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A STUDY OF THE HOEEROOM AS AN ASPECT OF
GUIDANCE IN OREGON HICH SCHOOLS

CHAPTER I
IHTRODUCTION

With a steady growth, that will be traced through
three chamnels leading into this study, guidence in
Cregon high schools has a very important aspect - the
place of homerooms,.

8ix Regional Conferences on Guidence, held 1934 to
1936, were devoted to the development of a broader econcept
of guldance and to the study of an Oregon system of
guldance. The need of visitation to observe guildance in
operation became apperent to the high school principals,
They requested the /Ilzh School Principels Association to
provide the service of a guildance director, who might
survey the functioning of the guidance concept in ree
presentative schools in various sections of the state.
Dr. V. V. Caldwell waes released for one quarter from
Cregon College of Edueation to make this survey. He
reported that in the places he visited guidanece wes not
considered broadly by most of the high school teachers.

Another Iimportant step wae teken in 1939, when
Oregon began the "evaluation of high sehools by use of
Cooperative Studles,’l4)ana oregon schools began to see



themselves in comparison with schools of other states,
Some principals who have discovered the weakness of thelr
homeroom progranm as evaluated by the Cooperative Studiles
criterie{lt)are asking for sussestions.

7he study on guidance in Oregon reported 65) in
the 1939 High Sehools FPrincipals Association Conference
stated that only ten per cent of the high schools have any
organized guldance and that few classroom teachers have
participated, The committee wms continued end asked to
encourage as much imnst_imtim a2 possible on devices or
mathods of counceling suited to Orczen bigh sehools. In
the 1940 conference R. R. Brand and Te A, Wells, in "The
Funetioning of Homeroom Organisation in Certain Schools®
reported on two Junior high schools,

The Problenm

The purnese of this study of the "Homerooms as an
Aspect of Guideance iIn Oregor High Schools" i1s to present
the oonditions as they exist and to compare them with
desirable goals as pletured by the leading sducators of
the country. This study is particularily concermed with
the practical activities of the homorooms, This study
will attenpt to answer these questions:
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I. Are the senior high schools of Oregon organized

in the proper units to capitalize the homeroon

possibllities in the direction of guidance funct-

ions?

II., What are the needs at present as indiecated by the
homerooms activities in the programs of the sehools
studied?

The first question may be divided into the following:

1. How should the group be seleoted?

24 How meny should be in a group?

3¢ ¥What iz the best time for mesting?

4o What is the connection between this unit and e
broad activity program?

The last question leads into the activities of the
homeroom groupings, in the study of the second phase,
"What are the needs of the present time’" This question
divides into the following phnses:

1. How does the homeroom organization £it into guide

‘ance?

2¢ What is the connectlon between home visiting and
homeroom orgenization®

Significance of Study

For the administrators, one significant thing in
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this study is that it represents viewvoints of the home-
room teachers themsclves. For the teachers there are
reports of others to inspire individual research,

There 1s apparont corroboration with the studies
made by the principals, in that teachers have not been
mich interested in guidance. In the evaluation of Oregon
high schools, the section on homerooms has apoused &
conscloummess of need, and an interest in imowing what
other states are doings This is at least part of the
answer,

Seope of the Study

The high schools having five or more teachers ere
ineluded in this study, There are 120 in Oregone. The
Portland Hich Schools are omitted from this survey bee
cause they have a particular system of "visiting teachers”
specially adapted to a large oity, (31)

mwmmw$Manwmym indiocated
by this quotation from ome of the letters received in this
study from a guidance director in a union hish school
which does not have homerooms:

Two of the most serious problems that confront

temidetmtwamamumtmw
inmtimamoommmg.mmnuxw



emphasized under the growing philosophy that
guidence is the function of every teacher, *

Procedure of the Study

As the ground work for the survey of the homerooms
as an aspect of guidance in Oregon high schools, the
writer interviewed administrators and teachers at state
and county conventions, institutes and conferences, A
large number expressed an interest in this aspect of
guidance and a dissatisfaetion with the present apparent
trend merely to use the homeroom as & roll room, or a
study hall.

The preliminary survey was made by sending a reply
card to each of the high schools having five or more
teachers, asking how many homerooms they had in order to
send each homeroom teacher the guestionnaire, and invite
ing any principal interested to write a letter concerning
hia particular homeroom problems, Fourteen such letters
were recelived,

westionnaires were sent t0365 homeroom teachers
in fortyeseven schools. A letter was sent to the princie
pals of the schools. In some schools each homeroom ®acher
Tilled out a blank; some schools sent a composite renort,
Congideration has been given to this fact in the anelyses

* Letter in the writer's files.



of the data of the study, To those vwho answered that
tmmwrmnmumw,mtumm
time, Cox says:

o e g g e
: : ves, we tri i
sy m.mw’mm&um&q‘a
W o tupeesiite, ? Bt ¢ 13

'S e is sidle » 18 not
imvossible for others to han'ompom ard
directed good symphonies; and there are enoush
hmm%nhw@tmhmﬁthma
different but comparable mediun, {16:236)



CHAPTER IT

After a review of the historicel develomsent of
homerooms in three aspects under the topiec "Ceneral
Studles,” the phases of astivities treated in recent
literature touching the verious phases of euidance will
be reviewed under the heading “SpecirTic Studies in Related
Phases.” This latter sectlon is in threo divisions; (1)
studies that show how the homerocms meets the noeds of
individuals, (2) those that show how & particular sehool's
needs are met, end (3) reasons for fallure of homerooms.

General Studies

The aspects of homerooms dealt with in this phase
include orgenization, home visiting, and activitics cone-
eerning guidance, An historicsl survey of these phases
will be made briefly, with mention of the steps in the
development of cach,

Studies ir Homerooms

The study of Kefauver and Scott!40) 1n 336 nign
schools, renrinted from Teachers College Necord on the
"Homeroom in the Administration of Secondary Schools,”
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reported in 1930 that literature treating the subjeet wms
neeger. They tabulated the practices in junior and
senior, both four-year and sixeyear high schools. Thelr
inferences and evident possibilities in homerooms facili-
tated the making of & questionnaire for Oregon homerooms.

Harry Swarm's study of Washington schools covered
especlally the matters of orpanization and sdministra-
tion, He says:

The writer feels that the main objective of
the homeroom should be guidance; that a plan
should be worked out in which there would be
cooperation among the persomnel of the guidance
department, the director, coumnselors, and class
advisors, the class room teachers, and the
homeroom sponsors. Each ecan and shonld make
a2 contribution of the working out of the
problems of the students, (20:42)

The inereasing amount of literature on the subject
as well as the content of those articles indicates an
increasing use of the homerocrm plan.

A recent study evaluating the homerooum peried is
described in April, 1940, High Point megazine.

Some time ago, Dr. Gabriel R. Mason, Prineipel
of Abraham Lincoln iigh School, Brooklyn,
appointed a committee to evaluate the homeroom
veriod as an instrument of educationel practice
and to draw up a set of suggestions for teachers.
In order to obtain full benefit of the wide and
varied experiences of the many homeroom tezchers,
informal meetings were arranged with them, at
which honest and forth right opinions snd
suggestions were given,

After many months of careful study, the com-



mittee arrived at the conclusion that the
homeroon period is a sound educationsl
procedure and is in accordance with modern
progressive educational practice. (77:26)

It is coming more and more to be considered the
responsibility of all teachers to function in guidance.
Rosecrance says that in the traditional secondary school,
guldance tasks are more likely to be discharged, if at
all, by homeroom teachers. He states:

Recent studies have showm that by far the
most common way of drawing all tea into
guldance work was as group advisers in the
homeroom, rollroom, and session room. The
Inmportance of homeroom teachers for guidance,
then, cannot be ignored « » =

: see what it is fashionable to tem
*whole c¢hildren' and their activities tend to
restore the lost personal touch caused by

excessive departmentalization, bocone,
in fact, 'school parents' of the o (%rg;i’
'

Burns claims that cheecking attendance and disci-
plinary control are becoming only incidental in the home-
room setup in modern homerooms, and that guidance programs
have been successful in several schools, He says:

A guldence program with many ideals, under
the leadership of interested, creative teachers,
is being succeasfully emioé out according to
some research made in several schools through-
out the country, (12:195)

For correlating and comnecting the interests of
teachers, pupils, school, parents, and commmumity, the

homeroom is the agency. Rocmer says:
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Through the homeroom closer contaet with
the homes is maintained; school and soecinl
courtesies are fostered; individual and
group initiatives are stimulated; self and
school prids are maintained; and health ard
thrift, and other habits of good eitizen-
ship are lived,

The homeroom 1s, In fect, a meams of contact
connecting and correlating the interests of
teacher, pupil, sechool, prrent, and community,
and rec'iarmg & broader view of the privileges,
duties, and responsibilities of an intelligent
eitizenry, (71314)

With a minimum of pupil organization, yet providing
Tor everyone a part in the activities throuzh coomittees,
individual needs are met, Wilkins says:

The home ryoom must be homeroom and nothing
else, Itmzatbo-awiodetmmm,
nor & place of announcements end adnininmﬁn
detalls, There should be another period for
these things, The homeroom should be at least
thirty minutes long, and should meet no less
than onee a weelk,

This room period should be largely for
guldanes, A few groun projects, such «s safety,
may be taught, but in if material is
considered important enough to be taught to
wm,emzswmmmmm
ri - {843357)

Homerooms that have no tie-in with the homes their
membership comes from, cannot be homerooms to the ehild,
Mmmrmwmmetm.MM
regimentation, It should be more than merely a place to
check once a day, Much loss of time and effort would be
mmutmmwamrwuatormasmmu
begin with each member of his group. As guldance needs
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are individualistic, & very intimate movledge of each
individual is necessary. In respect to current interest
in decentralizing guidance by homeroom sponsors acting as
guldance officers, MoeKouwn wrote in the preface to his
"Home Room Cuidance,”

Proof of the current interest in the homercom
is to be found in the extent to which diseussion
of it ineluded in professionsl meetings and
conferences of all kindc; the number of investi-
ﬁtim being made of 1t the amount of space

professional magazines veing devoted to it}

and the provision now being made for its inolusion

in nearly all schools. (5hivil)

On reviewing the literature since Mekown's book was
written finds the same acceleration of interest indicated
by the space given the subject fn the professional AR
zines. The most recent writing on homerooms deals with
plans for activities and wnys and means of meking the most
out of the organization. In 1934 MoKown(54)gaid thet many
mmmm»mmommrwm
entire school,

Wilme spence(78)in 1937 in her study of puidence in
Oregon high schools reported six schools using homerooms

in their guldance programs,



8tudies in Home Visiting

The home visiting movement began as a settlement
activity in 1906 in two eastern oities®4)earried on by
parents’ associations, women's clubs, and groups of elubda,
Later the movement was taken over by school boards,
Rochester, in 1913, was the Pirst place in whieh the board
of edusation was responsible for its inception,(23) mne
early work, strietly wans case work, centered sround trying
to find the csuses for absence or other delincuencies,!?d)
By 1919 seventy-five per cent of towns having this activity
had it under the sehool board, This is celled "preventive
work.” By 1930 rural ohildren were being given more
consideration. BDBenedict says:

A change 1s rapidly coming into the school's
attitude on this question, There is a growing
appreclation of the great influence a child's
out-of-gchool life hes on his behavior in the
school, The school iz renlizing that the child
hes not two f&mmutiea. 2 "home perscnality”
end & "sec personality,” and that he does
not shed his "home personality” somewhere on
the road and emerge a "scholar,” a child with
& school side only, unaffected by what has
happened at home,

Thus the school hag decided that it must
broaden its work, that it must go back over
all those winding roads and clattering streets,
must become scquainted with parents, brothers,
sisters, and friends of the children. (B8:15)

Thus the sociel worker and the teacher became one
and was given the title, "visiting teacher,"”
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In 1917 when voeational education began coordinating
school work with actual life situations, home visiting was
brought into the picture of secondary education,

The concept of the visiting teacher has changed
through several stages, First, she was considered the one
wise enough to solve soclal problems of children, Then she
was expected %o go a step further and prevent "delingueneyy
Later this visiting teacher wasg supposed to plan all school
work in the light of all the knowledge about the home, for
all children, even those not appearing as "problems.” The
magnitude of this work is appavent. With no one person
being able to do all this, it is being recently delegated
%o homeroom teachers, Aecording to the most recent liter-
ature, homeroom teachers are doing more home visiting, In
the beginning, it is usually volunsary,

n Egtional Zducation Assooiation Journsl, (1941)

He 8+ Bomar, ir "Every Teacher a Visiting Teacher," says:
For more than ten years Manitowoe teachers

have visited in the homes of the school ehildren,

mthobngimingthnplanmamaMuatary
baslis, and all calls were made outside resulay
achooi hours, Gradually the evidence accumulated
over the years proving the values of these home
visits, “ore and more teschers participated on
& voluntary basis until all teachers were making
calls at the homes of some of their ehildren and
a ma lority of the teachers were visiting in the
homes of most of the children  « » «
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Upon the realization of the need of more concerted
action, the visiting was organized. Bonar thousht the
discussion in social and business circles stimulated
genuine interest in the community's school when 150
teachers were c¢alling in the homes of all the children,

The detail of Bomar's report, as well as his come
ments on the gains, are particulerily pertinent at this
point in f.his study, He continues:

Making the calls early in the school year
gives the child and the teacher the advan
of profiting early from the understandings ze
calls make possible « « + « Supplementary :
visits are made as needed during the sshoonl
yeer, In the junior and senior higzh schools
teacher home calls are organized dy hours, In
these cases it is necessary for the teuchers
to study carefully the cumlative records of
the children and consult each child's teacher
before making the calle + « «

The average number of c¢ells is thirty,
Some teachers complete the calls between the
hours of two to five on the six afternoons
the schools are closed early. Others need ade
ditlional time. Some cells have been made at |,
night for the eonvenience of both teacher and
parents « « ,

, The records show positive relationship,
The ohild gets little support for his antie
teacher and anti-~school attitude when the
barents have had the opportunity to meet the
teacher and discuss the prodlems informally
ir the ehild's home, The child gets the aid
of' the parents who understand the modern
school procedure beiter bevause of these
home visits. The ohild profits fron the more
sympathetie and understanding attitude of
the teacher because the teacher has learned
much through the home visits that make it
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possible for her better to interpret the child
and modify the school environment, ineluding
the child's program of study, to more nearly
£it his needs,

The teacher gaine in reduced problems and
in reduced parent misunderstandings, Less time
is needed after school to work with children
whose malajustment formerly prevented normal
achlevement during the regulsr eclass periods,
Less time 1s spent in defending before school
administrators practices the teacher resorted
to in cases of unsympathetic and remonstrating
parents. Because the prodlems are fewer, the
teacher galns immeasuredly in shysical and
mental health, (9:4)

Studies in Guidance

In this connection, only the steps tallen by Oregon
high schools will be mentioned, as the guidence movement
in general has been discussed by those who have written
on the other phases.

According to the report of the Uregon High School
frineipals issoeletion in 1930, a questionnaire was mailed
to schools having four teachers or more, of 135 question-
naires mailed out, 106, or about 20 per cent, answered,
This study was genersl and was conecerned chiefly with forms
for obtaining and recording data, Only 28 of the 160 even
claimed to have forms; 12 submitted the requested fom.
Only five of these gave any evidence of interest in the
factors other than barest essentials in records, Thirty-
four per cent claimed to take into consideration home
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conditions vhen courses were planned, The plan suggested
in this study was to have advisers or counselors in the
ratio of one teacher to fifty students, Point ten of the
1930 report says:
It is the counseclor's husiness to know where
the pupil lives and to check up on his home life.
(65:5)
This is 2 hint at home visiting, In 1934 a por-
menent committee was ereated, but still the foeal attention
in guldance was voeational, end the work of this cormitiee
consisted of directing students in their choices of
schools in the itate System of Higher Education,
8ix regional conferences on guidance held during
1934=35 and 1935-36, attended Ly prineipals, supervisors,
deans of girls, and instructors | of voecational subjects
mainly) were devoted to the development of the nature of
guildance as & broad edusational concept and to a study of
how guldance could funetion in the several schools of
Oregon. The need of visitation to observe the guidance
work in operation became apparent to high school princie
Pals who requested this service through the Guidance Come
mittee of the High School Prineipals Assoelation which
bad been operating with the counseling service cormittee,
Accordingly, the services of the Cuidance Director were
made available to the high schools for this work and to
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survey the functioning of the guidance concedt in more
or less representative schools in various sections of
the state.

Mmottmm&remotthem&hml
Prineipals Association concerning Celdwell's work and the
importance of this step in stressinz the broader concept
of guldance and the importence of every teacher, a fuller
report of his work has been obtained by an interview with
hime, In the forty hish schools he visited, he spent from
one-half to one day at each school to determine nmot only
the guidance work in operation, but also the problems en-
countered in schools reanging from rifty pupils to the
larger high schools of the state. In nearly every sechool,
arrangements were made by the prineipel for the Director
to speak at the faculty meetings. Here the guidance re-
sponsibility of every teacher was stressed and the guld-
ence point of view outlined, In many pleces en opportunity
was afforded to meet with and to gpeak to lay groups, such
as, Parent Teaucher Associations, service organizations,
and chambers of commerce, to present the changing responsi-
bility of the teachers, In some cases county groups of
principels and teachers made plans during the time he
spent ir their regions. Through the individual confer-
ences with principals, counselors, and teachers, some
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help wms given in meking guidance specific to the class-
_Toom work.

In 1939, the same year the evaluation of hich
schools bepan by use of the "Cooperative 3tudies Criteriay
a study was mede by the Eigh School Primeipals Association
calling for information on guidance rrcn all the high
schools of the state. A sixty per cent return showed that
mlympermtarmushmhhmomym
ized guldance progrems. The report further shows that
responelbility seems limited to principals and deans, that
Tew classroon teachers have participated, and that occu-
pational or vocationel guidance hes received major interest
end attention. The 1939 conference of the High School
Prineipals Association mentions
bility of counseling organizetion., 4 committee recommended
that the State Department of Edueation print guidance
manuals and establish itselfl actively as a central clear-
ing house for guidance materials and aids, and that the
committee be continued to 1940 to investigate further the
possibilities of a pguidanece program in the secondary

S &8 one possi-

schoolas of Gregen.

In the repor: of the twelfth amnual Seecondsry School
Prineivals Assoelstion, ®5)tne princtpale of Roseburg
Junior High School and Corvallis Junior High School re-
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ported on their own homerooms in "The Fumetloning of Home-
room Organizations in Certain Schools.” This report to
the October, 1940, conference is ineluded in the report

of the 12th Annual Secondary iehool Prineipals’ Conference,
vages 57 to 60. R. R. Bremd, from Roseburg, outlimed the
history of their experience, present organization,
purposes or funetions, activities of homeroon groups,
relation of homerooms to other phases of sechool program,
and problems relating to homeroom organization. T. &,
Wells, of Corvellis, discussed the use of the Tirst ten
minutes of the forty-minute homeroom period, when the daily
bulletin from the office is vead and discussed,

Speciflc Studies in Related rfhases

Recent literature on phases of homercom sctivities
shows that both individuel needs and school needs, of
various types, ave adequately met, Some suggested homee
room aims are:

I. Administrative

1) To provide an agency to hendle much of the
routine work of the school, as class busi-
ness, announcements, and sale of tickets.

{2} To become acquainted with the mupil and
learn his family history.

II. Social and Integrating

(1) To ereate inspiration of ideals such as
respect for publiec property, teachers,
and high school standards,

(2} To provide 2 medium for the development of
citizenship, sportsmanship loyalty, thrift,
cooperation, safety -edmtim s and literary
training. [31:62)
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Heeting Individual NHeeds

if individual needs are met, there must be pupil
participation in homeroom management, both to furnish the
informel cooperative group experiences especially needed
for those nct in other activities, and to offer a2 cleare
ing house for cooperative participation in school affairs.
Partieipation ineludes planning and evaluating homeroom
programs as in handling the activities themselves, Long,
in "Pupil Ferticipation in Guidance,"” says:

Within the student councile lie the means
of homeroom Dregsates Te 1y ner toniuation

ask children what they need and how they should
£o about aatiutying this need., It is not to be

This ean well be the coubined effort of the
council adviser and chairmen of the cuildance

program. (51:25)

Briefly, Long*s plan is this: three members chosen
from the council work with the council advisers and ihe
cheirmen of guidance, Preparing the lessons end plamning
the discussions to be keld 1n the couneil. This sometimes
takes the form of practice lessons. Then each member of
the council reports back to his homercom. He, working
with his homeroom teacher, maies assignments, After the
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homepoon discussions, the council member reports baek the
homeroom reactioms and eany difficulties thot may have
arisen.

Fretwell, in his book on extri-curricular activie
ties, says that the agency of pupil participation in
government is the homeroom, amd that here the ability to
be self-directive is developed in whatever measure it is
attained,

It 1s a very real question as ‘o how long
any form of govermuent among adults no natter
how wisely can endure if half of ithe
peodle acceprt their responsibility as lightly
that they 4o not ecapt their woltes. The hameroon
organization is the core of the idea of pupil
participation in government, It is here, so far
ag the school is effective:that the ability to
be self-directive, in whatever degree it is
attained, is deve o (273239)

In another place he outling» a good plan for student
government as follows:

Self-direction in the homeroom ean come as a
result of maraging its own affairs and
representives from this small group to the larger
groun, or grouns, and these representatives re-
commendations of the larper groups. Decisions
handed down from a few pupil leaders mey be
absolutely right decisions, dbut unless the pupils
as & whole hove lad & real pert in meking these
deeclisions, t© bave had no real chsnge to
educate themselves to the point where they cen
live by them, (27:32)

The forum is snother immovation in groun guidance
that meets the individual needs of homerooms. Wilkinsg, in
"Guidanee in the Homerooms," suggests the followins seven



devices to help the child solve hls oun problems.

1. isk each pupll tec write some toples or subjeots
be is most Interested iz and would 1llle to
learn more aboui,

2, Prepare lists of words such as school, teacher,
musie, sports, bdbooks, resding, war, brother,
home, chureh, sister, diseiplive, ete. This
1ist cen be extende’ to inolude most of the
terms whieh might show oomplexes or intolerw
ancee The pupils are asked 1o check those which
at first sight cause any unpleasant reaction,
The results will hel» locate points where the
pupils may be helped,

3. HBave a question box where Duplls may drop
notes asking that ccrtain questions be answered
o topics discusssd, Do not reguire the students
to sign thelr names.

4. Incourage each pupil to choose & topic and
prepare to lead a dlscusszion on it.

5 Give some of the betier festes on atiltude,
achisvement and personality. Discuss the results
of these tests, and weys of icprovenent,

6. iiaise gquestions orn soecial behovior, personality,
courtship, home life, choice of companions,
entertainment and 4 strate such things as
proper introductions, eto.

7. Arrapge for outings, parties, and social

gatherings,

Let us teachers try to help the child solve

his problems, Charts in whieh the indlividusl

traits are graded by the pupil have deen used

with good results, ([543351)

In forms there iz a wide range of possidbllities
of an educaltlional nature such &a practice in ethical and
moral relstions, training in msmmers end courtesy, selecw
tion of vocstions, and training for citizenship in
demoeracy. Hall aseys:

An innovation that Dromises to pay dividends
to the pupil and to the camnunity is the program
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of the homeroom forums recently introdueed in
the hish schools of tGloucester City, %;; gza;m
H

They began the experiment in the sopimore year at
first in the short period before the first class, Later
the reguler period was requested by the committee of homew
room teachers which formulated the scheme, Hall continues
as follown:

Tectnies employed in the manner of presenting
topics snd conducting the forums are wvaried.
There are talks by the teachers, reports by the
pupils, round tebls discussions, and the ususl
forum. General discussion is rmqmt. iidely
used are the questionnaire and the survey which
bring to the attention of the feeulty much
importent information. (33:15)

There is always the guestion of individusl differ-
ences and needs whiech ﬁce the homerocon: teacher, It is
essentisl that some method be devised to meet the needs
of individuals. ©On this point Mary L. Connor says:

‘¥o other single foree in the homeroom is so
potent on the individual child as the special
cormittees » -, ‘There is no greater opportunity
for an alert teacier to observeand study the
individual child, no greater opportunity for
the child to amlap into an enthusiastic and
intelligent citizen, and no greater opportunity
to »roduce a happy, wholesome atuosphere which
permeates the school then is found in the homew
roor where activities are planned so thet every
individual, regardless of his ebility, is
encouraged to make his contribution, (13:363}

She enlarges on the work of several committees that
may be fitted to a particular school's needs, Sowme she
named are source,safety, atitendance, health, scholer-
ship, end citizenship.
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Others have written on the work of m!.ttew.

Ross nemes

the following:

Scholarship Improvement
&anituum

Discipline

Thrift

Welfare

Publiecity

Hammers and Conduct
Health Imspection
Traffic

Class Excursions
Attendance and Pudblicity
Current Events
Athletics, class, end Sehool

14, Clothing Loockers

Social Prograns

Citizenship

irt and Decorations

Home Work and Book Inspection
Good Speech {74:48)

Varied School Heeds

In perticular plans for meeting varied needs, the
first sugrestion iz to start with the conditions that
obtain at present. In general, the idea is to snlarge
upon or elinminate as experisnce shows 3ucl to te expedie
ent, Naxwell and XKilzer say:

To beorrow a ready-nede horeroom plan may be
as disastrous as to borrov & progrem of studies
or the curriculum of enother schoocl systen

without making proper adjustments to fit loeal
couditiors,

It 1> wise to begin the homeroom 2len on @

limited scele and to make additions and elimi-
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pations of certain foatures from time to time on
the basls of experienmce gained ir the local hich

Ir building to existing conditions, eertain routine
matters will direct the program. Ross mentions the follow-
ing:

Administrative routine matters as minutes of
meetings, reporte, drives, news of' the school
- m:tim}. aatlut:h: include
bhealth improvement, citizen dovelopment, guld-
ance program, character training scholarship
improvement. [74:46) ’

He further enlarges on keeping & flexible program
but suggests the following detail:

8inee much deponds on existing conditions
within e school or classroom and on the teacher's
enuity, the school committee should plan in
detail topies suggested above. There is no
desire to sugpest = rigid brogram for use by all,
Detailed outline follows on suggested topnles
a8, cooperation of the school and home, conduct
in sehool, home, clasaroom metivities ag exhibits
or decorations, soecial ad justments,
nities for service, what I expect from friends
and what I am prepared to give, school activities
of every kind, end personal growth, {74:47)

Throwing full responsibility on the comzittee has
proved heloful in fitting prograne to the period. ¥nowing
what others have done to ensure the programs' ritting the
period should be helpful, Hskown tells of a preetical
object lescon that helped revent "short™ programs as
follows: .

%WMWMQW%M ?ﬁ?ﬁ;

smile and an apologetic manner the chairman
said to the sponsor,"That's all we have,"”
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The sponsor took charge of the mecting and said,
®*All rignt, we have fifteen mirutes left so
we'll just sit.” She very properly would mot
allow the members to study their lessons,
visit, or do but just "sit.” so they
sat for the ontire rifteen minutes, doing
nothing, and this was probably the longpest
Tifteen nminutes that any of them had ever
apent in that menner, The reader cen

what havpened to the menmbers of the
comittee responsible for that progream when
the meeting adjourned, The princinal told

the suthor, a year later., that this room
thereafter had the hest programs in the whole
schocl. The remson is cleer: the presidemt,
the spomsor, and the room insisted that the
comitice be effecient and agcent full re-
gpongibility for the period of the »

and not for a part of 1% only ard then throw
the respensibility for the use of the ro-
mainder on the presidemt or sponsor. (54:131)

To understand rightly one question in the study,
the use of hooks directing activity, one should know that
there are not only many books for the students themselves
are available, *oXowm says:

Within the past five or six years, there have
appoared many smaller books, written for the boys
and glrls themsclves, deslins with various
phases of livisg that are usually represented
in the homeroonm guidence field., These homeroom
lidraries, usually oeccupying only & shelf or
two, are open to the pupils st all times, The
1ittle red tape attached o borrowing and re-
turning ‘he books ene-urages examimation and
reading, Furthermore, many of these books are
used definite¥y for reference in cornection
with regular homerco:- lessons and ?ctigtim

' 57:215

Timing discussions in relation to gehool tonies is
arnother vay partileuler situations of perticular schools
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have been met, One sehool in Los Angles used genersl
toples for dissussion. The report on this sechool says:

The discussions dealt with such topics as
"Setting Our Standerds in School Loyalty;”
"Setting Our Standards in Scholarship;™ "Sete
ting Our Standerds in School Popities;”
"Setting Our Standards in Cenerosity;” and
“Setting Cur Standards in lHomesty:;"™ These
topies were timed in relation to the school
program, scholarship being discussed when
report cards were due, generosity at the
tinme of the Christmas charity drive, and
politics at the time of the student dody
election, (12:195)

Another report discussing ritting the progranm
around school events end programming definitely vet flexe
idle enough to fit with other classes is given by Purns:

Elections are held at the end of the second
week. The third week is used for the study of
school traditions. Citizemns are asked to come
in to give some of the traditions of the school.
Fourth weelk, they study the rules end regula-
tions of the school; fifth, patriotiam; sixth,
thrift; seventh and eighth, health.

After all homerooms participate in these
genoral studies, the courses divide, "he tenth
grade program included; "How to Study,” end the
study of eartoons, current literature and art
aporeciation; the eleventh grade gives seven
weeks to scientific develomments, in whieh the
science department presents experiments, dis-
cusaions, and demonstrations. Then five weeks
are given to "Appropriate Dress end Behavior,"
another five weeks to "Budgeting and Home Mane
agement,” The twelfth grade studles "Ethies in
Business and Professional Life," Leaders in
the community come in to discuss ethies. The
last five weeks are used for study, "Why go to
College?" Uuestions are asked on college costs,
practices, curricule, and college stan (iz“mmé)

215
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Pitting schools thet have a homeroo: period every
day, other clubs mirht be given part of this time and home-
room periods follow some such plan as snother school that
Burns revorts on., Ir this same report from selected
schools, Burns tells about the Junior Hirh School of Ponca
City, Oklshoms, with ¢ homercom period each afternoon
between one and one-thirty o'clnek, as follows:

Arrangenent by days: Vonday, homeroom; Tuesday,
clubs; iednosdey, intre-murels, homeroom business,
and vrogram nracticing; Thursday and Friday,
assembly or homeroom, Topies discussed In the
homeroom inelude: "aAdventures in Tolerance,”

"Charn,”{girls), "Determining Your Price Tag,”

“Hobbles," "Introductions,  "Junior Rtiguette,®

"Heking the Yoot of What You Have," "Personal

Appearance,”(boys), end "Toble Mennecs.” (12:196)

In many high schools of Oregom to fit the various
schools the best place to begin, in the estimation of the
writer, is in the activity period thst meny schools already
have, using one period & week of o lenpth best suited to
the class schedule,

Duplication must be guarded against in all phases of
guidance, not only because of losz of time and effort but
because of misunderstanding that mey thoushtlessly ETON,
KEcKown says:

The program should not dunlieate work thet is
belng, or should be, done elsevhere in the school,

Certein types of program nmeterial, for instance,

phases of educational, social, »ersonal, and
school citizenship guidame, quite properly helong



in the homeroom; but certain other types, for
instance, phases of health, recreational,

e 1y bzi mm& ggiumm%m t“
Proper. oL A [}
class roox material by the homeroom is not
only uncomplimentary to those classes or dew
partments whose work is being duplicated but
is probably 2 loss of time snd effort that
should be devoted to the homeroom's own ree
sponsibilities, (54:125)

Obviously, if duplication is to be avoided, a care-
ful atudy of the partiouler school mumst be made., This
includes definitely trying to £it the time allotted.

Fot only the nature of the material used but the
emount must it the system in which it is used, HeXown
Bays:

The homeroor progrem will have to be planmed
very definitely, to fit a particular period,
This 1s especlally imvortent in the schools in
which study and other activities are not allowed
in the homeroon veriod, in case the program
falls completely to fill the period., I the
program is too long, probebly 1ittle can be
done about it exeep{ to cut 1t vwhen the meeting
closes end perbaps schedule the omitted or
incompleted parts for the next meeting, If the
Program is too short, good use mey be mode of
"reserve” material. On the whole, while thers
may be nany occasions vhen the program will
not it the period accurately, yet there should
be little excuse for a prograom's beirg very
much too short., (54:131)

Recent literature indicates that the trend is to
bave one meeting & week with the group divided as they
are for courses, There are sane excedtions to this group-
ing. O(me plan reported in the Americar School Eoard
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Journel, "The Fanily Type Homeroom for Six Year High
Schools” had been successful for three years. 7The senlors
are omitted from the regular orgenization, but otherwise
all the clesses were divided end there wmo a definite
attempt to get the rooms equalized as much as possible

in scholarship, behevior, activities, and not o have too
many people of one kind or ape in any one groud. Hr.
Jentz edvocated fifteep-minute periods every day with the
following list of tyvicel activities:

1. To study ways of ralsing scholarship.

Ze T0o keen the roor neat and the progedure of the
homeroom orderly.

3. To study and prectice thrift,

Le To review the opvortunities of the higsh school,

5« 70 cive practice in pariiamentary procedure.

6. To help homeroom members who are ebsent or 1ll,

7. 7o devise weys snd means of "boostling® the
school,

84 To mnke opportunities for the enjoyment of
eultural subjeets, such as music, art, ete.

94 To study problems of nolliteness, menners, and
conduct,.

10. To study means of improving atiendance and
punectuality.

1l. To provide for the observance of speeinl days,
such as ¥ashington's Birihday,

12, To hold homeroorn parties,

13, 7o make provisions for ke entertairment and
direeting of guests coming to the school.

14, To provide the foundation and fundamental
organization for the democratic and repre-
sentative organization of the student body.

15. To nrovide for ennowmeements, distridbution
of school papers, olc,

16. 7o give oprordunities for indlividusl guldance
by the homeroom teachers and older studentis,

17. T0 give opportunities for registration and
other organizational activities,

12. To provide opportunities for the discussion
and study of subjects which arc pot handled
in regular classes. ({36:23)
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Ee sdvocates this family type plan for six-year
high sehools because it gives the older studemts a chance
to be leeders and provides quicker orientation for the
beginners.

One activity, number 8, mentioned by Jentz(36) is
also reported by Dewes, 18) who tells how the music of
the school is worked out through the homeroom progrem. In
arguing for music to be taught through homerooms Dawes

says:

The homeroom teacher brings to the child a
complete rusicdl experience « « « and works towerd
the techniesl details, where as the musiclan
begins with the technieal details and works
toward the professional artistie finish, Nore-
over, the homeroom teacher is familiar with
the general interests of the children and in
most of the classrooms makes a definite effort
to vitalize the musioal experience by relating
it in some way %o the children's immediate
interests, (18:35)

Bumber twelve, mentioned by Jantz(36) is also re-
ported by Koos and mmf%? who stress the izportance
of the homeroon as the place the social and guidance

programs join, They say:

The homeroorn is on important part of the
internal structure of the school where the
social program snd the guidance progrem Jloin,
Hatters of discipline and social comduet of
individual students come in for attention and
multifarious features of more or less systen-
atized social life in the school are fostered
in the homeroom. (46:558)
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Reasons for Failure

Another subject discussed in recent literature is
the reasons for fallure., IDecause the homeroom iz & bene-
it to administration, it has sometimes deen misused.
Sometimes the period has been too short, sometimes the
teacher has not stayed in the background with the goal
being to help the »upil himsilf, Ross gives some ressons
for failure of the homeroom period:

{1) The homeroom period was too short for
effective work; (2) Undue freedom of program.

Then he tells how to realize the most from the period:

The aims and purposes to be kept in mind to
realize the fullest responsibvilities of this
period aere:

{1) Make administrative routine educational
t use of pupil aid.

{2) Homeroom sctivities should be prograrmed
in the official rocms with the officisl teacher
in charge.

{3) Stress should be laid on the importance
of the teachers as guide and sympathetic helper.
The teacher's goual should be to help the puplls
help themselves. (7L:46)

Sometimes abuse and misuse will mar the most import-
ant ond helpful experience in the school life of the child,
Wilkins says that if the homeroom is in disrepute it is
because of abuse. lie explains the importpnee of the home-
room as follows:

Under the proper conditions the homeroom

can be one of the most important and helpful
exporiences in the school life of the child,
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¥here the home is below standard, the homeroom

A gt

where the pupil teacher relationship should be

one of trust end good will, (84:88)

woon(59) descrives one school where the homeroom
progrexm had not succeeded at first., After two years the
teachers declded to study the matter at summer school to
try to find what was wrong. I it had sueceeded other
places they were determined to find the cause of their
fallure. The first thing they found out was that probably
they had expected too much In too short a time, and that
their meetings had been too short and too frequent. After
obtaining some books by authorities on the subject and
becaming a little more familiar with the purposes of home-
room organization, they democratically thrashed out some
correct administrative procedures,

In these faculty mectings, they decided that the
purpose of homerooms was to establish closer understanding
end more sympathetlie relationships between the teacher and
the pupil. To work out this sim they decided to use three
devices, individual conferences, home visiting, and inter-
esting educational programs,

There were seventeen teachers in this school of 550
students. Dividing this into sixteen homerooms with thirty
to thirty-Tive members, one teacher wnes left as a homeroonm
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déirector, whose task was to supply sugeested programs for
the homerooms to use to supplement those suggested by the
students. MNoon observed that,

After three months in the third year of our
exveriment we belleve we have a successful start
to a supcessful homercom program. e would be
glad to answer questions concerning our setun
or help start a new one,

Zach homeroom adviser visits the home of sll
his homeroom members. This needs little cosment,
except that 1t was decided by the teachers them-
sslves. Teachers see the value of such ODDOT-
tunity to meke friends and render their job more

secure as well as know thelr homeroonm nenbers.
{590:188)

Summary

Previous studies have been briefly traced from the
early beginnings to the present time in the three phases;
homeroom, home visiting, and guidance in Oregon. The
recent literature touching the three aspects: individual
needs, particular school needs, and csuses of failure of
homerooms was reviewed,

Although the separate phases of guidance is educat-
ional, moral, recreational, persomsl, social, vocational,
and physical they have not been mentioned specially in
these studies, these aspects have been apparent and will
appear in the study of homerooms in Oregon high schools,
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CEAPTER IIX
THE STUDY
General Procedure

mmwelwmryintmimﬁthmchcrsm

meaning of "homeroon.” Following the leads sugeested by
some of the interviews, a questionnaire for teachers of
homerooms was propared. The gquestionnaire was sent to
ten schools early in the fall of 1940 so that at the fall
teachers' institute these teachers and prineipals could
be interviewed concerning their reactions to the question=
naire, especially, and the study of homerooms generally.
It appeared tmtmtmupimrmbymdemmum.
"Cirele the method of selections in homeroom groudings:
age, sex, grade, alphabdbetical, geographical, intelligence,
random, course, student choice of coungelor,” was unneces-
sary. This item was omitted from the questionnaire sent
to the rest of the homeroom teachers of the atate. 7The
questionnaire appearing in the appendix is the revised one,
As the High School Frincipals Association in 1934
bad(65)pecormended one teacher o rifty or fewer students
in the counseling units, schools of 200 students could
hawbawtakmaatmmnmgmintorthisatudy, dut



since that limitation would have left only sizty-two
schools to be studied instead of 120, out of a total of
260 high schools in the state, the division was mede at
schools heving five or more teachers,

Because Portland has a special "visiting teacher®
system, FPortland high schaols were not included in the
m.m.mmmmummuyaz

The visiting touscher department of Portlaaai

Uregon, Publiec schools carries on a rether typieal

Program but is responsible for social service

CEAAT et o ser etiek 1o sroerEs 1 0

main by the Board of Education. ({(32:354)

As much data as possible was taken from the State
Eigh School Directoryi®6) Reply cards were sent to 120
schools. Some retwrned the eards saying that they had no
homerooms. Those who gave the number of homerooms received
that number of guestionnaires as well as one for the grinei-
pal himself. A letter accompanied these, explaining the
study end inviting any vho had special guidance problems
to desoribe them, Fourteen letters were received. Uf the
120 schools eighty~three per cent replied. Several inter-
views and telephome calls were necessary to bring the
number of answers to nirety-nine.

Some of thg larger schools replied that they had

been busy wiilh building vrogrems and changing curricula
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for the increasing enrollments so that guldance had been
incidental, possibly aceidentel. Several,from sheer
necessity of aduministration, have organized a suitadle
setup, dut have worked out nc homeroom programs. They
have ¢ rether unsatisfactory study hall-activity period
combination., Some said that since thelir homefoom nlan
never had bocen much more than & rToll room and study hall,
it was dropped as unessential.,

PADLE 1
Distribution of Schools with Five or More Teachers

Total in
this study 120 99 £

The importance of considering the clazs of school
lies in the fact that responsibility for counseling in
Oregon 1ies with the prineipals.(®?) the class of school
depends on the size of the systems for which the adminis-
trators are responsible. Decause the size of the high
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school and the class are not necessarily the same, the
high school enrollment will be considered next. Since
the class of the school does tell us something of the
amount of responsibility of the principal, it should be
noted here that the best per cent reply is from the Class
1 and Class 3 schools, That may mean that schools of
Class 2 have the dbusiest administrators.

As the size of the union and county high school
renge ir enrollments from forty-four to 700, the seventy-
six per cent reply from that group probably tell nothing
about any particular size school,

A 1ittle more than half of Class 1 schools have
homerooms as shown iz the table below, That fact may
indicate that homerooms are more necessary in the larger
schools. In the other groups slightly over half do not

have homeroomns,

TABLE 1IX
Class of School and Type of Progrem Compared

~UTaEs 5T Waber EavIvE — W% FotaT
school DBOmeroons answaered sehools
”

%ﬂé i - i
on and

o s~ lz:g”' 2 ﬁ’ "““Ig%"‘"—
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Uf the twenty-one that did rnot answer, fourteen
were union or eouniy high schools whose enrollment ranges
from forty-four to 700 students. The table, of enrolle
ments distribution of answers, will show there is probably
no signiflicance to the faet thot most of the schools not
revorting were union high schools,

Sinee the enrollment of the high school is more
pertinent to the nuestion of homerooms, the table below
will show the distribution of answers with and without
homerooms compered by slze of high school.

Table III shows that more than half the schools of
this group with live or more teachers have less than 250
enrollment, Thiriy-five of the fifty-twe schools with
less than 250 enrollment have no Lomercoms., Of the twenty-
one that &id not report at all, thirteen were from this
£T0UD.
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Of the fifty-four schools having five or more
teachers and more than 250 emrollment, there are only
seventeen that reported "no homeroom” and only eight that
made no report at all. OF the 120 schools, forty-three
per cent do not have and forty per cent do have, homercoms,
and seventeen per cent did not answer at all. Of the
fwty-uven schools that reported homerooms, thirty-eight
reported the nature of their progrem of activities as
requested In the guestionnaire.

Ldministrative Femtures

Times of meeting per weel, length of period, time
of day mectings are held, numder of homerooms per school
are the administrative detalls and are shomm in the
following tables.

TABLE IV
Frequency of Meeting

The tendency for frequency of homeroom meetings is
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toward once a weeck. 4 careful check of the guestionnaires
shows that those homerooms meeting every day have the
tendency to call 2 study period & "homeroom” period. It
is good to have the same Ddlace for a study period, dut the
signifiecant thing here is thet no progrem of activities is
reported for most of these that meet every day.

In Table IV, "Frequency of Meeting, as five times
a weck, should not be confused with the fraguency of nine, \
which meens the number of schools that meet five times a
wesks

TABLE ¥V
Length of Homeroonm Feriod

Elnutes per homeroom period Frequency

0 -9 4]

10 - 19 16

20 - 2% ) &)

30 - 3% L

W - L9 3

50 - 59 3
60 « up 26

ihis indicates that there are six others, nosoibly
ten, havine & full period of & little less than & ecloek
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hour besides the twenty-six that have ome hour each wesk.
Thirty-four schools have less than 30 minute periods and
thirty-six have more than thirty minutes. ¢f the 36 that
have more than 30 minutes, 26 have & full hour, The modal
period is upward of en hour,

Speclal classes that give one period a week for the
homeroom program are as follows:

TABLE VI
Special Classes Sometimes Used as Homeroons

L
1l

- B

In Table VI the specisl classes used as homerooms
are included in the number reported as homerooms. This
list of special classes means thet once a week a regular
class gives the time to homeroom amctivities., This is
mentioned here decause it is suggestive of what others
could do who report no place for homercoms,

These four social selence, one remedial, and three
chsmmvmammmm'wmm classes
in the rerular organization of some schools that reported
no homerooms. Representetives are vmt to the student
council end report back to their groups. H. B. Johmson,
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Principel of Bugene High School,(39) nas written in may,
1940, Clearing liouse, "What, Fo liome Rooms?® in which he
explains that they do the work of a hoveroom under another
name. 8ix sehools revorting no homerooms

Only the schools completing the questionnaires are
indieated in Table ViI.

TABLE VII
Number of Homeroom Meetings and Time of Day Tor Meeting

Part of 1l per Z per 3 per &4 Der 5 per
LBy week week week week  week b OYELS
of school

day 26 0 0 0 LS 75
Just

before

noon 35 1 4] 4] 12 L8
During

noon o o o 0 17 17
Just

after

noon 27 11 1 1 58 88
After

claesses sl | 0 0 0 1 2
Between

283 period 15 n 0 0 15 30
Between

536 period 17 L L

E
B b
&
3
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For those mecting once a2 wesk, "just before noon”
iz the most frequent with thirty-five. "Begimning of
school” end "just after noon” tie for the second place
with 26 and 27 each, For those meeting every day, "begin-
ning of school” end "just after noon,” have 49 and A48
respectively. The totals show 28 *lust after noon,” 75
"heginniag of school day,” 48 "just before noon,” 30
"petween periods two and three,” 19 "between periods five
and six,” 17 "during noon hour,” and two "after clesses.”

Although once & weok has thirty-five, the greatest
number just before noon, those meeting five time 2 week
have the greatest number the first thing in the morning
and the first thing in the afternmoon with forty-nine and
forty-eight respectively. These two times '1n the day
have nearly an oqual rating for the once-ac-week grouns
with twenty-six end twenty-seven respectively. The choice
of other times of day was probadly due to some particular
condition in the school or curriculum. For exanple, some
schools that bring large numbers of students in on busses
have to plan their activities all in school time. One
school has the lunch hour for boys and girls at differemt
times in order to get time for the glee clubs. For
example, while the boys eat, the girls are 'having lee
elub., 7Thus other activities must £it into this arrange-
ment, |
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In addition to the seventy-Tive groups meeting at
the beginning of school, forty-eight just before noon,
seventeen during the noon hour, eizhty-eight just after
noon, two after classes are over, thirty between periods
two and three, and nineteen between periods five and six,
there are the groups that sre called homerooms in the
first report that really are classified u roll rooms or
study groups, ete., as showm In Table VIII.

The numbers in Table IV are by schools; those in
VII are by homerooms. From this point on, in the report
of the study, most tabula.ions are by homerooms, The
variety in the nature of the programs makes it more value
adble that way than by a composite report for each school
&2 was used in the first tables. As there are forty-seven
schools having homerooms, when totals are higher than that
it means by hoserooms. '

Table VIX gives the number of groups meeting each
week and the time of day that they meet. In making this
report consistent where a composite report had been sent
in for a sechocl, the number of homerooms in that systen
vas used to compute the total number of group meetings as
¢iven in Table VII.

This table does not include the schools that failed
to check the 1ltems relating to their vrogrem but wrote
what they had. Table VIII gives these,
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TABLE VI
Yarieties of Groups Called Homerooms

Listed in Table VIIX 279 have some program
Roll rooms only 49 reported =s homerooms
Class organization © 10 reported as homerooms

Study room for certain group
{when not in activity) 38 reported as homerooms

Preliminary report 109 no blanks filled

In first report but changed _

to "no homeroonms™ 17 probadly roll rooms

Total 507 called homerooms in the
report of 47 schools

This table shows that of the Lotel groups, 502,
first revorted in the forty-seven schools as homerooms,
only 279 have some program, In other words, organization
is not the present problem in Oregon high schools,

With one more table showing the number of homerooms
ner school, the rest of the tables will be using reports

by homeroom teachers for each grous rather then by schools.



TABLE IX
Eumber of Homercoms per School

gver 25 2 &

Total 57 100

The number of homerooms depends more on the enrolle
ment then on anything elsv. However, the following tabl
will show that there are also oller factors.

TABLE X
Fumber liomes Represented in Croup

For gent
2
20 - 19 10 0
20 = 29 32 32
30 = 39 49 49
40 = 59 6 6
69 = 69 1 A

Total teachers reporting 100
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The seven with groups 4O to 70 are schools reporting
one homeroom for the entire student body, The groups have
ing twenty to Torty mumber eighty-one. Sinee only 100
reported on this item the table shows the central tendency
to be about thirty. The size of school room groups as
shown in Table X reveals a wide range, Sart of this is
due to adding to the groud year by year fron the freshmen
class, so that althoush u teacher follows the same student
the full high school course the personnel will change somew
mt each year with some graduating rnd some edded from
the incoming elass. Seme belleve that this method provides
a better situation for rapid orientetion of mew students.
The schools that are just beginning this system have not
built their groups up to the maximun number which they will
have when all classes are represented in their homercom
group. 7This is one way to begir amall enough for the
teachers to become familiar with counseling practices to
take care of the group as it gradually becomes larger.

This is similar to the family idea for slxz-year
high schools sdvocated by 3‘&1&3,‘36 J in Ohio, descrided
- on page 30, The responsibility for the homeroom program
as shown in “able XI rests mostly with the homeroom teacher
working with the prino'_ip&ls.



Guidance ‘hages

The next two tables have dual applicatior which are
administration and guidance. Table XI deasls with responsie-
bility for homeroom programs and Teble XIT deals with the
reasons given by teachers for having homeroons.

o TARLE XX
Who is Responsible for thé Homeroon Progrem?

Romeroom teacher working with prineipal

Fach homeroom teacher 22 21
Principal 17 15
Committee of teachers 11 b Ly
Committee of prineipel end teachers 11 10
Foon hour activity committee of
students and tescher supervisor 4 3
Frineipal and student council 3 2
Supervisor of homerooms 3 2
2 1
2 1

The number, 3, indicating student council resvonsi-
bility is low, The coumittee of teachers with the princi-
pal, 11, though higher, is low, A word of warnings from
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"Homeroom Activities,™ by Good, is fitting here.
In a few schools the homeroom progras hes
beern abandoned for no other reason than the
lack of direction and guidance, {28:12)
TABLE XX
Teacher$' Reasons for Having Homerooms

%J%f—v

Reouired 3
To make provision for study room 27 16
7o provide astivity period 28 6
To supply counseling and guidence 16 9
To promote intre-rural interests 5 3
To check roll and give announcements 16 2
70 get students to participete in

school affairs 30 17
To provide opportunities for discussion 2 : |
To improve individuals socially 16 9
For class meetings 6 3
To give students feeling of security S 3
70 got students to reaet to school

affairs 3 1
Don't know the re~son 17 A0

There is ¢ large groun uncertain about the reasen
for having homerooms. Some inadequate reasons are: five,
because it 1s required; twenty-seven, to make provision



52

for study room; twenty-eight, to »rovide activity period;
sixteen, to check roll and give emzovmmﬁ. Cpe-half
of the reagons way be considered poor,

Couple this fact with that of the teachers having
considerable responsibility, as shown in Table XI, for the
homeroom aetivitiez and one need is very apparent; namely,
thet the teachers should study the subject with real
professional attitude, All the reasons for having home=
rooms as here given that heve any guidence functions at all
total only 54 per cent of the reasons shown in Table XII.

Reagons for having homerooms were written on the
questionnaire by the teachers., This was not a check item.
It seems significent that no one sugeested that it was a
demoeratic unit of administration. It might be an interest-
ing study to find out students' reactions to the homeroom
programs. ‘

This hes a close connection with the next, Tadle
XIII, the reasons for visits. Teachers with little coneern
for the studenis' guldance bave little appreciation of the
value of home visits,



TABLE XITI
Reasons for Visits

Before units of work 4 L

Discover cause of Tailing L 6 22
Get assistence for known causes 3 g 23
Ald student to make adjustment 11 3 20

Other reasons
Promote better citizenshin
Cet acquainted with parents
Find causes of absence

—Ald demooracy in school
The table reads thet four sometimes visit before

unite of work, four visits more then than other times, and

{4 ot ot

twenty-one never visit home {o plan units of work. The
second iter is similer in sumber, Four sometimes visit to
dlscover cause of Tailing work, six visit for this reason
more then any other, and twenty-two nome for this reason.
“ore visliting 12 donc to get assistance for removing Imown
causes of fafling work, but this number, eigcht, is not
high. The highest number for any single reason given "to
eid student to make adjustment” checked by only eleven and
they indicated that this was only partislly the reason.
This table partially oxplaing why so many grouds
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in Table VIII have no activity program. Sehool affairs
are half the reasons and vhases of guidsnce or Individual
direct personal benefit are less than forty per cent.

7he part of that plan suggented as the newest fea-
ture of guidance as far as Cregon is comcerned is the houme
visiting. 7he number is shown by the Tadble XIV.

TABLE XIV
Home Visiting of Homeroom Jeachers

51 - 100 ‘ L
101 = 200 &

As the number of home visite slmost corresponded to
the mumber ~f visits nade, it was not necessary to put the
Tormer ir the table. Since there were two risits to the
seme home in one year in only four ceses, since -n;umr-
five teachers reported not visiting st all, and sinee the
median for the remaining forty is only three visits, this
entire iter is sigmificantly low,

Since there were only eighteen homeroon teachers
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reporting more than ten visits, and seventy-five teachers
reporting none at all, one might expect to find from ade

ninistrators what other individuals are visiting, if 1t i=
being done. Twenty-four administrators answer as follows:

TABLE XV
Administrator's Reports of Visits

Prineipal and vocational teachers

Health teachers
Others (commercial 1, matlmatics 1)

&
6
beens 6
2
2

According to the State Supervisor of Homemnd
reports are made on home visits by the homemalking teachers
of the state. For thirty-one schools receiving state
money for vocaticnal teaching, one condition is that they
do home visiting. Since this table shows only ten princi-
pals reporting that they have homemaking aﬁd egricul ture
teachers meking wisits, it shows, not that there ere no
home visits made, but that the people answering the home-
room questionraires Imew 1little or nothing of what was
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being done, It moy or may not mean that other teschers as
well &8 vocational teachers might be doing more than was
reported, But 1t does indieate little or no connection
with homeroom plans. The four having most visits reported
were homemalking teachers, as well as homeroom teachers.
The following illustrates (ome of the walue of home visiting.
One teacher had been chosen junior class sdviser,
Heving decided to vislt in the hLomes of her group as fast
as oxouses came up, she found reasons, such as, planning
for the class play, or other class functions, easy steps
leading Into general school affairs and specifiec things
ineldent to the varticular child, Ome boy in that class
apperently not mixing with the rest of the group, taking
very little interest in school work, was called a "neer~
do-well™ by & teaclier who had known him for some time,
Instead of going to his parents and asking why he was
doing such poor work in school, this new teacher plonned
& class perty at her own home, went to his home and stated
that as class adviser she wanted to get scquainted with
all the parents and was going to call on the paremts of
each member of thu elaess, The first response wes, "Kow
what hes "5" done?" When fully assured that there was
nothing wrong but that a party was being planned, and if
the mother wished to furnish something she could, the
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mother offered a large cake and then told how she had
never been asked to serve at P.T.A. As teachers had never
visited them defore, she had supposed teachers were too
goods It was then discovered that the boy was taking fly-
ing lessons evenings and Saturdays, and was eager to talk
on that subject, Kis folks had not allowed him teo play
football. He thought he was ostrecized by tho students,
hen goometry, the subject he wms nearly failing in, was
related to his heart's delight -« alrplanes -~ it gained new
life and almost decane a new subject.

4s his work improved, grades wers better, The
paronts decame very happy. They started coming out to
school affalrs, sueh as ball games, plays, P.T.A., ete,
That spring this pupil's fother umpired most of the loeal
baseball pames of the hich sohool and 5, beecame one of the
indespensable players. In English, vhen the olase wes
writiﬁg original plays, he wmrote a most interesting aire
Plane story. Ee had & fow dates with class mates and had
proved %o be an offlcient slectrieclan and stage manager for
the class play. AT Tirst the ploture given this teacher
was thet S, was pot dopendadble and antirely uninterested
in school work,. DBeocause she was unwilling to fuil hinm and
let the matter drop, an interest in his life was discoversd
Y7y visitirz in khis heme.
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In the matter of keeping records, half the teachers
engwered that informetion about students is kept informe
&lly. 7he other half said that records were not kept
zntmnymtahmimmthat they sre not kept st all
orar;knptrbmlly. “he next question about homeroom
teachers keeplng individual folders, nearly half 4id not
report at all; forty-four sald, "No." A few apecifried
that the main office kept the folders. 7he principels
reported (7€) that elghty-six per cent of the schools have
Smm form of cummlative records. From the report of the
teachers it appears the homercom teachers are not making
much use of tham,

in the next item, "Other Sources of Information,”
is seen the chief dependence of homeroom teachers, But
since so 1ittle use is being made of cumuletive records,
getting the information appecyrs morc important than using
it.

Hiotice in the mext table that although becoming
acquainted with the pupil and learning his femily history
are stressed as major aims for homoroom prograss in recent
literature, the State of Oregon seems to depend mostly on
conduct, marks, and conferences.

Conduct may be a good source of informetion sbout
students, !mt it iz only the a?-artlng point as far as
gulidance 13 concerned,



TABLE XVI
Source of Information about Students

59

Juestionnaires
Conferences
Harks

Conduct

Visits in homes

L7
98
g2
102
23
L7

Since this is the report of the homeroom teachers,
the item “conference” may mean “with other teachers,” as
in the faculty meetings or any with others who may “talk

about” the students rather than conferences with the

atudents.

The number using standerdized tests seems low
considering the number of people that had & chance to

angwer this. In Table XVII, some schools named the stande

ardized tests used.



TABLE XVII
Standardized Tests Used

lieme of test A Frequency
Bindt

Pressey Diagnostic Inglish Tests

Otis Self-Administering Test of Hental Ability
Terman Group Test of Hental Ability

Pinter Advanced Intelligence Test

Fational Intelligence Test

Metropolitan ichievement Test

Stanford ichievement Test

Public School Achievement Test

Iownm Reading Test

Unidentified Tests

ﬁww»uww&*n

There must surely be meny more standardized tests
belng used, But, again, this does indicete the slight
use, by homercom teachers, that is being made of possibdle
available thrial. Very few individual tests are given.
Surely not enough of any kind,

The next phase, of how guildance fits the homercom
organization, or what is the conneetion between guldance
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and the homeroom organization is the method of interviews.
“he important thing to notice in 7Table XVIII is the eolum
"Regular,”

The largest item with failing studente, includes
only about one~-third of the teachers reporting. This may
mean there are few failing students or that there is little
concern of homeroom teachers, Sinee marks end conduet rank
high in the sources of information mbout students, it may
be true that little or nothing is being done about it,
though information is evailable., At least those who do
little, 42, or nome, 4, nearly egqual the number of those
wWho are regular in interviews. Some "suidance consciouse—
ness” 1s shown by “some®™ in high mumbers concerned with
guidence, dlscipline, directine actlivities, conducted in
school time, .

Sinee only thirteen regularly hold interviews with
students, the "eonference” montioned in Table XVI must have
neant teachers' meetings were the sources of information
about students,

With only forty-seven using questiommaires to gain
information about students (Tabdle XVI) and with so nearly
no one visiting in homes, (Table XIV) reports on interviews
as sources of information about students become even more
important, but out of 100 teachers only thirteen regularly
interview all students, forty-eicht ropularly visit failing



students, and so on, as indicated in Table XVIII.

TABLE XVIIX
Report of Interviews

Jdst for "arve interviows-r

Held with students 13 o8 15
¥1ith failing students 48 42 4
Scheduled in main office 1 11 29
Scheduled by counselor & 30 18
Source of data on students g 36 8
Outgrowth of classwork 5 50

Conducted in school time 15 60 5
Condueted at noon ¢ 36 21
Concerned in guldance 2 63

Concerned with diseipline 2 63 L
Personal 1 66

Directing Artivities & 52 3
During activity 8 37 16

Some teachers wrote into the questiomnairs certain
sctivities in which interviews are held, The emount is
ineluded in the last item, The sctivities nemed are as
Tollows: Caesar clud 2, home economies olub 2, gymnasium
2, class nmeetings 2, homeroom period 2, drams rehearsal 1,
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physiesl educetion 1, activity period &, music 2, club
nmeetings 4, snd jJjournalism 2,

The three devices mentioned in Chapter II, page 33,
*individuel conferencus, home visita, end interesting
educational prograns®™ are three major emphases of this
study.

Activity Phases

The following tables show the activities of home-
rooms that describes the mature of their programs. A
quotation from Ross seems & suitadle introduction to the
next two tables,

During the presentation of the prograsm the
teacher should retire into the beckground as
much as possible, but should be cver alert %o
see that the program is presented in such &
wey that it is interesting, valuable, and
keepas rezsonadly close to the plamned outline,

There should be ¢ maximus of pupil activit
both in preperation and presentation. {(71:26



Games, Reereation, Parties, Plenics, Benquets 37
Progrems, Plays, Assemblies, Husic 27
Sales, Comtests, Rallies, Carnivals 13
Cluba, Hobblies, Displays 11
School problems, Leagues, Publications 8

Discussions

The teachers wre to list student planned activities
and what part they consumed of the whole program, Thirty-
seven listed games, parties, pienies, banguets, or re-
ereation; twenty-seven gave progrens, plays, assemblies,
or music, Sales, contests, rallies, or carnivels were
listed by thirteen, Approximately two-thirds were coneern-—
ed with some type of recreation and one-third with school
functions. The amount is listed in Table Xi.

The per cent indlcated by the bars represents the
schools that have the amount of activity listed with the
bars. Tables XX, XXIX, XXIV, X:VI, XIVII, XXVIIf, XXIX,
XK, KT, XACIII, end XXXIV are made up in this manner.
The bars following each of the activity tadbles gives the
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per cent of progrems of that kind as well as the per cent
of schools having that much,

TABLE XX
Per Cent Progren Student Planned

The aotivities planped by students and the next 1list,
those directed by text, are in & sense alike, for it is
the student reaction to materials sugrestes in texts that
give any guidance espesct to this pert of the work. An
understanding teacher can use suggestions of texts at
times needed. For instence, drapatizetions might take
care, in a legitimate way, of a student who wants to show
off. Mmmmemmum
Join in the homeroom, probabdbly more guldance texts will
find a place in this important part of the school strucw
ture, Xoos and Kefauver say:

The homeroom 1s an important part of the
internal structure of the school where the soeial
and the guidance program join, Hatters

progrem
of discipline and socianl conduct of individual
students * « « in more or less systematized



social life in the school are fostered in the
homeroon, (463558)

Texts fitting into this idea are available for
homerooms. Only twenty-five report the use of any. Only
two have real guidence lessons. The other four are reelly
activities that are suggested by some text almost acei-
dentally having guidance functions,

TABLE XXX
Activities Directed dy Text Nemed

: 8 T — e A e O SO
"Guldence Lessons” by indicott
Academic Subject Study

8
Drematizations v 4
5
3
1

Speech and Radio Vork
Panel Biscussions
“One Hundred Guldance Lessons”

Only two mention a spoeial text to direct sotivities.
#ith twenty-thres suggesting some guldance sctivities
directed by regular texts, only twenty-four per cont of
those Tew that reported have more than Tifty per cent of
their program dlrected by text., Iy acRdemic sudjects are
meant clrcses in orlentation or vocational eduecetion
that have become & regular nert of the course of study,
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Table XXII contains bars showing the limited extent
texts are used.

TARLE XXX
Per Cent of Activities Directed by Text

; R AR R

6 255500 m— 18
12 1i=25% 35

g "Hone" O SRS 23

This means thet fifty-eicht per cent of the schools
report twenty-Ifive per cent or less of thelr homeroon
sctivities are directed by texts. Closely allied with
activities directed by texts are those directed by work
books. Only ten are nemed. These are numed in Table
AXIIX. Twenty-four checked some smount (Table XIIV) but
only ncmed the one used,

TABLE ¥XIII
Fame of VWork Books
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Supervised study mey be the activity comnected with
mgawbrkhom,,_ she two that are plamned by teacher or
prineipal are more likely to have some definite cormection
with the immediate school orientation. The other two,
though regular work books in courses in the currieculum,

4o have guldance value as far as the individuwal 1is con.
cerneds

The twenty-four who gave amount of homerco: progrem
directed by work book but do not neme the book may mean
supervised study. The eight per cent that gave the mt
as "mostly” probably do. Some conferences with principals
indicate this fmet,.

Since few of the homercoms reported on this, it
seems o have little signifieance, even though half of
them bave less than twenty-Tive per cent. This negative
vay shows the fact that often appears in thies study; that
' the orpenization is ready for some definite nroerem of
activity. |

TABLE XXIV
Directed by Vork Book

‘mount OF 106 208 30% 404 Per cent

7 "Hone” 30
12 w2 g% 50
3 25 - 12
2 2
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Table XXIV shows that two teachers, or eizht per cent
of those answering, answered "mostly,” but the eighty per
cent of the schools do not use work books more than twentye
Tive per cemt of the homeroom progrem,

It vas the common supposition amomp the principals
interviewed that this study would show the routine dusiness
of checking roll and making snnouncements the chief busie-
ness of homercoms. But according to the mext tadle only
fifteen of the homeroom teachers nemed this eectivity. The
amount is named in Table XXVI.

The weakness revealed is that this unit of sdminis-
tration is not being used to & very great extent in student
body bdbusiness,

TABLE XXV
Boutine Activities Named

Class meetings : 16
Check roll, make announcements
Club elections

Tieket sales

Student council business
Discussion of student business

ww o b &

These activities did not take over Tifty per cent of
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any homeroom program, (Table XiVI). Over half the home-
rooms had ten per cent or less, It may also mean that
student business is teken care of in some other fashion,
probably less demoecratic. Fretwell's(27) way is outlined
in Chapter II, pvage 2l.

TABLE XXVI
Per Cent of Program Pusiness Routine

Zrequency MAmount Of 105 20% 30% 405 50% Fer cent

L TSome” e 7
21 lﬂlor ;.;qa 52
9 5=25% b5 3
6 255508 s 10

Only half of the homeroom temchers filling out the
questionnaire attempted any estimate of the part of their
programs given to business routine,

The part of the program observing speeial days
included the activities connected with Christmas. FPree
paration snd presentation of a program was named by
slightly under three-fourths of those naming the amount
of time spent according to Table XXVII. Distribution of
Christmas baskets was & mejor project in two schools.



TABLE XXVIX
How ¥uch of Progrem Spent Observing Specisl Days?

33
R

T ]
5 255m50% o 10

Half the homerooms did not check this item at all,
Slightly over three-fourths have ten per cent or less,
Apperently special days are not a strong determining
factor in making homeroom plans,

Although voeational guidance has received the major
emphasis in guidance discussions and practices according
to the reports of the High School Principals issocistion
(65), thirty-seven of the twonty-seven that checked this
item say nome of it has any conmection with homeroom Dro-
grams. It would appear that the guidance aspect of home
rooms are not apperent or at least apprecisted by the
homeroom teachers. 7his is one of the problems relating
to homeroom orgenization that Brand(65) reportes, saving:

The opportunitics of the plan are not often
appreciated by the advisers. (65:158)

Eighty-seven per cent of homercoms reporting have
ten per cent, or less, of vocational guidance and only
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one school reported over twenty-five per cent of homeroom
orograng concerned with voeationsl guidance,

TABLE XXVIII
Yocational Cuidence

B heest m— 3
-
1 Above 25% o L

Cther pheses of guidenmee as personal interview and
personal problem discussions also have no one reporting
more than tuwenty-five per cent. |

In Table IXIX over three-fourths have five per cent
or less, and Teble XXX elghty~two per cent report one-
tenth or lees of the programs concerned with personal gulde
ance in the two ways named ir the next two tebles.

TABLE XXIX
Pergonal interviews

0% 106 205 305 Low

frgquency _ Amount 2
3 "Tone" e sarnms : 39
12 "Some™ o - 30

1L 5% or less -~ SO ~
11 252 2

ey
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These two tables show there is even less personal
guldance than voecational guidance.

TABLE XXX
Personal FProblem Discussions

Irequency  Amount
Rmﬂ

A few less than half the homerooms Tilling questione
naires checked this item ét all.

The report of the 1940 High School Principels
Assoclation gave one of the problems relating to homeroom
orgenizetion that soclal activities sre liable to over-
balance serious discussions. In this study only half
the homerooms checked any amount at all, Only ten per
cent said over one-~fourth of their progrem was comcerned
with socisls and emtertazmis. lable XIX, activities
Planned by the students, shows three-Tourtha of the
schools paming socials and entertaimments. But accord-
ing to the following table the amount does not seom

excessive.
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Freguency  Amount ]
21 " Some™ 37
16 105 or less oeeerrmee 30
13 10%=25% 23
6 25%.5% P 10

Another phases of social activities is the noone
hour activities. This is one place the homeroom con-
nects best with the activity program of the school, The
activities named were intre-murals 13, ping pong and
table games 8, physieal education department 4, »lay
practice 3, slides and pictures 2, Only twelve homeroom
teachers have anything to do with noon activities.

Teble XIXXII shows the amount of their progrems
they use this way,.

TABLE XXXIX
Progrem of Noop-hour Aetivity

A .

4 1Hm5% 25
6 57=10% 3¢
2 s J——— e

One-halfl of these have five per cent or less, none
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g0 over one-fourth.

The next table is concerned with the number using,
and the amount of program concerned with, the discussion
of school problems. Although eighty-one per cent have
less than = tenth of their progrem used this woy, more go
over one~fourth for this ectivity than did for vocational
and personal guldance., Probably these school problems do
not all pertain to eduweational guidance, How to study
was pamed in another place as the big school problem.

School forums are apparently not a very common
practice of homerocoms in Oregon.

TABLE XXXIII
School Problems Discussions

A comparison of the number discussing school proe
blems with the mumber discussing personel problems, shows
elghty-one per cent in the former, and ten per cent or
less in the latter. |

nly one-fourth of schools reported os the item
thet presumably would be the chief interest of homerooms.



TABLE XXXIV
What Per Cent of Program to Check Hembers?

6 “lone” 12
4 "Some” L 11
23 10% or less 65
2 105m155 6

Only one~third of the homerooms reporting checked
this et all. With eighteen per cent having none, and
ninety-four per cent bhaving ten pver cent or less there
does not appear to be much confusion about howeroore and
roll rooms as some have suggested., ¥o one named more
than fifteen per cent of homercom activity concerned this
way., Frobably the omes that would have marked this a
high per cemt are those named in Table VIII while these
are from those named in Table Vii.

o one thing named as the concern of homerooms
seems to dominate a wery large number of homerooms or to
a very great extent in any one.

In relation to other phases of school work, Erand's
report !53] to the 1940 migh sohool Prineipels Association
says five things are based on this study and could also
be repeated about the senior high schools,

1., It is a funetional unit in the student body
association,



2¢ It is a convenient administrative unit,

3+ It supplements vocational and edueational
guidance of eclass work.

4s It is the foundation for the interscholastiec

athletlic progrem.
5« It is an important part of a broed activity
progreme. (65:57)
But the per cent to which it is being used justi-
Ties the repetition of another statement of Brand's which
was ussd here once before:

The opportunities of the plan are not often
appreciated by the advisers. (65:58)



CHAPTER IV
SUESIARY AND CONCILUSIONS

Oregon may not bhave gone very far in capitalizing
the homeroom possibilities in the direction of guidance
funetions, However, it would seem from this study in
comparison with other studies in this state of a similar
nature that a productive growth and heslthy development
are evidenced. Although the teachers have, in a limited
way only, seen the need, there is & growing sense of a
need Tor a broader activity program and & better distrie-
bution of guidance responsivility.

This study, to find out if Cregon high schools
are organized in proper units, und to diseover the needs
of the present time, was made in the high schools having
five or more teachers, Portland excepted. Using reply
cards snd questionnaires, eishty-three per cent of the
schools reported, Of the schools with less then 200 en-
roliment, the ratio of schools that have homerooms to
those that do mot is eight to fifteen, or & trifle over
onie~half, In those with emrollment tetween 200 and 500,
the ratio L1s nineteon o seventeen. For schools above
300, the ratio is eighteen to six, or three times as meny
have homerooms &s do not,
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Sinee most of the schools not having homercoms
are the smaller schools, the chief reason for not having
such may be that they bhave not been needed as an admini-
~ strative device, and that the guldance function has not
appeared.

The high schools of Oregon seem organized in the
proper units to capitelize the homercom possibilities.
Four specific cuestioms have been considered.

The first is concorned with the sslection of groups,
The regular way is to use classes or divisions of classes
that are used in sublect matter groups. The use of
sections of social sciemce classes is the most popular,
Some use sectlons of English classes since most of the
students take English worlk,

The second question concerns the size of the groups.
This 1s partly determined by the punmber of available
advisers. In the smell school where the prineipal has
all the guidence responsibility, the size of the group
depends on the enrollment, since all the students are in
one homerocm. In seven schools reporting their respect-
ive homerooms, the entire student body mede up & home
room groudP. ILightye-one per cent of the groups reported
twenty to forty lm their homerooms, Of these more then
one-halfl had thirty to forty in each homeroom. Theo



central tendeney seems to be about thirty,
MMMWWMIQthmmM
time for meeting includes lemgth of period, meetings per
week, and the part of the day for meetings. Twenty-six
reported sizty minutes. 7en reported thirty to sizty
m\,mewnmmmmwmm
Inmtotim»mrm.mmcymwba
toward once e weelk, There seems to be & growing tendenoy
to use the activity period once a week for homerooms.

. Bummctthemhmlst&thwnﬂmtmwmm

rollroom end homeroom, there is a tendency for more home-
room periods to be first in the zorning or Tirst in the
afternoon, Yor those meeting once & week just before
noon is most common,

in proper units is, What iz the commection between the
homeroon unit and the brosd activity period? In thils
study only three mentioned student councils having suny
responsibility for homeroons,

Although there appear to be only a few student
councils based on homercom representation, some princie
pals have indicated a desire for some gsuch plam,

At this partieular time with hizh sehool teachers
80 keenly alert to the need of incorvorating as ruch
democracy as possible in the schools, not only for its
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Present value to the students but also as a means of
teaching in the most potent memmer the true meaning of
this mueh talked about "democracy; homerooms offer the
answer,

filgh school students resent dictatorship. Student
Myommmupummmﬁmﬁmm»
and the officers eleeted by the student body offer the
best unit for a broed activity mrogrem. The homeroom
representative »roverly euided prevents the resentment
that comes from the temcher stopping in.

Another comnnection between this wunit of organiza-
tion and a broad activity program 1s that if this m.—
room meeting held once a week at the activity veriod is
properly hepdled by student committecs as well as other
student leaders, there will bde a better chance of making
the activities delong to everyone tham is nossible where
teacher sponsors earry most of the respansinhility of the
activities and rether vio with each other to work their
Program in and interest the certain few students that
always excel,.

Feeping and unsing sumulative records is rrobably
the commecting link between individual neods apd ftting
into varied school needs, Although duplications are
unwise 1t is better to have some records really funotione
ing though there is some duplieation than it is to have



one perfect set which is not used.

In reasons giver by teachers for having homerooms,
only three per eent mentioned "to promote intra-mural
interests,” only one per cent said "to provide oppore
tunity for discussions,” but seventeen per sent dld sey
“to get students to psrtiecipate in school affairs.” Hine
mmt@n%m'%m&ymmma-
ance, "

It is en alarming fact that teachers do not realizs
the guldence possibilities., 7his fect and the one that
‘student plammed activities” do not have a large part may
msmm@raumwmmmmmu
of thie state. As new techniques are discovered and
Mmtoommmmrmmnﬂnwmﬁm
as it has in other states.

in consideration of the need of homercoms at the
present time, & summary of the phases of sctivities has
beon made. Student planned activities, texts directed,
and work books directed each heve the tendency to take
twenty~five per cent, or less of the progranm of homeroom
adtivities, OF esch of the following the tendency is to
take ten per cent, or less; school business and routine,
observing special days, voeational faldance, discussion
of school problems, discussion of personal Problems, and
soclal and entertainment,
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The amount of student-planned ectivities is so low
that it seems to indieate part of the reason homerooms
are not having more of the lest six items showing ten per
cent or less, Some principels irterviewed have the idea
thet homeroome are "good for junlor high schools but
senior high school students have outgrown being told what
to do." The trouble with that philoserhy is that successe
ful bamerooms for senior hizh schools would delegate more
and more activities Yo student comittecs and teachers
would stay more in the backgrovnd,

To be the director instead of diectator in such &
large per cent of activity as seventy-five ver coms will
require three things; personasl interviews, wisiting in
the homes, and using the aveilabdle cumulative records in
the sehool. The centrel tendency, (775 in this case) is
Tive per cent or less in persopsl interviews. Seventy-
five of the homeroom teschers do no home visiting. Only
eighteen made more than ten visits. In the matter of
using systematic records, one-half the teachers report
that Information on students is kept Informelly. On the
question of homeroom teachers using individual folders
nearly one-holf did not report; forty-four said "noe”
Only fortye-sevon rerorted use of questionnaires to get

information on students. 4 few speciffied all information
sas ridd In the office,
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Of course no wholessle assigoment of tasks to the
teachers would work out, IPut moving slowly, qualifying
teachers for these new responsibdilities, the general
assignment of resvonsibility in guidance work should be
a2 goal to work tovard,

In respect to the importance of home visiting, 1t
hes been noted that two who were home economics teachers,
as well as homeroom teachers, remarked theat in addition
to the vigits requlred as home-making teachers, twn a year
for every studont they have, they meke one visit a year
as early in the school torm as »ossibles, to every home
represented in their homeroom eroupa. This would lead
one %o think that be gees value iIn it, if after the re~
quired amount, they go further., Some peorle argue that
home-making temchers should wvisit, dut that it iz not
only unnecessary but impossidtle to require or expsoet other
teachers to visit in homes., Is this not assuming thet sll
we tesch that ties into the homes' interest are the voeca=-
tional subjects? If we are not assuming that parents are
interested only in cooking and sewing and farming, sre we
not assuning that other thinge if as much impozjtanae, or
interest to parents ere tausht by veople hevine pore
psyehie inzight to ruess ahout the peodle they teach?
Surely the vooationol tenchers have access to the seme

tests, measurements, guestionraires, marks, conducts, and
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other means that regular teachers rely upon sufficiently
to inform them about the needs of the students,

It will not havper nll at once, DPut in other sta-
tes evidenco is accumulating proving the wvelue of home
visits. In our state voeatiopal teachers voluntarily
visit In more homes than recuired in their courses because
of its values, Prineipals ecsn zet thelr teashers te study
into this guestion., When they are convineed, and volune
tarily take up the work, necessery training in tochinques
will naturally be sourht,

Home visiting should be a coonerative movement to
accomplish the most good, Some say it 1s Impossibdle to
expect every teacher to visit in homes because all eannot
successfully do 1t. Let us look again at home economies
teachers sinee they are all expected %o 4o so. From the
standpoint of salary obtained ome look at the state dirse=
\ tory shows that people are willinz to pey the home-making
teachers more. I this hicher salary is due to their being
more efficient end the omes who do not have what it takes
to contact perents are sifted out until it is necessary to
paf more, may not teachers of other subjfects laok to the
hame visiting? A

If homercom teachers were chosen on the basls of
experience and proved ability to deel with people as well
@2 books; if homeroom divisions are mede on the basis of
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every siudent in some one group; could there be any more
ecopomical administration of this function of the school
than throueh expecting every homeroom teacher to visit
every home in her homeroom group? Some trading or group-
ing with other teachers mipght oceassionally de advisahle
for ecomomy of offort, time, and monoy,

Goling ope step farther than expecting every bhomee
room teacher to visit at least once & year each home
represented in the group, the writer sugeests that the
seme should be expected of every class svomsor if
advisers are chosen on that basis, and each teacher of &
guidance section or social living class where these are
uged in place of homeroom grouns for renresentation on
the student council. ZXmeh ghould contact SVETY HOME I'Sw
Presented in his groun.

There seems to be potential orgenization for home-
rooms, and en awmkening consciousness of need of this
type of puidance.

Vocational education hms led the wey showing the
value of home visiting, Marther coodinating education,
other teachers should have the same reguirements in home
vistiting,

At the present timo, demoerncy is being envhasized,
The present time seems very opporiune for a substantial
growth of homerooms in Oregon high schools both in number
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and quality, because of the attitudes of the prineipals,

7he increased reguirement of hours Tor teaching

credentials and the nower offerings of the tescher train-

ing schools in studies of psyehology and student nature
as well as in aétiﬁty programs indicate that teachers
will be detter prepared for home visiting and other home
activities, Eoth Oregcxg State College and the University
of Uregon are offering courses in Planning the asctivity
progroam of bhigh schools. -

 Recommendations:

1.

2

Ze

Se

Gu

That more teachers of Oregom hish schools continue
Yo study the subject of homerooms from a profes-
slonal »oint of view.

That more democracy be nracticed in the high sehools
by using homerooms as & broad Toundation of the
activity program and &s the unit for representation
on the student coumeil.

“hat each homeroom teacher visit in asch home Tow-
Presented in her group.

That in home room setivities more forums be Titted
around school asituations,

“hat more use be made of Individual records, using
student nelr in keeping cctivity records,

That teachers having studied the underlying philoso-
Phy of homerooms would share the responsibility
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with the orincinal and share the activity direct-
ing with the students,
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Appendix A

Copy of reply card.

Dear Sir:

In my study on guldance from the standpoint of
homerooms in high schools of Oregon, your school
has been chosen as representing a certain size or
type of school., In order that the sampling be ade-
quate I am asking the schools that are willing to
cooperate in this survey to return the enclosed
card properly filled out.

Findings of the study will be made available.

A prompt reply will be appreciated.

Yours sincerely,
Marjorie B. Votaw

---‘-------------“Q---*--

" (Fome of Tigh sehool)

Are you willing to cooperate in the study of
guidance in the high schools of Oregon? Yes. No.

(Cirele one)
How many homerooms in this school?
A personal letter from the principal will be appre-
clated if any problems of yours, or opinions of
trends or needs that should be included in this

Send blanks for use in this school to:

— G W ——— — —— . —— Gn S G- e - W -



Appendix B
Copy of letter to prinecipals,

Jacksonville, Oregon
April 15, 1941

Dear Sir:

Since you have returned the card indicating a willing-
ness to cooperate in the study of guldance through the
homerooms, I em here enclosing the balnaks for each of
your homeroom teachers as well as for yourself, Each
blank is to be unsigned and mailed separately.

Each may use the back of the blank for any additional
information where questions do not it the situation.

The purpose of this study is to discover the practices
and trends in homerooms with reference to guidance in
the high schools of Oregon. We wish to discover the
most practical, desireable, useable devices, A summary
of the findings will be available to you,

The section marked "T" need not be filled out by the
administrator. The section marked "A" need not be
filled out by homeroom teachers,

A prompt return of the blank will be appreciated.

Yours sincerely,

Harjorie B. Votaw



Appendix C
STUDY OF HOMEROOMS IN OREGON

Bame of school Timspermktorhmarm?
{Cirele length a:"' tTme to dasaribe your

0-9, 10-19, 2( 30-39 50=-59 .
umlea' th; time ' ' cormspoaé.n to your home-

meeting,
Bog:tmmg of school day, During noon hour,
Just before noon after noon, Last period,
namenpenmianaz. 2 and 3, 3 end 4, 4 and 5,

Indicate "Most", "Part”, or "Nonme" for the following
reasons that mateh home viaﬁ.tiaawe' If another reason
is prominent rill in same below.

Before units of work to plan project.
To discover cause of failling work.
wmm«mmmﬁwumm
go aid students mking wrimlt ad justments,

o .

Ts mmmwwmmmp?
How many homes do you visit per year?
How many home visits per year?

Is information gained by home visits of other teach-
ers available to homeroom teachers and counselors?

. How many homes visited by other than homeroom
teachers?

Emmyhmﬁ'sitsmteacmw S
teacher? (fame of position)

Are records kept informally by homeroom teachers?
- informelly by counselors and advisors?
-~ in individual folders for each student?
-~ goncerning studentd asetivities outside of m
- later checked with follow-up of graduates?

Circle sources of information about students:
Questionnaires, Conferences, Marks, Conduct,Visits
in homes, OStandardized tests, (Mention any other).
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Appendix C

Are interviews - (R, 8, or N, for "Regular", "Some",
and "Never").
Eﬂild with all atgdaﬁts?

ith failing students?

Scheduled by clerk in main office?
Scheduled by counselor?
Source of data on students? _____
Outgrowth of class work?
Conducted in school time?
Conducted during noon hour?
cmdnc;od during some acti
Name of same?
Conecerned chiefly with guidance?
Directing activities?
Conce~ned with diseipline problems? ,
Personal problems?

Describe the nature of your program by indicating per
cent of time in homeroom spent per week in the following:

Activities plamned by students? _

ame some)
Aetivities directed by textbook? L
Activiti directed by workbook? W 4
es
Tifame some)
— Routine of organization and business? _ _ __ __ s -
~ ' some
—. Observance special days, weeks, ete? _ L.
Thiame some)
. Yocational study? _ _ _ _
Twhat DPlan is used?)
— Social and entertaimment? __ _ el s T B _
‘ {Wniech ones?)

— Cheeck up members of group?

— Personal interviews?

—.. Personal problems discussions?

— Discussion of school problems, as, "How to Study"?

— Program of noonhour activities?
Use the back of this page to enlarge on your program

H.{m feel this questionnaire does not cover your situ-
ation,



Appendix C

Who is responsible for developing the homeroom program
in your school? Circle proper number:

1. Principal

2. Coomittee of teachers

3. Combination of 1 and 2

L+ Homeroom teachers together

5. Bach homeroom teacher

6., Homeroom teachers working with prineipal
7. Any other (Neme same)
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