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The purpose of this investiation ws to study and deter- 
mine the standards as set up by the various states for the cc- 

creditation of high schools. This study attempted to show 
the standards that were common to all the states and siso 
those that were more or less individual. 

This study should be of' value to any person interested 
:1n learning the standards set up by a particular state; 
variations in standards found in the different states; and 

what points the various states take into consideration in 
determining their tcndards. 

The material for this thesis was received throudh the 
aid of the Oreon State Department of Education, Salem, 
Ore,on. A letter was sent to the state superintendent of 

public instruction of each state asking for the following 
information: (1) list of stsndards for accrediting high 
schools; (2) forms o check sheets used by the supervisor 
when high schools are visited for supervision; and (3) 

forms used by the supervisor in reporting ta school of- 
ficials following his visits to hIgh schools. Replies 
were received from ll nf the states--forty-three submit- 
ting materisi to be snalyzed end five rerortng that no 
printed material was cvailale. 

The mteriai received from the variou states was 

thoroughly studied to determine what points were given con- 

siderBtion and set up as standards. The following points 
were given consideration in determining standards: (1) 

buildins; (2) grounds; (3) library; (4) equipment; (5) 

records; (6) graduation units; (7) stsff; (8) pupil bLd; 
(9) athletics; (10) length of school year. 

In searching through available ratericl for previous 

studies, only three completed studies could he found Lfld 

one which is Leing conducted at the present time. The 

three previous studies were the U. S. Bureau of Education 
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Study; the Linnesota Study; and the Validity of 'eional c- 

crediting Standards for Secondary Schools. The study being 

conducted at the present time is the Cooperative tudy of 

Secondary School Standards. 

The following statements summarize some of the findings 

of this study: 

(1) Concerning the location and construction of build- 

ings, twenty-six (54%) of the states have very general stan- 

dards, and fifteen (31%) have miscellaneous standards. 

(2) Concerning the heating, lighting, and ventilation 

of buildings, tLirty-one (64.5%) of the states have very 

general standards; and nine (l8.5) have miscellaneous 
standards. 

(3) Thirty-three (68.8%) of the states indicate that 

corridors, closets, water supoly, and school furniture must 

be adequate or hygenic, while seven (14.5%) have miscellaneous 

standards. 

(4) In methods of cleaning buildings, nine (18.8%) of the 

states have no standards, twenty-nine (60.4%) require that 

the cleaning he adequate or hygenic, and five (10.4%) have 

misce11neous standards. 

(5) Thirty-two (66.6%) of the states listed no standards 

regarding the appearance of the school grounds. 

(6) Twenty-seven (56.3%) failed to indicate whether 

training was necessary for a person serving as a high 

school librarian. 

(P7) Only five (10.4%) of the states permit secondary 

teachers to be certificated after two or three years of 

training. 

(8) Sixteen (33.3%) of the states gave no information 

concerning tre training of administrators. 

(9) Ten (20%) of the states gave no limitations concerning 

the minimum number of teachers necessary for the accreditation 

of high schools. 

(10) The teacher-pupil rtio varies from 1 to 20 to i to 40, 

with 1 to 30 being the general load. 

Sorne conclusions which may be drawn from this study are: 

(1) In many states, the teaching load is heavier than 

that prescribed by the North Central Asso istion. 



(2) The cert1fiction of teachers is, in niost of the 
states, considered to he an important factor in the orocess of 
aecrediting the hih schools within the state. 

(3) In setting up the accrediting standards, many of 
the states overlooked the item of jounds. 
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A. SURVEY OF SECONDARY SCHOOL STANDARDS IN TI UNITED STATES 

CHAPTER I 

INTRODUCTION 

Statement of Problem. The purpose of this investiga- 

tion is to study and determine the standards set up by the 

various states for the accreditation of hig1i schools. This 

study will attempt to show standards that are common to 

all the states and also those that are moro or less indi- 

vidual. 

Value of Study. This survey should be of value to any 

person interested in learning (1) the standards set up by 

a particular state; (2) the variations in standards found 

in the different states; and () what points the various 

states take into consideration in determining their stand- 

ards. No attempt will be made, however, to rank the 

various states according to accrediting standards. 

Procedure. The material for this thesis was secured 

through the aid of the Oregon State Department of Education, 

Salem, Oregon. To the state superintendent of each state a 

letter was sent asking for the following information: 

(1) list of standards for accrediting high schools, 

(2) form or check sheet used by the supervisor when he 

visits high schools for supervision and inspection, and 

(3) forms used by the supervisor in reporting to school 
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officials following his visit to a high school. It is 

from the material submitted by the various states that 

this study was made. These states are listed in the appen- 

dix. 

In order to determine what items the various states 

took into consideration in setting up their accrediting 

standards, it was necessary to analyse the bulletins and 

manuals that were received from the various state depart- 

ments of education. It was found in general that in deter- 

mining their acerediting standards the states gave consid- 

eration to the following points: 

I. Buildings. 

A. Location and construction. 

B. Lighting, heating, and ventilation. 

C. Nature of lavatories, corridors, closets, 

water supply, school furniture, and 

apparatus. 

D. Methods of cleaning. 

II. Grounds. 

A. Area. 

B. Location. 

C. Appearance. 

D. Hygiene and Hazards. 



III. Library. 

A. Personnel. 

B. Administration. 

C. Books, periodicals, and supplies. 

IV. Equipment. 

V. Records. 

VI. Graduation Units. 

VII. Staff. 

A. Preparation of administrators. 

B. Size. 

C. Preparation of teachers. 

D. Tenure and experience. 

E. Teaching load. 

F. Teacher-pupil ratio. 

VIII. Pupil load. 

IX. Athletics. 

X. Length of school year. 

Not all of the states submitting material have del' i- 

nite standards concerning all of the above points. 

Limitations of Study. As the thesis began to take 

form, two possible weaknesses became apparent. Forby-eight, 

or lOO, of the states replied to the letter sent out by 

the Oregon State Department of Education. Of the forty- 

eight states replying, five answered that no standards 

were available at the present time. Nevada, Vermont, and 
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Rhode Island, replied that no standards in printed form 

were available; Connecticut answered that in the supervision 

and inspection of the Connecticut schools no forms were 

used nor were any detailed standards in force. Wisconsin 

replied that her standards for high schools were rather 

old and out-of-date and in the process of revision and 

that it was difficult to say when they would be ready for 

publication. In addition, parts of the material submitted 

by some of the remaining states were very vague and in- 

definite. For instance, under libraries some of the 

states stipulated, 11Must be adequate.'1 Such a statement 

is difficult, if not impossible, to interpret. Until the 

standards are stated specifically, exact comparisons can- 

not be made. 



CHAPTER II 

REVIEW OF SIMILAR STUDIES 

Literature dealing with previous studies on this sub- 

ject was found to be very limited. In searching through 

the available material, only three such studies could be 

located, and only two of these were even approximately as 

extensive as the present study. These three studïes were: 

The United States Bureau of Education Study made in 1914: 

a study made by the Minnesota State Department of Educa- 

tion in 1931 entitled, '1A Comparison of the Minnesota 

Standards for Elementary and Secondary Schools With the 

Standards in the Other States;" and an article by Yawkey 

appearing in the North Central Association arterly for 

April, 1934, and entitled, "The Validity of Regional 

Aecrediting Standards for Secondary Schools." 

In addition to the above studies there is the 

"Cooperative Study of Secondary School Standards" which 

is now being carried on but is not as yet completed. 

The U. S. Bureau of Education Stu4y 

This investigation was a statistical study based 

upon 1,000 annual reports sent in during the first semester 

of the school year 1913-14 by the principals of 1,000 high 

schools belonging to the North Central Association. The 



report blank which was sent to the principals asked for 

information concerning the teaching staff, standings and 

salaries of teachers, length of school year, distribution 

of work, high school enrollment, size of classes, course 

of study, graduation requirements, material equipment, 

library, data on last graduating class. In this investi- 

gation the schools were grouped (1) according to states, 

(2) according to enrollment, and (3) according to the size 

of city in which they were located. The cities themselves 

were divided into seven classes in order of population: 

1. 0- 2,500 
2. 2,501- 5,000 
3. 5,001- 7,500 
4. 7,501-10,000 
5. 10,001-15,000 
6. 15,001-50,000 
7. 50,001 plus 

The schools were classified according to enrollment 

into the following six groups: 

1. 0- 100 
2. 101- 200 
3. 201- 300 
4. 301- 500 
5. 501-1,000 
6. 1,001 plus 

The purpose of this study was to present a body of 

material to those interested in secondary education which 

would enable them to see the the type of work that was 

being done by a selected group of secondary schools in 

the Middle West. 
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The information gathered from these 1,000 reports 

was compared with the standards as set up by the North 

Central Association and the discrepancies noted. 

From this study Judd and Counts, the authors, drew 

the following conciusions:() 

(1) In matter of material equipment, library fach- 

ities, and salaries of teachers, the large schools were 

superior to the small schools. 

(2) The small schools adhered more closely to the 

standards set up by the association regarding the number 

of students per teacher and the size of class. 

(3) In the larger cities the Instructional staff was 

found to be more experienced and more stable as to tenure 

than in the smaller schools. This was no doubt due to the 

higher salaries paid in larger school systems. 

(4) The requirements of the North Central Association 

were not being met by some of the schools of the associa- 

t ion. 

(5) The standards of the North Central Association 

should be met or revised. 

(6) At varying Intervals the North Central Associa- 

thon ought to make an exhaustive study of the practices 

of schools. 
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The Minnesota Study 

The material for the Minnesota study was obtained by 

preparing a check list covering the standards as set up in 

the l9l Bulletin of Standards for Graded Elementary and 

Secondary Schools for Minnesota. This check list was sent 

to all the state superintendents of education, together 

with a request for them to check the list according to a 

specified system of lettering. Any item required by the 

state department was to be marked X; any item recommended 

by the state department was to be marked R; and any item 

specifically required by law was to be marked L. 

The Minnesota check sheets consisted of three parts: 

(1) general items; (2) items pertaining to elementary 

schools; and () items pertaining to secondary schools. A 

summary of items included in each part follows: 

I. General Items. 

A. United States Flag. 

B. United States Constitution and 

Declaration of Independence. 

C. English Language. 

D. Physical and Health Education. 

E. School Census. 

F. Length of School Year. 

G. Length of School Day. 

H. Curriculum. 



I. Grounds. 

J. Buildings. 

K. Office Records. 

II. Elementary Schools. 

A. Classification of Schools. 

E. Minimum Building Requirements. 

C. School Grounds. 

D. Texts. 

E. Seat Work. 

F. Dictionaries. 

G. Encyclopedias. 

H. Globes. 

I. Maps. 

J. Library. 

K. Office Equipment. 

L. Single Seats and Desks. 

N. Physical and Health Education. 

N. School Records. 

O. Pupils. 

P. AdministratIon. 

III. Secondary Schools. 

A. Organization and Administration. 

B. Equipment. 

C. Admission to IIigi School. 
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D. Curriculum. 

E. High School Graduation. 

F. Off ice Records for High School. 

In the Minnesota study the writer will give only the 

results of Part III which deals with the secondary 

school. (6) 

(1) The study disclosed that nine state departments 

required and three recommended that a secondary school be 

located where an elementary school was located. 

(2) Forty states were required by law to employ 

certified teachers, and two state departments required 

certification of teachers. 

(3) Thirty-five state departments required adequate 

libraries, and seven states recommended adequate libraries. 

(4) Thirty-seven state departments required adequate 

laboratory equipment, and four state departments recoin- 

mended adequate laboratory equipment. 

(b) Twenty-six states required visual aids for social 

sciences; four states recommended visual aids; while one 

state legally required such visual aids. 

(6) Twenty-four states required graduation from ele- 

mentary school for admission to high school; three states 

recommended graduation froni an elementary school for ad-. 

inittance; and eight states legally required graduation 

from an elementary school. 
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(7) ThIrty-one states required sixteen units of high 

school work for graduation, and three states recommended 

that number. 

(8) Thirty-three states required permanent records 

of some type, and. four states recommended such records. 

(9) Five states required, thirteen recommended, and 

twenty-six were required by law to have school for thirty- 

six weeks, or nine months. 

(10) The states reporting on grounds were about 

equally divided as to whether they were required or recom- 

mended by the state departments to meet certain standards. 

The study also showed that the states were about equally 

divided as to whether it was required or recommended that 

buildings meet certain standards. The writer noted, how- 

ever, in checking through the various state bulletins, 

that new school buildings were required to meet certain 

standards. 

From the answers tabulated so far it can be con- 

cluded that much dissimilarity of standards exists between 

the various states, and that another study at this time-- 

six years later, is a vital need, especially because the 

present data were taken from material published after 1931. 

The Validity of Regional Accrediting Standards for 

Secondary Schools. Accrediting associations were organ- 

ized to improve the high schools. Consequently, only the 
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supposedi.y better high schools are granted membership in 

one of these organizations. According to several studies 

that have been made, it is questionable whether only the 

better high schools are admitted to an accrediting associ- 

ation. 

In an article appearing in the North Central Associa- 

tion Quarterly for April, 1934, Yawkey (7) gives the find- 

ings of sorie educators in this field. Those findings are 

as follows: 

In a study of ninety-two accredited and 28 non- 

accredited schools Jessup() found that in performance on 

subject tests the lower third of the latter were all above 

the lower third of the accredited schools. 

As a general rule, the accrediting associations will 

not consider the smaller schools because it is felt that 

they have inferior teachers, excessive teaching loads, 

poor distribution of teaching assignments, limited equip- 

ment, or other factors which are not conducive to good 

work. 

Koos, in a Minnesota study, found teachers in schools 

of less than 100 students spending hours daily on 

teaching duties, while those in schools of over 100 pupils 

were working 7.6 hours daily. A tabular study of teacher 

load in South Dakota showed 15.8, 17.8, 17.6 and 19 

pupils per teacher in 3, 4, 5, and 6 teacher schools 



respectively. Accord1n to this study the load appar- 

ently increa$ed. with the size of the school. 

In a study of pupil attainments in the University of 

Nebraska, Jackson(2) found little difference between the 

schools of the North Central Association and the others; 

with only a slight superiority in favor of the tiothersif 

The studies that have been conducted on the accredit- 

ing of high schools definitely show the need for further 

investigation of the validity of the association stand- 

ards. There are some standards which because of tradition 

have never been seriously questioned. Included in these 

may be the length of school day, week, and year. 

Some of the accrediting standards are of such uncer- 

tain validity that attempts have been imade to accredit 

schools on other than a concrete basis. The New England 

College Entrance Certificate Board approves high schools 

on the basis of success of their former students enrolled 

in college. 

Cooperative Stu of Secondary School Standards 

As now organized, the Cooperative Study of Secondary 

School Standards functions through the delegated represent- 

atives of the six regional Associations of Colleges and 

Secondary Schools. All such delegated representativee-- 

committee members, special advisers, and representatives 
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of advisory agencies--$erve without salary, the only 

salaried employees being members of the staff of the 

central executive office in Washington, D. C. 

It is a well-known fact that during the past third of 

a century the accrediting associations have been exceed- 

ingly active in the improvement of education in the United 

States. Increasing experience with the standards of the 

regional associations, as established and administered by 

these associations has led, however, to increasing dis- 

satisfaction coupled with a conviction that extensive re- 

vision is necessary. Among the outstanding limitations of 

accrediting procedures are the following: (1) 

1. Standards have become (1) mechanical rather than 

vital; (2) rigid rather than flexible; (3) deadening rather 

than stimulating; and (4) narrowly academic rather than 

comprehensive. 

2. The methods by which these standards have been 

applied have been largely based on untested assumptions 

and opinions and are lacking sufficient evaluation by 

scientific procedures. 

In order to clarify the specific issues involved the 

following points were adopted as objectives of the coopera- 

tive study:(-) 

1. Characteristics of a good secondary school. 
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2. Practical means for evaluating the effectiveness 

of a school in terms of its objectives. 

3. Methods by which regional associations can stimu- 

late secondary schools to better growth. 

4. Means and processes by which a good school develops 

into a better one. 

Although it was not formally organized until the 

summer of 1933, the Cooperativo Study of Secondary School 

Standards had its beginning in 1928. 

Commissioner Zook, of the United States Office of 

Education, called a conference in August, 1933. Four 

regional associations were represented and ten specific 

proposals, including cooperation and financial support, 

were formulated. 

That this study may be valid, it must be developed 

slowly and adequately. At Nashville during the surnner of 

1935 Dr. Frederick and Dr. Alstett3r worked full time on 

the construction of detailed, criteria in thirteen different 

fields. These criteria were submitted for study and criti- 

cism to members of the Executive Committee and also to 

groups of graduate students. 

The criteria of the thirteen fields were finally 

narrowed down to five, namely; (1) the secondary pupil; 

(2) the secondary school staff; (3) the secondary school 

plant; (4) the educational program; (b) secondary school 

administration. 
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The choice oÍ the 200 schools for fields of experi-. 

mental work wa determined by the following points: 

(1) accreditation status; (2) georaphica1 distribution; 

(3) control--public or private; (4) enrollment; (5) races 

represented; (6) form of organization; (7) type of commu- 

nity served; (8) type of program offered; (9) wi1linness 

of schools to cooperate; (10) sex of students; (11) de- 

nominational control; (12) type of school--boarding or day. 

Because of their 1rnowlede of schools in their asso- 

ciations, the selection of schools in each regional area 

was to be the responsibility of the regional committees. 

The schools were distributed eoraphical1y in accord- 

arico with the number of accredited. schools in each state 

and regional area. 

An extremely important factor is that of enrollment. 

Eighty of the 200 selected schools have an enrollment of 

less than 200 pupils each; twenty-two have an enrollment 

in excess of 1,000 pupils each. 

0f the 200 schools, 175 are accredited and twenty-five 

are non-accredited. The 200 schools are divided into five 

classifications: (1) very superior; (2) superior; (3) aver- 

a5e; (4) inferior; (5) very inferior. 

During the academic year of 1936-37 these 200 schools 

were intensively studied by the following means:(1) 
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(1) Statements from each school indicating its educa- 

tional philosophy and recognized purposes. 

(2) Factual data from each school relative to the 

various areas--pupils, staff, plant, educational program, 

and administration. 

(3) Reports of studies and experiments. 

(4) Personal visitation of each school for periods of 

two to five days by a committee of three, representative of 

different points of view and relationships to the secondary 

school. 

(5) A testing program intended to measure the funda- 

mental ability of students, and the progress made during 

the year in their academic achievements and desirable 

social attitudes. 

(6) During the academic year 1937-38, the data from 

the previous year's experiment is to be evaluated as a 

basis upon which to forniulate conclusions. 

The Committee hopes that at the end of the study the 

following outcomes will have been attained:(-) 

(1) Secondary schools and accred.iting agencies will be 

provided with reliable criteria for identifying a good 

secondary school. 

(2) Accrediting agencies will have attained improved 

means for evaluating a school in terms of its objectives. 
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(3) Techniques and procedures for continuous growth 

of schools will be found. 

(4) Proposals for programs to stimulate grdwth of 

secondary s chools. 

(5) Formulation of a scientific cooperative program 

on the part of all the regional associations and other 

agencies interested in the progress of secondary education. 



CHAPTER III 

AN ANALYSIS 0F SECONDARY SCHOOL STANDARDS 

IN STATES REPORTING 

The data for Chapter III wore secured through an 

analysis of all the bulletins and manuals received from the 

various state departments of education. This material came 

in answer to a letter sont out by the Oregon State Depart- 

ment of Education asking for information concerning the 

standards necessary for the accrediting of hi,h schools. 

Of the forty-eiglt states replying to this letter, 

five, Connecticut, Nevada, Rhode Island, Vermont, and 

Wisconsin, answered that no printed data were available at 

the present time. 

Pages two arìd three of Chapter I indicate all the 

points that were given consideration by the various states 

in deterriining their standards for accrediting high 

schools. It is these items that are to be analyzed In this 

chapter. 

BUILDINGS 

Location and Construction of Buildings. Of the forty- 

one states submitting material, thirty-nine had require- 

ments as to the location and construction of buildings. 

The states totally lacking in Information on the particular 



20 

point were Iowa and New Hanpshire. As indicated in 

Table I, twenty-six of the states had only one or two of 

the following requirements regarding this particular 

point. These requirements, which were very general, fell 

into the two following classificatIons: (1) I1ust be ade- 

quate for program of studies offered, and (2) must insure 

hygienic conditions for pupils and teachers. 

The remaining fifteen states listed In the miscel- 

laneous column had different or more definite requirements 

concerning this standard. Alabama had a requirement con- 

cerning safety; Illinois had one stating that the building 

must be adequate for the number of pupIls enrolled; 

Kentucky and South Dakota indicated that plans and speci- 

fications for new buildings had to be submitted to the 

state department of education before construction work is 

begun; Louisiana and South Carolina specifically stated 

that in order to secure good drainage the building must be 

located on an elevated site; Llinnesota and New Mexico re- 

quest that there be sixteen square feet of space for each 

student in each room; New Jersey recommends that to take 

care of growth the new buildings be built larger than 

would seem necessary for the present enrollment; North 

Dakota has a requirement concerning the height of ceil- 

ings; while both North Dakota and South Carolina have 

specifications concerning the amount and location of 
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window space; Oregon specifies that in the erection of 

new buildings each room be constructed and. equipped for a 

specific purpose. 

The following states have more elaborate standards 

concerning the location and construction of buildings. 

In Missouri, the buildings shall insure hygienic condi- 

tions; the auditorium shall be large enough to seat the 

entire school; there shall be an adequate gymnasium; there 

shall be one or more rooms for laboratory science, one or 

more rooms for domestic science, and. one or more rooms for 

shop; a principales office; and rest rooms for the pupils 

and the teachers. North Carolina specifies that there 

shall be sufficient rooms to accommodate all classes; 

there shall be separate rooms for library, laboratory, 

principal's office, and auditorium. Pennsylvania does not 

permit a school building to be constructed in a second, 

third, or fourth class district until the plans have been 

examined by the state department of education. In that 

state, a four-year high school shall have at least three 

rooms adapted to assembly, library, health, physical edu- 

cation, and class purposes, with one room equipped for 

science laboratory work. Texas definitely states that the 

buildings must be easily accessible to all pupils enrolled. 

Lighting, Heatinß, and Ventilation. In checking 

through the bulletins and manuals, it was found that 
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thirty-nine of the states had qualifications concerning 

lighting, heating, and ventilation. These qualifications 

fell into three general divisions as follows; (1) those 

with regard to adequacy; (2) those to insure hygienic con- 

ditions; (3) miscellaneous. In the second half of Table I 

are listed the thirty-one states having the general re- 

quirements of ttmust be adequatet' or "insure hygienic con- 

ditions." 

The remaining nine states listed in the miscellaneous 

column had additional or completely different standards. 

Minnesota requires that the school buildings have a cen- 

tral heating plant and mechanical ventilation. issouri 

states that modern systems of heating, ventilating, and 

lighting are necessary. North Carolina and Washington 

specify that steam heat shall be used. Twelve hundred 

cubic feet of air space per pupil, either direct-mechan- 

ical method of ventilation, and one watt of light for each 

square foot of floor space are the qualifications of North 

Dakota. Oregon specifically stipulates that the furnace 

room shall be kept clean at all times. Pennsylvania re- 

quires that lighting, heating, and ventilation systems 

comply with the state school code. In South Carolina, 

steam heat is required, and the purchase of expensive ap- 

paratus for artificial ventilation is discouraged. In 
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Texas, the lighting, heating, and ventilating systems 

must comply with the state schoolhouse building law. 

Corridors, Closets, pparatus, Water-Supply and 

Furniture. The information on the subject of corridors, 

closets, apparatus, water-supply, and ftirniture was very 

meager. Table II Indicates how the states were divided on 

this information. Thirty-three had the classification of 

"must be adequate" or "insure hygienic conditions." The 

seven states listed in the miscellaneous column had dif- 

ferent or additional information. 

Minnesota requires that schools have sanitary drink- 

Ing fountains, lavatories, flush toilets, that meet the re- 

quirements of the State Board of Health. In Missouri, the 

toilets must meet the regulations as set up by the State 

Board of Health. North Dakota has the following classifi- 

cation concerning the number of toilets and lavatories: 

Boys' toilets l-25; girls' toilets l-20; lavatories l-50 

pupils. In Oklahoma the toilets shall meet the require- 

nients of the State Board of Health, and there shall be an 

abundant supply of fresh water available. In Pennsylvania, 

the water supply shall be tested at appropriate intervals, 

and the corridors shall be swept once a day and oftenor if 

necessary. In South Carolina the corridors shall be eleven 

to thirteen feet wide; stairways shall be sound proof and 
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five feet wide with seven inch risers. The water supply 

must be sanitary. In West Virginia conditions shall com- 

ply with the requirements of the State Board of Health. 

Methods of Cleaning. Information ftrnished on 

tmethods of cleaning" was also very meager. Thirty-four 

of the bulletins did contain some information but it was 

very general. The second half of Table II shows how the 

states were classified on this division. Twenty-nine 

merely stated that the methods of cleaning had to be ade- 

quate or must insure hygienic conditions. The information 

of the remaining five was a little more definite. 

Louisiana specifically stated that a full-time janitor 

shall be employed. In Oklahoma, the janitor is responsible 

to the superintendent or principal of the building. In 

Oregon, the floors must be treated and the building swept 

and dusted once a day. Pennsylvania and South Dakota 

specify that the buildings be kept clean at all times. 

OER OUNDS 

Area. Thirty-four of the forty-one states submitting 

material did not have any information on the size of high 

school grounds. Evidently this was not taken into consid- 

eration in rating a school. The states lacking this in- 

formation are checked on Table III. The remaining nine 

states had information on this point--some definite and 
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Table II STANDARDS SUGGESTED FOR BUILDINGS (Cont.) 
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some indefinite. Louisiana says that the grounds shall 

provide for adequate play space. Maryland requires that 

the site be adequate for the number of students enrolled. 

In Michigan and Ohio the grounds must be adequate. In 

Minnesota the school grounds must be at least one block in 

size. New Jersey reconnnends that the grounds be ten acres 

in area. In New Mexico three acres are required as stand- 

ard, while in South Carolina four acres are necessary. In 

Texas the size of the grounds will depend on the number of 

students enrolled. Utah merely says that the grounds 

shall be adequate. 

earce. Thirty-two states, which are checked on 

Table Iii, lacked information on this point. The eleven 

remaining states contained information on this point as 

follows: Alabama, Louisiana, and Pennsylvania state that 

the grounds shall be landscaped. The Iiassachusetts school 

law requires that the grounds shall be attractive. In 

addition to being landscaped, the Minnesota school grounds 

must be graded and well drained. It is necessary in 

Michigan that the grounds insure hygienic conditions. The 

Missouri school grounds must be kept free of rubbish and 

be beautified with flowers and trees. The flowers and 

trees should not, however, interfere with the playgrounds 

or the lighting of the buildings. Free from obstructions 

is the only requirement set by South Carolina. Ohio and 



Tennessee merely say that the grounds shall be well kept. 

In Texas the grounds must be beautified buy st not 

interfere with the lighting of the building and the play- 

grounds. 

Hygiene and. Hazards. Information on hygiene and 

hazards was very limited, only eight states setting forth 

any definite standards. Table III shows the thirty-five 

states that lack standards on this point. 

In Alabama the school law states that the grounds 

shall be free from noise, dust, and. other hindrances to 

health, comfort, and study. Louisiana says that the 

school grounds shall be kept clean. In Iviaryland and 

Michigan it is necessary that hygienic conditions be in- 

sured for the best welfare of pupils and teachers. In 

New Jersey the grounds must be free from noise and odors, 

and at a reasonable distance from main thoroughfares. In 

South Carolina the grounds must be free from noise, dust, 

and. unsightly surroundings. Utah simply states that the 

grounds must be suitable. 

Location. In checking it was found that thirty-four 

of the states fell under the classification of no data on 

the matter of location. These states are listed in 

Table III. 

The remaining nine states have some regulations con- 

cerning the location of the school grounds but such 
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Table III STANDARDS SUGESTI'D FOR GROUNDS 
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information is rather limited. Alabama says that the 

location shall provide for safety and beautification. 

Indiana, Ohio, and New Jersey require that the city 

schools be located near the center of population. In 

Louisiana the grounds must be located away from noise, 

dust, traffic dangers, and other objectionable features. 

In South Carolina the schools are to be located where 

there are no undesirable features. The Texas school 

grounds must be free from nuisances. Utah simply states 

that the location of the grounds shall be suitable. 

LIBRARY 

The unit on the library was divided into three dis-. 

tinet dïvisions-.-(l) personnel, (2) administration, 

(3) books, periodicals, and supplies. The division on 

personnel deals with the librarian; administration deals 

with the organization and administration of the library; 

books, periodicals, and supplies deal with the number and 

kinds of books and periodicals necessary to give the li- 

brary standard rating. 

Personnel. On the point of personnel, the states 

either did not set forth any definite standards or else 

they were quite explicit in their requirements. Table IV 

shows that twenty-seven of the states did not mention per- 

sonnel in connection with their material on the library. 
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The sixteen states that 1d mention the library 

personnel had definite standards. Arizona sets forth the 

following recommendation in regard to the librarian: any 

high school enxolling 1,000 or more students $hould have a 

full-time, professionally trained librarian who holds at 

least a bachelor's deree. If less than 1,000 students are 

enrolled, the school should have at least a part-time 

teacher-librarian who has had some training in library 

practice. In Delaware all schools that are graded into 

groups one and two should have at least a teacher who 

spends part of her time as school librarian, or a full- 

time trained librarian other than a student. 

The Florida schools require that a teacher or trained 

librarian be in charge of the library. In the Georgia 

schools, whether the librarian devotes all of her tïme to 

the library or whether she teaches part-time, she must have 

college preparation in library training. If one is em- 

ployed as a full-time librarian in the Iowa schools, a 

bachelor's degree plus one year of training in library 

science is needed. Illinois sets up training requirements 

depending upon the size of the high school. If more than 

500 students are enrolled, a full-time professionally 

trained librarian must be employed. It is recommended 

that the librarian be a graduate of a school that requires 

at least one year of library training for graduation. If 
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less than 500 students are enrolled, the school must employ 

a part-time librarian who has had some training. Arrange- 

ments must also be made for library assistants if they are 

needed. 

Kentucky sets up the following regulations with re- 

gard to the personnel of the library. If the high school 

enrollment is 500 or more, a full-time librarian must be 

employed who has had at least one year of training in 

library science. Should the enrollment be between 300 and 

500 students, the school must employ at least a part-time 

librarian who teaches not more than three classes daily 

and has had a minimum of twelve weeks of training in 

library science. If the enrollment is between lOO and 300 

students, a part-time librarian must be employed who 

teaches not more than four classes daily and has had at 

least six weeks of library training. If the enrollment be 

between 0-100, a part-time librarian must be employed who 

teaches not more than five classes daily and has had six 

weeks of library training. 

Louisiana also requires different amounts of training 

depending upon the size of the enrollment. If the enroll- 

ment is between 0-100 students, a part-time librarian who 

has had at least three hours4 of college training in li- 

brary science must be employed. Vthere the enrollment falls 

* The term "hour" refers to college credit. 
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between 200-500 students, a part-time librarian should be 

employed who has had. at least six hours of training in 

library practice. Should the enrollment exceed 500 pupils, 

a Lull-time librarian must be employed who has had at 

least 12 to 15 hours of library training. Maine says that 

a trained librarian or teacher-librarian must be in charge 

of high school libraries. Maryland recommends but does not 

require a trained librarian. 

In Minnesota to be a Lull-time high school librarian 

one must have had two years of' training at an approved 

school plus twelve hours of library training. A part- 

time librarian must hold a teacher's certificate plus six 

hours of library training. Missouri recommends that in 

the larger schools a full-time trained librarian be erri- 

ployed. A part-time librarïan should have a reduced 

teaching load. New Jersey recommends that the larger 

schools have a full-time trained librarian while the li- 

braries in the smaller schools be under the supervision of 

a teacher who has had some library training and devotes 

part of her time to the library. 

Oregon is another state that has different standards 

for different sized high schools. If the high school has 

less than 100 students, a teacher who has six weeks of 

library training shall devote at least two periods per day 

to the library. If the enrollment is between 100 and 200 



students, a half-time librarian with twelve weeks of 

training should be employed. Where the enrollment is 

between 200 and 500 students, a three-fourths time li- 

brarian shall be employed who has had. one year of training 

in library science. If the enrollment falls between 500 

and 1,000 students, a full-time librarian who has had one 

year of training shall be employed. For each 1,000 

students enrolled, the school shall employ a full-time 

librarian who has had one year of training. The Oregon 

standards are rather new, and the state department of 

education reconmiends that the schools meet them as rapidly 

as possible. 

In the South Carolina schools the training of the 

librarian depends upon the size of the school. If the en- 

roliment is 100 or fewer pupils, there shall be a teacher- 

librarian who has had six hours of library training. 

YThere 101 to 200 pupils are enrolled, there shall be a 

teacher librarian who has had twelve hours of library 

training. When 201-400 students are enrolled, there shall 

be a teacher-librarian who has had at least eighteen hours 

of training in library practice. A full-time librarian who 

has had twenty-four to thirty hours of library training 

must be employed when the enrollment exceeds 400 pupils. 

The only requirement South Dakota sets forth is that the 
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library shall be under the control of a teacher who has 

had at least three hours of training in library science. 

Administration. Though several of the states did not 

have any requirements concerning the qualifications of the 

librarian, sorne of these same states did state how the 

library was to be administered. Table IV shows the seven- 

teen states lacking any information on this point, and the 

nineteen states that have as one of their requirements, or 

their only requirement, that the library be catalogued and 

classified according to some acceptable system. The 

Dewey-Decimal System was usually recommended. 

The remaining states required either an annual appro- 

priation for the library or had some other miscellaneous 

regulation. Arizona requires that 2.00 to 3.00 be 

allowed annually for the growth of the library. The 

Delaware schools must provide for a replenishment fund of 

at least l.00 per student per year. Also, the schools 

which are graded into groups one and two shall have a 

minimum seating capacity for their libraries of fïfteen 

per cent of the pupil enrollment. In addition to a card 

catalogue system in Florida, there must be an annual ap- 

propriation for books and supplies which is figured on a 

per capita basis depending upon the enrollment. An annual 

appropriation of O.5O per pupil is required in Georgia for 

the purpose of purchasing supplies for the library. 



Louisiana requires, In addition to a card catalogue system, 

that the library provide twenty-five square feet of room 

for each reader. There must also be an annual appropria- 

tion of fifty cents for each student enrolled, with a 

minimum of 5O.00, for the purchase of books and supplies. 

In Iìiaine an annual appropriation Is necessary of Ç1.5O 

for each student enrolled, with a minimum of 75.00, for 

the purchase of books and supplies. In Minnesota the 

schools will receive state aid for the purchase of books 

and materials to an amount of approximately 2O.00 per 

teacher and a maximum of 4O.00 per building. A complete 

inventory of the library must be taken at the opening and 

close of the school year in Liissouri. The North Carolina 

libraries must seat at least ten per cent of the high 

school enrollment. A minimum annual approprIation of 

75.00 and a library that seats at least five per cent of 

the high school enrollment are the North Dakota require- 

ments. Ohio requires an annual appropriation of ;lOO.00. 

In Oregon libraries having an enrollment of 500 or fewer 

students an appropriation of l.00 per student should be 

allowed for books and supplies. If the enrollment exceeds 

500 students, a minimum appropriation of O.75 per student 

should be made for the necessary equipment. 

In Pennsylvania the library must have a seating ca- 

pacity of ten to fifteen per cent of the entire enroll- 

ment. South Carolina requires an annual appropriation of 
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.1.00 per student for the first 300 enrolled; :O.7b for 

the second 300; and O.5O for each pupil over 600. In 

addition to an annual appropriation, the libraries must 

have a minimum seating capacity of ten per cent of the en- 

rollment. Tennessee states that the library must be in a 

special room with appropriate furniture and fixtures. In 

Virinia the books and. periodicals must be selected from 

an approved list and must meet the needs of instruction. 

That the library must meet the needs of instruction for 

the pupils enrolled is the only requirement of Viyoming. 

Books, Periodicals, and Supplies. Even though many 

of the states did not have any standards regarding the per- 

sonnel and administration of the library, the majority 

were quite definite in regard to the number and kinds of 

books and periodicals which should be in the library. 

Table IV shows the thirteen states which were lacking in 

this information. 

The remaining thirty states had. information concern- 

ing books, periodicals, and supplies. Arkansas has dif- 

ferent requirements for the different classes of high 

schools. A class A high school must have at least 500 

volumes, six current magazines, and one daily newspaper. 

A class B higì school requires 400 volumes, 3 current 

magazines, and one newspaper. In a class C high school 

300 volumes are required, plus three current magazines, 



and one newspaper. In Colorado up-to-date encyclopedias 

and dictionaries are required, and twelve current masa- 

zines; and, if the enrollment is less than 100 pupils, the 

school should have at least 500 volumes. If the enroll- 

ment exceeds 100 but is less than 150 pupils, the school 

library should have a minimum of 800 books. The lar-er 

schools should have books in proportion to their enroll- 

ment. 

All high schools in Delaware graded in groups one and 

two should have at least six books per pupil, ten standard 

magazines, together with pictures, posters, book lists, a 

reader's guide, and two newspapers. Florida's only re- 

quireinent is that the libraries contain five to seven books 

per pupil enrolled. In the Georgia high school libraries, 

a minimum of 500 volumes is required. In the larger 

schools, however, it is rocoimnended that the libraries con- 

tain on the average of seven books per pupil enrolled. 

The size of the Idaho high school library depends on 

the enrollment of the school. In a high school enrolling 

300 or moro students, an average of four and one-half books 

per pupil is required. If the enrollment is between 150 

and 300 students, an average of seven volumes per pupil is 

required. In a school where 50 to 150 students are en- 

rolled, a minimum of nine volumes per pupil is required, 

and if the enrollment is less than 50 pupils, thirteen 
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volumes per pupil are necessary. One standard encyclo- 

pedia, ten reference books for each subject taught, one 

dictionary for every seventy-five pupils enrolled, five 

current magazines and one daily newspaper are required in 

Iowa. In addition to these, loo volumes of fiction, 

travel, biography, etc., are required if there is no city 

library. 

Indiana's only stipulation is that the library con- 

tain ready reference material. Kansas merely says that 

the library shall contain sufficient books chosen from the 

state library lists. Kentucky does not state the required 

minimum number of books but does state how books shall be 

distrïbuted. The distribution must meet the following 

classification: English 35/; social science 25; science 

l5; general reference lO; language 5/a; mathematics 2; 

and arts E3. Louisiana requires 500 volumes for any high 

school enrolling less than 100 students. If over 500 

students are enrolled, five volumes per pupil are required. 

In Maine, tables, bookcases, adequate references, 

newspapers, periodicals, and general supplementary material 

are the minimum essentials. The Michigan libraries must 

contain dictionaries and encyclopedias. Minnesota's re- 

quirements are the same as those for Michigan. Mississippi 

and Montana state that the books, periodicals, id supplies 

shall be sufficient to meet the needs of instruction. In 
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New Hampshire one or more dictionaries, one or more lexi- 

cons for each foreign language offered, a good encyclo- 

pedia, and an adequate supply of reference books are nec- 

essary for standardization. 

New Jersey and New Mexico state that the library 

must be adequately equipped and must meet the needs of 

instruction. A New York high school must have 1,000 

titles. North Carolina requires a minimum of 300 volumes 

divided according to the following classification: Fifty 

volumes, fiction; fifty volumes, literature; ten volumes 

dealing with agriculture and home economics; seventy-five 

volumes on history; twenty-five volumes on geography; and 

the works of at least twenty-five American and British 

poets. 

In North Dakota all books and periodicals must be 

selected from an approved book list with the following a 

minimum: One daily newspaper and four good magazines. 

Schools enrolling one hundred or fewer pupils shall have 

an average of ten volumes per pupil. An enrollment of 

100 to 200 students requires one thousand volumes; an 

enrollment of 200 to 500 students requires fifteen hundred 

volumes; and an enrollment of 500 to 1,000 students, three 

thousand volumes. 

Oklahoma gives the following classification for 

library books: Twenty-four books for each course in 

English; eight books for each course in history, problems 
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In American Democracy, science, manual training, home 

economics, and agriculture; three books for each course 

in language; an approved encyclopedia and a dictionary. 

The minimum requirements for the Oregon libraries 

depend on the size of the high school. High schools en-. 

rolling 100 or fewer students should have 500 well-selected 

books; two newspapers; one metropolitan paper; and five 

to ten periodicals. High schools enrolling 100 to 200 

students should have at least 500 to 1,000 books, and 

five to fifteen periodicals and newspapers. An enroll- 

ment of 200 to 500 students requires 1,000 to 2,500 books 

and ten to twenty periodicals and newspapers. Five 

hundred to one thousand students require 2,500 to 5,000 

books and fifteen to twenty-five periodicals. Schools 

with 1,000 or more students must have at least 5,000 

books. 

Pennsylvania sets a minimum of 300 to 400 books for 

its high school libraries. South Carolina sets up a mini- 

mum of five volumes per pupil, with at least 500 volumes 

in the smaller schools and distributed as follows: Gen- 

eral references, six to ten per cent; social science, ten 

to fourteen per cent; science, six to ten per cent; arts, 

seven to fifteen per cent; literature, ten to eighteen per 

cent; geography, three to seven per cent; history, fifteen 

to twenty-five per cent; fiction, twenty to twenty-five 
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per cent. In addition to these, there must be at least 

one newspaper and five to ten periodicals whenever the 

enrollment is less than loo pupils; and one newspaper and 

eight to fifteen periodicals whenever the enrollment is 

between 100 and 200 pupils. If more than 200 pupils are 

enrolled, there must be at least two newspapers and one 

periodical for every twenty pupils, up to twenty periodi- 

cals. 

In South Dakota the library must contain at least 

500 volumes and six to ten periodicals. In Tennessee a 

standard encyclopedia, an unabridged dictionary, and 500 

volumes exclusive of duplicates are required. Four-year 

high schools in Texas must have 400 worth of well-chosen 

books for the high school library. Two-year high schools 

must have at least 200 worth of books. In Virginia the 

minimum requirement is 500 volumes. 

EQUIPMENT 

Thirty-seven of the manuals and bulletins received 

from the various states did contain some information con- 

cerning school oquipment. After analyzing the available 

material, it was found that it fell into six classifica- 

tions. These are: Adequate school equipment; equipment 

for one science; equipment for two sciences; equipment for 

all sciences offered; a requirement calling for visual 
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Table IV STANDARDS SUGGESTED FOR LIBRARIES 
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aids; and miscellaneous. Table V shows the classifica- 

tion of the various states. 

The high schools in Delaware falling into group one 

must have equipment for at least two sciences, but high 

schools classified as group two schools need equipment for 

only biology. aine requires sufficient laboratory equip- 

ment to permit students to work in groups of two or less. 

Idaho, Missouri, and Oklahoma require an annual inventory 

of all school equipment at the opening and close of the 

school year. The New York high schools must have science 

equipment with a minirnwi value of jp35O. 

REO ORDS 

Only ten states did not have information concerning 

secondary school standards with regard to recorda. These 

ten states are California, Colorado, Delaware, Iowa, 

Maine, Massachusetts, Nebraska, New Jersey, South Dakota, 

and Washington. The remaining states were definite in 

their requirements concerning records. The Alabama 

schools must keep complete, accurate, and satisfactory 

permanent scholarship records. In Arizona permanent 

records must be kept which are based upon a five-point 

scale; a grade of 1 being superior, 2 above average, 

3 average, 4 below average but still passing, and 5 indi- 

cating failing work. In Arkansas the high school records 
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must be kept on a form approved by the state high school 

supervisor--a loose-leaf ledger system. Florida requires 

a duplicate set of permanent records. The permanent 

records of Georgia must be kept by a loose leaf system, 

which is the state adoption. An up-to-date record of 

attendance and scholarship are the records which must be 

kept by the Idaho schools. Illinois requires that accu- 

rate, complete, and permanent records be kept. Cumulative 

records for each pupil enrolled must be kept in Indiana. 

Kansas requires that a standard system of high school 

records by kept. In Kentucky and Louisiana permanent 

records must be kept for each student enrolled. iiaryland 

requires duplicate cumulative records--one white for 

permanent records and one orange card for transfers. In 

Michigan accurate, complete, and permanent records shall 

be kept. In Minnesota a census report, annual reports to 

county superintendent, state department reports, equipment 

inventories, text book records, records of teachers' 

qualifications, admission records of pupils, pupils' 

record cards, records of high school graduates, teachers' 

daily programs, correspondence files, budgets, financial 

reports, and higl-x school syllabi are necessary. In 

Missouri permanent, duplicate records--one for vault and 

one for administrators--are required. Mississippi re- 

quires that permanent records of pupils' attendance and 
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scholarship, which must be neat and accurately kept, 

shall be on file In a safe, fireproof place. New Hamp- 

shire a10 has a rather elaborate set of records which 

must be kept. These are: Permanent record caid, pupils' 

daily time table, registration card, daily schedule, en- 

rolirnent records, financial records, training records of 

teachers, and pupils' mental records. In North Carolina 

permanent record cards which are supplied by the State 

Department must be used. North Dakota requests that up- 

to-date permanent records be maintained in a fireproof 

safe or vault. Oregon requires a system of records 

similar to that of Arizona which are kept on a five- 

point basis. The Pennsylvania records must be complete 

and accurate and kept on convenient and safe forms. New 

Mexico, Oklahoma, South Carolina, Texas, West Virglnïa, 

and Wyoming require that accurate and complete permanent 

records be kept and preserved. The Tennessee records 

must be kept on forms approved by the hißh school super- 

visor. Upon request, loose-leaf record sheets and binders 

will be furnished by the Division of High Schools. In 

Virginia records for each student are to be kept on forms 

supplied by the State Board of nducation. Utah's only 

requirement is that the records be kept by an approved 

system. The writer assumes that the Utah system is one 

approved by the state department of education. 
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GRADUATION UNITS 

Only four states, California, Iowa, }.Iichian, and 

Texas, failed to nention the number of units necessary for 

graduation. Indiana stated that the h1h school had to 

meet the state requirement but failed to give thir re- 

quirement. The New Hampshire manual indicated that pro- 

motion and graduation was based upon a student's ability 

to do the work. Table VI gives the minimum number of 

units necessary for graduation in the remaining states. 

If two numbers appear for a state, it means that the 

smaller number applies to a three-year high school, that 

is, tenth, eleventh, and twelfth grades. The larger 

number applies to a four-year high school. 

One unit was construed to mean one school years 

work in a subject with five class meetings per week. 

STAFF 

This unit of Chapter III is divided into six parts. 

This was the only possible way that the mass of material 

concerning the staff could be handled. Searching through 

such material in the various bulletins resulted in the 

following divisions: Preparation of teachers; prepara- 

tion of administrators; teaching load; minimum size of 

staff; teacher-pupil ratio; tenure and experience. 
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Table VI REQUI?ED GRADUATION UNITS 

State il 12 15 16 

A1çbama x __________ x Arizonax Arkns ___________ 
____________ 

Colorado___________ 

___________ 
__________ 

___________ 
X 

___________ 

Cönnectrit No materia available __________ 
]D1 wre 

__________ 
_____________ _____________ 

11rr-íTh 
______________ _____________ 

__________ __________ 
Georgia 

__________ __________ 
___________ ___________ X IdphoX ___________ 

Illinois___________ 

___________ 

Tninc__________ ___________ ___________ 
Iöw 
JnnsR 

______________ _____________ 
X 

_____________ 
X 

_____________ 

Kentucky x 
____________ 

x 
Louisiina 

_____-- 
X 

Mine___________ 
___________ ___________ ___________ 

bIry1nd 
___________ 

X Msncbiietts 
MiTh1 
Minnesota ___________ ___________ 

___________ 
X 

Mississippi 
ivkissouri 

____________ 
X ' 

____________ ____________ 

Montpna___________ 
____________ 

X 
flebraska X 
Nevd ____________ o materia . 

available 
New Hnmpsliire 
New Jersey X 
New Mexico x 

____________ 

NewYörk ___________ 
___________ 
___________ 

Nûrtb Crû1inì __________ x 
NorthDkot 

__________ __________ 
Ohio_________ x 

Ok1bom 
_________ 

X X 
pyr)n X X 
PAflfl/1VPfl1 X 
Rhode Is1nd No materia availah1 
South CröUn __________ 
3outh Dakota 

__________ 
__________ 

__________ 
x 

Tennese____________ ___________ ___________ 
Texps____________ ____________ ____________ 

___________ 
X 

Utnb__________ X _________ X 
VArmnflt. ____________ Io maten? 1 avai1ah1 
Virin__________ _________ _________ X 
W11-nFr1;ûn __________ __________ X 
We1 VIrinig X X 
Wisaûr)in o materi i availabi 
Wyommno 

___________ 

Tn1 o 9 12 26 
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Preparation of Teachers. With the exception of that 

from Liassachusetts, material received from all the states 

contained information concerning the certification of 

teachers. Table VII shows briefly the requirements in 

the various states. In Alabama graduation from a four- 

year college is necessary for a general secondary certifi- 

cate. A special certificate will be granted after three 

years of college work. In Arizona graduation from college 

is necessary and must include fifteen semester hours in 

whatever subject is to be taught. 

To teach in the class A high schools of Arkansas, 

graduation from college is required and must include fif- 

teen semester hours of education, and the following pre- 

paration In the various teaching fields: English, eighteen 

semester hours; languages, twelve semester hours each; 

sciences, eight semester hours each; social science, 

twenty hours. A certificate to teach in the class E or 

C high schools can be received after the individual has 

completed two years of college training. 

Colorado requires a bachelors degree, with a minor 

equal to ten semester hours, and, In addition, five hours 

training in the subject taught. Georgia asks for only 

two years of college training, with twelve semester hours 

in each subject taught and six hours of professional 

training. Seventy-five per cent of any school staff, 
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however, must hold degrees. Idaho requires graduation 

from college, with fifteen semester hours in education. 

In Maryland a bachelor's degree, including sixteen hours 

in education and eighteen to thirty hours training in 

teaching field, is necessary for a certificate. 

In Minnesota all academic teachers must be college 

graduates, with at least a minor in their teaching field. 

Special certificates are granted to teachers of non- 

academic subjects. These teachers can teach only sub- 

jects listed on the special certificate. Iviissouri re- 

quires graduation from a four-year college, with fifteen 

semester hours in education. For certification in 

Mississippi, ninety-six quarter hours of college training 

with one or all of the following are needed: English, 

forty-five hours; mathematics, twenty-seven hours; science, 

fifty-four hours; social studies, forty-five hours; 

foreign langi.iages, twenty-seven hours; home economics, 

forty-five hours; commerce, forty-five hours; public 

school music, fifty-four hours; and twenty-seven quarter 

hours of professional training. 

The teachers of Montana must be graduates of a four- 

year college, with fifteen semester hours in education 

and must teach in their major or minor fïelds. Nebraska 

requires four years above high school, or 120 semester 

hours of training Including twelve semester hours of 
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of preparation in field. In New Jersey graduation from 

an approved college with thirty hours in the major and 

eighteen hours in the minor, plus eighteen hours of 

training in education are essential for a certificate. 

For the certification of the academic teachers in North 

Carolina, graduation from a four-year college is noces- 

sary. Non-academic teachers who are not collego graduates 

can teach by securing a special certificate. Holders of 

both general and special certificates can teach only the 

subjects appearing on the face of the certificate. In 

North Dakota graduation from college, including sixteen 

semester hours in education, is requïred. 

In South Carolina one must be a graduate of a four- 

year college or have 120 semester hours, twelve of which 

are in the field of education. A permanent certificate 

will be issued to candidates in Tennessee upon graduation 

from college, including eighteen semester hours of educa- 

tion and twelve semester hours of training in a teaching 

field. A four year certificate will be granted. upon the 

completion of six quarter hours of college or by a 

special examination. California and Washington require 

graduation from college plus one year of graduate work 

for a general secondary certificate. The Utah teachers 

must be legally certified, but the necessary qualifica- 

tions are not given ïn the bulletin. 
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In Oregon graduation from college plus one term of 

graduate work is necessary for certification. The gradu- 

ate work is to be gradually increased until eventually it 

will be one year. 

Table VII shows the states reauiring graduation from 

college but not indicating any professional training. 

Preparation of Administrators. There seems to be a 

trend to require special training for the administrative 

positions. The second half of Table VII, however, shows 

sixteen states failing to give any qualifications concern- 

ing the principal or superintendent. It can be assumed 

that in these states the principal or superintendent nmst 

meet the same certification requirements as the teachers. 

The same table indicates that twenty-two states re- 

quire graduation from college but without any professional 

training stipulated. 

The remaining states have more definite regulations 

concerning the administrators; usually some training in 

the field of adinini$tration and supervïion is required. 

Anyone entering the administrative field in Alabama imist 

be a graduate of a four-year college and hold a certifi- 

cate in administration and supervision. The Class A 

schools of Arkansas require the administrator to be a 

graduate of a four-year college and have twelve semester 

hours in the field of supervision and administration. 



54 

A principal or superintendent in Delaware must be a 

graduate of a four-year college, have one year of gradu- 

ate work, and. three years of teaching experience. Georgia 

recormnends but does not require that the administrator 

show training in administration and supervision. 

In Iowa a superintendent must be a graduate of a 

four-year college, have nine semester hours of graduate 

credit in school adiministration, and two years of teach- 

ing experience. A principal must be a graduate of a 

four-year college, have six semester hours in secondary 

school administration, and two years of teaching ex- 

perience. In Illinois the superintendent or principal 

should hold a master's degree. In Louisiana a person can 

be a school administrator under one of three conditions, 

depending upon the size of the school. (1) Five years of 

teaching experience and a degree from a four-year college; 

(2) a college degree with nine hours of education plus 

three years of teaching experience; (3) a college degree 

with six hours of education and three years of experience. 

Maryland requires that the administrator hold a 

principal's certificate which entails a bachelor's de- 

gree, one year of graduate work--two-thirds in education 

and one-third in the high school subjects--two years of 

successful teaching experience, and must also pass a 

medical examination. Michigan requires a bachelor's 
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degree including fifteen semester hours in education plus 

two years of experience. In Minnesota a general secondary 

certificate plus eighteen semester hours of education and 

one year teaching experience In an accredited high school 

are necessary for administrative work. 

Lissouri requires 120 semester hours above high 

school, including twenty-four hours In education, nine 

of which are in administration and supervision. Montana 

requires that an administrator be a graduate of an accred- 

ited college and have fifteen semester hours in education. 

The New Hampshire administrators must be graduates of a 

four-year college, and have eighteen hours of professional 

training, six of which are in elementary school education, 

and five years of teaching experience. In North Carolina 

an administrator must have a degree from an approved 

college, three years of experience, and six semester hours 

in administration and supervision. 

In North Dakota the administrator must be a graduate 

of a four-year college and have a minimum of six semester 

hours In school administration and supervision. For ad- 

ministrative work, South Carolina requires training in 

school administration and supervision. The training for 

administrative work in Tennessee is the same as that for 

teachers but one year of graduate work is recommended. 

Virginia requires graduation from college and two or three 
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Table VII STANDARDS CONCERNING STAFF 

! . s 

waIr.pblF. __u_____I u.___- 
m;w4f.)a If1!1; _!a_.I;I___l ---- 
PIUi)iE: 
r.laE.)I!a.r. fu1I 
(.»i.;z.r;L 
I1w*'MW __I_ 
I*I;L.)iSR ______I___ 

__w____I u____ 
.i.1t 

iI;ç:I ____ __-___I ._____ 
u;flr;r1lIR I _j 

______ tii ---- 
4.mt;j;11i, _____I ---- mi;i __-1__I 

R-I;f. 

IY;,flhIik ___I1__u ----w- 
flwiii: ______I fl----- 
Ef;7Taj: --- ___I .___I_____ 

___ ___ --____I____-_ 
I 

l.)a'. _ __.I*______ ___________--- 
IIMIEIII.)UF: T 

UJ.)i 
I __rlU 

:JUit;JJZc 
P*E --w' ___I ----- ---__ia 

I'k:)HL.)I1. --- 
FII5UThR: -- ___, _ raiai 

'nL1;mw.)a --s' __l________ ETh________I 
IKI.)øI; --- 

W#kvk.1ìThI. I I-, v;ii s.;IF* -- _____________ 
' ernester hours in education. 

', ears. 
-ç-dhÇ iarter. 



57 

years teaching experience. In West Virginia an adminis- 

trator must be a college graduate, must hold a five-year 

teacher's certificate, have two years of teaching ex- 

perience, and have earned nine credits of graduate work 

in administration. 

Size of Staff. Under size of staff are listed the 

minimum number of teachers necessary in an accredited 

high school in the various states. As in the previous 

material, sorne of the states failed to give information 

on this point. These states are: Delaware, Iowa, Indiana, 

Massachusetts, New Hampshire, Oregon, Pennsylvania, Utah, 

and Vashïngton. 

Table VIII is given to show the minimum number of 

teachers required in the various states, the average 

generally being three. It is to be noted from this table 

that the minimum number varies from two in some states to 

four in others. Wyoming shows a variation of four to five. 

Teaching Load. The number of classes taught each day 

by each teacher and the total number of students taught 

each day varies in the different states. This is due, no 

doubt, to such things as the density of population, wealth 

of the state and school districts, etc. The states lack- 

ing any specific information on this point are: Californi 

Iowa, Kansas, Massachusetts, Nebraska, North Carolina, 
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Table VIII MINIMUM TEACHERS REQUIRED 
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Ohio, Washington, and Wyoming. Table IX shows the 

standards in the remaining states. 

Table IX TEACHING LOAD 

State No. Pupils Per Day 

DelawaTe 200 
Florida 150 
Illinois 160 
New York 150 
North Dakota 150 
Pennsylvania 150 
South Dakota 150 
Texas 150 

State No.. ?erióds Per Week 

Arizona 30 
Oregon 30 
Virginia 30 

st t ae Periods a e Periods 
Daily Daily 

A1abaiia 7 Montana b 

Arizona 5 New Hampshire 8 

Arkansas 6 New Jersey 5 - 6 

Colorado b North Dakota 7 

Florida 5 New Mexico 6 

Georgia 7 New York 5 
Idaho 6 Oklahoma 6 

Illinois 6 Oregon 6 

Indiana 6 Pennsylvania 5 - 6 
Kentucky 6 South Carolina 7 
Louisiana 6 South Dakota 6 
Maine 7 Tennessee 6 

Maryland 5 Texas 5 - 6 

Michigan 6 Virginia 6 

Minnesota 6 West Virginia 6 
MIssouri 6 Utah 6 

MIssissippi 6 

* 
5, if periods are sixty minutes; 6, if perlocis are 
forty-five minutes. 



It is noted from Table IX that there is wide varia- 

tion in the teaching load in the several states. The 

number of daily periods ranges from five in some states 

to eight in New Hampshire. The New Hampshire periods 

are, no doubt, forty or forty-five minutes in length. It 

is also to be noted that New Jersey permits a teacher to 

teach five or six periods, depending on the extent of 

outside duties. A teacher in New Jersey who teaches six 

periods daily cannot handle extra-curricular activities. 

A teacher in the smaller schools of Pennsylvania may 

teach six periods daily, but in the larger schools five 

is the maximum. This is possibly due to the larger 

classes. 

Teacher-Pupil Ratio. As far as the matter of 

teacher-pupil ratio is concerned, most of the states were 

quite definite in their standards. Table X shows both 

the number of states not giving any information on this 

point and the maximum limitation of the others. In 

studying this chart, one notices that the teacher-pupil 

ratio varies from l-20 in Michigan to l-40 in the states 

of Georgia, Mississippi, Tennessee and Texas. It is 

interesting to note that these four states are in the 

South. 

Tenure and Eience. The majority of the states 

failed to mention tenure or experience as considerations 
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Table X TEACHER-PUPIL RATIO 
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for the e1ection or retention of the staff. It is a 

well-known fact that if a school system has too great a 

turnover In teachers, somethIng is wrong--either salaries 

are too small, working conditions are unsatisfactory, or 

some other factor makes for discontentment. The ten 

states which do mention tenure and experience merely 

suggest conditions which should exist rather than those 

which are necessary for standardization. The only sugges- 

tian given by Colorado, New Jersey, West Virginia, and 

Wyoming is that such conditions should be maintained that 

teachers will want to stay. The requirement that teachers 

must teach In major or minor fields of preparation Is 

listed by Iowa, Nebraska, Oklahoma, Oregon, and South 

Dakota. From the above information lt can be seen that 

definite information on the point of faculty tenure and 

experience is very limited. In Texas, any school in which 

50 per cent of the people are new to the system, special 

attention will be given. 

PUPIL LOAD 

The states giving Information on pupil-load were quite 

definite in their requirements. Four units of work per 

year were usually the maximum load. Eleven states-- 

California, Iowa, Massachusetts, Michigan, Nebraska, 



New Hampshire. New Jersey, North Carolina, Oklahoma, and 

Washington--failed to indicate the pupil load required. 

Alabama, Delaware, arid South Carolina permitted five units 

as the maximum pupil load, while Utah allowed four and 

one-half units. The remaining states demanded four units 

of work as the maximum load. 

Althouh four work units were given as the maximum 

pupil load, nearly all the states allowed a small per- 

centage of the total enrollment to carry an additional 

full or part unit. This percentage varied from ten in 

some states to twenty-five per cent in others. Florida 

stated that first-year high school students could carry 

only four units and not more than five in the remaining 

three years. School music however could be carried as an 

additional subject. 

ATHLETICS 

In the bulletins and manuals supplied, there was 

very little information concerning athletics. Only three 

of the forty-three states had any regulations regarding 

physical education. New Mexico requires that the school 

plant include an equipped gymnasium, playground space and 

equipment, and athletic fields. Arizona and Wyoming 

stipulate that no school can participate in any athletic 

meet or tournament which is not approved by the state 



athletic association. It is interesting to note that 

although athletics is such an important feature of the 

high school curriculum, few of the states give specific 

requirements concerning it. Even though they were not 

mentioned in the various bulletins and manuals, it is 

probable that nearly all the states have athletic asso- 

ciations which govern school athletics. 

LENGTH OF TAR 

The states were very definite in their stand regard- 

ing the minimum length of the school year. Iowa, Massa- 

chusetts, Nebraska, and Ohio were the only four which did 

not include such information in their manuals. Tables XI 

and XII show the minimum length of year in either days or 

weeks. Virginia and Washington were the only states giving 

their school year in months, nine being the miniim in 

these two states. A school month is construed to mean 

twenty days. 

From Table XI it is noted that the minimum school 

year varies from 160 days in some states to 180 days in 

others. 

Table XII shows that the school year varies by 

weeks from thirty-two in Indiana and Mississippi to 

thirty-six in the other states. The shorter school 
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year In sorne of the states is due, no doubt, to the 

economic crisis through which we have just passed. 

Table XI LENGTH OF SCHOOL YEAR BY DAYS 

State Days State Days 

Alabama 175 New Jersey 180 
Delaware 180 New Mexico 180 
Florida 160 New York 175 
Georgia 175 North Carolina 160 
Idaho 172 Oklahoma 175 
Kentucky 176 Pennsylvania 180 
Louisiana 175 South Carolina 180 
Maine 180 South Dakota 170 
Maryland 180 Texas 160 
Montana 170 Utah 172 
New Hampshire 180 

Table XII LENGTH OF SCHOOL YEAR BY WEEKS 

State Weeks State Weeks 

Arizona 36 Missouri 36 
California 36 Mississippi 32 
Colorado 36 North Dakota 36 
Illinois 36 Oregon 36 
Indiana 32 Tennessee 36 
Kansas 36 Texas 36 
Michigan 36 West VIrginia 36 
Minnesota 36 Wyoming 36 



CHAPTER IV 

STJIVIMARY AID CONCLUSIONS 

SUMMARY 

In this study, information was gathered from the 

various states concerning the secondary school standards 

which mu.st be met before a school can be accredited. 

The material for this study was obtained by means of 

a letter sent out by the Oregon State Department of 

Education to all the state superintendents of public 

instruction. This letter asked for material concerning: 

(1) standards for accrediting high schools; (2) forms or 

check sheets used by the supervisor when high schools are 

visited for supervision and inspection; (3) forms used by 

the supervisor in reporting to school officials after 

high school visits. 

Responses were received from forty-eight states, or 

loo per cent. Vermont, Nevada, and Rhode Island replied 

that at the present time no high school manual or bulletin 

was in print. Connecticut answered that in the super- 

vision and ïnspection of the Connecticut schools no forms 

were used nor were any detailed standards in force. 

Wisconsin replied that her standards for high schools were 

rather old and out-of-date and in process of revision and 

that it was difficult to say when they would be ready for 

publication. 
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In order to determine what standards were taken into 

consideration in acerediting secondary schools, the bulle- 

tins and manuals received from the various states were 

thoroughly analyzed. After a study of these bulletins, 

it was found that in developing their standards the states 

gave consideration to the following items: Buildings, 

grounds, librarIes, equipment, records, graduation units, 

staff, pupil load, athletIcs, and length of school year. 

The following statements swnmarize the findings of 

this study: 

(i) Concerning the location and construction of 

buildings twenty-six, or 54%, of the states have very 

general standards, and fifteen, or 31%, have miscellaneous 

standards. 

(2) Concerning the heating, lighting, and ventilation 

of buildings, thirty-one, or 64.5%, of the states have 

very general standards, and nine, or 18.5%, have miscel- 

lane ous standards. 

(3) Thirty-three, or 68.8%, of the states indicate 

that corridors, closets, water supply, and school fumi- 

ture must be adequate or hygenic, while seven, or 14.5%, 

have miscellaneous standards. 

(4) In methods of cleaning buildings, nine, or 18.8%, 

of the states have no standards, twenty-nine, or 60.4%, 

require that the cleaning be adequate or hygenic, and 

five, or 10.4%, have miscellaneous standards. 



(5) Thirty-four, or 70.7%, of the states gave no 

specific information concerning the size of school 

grounds, four, or 8.3%, indicated a specific size, and 

five, or 10.4%, had miscellaneous requirements such as 

"must be adequate," "suitable," etc. 

(6) Thirty-two, or 66.6%, of the states listed no 

standards regarding the appearance of the school grounds, 

seven, or 14.6%, required that they be landscaped, and 

four, or 8.3%, had miscellaneous standards. 

(7) Thirty-five, or 73%, of the states lacked re- 

quirements concerning the hygienic conditions of the 

grounds, and thirty-four, or 71%, did not mention the 

location of the school grounds. 

(8) Twenty-seven, or 56.3%, of the states failed to 

indicate whether training was necessary for a person 

serving as a high school librarian. 

(9) Nineteen, or 39.6%, of the states require that 

the 1ibrary be catalogued and classified according to 

some acceptable systen. 

(lo) Ten, or 20.8%, of the states require that a def- 

mite annual library appropriation be made for the pur- 

chase of supplies. 

(11) Twenty-seven, or 56.3%, of the states stipulate 

the number of volwnes necessary for the library. 
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(12) Nineteen, or 39.6%, of the states require 

equipment for all the sciences offered, while the re- 

maining states require equipment for at least one or two 

sciences. 

(13) For graduation from a three-year senior high 

school, five, or 10.4%, of the states require eleven 

units, and nine, or 18.8%, require twelve units. 

(14) For graduation from a four-year senior high 

school, twelve, or 25%, of the states require fifteen 

units and twenty-six, or 54.2%, require sixteen units. 

(15) Only five, or 10.4%, of the states permit sec- 

ondary teachers to be certificated after two or three 

years of training; twenty-one, or 43.7%, require a bache- 

degree; sixteen, or 33.33%, require a bachelor's 

degree and professional training; and three, or 6.25%, 

require graduate work for certification. 

(16) Sixteen, or 33.3%,of the states gave no informa- 

tion concerning the training of administrators; ten, or 

20.8%, require successful teaching experience; and nine, 

or 18.8%, ask for special training. 

(17) Ten, or 20.8%, of the states gave no limitations 

concernIng the minimum number of teachers necessary for 

accreditation of the school. Nine, or 18.8%, requIre a 

minimum of three, and three states, or 6.25%, require 

four teachers as a minimum. 
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(18) In some states the teaching load varies from 150 

to 200 pupils per day and in other states from five to 

eight periods per day. 

(19) The teacher-pupil ratio varies from 1 to 20 to 

i to 40, with 1 to 30 being the general load. 

(20) The length of school year varies from 160 to 

180 school days. 
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CONCLUSIONS 

a result of the foregoing study and in light of 

the data and facts discovered therein, the fol1owng con- 

clusions were drawn: 

(i) Previous studies in this field are very limited, 

only four having been made. 

(2) Some of the material was extremely indefinite, a 

fact making it diffIcult to determine the exact standards. 

(3) Because of the nature and limitations of the 

material received, no ranking of states on the basis of 

accrediting standards can be made. 

(4) The standards concerning buildings are usually 

too general and therefore too hard to evaluate. 

(5) In setting up their accrediting standards, many 

of the states overlook the item of grounds. 

(6) There is a definite need for more specific stand- 

ards concerning the personnel of the high school library. 

(7) In many of the states, the teaching load i heav- 

ier than that prescribed by the North Central Association. 

(8) The certification of teachers is, in most of the 

states, considered to be an important factor in the proc- 

ess of acerediting the high schools within the state. 

(9) High school athletics, as yet, received very 

little consideration by the various state departments of 

education. 
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States Rep1yi to estionnaire 

Alabama--Bulletin, 1935, No. 6. 

Standards for accreditxnent of secondary schools arid 

for approval of junior high schools, 193b. 

Arizona--High School Bulletin, June 30, 1931. 
Regulations for accrediting. 
List of accredited high schools. 

Arkansas--1egulations and standards for standard high 
schools for 1934-35. 

California- -Revised rules and regulations of State Board 
of Education. 
Accredited secondary schools, 1934-35. 

Colorado--Standard8 for accreditin high schools by the 
University of Colorado. 

Connecticut--No printed material available. 

Delaware--Handbook for secondary schools, January 1936. 

and rograms of Studies for Florida 
High Schools, August 1935. 

Georgia--The accredited high schools of Georgia--bulletin 
of the University of Georgia, September 1936, 
Vol. XXXVII, No. 1, Serial No. 653. 

Idaho--Idaho High School Standards, Revised, 1933. 
Idaho High School Inspection Report. 

lowa--Circulars No. 14 and 16. 
Standards for library equipment. 

Illinois--The recognition and accreditïng of Illinois 
Secondary Schools. University of Illinois Bulletin, 
Vol. XXXII, No. 33, April 16, 1935. 

Indiana--Indiana School Standards. 

Kansas--Standards required for the aecrediting, approving, 
and recognizing of high schools, November 1927. 

Kentucky--Educational Bulletin- -manual of organization and 
administration for high schools, Vol. I, No. 6, 
August 1933. 



Louisiana--Louisiana High School Standards--Bulletin 337. 

Maine--High School Manual, Part 1, 1932. 

Maryland--Maryland School Bulletin, Vol. XVII, No. 1, 
September 1935. 

Massachusetts--Regulations for approval of high schools. 

Michigan--Standards of high schools accredited by Univer- 
sity of Michigan. 
Standards of high schools accredited for tuition 
purposes. 

Minnesota--Standards for graded elementary and secondary 
schools. 

Mississippi--High School Reorganization Bulletin, 59. 
. Bulletin No. 80, 1934-35. 

Missouri--Organization and administration of junior and 
senior high schools, 1927. 

Montana--Bulletin for aecrediting Montana High Schools. 
High School Rating Card. 

Nebraska--Standards of Accredited Schools, Vol. 16, No.10, 
October 23, 1935. 

Nevada--No printed material available. 

New Hampshire--Standard program of studies recoimnended 
for public schools. 

New Jersey--A manual for secondary schools. 

New Mexico--Organization and Administration of Junior and 
Senior High Schools, No. 1, 1931. 
High School Report Blank. 

New York--Admission, Privileges, and Grades of Secondary 
Schools. 

North Carolina--High School Manual, including reorganiza- 
tion program, 1929. 

North Dakota--High school inspection report. 
Regulations and standards for aecrediting high 
schools. 

Ohio--Proposals for the Revision of Ohio HiaSchoo1 Standards. 



Oklahoma--Annual High School Bulletin, ]3ulletin,No. 112-K, 
June 30, 1936. 

Oregon--Official Rating Sheet for Oregon Standard High 
Schools. 
A Manual for Officers and Principals of Small High 
Schools, 1934. 

Pennaylvania--Standards for the classificatïon of second- 
ary schools, Bulletin No. 59, September 1931. 

Rhode Island--No printed material available. 

South Carolina--High School ianual. 
Revised High School Regulations. 
Revised Library Standards. 

South Dakota--Approved programs of studies for the three, 
four, and five teacher secondary schools of South 
Dakota, including the Revised Standards of 
Aecrediting, Bulletin, No. 16, July 1935. 

Tennessee--High School Manual for the County High School. 

Texas--Rural School Standards, Bulletin, No. 280. 

Utah--High School Standards. 

Vermont--No definite printed material available. 

Virginia--iininitim requirements for accredited high schools. 

Washington--Guidebook for school officem, 1930. 

West Virginia--Standards for the classification of 
junior and senior high schools, July 1933. 

Wisconsin--No material available. 

Wyoming--High School Standards for Wyoming, Bulletin 12. 
Report Blank. 



Copy of letter sent out State Superintendent 

of Public Instruction. 

TO STATE SCHOOL SUPERINTENDENTS: 

I shall very much appreciate it if you will send me 
any of the following items that you have in print: 

1. High school standards for your state. 

2. Forms or check sheets used by your high school 
supervisors when they visit high schools for 
supervision or inspection. 

3. Forms used by supervisors in reporting to school 
officials after high school visits. 

Sincerely yours, 

C. A. HOWARD 
Supt. Public Instruction 
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