’s one of those jobs people go into because of the passion they have for 

job. 

 

St 2:  Um hum, yeah.  It was definitely like weird to have, you know, people, have people tell you 

like why would you want to do this job.  It’s look at, you’re working your but off and getting paid 

nothing and the end of the day, corporate doesn’t like you. It was definitely a weird internship 

and I almost felt I was more of a leader in the newsroom than a lot of the people who were 

around me who you probable would have expected would have been a mentor or a leader.  
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8. Hardship during internship 

This category came out of the interview with intern #1, who was forced to take a double load of 

courses in order to qualify for student loans, because his school wasn’t able to accommodate the 

courses that were required by the scholarship at another university.  The thought was that it 

might be a pattern for other working class students to have extenuating economic or situational 

hardship.  This did not manifest, however to any remarkable extent.  Intern 4 had to drive an 

hour to his internship and intern #3 was so busy with school and work while on her part-time 

internship that she did not have much time or energy to reflect on her internship, but those could 

be considered fairly common hardships for most students balancing complex schedules and 

economic realities. 

9. Identity 

All the interns reported gaining new insights into who they are and what they value as a result of 

the internship, regardless of its perceived quality or relevance to their future career.  The students 

learned more about the world of work through the experience and were able to determine fit for 

their preferences, strengths and talents.   

Intern #1 was able to refine his future goals by being engaging with people in different 

occupations: 

Um, because I was exposed to different careers I feel like I, before that could only name a 

handful of careers I could go into, now I feel like I could name a lot more.  At least within my 

major, that pertain to what I’m learning.  Because even, you know, public policy was my major 

before, even though it’s my major, I could only name a few different professions that I could go 

into.  After doing the internship I could name a lot more, at least.   

 

The students who participated in more business type internships in an office or corporate 

environment frequently commented on the dislike of working in cubicles and not having enough 

interaction with people, which made them all determine to change course, slightly.   The 

experience was a way to test the reality of working in that type of environment, as opposed to 

projecting an image based on imagination or from what they had learned in the classroom.  

Intern 3 learned from what was missing in her internship:  

AC:  So tell me a little bit if you feel like this internship has impacted where you see your career 

going in the future. 

St 3: It definitely has, because I realized I don’t want to be a public accountant, um.  I like what 

I, like the accounting side, I liked it, like my education and what not, but if I have to be in a 

cubicle doing work, all day, I don’t want to do that.  And it, um, kind of made me realize also 

that I want to do something in accounting but that I can relate to people or talk to people or 

something.  So I kind of recently been thinking about being a, working for the federal 

government or state government doing like criminal investigation on people that commit fraud 

on their taxes or what not.  

By observing the lives of his coworkers, intern #4 was able to reflect on his values and determine 

what motivates him: 
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St 4:  I had an advantage and going forward, this experience has let me to find that insurance is 

not where I want to work.  

AC:  Why is that? 

St 4:  It’s boring.  And it’s not rewarding.  It’s high paying, however, that’s not my driver.  And I 

can make that determination that, because of my 3 years of experience, and again through my 

observant nature, I was able to see people that weren’t happy with their jobs.  They were more 

or less stuck in that position because one thing or another, career advancement, obligations, 

such as a mortgage or family, but, they were unhappy. (St 4) 

Intern #4 his currently considering a career as a high school teacher, where he can share his 

experience and help his community.  “I see myself serving my community and as cliché as it 

sounds, make a difference.  I want to help bring that social and cultural capital back.” 

Intern #5, who working in a Chamber of Commerce office, reported coming to a similar 

conclusion.  As part of his internship, he had the opportunity to observe professionals who were 

involved with a variety of projects, including city management, politics and education: 

I think it gave me a better idea of what it’s like to work there.  I think I have a more realistic like 

experience with it now.  So I know that I don’t necessarily enjoy that.  I kind of would probably 

stay away from, I don’t know, financially like if they do get paid well, it’s attractive, but at the 

same time, it’s not something I’d be super happy with.  I enjoyed that they worked with education 

and because that’s something I thought of maybe in the future.  So, going into the elementary 

schools and doing the interviews with the students, that, to me, was more appealing and actually 

was doing something.  (St 5) 

Intern #2 had his class identity challenged through the experience as he was confronted with 

habiting a new professional role by his working class coworkers; something that a student who 

felt entitled to that role would likely not experience. 

Everyone else was like in, just like regular clothes and he was like, I know you’re like mister 

white collar from the news side.  He was like, don’t forget about the little guy, cause we’re in the 

office too.  And that was really the only time like I’d be confronted. And I was like crap like I’m 

like mister college boy over there with the white collared shirt. And was just like, oh man I guess 

that’s me now.  And that was weird, cause I’d never really, I guess thought about myself that 

way.  (st 2) 

It has been a profound way as to, my experience has been profound in how I view myself as a 

professional, because I had three years of internship experience I felt more competent to not only 

work in an environment, but also be marketable in getting jobs.  Because out of the gate, from 

college, I had employers seeking me.  Whereas my friends who don’t have as much internship 

experience, they must seek the employers.  So, I was prepared, more prepared.   (St 4) 
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10. Confidence 

 

According to ICAN, Confidence is an essential component of being career transition ready.  

Having belief in one’s ability to perform and achieve goals allows a person to take action and 

make changes.  Most of the students reported gaining confidence after getting some real 

experience through their internship in the occupation they were exploring, whether it confirmed 

their interest or not:  I mean I think it made me feel a lot more confident in my abilities, actually.  

Like I felt I know just as much as these people if not more.  Like I I’m going to be successful in 

my career field.  (St 2) 

 

I think the internship also gave me a lot of confidence as far as thinking that I was like good at 

being a journalist and good at reporting and good at my job.  And I was confident at it.  (st 2) 

Knowing more possible futures seemed confidence building, even though what they experienced 

was not perceived as attractive.  They engaged with educated, professional people and found 

themselves measuring up:  Um, I think, like I see myself as being able, capable, I think of doing 

what they do.  Like I got to see like their day to day jobs.  I think I’m very capable of doing what 

they do.  Like that was something, it was nice for me to realize this. It’s not that hard to reach.  

Like I think that’s very doable.  And if for some reason I would chose to, like pursue a job like 

they do, I think it would be very possible.  (St 5) 

There were times during the internship when their confidence was tested because of lack of 

preparedness: And I’d get to the office and congressional offices are pretty professional, um, or 

they’re really professional, and so I felt like I was missing something all the time. Cause 

everyone else is dressed really nice.  I mean, I have to admit, I was dressed ok.  Even though 

sometimes my tie wasn’t on right.  (St 1)   

Intern #1 used that to propel himself further:  Um, yeah, it definitely makes me think like, you 

know, there is a lot more to learn, there’s a lot more to do, guess kind of in your culture once 

you’re home and comfortable kind of see what’s around you, you see the norm and you get used 

to it. But if you’re able to see more, to experience more, you’re able to challenge yourself a little 

bit and to say, you know, “actually I can do a little better and this is how I’m going to do that”.   

(st 1) 

 

It was difficult to recruit participants for this study.  According to Phil Gardner (2011), first 

generation and working class students are less likely to pursue internships.  A case could be 

made for the students who do, have more confidence to begin with.  Intern 4 reported this about 

his confidence when going after the internship he landed:  I felt confident.  I felt like as the first 

one in my family, I deserved an opportunity like this.  And it was my time to demonstrate and sell 

them on myself. 

 

 

11. Adaptability 
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According to most career theorists, today, adaptability is the most crucial quality to develop in a 

fast changing world (Savickas).  It may be difficult to cultivate without the experience of putting 

oneself in situations that require flexibility and ability to change according to circumstances.  It 

is the essence of learning and socialization (    ).   

One thing that I can kind of think of, um that I adjusted to was um they usually went out to eat 

lunch and I always brought my lunch with me.  So I’d bring my lunch with me and warm it up in 

the microwave. It would make the office smell of whatever I was eating.  Um, but they would 

always go get something for lunch, two or three of them at a time. Usually go somewhere 

between 11 and 1. Um. And so they’d always go get something for lunch.  So the first week I’d 

just bring my lunch, but eventually I was like “maybe I’ll just go out to eat lunch, too”.  It got a 

little expensive.  But I just felt like it’s just, I did that to adjust, maybe to talk more.  I was able to 

go out to eat and it would add to office conversations and stuff (st 1) 

 

For some of the students, the ability to adapt has been the source of their success so far.  They 

have overcome barriers by observing the game rules and making necessary changes that help 

them meet their goals. 

AC:  Do you remember values and behaviors that you wanted to adopt, or some that maybe you 

rejected? 

St. 4:  No, I’ve always when I’m in a new environment, I think it’s because of my background, 

I’ve always been passive to that.  Because I want an opportunity, I want to be accepted, so I go 

ahead and accept, for the most part the values that are placed.  I don’t challenge them or. 

AC:  Did you remember noticing what the values were, that you adapted to? 

St 4:  Yeah, certainly commitment to one’s work and respect.  Dedication toward employment.  

In terms of the culture, I felt like it was a culture that really valued education.  And a proper 

response, whether that be an email, a conversation, a so, I felt like if I had to, if I wanted a 

position in the future, a full-time position, I had to fill and meet all these values that.  I fill them 

where I lack and meet where there was some sort of a small gap.   

Being able to adapt and learn behaviors seemed to add skills and tools for their tool belt that gave 

the students more confidence.  Student #5 reported “I think I could more confidently walk into an 

office now and know what they might expect from me because of like seeing their interactions 

with each other and how they did things.  I could probably, because they’d been doing things for 

a long time imitate what they do and how they act to adapt.”  (St 5) 

12. Network 

Career development is a social construct and contingent on social capital.  A career develops 

with and through other people.  According to Phil Gardner, what hampers first generation 

students in getting and benefiting from internships is lack of social capital and network.  Even 

knowing how to develop social capital in a new culture, when given the opportunity, is possibly 
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dependent on social class.  Here, the categorical concept of network is almost indistinguishable 

from social capital, which as part of the SCWM. 

Most first generation, working class students, do not have people around them that are familiar 

with their professional interests.  Being around people who can feed and inform their intellectual 

curiosity and help create a new possible future by modeling different roles, can be empowering.  

Intern #1 reports: “Um, and that’s what my internship did, it allowed me to see policy and 

advocacy on the macro level, and to just be in the environment around people who were as 

passionate as I was, around people who knew what I as studying.”   Starting out in a new, adult 

role, the first generation students often suffer from not having people with experience to ask for 

advice or insight.  Intern #4 sums it up:  “There was not so much why didn’t I learn this in my 

family, but why don’t I have somebody I can ask this question to in my family or a connection 

that I have, even if they’re not from my family.” 

Being able to develop and nurture relationships came easier to some than others.  Intern #1 was 

determined to figure out how to connect with others in the office, but he was also in an office 

with very social and interactive people.  He reports “I was the only intern in my office.  It was 

really nice, because I got to meet everyone on a more personal bases.  A few times we went out 

after work, go out and things like that, and it was really nice getting to meet everyone. “  He 

understood the costs of developing a network in his internship and he was willing to pay it:  

“Um, but they would always go get something for lunch, two or three of them at a time. Usually 

go somewhere between 11 and 1. Um. And so they’d always go get something for lunch.  So the 

first week I’d just bring my lunch, but eventually I was like “maybe I’ll just go out to eat lunch, 

too”.  It got a little expensive.  But I just felt like it’s just, I did that to adjust, maybe to talk more.  

I was able to go out to eat and it would add to office conversations and stuff.”  

Internships can offer opportunities to test drive career ideas because there are opportunities to 

talk to professionals involved in careers being considered.  Intern #1 reports:  “after DC, I kind of 

law school is not really something I want to do anymore because, I didn’t know anyone who went 

to law school, but in DC I met people who’d gone to law school and so I was able to ask them 

questions and how it relates to policy and things like that. “ 

What makes well designed internships superior to part-time jobs in terms of networking, is 

internships are often designed as educational and networking experiences that expose the student 

to the highest levels in an organization.  The administration is invested in the internship program, 

which is often seen as a leadership tool and a whetting mechanism for future talent.  Intern #1 

had such opportunities “I was able to go to the TRIO headquarters and meet with the staff and 

meet the president and COE, who was the founder of the TRIO program back in the 60’s, so that 

was really nice.” 

Most of the students listed being able to interact with the staff in a more personal, informal 

situation, as the key to building relationships in the office.  Intern #2 stated:  “Then they gave me 

a few drinks and they were like, oh you’re really cool and so, I guess me showing I could really 

dance and have having a good time ultimately helped me feel I fit in more.”  Intern #3, who was 

very quiet and passive in her internship reported a similar experience:   

St 3:  I wasn’t proactive.  I wasn’t seeking questions or seeking any relationships. 
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AC:  So that’s something you learned from home.  So is that something you, did you ever take a 

step to kind of try to be? 

St 3:  Oh I did.  There was a one of the workers was to retire and they had a little like luncheon 

for her.  And so, um I decided to go sit with one, some of the other employees from there.  And 

kind of when we were talking, I would ask them oh how did you end up doing accounting.  So 

that was one of the times.  And that was more towards the end of the internship, so. 

Intern #4 participated in the company soccer team, which gave him access to people in the 

organization, but at in spite of his many skills and talents, he was not able to make the most of 

that situation:  “I played in their soccer tournament, so that gave me the ability to get to know 

more people and develop the relationship a little further.  But, that was the scope of it and I wish 

that I’d been more ingrained with some people.  Some key people in the hiring decision towards 

my internship, because I ended up not getting placed.”  Whether it was due to lack of mentoring 

or his personality and lack of penchant for office politics, Intern 4 was more focused on the game 

of soccer than the game of securing a position with the company.  Regardless, he may have 

learned an important lesson about building social capital and office politics that could help 

clarify his values and learn about office game rules. 

In work places that were very focused on appropriate  

Building social capital can be hampered by feelings of shame and avoidance of sharing personal 

history or details.  Intern #5 was looking for a comb binding summer job, but he felt embarrassed 

about sharing that with a supervisor at work for fear that she would think him less professional:  

St 5:  “when we were talking about jobs I wanted to do in the summer, like I was thinking about 

doing like comb binding.  Like, I was applying, I did work in the summer in a cannery.  Like 

mentioning that to her kind of like, I felt like I shouldn’t mention that because she might think 

less of me, or something.  It was weird.  She was a nice lady, but I, but I did have those thoughts 

like maybe I shouldn’t be telling her that. 

AC:  You felt a little bit of classism even though she wasn’t thinking she was doing it.  She was 

just sharing her kind of privilege, in a way, right? 

Yeah, and I think she, she also even gave me like a, like a website.  I don’t know if she knew the 

people that were working, or like owned the place, but it was like a place where they hire people 

for comb binding.  So she gave me like an email and she told me she thought they might be 

hiring.  So, I wrote it down.  But even when I had shared that, I thought maybe I shouldn’t have 

shared some of that stuff.   

For Intern #2, feelings of shame and internal classism build a kind of wall around him that made 

it difficult to authentically connecting with others:  “Yeah, and, but the thing is I always wanted 

to make myself adaptable enough that I could fit it, and it always comes down to . . . , why don’t 

you ever talk about your family?  Like what does your family do?  But I’m just kind of 

embarrassed about all of it, you know.” 
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Not all gained social capital in the internship.  Intern #2 found a lack of professionalism and 

passion for the work, and in some ways found himself teaching his coworkers:  “It was definitely 

a weird internship and I almost felt I was more of a leader in the newsroom than a lot of the 

people who were around me who you probably would have expected would have been a mentor 

or a leader.” 

Intern #3 was very inexperienced in terms of relationship building before her internship, and had 

somewhat of an epiphany about the importance of networking when she was exposed to another 

intern who was skilled in this area:   

AC:  . . . do you ever remember doing something to kind of build a relationship with [your 

supervisor], or other . . . people who worked there? 

St 3:  No, that I can recall, like any specific thing.   

AC:  Ok.  Did anybody else, did any of the other interns do that?   

St 3:  Well, the one that was older, I know she, and that might be, I don’t know if it’s the age 

difference thing or also cultural thing, but she was very outgoing and she tried to talk to 

everyone and kind of get information about that.  And then, but the other intern, who is around 

my age, she didn’t do that.  She was a lot more quieter than I was.   

AC:  Oh wow. 

St 3:  Yeah. So it was kind of, we were all kind of spread out.  But I know the other intern, then 

one I mentioned first, she was very active and to make relationships and ask a lot of questions.  

And kind of know who did what and all that. 

AC:  Do you think it helped her in any way? 

St 3:  I don’t know if it helped her as far as it say getting employed, but I think it did benefit her 

in kind of learning about the company and what not. 

AC:  Oh, ok. Yeah, so maybe in some ways it helped her career development because she was 

engaging. 

St 3:  Yeah, she was networking, too.  

AC:  She was networking! 

St3:  Yeah [laughs]. 

AC:  And that’s not something that you wanted to do or felt like  

St 3:  I guess I just didn’t really know how.  Just because I’m, I mean I really didn’t have that 

exposure as to like my parents.  Them knowing how to develop professional relationships.  It was 

just a lot of the times people that they worked with were people they knew from before.  
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AC:  Yeah, I see.  Is that something you could see yourself developing, or wanting to develop, 

that ability. 

St 3:  Yes. Definitely.  I do want to because I know it’s important.  To know people and then 

that’s how opportunities come up.  

Networking is only one of the skills you learn from observing other people at an internship or 

any other professional situation.  Student #3 sums up how that occurs: 

St 3:  So far, when I was younger I was very quiet, and it was, just me being quiet from before, 

too, but also not knowing, like that it’s ok to go and ask for help and ask questions, and go um 

ask for their business card or whatever.  It’s just kind of um, I guess maybe being more confident 

in that sense and going and searching for questions.  

AC:  Yeah.  So how did you learn that, that that’s important?  

St 3: Well I guess maybe realizing that um from the other intern, how seeing her, how she would 

try to get to know people’s names and all that.  Seeing how that um kind of helps her I guess 

connect with people and what not.  So just actually seeing it from someone else.  

 

 

Categories based on SCWM 

13. Ability to maintain or increase capital 

All the students were able to maintain or increase their capital, based on expectations within their 

economic culture, on which their social class worldview is based.  Through interactions with 

others, they increased their resources and learned to use them appropriately within their 

perceived social class group.   

AC:  How is or has this experience impacted how you see yourself as a professional or how you 

see your career developing? 

St 1:  Um, I see it as just taking that extra step to get out of the norm.  In college, as a student 

you’re expected to go to class and stuff, but doing an internship is never required, but it’s always 

a different way to step out of the norm and kind of exceed expectations.  And so, going forward if 

you, you know, want to translate that to a job, always look for ways to kind of get the most out of 

what you’re learning.  So I feel like, definitely, it helped me to um, not only to relate it to what 

doing or trying to focus on, but what more can I do to better myself, or to better the learning 

environment that I’m in. 
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They may be still navigating what their social class group is.  Student #1 muses “Um, I felt 

accomplished, um I felt like I’ve been able to do a lot, so far.  But at the same time I felt like I’ve 

done so much, but I still feel like I wasn’t ready to take on what they do, full time.  Stuff like that.  

I feel like I’ve had a lot of life experiences, but at the end of the day I didn’t feel I was as 

prepared as they were.  So I’d always think back on that “am I really ready to take on a policy 

role, or”  things like that. “ 

It helped student 1 figure out what capital he needed to develop in order to reach his goals “So I 

feel like, definitely, it helped me to um, not only to relate it to what doing or trying to focus on, 

but what more can I do to better myself, or to better the learning environment that I’m in.” and 

“But if you’re able to see more, to experience more, you’re able to challenge yourself a little bit 

and to say, you know, “actually I can do a little better and this is how I’m gonna do that.” 

For student #2, the increase of capital was measured by comparing himself to the status of his 

working class and social group of origin:  “Everyone else was like in, just like regular clothes 

and he was like, I know you’re like mister white collar from the news side.  He was like, don’t 

forget about the little guy, cause we’re in the office too.  And that was really the only time like 

I’d be confronted. And I was like crap like I’m like mister college boy over there with the white 

collared shirt.  And was just like, oh man I guess that’s me now.  And that was weird, cause I’d 

never really, I guess thought about myself that way.”   

 

All the students reported having gained a variety of capital, such as Student 3, who speaks of 

gaining human and social capital here:   

St 3:  As how I see myself as a professional it has impacted in a sense that um I am aware of how 

to act in a professional setting and what not, so.   

AC:  So that has helped you.  And how do you see yourself in the future, how do you see that has 

impacted how you act.  What are some examples, maybe? 

 St 3: I don’t know if there are examples, but just as to like being more outgoing as a 

professional.  And kind of being more proactive in seeking relationships.  Um kind of connecting 

with people and stepping outside of the box and getting to know people in the same profession as 

me, even if they’re the competition, but you never know when you could work together and what 

not, so.   

Getting insight into this new professional world gave the students power and resources as 

Student 5 explains:  “And it was the first time that I got to interview others, so I had been on the 

other side, but this was interesting to me to learn how to interview others.  And I was learning 

from them about stuff that they were doing and the reasons why it’s good to do some things, 

because I was seeing it from the other side.” 

14. Inability to maintain or even decrease in capital – N/A 

15. Social Capital 
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Here, social capital is almost synonymous with concept of Network as it is employed in the 

ICAN model – see above.  This capital was, by far, the most prominent of all the types of capital.  

Liu (1999, p. 468) conceptualizes social capital as “resources accessible through one’s direct and 

indirect ties”.  Liu also defines “social capital as social networks and interpersonal connections” 

(Liu, 2011, p. 82) 

16. Cultural Capital 

Liu explains cultural capital as focusing on tastes and aesthetics demonstrated through clothes, 

decoration, food and leisure activities (Liu, 2011).   

Student 1 explains how gaining cultural capital is a luxury he has no time for: 

St 1:  Um, yeah.  I feel like I had conversations that I never had at other times. Like the girls, for 

example, they always wanted to talk about fashion or what’s going on in the music industry.  I 

never had those conversations before.  I would just listen to them and let them talk. Even when 

like going out for lunch, like “what did you get” a lot of the people would get a salad or a 

certain kind of sandwich, and something.  And I was fine with getting a hamburger.  What you 

eat, what you listen to, yeah, the shows you watch, they would always talk about different TV 

shows, and stuff.  And I don’t really watch TV that much.  I never like talked about any TV 

shows, or anything, but um definitely goes back to culture, I mean what you eat, what you watch, 

what you listen to, what you’re into, and there are always differences. 

AC:  And you didn’t feel that it was particularly class related?  More just individual differences?  

St 1: I feel some of it was class related.   Maybe people from working class, or at least there, it’s 

just a generalization, but um, maybe have more time on their hands to watch TV or do, to care 

about music or care about fashion.  Whereas more general labor, working class don’t.  I mean, 

they go to work, come home and have to make something to eat or stuff like that.  So you don’t 

really have time to kind of care.  I don’t have time to care about that other stuff.   So that’s one 

reason I feel I wasn’t able to connect to maybe.  Cause of everything else they always wanted to 

talk about wasn’t important to me.  

 

Clothing was a big issue for most of the students and an obvious token of class and 

appropriateness.  For student 1, it brought home how his group of origin had not provided him 

this tool for success:  “I learned how to tie a tie, when I was in Washington DC, I learned how to 

tie a tie. I bought my first suit, um, I know how to iron a dress shirt already.  . . .  For the first 

two weeks I was still really bad with the tie.  I had to have my roommate tie it for me.” (St 1).   

For student #2, clothing played a role and brought back old class related trauma from childhood:  

St 2:  Well, my first day of work here, I got told by my boss to not wear jeans to work anymore.  

So I was like, oh my god, it’s an office environment and like I mean, everyone is wearing 

collared shirts and what not.  So, like I can do that.  I wore like a collared shirt with a pair of 

blue jeans, and they weren’t like torn or anything, but he was like we don’t wear blue jeans.  And 
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I was just like oh.  So definitely different there. I guess what I thought was like acceptable, like 

clothing, was not acceptable in his eyes.”   

St 2:  Um, I wish someone would have told me I shouldn’t wear blue jeans to work.   

AC:  How did you feel when he said that to you?  

St 2:  I don’t know, I just felt kind of ashamed.  I mean I have this sort of flash back of me dorky 

looking, in beat up clothes in middle school and high school, and just like cause my parents 

couldn’t afford anything nicer.  And I’m like, I don’t fit in again cause of my clothes.  And it’s 

kind of like, most people would have just been “whatever”, but I don’t know, it’s just like here I 

am not wearing the right clothes at the right time and I look out of place and everyone is making 

fun of me. 

Leisure activities, in particular golfing, was a sign for a couple of the students that they were 

interacting with people from a different social class: 

“some of the more of like the senior staff there, they were involved in like golfing and what not.  

And I was like I’ve never been exposed to golfing.  The thing my family is soccer, my dad loves 

soccer. So it’s even just that is like, I really couldn’t like relate to.  One of them, like they would 

go golfing and what not, so for me it was just like “I don’t know anything about golfing, so”.  

Yeah” (St 3) 

Student 4 noticed classism and his own lack of capital when it came to clothes, leisure and 

comparisons to their children’s educational opportunities:   

“There was talks of going to country clubs after work, ah of golf and [I had ] played golf before.  

Vacation destinations, their kids, where they went to school.  Conversations of, “oh [David], 

where are you going to school?”  [state school].  “oh that’s close to where my daughter’s 

going”.  Oh where is she going? “She’s going to [private university]”.  So, yeah, a lot of class, 

and it reflected in their attire, too.  Like the Tommy Bahama polos that they wore, $100 polos.  

Shoes shined to the tee.  So, I felt out of place a lot of the time because I didn’t even know where 

to get my shoes shined.  I just knew I had to wear dress shoes.” 

Student 4 interned in a the highly stratified financial sector and noticed the most blatant display 

of capital of all the interviewees.  Also typical in this quote is the awareness or feeling of 

something intangible that is missing, that they person from a lower class is not getting, that is 

tied to class: 

AC:  What kind of cultural knowledge of behavior was valued in this environment and maybe 

given your working class background, how did yours fit in with the organization? 

St 4: There was a gap.  And the type of behavior and knowledge, I think I was developing to be 

accepted.  That was, I noticed that they really valued education.  I noticed that they really valued 

ah more class.  So I remember I started looking into golf lessons.  Ah so there was definitely a 

gap and I think, ah it affected my performance and my interactions because there was times 
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where I just couldn’t keep up with the conversation that they were having because I lacked a 

certain something.  I didn’t really know what it was, at the time.  And I think it’s more intangible 

tied to class.  And I still don’t know what it is. 

AC:  Got you.  It’s very hard to pin point sometimes.  Just having the clues. 

St 4:  Yeah, part of it has to do with growing up with it.  But even if I had been introduced to it, 

at a younger age, it would have helped tremendously.  But I just don’t know what that IT is.   

Through overcoming embarrassing cultural capital moments, student 4 developed a passion for 

helping others overcome the same: 

St 4:  I also went to the Liberty Northwest interview with the brand showing, the Calvin Klein 

brand showing and my flaps tied [on my suit].  And it wasn’t until I realized that was not how 

you’re supposed to have them that I was embarrassed. 

AC:  So all those little things nobody tells you. 

St 4:  It’s all those little things.  It’s the social capital.  If my dad had worn a suit before, or to a 

business interview, he would have told me, son, you yank off that brand name.  It doesn’t ruin the 

suit, by the way, it’s very thinly stitched and you simply snap it off.  But I would be much more 

gratified if I could help students snap off their cuff before interview.  

When asked what cultural knowledge was valued in her office, intern 3 shared:   

St 3:  Definitely those things like that, like more, like political issues and what not.  And those 

things I really had no idea.  My parents don’t read the newspaper or, they aren’t political or 

anything like that.  So that, yeah, and kind of know what’s going  on with the government, 

because that really affects accounting depending on what the rules are, if they change any laws 

and what not.  So they really have to keep up with what’s going on with the government. “ 

AC:  And so that wasn’t something you were used to paying that much attention to. 

St 3:  Um hm.  

AC:  So how did that make you feel, did you think about that? 

St 3:Well in a sense I left out and like kind of thinking oh I probably should kind of research 

what’s going on and what not, so.  
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Student #5 was particularly impressed with an outgoing staff member from the Chamber where 

he interned, which may have clarified his group of aspiration:  

AC:  Is there somebody there you thought I like how this person carries themselves. 

St 5: Yeah, there was one guy there.  I think he was not working for them.  . . .   And I got to peek 

into his office and it was very different; a very different setup than everyone else.  He had a lot of 

different colors.  I don’t remember if his walls were a different color, but I think he had like a 

couch that was a very bright color, might have been red, I don’t remember.  And there was a 

very colorful lamp.  But it all looked very elegant.  It wasn’t just like a bunch of color or very 

extravagant.  It was very like classy, it was interesting, because I felt like he had a different style 

than everyone else where it was still professional, I think, at a certain level, but more 

personality.  It was very interesting looking and so I remember commenting on that.  He also 

like, he wore like the skinny tie, not just a regular tie.  He was a very different business man to 

the rest of them.   

Learning what were appropriate topics of conversation was important cultural capital to intern 

#5:  ”  

St 5:   I don’t bring up topics of conversation as much as I would normally do, like what I want 

to talk about, I kind of like listen more and um try to be more like educated, not so much stuff 

about pop culture or.  There are certain topics that I avoid more, I think.   

AC:  I see.  And what do you talk about more that’s more appropriate? 

St 5:  I don’t know with, I would talk about things like with school or um I don’t know, something 

about what’s happening recently, or, um I don’t know, about local things that other people might 

know about.   

 

17. Human Capital  

Liu defines human capital as the “capabilities and physical characteristics with which as person 

is born and that the person may develop and enhance throughout a lifetime” (Liu, 2011, p. 81).  

Access to resources impact the opportunity to develop and enhance skills and talents and in 

return, the having human capital can improve access to resources.  Student 1 shared:  “you had to 

learn phone etiquette, you had to learn people who call, usually call to complain about 

something,”  and “I really feel like my work ethic got a lot better”.   Student 5 got insights into 

the workings of hiring, which in turn enhanced his skill in being hired in the future “I got to 

interview people and they showed me a little bit of how to do that.  And it was the first time that I 

got to interview others, so I had been on the other side, but this was interesting to me to learn 

how to interview others.  And I was learning from them about stuff that they were doing and the 

reasons why it’s good to do some things, because I was seeing it from the other side.” 

All the students mentioned education as something they are very proud of and has helped them 

enhance and have more access to developing their human capital.  “And getting a higher 
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education, making it worth while to why they came here so my sister and I have a better life.  So 

it’s kind of like well everything that they left, you know, it’s kind of being fulfilled through me.  

All the sacrifice that they did and what not, is.  I feel like it’s worth it.” (st 3).  The internship 

served to help the education make sense “Well for me, it was actually, putting into practice 

things I had learned in my tax class, like through fall term. This was during winter term.  So I 

was actually able to put the concepts into action and kind of cement those concepts”  (st 3) 

Developing skills and understanding their strengths gave the students efficacy and confidence as 

student 2 explains “Like I felt I know just as much as these people if not more.  Like I I’m gonna 

be successful in my career field.”  Student 5 had a similar observation “I think I could more 

confidently walk into an office now and know what they might expect from me because of like 

seeing their interactions with each other and how they did things”. 

They also were concerned with presenting themselves as smart as a way to gain upward mobility.  

Growing up with a father who resented people with education because they made decisions and 

got higher pay, even though he had life experience “So he’s got this idea that like, just cause like, 

the engineers think that just cause they have this college degree they’re smarter than everyone 

else” he had internal classism and tension around being smart and being a college man:   

“I’ve always like gone out of my way I guess, to sort of like learn cultural things and like tried to 

be.  I always wanted to sound smart at a party and like so no one’s going to find out that I’m 

dumb and I don’t belong there.  So I feel like I’ve always like gone out of my way to um like, I 

don’t know, be knowledgeable about things, or to be aware of like things, cause I don’t want 

people to find out where I came from, exactly. 

Conversely, not being familiar with topics of conversation or not being able to keep up with 

conversations adversely affected confidence, to some degree.  “And also I was not very familiar 

with a lot of the topics, so there wasn’t like I could contribute anything.”  (st 5) 

Student 4 was aware that his skin color added human capital along with his education and 

presentation:  “I felt comfortable because I felt like my criteria met theirs. In that they’re 

educated, I was getting my education.  I dressed the part.  And I think this is pretty significant, is 

ah I’m also faired skinned.  And I felt like I belonged.  And I didn’t feel I was out of place, at all 

at any point in time.  Ah so accepted, is the general term that I felt.” 

 

18. Economic Capital – not included in SCWM 

19. Socialization Messages 

Socialization to work and professional culture can be seen as a central concept in internship.   

Liu lists socialization as one of two forces that influence worldview.  The other is social class 

consciousness.  Socialization can be implicit or explicit, from group of origin or group of 

aspiration.  These messages influence attitudes and behaviors, as well as lifestyle considerations 

(Liu, 2011).   
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What seems to have influenced most of the students from their group of origin, is valuing 

education:  “My grandparents still realized the importance of education ah, always encouraged 

me to go to school, to do my homework.” (st 1).   

The socialization messages around career development were often rudimentary.  Student 1’s 

grandfather had a difficult life as a farm worker:  “he just wants, just wanted me to be inside and 

make sure I have air conditioning”.  Gaining practical skills that result in employment was 

important to Student #2’s father “What are you going to do with a history major.  I was like, well 

I’m going to be a reporter, and he’s like, how much do reporters make.  Well this much, and he’s 

like, alright“. 

Socialization can be focused on social classed behaviors, such as etiquette.  According to Liu 

(2011), not feeling congruent with the group can bring up feelings of shame and anxiety, which 

may be due to internal classism:  “Am, and they actually invited me after the end of my 

internship, they invited me to a dinner . . . .  At that dinner I also felt a little uncomfortable 

because most of the people there are all business people, very professional, very educated, so 

they know, I think it goes, I don’t remember.  . . .  And so it’s very uncomfortable.  Cause I don’t 

know what, cause I don’t know what, like I just feel like I’m out of place.”   

Similarly, etiquette in the workplace had student 5 feeling self conscious: “Um, I was just feeling 

very careful with my actions.  Um like how I sat and what I did.  I just felt like I didn’t want to do 

anything wrong in front of them.  And since I haven’t been in that environment very long, I don’t 

know what is acceptable and what is not.  I know that they are very professional so I should 

probably do as they do.”   

Intern 3 got a basic socialization in professionalism from her internship: 

AC:  Um, were there certain values that you noticed there or behaviors that you really liked and 

you want to kind of take with you?  

St 3: Yeah, just being a trustworthy person and like just like, what we were talking about, the 

whole like autonomy thing.  Um, and then, kind of also um, I don’t know if it’s say giving 

yourself to a company, but doing your best at what you are doing.  Because clients trust you to 

do the best on their tax returns or on whatever it is you’re doing.   

Student 4, who had his internship for three consecutive summers, learned more intricate lessons 

about office politics “But it was welcoming and I think that as long as you did your duties, and 

you were personable of course, that you were liked, there was I think, as soon as I began to 

realize what office politics were, and I started seeing it play out, there was also politics in the 

organization, so that was a new term and a concept that I didn’t know before.” 

When asked if there were values he adopted from his internship site, student 4 said: 

“Yeah, certainly commitment to one’s work and respect.  Dedication toward employment.  In 

terms of the culture, I felt like it was a culture that really valued education.  And a proper 
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response, whether that be an email, a conversation, a so, I felt like if I had to, if I wanted a 

position in the future, a full-time position, I had to fill and meet all these values that.  I fill them 

where I lack and meet where there was some sort of a small gap.”  For some reason, student 4 

had more confidence in  

Observing interactions at his workplace, intern 5 wondered about the genuineness of people’s 

intentions, and whether professionalism means putting on a face.  Wondering whether the CEO 

enjoyed his work he mused “I don’t know.  I couldn’t tell.  He was, he seemed very energetic and 

lively when he spoke with people.  But I don’t know, I couldn’t tell if it was something that you 

do as a professional. Because I know that you, with people skills you have to be very uh 

outgoing.  So I couldn’t really tell if he really and truly enjoyed it or if he made it seem that way 

for the people for the appeal.”   

Socialization can be hard and painful when there is lack of advice and mentoring.  The student 

feels awkward and embarrassed as when student 5 wondered where to sit during meetings:  “I 

wasn’t always sure like where I could sit like during their meetings.  I wasn’t sure where I 

should be, so sometimes asking those questions was a little awkward.  I didn’t want to also be 

unproductive, so like just waiting for them to tell me, was weird, so I would ask, and even asking 

was a little uncomfortable.”   

Student 2 received some negative socialization from his aspirant group about his profession:  

“Couple of them took me aside and said, you’re really smart and good at this, you should like, 

why are you going into journalism. You could, you should go make money” 

 

20. Referent group of aspiration & 21. Referent group of origin 

For first generation, working class students, the nature of work for the referent group of 

aspiration vs. their group of origin, is new and revelatory.  Student 1 observed: “And it’s different 

too, because you’re working but you’re not always in the office.  There’s meetings you have to 

go to, there is hearings or briefings you’re always going to.  Um, so just because someone’s not 

in the office doesn’t mean that they’re not working and that was new to me, cause I was always . 

.  you think of work and you think of you’re sitting in an office you’re doing something.  That’s 

not always the case.” 

Being able to observe people they admired influenced aspiration.  This connects to the area of 

aspiration, which is part of the ICAN model, but not initially a category that was included in this 

coding.  Student 1 muses:  “Um, and, sometimes I’d just sit there and listen to these people that 

are not only great speakers, but they’re very knowledgeable about any issue I could think of.  It’s 

like they know so much. . . . Yeah, just knowing so much and being able to communicate that. It’s 

reassuring for the people you work with, it’s reassuring for the people who are calling in.  I took 

that away as that is very helpful. ” 
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Being a keen observer of the group of aspiration was a way to adapt, learn and overcome barriers 

along the way.  For student 2, having the ambition to be hired in the company post-graduation he 

imitated and exceeded the expectation of the group of aspiration:  “I don’t know people showing 

up at like 7:30 in the morning so I started showing up at 7:30 in the morning.  And then I was 

like stayed late a couple of times and then everyone is like, oh Don’s staying late, he’s a hard 

worker.  And I was like, oh that feels good, so I started doing that more, too.”  He also drew on 

lessons he learned from his group of origin in terms of strong work ethic: “Yeah, so, um, I don’t 

know, my dad gets up early in the morning, drinks coffee, goes to work, works a lot of overtime.  

He just works a lot.  Like that’s all I remember him ever doing.  Just working a whole lot.”   

Similarly, student 4’s family instilled a strong work ethic:  “My family’s values come from my 

dad, mainly.  “His values about career has always been determination.  And doing well.  He’s 

always said, if you’re going to do something, do it right or don’t do it at all.  . . .So, ah, as far as 

instilling values it’s always been determination, hard work, education and doing what you 

enjoy.“  

 

For a majority of the students what they defined as their group of aspiration changed based on 

what they observed at their internship site.  Seeing the reality of their daily work life made 

becoming like them less appealing.  Student 3 mused: I don’t know, once you get into 

management positions or higher positions within the public accounting field . . . they work in 

their cubicle or in their office.  And then, if questions arise and you go see people.  . . .  For me, I 

don’t know, I don’t know if I want to be stuck in a cubicle.  So that’s why I kind of, after the 

internship I kind of realized, I don’t know if I really want to do this anymore.  If I want to be a 

public accountant or even a corporate accountant.” 

Student 5 had a similar experience; he described he work environment as safe, but boring.  The 

reality was inconsistent with the reality of the mundane work of regular people:  “I like that 

working in an office is very safe.  It’s very comfortable because you’re not like outside.  The 

weather is not a factor.  It’s very calm, you access to like the kitchen, coffee and snacks. . .like 

it’s a nice setup.  But it also seemed very boring to me.  Like the CEO, when I hear about a CEO 

it always sounds like very powerful, like influential people, and they must have very interesting 

lifestyles.  . . .  It didn’t seem like something I wanted to do every day for a long time.” 

Student 4, who had the advantage of interning for three summers, came to a similar conclusion:  

St 4:  this experience has let me to find that insurance is not where I want to work.  

AC:  Why is that? 

St 4: It’s boring.  And it’s not rewarding.  It’s high paying, however, that’s not my driver.  . . . I 

was able to see people that weren’t happy with their jobs.  They were more or less stuck in that 

position because one thing or another, career advancement, obligations, such as a mortgage or 

family, but, they were unhappy.   
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Student 4 experienced conflict between reference groups and incongruence in values related to 

the role of a supervisor.  He did not agree with his aspirational group’s practice of hiring or 

promoting the person from outside the company who came from the right school or had 

generalized experience over someone from within the company:  “Because my previous 

managers at my other general labor, and there is that big disconnect, I know, I’m well aware of 

that, there’s that disconnect between what would be considered a general labor and more white 

collar employment.  So, in my previous positions, I, they were the go to, they were the ones with 

the answers.  But over in the office environment, they didn’t have the answers.  So that’s why I 

felt like it was impractical.”   

Student 5 made an astute observation about the different types of sacrifice made in the two 

reference groups when asked if he was interested in a more professional job where he observed 

he would need to put on a professional persona:  “a lot of times those jobs are very appealing 

jobs, because they’re higher paid.  I don’t know exactly what they get paid, but just assuming 

this.  Um, and I think that you kind of like sacrifice some things.  I think like someone like my 

mom or my dad were to say, well in our job we get to act how we want, but it’s a very hard 

working thing and you get tired physically.  It’s something you put up with.  Maybe to them it’s 

that sacrifice, like if I want the job I can’t be super me me me, like how I am outside.  I have to 

be more businessy. 

The category of referent group of origin is strongly related to the category of background in the 

ICAN model. Compared to their group of aspiration, their group of origin was starkly different.  

For student 1, who aspired to be knowledgeable and educated his background he describes as 

“Starting middle school I was the most educated person in my family, technically.”  But for most 

of the students, the message of the importance of education was enforced using any means that 

were available:  “[My grandfather] always encouraged me to do my math, when we were at the 

grocery store, or however, whenever we had the chance, um, do math or somehow to incorporate 

it.”  (St 1).   

For student 2, his group of origin is something he’s ashamed of and wants to get away from 

“none of them graduated high school, like most successful of all of them has like his own trailer 

and has a girlfriend and he, he’s like the cook at a prison there.  And that’s like the most 

successful of all of them. He’s got a steady job and he’s got a good girlfriend, and he’s got a car.  

He’s got a double wide at the trailer park”. 

Student 5 got the message from his referent group of origin that he should use the means of 

education to get out of the economic situation and limited opportunities available to his parents:  

“They would say like sometimes the reason why I would go to school, you should work well in 

school, cause you don’t want to have a job like what I have, or do this for the rest of your life, or 

accept these kinds of jobs, very low income.  Very hard physical work, um.  And they would just 

tell me their jobs were not very pleasant jobs, um, so in order for me to keep away from those 

jobs that I should get an education.  My mom basically said education is the key out.” 
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22. Awareness of class, taboos, bias 

Overall, the students did not have a strong awareness of class or classism.   

 

Student 1 became aware of class differences by interacting with students from other, more 

privileged class background and because of conversations he had with staff in his office.  He was 

selected specifically because of his minority status as part of a TRIO internship and scholarship 

program, therefore his status was often a topic of conversation.  He reported “they wanted to 

know like “well how did you find out about this” and how did you go through different things, 

and stuff like that.  Um you could just tell they weren’t used to it so they were asking a lot of 

questions.” 

Part of his scholarship was attending classes at a provide, liberal arts university, where he 

interacted with students from a more privileged background, which gave him a unique awareness 

of class:  “[school} I mean, it’s a good school, I really like it, I’d say a lot of the students kind of 

have working class backgrounds. And not all of them talks about internships opportunity.  When 

I was in DC, I was doing it through Marquette University, just more middle to upper class.  

Students, especially the students that I was around, and they’d all done internships or they didn’t 

think working in the capital of the United States like this is a cool experience.  This is just normal 

for them.  I had a few class mates whose parents worked for Bill Clinton, and whose parents 

were CEOs of some huge company, I mean, and stuff like that.  They were just like, this is 

normal, this is what I’m supposed to be doing.”    

Student 2 was the only one who interned in an environment where there were a large number of 

people in supporting working class roles.  This allowed him to explore his own class identity, 

where he’s coming from and where he is heading.  He noticed class tension and learned to work 

that to his advantage by making friends with the supporting folks, who in turn helped him get 

stories:  “I definitely felt like, cause they had the people who printed the newspaper and they had 

the women who worked the front desk and then there was all the reporters in the back room.  

And none of them ever really interacted with each other. And all the people at the front desk 

thought the reporters were all stuck up and the people who worked the printing press like they 

always thought the reporters were stuck up, too.” 

23. Experiencing or using classism 

Most of the classist behavior to which the students were subject, was inadvertent and as a result 

of staff members sharing about their personal life and their own children.  After listening to the 

manager of his company describe how she was helping her daughter with her college 

scholarships, Student 2 described how that made him feel:  “I mean, I don’t know, it was just 

like, it kind of makes me feel jealous that, like, you know, having a parent who is in a, who’s able 

to help their kid with college and knows about it, knows what is expected and what’s important 

and perhaps what isn’t important.  Student 4 had a similar story:  “Conversations of, “oh 

[David] where are you going to school?”  [state school].  “oh, that’s close to where my 

daughter’s going”.  Oh where is she going? “She’s going to [private university]”.  So, yeah, a 

lot of class”. 
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Student 4 had a similar experience when one of the staff members was talking about the schools 

her daughter was considering and her son’s education:  “there was one lady who, she did talk about 

like her children with me, and ah like their SAT’s in high school and they’re looking at certain colleges 

and like a lot of the colleges that she was mentioning were like very prestigious.  Big name schools.  And I 

think she was like, I think she really like, her son was going to study something really like aeronautics, or 

something, like with planes and.  I don’t know, it seemed very like high class and to me like.” 

Student 4 reported being aware of explicit classism in the way many of the senior members of his 

organization treated him:   

AC:  What thoughts or feelings came up for you when you interacted with senior members in 

your organization?  Did you have an opportunity to work with some of them or interact with 

some of the senior members? 

St 4:  Yeah, and actually that was about a 50/50 response I got from them.  50% were very 

welcoming, supportive.  They saw myself after my second year of my internship, they saw myself 

working at the company.  And I’d say 50%, the other 50% were not ah, ah they would scoff at the 

notion of me coming from a public university, because they came up from a private.  And that’s 

what they valued.  Ah there was a sense of condescending tone whenever I’d speak to them.  Ah, 

many if not a graduate degree, they had a post-bacc in a hard science like accounting. Their first 

degree would be in management and then they had an accounting.  So they saw things 

differently. And they were well above me intellectually, and I felt like they used that to their 

advantage to make me feel lower. 

Student 4 told a story of lateral classism that seemed particularly poignant for him.  He went to 

Seattle with his senior staff and stayed at an expensive hotel where tipping for bellhop was 

commonly $20.00.  When it came to tipping he had no cash and his superiors noticed.  “But I 

think that they were conscious enough to realize that it was my first experience with that so they 

didn’t scoff at me.  But the bell hop did.”   

Of all the students, student 2 struggled the most with, both internal and upward classism.  He 

reported being painfully aware of straddling between the two worlds: the working class who tend 

to not be treated as valued members of the team, and the Important ones, who are educated and 

separate from the supporting staff.  “And it was the same thing at my internship is that we had 

our own section of the building, and we never really went to the other parts of it.  It feels weird 

to be sort of pushed off, I mean I was in the marines and I was enlisted so I’m like one of the foot 

soldiers. Like, I’m not used to being, I mean, being one of the important ones, I guess.  It’s 

definitely a lot different.” 

Student 2 was the only one who expressed anger around classism.  His upward classism was 

expressed in his attitude towards supervisors and he openly resented the administration in his 

organization and reported  “Yeah, I mean, I don’t think I really deal well with authority”.  He 

was the only Caucasian person in the study and may have felt more resentful at his lack of 

privilege, being a white male, than the Latino students who constituted the rest of the group.   

24. Addressing classism 
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At first, it seemed student 2 was the only one who was deliberately addressing classism and 

expressed a purpose in doing so:  “It think it’s definitely made me root for the little guy, the 

underdog a lot. Um, I think I definitely tend to pick stories where like there is a standing up for 

the little guy or the person who is not really getting paid attention to”. (St 2) 

He had chosen an occupation where he could address classism and injustice in a fashion and he 

seemed to take great pride in that:  “but if like something is bad I’m going to write about it, it’s 

kind of what reporters do, we’re supposed to be the watch dog.” 

A couple of the students were conscious of wanting to address inequality and improve the lives 

of others based on their experience.  Student 1 is planning on pursuing a career in education 

policy, and students 4 and 5 are both considering a career in education and expressed seeing 

themselves as trailblazers for other first generation students.  As student 4 said, “I see myself 

serving my community and as cliché as it sounds, make a difference.  I want to help bring that 

social and cultural capital back.” 

                                            

Student 2 has already taken a mentoring role in helping another first generation student interested 

in journalism: “there was this other guy on the school newspaper, and he’s going to be editor in 

chief this year.  And um it was always like I was fine with taking him under my wing a lot. I don’t 

know, he just like reminded me a lot of myself, and like, he got brought up by a single mom and 

like, he just, he had a job interview for the same internship that I got and he’s doing it right now.  

And he had his interview for it and I was like, he didn’t have like, he was wearing like a brown 

belt with like black pants and black shoes.  And I was like ‘no you can’t do that, you need a black 

belt’.  So it was like, and he had a tie, but he didn’t know how to tie it, so I had to help him get 

dressed cause I wanted him to look nice for the interview.”   
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Appendix K Table 2.  Cross Case Analysis 

Categories after 

analysis 
Case 1 Case 2 Case 3 Case 4 Case 5 

Social Capital           

 Network 

Benefited from network 

when applying and 

during internship.  

Gained a network for 

future career.  

Determined to build 

relationships.  Great 

formal facilitation to 

meeting people built 

into experience. 
Networked through 

formal and informal 

channels 

Found internship through 

network.  Network helped 

him transition to f-t 

employment w/company 

post-graduation.  

Determined to build 

relationship with select 

people.  Access to build 

relationships depended in 

initiative.  Networked 

through informal channels 

and social gatherings 

Lack of network led to 

inadequate internship.  

Gained little network 

through experience.  

Little skill, 

determination or 

initiative to build 

relationships.  No 

formal facilitation for 

building relationships.  

Had some 

opportunities to 

network through 

informal events and 

celebrations. 

Benefited from 

network when 

applying and during 

internship.  Gained a 

network for future 

career, but not 

enough to be hired by 

company post-

graduation.  

Determined to build 

relationships, but 

may have had class 

related handicap.  

Formal facilitation 

for meeting people, 

also rewarded 

initiative.  Informal 

events were 

sometimes political 

and tricky 

Lack of network led 

to minimally 

adequate internship.  

Gained some 

network through 

experience.  Had 

opportunity to build 

network, but little 

interest in building 

relationships, 

intimidated by 

formality.  Formal 

facilitation for 

meeting people. 

Little opportunity to 

network and 

social/informal 

events. 

 Access to 

support 

from 

institution 

Strong 
Support from TRIO, 

internships not 

promoted much on 

campus, well supported 

while in internship, by 

faculty 

Weak 
No support from acad. 

Dept., learned about 

internship from outside, 

internships were discussed 

on student paper where he 

worked  

Weak 
Was referred to 

internship by int. 

coord., but did not 

receive support in 

preparing, during or 

after. Wished she’d 

known how to find 

int., instead of just 

taking the first thing 

that was offered 

Fairly strong,  
Support from TRIO 

preparing and during 

internship.  Did not 

get or seek support 

from academic dept.   

Some 
Was referred to 

internship by int. 

coord., but did not 

receive support in 

preparing, during or 

after.  Took the only 

one that was offered, 

received little help 

in finding 
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 Access to 

support 

during 

internship 

Strong 
Well supported by 

TRIO, major 

professors, mentors on 

site 

Weak – relied on self 
Very little, mostly from 

support staff at site.  Was 

discouraged from pursuing 

profession due to low 

prospects, not uplifting 

support 

Weak 
Very little, was treated 

like part-time worker, 

only access when she 

had a question about 

tasks 

Strong 
Well supported by 

TRIO, Inroads, 

mentor on site.  

Sometimes a feeling 

of being alone when 

challenged by site 

mentor 

Very little, mostly 

passively observing 

others who didn’t 

engage much with 

him 

Cultural Capital 

 Concerned about not 

knowing how to tie a 

tie, appropriate for site. 

Often felt he as missing 

something.  Didn’t 

have the luxury of time 

in developing pop 

cultural capital 

 Did not know he couldn’t 

wear jeans, had flashbacks 

to youth when he didn’t fit 

in due to clothing. CC 

comparable w/others at 

site 

 Often concerned 

about not 

understanding topics 

conversations, not 

used to needing to be 

aware of news.  

Became aware of 

leisure activities 

related to privilege 

 Worried about not 

being from private 

univ., not having 

something 

unidentifiable, 

embarrassed about 

car and not having 

status symbols, and 

not knowing clues.  

Identified a gap in 

knowledge.  

 Worried about 

being appropriate in 

a formal 

environment, not 

knowing the rules, 

not being up on 

topics of 

conversation.   

Human Capital 

 Innate intelligence, fit 

profile for TRIO 

internship and was 

rewarded for 

background.  Learned 

etiquette and how to 

handle difficult 

situation with people 

with grace.  Improved 

work ethic. 

Intelligent.  Brought 

strong professional skills 

and willingness to adapt.  

Eager to be competent and 

knowledgeable  

 Intelligent. Work 

ethic, quick learner 

 Intelligent, driven, 

work ethic.  Was 

“fair skinned” 

Intelligent.  Further 

developed 

awareness of 

appropriateness and 

formality at work. 

 Got to see the 

employer’s side of 

hiring.  

 Preparation 
Felt very prepared, had 

work experiences, 

skills.   

Felt prepared for work, 

had experience from 

campus 

Felt she had 

hard/accounting skills, 

but not prepared for 

interactions or 

bonding with staff 

members of boss 

Prepared for what 

was expected of him 

Seems was not very 

prepared for 

interacting or 

bonding with staff 

Confidence  Came in confident, if  Came in fairly confident,  Came in somewhat  Came in confident  Came in somewhat 
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sometimes unsure in an 

unfamiliar env, and 

gained more 

confidence.  Met 

challenges and was 

rewarded 

gained more confidence in 

abilities and becoming 

successful 

unsure into an 

unfamiliar env.  

Gained confidence in 

knowing she could do 

the job, even if she 

wasn’t interested. 

and gained 

confidence, was 

sought after as a 

recent graduate, knew 

his “market value” 

unsure into an 

unfamiliar env.  

Gained confidence 

knowing he could 

measure up to 

professional.  He 

could do the job, 

even if he wasn’t 

interested 

Adaptability 

 Relied on ability to 

adapt, has been 

adapting to new 

situations all his life.  

Keen observer and 

adjusts accordingly. 

 Keen observer, adjusted 

work habits to be seen as 

hard working, figured out 

who to smooze with. Kept 

firm on own principles.  

Works to be adaptable, but 

holds back to hide 

background 

 Did not interact 

enough to figure out 

how to adapt.  Was 

mostly passive, but 

slowly learned from 

another intern and 

observed behaviors of 

success, such as 

trustworthiness and 

commitment to 

company 

 Keen observer, 

suspends judgment 

and makes changes to 

fit environment, 

including values. 

Actively sought out 

interactions and 

learning  

 Observed 

interactions, but was 

passive and did not 

have enough 

interaction to adapt.  

Said he might 

imitate in the future.  

Learned about 

appropriateness and 

professionalism 

Referent Group of 

Aspiration, 

Aspiration 

Aspiration: Policy 

makers on education, 

considered law, but will 

pursue a master’s in 

educational policy.  

People with knowledge.  

New to people in 

professional roles 

 Aspiration: Reporters who 

give voice to the little guy, 

address inequity.  Found a 

lack of professionalism 

and passion for work in 

internship site 

 Aspiration: To 

become an accountant, 

successful person in 

business.  Currently 

questions aspiration, 

considering auditing 

 As intern had 

aspirations of 

working in marketing 

at a corporation.  

Now aiming at 

becoming high school 

teacher.  

Commitment to work 

and respect, value 

education 

 As intern had 

aspirations of 

working for an 

international 

business.  Now 

considering a career 

in education 

Referent Group of 

Origin, Background 

 Born to teenage 

mother, raised by poor, 

Mexican immigrant 

grandparents 

w/elementary 

education, k-12 in 

Caucasian American 

family.  Blue collar dad, 

stay at home mom.  Dad 

resented people 

w/education, wants son to 

have a trade, concerned 

 Immigrant Mexican 

family.  Parents in 

factory work.  

Succeeded in school, 

made family sacrifice 

worth it 

 Immigrant Mexican 

family.  Succeeded in 

school, made family 

sacrifice worth it 

 Immigrant Mexican 

family.  Succeeded 

in school, made 

family sacrifice 

worth it.  Family 

encouraged 
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rough area.  Knew only 

general labor 
about son being 

marketable.  Student is 

ashamed of much of his 

family’s trailer park 

background. 

education as a way 

out  

Socialization 

Messages 

Successful people are 

knowledgeable, 

excellent 

communicators.  You 

have to constantly 

challenge yourself to 

get ahead, there is 

always room for growth 

 Got negative messages 

about profession from 

journalists on site, 

discouraged him from 

pursuing because of low 

prospects.  Dedication to  

job is rewarded 

 Learned about 

trustworthiness and 

how it leads to 

autonomy. Doing your 

best leads to trust.  

Successful people play 

golf and belong to 

country clubs 

 Do your duty, be 

personable and 

likable, commitment 

to one’s work, proper 

response.  Learned 

about office politics 

and what happens 

when you don’t play 

along.  Successful 

people go to private 

schools, play golf, 

right car, right 

clothing brands.  

Learned being driven 

by money leads to 

less meaningful 

career. 

 Felt inadequate 

about dinner 

etiquette – felt out of 

place.  Self-

conscious as he 

learned messages 

about appropriate 

behavior.  Kept 

quiet.  Tried to learn 

“professional” 

behavior.  Saw 

people compromise 

genuineness and 

happiness for a 

comfortable job. 

 Engagemen

t 

Actively engaged with 

people at site and 

outside work, changed 

behavior to have more 

opportunity to interact 

Interacted w/working class 

people more than others in 

his role, won people’s 

trust,  

Had minimal 

interaction, focused on 

work, regretted not 

reaching out to people.  

Was seen more as 

grunt worker 

Interacted actively, 

joined soccer league, 

but didn’t quite 

understand politics 

Did not interact 

much, had small 

functional role, held 

back in 

conversations 

worried about 

making mistakes 

 Exposure 

to people 

and 

resources 

Was exposed to great 

array of successful 

professionals and 

resources.  Allowed 

him to determine fit.  

Had broad range of 

experiences w/privilege 

Exposed to small town 

professionals, not very 

successful or privileged, 

site was missing a 

manager while he was 

there. 

Had some exposure to 

professionals and  

privileges and 

lifestyles of successful 

professionals. 

Was exposed to 

wealth and status, 

successful 

professionals, and 

privilege.  Saw 

people as unhappy, 

golden handcuffs 

Was exposed to  

professional, formal 

environment, people 

in comfortable, if 

“boring”, jobs. 
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and ideas 

Unpacking 

experience – 

reflection 

 Active unpacking. 

Reflected in weekly 

journals, interacted 

frequently w/faculty, 

had TRIO mentor and 

people on site to reflect 

with.  Not able to talk 

w/family about 

experience 

 Had no internship 

supervision, no campus 

involvement (no credit), 

reflected by himself. Not 

able to talk w/family about 

experience 

 Reflected by herself 

in journal, got no 

feedback or 

processing, had no one 

to ask questions 

beyond tasks. Not able 

to talk w/family about 

experience 

 Active unpacking, 

mentoring by TRIO, 

InRoads, and site 

mentor.  Not able to 

talk w/family about 

experience 

 Little unpacking, 

reflected by himself 

journal.  No campus 

interaction, no 

designated mentor. 

Not able to talk 

w/family about 

experience 

Identity (focus on 

vocational and class 

identities) 

 Gained new insights 

into preferences and 

values.  Decided 

against law, pursuing a 

policy master’s.  Wants 

to give back to 

community.  Gained 

more insight and 

appreciation of his class 

identity 

 Confirmed vocational 

identity, not much 

changed.  Had a hard time 

seeing self as being one of 

the educated people – 

adjusting to emergent 

middle-class identity 

 Gained new insights 

into preferences and 

values re: work 

environment and type 

of work. Did not 

reflect on class 

 Gained new insights 

into preferences and 

values.  Not driven 

by money, wants 

more meaning and 

happiness. Wants to 

give back to 

community. Class 

identity and success 

not as connected to 

fancy offices as 

before. 

 Gained new insights 

into preferences and 

values.  Did not like 

formality and 

dullness, wanted a 

more expressive 

env. Wants to give 

back to community 

Awareness of 

taboos, bias 

 Took classes at a 

prestigious private 

college where students 

took access to 

legislative DC 

internships for granted. 

Realized lack of 

privilege and access at 

his own school.  

Intellectualizes issues. 

 Observed class bias in 

workplace between 

reporters and support staff.   

 Saw difference, but 

didn’t think much 

about it 

 Became very aware 

of symbols of class 

division  

 Got message that 

being in public 

school was less 

prestigious than 

private.  Some 

majors and more 

“high class” 

Experiencing or 

using classism 

 Experienced being a 

person of great interest 

and attention because 

 Experienced internal, 

lateral and upwards 

classism – had a hard time 

 Did not experience or 

recognize classism 

Experienced a 

hierarchical, classist 

environment, where 

Internal classism 

when embarrassed 

sharing about 
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of his class and 

underprivileged 

background.  Proudly 

shared story.   

reconciling being of the 

educated class, “one of the 

important ones”, and 

considered more 

privileged than other 

workers 

some senior members 

scoffed at him for 

coming from a public 

school.  Felt 

condescension.  Felt 

less than due to their 

education and 

knowledge 

looking for a labor 

job for summer, 

feeling inadequate 

during formal 

situations.  When 

staff shared about 

their more 

privileged lives. 

Addressing classism 

 Is pursuing a career in 

educational policy to 

address inequity in 

education.  Shared 

passion about 

addressing even though 

he couldn’t share how 

he, himself, had been a 

victim.  Has been a 

mentor to TRIO 

program high 

schoolers, preparing 

them for college. 

 Chose profession in order 

to have a voice to 

represent the “little guy” 

and address injustice.  Has 

taken other 1
st
 gens under 

his wing to prepare them 

for professional 

environments. 

 Expressed no 

intention 

Gives back to his 

community as a 

coach.  Plans to shift 

from business to 

becoming a high 

school teacher in his 

community, but 

wants his master’s 

from a private school.  

Wants to share his 

experience in middle 

class environment to 

prepare them. 

 Was not specific, 

but said he was 

considering 

changing into an 

education career 

since it seemed more 

meaningful to him 

than business. 

Increase or  decrease 

in capital 

 Increase – he figured 

out what he needed to 

increase and work on, 

and did so Some increase Some increase in   Increase Some increase 

Impact on career 

development 

Got insight into 

professions, understood 

what makes someone 

good at these types of 

jobs, learned about 

options to get there  
Came to terms with being 

in the educated class 

Knows more how to 

act in a professional 

setting 
Became confident in 

being marketable 
Saw things from the 

other side 
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Appendix L 

Memo on Data Analysis 

The more I started analyzing the categories and quotes, the more I saw the connections between 

the ICAN and the SCWM.  If SCWM is mainly about the intrapsychic aspect of classism, it 

supports the notion that there is a relationship between career development and social class. 

I drew up the abbreviated SCWM, including only the categories used in the coding, and then 

added categories from the ICAN where they fit in the model, showing relationships between the 

categories (Image 1). 

The image could be considered a picture of the internship experience for first generation students 

according to the coding from the interviews.  At a quick glance, socialization is at the heart of 

their internship experience.  It is where most of the categories connect and it is the only one that 

connects to the impact of classism.  The ICAN categories of confidence and adaptability seem to 

play an active role and mediate the connection between capital and socialization.  While capital 

impacts worldview and socialization in the SCWM, the categories of confidence and adaptability 

seem to moderate that relationship when it comes to the experience of the students in the study.  

The relationship goes both ways and can be positive and negative.  Social capital increases 

confidence, and confidence helps build social capital; confidence can be built through 

socialization, and lack of confidence, or shame, can adversely affect the socialization and 

engagement. 

Internship, like most aspects of career development, is a social experience.  It is, therefore, not 

surprising that social capital was the dominant capital in the students’ experience and where there 

were most connection to other categories.  Social capital captured the ICAN categories of 

network and access to support.  For the students in the study, SC is what helped them obtain the 

internship and the more SC they had, the more they had confidence and ability to adapt to a 

different worldview, regardless of whether they embraced it. 

Socialization connected strongly with the categories of engagement, exposure and aspiration.  

The socialization was to and by the referent group of aspiration, but filtered through the 

worldview of the referent group of origin.  Being exposed to a different worldview and 

environments seemed to have a powerful impact on all of the students, whether they adapted to 

that worldview or not.  Just having the exposure and engaging with people in that new 

environment enhanced the students’ self-confidence.  They were able to experience interacting 

with people who had education and a professional career and found they measured up, to an 

extent.  Just considering themselves as members of an educated, professional group seemed to be 

confidence building.  It seemed to open up more possible futures where they had had a limited 

notion before. 

Socialization to a worldview is also where classism is experienced.  Reports of not understanding 

or feeling shamed when receiving socialization messages.  The sense that one is missing 

something, but not sure what; like the people around you have a code you have no access to.  
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Being appropriate was a big concern for the students.  Many mentioned a feeling of being alone 

in figuring out the worldview and socialization messages, and not having anyone to ask when 

they had basic questions.  They were fearful of being embarrassed if they asked co-workers a 

question that revealed their ignorance and fully aware that no one in their group of origin or 

cohort could help them. 

Social capital = Network = access to support/advice/resources 

Confidence is correlated with Capital and Adaptability 

Socialization brings up classism, both internal and external 

Being able to observe GoA is similar to Exposure to new environment 

Referent group of aspiration links to Aspiration in the ICAN 

Referent group of aspiration and socialization are strongly connected 

Addressing the research questions 

The central research question of this study is:  “What do first generation students perceive 

and experience as they encounter and cross class boundaries during internship?”   

  The boundaries involved a worldview and access to capital and the students task was to 

have the confidence to enter that world and adapt to it by being open to socialization 

through engagement.   In the internship the students had exposure to the middle class 

worldview of people who had accrued and wanted to maintain their capital.  For the most 

part, the students did not observe much blatant classism and oppression, but each had 

experiences of feeling disadvantage and shame.   All the students seemed to benefit from 

their internship experience and maintained or increased their capital. 

In addition, this study will investigate five research sub-questions: 

1. Did students have encounters that were class-related?  If so, what was their 

response? 

2. In what ways did facing and crossing class boundaries during internship affect 

their self-concept, generally and related to career? 

3. What was the students’ process of adapting to the culture at their internship site 

and what internal and external resources did the students have or draw upon during their 

adaptation? 

4. How did capital (human, social, cultural) impact the internship experience 

5. What internal barriers to career development did the student’s experience?  

External? 

6. What type of socialization and preparation in family, K-12 school, college 

program and other contexts did students have for entering a professional environment and 

how did this preparation inform the experience.  
By and large the students came from poor family backgrounds where family members were 

employed in manual or basic labor.  They were exposed to people working hard, mostly without 

complaint, as a matter of course.  Some of them got the message that they should create a better 
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life for themselves and that education was the way to achieve that.  The career advice varied from 

as basic as making sure you have air conditioning to obtaining a trade to be more marketable. 

The students did not get much advice or insight beyond getting an education.  Finding a career 

path or navigating a career was up the student and whatever resources came their way.  All of the 

students’ being at cash strapped public universities limited their access and support.  Some of the 

students were participants in a TRIO program, a federal program that supports underrepresented, 

first generation students, which typically only has room for a fraction of the students that qualify.   

They are one of the few student groups that receive individual support and guidance, which 

probably contributed to them being referred to this study, in the first place. 

While the students came from a disadvantaged background, most seemed to have limited 

awareness of their social class being a significant factor in shaping their lives.  They did not have 

a framework for thinking about it. 

I wonder if the influx of first generation students, who grew up with parents being less married to 

a career and leaving the job and work, will demand more balance at work.  Or is the current 

demand for more balance in part due to first gen students?  Will first gen students attempt to 

merge the best of the two worlds? 

This student did not look at consciousness. 
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Appendix M 

Initial Theme Analysis 

Career development is a social construct and the experience of the students who crossed social 

class boundaries in internship depended on several factors.  The students’ ability to build 

relationships and social capital was a significant factor as was the internship site’s capacity to 

facilitate relationship building.  The amount of support the students had before and during the 

internship was also a big factor.  The students’ approach to the experience, passive or proactive, 

their interests and determination made a big difference.   

 

Theme 1, Relationship Building  

The students’ ability to build relationships and social capital was a significant factor as was the 

internship site’s capacity to facilitate relationship building. 

External components of relationship building:  Internship sites that had formal facilitations of 

relationship building in the form of mentors, participations in meetings, informal and formal 

social gatherings generated more boundary stretching.  The site was welcoming; it was geared up 

to be an educational experience through providing guidance and feedback for student.  The 

student was able to participate more actively and integrate more of the worldview of the other 

class.  

Students’ internal components of relationship building:  Student who were successful in 

developing relationship came in with goals and determination to connect with people and getting 

to know staff on the site.  They were excited to be there among their aspirational group and they 

took a proactive approach to building relationships by setting up meetings or going out to lunch 

with staff.  They were interested in what the people had to say, they wanted to learn from them.  

They had an active role in stretching the boundaries and being socialized by the other social class 

group. 

Students who had internal resistance to developing relationships were not as successful at 

building social capital.  They lacked goals for building relationships or did not understand the 

importance of that to their career development.  Some of the internal barriers included fear and 

anxiety about doing the wrong thing or being judged.  They lacked interest in what was going on 

around them and took a passive approach to interacting with staff.  They also may have lacked 

knowledge about how to interact with people from different background.  The unfamiliar 

environments made them want to play it safe and stay out of the way. 

 

Theme 2, Internal factors that impacted socialization 
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Lack of interest in the internship environment correlated with diminished motivation to bond and 

build relationships.  Not choosing the internship based on their own goals resulted in landing in 

an environment that was not very vested in their growth.  There didn’t seem to be an agreement 

from the beginning on what the learning goals were for the student and how they were to be 

supported in achieving those.  

Adaptation correlates to amount and quality of interaction.  Or, maybe strong adaptability skills 

facilitate ability to connect coupled with initiative and confidence to engage.  Fear, intimidation 

and shyness prohibits social interaction which in turn may limit or slow down the ability to adapt. 

Confidence in self, helped bridge divide and helped with socialization, and adapting/changing 

behavior. 

Getting help, seeking help, taking advantage of help, taking advice all correlated with success. 

Limits to actively engaging  

 Some kept some students from doing that: 

 Shame 

 Lack of confidence 

 Lack of skill, not knowing the game 

 Fear / anxiety – of doing the wrong thing, of being in the way 

 Lack of knowledge 

 Lack of interest 

 Lack of awareness of goals, strengths 

 Self-consciousness, worried about not being appropriate 

 Being passive, not seeing self as having power, importance, say 

 Thinking they’re supposed to know more than they know 

 Drive vs passive 

 Brave/confident vs. fearful and overly cautious 

 
 

Theme 3, Access to support 

In terms of stepping into the unknown territory of middle-class professional environment, the 

students who had some guidance and access to help had a richer experience.  All the students 

came from underfunded state universities where individual support is hard to come by and where 

emphasis on career development is minimal.  Students who participated in TRIO and took 

advantage of support and guidance seemed to do particularly well, both coming into internship 

and during the process.  They landed in internships with better support, as well. 
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All the students experienced episodes of not knowing something and feeling unprepared.    The 

couple who had support found it a familiar feeling since they had put themselves in new 

situations all their lives.  They were mostly comfortable and excited about stretching their 

comfort zone and felt fairly welcomed and supported if they made mistakes.  Others were more 

uncomfortable since they didn’t feel safe asking questions and were anxious about doing the 

wrong thing.   

Social support reaches into every aspect, including providing unpacking and reflection on 

experience. It facilitates processing and assigning meaning to experiences.  When student interns 

get to a situation where they’re unsure or afraid, what do they do?  The two students, who didn’t 

have access to unpacking with others, had a less impactful experience.  They had no advice or 

encouragement or an experienced perspective to draw on.  They went through the experience 

without drawing the lessons to contribute to their career development.  Reflection is essential to 

that process and needs to be social connected to teaching moments.  Problems and doubts handled 

by yourself in an internship is not a learning experience.  It’s just experience. 

 

 

Theme 4, Proactive vs. passive approach to getting and succeeding in an internship 

The two students who got the most prestigious internships, were selected for internships designed 

specifically for students from underrepresented backgrounds.  Motivation and determination was 

the key to their getting internships that are highly competitive.  Both were excellent students, 

competent and showed great potential, and once in the internship,  both students were ready to 

assume a demanding role.  They were very observant and eager to adapt to the environment, they 

were ambitious and looked up to the people at their site. 

The two students, who took the one internship they were referred to, came into the experience 

without specific goals.  They had heard they needed an internship and they wanted a professional 

experience.  They didn’t go after one they desired, however,  and may not even have known what 

they desired.  They had limited career development knowledge or information about labor 

market.   They were both great students to the point where they were referred to internships, but 

the combination of the sites not offering well designed programs and them being passive 

produced a lackluster result. 

The fifth student was in between the two; he took a proactive approach in pursuing the only 

internship he knew of, but it was not a very prestigious or demanding internship.  It was within 

his comfort zone because he knew another person who had done it and it was not a big leap in 

social class. 
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Theme 5, Response to exposure/experience with class boundary 

Intellectual  vs  sensitivity, jealousy, anger 

Pride  vs shame 

Marching orders for what to do vs. rebelled, fought 

Readily sharing background vs  hiding or not being themselves 

Not connecting experience to class vs having social class consciousness 

 

Post-internship attitude towards social class and career  

The two students who had the most “high impact experience, felt they had had an experience that 

was worth sharing with others; almost like the knight who has gone to slay a dragon and live to 

tell the story.  It was a “everyone should have access to this kind of experience”, but also 

knowing they are unique people who overcame barriers and want to teach or create situations 

where students in or from their community have access and preparation to participate in this type 

of experience. 

 

Factors of culture 

The three first generation Mexican American students all seemed to have had some 

misconceptions about what happens in office environments.  The two who had little support saw 

people behaving in ways that indicated they were not happy in their careers.  They came into 

mostly Caucasian environments where expressiveness is low and there is more individualism.  

One said he found the environment dull and formal, another saw people stuck in jobs they hated. 
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Appendix N 

Interview Guide for Follow-Up Interviews 

1. Now that you see what the focus of the study is about, what did you think? 

2. You probably noticed I talked a lot about social class and class experience; did I 

capture your experience? 

3. Is there anything you’d like to add related to that experience? 

4. I’ll ask for a confirmation of what my sense was of their awareness and attitude 

towards class, as well as where they see themselves taking that. 

5. Having read about the different types of internships and support students receive, 

what do you think makes a good internship? 

6. If you had a magic wand and could design a school that offered the best support to 

students to get a great internship, what would it look like? 
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Appendix O 

Follow Up Interviews 

Follow-up Interview 1, Transcript 

A: So, what did you think 

C: It was interesting.  I felt like you delve into a lot of topics that aren’t discussed, like you really 

focus on like class issues, which I really like because a lot of times in like political science 

classes, we don’t discuss class.  Um or class boundaries or class obstacles, um deliberately.  

Professors are like, we don’t talk about class in this class. 

A: Really do they say that, or do you just get that impression? 

C: You get the “class is not my issue” whereas in my sociology classes, that’s what we talk about, 

is class.   

A: Is there more than one teacher who talks about it? 

C: Mainly one talks about class issues, class identity, class struggles.  We talk about the working 

class a lot.  He believes in the working class movement, working class solidarity, working class 

history.  There is no history of the working class.  You get the class perspective. It was interesting 

reading about the internship experiences, um how that helped them to kind of see their position or 

see different experiences, maybe that they wouldn’t have gotten if they were just a traditional 

student that goes to class and does homework, and doesn’t take a full advantage of all the 

resources.   

A: So you said it was interesting reading about class because it’s not talked about a lot, in general.  

Do you feel like I captured that, how do you feel I captured that in terms of your own experience? 

C: It was good. You talk a lot about it, um to like the experience of the student, um a lot of times 

it’s like the real world. In terms of my experiences, I think it was a big difference.  Um making 

that jump from small rural Oregon to capital Washington DC.  I mean, you do see those class 

differences, in your peers, um when you’re out on the town at night, they’re everywhere, more so 

than what you see here.  You socialize with people who you identify with um.  It’s interesting 

going to high school here, especially the way schools are funded here, you go to school with 

people of your own class.  You go to stores you can afford, so you’re around people of your own 

class.  Um that’s not really the case for the most part on the university level.  More so when you 

go to work in high end work environments you have people at the top and people at the bottom, 

but the interaction between class is something that a lot of students this is their first time having 

an interaction.  How they’re taking it, what are they thinking about, are they comfortable, are they 

uncomfortable.   

A: So in my description of you I kind of focused on that you do notice it, but I got the sense that it 

didn’t necessarily make you upset or you didn’t have anger about it.  Is that correct? 
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C: So, I guess it’s kind of tricky.  In the position I was in, I was appreciative the moment I got 

there because I knew I was the only student in the nation to receive this scholarship.  So, no 

matter what, um I want to [be focused?] on the opportunity I had.  In our class, [talks about 

lobbyists who came to class and how sickening it was to see how much money they get from oil 

companies]  so when you’re in a class with your peers and class where someone gives you the 

opportunity to be there, so you try to learn so you don’t try to be biased in any way.  You just try 

to learn.  We had a member of congress come in to a class.  A prominent member of congress, 

Paul Ryan, do you know who he is? 

A:  (laughs), of course 

C: [talks about PR the other Wisconsin member a democrat and compares their approach]   

A: So you have a very intellectual approach to this issue, it feels like to me.  Like you really like 

to step out and look at it.  But when it comes to your feelings, did you ever, like when you were 

around Marquette students, did you ever have a sense of being jealous or embarrassed, or any 

emotional reaction to being around that? 

C: Not really.  Um cause they were people.  I mean, they grew up how they did, I grew up how I 

grew up.   

A: You didn’t feel like that’s unfair.  I just want to make sure I capture that correctly, because I 

got that impression that you truly see it the way you just said.  A lot of times when people grow 

up with a certain thinking about class, they might have a different sense about it, like I should 

have these kinds of privileges, too. And ask why.   

C: I feel the opposite.  I feel the people who have privilege get the sense of “I’m privileged so I 

deserve this.   Whereas people who don’t have that sense of privilege take is as anything is an 

opportunity.  The way I see it, there is no more bottom for me to go so I have to go up.  But I hear 

about students and um if they don’t have their privilege, of if they don’t have what they want, 

then, . . .I can’t describe it.   

A: But at the same time it sounds like even though you are not personally angry about it, you 

want to change it; you want to affect change.   

C: Yeah, I want to affect change, but I don’t feel that anger, at all is the way to do it.  I feel that 

bringing up the consciousness; active class consciousness is the way to go about it.  How do 

people identify as working class. 

A: So you think that’s important? 

C: If you don’t have a conversation with people about class they don’t know where to start, or 

what to talk about. 

A: Why do you think it’s important that people have that consciousness about their class and 

where they stand? 
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C: So they can identify maybe biases in the system, who they can relate to. A lot of the times 

class warfare within a class.  It sickens me that we’re all in the same class, why are we fighting 

amongst each other.  On a national level, working class people who identify Republican and 

working class people who identify as Democrats see each other as the blame.  Whereas I see the 

working class is not to blame, it’s the privileged class or upper upper classes, is to blame.  But it’s 

hard to have these conversations with people who don’t identify with a class.   

A: That’s right.  Yeah, good point.   

. . . . 

C: No one ever talked about class growing up.  It’s only been discussed in my Sociology class. 

A: Has your teacher ever talked about why it is no one talks about class? 

C: A lot of times, people identify class with socialist idea or Marxist theory.  People think class 

undermines democracy, or meritocracy, or capitalism.  You think of oppression – an oppressor 

and someone being oppressed.  They think that’s not a conversation a high school or college 

student should be having.   

A: And it’s not something that you, as students, talk about amongst yourselves? 

C: No, no.   

A: Anything else you’d like to add 

C: It’s very interesting.  I’m interested even more so how it’s going to be going to Stanford.  

That’s one of the main reasons I felt uncomfortable the first time, because of those class 

differences. 

A: What do you think will be the most uncomfortable part of that? 

C: There is not much diversity on campus.  It’s the lifestyle, that’s different.  There is golf 

courses, tennis courses, all these different things I didn’t grow up with as leisure time.  This is 

how I want to relax.  So we’ll see.   

A: Leisure is very connected to class, isn’t it. What you can afford to do with your down time.   

C: We’ll see.  I’ll try to find a place in the library that I like.   

A: I think I’m going to have to connect with your Sociology professor 

C: Oh he can talk.  I have dinner with him every other Friday’ish.  We have reading groups 

[describes books]  Do you want to go to a reading group?   

A: Lastly let me ask you about internships, what can we do to make them better, more accessible? 
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C: Junior year is prime time, because senior year is too busy.  Off campus, interact with people 

not in your group.   

A: I don’t recommend a student go out there without an advisor, no goals, don’t reflect, just show 

up to do an internship.  It needs to be structured, because students need to have that.  Doing things 

for a purpose, a reason.  I did my internship with Dr. X because he made me write down goals he 

made me write down a contract for my internship.  Weekly journal reflections.  I had friend also 

in the Political Science department that didn’t go through Dr. X, and the professor is like yeah, 

I’ll give you credit for your internship, go have fun.  So it just depends on the professor.   

 

Follow up Interview 2, Transcript 

AC: So did you get a chance to read over the theme analysis?  

John:  I did. 

AC:  I was so curious to hear what you think about it, not that you see what the focus is.  What’s 

your take on it? 

John:  The findings were interesting.  It was interesting hearing what the other people had to say, 

and sort of their experiences. And I think, it was also interesting to see their perspective on things.  

They didn’t have exactly an awareness of class differences until they got to where they are now.  

They come from a lot different background than I did, too, and there is different ages.  It’s 

interesting hearing their perspective and how mine differs from theirs.   

AC:  How do you think your background has impacted you differently than them? 

John:  I think the, um, I think you mention they were pretty insular in their growing up, with their 

families and communities.  They didn’t exactly experience interacting with other classes or 

backgrounds I have over the years.  And also, they were younger and that even though they may 

have grown up in a lower income background or first generation to go to college, they also had 

some sort of support that would have gotten them to college.  So them having tapped into that I 

think is also different, because I went into the marines because, you know, I didn’t have that, sort 

of, network and it seemed like a viable option to me at the time.   

AC:  So, I focused a lot on social class and I’m curious to see if you feel like I represented you 

authentically.  Is there anything you feel like you want to address or add?   

John: No, I mean, it’s what I said and it seemed accurate.   

AC:  as you read it is there anything else that came to mind?   

John:  No, not really.  Um, except I sound kind of like an idiot when I talk.   
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AC:  Did I represent accurately that you grew up with some knowledge, or some kind of schema 

or framework around class or class difference, right? 

John:  I mean I probably didn’t know the exact vocabulary around it, but it something I’m 

definitely realizing in junior high and high school.  Some kids had nicer clothes than others and 

just simple things like that.  You maybe become friends with someone in high school and you get 

invited to their house and their house is just enormous, and things like that.  Whereas, I always 

felt embarrassed inviting people over to my house, because I didn’t think it looked very nice.  But 

not really having the vocabulary to describe that sort of thing.  Then realizing when I went to 

college that, when I was in the Marine Corps, I mean you’re around people who are all in the 

Marines and you get a broad spectrum of society there.  Then going to college and realizing 

joining the Marines was kind of a weird thing and my peers being all younger than me and also 

having gone straight from high school into college.  It’s what most people do.  People ask me 

why I joined the marines and one of the main reasons was I didn’t have the money for college.  It 

seemed like a good option.  Other experience like pumping gas at a gas station, a lot of my peers 

didn’t have those experiences.  Also I never like took a class that dealt with class. 

AC:  You didn’t take like a Sociology class or something that talked about class? 

John:  No, I didn’t.   

AC:  I think it’s very rare. 

John:  Yeah, I think, I don’t know.  It didn’t really come up in my classes.   

AC:  So what do you think about that?   Do you think it’s something important to be aware of and 

to have that framework? 

John:  yeah, because, I I think um, I mean obviously race and gender play a big part in how, 

where people start and end up, and where what’s likely going to happen to them, but I think more 

than anything else, I think class has a lot to do with, you know, where people are going to start 

and end up, because looking at the data, as a reporter I’m always looking through data, and most 

of the data shows people . . . . .race, ethnic background . . . class cuts across the board through all 

race and genders.  It’s just, money helps.  Just being in the right place with the right people and 

just having those people around you, puts you in connection with the right people.  When all the 

little things are adding up, those kids are going to end up being rich, too.   

AC:  Looking at your experience, your situation was different because you were just very 

strategic about your internship and what you wanted to get out of it, looking back, is there 

anything you wish you had had to make the internship better for you? 

John:  um, some of them had guidance from a teacher at school, some didn’t.  And some of them 

had a little bit longer internship than others.  Some of them came in not really knowing what they 

thought about the field.  It also seemed they had different levels of rapport with the people that 

they worked with, too.  I totally, one thing I didn’t have in my internship, so much, was direction 
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from like a boss, or something, because at the time they didn’t have an editor in chief so they 

were kind of without a boss.  And sort of guidance and direction about ideas and . . . 

AC:  Yes that made it less than ideal because you didn’t really have person to look up to and who 

could have given you some insight and mentoring and things like that. 

John:  it seemed like the organization was more in a crisis mode as opposed to being a good 

working experience.  I felt like I learned more about what not to do than what to do.  A lot of the 

people I know who had done this internship came away with articles and great mentoring.  I kind 

of felt that I didn’t have, didn’t come away with stories that I was particularly proud of, or 

knowledge that I learned from someone on staff.  But the internship played a big part in me being 

hired in my first job, but at the same time I’m not sure if the job in that corporation was a great 

job. 

AC:  but it got you in the door.   

John:  Yes, the first job is the hardest one to get.   

AC:  Is there anything else you would add, mainly about class or class consciousness? 

John:  um, I’m not really sure, no.  I, guess it’s odd sometimes, I guess being out of college and in 

a job that’s not so working class any more.  Definitely feel like a chameleon, in a way, because I 

have to fit into all these different situations that perhaps I don’t always feel like I fit into.  But I 

also know there are some things I can be really confident about. 

AC:  So perhaps there are some strengths there in having a lot of practice in adjusting to very new 

situations and kind of playing that chameleon.  It sounds like in some ways it’s worked for you. 

John: Yeah it’s totally worked for me and I feel adapting to new situations is definitely one of my 

strong suits, being able to plop down in new places with new people.  But it’s also kind of 

unnerving at times because you just want to be normal, I guess.   

AC:  I did also want to capture what you said about because of where you come from that you do 

apply that to your work in wanting to speak up for the little guy and you do have a little bit of a 

social justice orientation. 

John:  I try to do it as much as I can, but um, it depends on the beat you have to cover and things 

like that.  But it’s definitely something that pulls on my heartstrings and it’s one thing I like about 

journalism, you get to stand up for people who don’t have anyone to stand up for them.  Or just 

call attention to an issue that is obviously a pervasive problem, but  

AC:  So reading about yourself did it provide you any kind of different perspective on you or 

your story? 

John:  um, just the realization that I was a bit more aware of you know class differences than 

other people.  I didn’t think I was any more aware.  But also if you had grown up foreign and 

entered a situation where you were surrounded by people you become acutely aware of it.  So I 
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always felt acutely aware of it.  It was interesting seeing what other people hadn’t felt they were 

that aware of it.  I know if this is about me, it was interesting to see that.   

AC:  In the case of the other students who were all Mexican American they were mostly very 

grateful of where they got to be and also they tended to notice race or culture more.  But I don’t 

think they had a framework like you did or a way to think about it that way.   

John:  I can see how students who were Mexican Americans would associate problems they had 

more with race than perhaps with class.  I mean, I’m a white male, so therefore I’ the person who 

oppresses everyone, like I learned college, oh white male has white male privilege.  I don’t know, 

I always had a hard time stomaching that.  I don’t feel, I feel like I’m, I mean obviously it’s 

harder for different races and women, like getting equal pay for equal work, but it’s just hard 

when you’re trying to you know make your own place in the world and you don’t have the 

privilege that people assume you have. 

AC:  Mhm, that’s true. Thank you so much, I’m glad I found you. I really appreciate all your help 

with this.   

 

 

Follow-up Interview 4, Transcript 

AC:  Did you get a chance to look over the document that I sent you. 

David:  Yeah I did. 

AC:  So now that you see more what I was going for and lens I was looking through, what do you 

think? 

David:  Yeah, it’s a great thing that your study brought this perspective to light. 

AC:  Say more about that 

David:  um well just the underlying feelings that first generation students have and the 

perspective that they have and the unfamiliar environment they’re thrown in, you know to get 

professional experience in internship.  And as far as the contrast that they have with their 

colleagues it’s great for academics, like yourself and society in general to learn the perspectives 

of these students that are really coming from different kinds of lifestyle.  I think it will help 

internships better frame what to expect and just in general for the internship, helping the intern 

get the most out of their experience and also be appropriate to the interns sensibilities, which they 

may have, because quite frankly they don’t know the lifestyle the intern is coming from.   

AC:  And do you think it would be helpful if they were a little bit more familiar and have insight 

into where the intern is coming from? 
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David:  Exactly.   

AC:  How do you feel that presented in your internship?  Is there something you wish they had 

known more about you? 

David:  Yeah.  I wish ah they would have been more sensitive to the areas I wasn’t exposed to, 

for instance, the country club memberships or the country club sort of presentation at company 

events or simple day to day conversation.  I was a part of those and, not conversations, but 

fundraising events with my sponsoring company, and it was a shock for me, it was just a totally 

different environment.  I think on behalf of the sponsoring companies perspective, it’s not so 

much that they’re ignorant it’s more that they don’t know what type of lifestyle the intern is 

coming from.  Just like the intern, they don’t know where their manager or their supervisor has 

been coming from in terms of their whole life, in general.  Upbringing, education, career 

trajectory, they may not have the same circles as their manager or supervisor.  So, it’s a great 

research study, so far. 

AC:  Thank you.  Is there something you wish somebody had said to you or provided you? 

David:  Oh yeah, every day I wished I had a source of readily available information so that have 

someone like day today.  Like what should I wear to this dinner, what should I present to my 

manager, how should I present it.  The importance of deadlines, that was my first presentation 

into a job so I wasn’t as aware of the stringent deadlines that corporate America has.  I suffered a 

little bit because of that.  On the one hand it’s such an advantage to have this experience, on the 

other it’s hard for people like us to not have a source of information to ask.  If you asked that 

question to a supervisor or a peer, then they may look down upon that question and the result of 

that would be judgment.   

AC:  Did you feel that I captured your experience accurately? 

David:  Yes, I think so.  You had great input also from the other participants.   

AC:  What did you think when you read theirs and comparing it to yours? 

David:  Yeah, I could relate. 

AC:  Of all of them, you had a pretty good internship, but also the most materialistic environment 

where things were judged more based on token symbols of wealth and success.  Don’t you think? 

David:  I certainly do.  My experience, after reading the transcript, just jogged back some 

memory.  I think it’s telling of that industry as well.  Insurance is associated with the finance 

industry so there’s a lot of educated people and that industry.  And with that comes a type of 

society that I hadn’t been exposed to until my internship.  So what I’m referring to is private 

education from primary, secondary school all the way through college. Also, luxury cars that 

were pretty evident in the parking lot.  My parents, myself, we’ve always driven just a household 

name like Honda, Toyota, whereas the managers they were driving luxury sedans that I’ve rarely 
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seen in my neighborhood growing up.  So yeah it’s interesting to think about the more specifics 

of my experience in terms of education. 

AC:  And that’s something it sounds like they emphasized too. 

David:  Yeah, and it was also valued that private education.  I touched on this in my interview 

when I told a manager I went to [state university] and he said oh the public school, I went to 

[private university] the private school.  I was young and you can throw naïve in there.  I just 

didn’t have that type of know-how to realize the value that society puts on private education.  

AC:  So I’m curious, as you went through your education, did you have any awareness of social 

class?  Did you have an idea of that concept? 

David:  I did.  But it really, it didn’t become evident until I went to college.  I came from a small 

town, I grew up in Woodburn and on occasion we would drive up to Portland, maybe Seattle.  So 

I’d see the types of different lives that people had, you know like different homes, dining 

experiences, cars.  So it was a vague concept.  But I didn’t really see it until I went to college and 

especially my internship.   

AC:  Did you ever have a class that talked about social class.   

David:  No I did not.   

AC:  So you just kind of knew that there was a difference and some inequity, but not necessarily 

have a frame for it. 

David:  Yeah, I was aware it was out there, I mean rich/poor.  That was my basic understanding 

of class.  But it wasn’t until realizing that there is much more to that, there is the middle class 

there is the whole gamut of other traits that fall within class.  I didn’t see until I got older. 

AC:  Yes, you kind of have to have that experience see it with your own eyes, right?  

David:  I agree. 

AC:  Growing up, other than going up to Portland, did you mainly stick with people similar to 

you, similar social class, similar upbringing? 

David:  Oh yeah, definitely.   

AC:  Is there anything else you think I didn’t capture or anything else that you thought of you 

think may be helpful to include? 

David:  Well, I think, uh, students like myself, they don’t come to major realizations to see class, 

disparities, inequalities until really they get an education so, once they get a perspective from 

their academics and, not necessarily participate in internship, because they might see it in college.  

There are going to be affluent classmates that they don’t have the same lives as they do. So it 

takes time, but in order to really increase that process of recognition I think it’s vital that you get 
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that college experience.  Because college has always, unfortunately, been associated with wealth, 

you need money to go to college, especially private university.  I think that as far as your target 

audience, targeting first generation students who had internships that was a great strategy on your 

behalf because you got the information you wanted, I’m sure.  

AC:  Yes, I did get a lot of good information.  And this is just the beginning because no one has 

really looked at this before.  All of a sudden class is being talked about in society and it’s only 

within the last couple of years.   

David:  Class along with social inequality will continue to gain traction.  

AC:  Now you’re going into a teaching career and sounds like you want others to benefit from 

your experiences and you want to give them a leg up because of the experiences you had. 

David:  Yeah, you nailed it Adry.  Yeah, that’s really it.  Yeah, to create social awareness in my 

community, um more specifically would be the value of an education, because there are many 

myths in the minority community about education, too expensive, that’s the biggest one.  Or 

there’s not going to be a monetary benefit from it.  I find it a lot more rewarding than 

underwriting insurance policy.   

AC:  But you wanted that for a while.  In some ways it seemed like you were a little bit 

disappointed that you didn’t get picked up, but at the same time you kind of felt like it was not 

going to be a rewarding thing. 

David:  Now that you touch on that, I think this is a pretty important piece that I’ll elaborate on 

for your research, particularly on my input.  You’re right, I did want that and the reason I wanted 

that is because, I wanted that lifestyle.  I wanted a lifestyle that came with an insurance plan.  

When I grew up I didn’t have an insurance, I did not visit a dentist at all.  If I was tremendously 

sick I had to go to urgent care.  So I wanted more stability in my life.  The type of stability that 

came with a bi-weekly paycheck, paid vacation, sick days.  And of course the significant salary 

that came within that industry.  And you’re right, for two and a half years, I was fixated on that.  

It wasn’t until my second summer in my internship, that I realized that I did not like, I did not 

enjoy coming to work.  And I began to become more observant and noticed that my colleagues 

did not enjoy what they did.  In a sense they had the golden handcuffs.  They depended on their 

salary for their lifestyle, for their kids private school tuition.  I started to put together a sort of 

back-up plan, where I came to realize uh, that even though I didn’t want to do this for the rest of 

my life I thought it could be a start for the first few years, or so, then I could jump off to 

something more appealing.  So when I went ahead and got rejected, basically by the hiring 

committee, you know, I was certainly humbled, that’s for sure, and another piece, and it’s not so 

much that I was arrogant, beforehand, but humbling in the sense that I took a step back and 

thought about what I really wanted for the rest of my life.  So I did not want to have that sort of 

life with the golden handcuffs lifestyle.  I didn’t want a high lifestyle because I wasn’t happy with 

that.  Instead, I wanted to find something that I would enjoy doing and so far, the teaching sector 

has fit the parameters that I’ve set.   
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AC:  Well it was such a pleasure to talk to you again and nice to see that your plans are coming 

together. 

David:  Yeah, thank you.  Thank you for having me as part of your research work.  I’m sure we’ll 

be in touch, that way you can keep me posted on the status of your project. 

AC:  Definitely, I’d be happy to send you a copy when it’s completed. 

 

 

 

Follow-up Interview 5, Transcript 

AC:  So what did you think? 

Javier:  I like the compellation of the different answers to similar questions.  I thought that was 

pretty interesting.   

AC:  now that you see what the study is really about what do you think? 

Javier:  I don’t know what to say, like I think it’s interesting.  The very end, um I thought it was 

probably the most interesting in seeing the similarities in me thinking that it was an attractive 

work environment because like they get paid higher, at the same time thinking it looks kind of 

boring and us assuming that they don’t necessarily really love their job.  I noticed someone else 

said something about. 

AC:  Yes actually, a lot of people, except one, kind of agreed with you on that.  Although I didn’t 

have everyone’s answers in there, I was showing a theme rather than having everybody’s 

answers. 

Javier:  yeah, that was somewhere towards the end.  I thought maybe I was the only one who got 

that feeling that it wasn’t for me, maybe, but then I saw two other answers in there that also said 

“meh”.  And even one person went on to say they were there because they were kind of tied down 

to the job, which I hadn’t really thought that way about the people I worked with, but I wonder.   

AC:  Yes in his case, he was in an environment where people were very highly paid in insurance, 

so they made a lot of money but they didn’t enjoy it that much.  So I don’t know if you noticed, 

but I talk a lot about social class experience, do you feel like I captured your experience?   

Javier:  Umh, yeah I think it’s, I mean it’s like a snapshot, kind of, so from what I gathered, not 

just from my own answers, but form other people, I think you got a pretty good um description of 

what I experienced.  Even though it might what I experienced that was similar to others, I could 

see a lot of commonality.  I think it’s pretty accurate. 
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AC:  How did you react to reading about it more in terms of class?  I know that’s not something 

people talk about a lot. 

Javier:  I don’t know if it’s so much class or culture.  That’s one of the things I was trying to 

decide on, whether it’s the difference of class or just the culture, because um one of the answers 

on there was they talked about golf and I don’t know anything about golf, I’m more 

knowledgeable about soccer.  My parents know soccer and I know more about that sport.  There 

was things about how they dress with like more expensive clothes and different styles, so I think 

that could go along with class, but at the same time if it was financial thing, I don’t know if the 

culture also makes a difference.  So that also stands out to me.  Perhaps the person interviewing 

might be of similar class, but the culture will still make a difference.  You know the activities 

might differ, how they dress might differ.  So I think it’s combination perhaps of differences. 

AC:  Yes.  When you say culture are you . . . 

Javier:   Like traditions like I know in Hispanic families soccer is the big thing.  The way you 

dress is going to be a little different.  You don’t wear the polo because your family doesn’t wear 

like nice polos.  A regular t-shirt is probably just the same.  I mean you’re going to fit in with 

your family and your culture so you’re probably going to dress similar.   

AC:  Yes, there is so much interplay, but sometimes you wear almost like a uniform, you kind of 

get a picture of what you’re supposed to be wearing.  Is it an expensive brand or less expensive 

brand.  They know how to read it.   

Javier:  Yeah, you can definitely tell like the clothes that people wear how much they’re probably 

worth.   

AC:  I appreciate your adding that, it’s interesting to hear your perspective on culture vs. class.  Is 

there anything else you’d like to add that maybe I didn’t capture about your experience?  Or is 

there anything else you thought of? 

Javier:  no, I can’t, I don’t have like a go to answer for that.   

AC:  Ok, alright.  So I talk a little bit about awareness of class and things like that, and attitude 

about that.  Did I capture your awareness and attitude?  You know how some people have a lens, 

they see things and they see it in terms of class, maybe who has more privilege.  Other people 

don’t necessarily think about things so much that way. 

Javier:  I think reading back through it, I realized that I myself wasn’t sure how I was noting the 

differences between class.  I know they were apparent, but through reading, like I think I 

struggled to describe how I noticed the differences.  Whether it was noticing how they interact 

amongst each other and also how they dressed and the relationships in the workplace.  It’s 

difficult to know how you can tell a difference in class.  I don’t know.  Cause I guess it is the lens 

thing like maybe I’m not super keyed in on how you can differ. 
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AC:  Right, like I remember one instance when you were talking to that woman at the Chamber . . 

. 

Javier:  Her son . . . 

AC:  And also when you were sharing with her that you were a little embarrassed about trying to 

get a combining job, for her to know that.  That’s kind of that class.  It’s like we’re trying to 

figure out who is more privileged, who has more resources.  Feeling of being a little embarrassed 

is kind of like you’re internally classist.  Like I feel uncomfortable, or self-conscious about it. 

Javier:  Yeah, that, that’s pretty true [laughs].  I did feel a little uncomfortable, because she was 

talking about her son going to very prestigious schools and planning to study, I can’t remember, 

something it sounded pretty cool. 

AC:  You even called it “high class”.   

Javier:  then I was thinking about my comment about looking for a job for the summer and 

considering combining, that part was kind of . . . 

AC:  I was wondering too, since you weren’t there that much and didn’t work with them on 

projects, that it didn’t really hit you that much. 

Javier:  um hm.  I also just think I didn’t process.  I wouldn’t think much about them after.   Like, 

this discussion makes me think more about them, but in those situations, they just happened and I 

let them go.  They happened, move on.  I don’t tend to like reflect back to like why I might be 

feeling embarrassed to tell her why I might be looking for a combining job.   

AC:  So I’m like digging into this stuff trying to understand, because when you feel that way, 

how do you think that might affect you?  Like if you’re starting to feel a little uncomfortable, or 

embarrassed, what does that do to that relationship? 

Javier:  A distance.  I might remain, how do say it, more, you might keep more to yourself about 

your personal life.   

AC:  A little bit of wall. 

Javier:  Um hm.  Which is part of what I noticed in the culture of that office is personal life is 

very reserved.  And in other places I’ve worked it’s very friendly, very open.  Except for that one 

lady, I forget that name already. 

AC:  Yeah, she seemed like the most open.  Have you ever been around, have you ever taken a 

class or something where they talk about class? 

Javier:  I’ve taken a class, huh, that’s funny [laughs] I’ve taken a course that we discussed um 

cultural communication and we did touch on differences in class, but it was more about 

differences in culture.  A lot of times we ended up talking about privilege, culture/class.  I think 

maybe in my mind I tend to overlap them.   
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AC:  We talk a lot more about culture, in this culture.  Reading about the other students’ 

experiences, is there anything you wish you’d had? 

Javier:  um, they mentioned having guidance and a person to talk to, but at the same time I feel 

like I did have some of that so it’s not like I didn’t have it.  I don’t know, I think I was fine.   

AC:  Well, thanks for coming in and let me know if there is anything else you think of.  

Javier:  Actually, I have a question, after you gather all of this what will be your conclusion? 

AC:  The main reason for the study is to understand the experience, but what I’ve found is that for 

internship, especially when you take it for credit, there needs to be preparation and structure and 

then there need to be goals for learning and reflection and debrief of the experience, because 

otherwise it’s just something you did. 

Javier:  Actually, I agree totally.  Because the only part of the reflection that I had, I had to keep a 

journal but the journal was a lot of the time just me writing what I did and not so much what I 

learned.  Because sometimes I wasn’t really learning anything just experiencing the environment.  

A lot of times just making copies and filing things.  So having goals, like you’re mentioning, is 

very appropriate, since I am paying for credits and hopefully I’m gaining a little bit more from it.  

Um I think maybe going in with some expectations would have been nice.   

AC:  And that way it would have been more purposeful. 

Javier:  Yeah, I agree.  I think having a little bit more purpose in the internship would have been 

nice. 

AC:  And so even though you had a pretty decent experience it was definitely better than nothing 

I think we need to be more thoughtful about the way we do these kinds of experiences.  At the 

same time it’s important to show that even though it wasn’t always ideal, the internship, it had a 

lot of benefits and I think it needs to be much more accessible to more students.  Because not 

enough students do internship at this school. 

Javier:  I agree, a lot of times when I was there, there wasn’t like a planned plan for me, so I 

would show up and they’d say like this is going on today and they would let me know of some 

options but sometimes there wasn’t much for me to do there.  Even though I was only there 8-10 

hours a week, half the time I was trying to figure out what to do around the office.    So I really 

like that idea of maybe going into an internship with goals or expectations or a purpose.  I really 

like that.   

AC:  In particular for first generation students, you come to school hoping to gain some social 

and cultural capital and there are some things you can do to make that more effective.  If you had 

had more interaction, really working with somebody, you’d get to understand the worldview . . . 

Javier:  Not just sitting in a meeting or listening to City Council 
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AC:  I mean that was cool too, if you’d had a chance to prepare something or help somebody 

think of what to do  

Javier:  Be a part of it and not just a spectator 

AC:  Yes, then you might have gotten more insight.  You start engaging with people and you start 

to really understand their culture and you can be effective in that culture, because you know the 

customs and the etiquette.   

Javier:  Yeah, I started thinking of it as a professional office culture.  It’s culture within a culture.  

Someone in my position starts to think of what might they consider common knowledge, 

common etiquette that I might not be aware of.   

AC:  And just understanding that it’s always a little bit uncomfortable when you’re out of your 

comfort zone, when you’re in a new culture, but sometimes when there isn’t that understanding 

that I’m going to feel this way, there is a bias, there is privilege, difference, then I might just start 

shying away from it, because I don’t really know how to prepare for that.  So I think it is helpful 

to have a sense of class, not as oh I’m a victim of class but . . . it’s like if you went to a different 

culture people are going to have a certain stereotype, being aware of it is so much better than 

wondering why are people talking to me like this, why are they looking at me like that.   

Javier:  I really like that, I don’t know what do you call it, a focus, and the points that you make.  

I think they’re very valid points.   

Thanks again and for all you’ve contributed to this study. 
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Appendix P 

Individual Cases and Synthesis 

Case #1:  Student 1 

Student 1 grew up with his grandparents, who were farmworkers most of their lives.  His mother 

was 16 years old when she had him and his father was deported to Mexico shortly after he was 

born.  His grandparents only had a few years of education, but taught him the value of education.  

His grandfather was the biggest influence on him.  His backbreaking work in the fields had left 

his body in constant pain and his most emphatic advice to his grandson was to get a job inside 

where there was air conditioning. 

Student 1 excelled in school and he somehow adopted a philosophy of constantly pushing himself 

and he is and was very driven to succeed.  He went to some of the lowest rated schools in Oregon 

for his elementary and high school education.  His saving grace was the TRIO program in his 

high school where he received some mentoring and introduction to college.  He continued in the 

TRIO program in college and has served as a mentor to high school students all through college, 

and helped teach college prep classes.  His college department has done little to promote career 

development or provide access to opportunities, but his TRIO program, which keeps individual 

track of all their students, has encouraged him to expand his horizons.  They are the one that 

suggested he apply for the internship/scholarship he eventually participated in.  He had also 

worked as a peer advisor in the career center on his campus, which taught him about applying for 

opportunities and provided him some office and professional skills.  

His expressed motivation is having the credentials to affect educational policy.  He has the 

passion to improve educational practices as they relate to underrepresented student populations 

and their access to higher education.  He has been very involved on campus in advocating for 

student rights and represented students in the State capitol.   

The internship in which he participated is directly related to his interest in studying policy.  It 

took place in the DC office of a US Senator.  During the internship, he also took classes at an elite 

private liberal arts college; part of the scholarship that came with the internship, and is offered to 

only one TRIO student every year.   

Student 1 shared how by 6
th
 grade he was the most educated person in his house hold.  Since then, 

every educational experience has been uncharted territory for him.  He shared how he expects to 

not know much when he enters a new situation and that he’s comfortable with that.    The process 

of intently observing others and then adapting behavior to fit in has been a source of his success.  

This attitude helped him come into this new environment in DC.  He is adept at picking up cues, 

such as when he stopped bringing his lunch to work when he saw no one else did that, even 

though that got expensive for him.  He also realized that having extra social time with his co-

workers would be invaluable.   
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The student had extensive support and mentoring, more than any other student in the study, from 

his university professors, TRIO program in DC and Oregon, and from the people at the senator’s 

office.  Because he took several independent study classes where he was to keep and turn in 

journals every week, he processed and reflected on his experience more than any of the students.  

He’s also the only one who received feedback and responses from a faculty member during the 

experience.  He had many people he could ask for advice along the way, albeit not a family 

member. 

Like all the students there were things he was not quite prepared for, namely how to dress 

professionally.  He did not know how to tie a tie.   

This student had extensive internal and external support.  The typical barriers often facing first 

generation, working class students he had turned into assets.  His experience with a defunct 

educational system lit a fire under him and gave him credibility when applying for positions, he 

got opportunities only available to students like him through the TRIO program.   Even the fact 

that he was a father of a one year old and engaged to the mother didn’t deter him for going away 

for almost 5 months.  He had the support to do it.  

S1 had human capital in spades in terms of intelligence and skills commensurate with his age, and 

is amassing social capital.  In spite of poverty, he is making powerful connections.  At the private 

LA college he met people with extraordinary social capital and privilege, but he was just too busy 

and preoccupied with his work to pay much attention.   He compared those students to the ones at 

his home college and realized the lack of awareness and opportunity available to those students.   

He mentioned wanting to right that wrong, but didn’t seem personally affected by the stark 

difference in opportunity between the groups.   

At his internship his class status was celebrated.  People wanted to hear his story and it was even 

turned into PR videos for the Senator, who is a proponent of support for TRIO.  S1 seems proud 

of his background, as well, and easily shares information and stories.  Facing the difference in 

class background seemed to strengthen his resolve to work on levelling the playing field by 

working in the field of policy.  He seems a “it’s better to light a candle than to curse the darkness” 

type of person.  If anything, his confidence got stronger, his pride in his background deepened, 

and he became more passionate about his purpose.  The internship helped him in his career 

because he was able to talk to people like whom he aspires to be, and he was able to make 

decisions based on information he gained first hand.   

 

Case # 2, Student 2 

Student 2 grew up in a working class family mostly on the East Coast, but moved to eastern 

Oregon during high school.  Neither of his parents went to college.  His mom didn’t work while 

he was younger and his dad was involved in the hardware side of computers.  His dad was hard 

working and didn’t usually complain about work.  His only complaint was when he felt passed 

over by people who had engineering degrees even though he had much more experience than 
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them.   S2 still finds it hard to adjust to being the “college-boy” and effectively being the type of 

person his father would have resented.  S2 expressed being embarrassed about the rest of his 

family, many of whom live in trailers, use drugs, and work unskilled jobs.  He mentioned 

working hard to guard the secret of his background. 

S2 got no support in his trajectory to college.  He ended up going into the military after high 

school and serving for 5 years in Iraq in a linguistic unit after learning Arabic.  After returning he 

went to community college before transferring to a 4-year college.  He quickly discovered his 

writing skills after participating in the school newspaper – he even won some awards for his 

writing.  He was the editor of his student newspaper and developed strong skills before his 

internship.  Being a few years older than the average student, he has more confidence that most 

students.   

He found his internship through someone he knew from the military.  He reported never hearing 

about internships or professional development from his academic department.  Having worked on 

student newspapers, however, he had learned that if he wanted to pursue journalism he needed 

internships.  He pursued the only internship he knew of and got it.  The internship was with a 

company that runs small town newspapers and he interned at one of the locations.  Incidentally, 

he is now working at another location after graduation.  

The staff at the newspaper was not sophisticated and the student sometimes found himself more 

skilled then them.  The company was changing and trying to bring in more Ivy League journalists 

and management.  He reported being struck by the blatant classism in the operation:  there were 

the educated journalists who were treated like the important people, and the support staff like the 

clerical staff and the printers, who were barely acknowledged.  The two groups never mixed.  

Coming from his background of hearing about how the educated people act and are treated as 

more important, S2 was very self-conscious of now being counted with the educated.  It was a 

new and uncomfortable identity.   

S2 also used his background to his advantage.  He knew how to talk to the support staff, build 

rapport and have them like him.  The receptionists were often the first to hear about stories and 

forward them on to the writers.  Before long, they were giving him first dibs on stories.  S2 was 

very observant about other behaviors that would lead to success within the company; he started 

coming in early and leave late.  Soon his dedication was noticed. 

Of all the students, S2 had the most anger and consciousness about class and class division.  He 

resented the bosses who he felt did not care about the workers.  Like most of the students, he 

mentioned authority talking about their own children and he resented how privileged they were 

and how much more support their were able to give their children compared to his own parents.  

S2 was the only one who resented that as opposed to feeling intimidated by it.  Of course he was 

the only one who resorted to joining the military and endured 5 years of war in Iraq as a result of 

not having support or resources to enter higher education out of high school.   
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S2 had also had more personal experience with  class difference that colored his experience.  

He’d had a serious girlfriend from a wealthy family, which allowed him to intimately experience 

class.  In fact, they broke up over difference in values and worldview.   

S2 had developed a great deal of independence and critical thinking and he didn’t automatically 

adapt to the socialization he was given.  For instance he was teased for walking everywhere as 

opposed to driving, but he didn’t care.   

S2 seemed to find the journalists that he worked with at the newspaper were not a referent group 

of aspiration.  He learned that he was as good as them, that he couldn’t learn as much from them 

as he hoped, and they didn’t seem to have as much passion as he did.  He was even advised by 

them to get out of the field because he was too smart and could make more money elsewhere.  

Being a journalist is more than a job to S2 – it is a way to give voice to the oppressed and to 

address wrongs.  It seems an outlet for him for his anger around injustice and inequity.  He’s a 

critic and a crusader and he has a platform. 

Shame and dressing 

 

Case #3, Student 3 

Student 3 is the only female in the study.  The researcher made numerous attempts at recruiting 

more females, contacting internship coordinators in female heavy majors and asking counselors 

to reach out to females.  The only one who responded was one who had a personal connection to 

one of the counselors.  For some reason, males seem more comfortable talking about this type of 

experience. 

S3 was born into an immigrant family from Mexico, whose parents worked in manual labor and 

had limited education. Her mother had worked her way from production worker to manager in a 

cannery.  S3 had excelled in school and found business related classes interesting.  She job 

shadowed an accountant and since she’d had limited other exposure, that’s the avenue she 

pursued.   

She never heard her parents complain about work; they worked hard and tried to encourage their 

daughter to go to school even though they didn’t have resources to support her.  They were proud 

that she was a good student.  She was encouraged to follow her passion and expressed that her 

success made all their sacrifices worth it.  

S3 got a vague idea that an internship was an important step to getting into an accounting career.  

She didn’t look much, but when an instructor told her about an internship with a tax preparer, she 

applied for it and got it.  She shared that she regretted not looking further and just taking the first 

thing that was presented to her.  She didn’t really look to see if this experience would meet her 

interests and needs.  The internship turned out to be basically a temporary, part-time job entering 

tax information into a computer.  There was little people interaction both with other staff 
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members or clients.  Like her parents, she showed up to work, worked hard and went home.  

While she was registered for class credit, she had no interaction with her internship coordinator, 

but wrote a weekly journal on specific professional related topics, such as time management, that 

she turned in at the end of the term.  She also got very little feedback or processing at the 

internship site, not even at the end of her time there.  She had no idea if she had done well or not 

and had no real mentoring. 

S3 did not seem to get enough socialization to adapt or integrate to the office environment and 

she lacked the confidence to seek it out.  She observed a couple of other interns, one of whom 

was even shyer than she was, the other more outgoing and proactive in talking to staff and 

managers.  The latter seemed to get more out of the internship, if not a job offer, much more 

insight into the accounting profession and connections that might help her in her career.  S3 

described that as an epiphany to observe someone take such an active role in shaping her own 

career and vowed to develop skills and courage to reach out to others.  She had some 

opportunities close to the end of her internship during a retirement party for one of the staff, when 

she got to have informal conversations with people there.  Similar to other subjects in this study, 

most of their social capital was gained in informal situations. 

S3 was also exposed to cultural capital that was new to her:  expensive hobbies like golf and 

membership in a country club.  It did not seem to bother her though; she just observed there was a 

difference.  She expressed not knowing what to wear, but she reached out to the person planning 

the party and found out.  S3 seemed fairly comfortable not knowing exactly what to do in every 

situation, asking questions, and chucking it up to being young. 

Regardless of the less than ideal academic internship, S3 was grateful that she got to apply what 

she had learned in the classroom.  She gained confidence in her ability to do this type of work.  

She was also exposed to professionals who had autonomy in their work and who were trusted to 

do their work without much supervision.  She did not like the environment much because there 

was too much sitting in a cubicle and little people contact.  She learned she needed more 

interaction. 

The most valuable lesson for S3 was the need to be proactive, ask questions and ask for what she 

needed.  The ways and experiences of her parents would not help her in the middle 

class/professional work environment.   

 

 

Case #4, Student 4 

Student 4 like all but student 2, was from a Mexican immigrant family.  The researcher aimed for 

more diversity in the subjects, but most people when thinking of first generation, working class 

students, could only think of Mexican immigrants.  When asked if they knew of 1
st
 gen, working 

class Caucasian students, they could not think of any, even though the majority of those students 
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are Caucasian, especially in Oregon.  It seems class and race are synonymous in the minds of 

most Americans, since there is no visible sign of class alone.  

Like the other students, he excelled in school.  His parents, father in particular, had emphasized 

education and used every opportunity and means to integrate teaching into his interaction with his 

son.  He grew up in a loving large extended family, he played sports and had a happy childhood.  

The adults around him worked hard in manual labor.  Early on, he got the idea that if he got 

education, he could become a fire fighter.  This drove him to succeed.  Later on, his parents 

instilled in him that if he got an education he could choose a career.  Values like determination 

and hard work were strong in his family and he took them to heart.  He also respected that his 

father had made wise investments and ended up accumulating real estate in Mexico that would 

serve as retirement security. 

S4 was part of TRIO in his university and he listened intently to advice given him, including the 

importance of completing internships.  He started immediately as a freshman looking for 

opportunities.  He got accepted to Inroads, an internship program specifically for 

underrepresented, first generation students.  The program gave the students training on resume 

and interviewing and then sent them out to interview with corporations.  S4 interviewed and was 

hired by a major insurance company in their marketing department.  Throughout the experience, 

S4 was well supported and got extensive opportunities to reflect, process, question, and learn.  He 

got mentoring from Inroads, a mentor at the insurance company, and from TRIO, and he interned 

at a company with an established internship program.  His own academic department, however, 

was not much involved. 

Getting to the interview was in itself a feeling of accomplishment.  S4 had never seen such a 

clean and opulent place.  It was designed to impress and impress it did.  S4 described feeling like 

he had earned this, it was his time, he deserved this opportunity.  At least, he added, that’s what 

he had to tell himself, because if they saw any lack of confidence, they would not consider hiring 

him. 

S4 quickly realized he was one of few non-white people at the firm and he had to reach out to his 

TRIO advisor to process what that meant.  He also found the staff at the firm supportive and 

interested in his background.  He was impressed by their educational levels and realized most of 

them came from local private universities.  He felt a sense of legacy there – white, private school 

education – but that he was welcomed into the group.  He quickly adapted to the business casual 

dress code and in the process, made his mother proud for doing well in life.  He felt he was 

meeting everyone’s criteria for acceptance; he looked the part, was getting an education and he 

was fair skinned. 

He felt prepared, or at the very least, justified when he didn’t know something, because he was 

just starting out.  He had people of whom he could ask questions, for the most part.  There were 

times when he was asked to prove his mettle to the company, when he was supposed to figure out 

for himself.  Those were times when he questioned why there was no one in his family he could 

go to for advice and he felt alone. 
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S4 prided himself on being observant and a quick learner.  He would scan the environment, figure 

out what was going on, learn rules, adapt to values.   S4 was the only one to stay in his internship 

for 3 terms or 3 summers.  This gave him more insight into the environment and deeper 

understanding.  He was able to learn about office politics and see what the lives of people in the 

industry are like.  Even though he wanted to be hired on after graduation, he did not find the 

people there living happy lives.  They were economically successful, but not happy.   

S4 was not able to find out for certain why he wasn’t picked up.  He tried to network with people 

there, but ultimately was not able to find who was making hiring decisions until it was too late.  

He played soccer with a couple of the hiring managers, and if he’d known they were decision 

makers, he’d have made sure they knew about the projects he was working on.  Instead, he 

focused on the game of soccer for the sake of the game.  Based on other things S4 described, it 

could be he was not hired because he went to a public school and was a Mexican American. 

S4 was in a highly hierarchical environment, where overt displays of status, like expensive cars 

and the right brand of clothes, were commonly flaunted.  He went out of his way not to be seen 

driving the kind of car he drove and he felt embarrassed not knowing where to have his shoes 

shined or doing that himself.  Some of the managers would not conceal their low opinion of 

public universities and bragged about themselves and their children going to private schools.   

Some of the lessons around appearance S4 learned the hard way and he had painful memories of 

doing the wrong things, like not taking the label off his jacket sleeve before the interview.  

Because of these experiences and because of the ultimate benefit he gained from the internship 

and other college experiences, he now wants to devote his life to education and preparing young 

people in his community for opportunity beyond their scope.  He wants to give back, but he also 

wants a more meaningful life than what he observed people having at his internship site.  

Ultimately, S4 crossed the boundaries into the unknown land of professional life, and wants to 

share that experience with the next generation. 

 

 

Case 5, Student 5 

S5 was born to Mexican immigrants in Oregon.  His mother did not like living away from family 

in Mexico so she took S5 back to Mexico to live there until he turned 5.  His father insisted he 

start school in the US, so they moved back.  Both S5 and his mother have felt more at home in 

Mexico and travel there often.  Neither of his parents got education past elementary school.  His 

father has had forestry related jobs all his life.    

S5 is keenly aware that the family is here to create a better life for him, so he can have access to 

education.   He has worked hard in school to make sure the sacrifice is worth it.  His father 

dreams of him becoming something prestigious, like a doctor or a lawyer, but his mother is more 

supportive of him doing something he enjoys.  S5 reported having very strong internal drive to 
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succeed; to make sure all that sacrifice didn’t go to waste, and he feels that makes him unusual 

among his peers.  His parents are adamant he not have the type of hard life and physical labor 

they had.  You can do anything except this. 

Spending as much time in Mexico as he has, he’s become to appreciate cultural difference and he 

enjoys traveling.  Another profound influence on his life was his participation in a club called 

“future business leaders of America” in high school.   It introduced a different world to him, 

taught him skills and mentored him to get to where he is today.  It gave him a taste of what it 

could mean to be successful, which he gathered would be to go into business, namely get a degree 

in business. 

Advisors in his Business department encouraged him to obtain an internship experience and when 

a professor referred him to an internship at a local Chambers of Commerce, S5 jumped at it.  The 

way he described the experience was very basic, as if entering a foreign world, like “there was a 

secretary in front and people had little rooms”.  Just being exposed to that environment seemed 

like a lot.  The internship ended up being like an extended job shadow.  He would help with some 

basic tasks or at an event, but mostly he followed people around, never knowing what would 

happen next, and not feeling very useful and often feeling in the way.   

For most of the tasks he was exposed to people completing, he felt he could do those, too.  The 

work did not seem hard or intimidating, although he confessed most of the topics of conversation 

went over his head.  He described the environment as fairly boring.  He observed everyone’s 

behavior as very appropriate and formal.  He did not enjoy having to dress formal and most of the 

time he was self-conscious about how to act.  Simple things like where and how to sit in meetings 

seemed complex.  He described the people as very welcoming and caring, but not able to act as 

they would in their personal lives.  The cost of this comfortable professional life was not being 

able to be yourself.  He contrasted this with his parent’s work lives which was very 

uncomfortable physically, but where you could be yourself without having to worry about image.  

He mused that in every environment there needs to be a compromise.  

S5 did feel somewhat prepared for the experience, but not from is university.  He credited the 

FBLA club from high school.  Like S3, he wrote journals about relating the experience to 

business related skills, but he had no way to process the experience or to get mentoring or 

support.  Like S3, he didn’t very actively seek out connections or build relationships and he never 

really learned what the organization did.  It seemed like he had attempted to engage in terms of 

finding projects, but not found many people who reciprocated, save for one.  The person who was 

involved with education projects was most excited about him being there and actively tried to 

involve him.  He also found her work to be the most meaningful.  For most of the others he 

seemed concerned about not being in the way or distracting to their work and the interactions 

were uncomfortable.  Outside of that person, he said he never really initiated a conversation with 

anyone.  No one else seemed personable enough to just talk to. 

Observing most of the people at the organization he found them businessy and formal.  Only one 

person captured his attention as someone in a referent group of aspiration.  He was someone who 
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was leaving the organization, who’s office and attire had a whole different style from the rest:  

more colorful and expressive.  He said the man met the standards and expectations, but in a 

different way. Everyone else seemed very bland by comparison.  He also seemed involved in 

work that was more creative.  

If S5 had been more aware of or been more interested in issues facing the state and the city where 

he worked he might have enjoyed the experience more.  He had access to meetings on important 

issues, but he did not been very interested.  Whether that is lack of access to cultural capital 

where people in his family are not in the habit of knowing what’s going on or if he just happened 

to not be interested in issues, is hard to tell.  He mainly focused on observing the behaviors of the 

people, like “the meetings were focused and for a purpose” or people seemed to enjoy talking to 

each other, but I don’t know if they were really enjoying it or just putting on a face.  Perhaps the 

entire environment was so alien he couldn’t  process more than the surface or perhaps it was just 

off-putting.   He did share, though, that if he were to go into an office setting now, he would 

know to talk about things that are going on locally as opposed to talking about pop culture like he 

does with his friends. 

He said he felt detached and like an intruder.  He was also the only non-white person there, which 

he said wasn’t a big deal, but something you notice.  S5 shared an experience with one person 

where he noticed a difference in privilege.  The person shared how her son was going to a 

prestigious school studying a very difficult subject – something that sounded “high class” to him.  

Later on in the conversation she asked what he was doing for summer and S5 reluctantly told her 

he was looking for a comb binding job.  He was ashamed of what she might think of him going 

for such a blue collar job.  While she did end up referring him to a helpful resource, he felt 

embarrassed about her knowing this about him. 

What stood out most for S5 was the formality with which people interacted with each other.  It 

wasn’t what they said but how they said it.  Like when the CEO was talking about a tragedy in his 

family he talked about it in such an impersonal and unemotive way – so different from his 

culture.  It seemed people had to leave their personality at home and play a role. 

What he took away was confidence in being able to walk into an office type culture and know 

how to behave appropriately.  At the same time, he was guarded and self-conscious throughout 

the experience which may have kept him from asking questions or connecting with people.  He 

did not have an assigned mentor or outside support to bounce things off of.  He felt as a business 

major he should know things already 

 

Synthesis of the five cases 

The students in this study are in many ways an exception to the rule.  They made it to college 

against the odds, they graduated or are about to graduate, and they pursued an internship in a 

professional environment, which is unusual for first generation, working class students.  They 

went into uncharted territories to be surrounded by people with different worldviews and where 



283 

 

 

 

their worldview might be ranked as less desirable.  They had varying degrees of opportunities to 

gain social, cultural and personal capital – or at least stay even.  In direct correlation to the 

support and socialization they received, they all gained capital and self assurance.  The 

confidence and ability to adapt that students brought with them, however, were the arbiters of this 

gain. 

Most of the students (4/5) were first generation Mexican Americans, and most (4/5) were male.  

They were all excellent students driven to excel; the ones that faculty reach out to, in order to 

refer them to opportunities.  All of the students were the first in their family to go to college, most 

of their parents had only an elementary education.  Most got encouraged to pursue education, but 

their parents did not have knowledge or resources to support them beyond that.  Instead, the 

students relied on their own observational skills and willingness to learn and adapt to a different 

culture.  They seemed comfortable being in situations where they had to figure things out, where 

everything was new, because that’s all they’d known.  What may have set them apart from some 

of their friends in similar situation is a little more confidence in their ability to figure things out 

and greater ability and willingness to adapt.   

For all but the one Caucasian male, they seemed to have an unquestioning approach to embracing 

the promise and opportunities available to them.   While they noticed some very obvious signs of 

class in clothing, hobbies and where people went to school, it didn’t bother them because they 

were grateful to be at the table.  They seem to be in the early stages of social class consciousness 

when using Liu’s Social Class and Classism Consciousness Model, where they’re starting to 

notice class, but see it as a natural order.  Student 2, the only Caucasian, was the only one who 

seemed to have more intellectualized anger and moving into engagement where he wants to be 

part of the process to change it.  Student 1 is the furthest along in moving to more questioning and 

exploratory stage. 

The quality of the internship and benefit they drew from the experience was highly correlated to 

the amount of support they received.   Students 1 and 4 were not only part of TRIO programs they 

took full advantage of the resources available to them through that program.  They followed 

advice and pursued opportunities that not many other students did.  Student 1 received additional 

support from his academic department because he took independent study credit along with his 

internship credit.  It appears more processing is involved with independent study than internship, 

internship courses being almost completely hands-off even though students pay the same amount.   

The rest of the students had to rely on their own ability to observe and network.  Two were 

business students at the same university and had a fairly active internship coordinator in their 

academic area who forwarded opportunities on to the students.   Once they had their internship 

placement determined, however, no other interaction was required until they turned in their 

journal at the end of the term. They had no one to process with or to help them navigate the 

internship for their highest benefit.  All three students followed up on one opportunity that was 

referred to them, but did not explore further.  The lack of processing coincided with internships 

that were not very engaging and the students passed through without much learning.  They had 

exposure, but little interaction or investment from the organization. 
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Three students, namely business students who interned at business oriented sites, decided they did 

not like the environments in their internships.  They found people who seemed unhappy; who put 

monetary security and comfort above all, including authentic interactions with people.  Two of 

them are seriously considering a career in education, where they can have a more meaningful 

career giving back to their communities.   

All the students clarified their values and direction regarding careers.  Those who had decided to 

stay in a similar field were more specific, deciding for instance they wanted more people 

interaction, or they wanted to pursue one graduate degree over another. 

The students’ experience in crossing boundaries in social class varied.  Most of them were 

meeting people in a professional role for the first time, save the people they met at their 

universities.  They liked being considered part of these environment, albeit temporarily and to 

varying depths.  It was a new way to consider themselves and allowed for broader possible 

futures.  They saw people with autonomy, who could be trusted to complete their work even 

though they weren’t always in the office from 8-5; they took ownership of their projects, they 

were committed, respectful, and they knew how to act and talk appropriately.  They were all 

educated and the students connected with people on that point – they too were getting an 

education and they were very proud of that.   

What was the experience of being in an environment where their social class, including the 

behaviors and worldview that comes with it, was ranked as inferior?  Most had moments where 

they were self-conscious and embarrassed, usually around something obvious like clothing.  

Some never got close enough to integrate with the environment, either sticking to the work like 

their parents would have, or keeping quiet so no one could tell how little they knew.  Some had 

ordinary aspects of their lives they worked to keep hidden, such as where they work in the 

summer, what kind of car they drive, or where their family is from.  The more they hid and tried 

to compromise who they were, the less likely they seemed to integrate and ingratiate themselves 

in that environment.  The one student, who got the internship precisely because of his 

background, even flaunting his social class status, was the most successful.  A couple of the 

students mentioned having this constant feeling that they were missing something, like they 

didn’t know all the rules, like they lack a certain “it” but had no idea what that “it” was. 

Socialization to work and professional culture can be seen as the central concept in internship.  In 

terms of the experience of being socialized, confidence and adaptability contributed to the 

socialization into the middle class worldview.  Those who came in comfortable in being who they 

are and open to learning did well, even though they didn’t necessarily buy into what they were 

adapting to.  Others were very cautious in their actions, overly self-conscious and laid too low to 

have much interaction; behaviors that might have helped their parents in their work environments. 

Socialization around values and interests – some of the students had so much on their plate with 

working, school and internship, they had no time or energy for personal interests or pop culture 

on which many people connected at their internship sites.  They also grew up in households that 

had no time, energy or education to keep up with news or popular cultural events. 
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Overt external classism was rare or at least the students were not aware of it if it happened.  Only 

one student expressed being somewhat discriminated by superiors due to class and it was related 

to him not going to a private school.  He was told rather explicitly that legacy was strong in the 

company and it included graduating from one of the private schools in the area.  Other students 

got the same but more implicit message about public schools being inferior, which they perceived 

as downward classism.  Staff members would ask the students where they went to school and 

then tell them about their own children exploring or going to prestigious private schools.  They 

would also tell them about the different resources available to their children like scholarships, all 

of which they were in a position to help them procure.  According to Liu (2011) downward 

classism can look like ignoring, overlooking, marginalizing, but none of the students reported that 

type of nuanced experience. 

There was some experience of internal classism as evidence by reports of embarrassment and 

self-consciousness.  No one, however, reported having any negative feelings related to the work 

or their performance suffering due to negative feelings such as depression or anger. 

In all of the cases the benefits of their social class background were evident.  All spoke about 

having grown up with strong work ethic, non-complaining attitude towards work and a low sense 

of entitlement, and they embodied those values in their work.  They also seemed to have mastered 

the art of adapting to new environments and kept a very open mind to learning the ropes.  It is 

also telling that most seemed to strive for some type of middle ground between the culture of the 

professional environment in which they interned and the blue collar environment from which they 

came.  They seem to want more balance between work and life and be able to be more authentic 

in their work life.  The formality of the business world did not seem to allow for much joy or real 

relationships.  In comparison, their parents seemed to have less political environments and more 

real friendships at work.   
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Appendix R 

Discussion Memo 

In this study the researchers attempted to learn more about the impact of social class on 

career development by understanding the experience of first generation college students 

who crossed social class boundaries in internships.  The study was guided by constructs 

of class and career readiness and was most interested in authentically depicting the 

subjective and intrapsychic aspects of class and classism, as well as how individuals 

interact with others and see themselves in this prelude to transition from school to work.   

The experiences expressed by these participants were of entering and adapting to an 

unfamiliar culture and setting; noticing class differences, in some cases for the first time, 

encountering external and internal classism; and leaving with varying degrees of change 

to and awareness of their class and career identity.   

The findings showed intersecting aspects of social class background and the process and 

outcomes of engaging in the socializing process of internship, which is consistent with 

both the ICAN and the SCWM models.  For most of the participants, crossing the 

threshold of middle class, professional work environments was akin to entering a foreign 

culture.  Even aspects of the physical environment, such as arrangements of offices and 

the shininess of desks had an element of strangeness.  For all but one of the participants, 

the internship was the first time they had entered a professional environment outside of 

the university.  They grew up in homogeneous class communities and while they may 

have had race related confrontations, they had not had much confrontation with class in 

their background.   

As with any visit to a new culture, it is made easier with the help of a guide or insider to 

translate unfamiliar language, customs and norms.  In the case of internships, guides and 

mentors could be internship coordinators from their academic department, internship 

supervisors, and formally and informally assigned mentors at the internship site.  

Internship is an academic experience and a case could be made that the academic 

institution employs supervisors and mentors as proxy instructors to facilitate the 

accomplishment of learning outcomes.  It was evident that the extent to which internships 

had rigor and were treated as credit worthy had a marked impact on the students’ 

experience.  Carlos and David who had the most rigorous internships, had structured 

experiences, goals and a framework for understanding the meaning of experiences.  

These students developed significant insight into professional culture and worldviews. 

Maria and Javier each signed up for internship credit, but were left on their own without 

structure around their experience, haphazard guidance and no one with whom to reflect or 
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debrief.  These same participants did not enter the experience with the intention or plans 

of learning from others.  Their experience was framed in terms of learning functional 

skills only.  No feedback, however, was provided them to validate the adoption of said 

skills.  Howard Gardner (2011) suggested first generation students may not derive as 

much benefit from internships as middle class students because they may not have people 

around them with whom to reflect and debrief.  This proved true the case of Maria and 

Javier who not only did not have family members for this purpose; they had no academic 

or internship structures to facilitate learning either.  Neither student expressed entitlement 

to such support, but when prompted by researcher, indicated they would have liked 

guidance and feedback.  What seemed to have held them back from asking for that was a 

desire not to be a bother or be in the way. 

The ability to build relationships across worldviews and culture emerged as an important 

factor the experience, but was not reflected in the literature review.  This came easier to 

some than others and the main ingredients for successfully creating relationships, seemed 

to be the intention to do so, the ability to adapt behaviors to fit in, and confidence in 

navigating unfamiliar situations.  This aligns with the ICAN outcomes for career 

readiness:  They had a sense of their goals, were confident, adapted to a new setting and 

built a network.  The extent to which the internship site invested in socializing and 

integrating the intern into the operation the more the student was able to adapt and build 

relationships.   

The two students who had the most structured internships, Carlos and David, had 

obtained those competitive, even elite, opportunities due to their exceptional talents and 

motivation, as well as their strong communication and interpersonal skills.  They 

represent a small percentage of first generation students, but their experience show 

examples of best practice for this population.  Maria and Javier may represent a more 

typical first generation student, but even they were exceptional students who were hand-

selected for the opportunities they pursued.  Nevertheless, they completed part-time, 

fairly unstructured internships, that were the first and only opportunities offered them.  

They took them partly because they were attainable at a short notice and fit with their 

work and academic schedules.  They had not been aware of the process for seeking and 

preparing for internships, and they did not have clear intentions for what they wanted.  

They did, however, accomplish more than most of their peers who chose not to pursue 

internships or found too many barriers to do so.   

John’s internship was typical in the sense that he completed an internships designed to 

wet potential new hires; the goal for most companies that offer internship (NACE, 2013).  

Pursuing and entering the internship John had a clear sense of how it fit with his career 

goals and path, and the quality of the internship had less importance than the fact that it 
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would lead to a full-time journalism job after graduation.  John ultimately achieved his 

goal of employment with the company, making his experience successful.  David’s 

company also offered internships with the goal of converting interns to employees, but 

David was not offered a position.  One of the reasons he cited was not being able to 

identify who the decision-makers were nor knowing how to sell his accomplishments.  

He also suspected classism in terms of him not graduating from the right school nor 

having the right lifestyle or hobbies. 

Other factors that seemed to impact the ability to detect class difference was the size of 

the leap in class difference between their background and internship setting and the 

explicitness of the classism.  Carlos and David experienced the biggest gaps in class 

difference; both interned in large cities with highly professional people in stratified class 

cultures.  The differences were glaring, and would have been made more difficult had 

they not been in internships designed for first generation students with people around 

them with whom to process.  Maria and Javier interned in a smaller city close to their 

campus, in less sophisticated settings with smaller class ranges.  Maria and Javier did not 

identify social class as much as ethnic culture as the main culprit of difference in their 

environment, even though the result was the same in terms of them reporting feeling 

intimidated and of lower rank.    

Carlos and David both interned in environments with marked class differences, but David 

was the only participant who interned in a decidedly materialistic, explicitly classist 

culture.  At his site, members’ place in the hierarchy was judged based on tokens of class, 

such as brand name clothes and exclusivity of colleges, and David found himself judged, 

as well.  

What became evident as the analysis progressed was the importance of class 

consciousness in the ability of the participants to detect class difference and classism. The 

students had varied levels of class identity or awareness of class as a construct, let alone 

as a social justice issue.  As Carlos reported, he had never heard class mentioned in all his 

education, save his one Sociology class in college.  Other students concurred.   

The students experienced both external and internal classism in their internships, but the 

extent to which these were identified as classist was based on both former experiences 

with class diversity and the level of explicitness of classism in the internship 

environment. This is consistent with the literature on class awareness (Liu, 2012).  John 

was the only participant who had lived in diverse class environments, and the only one 

who grew up with some class consciousness, which was further enhanced in his 

experience in the military.  He reported classist experiences from childhood and how hurt 

feelings from those colored some of his experiences in his internship.  The other 

participants noted deficiencies related to clothing, for instance, and felt embarrassed, but 
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John relived shame from having been teased by students from more privileged 

backgrounds as a child.  John was also the only student not afforded the chance to go to 

college right after high school and experienced being a nontraditional student who had 

not had the same privileges as most of the students around him.  

 

 

Implications for the Field  

This study provided more understanding of the internal and external factors related to the 

impact of social class on career development and confirms what was found in the 

literature review.  The ICAN and SCWM were helpful in providing a direction for the 

study and setting the groundwork for developing a framework for best practices.   

 

If we are to address the needs of first generation students we can’t avoid addressing the 

fact that the odds are stacked against them in some ways.  The career development 

opportunities and benefits for students completing internship are more limited than the 

middle and owning class students’.  They need to know there is bias and barriers and they 

need to develop certain skills to overcome those if they are interested in pursuing 

ambitious career goals. 

 

As colleges espouse diversity and multiculturalism as ideals to strive for, academic 

programs gender, queer and ethnic studies abound, as they raise consciousness and 

address social justice and inequity.  This researcher asks if we doing first generation 

students disservice by not teaching them about class and classism?  This question seems 

to be akin to asking women if learning about gender and sexism is important or an ethnic 

minority if learning about race and racism is empowering.  As with learning about any 

type of oppression, gaining class consciousness teaches people about biases and what to 

look for in terms of oppression and access to resources. 

Counselor education and professional ethics, similarly dismiss social class. 

Internships for credit should have rigor 
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Appendix S 

Expanded Results 

Results 

Analysis was conducted to identify underlying themes presented through the data.  The 

analysis generated three main themes:  (1) Crossing boundaries into a new social class 

environment, (2) Social class laden encounters, and (3) The impact of experiencing the 

other side of social a class boundary and reflecting on it in interviews.  The first main 

theme relates directly to the experience of first generation students entering a new social 

class setting.  The second main theme hones in on encounters laden with class and 

classist experiences.  The third main theme looks at the meaning and impact of the 

experience of crossing a social class boundary for the participants and the impact of 

discussing class in interviews. 

 

Theme 1. Crossing boundaries into a new social class environment 

This theme describes the nature of the experience of entering and navigating a new social 

class culture, including the barriers, supports and resources that impacted the experience.  

In examining the factors that constitute the experience, four sub-themes emerged:  

Entering the new environment; Navigating with or without a guide; Learning worldview 

through relationships with people; and Traits and behaviors that impacted the experience.   

 

1.a. Entering the new environment. For these participants, crossing the boundary into a 

new type of working and social environment was akin to entering a new culture. 

Encountering a middle class office setting seemed like a foreign experience for some of 

the students, one of whom described it in detail unique to someone experiencing 

something like this for the first time: 

I don’t know, it was just interesting, like being like in the office and 

everyone has like their little room, and there’s a secretary at the front door.  

Like, it’s not something I’ve ever like worked at.. . . . it felt very cold, very 

quiet.  . . .  I think that there was like, how it was different from other 

environments, like work environments I’ve been in, is that it’s very 

professional.  Very, like everyone is dressed up for business, in business 

attire, everyone is very . . . . but they’re very formal, they’re very, um I 

can’t, they’re very businessy. (Javier) 

 

One student interned in an office designed to impress, and impress him it did when he 

arrived there for his interview: 

I had a feeling of accomplishment because I couldn’t see myself prior to that in a 

setting like that.  I really did not even know a place as clean as that existed.  I had 

not been exposed to that.  So I come in and wooden paneled desks ah, American 

flag, the Oregon flag hanging.  And the spiral stair case, nice carpet.  Fortune 

500 magazine, the Economist magazine, on the coffee tables.  These fairly large, 

marble coffee tables.  And, yeah, sat down in one of their waiting chairs and just 
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seeing the HR director coming down in her suit and in my suit, I felt pretty 

accomplished. (David) 

They brought with them expectations about work culture from their background on the 

other side of the boundary, including Javier’s assumptions about hierarchy being straight 

forward, similar to his parents’ workplaces: 

AC: So it wasn’t like an environment where it was really important to get 

to know this guy or this person, or this person is going to help you get 

along and … 

Javier: No, I didn’t feel like that there.  I think it’s important to really like 

being on the good side for the CEO, because the CEO makes all the 

decisions, but I think that would be everywhere. 

 

For first generation, working class students, the nature of work for the referent group of 

aspiration vs. their group of origin, is new and revelatory.  Carlos observed the difference 

in the autonomy of the professional:  

And it’s different too, because you’re working but you’re not always in the 

office.  There’s meetings you have to go to, there is hearings or briefings 

you’re always going to.  Um, so just because someone’s not in the office 

doesn’t mean that they’re not working and that was new to me, cause I 

was always . .  you think of work and you think of you’re sitting in an 

office you’re doing something.  That’s not always the case. 

 

For Carlos, encountering educated, professional people at his internship site was a new 

and positive experience and he described it in terms of being a first generation student:  

. . . to just be in the environment around people who were as passionate as 

I was, around people who knew what I as studying.  Like I had someone to 

talk about it with, was really helpful.  Cause you don’t have that as a first 

generation student.  I wasn’t really able to with my grandparents and 

“what do you think about this” or “how did you do this when you 

graduated from high school or when you applied to college” I wasn’t able 

to ask those question. 

 

Javier compared the benefits of office work to the type of labor work to which he had 

been exposed, but ultimately found it unsatisfying:   

I like that working in an office is very safe.  It’s very comfortable because you’re 

not like outside.  The weather is not a factor.  It’s very calm, you have access to 

like the kitchen, coffee and snacks. . .like it’s a nice setup.  But it also seemed very 

boring to me.   

 

1.b. Navigating with or without a guide 
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Learning and adapting to the worldview in the professional workplace takes active 

socialization, which can be difficult and uncomfortable when there is lack of advice and 

mentoring.  The experience can feel awkward and embarrassing when navigating without 

a guide to ask questions as it was for Javier:   

I wasn’t always sure like where I could sit like during their meetings.  I 

wasn’t sure where I should be, so sometimes asking those questions was a 

little awkward.  I didn’t want to also be unproductive, so like just waiting 

for them to tell me, was weird, so I would ask, and even asking was a little 

uncomfortable.   

 

Carlos and David received extensive guidance due to actively seeking support from their 

TRIO program, their internship programs and their internship site, and were in the best 

position to be socialized to the worldview of their internship site.  Carlos had the most 

ideal situation for a first generation student:   

I felt confident in my TRIO program at the university.  They’re the ones 

that told me about the scholarship.  And so I felt very confident, if I had 

any questions I could go to them.  Once I got to DC, I was given an 

advisor there also, who I could go to if I had any questions. 

Carlos compared his experience with a friend’s, who received little support: 

I don’t recommend a student go out there without an advisor, no goals, don’t 

reflect, just show up to do an internship.  It needs to be structured, because 

students need to have that.  Doing things for a purpose, a reason.  I did my 

internship with Dr. X because he made me write down goals he made me write 

down a contract for my internship.  Weekly journal reflections.  I had friend also 

in the Political Science department that didn’t go through Dr. X, and the 

professor is like yeah, I’ll give you credit for your internship, go have fun.  So it 

just depends on the professor.   

 

Starting out in a new, adult role, first generation students often suffer from not having 

people with experience to ask for advice or insight.  David sums it up:  “There was not so 

much why didn’t I learn this in my family, but why don’t I have somebody I can ask this 

question to in my family or a connection that I have, even if they’re not from my family.” 

Students who were assigned mentors in their internships learned about the worldview of 

their internship faster than those who did not.  Having a mentor with whom to make 

meaning of things that occurred within the office environment enriched the experience 

for David 

David:  . . .as soon as I began to realize what office politics were, and I 

started seeing it play out, there was also politics in the organization, so 

that was a new term and a concept that I didn’t know before. 

AC:  Sure.  How did you discover that? 

David:  I discovered it when one of the senior employees left, suddenly.  

And I asked my mentor, why did he leave.  And then my mentor plainly 

said “he just didn’t want to play the political game anymore”.  And then I 

started thinking of the word within the context. 
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There were two students who did not have mentors or much supervision at neither their 

internship site nor their college department.   They completed their internship for credit 

and were assigned an internship coordinator from their academic department, but had no 

interaction with that person during their internship.  They kept journals, which were 

turned in at the end of the term, more as proof than as a way to process the experience or 

for supervised reflection.  When asked, both shared they wish they had received more 

guidance: 

Maria: Yeah, I was hoping to kind of get a little bit of feedback.  Even, I 

know tax season is very busy, but a week after, or something, you know, if 

they could have.  And that’s something that I wish I would have done too, 

is see if they didn’t have a formal system set up, I wish I would have asked 

and kind of seen, been more proactive in that sense, too. 

AC: Ok.  Um so throughout this experience, did you have a mentor or 

somebody to talk to about. I mean I know you did your journal, but did 

you have anybody to talk to about the experience? 

Maria: No 

AC: To process it? 

Maria: No. there wasn’t.  and even like after the internship, um, like I 

would have like to have like a review of my work, and kind of tell me, oh 

you did well in this area, you could have done better in this area.  And 

there wasn’t that feedback.   

And 

AC:  So there wasn’t somebody to reflect with or to process with? 

Javier:  Mhm.  Yeah. 

AC:  It was something you kind of did by yourself?  Is that something you 

wish you’d had? 

Javier:  Actually, it kind of would have been nice to talk about like 

impressions with someone else.  

  

1.c. Learning worldview through relationships with people 

Having comfortable relationships with people who could guide, teach and challenge the 

student made for the richest learning experiences.  Being able to develop and nurture 

relationships came easier to some than others and some environments were more 

conducive to socializing than others.  Much seemed to hinge on determination and having 

clear goals about building relationships.  Carlos was determined to figure out how to 

connect with others in the office, but he was also in an office with very social and 

interactive people.   

I was the only intern in my office.  It was really nice, because I got to meet 

everyone on a more personal basis.  A few times we went out after work, 

go out and things like that, and it was really nice getting to meet everyone. 

 

Most of the students listed being able to interact with the staff in a more personal, 

informal situation as the key to building relationships in the office.  John stated:  “Then 

they gave me a few drinks and they were like, oh you’re really cool and so, I guess me 
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showing I could really dance and have having a good time ultimately helped me feel I fit 

in more.”   

Maria, who was very quiet and passive in her internship reported a similar experience:   

Maria:  I wasn’t proactive.  I wasn’t seeking questions or seeking any 

relationships. 

AC:  So that’s something you learned from home?  So is that something 

you, did you ever take a step to kind of try to be? 

Maria:  Oh I did.  There was a one of the workers was to retire and they 

had a little like luncheon for her.  And so, um I decided to go sit with one, 

some of the other employees from there.  And kind of when we were 

talking, I would ask them ‘oh how did you end up doing accounting’.  So 

that was one of the times.  And that was more towards the end of the 

internship, so. 

 

Maria was very inexperienced in terms of professional relationship building before her 

internship, and this seemed to be her first opportunity to learn and understand the social 

aspects of career development: 

I guess I just didn’t really know how.  Just because I’m, I mean I really 

didn’t have that exposure as to like my parents.  Them knowing how to 

develop professional relationships.  It was just a lot of the times people 

that they worked with were people they knew from before.  

 

She had somewhat of an epiphany about the importance of networking when she was 

exposed to another intern who was skilled in this area:   

Maria: Well I guess maybe realizing that um from the other intern, how 

seeing her, how she would try to get to know people’s names and all that.  

Seeing how that um kind of helps her I guess connect with people and 

what not.  So just actually seeing it from someone else.  

 

1.d. Traits and behaviors that impacted and were developed in experience 

Confidence and adaptability were evident as significant factors in the participants’ 

experience, and affected the interactions, relationship building and outcomes. 

Confidence.  Given that first generation and working class students are less likely to 

pursue internships a case could be made that the students in this study had more 

confidence to begin with than the average first generation student.  David described his 

confidence when going after the internship he landed:  “I felt confident.  I felt like as the 

first one in my family, I deserved an opportunity like this.  And it was my time to 

demonstrate and sell them on myself”. 

Most of the students reported also gaining confidence after getting real experience 

through their internship in the occupation they were exploring; whether it confirmed their 

interest or not:  I mean I think it made me feel a lot more confident in my abilities, 

actually.  Like I felt I know just as much as these people if not more.  Like I’m going to be 

successful in my career field.  (John) 
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Knowing more ‘possible futures’ seemed confidence building, even though what they 

experienced was not perceived as attractive.  They engaged with educated, professional 

people and found themselves measuring up:   

Um, I think, like I see myself as being able, capable, I think of doing what 

they do.  Like I got to see like their day to day jobs.  I think I’m very 

capable of doing what they do.  Like that was something, it was nice for 

me to realize this. It’s not that hard to reach.  Like I think that’s very 

doable.  And if for some reason I would chose to, like pursue a job like 

they do, I think it would be very possible.  (Javier) 

There were times during the internship when their confidence was tested because of lack 

of preparedness:  And I’d get to the office and congressional offices are pretty 

professional, um, or they’re really professional, and so I felt like I was missing something 

all the time. (Carlos)   

Adaptability.  The students who took an active approach to observing the behaviors at 

their site and consciously make changes in their own behavior in order to fit in and have 

more opportunities, ingratiated themselves and learned more about the worldview of their 

group of aspiration. 

. . . they would always go get something for lunch, two or three of them at 

a time. Usually go somewhere between 11 and 1. Um. . . . .  So the first 

week I’d just bring my lunch, but eventually I was like “maybe I’ll just go 

out to eat lunch, too”.  It got a little expensive.  But I just felt like it’s just, 

I did that to adjust, maybe to talk more. (Carlos) 

 

For some of the students, the ability to adapt has been the source of their success so far.  

They have overcome barriers by observing and accepting the game rules, and made 

necessary changes that help them meet their goals. 

AC:  Do you remember values and behaviors that you wanted to adopt, or 

some that maybe you rejected? 

David:  No, I’ve always when I’m in a new environment, I think it’s 

because of my background, I’ve always been passive to that.  Because I 

want an opportunity, I want to be accepted, so I go ahead and accept, for 

the most part the values that are placed.  I don’t challenge them or. 

 

Being able to adapt and learn behaviors seemed to add skills and tools for their tool belt 

which, in turn, gave the students more confidence.  Javier reported: 

I think I could more confidently walk into an office now and know what 

they might expect from me because of like seeing their interactions with 

each other and how they did things.  I could probably, because they’d 

been doing things for a long time imitate what they do and how they act 

to adapt. 

 

Theme 2.  Social class laden encounters 

Crossing boundaries into a new social class environment does not automatically indicate 

encounters laden with social class; however, the students experienced many such 
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situations.  They had experiences where they encountered and noticed class differences, 

and where they experienced different types of classism.  The extent to which the students 

had developed social class consciousness, however, colored their observations and 

interpretation of social class experiences.   

2. a.  Encountering social class difference.    
The level of noticing and responding to class differences varied among the students and 

correlated with the amount of exposure they had had to class diversity.  The four Mexican 

American students had been raised in homogeneous class and racial environments: 

David:  [class] didn’t become evident until I went to college.  I came from 

a small town, I grew up in [city] and on occasion we would drive up to 

Portland, maybe Seattle.  So I’d see the types of different lives that people 

had, you know like different homes, dining experiences, cars.  So it was a 

vague concept.  But I didn’t really see it until I went to college and 

especially my internship.. . . I was aware it was out there, rich/poor.  That 

was my basic understanding. 

 

When reflecting with Javier on noticing class in a follow up interview, the notion of 

having a lens for noticing class came up: 

Javier:  I think reading back through it, I realized that I myself wasn’t 

sure how I was noting the differences between class.  I know they were 

apparent, but through reading, like I think I struggled to describe how I 

noticed the differences.  Whether it was noticing how they interact 

amongst each other and also how they dressed and the relationships in the 

workplace.  It’s difficult to know how you can tell a difference in class.  I 

don’t know.  Cause I guess it is the lens thing like maybe I’m not super 

keyed in on how you can differ. 

 

John, who was older, Caucasian, and who had experienced class the most throughout his 

life, connected interactions on the site with other challenging class encounters he had 

suffered:  “if you had grown up foreign and entered a situation where you were 

surrounded by people you become acutely aware of it.  So I always felt acutely aware of 

it”.  Of all the students, Maria did not seem to pay much attention to class other than to 

notice stark difference in lifestyle.  This could possibly be due to her having had the least 

exposure to class diversity in her background or having multiple identities; gender, age, 

ethnic; that all could be the cause of difference. 

Noticing class difference centered on comparing this new environment to the one in 

which they grew up in terms of lifestyle, clothing and nature of work.  Class difference 

showed up noticeably when staff talked about their lifestyle, especially hobbies. Javier 

and Maria applied cultural differences as reasons for difference as in ‘white people like 

golf and Mexicans like soccer’, assuming, perhaps, that middle or owning class Mexicans 

would not play golf:   

Maria:. . . like um just access and differences as to culture, too, because 

like some of the more of like the senior staff there, they were involved in 

like golfing and what not.  And I was like I’ve never been exposed to 
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golfing.  The thing my family is soccer, my dad loves soccer. So it’s even 

just that is like, I really couldn’t like relate to. . . . I don’t think it ever 

really made me feel uncomfortable, just made me realize the difference in 

I guess class and what not. 

 

Similarly, Javier struggled to identify what was class and what was culture 

related: 

Javier: That’s one of the things I was trying to decide on, whether it’s the 

difference of class or just the culture, because . . . they talked about golf 

and I don’t know anything about golf, I’m more knowledgeable about 

soccer.  My parents know soccer and I know more about that sport.  

   

Comparing the benefits of working class jobs with middle class jobs was astudely 

observed by Javier: 

And a lot of times those jobs are very appealing jobs, because they’re 

higher paid.  I don’t know exactly what they get paid, but just assuming 

this.  Um, and I think that you kind of like sacrifice some things.  I think 

like someone like my mom or my dad were to say, well in our job we get 

to act how we want, but it’s a very hard working thing and you get tired 

physically.  It’s something you put up with.  Maybe to them it’s that 

sacrifice, like if I want the job I can’t be super me me me, like how I am 

outside.  I have to be more businessy.  

 

2.b. Encountering classism 
The students experienced both overt and covert classism from staff at their internship 

sites, but much of the classism was internal, as they grappled with jealousy, shame and 

embarrassment when determining their place.  John, who was the only participant who 

was not able to enter college immediately after high school, related that to lack of 

resources from his high school and parents.  After listening to the manager of his 

company describe how she was helping her daughter with her college scholarships, John 

described how that made him feel:  “I mean, I don’t know, it was just like, it kind of 

makes me feel jealous that, like, you know, having a parent who is in a, who’s able to 

help their kid with college and knows about it, knows what is expected and what’s 

important and perhaps what isn’t important.   

Javier had a similar experience when one of the staff members was talking about the 

schools her daughter was considering and her son’s education:   

. . . there was one lady who, she did talk about like her children with me, 

and ah like their SAT’s in high school and they’re looking at certain 

colleges and like a lot of the colleges that she was mentioning were like 

very prestigious.  Big name schools.  And I think she was like, I think she 

really like, her son was going to study something really like aeronautics, 

or something, like with planes and.  I don’t know, it seemed very like high 

class and to me like. 
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The extent to which the internship site had a materialistic culture determined how overtly 

classist staff behaved.  David, in particular, was in a highly materialistic culture that put 

great emphasis on material symbols such as clothing brands and prestige of college 

institution, and he felt evaluated based on those factors:   

 “There was talks of going to country clubs after work, ah of golf and [I 

had ] played golf before.  Vacation destinations, their kids, where they 

went to school.  Conversations of, “oh David, where are you going to 

school?”  [public school name].  “oh that’s close to where my daughter’s 

going”.  Oh where is she going? “She’s going to [private school name]”.  

So, yeah, a lot of class, and it reflected in their attire, too.  Like the 

Tommy Bahama polos that they wore, $100 polos.  Shoes shined to the tee.  

So, I felt out of place a lot of the time because I didn’t even know where to 

get my shoes shined.  I just knew I had to wear dress shoes.” 

 

David reported being aware of explicit classism in the way many of the senior members 

of his organization treated him:   

AC:  What thoughts or feelings came up for you when you interacted with 

senior members in your organization?   

David:  Yeah, and actually that was about a 50/50 response I got from 

them.  50% were very welcoming, supportive.  They saw myself after my 

second year of my internship, they saw myself working at the company.  

And I’d say 50%, the other 50% were not ah, ah they would scoff at the 

notion of me coming from a public university, because they came up from 

a private.  And that’s what they valued.  Ah there was a sense of 

condescending tone whenever I’d speak to them.   

 

Most of the students experienced internal criticism related to not feeling knowledgeable 

about topics, or lacking cultural capital.  Some described a feeling of lacking a certain 

unknown something:  

David: . . . there was definitely a gap and I think, ah it affected my 

performance and my interactions because there was times where I just 

couldn’t keep up with the conversation that they were having because I 

lacked a certain something.  I didn’t really know what it was, at the time.  

And I think it’s more intangible tied to class.  And I still don’t know what 

it is. 

AC:  Got you.  It’s very hard to pin point sometimes.  Just having the 

clues. 

David:  Yeah, part of it has to do with growing up with it.  But even if I 

had been introduced to it, at a younger age, it would have helped 

tremendously.  But I just don’t know what that IT is.   

 

Javier was particularly susceptible to internal classism during moments that required 

etiquette as that is one of the most powerful means of communicating norms and values: 

Am, and they actually invited me after the end of my internship, they invited 

me to a dinner . . . .  At that dinner I also felt a little uncomfortable because 
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most of the people there are all business people, very professional, very 

educated,.  . . .  And so it’s very uncomfortable.  Cause I don’t know what, 

cause I don’t know what, like I just feel like I’m out of place.  

 

Similarly, etiquette in the workplace had Javier feeling self-conscious:  

Um, I was just feeling very careful with my actions.  Um like how I sat and 

what I did.  I just felt like I didn’t want to do anything wrong in front of 

them.  And since I haven’t been in that environment very long, I don’t 

know what is acceptable and what is not.  I know that they are very 

professional so I should probably do as they do. 

 

Of all the students, John struggled most with, both internal and external classism.  He 

reported being painfully aware of straddling between the two social class worlds: The 

working class staff, who tend to not be treated as valued members of the team, and the 

important ones, who are educated and separate from the supporting staff.   

. . . we had our own section of the building, and we never really went to 

the other parts of it.  It feels weird to be sort of pushed off, I mean I was in 

the marines and I was enlisted so I’m like one of the foot soldiers. Like, 

I’m not used to being, I mean, being one of the important ones, I guess.  

It’s definitely a lot different. 

 

Building social capital can be hampered by feelings of shame and avoidance of sharing 

personal history or details.  Javier was looking for a labor summer job, but he felt 

embarrassed about sharing that with a supervisor at work, for fear that she would think 

him less professional:  

. . .when we were talking about jobs I wanted to do in the summer, like I 

was thinking about doing like combining.  Like, I was applying, I did work 

in the summer in a cannery.  Like mentioning that to her kind of like, I felt 

like I shouldn’t mention that because she might think less of me, or 

something.  It was weird.  She was a nice lady, but I, but I did have those 

thoughts like maybe I shouldn’t be telling her that. 

 

2.c. Classism consciousness  

The students varied greatly in the extent to which they interpreted comments or behavior 

in terms of class.  It was not what was said, but the schema the student had for 

interpreting what was said that turned a comment or situation classist for the students.  As 

Carlos explained, most people he knew were not exposed to people from diverse 

backgrounds growing up, so they had never had a chance to develop awareness of class.  

That was true for the four Mexican American participants in the study.  Their academic 

curriculum had not introduced them or provided them a framework related to social class; 

Carlos was the only one who had taken a course where social class was discussed. 

John, unlike the other participants, grew up in a mixed neighborhood on the East Coast 

where he experienced the disadvantages of being considered inferior due to his class 
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status. The issue of appropriate clothing, which for most students was embarrassing, but 

not painful, brought back old class related trauma from childhood: 

John:  Um, I wish someone would have told me I shouldn’t wear blue 

jeans to work.   

AC:  How did you feel when he said that to you?  

John:  I don’t know, I just felt kind of ashamed.  I mean I have this sort of 

flash back of me dorky looking, in beat up clothes in middle school and 

high school, and just like cause my parents couldn’t afford anything nicer.  

And I’m like, I don’t fit in again cause of my clothes.  And it’s kind of like, 

most people would have just been “whatever”, but I don’t know, it’s just 

like here I am not wearing the right clothes at the right time and I look out 

of place and everyone is making fun of me. 

 

John struggled with an emerging class identity and had a fairly sophisticated 

comprehension of class.  He was confronted with habiting a new professional role by his 

working class coworkers; something a student who felt entitled to that role would likely 

not experience: 

Everyone else was like in, just like regular clothes and he was like, I know 

you’re like mister white collar from the news side.  He was like, don’t 

forget about the little guy, cause we’re in the office too.  And that was 

really the only time like I’d be confronted. And I was like crap like I’m like 

mister college boy over there with the white collared shirt. And was just 

like, oh man I guess that’s me now.  And that was weird, cause I’d never 

really, I guess thought about myself that way.   

 

Part of Carlos’s scholarship, in which his under-privilege was a requirement, was 

attending classes at an elite private, liberal arts university, where he interacted with 

students from a more privileged background.  This gave him a unique insight into class:   

[My school], I mean, it’s a good school, I really like it, I’d say a lot of the 

students kind of have working class backgrounds. And not all of them talks 

about internships opportunity.  When I was in DC, I was doing it through 

[Elite Private]University, just more middle to upper class.  Students, 

especially the students that I was around, and they’d all done internships 

or they didn’t think working in the capital of the United States like this is a 

cool experience.  This is just normal for them.  I had a few class mates 

whose parents worked for Bill Clinton, and whose parents were CEOs of 

some huge company, I mean, and stuff like that.  They were just like, this is 

normal, this is what I’m supposed to be doing.    

 

For Maria, classism did not present itself as an issue, but when asked, did identify being 

from a different culture as something that seemed to denote less privilege: 

AC: Did you ever feel, I wonder, cause I think it’s different in a way when you 

come from different cultural background, wonder if that’s easier to see in a way, 

than social class, or just seeing privilege based on social class. I wonder if that’s 

something you ever thought about. 
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Maria: I haven’t really thought about it, but I could see how like right now it 

would be a lot easier to see more of like the cultural differences rather than like 

the social class.  

 

Theme 3.   The impact of experiencing the other side of a social class boundary. 

In general, the student’s career development was positively impacted by the experience, 

they learned about the worldview of a culture and class they are about to join and they 

became more aware of class differences.  Their consciousness-raising about class, 

however, was dependent on their class schema and opportunities to reflect and debrief.  

For some of the students, the follow up interviews after they reviewed a draft of the data 

analysis, was the first time they had reflected on their class identity or discussed social 

class in depth. 

All the students reported gaining new insights into who they are and what they value as a 

result of the internship, regardless of its perceived quality or relevance to their future 

career.  The students learned more about the world of work through the experience and 

were able to determine fit for their preferences, strengths and talents.  Carlos was able to 

refine his future goals by being engaging with people in different occupations:  Um, 

because I was exposed to different careers I feel like I, before that could only name a 

handful of careers I could go into, now I feel like I could name a lot more.   

By observing the lives of his coworkers, David was able to reflect on his values and 

determine what motivates him: I had an advantage and going forward, this experience 

has led me to find that insurance is not where I want to work. Javier reported coming to a 

similar conclusion:  I think it gave me a better idea of what it’s like to work there.  I think 

I have a more realistic like experience with it now.  So I know that I don’t necessarily 

enjoy that.  John had chosen a role where he could deliberately address classism and 

expressed a purpose in doing so:   

[My background]I think it’s definitely made me root for the little guy, the 

underdog a lot. Um, I think I definitely tend to pick stories where like there 

is a standing up for the little guy or the person who is not really getting 

paid attention to . . . if like something is bad I’m going to write about it, 

it’s kind of what reporters do, we’re supposed to be the watch dog. 

 

Carlos and David were conscious of wanting to address inequality and improve the lives 

of others based on their experience.  Carlos is planning on pursuing a career in education 

policy, and David is considering a career in education.  Both expressed seeing themselves 

as trailblazers for other first generation students.  As David asserted, “I see myself serving 

my community and as cliché as it sounds, make a difference.  I want to help bring that 

social and cultural capital back.” 

Their class consciousness did not automatically increase significantly due to the 

experience unless they had opportunities to reflect on their experiences, relationships 

with people and the culture.  Javier did not reflect or debrief during or after his 

experience, but in a follow-up interview after reading a draft of the theme analysis, he 

was already gaining more consciousness and understanding of how his background might 

impact his interactions with others: 



302 

 

 

 

AC:  I was wondering too, since you weren’t there that much and didn’t 

work with them on projects, that [class difference] didn’t really hit you 

that much. 

Javier:  Um hm.  I also just think I didn’t process.  I wouldn’t think much 

about them after.   Like, this discussion makes me think more about them, 

but in those situations, they just happened and I let them go.  They 

happened, move on.  I don’t tend to like reflect back to like why I might be 

feeling embarrassed to tell her why I might be looking for a combining 

job.   

AC:  So I’m like digging into this stuff trying to understand, because when 

you feel that way, how do you think that might affect you?  Like if you’re 

starting to feel a little uncomfortable, or embarrassed, what does that do 

to that relationship? 

Javier:  A distance.  I might remain, how do say it, more, you might keep 

more to yourself about your personal life.   

 

In follow up interviews the students talked about class more enthusiastically and freely 

about than the first interviews.   

AC: So, what did you think? 

Carlos: It was interesting.  I felt like you delve into a lot of topics that 

aren’t discussed, like you really focus on like class issues, which I really 

like because a lot of times in like political science classes, we don’t 

discuss class.  Um or class boundaries or class obstacles, um deliberately.  

Professors are like, we don’t talk about class in this class. 

AC: Why do you think it’s important that people have that consciousness 

about their class and where they stand? 

Carlos: So they can identify maybe biases in the system, who they can 

relate to. A lot of the times class warfare within a class.  It sickens me that 

we’re all in the same class, why are we fighting amongst each other.  On a 

national level, working class people who identify Republican and working 

class people who identify as Democrats see each other as the blame.  

Whereas I see the working class is not to blame, it’s the privileged class or 

upper upper classes, is to blame.  But it’s hard to have these conversations 

with people who don’t identify with a class.   

 

And Carlos, who was very positive and accepting in the first interview felt more 

comfortable sharing his level of discomfort as he is about to enter a different class 

environment at Stanford where he might not fit in: 

Carlos: . . .I’m interested even more so how it’s going to be going to 

Stanford [where he will be attending graduate school].  That’s one of the 

main reasons I felt uncomfortable the first time [I visited], because of 

those class differences. 

 

David expressed gratitude regarding his perspective being paid attention to and was more 

forthcoming about the challenges he faced in his internship: 
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David: . . . it’s great for academics, like yourself and society in general, to 

learn the perspectives of these students that are really coming from 

different kinds of lifestyle.  I think it will help internships better frame 

what to expect and just in general for the internship, helping the intern get 

the most out of their experience and also be appropriate to the interns 

sensibilities, which they may have, because quite frankly they don’t know 

the lifestyle the intern is coming from.   

AC:  And do you think it would be helpful if they were a little bit more 

familiar and have insight into where the intern is coming from? 

David:  Exactly.   

AC:  How do you feel that presented in your internship?  Is there 

something you wish they had known more about you? 

David:  Yeah.  I wish ah they would have been more sensitive to the areas 

I wasn’t exposed to, for instance, the country club memberships or the 

country club sort of presentation at company events or simple day to day 

conversation. . . . it was a shock for me, it was just a totally different 

environment. . . So, it’s a great research study, so far. 
 

 

 

 

 

 

 

 

 

 

 

 

 


