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PREFACE 

The purpose of writinr? this paper is to rake a study 

of the development of the experimental prorress report card 

for the Portland, Oreron, secondary schools. 

The paper Is not written for the purpose of Rlvin'r a 

detailed analysis of Larkin system8 nor lenthy evaluations 

of recent innovations In pupil reportInr, but rather to pro- 

vide s composite record of the Portland report card experi- 

nientation. It is based on the reports and studies of the 

various contmittees that were established to develop report- 

inc forms and Includes backçround material on pupil report- 

ing as abstracted from the literature of authorities in the 

field. 

The writer undertook this study at the su-;estIon of 

individuals who felt that there was a creat need for It. It 

is the writer's hope thRt the compilation of materials and 

the sur-»e8tions presented will be of' value to the eDtire 

school personnel and will aid them in the development of an 

ecinitable reportinhz system for the Portland schools. 

The writer expreees his appreciation for the euestIona 

'Iven him by Miss Francis Mcliul, Director of iidance; 

Jfr. Olin Wills, Chairman of the Report Committee and Princi- 

pal of Lincoln High School; and Mr. Paul Pthckney, Director 

of Secondary Education. 



CHAPTER I 

NATIONAL TRENDS IN STUDENT REPORTP'Y' 

An educational speaker is 8aid to have remarked, "The 

school with its formal lifeless curriculum and its poor 
teachinçr methods has otten into such a fix that a mark1n 

system had to be invented to make pupila work."(l) 
The statement, whether actuaLly made or not, -larinrly 

brin,a out the inadequacies of markinc systems and pupil re- 
port1n that have been the rule th.rougiout the nation's 
school system. 

The theory of education has been that of mastery of euh- 

ject matter in serles of crade levels, evaluated on the basis 
of teacher judnent as to how well the materials have been 

retained (2) and on a competitive basis with others in the 

eias. 
The traditional system was developed to fit conditions 

of American life that existed years ao. In those days the 
schools were small and were the center of community ather- 
in-s. Life in school was one thinn, arid life at home was 
completely another. The responsibilities of the school and 

home did not overlap. 

1. William H. Burton, kiidance of Iarnin Activities (N. Y: 
D. Appleton-Century Company, 1944), . 479 

2. Ibid. 
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Because of the complexity of the present-day society 

and huge school enrollments, parents .have little opportunity 

to know and understand the teacher--nor even their own chil- 

dren. The school has taken over many of the responsibilities 

of the borne. It baa created a situation where mutual under- 

standing and cooperation have lessened to an alarming deee. 

For the purpose of educating and training the child to his 

responsibilities in lire and to himself, cooperation and 

harmony are absolutely essential between the school, comini- 

nity and home. 

Present trends in educational thoupit and prac- 
tice, derived from the philosophy of John Dewey, 
are beginning to place educational emphasis on 
the problem of home ani school cooperation as a 
eans of ruidin and developing the child in the 

total sux'roundinrs in which he finde himself. 
Some teachers are beg1nninp to express the desire 
to make the report to the parents in keepin, with 
the implications of this philosophy. The trained 
teacher Is beginning to fee]. the need of a report 
tbt includes more than a record of attendance 
and conduct, evidence of mastery of subject mat- 
ter, and statements of promotion or failure. 
Teachers are coming to regard these matters &s 
only a part of what should concern them in the 
education of the child.() 

There Is a 'owing dissatisfaction with systems of mark- 

Ing that, ainon other thine, encourage the comparison of pu- 

pila with one another. This dissatisfaction seems to be 

3. Robert O. Evans, Practices,, Trends and Issues in Report- 
Ing to Parents on the Welfare of the ¿hild in School 
(N.Y.: Bur. Of Pub., Teachers Collec'e, Col. Univ., l9), p.8. 
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spreadinc to parenta themselves. Many parents intereets 

have been found to be far In advance of what they are getting 

in the way of reporte concernirar the work of the echor'l and 

the educational welfare of their ohildren.(4) 

The 'eneral situation of dissatisfaction with marking 

systems indicates that they do not meet the needs of' modern 

theory and practice in education.(5) 

Educators have been rather slow in recoznizing the need 

for a record of educational experiences of the child and of 

his 3u0Ce85c8 or failures with those experiences. 

Criticism of the traditional report are directed at the 

unreliability of marks, the use of the comparative grading 

feature, the type of motivation inherent in the system, the 

use or marks &8 punishment, the indefiniteness of the infor- 

maton carried by a mark, relative values of matters marked 

and reported to parents, the tendency of individuals t' be 

misled by the markinc, and the obstacles which marks place 

in the way of effective lnatruction.(6) 

Wany studies have been made of the reliability of 

teachers' marks, and they seem to point to the fact that 

teachers differ Rreatly in evaluating the same pieces of 

4. Ibid., p. 8. 

5. Ibid., p. 23. 

6. Ibid., p. 12. 
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work in terris of ordinary peroentae scalea and that they 

differ a much in one subject se another. Mathematical pa- 

pers are not marked w1th no more preci3ion than papere In 

any other subject. The writer participated In one class 

where an examination paper in history was scored by members 

of the class. The scores ranc?ed all the wa from 30 per 

cent to 95 per cent. 

The usual transcript. . . testifies that (the atu- 
dent) had mnrks of 7, 80, or 85, but whether this 
means 75% of at he is capable of learnin of the 
content of the subject or 75 of what the instruc- 
tor knows is not clear.(7) 

It may be said. . . . that teachers In the field of 
science are as prone to use uesses for rades as 
are "unscientific" teachers In the humaniIes. 
Both 'oupe contribute to the peycholoRical non- 
sense of ;'rades.(8) 

Schccl rrark coNparisone can create Ill will between pu- 

pii, parents, and school. flank in class and comparative 

marks tend to emphasize undesIrable competition and prevents 

the development of wholesome relationships to the whole so- 

cial environment by developinp self-intereSt and eeif-oentere- 
nose. The importance of sharth with others le discounted 

in favor of the, development or competitive attitudes and an 

acquisitive (too) spirit.(9) 

7. E. a. Williamson, How to Counsel Students (New York: 
McGraw-Hill Book Coiipany, 1939), p. 25. 

8. IbId., p. 25. 

9. Evans, Op. Cit., p. 16. 



Traditional marks provide little informative value. 

They tell the parent nothing about te child's interests, 

nothing about his abilities to read and comprehend, nothing 

about his understanding of concepts, nothing about the 

causes of failures or swrc-estions for Lnproverìent.(lO) 

Traditional narks do not necessarily represent the 

child's true worth nor do they represent a child's ability 
in terms of originality or adaptability. It is a known 

fact that a child has an Influence upon the teacher in the 

assir'iment of marks.(ll) 

Burton has summarized the weaknesses of th traditional 
card (12): 

1. Emphasis was entirely upon the subject, not 
the learner. Practically the only other 
items to appear besides the 1it of subjects 
were absences, tardiness, and deportment. 

2. Marke were most commonly in the form of per- 
centa,es. Letter and words a;peare later. 

3. No discuaion or interpretation of marks ac- 
companied the card. Thus, the traditional 
cards were not informative to either parents 
or pupIls. . 

4. The real purpoaes of education and outcomes 
of learning were c:ncealed and nelected. 

10. Evans, Op. Cit., p. 17. 

11. Evans, Op. Cit., p. 19. 

12. Burton, Op. Cit., p. 500. 
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5. Wrong attitudes were engendered among the chidren. 
Attention was focused not on real outcomes but on 
the mark. Pupils worked for the mark and "to et 
by." Detrimental attitudes of superiority or in- 
feriority, envy, jealousy, etc., were engendered. 
Cheating and cramming were natural. 

Today, the traditional reporting is obsolete. It is not 

in harmony with the extensive knowledge of child psycholor 

and development and educational psychology. The current 

acceptance of the philosophy that the school is concerned 

with the total development of the child and that individu- 

ala differ markedly in ability; interests; social, mental, 

and emotional maturity; and In social-economic development 

and environment in which they live makes it necessary for 

the school to effectively meet the needs of the pupila and 

to develop a method of reportln that will be most accurate 

with these princile. 

Current Trends. 

Current practices in pupil reporting are in a great 

state of flux. A larpe number of school systems are begin- 

fling to abandon the traditional form of report and aro 
searchln for better procedures. Sorne achool atill con- 

tinue to report monthly or quarterly and Include information 

only in re'ard to scholarship. A Increasing number of 

schools include a report on the attitudes of the student. 
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Throuchout the country the trend ha8 been away from per- 

centacDe marks toward a scale of fewer points--a three-point 

scale is recornriended by many authoritiea.(13) 

The new t:rne cards are beinning to aive some space for 

ratinc' character traits arid conduct habits; and in sorne 

schools formal reports are hein7 replaced by letters to par- 

ents, or the formal reports are supplemented with notes and 

letters to parents.(14) 

Without doubt, the problem of marks is a live issue in 

many school systems. Many developmental proc!rams have been 

under way in many schor'ls throuphout the nation. 

In eneral, the staee of development, in order, seem 

to he (15): 

1. Use of percentages. 

2e Ue of letters interpreted in percentages. 

3. Use of letters interpreted in wards, phrases, 
sentences, or whole pararaphs. 

4. Use of phrases themselves. 

5. Use of words. 

6. Use of letters alone. 

7. Use of other symbols or check marks. 

8, The elimination of marks altoether. No 
system of marks can take the place of personal 

13. Artw E. Traxier, Techniques of (Juidance (New York: 
Harper and Bros., 1945), p. 23. 

14. Ibid., p. 240. 
15. Lvans, 0r. Cit., p. 24. 



interest and personal inquiry, attitudes whiob 
are more or lese foreign to a mechanical mark- 
1n! system. 

Marty educators are reluctant to give up the marking 
system and are endeRvoring to increase the relia- 
bility of narks. Thile some have made conscious at- 
tempts in this direction, others have merely experi- 
enced vague feelincís of dissatisfaction with present 
methods of reporting. The trend toward marin 
subjects, conduct, and effort on subheads rather 
than giving a blanket ratIng bas within It one means 
of Increasing the reliability of marks. Likewise 
the growIng practice of markinrr on matters other 
than academic achievements tends to restrict the 
scholarship mark to the measurement of soholarship 
alone, thus rendering the mark reliable. 

Some schools that still retain the formal report card on 

school achievement have taken steps ahead by supplementing it 

with a report on character. Others have dropped marks from 

the system and have inaururated a practice of making corn- 

merits carry the entire burden of telling parents about the 

pro'ress of their children. Such a aystem is used In 

Garfield Heights City Schools, Cleveland, Ohio.(16) 

The school system of Newton, Massachusetts, has led 

the movcrrent of diecardintï all forms of report cards and send 

the information home by means of letters.(17) 
cand Junction, Colorado, Schools allow the teacher to 

make his own cards on a mimeograph. These cards Include 

the objectives the teacher feels are Important and provide 

spaces for four markinr periods. The cerds include divisions 

16. Traxier, Op. Cit., pp. 246, 247. 

17. Ibid., p. 255. 



for checking general quality of work, attitudes, and dependa- 

bility. The positive features of t}'ia plan are that they 

are responsive to charwth', objectives arid the detailed na- 

ture of the inforation each report givss.(18) 

Many schools are providing printed forme including 

objectives for each subject formulated by teacher committees. 

Amonp the school systems using this method are Cincinnati 

Public Schools; Indianapolis Public Schools; Long Beach, 

California, City Schools; and Pasadena City Schools.(19) 

Elaborate systems of dual reporting have been devel- 

oped in University of' Chicago higi School and Jackson 

Secondary Schools, Jackson, !11sacur1. Fatiris are made in 

subjects (very poor, poor, fair, ood, excellent) in speci- 

fic objectives of each course and a common list of' objectives 

for all courses. 

Some schools use very elaborate, detailed reports which 

call for a creat deal of teacher tiiiie in preparing them. 

Authorities state that the average scho.l systems should 

provide a uniform report forni which would list the most sis- 

nificant factors of appraisal applicable to most subjects. 

Careful thinkin and experimentation on the part of 

the school faculties seem naturally to lead to reports to 

18. Thid, p. 259. 

19. mi. 
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parents in terms of the larer, eneral educational objec- 

tives, iupplemented by the larger learriìncr objectives in the 

various departments of the sehool.(20) 

An increasing number of schools are endeavorin to 'et 
away from the comparative system of grading altor'ether. The 

formal csrd is being replaced by less formal types of report- 

mF? concerning the welThre of the child adapted to local 

needs and conditions. 
Attentpts at improvement are taking place in various 
directions. . Some systems are keeping the formal 
card but are revising it. Others are discarding 
it in favor of eri informal plan. . . . . Many 
place rreat faith in the personal conferences as a 
means of achievinr desired objectives. Some list 
teaching osls and leave the remaininc space to 
be filled In by the teacher. Stifl others are 
developin very detailed and complicated systems 
of reporting in printed form, In a few instances 
schools have apparently endeavored to discard 
reports, at least for a lar'e portion of children.(21) 

The practice of sendinc' letters home to the parents is 
rapidly c'aininr' approval. Those letters, -ivin a picture 

of the child and, if he is having difficulties, ive sur- 
r'estions that help the chlld.(22) 

Characteristics of the new reportinr' systems are listed 
by Burton (23): 

20. Ibid., p. 259. 

21. Evans, Op. Cit., p. 27. 

22. Evans, Op. Cit., p. 28. 

23. Burton, Op. Cit., p. 501. 
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1. Emphasis is upon the learner rather than the 
subject. Report shows what learner is doing 
and how ho is proressinp and not how much 
subject mattei' he has mastered. 

2. Marks are in terms of descriptive scales 
rather than percentates or letters. 

3. Adequate description and interpretation ac- 
company the new card, sometimes embodied in 
the card itself, sometimes in a separate 
booklet or bulletin of some size. Thus, pu- 
Pils and parents are definitely informed as 
to ends and prorress and in understandab].e 
terms. 

4. The real purposes of education and learnthri 
outcomes are clearly indics ted, often in- 
cluded in the descriptive ratings. 

5. Detrimental attitudes and habits among the 
children are prorrressively eliminated. 

is becominç more and more accepted that report- 

in to parents is a fundamental, vital role of the school and 

is a medium for the proper puiding and counselling of each 

individual child. 
In general the trend is toward a balanced con- 
sideration of all phases of child development. 
This consideration involves çivinc reater em- 
phasis to the volitional and affective side of 
the child's life than has been iveri in the past. 
Fnphasia upon scholarship in the report Is being 
shifted to conform more closely with the relation- 

}iip that formal education bears to livin. Scho- 
larship, as well sa other aspects of education, 
is reported more and more in ternis of rowth.(24) 

Apparently many educators have abandoned the hope 
of a satisfactory solution of the problem in ternis 

24. Evans, Op. Cit., p. 43. 
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of a 8chool mark. They 
in very different types 
communicate through the 
written 1anruae.(25) 

are eeeklng improvement 
of' reporta--reports that 
spoken as well as the 

Burton, who has studied several hundreds of' new-type 

report cards, summarizes their development as follows: (26) 

1. Conspicuous chanea appear in niark1nr by subjects. 
a. Traditional, unexplained, ein'le marks by 

subjects are steadily decreasinp. 
b. Subjects are Increasingly grouped under 

major broad fields. 
C. Important objectives to be a1ned from 

individual subjects are listed increaa- 
ingly. 

d. Definitions for marks, where retained, 
are increasing. 

e. Scores on standard tests in fact and 
skill knowledc'e are increasin1y in- 
cluded; relation of the individus]. to 
the norm arid to class average appears. f. Several cards show marks in relation to 
ability groups. 

g. Mention of improvement or of reasons for 
poor proress is increasingly appearin(. 

h. Profiles for individual pupils appear 
often. 

2. Social and emotional irowth; special interest; 
attitudes; habits are increasingly included. 
a. Subjects are marked separately for effort, 

or j'eneral attitude manifested, as well 
as for achievement. 

b. 3pecial interests, a'ilities, and extra- 
curricular activities are increaainrly 
listed. 

C. Profile charts for citizenship and atti- 
tudes appear often. 

d. Social and emotional traite and attitudes 
are included in nearly all recent cards. 

3. Physical growth and wlbejn, health knowl- 
edge and habits are increaeinc'ly included. 

25. Ibid. 
23. Burton, Op. Cit., p. 502. 
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4. Increaelng opportunity for cooperatIon with 
parents Is indicRted. 
a. The philosophy and aims of the school 

may be briefly sthted on the card or in- 
eluded in a pamphlet to parents. 

b. The purpose and orcanization of the 
school report itßelf are increasncûy 
expla5ned either briefly on the crd 
or in a separate booklet. 

c. Advice for the assistance of pupils 
who are not proressin satisfactorily 
Is increasingly included. 

d Secial interest, ability, or aptitude, 
Is called to perents' attention. 

e. Viritten coinrients b: parente are increas- 
in,1y invited. 

f. Opportunity for the parent to report to 
the school on certain definite items is 
beinning to a-pear. 

. Parents are increasinrly 'invited to visit 
school and confer. 

5. Comparative or competitive rnarkinc& arc disap- 
pearin with considersble rapidity. 
Individual, personalized letter-forms from 
teacher to parent are increasing slowly. 

7. Conferences between parents and teacher sear both as suplements to report cards 
and as substitutes. 

8. Special notices of failure sometimes sup- 
plement the report card. 

9. New-type carde are increasInoly printed in 
larrve type, decorated, or otherwise rrivini 
a pleasinrr appearance. 

lo. A very marked tendency is apparent so to 
or'-anize and word all items that the report 
Is easily and 1mredIately understood by any 
pupil or parent. 

Il. Separate cards for various levels (kinder- 
-arten, primary, uprer radea, hiph school) 

and for sin1e subjects In hib school are 
Increasing. 
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The development and progress, it then seems, is away 

from the formal report of mastery of suhect matter to a 

specific, detailed report of' development and prowth of the 
child on the ba1s of the paycholec!y of the whole child. 

Consideration of the whole child In the whole 
situation calls attention to individual dit- 
ferences in the. . . . make-up of children, 
and the necessity for a broad proRram. . . 

to fit individual needs and abillties.(27) 

1odern pupil reoort1n, lt appears from investigations 

by numerous authorities In the field, is followlnp the dic- 

tates of current thinkin in educational psycholop- and phil- 

osophy; and, if it is to be successful, it should 

. s re8t upon the basis of respect for 
individual personality. It should respect 
the child for what he is arid what he may be- 
come. It &ould develop an lncreasin under- 
stand1n and aprecIaton on the part of the 
parente and teachers of the unique possibili- ties for the development and cuIdance of each 
child toward satisfrctory adjustments to the 
world of which he is a part and toward a whole- 
some, well-interated personality. In this 
development and riuldance, education and life 
should be more clo8ely Identifiod. The educa- 
tional experience must include the life of the 
home and the community as well ea the school. 
A consideration of the development of the 
whole child demands the acceptance of this 
larer vlew.(28) 

27. K. Casarova, oern Trends In Reporting to Parents in 
Reoord and Reports ("ash., : Assoc. Child. Ed., 42), p.13. 

28. Evans, Ott. Cit., p. 74. 



CHAPTER II 

A PROGRESS RE1'O1T FOR PUPILS 
IN PORTLAND CITY SCHOCLS 

Philosophy Underlylnp- the Experimental Card 

As has been reviewed in the preceding chapter, the cur- 

rent educational philosophy on ptil reporting le one of con- 

sidering the whole child. The breakdown of traditional for- 

mal education, the development of large amounts of information 

on 1earninr, and clearer conceptions of education In a demo- 

cracy aro indicative of this change in educational thinking 

and reveals the inadequacies of the traditional report card 

and creates a need for a better system of reporting pupil 

proress. 

The very existence of the school depends, in larie 
part, upon the allegiance and support of parents. 
They constitute a large Dercentage of the citizens 
of each community. Certainly, without their good 
will, to say nothIn of their active corperation, 
the effectiveness of the school is Impaired. Yet, 
the present means of communicstion, the traditional 
report cards, Is woefully inadequate. Child guid- 
&nce under modern conditions requires the develop- 
ment of a better instrument.(29) 

The Portland School Administration has been cognizant of 

the current trends in education and has subscribed to the 

29. Evans, Op. Cit., p. 7. 
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viewpoint that a chane is pi'eatly needed in pupil reportin 

in the Portland School System. The philosophy that has 

prompted the study of a better method of evaluat1n the 

child is summed up in the followin excerpt of a report of 

the Records and Reports Committee of the Portland system: 

The child as an individual i8 unique in reparii to 

his interests, abilities, needs, and experiences, 

as well as in emotional, mental, social, and physi- 

cal makeup. Effort to mark a child on the basis 

of what some other child is a.e to do, rather 

than what he himself is able to do, ignores this 

uniqueness. 

Increased understanding of mental hyziene pointa 

out the pernicious effects of unrestricted corn- 
petition botwoen growing children. It assumes the 
equality of ability and opportunity for all stu- 

dents, which is false. It places pressure where 

lt is least helpful, pivos riee to undeeirable 
tensions, and often leads Lo dishonest practices. 

Directing the attention of pupila and parents 
away from the real purposes of eductiori and to- 

ward marks, for the sake of marks, should be 

adjud,ed ethicitional mal-practices. 

Competition can be of value between person8 of 
the same abi.lity. Those who blithely generalize 

that life is conrpetitive sho;ld note that coin- 

petition for a livelihood is usually between 
persons who have trained competence in rather 

narrow fields on an adult level. 

1)urini the learnin process what inforriation 
could be more functional to the parent or child 

than to know whether the child's achievement is 

better than, consistent with, or poorer than 
could be expected in the lipht of what the school 
knows about him? This tells the child and parent 
whether added effort can be expected to produce 

better results. Nothing is more frustrating to 
a child of low ability than to be continually 
harassed because he canrot work up to the level 
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of brilliant students. Equally unproductive to 
the student, the school, arid the community is 
the tolerance of high p-rades easily earned by 
the rnentlly bright students. 
The schools need a markinc sytem that will 
challenge and motivate each pupil to greìter 
accomplishments. It should provide situations 
in which poor students cari succeed arid ood 
students will be stimulated to capacity. 

Development of the New Prres Report 

The Parent-Teacher Questionnaire. 

On the basis of the philosophy as summarized above, 

respect1n the individuality of the child and recoc,nizing 

him as a whole organism responding to the social pattern 

around him, a study was launched to develop a new system 

of evaluating him in school. 

The extensive carripai got under way in 1944 when the 

Parøit-Teachers Association of Portland selected a committee 

of parente, teachers, principals, and directors of elemen- 

tary and secondary educa.on to study procedures and forms 

in reporting the progress and development of students to 

the home. In order to find the sentiment retarding pupil 

procress, a questionnaire was devised and sent to a care- 

fully selected sainplinr of teachers in elementary and high 

schools. There were 1,641 parents of elementary students, 

387 parents of secondary school students, 48 teachers of 

elementary 8tudents, and 72 teachers of aecondar7 students 

who reported. The results of tabulatin, in percentares, 

follow: 



I tern Elementary 
Tchrs. . 

Secondry 
Tchrs. Par. 

A. PJYS1CAL HABITS 

1. Shows Interest in 
personal habit5 75 66 46 5]. 

2. Posture 67 43 47 4]. 
3. Cleanljnes 67 64 50 43 
4. Shows b1lity In ekille 

and rhythme. 34 51 16 42 
5. Applies knowledge to 

hie daily habita. 52 55 45 52 
6. Weight and heiìt 

perIodically. 48 46 10 31 

B. SOCIAL HABITS 

1. Adjust8 well to 
other children. 82 t3 72 50 

2. Is wi111n to share. 48 52 39 3]. 
3. liag pride in class 

R C C O!flp i I s hrne n a, 
and school activities. 67 50 '72 63 

4. Courteous while others 
are speaking. 56 58 85 47 

5. Respects the property 
of others. 69 63 83 46 

6. Accepts safety res- 
pon5ibilities. 48 45 24 32 

7. !Askes the best of a 
difficult situation. 34 49 2 38 

8. Has the desire to 1m- 
prove himaelf. 61 62. 87 60 ;. Responds pro-iptly, ac- 
ourately, and cheer- 
fully to school ri1es. 65 71 85 59 

LO. Has grown in self- 
confidence. 50 46 42 46 

Li. Takes care of personal 
be1onings. 50 5]. 34 38 

D. WORK HABITS 

1. Should a child's work, 
even if cood, be marked 
"U" 1f the teacher thinks 
he can do better? 

YES 56 28 37 22 
NO 44 60 64 77 



Item Elementary 
Tcbrs. Iir. 

2. Should a child's work 
no matter how poor, be 
merked "S" if the teacher 
thinks he can do better? 

YES 45 
NO 55 

3. Should all children 
in a class be marked 
to a sînrrle standard? 

YES 27 
NO 73 

E. HOW OFTEN WOULD LIKE A 
REPORT CARD ISSUED? 

Six Weeks- 77 
Nine Weeks- O 

F. WOULD YOU LIKE TO HAVE YOTTR 
CHILD CHFCK A PORTION DF 
THIS CARD HIMSELF, SUCH AS 
HEALTH HABITS? 

YES 51 
NO 49 

a. ro You ThINK A CHILD SHOULD 
HAVE DIFFEHFI4T REPORT CAR!1 
FOR VARIOUS LEVElS, AS KIN- 
DERGARTEN, PRIMARY, UPPER 
(RADES, HI(H SCHDCLS? 

YFS 91 
NO 9 

H. IN MARKIN( YOUR CHILL) IN 
ACADEMIC SUBJECTS WHICH OF 
THE FOLLOWING LX) YOU PREFER? 

1. S---Satlsfactory 18 
U---Unsatlefactory 
I---Improvinz 

2. A-----Excellent 32 
B---- Cood 
C---Paasable 
D---Failirv' 

3. A---Superior 19 
B---Above Avera 'e 
C--.-Avora"e 
D---Be low Averac'e 
E-.--Failure 

19 

Secondary 
Tchrs. z. 

34 36 42 
60 64 57 

35 33 35 
57 67 64 

86 75 79 
10 25 16 

46 32 46 
46 44 53 

76 93 84 
1'? 7 15 

13 12 8 

33 18 20 

37 20 27 



Item Elenientary Secondary 
Ii!:. Tchr s . 

. 
Tchr . 

4. 1---Doinv very well. 31 35 60 43 
2---Doinp good work. 
3---Dolng stiafictnry 

Work. 
4---Shows little effort. 
5---Falling. 

I. WOULD YOU LIKE TO HAVE MORE 
DETAlLE!) EXPLANATION AS TO 
WBAT SUBJECT IrEADINGS IN- 
CLUDE: SUCH AS, SOCIAL 
snmn:s TO INCLUDE HISTORY, 
CIVICS; AND (EOCAPHY AND 
LANrUAGE ARTS TO INC LUDE 
READING, SPELLI?G, WRITING, 
LITERATURE, AND UN(UA(E1 

YES 96 77 62 56 
NO 4 17 43 35 

J. DO YOU THINK A REPORT CARD 
SHOULD INCLUDE A MARKINO 
FOR SPECIAL INTERESTS, 
ABILITIES, AND EXTRACUR- 
RICULAR ACTIVITIES? 

YES 85 74 63 69 
NO 15 17 32 30 

K. DO YOU BELIEVE THERE SHOULD 
BE SPACE FOR 
1. Teacher'a comrents 

YES 87 94 62 84 
NO 13 6 37 16 

2. Parent's comients 
YPS 71 64 66 61 
NO 29 13 33 38 

3. Chlld'e conients 
YES 26 36 28 53 
NO 56 61 39 47 

L. WOtrLi) YOU LIKE TO KNOW HOW 
YOUR CHILD RATES ACCORDING 
TO ACHIEVEMENT TESTS IN RE. 
GARD TO HIS ABILITY? 

YES 85 96 80 92 
NO 15 3 20 7 



item Elementary Secondary 
Tchra. Pai'. ThhX'8 e PaIa. 

M. SHOTTLD EVERY CHILD BE PRO- 
MOTED EACH TERM NO MATTER 
WHAT KIND OF WORK HE DOES? 

YES 14 8 6 10 
NO 16 90 94 90 

N VOULD YOU LI k TO OW 
WHETHER HIS ACHIEVEMENT IS 
THAT WHICH IS PO BE FXPECTET 
OF A CHILD 0F HIS A'E LEVEL? 

YES 84 91 88 79 
NO 16 6 12 20 

o WOULD YOU LIKE TO KNOW 
WHETHER HIS GENERAL ACHIEVE- 
?1NT IS THAT WHICH IS T BE 
EXPECTED OF A CHILD OF HIS 
CRADE LEVEL? 

YES 74 87 87 88 
NO 26 4 13 11 

P HOW MANY TIMES HAVE YOU VI- 
SITED SCHOOL THIS YEAR? 

Once 19 26 
Twice 14 13 
Three tlrriee 10 6 
Four times 7 4 
? 17 30 

Q. DOES YOU CHILD WANT YOU TO 
VISIT SCBO(L? 

YES 90 64 
NO 7 36 

R. DO YOU THINK IT IMPORTANT 
TO BECOME ACQUAINTED WITH YOUR 
CHILD'S TEACHER? 

YES 86 75 
NO 7 

'S. DO YOU C(NFER WITH YOUR CHILD'S 
TEACHER ON YOUR OWN INITIATIVE? 

YES 56 45 
NO 20 20 
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Item Elementary Secondary 
Tchrs. Par. Tchrs. Par 

T. IN TALKIN( WITH YOUR 
CHILD'S T1ÁCffrR, DOES YOUR 
CONVERSATION INCLUDE 
1. Just academic subjects 38 42 
2. Deportment 43 44 
3. His attitudes of getting 

along with otrs 41 0 
4. Health? 3]. 0 

U. IF YOU FEEL RELUCTANT TO 
VISIT SCHOOL IS IT DU TO 
1. Lack of time on your part 56 
2. Lack of interest O O 
3. Your child's unwillingness O O 
4. Lack of cooperation on the 

teacher's part O O 
5. Lack of an invitation O O 
6. Feeling that you are 

interrupting? 24 0 

An exanination of the results in parts A, 13, C reveals 

marked a'reement in most areac. Only in a few instRnces are 

there any marked differences of opinion. 

Replies to Items D throuh O show substantial areement 

among a].]. groups. The replies to 1J2, F, H, and £3 indicate 

lack of ac'reement. The majority of elementary teichers 

favor givin a mark of unsatisfactory for any work no mat- 

ter what ita cuality if they believe the child can do bet- 
ter. The majority of teachers in secondary schools and 

r,arente in both groups oprose the practice. The majority 

of the teachers in the elementary schools express the 

opinion that pupils should have parte of the card to check, 

while the opinion of the parents of those children are di- 

vided equally. The majority of the teachers and parents at 

the secondary level also differ. 
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Pronotional practices and standards in rnarkln- are 

closely allied. It is worth noting the definite opinion 

expressed on question 3, section D (pase 19) in contrast 

to questions i and 2 In the satne section and auestion i 

(pan-e 21). 

The Items to be Included in a report card which wo1d 

give the information which a majority of' both parents and 

teachers In the elementary schools state to be desirable 

are given below: 

A. Physical Babits 

1. Shows interest in personal habits. 
2. Cleanliness. 
3. Applies knowle1re to his daily habits. 

B. Social Habits 

1. Adjusts well to other children. 
2. Has pride In class accomp1is1ments and school 

activities. 
3. Respects the property of others. 
4. Has the cksire to improve )-imsclf. 
5. Courteous while others are speaking. 
6. Responds promptly, accurately, and cheerfully 

to 8ohool regulations. 
7. Takes care of personal be1on'Ings. 

C. Intellectual habIts 

1. Takø pride In his work. 
2. Ia accurate. 
3. Is in the rIht place at the right time 

ready for work. 
4. Completes hie work. 

D. ould like to have more detailed explanation as 
to what subject headinos include. 

E, Should Include a markin for special interest, 
abilities, and extracurricular activities. 
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F. There ßhould be snace for teaoher and 
parents comments. 

. How the child rates acrordin to standard 
achievement tests in reard to his ability 
in vrious f ield. 

H. \Thether hie general achievement is that which 
is to be expected of a child of his a-e level. 

I. Whether hie eneral achievement is that which 
is to he expected of a child of hie 'ade level. 

The items which a majority of the parents wish to have 

Included, hut which are desired by less than a majority of 

teachers are 

A. Shows ability in skills, pames, and rhythms. 

13. Is wj1iIn to share. 

C, I accurate. 

The itens which a majority of teachers wish to have 

included, but which are desired by less than a majority of 

parents are 

A. Posture. 

B. Has crrown In self-confidence. 

C. Would liIe to have the child check portions 
of the card himself, euch as health habits. 

The items to be included in a report card which would 

rive the information which the majority of teachers and 

parents of secondary school pupils desired include, of those 

listed above, Item 13-1, 2, 4; Section C; and Items E through 

I. 



25 

It was felt by the instirators of the survey that a re- 

port card which told the majority of parente of secondary 

school children what they wished to know would contain all 

the items in the preceding paragraph. The amount of agree- 

ment seems to be lare and the disapreement rather small. 

Study of the Committee of Records and Reporte. 

The resulLs of this extensive survey of the parent- 

teacher group were turned over to a Committee of Records 

and Reporte which was set up in early 1945 as a sub-committee 

of the Curriculum Council's work in the area of child growth 

and development. Olin Will5, present Principal of Lincoln 

Hjg S0hool, 'was made chairman of the 'roup. The Committee 

was composed of elementary and hi school principale and 

vice-prinoipal, teachers from the elementary and secondary 

schools, one supervisor of art, the Director of elementary 

and eecondiry education, and three representatives of the 

P.T.A. -- a total of 25. Dr. Willard B. 3pa1d1nr, then 

Superintendent of Schools, requested that the Committee 

produce an experimental report card that could be tried out 

in the spring semester of 1946. 

The Committee held meetings bi-week].y after school 

hours until June. During this time, evaluation, marking, 

and reporting were defined as specific problems to be 
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studied. These problems entailed a rreat deal of research 

for the members of the proup. Literature was hstracted 
arid discussed, and reporting forms from many other cities 

were collected and studied. 

Prom this work evolved general principles upon which 

tentative report cards could be built. It was the Committee's 

feeling that the report to parents should report the philo- 
sophy and purpose of the school system in which it is used. 

It should be so constructed that it can be understoci by 

the child and the parent. 

Any notice of unsatisfactory work should he accompa- 

nied by an explanation of the causes of the difficulty and 

sug-reetions for remedial measures. The Committee felt that 
the child should have an opportunity to casist in evaluating 

his own crowth and propress and the proposed report form 

should avoid the use of a markin" system that would make 

comparisons among pupils tri subject achievement, in cffort, 

or in ability. The form should be helpful to pupil and 

parent in evaluating growth In terms of the childb own 

neod, achievement, and potentialities. It should be a 

confidential matter which concerns only the child, parent, 
and school and should be warm and personal. 

The report should provide space for written comment by 

teacher and parent, and ice versa. The portion of the 
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report devoted to the behavior of the child ioiild be made 

in positive terrn3. The reiilar report hou1d he sent home 

lese frequently with more complote information included and 

should not make undue demands upon the tirne of the teachers. 
Finafly, however, 1f the ohlld 18 not makinr satisfactory 
proress, the teacher should call the parent tri for s con-. 

ference before the end of the term. 

?eetings of the Coittee were held until the end of 

the achool year when a committee of ten principals contin- 
ued the study for six weeks durin te ser of l45. 
ThIs principale' comi.-iittee interpreted its findthçrs to the 

conttnuin comnittee in the fall. The original Committee 

pitched in then for hard wk in the primary, intermediate, 
and secondary fields. The whole 'roup was divided into 
smûll c'roups to study the separate problems; and the ideas, 

which they broupht forth, were presented to the committee 

of the Wole. The findin', when approved, were submitted 

to the adxninistrt1ve epervieory 'roup and, in turn, by 

the school principals to their teiohers for oommert. Thus, 

threc forma of cirde were ceveloped and submitted to the 

Curriouli Council for approval, which then recommended 

their acceptance to the super1ntondeflte staff in January, 

1946. The cards were approved for trial but not before 

many heated sessions of debate and discussion were held and 

much compromise resorted to by both aldea. 



The card for trial was based on a recognition of the 

latest resesrch and writing of psycholoists and people in 

the field of mental hygiene and the philosophy that chu- 

dren should he evaluated on the basis of individual child 

'rowth and development. The Committee had carefully studied 

the questionnaire to parents and incorporated many of the 

sucestions and, of necessity, threw out many. Aprroximately 

forty hour8 of debate and discussion, as mentioned before, 

were necessary to reach a conclusion. Three parents voted 

arid concurred in ali decisions. 
Aa to the questionnaire Itself, as reported on pages 

18 through 24 of this paper, the Committee pointed out 

where and where not they were able to accede to the desires 

of those submitting opinions: 

1. (Items A, B, C) The wishes of the parents were corn- 

plied with on the physical, acciai, and intellectual habits, 

although It was rtecessìry to revise and restate many of 

the Items in more meaningful term8. 

2. (Item D) The basis for grading to be accepted was 

the third. Parents' requests were inconsistent in this 

area. The Comnittee felt that the method they accepted 

Is consistent with good mental hygiene practices. 
3. (Item E) After thoroucth discussion with parents 

on the Committee, it was areed that report cards in the 
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fl.r8t eigjit rade5 ahou1c go home twice durinrr the seniester. 

Reasons: (a) It takes at 1eat nine weeks for a teacher to 

become well enough acouainted with the child to make a d1a'.- 

nostic rer.ort to the parents. (b) It will cive the teacher 

more time to do a thorouth job of reporting. (o) A com- 

plete system of reportin will demand more time and educa- 

tion; therefore, fewer reportth periods will ra1n accept- 
suce more quickly by the teachino staff. (d) The general 

tendency throughout the country is to report less often 

and do a more thorou?h job of it. 
4. (Item F) It is fine to have students check por- 

tions of the card, but it was necesasry to keep the card as 

simple as possible so thit it would be acceptable to the 

pret majority of the teaching staff. There is nothing to 

keep the teacher and child from cooperatively mrkinc the 

card In Its present form. 

5. (Item ) Cards were provided for the dif ['erent 

levels. 
6. (Item E) The philosophy of individual child de- 

velopment was accepted as a basis for markinp. A thrce- 

point system was accepted as a compromise. On the high 

school level a compromise was eo.cepted. This is a tran- 
sitional move and it was recognized that lt is not a 

thorough acceptance of the philosophy stated above. 
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It was belit ved that the rnarkin of school subjects is, 
however, a departure in the right direction. The three- 

point system for attitudes and habits Is in the riht di- 

rect5 on, 

7. (Item I) Reconimendtion accepted. 

8. (Item J) ecomrendation accepted. 

9. (Item K) Recomendntion accepted, except for high 

echo-i. The high school crd lists detailed study habits 

and attitudes. 

10. (Item L) It was decided tht parents would not unde 

stand the meaning of standard achievement tests because they 

indicate the average for a class. In any one class one can 

expect to find as riany pupils above the score as below. 

Aleo, achievement tests should not be a means of promoting 

or retardIng school pupils. Perents cart 'et the information 

through conferences with teachers. 

11. (Item 1) Doesn't pertain to ords. 

12. (Item N) Inconsistent with accepted philosophy of 

child rrowth. The lack of understandinr' of Individual dif- 

ferences on the part of the parent makes this point im- 

practical ad impossible. 

13. (ItemO) Identic1 with Item 10, aoove. 

The ComnIttee, In preparIng the tentative report forms, 

felt that they were consistent in foilc'winc' the accepted 

nhilosophy in reporting pupil proess when they took the 
stmnd as outlined above. 
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Introduction of the New Forrn. 

Now that the tenthtive forrn8 had been developed and 

accepted, it neceesax'r to try them out. Forty-three 

elementary and six h1ì ichools (one waa a special school) 

offered to use them durinc' the prin. terra of 1946, The 

other schools continued to use the old report foxi. It 

was recorarended that the schools trviric out the cards con- 

alder the Introduction of the card, evaluate ita use, and 

submit su' "estlona for its improvement; that the prlmry and 

intermediate cards he sont out at nine-week intervals and the 

hih school carde only two or three times durIng' the 3emester. 

It should be known that even though the schools elect,ed 

to try out the cords, many members of the teaching staff did 

so against their will. So it is hard to say if the cards 

in their tentative forms were given a fair trial In all 
Instances. Opposition was great in many quarters from the 

very beginning. 

In order to prepare for the introduction of the new 

cards, lt was necesay to maie a careful and an adequate 

preraration. A mimeographed form, "Chiide to the Use of 

the New Pro?ress ie;ort Card," was sent to the participatlntr 

scho'1', 4i l*ttp froi th superintendent was distri- 
buted to parents, telling them of the experimental use of 
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the forms. The public was informed via the prese and the 

radio. Panel discussions and professional eetthe were 

held at schoûls in cooperation with parent-teacher grote. 

The cards were explained to the students in class 

rooms. ¡tural1y, the situation was far from harmonious. 

The teachers in many instances were not sure they underetood 

what was takinr place. Tbe students were confused. Debate 

and arpument flew back and forth. This was entirely a new 

thIng; anc, to many, a sudden introduction of new ideas le 

tantamount to revolution. After the teachers began to un- 

derstand the philosophy back of the new system, acceptance 

began to become quite general. 

Many were the roans when the worksheets to keep a 

records of attitudes of students were distributed. But 

the teachers faithfully did the work. 

The cards were issued on atout April 1, 1946. Two 

cards were issued per pupil. These 

pii to ch oleas where the teacher 

his class book arid the work sheet. 

the dup1icte forms were returned t 
filed for the counselor. The other 

the parents. 

were taken by the pu- 

entered his marks from 

At the end of the day 

D the hme room to be 

forni was taken home to 
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Evaluation Questionnaire on the Trial Cards. 

At the end of the sprmnc' terr, a quetIonnare was 

sent out by the superintendelit's office to deterrnrie the 

general reactions to the new f'rs. Returns were received 

from 15,000 parents, 1C,000 students, and 745 teachers. 

Iajority approval was secured from parents and teachers for 

the basic questions 1, 2, and 9 (see below). Hi school 

students approved only que3tion 2. The total results of 
questionnaire are tabulated below: 

1. DO YCU LIF THE ANA- '2. DO YOU APPROVE 0F 1.TARKINO - LYZE1) PICTURE OF WHAT ON BASIS OF PROGRESS CHILD 
STUiLN'S DO IN DIP- MAXFS IN RELATION TO WHAT 

FJr.Nr SCHOOL SITUA- HE IS ABLE TO DO? 
TI0$? _______________________________ 

Parents Parents 

Yes No Yes No 
H. Sch. 1898(70.3) 8O , Sob, l8l8(t.9) 896 
Elemen. 10942(86.9) 1759 Elemen. 9871(00.5) 2271 

- 
Teacliers Teachers 

Yea No 
: ____ 

H. Sch. 121(61.Í) 77 
: 

H. Seh. lO3(Y 
Elenien. 450(79.3) 117 Elemen. 452(76.8) 136 

Pupils PupL1s 

Yes No Yes No 
F. Sch. 2318 2658(52) H. Sch. 2764f55.3)241 
Elemen. 3436(72.5) 1304 Flemen. 3331(74.) 11'7O 

1:. IOW OFTEN WOULD YOU LIKE 9 . IN GENERAL DO YOU APPI0VE OF 
CARD SENT HOME? THE NEW REPORT CARD? 

Parents Parents 

4 times--6 tthes ? 
Yes No 

H. Sob. 1081 
Elemen. 52)4 

1596(60.) 
6952(56.9) 

H. Soh. 1484(56.9) 1121 
Elemen (80.3) 



(Question 4 continued) 

Teachers 

4 times--6 times 
H. Soh. 110(55.0) 90 
Llenen. 4ô3(3O.4) 113 

Pup i le 
4 times--6 times 

H. Seh. 2133 2617(57.0) 
Elemeri. 2364 2384(50.2) 
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(question 9 continued) 

Teachers 

Yes No 
H. Sch. 102(51.5) 96 
Elercìen, (b3.8) 

Pupils 
Yes No 

E. Sch. 1845 3156(63.) 
Elemen. 3262(60.3) 2145 

The Í'o11owiri' are contrients on the High School Report 

Card ouestionnaire. The schools included were (ir1s Poly- 

technic, Jane Addarns, Corinerca, and Franklin. The tot1 
enrollment for the schools was 3,764 students of which 

3,181 responded. Pupils responses are as follows: 

Q.ueation 5: flhat do you like most 
about the card? 

1. Marking based on progress according 
to ability. 

2. Complete picture iven. 
3. 1arkinci fl habits and attitudes. 
4. Shows where child needs help. 

Question 6: What do you dislike 
most abDut the card? 

1. Too large and comp1ioted. 
2. Too difficult for teacher to mark. 
3. rading on habits and attitudes. 
4. Quality of paper. 
5. The t?ßT and 'IC" marks. 
ô. ('adinp on prorreas and ability. 

Frequency of 
answers. 

582 

408 
347 
163 

856 

461 
281 
176 
142 
124 



Qu6stion 7: What sugrestion do you have: Freguenc 
of Responses 

1. Make it snaller. 437 
2. Return to the old card. 218 
3. Orilt habits and attitudes. 131 
4. Omit or improve S and C grading. 87 
5. Make it more understandble. 82 

Responses from high school parents, numbering 1,762, 

are as folThws: 

Question 5: What do you like most about the card? 

1. Student and parent know of proress made. 408 
2. Habits and attitudes. 209 
3. Shows wiere students need help. 61 
4. Eliminates compai'ison. 47 

Question 6: What do you dislike most about the 
card? 

1. Too hic'. 162 
2. Chance for unfarne.s. 123 
3. Not an accurate record. 124 
4. ComplIcated. 8'7 

5. Habite and attitudes. 72 

QuestIon 7: What sucr-estions do you have? 

1. Use old card. 145 
2. SInr-'1Ify so parents can understand. 102 
3. Less Items on card or omit habits and attitudos.2 
4. ìake srialler and of rzore durable paper. 23 
5. Omit S and C. 22 

Jo. Eliminate gradiri on ability. 19 

Responses from hI school teachers (157 

out of a total of 231) are as follows: 

Question 5: What do you 1tk most about the cards? 

1. Complete picture it ive5. 17 
2. HabIts and attitudes. 43 
3. radin;7 on achievement. 31 
4. Time to to talk to students. 5 



Question 6: What do you dislike ìost about 
the card? 

1. Mechanic. 
2. Habits and Attitudes. 
3. Too complicated. 
4. TJnfjr. 

Que8tion 7: What aucrestions do yoia have? 

1. Achievement, attitudes, habita. 
2. Mechanical. 

Revision of the Trial Forns. 
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Frquency 
o Responses 

80 
50 
23 
43 

59 
46 

Th.2rInç the eumu'er of 1946, a curriculum workshop was 

asaigied to the revision of the tentatIve report cr'5s in 

the lí of the questionnaire tabulated above. Invitations 

to parents, teachers, and administrators were extended. 

Responses were confined to four elementary principals, two 

high school vice-principals, and four parents. This roup 

made further studies of the available literature of the 

development of the school report8; individual differences 

in relation to roport1n effects of p'rades on m6ntal 

health; promotional policies and co1lepe entrance require- 

ments; arid relation of reports to cumulative records. This 

study and the foUowin discussion crystalized the follow- 

in points of view: 

The members of the section feel thst evaluation, 
marking, and roportin are not the whole of, but 
parte of, the educational process; and intelli- 
ent use of these parts can give direction to the 

toach1ncr-learninr process. They believe that: 

1. The whole child la involved in the 1earnin 
process--physical, social, and emotional, as 
well as meritai. Evaluation must consider these. 



37 

2. The child as ari individuai Is unique in re- 

rds to his thtereste, abilities, needs, and 
previous experlencec. Corpetitive rnrkin 1g- 
flores this un1quenes and 1vee rue to unde- 
sirable tensions. 

3. teairub1e outcorio8 are much. broader than more 
retention of aubject matter. muat include 
eubject Bkilis and understandln?s, and habit5 and 
attitudes. 

4. De3lrable coutcomea may be eeciired by use of 
a wide variety of rnterial and activities. It 

is ot necessary for all children to meet exactly 
the same requirements. 

5. Students should participate In the evaluation 
and marking process. 

6. The use of report cards is but one of the 
ways of keeping the p2rents informed. 

7. The members acree thet the Improvement of 
reporting is not a simple matter of manipulation 
of symbols, but rather a difficult task involv-. 
ing formulation of educational objectives, the 
determination of Individual abilities, and the 
reporting of evaluations to parents in an under- 
stands le manner. 

With this as a backround, the committee revised the 

crd on a basia of majority approval and coment and sub- 

mitted these revisions in discussion meetings to other 

workshop groups, the elementary principals, and supervisory 

staff as consultants. 

The format that cvolved was presented to the superin- 

tendent's staff directly snce the Curriculum Council holds 

no cter meetings. After further chan-'es were made, the 

card was approved for use n.all city schools for 1946-47. 



It ahould be mentioned that the Committee reoornmended 

the ue of a duRi type of reportinr-: (1) child proreee 

according to ability, arid (2) companion to other tudenta. 

The Committee felt that the companion feature wae es- 

sential in the traniltional period from the old system to 

the new. Yarki on the comparativo part were recommended to 

be 'iven accordin to standinr in class, perhaps in quartile 

ratirirs, and were to be indicated by exponenti. (Example: 

C1--work commensurate to urper quartile; C2--work in the 

second quartile; etc., followin the :ame syitem for the 

"S" and "N" grades.) The phase, according to ability, 
marked the child "C" for commendable work, "S" for astis- 

factory work, and "N" for not working up to ability. The 

number 2, comparatIve, phase was deleted because of the 

negative opinion of the croups consulted. 

The elementary forms adopted have specific statements 

that students actually do In school. Under headinrs, such 

as "Habits and Attltude8" and "Learninc' to Share and Repeat 

Ideas", OL finds "Writes le'ibly," "Reads with interest," 
and Is "Courteous and considerate." 

On the high school card, which has six 4-x-4 areas, 

one for each teacher of a six-period day, has such & reas di- 

vided into two sections for reporting: 
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A. Achievement in ekille and understanding. 
B. Habite and Attitudes: 

1. Orranizea and complotes work. 
2. Accepte responsibility. 
3. Respects rite ol' others. 
4. Cooperates with roup. 

with apitce allowed for three more items peculiar to the 

teaching' methods, the subject, or student. 

The new reportinr' provides individual record csrde in 

each class similar to the divisione on the Prorees Report. 

The headinrzs of these are to be filled out by the student. 

At the end of the radIn7 period, the cards are returned to 

the students to evaluate themselves in relation to their 

achievetnent, ability, and rades. The cards are then re- 

turned to the teacher in each class who keeps them in his 

possession and from which he fiUs out the Proress Report. 

If the teacher's judment differs from that recorded by the 

student, a brief conference is held with the student and the 

rade is corrected if necessary. The teachers report the 

need of aurprieinrly few ehan?es. The Procress Reporte are 

filled out in the claeee durink-' the day, and the attendance 

is recorded by the issuinp teacher. No rrade slips nor re- 

suit sheets are necesry. The individual cards are filed 

with the counselors. 

The marking system la the same for all three levels of 

cards. By reportinç' to the parents and students whether the 

student's achievement is better than (C), consistent with 

(S), or poorer than could be expected in the lirht of what 



the school knows about him (N), the makers of the cards 

hoped that situations will be created in which prior stu- 
dents can achieve and succeed and good students will be 

stimulated to capacity. 

The cards provide space for conrents by parents and 
students and a messae to parents encouar1np them to seek 

conferences for more information. The high school card pro- 

mises further reports conmaring the pupil's pror'ress with 

that of other students. 

Introduction of the Pro-res Report. 

The new Progress Reports were issued to the schools 

only a short time before they were to be marked. Printing 

delays made it impossible to have them ready sooner. uch 

criticism has been made that the administration "dumped" 

the cards on the teachers so sudderdv that the teachers 

had no way of knowinp wha t the cards were like and were 

oonfu8ed as to how to nark them. 
r 

truth of the mat er 

is that the schools were notified at least four weeks be- 

fore the cards were issued, and cu1des to the use of the 

cards were sent to the schools urging the personnel to ac- 
quaint themselves with the principles underlying the card. 
A shelf of materials was set aside at the Curriculum Library 

for the use of the schola, but it seems no one used them. 

Apparently it would seem that the fault in not knowing what 
to do lay with each individual school. Nevertheless, the 
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teachers had only their observations as criteria for marking 

the students accordinr to the new basis for reporting. The 

teachers of skill subject. maintained that "the pupil either 

cets it or doesn't and has to be rraded accordingly." 

Notwithstanding, the cards were issued and marked the 

best they could be, probably in most instances according to 

old standards of achievement. The teaching staff was unani- 

mous, it seems, in condemnirir the administration for having 

unloaded the new philosophy upon them without adequate prepa- 

ratIon for it; that is, adequate Information on each child 

as a basis for markIna accordinr to ability. 

In order to correct this lack of information, a mini- 

mum testing prO:'r&m was organized to obtain data on each 

&Ild. (The proram will be discussed later.) However, 

it was the Comniittee's Intent that the teacher should mark 

the child on this first report on the basis of his observa- 

tiona of that child in the nine weeks of' class work. It 

maintained that the teacher ehould know the child's ability 

in that length of time without the benefit of achievement 

and mental teatinc-. 

Much of the opposition to the new form was due to the 

conflicts in philosophy. At the start, it ap:ears, there 

were many tradtional1y-minded teachers who were reluctant 

to give up long experiences of traditional marking, probably 

influencing others to oppose the new philosophy. 
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A survey of traditional marking by teachers would probably 

show that ability marking in their classeB ie reflected in 

the majority of their clase recorda. 

After the new report had bcen in use for more than half 

the school year, letters were sent out to parents, giving 

them reports ori their children in each subject, showing 

whether the child was superior, above aver r'e, avera-e, or 

below averae in comparison to otheiin the class. Space iS 

allowed on the form for additional information in regard to 

tests and data that may be pertinent. Along with the subject 

report was sent a report on the grade placement of the child 

in standardized tests. 

Prior to these reports, letters were sent to parents at 

mid-term advisin them of the avails 

information. The lettere were to be 

checked whether a comparative report 

a conference was desired, or whether 

sufficient. 

In the writer's cchool, letters 

bility of this further 

returned, signed and 

was desired, or whether 

the Pro'ess Report was 

went out to about 1,200 

parents of which only 40C requested further information. Of 

these, 100 desired personal conferences, but did not appear. 

To the remaining 500 were sent the above-mentioned comparative 

reporta. The vast majority, it then seems, were satisfied 

with the inl'ormation that the report card had iven then. 
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The Minimum Testing ProRram to Obtain tta 
for Rerorting to Parents 

In order to implement the prorress reporting of etudents 

by the teacher, a committee, headed by . V. D. Bain, has 

recornmenued a testing prorram for the purpose of securing 

basic data on each student. 

Inosmuch as the new Pro'ress Report is based on ability, 
the committee ori test1n sent out a report to teachers, de- 

finins' ability, intellipence, and the use of standard tests. 
The report of the committee explained the C-S-N scoring in 

relationship to IQ and test results. 
The new Progress Report calls for the report to Darents 

to show how well the pupil is acquirin' such basic skills as 

those involved in communicating, ideas and usino numbers. 

The comiittee assumed this means that from time to t ime as 

test results are obtained in reading, other communicative 

ekills, and in arithmetic by means of achievement tests, 
they can be reported by levels of achievement or by brief 
statements indicating estistactory progress or lack of it. 

Aa a minimum testing program for the first year, the 

committee recomended the Otis Self-Administerinr Tests, 

Standardized Readin Test, and Standardized Arithmetic Test. 

The Bell-Adjustment test was 'iven to all high school stu- 

dents above the fourth term and to about one-half of the stu- 

dents in the first three terms. These tests were given in 

the spring of 1947. 
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For a lon'-term provram of' testinr'-, the committee re- 

commended: 

k'ade Test 

7th, beginning of term Otie Self-Administering; -- thoee 
having IQ'8 under 90, retest with 
non-verbal or individual test. 

8th, beginning of term eneral Achieveinnt 

9th, bepthning of term Personality and Readinp 

10th (kildance and Counae11in battery 
inc1udin general achievement 

12th Co1leoe Aptitude 

Adminiatrítive plans are being at present set up to in- 

sure that all 8th-grade pupils who bevo not been given an 

achievement battery already will have such a test this term. 

ThIR may be either the roressive, Stanford, Metropolitan, 
or Basic Ekill; and all 7th-'ade pupila, who have not had 
an Otis mental test within a year, be te3ted this semester. 

By doiri' this in the last semester of 1946-1947, rather than 
at the beFinning of' the school year of 1947-1948, the mini- 

mum testinç proDam already aptroved will have a year's 

start. 

The cornrittee felt that a testing pro'ram is not just 

a hiph school concern but a matter that affects all grades 
(t' the scho']. system. herefore, it is endeavoring to have 
the testing proc'rarn determined for the entire school proram. 

The results of the city-wide testing this spring were 
sent to each schol t sow how pupils rank in the system. 
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In the schoc1 in w) Ich the writer is employed, the 

teachers were given oopie5 oÍ the 8corea and pade place- 

ments of each student enrolled for the reading and arith- 

metic tects arid acores for the 0t15 mental test. Aceorn- 

panyins the standardlizeci tests was a breakdown by the school 

year of the nimther of students in percentile ranks, showing 

the median for each particular years and a suimarization of 

the number who are accelerated, averap'e, or retarded. This 

information has proved iz.ivaluable in determining the ability 

of any particular student. It has proved valuable not only 

to the classroom teacher in evaluation, but to the counselor 

in guidance work. 

Teachers who heretofore had been in a state of' confusion 

regardthc rnarkinç' accordiri to ability have now found the 

task much easier and more accurte. A has been pointed 

out earlier, many members of the staff were opposed to the 

philosophy of reportlno' children as integrate personalities, 
holding to the theories of traditional roportiri.. The new 

philosophy bas now been "n'rcwing' upon them through the 

many teacher roup discussions and teachers' meetinRs, 

through reDorts and literatrre handed to them, and through 

discussions in the daily press. 



CHAPTER III 

RESULTS OF ANT) REACTION TO THE 
PF{O(RES C..RD EXPERI!ENT 

Before the school year of 1946-1947 had ended, the 

Progress Report had become a controversial issue. Oppo- 

sition groups joined forces in public meetings to cam- 

pain for the abandonment of it. Certain of the groups 

circulated petitions and resolutions demanding a return 

to the old competitive crd. 

The school administrstion, recogniz1n this opposi- 

tion and wishin to establish the type of reporI;in the 

parents desired, sent out bsllots to each parent, request- 
Ing him to rark whether he wanted his child to be p'raded 

competitively or whether he ranted his child to be graded 

according to his own ability. The ballot provided a space 

where the parent could check whether he wented a report 

every six or every nine weeks. Space was aïo provided 

for comments. 

Of approximately 15,000 bail'ts sent out, only 9,123 

were returned. A chary-c from the present system ws re- 
quested by 5,554 parents. An approval of the present system 

was voted by 3,569. The vote was in a ratio of' 5 to 3 for 

a chanpe, with 5,877 parents not ansv.'erin'. This failure 

to reply perhaps indicates an indifferent attitude as to 
what tipe of card should 'be used. 
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Votes for a zix-week interval of reportirvr. received a 

majority approval of 4,365 votes. 

The parents want to know more about their 
work at 8chool lt seems by the resulte of the questionnaire 

when viewed in the llpht of results of the previous ques- 
tlonnaires. On them the parents have shown a desire for a 

change in the reportinr system. 

Teachers in practically all Instances, the writer be- 
lleves, have become greatly aware of the inadeeuacles of corn- 

petitive grading and have quite cenerally expreed them- 

selves in favor of reports based more ori ability. However, 

the teichers feel that the present system has 1een a bit 

cumherome and perhaps too abrupt a change from the old 

method of competitive cTrading. 

Whether the present system Is good or bad, lt is clear 

that parents, pupils, and teachers have all become alIve to 

the importance of adequate procreE and achievement report- 

Ing. The writer feels thcit the lethargic and the take-for- 
granted attitude towards report cards has ended, and that 

everyone concerned will be alert to what kind of reports are 

sent out and how 'Johnny" is evaluated upon them. 

Concrete, tangible results of the use of the Progress 

Report was seen In the action of the Portland School Board 

when it voted for discontinuin' the present card at ita 

meetth", on June 11, 1947. 
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At a prior meeting, a motion wS8 passed provldin'-r that 

the report card 8ystem now beth used In high schools on an 

experimental basis be discontinued and that a simplified one, 

embodyin des5rab1e features of the competitive crad1ng a 

well as of the present system be prepared by the administra- 
Uve staff. 

Actin Superintendent J. W, Edwards told the School 

Board 

I am willing to admit we moved too fast with this 
new card. I think it is ood, but to adopt it right 
now was ahead of many cf our faculty and parente. 

The adoption of the new plan will not include the ele- 
nientary schools. The School Board directed the administra- 
tiori to restudy reporting in elementary schools for the pur- 
ose ol' a possible revision of those cards in the future. 

The reportinp system for Portland's secondary schoci 
for lÇ4'7-l948 wIll, then, be revised to include rading 
student achievenent on a competitive basis and marking the 
studente' attitudes and habits in much the same manner as 

was done during- the rast year. This plan, it appears and is 
hoped, will be a transitional phase to actual individualized 
propress reporting-. T is plan, if the reader will remember, 

le much the same as the plan used in the spring of 1946. 

Perhaps one of the most important results from the use 

of the Proress Report was the discovery that preparation 
for any change In traditional ways of doing thine must be 
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carefully planned and orranized and simply but effectively 
presented well in advance of the contemplated chanpe. There 

are far too many peorle who have to be convinoed through a 

slow process to aflow for successful, sudden change. How- 

ever, it has come to the writer's attention that quite often 

people do nothin about a charire unless the ohan9e is made 

abruptly and thrown, so to speak, iirect1y into their lape. 
A rratifying result of the report experimentation is 

the recopit1on of the need for the reoranization of the 

uidance and testing departments. Heretofore, the testing 

department was a separate unit from the counsel1n depart- 

mont. Tctjflír done on an individual school basis and 

not coordthated with the other guidance services. Neither 

depai'tment knew what the other was dom'-. The need for 

informtion on the achol children because of the ability 
reportinp and czenoral 'uidance activity has led to the formu- 
lation of plans to br!.n' the entire testinrr proc'ram under 

a centralized iidance department. 



CHAPTER IV 

CONCLUSIONS AND RECOWENDATIONS 

Portland teachers arid parents have r'one throurrh a year 

in which they have encountered a "renaissance" in educational 

thinking. They have 'been confronted with situations in 

which they have had to think through the educational 1mph- 

cations and have had to make a decision on them. From all 
indications that thinking will continue until satisfotory 
conclusions have been reached. 

The question of reortinr pupils to parents has not 

been definitely settled. There will be revisions made. 

There will be t2ore oposition to the reviaona and to new 

plans. There will be a challenge for those 'who desire to 

follow current trends. There will be compromises. In the 

writer's opinion, this presents a situation that is not un- 

healthy. Only through an exchance of opinions can 

-'reas be made. Only then can definite results be attained 

that will be acceptable to the majority concerned. 

The parent is becoming more and more aware of the im- 

pprtance of cooperation between the school and the home. 

The teacher 13 even ire keenly aware of it. Both have 

come to the realization that such corperation and the re- 

suiting good will can host be fostered through reporting 

that can be understood and reports what professes to report. 



Recornriendn tiona 

general Recornmendstiona. 

If the Portland School System is to keep apace with 

the current trends throupbout the nation, it will endeavor 

to adopt as soon as feasible a system of reportin that 

will be based on the recopxiition of the child as an indi- 

vidual having bis own eilities, attitudes, and peculi- 

arities. A indicnted before, steps in that direction 

have been taken--even thotvrh they have been on a basis of 

retreat. However, a step in the riht direction is a step 

nearer the 'oal. 

is the writer's opinion that stroner measures should 

be taken to acquaint the public and parents--even the teach- 

ers--*'ith what the school system is plannint' to do. The 

svtem should definitely decide its policy and then outline 

steps of introduction tar enough in advance so that every- 

one concerned can have ample opportunity to apprise himself 

of the plana. 

More teachers, perhaps all of them, oucht to be brouit 
into the thinking and plannin. They will feel that it is 

a part of their own work and thinking if they are included 

in such planning. If they are not included, they will feel 

detached from the entire matter and will, without doubt, 

receive lt without enthusiasm and with a feelinp that it is 
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just another burden foisted upon them. In addition, it la 

a well-known fact that anyone helpinc in the development of 

a project 'will feel it hj own, will accept it, understand 

it, and see that others will do the saine. 

Each school should have a period for conferences to 

discuss and plan policies durinc the i when the techer 

la not in a hurry and is free from interruption. The time 

taken would pay hlc7h dividends in teìcher unders'andlng and 

teacher morale. If such a conference period had been in 

effect durinr. the introduction period of the new card, pr- 

haps the understanding and acceptance of it would have been 

nore eneral. 

The school system should consider the plan8 for next 

year as transitional, but it should at the same time be 

alert to the desires of parents, pupila, and teacher5. They 

should, if pos'lble, be consulted in the plannlnr. When 

necessary, revisions should be made, but they should be made 

in the direction of individualized reDortin-. Any revision 
i_n such a direction must be preceded by a well-planned cam- 

pai»n of education for the ublic and teachers. 

Parents ought to be brouçrht into the schools to attend 

meetinrs, pro-rams, and creneral "cret tooethers" planned to 
acquaint them in lucid terms what the sohols are try1n 

to do. The writer knows of at least one school that ex- 

perienced very satiafyinr? results by holding a student day. 



The students took over the classes, freein- the teachers 

to talk and to confer with sorne 300 parents who visited 

school that day. Such activities tend to cernent coo will 

and foster underatandnr' and cooperation. 

Specific Recommendat ions. 

In order to have a reportinç system that will be ef- 

fective and satisfying, the writer feels that the following 

iteTis should he seriously considered in the draftinF and the 

ultimate adoption of renort forms: 

1. A report should be adopted that will hold to the cur- 
rent educational recard to the whole child. 

2. eneral course objectives should be formulated and 
listad that will include all courses, allowin' space 
for specific objectives of any "iven course. 

3. The form and lan7ua"e of a report card should be con- 
ducive to a maximum of understandinr with a rnin'rrum 
of effort. 

4. Major emphasis should be placed upon those phases of 

a cbild'8 development in which improvement is most 
possible. 

5e Reports should concern thernselves with the causes of 
problems rather than a description of them. 

6. Reports should be based on practices that will be 
r7!ost fruitful for the -rowth of the child. 

7. Complete and adequate cumulative records of each 
child should be available for the teacher if he is 

to do a rood job of reportinci. 

8. Standardized achievement tests should be ven at pre- 

determined periods and the results reported to parents. 



9. RemedIal work for all those who score very low 
in comparison to average accoznpli8hmenta should 
be provided. This remedial work should be based 
on the standardized achievement test scores. 

lo. Frequent notes should be sent home to the parents 
stating pupil's propresa. 

11. The child should participate In the record1.n 
and reporting of Me own rowth and achievement. 

12. The report should, if poaible, make provi8lon 
for corents on pupil's participation in extra- 
curricular activities. 

13. The teacher should be free to 1ve reportinr the 
time necessary to make it worthw}-ile. 

14. The teacher should unc3ertand child belavior. A 

simple plan should be made whereby the teacher 
can learn to know the children in his class. 

15. n-service traininj' on pupil reportr'- and under- 
standing should be in auch a that 
teachers will not fel it is an extra duty. 

l3."A rert card is needed in our schools tht will 
help chane the emphasis from that of earnin" 
marks or letters to that of atainiri-' broader 
understandings and ability. A system is needed 
that will challenre and motivate each pupil tr 

qreater effort and at the same time furnish 
hIm with ruidance in how to improve himself. 
A reportinr- system is required that will encoura-'e 
sol olarship, Inaire and stimulate each younc', 
person to acquire scholarly habits." 
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TO THE PAHFNTS: 

The teachers and administrative staff of the Portland 
Public Schools are interested in improving the types 
of reports sent to parents. 

JYurinF the past year two comnittees have been at wrk 
studying this prohler. One committee, composed of prin- 
cipals snd teachers, wth Mr. Olin "Tills, vice-princiapal 
at Franklin Hiçr,h School, as chairman, worked throucrhout 
the year studyinc methods used in other schools of re- 
cording pupil proress. The other com'itteè, formed 
by the Portland Council of Parents ad Teachers, with 
rs. Carroll H. Dwyer as chairman, studied the problem 

and prepared a "Q-uesticnnaire on Report Cards," which 
was sent to a large number of parents and teachers for 
the purpose of determining what and hcw parents and 
teachers are interested in havin the schols report 
about children. 

In addition, a rroup of elementary principals and high 
school principals and vice-principals worked upon the 
problem durirw the sumnie.. 

As a result of the work ol' a 1 of these roips it is 
now planned to construct report cards for use in the 
schcirls of Portland, It is hoped tht these cards in 
tentative form will he ready for use, at least in some 
schools, c1urin the second semester of the present 
school year. After heincr used one semester, the cards 
will be revised and printed for peneral use next 
September, 1946. 

Under such a plan as outlined above we believe that we 
can devise ways of keeping you better informed concern- 
ing the develcp-ent of your school child. We are anxious 
to have your sugestions on this mater at all ti'es. 

(signed) Willard B. Spalding 

Superintendent of Schools 
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TEl!iPORARY CARD GRADES 1-3 

TEACHER'S COMMENTS 

Dote ............................................... . 

Sincerely yours, --------------------------------- -- --------------- ----- ------

Dote ............................................... . 

Sincerely yours, 

Days Present 

Days Absent 

Times Tardy 

School Year: 19 ..... . 

Assigned to 

PARENT'S COMMENTS 
First Period: 

Parent's Signature ---------------------------------------·--··--············ 

Second Period: 

Parent's Signature 

Third Period: 

Parent's Signature ---------------------------------------------------------

To Parents: 

This pupil progress report is sent home four times a 
year to inform you of the progress your child is making 
in the varied activities of the school. All marks ore 
given in terms of the student's own ability to succeed. 
If he needs special help to progress with his class, you 
will be invited to confer with his teacher. 

You are welcome to call the school for a conference 
with the teacher or principal for further information 
about your child. 

Principal. 

PORTLAND PUBLIC SCHOOLS 

PORTLAND, OREGON 

PRIMARY-GRADES 1 - 3 



Name 

School·-------- -------- ---- -- ------------------------- Grade___________ _ 

"C" 

EXPLANATION OF MARKS 

indicates commendation far special 
achievement. 

effort and 
LEARNING 

LANGUAGE ARTS 

TO SHARE AND RECEIVE IDEAS 

I 1 l 2 I 3 I 4 I 

TEACHER'S COMMENTS 

Date·--···-··--------- -- ----- ---·---- -----·----· 

"S" fndicates satisfactory progress consistent with 
1. Expresses thoughts well orally ------1------1-----+---- ------ 1 ability. 

"N" indicates need for more effort if progress JS to 2 . Expresses thoughts well in writing __ ,______ ------ ------ ___ .J 
be consistent with ability. 

3. Reads with interest -------·------------1------ ------ ------ ------1 
HABITS AND ATTITUDES 4. Is acquiring reading skills ---·---·----~------ ------ ------ ______ , 

I 1 I 2 I 3 I 4 I 5. Is a good listener --------- - --------------~------ ______ ------ ------~ 

l. Accepts responsibility -· ·----- -·--------r------1------1------l----- -~ ~ : ~al~~srn~~~tt~nsp~il~ct~s:i~~rC:i~---- --- ~-~---·-- ---·-- ------ ,------~ 
2. Cooperates with others . 

in work and play ---·----·-··-·------------ ______ ,______ ,______ ,_____ _ he needs --------------------------------------1------ ------ ------ ------1 
3. Finds worthwhile work 

to do independently ____________________ ,______ ,______ ,______ ,_____ _ 8. Writes plainly -------------------------·----'------~------ --··-- ------~ 
I I I 

9. ------·--·--------------·----------------·------------1------ ------ --··-- ··----14. Is courteous and considerate --------~------ 1 ------ 1 ------~---·--
Sincerely yours, 

5. Observes school and group rules -.l.-----1---·--'------'------1 
6. Applies health knowledge MUSIC, ART, DRAMATICS 

to daily habits ----·-·--------------------- , ______ ,______ ,______ ·-----
TAKING PART IN ACTIVITIES THAT ENRICH LIVING 

Date·-·-·----------·-----------·-------------------·7. ----------- -------------------------------------------1---·--l------l·--·--L...... 1 -, 
1. Shows progress in music activities--!------ --·---·----- ------1 

I ISOCIAL LIVING 2. Shows progress in art expression__ ,______ ·------·-·-- ------J
LEARNING TO LIVE TOGETHER 

3 . Shows progress in dramatic play.... , ...... ----·- ·--·-- ------~ 

1. Is developing a variety of interests·-J--- -- -1------1------1------~ 
4 . ----------------·---·--------------------------------- ··---- ------ ------ ·----2. Contributes valuable information 

or materia Is ---------------··------·--------1------ •---·-- ,______ ,_____ _ 
3. Is growing in knowledge and I 

understanding of the school I . ARITHMETIC 
and community -------·--------------------1------1------ ----- ------1 LEARNING THE MEANING AND USE OF NUMBERS

4. Shows an interest in science I I I 

1. Understands and uses common I5. ~~~d..::.~~·--=~=~~~-I,:I~g.:::::::1:::: ::::::: :::::: :::: :I measurements -------------------·-·--------~------ ______ ------ -----

2. Is acquiring number skills ------------1------ ------ ------ ------' 
I Sincerely yours, ·--------------------------------------·---·-------·-···--··-· 

3. -----------------------------------------·------------ ------ ------ ------ ··----1 



TEMPORARY C.4RD GRADES 4 - 8 

TEACHER'S COMMENTS PARENT'S COMMENTS 

Dote ............................................... . Dote ............................................... . 

PORTLAND PUBLIC SCHOOLS 

PORTLAND, OREGON 

Sincerely yours, ............................................................. . 

Dote ............................................... . 

Parent's Signature ......................................................... . 

Dote ............................................... . 

Sincerely yours, ............................................................. . 

Dote ............................................... . 

Po rent's Signature ......................................................... . 
Sincerely yours, ............................................................. . 

Dote .............. · ................................. . 
Dote ............................................... . 

Sincerely yours, ............................................................. . GRADES 4-8 

Pupil Assigned to ........................................................... . Parent's Signature ......................................................... . 



1. Shows sense of fair play ................... ................... .. 
2. Shows development in 

individual skills ........................................................ , 

Nome ........................................................................... . 

School ...................................................... Grode ........... . 

To Parents: 
This pupil progress report is sent home four times a 

year to inform you of the progress your child is making 
in the varied activities of the school. All marks are 
given in terms of the student's own ability to succeed. 
If he needs special help to progress with his class, you 
will be invited to confer with his teacher. 

You are welcome to call the school for a conference 
with the teacher or principal for further information 
about your child. 

Principal. 

EXPLANATION OF MARKS 
"C" indicates commendation for special effort and 

achievement. 
"S" indicates satisfactory progress consistent with 

ability. 
"N" indicates need for more effort if progress is to 

be consistent with ability. 

HABITS AND ATTITUDES 

1 I 2 I 3 I 4 

1. Accepts responsibility ............................................. . 
2. Cooperates with others 

in work and ploy .................................................. 
3. Finds worthwhile work I 

to do independently ............................................ 

4. Is courteous and cons'iderote ................................ 

5. ·Observes school and group rules --~------~------~------~-----·j 
6. ~:~~~~ h~~~t~s ~-~~~-~-~~~~------------- ........................ 

7. Organizes and completes work .... , ...... , .................. .. 

8 ....................................................... , ...... , ...... , ...... , .... .. 

OTHER ACTIVITIES AND SPECIAL ABILITIES 

1.............................2. . ...................... ···/···· ·/······/······/····1 

3....................................................... , ...... , ...... , ...... , .... .. 

................ 19 .... to ................ 19 .... I 1 I 2 1-;f4 I 
ATTENDANCE 

Days Present 

Days Absent 
I 

Times Tardy .................................................................... 1 .......... ~ .......................... ·-----

LANGUAGE ARTS 
READING, LISTENING, SPEAKING, WRITING 

T 
1. Expresses thoughts well orally --·-j---·--·------ ·------·-----
2. Expresses thoughts well in writing .. j...... 1..... . .............. 

3. ~~t~~ein~~;~! i~--i-~-~~-~~~-i-~-~!~...... ..1-...J..... . 
4. Reads with understanding .......... J...... I.. ..J.....L... 
5. Listens attentively ..................... -/- ......................... . 

6. Participates in discussion ............ ! ...... ................... .. 
7. Is learning to spell the 

words he needs ................................... ................... .. 

8. Writes legibly 

9• ••••••••••••• ••••••••••••••••••••• •••••••••••••••••••• I•••••• I•••••• ''"'"'"'"'"'"'I •••••• 
SOCIAL STUDIES 

HrSTORY, GEOGRAPHY, CIVICS 

1. Shows skill in the use of numbers .. , ...... , ...... , ...... , ...... 
2. Shows ability to reason in 

working problems .................................................. .. 

3 ....................................................... , ...... , ...... , ...... , ..... . 

NATURAL SCIENCE 

1 I 2 I 3 I 4 
s eve oping ari ·interest in 

and understanding of the world 
about him ..................................

2. Forms conclusions based on 
facts and experiences .................. 

3 ....................................................... , ...... , ...... , ...... , .... .. 

....... ........

.......................... 
I 

........... .. 

ART 

1. Shows progress in art expression .............................. .. 

2. ••••••••••••••••••••••••••••••••••••••• •••• ••••••••••• I • ••••• I•••••• I •••••• I•••••• 

3 ....................................................... , ...... , ...... , ...... , .... .. 

MUSIC 

1. Shows progress in music activities .. ---~ --- ..................1 

:: ::::::::::::::::::::::::::::::::::::::::::::::::::::::c:: ::::::: :::::: ::::::I 

HOMEMAKING AND INDUSTRIAL ARTS 

1. Shows progress in skills ................ j...... j...... j...... j....J 
2. muuuuumuuuuuuuuuuuuuuuuuuu,um lm ulumolmo•ol 
3 ....................................................... J........................1 

PHYSICAL EDUCATION 

. ..................................................... l......l......l......l......l3. 



Progress Record of . 

School Term ------------------------ i 94 ------ to ------------------------ i 94 ...... 

RECORD OF ATrENDANCE 

J 2 3 Totos 

Days Present 

Days Absent 

Times Tardy ...... ... .. 

u-------------------------------------------------------------------------------- 
Signature of Teacher Issuing This Cord 

I................................................................................ 
Principo 

PARENT'S SIGNATURE 

istPeriod .................................................................................. 

2ndPeriod .................................................................................. 

The principal ond teachers will be very happy to consult with 
you at any time cdncernng the student's development. f the 
student needs special help to progress with his class, you will be 
invited to confer with his teachers, 

TE1POpARy HIìH SCFTO()L Cm 

_r_d - 
_iI ' I 1 

e HIGH SCHOOL PROGRESS RECORD 

(WORK SHEET) 



Progress Record of . ACHIEVEMENT- 

. . 

:GROWTH IN HABITS AND ATTITUDES- 
os hobits formed during school years 

are likely to become fixed the school s con- 
cerned with the development cf the whole nd- 
vidua', and strives to bring about attitudes ond 
habits which produce rht conduct arid good 
work. The characteristics below are important 
gudes to such individual character growth. 

Each of these habits and attitudes will be marked 
when it is satisfactory, ommenc1obIe, or needs 
improvement. When the teacher doesn't know 

-J-- .- .. ;I ;II I-.. 

The exact mark of achievement for any individ- 
ual is hard to obtain as it is dependent upon 
many factors, For recording the student's prog- 
ress in his subjects we use the numbers from 
i to 5. Below is a description o what each num- 
ber stands for: 

1. Excellent work. 
2. Good work. 
3. Acceptable work. 
4. Work below the ability level 

of the student. 
5. Work so far below the ability 

level of the student that no 
credit con be expected if 
work continues et this level. 

SUBJECTS 

Below is a descriptftnof wi-at each rark stor,ds 
for: 

s Indicates satisfactory progress. 

- Indicates more effort needed. 

C Indicctescomrnenclationforspecioleffort. 

ACHIEVEMENTMARK 
1. OrganizesandCompletesWork. 

. 

II 

J 
E 

: 

Hi i [II _ U IIILLII :cri: 
_1 

[ _uIï 
2. Finds Worthwhile Work to Do Independently. 

_:: 
II L II U _1_ 

Is Courteous and Considerate; Respects Rights o Others. i il i il j L L 
4. is Careful of Property and Materials. 

i II II i I 

5. Accepts Criticism and Profits From lt. J I [T i 

_ 

... 

6. Observes School Regulations. . II 
I T I 

7. Maintains Good Posture (Sits, Stands, and Walks Correctly), 
J 

I_ I I_I....... I I 

_ Applies Health Knowledge to Daily Habits. u _LJ _ll_ II j_1 II 

9. Cooperates With Others in Work and Ploy. II L L I 

lo_ Accepts Responsibi'ity and Leadership at Right Time. 
___I_ _5IL 

[ 

..T 

j 

L -- 
_ II I I 

ii- IIT+ 
t 

12. - __J II II II i1 
I 

i-3:- í-...... -1_i I II I I 



Name 

School ...................................................... Grade 

PORTLAND PUBLIC SCHOOLS 

PORTLAND, OREGON 

¡J1 

PRIMARY-GRADES i - 3 

-I 

i 



LANGUAGE ARTS 
TEACHER'S COMMENTSEXPLANATION OF MARKS 

LEARNING TO SHARE AND RECEIVE IDEAS 
"C" indicates commendation for special effort and 

Date.............................................. ..achievement. I 1 I 2 I 3 I 4 I 
"S" 

"N" 

ind icates satisfactory progress 
ability. 

indicates need for more effort 
be consistent with ability. 

consistent 

if prog ress 

with 

1s to 

HABITS AND ATTITUDES 

I 1 I 2 ..13 I 4 I 

......,......,......1=11. Accepts responsibility 
2 . Cooperates with others 

in work and play 
3 

· ~~n~~ f~d:~;~~:n:l;'~-.... ......··I::::::I:::::I:::·::I::::::I 
4 . Is courteous and considerate .... .. ..1-- --- · '·-----'------' -- ---

5 . Observes school and group rules ..\. ..... ,... ... ,.. .... ,.... .. 
6. Applies health knowledge I 

to daily habits ...... .. ... ....... .......... ~ .. .. .. ,.. .. .. ,.. .... ,... .. . 

7. 

SOCIAL LIVING 
LEARNING TO LIVE TOGETHER 

~ ----~ 

1. Is developing a variety of interests.. !.......... .. ...... ... .. . 

2. ~~n~~~~~~~lsva_I_~-~-~-~-~--~~~~~~~~:~~.J .. ... I- ----- ............ 1 

3. Is growing in knowledge and I I I 
understanding of the school I 
and community .............. ... .. .. .... .. . [...... !...... ------ ------1 

4. Shows an interest in science I I 
found in our everyday living --------~----- - ______ .. .... ------~ 

1. Expresses thoughts well orally .... ..\. ... ..!... ...!...... ...... 
I I 

2. Expresses thoughts well in writing.. ~-- -- -- .................. 1 

3. Reads with interest .................... !.................. ------1 
4. Is acquidng ceading skills ..........J.....···-· ..... ······ j 
5. Is a good listener ........................L ... l......L ... I...... 

6. Takes part in discussion ............ ,...... ,.... .. ,...... ,...... 
7. Is learning to spell the words 

he needs ... .. ................................. ,...... ,...... ,...... ,...... 
I 

8. Writes plainly 1-----·r---- r-----,------, 
9. 

MUSIC, ART, DRAMATICS 

TAKING PART IN ACTIVITIES THAT ENRICH LIVING 

1. Shows progress in music activities.. !------ ..................1 

I I 
2. Shows prog ress in art expression.. !------ .................. J 

I I 
3. Shows progress in dramatic play... -~------ .................. , 

4. ............................................................................... 

ARITHMETIC 

LEARNING THE MEANING AND USE OF NUMBERS 

Sincerely yours, 

Date.......... ..... .. ......... . ............ ... ..... . 

1. Understands and uses common I
5. ...... ........ ............ ....... .. .... ............... ----- - -- ---- ......... ... measurements 1------~· --................ 1 

2. Is acquiring number skills L......... ------......1 
Sincerely yours,I II3. 1-- ---- ...... ------ ...... j 



TEACHER'S COMMENTS 

Date..... ..... .... ..... ...... . ..... .. ......... ..... . 

Sincerely yours, 

D<;:~te....... .. .... .... ........ .. ... . .... ....... ..... . 

Sincerely yours, 

Days Present 

Days Absent 

Times Tardy 

School Year: 19 .... .. to 19 ..... . 

Assigned to 

PARENT'S COMMENTS 

First Period: 

Parent's Signature 

Second Period: 

Parent's Signature 

Third Period: 

Parent's Signature 

To Parents: 

This pupil progress report is sent home four times a 
year to inform you of the progress your child is making 
in the varied activities of the school. All marks are 
given in terms of the student's own ability to succeed. 
If he needs special help to progress with his class, you 
will be invited to confer with his teacher. 

You are welcome to call the school for a conference 
with the teacher or principal for further information 
about your child. 

Principal. 

PORTLAND PUBLIC SCHOOLS 

PORTLAND, OREGON 

PRIMARY-GRADES 1 - 3 



Nome 

School . Grade . 

PORTLAND PUBLIC SCHOOLS 

PORTLAND, OREGON 

GRADES 4 - 8 



------

------

------ ------

---- -- ---- -- ---- -

------ ------

l. Is developing an interest in 
and understanding of the world 

2 . c~~~~ibh~:s --~-~id.iti·~-~~i---i·~-f~;~-- - ----·1----·- ............ ............. ........... 

motion or material ...................... !-----· ............ ----- ...... I 
3. Forms judgments based on 

facts and experiences ............. : ........ 

4 . .. ---- ...... .. ....... -...... --- .. .... -- .. ------ .. --- .... --- .. --.. ...... - ----- ............. ----- ........ . 

To Parents: 
This pupil progress report is sent home four times a 

year to inform you of the progress your child is making 
in the varied activities of the school. All marks ore 
given in terms of the studenes own ability to succeed. 
If he needs special help to progress with his class, you 
will be invited to confer with his teacher. 

You are welcome to call the school for a conference 
with the teacher or principal for further information 
about your child. 

Principal. 

EXPLANATION OF MARKS 
"C" indicates commendation for special effort and 

ach1evement. 
"S" indicates satisfactory progress consistent with 

ability. 
"N" indicates need for more effort if progress is to 

be consistent with ability. 

HABITS AND ATTITUDES 

I 1 I 2 I ~T4] 

.. .. ... .. .... ........ .... -.... ~ -1. Accepts responsibility ····· ·- -- -- ----- -
2. Cooperates with others 

in work and play --------------- ----- ----- ............ ........... ...... . .. -----· 
3. Finds worthwhile work I 

___ __ _,.......................to do independently --- ----------------

4. Is courteous and considerate ----- --  ----- -1 
5. Observes school and group rules __ ------1 
6 . Applies health knowledge 

to daily habits ............................ ----- - ....... .. .. 

- ........7. Organizes and completes work .... 

............ -----·8. -------·-··········-···--······---···-····--··---···-

OTHER ACTIVITIES AND SPECIAL ABILITIES 

1. 

2. 

3. 

................ 19 .... to ................ 19.... l1 I 2 I 3 141 
ATTENDANCE 

Days 

Days 

Times 

Present 

Absent 

Tardy 

LANGUAGE ARTS 
READING, LISTENING, SPEAKING, WRITING 

T 
1. Expresses thoughts well orally --·t··--·•·····-·--·---·--···· 
2 . Expresses thoughts well in writing .. , ...... .. ..... ............. . 
3 . Shows interest in increasingly 

mature books ----·····--····--··--·--· ·····1---··· '----·-' --··-- •······ 
I 

4. Reads with understanding 

5 . Listens attentively ........... ...... ..... ....... , ............. ...... . 

6. Participates in discussion ··· ·· ···-·-··---·--•·····-·---·--·-····· 
7. Is learning to spell the 

words he needs ---··--·- ·······--··- ·······•·--·-· , ______ ·----·-•····-

8. Writes legibl¥ ---------- ---· ---------···----·······•--··--•······•····-

9....................................................... , ...... , ...... , ...... , ..... . 
SOCIAL STUDIES 

H rSTORY, GEOGRAPHY, CIVICS 

I 

ARITHMETIC 
-r 

1. Shows skill in the use of numbers.. !........................... 
2. Shows ability to reason in I

3. ~~'~;:~.~'~:I·.~:..::::::::::::::::::::::.:I::::::I::::::I::::::I:::::: 

NATURAL SCIENCE 

11-r-TrJI-4 , 
1. s eveloping an interest in 

and understanding of the world I I 
about him ...... , ................................... . ...... ............ 

2. Forms conclusions based on 
facts and experiences ....... .. .................................... . 

3. . ..................................................... 1------1------1------1------ ' 

ART 

1. Shows progress in art expression ........... .. .... . .. .. .. . ...... . 

2...................................................... 1...... 1...... 1......r···.. 
3. . ........................................................................... .. 

MUSIC 

1. Shows progress in music activities .. J.... . J.... J .... J ...J 
2. .. ....................................... ,...., ...... , ...., ...... ! 
3 ......................................................................... ...... 1 

HOMEMAKING AND INDUSTRIAL ARTS 

1. Shows progress in skills - · ---·· - ·····--- 1 ---- - -
2. . ..................................................... l...... 

1------
l...... 

1------1
l ...... l

------~ 
......l 

I 
3. l------1------1---- --' 

1. Shows sense of fair play ............ f...... ,...... ,...... ,......l 
2 

. T~ili~~d~~r~~~tr~~~~--~~------------------.1........................I 
I 

3 ....................................................... f..----1------1------1---- --l 

.. ...................... .. ............................ f...... 

PHYSICAL EDUCATION 



TEACHER'S COMMENTS PARENT'S COMMENTS 

Date............................................... . Date.. -------------·····-··-------·--···-··········· 

PORTLAND PUBLIC SCHOOLS 

PORTLAND, OREGON 

Date...---------------------------------------······ 
Parent's Signature ......................................................... . 

Sincerely yours, 

Date............................................... . 

Sincerely yours, 

Date..... ......................................... . . 

Parent's Signature ......................... ..... ........................... . 

Sincerely yours, 

Date............................................... . 
Date......................... ...................... . 

Sincerely yours, ················-----------·· ·················--·----·--····-· GRADES 4- 8 

Pupi I Assigned to ·-··---------------·-·-·····-············-······---·····---- Parent's Signature ......................................................... . 



PERANENT CAF1r 
Progress Record of - 

Room.................................... 

PORTLAND PUBLIC SCHOOLS 

PORTLAND, OREGON 

PROGRESS RECORD 

HIGH SCHOOL OF COMMERCE 



SUBJECT PERIOD SUBJECT PERIOD 

TEACHER 

ACHIEVEMENT IN 
SKILLS & UNDERSTANDINGS 

HABITS AND ATTITUDES: 

I I 
II 

I 
Ill 

ROOM 

I I 
Final 

IV 

TEACHER 

ACHIEVEMENT IN 
SKILLS & UNDERSTANDINGS 

HABITS AND ATTITUDES: 

I I 
II 

I 
Ill 

ROOM

I I 
FmCif 

IV 

1 Organizes & completes work 

2 Accepts responsibility 

3 Respects rights of others 

5 

6 

4 Cooperates with group 

7 

I I 
I I 
I _ I 

I 
I 
I 

I 
I 
I 

I 
I 
I 

Organizes & completes work 

2 Accepts responsibility 

3 Respects rights of others 

5 

6 . 

4 Cooperates with group 

7 

I 
I 
I 

I 
I 
I 

I 
I 
I 

I l 
I -I 
I I 

PERIODSUBJECT 

ROOMTEACHER 

ACHIEVEMENT IN 
SKILLS & UNDERSTANDINGS 

Final 
HABITS AND ATTITUDES: II Ill IV 

I 

1 Organizes & completes work 

2 Accepts responsibility 

3 Respects rights of others 

4 Cooperates with group 

5 I I I I I 
6 I I I I I 
1 I I I I I 

SUBJECT PERIOD SUBJECT PERIOD SUBJECT PERIOD 

TEACHER ROOM TEACHER ROOM TEACHER 

ACHIEVEMENT IN I' I I I I ACHIEVEMENT IN I ACHIEVEMENT IN 
SKILLS & UNDERSTANDINGS SKILLS & UNDERSTANDINGS SKILLS & UNDERSTANDINGS 

ROOM 

Final inal 
HABITS AND ATTITUDES: I II Ill IV HABITS AND ATTITUDES: I II Ill HABITS AND ATTITUDES: I II Ill IV 

Organizes & completes work I I I -1--\ 1 Organizes & completes work I I I I 1 Organizes & completes work I I I I I 
2 Accepts responsibility I I 1 I I 2 Accepts responsibility I \ I I 2 Accepts responsibility \ I I I I 
3 Respects rights of others I I I I I 3 Respects rights of others I I I I 3 Respects rights of others I I I I I 
4 Cooperates with group I I 1 I I 4 Cooperates with group \ I I I 4 Cooperates with group I I I I I 
5 I I I I I 5 I I I I 5 I I I I I 
6 I I I I I 6 I I I I 6 I I I I I 
7 I I I -1I 7 I I I l 7 l I I I I 



-------------~- -r 

RECORD OF ATTENDANCE This card is a sui:Jstitute for a personal interview with 
you. It does not contain all the information you will want 
concerning the progress of your child. 

It aims to report: 

1. How the student is achieving in subject skills and 
understandings, in relation to his ability. 

2. His progress in acquiring the habits and attitudes 
necessary for a good citizen and a well adjusted

Times Tardy 

School Year- I 
I

Sept. 194.. to June 194.. I 
2 3 4 Total 

Days Present 

Days Absent I I I I --~ I 

I I I I l I person. 

3. The record of his attendance. 

The marks on this card for items 1 and 2 should be Signature of Teacher Issuing This Card 
interpreted as follows: 

COMMENTS: "C" indicates commendation for special effort and 
achievement 

"S" indicates satisfactory progress consistent with 
ability 

"N" indicates need for more effort if progress is to 
be consistent with ability 

During the year we will report to you in person or by 
letter on: 

1. How the pupil's progress compares with that of 
his group. 

2. How well he is acquiring such basic skills as those 
involved in communicating ideas and using num
bers. 

3. Whether he needs special help to progress with 
his class. 

We will be happy to schedule conferences with you 
to discuss information available from the guidance pro
gram, achievement tests, and teacher judgments regardPARENT'S SIGNATURE 
ing the probabilities of success of your child in further 
education, types of work following high school, or any1st other aspects of his development. 

2nd 
______________________ )._, __ f_.___E_LIQN.. 

3rd Principal 

PORTLAND PUBLIC SCHOOLS 

PORTLAND, OREGON 

PROGRESS RECORD 

HIGH SCHOOL OF COMMERCE 



(T CLASS RECORD CARD 

STUD ET - ROOM 

SUBJECT PERIOD 

TEACHER ROOM 

School ...................................... 194.. to ................ 194.. 

ACHIEVEMENT IN 
SK ILLS & UNDERSTANDINGS 

I 

F 

HABITS AND ATTITUDES: I II III IV 

1 Orgarlizes & completes work 

2 Accepts responsibility 

3 Respects rights of others 

4 Cooperates with group 

5 

6 

7 

SUBJECT ACHIEVEMENT 

...-. 
Date .................................................... 

Student................................................................ Reg. Room ..................... 

Subject.............................................................. Period .............................. 

Counselor...................................................................................................... 

Evaluation: (Check one) 

Superior Average 

Above Average Below Average 

Remarks: (e. g., Test Data, and any other objective basis for evaluation.) 

Explanation; Report of th child on a 

c...rnpa...ative basis. 

Teacher 



PORTLAND PUBLIC SCHOOLS 

HIGH SCHOOL OF COMMERCE 
3400 SOUTHEAST TWENTY-SIXTH AVENUE 

PORTLAND 2, OREGON 
LAncaster 41 83 

Dear Parents: 

April 9, 1947. 

You will note on the report card the following statement: 

"During the year we will report to you ¡n person or by letter on: 

i . How the pupil's progress compares with that of his group. 

2. How well he is acquiring such basic skills as those involved 

in communicating ideas and using numbers." 

This information is now available. We believe that the best interests 

of your child will be served by a personal conference, and you are invited 

to schedule such a conference at the school. Will you please check one of the 

following statements, sign below, and return it with the report card. 

Sincerely yours, 

J. F. ELTON, 

Principal. 

CHECK 
HERE 

i . The report card has given me all the information needed. 

No further report ¡s necessary D 

2. I will make an appointment for a conference. D 

3. I wish to have this report by letter. D 

Signature of Parent 

Nameof Student ........................................................................... 

Registration Room ............................................ 

Exp1antion: Letter sent to pa ents asking 1f 
they wish any further InformatIon 
on their children. 



PORTLAND PUBLIC SCHOOLS 

HIGH SCHOOL OF COMMERCE 
3400 SOUTHEAST TWENTY-SIXTH AVENUE 

PORTLAND 2, OREGON 
LAncaster 41 83 

Date ................................................... 

Dear Parents: 

One of the things a student should learn in school is to do his best 
work in each subject. On three occasions you have received a report card 
telling you whether or not your child was doing this. In addition to this, we 
have reported on the way he has organized and completed his work, ac- 
cepted responsibility, respected rights of others, and cooperated with his 
group. 

You have requested an additional report, which is included with this 
letter. This report will give you the following information: 

1. A statement regarding each subject, showing whether the 
student's work is superior, above average, average, or below 
average. 

2. A statement showing the student's ability in reading in com- 
parison with nation-wide standards. 

3. A statement showing the student's ability in other subjects 
where tests with national standards have been given. 

If you wish to confer with us about this report, please call for an ap- 

pointment. 

Sincerely yours, 

J. F. ELTON, 

Principal. 



Dear Parent: 

This is a ballot sent to you so that you may indicate the kind of report card 
you prefer. Will you please mark one of the following: 

2. I want my child graded according to what the teach- 
er believes he is able to do. This means he competes 
only with himself. (The present system) 

I want my child graded on the progress he makes in 
comparison with other members of his class. This 
means he competes against all the members of his 
class. (A change from the present system) 

COMMENTS: 

I wish to receive the card 

every six weeks. 

every nine weeks. 

COMMENTS: 

May 6, 1947 

Signature of Parent 

(Please return at once.) 


