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CURRENT PRACTICES IW THE ORGANIZATION AND
ADMINISTRATION OF GUIDANCE SERVICES IN
NINETY-FOUR SELECTED SECONDARY SCEOOLS

CHAFTER I
INTRODUCTION

The phenomenal growth of public schools éince 1940 has brought
new problems to eéucation as well as added complexity to problems
previqusly existing. Among needs which have already received a good
deal of attention, both from members of the educational profession and
from the public, might be mentioned teacher supply, physical plant,
and financial support. Much more time, money and planning will be
needed in the years ahead if the growing schools are to keep abreast
of thesé problems. |

It would be unfortunate, however, if in our attempts to:meet
these pressing demands we should lose sight of the individual student
for whose direct benefit we maintain schools; While there have always
been efforts of one kind or enother to individualize to some degree the
high school prograﬁ, the developments just named give added urgency to
a program of g;idance services which will help prevent the individual

student's becoming lost in the crowd., We must tackle needs of

students as well as needs of schools,



Purpose

This study is an attempt to estimate the status of student
personnel services‘in the secondary séhools. Observation of a number
of secondary school studenlt personnel programs suggests thai with
siight modification Mark Twain's quip about weather is applicable to
guidance services offered high school youth: all eduéatorthalk about
guidance, some do nothing aoout it, some do something, and some
do much.

The data accumulated in the course of this study were needed to
test this observation. What information has thus been obtained will,
it is hoped, increase the writer's usefulness in guidance work. On a
broader scale, the results are offered as encouragement to Secondary
school administrators to put into practice in their schools more of the
successful guidance practices reported by principals in othér

situations,
" Procedure

ietters soliciting cooperation in this study were first sent to
one hundred fifty secondary schools throughout the United States. The
writer made a basicaliy random selection of these schools on the basis
of four criteria: size -- an gttempt being made to obtain information
from small, medium~-sized and large schools; type -~ a spread being
sougnt, including a few Jjunior hignh schools, five=- and six-yéar, and
tnree- and four-year nigh schools; geographical location = a

distributiocn being desired from as wide an area as feasible; and,



f£inally, prior participation in other guidance surveys. The’last
criterian was used for a small number of schools selected primarily
because they offer gﬁidance services whiéh merit publicity as pilot
operations.

Ultimately ninety-three schools in this list agreed to
participate in the survey. Replies to the questionnaire were received
from seventy-eight cf these, including one city.system of fifty-three
high schools,

When these replies had been analyzed, the question was raised by
menbers of the writerts advisory committee, Is this an adequéte
sampling? Two items of evidence are offered here to support the
validity of the study -- one subjective, one objective.

In the first place, the writer haé during the last eight years
visited several high schools in each of some twenty states; while
during the past six years he has made from one to five visits to
nearly all of the two hundred twenty-three secondary schools-in Oregone
The impressions thus gained at first hand have been helpful in
interpreting the data obtained in this survey. No major discrepancies
have come to light between the picture obtained by visitation and that
obtained from the survey., In fact, the only particular in which
Cregon schools appear to differ from those in other regions is in the
lower rate of use of the home room as a guidance device,

Nevertheless, in order to obtain a further check upon tﬁe validity -
of the study, questionnaires were sent to ten schools in each of two

states not previously represented in the survey. Fourteen of these



questionnaires were completed, as well as two additional from states
already participating. The addition of data_from these sixteen
guestionnaires did not alter the pattern established through analysis
of the seventy-eight reports previously received.

Thus, although the number of ninety-four replies represents but a
tiny fraction of the total list of secondary schools in theiUnited
States, the validily oi the study is supported by both the subjective
comparison with Oregon, based on experience, and by the re~check

involving two "new" states.

The Questiommaire

A detailed questionnaire (Appendix I) was designed to elicit a
picture of current practices in guidance services of high schools.
Major areas in which answers were sought included:

1. Program -- a description of What is being done by ﬁigh schools
in orientation, home room guidance, analysis of the individual,
informational services, counseling, placement, follow-up, and work
experience progransSe

2. Practices =~ a rating of eagh procedure as oulstanding, good,
or poorvas it is in practice in each school.

3+ ZAdministration and personnel -- a deséription of the
organization of the guidance service in the school, with emphasis on
duties of staff members.

L. Details of the work experience program, if any,.

5. Description of the best guidance practice in the schoolls

progran,



Treatment of Data

For purposes of comparison replies were segregated into four
categories, determined by number of teachers in each school; A~ those
with less than eight teachers; B - those having eight to fifteen; C -
those with sixteen to twenty-five; D - those with more than
twenty-five, |

Replies tabulated in each of these size-groups totaled;
respectively, group A -- eight, B -- seventeen, group C -- twenty,
group D == forty-eight plus one city system of fifty;three.‘

Distribution of the participating schools is indicated by size
and states in Table I.

Following the summary of responses in each of the aresas
mentioned earlier, a comparison is attempted with recommendations
drawn from current literature in the field of organization and
adrministration of guidance work.

rdditional Dats
pay

Through provision of space for M“obher" items or remark;, a
number of program elements which did not appear in the Questionnaire
itself were stated by respondents. Occasionally other revealing‘
remarks were volunteered here and there throughout the questionnaire,
In several instances those comments in effect defined the guidance
philosophy of the administrator or counselor, and helped explain the
status of the guidance program in the school concerned. Sevéral

replies included extensive samples of guidance materials used in



TABLZ I

DISTRIBUTION OF SCHOOLS SURVEYED

Class

o7f

schools

State A B C )]
(Less 8 T's) (8-15 T's) (16-25 Tts) (25+T's) ' Totals

le Arkansas 1 1 0 1 3
2. California 0 0 0 g 5
3. Colorado 0 O 0 1 1
lie Connecticut 0 1 0 0 1
5. Idaho 1 0 0 1 2
6. Illinois 0 1 2 1% 4
e Maryland 0 0 6 0 6
8e liassachusetts O 1 0 0 1
9, liichigan 0 0 0 2 2
10e 1Dliinnesota 0 0 0 2 2
11, liississippi O 0 1 0 1
12, Nontana 0 0 0 1 1
13. HNebraska 0 1 0 0 1
1L, Wdew Hampshire 1 0 0 0 1
15, liew Jersey 0 0 0 1 1
16, New York 1 0 0 7 8
17, Noe Carolina O 0 0 1 1
18. Ohio 0 0 1 L 5
19, Orczon L L h 5 17
20, Pennsylvania O 0] 2 3 -5
21, Sou. Dakota 0 1 0 2 3
22, Txah 0 5 2 1 8
23. ‘“ashington 0 1 0 b4 5
2L, ‘vest Virginia O 1 2 3 6
25, Visconsin 0 0 0 L i
Totals 8 17 20 L9 e

*Conbined report of Chicago city high schools.




their programsa.

Limitations of the Study

V/nile .the answers to the questionnaire have been summarized in a
quantitative manner, the study is primarily one to obtain a
qualitative appraisal of current guidance practices, This end can be
achieved only in an essentially subjective fashion: that is, what
the respondents say is being done must be weighted against a
background of what current theory says should be done. ‘Sincé there
is only a general consensus in phe latter case, some interpretations
and evaluations made by the writer would undcubtedly be much different
in appraisals made by others.

The major limitation of the questicnnaire which became apparent
in its use was the confusing tendency for respondents to rate
practices which they had earlier indicated did not form a part of the
guidance services in their respective schools. For exémple, if thg
school did not operate any work experience program, the respondent
was still likely to rate this activity "poor" in the section where
judgment on each of the school's practices was called for. In these
instances the instruction uSkip the item entirely if your
pupil—personnél program does not include the practices indicated" was
simply disregarded by the person completing the form., This tendency
to over-answer might have been.avoided by providing a fourth rating
space labeled "Doesn't apply.®

It should be borne in mind also that each school program'was

S



evaluated by one staff member. While this was presumably the one
best informed regarding the guidance program -- indeed, the
questionnaire was often completed by the head counselor or the
guidance director -- it must be admitted that had the opinion of
additional workers been sought.a different judgment might héve been
rendered. Considering the time fequired to complete the questionnaire,
however, thefe would have been great difficulty involved in obtaining
multiple réblies from each school,

Another limitation was found in the sections wheré responses
weré requested in terms of‘fraction of the student body served by each
guidance practice -- none, one-fourth, ohe-half, three-fourths, all,
This scale was substiﬁuted after criticism had been made byisevaral
persons evaluating the questionnaire, of a more complicatediséale
expressed in percentage tefms. In the light of results obtained, it
would hzve been mbre useful even at the risk of camplicating the
scaie, to include also the factor of grade level involved. Thus, to
report that only'one-fourth of th; student body participateé in career
days probably means that this is an activity of one year -- e.g.,
senlor class., Thus'gll pupils would benefit from the practice at some
time during their high school attendance. However, the response could
mean that each year those interestéd, or those expressing a definite
vocational choice, or those displaying a certain degree of aptitude or
interest on an inventory, were included in the activity. Some replies

specified "all seniors™ or "all freshmen" where checking "one-fourth!;

but many replies were not so clarified,



The size of the sample involved in this study is, of course, an
additional limiting factor. The conclusions and recommendations based
on the survey apply in the strictest sense only to the ninety-four
schools reported. Ixtension of such factors to other schools should
be undertaken only with caution, and only then if one has had
experience in guidance programs of secondary schools.

The small number of schools in groups A, B, and C, makes
comparisons between tnese groups relatively unimportaat. However,
the schools in these three groups taken together may be considered
smailer schools and so contrasted with those in group D, the larger

high schools,

General Appraisal of the Procedure

On the whole the type of data gathered in this study ié
available, practically, only through a questionnaire, The particular
questionnaire devised could have been improved in some respects, as
mentioned ea:lier, but in general it proved to be a satisfactory
device, The time and expense of on-the-spot interviews would have
been prohibitive, As mentioned earlier, observation of high school
guidance programs has proved useful in establishing a backgrbund for
interpretation of questionnaire results. Throughout the study an
effort has been made, however, to subordinate preconceptions based on

such observations, to conclusions based on the survey date.
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Basic Questions

Starting from the primary assumption that it is desirable to
accomplish as much as possible in secondary school guldance programs,
one is faced with several basic Questions:

What do experts in pupil persomnel services think should
constitute a guidance program in the secondary school?

What are the current practices in the organization and‘
administration of guidance prograns?

In what areas are theory and éractice closely related, and where
is practice falling short?

These are thne issues with which the next three chazplers of this
study are concerned: Iin Chapler IT, a surmary of pertinent guicance
literature, as background materi al in Chapuer III, a report of the
‘survey made of current practlces Sn tHe organlzatlon and | ah
administration of guidance services; and in Chapter IV, conclusions
based on the report of practices, and recommendations for improving

secondary guidance prograis.
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CHAPTZR II

CURRENT THLORY OF GUIDANCE FROGRAIMS

Responsibility and Tuties of the Administrator

As is true of other school functions, the ultimate responsibility
for the guidance program in each school rests with the admihistrator.
bs one writer states the assigmment: "The success of a pupill personﬁel
program in a school system is correlzsted with the vision and
perseverance of the administrative officers." (67, pe 12)e

Other members of the staff will undoubtedly adopt in some measure
the attitude of the principal toward guidance services. If the
administrator gives evidence of 2 real concern that the school program
be tailored to student needs, and if he displays enthusiasm for the
duties which leadership in this area entails, his teachers will
respond with interest and dependable service,

The fifso aspect of the principalls responsibility is fhus one of
providing leadership for the guidance program, at the start through
himself, and then, if possible, through a professionally-trained staff
memver. The sécond major responsibility is to involve as many as
possivle of the regular'staff members in guldance function. - It will

then be necessary to make provision in the school schedule and progran

for the time to carry on personnel services, Finally, the
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admiristrator rust follow-through: he must encourage, evalgate, ard
again encourage his colleagues in the discharge of their mary
guidance activities.

Outside the school itself the administrator has the chief
responsibility for ihterpreting to the cormmunity what the school
gﬁidance program is, what it is for, and how it is carried on.

L study by Peters (5L) of guidance’éervices in Indiana.public
schools includes among others the following recommendations to
principals:

l. Organize faculty committees to study school needs and plan
an organized guidance prograi.

2. Analyze the findings and compare with other schools.

v3. Promote workshops to study achievable guidance functions.

L. Select classrocm teachers to obtain additional guidance
training. |

5, Use referral sources in the cormunity (5L, p. 530).

To these should be added two of the recommendations from a California
group which considered students, student needs, and guidance in
secondary schools as a part of the conference on "The Next Half Century
in Secondary Education®: Tirst, develop adequate financial support for
guidance services; and second, approach curriculum planning.through
current youth and social problems (6L, pe 361)e

A more détailed assignment'to the administrator of
pupil-personﬁel duties has been given by Zeran and Jones (7L,

PPe 25-27). In addition to taska already mentioned, these writers



stress the administratoris role in scheduling, in-service training,
and evaluation. |

Two factors are involved in scheduling: arrangenents permitiing
every pupil access to personnel services; and amplc time fof
counselors to counsel. A corocllary of these needs is the
requirenent of special equipment, supplies and quarters for guidance
functions.

Leadership in the in-service trairing of staff members is one of
the most urgent guidance duties of the administrator. Since many
teachers currently employed may not have had training in guidance
functions; and since many other staff merbers will ordinarily have
been initiated into guidance aspects of their positions, only through
an in-service program will these deficilenciecs be overcome,

It is also clear that only the admihistrator is in a position to
keep abreast of the degree to which the whole program is succeeding,
and to notice those areas where adjustments are indicated. The
adrministrator is the leader who can look all ﬁays, back on experience,

arcund at current practices, and shead o better efforts.

Staf? Participation

The facultyaétudy approach, which appears most promising in
organizing a guidance program, has two major advantages; first, it
will work in a small school through committee-of -the whole ﬁrocedure,
and in larger schoois through multiple faculty groups; secoﬁd, a

services study of how the school should be meeting student needs is
(]



certain to involve the whole staff in guldance activities.

There is practically unanimous testimony on record to the effect
that many guidance duties should be underitaken only when teachers have
reccived specialized training (e.ges 25, De 52, ppe 261-262; 50,
ppe 1721, pp. 30-35). Obviously this need must be met primarily
through an in-service training program, ideally worked out
cooperatively by the whole school staff, While it is to be hoped that
staff members will enroll in regularly organized collegiate courses,
the administrator can stimulate professional growth in himself and his
staff collezgues through utilization of many of the processes involved
in dey-by-day opefation of the school. Among others, these means
inciude faculity meetings, bulletins, district or counity workshops,
conferencés,-écheduled observation, cemonstrations, and the faculty
study groups (L3, ppe 20-23). inother opportunity is present in
building and fostering the use of a school professional libraxry.

An inexpensive yetb -highly productive approazch to the organization
of a guidance progran was reported from the Suffolk, Virginia, high
school (58, pp. 47-49). The ‘bwentj—four teachers of this school
divided themselves into three guldance commititees -~ educational,
personal, and vocational. A guidance room was set up, whzre the
teachers and students meet on an informal basis. Without a guidance
director these committées nave developed, through their own in-sexrvice
activity, a well-rounded program of pupll personnel services. Douglas
(17, ppe 84=90) has suzgesied a scale of levels of desirsdle guidance

training recuired for specific guidance responsibilities in any school
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or system. These are:

1. Every teacher -- the equivalent of t&é.or three basic
guidance courses (in addition to the bachelor's degree in subject
field)e

2. Teacher-counselor -- all basic guidance courses plus (at
least) psychology of adolescence and mental hygiene.

3s. Specialized guidance workers, including vocational, boys!?,
and girls'! counselors -- equivalent of master's degree in guidance and
related courses (psychology, measurement, research and statistical
methods) 3 plus specialized training for the precise position,

L. One specialist in use and interpretation of tests - same as

in three aocove.

rl(‘ ~rehiol val a l".a. 1 et R . .
J2e 3§Jcno_oglst or Doyeil trist) Doctor's degree in special
Sb. Director of guidauce ) fiold

L

A more personalized set of requirements is given by Keller (38,

vDe 337-339) in which, besides the professional training specified
above, emphasis is placed upon a broad backgfound of general education
and speclal personal qualities such as both sympathy and objectivity,
an integrated personality, etc. Implications for teacher-training
institutions have been stressed by Wrenn (73, ppe L1L-L19), including
devotion of a.larger segmén£ oi training to supervised guicdance

practice, and careful selection oif trainees.

Types of Organization

As a school staff studies and plans, three possible types of
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organization of the guidance program are likely to become app#rento
Mathewson has characterized these as: #(a) the centralized,
specialized type « . o based on the theory that 'only the specialist
xnows'; (b) the decentralized, teacher type . » o /where/
responsibilities are uncertain and diffused; and (c¢) the mixed type
o o @ Zﬁhe:§7 specialists are present, but there is an attempt to
allocate responsibility all through the scheol program® (45,

pp. 136-138).

The choice among these will be influenced by many factors, one
being the adequacy of the staff members and their willingness to gain
necessary training. 'Another is the cost element, If the sifting of
school services is done carefully, a part of the expense involved in
personnel work wil; be met through substitution of items father than
through additional expenditures. At least in the beginning it is

robable that finding the time to devoite to developing the program

will be more difficult than finding the money. As pupil needs are

increasingly willing to appropriate funds for guidance services. With
a background of experience in public school guidance administration,
Mathewson suggests (L5, po 104) that ultimately pupil personnel
services in the high school should approximate 5% of the total
per-pupil costs of education,

7a 1952 Emery made a study of the cost of guidance (29,
ppa 525-6) in which it was found that the variation in costs was from

»31% to 3.40% of the school budget, with the average at 1.6L%. This
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This represented a cost variable of from §$2.62 to $15.7L per pupil
with a mean of §6.31 and a median of §L.92. However, there appears to
be considerable difficulty in getting an exact figure of costs because
of allocations not only of percentage of personnel time, but also on
such items as tqsts, telephone, office equipment, and supplies. The
important point is that it does cost to have a program of guidance
services; perhaps, however, less thén that expended by the usual hit
or miss method of incidental guidance.

While stating that no one form of organization can be said to be
"best" for all schools, Strang (63, p. 8) indicates certain basic
adminiétrative arrangements which must be present for a successful
program. These are: (a) small guidance units of thirty-forty pupils
each; (b) special group advisers (e.g., grade or class advisers);

(¢) guidance specialists well gqualified by personality and graduate

study; and (d) a staff of assisting specialists.

Basic Services

Among the services which are most widely recommended for inclusion
in the student personnel program, to be offered either through
individual or group guidance as seems most appropriate, are:
orientation, analysis of the individual; information services
(particularly for educational and vocational guidance), counseling,
placement and follow-up, and work experience.

"The problem of orientation is one that offers the first

opportunity for constructive guldance by the secondary school" writes



one authority. (20, p. L8). Many high schools, though not all,
recognize.the need for orienting students to new school situations,
but by the time the student reaches the need for Job placement on
graduation, a much smaller share of the schools help orient him to the
world of work. Between school entrance and job placement occuvr a
number.of other new situations -~ academic, personal, sccial -- in
which student adjustment and guidance services are called for._

The basis for providing assistance in each of these areas is
two-fold, kmowledge of the individual student and knowledge of fhe
environmental factors in which the student is seeking adjustment.
luch éf the staff study advocated earlier should revolve around methods
of an;;yzing the student and his enviromment. Teachers will have
occasion through study and practice to appraise devices including
fact-finding interviews, anecdotal records, autobiographies and diaries,
ratings, homelvisits, testing of all kinds, trait inventories, health
studies. In "Studying Students™ (27) Froehlich and Darley have
raported full&>on these and allied methods for which all teachers who
also gulde will find frequent use.

The second phase of guidance, providing information to +the
"analyzed" student, demands of staff‘members an. equal amount of
planning and study. Many prqblems of organization are involved:
methods of group guidance, role of the home room, occupations courses
or units in obther courses, counseling., ZEach of these has been treated

at length in various guidance studies (e.g., 18, L7, 56, 60, 70).
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The role of the home room and activities of the home room teacher,
as an example, have occasioned several experiments with varying
recommendations. Sachs (56, pe 8L) concluded that the home room offers
the best opportunities for providing guidance and staff training at
least as a transition device during the development of a student
personnel program. In those numerous instances where the home room has
been used for administrative rather than for guidance purposes, there
is still the opportﬁnity, as McKowm (47, pe LS5) has proposed, to handle
administrative routine educatively. |

Since the early study by Kefauver and Hand (37) in which the
special occupations course did not demonstrate great vaiue, much of the
fﬁrther research urged by those authors has been unaertaken. Hoppock
and LOWenstein.have reported The trends in teaching occupations courses
for the last two years (33, ppe 274-276 and Lk, pp. LL1-LWL). “hey
conclude "There is-a tendency toward giving the occuﬁations course in
the upper terms‘of the high school curriculum as an élective taught by
guidance counselors using techniques which include the use of outside
speakers, visual aids, self-appralsal, and occupational field trips”
(264 po LLiy).

Forrester (22) has compiled suggestions on "hoﬁ to initiate a
vocational and avocational guidance program, /and/ developing iﬁterest
in it - inexpensiyeiy;" with steps calculated for the small school
(15, ppe 3-10) and for the large school (lS,npp. 10-18). Again,

organization of the program, assignment of duties to staff members,
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and an in-service training program are stipulated responsibilities of
the administrator.

Counseling is generally recognized as the core of the guidance
program, dependent first upon qualified counselors, second upon
supporting facilities, sﬁch as an adequate system of compiling
information about students, ahd, finally, upon allocation of time
(25, pe 203; 18, pe. 10; 61, pp. 8-11). For the school which, because
of limitations of personnel or funds or both, finds a full-fledged
program of counseling iﬁpossible, Froehlich proposes certain "stop gap"
procedure;: starting with a "teacher~counselor," whose counseling time
can gradually be'incréased; selecting certain groups for counseling; or
certain problem areas; or emphasizing counseling programs on certain
days (25, pp. 205-219). |

When a school is able to afford a more complete service,
counselors should be available on a definite ratio, perhaps one for
cach three hundred students (25, p. 50; 56, p. 5). Either the
administrator or, preferably, a guidance director will have to act as
a coordinator of the guidance program if this-*all-important, detailed,
labor-and~time consuming task fof/ personnel work" is to be done
(28, p 304). '

Work experience involves job placement as a part of the regular
school program. The challenge has been made to high schools of
"pioneering « « o in finding ways of using work experience to enrich a
broad curriculum without, unintentionally perhaps, narrowing'school

studies into a work focus" (43, p. 5h). Mathewson (LS, p. 259) has
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proposed as one such technique work-experience camps for high school
youth during the spring, summer, a.nd fall.

Job placement ard othef aspeéts of vbcationaq. guidance may be
restricted not only by factors-of time and cost, but by lack of
non-academic work experience on the part of ﬁany teachers, Special
encouragement éhould bé given staff memberé to qualify themselves in
the vocational guidance - area thr;augh initiation into the trades and
industry work world. |

Placement of students, ‘both within the school in classes and in
co~curricular activities, and on jobs, is obviously a reasonable
assignment for the échool, which should know almost as much zbout a
pupil as does his family. Froehlich (25, p. 253) stresses the range of
students who have 2 claim to this service: those who withdraw from
school as well as those graduated, and ’ohosé_ who desire work experience,
with or without credit. The related serv':'.cév of follow-up is one which
will benefit the school as much as the .studen’c. Although few |
high schools can provide a counselor who has the facilities for keeping
in touch wit_h all students for several years following graduatién, an
ideal suggested by Davis (1k, p. 227), any follow-up undertaken can be
used. by the school staff as valuable information in appraising school
services and curriculum. The National Vocational Guidance Asséciation
(50, pe 3L) calls attention to the possibilities of cross-section
sampling ("horizontal_foliow-up") as a substitute for the complete ca:.se

study ("longitudinal') method waich few schools can operate.



22

M1 of these latter serviées -- counseling, particularly heaith
and vocational counseling, placement, work experience, and follow-up
involve relationshipé between-members of the school staff and persons
or agencies in thefcommunity. This public relations aspect of the
guidance progran is, again, primarily the administrator's
responsibility. He must make, or assistvin making, the necessary
arrangements. He musf so establi;h these relationships that the
program and its purposeé willlbe understood and accepted in the
cormunity, At thg same time ﬁe will have the satisfaction of knowing
that the students in his school are recéiving the advantages of all
educational resources which can Be the;rs, whether within or outside
the schooi building, and whether.paid for by school taxes or otherwise

supported.
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CHAPTER III
SUMMARY AND ANALYSIS OF QUESTIONNAIRE DATA

Through the questionnaire (Appendix I) dafa were sought which
would "presen'b two major aspects of secondary school guidance programss:
first, a report of which practices are included in the student
personnel services of the schools surveyed (with an indication of the
fraction of students reached by each service, an evaluation of the
quality of each service provided.

Where possible comparisons have been made between the size-groups
of schools; and at appropriate points references have also been made
to the practices recommended in Chapter II,

Part T of this chapter is a treatment of data covering guidance
practices, inclﬁding work experience programs and "best" guidance
practices; while Part II covers data concerning administration and
persomnel involved in guidance services. .

Tabulations of answers to items in the questionnaire will be found

in the sppendix, as indicated in the various sections of this chapter.
PART I
~ GUIDANCE PRACTICES

Orientation (Appendix II_’): In all four classifications half or more of
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the schools provide some printed or mimeograp'hed orientation materials
to all students. For each category the fraction is: A,. one~half;

B, two-thirds; C, three-fourths; D, three-fourths. Handbooks are much
more restricted in use, a significant mumber (five of the A schools,
eleven of the B schools, and eleven C schools) not issuing this type
of material, or limiting its use to a small fraction of the student
body -~ - €¢Z.y the freshmen. The use of printed materials is much
more general among the D schools, in which twenty-nine, for instance,
produce handbooks for ail students. Materials used are rated about
equally between "Good" and "Outstanding", with a small number rated
"Poor, ™ -

Half of the A schools, three~{ifths of those in B, two~thirds in
Cy and four-fifths of those in D organize group conferences involving
three-fourths or more of the students prior to high school admission.
A smaller number in each group also arrange individual pre-admission
interviews with students. These orientation devi.ces are rated "Good"
in half or more of the cases in each category; "Outstanding" in
one-third to one-fourth; and "Poor" in only a few cases.

Nearly all of the schools provide pre-admission visits to the
high school for at least some of the prospective students.
Approximately three~fourths in each group think they are doing a "Good"
job of providing some form of orientation for new students. ' Adding the
schools which rate their practice in this respect as "Outstanding,®
there remain but four who acknowledge doing a "Poor" job in this area.

Only five of the total number of A, B, and C schools are rated "Poor"
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on this item.

A substitute device mentioned by several schools is for counselors
or vice-principals to visit the elementary or junior high schools which
nfeed™ the high s'chool. In only one case was the visitation program
identified as highly personalized, through a "Big sister" project. One
large school reported the practice of having student representativias
from the elementary schools visit the high school, and report back to
their fellow eighth-graders.

A program of orientation for freshmen prior to the opening of the
school year was mentioned by one group C school; while another of the
same size has a "Freshman Day" with a special assembly planned by the
student coﬁncil and orientation in library usage;; followed labter by a
general orientation unit in the freshman social science coursé.

On the basis of the foregoing report it appears that one=fourth
or more of the schbols surveyed are not oi‘ferih_g systematized
orientation to their students. Smaller sch‘oois particularly could
advantageously develop printed materials to assist student adjustment.
To meet the many orientation problems which students facé, nearly all
of these schools need to broaden their definiti_dn of "orientation" to
include new situations encountered mbslequent. to registration in the

new school.

Home room guidance programs (Appendix III): A small number of schools

in each group either have no home rooms organized, or use them for

administrative rather than guidance purposes. The count in this
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respect is: A, one school; B,'i‘our; C, six; D, three.

Schools having home rooms generally utilize them for the
dissemination of educational information. To a lesser extent
occupational information is also supplied students in home rooms. In
more than half of the home rooms, assistance on personal problems is
given to some students. Another practice of personal counseling
carried on by home room teachers is that of assisting students in
developing good study habits. In each group, one-half of the home
room teachers so assist all students.

In nearly half the A and B schools the home room teacher is
responsible for malking out the students' program. She has this
responsibility in more than half of the C and D schools. The home
room teacher pafticipates in at least some case conferences in
three-fourths of the A schools, three-fifths of the B and C schools,
and two-thirds of the D schoolse This participation is limited,
however, in general involving only one-fourth to one-half of the
conferences.,

It is exceptional for any large number of teachers to make home
calls, and in those instances where such callé are made, they are.
limited to between one-fourth and one~half of the homes. Presumably
many of these ére in connection wi’oh. "problem® cases. Only one A
-school and one D school reach ali students through home visits, while
cne B school reaches three-fourths, and no B or C school reaches all.
One large school has # policy against home visits,

There is a wide spread of degree. of success with the several



elements in a home room guidance programe On the first practice,
making of student programs by home room teachers, the ratings (schools
of all groups combined) were: Outstanding, nine; Good, twenty-nine;
Poor, twenty=-three. AIL'L nine of the "Outstanding®™ were in group De
On the second practice, occupational information, the count. wass
Outstanding, fifteen; Good, thirty-seven; Poor, fifteen. On the third,
educational information, the 'ra’cin.gs weres Outstanding, twenty-five;
Good, forty=-two; Poor, eight. All but six of the "Outstanding" were
from D schools. The results on item .four, individual assistance to
pupils, were: Outstanding, seventeen;y Good, fifty; Poor, seven,
Again, D schools accounted for all but seven of the first score. On
the last item, home visits by the home room teacher, dnly one school
(in group B) reported "Outstanding®; ®"Good" was reported by two schools
in group A, four in group B, none in C, and two in D. The tallies
under "Poor" weres A, one; By seven; C, fourteen; and D, twenty-four,
This device is ihe one utilized least and with the least effectiveness.

As no‘c;ed in the section on guidance services performed by all
memﬁers of the school staff, a number of schéols rely upon the school
nurse for home visits. One large school has the services of a welfare
worker assigned to the school dis’c.xict, while several others have
"rigiting teachers.™.

One school in group C mentioned a comprehensive pattern of home
contacts which included daily telephoning in cases c.»f.absence » letters
Yo the parents whenevei' work becomes unsatisfactory, report cards at

set intervals, and open~house for parents two times each year.
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Theoretically the home room situation constitutes one of the most
workable opportunities for providing both group and individualized
guidance services., Practically the opportunity seems often to be used
to less than its fullest, or to be neglected almost completely. It is
to be noted also that home rooms are not organized in a number of
schoolse ’

If the home room is to function as a successful guidance device it
will have to be plamned for that purpose. As much provision, both in
trained personnel and in program content, will be needed as for a class
sii‘;'uation. It is likely that in many instances home room teachers have
not been made aware of the guidance role which they can play, nof have
they been challenged to assume that role.

The very small use made of home visits is a case in point.
Considering how much valuable informatiocn could be obtained about
individual students through getting to know the homes, it is unfortunate
that home calls are largely neglected, while much greater reliance is
placed upon paper-ar.)ﬁ-pencil analyses of students in out-of-the-home

situations.

Analvsis of the individual (Appendix IV): A wide varie‘i:y of devices is

used to obtaiz_x personal information about students. Among those which
are reported mést often in use for all students are - - in the .
approximate order of popularity - - school marks (three-fourths of the
A schools, five-sixths in group B, ail but one in C and one in I?) 3
health and medical record (all but one A scﬁool,, two-thirds in B,

three-fourths of C, and four-fifths of D'schools); intelligence tests
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(A, three-fourths; B, C, and C, each three-fourths); achievement tests
(4, three-fourths, B, two-thirds; C, three-fifths; D, fwo-thirds);
reading tests (three-eighths in A, one-sixth in B, half in C and half
in D); co-curricular activities (A, two-thirds; B, one-half; C,
three-fourths; D, two-fifths); family-background reports (4,
five-eighths; B, nearly one-half; C, one-séventh; D, three-fifths;
interest'inventories (A, half; B and C, one-third each; D, one~third);
yocational aptitude tests (one-fourth of A and of B, one-thind of C
and of D); reading tests (one-third of A, one-sixth of B, one-half of
C and of D).

Several of the items just mentioned are used by 'a substantial
nurber of schools, but with their use restricted to only a fraction of
the students enrolled. For example, one A, five B, six C, and fourteen
D schools regularly make. use of vocational aptitude teéts, but for only
one-fourth of the student body. It appears that these tests are used
in conjunction with a unit of study, or at a certain stage in the
guidance program, so that once during the high school career each
student responds to inquiries along the lines of vocational interestse
A similar situation prevaiis with respect ﬁo interest inventories,
where one-fourth the students are surveyed in two A schools, four B,
five C, and eleven D. The pattern for reading tests (for one-fourth
the students enrolled) is: A, two schbols; B,Ifour; C, three; D, ten.

In terms of reachingvall studenté in a school,-mdch less use is-
made of such devices as personality inventories, anecdotal records

rating scales, sociograms, autobiographies, and work eéxperiences.
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Personality inventories, for é:cample, are used not at all or for only
one-fourth the students, by half the A schools, one-third of the B
group, nearly three-fourths of those in C, and almost half of the D
groupe

For anecdotal records the corresporxiing usage is: A schools,
three-eighths; B and C, one-fourth each; D, ‘two-fii'ths. Rating scales
are not used or used on a very limited basis by half the schools in the
first group, one-fourth in B, three-fifths in‘ C, and one-third in D.

Still less use is shown for soclogramss Seven of the eight A
schools reported use for none or at most one-fourth of students;
almost half (seven of seventeen) of the B schools and none of twenty
C schools; and over three-fifths (thirty-cne of forty-nine) of group D.

Autobiographies were either not used or sought from only
one=fourth the students bjr half of A schools, one-third of B;
two-fifths of C, and half of the D group. The report for non- or
limited use of work experiences‘ showed: three-fourths of group A,
one-fourth of B, one-fifth of C, and more than one-third of D,

A few schools used some of these devices for obbaining information
on about half the students enrolled. Among these should be note;i the
following: sociograms, one-third of group C; autobiographies, nearly
half of C; work experiences, two=fifths of C and more than cne-fifth
of D.

It seems probable, in the light of information provided in response
to section III of the questionnaire, that the training of those pers‘ons

engaged in secondary school student persomnel work is one of the most
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influential factors in determining the range of devices and degree of
their use in analysis of the individual student. As shown in

Appendix XII, less than half the teachers in the-smaller schools
(groups A, B, C) regularly perform such guidance functions as writing
anecdotal records, developing soclograms, administering and scoring
intelligence, aptitude and achievement tests, carrying on orientation
work, or making home visitations. More of the teachers in larger
schools are involved in these functions, but even in this group there
is but one function ~~ orientation work -- which is carried on by
teachers in as many as three-fourths of the schools,

With the exception of the item "Home calls are a regular practice
of 211 teachers,™ more practices in this section are rated "Good" or
"Outstanding” than are rated "Poor." To take the exception first; six
of eight 2 schools, thirteen of seventeen B schools, seventeen of twenty
C schools, and twenty-nine of fortyenine D schooié marked themselves
"Poor" on home visits., With the exception of a few.schobls where home
room teachers make home calls on all students, it is only the home
economics or agriculture teachers who visit regularly. Some other
instances of dissatisfaction reported follow: Participation of all
teachers in keeping the student inventory up to date: five B schools,
ten (half) of the C groué, and fifteen (nearly one-third) of group D.

Available information on students'! hobbies ~ ratings Poor: Ifour
(half) of group L, five (nearly one-third) of B, and nine (nearly
one-fifth) of D; Infornation on student work experiences -- rating:

Poor: four (half) of &, one-fourth of B, and ten (one-fifth) of D,
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Practices which were rated "Gocd" by half or more of the schools
in each gfoﬁp included use of test and in%rentory resuits, keeping
inventories up to date, using all inventory resuits in counseling,
nainbaining an individnal inventory for each student, having student
inventorieé accessible to the teachers, attempting to discover special
aptitudes of studerrﬁ s, attempting to learn students! special interests,
having information available on students! ho'pbies (except group 4);
having work experience information available (except group 4); having
educational plans information availablej having occupational plans
information availablee

"Outstanding® was the rating ascribed by a significant number of
schools in the several groups to the following cases: keeping
inventories up to date and making inventories accessible to teachers ==~
three of eight A schools; accessibility of inventories == eight of
seventeen B s;:hools. "Outstarding" practices were reported as follows
by D schools: using the results of inventories in counseling ==
nineteen of forty-nine; maintainign individuwal inventories == {twentys
accessibility of inventories == twenty-three; attempting to discover
special aptitudes -~ eighteen; attempting to learn special interests =
twenty; educational plans ini‘ormation available == twenty-twoj
occupational plans information == eighteen, N§ practice in this list
was rated "Outstanding" by more than four of the twenty schools in
group C,

Reference has been made earlier to the neglect o£ the practice of

home visits to obtain information on individual students. The data just



33

cited show additionai techniques of individual analysis vhich coﬁld be
used much more extensively. Cost may 1:'.mi£ the use of some. of these;
for example, the administration of tests. Howevér, in items such as
writing anecdotal records, drawing sociograms, and providing

orientation, training is more pertinent to rate of use than is cost.

Informational services (Appendix V): In general those informational

services which can be operated through the medium of printed materials,.
ﬁotion pictures, and speakers are more commonly used by large numbers
of schools in each size group; while those services which requizle
special curricular arrangeménts or special scheduling or field trips
are less commonly usede. Radio usage is approximately mid-way between
the other two groupings.

In the first type are found school catalogues, occupational
material shelves in the library, pamphlets and bulletins, books, and
outside speakers used by half or more of the schools in groups A and Bj
by three-fourths or more of the C schools; and by nearly three-fourths
of D schools. The use of motion pictures ranks approximately the ‘same
for the first three groups, but is slightly lower (twenity-seven of
i‘orty—nine) among the largest schools; Radio is used in four Qf the
eight smallest schools, six of the‘ seventeen B schools, six of the
twenty c schools, and thirteen of the forty-nine in D,

Very few schools provide special c_:oufses in occupations for all
students (A-1, B~0, C-1, D=9). A& small number offer such a course for
a part of the students; for example, four B schools, five C, and eleven

D enroll approximately one-fourth of their students in'an occupations
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course., Numbers of schools which offer no occupations course follow:
Group 4, three of eight; B, four of seventeenjy C, four of twenty; D,
seventeen of forty-nine.

A somewha’c; greater provision is made by schools for the teaching
of occupations units in other subject matter course. Here only one or
two schools of each size reach no students by this device, while three
A schools, four B, nine C, a.nd'eighteen D reach all students through
units on occupations. A sizeable part of the largest schools (twenty
of forty-nine) provide such units for one-fourth of the siudents. With
three exceptions to be noted, comparatively few schools reach any
substantial number of students through career and college dayse. The
first exception is found in the C schools, wherein thirteen of twenty
provide career days in which all students participate. A second
exception is found in the A group, in which i‘ive of the eight smallest
schools provide college days for seniors (i.e., approximately one-fourth
the students), and in group D where fourteen schools include all
students in such events, while twenty in this group involve all
students in career days.

Very few schools‘include field trips to businesses amd industries
for more than half their students. While six C schools (nearly
one-third) provide such opporbunities for three-fourths of their
students, the tally for schools in each group involving excursions for
half the students was réported as five of eight in A, four of seventeen
in B, and seven each in C and D, One-fourth the students participate

in field trips in one A school, in six B schools, in five C, and in
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twenty-three of the largeste There are no field trips in seven of
saventeen B schools and five of forty-nine in group De.

The foregoing reports indicate that much more use could be made of
many informaticnal techniques for guidance purposes. This is especially
trae for the use of radio, for field trips, and for occupaticns coursss,
or occupations units in other courses. While these devicez call for
special arrangements, they would appear to have such high guldance
value that the time and effprt of planning involved would be amply
justified ard well expendedo The nst effect of their under-usage is a
weakening of the guidance program; whereas it could be greatly
strengthened through ths utilization of out-of-school resources
available through these media particularly,

T+ should be noted also that the techniques stressed here offer a
channel for achieving aznother goal set forth in Chepter II, namxely
interpretation of the guidance program to the community. Many business
and industrial leaders will betiter understand student personnel
services which utilize the educational possibilities of their
respective fields, |

Among those schools having an occupations courseg the training of
the teacher involved was generally considsred "Good® (by two schools in
4, five in B; eleven in C, and ten in D)., Nine in the largest group
considersd the teacher's training "Outstanding,® while only one or two
in any group rated MPoory" ’ -

Success of teachers in relating Sccupations o their teaching

fields also rated "Good" in general: four in A, ten in B, sixtcen in
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C, and £wenty—two in Do Seven in D rated "Outstanding,® and ten rated
nPoore ™

It should be recognized that differsnces of opinion exist with
respectvto which avenue is more effective for the téaching of
occupational inforﬁation, special courses or units in regular coursges.
The trend, as reported in Chapter II, is toward special, elective
courses taught by specialists to junior or senior students. If this
trend is edﬁcationally sound, many teachers and counselors will have to
receive additional training in order to equip themselves for this
essignment.

School libraries made a favorable showing in so far as having
occupational maﬁerials is concerned. This is an indication that
librarians have acceptedvseriously the common assignment of
responsibility for this service as reported in section III-6 of the
questionnaire, guidance functions of staff members. Except for the
largest schools, -half or rore of the library collections of
occupationél materials aﬁd a supply of college catalogs were rated
"Good," and most of the balance WOutstanding.® The D schools showed a
majority as "Outstanding;“'with most of the balance WGood.® The
combined count, bj size groups, on these two classifications shows:
Occupational materials - A, five; B, twelve; C, eighiteen; D, forty-six;
Catalogues -- A, eight; B, sixteen; C, nineteen; D, forty-nine, The
"Pcor® count was nsgligibles

With regard to a complete 1list of referral services for stﬁdent

needs, the "weight® still resides in the "Good" category. However,
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the number rated "Outstanding" shows a decrease from the two items
mentioned in the preceding paragraph, while the ?Poor“ rating increased
proportionately. The smallest schools made the weakest showing on this
service, the B schools came next, and the C and D schools make very -
satisfactory showings. .

Schools reporting on their occupations classes revealed a wide
spread in effgctiveness of the seryice. The two A schools rated the
class "Good" - one, and "Outstanding" - one. The B schools rated
three "Good" and seven "Poor." Nine of the C schools received "Good,”
and six "Poore" In group D, seventeen were marked "Good" and six
Poore”

Additional procedures listed by respondents included a "bus plan,®
whereby7§eniors are taken to visit neafby colleges; personal interviews
to interpfet test scores'(particularly results of aptitude fests); ‘
student visits to successful representatives of various careers; and the
use of the study hall for display of occupational charts, bulletins,
booklets, etce

| As will be noted in the report on organization of guldance
services, only a small percentage of the schools surveyed in this study
have fully-trained guidancé personnel on the staff. The growth of
specialized services such.as teaching occupations courses is undoubtedly
retarded by the slow'"professionalization" of the entire pupil persohnel

" program in the secondary schools snr;eyed.

A Counseling (Appendix VI): No significanx differences were found among

the counseling programs of the different size schools. The pattern
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which is customary runs along these 1ine§: The goal is counseling
available aﬁ all times to all students. Because of time (and,
pasically, expense) limitations certain groups of students are selected
.for extra attention. In order, these are: failing students and |
problem cases, drop-outs, new students. The tally of "Yes" and "No®
for the.item nCounselingh [available for/ all students reveals the
high degree of success in providing this basic service. On this item
nYest replies‘came from seven of the e;gbt schools in A, fourteen of
seventeen in B, fourteen of twenty in C, and forty-two of forty-nine in
De

A number of respondents mentioned the desire to avoid counseling
ﬁby appointment only," But indigated circumstances which dictated somg
restrictions on availability. One school has a policy under which
counseling is available at all times for students having emergency or
unexpected problems, while requiring appointments in all other cases.

Three schools -- all in the largest group -- listed conferénces
with parents as an integral part of the counseling program. One of
these invites parents to a one-hour conference in which the counselor
interpre@g for the senior his profile sheet from aptitude, interest, and
personality tests. Another school has a regular pérents' night by
grades, primarily to promote conferences between teachers and parsnts.

ALl but four schools in the entire survey indiéated that their
provision of counseling fér.all students was either %Good" or:
"Ouﬁstanding." The count under thesé two headings for schools in each

group shows: A - five "Good," three "Outstanding"; B - seven and

“
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eight; C - twelve and seven; D - fifteen aﬁd-thirty. For groups C and
D the training had by counselors parallels‘almost eéxactly the
availability of counseling just mentioned - - i.e., in group C, ten
counselors' training is judged "Good," and six, "Outétanding." In
group D the figures for training are: fifteen "Good" and twenty-nine
nOutstandinge"” In group A the parallel is only slightly less
consistent; four were rated "Good," two "Ouistanding,ﬁ none, "Poor."

The training of counselors in the B schools appears much less
adequate. For example, eight were indicated "Poor," eight "Good," and
only one "Outst_anding.u This situation may result when a school is in
the middle-size éroup, between the smaller:situatibn where every
teacher can know most of the students well, and tbellarge Situation
where specially-trained guidance personnel can be added to the staff.

The B schools repo;téd much less success with case conferences
than is true of the other groups., This may well be related to.the
inadequate training of counselors just noted. In any event, seven B
schools judged their use of case conferences "Poor," seven "Good," and
only one, "Outstandin:g."‘ va’1 the otheér hand group A reported a score of
nine "Poor," twenty-three "Good" and fifteen "Outstanding® in use of
case conferences. 'Groups A and C also showed a great majority in the
"Good" and "Outstanding categoriese |

As might be anticipated on the basis of thg favorable estimate
regarding availability of éounseling; alllgfoups indicated pfedominantky
"Good" or "Outstanding® success in the practice of interviewing failing

and drop-out students. Groups B and C showed a somewhat larger fraction

3
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of "Poor" in the drop-out item, with six an& eight cases so rated,
respectively.

The sources cited in Chaptef IT generally agree that counseling
is the "heart" of the guidance program. Hence the availability to
students of counseling service, as reported in this séctioh, is one of
the most encouraging aspects of the total guidance program in secondary

schools,

Placement (Appendix VII): Practically all schools in each group provide
assistance to students in selection of schools and colleges and
in-school placement into classes. A majority of schools in each group
also provide job placement of graduates, although this service is no£
undertaken by two schools in group A, nine in B, eleven in C, and nine
in D¢ In a number of schools this service is provided primarily for
gréduates from the commercial departmené, or is otherwise limited.
Nearly one-fourth of the D schools, for example, marked this item
"Limitede"

A muéh more restricted effort to make jdb placement of drop-out
students is undertaken as shown in these figures: Five A schools,
twelve B, seventeen C, and twenty-seven D do not offer this service.
The count for schools placing drop-outs is, for the groups, two, four,
two, and sevénteen.

The schools in all four groups believe they are doing a MGood" job
of assisting students in a@justing to new courseS,'with one-fourth of
the C and D groups reporting "Outstanding® service in this respect.

The same pattern preva;ls in so far as job placement is concerned, with,
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however, a larger fraction of "Poor™ reported for groups B, C, and D:
the actual figures in these groups being, respectively, nine, eleven
and eleven. |

Judging from the reports, except for a third in the largest group,
schools generally are doing comparatively little in assisting graduates
with on~the-job 'adjustment. Seven schools in D show "Outstanding'f
service in this respect, and twelve show "Good."™ The "Poor™ tally for
groups is: A, two; B, twelve;.'.C, ten; and D, twentye. Undoﬁbtedly
man-power limitations account for this limited service. However, the
question of how far the school's guidance responsibility extends is
also a factor,

If current practices are used to define the schoolts
responsibility, too little concern is shown for students who are not
successful ir.x.the regular academic progrém. Work experience programs
might well help to bridg:a this gap beﬁween school and industry. In
effect such services constitute a modification of the curriculum for
t}ae students involved; and thus indirectly at least they would assist
the student in his own ultimate job placement.

Follow=up (Appendix VIII): 4 ﬁ.de sp:-ead of practice in follow-up was
~reporteds The A schools divided thrée #Yes," and five"”No," in
follow_ing up graduates; while none follow up drop~out students.
Two-thirds of the B schools undertake no folloﬁ-ﬁp of students at all.
Three-fourths _oi" c schoc;ls follow up graduates, while niore than half

include drop-oﬁts. .
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In group D, twenty-three schools indicated they follow up
graduates ,'wﬁﬂe‘ twenty-one do not; only ten follow drop-outs, while
twenty-six do not. Since one-fourth of the largest schools did not
respond on thé drop-out item, the actual practice may well be even
less than is’ indicated by the tally. In ‘;his group three schools
limited their follow-up to "some" students; two schools, to graduates
who go on to college; and one school has since 1949 used a sampling
technique for follow-u;S purposes.

In the most common follow-up practice - that of graduates =
only seven schools in the whole study rated their regular follow=up
“Outstanding." Even fewer claimed this rating for the other items of
follow-ups On the first item, .again (graciuates), the A schools
divided: "Good,” one; "Poor," four. In group B the results for the
same ratings were four and ten; in C, five and twelve; and in D, tied
at sixteen eaéh. " Thus the dominant score is "Poor" with respect to
regular follow-up of graduates. - | _

This pattern is even more pronounced in _the item, Regular
- follow-up of drop-outs: ;?Good"' -- A, one; B, three; C, none;.]j, ten;
"Poor" =- A, five; 'B,v eleven; C, seventeen; D, twenty-one.

A slightly more fa.vora.t;le .showi.ng' became apparent as far as
effects u;)on 'the school curriculum, stemming from such follow-up as is
attempted, are concerned. Questions were asked with respect to the
influence of 'J“’.'ollbﬁ-up‘ ~information on teaching methods, curriculum,
and content of clc'mrses. Averaging the ‘results obtained for these three

questions, by size group, we find the carry-over estimated "Good" by
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four schools in A, six in B and six in C, and seventeen in D. The
averages for "Poor" show: A, two; B, eight; C, ten; D, twelve,

Several repliss expressed a desire to undertake followéup, but
cited pressure of other duties as the reason for doing little or .
nothing in this area of guidance.

The pattern of follow-up services is thus found to be consistent
with thatv of placement: onljr about half of the schools undertake
follow-up, and in these it is largely confined to graduai?es. The
question, What hapéens to students who drop out of school?, is not
usﬁally raised. |

The reports of substantial influence of follow-up practices on
teaching methods, curricular change, and course of study, indicate that
these services might well be used as an area of faculty study when
in-service training is a goal of the administration. The relationship
between what ﬁéppens to students while in school and what happens to
them after they leave (either t.hrough’ graduation or through
dropping-out) is so direct that desirable evaluative factors cannot be

escaped in such study.

Work Experience Progra.m’(Appéndix IX) ¢ This service is offered by
none of the A and buf one B school; by oﬁly a fourth of the C and by
one-half the D schools. Where it is offered, it is nearly always .
supervised by the school; is participatéd in by relatively few
students; wages are paid and school credit is given. It is less

comon for the faculty to select the students, or for distributive
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education or diversified occupations programs to bg offered, One
school listed the Junior Achiever program as its work experiencé
offering, while another high school (D size) has a program supervised
by the City Junior College. One'schéol reported future plans for
installing ﬁistributive Education.

In selection of students one.C and six D schools rated
"0utstanding”; one B, four C and thirteen D rated "Good"; two C and
eight D, "Poor," Two D schools, achieved "Cutstanding® success in |
better school adjustment of the students with work experience, while
fifteen in this group.indicated a "Good" amount of improvement, and
six "Poor." In group C four reportéa "Good" and two, "Poor."

Additional'informaﬁion regarding workéexperience ﬁrograms was
obtained from replies to Section IV of the questionnaire., These data
are sumarized in Table II, and in the accompanying comments. |

Data from one school in class B are shown in table II., Detailed
information was not provided on the other two schools in this group
which have some elements of a work experience program. Since the
community reported on is a small, rural one with onlﬁ one industrial
plant, the administrator found the program limited by insufficient job
opportunities; yel it offered experiences not otherwise available to
the students involved. He also found it necessary to guard against
exploitation of stﬁdents as "cheap labor." Good supervision and |
interested employers were listed as the mbst vital administrative
factors. | .

Among the five schools listed from class C, two arrange the



TABLE II

WORK EXPERIENCE PROGRAMS

v . Enrol- Progran began Method studant Advisory council Method School
Case School State ment Date By selection used? Supervision
—1 B8  Ore. 205 Student int. Student inte. No  Conf: Prine,Stue,tmpe
2 C¢C-1 Md, 502 1950-51 Not stated Commercial students No Confs.with employers
3 Ce=2 - Ill. LO1 19L43-LL Survey of needs Coordinator No  Work coordinator
L c-4 Miss, U425 Ca.,1935 Not stated Scresning tests Occasional As regular class
S5 C=13 Ore. 340 1950 Buse. Ed. Tchr. Pre-cmpl. cls.scrng Yes-lay citeReleased instr. time
6 C-20 Utah 381 1953 ° Student demand Special cs, — No  Not stated
7 D-1 S.D. 17861935 Not stated Vol.-low acad.stdge No Coordinator
8 D=2 Miche 1500 Not std Not stated Voc, interest Not stated Not stated
9 D-3 NeJe 15L4k 294L=U5 St., schl, prnts Tests, grds, needs Yes Full-time coordinator
10 D=6 Pa. 78L 1941 Chmn.Com!l Ede Cum, record sel, No Telephone contacts
11 D-18 Wis, 1794 194k Not stated Student int-scrng At start Teacher
12 D-23 Mont. 1316 1950 Not stated | Applications No Two supervisors
13 D-25 Wash, 1268 ca.1942 Not stated Appln & scrng Yes Coordinator
1} D-27 Cal. 1310 Not std Not stated Counselors . Not stated Jr. Colle coordinator
15 D-28 Ore. 1950 1947 Not stated Int. sen.-scrng No Teacher visits
16 D-31 Ore. 2100 caol9Lh3 Not stated Volunteers Yes Supervisor
17" D-34 Wash. 1626 19,i5-46 Locereqecoop.Ste Application Yes-cnslg Tchr-coord-2/3 time.
’ Dep‘b.Ed. only
18 D-35 N.Y. 1048 Not std Not stated Economic need No  Coordinator, 1/3 time
19 D-l1 (City system) In
I11,369,129 process Not stated Counselors Yes Counselor-teacher
20 D-4ii Ohio 1545 (19LO-Retailing) Std demand Apt & voce int. tests Yes Not stated
(1952-0£f,trnng )
21 D-46 Ohio 1968 1936 Survey Apt tests,fclty sel, explty cs.No Coordinators ~-
22 D-47 Ubah 873 1945 Not stated Spring registration No DE Teacher & Prin, W
23 D-48 Wash. 2000 1943 Not stated Interviews No

City supervisor



TABLE II, (Continued)

Method Employer  Most productive- . Credit “Community

Case Selection . Areas of work Given Acce by-colleges Basis of Pay Reaction

1 Employer interest Prntg, garagescier. 1 Nr. per orm Jles Current rate Good

2 By need Shoe factory Not given No Estab. by emplr, Very good

3 Not stated Shops, sml, busns 1 credit Yes-limit 2 Current rate Satisfactory

L Apprvd by St.Dept. Clero,pre-nrsg,rete 1 unit per yr Yes-limit 2-3 Estab. by emplr.Good

of Ed. selling : : ’ '
5 Retailing qualifcn Rete. selling-auto lucls, 2u Yes Legal minimum Split feelings
sply store Job

6 Through C of C. Not stated Regular Yes Not stated Too new to eval.,

7 Reliable, intd bus.Garages, ret. store Regular No Esteb. by emplr. Good

8 Not stated Retlg, com!'l Ind.Arts Regular Not stated Estabe. by emplr. Not stated

9 Invest.by .coord. Retlg, bkpg,stenog. 1 credit No Current rate Very well accptd
10 Need on pt of emp. Buse educ & ret. slg Not given Legal minimum Well received
11 Stores having orgd Retailing 1 hr. Yes-as 65¢ per hr. Very favorable

trng depte . S ®Class B"

12 Supervisor .. Not stated _ Regular Yes-limit 2 Not stated Very good
*13 . Coordinator Ret.stores;offices Regular Yes-limit 4 Current rate Very favorable
1l Not stated Not stated A Regular Yes-1limit 8 Not stated . Not stated
15 Not stated Distrbtve occuptns Regular Yes-1limit 2 Current rate No bad reports
16 Application Distrbtve,meat pkg .= Regular Yes-elective Current rate Well liked

17 Contact & confrncs Distrbtve occuptns Regular Yes-1limit 2 Current rate Favorable

18 Any avlble job Not stated Not given No Legal minimun Good

19 Criteria chart & Commercial Not detrmnd Not determnd Current rate Unknown

apprvl cent. off. »

20 Volunteers Office trng % regular Yes 75¢ per hr. Good

21 Mutual agresment Deptectores,ind.off. Regular Yes Current rate Favorable

22 Not stated Distre. Ed. Regular Yes~limit 1 Current rate Not stated

23 City supervisor Distre. Ed. Regular Yes Current rate Favorable

&
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school schedule to meet the demands of the outside job. One of these
offers an hour of related class in the morning, excusing the pupil for
the afternoon of work. In one of the schools students in the progran
are organized in a distributive education club.

Orientation, vocational training, development of desirable work
habits were among the vg.lues attributed to the programs. One
respondent stressed income as a value to many students, while another
emphasized the need to place vocational training above lincome as an
objective. The latter report mentioned that most of the students
remained on the -same Job following graduation. |

Necessary steps in organization and administration reported in
this group incluéle: .contact with employers, an understanding of the
program by school é.ciministrators s & study of student needs and
cormunity needs an_d practices, and employment of a trained coordinator.

Speéial arrangements within the school for students engaged in
outside work were repox_'ted by eleven of the class D group listed in
ﬁble IT. These practices include confining class work to the morning,
with afternoon dismissal for work; special scheduling according to the
needs of the job, classes in a related field (or distributive education
classes), and clubs organized around the job experience.

One report spoke strongly against released school time for work
experience. | Students in this school have three hours per week in a
related class, but use after-school hours, evenings and Saturdays for
their twelve hours of outside work each week.

Of the three clubs mentioned, one is associated with the
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corresponding state-wide adult group (a retailers' organization).
Another school uses the retail committee of the chamber of commerce as
the advisory council for the program.

One school listed is a city Junior high schools A few students
‘are selected from its student body, and are supervised by the work
counselor in the ;:ity_ junior college.

The last case listed, the Chicago city system, is now setting up
a cooperative work experience program in the academic high schools of
the city. Distributive education and office occupations courses have
been in operation for some time in the commercial high schools of the
city system.

Among wealnesses mentioned were: shortness of time, availability
of the program to only 15~-20% of students in the school, and (in one -‘
' case) a question of sincerity on the part of the students as ‘T;Tell as
of the competency of the instructor. One report stressed the dangers
of too-early specializ#tion, based on insufficient findings. This
rater also felt that the students involved tended to act as ®a school
witl';in a school," rather than to become a part of the over-all school
situation. |

| Ten of the D schools listed as the chief weakness of this program
the participation of too few students —- a need for broadening the
areas. Three schools listed a need for more time for.the coordinator
to supervi‘se s While one suggested more careful selection of students
paxticipating.

In one of the schools where work experienée is a relatively new
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offering, the respondent listed these weaknésses of a2 growing program:
too little supervision, little time for individual interviews with:
students, need of an advisory council, little correlation between
school subjects énd job experience.

A wide variety of strong points in their programs was reported
i‘rom this group. One statement characterized the program as a
"laboratory fér the ‘eduéational program.” This view closely ¢
approaches the purpose of work experience programs as defined in tﬁese
reports. Othe;' strengths mentioned include meeting student needs and
creation of goodwill. .

Safeguaxrds prescribed' cover such factors as good supervision (in
selection of jobs, and to prevent exploitation), checking health
factors, maintaining a good balance between earning and learning. One
school emphasized the need to obtain a commitment from the employer to
contimue the job for a full semester, Only one school mentioned |
obtaining parents! consent.

Obtaining a trained coordinator was listed most frequently (six
cases) as a necessary step in setting up a work experience programe
Other factors given touched on the public relations aspect -- "selling®
parents and employers, on a basis of student needs and obtaining
cooperation of these groups arnd others, including labor. Gradual
development was recommended by one school, with complete understanding
of everyone concerned at each step. This reply also stressed the
desirability of maintaining flexibility in the program.

Two reports not included in Table IT merit attention. One of
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these is from a polytechnic high school of nearly 3000 enrollment in
California. This school operates a work experience program which is
self-contained, that is, it does not extend into the general commmity,
From armong the students who take #Clerical Practice® one semester, the
class teacher and head counselor select "student assistants" who earn
credit for their work the following semester. A job chart is used for
selection, students being assigned by the teacher and head counsélor,
The program is reported as being satisfactory to all concerned,
although the opportunities offered are not always as varied as they
might be. Success of the program is dependent upon cooperation between
the class téacher, the head counselor, and the teachers to whonm
students are assigned.

The second special report is from a large high school in Michigan,
which has apparently abandoned the work experience program. The
report comments:

From our past experience and observation of other practices,

there is too little growth after the first few weeks, too

1little direct observation of work, etc., by the high school

coordinator. /The/ employer too often cares too little about

value of experience to student., Student in most cases is

quite satisfied because he is being paid money and receiving

credit for graduation alsoc. When employer and student give

good rating to the plan the school is inclined to agree.
Three high ratings are given. Are they valid?

It has been widely recognized £hat the increaéing age~requirements
for school leaving have placed strains upon both the budget and the
program of the secondary schools, Most of these have not been able to
- do more thaﬁ.expand their traditional offerings to cover increased

nurbers of students, among whom are many whose aptitude for academic
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work is distinctly limited.

Work experience programws appear to be one of the most feasible
attempts to meet the educational needs of a great number ﬁf
high school=-age youth. Presumably hearly every school includes in its
membership some students who could profit more from work experiencs
than from the traditional curriculum. Yot the number of schools which
have undertaken a modification of pattern in this fashion is apparently
very limited. Perhaps standardization should be based upon evaluation -
of how well each school is meeting the needs of its students as shown

in a thorough survey of interests, needs, and abilitieso

3

PART 2
ADMINISTRATION AND PERSONNEL

It will be recalled from Chapter II ﬁhat among the administratorts
many assignments is major responsibility for organizing ths guid#nce
program, for setting ub.the conditions favorable to the operation of
basic personnel services (including financial and equipmsnt factors),
and for the recruitment and training of suitable personnel to be
involved in the program. '

The data‘reported in the present section reflects the status of
guidance services in the schoolsusurveyed, as far as administrative

arrangementé and personnel with guidance duties assigned are concerned.

Coordination and supervision: A partial summary of data referring to

administrative arrangements and personnel in gﬁidance programs surveyed
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is contained in Appéndix Xe Except for school D-forty-one, the
schools omitted from this summary do not designate any staff members
as guidance personnele The Chicago city organization (D-forty-one)
will be described later in this chapter.

Thirty-five of the ninety schools in Table III did not state a
plan of coordination for their guidance programse In thirteen, the
principal was designated as the one in charge; in twenty-geven, the
director of guidance (or head counselor), including vice-principals
or deans in five cases and two city system directors (ons for six
schools in one c;?y); and in nine instances a guidance committee was
namede |

Where a professionally-trained guidance director is employed,
with part-time counselors assisting, there ié uwsually either a
grade-level assignment for ths latter; or areé assignments, An

example of this type is shown in Chart I (School D-two).
CHART I
GUIDANCE ORGANIZATION-GRADE LEVEL COUNSELORS

Principal

Director of Counseling _ and Research

* es ew
* o0  ae¢
e e oo
ot o6 o8
e o8 oo
e oo e»

10th grade 10th grade 1lth grade 1llth grade 12th grade 12th grade
counselor counselor counselor counselor - counselor counselor
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Chart II (School D-five) indicates a mixed type organization, in
which staff specialists are responsible for specific areas of

guidance, while class teachers are charged with general guldances
CHART II
GUIDANCE ORGANIZATION-SPECIALISTS AND TEACHERS
Principal

Asst. Prin:""”’,’;;;n of Girl;\\\\\~\Coordinator of

Curriculum and

Instruction
Attendance -Vocational Supervisor of
Counsslor Placement Testing

\\\\\\\\S\‘Guidance and Social Sciencs
Teachers

All other teachers

One school (D-twenty-five) discarded one fype of organization in
favor of a plan under which counselors are responsible for set lists
of studentse. Diagrams of the‘before-and-after.prganizations, along
with results of the staff study leading to the change, are shown in
Appendix XI. |

One school in group B and four in C reborted planning and
coordination of the guldance program through faculty commitfees. In
one case the committee meets in the evening, and invites- all teachers
to participéte.. Three others stressed the guidance role of all members

of the faculty, with leadership in the committee hands. One comnittee
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in the C group has developed a guidance manual for the use of
teachers., _ _

Several kinds of committees exist in the D group, of which the
largest is ; "gui@ance councile® This council which is presided over
by the director of guidance, has as other members class chairmen
(faculty), the school administrators, and representatives of the
students and the parents. In another case the seven cpunselors == One
for each grade level, the welfare counselor, boys! counselor, and
girls! counselor =- meet weekly to plan and supervise guidance
activities. In still another _School the committee has a genéral
chairman and term counselors, each of whom works with a group of home |
room advisers (up to ten in a group)e One schbol committee is
composed of the class teachers and the four grade-level counselors,

In another case there are two directors of guidance, who work together
and who meet each week with all home room groups in the school.

Two D schools reported guidance manuals for the use of teachers,
but did not indicate if these were the work of a committee.

The writers cited in Chapter II do not prescribe a form of
organization which must be adopted by each school, nor even a form for
each 8ize or type of school. They do, however, stress the need for a
plan tailore& to the individual school situation.

It is to be noted that 35% of the ninety schools in App'éndix X,
as well as the four Echools not reported there, indicated no plan of
coordination or vsupervision of the guidance program, 'This would appéa.r

to mean a serious neglect of administrative iosponsibility, as well as
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a regrettablé neglect of opportunity to utilize the resources of the
school staff and program in meeting student needs. |

In the absence of planning as thus revealed, any guidance
practices which are undertaken will be a tribute to the initiative of
any staff member who voluntarily offers assistance to students. It
is also likely that such. service may be discounted or disapproved by
other staff members; and certainly its extent will be curtailed by
lack of those supporting faéilities which can come oniy through the
interest and effort of a sympathetic administration.

In scme cases where no plan of éoordination or supervision has
been stated, yet staff members have been listed with gui&a.nce duties,
it may be sound to assume that workers so designated‘have a free rein,
Nevertﬁeless » 1t seems rea.sonable to believe that the effectiveness of
the program would generally be increased if there were an over-all plan
in existence, known to all staff members and obviously supérvised by
the administrator.

Directors of guidance: The distribution of this position among the
schools listed in Appendix X is shown in Table III.
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TABLE III #

DIRECTOR OF GUIDANGE

“Clase Schls Schools ochools ochools pFull time Part time Cls

Sur- Appendix W/out  Having M W M W Total
veyed X Director Director N .
A 8 5 . 3 3 0 0 2= 1 3
B 17 17 11 6 3% 2 O 2 7
c 20 19 6 13 s 5 3 ° 2 15
D L9 48 13 35 10 12 S 9 36
Totals 9L 90 33 o1 ‘18 19 10 Sl ol

#Four schools surveyed not shown in Table III - no data supplied
regarding administration and personnel.
#Includes one counselor whose sex not stated.

The total number of guidance directors shown in Table III is
greater than the number of schools reporting the positioh, since one C
school and three D schools have joint directors, one fér boys! and one
for girls? éctivities. Approximately half (three of eight) of the A
schools h;ve either full- or part-time directors, as do one-third
(six of seventean)‘in group B, tﬁo-thirds of C (thirteen of twenty),
and three-fourths in D (thirty-five of forty-nine).

The amount of time for guidance purposes available to the
part-time workers varies from one an& a half periods daily to "as
needed." The mode is half-time.

Thirteen of the schools did not report concerning the guidancs
training of their'directors. Oniy,three directors hold the doctort's
degree, and nine iisted masterts degraes'or equivalent. Among those

naming specific guidance courses, the range was as follows: thres
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courses, one director; six cburses, three directors; seven courses,
three; eight courses, one; ten courses, two; twelve courses, one;
nineteen c&urses, one; twenty courses, ons. Three directors reported
twenty-five or more graduate hours in guidance. Two directors listed
participation in workshops, one listed field work, and one mentioned
féur summers of camp counseling.

According to the standards advocated in Chapter II, a Director of
Guidance should hold a doctorate,s Only three schools of the
fifty-seven reporting this position have directors with this
stipulated training, While it is highiy probable that many directors
with less than a doctorate are :rendering competent and invaluable
service, it will doubtless be difficult to develop this position in
the manner one would like to see until the general level of

professional attainment has been raised considerably.

Other counselors: As shown in Table IV this category appears related

to size of the school. Onij one school in class A reported a staff
member under this designation. Apbroximately one-half of the B schools,
but only a third of the C schools; and nearly three-fourths of the D
schools employ counselors. Full-ti@ fother counselors® were found in
the D list alone. Four D schools have both full- and part-tims

counselors.
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TABLE IV.

OTHER COUNSELORS#

Class  Scnls Schis Schls Schls Full time Part time Class

Sur-  Appen- w/out having ¥ W M W Totals
veyed dix X Cnslr. OCnslr.
A ] 6 6 2 0 0 2 0 2
B 17 17 6 10 O 016 11 27
c 20 19 12 7 0 05 8 13
D L9 L8 13 35 10 13 77 71171
Totals 9L 90 37 5L 10 13106 90 213

#Four schools surveyed not shown in Table IV -- no data supplied
regarding administration and personnel.

Again the coungeling time available for the part-time workers
ranges from one period daily to “as much as necessarye.® Among the B
schools the allowance is usually one or two periods, Three of the C
schools provide half-day counseling services, and the other four
provide one or two periodse Twelve of the D schools schedule a
half-day for one or more counselors. Eight in the largest group have
third-time counselors,

Little or no information was supplied by twenty schools with
respect to the'tra;ning of Mother counselors." Presumably many of

their counselors are teachers who, because of personality, interests,

or scheduling possibilities, have been assigned to counsel with little

stress being piaqed upon extensive guidance preparation. Four
counselors were credited'yith masters! degrees in this field, while
nearly one-half the total personnel in this category have taken one or

more courses in guidancq. Eight ﬁere listed as "certificated.®
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Guidance duties performed by teachers (Appendix XII): The frequency '

with which some guidance'duties are assigned to teachers increases

with the size of the schooles In the A group counseling is the only
guidance function performed Ey teachers in as many as half the séhools,
while in three of eight in the group teachers participate in case
conferences, give orientation, and administer and score achievemeqt
tests. The remaining functions -~ writing anecdotal records, drawing
soclograms, administering and scoring intelligence tests, administration
and scoring aptitude tests, making home visits, and teaching of -
occupations -- are performed by teachers in not more than two of the
eight schools, _

In the case of the B schools teachers in a third of move of the
instances perform many of these guidance functions. vFor example, ten
provide orientation and eleven counsel students. Only two work out
soclograms -- a practice relatively uncommon in all groups.

The acore'fqr C schools on teachers! guidance functions almost
exactly parallels that of the B‘group.

In the largest schools a still heavier assignment of guidance
duties is shown for teachers: forty-bne (of forty-nine) counsel
students, thirty-seven provide orientation, thirty-four partic;pate in
case conrbrences,.and thirty-one write anecdotal records. A low
incidence was shown for sociograms (nine of fortyanine) and for home
visitations (eleven of forty-nine).

In most of the cases in all groups where teachers aré credited with
making home viéits, the practice is either limited to home economics and

-



agriculture teachers, or to “some" homes. |

In approximately half of the schools in groups B, C, and D
teachers administer and score some types of tests == intelligence,
achievement, or aptitude. |

Whether there are guidance specialists on a given school staff
or not, a certain amount of student personnel work will naturally fall
on the shoulders of the classroom teachers, It is desirable, therefore,
that every teacher have taken two or three guidance courées, as
mentioned in Chapter II.

It is understandable ihough ironic that classroom teachers
perform more guidance functions in the larger schools, more of which
have specially designated guidance personnel workers, than they do in
the smaller schools which tend to lack such resources. Perhaps the
presence of specialized guidance workers on a staff indicates a policy
of interest in guidance which permeates the whole school program, with
the result that even those professional employees without assignment

in guidance services are stimulated to participate in such activities.

Recent changes made in guidance services: Schools in group A reported

practically no recent changes. In one case analysis of the individual
has been improved through addition of a personal history of each
student to the cumulative record., This same school has added guidance
materials to its libraryes Another school has made up a.mimeographed
form with information in individual students, for addition to the

personal files. One school has centered its counseling in one person.
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One or more changes were reported for ten schools in group B.

. Under individual analysis, one has installed more accurate health
cards, one has placed special stress on new studénxs, and another has
added teéts. Under informational services, ons has allotted more
time, and one has made more college information available, Under |
counseling, one has made more college ;nformation arai;able. Under
counseling, one ha§~;dded a woman counselor, one has eliminated a
part-time counselor because of budgetary problems, and two have
adopted a definite organization. One school has improved its records
on follow-up, while another has completed a survey. One school has
achieved improvement in the attitude of students and parents toiards
‘guidance, and is planning to better its group guidance program in
certain key areas,

Twelve of the twenty class C schools reported ons or more changes,
Five changes in individual analysis included: for one school, more
case conferences; for another, a revised interest questionnaire; and
for a third school, inauguration of a full testing program, in
cooperation with a nearby college.

Informational service improvements were listed as: additional
guidance materials in library (ﬁhree schools); and additional careers
added to career day and colleges to college day (one school).

Counseling was improved in three schools by increasing the time
available, in one through better counseling techniques, and in another
by instituting a mid-term follow-up with failing students, In a fourth,

a full-time counselor was replaced by a>part~time person. Another
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school recently inaugurated interviews with drop-outs.. Two other
schools checked ®improvement® in counseling without specifying its
precise nature.

Programs of follow-up were repbrbed by three schools in group B,
One of these was based on classes at fivé-year intervals, beginning
in 1935, while a second was undertaken as a teacher!s thesis for a
méster's degree. Two additional schools noted improvement in
follow-up, while a third is planning a survey for the near future.

Increased placement services was repbrted in three schools, one
through a newly-initiated distributive education programn. A decrease
in placement occurred in one school where the trédes and industry
program had been abolished,

 In ‘group D ninéteen schools reported no change in guidance

services during the past year, The changes reported by the other
~ thirty schools in this class are summarized in Table V.
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RECENT CHANGES IN GUIDANCE SERVICES (TWENTY-EIGHT D SCHOOLS)

(3) Follow-up

revised
Increased , L

tion
Recent study made
Unspecified improvement

(e) Placement

Better orge. & coorde. 3

Increased

Services Change Frequency Change , Frequency
{a) Analysis Additional achieve- 2 Improved cum. record 3
' ment tests Increased referral to 1
of Additional aptitude 2 counselors -
tests More done by teachers L
individual Additional interest 5 More time available 1
' inventories Unspecified improve- 3
Additional personality ment .
inventories 2 :
Attendance survey 1
Changes in tests 2
(b) Informa- Career day added 1 Hore voc. guidance <)
. Increased time -1 materials .
tional available More test informa 1l
More educational 1 tion provided teachers
services guidance mat. Unspecified improvement 4
More home room 3 -
bulletins Broadened scope of
More outside spkrs 1 information 1
= . More visual alds 1 3
(c) Counseling Added counselor 2 More cnsling by tchrs 2
Added head cnslr 1 More group work 1
Boys' & girls'! advis—~ 1 More information ac- 1l
ory grps mixed quired for cnslg
Broader coverage 5 More time available 3
Change from homs rms 1 Unspecified improvement 1
to specialized cnslrs
Content & emphasis 1 More complete informa- 1
2
2
3
1l

Greater service 2
Improved follow=up on 1
work adjustment

More time available
Unspecified improvement 1L
Distributive Ed, started 1
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It would appear that the changes reported here are not
sufficient to offset many of the deficiencles in guldance services
indicated in earlier sections 6f this chapter. An especially serious
problem is apparent in the great number of smaller schools indicating
no recent change in the guidance programse Some such stimulus as the
nCriteria for Evaluating Guidance Programs in Secondary Schools® (6)
needs to be applied by appropriate authorities in order to promote

desirable growth in this area.

Guidance duties of staff memberss As a general rule the larger the

school.the more personnel resources are available. There are
exceptions —- for example, four of the class A schools have nurses,
while many larger schools have noen. Nevertheless the generalization
stated applies quite well to the schools surveyed. This is revealed
in the responses to queries regarding guid;nce duties of staff members,
Only a few of these schools indicated staff nurses with
distinctively guldance duties. Among such functions were mentioned:
(1) acting as guardian of the health and emotional development of
students, (2) checking students' physical needs; (3) ,cbunseling girls
on personal problems and serving as attendance officer; and (L) meeting
with special groups /of staf{?. One class A school had a school
physician, uﬁo mads complete physical examinations of all students.
None of the schools in this group had the regular services of a
psychologisf, teacﬁer of speech correction, remedial reading, or
exceptional children. Three reported that the librarian made guidance

materials available., Five reported that the administrator counseled
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students or assisted the counselor. In three schools the teachers
counsel students, and in one they assist the guidance program through
field trips. Three schools have part-time guidance directors with
over-all responsibility in that area.

School nurses were reported by eight schools in group B, while
one school has the cooperatibn of the county health nurse. In each
case the duties ware‘the regular assignment of this position, except
one instance where gatheriﬁg information on students! home condiéions
was added. Six of these schools have the services of a physician;
one of these being on a referrsl basise. In one of the schools the
physician lectures to students, in addition to performing the routine
duties generally allocated to the position. These include giving
physical examinations (to athletes particularly) and working in
clinicse

None of the B group has . a school psychologist, nor a speech
correctionist, remedial reading teacher, or teacher of exceptional
childrene The speech cases from one school are referred, however, to
a nearby state teachers' college. In one school the English teachsr .
handles remedial reading, while in two others a special class has beeh
organized for special instruction in reading. Six librarians were
credited with selection and maintenance of occupational mate£ials,
while one was charged with stimulating student interests aﬁd two. others
were said to "perform as couns;ldr for all students.®

In eleven cases the principals* supervision of guidance was

mentioned, and in six of these active counseling on his part was



jndicated. In one of these the principal is the vocational and
educational guidance worker for all students, while a second handles
the testing program and in-service traininge.

Guidance duties of teachers were recognized in ten B schoolse
In five cases they are responsible for homerooms, in one of which they
assist in the testing program. In three instances they were held.
responsible for making pfOper referrals. In one school teachers are
expected to counsel and keep records, in another to teach with "a
guldance point of view” and assist in public relations. |

Two head counselors in B schools handle primarily referrals from
class¥6om teachers, while one helps coordinate the program and doss
the individual counseling,

In one school the vice-principal has charge of the testing
program, in ahother,this is a duty of the counselors,

Of the C schools reporting on this section of the questionnaire,
eleven reported school nurses or the services of county health nurses,
In one of thése the nurse serves as a counselor on personal problens,
and in two others she undertakes home visits for the school. Eight -
schools have the services of a physician, but in one of these health
examinations are given only those participating in athletics, One
school has a'psycholoéist available on a consulting basis, and anothsr
has referral service of a county psychologist, One school has access
to county-level speech correction services,

Five schools in the C group have classes in remedial reading,

while a fifth refers "bad" cases to the county-level instructor. One
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of the five just mentioned added this service and the teaching of
reading to exceptional children during the current year.

Librarians in seven C schools select and make available guidance
materials, particularly in the field of occupational information, In
three other schools their influence on student interests was stressed.

Administrators! guidance functions were mentioned as follows:
overall supervision, six; counseling, six, and disciplinary action,
two; assistance in orientation, two; testing, two; job placement for
boys, one.

Among guidance responsibilities of class C teachers there were
reported: home rooms, six; personal and occupational counselling,
five. One school characterized each teacher as a counselor, while in
another "all helped set up the guidance program and all cooperate.%
In one school classroom teachers use the audiometer and telebinocular.

Directors of guidance in C schools identified their duties in
these terms: k

§1) ®"Full responsibility for guidance."

2) "Does most individual work, including orientation and
aptitude testing.™”

(3) m"Counseling, intelligence testing, orientation (with
assistance of principal), achievement testing, aptitude
testing, follow-up, placement, etc,t

(L) nStudent and teacher conferences, home room planning,

- student planning."

(5) nSupervision of guidance program, including orientation."

(6) mpirect program, do testing and counseling."™

(7) "Initiate program, correlate activities."

(8) wPractically all personnel worke"

One school identified two counselors, a man and a woman, as "head

counselbrs, who seem leaders of students." In several cases the
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director of guidance was indicated as the head counselor as well.

Among other guidance resources, one C school mentioned the
student council, headed by the boys! counselor, as especially helpful
in all school activities. .

The tabulations in Table VI show that three-fourths of the D
schools recognize one or more guidance functions as the responsibility
of the school nurse, the librarian, and the administrator and nearly
that fraction e#pect guidance services of classroom or home room
teachers, Approximately one-half assign such duties to a school
psychologist, teacher of speech correction, teacher of remsdial
reading. Categories j, k, and 1 help to define the duties of
official guidance officers. It is to be noted however, that the
largest frequencies occurred for the broadest descriptions; while
lesser frequencies were shown for specific items drawn from the
over-all assignment. Additional specialized assignments are given
under me With regard to any particular staff member, at least
one-fourth of the D schools recognized no involvement of pupil
personnel work. This constitutes a substantial loss of manpowef,
since most of these could'well_perform.some guidance.function along
with their other duties, :



GUIDANCE DUTIES == D SCHOOL STAFF MEMBERS

TABLE VI

Position No. reported FPosition No. reporved Position "Noe reported
Duty Frequency Duty Frequency Duty . Frequency
{a) School Nurse 36 (b) School Physician 17 (c) School Psychologist 25
Case conferences 1 Advisory to staft 2 Assist ln-service training 2
Disab, & handicapped cases L Case confersnce 1 Case conferences 3
Emsrgency cases : 3 . -Physical exams 10 Director of Guidance 1
Health advisor -11 Referrals L Test special cases in schl 5
Home visits 6 Supervises Nurses 1. Referrals (city or county 13

Talks with students 1l level)

health
Physe exams, vision, and 6
aural tests '

Inform teachers re student 9
Sugervise Red Cross Class 1

T eacher Of Specch COTr. 23 (e) Teacher of rem., reading 22 _ (f) Teacher of except.chld b
Assist regular teachers 1 Diagnosis L  Diagnosis and advice 1
Case conferences 1 English classes (modified) 1 Differentiated grouping 1
Referrals (city or co. level) 1L Referrals (city or co. level) 7 Individual instruction 1l
- Regular classes or inde. work 10 Regular classes or inde work 1l Sight conservation 1
in school in school Special school 1
:é;g[ Librarian 32 (h) _Administrator 35
ounse.lor Close cooperat
Home room teacher 1 Control ogeiilizn with enslrs ; Fublic relations 1
Occupations material 2 Coord.& suprvn guid. program 18
Orlentation L Cnslr-Job & college placement 2
Responsible for ordering 2L Cnslr-Personal probs. L
Supplementary reading guid- 3 Discipline 3
ance (based on st. ability) Home room direction 1 Q
- 1

In-service trng program



TABLE VI (Continued)

Position - — Noe reported  Postition — No. reported Fosition ~ Noe. reported

Duty : Frequency Duty o Frequency Duty Frequeng%_
(i) Teachers . , 3L (3)_Director of guidance 26 (k] Counselors 2
Counselor N Assist teachers 3 Attendance 1
Different class work accord. 3 Coorde & supervise guid. act. 19 Case conferences 1

student ability Ind. counselor 6 Direct home rooms 2
Gather inf, for counselors N Dean of girls 1 Personal and grp guidance 19
Grp guidance (in rege class) 6 In-gservice training L Student programming 2
Grp guidance (in home room) 12 In~-school placement 1 Testing 1l
Meet with counselors 2 Job placement 1
Refer cases to counselors 1 Testing 1l
"Rego pt of guid. program" N
Student programming 2
(1) Head Counselor 11 () Other staff members 12
Adm, guid. proge & inde. L Attendance counselor 3

counselor Audiometrist 1
Boyst counselor 1 Class chairmen (faculty) l
Coorde guidance activities L Dean of girls plus placement 1
Dean of girls l . Deans & spece adje problems 2
Direct career & college days 1 Scholarship chairman 2
Girls' counselor 1l Social worker or visiting 3
Staff meetings 2 teacher

Test coordinator 2
Vice-principal and adj. probs. 2

ol



Oﬁ the basis of the foregoing data the ganeralizatioﬁ seems
justified that many additional guidance functions could be undertaken
by employses on the usual school staffe For example, the school nurse
obtains much data which would assist the oﬁher staff members in
understanding youth; yet her duties are commonly restricted to routine
health responsibilitiese.

Similarly, classroom teachers could, with prbper training and
encouragenent, perform many guidance activities in the course of their
instructional duties. As mentioned earlier, the home rcom also
provides a good working arrangement for group and individual guidance;
yet many teachers are not placed in home room situations where this
kind of service is possible or expected,

Probably some schools do not perform certain guidance services
because specially-trained sfaff members are not available, Thus in
the absence of a school psychologist, or a teacher of remedial speech
or reading, or a guldance director, some guidance services must be
omitted or limiteds Nevertheless, a reasonably adequate program of
student personnel procedures can be operated if careful planning, staff
training,. and educational leadership are undertaken by the edministrator.
The data in this section suggests some of the guidance duties performed
by a number of staff members who in other school situations are not
contributing directly to the guidance program at all.

In-service training: A reporf of "none® was madé by seven of the A

schools, four B schools, seven C schools, and fifteen in the'D groupe.
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The single A school reporting a program has a counselor who gives
instruction and information on guiéance practices to the other
teachers, |

In the B group thirteen of seventeen schools reported one or
more in-service training activitieso Seven schools have faculty study
groups at work on their guidance programs, under the leadership
usually of the principal or a counselore. Five schqqls utilize faculty
meetings for guidance training, and four regularly‘have teachers
enrolled in extension classes'in guidancee Three schools have had
guldance workshops; and the staff of one school receives assistance
from experts of testing agenéies.

In-service programs were reported by eight C schools as follows:
(1) direction by two joint counselors; (2)' weekly meeting of home
room teacher with counselor, and, at intervals, meetings of speclal
groups of teachers and the counselor (esge, regarding failing
students); (3) monthly meeting of counselors in all secondary schools
in county; (L) series of faculty meetings led by principal with
resource specialists brought in; (5) faculty meetings, and planning
by a committee, based on faculty suggestions; (6) staff meetings, led
by principal; (7) yesr's study course outlined on basis of school
evaluation; (8) in-service training classes available through
university extension.

In addition to the D schbols which réported no- in-service training

H

four stated qualifying conditions; one commented "littlen; one, that
eighty-five teachers had taken thirty hours of guidﬁnce courses taught
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by the school guidance director, under auspices of a university; one
that the pressure of first-aid and civil-defense training was
responsible for lack of guidance training, but that the latter would
ibe undertaken during the next year, under direction of the dean of
girls; and the fourth school is engaged in working out such a program
in cooperation with the curriculum coordinator and the director of
pupil welfare,

A summary of the in-service techniques in ﬁse among twenty-six
schools in group D 1s shdwn in Appendix 13. The role of the director
of guidance (or principal or head counselor) is predominant in the
in-sexvice programs described theres Oﬁe nay infer that unless a
trained staff member with time available is at hand to organize an
in-service training program, little activity of this nature will be
found in the school. Where the programs have been organized they are
usually operating on a monthly-meeting basis. This regularity should
contribute towa}d the acceptance of guidance responsibilities by all
rembers directly concerned; and toward an understanding of guidance

services, at least by other professional employers.

Instruments used in guidance activities: Frequency of use of a number

of guidance instruments is summarized in Table VII. The most
widely-used tool in all four size categories is the intelligence test,
used in three out of four A schools, almost all of the B and C schools,
and in 75% of the D schools reported. This leader is followed closely
by achievement (including diagnostic) tests, then by interest
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inventories, aptitude tests and personality inventories in that
order. An exception-to this sequence is the low usage of personality
inventories in the B groupe

The audiometer is the most.frequently mentioned "machine® aid,a

few schools in A and B listing this aid; eight of twenty in C; and
seventeen (one-third) of D. Again, usage of this tool as well as the
telebinocular and various vision tests, is notably low among B
schools. None of these devices can be rated as in "general use.”

A wide variety of achievement and intelligence tests is
administered in the schools surveyed. The Kuder preference record
clearly dominates its field; but while a number of others were
mentioned in some categories —— Kuhlmanmn-Anderson, California, Iowa,
Otis, etcs, no single item is ®on top." «

Most of the schools which use two, three or more. kinds of tests
have in operation definite grade-placement schedules for testing,

The limited use of instruments indicated by the foregoing data
suggests two serious consequences in the guidance programs of the
schools involved; first, adequate analyses of individual studenté
cannot be made without much more general reliance upon instruments

- such as those indicated in Table VII; and second, much teacher time
which could be salvaged and applied to guidance functions is
undoubtedly expended somewhat needlessly in the absence of adequate
instruments. | _ '

The cost of instruments may be a factor in limiting their use.

However, since the salary item is usually the largest one in a school



USAGE OF GUIDANCE INSTRUMENTS

Class of School

No..in Class

Instrument No. reported

8¢
be
Ce
d.
e
f.
Ee
he
i.
Je

Audiometer

Telebinocular

Vision test

Printed materials

Visual materials
Intelligence tests
Achievement & Diag. tests
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Interest inventories

Personality inventories
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budget, it would seem to be uneconomic to use up the time and energy
of professional employees on tasks which could be accomplished more
accurately and much more rapidly with the aid of selected tools.

In organizing the guidance program it would be desirable for the
administ;'ator to ask, what is the best means to obtain the
;nformation.or service needed to carry on each particular personnel
service? It appears reasonable to expect the answer at times to be

some specific instrument or tool rather than just "the teacher."

Best Practice: It must be admitted that what is reported as the best

guidance practice in a given school situation may not serve at all
well in another situation. Nevertheless there are many practices
being carried on in different schools which lend themselves readily
to adoption elsewheree |

Publications in the guidance area perform a valuable service in
recounting from time to time especially successful or promising
efforts to meet student personnel needs. In addition to keeping
abreast of such reports the administrator could promote the program
in his school by afranging opportunities for teachers and counselors
to observe the best practices in other schools,

One section of the questionnaire used in this study asked each
school for a brief account of the best practice in the gﬁidance
programe. In the following paragraphs some of the responses are
presented: Three schools in group A selected a "best practice” for

reportinge. Two of these concerned orientation, and the other,
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follow-up. In one school entefing students are interviewed, then the
parents are invited in for a conference. The pupil's tentative

high school plan is thus worked oﬁt by all three interested parties.

A second school begins orientation in the Mfeeder® eighth-grades. At
this time a tentative four-year high school program is worked out,
Subsequently a group meeting with parents of the eighth-graders is
sponsored, at which the teachers outline their courses and the general
high school program is explained. Individual parent-counselor
interviews are held following the meeting.

The "best follow-up practice" 1s characterized by continuing
personal contactes The 'school has since 1925 kept a record of all
graduates and most of the drop-outs. Birthday and Christmas cards are
regularly mailed to those former students, Communication is also
maintained with studeAfs attending collegé. The high school helps its
graduates obtain better jobs whenever possible.

Eleven B schools reported best practices., In three of \these
counseling of individual students was named as the best part of the
guidance program. In the fourth, *work in spring registration best
adjusts students to a school program." Another school emphasized the
good results from counseling program where the entire guidance program
is directed toward helping the students solve problems. Still another
school listed orientation and job placement. One school has developed
a personality-citizenship-vocational rating scale, which is used for
counseling during the year; and on which four teachers rate each

student for the permanent record file at the end of each year. 'Thesa
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_annual ratings are the_basis of recommendations whenever these are
requested by the school.

Two schools in this group stressed information services to
students; 653 makes heavy use of bulletin boards, outside speakers,
career days, an occupational materials library, etc.; and also keeps
the student informed of his strengths and weaknesses through the
counseling program. The second school has concentrated upon providing
college information, both through the senior social economics class
and through interviews. The home economics and agriculture departments
in the latter were credited with great assistance to students in
personal problems and vocational plans,

Group pre-registration in the spring of eighth-graders for
high school, followed by individual interviews in August, were cited as
a successful orientation plan by one school.

Another has found the practice of using noon hoﬁrs as informal
case conferences, a profitable way to pool information regarding the
problems, needs, and home 1life of students,

Some of the M"best practices®™ reported by fifteen schools in
class C include:

(1) Individual counseling (by guidance director) of all
ninth-gradersAduring March and April, for selection of a high school
course; and of all twelfth-graders in September and again in February
or March, for discussion of college plans, |

(2) Orientation of freshmen — viéits by high school personnel to

the eighth-grade classes, pre-registration there, testing, and visits
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to the studentst! homes during the summer.

(3) Orientation of freshmen — similar to (b) above, except that
a "Big Brother and Big Sister® pfogram at the high school is
substituted for home visits.

(L) Organization of the guidance program (two schools) -- one,
having the entire faculty cooperate in setting up the program; and two,
having teachers serve as counselors under the direction of a director
of guidance, so that a two-way advantage is realized, obtaining
information about the student and his home, and giving services to him.

(5) mNo practice at all, but the feeling on the part of ;he
student (set up, of course, by the teachers), that his or her problem
is always going to be given fair and hcnest consideration and never
laughed ate They like to come when they feel the need, not at some
prescribed time « . "

(6) Career day, mentioned as oﬁtstanding by one school whers it
has been in operation annually for six &ears; and in another instance,
where it is a county-wide joint event for juniors and seniors of five
séhools. '

(7) A four-way attack on attendance and failure problems,
involving cooperation of teacher, student, and home under leadership of
a director of guidance.

Thirty-four of the D group submitted "best practice" reports,.
These practices have been grouped under convenient headings, and an

account or two selected as an example in each classification below:
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(1) Case conferences (two schools, report quoted from D-thirty):

BEvery other week or so a case conference is called to

consider a particular student. Included in the conference

are his counselor, all his teachers, the school nurse, the
visiting teacher, the attendance counselor, speech correction
teacher, special English teacher and from one to three
administrators. All other counselors "sit in" on the cass

if possible. Doctors, social workers, juvenile court officers
and other experts are invited to participate if they have been
or might be involved. Those who do not actively participate
will still benefit in many ways.

A thorough discussion of the case at hand is then carried on
under the careful direction of the vice-principal, supervisor
of guidance. An effort is made to reach conclusions and agree
upon & course of procedure and action.

In the course of a year it is our plan to involve every
teacher at least once and to involve each counselor as the
leader of a discussion at least once. We try to cover every
type of case and to involve every phase of the Child Service
programe

We claim the following advantages:

1. All teachers gain experience and insight.
2. Skill in summarizing and developing courses of action.
3¢ Unification of all facilities in solution of cases,

(2) Cumulative record (three schools, report quoted from D-three):

e « o a cumulative record folder which is started as soon as

a pupil enters school regardless of grade. This record . . .
moves with the pupil through his school career. When he arrives
in high school this record is here and we continue it until
graduation and after. :

(3) Educational and vocational guidance (seven schools,
quotations from D-one, D-seventeen and D-thirty-seven respectively):

A unit on vocations is taught in ninth grade, a program plan
is made for three years of high school, and an individual
conference is held by high school authorities with each
student. In grade twelve they again get a vocational unit,
a batlery of tests —- A.C.E., achievement, aptitude, and
interest —- career day, college night, and an individual
conference as to future plans,
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Two schools advocated bringing parents into the senlor-year
conference in which test results are interpreted.

We try to help each student into a satisfactory vocational

and post-high school adjustment. When our students graduate
they are usually able to face the world with some plans for
the future. This begins with the occupational unit in the
ninth grade. Here they are given the opportunity to explore
occupations. Then in the tenth the Kuder Preference Record

is administered and he thinks more about his interests.

After this through conferences, he learns to analyze himself
in terms of his abilities, interests, aptitudes, etc. He is
encouraged to do more exploring through occupational pamphlets,
interviews with people on the job and in other ways. In the
first semester of his twelfth year he is interviewed and more
intense efforts are made to help him arrive at an occupational
choices Follow-ups are made wherever necessary.

School D-thirty-seven reported the following vocational guidance
program:

The first of November each year we show a film "Finding Your
Life Work" which introduces the occupational unit in ninth
grade social studies. The pupils make a thorough study of the
occupation they hope to enter; then with the results of the
aptitude tests, achievement tests, mental ability, and general
class work at a conference the best plan is worked out with
the pupil. The plan is sent home for parental approvals

Many times the parent comes in at this time; many times the
parent is at school before the plan is completed. Each ninth
grader has at least three interviews before the plan is
approved by the counselor and the parsent. This procedure
seems to work so well that not more than two or three out of
two hundred sixty ninth graders change their plans. They

have about five months in which to study, work, and confer

on the plan,.

(L) Guidance organization (three schools, quotation from
D-thirty-one): One school reported its success wi£h guidance carried
on by classroom teachers, working under the direction of a specialist.
A second stressed the advantage in having a counselor for each semester,

who stays with the group for four years. This semester counselor is in
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close touch with home room counselors, who also keep their groups

throughout the high school course.
The third school has developed a manual for home room guidance.

A regular daily period of thirty minutes is set aside "in which many
things are being taught that are not offered in regular classes . « »
This plan has resulted in the best adjusted high school we have ever
had." The manual contains a list of the home-room teacher's
responsibilities, along with suggestions -- and additional reading
references -- for meeting them. The duties are stated thus (53, p.l):

l. A helpful personal acquaintance and interest in each student.
2. Orientation of the group into the life of the school.
o Administrative routine.

L. Assistance to students in educational plans, selection of
courses, and changes in curriculum.

5. Assistance to students in vocational planning.

6+ Individual counseling with students concerning personal
problens.

T+ Cooperation with the administration and the classroom
teachers in achleving satisfactory adjustment of each
student.

8. Supervision of the home room as a unit in school citizenship
which gives training and practice in democratic principles.

9. Encouragement of student participation in the planning
of all home room activities.

10. Teaching and carrying through to completion the assigned
units of study for each home room classification.
11, Adherence to the home room schedule.

(5) Individual interviews (seven schools, quotation from
D-twenty-one):

e o o Buccess in these /—fientaxion, high attendance,
educational guidance, vocational guidance, Career Day/ or in
any other phase of our program rests essentially on Individual
counseling, as against mass or group talks, or as against
"ieeks" and exhibitionist projects.
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A closely correlated organization of Home Room Teacher and
Class Counselors counseling with individual pupils from
pre-high school through graduation provides for each pupil's
initial adjustment and his continued stimulation to attend
school regularly and to benefit from his school opportunities.
Proved skill, unusual patience, generous giving of time far
beyond that officially alloted to this task justify our
conclusion that our counselors do their most effective Jjob

in the basically most important single service of our

guidance program: Individual Counseling.

(6) Orientation (four schools, quotation from D-thirty-four):
Cne school reported this "Big Sister® program for tenth-grade girls:

Eighty to ninety Big Sisters, selected for thelr interest

in people, citizenship record, potential leadership, and

time for the job, are given a training course one period

a day for one week by the Dean of Girls. Such topics are
discussed as leadership, getting along with people, problems
of new girls, ways of being helpful, and being well-informed.
The latter includes a review of the usual handbook material,
(Clubs, Girls' League, student council, class council, courses,
fees, loans, building regulations, employment, attendance,
scholarship, study habits, traditions, social life.)

The following week incoming sophomore girls from both

Junior high schools are invited to the high school for a
program in the auditorium. Each Big Sister with her Little .
Sisters have reserved seats together. After the assembly
there is a scheduled tour of the building and a coke-buzz
session in the cafeteria,

In September Big Sisters register early so that they are
free to help Little Sisters the first day of school.

Incoming girls enter with some assurance knowing at least

one upper class girl, the building, and the answers to

many of their questions.

The program qontinues all year with follow-up.

(7) Student activity program (one school, D-seven quoted):
Full-scale use of the activity program as & guidance tool was told in

these words:
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We are organized to insure every student a chance for
recognition by the group. All are eligible for every office
and for every duty. They can be a leader as: game official
(many chances); HR officer; part in a play; member of a
football, baseball, basketball, track, tennis, hand ball,
volley ball or soft ball team (More than 90% participation
in sports alone); club leader; member of the council; staff
assistant; library assistant; moving picture projector
operation and a lot of other ways.

A1l student activity is supervised by a teacher but directed
by students. We limit participation by a point system to
restrict the over-ambitious and make opportunity for the
less forward.

We think the supervisor, in the background, has, under this

type of program, her best chance to improve by good counsel

the behavior (all kinds of behavior) of teen age youth.

(8) Testing (four schools): In one case the testing program is
centered at the pre-ninth grade level, and the results used to plan
freshmen in high school classes according to achievement and aptitude,
In two others, the tésting program is used as an evaluation of the
academic work of the school, and the adjustment of the student.

The question of "best practice" produced this significant response
from one large school: (D-L6) ®To select one guidance procedure as the
BEST in a carefully considered guidance program is an impossibility —-
if that program has been coordinated td see and counsel the students as
integrated persons « « « If you ask the best, we would have to say
that the effo;t to coordinate every possible service both within the
school and in the community in order to serve and understand the

student as a whole person and so direct his education and life

adjustment is our best effort.n
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Chicago system: Information regarding this large city system —- of

thirty-five general high schools (including one for the handicapped),
three technical high schools for boys and one for girls, and seven
trade schools -~ has been omitted from the data on D schools presented
earlier in this chapter. The chief features of the Chicagoe guidance
program are recounted in this section.

The typical Chicago high school persongel structure is shown in
Chart IIT (51, p. 3L):

Modifications of this plan to fit its own situation are made by
each high schools However, the characteristic features from a general
pattern (51, ppe 35=36) == one full-tinme faculﬁy member assigned as
adjustment teacher to service the classroom teachers and students; a
~ daily conference period for every faculty member for individual
counseling with students; a system for the collection of data on
individual differences and experiences through articulation with
elementary schools and through interviews and surveys at high school
levels; modifications of the high school course to accommodate
individual needs of students (ee.ge, English R classes for improvement
of reading); enrichment courses and activities for the gifted; and a
course in sélf appraisal and careers for the first half of the senior
year followed by vocational counseling and educational planning in the
second half,

Freshmen are informed of three special services available to them
(52, p. 13): One, the division teacher and classroom teachers,

available for interviews in a conference room one period daily for "any
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school problemst'; two, the adjustment teacher, available for special ’
interviews "When you meet difficulties in your school work because of
health or home conditions." (This teacher maintains the cumulative
folder); three, the placement counselor, available "to help you with
any questions which concern your preparation for particular kinds of
work? (including part-time jobs and college selection).

The principal and assistant principal of each school supervise the
guidance and counseling program, In-service training is carried on for
adjustment teachers through monthly meetings, service from the field
psychologists of the Bureau of Child Study, iﬁter-school visitation,
and by organized study groups under the district superintendents,
Continued academic study and also research within each building are
encouraged. At annual meetings‘of this group of teachers, reports and
discussions are devoted to professional problems, with outside
specialists assistinge

Among the tools and techniques used in guidance activities are
these: regular testing program -~ intelligence, psychiatric and
behavior studies, diagnostic achievement, interest and aptitude;
clinics —- reading, psychiatric, hard of hearing; health examinations,
including audiometer tests; and series of pamphlets in such fields as
self-appraisél and careers, The latter are used in a course considered
a "tool subject —- to widen . . o the students' vocational thinking and
to awaken students to the diverse occupational possibilities for their
individual personality patterns? (5l pe L9)e
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As high sc.;hools generally increase in size, the kind of planning
for student persénnel services just described becomes an imperative |
need, Fortunately in many cases financial resources have become
available to meet the growth in enrollments; but the administrator
mist be vigilant to see that a proper share of the budget is given to
the personalization of instruction and services through an adequate

guldance program.
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CHAPTER IV
CONCLUSIONS AND RECOMMENDATIONS

On the basis of the current guidance practices reported in
cagpter IZI of this study, the following conclusions appear Justified:

1. Approximately one-half the schools surveyed have no
operational plan of organization of guidance services. In others the
incompleteness of the program reveals inadequate planning and
supervisions In general, although there are notable exceptions,
organizational aspects are better worked out among larger schools than
among smaller ones.

2. Not more than one~fourth of the schools have programs based
upon & local survey of student needs and interests.

| 3« Nearly one-half the schools studied have made no recent

changes in guidance services; while in the remaining schools few of
the reported changes could be considered major.

ke There is great variation in'the degree and quality of guidance
services offered in the schools under study. Among practices which
appear to be fairly well developed in a majority of all schools are:
orientation of students to new school situationsj ahalysis of the
individual through tests and inventoriés; providing occupafional and

other information through units in subjeét-matter courses, outside
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speakers, movies, books, occupational pamphlets, etc.; and in-school
placement in classes.

Services less well performed, or greatly in need of expansion,
includesr orientation continued beyond entrance into a new school
situation and through greater use of handbooks or other printed
materials (especially among small schools); guidance use of the home
room or some other reasonably small grouping of students under
long-range direction of the same teacher; analysis of the individual
students through such techniques as anecdotal records, rating scales
and sociograms, and work experiences; providing information to
students through field trips and by educational radio; job placement;
foliéw-up; and work experience programs.

5 Little guidance use is made of many staff members -- the
school nurse and physician, specialists in psychology and the education
of the handicapped or exceptional child, and regular c¢lassroom
teachers. Particularly in many larger schools with guldance specialists
on the staff some guidance functions which might be assigned classroom
teachers have been confined to the specialists.

An exception to the generalization just stated is the librarian,
who is called upon extensively for collecting and promoting the use of
guldance matérials.

6. In-service training programns are eitﬁer totally lacking or
very incomplete in a great majority of the,schoolé surveyed. Only
those schools having a highly-trained guidance worker on the staff, or

the resource of a city or county guidance supervisor, are likely to



91

have any extensive in-service training.

7. Size of school is not the major factor in being able to
perform a given guidance service well. This element (of size) often
appears to be only an excuse for not doing what some other school of
gimilar size is doing very well. The presence on the staff of an
individual well-trained in guidance seems to be of major importance
in adequacy of the program, whatever the school size.

Recommendations offered are:

1. Secondary schools should make much more general use of the
evaluative creiteria (6) preferably with official support from the
state departments of education; or of simple check lists (eogo, 15,
PPy 325~331.)

2, Administrators should examine each student personnel service
currently offered or which should be offered, with the objective in
mind of providing the best equipment available to assist staff members
in carrying on the specific activity.

3+ Increased requirements are needed in most states for
pertification as guidance workers, aéplying to the preparation of those
not yet active in the field; and ‘

Le Greatly expanded in-service training programs in guidance,
with leadership drawn from meny professional fields, should be
undertaken by administrators among present staff members,

5. Particular attention should be given among medium sized
schools to the selection of counselors, and to the training of those

staff members given counseling responsibilities.
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6. Smaller schools and districts should explore cooperative
budget and personnel arrangements whereby services of highly-trained
specialists (such as psychiatrists, speech correctionists, etc.)
could be made available to the children in areas not now served.

7« Wicder use should be made of observation of "best guidance
practices" through inter-school visitation by teachers and
administrators,
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APPENDIX I

CURRENT PRACTICES IN THE ORGANIZATION AND ADMINISTRATION
OF PUPIL-PERSONNEL SERVICES IN THE SECONDARY SCHOOL

Location

School

99

Type of school (Check one)

Indicate below the type of organization in your high school:

(Check x one only)

(a)
(o)

(c)
(a)

Curricula
ae
be
Ce
de
€e

"Regular® organized high school.

Separately administered junior high school
(1) Followed by 2-year senior high school
(2) TFollowed by 3=-year senior high school
(3) Followed by L~year senior high school

(No junior high school
precedes = 7-lj 8-L; or 9-L plan)e o« o« o o o o o o o o .o

[ ]

s o o

Separately administered senior high school (preceded

by Junior high school, e © o 06 6 0 0 ¢ o o

Junior-senior high school

(1) 2-hp1an...............
(2) 3—3p1an...............

(3) Other plan (specify)

® & o o o

-

L

Undivided high 8ChoOle ¢« ¢ ¢ ¢ ¢ ¢ ¢ ¢ o ¢ o »
Senior high school - junior college (such as in 6-h-h

or 8-2-4 plan)

*

(l) With l-yea.r junior college. ® 0 o 0 0 0 0 0 0 0
(2) With 2-ysar Junior COllegee o o o o ¢ o 0 o o o

offered by the school (Check curricula offered)
Practical arts . .
Social scientifice
Generalo e 6 o o o

College prepes « o « « -~ f.
Technical « o o o ¢ o . go
Commerclale « o ¢ o o o h,
Agriculturale « + + o o__ i,

Vocational-technical. .-

Total enrollment at time of this report:

Number of

Trade and industry

Boys ___

faculty members: Men —_ Women

Girls -

* & o O

¢ o = o

l. I. IO l. I' I. I. I.

I. I‘

I. l. ,u 'n
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I. PROGRAM

Directions:

The purpose of Part I is to secure a rapid over-all description
of what is being done by the high schools of the nation with reference
to certain practices in the organization and administration of
pupil-personnel services. Please describe your program by checking
in the appropriate column follcwing each item to indicate the
approximate fraction of your students reached by each personnel
service named during one school year:

ORIENTATION: None 1/h 1/2 3/4 All
1. Printed or mimeographed materials
2. Handbooks
3. Group conferences with students prior to
admission to high school
L. Individual interviews with students prior
to admissicn
S. Pre-admission visits to the high school
6. Other (Name)
HOME ROOM GUIDANCE PROGRAMS:
1. Educational information given
2. Occupational information given
3. Assistance given on persoral problems
L. Program making by home room teacher
5. Assistance given on how to study
6. Home room teacher participates in case
conferences
7. Individual assistance given by home room
teacher
8. Home visits made by home room teachers
. ANALYSIS OF THE INDIVIDUAL:
1. Scholastic aptitude (intelligence) tests
2. Achievement tests
3. Reading tests
li. Vocational aptitude tests
S. Personality inventories
6. Interest inventories
7. Anecdotal records
8. Rating scales
9. Sociograms
10. Autobiographies
11l. School marks
12. Health and medical record
13. Socio-economic background of family
14. Co-curricular activities
15. Work experiences
16. Other (Name) °
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INFORMATTONAL SERVICES: None 1/L 1/2 3/L ALl

1. Course(s) in occupations ~

2. Units on occupations in subject matter
courses

3. Speakers from outside

. Career days

5. College days

6. Excursions to industry and business

7. Movies
8. Radio
9. Books

10. School catalogues

11. Occupation shelves in library
12. Pamphlets and bulletins

13. Other (Name)

In the following items, check "Yes® or "No" to indicate whether or not
your program includes each service:
COUNSELING:

1. All students

2. Failing students

3. Problem cases

L. Drop-outs

5. Seniors only -

6. New students

1+ By appointment only

8. Other(Name)
PLACEMENT:

l. Job placement of drop-outs

2. Job placement of graduates

3« In-school placement into classes

L. Assistance to students in selection of

schools and colleges

FOLLOW-UP:

1. All graduates

2. 'All drop-outs

3. Other (Name)

WORK EXPERIENCE PROGRANS:
1. Supervised by school
2. All students participate
Wages are paid

L. Credit in school given

5. Students are selected by faculty

6. Distributive education program offered
7. Diversified occupations program offered

IRRRRRR:
‘ /]

[T
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ITI. PRACTICES

Directions:

The purpose of Part II is to secure an indication of those
practices you would rate as Outstanding, Good, or Poor in your
program of pupil-personnel services. Please check the box which best
describes the practice in your school. Skip the item entirely if
your pupil-personnel program does not include the practices indicated.

ORIENTATION: 0. Ge P.
le Group conferences with students prior to
admission to high school
2o Individual interviews with students
3. Handbook or printed or mimsographed
materials for all
Le All new students receive some form of
orientation
HOME ROOM PROGRAMS:
1. Making of student programs by home room
. teachers
2+ COccupational information
3¢ Educational information
Le Individual assistance to pupils
5. Home visitations by home room teachers
ANALYSIS CF THE INDIVIDUAL:
l., Use the results of tests & inventories
2« Keep pupil's individual inv. up to date
3+ Use all results of the individual
inventory in counseling
4o Have individual inv. for all students
Se All teachers participate in keeping
inventory up to date
6o All teachers have access to ind. inv.
7o Attempt to discover spec. apte. of stdts
8, Attempt to learn of the special interests
_ of pupils ' :
9+ Information available on hobbies of stds
10e Have information on work experiences of
students
1lle Information available on students?
educational plans
12, Information available on studentst
occupational plans
13, Home calls are a regular practice of
all teachers
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INFORMATIONAL SERVICES: 0. G. P.

1. Teacher of course in occupations has had
trng in teaching this work

2. Teachers relate occupations to their field
of teaching

3. Schl library has info on occupations

L. Have a collection of up-to-date catalogs
on colleges, trd schls, and other trng
institutions

5. Have complete list of referral services
available for student needs

6. Have class(es) in occupations

COUNSELING:

1. Counseling available to all students

2. Case conferences are used

3. All failing pupils are interviewed

L. All drop-outs are interviewed before
leaving school

5. Trained counselors offer counseling serv.

PLACEMENT:
1. Students are assisted in adjstg to new
courses

2. Students are assisted in job placement

3. People on jobs are asstd in adjstg to
their work

FOLLOW-UP:

1. Graduates are followed up regularly

2. Drop outs are followed up regularly

3. Follow-up information has caused changes
in teaching methods in the school

L. Follow-up information has caused changes
in the curriculum of the school

5. Follow-up information has caused changes
in the content of crses offrd in the schl

WORK EXPERIJENCE PROGRAM:

1. All students participate in the program

2. OStudents are selected for the progranm

3. School work of participants reveals better
adjustment of the individuals

ITI. ADMINISTRATION AND PERSONNEL

1. What provision is made in your school for the coordination and
supervision of guidance activities; (Append diagrams of your
organization chart as well as pictures or drawings of your rooms
devoted to guidance activities.) v
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Does your school have a full-time director of guidance?
Yes? _ No?___ Man? Woman?
(List the courses in the field of guidance which this individual

- has takens)

(2) List the other counselors and indicate whether:
Men _ Women
(b) Number of periods per day assigned each for counseling
(¢) Iist training in guidance courses for each

Describe the nature of the guidance duties performed by the tchrs:
(2) Writing anecdotal records
(b) Sociograms
(e¢) Counseling
(d) Case conferences
(e) Intelligence test administration and scoring
(f) Orientation work
(g) Achievement test administration scoring
(h) Aptitude test administration scoring
(i) Home visitations
{j) Teaching of occupations
What changes have been made in the following services during the
past year? (Check and briefly describe)

(a) Analysis of the individual
(b) Informational services
(c) Counseling
(d) Follow-up
(e) Placement
Describe the guidance activities and responsibilities of:
(2) School nurse
(b) School physician
(¢) Psychologist
(d) Teacher of speech correction
(e) Teacher of remedial reading
(£) Teacher of exceptional children
(g) Iibrarian
(h) Administrator

(i) Teachers

(3) Director of ‘guidance
(x) Counselors

(1) Head counselor

(m) Others (Name)
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7e Describe the provisions for your present practices in the
in-gervice training of your teachers and counselors for
pupil-personnel services. (Include such items as who conducts the
in-service training as well as an outline of the ineservice
training work.)

8e Attach a list of instruments used in your guidance activities.
This would include such items as: telebinocular, audiometer,
narnes of individual and group tests, and the levels at which used.

IV, WORK EXPERIENCE PROGRAMS

Directions:

Fill in this section only if you operate a supervised work
experience program.
1., Describe your work experience program under the following subheads:
a) When and how your program got started
(b) Methods of selection of the students
(¢) Use of an advisory council
(d) Method of supervision by the school
(e) Method of selection of employers
(£) Practices as to credits for work experience given toward high
school diploma
(g) Practices as to pay for work done
(h) Practices as to organization within the school for boys and
girls engaged in the work experience program

(i) Reaction to the program of parents, teachers s pupils, employers,

and labor unions _
2. Describe the weaknesses of your program
3e Describe the strong points of your program
s Define in your own words what a work experience program is

5. What safeguards should be set up
6o What are the purposzs of work experience
7o VWhat steps are necessary for the organization and administration of
work experience programs
8¢ In your community what areas of work have proven to be most
fruitful in terms of producing growth through work experience

9« Do state institutions of higher learning or other institutions of
higher learning within your state accept credits from work
experience_ o If so, indicate the institutions along with the
number oi -credits accepted and any conditions imposed.
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V. BEST PRACTICE
Directions: Please describe briefly, but without unnecessary detail,

the one guidance practice that you are willing to call
the best, )

EXPLANATION OF TABUIATIONS, APPENDICES II-IX

In Appendices II-V: Heplies under "Practices" were in response
to the instruction: "Please describe your program by checking in the
appropriate colurm following each item to indicate the approximate
fraction of your students reached by each personnel service named
during one school year," Results show the number of schools in four
size-groups (A, B, C, D) giving each fraction (None, One-fourth,
One-half, Three-fourths, All) of the students enrclled,

In Appendices VI-IX the replies were in response to the
instruction: "Check 'Yes'! or 'No' to indicate whether or not your
program includes each service.®

Replies under "Ratings" were in response to the instruction:
"Please check the box which best describes the practice in your
school," Hesults show the number of schools in each size-group rating
each practice "Oubstanding,” "Good," or "Poor".

Group B, seventeen schools with eight to fifteen teachers; group C,
twently schools with sixteen to twenty-five teachers; and group D,

forty-nine schools with more than twenty-five teachers each.



APPENDIX II

ORIENTATION
PRACTICES None 1/kL 1/2 3/l All
. A B CD A B CD A BCD A B CD A B D

1. Printed or mimeographed materials 2 200 0006 0011 1000 k12153,
2¢ Hand DOOKSe o « « o o o« ¢« ¢ ¢ o o o » 510 4L 3 01 7 4L 00O02 0002 1 2 529
3+« Group conferences with students prior

to admission to highschool « « v« 3 3 0O 0O 02 1 65 0011 L4 0078 LLio 732
Le Individual interviews with students

prior to admission. « + ¢+ ¢ e o o« 2 3 3 4 1 3 917 1 3 1 3 O 0 1 L4 3 6 213
5 Pre-admission visits to the high schooll 3 0 2 2 5 1 7 0 1 011 0 1 0 7 L L1216

0 G P

RATINGS: ' A B C D A B C D A B € D
1. Group conferences with students prior to admission

tOhighSChOOJ.ooooo.oooooooo-ooc 2 0’418 311122503 1&
2. Individual interview with student . o o o « o ¢« v o 2 L 5 18 § 10 12 27 0 2 1 2
3. Handbook or printed or mimeographed materials for

all'ooooooooooo.oocoooooooo 0’4522)467181,451
e A1) new students receive some form of orientation « 1 1 4 15 7 13 13 30 0 2 3

LOT



HOME ROOM GUIDANCE PROGRAMS

PRACTICES:

1. Educatlonal information given . « + »
2+ Occupational information givens + «
3. Assistance given on personal problems
Lhe Program making by home room teacher .
« Assistance given on how to study. « »
6. Home room teacher participates in
case conferenceS. « ¢ ¢ ¢« ¢ ¢ o ¢ o
7o Individual assistance given by home
room teacher. . ® o 0 0 0 0 s 0 0 0
8+ Home visits made by home room teachers

RATINGS:

l. Making of student programs by home room
2¢ Occupational informatione ¢« « o« ¢ ¢ o ¢
3+ Educational information « ¢« ¢« o ¢ o o o
Lhe Individual assistance to pupils o « o «
5. Home visitations by home room teachers.

APPENDIX IIIX

None L 1/2 3/ A11

2 B CD A BCD A BCD ABCD ABZCTD
0021 21004 10171 0112 k410 534
0 0365 33010 01177 01100 3 6 L1y
0 000 2 3 K12 2 3 111 00 61 3 6 817
2 138 011L4 01651 1022 25 23
1122 0138 1217 0000 L4 8 922
10 38 2 k4 311 12 1710 0211 3211
00111 L 219 15912 011k 23219
31 42 2559 03852 0100 1001

0 G P .

A B C D A B C D X B C D

teachers., 0O 0 0 9 3 L4 L 8 2 6 9 7

c o e o e 2 2 110 1 6 10 20 12 3 3 8

c e o o 1 4 119 2 6 12 2 1 2 1.4

o e s o 1 5 110 3 7 12 28 1 1 1 4

.« o o o o 0O 1 0 0 2 L4 0 2 1 7 14 2k

801



APPENDIX IV

ANALYSIS OF THE INDIVIDUAL

PRACTICES: ' None

g
f

w
~
&=

=
H

1. Scholastic aptitude (intell. tests)
2. Achievement tests. « ¢ & &
3. Reading tests. ¢« ¢ ¢ « ¢ &
ke Vocational aptitude tests.
5. Personality inventories.
6. Interest inventories . .
7. Anecdotal records. « . »
8. Rating scaleSe « + + o
9¢ Soclograms o ¢« « ¢ o o
10, Autobiographies. « « .
1l, School marks e « o o o
12, Health and medical record. . . .
13, Socio-economic background of family.
1. Co-curricular activities « ¢« « « o o
15. Work experiencee s o« ¢ ¢ o s 0 o o o

®* o o & o o . - ® e
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" RATINGS:

le Use the results of tests and inventories « « ¢ ¢ o ¢ « o«
2. Keep pupils individual inventory up to datee « ¢ o« ¢ « &

Use all results of the individual inventory in counseling.

3.

h. Have individual inventory for all studentsS o« « o o o o
5. All teachers participate in keeping inventory up to date
6. All teachers have access to individual inventories . .
7. Attempt to discover special aptitudes of students. « .
8. Attempt to learn of the special interest of pupils . .
9. Information available on hobbies of students . ¢« « «
10, Have information on work experiences of students . . .
1l. Information available on students' educational plans .
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Appendix IV Conttd

RATINGS:

12, Information available on students! occupational plans
13. Home calls are a regular practice of all teachers. . «

0 G P
A B CD A BCD A BGCD
1 2 418 §5 91225 1 6 2 2
0O 01 0 2 2 1 2 61317 29

01T



APPENDIX V

INFORMATIONAL SERVICES

PRACTICES: None 1/ 1/2 3/k A1l
A B CD A BCD A BCD A BCD A BTZCD
1, Course(s) in occupationSe « « o« o » 3 b1y o L 511 0213 1050 1019
2. Units on occupations in subject
matter courseS. . « « « o « « o+ » 1 1 0 2 2 5 L20 1 2 L1210 12 4k 2 2 3 L 918
3. Speakers from outside « o o o ¢ o o 0O 0011l 13204 2326 0102 5 81532
ho Careerda}’Soooooo.onaoo 3327 2115 Ohlé O 0 0 O 1h1320
50 001legeday3000000000000 0036 55119 0156 0 0 01 22h1h
6. Excursions to industry and business 0705 16523 5 4L 77 006 0 12138
7'“0Vi€8.oooooooooooooo 0003 0007 12270113 713527
BoRadiOoccoooocoooooo. 2 2 1 1 2217 03210 0052 h6613
903001{8............... 0001 0106 0326 0022 b111629
10 School catalogues o « o o o o o o o 0110 03010 1239 01 3 L 6 91324
1l. Occupation shelves in library . . . 0111 011065 1 2165.103 2 6101334
12, Pamphlets and bulletins ¢« « « o « & 0 000 03065 16535 0013 6 91534
RATINGS: 0 G P
‘ A B CD A BCD A BG CTD
1. Teacher of course in occupations has had tralning ‘ B
: in teaching thisS WOrK o ¢ ¢ ¢ ¢« « ¢ o ¢ o ¢ o o 0 2 1 9 2 5 11 10 0 2 1 1
2. Teachers relate occupations to their field of :
teaching. « « o+ o o o 6 6 o o o 06 ¢ s o 6 0 o o 2 1L 07 L1b22 1 4 210
3+ School library has information on occupations . . 2 5 525 3 7132y 2 4 2 1
L. Have a collection of up-to-date catalogues on
colleges, trade schools, and other training
institutionS. o« « ¢ o+ » ® ¢ ¢ ¢ ¢ o & o o o o @ h 9 7 33 h 7 12 16 01 0 O
5. Have complete list of referral services available : :
for student needs i . . o 6 ¢ 6 0 8 0 6 o o o' e 1 2 )417 2 611 25 3 7 2 6
6. Have class(es) in occupabtions « o o e.o o o « o o 2 008 1 3 07 6 6

917

R4



APPENDIX VI

COUNSELING

PRACTICES: Yes No

v A B C D A B C D

le All studentSe « ¢ o o o o o o o o o o o o o o o o« o T 14 14 L2 1 2 L L

2. Failing studentSe « « o « ¢ o o ¢« o » o ¢ o o o o o T 14 18 k7 0 1 0 O

3. PrOblem CABEE ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ @ ¢ ¢ o o o o o 7 15 18 h? 0 0 0 O

ho Drop-ou‘bs ® & 6 5 5 6 9 6 & 8 6 8 5 8 e e & s e 6 10 16 hé 1 h 2 1

5. Seniors only. . 6 & ¢ 0 0 ¢ ¢ &6 &6 ° 0 ¢ o o o o o6 0 0 1 2 9 6 10 8 17

6o New studentSe o ¢« ¢ ¢ ¢ ¢ 6 ¢ o 0 ¢ ¢ ¢ ¢ ¢ o ¢ o o 5 114 17 h3 1 0 0 0

T+ By appointment only « o« ¢ o ¢ ¢ o o o L 0 0 0 S 6 12 8 23

0 G P

RATINGS: A B C D A B C D A B C
1, Counseling available to all studentSe « + « « « o« 3 8 7 30 5 7 12 15 0o 2 1
2. Case conferences are uSéd e 6 o ® 6 o o o o o 0 o ® 3 1l 2 15 3 ? 12 23 0] 7 2
3. All failing pupils are interviewed. « « « ¢« ¢ o« o« 3 5 3 20 5 8 16 25 0 3 O°
he All drop-outs are interviewed befors leaving school 2 1 L 21 L 8 8 17 1 6 8
5. Trained counselors offer counseling services. « . « 2 1 6 29 L 8 10 15 0 8 1

=3 N \O UJ

494



APPENDIX VII

PLACEMENT

PRACTICES:

l, Job placement of drop~outSe o« ¢« o ¢ ¢ o ¢ ¢ ¢ o ¢ o ¢ o o o
2 Job placement of graduates. c 6 6 o e s o s s e s e e e b e
3. In-school placement into ClasSeSe « o ¢ ¢ ¢ ¢ ¢ ¢ ¢ ¢ o o o
L. Assistance to students in selection of schools and colleges

RATINGS:

1, Students are assisted in adjusting to new
COUXrSECSe o ¢ ¢ ¢ 0 ¢ ¢ © @ » o ¢ ¢ o o o & @

2+ Students are assisted in job placement . «» « &

3¢ People on jobs are assisted in adjusting to
thelr WOk o « o ¢ ¢ ¢ o ¢ 06 06 ¢ ¢ ¢ ¢ ¢ ¢ o

Yes No

A B C D A B C D

2 L 2 17 5 12 17 27

s 7 9 35 2 9 11 9

6 13 15 38 1 2 2 2

6 15 18 L5 1 1 1 1
- G D SN
A B C D A B C D A B € D
1 3 5 13 6 11 15 31 O 3 0 2
2 0 L 11 3 7 3 23 1 9 11 11
1 0 3 7 2 1 2 12 2 12 10 20

€1t



APPENDIX VIII

FOLLOW-UP
PRACTICES: : Yes No _
A B C D A B C D
1. Allgradua‘bes......................3 51&23 512 521
2. Alldrop-outs....................-.0 ,411 10 8 11 826
RATINGS: 0 - P
A B C D A B €C D A B C D
1. Graduates are followed up regularlye. « ¢« « o « 1 1 2 3 1 L 5 16 L 10 12 16
2+ Drop-outs are followed up regularl¥e « ¢« «. o « 0 1 1 2 1 3 0 10 5 11 17 21
3. Follow-up information has caused changes in :
teaching methods in the 8cChool « ¢« « ¢« e« e o« O O 1 3 3 5 § 16 2 10 10 12
he Follow-up information has caused changes in the
curriculum of the SChoOl « « « « ¢ ¢« 6 o e o O 0 1 1 L 6 6 18 2 7 101
S. Follow-up information has caused changes in the ,
content of courses offered in the school v« 0 0 1 3 6 6 7 17 1 8 9

13
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PRACTICES:

le Supervised by schoole « « »
2. All students participate. .
3. Wages are paide ¢« ¢ o ¢ « &
e Credit in school given. « «

. L [ ]

¢ o

5. Students are selected by faculty.
6. Distributive education program offered.
7. Diversified occupations program offered

RATINGS:

*» o o o

APPENDIX

WORK EXPERIENCE

e © O o

e & o o

*

l. All students participaté in the prbgram
2e Students are selected for the program o « «

3 School work of participants reveals better

e © © ¢ © o O

» & & & 5 & o

adjustment of the individuals . ¢« ¢« o o o o«

*» & & o O o O

® & o & & o o

X
PROGRANS
Yes No o
A B C D A B C D
c oo o o 0O 1 L 24 5 16 12 18
e o 6 00 O 0 2 17 5 1 14 20
e o o o o 0O 1 5 21 L 16 11 8
e e s o o c 1 3 25 5 16 12 5§
s o o o o 002117 51119
e s 2 o 0O 0 2 19 5 1 14 8
e o o o o o o 2 8 5 1 13 1L
0 P
A B C D A B C D A B C D
O 0 0 O© 0O 0 1 8 0 1 L 11
0 0 1 6 0O 1 L4 13 O o 2 8
0 0 0 2 0 1 L 15 0o 0 2 6

STT



APPENDIX X
ADMINISTRATION AND PERSONNEL

None Plan of Coord & Super. N Director of Guidance
Sta- Dire of Guid, 0o Full Time Part Time Avrge Periods
Case Schl State Enr. ted Prin. or Counselor Comme n M WM W (Pt-time) Guid. Trning
e

1 A-1 Idaho 60 X X

2 A-3 Ark. 126 b 1l 3 6 crs.

3  A-L Ore. 56 x 1 1 Field study
L A6 N.Y. 120 x(Sex nt std)3 Le5 grad hrs.
5 A-7 Ore. 65 x x

6 A-8 Ore. 97 x x

7 B-1 Ark. 250 x 1 MS pls Spec. crs
8 B-2 Mass., 265 x 1 "Very goodh

9 B-3 W.Va. 358 x 1 1,5 20 hrs

10 B-4 I11. 392 x X

11 B-5 Conn. 162 x x(Sex not stated) Not stated
12 B6 S.D. 265 X x _
13 B-7 Neb, 162 X 1 Not stated
14 B-8 Ore, 205 x x

15 B=9 Oree. 236 X X

16 B-10 Ore. 283 x x '

17 B-11l Cre. 243 x 1 2,5 MS in Guid.
18 B-12 Utah 180 x x

19 B-13 Utah 225 X x

20 B-llL Utah 204 X x

21 B-15 Utah 225 x x

22 B-16 Utah 260 x x

23 B-1l7 Wash. 180 X b4

2, c¢-1 Md. 502 x 1 1 Six csse.

25 ¢-2 T, Loi x 1 2 undrgr css;

25 hrs, grad o

26 ¢-3 W.va. 515 x 1 L Not stated o



APPENDIX X (Continued)

None
. Sta~

Plan of Coord & Supers
Dir. of Guid.

Director of Guidance

Full Time Part Time Avrge Periods

Case Schl State Enr. ted Prin. or Counselor Comme M WM W (Pt~time) Guide Trning
2( C-L4 Miss. L25 x x(Sex not stated) 6 css pls f1d wk
28 c-6 Pa, Lok X 1 MA in guid.

29 C-7 I1l.  U52 x x

30 C-8 W.va. L3l X 1 3 7 css.

31- C-9~-(Coeschls) x 2 3 (1 ea for 5 schls) 7 css.

35 C-13 Md. 211 av.

36 C-lL Oreg. U480 x Not std MS in guid.

37 C~-15 Ore. Loo x x

38 C~16 Ore. 217 x x

39 C-17 Ore. 3L0 x 1 Not std M.Ed. in guide

4O C-18 Ohio 600 X 1 7 css,

k1 ©¢-19 Utah W60  x x

h2 €-20 Utah 381 x X

L3 D-1 S.D. 186 x 1 L 3 css.

Ly D-2 Mich. 1500 x 1 Ed.D-guid.

L5 D-3 NoJ. 154 x 1 MS psych & Guide &
addtl css.

L6 D=4 Ore. 1100 x x

L7 D-5 Colo. 1632 x x

k8 D-6 Pa. 784 x 1 Not stated

L9 b»-7 Ww.va, 884 x 1 12 hrs. grad.
css & L smr cmp
cnslr.

50 D-8 N.C. 750 x 1 N Not stated

51 D-9 Calif. 560 x 1 2 All guid. css @
Stanford; US Army

52 D-10 Ark. 1150 x 1

6 css & workshop

LT



APPENDIX X (Continued)

None Plan of Coord & Supere N Director ol Gulaoance
Sta- Dir. of Guide o Full Time Part Time Avrge Periods

Case Schl State Enr. ted Prin. or Counselor Comme n M WM W (Pt-time) Guid. Trning

: e
53 D-ll NeYo 1003 X 1 Not stated
Sh D-12 Miche 1h86 x x
55 D-13 Minn. 598 b x
56 D-lL Ore, 1100 x
57 D-15 Calif.2207 x{Super. cty sys) 1 Ede Dre. Couns

_ & Guid,

58 D-16 Calif.2942 x 1 10 css pls wkshop
59 D-l17 W.Va, 655 x x 1 L 10 css
60 D-18 Wis. 179k x x
61 D-19 Wis. 1324 x 1 L Not stated
62 D-20 Wis. 1398 x 1l Not stated
63 D-21 Wis. 1885 : x 1l 8 css
6 D-22 Minn. 732 x 1l 6 css plus
65 D-23 Mont. 1316 x 1l 1l MAJPhD (Guid)
66 Dp-2l; Pa, 580 x 1l Not stated
67 D-25 TWash. 1268 x 1 Not stated
68 D-26 Calif.l273 x X
69 D-27 Calif.1310 x X
70 D-28 Oreo 1950 x(V-P) 1VP As needed MA
71 D-29 Ore. 2060 x(V-P) 1VP As needed MA
72 D-30 Ore. 1L43 x(V-P) 1vp As needed MA
73 D“31 SoDo 2100 X "meo mbro NUGA"
74, D-32 Pa, 655 1 Not stated
75 D=-33 Idas 750 x 1(Dn) 1(Dn) 3.3 Not stated
76 D-3L Wash. 1626 x(Dn of girls) 1(Dn) 19 css
77 D-35 N.Y. 1048 x(Cty Dir) 1 1 30 hrs. beyond BA
78 D-36 N.Y. 1096 x(Cty Dir) x
79 D-37 N.Y. 757 x(Cty Dir)x  x

b

Co



APPENDIX X (Continued)

None Plan of Coord & Super. Y Director of Guidance
Sta- Dir. of Guide 0 Full Time Part Time Avrge Periods
Case Schl State Enr. ted Prin. or Counselor Comm. n M WM W (Pt-tine) Guid. Trning
e
80 D=-38  NoY. 1325 x(Cty Dir) x
81 D-39 NeYe L81 x(Cty Dir) x
82 D-LO N.Y. 809 x(Cty Dir) x
83 D-42 WeVa. 565 1 Not stated
84 D-43 Ohio 681 x 1 Grad. css
85 D-lL Ohio 1546 x
86 D-L5 Ohio 841 1 Cert. Schl, Psych
& Guid, Dr.
87 D-Lb6 Ohio 1968 x(2 Deans) x
88 D-L7 Utah 873 x 1 1 3 State Cert.
89 D-L8  Wash. 2000 1 1 L State Certo Lots
of css.
90 D-L9 Wash., 750 x 1l Not stated

611



APPENDIX X (Continued)

Other Counselors

Case None Full Time Part Time Average Periods Guidance training
M W M W (Part Time)
1 _ P M.A. in Counseling and Guidance
2 x
3 x
b x .
5 1 1 1 cs
6 x
17 x
8 x
9 x
10 L L 1 tSome"
1l x
12 1 1 2 W, 10 hrs; M, 8 hrse
13 1 1 2 Not stated
1k 1 1 1 Not stated
15 2 1 1 Not stated
16 2 1 2 Not stated
17 x , o
18 1 1 li css.,incl.Sec.Guid. Cnslg, Stat., Educ.Psych,
19 2 1l None full 1 or more guid. css.
20 1l 1 15 hrs
g;. 1l 1l 1 each Colls css. in cnslng, M will qualify for St.Cer.
b'q
23 x
2 x
25 x
26 x
27 X =
28 3 3 Grad. css. N
29 1 1 L



APPENDIX X (Continued)

QOther Counselors

Case None Full Time Part Tinme Average Periods Guidance Training
M W M W (Part Time) _

30 X

31-35 x

36 1l 1 1l Basic csse.

37 1 2 Not stated

38 1 1l 1 Not stated

39 X

Lo x

n 1 : 3 Certified

L2 1 1 1 Certified

L3 x

L 3 3 3 M.A. plus spece. c5Se

b x .

L6 1(Dean) 1(Dean) 2 Not stated

tg 13 )} Not stated State certification
x

by x :

50 1l 1l b2 Not stated

51 x _

52 x

53 1l 1 State certfication

sl 1(vP) 1(Dn) 6 2 3 Not stated

55 x (of grls)

56 1l 2 Not stated

57 1 2 7 10 css.

58 2 2 2 0 2 10, 8, 11, 12, 6, 2 css.

59 x

60 3 L 2 Not stated

61 5 3 1to 3 3 css. I

62 1 1 L Not stated -



APPENDIX X (Continued)

Other Counselors

Case None Full Time Part Time Average Periods
M W M W (Part Time) Guidance Training
63 ' 3 3 1 BasiC €85
- 6L% 1 Not stated
6 x
66 x _ .
67 L,1(Dean) T,1(Dean Cts-l,Deans L "All at least lcs., many cnsdrble spec.
training."
68 2 2 "As much as nec." Grad. css.
69 1 1l 1 Not stated
70 b L 3 (vEach, 1 summer workshop, plus css.
71 L L 3 (plus in-service crse with psych.t
72 6 2 2 (28-29-30)
73 1l 1 1 b 2 Grad. cs8s; certif,
(N 1 1 3 Cert,
15 1 1 3 "About 20 hrs."
76 1(Dean) L 3,1(Asst.Dean) C's,21,Asst.D 5 Counslrs: 6,5,6,10,8,13,6

77 x Css:Dean, 1l Tester 16, Asste D., 13

78 2 M.A. in guidance

19 2 M.A, in guidance

80 1 1l Spec. Css.

81 1l Not stated

82 1l

83 «x .

8L 1 131 Dean L each; 8, Dean =~ Not stated

85 1 2;1 Dean,lVP 1;Dean-6; VP,5/6

86 1(Dean of Girls) 2 Not stated

87 1l 1 3,1(Asst.Dn) 1 . 2,3,(Asst.Dean)

gg 1 : 1l State Certificate
x

90 l1 1 1l 2 Not stated

et
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APPENDIX XI
GUIDANCE ORGANIZATION -- SCHOOL D-TWENTY-FIVE

I. Present Organization (Discarded May, 1951)

:Class and Home Room Teachers:

ore -
3123
s 1
Counselors _
Period ; Period : Period : Period : Period :‘jfgidaz
r 2 : 3 : 4 : 5 : :
sMre B ¢
:Miss C: Ed.
tMreM blscfpfiﬁﬁ
Personality

A. Advantages
Students are taken from study periods only. No time is lost from
classes.

Be Disadvantages
l, Slow to set up and get to functioning.
Counselors have to wait for referrals,
When groups of students are to be counselled (C and V students,
failing lists, etc.) time must be taken to segregate according
to study period.

2. Counselors are not responsible for any definite groups of
students -- at least class teachers and the office do not know
what students each counselor is responsible for without tracing
through the home room and/or Mr. Ge

3. The location of cards, records, etc. of students is often
difficult to determine without similar tracing.

II Suggested organization. (Adopted May, 1951)

4. Counseling
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C. CIASS COUNSELORS -- (Suggested if plan were in effect now).

1.

2.

Seniors = 272 students _ 3.
Mrs, G

Mr, C

Mrs. K

Juniors - 328 students L.
MiSS I’Io
Mrse N

Mre W

Sophomores -~ 361 students
Mrs, T

I‘Ir. H

Mre C

Freshmen - 249 students
Miss S

Mrse M

Head Counselor — Mr, G

Girls Counselor and Dean =~ Miss C
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D, DUTIES AND DIVISION OF RESPONSIBILITY

1.

2.

Mr, G

a. In charge of entire counseling program =- organization,
administration, division of responsibilities; coordinate
work of counselors.

be Give In-service training to counselors and interested
teachers.

Ce Stimulate use of counseling program by students and
teachers to cultivate good attitude toward the program on
the part of both.

de Make provisions for case conferences on problem students.

ee Suggest group guidance units to be added to the program in
class, home roomy or special groups.

foe Lead group guidance discussions and provide for follow-up
counseling e.g. (Armed services questions, employment
trends, etce)

g+ Counsel boys who have difficult educational or personality
problems. These should be, for the most part, referrals.

he Assist in the counseling of seniors regarding future
training, etce

i, Enroll and program boys who enter school after the original
£all enrollment and see that they meet their class
counselor and arrange for transfer of records.

Miss C.

2. Act as Dean of Girls and Head Girls Counselor.

be Counsel girl students referred by class counselors on
difficult educational or personality problems.

c. Counsel girl students referred by class or home room
teachers regarding personality or conduct difficulties.

de Administer the school testing program.

ee Discuss test results and tests in general with groups of
students.

fe Give ineservice training to counselors and teachers on the

interpretation of test results.
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3.

Ee

Enroll and program girls who enter school after the
original fall enrollment and see that they meet their
class counselor and arrange for transfer of records.

Class Counselors.

ae

b.

Ce

d.

Ce

L.

Counsel and program students referred to them by c¢lass and
home room teachers, They are to handle only the students
of the class for which they are responsible,

Refer difficult educational problems and personality |
difficulties to Mr. G or Miss C.

Synchronize group guidance of the class for which they are
responsible so that the guidance is timely and so that
effective use can be made of our limited materials.

Act as Chairman of the Home Room Teachers assigned to the
class,

See that home rooms follow the directions mapped out in
the guidance pamphlet and calendar.
e.2. Check students programs early.

Work out four year plan cards on time,

Make referrals.

Freshman Counselors contact grade schools in spring and
help get incoming students programmed and orientated.
Sophomore Counselors do the same with Washington Junior
High Ninth Grade.

E. ADVANTAGES AND DISADVANTAGES

1.

2,

Disadvantages

e

It will be necessary for students to be taken from a class
now and then, thereby losing some class time.

Advantages.

e

b.

Each counselor has a definite responsibility toward a
definite group of students. Teachers and the office will
know to whom referrals are to be made and records and

~ reports sent.

The program can go into operation at once, at the
beginning of the year. Counselors need not wait for
referrals, They may go to a home room teacher and work
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out with him, what students should be referred at once,
and which ones shall be handled in the home room. -

ce They will know if certain group discussions in home
room will help them in the counseling work == they may
handle these discussions themselves or have them done by
the home room teacher,

de They will be in immediate touch with all guidance
activities that affect thelr grade.

es They can determine the availability of students whom
they may counsele The students can make out a copy
of their program in home room for the use of the
counselor on the first day of school.

f. The division of counselors suggests a logical division.
Boys can be referred to the man counselor and girls to
the woman counselor,

F, PROBLEMS FOR CONSIDERATION.

le Accessibility of records. They should be kept in one place,
and that place accessible without interrupting one who is
counseling.

2, In-service training of counselors, Uniformity (within limits)
of counseling procedure.

3 Securing the confidence of the faculty. °

L, Improving the home conbacts regarding attendance etc. we have
through our attendance officer.
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APPENDIX XTI
A B C D
Guidance Duties Performed by (8 Schls)(17 Schls)(20 Schls)(L9 Schls)
Teachers _
Duty No schools reporting practice
(a) Writing anecdotal records 2 5 8 31
(b) Sociograms 1 2 L 9
(¢) Counseling L 11 12 L1
(d) Case conference 3 8 11 3k
(e) Intelligence test adminis- 2 8 10 26
tration and scoring
(£) Orientation work 3 10 10 37
(g) Achievement test adminis- 3 8 11 25
tration and scoring
(h) Aptitude test administra- 2 6 8 20
tion and scoring :
(i) Home visitations 2 8 8 11
(3) Teaching of occupations 2 6 6 25
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IN-SERVICE TRAINING IN GUIDANCE, TWENTY-FOUR D SCHOOLS

Case School Program .

1.
2.

3.

S.
6.

Te
8e

9e
10,

12,

13.
L.

16.
17 'Y
18,

D=2
D-L

D6
D-7

D-3
D-12

D-13

D-15

D-16
D-17

D-19

D-21

D22
D-23

D=2

D-25
D-26

D-28

Teachers and counselors diagnose needs; principal and
director of guidance work with groups of teachers.

District-wide workshop (three days) plus one day in
buildings, led by principal with specialists' help.

Workshops (four last year, not all on guidance).

Staff meetings and special committees, assistance from
student council,

Ied by head counselor,

Monthly counselor's meeting. Special cases discussed
with speakers from outside.

Directed by principal; committee edited guidance
handbook; builetins to staff members.

Monthly meetings, all counselors. Outside leaders,
representatives from clinies, psychological services,
etc,

Workshops, lectures, etc. FPlanned by (city) office of
guidance and psychological services,

Co. counselors' workshop (one week), Area guidance
conferences, ausplces state department of education;
Co. teachers' guidance conference, once each year;
monthly meetings, counselors of county, led by county
superintendent.

Monthly meetings, counselors with home room advisers;
weekly meetings, counselors, principal, vice-principal;
meetings called by central office.

Director of guidance holds staff conferences; counselor
of each semester directs home room teachers of that
grade level,

Organized through (city) consultant of counselors.

Departmental meetings; full faculty meetings, led by
principal with help of departmental chairmen, director
of guidance, and counselors.

Four days of in-service training under county office
directiony three days each fall, local school staff
meetings, and two days in February.

Two meetings for month, led by head counselor, discussion
of methods and cases. ,

Numerous faculty meetings on pupil growth and development
techniques of guidance. Also city-wide meetings.

Courses taught by supervisors; extension classes; faculty
meetings and case conferences.
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Case School Program

19 D-29

20 D-30

21 D-31

Summer workshops (1950-51:

Ed. tests and measurements, principles and practices of
guidance; mental hygiene); bi-monthly meetings with
psychologist.

Regular weekly meetings of counselors-study problems of

counseling, better methods and techniques; review
latest books and articles on counseling; discuss
college entrance requirements and catalogs. Vice-
principal in charge, assisted by chairman of
counselors and specialists from (city) child services
department.

Dean of girls (guidance director) leads regular meetings:

four per year on basic needs of youth, two on testing,
two on counseling.

22 D=3 In-service for teachers through experts at faculty

23 D-35

reetings on remedial reading, group dynamics, hearing,
health program, etc. Reports from conferences --
state deans!'! association, personnel and guidance
association, ASCD, classroom teachers, etc.; faculty
study committees -- home room set-up, reporting
practices, etc.; discussion long range problems,

€+.gs —= "Improving the Individual Packets"; evening
classes at junior college; counselors meet three times
month; city-wide secondary counselors meet monthly;
city guidance committee meets bi-monthly; meeting of
county guidance association to hear reports, see
movies, etce.

Optional attendance, university classes.

24 D-40 Monthly meetings organized by city guidance director, who

also arranges visits to industries, etc.; counselors
arrange group faculty discussions on home room guidance,



