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The choice of this topic came about through the interest of the writer 

in handicrafts and in the junior college as a college for all the people. 

Personal observation led to the conclusion that in many casos handicrafts 

were not being offered in a manner conducive to the enrollment of large 

numbers of lay students. 

It was the purpose of this study; (i) -to determine the extent to which 

handicraft work is taught in junior colleges; (2) to discover the types of 

crafts which should be included in a junior college handicrafts program; 

(3) to ascertain the popular objectives of handicraft courses in the junior 

college; and (4) to determine the equipment considered necessary for the adequate 

realization of the aims of a handicrafts program. 

Bulletins received from fifty-six junior colleges indicated that 

handicrafts were offered in forty-two schools. Included in the latter 

figure was one private school; the remainder were public. San Jose State 

Collego and Fresno State College were eliminated from the list bcause of 
their four-year status. 

The study showed that adult section of junior colleges accounted for 

large offerings of crafts classes. One school enrolls 375 in handicrafts 
as compared with a total enrollment of 1800. Art departments sponsored 

handicrafts courses in seventy-five per cent of all cases. 

Fourteen comprehensive crafts classas were offered a total of 

thirty-nine times in forty-one junior colleges. The word "crafts" was 

used to designate this type of course twenty times. A breakdown of these 

courses into subjects revealed a total of thirty-six crafts offerings. 

Eleven of those constituted sixty-five per cent of the total in the number 

of timos offered. Leatherwork was highest on the list. 

When comprehensive course su'ûjects were placed in groups of related 

crafts it was found that metal crafts composed the highest offering with 

twenty-two per cent of the total. Other groups, in order of rank, ware, 

textile decoration, home decorative crafts, clay and allied crafts, 

recreational crafts, wood crafts, miscellaneous crafts and drama arts 

crafts. 



Twenty-four unit crafts wore offered sevonty-six times. Group3 of 

related unit crafts courses compared with comprehensive course subject 

groupings indicated the metal crafts' group to hold the highest position 

in each type of course, while home decorative crafts were next highest. 

A tendency was noted for some crafts to be more suited to compre- 

hensive courses than to unit courses. 

Communities supporting junior colleges were grouped into eight class- 

ifications. A slight tendency was evident for "wealthy", "residential" and 

"college" communities to show a greater number of crafts offerings than 

others. Generally, a craft which was popular in one locality was popular 

in others. In a fw cases native materials, as clay and semi-precious 

stones which were readily available, influenced the handicrafts offerings 

in those communities. 

Forty-three per cent of thirty-four junior colleges listed handicrafts 

courses as required courses twenty-iwo times in preparatory curricula and 

thirty-six times in terminal curricula. The observation was made that an 

opportunity exists for a wider offering of handicrafts through elective 

courses in terminal curricula. 

The most popular crafts, as judged by junior college handicrafts 

instructors, proved to be leather work, ceramics, metal work, wood cra fts, 

plastics, jewelry and textile printing. These instructors feel that a 

need exists for additional sections of many of the present crafts classes. 

The great majority of crafts teachers answered that design and color 

should constitute a substantial part of all crafts courses. Usually, from 

ten to twenty-five per cent of class time was recommended for this purpose. 

A general lack of equipment was evident in replies from twenty-one 

junior colleges, and no standard set of equipment was indicated. In 

some cases departments other than the art department furnished equipment 

for handicrafts classes. Limited space is shown to be one factor restricting 

the growth of crafts in a few cases. 

The enrollment in handicrafts classes as compared to total enrollments 

approximated the proportion of one in thirty-five. Schools enrolling less 

than 300 students showed a higher proportion than this figure, while the 

largest schools showed much lower proportions. No constant decrease in 

proportion from schools of low enrollment to those of high enrollment was 

noted. 



A groat majority of junior college handicrafts instructors were 

shown to be art majors with rnaster's degrees. One person held a doctor 

of philosophy degree, while one carried a special art degree. These 

instructors indicated that fundamental art courses in design and color as 

well as courses in individual crafts subjects were necessary training 

courses for future junior college handicrafts teachers. 

The followi.g eight objectives of a handicrafts course in junior 

college ara ranked in the order of their importance as judged by fifteen 

junior college handicrafts instructors: 

1. T0develop worthwhile hobbies 
2. To offer students a chance to develop self-assurance and self- 

respect through creating something with their hands 
3. To teach the fundamentals of design and color 
4. To teach students to create original designs in craftwork 
5. To develop an appreciation for good workmanship 
6. To give students a chance to relax from nerve tensions 

through craftwork 
7. To promote interest in the home and in the conunity through 

the making of items useful to the home and through contact with 

tho crafts and materials found in the corunity 
8. To develop orderly habits through the planning and construction 

of craftwork in a systematic manner. 
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A STUDY OF HANDICRAFTS IN JUNIOR COLLEGES OF THE ESTERN STATES, 
WITH PARTICULAR REFERENCE TO OBJECTIVES AND CONTENT 

CHAPTER I 

GENERAL INTRODUCTION 

Purpose of the Study 

It is the purpose of this study to; (1) determine the extent 

to which handicraft work is taught in junior colleges of the 

western states, (2) discover the types of crafts which should be 

included in a junior college handicraft program, (3 ) ascertain the 

popular objectives of handicraft work as taught in junior colleges, 

and (4) determine the equipment considered necessary for the adequate 

realization of the aims of a handicrafts program. 

Importance of the Study 

With the advent of the junior college have come problems in 

curriculum organization brought about by the desires and needs of 

high school graduates anxious to continue their education but 

unwilling or unable to attend a college or university away from 

home. 

In their recent book, "The New American College", Sexsen and 

Harbeson make the following comment regarding the importance of an 

extended educational program to the future of our country: 
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The youth now enrolled in the public 
schools or America will face during their 
lifetimes what are probably the greatest 
problems that have ever confronted any 
generation in the history of our country. 
It is significant, therefore, that the 
education o the coming generation be both 
comprehensive and purposeful. If these 
young people can be retained in school 
throughout the fourteen years of public 
education, the oncoming generation should 
exhibit a competence for coping with the 
great problems of reconstruction which was 
not possessed by the American people at 
the conclusion of the first World War. 
(19:49-50). 

biters in the junior college field generally predict a 

tremendous growth in that institution, and maintain that its 

curricula must be wide enough in scope to incide the needs of al]. 

the students. It is believed that many of these needs can be met 

by the fulfillment of objectives of handicrafts courses. 

Weitzel (19:49-50), In his study of the curriculum 

classification of junior college students, states that in spite of 

exploratory courses In the junior high schools, and vocational and 

pre-vocationa]. courses in senior high schools, "Students still pursue 

traditional academic subject8 il]. suited to their needs, interests, 

or abilities, 

As a remedy he recommends a comprehensive junior-college 

curriculum organization which is here restated in part: 

1. The Junior College shall be open to all 
high school or secondary-school graduates. 

2. The industries and occupations of the 
community shall constitute a laboratory 
for much of the junior college work. 

9. No curriculum shall be entirely deficient 
in free electives; . . . 
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17. The need is not so much for a large 
number of curricula as it is for a 
large number of options within a 
given curricular field. (27:76). 

Handicrafts could assume a position of high value in a 

curriculum organization of this type, which gives stxients a 

chance to enroll in electives in each field, which considers 

the industries and occupation of the community a laboratory for 

much of its work, and which enrolls students of the widest 

possible variance of abilities and requirements, as would be the 

case if all high school or secondary school graduates were 

included. 

It w,uld seem both fitting and timely that a study be made of 

the handicraft program as it exists in junior colleges at present-- 

fitting, because of the need for an adequate handicrafts program in 

this age of machine-mede articles and of high pressure on living; 

timely, because of the acceleration of the junior college movement 

and the great interest displayed by experts in the revision of the 

junior college curriculum. 

The findings of such a study could possibly be of value in 

establishing junior college courses in the future and in adjusting 

junior college curricula to the needs of the students. 

Limitations of the Study 

Fifty junior colleges in nine states located along and west of 

the Rocky Mountains were chosen for this study. The states included 

were: Arizona, California, Colorado, Idaho, Montana, New Mexico, 
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Oregon, WashIngton, and Wyoming. 

Only accredited schools were considered, but no distinction 

as to classification was made. Thus, all types of junior colleges, 

both public and private, were included. 

Classes of a strictly shop nature, such as woodwork and sheet 

metal, and subjects ordinarily classed as pure art, as pure design 

and landscape painting, were excluded from this study. 

Definitions of Terminology 

Handicrafts Defined. The word "handicrafts", occasionally spelled 

lthndcraftsU is merely one of three principal terms used by ivriters 

In sneaking of craftwork. The others are "arts and crafts" and 

"crafts". Occasionally a fourth term "manual arts" or "Industrial 

arts" appears in literature in this sense, but in reality handicraft 

is a part of the broad program of industrial arts. 

eenbie, in writing of leisure time activities uses two ternis 

in one paragraph when she comments: 

In the new centers for leisure-time 

activities, people turn to the manual arts 

now with a kind of hunger . . . , their hands 

itch to make something, to grasp what they 
want in life with hands of skill. For men, 

especially, the various crafts bring a 

great release. (4:411). 

Staples (Director, League of Arts and Crafts, Concord, New 

Hampshire) uses the term "arts and crafts" in an article describing 

a craft program for a recreation department: 

. . . s tremendous growth, a tremendous spread, 

which means, whether you like it or not, you 
are going to have to think about the arts and 
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crafts in your own programs and your own 

cities. You are going to have to do 
something about it . . . (21:410). 

St. Helen defines all modern skilled handicraft; 

. as a process of manufacturing which 

is supervised and executed by one same 
individual with or without the use o! non- 
automatic machinery and with or without 
any of the resources of tradition or 

science, ancient or modern. (24:218). 

In the sanie article the author lists tool making and garment 

sewing as examples of modern handicraft, and speaks of the 

craftsman using such modern machines as the lathe and the milling 

machine. In commenting on the latter St. Helen (24 :218) remarks 

that, "He is none the less the craftsman and one of the most 

astoundingly skillful the world has e" 
Marsh (Arts and trafts Adviser, Girl Scouts Inc. ) defines the 

terin "arts and crafts" by explaining each part separately: 

Craft is dexterity and skill in manual 
employment. Art is the expression of an 

idea in form, color, sound or movement. 

(14:97). 

No doubt exists that both skill in manual employment and the 

expression of an idea in form and color are necessarily employed 

in the construction of a pleasing and useful piece of craftwork. 

However, the term "arts and crafts" as applied to craftwork is 

somewhat misleading because of its inference that two distinct 

subjects will be combined under one course-hich occurs many times. 

Besides, the title infers that the subject will be taught as part of 

an art course, which in some cases may be desirable but not 

necessarily so. 



Probably, if one were forced to choose whether craftwork wot1d 

be taught in an art department or in an industrial arts (formerly 

manual arts) department, he would discover that by far the greater 

number of facilities, tools, and machinery would be available in the 

latter department for teaching a greater number of crafts than in 

the former. However, a handicrafts department could wen afford to 

set up space and equipment of its own, in which its purposes could 

be realized to a greater extent than would be possible were it the 

obnoxious child of a step-parent, tolerated but unloved. 

Neither an art teacher nor an industrial arts teacher is 

particularily well-qualified to teach handicrafts in junior college; 

an instructor in this subject should have had training in both arts 

and industrial arts--in art to form an understanding of the principles 

of design and color, and to learn something of the crafts most 

closely associated with pure art; and in industrial arts to become 

familiar with tools, machinery ami equipment and to gain a working 

understanding of the crafts which by nature are associated with this 

field. 

The word "handicrafts" was chosen to best represent the true 

meaning of this subject as it would be taught in a junior college, 

which by its nature would include crafts chosen from as wide a field 

as befits the type of community and the interests of the students 

involved. 

"Handicrafts" implies something more than merely "skill in 

manual employment", as "crafts" have been described. It removes the 

subject from the two-headed "arts and crafts" misnomer. It sets the 
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course upon its own special pedestal with its own set of objectives, 

and places it in a position to be viewed and adjudged by its own 

worth. 

Many outstanding writers in the handicraft field use this 

term. .hnong them are W. Ben Hunt (7), well-known student of Indian 

handicrafts and National Boy Scout Handicraft Comnissioner, the 

author of 'Indian and Camp Handicraft," and Lester Griaword (5), 

teacher, artist, writer, and student of native handicrafts, who 

composed the book "Handicraft Simplified Procedure and Projects," of 

which eight editions have been printed. 

For the purpose of this study, therefore, handicrafts in 

junior colleges will be defined as the making of artistically 

designed and decorated articles, with or without the use of modern 

tools and machinery, the designing, decorating, and making to be done 

by one and the same individual, the objects planned to reflect 

the types of crafts and craft materials native to the community and 

to satisfy the needs and desires of students in a particular locality. 

The. Junir College Defined. As shown in Chapter II of this study, the 

classification of junior colleges is a difficult and complicated 

task. Data show that a junior college may be a two-, three-, four-, 

or even six-year institution, and that a wide range of curricula may 

be offered. 

There is a general agreement among authors, however, that the 

level of the junior college lies between the high school arid the 

university, that it often consists of the last two years of high 



school, and/or the first two years of the regular college or 

university. 

For the purposes of this paper the junior college vdll be 

defined as an accredited educational institution, private or public, 

for women or men or for both, which offers two, three, or four years 

of work to students between and including grades eleven and fourteen, 

ar which is not classed as a trade school. 

Objectives of a Handicrafts Course for Junior Colleges 

The basic objectives of a handicraft course are about the sasie 

whether designed for Girl Scouts, junior high school boys, or junior 

college students. However, the emphasis placed upon one or more 

particular objectives would tend to classify the particular course 

as belonging to one group rather than to another. 

.An excellent statement of the purpose of craftwork is expressed 

by Staples (23:5) who believes that arts and crafts result in, (i) 

an appreciation of good workmanship, (2) an understanding of design 

and color, (3 ) a development of original thinking, (4 ) the formation 

of good habits, (5) an opportunity for achievement, (6) a release 

from nerve tension, and (7) the promotion of interest in home and 

community life. 

In an early book published in 1910, McGlauflin (15:3) pre8ented 

handicraft objectives which are as necessary today as they were 

thirty-seven years ago. They are, to "develop skill, patience, 

accuracy, perseverance, dexterity or artistic appreciation." 



portance Good Design. There Is no disagreement among authors 

whose articles and books were perused In this st1y, on the importance 

of good de8ign In handicrafts. Authorities insist that without it 

handicraft product is worthless in aesethic value and as a product 

for sale, and is a direct reflection upon the craftsman's ability. 

Staples (23:5) maintains that good design results in objects which 

are beautiful as well as functional. 

Handicrafts Closely: Allied Cra. As shown in Chapter II 

of this studï, craftwork has been and is at present closely allied 

with the culture of peoples throughout the world. Groups of people 

within nations rely upon handicrafts peculiar to their locality, 

where native materials necessary to their construction are easily 

accessible. 

Thus a certain tribe of Indians living near a bank of fine 

clay become craftsmen in pottery, and a group of people inhabiting 

the vicinity of a silver mine become artisans in silver. 

A prime objective of handicrafts in junior coflege, which in a 

four-year system would deal with students in the 16- to 20-year age 

group, would then be to discover and revive the crafts of its 

particular community or section of the country, using native materials 

so far as practical. The interests and abilities of students of 

this age group should fit them admirably for such a task. 
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Handicraft Obiectiyes vised to the Needs of Junior Q3 
Students. It is thought that with the addition of this new objective 

and by supplementing the list ivith still another--that of dealing 

with the development of hobbies--the seven purposes of craftwork 

enumerated by Staples, and reviewed in a previous paragraph, will 

constitute desirable objectives of a handicrafts course in the junior 

college. 

The revised objectives follow: 

1. Students wil]. be given a fundamental knowledge of design and 

color as a basis for the developnient of origina], thinking. 

2. Students will be encouraged to produce origina]. design in 

the construction and ornamentation of objects. 

3. The types of handicrafts included in courses will be 

influenced by native crafts and materials peculiar to the 

area in which the junior college is located, and students 

will be given opportunities to search for and revive latent 

native crafts. 

4. Students will find a chance to relax from nerve tensions 

through the use of their hands In constructive handicrafts. 

5. Students will be given an opportunity to develop worthwhile 

and sometimes profitable hobbies through handicrafts. 

6. Achievement in craftwork will boost students along in their 

college work by increasing their self-assurance and self- 

respect. 

7. A handicraft program will help students develop an apprec- 

iation of good workmanship. 
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8. Orderly habits will be formed through the planning and 

construction of craftwork in a systematic manner. 

9. Interest in home and community life will be promoted through 

the making of items useful to the home and through contact 

with the crafts and craft materials found in the community. 

Sources of Data 

Data were obtained from state superintendents of schools, 

from state publications listing private and public junior colleges, 

from junior college bulletins, and from junior college handicraft 

instructors. 

Methods Employed in This Study 

As a substantial portion of this study deals with teacherst 

opinions, a questionnaire seemed the logica]. device for obtaining 

the information needed. Data to supplement and corroborate many of 

the facts so gained were found in junior college bulletins and 

announcements of courses. 
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CHAPTER II 

HISTORICAL BACKGROUND OF THE STUDY 

The Development of Cultures Through Handicrafts 

In order to sufficiently understand the possibilities of a 

handicrafts course in junior college lt was necessary to review 

available literature in both the handicrafts and the junior college 

fields. One outstanding fact was noted, that in aU literature 

perused not one single article dealt with arts and crafts or handi- 

crafts in the junior college. 

Ibwever, the writer was able to locate information on both 

subjects which was considered adequate and pertinent. 

Ear].: LQ! g15 Çiatts. Dow (1 :XV) relates that the first New 

England handicraft, that of wood engraving, began in 1669. At this 

tiine John Foster cut a portrait of Reverend Richard Mather, minister 

at Dochester, Massachusetts. 

The first printing press, in 1675, was also made by Foster, 

who in 1677 printed "A Narrative of the Thoubles with the Indians." 

Copper engraving, a craft of importance at this early date, 

was used in making plates from which pictures were printed. Paul 

Revere's "Boston Massacre" engraving was a typical example of this 

product of New England culture. 

Sixteen different crafts were listed as being foflowed ex- 

tensively in Early New England. These included shipbuilding, wood 

carving, printing, silversmlthing and goldsmithing, pottery, glass, 
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furniture, clocks and watches, paintings, wallpaper, fabrics, 

costumes (including leather stockings), architecture, hardware, and 

paint. Other occupations were present, but this list comprises the 

principal handicrafts. 

Handicrafts , Culture Engiaz4. Throughout history the 

culture of different peoples has been influenced and many times 

determined by their handicrafts, and man's efforts at creative 

expression have in turn been stimulated or retarded by new creeds 

and doctrines. In his description of early New England crafts, 

Dow explains the reluctance of our earliest pioneers to accept any 

kind of ornamental craft'work, but how, later, a new doctrine 

stimulated its reappearance. 

The founders of the colony in the 

Massachusetts Bay, and most of those who 

immediately followed them, were men who did 

not conform to the ritual and government 

of the Established Church in England. They 

were followers of John Calvin . . . Calvin 

taught a great simplicity of life and a 

literal application of the teachings found 

in the Bible . . . Al]. frivolous amuse- 

ments were forbidden, a curfew was 

established, and all were constrained to 

save souls and to labor for material 

developments. 

Pomp and ceremony in church ritual 

was anathema, and the usual adornments of 

the church edifice--the stained glass 

windows, the sculptured decorations, the 

pictures on the walls, and even the 

monuments and brasses over the dead-- 

became objects marked for destruction. 

(1 :xi-xïi). 



Dow (l:xii) brings out the fact that it was not until another 

century had passed that stained glass windows and mura]. decorations 

began to reappear in churches. At this time the Unitarianism 

belief influenced many of the older churches to sever from the 

Calvanistic doctrines, with the consequent adoption of a more libera]. 

viewpoint regarding artistic decorations in architecture, in home 

decorations, and in other crafts, 

An interesting study could be made on the influence of 

handicrafts to cultures throughout America. The Indians, the 

Mexicans, the Eskimos, the Spanish, the negroes, the polyglot 

nationalities of our cities, and the natura]. endowments of sections 

of our country all have contributed toward an extensive variety of 

crafts and cultures, 

It is thought that the resume of New England crafts is 

su.fficient to illustrate the historical importance of craftwork in 

this country. 

Handicrafts in European Culture. In his article dealing with the 

cultural values of handicrafts, Harms observes that: 

As we look backward, we see that, in 

every one of the great cultural periods of 

history, handicrafts, folklore, and folk 

art flourished together. Today, the 

highest mission of handicraft education is 

to reintroduce the joy of creative endeavor 

into the work of every day . . . (6:68). 

Thus it was that in Europe, sixty years ago, handicraft created 

a social atmosphere of Its own when "spinning evenings" constituted 

the highest form of socia]. activity in the rural districts, and 
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earlier still, young German noblemen were required to work with 

iron and wood in order to learn to live practically. '. . . they 

learned that in order to master the material with which they worked 

they must understand its nature and adapt themselves to it." (6:67). 

illustrating the high regard in which handicrafts are held in 

some European countries is the example of government-financed craft 

education in Norway where well equipped auto-schools travel about 

the land teaching needlework, weaving, woodwork, and metalwork to 

farm people, and in Sweden where every girl is taught to weave cloth 

sutiable for clothing and household decoration. (6:67-6e). 

Handicrafts Revived in Foreign Countries. Examples of lost 

handicrafts being rediscovered and of forgotten or long unused 

handicrafts being revived are fairly numerous in literature of the 

1940's. 

Truman E. Bailey, handicraft specialist who recently surveyed 

thirty-eight potential craft centers in Peru, was quoted in "Foreign 

Commerce Weekly" as stating: 

The 'lost' arts used by the Indians of 
Peru, long before Columbus, may aid Peru in 
developing its handicraft industry. The 
forgotten arts, including the ancients' 
method of using vegetable dyes and lacquers, 
can be discovered, . . . no one yet knows 
exactly how to duplicate the textile dyes, 
and methods of inlaying color into wood, 
used by the ancients. (30:30). 

The desperate plight of China brought about by years of strife 

in which much of her manufacturing machinery was destroyed in 

bombed-out cities and in which a large percentage of her young men 



were killed, maimed, or displaced has turned to a revival of her 

ancient handicrafts as a means to economic recovery, or at least to 

economic survival. 

Sidney O. Wolcott, Far Eastern Unit, Bureau of Foreign and 

Domestic Commerce, writing in "Foreign Commerce Weekly," has this 

to say: 

when plans for reconstruction demand 
that China draw on every resource to start 
the wheels of industry turning, production 

of handicrafts takes on added importance, 

for it utilizes two potentially valuable 

assets--unused time, and inadequately 

employed artisan skills. (2:5). 

Following is a partial list of native Chinese handicrafts in 

the process of being revived: Needlework and embroidery; hand-woven 

cottons and woolens (including felts); wrought iron silhouette 

pictures and screens; silver filigree work; gold-, silver-, arid 

gilt-washed copper work combined with carved jade, ivory, amber, 

lacquer, and semiprecious stones; porcelains and pottery; handmade 

paper for Chinese brushwork; wood carving; bamboo and wicker 

furniture, baskets, screens floor mat8 and rugs. 

Effect !L. PP American Home-Crafts. A poignant reminder of the 

cheerful manner in which Americans went about adjusting their lives 

to the conditioning effect of wartime economy appears in a 1942 issue 

of a bulletin prepared by Marguerite Ickis (:5), when she emphasizes 

the importance of having something to do during a blackout, and 

suggests handicrafts with a patriotic motive. Even the small tots 

were remembered, and given assigned duties to keep them busy and 
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interested in times of extreme mental strain. Several excerpts 

follow: 

"A timely handcraft present, with patriotic impulse behind it 

would be this cover for a war savings stamp book." 

"Your boy in service, . . . will appreciate a handmade writing 

case of cardboard." 

In the entertainment kit especially made for use in blackouts, 

"The clown puppet wiU be master of ceremonies . . . Small children 

will also appreciate the ball, bean bags, and the stuffed animals 

which they have helped to make." 

Nati American Crafts Using Native Materials. Louis W. 

Kolakaski observes that, "The history of art has taught us that the 

closer we are to an elementary knowledge of material the closer and 

the greater are the possibilities for the developing of a unique and 

genuine folk art." (11:371). 

In his article this author describes a recreation center using 

only native materials readily available at little or no cost, These 

were: Natural clay, corn cobs, corn husks, seeds, honeysuckle vines, 

dried iris stalks, linoleum scraps, lumber scraps, oilcloth samples, 

rags, sawdust, stones for stone cutting, scrap tin, and wallpaper. 

In the large section of America explored and settled by the 

Spaniards and Mexicans, the influence of their culture is still 

evident in present day handicrafts. An interesting study of Mexican 

Crafts was made by FitzpatrIck (3) in 1939, in which first-hand 

information was gathered on a tour of Mexico to locate and study 
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craftork adaptable to the level of elementary and high school8 of 

the border to!n of Calexico, California. 

The purpose of introducing Mexican craft8 into the school 

curricuiwn was to promote interest in schoolwork among the Mexican 

children, who constituted 63.3 per cent of the tota]. enrollment In 

the three elementary schools and 43.2 per cent in the high school, 

and to arouse the desire of Mexican parents to take an active part 

in school activities. As had been anticipated, the results were 

satisfactory in both respects. 

In the introductory chapter of her thesis, Fitzpatrick points 

out that other cities as Buffalo, Albany, and New York have been 

successful in furthering their educational programs through the 

utilization of native crafts of foreign people in their populations. 

A revival of Mexican handicrafts was encouraged in San 

Antonio, Texas, in 1936, by Mrs. Ethel Wilson, who originated the 

"Mexican Arts and Crafts Center," to combat the increasing idleness 

of Mexican youth In that locality. As reported by Jessie Bob 

Severtsen (18:266-268), the sales of products were built up through 

good design and good craftsmanship in such handicrafts as ironwork, 

tile work, pottery, furniture, and weaving. 

An excellent example of the re-discovery of a typical American 

handicraft long in disuse is cited by B. H. VanOot, State Supervisor 

of Trade and Industrial Education, Richmond, Virginia, in 1934. The 

article clearly exemplifies the relationship of handicrafts to the 

living standard of a group of people, in this case the Painunkey 

Indians. 
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At one time this tribe of Indians had been artisans in pottery, 

using a particularly fine grade of native clay of ready access- 

ibility. However, through the years this art gradually faded and 

became almost extinct. It was not until a handicraft project was 

originated to revive the lost craft that through research in books 

and museums original Indian designs were located. A thriving 

handicraft developed which gave the people something constructive 

to do and raised their standard of living. 

Another handicraft project (20:92-93), this time designed to 

teach natives a cottage trade which would give them an income, was 

originated in 1914 by Rufus MDrgan, a young Episcopalian minister, 

in Penland, North Carolina. Today the Penland 7ffeavers has become 

the nation's largest school de'voted exclusively to handicrafts, and 

is attended by teachers and hobbyists from throughout the nation. 

Importance of Handicrafts in Modern American Civilization 

Many writers in the field of handicrafts emphasize the need 

for adult training incraí'twork to act as a release valve for pent- 

up emotions, worry, and jangled nerves, brought about by high-pressure 

living and working. Even in 1917 this condition was evident to 

Iabel Ely Lord (13 :Intro.), when she wrote: 

Americans are said to be the most restless 
of all nations . . . But one can so easily be 
busy without being 'in a stew' boutit, and 

no one can so eazily by idle and get restlessly 
nervous. Constructive things worth making-- 
things of actual use and that answer a definite 

need--should help to cultivate poise and calm. 
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During the depths of the great depression in 1933, when 

unemployment reached new heights and restlesness and discontent 

were everywhere evident, handicrafts was held in high regard as a way 

out. John C, Kieffer stated the condition and the solution very 

effectively when he wrote: 

Vhen working and with money to spend, 
spare time was a source of joy, but once 

thrown upon our own resources for enter- 

tairiinent and life satisfactions, many of 

us have been found wanting. Lack of skill, 

together with lack of interest in 
satisfying activities, has caused almost as 

much misery as lack of food, clothing, and 

shelter. 

s s s s s s s s s s s S s S 5 5 5 

In handicraft we have an activity which can 

give much in the way of enriching life. 
(10:141). 

Another advocate of craftwork in adult education is 

Evadna Kraus Perry, who writes: 

Making things with the hands is one 
of the most soul-satisfying experiences 
of the human race because lt helps the 
individual to put into concrete form his 

own feelings. (16:7). 

With modern cars and highwajs, motion picture theatres, and 

many other attractions beckoning people away from the home and 

normal home life, Ernest Harina believes that our cultural life can 

be raised with adult craft-education. 

. I good taste in home furnishing shall 

be instilled in our people through adult 

craft-education so that a home-sense and 

a feeling for beauty may become essential 

elements in our cultural life. (6:65-68). 
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Staples (22:263) remarks that people in industry have little 

opportunity to work at their normal speed, arid it is only when they 

are busy at some constructive and interesting leisu.re-time acti'vity 

that they proceed at a natural rate--only then do people relax 

mentally with nerves and muscles completely coordinated. 

As a solution to the constructive use of leisure time, Staples 

observes that: 

We have libraries for people to visit 

when they wish to read. Vdhy should there 

not be craft shops where people may go and 

create? . . . eventually there may be central 

craft shops just as there are central city 

libraries. (22:263). 

It seems logical to conclude that the handicraft shop and other 

shops in the district junior college wo'ILd serve this purpose very 

weil. 

Functions of the Junior College 

It is the 7riter's opinion that to explore the history or 

development of the junior college from its conception was not 

entirely pertinent to the study of handicrafts in junior college 

curricula; more important is a background study of the aims and 

objectives of the junior college, of its classification as to 

purpose, and of the existing curricula tinder which one might logically 

expect a handicraft course to be offered. 

In discussing the aims and functions of the junior college, 

Weitzel inquires: 
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Shall it be a glorified high school, 
a vocational school, a 'lower division' 

of a university, or an entirely new and 

independent institution? . . . hat shall 

be its relation to the community in such 
matters as courses and curricula offered, 
and opportunity for adult study? What 

classification of its students is either 
desirable or 'vitally necessary? (27-2). 

There is some disagreement among authorities as to whether the 

junior college will be a two-, three-, or four-year institution, 

but the opinion that a main function of the junior college is to 

relieve four-year colleges and universities of the first two years 

of undergraduate work is aimost universally shared. 

Sexson and Harbeson (19:294-296) strongly emphasize the 

importance of a four-year junior college to include grades U, 12, 

13, and 14. Several outstanding leaders were quoted as being in 

full accord with this plan. Among them were Professor William 

M. Proctor ol' Stanford University, Professor Leonard V. Koos of 

the University of Chicago, President James M. Wood of Stephens 

College, and President George F. Zook of the American Council on 

Education. 

Sexaon and Harbeson believe a new set of objectives need to 

be established to meet new concepts of education and that a more 

specific and pointed statement should be made which would apply 

with peculiar significance to the junior college. The authors 

suggest that the following responsibilities are faced by junior 

colleges: 
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I. The provision of all students with an 
adequate foundation in genera]. education 
leading to personal growth and develop- 

nient, physical and mental health, effective 
participation in fanily life, and effective 

democratic citizenship in a world society. 

II. The preparation of qualified students for 
junior standing in standard colleges and 
universities. 

III. The provision of vocational training l'or 
terminal students adequate for an 
effective and immediate entrance into the 
world of business, trade, and industry. 

IV. The development of a comprehensive program 
of community education and culture. 

For the accomplishment of these purposes, 
all the children of all the people should 

be retained in school through the junior 
college years. (19:49). 

Of particular importance to this study are some of the 

predictions advanced by these authors in regard to the future of the 

junior college in this country. These are shown as follows: 

2. The New American College will develop into an 
educational and cultural center for the 
entire community. 

It will become a community institution, 
serving the entire population without regard 
to sex, age, or walk in life. Young people 
from 16 to 20 will be in full-time attend- 
ance. The adult population iiU attend late 
afternoon and evening classes in 'which they 
will experience the thrill of lifelong 
learning. 

3. The New American College Will discard 
traditional curriculum patterns and adapt 
its offerings to the growth needs of the 
people enrolled. 
I o . . . . . . . . . I S . 



9. The drive for economy n education will 
give way to pro'vision for greatly 
increased expenditure s. 

. . . . . s s s . s s . s s s s s 

14. The New American Coflege will invest 
less money in building and growids and 
relatively more in a highly trained 
faculty and the educational program. 
(19:297-301). 

On the basis of modern conceptions of the purposes of junior 

colleges and in the light of predictions regarding the future of 

the junior college, one can safely assume that an important niche 

will be reserved for handicrafts in the curriculum. 

Classification of Junior Colleges 

Eells lists seven methods of classification of junior colleges, 

the last of which he considers the most fundamental and useful of all. 

They are: 

1. By sex admitted; coeducational, men, women 

2. By length of course; one, two, three, four, 

or six years in length 

35 By function; terminal or preparatory 

4. By size of enrollment 

5. By age; date of foundation 

6. By method of origin 

7. By method of control and support. 
(2:4 and 6). 

Under the classification last mentioned - method of control 

and support - two main groupings of institutions are made; 

(1) public--controlled by a board publicly elected or appointed and 
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supported by taxation, supplemented by tuition, (2) p--. 
controlled by a board privately chosen, or personal and spported 

by tuition, endowment arid gifts. 

Public Junior Ççilg. According to Fells (2:7), "Four types of 

public junior colleges should be distinguished: Branch, state, 

district, and local." 

A branch junior college is directly controlled by a university, 

and may be located on or off its campus. Examples of branch junior 

colleges located on the campuses of parent institutions are the 

lower division of the University of California, and the Experimental 

College of the University of Michigan. The University of Tennessee 

Junior College and Southern Branch of the University of Idaho are 

examples of junior colleges located at distances of several hundred 

miles from their respective universities. At the University of 

Utah, proposals are under way for the complete elimination of the 

lower division of junior college work on the university campus. 

This is the case in several private universities as well. 

In most cases state junior colleges have been established by 

an act of the legislature, and ". . . are supported in whole or in 

large part by state funds, are controlled by state-appointed boards, 

and are open to al]. students in the state on equal terms." (2:9). 

Usually state junior cofleges are terminal institutions giving 

adequate essentials of agricultural and technical occupations of a 

semi-professional nature. The California Polytechnic School (which 

recently has reached the status of a four-year college), the New 
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Mexico Military Institute, and the A. and M. Colleges of Arkansas 

and Texas are examples. 

Regarding teacher education schools, Eells writes that: 

. . two-year normal schools have sometimes 

been classed as state junior colleges, in 

states where only two years of work in advance 

of high school are required for teachers' 

certificates . . . (2:9). 

Some four-year teachers' colleges, as San Jose State Teachers 

college and Fresno State Teachers College, still maintain two years 

of lower division work as junior college by name. 

But however important the functions of branch and state junior 

colleges, Eells believes that: 

The real glory and contribution of 

the public junior college movement has been 

in the popularization of collegiate 

education in smaller local institutions. 

Thus it is the district and local insti- 

tutions which are decidedly the most 

significant groups to be considered. (2:10). 

The district type of junior college which originated in 

California, encompasses five sub-divisions; (1) district, (2) union, 

(3) joint union, (4) county, and (5) joint county. 

The district jiìior colleg. is closely connected with the high 

school district with which it is affiliated; the union is 

formed through several school districts in proxiity, uniting their 

efforts and income in support of a single larger and better junior 

college than either could afford to support alone; the joint union 

iffit4_tç.. is similar to the union except that it is formed by a 

coithination of districts in different counties; the count typ 
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as in Yuba County at Marysville, California, covers the area of a 

county not already supporting a junior college. 

The vate Junior Co_liege. Eells (2:13-16), lists private junior 

colleges in four classifications; (i) branch, (2) denominational, 

(3) special, and (4) proprietory or personal. 

The private branch junior college is analogous to the public 

branch except that it is a part of a private university instead of 

a public one. Menlo Junior College located on the Stanford campus, 

and Seth Low Junior College at Brooklyn, a lower division college of 

Columbia University, furnish examples of this type. 

The leading denominational junior colleges are located in 

tLssouri, Texas, and other southern states, with the Methodist and 

Baptist denominations leading in number. 

In describing the special and the personal groups of junior 

colleges, Eells observes that they are, respectively, as follows: 

. I S similar to the denominational group 
in that they are governed by a board of 
trustees or similar responsible body, 
rather than by a single individual. They 
often have considerable income aside from 
tuition, either the gift of some single 

benefactor, . . . or the backing of some 

non-denominational group or organization. 

. s 

Thefourider, (personal)whois 
usually the administrative head, is in 

entire control . . . On the whole they 
have had a rather brief and precarious 

existence, although a few are on a firm 

basis and doing excellent work. (2:16). 
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The Classification of Junior College Curricula 

The classification of junior college curricula Is important to 

this study, as one type will be found to be more suited than others 

to the inclusion of handicrafts in its curriculum. 

In his study of the curriculum classification of students in 

406 junior colleges, Weitzel (27:19) organizes all types of junior 

college curricula into two main groups; (i) university preparatory, 

and (2) terminal. 

In commenting on the two general types of curricula, Weitzel 

(27:12) states that, "Outstanding emphasis is being given to a 

college preparatory work. " His study shows that over half of the 

junior colleges offer either one curriculum g, terminal ype 

or none. A few attempt to make up for this general lack of emphasis 

on terminal curricula by having as high as thirty-one such curricula, 

in one case. 

The lack of terminal curricula in junior colleges is deplored 

by Weitzel when he observes that: 

Such facts as the tendency of junior 

colleges to offer but a single curriculum, the 

stressing of the importance of university- 

preparatory and pre-professional curricula, 

the virtual ignoring of many important fields 
of activity and human endeavor, as well as 

an apparent general neglect of terminal 

curricula and terminal curriculum opportun- 

ities all point to a serious lack of many 

curricula, to which students might be, and 

should be distributed. (27:71). 

Concluding his study, Weitzel remarks that: 

. s . it is apparent in the light of close 

agreement in the writings of junior-college 



leaders that at least four curricula of the 

preparatory or pre-professional type 

(university preparatory, pre-professional, 

pre-agriculture, and pre-ongineering) ani 

eight of the terminal type should be 

offered. These last, . . . are to be of 

the natures of and from such fields as 

(1) general cultural, (2) mechanic arts 

and engineering, (3) coinmercia1 (4) home 

economics, (5) agricultural, (6) music, 

(7) art, and (8) teacher training. 

(27:61). 

In general it would seem that the emphasis in junior colleges 

is on the university preparatory type of curriculum, but that in the 

opinion of prominent men in the junior college field, great 

importance is laid on the .rm1na1 curricula. It can logically be 

assumed that branch junior colleges will continue to stress the 

college preparatory curriculum, as this is their principal function. 

Such is also true of some state junior colleges, but to a lesser 

degree as the main function of many is to train for vocations, which 

means terminal curricula. 

A : Handicrafts in Çricula. In the light of the studies 

mentioned here, it appears that the district junior college, hich 

is most ideally suited to carrying out the needs of small sections of 

the country or of communities, is the logical type to offer terminal 

education. It is here that handicrafts can assume a role of real 

importance in presenting terminal students with the knowledge and 

skills necessary in this age for the enjoyment of leisure time and 

for the pursuit of gainful hobbies. It is in this kind of a junior 

college that ample opportunity will be given each student for a 

free choice of numerous electives, the outcome of which could be 
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large enrollments in ever-popular handicraft classes. 

It is concluded, from a perusal of Eells, "The Junior College," 

that the local or municipal junior college at present is not 

organized in a manner to insure collegiate vitality, and as such 

could not be considered an important contributor to terminal education. 

However, if established on a firm basis of adequate funds and 

protected by appropriate state laws, this type of junior college 

could become a vital factor in contributing to the educational needs 

of a community, and would present an excellent field for handicrafts. 

Very little room is left in the numerous college preparatory 

ami pre-professional curricula for the inclusion of handicrafts, as 

few free electives are allowed during the first two years. However, 

the opportunity could exist for the inclusion of handicraft in the 

several university preparatory curricula which follow. These data, 

takea from Weitzel (27:22-29), were based on the curricula of 406 

junior colleges (public and private) in which a total of 177 

university preparatory curricula titles were offered 145B times. 

0f this number, eight curricula, which could be considered possible 

fields for the inclusion of handicrafts as part of their regular 

required subjects, were offered 450 times. 
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Curricula Number of times offered in 406 junior colleges 

ibera]. Arts 

Private Public Tota]. 

168 95 263 

General 3 25 28 

rt 8 6 14 

ducation 30 70 100 

Pre-Social Work 1 2 3 

Pre-Nuraing 8 15 23 

General Arts 1 1 

Pre -Physical 
kìucation and 

Coaching 18 
450 

An encouraging trend for a more liberal type of curricula 

offering is indicated by ßells (2:491), when he says, "There is a 

strong tendency for the longer established institutions th add 

non-academic courses after the academic courses have been in existence 

for some time." 

This would indicate a possible opportunity for handicrafts to 

become a part of the curricula of well-established junior colleges; 

which fact would exert a stabilizing effect upon the subject and 

ìuld set a strong precedent for newer junior colleges to follow. 
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CHAPTER III 

THE STUDY 

Methods Used to Secure Data. To secure the naines and locations of 

junior colleges, a letter requesting this information was sent to 

state superintendents of schools. A directory of public schools 

in California was used to locate junior colleges in that state, 

while a list of private schools was obtained from the State 

Department of Education. Following receipt of letters and 

directories, a post card was sent to each junior college asking 

for a 1947-1948 bulletin. 

Questionnaires were mailed to handicrafts teachers in all 

junior colleges listing one or more crafts courses. Copies of the 

letter of transmittal and the questionnaire, along with self- 

addressed return envelopes were sent on November 29, 1947, and 

follow-up letters and questionnaires were sent on April 16, 1948. 

Out of forty-two response forms mailed, twenty-two usable copies 

were returned. 

ii!: Offerjg Handicrafts. As indicated in Tables I and 

II, handicrafts courses were offered in one of seven private junior 

colleges (less than two per cent) and in forty-one of forty-nine 

public junior colleges (84 per cent). A very definite trend toward 

handicrafts courses was observed for public junior colleges in 

California. In that state thirty-three out of thirty-four schools 

(97 per cent) designate at least one crafts offering in their 



Table I. 

A List of Junior Colleges by States arid Junior College 
Bulletins Received From Each State 

State Public 
Bulletins 
Received 

Private 
Bulletins 
Received 

Junior Colleges 
Total 

Bulletins 
Total 

California 48 33 9 5 57 38 
Colorado 4 3 0 0 4 3 
Idaho 2 2 0 0 2 2 
Montana 5 4 0 0 5 4 
NewMexico O O i i 1 1 
Oregon 3 3 1 1 4 4 
Washington 9 4 0 0 9 44 

Total 72 49 11 7 83 56 
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Table II. 

Number of Junior Colleges in Each State 

Offering Handicrafts Courses 

State 
Handicrafts Offered Handicrafts Not Offered 

Total 

Public Private Public Private 

California 32 0 1 5 38 

Colorado 3 0 0 0 3 

Idaho 1 0 1 0 2 

Montana 2 0 2 0 4 

NewMexico O O O i i 

Oregon 3 1 0 0 4 
Washington O 0 4 0 4 

Total 41 1 8 6 56 

bulletins. No bulletin from the state of Washington indicated 

handicrafts offerings. 

Three public Oregon and two in Montana are 

organized primarily for training elementary school teachers, and 

are listed as schools of education and state normal schools. 

However, they carry accredited junior college standing and provide 

for some terminal programs. A study of their bulletins indicates 

that the number and kinds of handicrafts are influenced by the 

teacher education programs. 

San Jose State College and Fresno State College are included 

In the forty-one public junior colleges shown in Table II. However, 

as these schools are primarily four-year colleges, offering some 

junior college work, it was thought inadvisable to include them 

further in this study. The observation was made that their four- 

year curricula in industrial arts and art would unduly influence the 

number of crafts offerings by making available equipment and space 
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which would ordinarily not be obtainable in a two-year junior 

college. 

With the elimination of Sari Jose and Fresno State Cofleges, 

the resulting total was forty public and private junior colleges 

offering handicrafts courses. 

One questionnaire was returned from a junior coflege from 

which no bulletin was received; thus, in some eases a total of 

forts-one schools will be used instead of forty. 

Çsification 2L Junior Colleges. 

Table III. 

Classification of Forty-Two Junior Colleges 
Offering Handicrafts 

District Union Joint 
Union 

County Public Private Branch State Coeducation. 
al 

26 7 1 2 41 1 2 3 42 

AU forty-two junior colleges are coeducational as shown in 

Table IV. The three state junior colleges are located in Oregon, 

with two branch schools in Montana, and two county junior colleges 

in Colorado. The one private school is Multnoinah College, in 

Portland. 

Four junior colleges in California comprise grades li to 14; 

all others in this study are two-year junior colleges. 
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Table IV. 

Distribution of Handicrafts as Required Subjects 
and Elective Courses in Four-Year Junior Colleges 

Junior College 
Year 

12 13 14 

John Muir Junior College 0 3 2 5 
Napa Junior College 0 0 0 1 
Pasadena Junior College O i O i 
Ventura Junior College 0 7 4 12 

Little opportunity for electives is allowed, and no crafts 

electives are suggested in the eleventh and twelfth grades. The 

student's course for those grades is relatively fixed, with little 

opportunity for electives. However, the twelfth year appears more 

desirable for the offering of required crafts courses than the 

thirteenth. No craft courses are required in the eleventh year, 

arid no crafts courses are recommended as electives. 

prtments Offer in Handicrafts 

Table V. 

Junior College Departments "Vhich Offer 
Handicrafts Classes 

Art Home Industrial School or Vocational 
Economics Arts Dept. of Arts Department 

and Crafts 

34 2 3 5 1 

In one school two departments, art and industrial arts, offered 

crafts subjects. In another, industrial arts and the school of arts 

and crafts both offered crafts classes, and in two schools the art 

and home economics departments listed crafts classes. 
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The vocational department offered art metal and jewelry under 

a genera]. course title of "metalwork" at Sterling Junior College, 

Colorado. Home economics departments in two cases included weaving 

as a course, 

Far and above all others the art department stands as the 

principal sponsor of handicrafts classes in the forty-one junior 

colleges studied (Table V). Its influence is evident throughout 

this study. 

special Adult Sections. 

Table VI. 

Special k.lult Sections of Junior Colleges 

and Number of Handicrafts Courses Offered 

Junior College Name of kiult 
Division 

Comprehensive 
Crafts Courses 

Unit 
Crafts Courses 

.ong Beach City Genera]. Adult 
College Division i 6 

tiverside College Adult Division i 4 

Sari Bernardino San Bernardino 
Valley College Evening College I 4 

ari Mateo Junior Adult Center 
College i i 

;anta knica City Adult Center O 3 

College 

Tota]. 4 l 

Actually many crafts classes other than those listed in Table VI 

are available to adults who may register in junior colleges for 

regular day classes or evening classes, with or without credit. 

Crafts classes for adults are usually organized as the demand 
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indicates. In many cases enrollment in evening sections constitutes 

a substantial proportion of the total evening school population. 

For example, of 1800 adults registered in the San Bernardino 

Evening College, 375 take crafts subjects. Large urban junior 

colleges may use facilities of high schools and junior high schools 

in various sections of the city to further their offerings of 

technical courses, art subjects, crafts courses, and others. 

The importance of handicrafts to adult education in junior 

colleges should not be underestimated in planning future curricula. 

A realization of the potentialities of present adult enrollments 

is indicated by thirty-six of forty-one junior colleges studied in 

which some special indication is made to include this section of 

the public in the curricula. £Lmost a standard saying in the 

bulletins examined in this study is the assertion that the new junior 

college is for the people. 

Table VII. 

Handicrafts Offered in Specified ktult 
Sections of Junior Colleges 

Comprehensive Crafts Course 

Crafts i 

General Crafts i 

Handicrafts i 

Unit Crafts Course 

Ceramics 3 
Clay 1 

Jewelry 1 

Leather 2 

Metal Craft 1 

Plastics i 

Pottery i 
Rugmaking 2 

Textile Decoration i 

Veaving 4 
Wood Carving i 
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jprehensive d Unit Handicrafts ou.rses. For the purpose of this 

study handicrafts courses were considered as "comprehensive" or as 

nunittt. The first includes several crafts subjects under a general 

heading, as crafts, general crafts, or handicrafts. Classes in 

unit subjects, as ceramics or weaving, comprised the latter heading. 

Table VIII. 

Comprehensive Crafts Courses in 41 Junior Colleges 

Name of Course 

i Advanced Crafts 
2 Art Crafts or Arts and Crafts 

3 Crafts 

4 Crafts Workshop 

5 Design and Crafts 

6 General Art 

7 General Crafts 
g Handicrafts 

9 Individual Projects 

LO Industrial Design and Crafts 

Li Recreational Crafts 

L2 Small Crafts Workshop 

L3 Studio Course in Crafts and 

Graphic Arts 

Lh. The Print 

Number of Times Listed 

i 
6 

20 

2 

i 

i 

i 
i 
i 

i 

i 
i 

i 

i 

39 

Five junior colleges offered no comprehensive crafts courses, 

thus the thirty-nine courses were confined to thirty-six schools, for 

an average of approximately one to each school. When evaluating 

data further in this study, the fact should be kept in mind that each 

comprehensive course includes from two to eight or nine crafts 

subjects in its scope. 

A breakdown of comprehensive courses Into subjects is recorded 

in Table IX. Of thirty-six subjects listed, nine appeared but once. 
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Table IX, 

Handicrafts Courses in Forty-One Junior Colleges 

Sub4ects 
'J 

Number of Times 
Subject Crafts of 14 
Comprehensive Courses 

Offered 

Number of Times 
Unit Crafts 

Courses Offered 
(Total of 24 Courses) 

ArtJ1tal 17 3 
Basketry i i 

Batik 4 0 
Block Printing 17 0 

Bookbinding 9 0 

Braiding and Knotting 9 0 

C1ayirk 19 2 

Ceranice 14 17 
Etching 2 2 

Glass Etching 9 0 

Home Decoration 9 0 

HookedRug 2 0 

Jewelry 12 6 

Jewelry Engraving O i 

Jewelry and Gem 
Cutting o i 

Jewelry and Metal- 
Craft O 2 

Keene Cement 3 0 

Lacquering O i 

Leatherwork 29 4 
Metaicraft O 4 
Mets]. Tooling 15 0 

ModelMaking 3 0 

Par-Mache 3 0 

Plastics 13 1 

Pottery 4 6 
Puppetry i i 

Recreational Crafts O i 
Rug Making O 2 
Silk Screen 5 0 

Sjlvrwork 9 0 
Soap Carving i O 

Spattercraft 7 0 

Stencil 4 0 

Stage Craft O 5 

Stone Cutting and 
Polishing 7 1 
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Table IX (Cont'd) 

SUb jec 8 

Number of Times 
Subject Crafts of 14 
Comprehensive Courses 

Offered 

Number of Times 
Unit Crafts 

Courses Offered 
(Tota]. of 24 Courses) 

Textile Decoration 1 2 

Textile Painting 16 1 

Textiles & Weaving 0 1 

TyeDying i O 

Toys i O 

Veneer Pictures 1 0 

Weaving 16 11 
Whittling 1 0 

Wood Burning i O 

Wood Carving 
284 76 

One of the nine, textile decoration, in all probability could be in 

turn divided into several separate related crafts. However, this 

was not shown in the course description. All subject crafts 

appearing more than ten times are shown in Table IX. 

Table X. 

Conprehensive Handicrafts Subjects Appearing }re 
Than Ten Times Each in 284 Listings 

Leatherwork 29 
Clay 19 
Wood Carving 18 
Artmetal 17 
Block Printing 17 
Textile Painting 16 
Weaving 16 
Metal Tooling 15 
Ceramics 14 
Plastics 13 

Jewelry 12 

Total 186 

It vi1l be observed from Table X that eleven crafts are listed a 
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total of 186 times. Compared with the total. of ail 8ubjects in 

comprehensive crafts courses in Table IX, the eleven crafts consti- 

tute 65 per cent of all offerings. As the information in the jimior 

college bulletins was not always concise regarding descriptions of 

course subjects, a strong likelihood exists that some subjects are 

duplicated under different titles. This could be true of silverwork 

and jewelry, pottery and ceramics, and silk screen and textile 

decoration. 

A more desirable indication of the important crafts offerings 

might be to place all crafts into related crafts groups (Table XI). 

Although the metal crafts group comprises 22 per cent of all 

offerings, and textile decoration and home decorative crafts rank 

high, leatherwork as a single subject ranks far ahead of all others. 

It constitutes ten per cent of the total. Each group of related 

crafts contains at least one leading subject, excepting the drama 

arts group. 

A reference to Tables VIII and IX will show a total of twenty- 

four unit crafts courses offered in forty-one junior colleges as 

compared with fourteen comprehensive handicrafts courses. A 

grouping of unit crafts courses into related crafts is shown in 

Table XII. 
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Table XI. 

Subjects in Comprehensive Crafts Courses in Forty-One 

Junior Colleges Grouped as Related Crafts 

Textile Decoration i Metal Crafts 

Block Printing 17 °Art Metal 17 

Textile Painting 16 Metal Tooling 15 

Silk Screen 5 Silverwork 9 

Batik 4 Jewelry 12 

T3r5 Dying i Stone Polishing 

Stencil A (22%) 60 

(l7) 4g 

Home Decorative Crafts 9 Clay arid Allied Crafts 

Hooked Rug 2 Cerenilca 14 

Weav1ng 16 Pottery 4 

Bookbinding 9 Clay 19 

Glass Etching 9 Keene Cement 3 

Basketry _i Soap Carving 

(16%) 46 (14%) 41 

Drama Arts Crafts Recreational Crafts 

Puppetry 1 Leatherwork 29 

Papier-Mache Braiding and Knotting 

(1%) 4 (13%) 3 

Miscellaneous Crafts Wood Crafts 

Spattercraft 7 Wood Carving 18 

Plastics 13 Veneer Pictures 1 

Etching de1 Ma.ng 3 

(8%) 22 WhIttling 1 

Wood Burning 1 

Toys 

(%) 25 

°The term "Metaicraft" vthen listed In bulletins under crafts 

subjects was taken to mean "Art Metal" unless an adequate description 

was available to indicate otherwise. 
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Table XII. 

Unit Handicrafts Courses Grouped as Related Crafts 

Textile Decoration 2 Metal Crafts 
Textile Painting 1 Art Metal 3 

(4) 3 Jewelry 6 
Jewelry Engraving 1 
Jewelry & Gern Cutting i 
Jewelry & Metaicraft 2 

Metaicraft 2 

Stone Cutting & Polishing j 
(2o) 16 

Home Decorative Crafts Clay & Allied Crafts 
Rug Making 2 Claywork 2 
Textiles & Weaving ]. Ceranilce 17 
Weaving II Pottery 
Basketry (33%) 25 

(20%) 15 

Mi scellaneous Crafts Draina-Arts Crafts 
Etching 2 Stage Craft 5 

Lacquering i Puppetry 
Plastics i (8%) 6 

(5%) 4 

Recreational Crafts i Wood Crafts 
Leatherwork * Woodcarving 

(7%) 5 (3%) 2 

Inspection of Table XIII reveals the fact that the mets). craft 

group holds a high position in each type of course, while home 

decorative crafts are as consistent but in second place. A tendency 

for some crafts to be more suitable for the comprehensive course than 

the unit course is evident in Tables IX and XIII. Outstanding 

examples of this tendency are seen in such subjects as art metal, 

block printing, claywork, leatherwork, plastics, textile painting, 

and wood carving which rate high in a comprehensive course, but much 

lower as a unit course. 
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Table XIII. 

Rank of Related Crafts Groups in Comprehensive Course 

Subjects and in Unit Crafts Course8, with 

Percentage8 of Each Classification Total 

Related Crafts Groups 

Comprehensive 
Crafts Subjects 

unit courses 

Rank Percentage 

_________ 

Rank 

_____________ 

Percentage 

Metal Craft8 i 22 2.5 20 

Textile Decoration 2 17 7.0 4 
Home Decorative Crafts 3 16 2.5 20 

Clay & Allied Crafts 4 14 1.0 33 
Recreational Crafts 5 13 5.0 7 

Wood Crafts 6 9 g.0 3 

Miscellaneous Crafts 7 8 6.0 5 

Drama Arts Crafts 8 1 4.0 8 

Weaving and ceramics are examples of two crafts subjects which 

appear a high number of times in each type of course. 

To properly determine the relative importance of one crafts 

subject to the whole in either type of course, it might be well th 

consider these subjects occurring as few times as once or twice to 

be a part of the particular group of related crafts to which they 

belong rather than to treat them as individual offerings. Such an 

analysis could be made of the comprehensive course subject "tye 

dying" which occurs once out of 284 times (Table IX), but which 

belongs to the textile decoration group comprising forty-eight 

occurrences or seventeen per cent of the total. 

Similar crafts in which some doubt may exist as to whether one 

is materially different from the other should likewise be considered 

as part of a related crafts group; for example, silverwork and jewelry. 
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A significant trend appears evident in Table XIII when the 

observation Is made that seventy-three per cent of all unit crafts 

offerings falls within three groups of related crafts. Not one of 

the five remaining accounts for as much as ten per cent of the 

offerings. The conclusion might be reached that the great majority 

of unit crafts offerings is concentrated within three groups--metals, 

home decorative, and clay, while the remainder is scattered rather 

evenly from three per cent to eight per cent among five other groups. 

This trend is not as evident in the comprehensive groups, for, 

aside from metal crafts, which group accounts for twenty-two per 

cent of the offerings, the number of offerings diminishes rather 

uniformly down to rank seven. Draina arts crafts, ranking eighth, 

assumes little importance as compared to other groups. 

Supporting Junior Colleges. Communities supporting 

junior colleges were grouped into eight classifications; namely, 

agricultural, college, commercial-distributive , industrial, middle- 

class, residential, urban, and wealthy. A nInth class "poor" was 

included in the questionnaire but was eliminated on the basis of 

questionnaire returns. 

Table XIV shows the distribution of thirty-one comprehensive 

crafts subjects among the various community groupings. Not too 

much reliance should be placed upon this table for the following 

reasons: (1) it represents only twenty conmiunities, (2) the ratings 

are based upon the judgment and observation of teachers who may not 

be adequately qualified to form an accurate estimate of the type of 
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Table XIV. 

Frequency Distribution of Thirty-One Subjects Offered In 

Comprehensive Crafts Classes in Eight Types of Communities 

Type Total No. 

I 

- 
Pt U R C W MC CD Subjects 

Times Each 
Subject 
Offered 

Weaving i 4 5 

____ 
4 5 2 3 

V7 
2 32 

Plastics 2 5 4 3 4 2 7 1 26 

Home Decor. 3 5 1 2 1 6 1 16 

HookedRug 4 1 1 1 2 1 6 
Stone Polish, 5 1 3 1 4 1 10 
Jewelry 6 3 2 3 3 2 7 1 21 

Clay Work 7 5 6 3 9 3 2 10 2 40 
Bookbinding s 2 1 4 3 1 5 16 

Leatherwork 9 6 8 4 9 4 2 12 3 48 

Wood Carving 10 2 6 3 5 3 2 9 2 32 

Veneer Picture 11 1 1 1 1 4 
1bde1 Making 12 1 1 1 1 1 1 2 8 

Vthittling 13 1 1 2 4 
Braid & Knot 14 4 5 2 2 1 5 1 20 

Spattercraft 15 1 4 1 2 2 3 6 19 

Ceramics 16 3 4 2 4 3 2 7 2 27 

Block Printing 17 5 10 3 5 3 3 U i 41 
Textile Paint, 18 3 8 1 6 3 3 10 34 
Keene Cement 19 1 1 1 1 1 5 

ArtMetal 20 3 4 3 4 3 3. 8 26 
Silverwork 21 4 2 3 4 1 6 1 21 

Glass Etching 22 1 4 4 2 2 5 18 
Metal Tooling 23 3 8 3 5 4 2 II 36 
Batik 24 1 1 1 3 
Silk Screen 25 1 1 1 3. 4 
Stencil 26 2 1 1 1 5 

Puppetry 27 1 1 1 3 

Papier-?.fche 28 1 1 1 1 1 5 

Pottery 29 2 1 1 1 5 

Textile Decor. 30 1 1 1 3 
bod Burning 31 j i 3 

AL A2. ia.. .25 Total _ 54]- 

No. times each 
.22_ 

comm ;Lted 8 12 6 7 Jt 2.... J ..Á 59 

Mean No, times 
subjects offered 
in each comm. 8.1 7,7 8 12 11.8 16 9.3 6.3 9.2 

M = (5) (6) (8) (2) (3) (1) (4) (7) 



community which supports the junior college, (3) all communities 

are classified under at least two categories. For example, Marin 

Junior College is located in a community classed as wealthy and 

residential. 

A possible tendency is indicated when it is observed that 

"wealthy", "residential," and "college" communities show a greater 

number of crafts offerings than others, although no particular 

evidence is available as to why. Admittedly, the data are 

insufficient concerning junior colleges in wealthy districts, as 

only two are included in this study. "Industrial", "agricultural", 

"commercial-distributive", and "urban" communities fall below the 

mean of 9.2 for all crafts in all communities. 

In a few communities the crafts offerings were influenced some- 

what by the ready availability of native materials. However, such 

a condition is by no means general. Out of nineteen replies, four 

indicated the use of native clay; one reported using native wool 

yarn; and one listed semi-precious stones. 

The frequency distribution of unit crafts subjects illustrates 

a considerable variance with the distribution of comprehensive 

crafts subjects in like communities. Commercial-distributive 

ranks first in me number of unit crafts, while the same type of 

community ranked eighth in comprehensive craft subjects. 
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Table XV. 

Frequency Distribution of Fourteen Unit-Subject Crafts 

In Eight Types of Communities 

Subjects I A U R C W MC CD Total 

ArtMetal i 2 1 2 1 1 7 

Ceramics 2 3 2 2 3 1 1 2 2 16 

Pottery 3 2 1 1 2 1 7 

Weaving 4 1 1 3 2 4 2 13 

Jewelry 5 3 1 3 1 2 10 

Tex, Decor. 6 1 1 1 3 

Leather 7 2 2 1 2 2 9 

Stage Craft B 1 1 2 2 1 2 9 

MetaiCraft 9 1 1 1 3 

BlockPr. 10 1 1 1 3 

Etching 11 1 1 2 

ClayMoul. 12 1 1 2 

Textiles 13 1 1 

Rug Making 14 ___ 1 2 

Total 18_ 1 _ 17 87 

No, times each 
.. _ _ 

comm. 

listed - 16 4 59 

M = 

_i_ 

2.2 .67 3.0 1.4 

___4__ 

.3 1.5 1.1 3.3 1.5 

______________ 
(3) 7) (2) (5) (8) (4) (6) (1) 

________________ 

A correlation of the frequency of occurence of comprehensive 

course subjects to unit subjects in eight types of communities was 

made by the Spearman rank difference method, and was found to be 

0.31. As the data are probably not reliable enough to yield conclus- 

ive results when treated by this scientific method, at least the 

coefficient arrived at can be called indicative of a tendency for 

little correlation to exist. 

Thus the conclusion can be reached with a mild degree of 

accuracy that the type of community has no particular bearing upon 

the type of handicrafts course offered, whether comprehensive or unit. 
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Influence of Curriculum 0Îferins Uon Handicrafts, In an effort to 

detrm1ne the extent to which different junior college curricula 

influences the number ol' crafts offered through suggested elective8 

and through required courses, an examination was made of thirty-four 

bulletins in which the material was arranged concisely enough for 

tabulation. University preparatory curricula were listed 614 times 

and terminal curricula 350 times. Thirty curricula could be 

considered either preparatory or terminal. All but two junior 

colleges allowed for at least one terminal curriculum, while no 

institution offered less than two of the preparatory type. An 

average of eighteen preparatory curricula and ten terminal curricula 

was computed. 

Of the thirty-four schools, sixteen, or forty-three per cent, 

listed some form of handicrafts as a required course, fifty-eight 

times. Suggested electives were listed ten times in three schools. 

k breakdown of courses into various curricula under which they were 

required is found in Table XVI. 

Handicrafts courses as suggested electives are few in number. 

Only two junior colleges have given indication of such a possibility 

by offering eight opportunities. However, the fact should be 

considered that many electives appear in curricula in which art 

courses are recommended, but no particular subjects specified. 

Crafts courses which carry art cred.its might be used in these cases. 
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Table XVI. 

Required Handicrafts Courses in Sixteen Junior Colleges and the 
Particular Curricula Under Which They are Required 

Curriculum Preparatory Terminal 

Art 1 12 
Commercial Artist 1 
Apparel Design 1 

Ceramics 3 3 
Craft and Graphic 3 3 
Clothing and Textiles 4 
Dramatic Arts 2 

Dressmaking, Costume Design 2 2 

Home Arts 1 
Home Economics i 2 

Physical Education 4 
Recreational Leadership 3 6 

Therapy, Occupational and 
PhysIcal 4 

Total 22 36 

Art electives in preparatory curricula are generally specified 

as basic art structure courses rather than as art crafts, 

A study of nine bulletins from small and medium-sized junior 

colleges revealed that an average of fifteen two-credit elective 

courses existed in terminal curricula where crafts could justifiably 

be chosen. Many other opportunities for handicrafts electives were 

present in which no particular number of credits was specified. 

Numerous electives also appear in preparatory curricula which might 

possibly be used for handicrafts courses. 

Most Popular Handicrafts, A compilation of the most popular crafts 

as judged by eighteen junior college handicrafts teachers (Table 

XVII), might be used to influence the choice of handicrafts subjects 
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offered in a junior college. 

Table XVII. 

7t Popular Crafts in Junior Colleges as JuIged by 

Eighteen Junior College Handicrafts Teachers 

Craft Number of Times Chosen 

Leatherwork U 
Ceranics 
Metal Work 2 

Wood Crafts i 

Plastics :i. 

Jewelry i 

Textile Printing i 

Additional Handicrafts Courses Needed. Fourteen of the twenty 

instructors replying feel that a definite need exist8 for the addition 

of eighteen crafts to present offerings, and in one case, Sacramento 

Junior College, the statement was made that the crafts offering 

should be doubled. In nine cases indication was made that more 

sections of the present crafts courses were needed. 

ßign :2L fl Handicrafts Classes. From a study of Table 

XVIII the conclusion might be reached that conelderable emphasi6 

is placed upon design and color as part of a junior college 

handicrafts course. Fourteen out of twenty instructors replying 

indicated that design and color are required as part of their crafts 

courses, while several stated that although these two subjects were 

taught along with the handicrafts course it was impossible to 

estimate to what extent. One answered "none" and one wrote "little". 

Seemingly from ten to twenty-five per cent of the course time is 
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used in teaching color and design. 

Pmost unanimous is the opinion of instructors replying that 

color and design should either be taught in the crafts class or be 

used as a prerequisite to a handicrafts course. 

Table XVIII. 

Replies From Fourteen Junior College Handicrafts Instructors 
on Percentage of Course Time Spent Upon Design and Color 

5 10 12 15 20 25 33 50 

Design 4 1 3 1 3 1 

Color i 3 1 2 3 1 

Prerequisites Handicrafts Cour. As indicated in forty-one 

junior college bulletins studied, nine denanded prerequisites for 

some handicrafts courses, while thirty-two required none. 

Beginning or fwïìaxnental art courses were required five times, and 

color and design courses were required four times. Ordinarily 

students were requested to enroll in beginning crafts classes before 

they could take advanced courses. 

quipment Available for Handicrafts. Equipment available for 

handicrafts in twenty-one junior colleges reporting is shown in 

Table XIX. Equipment in this was considered to be machines, of 

either a general or a specific use, and outfits for special work. 
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Table XIX. 

Equipment Availab].e for Handicrafts in Twenty-One Junior Gofleges 

Type of Equipment Number of Times Listed 

Block Printing Press i 
Bart Saw 6 

Buffer 10 
Bal]. Mill i 
Bookbinding Outfit 1 

Drill Press 6 

Enameling Kiln 2 

Forge 
Grinder s 

Jewelry Engr' Equipment i 

Jig Saw 10 
Jointer 5 

Loom il 
Melting Furnace 5 

Planer 4 
Pottery Kiln 9 
Potters Wheels 1 
Sander 6 

Silver Casting Equipment i 

Silver Soldering Outfit 10 
Stone Polishing Outfit 5 

Soldering Furnaces 2 

Table Saw 5 

Woodshop Equipment i 

Wood Lathe 5 

Wood Shaper i 

Two junior colleges reported 
no equipment available for 
handicrafts, 

The list of equipment is hardly suggestive of a standard, well-. 

equipped junior college handicraft classroom. No piece is common to 

all schools, nor even to seventy-five per cent of them. Four pieces 

are common to fifty per cent of the twenty-one junior colleges 

studied, and may be suggestive of standard equipment. Machines 

available under one school's listing of "woodshop equipment", i! 

known, would conceivably favor several included pieces common to 
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that shop. 

The number of crafts course offerings, comprehensive arid unit, 

in these junior colleges was 216, with a mean of lO. as compared 

with 1l pieces of equipment available for a mean of 5.6. Northern 

Montana, with fourteen pieces of equipment available, has access 

to the vocational shops; Sacramento, with sixteen pieces, makes use 

of the industrial arts department and the school of arts and crafts. 

Two other schools maintain special art crafts departuents in which a 

rather wide variety of equipment is available. 

The tendency appears to be for those junior colleges offering 

a broad program of handicrafts to depend upon departments other than 

the art department for a substantial amount of equipment, arid in 

some cases to create a separate division in recognition of the 

importance of crafts courses. 

Obviously, the kind of craftwork to be offered should determine 

the amount of equipment available. Apparently in many cases the 

position is reversed, with the available equipment and space 

determining the offerings. Several que8tionnaires were returned with 

such answers as "all", "all types", and "space" to the question, 

"%hat additional equipment is needed?" 

Table XX shows the additional equipment considered necessary 

at present in nineteen junior colleges. 



Table XX. 

Additional Equipment Needed in Nineteen Junior College8 

Kind of Equipment Nurnber of Times Listed 

Pottery Kiln 5 

Looms 4 
Lapidary 3 

All rpes 2 

Band Saw 2 

Sander 2 

Drill Press 2 

Table Saw i 

Hand Rolling Mill i 

Wood Lathe i 

Jig Saw i 

Grinder i 

Buffer i 

Pottery wheel i 

Jewelry i 

Woodworking i 

Squaring Shears 
- 

i 

Although as indicated previously in this study, leatherwork 

ranks highest in number of times offered in all junior colleges, 

no equipment is listed for it. This may be explained on the grounds 

that the subject is, in most cases, given as p't of a comprehensive 

crafts course in which only the simplest tools are necessary and 

where no special equipment is needed. 

Other handicrafts such as metal tooling, glass etching, and 

stenciling require little or no special equipment, which fact may 

result in the offering of several crafts of thi8 nature in a single 

general course for which no equipment is indicated. Unit courses of 

ceramics, weaving, and rug making, by contrast, would require 

specialized equipment and enough of it to care for a complete class. 

The same crafts, if part of a comprehensive course, would require 
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fewer pieces of equipment as the offering in sach case would be less 

extensive, 

Highest on the list of needed equipment is that for ceramics 

and weaving, both of which are considered very important as unit 

crafts subjects. 

Proportion of Junior Colleg Students Enrolled Handicrafts. Data 

for Table XXI were taken from fourteen questionnaires in which the 

figures were considered reliable. Although neither a wide nor a 

complete selection, it is at least suggestive of a general trend. 

Because of the dIstortion caused by the great difference in 

enrolirrient between the three top ranking schhols and between the 

largest and the smallest schools, and because of the small sampling, 

a central tendency, if computed, would be too inaccurate to serve 

an useful purpose. A rough estimate of the proportion of stixents 

enrolled in crafts subjects to the total enrollment, which can be 

made by dividing 24,99 by 705, equals 35. By comparing this 

proportion with those in Table XXI, some idea can be gained as to 

whether crafts enrollments in indivIdual schools are above or 

below the average. Some tendency might be said to exist for a 

greater proportion of the enrollment in small schools of less than 

300 to regicter for crafts than is true in larger ones. Likewise 

there is some indication that schools of 1300 to 2100 students enlist 

a greater proportion of their student body in crafts than the average. 
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Table XXI. 

Enrollment in Junior College Handicrafts Courses 

Compared to the Total Enrollments in Schools 

Junior College Number of 
Students 

Enrollment in 
Handicrafts 

Proportion of 
Student Body 
Enrolled in 
Handicrafts 

San Francisco 8570 100 1 in 80 

Pasadena 5580 93 1 in 60 

Marin 2100 150 lin]4 
Bakersfield 2098 80 1 in 26 

Fullerton 1373 50 1 in 27 

East Los Angeles 1264 20 1 in 61 

Boise 1026 7 1 in 145 

Mt.San Antonio 880 10 1 tri 88 

Pueblo 285 4 1 in 71 

Northern Mntana 360 40 1 in 60 

Citrus 266 U i in 24 

Santa Maria 210 55 1 in 4 

San Luis Obispo 198 70 1 In 3 

Taft, Calif. 189 15 1 In 12 

Total 24,399 705 

Qualifications of Instructors. The following part of this study, 

which deals with the qualifications and training of some instructors 

presently engaged in this profession, may be of sorne value, although 

its ijmnediate use is not certain. 

Eight instructors reported holding degrees below the master's. 

Four listed master's degrees without indicating the nature of the 

preceding bachelor's degree. Degrees higher than the bachelor's 

were held by fourteen of twenty-one teachers (67 per cent), 

including one doctor's degree. Thus, a tendency for the master's 

degree to prevail among this group of instructors is evident. 



Table XXII, 

Degrees Held by Twenty-One Junior College 
Handicrafts Instructors 

Degree 

Bachelor Education 
Bachelor Science 
Bachelor Arts 

Bachelor Fine Arts 
Bachelor Music Education 
Bachelor Design 
Master Education 
Master Science 
Master Arts 

Doctor Philosophy 
Special Art Credential 

Total 

Table XXIII. 

Number of Times Listed 

i 

5 

8 

2 

i 

i 

i 

2 

lo 

i 

i 

33 
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Majors and Minors of Twenty-One Junior College Handicrafts Teachers 

. 

Major 
No. of Times 

. 

Mentioned 

9 

. 

Minor 
No, of Times 

Mentioned 

Art Art i 

Fine Arts 2 Crafts i 

Fine Arts & Crafts i Architecture & 

Art Education i Botany i 

Art & Economics i Education i 

Arts & Architec- English-Languages i 

ture i English 3 

Painting i English & German i 

Painting-Drawing i History of Art i 

Music i History 2 

Industrial Arts i Home Economics i 

Physical Education i Psychology i 

Vocational Fda- 
cation i 

r 



Four instructors did not list a minor, and two indicated that 

no minor was held by them. 

A major within the field of art was indicated In eighteen 

cases (86 per cent). The physical education major appears totally 

unrelated to the teaching of handicrafts subjects. However, as 

shown earlier in this stud'-, scue recreational handicrafts are 

offered to physical education students in training, which could 

possibly be the case here. Nevertheless, a strong implication 

exists that a major in some phase of art is desirable for junior 

college handicrafts instructors. 

Few of the minors listed here seem to bear directly upon the 

instructor's qualifications for teaching crafts subjects. 

A glance at Table XXIV will further strengthen the observation 

that handicrafts as taught at present in junior colleges is 

considered an art subject and is taught almost exclusively by art 

instructors. 

Table XXIV. 

Subjects Taught by Handicrafts Instructors Other Than 
Crafts. Twenty Instructors Reporting 

Course 
I 

Number of Times Mentioned 

Art or Art Derivative 14 

Architecture 1 

Industrial Arts i 

Music i 

Recreation-Physical &ìucation 1 

Stage 1 

Teacher Training i 
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Suggested Teacher- Courses. A tabu1tion of the replie8 of 

junior college handicrafts instructors to the question, "hich 

college courses have helped you most in teaching handicrafts?", 

indicates a very strong belief that the most important of all is a 

fundamental background of design and, to a lesser extent, color. 

A second strong tendency was noted for teachers to regard 

individual crafts courses as important to their training. Industrial 

arts courses were listed twice, sixteen instructors reporting, and 

private instruction in individual crafts was mentioned three times. 

Basic design and color courses were highly thought of as 

additional training courses recommended for crafts instructors. 

Again indication is strong that training In individual crafts is 

needed although one instructor remarked that she can pick up the 

techniques of any craft as long as she has a background of 

fundamental design and color. This contention was not the 

majority opinion, however, as nine of sixteen instructors recommended 

this training besides color and design. One person advocated a 

research class in new crafts be added to summer session curricula. 

Objectives 2.. Junior Col1eg Handicrafts Cours. Junior college 

handicrafts instructors were asked to rank eight crafts objectives 

in the order of their importance in their estimation. The results 

are shon in Table XXV. 

To arrive at the order of importance of eight objectives, the 

ranking of each instructor was recorded on coordinate paper, after 

which a chart was constructed to sIw the number of times each 



objective was judged to be better than each other objective. The 

objective ranking first was judged as better than others seventy- 

eight times, while the number two objective was judged to be better 

that others sixty times. The lowest, number eight, was rated 

superior to others thirty-three times. 

Table XXV. 

Objectives of a Junior College Handicrafts Course Ranked in the 
Order of Their Importance by Fifteen Junior College 

Handicrafts Instructors 

Objective 
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High 1. To develop worthbtile hobbies. 
2. To give a student self-assurance and self-respect 

through achievement in making something. 

3. To teach a fundamental knowledge of design and color. 

4 To teach students to produce original designs in 
craftwork, 

5, To develop an appreciation for good wrkmanship. 
6. To give students a chance to relax from nerve tensions. 

7. To promote interest in home and community life 
through the making of items useful to the home and 
through contact with the crafts and materials found 
in the community. 

Low 3. To develop orderly habits through planning and 
construction of craftwork in a systematic manner. 

Objectives rankïng seven and eight were rated practically the 

same, with only three points between them. As indicated in the 

previous paragraph, objectives one and two were rated significantly 

higher than all others. Some reliability could be placed upon them 

as being most important in setting up objectives for a junior college 

handicrafts course. 

Objective seven is one not ordinarily found in lists of crafts 

objectives, but was compiled after notation was made in recent 



literatine of the interest in, and importance attached to the 

revi.va3. of native crafts, and to the effects of crafts upon the 

geographical racial groups. Junior college crafts instrcthrs were 

asked to comment upon this objective, and of sixteen replies, twelve 

co1d be considered favorable to very favorable. Four answers 

indicated some value but contended that it was not particularly 

adapted to the junior college level. 



CHAPTER IV 

SWAMARI AND CONCLUSIONS 

Bulletins received from fifty-six junior colleges in California, 

Colorado, Idaho, Montana, New Mexico, Oregon, and Washington indicated 

that forty-two offered handicrafts courses. Questionnaires were sent 

to handicrafts instructors in each school, and twenty-one were 

returned in usable form. Information from bulletins was used to 

upp1ement arid corroborate that received from questionnaires. 

Because of their four-year status as teacher colleges, Sari 

Jose and Fresno State Colleges were not included. 

All junior colleges included in this study were coeducational. 

Three state junior colleges were located in Oregon, two branch 

junior colleges in }ntana, two county junior colleges in Colorado, 

one private school in Portland, arid the remainder of union, joint 

union, and district were located in California, Idaho, and 

Washington. 

Handicrafts courses were sponsored by art departments of 

junior colleges thirty-four times, with four other departments 

contributing to a small extent. 

Adult sections in five junior colleges were organized as 

separate parts of the institutions, and all carried several crafts 

subjects in their curricula. The great majority of junior colleges 

made some special provision for adult education, and craftwork 

appe ared to be popular throughout. 
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Handicrafts courses were classified as comprehensive and unit; 

the former to include two or more subject crafts, and the latter 

to be a single subject course. Foirteen comprehensive courses were 

offered thirty-nine times in forty-one junior colleges, with "crafts" 

being the most popular name for this type of course. Thirty-six 

subject crafts composing the comprehensive courses were listed 284 

times, and eleven of them appeared more than ten times each for a 

total of 186 or sixty-five per cent of ail offerings. The eleven 

highest ranking crafts in order were: Leatherwork, clay, wood 

carving, art metal, block printing, textile painting, weaving, metal 

tooling, ceramics, plastics and jewelry. 

üien related subject crafts were placed in their respective 

groups, it was found that metal e rafts ranked first in number of 

offerings, textile decoration second, home decorative crafts third, 

clay and allied crafts fourth, recreational crafts fifth, wood 

crafts sixth, miscellaneous crafts seventh, and drama arts crafts 

eighth. A comparison of related crafts offerings in comprehensive 

courses with those in unit courses revealed that metal crafts 

ranked highest in each case, with home decorative crafts ranking 

second. 

Considerable evidence is shown that some crafts are more 

suitable to be used as subjects in comprehensive courses than as 

unit courses. Outstanding examples are art metal, block printing, 

clay work, leatherwork, plastics, textile painting, and wood carving, 

which rate much higher in the former than in the latter. Weaving and 

ceramics appear a high number of times in each type of' course. 



Twenty-four separate unit courses were offered seventy-six 

times. Two crafts only, ceramics and weaving, were given more than 

ten times with ceramics being listed seventeen times and weaving 

eleven times. Pottery, with six offerings, and stage craft, with five, 

ranked third and fourth. Here again it would seem fitting to group 

related crafts in order to arrive at an estimation of the kinds of 

crafts considered important. 

After unit courses were grouped as related crafts, evidence 

came to light that three groups; metal crafts, home decorative crafts, 

and clay and allied crafts composed a great majority of the tota]. 

offering. The remafririg five groups each accounted for from three 

to eight per cent of the total, which means that their comparative 

value is limited. 

The communities supporting the various junior colleges were 

classified into eight groups; namely, agricultural, college, 

coiunercial -di stributive , industrial , middle -cias s , residential, 

urban, and wealthy. Although some belief existed at the start that 

the type of community would bave some effect upon the kind of 

craftwork offered, this study has entirely repudiated such a 

contentione A frequency distribution of thirty-one subjects offered 

in comprehensive crafts classes in eight type of communities showed 

that the most popular crafts in one community were the most popular 

in a majority of the others. This was likewise sho to be true 

when a distribution of unit craft courses was made. A correlation 

coefficient of 0.31 made by the Spearinan Rank Difference method 



indicates little correlation between the frequency of occurence of 

comprehensive course subjects and unit courses in eight types of 

communities. 

A study of the curricular offerings of thirty-six junior 

colleges revealed that sixteen, or forty-three per cent, listed sorne 

form of handicrafts as a required course, fifty-eight times. 

Suggested electives were listed ten times in three schools. 

Required courses and suggested electives were listed under 

thirteen curricula. The observation was made that an opportunity 

exists for a wider offering of handicrafts through electIve courses 

in terminal curricula. 

The most popular crafts, as judged by eighteen junior cllege 

handicrafts instructors, proved to be leatherwork, ceramics, metal 

work, wood crafts, plastics, jewelry, and textile printing. These 

Instructors feel that a need exists for additional section5 of 

many of the present crafts classes, and one stated that the present 

offering in his school should be doubled. 

The great majority of crafts teachers answered that design and 

color should constitute a substantial part of all crafts courses. 

About ten to twenty-five per cent of class time was recommended. 

A survey of equipment available for handicrafts in twenty-one 

junior colleges revealed that no standard sets of equipment are 

used. Schools which list a wide range of tools and equipment avail- 

able usually include those of the industrial arts, the vocational, 

and/or the home economics departments. Five junior colleges listing 



a comparatively wide range of equipment available have established a 

department of art-crafts in recognition of the value of this type of 

work. Additional equipment to assist in present offerings and to 

expand the offering is indicated in a majority of cases. Limited 

space is shown to be one factor restricting the growth of crafts 

in some schools. 

The enrolLnent in crafts courses as compared to the total 

school enrollments in fourteen junior colleges, indicated a rough 

average of one to thirty-five. Small schools under 300 stt1ents 

showed a proportion of better than the average enrolled In handi- 

crafts, while another group, 1300 to 2100, came higher than the 

average. Too much confidence should not be placed upon these figures 

as the sampling is too small to make for high reliability. 

Handicrafts instructors in sixty-seven per cent of the cases 

held degrees above the bachelor's, Included in the advanced degrees 

was one doctor of philosophy. Eighteen Instructors of the twenty- 

one answering, indicated a major field in art, while one held a 

major in industrial arts, one in music, and ore in physical education. 

Few of the minors listed seemed to bear directly upon the 

instructor' s qualifications for teaching crafts subjects. 

Almost unanimous among teachers reporting was the high 

importance laid to design and color as basic subjects for crafts 

teachers in training. Also, the idea was prevalent that instructors 

need training in individual crafts, and in some cases, study under 

practicing craftsmen is essential. 



The avocational objective of a course in junior college handi- 

crafts was ranked by fifteen handicrafts instructors to be the 

highest. Self assurance and self respect through achievement in 

making something was second, a fundamental knowledge of design and 

color was third. Lowest on the list was the objective of developing 

orderly habits through planning and executing craftwork in a 

systematic manner. 

The conclusions based upon the findings of this study, are 

that handicrafts as offered in most junior colleges of the western 

states do not follow a set pattern. Ordinarily a craft that is 

popular in one school is popular in another, but there seems to be 

no particular influence other than popularity to determine ithich 

craft will be taught in any school. Possibily the qualifications 

and interests of present handicrafts Instructors, more than any 

other factor, determine the offerings. 

Throughout the study the fact was evident that crafts are 

considered art subjects to be housed in art departments and taught 

by art instructors. However, in view of the fact that only one in 

thirty-five students are enrolled in crafts classes 'when ample 

opportunity exists for crafts electives in terminal curricula, the 

question arises as to whether these courses are being handled in a 

manner conducive to the enlistment of large enrollments. 

A strong tendency is clearly shown for craft8 teachers in 

junior colleges to spend much time upon design and color, with some 

going so far as to say that all work should be original. In fact, 

the objective ranked third deals with this subject. However, if 
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objectives one and two are to be realized, and they are considered 

more important than the third, design and color must be kept i its 

proper place. 

In order to give the lay student, who probably has little 

artistic ability but some craftsmanship possibilities, a chance to 

take and like handicrafts, general crafts classes should require no 

art prerequisites which stress design and color to the extent that 

it is needed in a particular offering. Art students or students with 

special interest should be allowed to take unit courses with or 

without prerequisites and again with design and color in its proper 

perspective. 

A separate department of handicrafts is suggested in order to 

further the incentive for the purchase of adeauate equipment for a 

wide crafts offering, and to give emphasis to the importance of 

the offering through publicity and exhibits. 

In junior colleges with little or no equipment, a number of 

small crafts requiring inexpensive tools and no special equipment 

could be given as one comprehensive course. In other cases related 

crafts using common tools could be grouped to make two or more 

general crafts courses as wood crafts, metal crafts, and 

recreational crafts, A broader offering including both general 

and unit courses would be desirable where equipment and space are 

ai. 
The possibility of the crafts department using equipment 

belonging to other departments should not be overlooked. Looms, 



soldering equipment, ani. common Shop machines are illustrations of 

this type of equipment. Such a condition should be considered 

temporary only. 

A good many of the old standbys such as leatherwork, weaving, 

ceramics, wood carving, and art metal all have important niches in a 

handicrafts program. Many others are available also to add to the 

richness of the course. A new slant to old reliable subjects could 

make for added interest; substitute Mexican leather carving for just 

plain leather tooling, or Chinese or Eskimo wood carving for the 

conventional type, et cetera. The need for coflege research courses 

for the development of new crafts was felt by one contributing 

instructhr. 

The majority of crafts instructors replied that handicrafts 

teachers need training in individua]. crafts as well as in design 

and color fundamentals. Some also suggested industrïa]. arts courses 

as desirable, 

The conclusion has been reached that crafts instructors need 

training in art fundamentals, in techniques of individual crafts, 

and in industrial arts. A familiarity with the machinery and tools 

used in handicrafts courses and the techniques of many crafts can be 

gained through the last source, Fundamentals of color and design 

and a knowledge of crafts closely allied with art can be gained 

through training in art departments. 

Either an art major with an industrial arts minor, or an 

industrial arts major with an art minor should qualify an instructor 

to teach junior college handicrafts courses. Instruction fròm 
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practicing craftsmen in particular fields of interest would assist 

in specializing. Master's degrees are usually required for junior 

college teachers. 

Such little-used crafts subjects as fly tying, rod making, 

gunstock designing and fitting, and sea shell jewelry, exhibit 

interesting possibilities to the crafts teacher. Basic crafts using 

native materials--silver, stones, clay and straw--were shown to be 

used in a limited number of junior college courses, but it is evident 

that little has been done to explore their possibilities. n 

interesting course might be devised to exploit the interest of 

cosmopolitan groups in which crafts native to each group were 

discovered and manufacture encouraged. 

The handicrafts pro grani in a modern junior college must be 

as broad as the aims of the school itself. According to the 

predictions of sanie authorities, a high proportion of high school 

graduates representing a complete cross section ofthe public, will 

soon register in junior colleges each year. The junior college sill 

discard traditional curriculum patterns and adapt it8 offering to 

the growth needs of the people enrolled." (19:289). 

Courses in handicrafts must be organized to appeal to a 

majority of the students rather than to art students only. Instructor 

specialists in craft work, with art backgrounds and a broad outlook, 

are needed to further this program. University and college classes 

could well be organized to train teachers in this field. 



73 

The craft itself must be considered important to furthering 

the aims of a broad program fitted to the needs of all the people. 

It must not be thought of as a mere medium upon which to apply 

design and art principles, but must be an end in itself, embracing 

design and color only to the extent that the aim justifies. 
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APPENDIX 

OREGON STATE COLLEGE 
School of Engineering and Industrial Arts 

Corvallis, Oregon 

Industrial Arts Departnent 
Industrial Administration 
Industrial Education 
Industrial Engineering 

Dear Sir: 

Please send me a list of accredited 
junior colleges in the state of 
This information w111 be used in a study 
of junior colleges of the western states, 

I shall be glad to reimburse you for 
any costs, 

Thank you. 

Yours very truly, 

Clifford E. Bo swell 
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Industrial Arts Departnent 
Oregon State College 
Corvallis, Oregon 

Dear Sir: 

Please mail us a list of courses offered in your junior 

college for the year 1947-48. 

This information iU be of assistance in a study of 
77 junior colleges in the western states. 

Thank you. 

Yours very truly, 

Coordinator 

't 



OREGON STATE COLLEGE 

School of Engineering aixt Industrial Arts 

Corvallis, Oregon 

Industrial Arts Department 

Industrial Administration 
Industrial Education 
Industrial Engineering 

Dear Fellow Craftsman: 

Your valued assistance is solicited in a 

study, based upon teachers 'opinions, to determine 

which crafts should be included in a junior 

college handicraft program. The expert advice 

of all handicraft instructors in junior colleges 

of the western states is sought. 

A summary of the findings will be made 

available to all who cooperate, after the study 

is completed. 

Please fill out one copy of the enclosed 

response form as soon as possible, and return in 
the self-addressed envelope. An extra copy is 

included which you may desire to complete and 

retain in your files for comparison with the 

summary. 

Thank you very much. 

Yours truly, 

C. E, Boswell 
Coordinator 



OREGON STATE COLLEGE 
School of Engineering and Industrial Arts 

Corvallis, Oregon 

Industrial Arts Departnent 

Industrial Administration 
Industrial Education 
Industrial Engineering 

Dear Fellow Craftsman: 

I need your help very much. 

In the fall of 194'? a questionnaire was sent 
to junior college handicraft teachers in the 

western states to determine their opinions as 
to the desirable contents of a junior college 

handicrafts course. But so far too few 
answers have been received to make the study 
worth while. 

I am enclosing a response form in the hopes 
that you will find the necessary time in the 
near future to complete and return it. Your 

assistance is very necessary to the completion 

of this study. 

Please rest assurred that your cooperation 

will be greatly appreciated. 

Thank you in advance. 

Yours truly, 

C. E. Boswefl 
Coordinator 



RESPONSE FORM 80 

Name of School Address 

Please underline all of the folloring classifications which apply to 

your school; 
District, Union, Joint Union, County, Joint County, Public, 

Private, Branch, State, For Girls, For Boys, Coeducational. 

Other________________ 

Which grade levels are included in your school? 11 12 13 14 Adult 

At which grade levels are handicrafts offered? 11 12 13 14 Adult 

How many students are enrolled in school? _____ _____ ______ 
boys girls adults 

How many students are enrolled in handicrafts? _____ _____ ______ 
boys girls adults 

Ihat is the name of the course? crafts, handicrafts , 

arts & crafts ., other __________________________ 

Under which department are handicraft courses offered? Art ____, 

Industrial Arts ____, a department of its own ____ 

other_____________________________ 

Are there any prerequisites to the course? Yes No 

If so, please list same 

Length of course in semesters ____ or in quarters ____ 

Length of each class meeting _____ minutes. 

Number of classes per week _____ Is there a demand for more sections 

of the present crafts classes? Yes No 

If answer if "yes, " please indicate how many more are needed. _______ 

Which particular crafts do you advise being added to your present 

offering? 

Which craft is the most popular? _____________________________________ 

Does the course use some materials native to the area? Yes No 

If so, please list them _____________________________________________ 

Approximately what per cent of class time is spent upon design? ______ 

color? _______ 
Any suggestions? ____________________________________________________ 
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What type of community supports the school? (Underline those which 

apply) 
Industrial, Agricultural, Urban, Residential, College, Wealthy, 

Poor, Middle Class, Commercial-Distributive, Others 

What equipment suitable for crafts is available? (Underline) 

Looms, Stone Polishing, Pottery Kiln, Photo Dark Room, Jig Saw, 

Soldering Furnaces, Silver-Soldering Outfit, Wood Lathe, 

Band Saw, Table Saw, Jointer, Planer, Sander, Drill Press, 

Grinder, Buffer, Forge, Melting Furnace, others _______________ 

What additional equipment is needed? _______________________________ 

Please underline the subjects taught in your handicrafts classes: 

Weaving, Plastics, Home Decorative Crafts, Hooked-rug, Fly-tying, 

Semi-Precious Stone Cutting, Jewelry, Clay Work, Bookbinding, 

Leatherwork, Wood Carving, Veneer Pictures, Model Making, Photög- 

raphy, Whittling, Braiding and Knotting, Spattercraft, Ceramics, 

Block Printing, Textile Painting, Keene Cement, Art Metal, Silver'- 

smithing, Glass Etching, Copper Foil, Design, Coloz, others 

Please number the following objectives of a hardicrafts course in the 

order of their importance in your ,udgmen: 

____ To teach a fundamental knowledge of design and color. 

____ To teach students to produce origmna. designs in craftwork. 

____ To give students a chance to relax from nerve tensions. 

____ To develop worthwhile hobbies. 

____ To develop an appreciation for good workmanship. 

____ To give a student self-assurance and self-respect through 

achlevemont iñ riiaking 8ômething. 

____ To develop orderly habits through planning and construction 
of craftwork in a systematic manner. 

____ To promote interest in home and community life through the 

making of items useful to the home and through contact 

with the crafts and materials found in the community. 

Vihat do you think of the last objective in this list? _______________ 

Any suggestions for others? 

What subjects besides hapdicrafts do you teach? 
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If your school employs more than one handicrafts instructor, please 

list any additional subjects not covered in your own teaching 

load. 

NOTE: While all information recorded on this questionnaire will be 

treated confidentially, please feel free to decline answers 

to the following if you so desire, 

What degrees do you hold? ___________________________________- 
What is your major teaching field? _________________________ 
What is your minor teaching field? __________________________ 
Which college courses have helped you most in teaching handi- 

crafts? 

What additional college courses would you recommend for teachers-in-- 

training and summer school students, to increase their efficiency 

as craft teachers? - 

If you wish a report on the significant returns of this study, supply 

your name and address here: 
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List of Crafts Used in Schools or Recreation Departments 

The following list of forty-four crafts was compiled from the 

articles and books perused in preparing for this study, arid which 

have aU been used in crafts classes in school or in recreation 

departments. 

1. Weaving 23. Photography 

2. Plastics 24. Whittling 

3. Wodcr&ft 25. Doll making 

4. Home decorative handicrafts 26. Glove making 

5. Architecture 27. Batik 

6. Hooked rug 28. Coconut carving 

7. Fly tying 29. Cloth pictures 

8. Stone cutting 30. Strip confetti 

9. Clay work 31. Spinning wool 

lo. Bookbinding 32. Semi-precious stone cutting 

11. Leatherwork 33. Jewelry making 

12. Finger stenciling 34. Horsehair braiding 

13. White cement craft 35, Rope (cordage) 

:14. Decorating gourds 36. Boolonaking 

15. Bone and horn craft 37. Cork craft 

16. Wood carving 38. Spattercraft 

17. Papier-mache 39. Embroidery 

18. Veneer pictures 40. Indian crafts 

19. Netting 41. Pottery (ceramics) 

20. Sawdust modeling 42. Celluloid 

21. Card weaving 43. Rawhide work 

22. Model making 44. Block printing 

This list is by no means an exhaustive compilation of all the 

crafts taught in all the schools or recreation centers; conceivably 

the number would run into hundreds if some of the larger groupings, 

as woodcraft, were broken down into small units or crafts, or if an 

intensive study were made with the specific purpose of discovering 

as many crafts as possible. 



The purpose in recording the list here is to illustrate the 

wide range of craftwork which has been found useful in classwork 

and recreational work in America, and to illustrate the difficulty 

involved in determining which crafts shall be taught where. 



Name, Location, and Enrollment of' Al]. Junior Colleges 
Used in This Study 

flame Location Enrollment 
(l947-4) 

Bakersfield College Bakersfield, Calif'. 2098 

Boise Junior College Boise, Idaho 234 

Central Junior College El Centro, Calif. 192 

Chauí'ee Junior College Ontario, Calif. 1393 

Citrus Junior College Azusa-Glendora, Calif. 266 

Eastern Montana State Normal 

School Billings, Montana 393 

Eastern Oregon College of 
Enucation La Grande, Oregon 636 

East Los Angeles Junior 

College los i\rìgeles, Calif. 1264 

El Camino College Lawndale, Calif. New 

Fullerton Junior College Fullerton, CalIf. 1840 

John Muir Junior College 

and Pasadena Junior 
College Pasadena, Calif. 7800 

Lassen Junior College 213 

Los Mgeles City College Los Angeles, Calif. 10471 

Long Beach City College Long Beach, Calif. 24179 

karin Junior College Kentfield, Calif. 127]. 

Mesa College Grar:I Junction, Colo. 896 

bdesto Junior College Modesto, Calif. 1650 

Mt.San Antonio Junior College Pomona, Calif. 854 

Multnomah College Portland, Oregon 

Napa Junior College Napa, Calif. 1116 

Northern Montana College Havre, Montana 360 

Oregon College of Education Ashland, Oregon 601 

Oregon College of Education Monrnouth, Oregon 500 

Pueblo Junior College Pueblo, Colorado 2850 

Riverside Coflege Riverside, Calif. U28 
Sacramento Junior College Sacramento, Calif. 2978 

San Bernardino Valley College 

and San Bernardino Evening 
School San Bernardino, Calif. 2864 

San Diego Junior College San Diego, Calif. 386 

San Francisco Junior College San Francisco, Calif. 8570 

San Luis Obispo Junior College San Luis Obispo, Calif. 198 

San Mateo Junior College San Mateo, Calif. 1876 



Name, Locatio, and Enrollment oí ail Junior Col1e 

Used in This Study (Conttd) 

Naine 

Santa Aria Junior College 
Santa Maria Junior College 
Santa Monica City College 
Santa Rosa Junior College 
Sterling Junior College 
Taft Junior College 
Ventura Junior College 
Visalia Junior College 

° 1946-47 enrollments. 

Location Enrollment 
(1947-48) 

Santa Ana, Calif. 1038 
Santa Maria, Calif. 210 
Santa Monica, Calif. 5243 

Santa Rosa, Calif. 1213 
Sterling, Colorado 950 

Taft, Calif. 284 
Ventura, Calif. 1025 

Visalia, Calif. 880 


