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A STUDY OF ATTITUDES TOWARD DISCIPLINING HELD 

BY HIGH SCHOOL STUDENTS AND T1IR PARENTS 

Chapter 1 

INTRODUCTION 

It is a recognized fact that attitudes play an 

important part in the development of happy famïly life. 

Thus the building of correct attitudes and. the thwart- 

Ing of undesirable ones may be considered of vital con- 

cern. It seems necessary therefore through investigation 

and. experiment to measure and evaluate existing attitudes 

as a preliminary procedure to the task of building or 

modifying them, The present study has taken inspiration 

from a small group of investigators who have pioneered 

this rather difficult field of attitude measurement. 

Through Thurstone's experimental work the possibilities of 

measuring attitudes objectively were first revealed. 

This investigation deals primarily with the atti- 
tudes held by adolescents and parents of adolescents 

toward the use of certain forms of discipline within the 

home - namely, praise, fear and corporal punishment. An 

effort has also been made to find possible contributing 

factors in the development of these opinions. By means 

of two scales constructed by Dr. Vera Brandon and one 

scale constructed by Dr. Lois Ackerly a fairly accurate 
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measurement of these attitudes toward discipline has been 

obtained from the subjects tested by the writer. The 

results of these tests were then converted into mean 

attitude scores for each individual, final evaluations 

being made in terms of mean scores for the several groups 

of individuals. The mean scores of individuals and the 

mean scores of groups were in this manner indicated by 

numerical indices which represent gradations of opinions. 

For instance the statements concerning a given attitude 

will show a range of attitude variables from Whole-hearted 

support of the attitude as a method of controlling child- 

ren to a position of absolute disfavor of its use. This 

entire range of attitude variables may be considered as 

extending along a linear continuum, one end of the line 

indicating support, the other, rejection, and the midway, 

neutrality. Thus if a person has an attItude of 3.00 

according to the scale values his attitude is one of 

moderate approbation of the given method of control. If 

5.00 represents his views, he holds a neutral attitude, 

while if 9.50 indicates his position he disapproves 

heartily of using the particular method. By understanding 

the general plan of the scale values, at a glance the 

reader can interpret the findings. 

The groups included in this study - high school 

students and their parents - represent those who discipl5ne 

and also those who are disciplIned. Thus both groups have 



had experience with those attitudes they are asked to 

evaluate. It is conceded that their experience is limited 

by many factors which tend to bias or prejudice the 

subject in favor of one as opposed to another. Some of 

the delimiting factors which occur to the writer are 

found in the following paragraph. 

Some parents have had children fairly smenable to 

suggestion, "easily disciplined" one might say. Gentler 

forms would be quite effective and thus probably lead 

these parents to favor praise and oppose the harsher 

forms - fear and corporal punishment. IIoreover these 

parents may themselves be "easy going" and less inclined 

to force their children into definite grooves of their own 

choosing. Other parents may have very determined chu- 

dren, even negativistic, who oppose parental suggestion 

practically always. Nothing short of compulsion apparently 

would effect a change of procedure in their activities. 

If the parents were themselves equally determined, a con- 

dition would be created extremely favorable to the use of 

fear and corporal punishment as methods which "get 

results." From the students' standpoint, in addition to 

the above situations, inconsistencies on the part of the 

parents would further modify and complicate the adoles- 

cent's views. Judgments wisely or unwisely administered, 

justice or injustice meted out, one type of control used 

by one parent and another used by the other, pleasant 



experiences or unpleasant ones - these would probably, 

by lending emotional tone to their views tend to condition 

the students to specific attitudes regarding the three 

practices of control. 

In order to determine how nearly the disciplinary 

methods of the present generation approach the accepted 

standards of experts in child development, a survey needs 

to be made among children and among parents as to the 

attitudes that are actually held. Not that these atti- 

tudes alone will constitute a measure of the treatment 

accorded children. It is a well known fact that attitudes 

and practices may differ widely. But we believe that 

attitudes are driving forces although we are aware that 

they vary greatly as to strength. It seems probable that 

attitudes bring about changes in practices even though 

these changes may be slow. If a changed attitude is a pre- 

cursor of a changed practice and it is found desirable 

for a change of action to be effected, it becomes import- 

ant to find specific means of changing attitudes. How- 

ever before educators attempt to plan a program designed 

to alter thinking in the field of child development, it 

is necessary to make studies which reveal the existing 

opinions and the divergence from the best standards which 

have been ascertained through child study and experimenta- 

tion1 Further experiments should also be made to determir 

the most efficient methods by which attitudes may be so 
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changed that they will meet the requirements of scientific 

thought. The purpose of any study of this kind is, 

therefore, to gain insight into the "why" of people's 

thinking with a view of revealing the "how" of modifying 

their thinking and with a still further purpose of 

effecting a change in practice. 



Chapter 2 

Tffi PROBLEM 

Review of Studies 

In order to better understand. people and their 

needs several attitude studies have been made. The 

techniques used include either full answers to questions 

or "yes" and eno" responses. Thus Conklin studied super- 

stition; Fenton, honesty in examinations; Simonds, liber- 

al-mindedness. A number of others making sinilar 

contributions could likewise be named. A multiple choice 

type of questionnaire has also been used. In this type 

a better discrimination can be made among opinions given 

since degrees of feeling are shown. Students were some- 

times asked to rate themselves as to how strongly they 

felt on the subject. This was done to permit more per-. 

feet evaluation of the feeling expressed. The difficulty 

involved in this method is apparent; one can not rate 

himself fairly, and further, the result obtained is 

merely a subjective value. 

Gertrude Laws (7) conducted an interesting study of 

attitudes and practices of parents through study groups. 



7 

Her problem, as stated in her study, consisted of the 

following: 
1*1. To develop relatively objective means of 

rating the attitudes and practices of parents. 
2. To find how nearly a mother is likely to see 

her own attitudes and practices concerning 
her children as they appear to three other 
persons whom she considers competent to 
judge. 

3. To discover and interpret evidences of rela- 
tionship between: 
(a) Certain attitudes of parents and the res- 

ponses of their children. 
(b) Certain practices of parents and the res- 

ponses of their children.t' 

Her aim, as she stated it, was not to measure but to 

evaluate changes produced in a given time. That is, the 

test was given before a series of studies and again after- 
ward to see what variations in attitude resulted from dis- 
cussions and study. The tests were four in number and 

consisted of: (1) crossing out words which had a disa- 
greeable connotation for one (example - bribery, indul- 

gence, freedom); (2) checking words which described one's 

attitude toward ber Child, noting by difference of check 

whether the attitude were established, partially establi- 
shed, or not at all characteristic (example - affection- 

ate, fearful, gentle); (3) marking in given coli.ins 

whether true, "rarely or never," Ttsometimes,tI "always," 

or "usually" (example - spank, "keep up with the Joneses,U 

humiliate); (4) checking with one particular child in 

family, designated as to sex and age, in proper column 

as above (example - become angry easily, cry when hurt). 
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In the Syracuse Reaction Study (6) an investiga- 

tion was made relative to student attitudes on matters 

having to do with studies and college life. Several 

thousand students filled out the questionnaires which were 

not to be answered by merely "yes" or "no" but rather by 

checking a range of opinion froni conservative to radical 

views. Following are some examples of the types of 

feelings the attempt was designed to explore: reasons 

for coming to college, rating of college activities, self 

expression in college studies, need for personal advice, 

snobbishness in college life, attitudes on cribbing, 

religious beliefs. Again types of feelings were ascertain- 

ed but no definite measures were made. It was believed 

that the tests were such that a logical range of opinion 

was registered which is a move in the direction of 

measurement. 

But most important of all these attempts at attitude 

measurement was the contribution of Thurstone of the Univ- 

ersity of Chicago. Dr. Thurstone was not content with 

the superficial measurements attained; he therefore pro- 

duced a scale which gives precise numerical evaluations. 

Thurstone first conceived his idea from work done by 

Cattell who applied psychophysical methods to fields of 

social research. Thurstone saw possibilities in this 

method for measuring attitudes. Not only could quanti- 

tative relations be shown between attitudes (that is, 



weakness or strength of fee1in concerning a definite 

attribute) but also comparisons of attitudes as exhib- 

ited by different groups could be made, central tenden- 

cies and variations in range could be determined. By 

means of scaled statements arranged on a linear con- 

tinuum which represents a single attitude variable an 

average position could be obtained for an individual. In 

like manner group averages or mean scores could be desig 

nated. To scale or secure the placement or sequence of 

attitude variables on this linear continuum Thurstone (9) 

used several methods: (1) that of paired comparisons 

(using as the basis of his values the "law of comparative 

judgmenttt); (2) the method of rank order and finally; 

(3) the method of scaling which made it possible to 

place attitude variables at equally appearing intervals. 

A modification of his scale which had been used 

in measuring religious attitudes was made by others for 

use in the field of child development. Mrs. Brandon (2) 

as a part of her Doctor's dissertation at the University 

of Iowa constructed eight attitude scales on the follow- 

ing topics: adopting children, corporal punisbment, 

money allowance, medical examinations, self expression, 

praise, pre-school education and thumb sucking. Two 

others which she used were constructed by Dr. I. H. 

Ojemaim and Edith Sunderlin and by Dr. Lois Ackerly on 

topics relating to self reliance and fear. The present 
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writer is indebted to Dr. Brandon and Dr. Ackerly for 

the three scales she has used in her survey. 

The Problem 

Disciplinary problems are of paramount interest 

to parents. This is revealed when one attends a study 

croup or a lecture on problems relating to children. 

Parent educators have found that parents desire know- 

ledge, that they are in doubt as to the adequacy of their 

practices in this respect and that in most cases they are 

ready to evaluate their methods. However, before a 

program of parent education can be built on a sound basis 

more information must be made available concerning atti- 

tudes and practices which prevail in the home. Hence 

this study in which the writer has made an investigation 

of the attitudes held by parents and theIr adolescent 

children. 

The purpose of this study is specifically to dis- 

cover (1) what attitudes are held by adolescents and their 

parents regarding praise, fear and corporal punisinent 

as disciplinary methods and (2) what contributing forces 

are most responsible for these attitudes. It is the hope 

of the writer that this study will contribute some informa- 

tion concerning the needs of parents with respect to 

control of children: 
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The problem undertaken may be stated as follows: 

1. To measure the attitudes of a group of 

parents (both mothers and fathers) and a group 

of adolescents (both girls and boys) toward the 

use of praise, fear and corporal punishment. 

2. To analyze and interpret the results of these 

measurements with reference to the following: 

Adolescent Attitudes 

(1) Class placement 

(2) Sex differences 

(3) Influence of child care and training courses 

in high school 

(4) Rural versus urban life 

(5) Size of family 

(6) Enjonnent in the companionship of children 

(7) Contacts with. children, in the home or 

elsewhere 

(B) Practices of control that were used by their 

parents 

(9) Relationship of student attitudes to the 

students' evaluation of their father's and 

mother's attitudes. 

Parent Attitudes 

(1) Education 

(2) Sex differences 

(3) Nationality 
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(4) Size of families 

(5) Fortns of discipline used by parents of 

parents 

(6) The reading of articles on child care and 

training and listening to radio talks in 

this field 

Parent Attitudes versus Adolescent Attitudes 

(1) Generation 

(2) Relationship between the attitudes of adoles- 

cents and their parents - mothers and 

daughters, mothers and sons, fathers and 

daughters, and fathers and sons. 
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Chapter 3 

METHOD 

Instrtunents of Measurement 

As referred to in the previous chapter there have 

been many objective tests given by investigators in an 

attempt to secure expressions of attitude concerning 

topics relating to children. These expressions, being 

indefinite and unstandardized, could not be used for such 

purposes as the detexnination of differences between 

parents or between parents and experts in child develop- 

ment. Hence a program of education could not be adequate- 

ly built from their findings. 

Among the first psychophysical methods of attitude 

investigation in the field of child development, so far 

as the writer could find, were made by Dr. R. H. Ojemann 

and also by Dr. Lois Ackerly, Dr. Evelyn Butler, Dr. Vera 

Brandon, Louise Coast and Ann Gabriel under the direction 

of Dr. Ojemann of the State University of Iowa. The 

reader is referred to these studies for further details 

(1), (2) and (9). 

Construction of the Scales 

A general description of the scales relating to 

praise, fear and corporal punislnent has been given in 

Chapter I. A few details concerning the procedure 
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involved in their construction will be set forth here. 

Attitude variables for each topic were selected from the 

literature. Key concepts necessary for the proper 

limitation of these variables were clearly stated and 

extreme limits and the neutral positions in the linear 

continuums were defined. The setting forth of a key con- 

cept, which is a deviation from Thiirstone's method, tends 

to increase the objectivity in measurement. All prelim- 

mary statements in each scale were mimeographed and the 

paper containing the statements was so cut that each 

statement was on a separate slip of paper. I1aster slips 

of paper were provided having the letters A to K printed 

on them. Each of the sorters was supplied with a set of 

statements arranged in order of code numbers, the defini- 

tions needed, the master slips and directions for sorting. 

The judges were asked to sort the statements according to 

the rank order of the attitudes expressed and not accord- 

Ing to the rank order of their own preferences in the 

matter. Statements representing the most favorable 

position were placed on slip A; those representing the 

neutral point on slip F, and the most unfavorable on slip 

K. A judgment was made on all statements and they were in 

this way scaled along a linear continun. Well qualified 

persons engaged in the sorting process, one hundred for 

the scales on praise and corporal punishment and sixty for 

the scale on fear. 
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The sorting completed, a table of cumulative pro- 

portions was made; median score and quartile range were 

secured for each statement, the median constituting the 

scale value. When the Q. value was greater than 2 the 

statement was eliminated. If two statements had the same 

scale value, one was likewise eliminated. If two state- 

ments had the sanie scale value, one was likewise elimin- 

ated. Still others were discarded to the end that the 

statements remaining might fall at fairly regular inter- 

vals on the continuum. The placement of these statements 

on each continuum is shown as follows: 

The use of fear as a means of control (22 statements) 

1 2 3 4 5 6 7 8 9 10 11 
... .... .... I .S s... . s... ... s... 
tt 

I I ItII I 
I I II1 III 

The use of praise as a means of control (32 statements) 

1 2 3 4 5 6 7 8 9 10 11 
t t t t t t t t t t t ...sÇÇ.. .5.. ..e. s .. s 

I 's n ii i % I I I II 's i 's' 
Ç1' 

I 

The use of corporal punishment as a means of control 

(32 statements) 

1 2 3 4 5 6 7 8 9 lO 11 
t t t. t t t t t t t t st 

s s s s es I S 
II l I 'r15 

r I Ii I % 1% 
1111Ç 

i t 
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Satisfactory reliabilities for the scales were establisha. 

as is shown below: 

Attitude Scale Average Q. q dist. med. p.e.mecl. 
Relating to the 
Topic 

praise 1.41 .70 1.04k. .13 

fear 1.44 .72 l.07 .13 .09 

corporal 1.36 .68 l.0l .16 ±.11 
punishment 

For the purpose of designating on the scale the 

position of the ideal attitude, ten qualified judges were 

asked to check the statements in each scale. The mean 

scores (i.e. average of scale values for all items check- 

ed) for each individual represented his attitude; the 

mean scores of all judges constituted (according to the 

opinion of this body) the most desirable attitude for one 

to hold in regard to the topic under investigation. 

General Plan of Study 

Since the scales were already prepared the present 

investigator had only to secure a sufficient ni.iber of 

copies, distribute them for checking and tabulate and 

interpret the data obtained. The subjects included in 

the writer's study were students and parents from the 

towns of Richiand and Kennowick, Washington. In all 220 

students and 155 parents checked the statements. The 

sheets given to students and parents were identical 

except for the first pages which were designed to give 
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information concerning students and parents respectively. 

(See appendix for a copy of the scales). 

The scales were distributed first to a student 

body of about eighty at Richiand, Washington. An hour was 

given the students in which to check the statements. Th'e 

was ample time in this period for any needed explanations 

to be offered. One teacher was present beside the one 

conducting the investigation. Both helped to clarify the 

meanings of words or phrases which were not understood by 

the students. All had time to complete their checking. 

Sorne required less than an hour. 

About 120 students were available in the group at 

Kennewick, Washington. One period - in this case only 

forty five minutes - was allowed for this test. To 

insure the student time to do his checking in this shorter 

period three teachers were at Iland to explain the meanings 

of words or any detail relative to checking which was 

not perfectly clear to the subject. Again the time seemed 

to he sufficient; in most cases the students had finished 

before the period was over. 

The parents checked their statements under slightly 

different conditions. 

It was impossible of course to have the parents 

seated as were the students in two groups and have them 

check their papers after the investigator had made the 

necessary explanations. At first it was hoped that a call 



could be made at each home and that the purpose of the 

study could be outlined briefly and that in the presence 

of the investigator the checking could be done. This 

procedure was followed for approxixriately ten hut it was 

too time consinning since only two hours each evening were 

available to the investigator and the distances between 

homes in the country were so great that only one or two 

calls could be made each day. Consequently another 

method was used for the remaining ones. The papers (five 

sheets clipped together) were presented to the parents 

individually, a brief explanation given and a request 

that they check the statements in accordance with their 

own feelings, that they check at their leisure and that 

they have the paper ready for the investigator a week 

hence when a call would again be made for the purpose of 

collecting them. In many cases the papers were not ready 

before two or three calls were made and in several in- 

stances were mailed in. 

More papers were collected from mothers than 

fathers - the relative niber being 107 and 48 respective- 

ly. It may be concluded from this that mothers have 

more concern in an investigation that has to do with 

child welfare, that to mothers are delegated more respon- 

sibility regarding the disciplining of children in the 

home or simply that personal contacts were made mostly 

with mothers and that the request lost its appeal where 
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the personal interview was impossible. 

It is impossible to say whether making a request 

of this nature during a busy season had favorable or un- 

favorable results. It is belioved that more papers 

would have been collected under a different situation, 

but it may also be expected that those who did respond 

under difficulties were much in earnest and were careful 

in their checking. The writer has many pleasant memories 

of contacts with hitherto strangers who revealed a deep 

interest in the subject under investigation. 

Tabulation of scores followed the distribution and 

checking processes. This consisted of placing a check 

mark in that co1inn of scale values which corresponded to 

the statement checked and opposite the individualts name. 

Thus: 

Tabulation Sheet for Praise 

Names 9.1 8.1 9.4 8.3 3.4 l.b 2.1-scale value av. 
1 2 3 4 5 6 7 - statements 

Each statement checked on the praise sheet of the scales 

was so designated on the tabulation sheet, fear state- 

ments were then checked on the fear tabulation sheet, and 

the same was done for the corporal punishment statements. 

Averages were then computed on the tabulation sheets by 

adding all the scale values represented and dividing by 

nnber of statements checked. Thus averages were obtained 
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for each individual in respect to praise, fear and 

corporal punishment. Classifications were then made on 

the basis of groupings as set forth in the problem. 

Ivlean scores for the groups were finally determined and 

comparisons made. 
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Chapter 4 

THE RESULTS 

As previously stated by the writer the results of 

this study are reported in terms of mean scores for the 

various groups of classifications of the subjects tested. 

Throughout the study the terms ?tStUdOfltIt and "adoles- 

cent" have been used interchangeably since the subjects 

who were adolescents were also students in high school. 

Perhaps attention should again be called to the fact that 

tbe parents included in this study are all parents 

(either mothers or fathers) of high school students. 

The results of this study fall under three general 

heads: 

(1) Differences among adolescent or student 

attitudes 

(2) Differences among parent attitudes 

(3) Differences between adolescent and parent 

attitudes. 

D IFFERENCES AM ONG ADOLESCENT ATTIfUDES 

Differences Among Classes in High School 

Mean attitude scores were determined for each of 

the four classes in high school. This classification 

includes both boys and iirls. The nwbers of cases for 
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these groups range from 53 to 58. 

Table I 

Attitudes Held by the Various Classes in High School 

Topic Mean Scores luth Probable Errors and Standard 
relating Deviations 
to Fresinen Sophomores Juniors Seniors 

N 58 N- 53 N 55 N- 54 

praise 4.9?i.11 4.67.lO 4.42±.11 4.37.lò 
SD.l.224 SD-l.256 SD=l.232 SD=l.3EO 

fear 6.42*.09 6.38*.lO 6.721.10 6.74±.11 
SD-l.003 SD-.l.04 SD-l.l47 SD-l.183 

cor. 4.83.l2 5.421.13 5.24.l4 4.76±.11 
pun. SDl.$b8 SDa1.436 SDl.52l SL»l.227 

Although differences in mean attitude scores are 

not great there seems to be inconsistencies. Progressing 

from freshnen to seniors there apesrs to be a slight 

trend for students to be more favorable toward praise. 

In the attitude measurements relating to corporal punish- 

ment, fres1ìen and seniors are more favorable toward 

its use than are the junia s and sophomores. The 

students' attitude toward fear, similarly to praise, 

seems to progress toward greater disfavor from the fresh- 

men to the senior year. Whether the change be due to 

better insight with advanced years and developed view- 

points is not known. If so, one wonders why there has not 

been a corresponding approach to a more desirable atti- 

tude with regard to corporal punisinent. An explanation 
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of the "more desirable attitude" referred to seems to be 

in order at this point. The criteria used in deteiiining 

the desirability or maturity of attitude throughout this 

study are the mean scores of the ten judges (or experts 

in the field) who evaluated these scales (see chapter III, 

p. 16). The mean scores for these judges with the stan- 

dard deviation for each of the scales are as follows: 

mean scores standard deviation 

Praise 4.33 .764 

Fear 8.49 .368 

Corporal 
punlsbment 7.48 1.100 

In Table II the writer has set forth the signifi- 

canee of differences in attitudes held by freshmen and 

sophomores; sophomores and juniors; juniors and seniors; 

and also fresbmen and seniors. In the attitude relating 

to corporal punishment the difference between. freshmen 

and sophomores mean scores is four times the probable 

error. It would appear therefore that real differences 

exist between these classes and that the sophomores re 

more mature than the freshmen. Scores for sophomores and 

juniors, however, tend to be similar. In the senior year 

students tend again to show less maturity. Freshmen and 

senior mean scores are almost identical. 
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Significance of Differences in Attitudes Among Various 

High School Classes 

Topic Freabmen vs Sophomores Sophomores vs Juniors 
relating 
to Observed Observed Observed Observed 

dif. with dif. div. dif. with dif. div. 
PE of by PE of PE of by PE of 
difference difference difference difference 

praise .3O±.l43 2.02 .25±.148 1.68 

fear .04±.l34 .29 .34t..142 2.39 

corporal 
pun. .59±.l47 4.00 .18±.191 .94 

Table II (continued 

Significance of Differences in Attitudes Among Various 

High School Classes 

Topic Juniors vs Seniors - Fres1nen vs Seniors 
relating 
to Observed Observed Observed Observed 

dif. with dif. div. dif. with dif. div. 
PE of by PE of PE of by PE of 
difference difference difference difference 

praise .05±.17 .29 .60.17 3.52 

fear .O2±..148 .13 32t.142 3.25 

corporal 
pun. .48±.178 2.69 .O7i.162 .432 

The progress from freshmen to senior year in atti- 

tudes toward praise and fear shows differences which are 
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nearly four times the probable error of difference. On 

both of these scales the progress is toward maturity. 
In praise the chances are 99 to 100 that the difference 
is greater than zero, and on the scale relating to fear 
the chances are 98.5 to 100. The reverse trend is true 
with corporal punishment; the chances are 64 to 100 that 
freshmen hold a more mature attitude than seniors. 

To give a more complete summary of the attitudes 
held in the upper age levels, the writer has shown in 
Table III the mean attitude scores for college students in 
the various classes. These scores were determined by 

Brandon (2) by means of the same scales as those used by 

the writer. 
Table III 

Attitudes Held by the Various Classes in College 

Topic Mean Scores V'ith the Standard Errors and relating Standard Deviations 
to Freshmen Sophomores Juniors Seniors 
praise 4.41±.074 3.99±.067 4.07±.127 4.l2±.093 

SD'1.06 SD-.996 SD-l.190 SD.984 
fear 7.52.088 7.9l.10l '7.79±.135 7.91±.095 SDl.29 SD1.lV6 SD-1.340 SD.968 

cor. 5.18.109 5.05.l5l 5.70±.220 5.54±.175 
puri. SD.l60 SDl.75 SD2.0O8 SDl.796 

The attitude of college students toward praise 
tends to be less mature than does that of high school 
students. However, college students appear to hold a 
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better attitude toward corporal punishment and fear than 

is shown by high school students. It is possible that in- 

cidental learning brings about a greater 1mow dge of 

current trends of thought among college students. The 

fact that college students probably sense better the dis- 

favor in which corporal punishment is likely to be held 

by experts in the field of child welfare may account in 

part for the greater degree of maturity. 

Sex Differences 

To determine sex differences in attitudes toward 

the three topics relating to discipline, the writer has 

set forth in Table IV the mean scores for each group. 

Observed differences with the probable error of these 

differences are also given in the table. To enable the 

reader to evaluate these mean scores (i.e. to compare 

them with mature attitudes) the mean scores for the 

judges are included. 
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mohi TT 

Attitudes Held by High School Students Vihen Students are 

Classified According to Sex 

Topic Mean Scores Mean Scores with Probable Errors 
relating with SD and Standard Deviations 
to 

Judges Boys Girls Observed dif. Observed 
(Brandon) N96 N=122 with PE of dif. div. 

dif. by PE of 
dif. 

praise 4.33 4.b9.lO 4.52t.07 .17±-.122 1.39 
S1».764 SD1.4O4 SDl.232 

fear 8.49 6.22.O9 6.b2.O6 .60±-.108 5.19 
SD=.363 SDl.286 SDl.O53 

corporal 7.48 4.72t.lO 5.32.O9 .6O.l34 4.47 
puri. SDl.lOO SDl.4O8 SDal.388 

The above table shows observed differences in mean 

scores between attitudes held by boys and girls and also 

the relationship of boys' and girlsT attitudes of the 

judges. Boys' mean scores tend to be slightly more 

unfavorable to praise than do irls' scores. These dif- 

ferences seem to be very slight although according to 

Garrett there are almost 83 chances in 100 that the 

observed difference between the attitudes of boys and 

girls is greater than zero. Boys are far more favorable 

toward the use of fear and corporal punishment than are 

girls. There is absolute reliability in the differences 

relating to these latter two forms of discipline. Al- 

though boys and girls do not hold a mature attitude 



particularly toward fear and corporal punishment, these 

data show that girls approach somewhat more closely the 

standards set by the judges than do the boys. On all 

scales it will also be noticed that the standard devia- 

tions for boys tend to be greater than for girls. This 

shows that boys tend to hold a wider range of attitudes 

than girls. 

Differencos due to the Influence of Child 

Tra inin Courses 

In the general blank filled out by students they 

were asked to state whether they had had courses in child 

training in high school. Results of this question are 

seen in the table below: 

Table V 

Attitudes Held by High School Students Vhen Students are 

Classified on the 3asis of Having Had and Not Having 

Had Child Training Courses 

Topic Mean Scores with Probable Errors and Standard 
relating Deviations 
to Students Students not Observed dif. Observed 

Having having had with PE of dif. div. 
had course course dif. by PE of 

dif. _________ 
T_r- 

praise 4.4lt-.09 4.65t.12 .24±.15 l.O 
3D-1.237 SD-l.l65 

fear 6.94.O8 661to9 .53±.l24 2.66 
SDl.114 SD'.892 

corporal 5.45.lO 5.O6.l4 .39±.172 2.26 
SD=l.344 SD=l.375 
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No effort was made to ascertain just what was 

included in this training. Sorne who registered ttyOTt to 

the question might have had much less training than 

others. The fact that some students designated tta unit?* 

or stated Toflly since September" indicated that a meager 

aanoiuit of training had been received. No information was 

given as to the content of the courses. These might have 

included a study of physical development, one of behavior 

studies or any type of material in the field. If the 

time spent on behavior aspects were small, as is probably 

the case since only a limited amount of home economics 

work is offered in the two high schools studied, it can 

not be expected that the girls would emerge from such a 

course with much improved ability to evaluate methods 

of discipline. Notwithstanding, better - although not 

completely significant -attides toward praise, fear 

and corporal punishment (especially in the two latter) 

were found in the group who had studied. Further maturity 

in attitude was found as evidenced by the scores of those 

who had had a course in child training and who also read 

articles on the subject. The latter probably included 

those particularly interested ih the field. The former 

could be either interested or disinterested ones. Follow- 

ing are mean scores for this group: (N-45) 

praise 4.17 
fear 6.99 
cor.pun. 5.60 
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Rural and Urban Differences 

An attempt was made to see if those who live in 

town felt differently concerning disciplinary methods 

than did those who lived on f arms. This analysis seemed 

to yield no observed differences. Whether this would be 

equally true if the study were made where greater varia- 

tions existed can not be stated. This study was made in 

a district where there is little difference in the mode 

of living. The towns were small, in fact aJiriost rural 

in nature. Since in the preliminary averaging it was 

obvious that no differences were present, further 

statistical treatment of these data were not made. 

Table VI 

Attitudes Held by High School Students When Classified 

According to Those Vlho Lived in Urban or Rural Districts 

Topic Mean Scores City Mean Scores Country 
relating 
to N 60 N 124 

praise 4.56 4.73 

fear 6.49 6.48 

corporal 5.01 5.04 
pun. 
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Relationshp Between Attitudes and Size of Famiir 

Averages were computed on the basis of small, 

medium or large families, that is, families of i or 2, 3 

or 4 and 5 or more. The parents' attitudes have been 

included in Table VII with the students' attitudes, thus 

making comparison possible. These data also yielded no 

very definite results. 

Table VII 

Student and Parent Attitudes When Classified According to 

Size of Families 

Topic Mean Scores of Parents Iban Scores of Students 
relating 
to small medium large small medium large 

N 46 N 54 N 50 N- 25 N 26 N 45 

praise 3.78 3.84 3.97 4.84 4.54 4.57 

fear 6.65 6.38 6.59 6.45 6.64 6.35 

cor. 
pun. 4.06 4.38 5.23 4.83 4.95 5.12 

The trend shows (from the parents' viewpoint) that 

the larger the family the more unfavorable are the parents 

toward the use of praise and corporal punisbment as a 

means of control, the feeling toward fear remainïng much 

the same. This raises the question as to whether in the 

small families of one or two there is more disciplinary 

effçrt exerted, and whether in the large families children 

tend. to bring each other up, or perhaps a "growing up" 

like Topsy or a let alone policy prevails. Since praise 
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and corporal punisinent both seem to be in higher favor 

in the small f&rLly, according to parent scores, are we 

justified in making a still further assumption - that the 

pampering of the only child leads to problems which the 

parents feel unable to cope with without recourse to cor- 

poral punishment? It seems probeble that as the younger 

children come Into the home there is a tendency toward 

the use of a entler form of discipline. If this be 

true, it may come as the result of experience - not only 

from the feeling of the inadequacy of harsh methods 

(parents having tried them and found them wanting), but 

also from a feeling that many matters right themselves 

if left alone, that undesirRble manners and habits nay 

be outgrown with no parental interference. 

From the adolescent's viewpoint the attitude 

seems to be more favorable toward praise and more unfav- 

orable toward corporal punishment as the family increases 

in size. It nay be true that more brothers and sisters 

tend to a less selfish and more kindly attitude in the 

home. 

Reiations14Be tween Attitude s Toward_Discipline 

and the Enjopent of Companionship with Children 

The average attitude scores of those who said "yes" 

to the question as to whether they enjoyed being with 

children indicates that this group was inclined to favor 

praise and fear more than the group that responded with 



$3 

a eno". No differences in regard to corporal punishment 

were observed in the two groups. (See Table VIII). 

Table VIII 

Attitudes as Related to Students t Enjoyment of the Corn- 

panionship of Children 

Topic Mean Scores with Probable Errors and Standard 
relating Deviations of: 
to Those who Those who do Obs.dif. Obs. dif, 

enjoy being not enjoy with PE div. by 
with child- being with of dif. PE of 
ren children dif. _______ 
N 183 N 35 

praise 4.48±.02 
SD- .382 

fear 6.59t.062 

cor. 5,Q9±.07 
pun. SD-1.358 

5.09±.049 .61±.053 11.51 
SD .436 

6.31t.156 .28±.17 1.64 

4.73t.l62 .36±.l7 2.12 
SDr1. 565 

From data shown in the above table the writer con- 

dudes that enjoyment in the companionship of children 

influences the attitude of the student toward praise, fear 

and corporal punishment. The greatest difference in 

attitude is found with respect to praïse. Here the 

observed difference is over 11 times the probable error, 

thus giving more than the necessary evidence of absolute 

reliability. With respect to the fear attitude, there is 

less difference shown, but even here there are 85 chances 

in 100 that the tiny difference is greater than zero. In 

regard to the attitude toward corporal punishment, there 
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are 92 chances in loo that the observed difference iS a 

true one. It will be noted also by reference to Table IV 

that in regard to all three attitudes those who enjoy 

children reflect the judge's views more nearly than do 

those who do not enjoy children. 

Relationship_Between Attitudes and Contacts with Children 

Table IX 

Attitudes as Related to Student Contacts With Children 

Topic Mean scores of those Mean scores of those not 
related having contacts with having contacts with 
to children children 

Caring for Contacts 
in hone outside 

________________________hone 
i84 N.- 71 N.- 32 

praise 4.63 4.36 4.82 

fear 6.59 6.74 6.41 

cor. 
pun. 5.14 4.95 5.19 

Those who cared for children in the home seemed 

to be more favorable toward praise than did those who had 

no contacts with children. Those who had contacts outside 

the home (these it would seem were for enjoyment not the 

result of compulsion, which might have been the case 

within the home) were more for praise than the other two 

groups, more against fear but less against corporal 

punishment. Apparently they would not frighten these 
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children so much but looking on as an outsider, with no 

right to discipline, do they sometimes long to administer 

a spanking to this child who may seem to them much 

spoiled? The motive back of their attitudes of course can 

not be determined without further research. 

The Influence_of Practices on the Deve lont of Attitudes 

In the following table students were classified 

according to the most frequently used Dractice within 

the home. Other forms of discipline may or may not have 

been used occasionally. The evaluation of the type used 

is based upon the subjective judgment of the student. 

Table X 

Student Attitudes When one Form of Control Predominates 

in the Home 

Topic Mean scores with probable errors and standard 
relating deviations for groups in which the most frequent- 
to ly used forms of discipline were: 

praise (Nll7) fear (N25) cor un. (N.82) 

praise 4.03±.07 5.2O.l9 5.06±.1O 
SDl.l45 SD'..l.396 SDl.359 

fear 6.68±.06 5.76±.25 6.47±.08 
SDl.O44 SD-l.862 SD-l.127 

cor. 5.29.O9 5.31±.17 4.53±.lO 
pun. SDl.4l5 SD'-l.234 SDl.364 

In the writer's estimation the most significant 

results of this study may be found. in this analysis (see 

Table X) which includes a survey of the existing 
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relationship between attitudes and practices used within 

the home. The results show that where praise was most 

used by the parents praise was most favored by the stu- 

dents. It was also found that under these conditions the 

student showed a reater opposition toward the use of fear 

and corporal punishment. When fear was most frequently 

used in the homes, students were more favorable toward t1 

use of fear and more unfavorable toward the use of praise 

and corporal punishment. Where corporal punishment was 

most frequently used the sanie trend was found. Those 

students were much more favorable toward the use of 

corporal punishment and more unfavorable toward the use 

of fear and praise. 

Inasmuch as in the above table are to be found those 

who checked fear and corporal punishment as equally used 

or praise and corporal punishment as equally used, it was 

thought best to segregate the opposite forms of treabnent 

for purposes of comparison. The writer would like to 

call attention that in the following table the ni.ibers 

available for the "fear only" column are so small that no 

conclusive proof can be claimed for the trend which 

seems to be signified. 
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Table XI 

Student Attitudes in Homes Which Give First Place in Their 

Practice to one Form of Control 

Topic Llean scores with probable errors and standard 
relating deviations for those who live in homes where the 
to form of discipline given first place is: 

praise fear Corporal punishment 
N. 91 N 13 i- 53 

praise 3.9O.O7 5.25*.22 5.44t.11 
SIY.l.Ol7 SD-l.204 SDirl.2l3 

fear 6.78t.O7 5.62t.39 6.53b.lO 
SD-.9999 SD'-2.084 SDal.160 

cor. 5.39±.1O 5.32±..26 4.36*.12 
pun. 3D-l.410 SDl.34b SD'-l.342 

As clearly shovm in Table XI there is further 

verification of the fact that where praise was used in 

the homes, the students favored praise and disapproved 

of fear and corporal punishment and where the students 

were brought up by corporRl punishment they gave their 

hearty approval to that method and viewed praise with 

disfavor. It will be noted also that when corporal 

punishment was favored there was less disapproval of fear 

than when praise was approved. This might be expected 

since corporal punishment and fear are harsh methods and 

compelling types while praise is gentler and also lacks 

the compulsion factor. In Tables XII and XIII the writer 

has set forth the significance of the observed differences 



which are sinmarized in Tables X and XI. 

Table XII 

Significance Differences in Student Attitudes Then the 

Use of One Form of Control Predominates Within a Home 

Topic Comparison of scores on each of the topics be- 
relating tween homes where: 
to Praise was used most Praise used most fre- 

frequently and quently and 
Fear was used most cor. pun. used niost 
frequently frequently 

Observed dif. Observed Observed Observed 
in mean scores dii'. div. dif. in mean dii'. div. 
with PE of dii'. by PE of scores with by PE of 

difference PE of dii'. differere 

praise l.17±.202 5.79 l.03±.122 8.44 

fear .92±.253 3.55 .21±.106 1.98 

cor. 
puri. .02±-.19 .105 .76.l34 5.67 

Since the observed difference in mean scores where 

praise is used most frequently in the home as compared 

with scores for the group in which fear is used most 

frequently is 1.17 scale values with a probable error of 

.202, the difference as measured by the scales used in 

this study may be considered a real difference, being 

5.79 tL s the probable error. The observed difference 

in mean fear scores .92 is 3.55 times greater than its 

probable error. The chances therefore that the true 

difference is greater than zero are 99 to 100. For these 
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two groups the observed difference for corporal punish- 

ment is not significant. 

A smi1ar reliability is shown when the mean 

scores for those Usiflg praise most frequently are compared 

with the mean scores for those using corporal punisIient 

most frequently. The observed difference on the topic 

relating to praise is 1.03 scale values. This difference 

is 8.44 times the probable error of differences (.122). 

This difference therefore is a true difference. In the 

attitude relating to corporal punisbment the observed 

mean difference (.76 scale values) is 5.67 tis the 
probable error of difference (.134). This difference 

therefore may be considered a true difference. 

Table XIII 

Significance of Attitude Differences in Homes Which Give 

First Place to One Form of Control 

Topic Praise only given first place compared with homes 
relating in which corpoi'al punishment only is given first 
to place. 

Observed difference with Observed difference 
PE of difference divided by PE of dif. 

praise 1.54-.13 

fear .25±.122 

11.84 

2.05 

cor. 
pun. l.03t.l56 6.60 

In the above table it is obvious that the observed 

differences are even reater for students when classified 
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according to homes in which first place is given to the 

use of a Darticular type of control. These groups rep- 

resent s more consistent trend in oractices than do the 

groups set forth in Table XII. Differences in mean scores 

for those in homes where corporal punishment is given 

first choice show observed differences of l.54±.13 

scale values on the praise measurement and l.03±.156 

scale values on the corporal punishment measurement. 

These differences are 11.84 and 6.60 tines their probable 

errors. Since 91 cases are represented in the group 

practicing praise most consistently and 53 are included 

in the group practicing corporal punishment most consis- 

tently, it would seem that these results may be consider- 

ed significant. 

A further analysis of the above conclusions is 

found in the following table regarding attitudes children 

thought their mothers and fathers held. VJhi students 

checked what their parents believed (i.e. parents' atti- 

tudes toward praise, fear and corporal punishment res- 

pectively) it is obvious that they could not make accurate 

judnents. Attitudes and practices may, as previously 

stated, differ widely. Judgments of attitudes held are 

therefore usually made on the practices used; in this 

study it is clear that what the students thought their 

parents believed were really practices they followed. 

Assuming that what was checked was practice the results 
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should once fiore verify the above conclusions relating 
to practices, with the added value of segregating prac- 

tices of individual parents. That is, where one type of 

control (here called attitude) was used exclusively by 

both parents one might predict an influence more pro- 

nouriced than otherwise on attitudes of the students. 
This was exactly what happened, as shown be1ow 

The Influence of Parent Attitudes on the Deve1pment of 

Student Attitudes 

Table XIV 

Attitudes of Students as Related to Attitudes of Parents 

Who Held Various Views as to Methods of Discipline 

Topic ì\iean Scores with Probable Errors and Standard 
relating Deviations 
to liother Father Idother Father 

favored favored favored favored 
praise more praise more cor. pun. cor.pim. 
than fear or than fear more than more than 
cor. pun. or cor. pun. fear or fear or 

___________ jrae_ praise 
N- 72 N- 58 N- 43 N- 57 

praise 3.96t.09 3.91±..09 5.47±.1l 5.11±.13 
3D-1.157 SD1.O96 3D-1.192 3D-1.427 

fear 6.77±.09 6.72*.lO 6.39±.12 6.61i.12 
SD-1.133 SD-1.126 SD-l.187 SD-l.342 

cor. 5.58i.1l 5.56.14 4.34±.13 4.55±.11 
pun. SD1.45 3D-1.532 SDu1.251 3D-1.275 

It is interesting to notice that the influence of 

the father and uother (based on the students' evaluation 
of what they believe their parents' think) is evident and 
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that there is little difference between the influence 

of the father and mother as measured by the attitude 

scores of their children. These results are consistent 

with previous results and furthermore, they are important 

in that they point out the great influence of parents 

in shaping the attitudes or opinions of their children. 

These data alone support an already existing belief that 

parent education programs are important. 

ìore important yet in strengthening the growing 

belief that practices in one's environment develop atti- 

tudes are set forth in the mean attitude scores which 

result when students think both parents consistently 

believe in the same form of discipline. 

moH1 YT 

Student Attitudes Vthen TheIr Parents (According to the 

Students' Evaluation) Believe in the Same Form of 

Discipline 

Topic Methods of disciplining with mean scores, pro- 
relating bable errors and standard deviations. 
to Both parents favored Both parents favored 

praise corporal Dunisbn11t 
N- 21 N- 20 

praise 3.33.l3 5.83.l3 
SD- .4 SD- .868 

fear 6.63.l3 5.98*.19 
SD-.940 SD- .956 

cor. 6.l8.lb 4.25.l9 
pun. SD'l.2l2 SD"l.276 
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Further differences in mean scores as set forth 

in Tables XIV and XV have been analyzed for their sig- 

nificance. (See Table XVI). 

Table XVI 

Significance of Differences Among Student Attitides 

According to Classifications Set Forth in Table XIV and 

Table XV 

Topic iother favored Father favored Both narents 
relating praise versus praise versus favored praise 
to mother favored Father favored versus Both 

cor. pun. cor. pun. parents favored 
cor. pun. 

Obs.dif. Obs.dif. Obs.dif .Obs.dif Obs.dif .Obs.dif. 
with PE div.by with PE div.by with PE div.by 
of dif. PE of of dif. PE of of dif. PE of 

dif. dif. dif. 

praise l.5l.E 10.63 l.2O 7.59 2.00* 11.11 
.142 .158 .1U 

fear 3b 2.53 .11± .705 .650* 3.38 
.15 .156 .191 

cor. 1.24* 7.29 1.01±. 5.67 l.93± 7.39 
pun. .17 .17ó .261 

Significant differences were found in student atti- 

tudes for both praise and corporal puriishuent between the 

groups in which the students believed their mothers 

favored praise and those that believed that parents favored 

corporal punishment. These differences are 1.51±.142 and 

1.24.17 respectively for praise and corporal punishment. 

The former difference Is 10.63 and the latter is 7.29 
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times its probable error. Vhen student scores were classi- 

fled on the same basis as above except for father rather 

than mother, similar differences were found. Observed 

differences were l.2O.l57 and l.Ol.l78 respectively 

for praise and corporal punishment. The difference for 

the former is 7.59 and for the latter is 5.69 times the 

probable error. These differences therefore are sirnifi- 

cant. It is interesting to notice that the differences 

in student scores for fear, when classified are not signi- 

ficant, according to fathers' preference for praise 

rather than for corporal punishment. Differences, however 

in the instance of the mothers' favoring praise rather 

than corporal punishment and also of both parents' 

favoring praise, while not sufficient to indicate complete 

reliability, do show some degree of significance. In 

other words, the chances are 95 to 100 for the former and 

98.8 to 100 for the latter that those differences are 

greater than zero. 

Before beginning the study the investigator was 

quite curious to know whether types of control used in 

the home would tend to develop a tolerance for or a 

positive acceptance of, these methods by the children or 

whether the opposite tendency would manifest itself. 

In other words, does one accept his environmtal attitudes 

-good or poor- or is one inclined to think that a contrary 

mode of thinking is preferable? If one has been spanked 
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much as a child, is one likely to say "Spanking was good 

for me, hence I shall spank my children," on the assuinp- 

tion that UI jj a superior product and prove the effi- 

cacy of the method in question?" Or on the other hand, 

is one likely to say: I was spanked when I was a child 

and I felt resentful toward my parents and that spanking 

did me no good, consequently I shall bring up my children 

by a different method. I shall never spank.'t Until there 

is definite proof to the contrary one may hold whichever 

view he believes and no one may gainsay its truth but in 

this survey there seems to be quite decided verification 

of the former view. Not that there may not appear 

isolated cases of the reverse due to peculiar personality 

traits or to instances where a type of control has been 

very much overdone and thus discredited. But the burden 

of the proof, as shown by the writer's data, is in favor 

of acceptance of one's own experiences in one's own 

home as valid. 

DIFFERENCES AMONG PARENT ATTITUDES 

Difference Due to Education 

To determine possible influences in the developmext 

of attitudes, parent scores were grouped in several ways 

for analysis. Ilany people feel that those adults who 

have had greater educational opportunities show a tendency 



to hold. more mature attitudes. To see if this might be 

the case, the attitude scores of the parents included in 

this study were classified on the basis of education 

(See Table XVII): 

Table XVII 

Parent Attitudes Then Classified According to ducation 

Topic iIean scores of parents having varying degrees of 
relating education 
to Grade Grade High Beyond College 

school school School High coin- 
uncorn- coin- corn- school pleted 
pleted pleted pleted. 

-- N l& N 6d N4l N-23 N-14 

praise 4.35 3.77 3.86 4.10 4.26 

fear 6.41 6.53 6.67 

cor. 
pun. 4.27 4.84 4.26 4.58 4.50 

The results of this analysis were disappointing 

if one expected to be able to say 'Genera1 education is 

the enlightening element in life. The good practices 
we have are indebted to its beneficent influence.t' For 

by comparison with the judges' attitudes which we used 

as the best available standards of disciplinary methods, 

the parent of grade school education has a slightly better 

attitude toward praise, fear and corporal punishment than 

has the college graduate. Mean parent scores for all the 

classifications show practically the sarie attitudes toward 
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corporal punisiiirient. Evidently a general education has 

little bearing on the problems that relate to child 
control. 

To better understand the status of attitudes held 
by parents it seems important to determine sex differences. 
If gaps in attitudes toward discipline exist, these should 
be understood by parents. (See Table XVIII). 

Table XVIII 

Parent Attitudes When Classified According to Sex 

Topic Mean Scores with Probable Errors and Standard relating Deviations 
to Men Womi Observed dif. Observed dif. 

with PE of dif. div. by PE 
of dif. 

N. 48 N 107 

praise 4.29±-.l2 3.7l.O7 .58±.13d 4.20 
SDl.256 SDl.l3 

fear 6.l8±-.l2 6.67E.09 .49E.15 3.27 
SD'l.26B SD'l.38O 

cor. 4.2b.l5 4/2l2 .44.l9 2.32 
puri. SDl.573 SD=l.696 

Women showed a more favorable attitude toward 
praise than men and a more unfavorable attitude toward 
fear and corporal punisi-nent. Since this difference was 

also found with boys and girls it is felt that there 
exists a real sex difference in respect to attitudes 
toward discipline. The reader may observe that the atti- 
tudes of women and girls reflect more nearly those of 



the judges. (Note Table Iv). The ninber of cases includ. 

in these groups (48 and 107) are sufficient to warrant 

the drawing of conclusions. The fact that the observed 

sex difference on the scale relating to praise is .58 

scale values or 4.20 times the probable error, shows that 

a true difference exists. A difference of .49 was found 

on the scale relating to 

times the probable error 

98.6 chances in 100 that 

zero. The difference of 

relating to corporal pun 

error. The chances that 

zero are 94 in 100. 

fear. This difference is 3.27 

or stated differently, there are 

this difference is greater than 

.44 which was found on the scale 

isbment is 2.32 times the probable 

this difference is greater than 

Differences Due to Nat ìona 

No figures are introduced here to show the relation- 

ship between parent attitudes and nationality since mean 

scores indicate that no trends whatever exist. It may 

be that nationality does not influence attitude or it 

may be that the subjects having lived in this country for 

some time tend to become homogenous in attitude. 

Comment on Table XIX seems unnecessary since the differ- 

ences shown here are similar to the differences found 

between student and parent when classified on the 

same basis. These data only give further evidence that 

an individual's evaluation of his parats' attitude is 



closely related to that individual's attitude. That is, 

people tend to be what they think their parents are so 

far as attitude is concerned. Before definite state- 

ments can be made however other attitudes need investiga- 

tion. 

Table XIX 

Attitudes o± Parents as Related to Practices of Control 

Used by Their Parents 

Topic Mean scores with probable errors and standard 
relating deviations in cases where the most frequently 
to used form of discipline is: 

praise fear or cor. Obs.dif.with Obs.dif. 
pun. PE of dif. div.by PE 

of du. 
--..---- 

_____________ 
49 N 4 

praise 3.21*.07 4.2l.l3 l.00.l47 6.80 
SD-.692 SD-1.285 

fear 6.6l.l4 6.39±.il 22*.175 1.25 
SD'1.422 SD'-1.159 

cor. 5.46-.18 4.25.l4 l.21±.228 5.3]. 
pun. SD'l.8l7 SD=l.476 
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Table 

Attitudes of Parents as Related to Practices of Control 

Used by Their Parents 

Topic Mean scores with probable errors and standard 
relating deviations when the following forms of discip- 
to line were used alone: 

praise cor, pun. Obs.dif.with Obs.dif.div. 
N- 17 N- 14 PE of dif. by PE of dif. 

praise 3.l0.l7 4.26.27 l.l6.3l9 3.64 
SD-l.04 SDl.488 

fear 6.77±,22 6.08.26 .69i.34 2.03 
SD-l.316 SDa.l.416 

cor. 5.66*.29 4.27±.31 l.39.424 3.28 
pun. SD-1.78 SD.1.7O 

Seemingly the most significant influence exerted 

toward attitudes (of all the probable influences studied 

so far by the writer) has been that of practices in the 

home. This is true whether it be practices in the hones 

of the children or practices in the homes of the parents. 

Reference to Tables X to XVI inclusive as well as the 

above table will show this fact quite clearly. Thus it 

appears that the envirormient largely molds attitudes 

and that practices are most responsible for the opinions 

expressed on this subject. 

Differences Resulting from Reading Articles on 

Child Care and Training and Listenin to Radio Talks in 

That Field 

Since programs of parent education which reach the 
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public through reading material or radio programs are 

now carried on, it seemed worth while to attempt to 

determine any differences in attitudes which might result 

when parents gain inforriation in these ways. Any 

differences which may exist can only be considered as 

trends for nothing is known of the amount or type of 

reading or ninber of radio programs reported. 

Table XXI 

Parent Attitudes as Related to the Reading of Articles 

or Listening to Radio Talks on Child Training Subjects 

Topic Iean Scores with Probable Errors and Standard 
relating Deviations 
to Parents who Parents who did Obs.dif.Obs.dif. 

read and lis- not read and lis- with PE div.by 
tened to radio ten to radio of div. PE of 

N- 117 N 38 _________ dif. 

praise 3.4±.O7 
3D-1.193 

fear 6.62t.09 
SD-l.42 

cor. 4.69.1l 
pun. SDl.719 

4.04±-. 13 
SD-l.22 .20-.147 1.36 

6 .23.l4 
SD-1.318 .39*.166 2.34 

4.25.17 
SD-1.5l7 .44t.202 2.17 

The mean scores indicate that those reading articles 

and those listening to radio talks have a riore wholesome 

view as compared with the judges (see Table IV) than do 

those in the other group. The closest apnroach is made 

with respect to praise. Whether the improvement noted is 

in consequence of actual training received through the 



52 

press and radio is somewhat questionable for, after all, 

the infonnation available, or at least made use of, by 

these people is believed to be meager. It may be that 

the types of persons who read articles of this kind are 

those who question and think and are interested in child 

develonent to a greater extent than those who neither 

read nor listen to radio programs on such matters. As 

a result are they not more alert to glean from their own 

or the experience of others those trends of thought which 

are most helpful and lend greater influence toward better 

living? 

DIFFERENCES BET'NEEN PARENT AND ADOLESCENT ATTITUDES 

Generation Differences 

When all students included in the study were corn- 

pared with all parents included in the study there was 

found to be a marked favoring of praise by the younger 

generation and a greater disapproval of corporal punish- 

ment. These data show that generation ìifferences in the 

fear attitude do not correspond to the differences in 

feeling toward the other two forms of control. Just why 

this should be one can only conjecture. Ilay it be that 

the younger generation, in turning against corporal punish- 

ment in line with present day trends of thought, reluc- 

tantly relinquish from their minds the alternative forni 
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of force available, unwilling to give up one positive 

measure because they are unsure of an effective substi- 

tute? 

Table_XXII 

Attitudes as Related to the Two Generations Included in 

This Study 

Topic Mean score with probable errors and standard 
relating deviations 
to Parents Adolescents Obs.dif. Obs. dif,div. 

with PE by PE of 
N 155 N 218 of dif. dif. 

praise 3.89.O6 
SDl. 196 

fear 6.52.O7 
SD i 362 

cor. 4.58.O9 
pun. SDi.687 

4.58t.06 .69±.O848 8.21 
SD1.316 

6.56E.05 .04&.086 .465 
SDi.198 

5.O5.O7 .47E.114 2.32 
SD1.434 
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Interrelationship of Parent and Adolescent Attitudes 

Table XXIII 

Interrelationship of Parent and Adolescent Attitudes 

Ylhen Subjects in Given Families are Classified According 

To Generations 

Topic Mean Scores of Mothers, Fathers, Daughters, Sons 
relating 
to mothers fathers daughters sons 

N 56 N- 62 

praise 3.80 4.56 

fear 6.65 6.6b 

cor. 4.89 5.33 
pun. 

N- 32 N'- 36 

praise 3.55 4.73 

fear 6.55 6.06 

cor. 4.56 4.59 
pun. 

N- 27 3Q 

praise 4.29 4.79 

fear 6.29 6.62 

cor. 4.38 5.19 
pun. 

N- li N'- 11 

praise 4.23 5.10 

fear 5.78 5.83 

cor. 3.52 4.43 
pun. 
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In the above analyses of data the writer has dis- 

covered two conflicting factors - namely, sex and 

generation influence (see Table XXIII). There is a 

tendency for the present generation to be more strongly 

opposed to praise than is the past generation. There 

is also a tendency for women and. girls to feel more 

favorable toward praise and more opposed to corporal puni- 

shment than do men and boys. A diagram will make this 

point more clear: 

1 2 3 4 5 6 7 8 9 10 11 .. asse ases sa.. as.. a5ss 555 ass. esse s... ..e - 
a b. praise 

c. 
ci. 

(a - mother b - father c - daughter d - son) 

1 2 3 4 5 6 7 8 9 10 li se.. eses.? ae.s a.. ss s... .e essa si.ss. e.. - 

e cor.pun. 
b d. 

c 

(a - father b - son c - mother d - daughter) 

Charting the attitudes of mothers, fathers, Sons 

and daughters on a linear continuum we have the picture of 

relative positions shown above. Drawing lines to repre- 

sent the magnitude of feeling for praise and against 

corporal punishment respectively we have the following: 
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1 2 4 5 6 7 8 9 10 11 

te...,.. .51.5..?... St.... te... I.e..?... SSS eSS'SS 5S 

pr a ï s e 

For praise: ___________ son 

_________ _________daughter 

___________________________ father 
___________________________mother 

1 2 3 4 5 6 7 8 9 10 11 
'eSe.,.... 5555'S.5.' SSS.?.... T .... - 

cor. pun. 

For cor.pun. _________________________daughter 
________________________________mother 

___________________________ son 
father 

It appears to be clear that the mother is most 

favorable to praise by reason of her sex and of her 

generation. The sons for the same reasons are most un- 

favorable toward praise, while the daughter and father 

due to opposite drawing forces - sex and generation - 

tend to meet. Looking at the lines representing 

feelings against corporal punisiment we get a similar 

picture although reversed. Here the daughter is found to 

be the most opposed to corporal punishment due to the 

influences of generation snd sex while the father is 

least opposed due to the same factors and mother and 

son tend to come together drawn by the two opposing 

forces mentioned above. 

Another interesting point found in the comparison 

of the lines is the fact that the feeling of each for 

praise is stronger thnie feeling of each against 
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corporal punisient, or in other words, the attitudes 

relative to praise more nearly approach the standards 

set by the judges than do the attitudes relative to 

corporal punisbnit. The conception of corporal punish- 

ment (that is, control by force) seems to be of the "die 

hard" type. 

To determine further relationships in attitude 

between mothers and their own sons, mothers and their 

daughters, fathers and their sons, fathers and their 

daughters, and husbands and their own wives, correlations 

were ascertained. The results are as follows: 

Table XXIV 

Attitude Relationship Existing Between Members of 

Families as Shown by Correlations With Their Probable 

Errors 

Topic Mothers iiothers Fathers Fathers Husbands 
relating and and and and and 
to daughters sons daughters sons wives 

N56,62 N32,36 N37,3O N-ll,l1 N42,42 

praise .11±.O&3 .3l±.lO _.06th.08 -.08±.22 .5±.O7 

fear .22.l2 .11.lO .007.l46-.3O±.l8 37±.09 

cor. 
pun. .29.O3 .27.l48 .23.l2 .33.l8 .61±.02 

As measured by these scales, correlations are 

low in all relationships involving parents and their own 

children. These correlations range from -.3O.l8 to 
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+.33.l8. From these data it would appear that there is 

no real relationship between individual parent and 

adolescent attitude. Attention is called io a previous 

analysis in this chapter which clearly shows that 

definite relationships exist between the ado] scent atti- 

tude included in this study and the sdolescent's evalua- 

tion of the attitude held by his narent. These analyses 

therefore tend to show that for the attitudes included in 

this study, the adolescent's evaluation of his own parents 

attitude is more important in shaping this adolescent's 

attitude than is the actual attitude held by the parent. 

Low but significant correlations however do 

exist between husbands and wives. These correlations 

with their probable errors range from .3/*.O9 to .61±.02. 

This appears to show that husbands and wives who live 

together tend to hold similar attitudes. 

Observations Made by the Víriter and Points Suggested by 

the Subjects Whose Attitudes were Measured 

In gathering the data included in this study the 

writer becsme aware of the fact that there is a feeling 

today even among those who have had no training in child 

develoient that the currents of opinion relative to 

the disciplining of children are undergoing modification, 

that science is pointing the way to some radical changes 
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and that parents are no longer considered the embod,iment 

of wisdom where children are concerned. As a consequence 

one finds parents a bit fearful of expressing an opinion 

which might prove to be out-of-date. It would seem that 

parent educators should establ±sh confidence in the minds 

of parents. 

Seeming inconsistencies occur due to the overlap- 

ping of attitudes. A parent will say I believe that 

parents should raise their children to be afraid of 

breaking the law' and again "I feel that scaring child- 

ren to control their behavior always makes cowards of 

them." The idea that seems to be uppermost in the mind 

when the first statement is subscribed to is that 

children at all costs should be made into law abiding 

citizens and that fear of consequences is the only means 

available. It does not occur apparently to this indivi- 

dual that other means exist by which law-abiding citizens 

are produced and so this most desirable end - making of a 

good citizen - justifies the means employed - the making 

of a coward - an undesirable end. Again "I feel that 

children should be frightened to rrevent their entering 

into situations which will bring them bodily injury." 

Once more to the average parent the end justifies the 

means. Another example will, tend to show that inconsis- 

tent attitudes are frequently voiced. "I think young 

children should be spanked when they do not obey," is 



checked and later followed by the checked statement, 11T 

think corporal punishment destroys free and natural 

relationships between child and parents." The checking 

of the second suggests to the writer logical thinking; 

the checking of the first seems rather to indicate the 

blind following of nass opinion. This is even better 

illustrated by the declaration, "I believe in the old 

saying 'spare the rod and spoil the child". Belief ïn 

the latter is on a par with belief in the advertised 

merits of the wares with the catchy slogans. 

Some parents were concerned with the fact that only 

three methods of discipline were presented whereas they 

believed other forms were preferable. with 

children" was perhaps given more than any other as a 

better form of control. "Giving of responsibility," 

"sharing work and play,t "with-holding privi1egesI were 

other methods given that were believed to be better than 

either praise, fear or corporal punishment. Llany times 

the statement was made "Each child requires a form of 

discipline all its own." 

Had it been possible to make an investigation 

covering a broader field it is believed that much inter- 

esting information could have been gathered in addition 

to that herein presented. The writer recommends there- 

fore that the natter of discipline be more extensively 

studied. 
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Chapter V 

SUI.1LARY AJD CONCLUSIONS 

Attitudes of high school adolescents (96 boys and 

122 girls) and attitudes of parents (48 men and 107 women) 

were measured to deternine just what attitudes these 

groups hold with respect to the use of praise, fear and 

corporal punishment as methods of controlling children. 

The scales used in this study to measure these attit.ides 

were two constructed by Dr. Brandon and one constructed 

by Dr. Ackerly. The scales were similar to those used 

by Dr. Thurstone in measuring religious attitudes. The 

average of the values of the endorsed items on the linear 

continuum was called the individualts score. Group atti-. 

tudes were reported in terms of mean attitude scores for 

individuals within a given group. The criteria used in 

evaluating the maturity of attitudes was the composite 

judgment (or mean scores) of a group of highly qualified 

judges. 

Group classifications of various kinds were made 

to discover prevailing differences in attithdes. Three 

fields were explored and relationships sought as follows: 

(1) attitudes of adolescents with reference to class 

placement, sex differences, influence of child care and 

training courses in high school, c±ty versus country 

life, size of families, enjoyment in the companionship 
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of children, contacts with children, practices of control 

used by their parents, relationship to attitudes of fath 

or mother; (2) attitudes of parents with reference to 

education, sex differences, nationality, size of families, 

forms of discipline used by their parents, reading 

articles on child care and training and listening to radio 

talks in this field, generation differences; (3 interre- 

lationships, as mothers and daughters, mothers and Sons, 

fathers and daughters, fathers and sons. 

The data as measured by attitude scales show the 

following: 

1. Insignificant differences were found in the 

attitudesheld by city and country young people. 

2. Only small differences were observed between 

the attitudes held by those who had contacts with child- 

ren and those who did not or between those representIng 

different sized families. 

3. Significant differences were found when com- 

parisons of student scores were made on the basis of 

the studentt s enjonnent of children. This was particu- 

larly true with reference to the attitude of praise. 

4. Although not completely significant, differ- 

ences were found favoring those who had completed courses. 

5. Apparently inconsistent attitudes were held 

relative to class placement. Seniors held a better 
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attitude toward praise (as compared with the judges) 

than fresbmen, but a less desirable attitude toward cor- 

poral punishment. 

6. Significant sex differences were observed for 

the use of fear and corporal punishment and fairly signi- 

ficant differences for praise. Girls favored praise more 

than boys and boys favored corporal punishment and fear 

more than did the girls. In general, girls' attitudes 

tended to be more mature. 

7. Very significant differences existed when 

students were classified according to different practices 

of discipline used in the home and also when classified 

according to the attitude students believed their 

parents held. (Attitudes and practices as viewed by 

children were probably the same.) It was found that 

where praise was the prevailing practice (or attitude) 

in the home, the chilth'&ì viewed praise with much 

greater favor than when corporal punishment was the pre- 

vailing practice (or attitude). When conditions were 

the opposite of those statedove, the reverse was 

true. 

8. Education and nationality had little apparent 

bearing on attitudes held by the parents. As to educa- 

tion, this was also shovi in the student scores when 

classified on the basis of classes. 

9. The difference in size of the families in which 



the subjects were reared accounted for little difference 

in attitudes. 

10. Sex differences between parents are similar to 

those found between boys and girls. 

11. As with adolescents, so with parents, the 

influence of child care and training courses brought 

about a more favorable attitude. Greater differences were 

found in the attitudes of fear and corporal punishment 

than in the attitude of praise. 

12. The difference due to ;eneration was a 

rather marked one. Fathers and mothers favored praise 

more than boys and girls and boys and girls were more 

opposed to corporal punishment than were the mo:hers and 

fathers. 

13. In the analysis of parent attitudes a condition 

was found very similar to that which obtained among boys 

and girls. That is, the most pronounced differences 

were those apparently resulting from practices in the 

home. The attitude held bore a very definite relationship 

to the practice used in that individual's hone. 

14. Mothers' and daughters' attitudes were related 

as to sex and opposed as to generation. 

15. Mothers' and sons' attitudes were opposed as 

to sex and generation. 

16. Fathers' and daughters' attitudes were opposed 
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as to sex and generation. 

17. Fathers' and sonst attitudes were related as 

to sex and opposed as to generation. 

18. Correlations of attitudes among members of 

families were not found to be highly significant in any 

case. 

19. Finally, the writer wishes to state that in her 

opinion attitudes in the field of child control or dis- 

cipline are complicated by many factors which riiake it 

difficult to separate the chief influences so as to be 

able to show an outstanding relationship of cause and 

effect. However, most hopeful in determining desirable 

attitudes in the future relative to this subject appear 

to the writer to be proper control of environmental 

conditions and specific education in child training. 

The writer would like to emphasize that the chief 

value in a study of attitudes such as this lies in the 

possibility of its being of some help in promoting a change 

of practice in disciplinary procedures. At the same 

time the limitations of this study must be borne in mind 

also. That is, not attitudes alone can effect changes in 

practice. As Dr. Ojemann () points out - knowledge, 

attitude, skills, and emotional patterns are all included 

as determiners of practice. Notwithstanding it seems 

eminently worth while to investigate one of the factors 



instrumenta]. in influencing practices if by so doing a 

portion of the field can be clarified somewhat and made 

more amenable to satisfactory control. 
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APPEIDIX 

Information Sheet Filled out bjstudent 

Da te 

Name of student Sex Age 

Class (Fresh., Soph., Jr., Sr.,) 

Father's occupation at present__________________________ 

Nother's occupation at present____________________________ 

Have you had a course in Child Care and Training_________ 
(yes or no) 

Do you enjoy being with children______________ 
(yes or no) 

Previous experience with children: 
Contacts. Yes No______ 
Vlith neighbor's or relatives' children. Yes No 
Care of children in own home. Yes No____ 

Do you read articles on child care and training?Yes_No_ 

Practices of control used in upbringing: 
Praise ______________________ 
Fear_____________________________ 
Corp5ral punishment______ 

(Check in correct blank; one check for type most 
used; two checks for next in use; tbTee checks 
for other if used at all.) 

Attitude of mother toward use of: 

Fraise 
Fear 
Corp3l punishmit 

Attitude of father toward use of: 

Praise_____________ 
Fea r______________________________ 
Corporal uniient 
(Answer for or against or, if not wholly for or 
against tell on what occasion they would use.) 

Remarks: 



70 
INFORIdATION SIIEET FILLED OUT BY PARENTS 

Da te 

Name - Sex 

Are you a graduate of: 
Grade school - Yes No______ 
High school - Yes No______ 
College - Yes NO______ 

Are you native born? Yes No Foreign born?Yes_No 
How far removed are you frani foreign parentage? 

Once removed 
Twice remove 
Llore than twice 
Nationality 

How many children have you?________ 

Ages _____ 

What forms of discipline did yom parents use in the haine? 

Corporal punishment_____ 
Pr a i se 
Fear 

(Check in correct blank; one check for type used 
most; two checks for next in use; three checks 
for other if used at all.) 

Do you read articles on child care and training? Yes No 

Do you listen to radio talks in this field? Yes No 

Remarks: 
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Brandon ATTITUDE SCALES 

AttitudeToward. PriseasaMeans of Control 

Definition: Praise as used in this scale neans a verbal 
exì5ressi6n of approval directed toward the child. Unless 
a special degree of praise is mentioned in the individual 
statement, assne that the praise is not given in great 
extremes, either in amount or emotional intensity. 

( ) 1. As a means of controlling future behavior, I think 
praise ranks low. 

( ) 2. I think when praise is used as a method of control, 
the child is very liable to work definïtely for 
praise rather than for the sake of good perform- 
ance. 

( ) 3. I think praise is an inefficient means of control. 
( ) 4. I think a child who responds to praise is liable 

to be at the mercy of the opinions of others. 
( ) 5. I think without some praise a child becomes dis- 

couraged. 
( ) 6. I think praise stimulates control through building 

self-reliance. 
( ) 7. I think any method of control which carries with 

it some praise is far better in every respect than 
methods of control which lack praise. 

C ) 8. I think praise is the best way to get a child to 
do the things he should do. 

( ) 9. I think praise has some value, but I am not over- 
enthusiastic about it. 

C ) 10. I think praise has value if it is used only when 
the child feels sure he deserved praise. 

( ) li. I think praise as a means of control has value 
only when it is used sparingly. 

( ) 12. Although praise is not the only desirable method 
of control, I think it is one of the best. 

( ) 13. Since a young child cannot look far ahead, I think 
praise serves as a good stimulus until he is old 
enough to weigh values. 

C ) 14. I think praise is a good means of control if it 
is not used exclusively. 

C ) 15. If a child receives some praise for his success, 
I think he has a better basis for making future 
judgments. 

( ) 16. I think praise should be used only when other 
of control have failed. 

( ) 17. I think in many children praise may lead to 

dishonesty. 
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( ) 18. I thin] praise of any kind causes a child to 
play up to outward appearances rather than 
real values of life. 

( ) 19. Praise as a means of control gets desirable 
results. 

( ) 20. I think a great drawback to the use of praise as 
a means of control is that it teaches the child 
to tolerate a condition in order that he may 
receive praise. 

C ) 21. I think praise is the wrong type of motivation 
to use as a means of control. 

C ) 22. It is my opinion that praise is valuable, but 
it can not fill all needs as a means of control. 

( )' 23. I think praise as a means of reward caises 
children to do their best work only when someone 
is near to give them praise. 

( ) 24. I think praise as a means of control has value 
for some children, but for others it has no 
vlaue. 

( ) 25. I am so uncertain about the use of praise as a 
means of control that I should hesitate to try 
it on a child. 

( ) 26. I think praise as a means of control is doubtful 
in value, because less than half of the parents 
know how to use it wisely. 

( ) 27. I think praise has value, but it will not solve 
all difficulties. 

( ) 28. I think children may be confused as to what 
constitutes real values if they are praised when 
they think they do not deserve it. 

( ) 29. I think praise as a means of control is a danerous 
method to follow. 

) 30. I think praise is the best means of control. 
( ) 31. I think praise of 'y kind is absolutely detrinen- 

tal to the child's development. 
( ) 32. I think praise is the only means of control which 

produces as good psychological reaction on the 
part of the child. 
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Attitude Toward the Use of Fear as a Means 

of Controlling Children. 

C ) 1. I feel that scaring a child now and then by a 
promise of a whipping doesn't hurt the child in any way. 

( ) 2. I believe that to tell a child the policeman or "bogy man" will et him if he doesntt mind is one of the best methods of controlling a child. 
( ) 3. I feel that children should be frightened to prevent them froni entering into situations which will bring them bodily injury. 
( ) 4. I believe that fear is the most desirable method to use in controlling the behavior of children. 
( ) 5. I believe that parents should raise their children to be afraid of breaking the law. 
( ) 6. I feel that children should be taught by parents to be afraid of over-stepping social conventions. 
( ) 7. I believe that fear as a means of controlling children has an equal chance for aiding and for harming the child's normal develonent. 
( ) 8. Since fear is so powerful as a means of control, it is the best method to use with children. 
( ) 9. I feel that scaring children to control their beha- vior always makes cowards of them. 
( ) 10. I believe that fear is a desirable and easy method to use for controlling children. 
C ) il. I feel that the use of fear as a means of control- ling children always inhibits their ability to think clearly. 
C ) 12. I feel that the use of fear to control the child invariably has unlimited possibilities for injuring the normal devélopment of the child. 
( ) 13. I believe that fear is the only effective means that can be used to control children. 
( ) 14. I believe that using fear to control children will prevent them from developing the ability to meet einergencic s. 
( ) 15. An excessive use of fear to control the behavior sometinEs makes cowards of them. 

) 16. I feel that scaring children to control their behavior sometimes makes cowards of them. 
( ) 17. I believe that fear should be used only in extreme cases to control the behavior of children. 
( ) 18. I feel that an excessive use of fear to control 

a child often destroys potential possibilities 
which the child may have for leadership. 
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C ) 19. I feel that it is undesirable for parents to 
frighten children bì telling them they wont t be 
loved if they fail to comply with the parents' 
wishes. 

( ) 20. I believe that the use of fear in any form is an 
objectionable method of controlling the behavior 
of children. 

( ) 21. i believe that an occasional use of fear to 
control children is not objectionable. 

( ) 22. I believe that fear as a means of controlling 
children is highly objectionable. 

Brandon 

Corporal Punisbment as a Iieans of Control 

Definition: Corporal Punisbment as used in this scale 
has reference to the influction of punishment in the 
form of spanking, slapping or hitting any part of the 
child's body. It is also assumed that corporal punish- 
ment is used in moderation and not in extreme, and that 
it is administered when the adult is not under the 
influence of the strong emotion of anger. 

C ) 1. I think young children should be spanked when they 
do not obey. 

( ) 2. I think corporal punishment produces nervous 
disorders in children. 

C ) 5. I think corporal punishment is brutal. 
( ) 4. I think corporal punishment is good for some 

children, but it must be used with caution for 
others. 

C ) 5. Corporal punishment has value in teaching the young 
child that he is not the "head of the household.tt 

( ) 6. Corporal punishment is valuable if it is used 
sparingly and consistently. 

C ) 7. I think corporal punishment has no place as a means 
of control. 

( ) 8. I believe in the old saying "spare the rod and 
spoil the child." 

C ) 9. I think corporal punishment produces slightly 
unfavorable results. 

C ) 10. I should seriously object if other persons spanked 
my children. 

C ) 11. I think corporal punishment satisfies the parents' 
desire for revenge and gives the child no help. 

C ) 12. I think corporal punishment makes a child timid 
and poorly qualified to assert himself at times 
when he should show initiative. 
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( ) 13. I think corporal pun.isliinent does a child an in- 
justice because it is humiliating to him. 

( ) 14. I think corporal punishment destroys free and 
natural relationships between child and paÍents. 

( ) 15. I think corporal punisthient is very effective as 
a means of conditioning the child against 
undesirable conduct. 

( ) 16. I think corporal punislanent is a failure because it does not remove the cause of the difficulty. 
( ) 17. I think corporal punisbnient is a good means of 

control if it is used only for young children and 
discarded as soon as the child can understand 
¡nd reason. 

( ) 18. I think corporal puriïsbinent should be used only 
in meeting situations which involve physical 
danger to the child. 

( ) 19. I think corporal punisbment should be used on 
children who are bold and very aggressive, but 
less frequently on children who are shy. 

( ) 20. I think corporal punishment is hampering to the 
shy childts personality growth. 

( ) 21. Since corporal punishment has survived for many 
generations, it must have some value. 

( ) 22. I think corporal punisbnient is desirable for 
boys but I question its use for girls. 

( ) 23. Sometimes I think corporal punisbmit should be 
used, and at other times I feel very doubtful 
about the wisdom of its use. 

( ) 24. Persons who use corporal punisbment are not aware 
of the dangers involved in its use. 

( ) 25. I think corporal punishment is sometimes justifi- 
able and sometimes it is not. 

( ) 26. I think corporal puriisbment ta.akes the child 
feel insecure. 

C ) 21. I think corporal punïsbment tends to make a 
child want to "get even" with the person who 
pimishe s. 

( ) 28. I believe in very few punisbments, but when they 
are given I think there is no good substitute 
for a sound spanking. 

( ) 29. Corporal punisbment, when rarely used and lightly 
administered, is a good thing. 

( ) $0. I would not hesitate to use corporal punisbment 
for any type of situation which calls for disci- 
pline. 

C ) 31. It is my opinion that there is no reason why 
corporal punishment should not be used for 
children of all ages. 

( ) $2. I like corporal punishment because it expresses to 
the child, in a-definite way, the adult's dis- 
approval of poor behavic. 


