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THE ACADEMIC ADVISER OF STUDENTS
IN OREGON STATE COLLEGE

CHAPTER I

INTRODUCTION AND PURPOSE

Statement of the Problem. There seems to be a

common tendency to treat the advisement of college stu-
dents solely in terms of scholasticism, courses, or
academics. This function is necessary but fails to
give due emphasis to the individual student and his
differences. Furthermore, such a mechanistic approach
is out of keeping with the Oregon State College inter-
est in the stﬁdent's personal welfare 2s stated in the
Catalog (19, p.87): "The totel experience of 2 student
while attending Oregon State College should result in
satisfactory growth socially, emotionally, and educa-
tionally."

It is felt by many students of this problem that
the limited staff approach is caused by several factors;
some of the more apparent of which are: lack of time,
lack of interest in students, lack of vision, diffidence,
and channelization of the staff member's interest in his
own academic area.

Decentralization, with 1ts implied lack of campus-
wide line authority, introduces anggher problem in advising



students. This type of administration makes it difficult
to establish any prevailing procedure through the use of

directives. At present the actions taken by the schools

and divisions of the College, regarding student personnel
problems, come from internally felt needs or through ad-

ministrative persussion.

Because of such flexibility, and Secauso of the
large numbers of administrative and staff people involved,
future action taken by the schools and divisions will con-
ceivably rosult in increasingly effective solutions to
the problem of individual guidance in the College. The
various schools and departments will undoubtedly improve
the training of their student's advisers. This will only
take place when it is commonly recognized that there is
more required of the adviser than an ability to interpret
the Catalog.

Purpose of this Paper. There is a three-fold object-
ive in writing this paper: (1) to review the present status
of the academic adviser of students in the College, (2) to
broaden the instructive base and thus improve the fune-
tioning of the academic adviser, and (3) to make such
recommendations ss seen properly deducible from the mate-
rial presented. (The term, academic adviser of students,
being rather awkward, will hereafter be replaced with the




term adviser or, for greater clarity, student's adviser).
The fulfillment of these purposes will first show
the adviser's relationship to (a) the philosophy and or-
ganization of the College regarding student personnel
work, (b) the student, and (e¢) other staff members,
Socondly, this paper will present to the adviser a con-
copt of the size and expansiveness of a field which is
now known as Life Adjustment Education.
It is hoped that, as the student's adviser gains
a greatgr undergtanding of the problem involved in more

complete and effective advising, the advisory program

will better assist students to arrive at their own factual,

satisfactory solutions of thelr numerous problems.




CHAPTER II

PERSONNEL COUNSELING

The College Personnel Program. There has been

increased pressure by faculty, students, and parents to
improve the quality of student advising on the whole
campus. There has been some effective personnel work
done among many students by several schools and divisions.
For the campus as a whole, however, student advising has
been uncoordinated, incidental, relatively unplanned, and,
in many instances for the student, ineffective to the ex-
tent of wasting his time, money, and effort.
To aid in improving the present situation the
position of Personnel Coordinator was established and
the Personnel Council was created.
The office of Personnel Coordinator was established
July 1, 1948. The position is described in the Catalog
in the following words (19, p.87):
The Personnel Coordinator is primari-
ly responsible for campus-wide academiec
guidance, for coordination of the various
student personnel agencies of the insti-
tution, and for assisting in the promotion
of an efficient student personnel service
in each school or division of registra-
tion. The following personnel groups work
in cooperation with and under the direc-
tion of the Personnel Coordinator; Head
Counselors, Testing and Counseling Bureau,

Clinical Services, and Academic Deficien-
cies Committee.



As the statement 1s comprehensive and self-explanatory no
more need be added.
The Personnel Council was activated September 1,
1949, in order to promote an ",.eficient student person-
nel service in each school or division of registration,
as well as for the institution, and to coordinate the
various personnel agencies of Oregon State College" (19,
p.87). The personnel functions now being performed on
the campus deal prineipally with six student personnel
problems (26, p.l):
b) orientation in college;
¢) elimination of waste through straight-
ening out potential failures, disci-
plinary, and other problem cases;
dg curricular guidance in college;
e) preparation for life after coliege;
and
f) research to improve methods of hand-
ling the proceding major problems.

The Council has taken for its field of activity the above

a§ admission to college;

problems., This organization works through and with the
Personnel Coordinator for the campus.

The deans of men snd women continue to be "..avail-
able for consultation on /The student's/ personal prob-
lems" (19, p.87). This function will not be supplanted
but supplemented according to the present plan.

The head counselors "..are appointees of the deans

of the respective schools and asre responsible Jointly to
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the deans and to the Personnel Coordinator for the person-
nel program in their respective school organizations"

(19, p.87). These head counselors are functioning in the
following: Lower Division, Science, Agriculture, Business
and Technology, Ecucation, Engineering, Forestry, Home
Economics, and Pharmacy.

It 1= the usual practice for the head counselor,
with the consent of the dean, to choose the faculty mem-
bers who shall be the student's advisers in the school or
division which he represents. The adviser and the prob-
lems attached to his work will be discussed in Chapter III.

The head counselor also works closely with the Aca-
demic Deficiencies Committee whoée function is to be
(19, p.88)

«..Tesponsible for the administration of
the regulations of the State College
governing student scholarship. The com-
mittee is in close cooperation with the
head counselors, attempts to learn causes
for poor student accomplishment, and pro-
motes policies and procedures deemed
advisable for improvement of scholastie
status of students in general.

Another item of student personnel work in the Col-
lege is student placement. The Catalog states (19,
p.88-89) that placement is the concern of the general
faculty and, particularly, of the dean of each school.

Each school is expected to keep close contact with the




professional flelds for which its graduates are prepared.
Teacher graduates have a special service through the
Teacher Placement Service (Ib., p.277-278).

Interim monetary needs of the students are those of
self-support (19, p.93-9h),$ Students are assisted through
the Student Employment Bureau and the Loan Funds (Ib.,
P»95-96). There are numerous scholarships and fellowships
available to those who are able to fulfill the require-
ments (Ib., p.96-99). There are also honors and awards
granted, of which some are monetary (Ib., p.99-103).

Faculty-student committees are provided (19, p.38)
on Student Life, Student Housing, Hoalth and Sanitation,
Religious Education, and BEduecational Activities. In addi-
tion to these comulttees there is the Student Employment
Bureau (see above), the Student Health Service, the Stu-
dent Loan Fund (see above), and other agencies devoted to

student welfare.

The Problem of Advising. Most students, having 101‘1:1L s
an environment to which they were accustomed, are placed 3.~ .
in new and unfauiliar situations. BEven though these stu-
dents are approaching adulthood and usually accept their
developing responsibilities, their many, and individually
important, decisions must be founded on facts.

The College has, by implication, comuitted i1tself
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to make such facts available to the students by these words

(19, ».87):
Primary responsibility for student wel-
fare is shared by the O0ffices of the
Dean of Women, the Dean of Men, and the
Personnel Coordinator. Student welfare
includes personnel services, student
living, social and activity prograums,
loan funds, scholarships and Tellowships,
and honors and awards.

In the opinion of the writer, the responsibility
here established is not being adequately fulfilled. The
result is that mueh unofficial’ and irresponsible advising
is done by the students. Students need much information
and they are going to seek 1t; it should therefore be well
prepared and made available f rom the only source of this
information: the College. Advice from other students
might not be so generally sought if students were able to
come to some staff member whom they knew to be (1) inter-
ested, (2) adequately prepared, (3) professionally equipped,
and (4) who was provided the time to do student advising.

Hany instruetors have found it much easier to teach
subject matter than to teach students. MNany instructors
are able to ignore the individual differences, or life
adjustments, and the peculiar needs of each student, Stu-
dent advising often consists solely in making out a program
of studies, Without instruetion, indoctrination, or suit-

able assistance in seeing a deeper and broader meaning in




student advising it will probably continue on this level.
It is entirely possible that part of the 65% of entering
freshmen who do not graduate may be salvaged through the
establishment of adequate student advising.

The writer feels that non-graduating students are
not treated in proportion to their importance as indicated
by their numbers. Those undergraduates who arrive unemo-
tionally, or with soclally approved emotion, at an intel-
lectually logical and acceptable reason for leaving the
campus do not here concern us. For the failing students
there are no accepted, standardized, nor proven procedures
utilized by the schools and divisions of the College to
ease the shock of fallure, to provide public-relations
exit interviews, or in general to assist the student to
readjust his life's plans, At the present time, from
3 to 4% of the failing students may be offered, through
the Office of the Personnel Coordinator, in cooperation
with the student's school and under certain documented
conditions, a terminal program. This program is indi-
vidually set up for each student. There is no procedure
established whereby the terminsl student may receive a
certificate of achievement or other recognition upon
completion of this program.

In returning to consideratioﬁ of the staff, there

are attltudes common to most staff members regarding
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increased student advisory activity. These are well stated
by Erickson end Smith (6, p.209):

1, Fear that the development of a guid-
ance progrem will tend to imply erlt-
lecism of what the school has already
been doing

2. Doubt of their ability to carry out
these new responsibilities

3. Fear that the new program will mean
more work - records to keep, ete,

. Reluctance to depart from the estab-
lished routine

5. A tendency to regard the guidance
program as “another fad"

6. Uncertailnty about the attitude toward
the guidance progran.

These disturbing factors must be considered carefully.

Cowley has given further emphasis to the important
relationship between college staffs and the students (3l,
p.18-19):

Many professors have forgotien the
animation and romance, the self'-enlarge-
ment and self-realization which student
life has meant for most students. To the
colleges in this century have come vast
hords of students hoping for broader and
deeper intellectual range as well as for
invigorating social relations, but in
their search for the more abundant 1life
they have found little help from most
faculty members. ... Meeting such disdain
if not condemnation, students returned
like for like and frequently apprailsed
their professors and all thelr ways with
something less than enthusiasm, ... As
freshmen they entered college starry-eyed
and impressionable, bursting with zest
for living, ripe for rich, loyalty-com-
manding experiences; but few of their
instructors had the gift of making the
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intellectual life vibrant and appealing.
«s+ Faculty members have not been inter-
| ested in the kinds of self-realization
| which youth demand. ...

when/ ... reorganization has
been consumsted will it be possible for
-the colleges to provide students with
the opportunities for the wider-ranging,
more socially valuable kinds of self-
realization which basically they seek.
At present faculty members are under-
standably absorbed in their own profes-
sional concerns, and thus they remain
blind to student needs and to the social
upheaval in American life which has made
the college the cynosure of youth, This
has produced a cleavage between the ad-
vertised intellectual purposes of higher
educaticn and the powerful subterranean |
dynamlies of students. This seems to me |
to be tragic for students, for professors |
vwho should be continuously revitalized by |
the enthusiesm of youth, and for American |
soclety. We must recognize that both the
intellectual goals of the faculty and the
human-relationa objectives of the student
have validity.

The kinds of self-realization which this guotation des-
eribes can only be gained for and by the student through
| a careful analysis of himself and his needs toward which
assistance is given him by his adviser.
This discussion of advising very naturally leads
to the question: "What is guidance?" Mathewson glves
the following deseription (1l, ».120):

Guidance is the systematic, professional
process of alding individuals in

their choices, plans, and adjustments, in
undertaking effective self-direction, and
} in meeting problems of personal living

| related to education.




There are two different approaches to advising stu-

dents, These are the directive and the non-directive

techniques (35, p.104):

The directlive method would define coun-
seling as & process of passing on the
accumulated wisdom of the counselor who
analyses the student's problem and gives
advice. /Williamson.,/ HNon-directive
counseling i1s defined as mutual advising,
a permissive relationship which allows
the individual to gain an understanding
of himself and to take positive steps in
the light of new orientation recelved
through the interchange of e xperiences
and opinions. [ﬁbgers.

Much college advising has been of a directive nature but
it is hoped thet advisers will be able to get a broader
understanding of their position of responsibility as
educational leaders and be better able to use a combina-
tion of the directive and non-directive techniques.
There are three main levels of advising and it is

necessary for us to come to this realization. These are

(35’ P-]-O?):

(1) Simple counseling, which is largely
factual. Each teacher should be a coun-
selor in problems related to his field

of teaching, Counseling is a part of good
teaching. Iiuch of this counseling may be
directive. (2) Semi-professional coun=-
seling, which covers the gamt of problems
on which the individual may need informa-
tion and guldance. lNMany counseling sit-
uations involve problems of adjustment,
not psychoneurotic in character, which
require semi-professional skill. Teachers
with an aptitude for counseling can be

12
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trained at this level. A college often

will train a selected group to engage in

this level of counseling, which combines

the directive and non-directive approzch

according to the degree of student matur-

ity. It is often a mistake to throw an

individual back on his own resourcss when

he needs the benefit of the wisdom and

greater experience of the trained coun-

selor. (3) Professional counseling. ...
This is McKinney's contributlon and very clearly sets
forth the area of operation of the college adviser. There
is much detail accompanying the third level which is not
pertinent here. It 1s sufficlent to say that the staff
person who advises will be busy 1f he fulfills the require-
ments of the first two levels. It would be wise of him
to recognize his professional limitations and the danger
to the student, as well as to himself, if he ventures into
the area reserved for the professional counselor. When
there are indications that a student needs professionsl
services then the adviser must call on the techniecal or

2 |
Cllnical Services of the College (see pg.2§, this paper).
The functionsl aspect of the head counselors! work
is important to the adviser; it ls therefore here presented
as practices in a sehool znd in & division. These two
were chosen for illustrative purposes and slso because of
the differences in theilr advisemental organizations.
In the School of Forestry the Head Counselor, Dr.

McCulloch, has instituted a definite program of inviting
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people from varlous schools, departments, and services to
address the staff for fhe purpose of instruction and for
the gaining of techniques such as; how to construct tests,
the interpretation of Test Bureaﬁ results, the services of
the different schools, ete. The thought back of this pro-
gram 1s that if a men has the right philosophy toward the
student he will advise well. In addition to staff meet-
ings he sends out 1ntentionalli transitory materiels in
the form of memoranda. This instructional material is
not supposed to be filed; the purpose being to avold fix-
ing a developing program.

The Head Counselor for the Lower Division of the
Liberal Arts, Dr. Parks, has a different approach (23).

It takes the form of an eleven page "ilemoranda to Advisers,"

and is used as a basis for group talks, for discussion,
and for reference. He takes groups of about ten staff
members and conducts in-service training. Department
heads take no more than five students for advising and
other staff members take about ten. Dr. Parks acts as a
personnel counselor as well as the supervisor of advisers
in the Lower Division.

This "Memoranda to Advisers™" is a good example of
the instructive and reference material needed to meet the
requirements of Level 1, described on page twelve of this

paper.

T T
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Dr. Parks feels that the crux of the problem of ad-
vising students is three-fold: (1) it is surprising how
little the advisers know as to student-advising needs, (2)
advisers see students so few times, for advising, that
they seldom know the students' problems unless the stu-
dents themselves become problems, and (3) the students!
shyness and fggr of being called in to see the adviser,
are serious matters. To reduce this shyness and fear Dr.
Parks suggests that students be invited to meet the ad-
viser in his office as a friendly means of getting per-
sonally acquainted., He feels that the most important
question is: "How can advising of students be improved?®

In regard to the phenomena of student shyness and
fear, an explanation is this: one of a youth's most im-
portant continuing experiences is that of obedience to
personalized authority. At college he is away from his
family's authority, often for the first time. He there
comes into contact with the unaccustomed impersonal zu-
thority of the college. This new type of authority has,
for the student, unknown power characteristics; therefore
it is to be feared and avolded.

College-wide work-shops, seminars, or similar devices
have been proposed as solutions for the problems of lack

of minimum uniformity and low quality in student advising
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on the campus. The wisdom of establishing such procedures
may be seriously and sincerely questioned by many staff
members as violating the independence of the several edu-
cative units., This is a serious consideration but an even
more serious matter is the presently violated prineciple
of student well-being.

Prior to the setting up of any campus-wide system

of training and supervision, there are several questions

which must be answered; some of them are, (1) what train-

ing should be provided, (2) how shall this training be
provided, and (3) how shall student's advisers be per-
suaded to attend? The writer makes no attempt to answer
these questions.

It is probable that the whole staff of each school
or division should not advise students. Due to individual
differences zll people do not have the personal and pro-
fessional gualifications for giving advice to students.
It would be better if only the interested people and/or
those chosen through clearly defined and accepteble cri-
teria were trained. These people could then be given
time for advising and their removed instructional loads
distributed among those who do not wish to advise or who
are not selected for advising. |

From the foregoing we may deduce that the often

repeated statement, "Anyone who can read the Catalog can



advise," 1s no longer defensible except to fulfill the

requiremtns of Level 1 (see page twelve, this paper).

17
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CHAPTER III
THE ADVISER AND HIS WORK

The Adviser. Tests may sometime be devised which
will permit accurate prediction of a staff member's suc-
cess as a student's adviser., We are far from this ideal,
It is therefore necessary to depend upon more subjective
methods and materials for estimating the adviser's success.,
Perscnality tests may be of some value in choosing the
adviser. It will also be necessary to determine the rea-
sons for his interest in students"problems. In addition,
the following generalizations, some of which are the
writer's, regarding personal charascteristics of a stu-
dent's adviser should prove to be beneficial in a selection
program.

Advising must rest on a basis of trust
and respect.

The adviser should not be Jehovistic. He
assists the advisee to properly evaluate

the factors in his life and thus come to

valid decisions in the light of these re-
vealed factors.

The adviser's attitude must be such that
he can discover that which is objective
through the subjective and vice versa.

"The ecynical attitude is always a hybrid
of the comical and the tragicj..."

(5: P-ll-aa) B
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He permits neither discouragement nor en-
thusiasm to interfere with his accomp~-
lishment,

It must be the inclination of thea dviser
to want a student to gain something to
take with him each time he comes.

"Korzybski very properly calls man 'the
time binder' who synthesises past exper-
iences for future use.” (5, p.500).

"Personnel workers give their greatest
service in antlcipating abilities and
helping in their development.”™ (Dean
Salser, in class, 1942).

"We now think of teachers not merely as
directors of learning, but as friends
and counselors of pupils and we certain-
ly are not limited to learning in the
academic sense" (1, p.718).

“We teach with what we are. The spirit-
ually barren impart their own emptiness.™
(13, p.200).

One's goal, in advising with a student,
is to improve his chances of discovering
his own happiness.

The practice of democracy is required in
student-adviser relations.

There is, too, the insistent moral demand for the s trong
to help the weak, for the knowing to help the uninformed,
for the able to help the unskilled, for the developed to
help the undeveloped, and for the mature to help the im-~
mature. This is well documented in all inspired, moral,
ethical, philosophical, and religlous writings. These
responsibilities are also an essential part of the work

of staff members performing as students' advisers. In
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brief, the adviser is not a director, but an illuminator
of waymarks.

The ¥Work of the Adviser. The first step in describ-
ing the work of the students' adviser is to determine what

is officially expected of him in his work. The official

pronouncement of the College does not set forth the task

of the adviser but is made from the étandpoint of student
welfare (19, p.87):

The whole experilence of z student
while attending Oregon Btate College
should result in satisfactory growth
sogially, emotionally, and education-
81ll¥e oo

The department of student personnel
makes available to all students the cam-
pus advisory and guldance services
through the various Head Counselors, ad-
visers, Counseling and Testing Bureau,
and Clinical Services. Individual stu-
dents are invited to use the services
anytime they may desire.

This quotation indicates that the named a2gents and agen-

cles are expected to assist in the social, emotionzl, and

educational growth of the student. It is assumed by the
writer that the sequence in which these three factors
were mentioned was not acecldental. If this assumption
is warranted, the implication for the Service Division
of Welfare, Personnel, and Placement (19, p.1l4) 1is in-

escapably clear.

RN R VA | SR S AP e
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The writer concludes, from the preceding paragraph,
that the academic adviser of students must, in perform-
ance of his advisorial duties, refute the logic of his
professional position as an highly trained subject-matter
speclalist. His position, seemingly, would impel him to
glve first consideration to subject-matter and s tudent
education. If the writer's interpretation of the above
Quotation is defensible the academic adviser of students
mist, contrary to common practice and expectangy, also
assist the student to orient himself so that he may have
& sulltable social life, and to regulate himgelf so that
his emotions become his servants instead of his masters.

Such activity on the part of the adviser comprises
the work described in Level 1 (simple counseling on scho-
lastics) is, of course, necessary to comply with the aca-
demic requirements of the College.

In relation to the foregoing, the description of the
work of the students' adviser, as glven by Bathhurst (3,
p.510), is informative:

We propose that student personnel
work constitutes all activities under-
‘talzen or sponsored by an educational
institution which have as their pri
aim the growth, development, and integra-
tion of the talents and capacities of an
individual to the limits of his potential-

lties; the unfolding through progressive
changes of all powers and abilities of



22

the individual by emphasizing those ac~-
tivities which are most suitable to the
individual's special aptitudes and tal-
ents even when such activities do not
conform to traditional policies, pur-
poses, and procedures, thus insuring the
most effective perscnality in all areas
of modern life.

It is hoped that this introduction to the work of the
students' adviser will indicate the range of his personnel
duties.

The foregoing proposal, in the opinion of the writer,
fulfills the advising requirements specified in Level 1
{page 12, this paper), and hints at the regquirements of
Level 2.

The training of an academic staff member for work
as a students' adviser need not be particularly arduous
but there are, without going into detail, a minimm of
topica which must be understood well enough to be used.

The form and use of ecumlative records.
The instructor's part in building the
cumzlative records and keeping them
current,

Sources of useful information to the
student.

Informaetion as to the iwplications of
the courses taken,

Exploratory and training opportunities
in the school.

The function of the instructor as an
ineidental counselor.

liow to observe and interpret the be-
havior of students,

The use of the anecdotal record.

How to make case studies.




10, The instructor's role in case confer-
ences,
11, The instruector's responsibility for
gathering data about students.
12, The developing of the proper student
attitudes toward the advisory progranm.
13. Assisting with an orientation program
for students.
1. Techniques of interviewing.
(Adapted from 6, p.19l4-195).
There is enough material in the above list to be disturb-
ing to an already well loaded instructor who is chosen,
or who has volunteered, to be a students' adviser. Most
of these iltems can, however, be reduced to a routine use
without loss in effectiveness. It is also true that most
student needs will be met through utilising only a few of

the items. (?Aﬂ

The adviser's relationship to the Clinical Services
and technical services will be covered in more detail in
the section on the Working Tools (see :pa.ge3 %;,z/, this paper).
Vhenever it seems that a student might profit by the use
of these services he should be referred to the appropriate .
one.

Analyzing the areas of student welfare in the ad-
viser's field of service is advantageous; 1t helps to
clarify his thinking regerding his contribution to the
student. Lefever, Turrell, and Weitzel propose the fol-
lowing areas in which guldance may be of service (12,

pe343):



1. Vocational.
2. Health.

3. Recreation.
L. BSocial-civie.

These authors also propose the following as problem areas
which would be treated under the foregoing items (Ibid.)

1. Educationzl planning.
2. Educational adjustment.
3. 8choel attendance.

4. Bcholarship.

5. Vocational guidance.

6. Sceial guidance.

7. Economic guidance.

8. Recreational guidance.
9. Physical health.

10. Mental health.

There are &lso certain basic assumptions in an advisory
program which will indicate the extent of the work to be
done by the students' adviser, Jones states them in these
words (10, p.84):

1. The differences between individuals in
native capacity, abilities, and inter-
ests are significant.

2. Native abilities ere not ususlly spe-
clalized.

3. Many important erises cannot be sue-
cessfully met by young people without
assistance.

4. The school is in 2 strategic position
to give the assistance needed.

5. Guidance is not prescriptive but aims
at progressive sbility for self-guild-
ance.

It is vitally necessary that the adviser become
well acquainted with the maximum and minimum expected of

him and operate within those limits,




There is much information needed by all students.

This can be given to them by lecture, by published mate-
rials, and by group counseling. The lecture method is
8o well established that no explanation of its uses is
needed,

The published-materials means of dissemination of
information has large possibilities. The Catalog (19)
is, of course, the academic¢ handbook and, as such, should
be thoroughly understood by the adviser; this 1s not as
simple as 1t seems. There are also leaflets such as,
"Admission Information from the Registrar" (20), "Pields
of Study" (18), "Student Housing" (21), and "Your Key to
the Campus" (22) with which the adviser should be ac-
quainted, The use of this medium could be expanded, prob-
ably with profit to the students., It would also save the
adviser's time.

Group ecounseling is a very effective method of
transmitting information needed by more than one person,
The groups can be of any size up to'one comprising the
whole student body. If the presentation-question-answer
plan is used, small groups are more sultable. One of the
subjects which could be presented by this means is the
interpretation of the college to the student. This i1s a

very serious matter and, properly presented to students




as & consclous program of indoctrination, could concelv-

ably reduce the terrific scholastic mortality suffered
by students (see page 8, this paper). No attempt is being
made by the writer to ofrqr such an interpretation.

The interpretation of the Catalog (19) to the stu-
dents is another important matter. Discussions held by
the writer with several faculty meﬁbers have verified his
opinion that the Catalog, comprising 467 pages, is an
intricate and complicated compilation of condensed infor-
mation which students often fall to grasp. It is par-
ticularly important that the student understand the section
on General Information (Ib., p.67-111). This does not mean
that he should be uninformed as to the rest of the Catalog.
It would be advisable to heve the meetings wherein this
information is presented conducted so that questions and
even personal problems, for illustrative purposes only,
could also be introduced.

It is pertinent to here introduce the thinking of
three persomnel officers on the subjeet of the adviser's
service to the student., These officers are Hr. Wm. M,
Langan, Head Counselor of the Schoocl of Agriculture, Dr.

W. F. MeCulloch, Hezd Counselor of the School of Forestry,
and Mr. D. W. Norton, Personnel Coordinator.

A conference with Mr. Langan brought forth the fol-

lowing attitudes, comments, and advice:




He feels that advisers should be
broadly experienced in other oceupations
than education; that "outside" experience
will enable the adviser to better assist
the student. The adviser should also
have marked ability to get a boy to tell
about his likes and dislikes.

He believes that his greatest contri-
bution is made, and perhaps his best
advice is given, to the boy who is not
going to finish college or who should
transfer to another school.

Mr. Langen says that the boy who can
not think for himself and/or cannot un-
derstand, or interpret, from his reading
and is to be eliminated therefore, is
Just as emotional as the one who can
think well, The damage to the collegiate
fallure is very serious and must be ob=-
viated, if possible, by assisting him to
regaln his self-respect through the dis-
covery of abilities and interests in
other fields.

Dr, McCulloch, in his unpublished notes on "The
Improvement of Teaching" (16, pg.l) distributed to his
students' advisers, asks, "What can we do about individ-
ual development?" and gives the following answers:

It is useless to graduate men who
wlill be barred from success by personal
peculiarities or difficulties. If these
things can be remedied, we should be
alert to detect and remedy them. If a
man has a difficulty with his studies
because he reads poorly, it is useless
to try to cram more education into him
until his reading deficiency has been
overcome. Similarly, personal habits or
faults which will interfere with a pro-
fessional career should be corrected.
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Attempts should be made to find any
speclial aptitudes, end to help the man
develop those talents, in whichever field
they may lie. A man with a constructive
hobby 1s likely to be a better student
than one who spends his spare time in
aimless frittering.

Our basic responsibility here is to
make each student feel that we are inter-
ested in him as an individual, not as a
statistic. Vhen we have thus gained his
confidence and cooperation, it will be
easlier to educate him,

Mr, Horton's thinking, which would be of interest
to the adviser, is substantielly as follows:

There is good organization at the ad-
ninistrative level, but at the adviaser
level the organizstion breaks down in not
providing the advisers with the informa-
tion, motivation, facilities, and under-
standing necessary for successful advise-
ment.

The acdviser's task 1s to assist the
student, through self-evaluation, to ful
ly cevelop his abllities by wise school
and course choices thus reducing the
chances of his own academic anihilation.

An important problem relating to the
adviser's knowledge of the student is not
so much the matter of getiing the infor-
metion, for a great deal is readily avall-
able from college records, but of getiing
it used to the point of equal benefit to
all students.

The adviser may call upon the Office
of the Fersonnel Coordinator for five
personnel forms (see pgs. 38-l3) for his
Tiles. They are carefully designed to re-
cord an optimum amount of information
concerning the student. The manner of
transferring the personnel information
from the college records to the adviser's
forms has not as yet been formalized by
all of the schools and divisions.



The American Counecil of Bducation (A,
C. E,) scores and declles (Q., L., & T.);
the high school decile or the transferred
grade point average (G, P. A.); English,
for grade and reading c¢lass; mathematies,
score and class; are, as part of the in-
formation avallable on each student,
compiled in book form and distributed to
each school and division., There seems to
be some difficulty in getting this infor-
mation properly used and interpreted by
all advisers, .

The Personnel Coordinator, in an at~-
tempt to persuade faltering or falling
students to try to put forth greater ef-
fort, (there are approximately 1500 stu-
dents each term whose grades average less
than C) sends one or more of three form
letters, as needed, to these individuals.
These letters give information, first, to
a student placed on warning by the facul-
ty Committee on Academic Deficiencies
(19, p.83), second, to one placed on pro-
bation, and third, to the student who has
been suspended.

A major problem is, "How can the fac~
ulty be best used as advisers? How can
'understanding' be gotten to all of them
80 as to §anarnlly improve and promote
guldance? Quite a blt of excellent ad-
vising is being done but the general lev-
el can and should include instruction in
handling personal, scholastic, and voca-
tional problems.

lir. Norton would be glad to see the
student personnel program broadened con-
siderebly but until it is, he is going
to continue to stress simple counseling
(see Level 1, pg. 12, this paper).
These three reports give several very worthwhile
suggestions for the student's adviser. Such experiences

and proposals can be very useful guides,
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The adviser's attention is again called to the fact
that advising is a highly variable art. Many procedures
can be routinized to a remarkable degree, as can the use
of the several techniques and tools, but it must be remem-
bered that to reduce the whole to a mechanistic function
defeats the expressed purpose ofstudent advising. The
varying factors in advising are pointed out by Hrickson
and Smith (6, p.69).

Two sets of wvariables stand out as

basic to every activity aimed at provid-

ing assistance to boys and girls: data

concerning the individual, his abilities,

interests, sptitudes, experiences, and

background; and information about the

area wherein he must make choices and

plans. Once the counselor has acquainted

the individual with his own strengths and

limitations and the requirements for the

next step, a choice must be made.
The adviser is here reminded that he must assist the stu-
dent to discover the factors pertinent to the deecision to
be made, permit the student to make the deeision, and not
make 1t for him. In certaln areas, the following of ad-
vice can make the adviser legally responsible for the
steps taken. (see pgs. L5, 67)

As the expanded concept of advising is relatively
new to most of those who will advise, Some pointers on
conduet are worthwhile. Wright and McFarland (33, p.183-

18l;) have given several excellent hints which might be




referred to in the original in order to amplify the

thought.

Get as thoroughly acquainted as you pos-
651bly can with each pupil in your group.

Be professional in your use of personal
information,

Try to like and accept all of them,

Aveid being sarcastic or making fun of
them,

Remember that scolding usually helps the
adviser more than it helps the pupil,

Keep your own mental health rating high.

Give as little direct and positive advice
as possible.

Keep in mind the growth and development
pattern ...

Remember that you must guide the group
b:gauso the group influences the individ-
ual,
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Reserve your fleld of operations to areas
in whiech you are competent and can oper-
ate safely.

The adviser, through his own experience, will add much

more to such a list as this.

The writer feels that a basie, tentative, and ex-

pandable outline of suggested information and activities

might be of bqnofit to the adviser., It is here proposed

ag a check-list and for further development as experience

and conferences on it may suggest.,

31



I. Enowledge of the student

A, Pertinent personal history
1. "Successful” traits
2. "Negative" traits
(Such as shyness, swagger, ete.)
3. Other necessary personal history
B, Bocial background and status
C. Ambitions
1, Own
2. Parental -
« Others', for him
Reallism regarding
D, Personal qualities
1, Stated and documented objeciively
a. By students
b. :,y parents
¢. By employers
d. Others
2. Revealed
a. By placement examinations
b. Counseling and Testing Bureau
la. Achievement
1b. Aptitude
le. Iaterest
1d. Personality
le. Diagnostic
E, Bvaluations by those ¢losely associated
with student
1. Friends and authoritative people
{ineluding references)
a. Past
b. Present
2. Instructors and other educative
people
a. Former
b. Present
F. Health
1. Stated
a. Mental
b. Physical
2. Examination results
a, liental
b. Physical
G. Economic standing
1. Money sufficlency
a. Wisdom displayed
2+ Money insufficiency
b. Solution to problem

3a




II,

I1I.

IV,

v.

VI.

It has

been seen that the work of the adviser, as

33

Knowledge related to student's field of

activity

A, Opportunities in chosen fleld
1. Satisfactions
2. Economile

B. Prerequisites of the chosen field
1. Personal
2. Training

C. Technological developments and the
chosen field :

Enowledge of offerings of the whole college
A. Enowledge of the Catalog
B. Knowledge of the various schools, ete.
1. Philosophies
2. Aims
3. Unique requirements

The adviser's synthesis

A. The technical needs of mankind

B, The individual's needs, opportunities,
and contributions

€. To so organize the foregoing as to
serve both

Scheduling of conferences
A. Assures no neglect
B, Offers ocecasion for: |
1. Opportune direction
2, Catharsis
« Prevention
. Synthesis
€. Tends to build
1. Confidence and trust
2. Base of approach

Cumulative record
A. A necesasity

|

outlined in this section, is considerably more comprehen=-

7

sive than i1s ordinarily thought to be the case. He bears,

for the student, a far more important role, as an adviser, ‘

/

than as a teacher of subject matter.
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In any new field of endeavor it 1s extremely help-

ful (1) to make a study of the work to be done and that

which should not be done, (2) to be able to readily dis-
cover the philosophy upon which the program is founded,
and (3) to be able to clearly discern one's relation to
it, Tho best way by which these aims may be achieved is
through the making of a comprehensive job analysis of the
task to be performed.

Such a job analysis of advising is here presented

as adapted from Erickson and Smith (6, p.102).
1. Advising services

These services may be summerized un-
der the follcwing headings:

a.
b.

C.

d.
e.

L.
8.

h.

Secures data about the advisee
Secures and makes readily avail-
able adequate data about job op-
portunitlies and trends, about the
kinds and amounts of skills and
traits required

Secures and makes readily avail-
able information about education-
al and training opportunities and
requirements

Conducts interviews

Esteblishes advisor-student worik-
ing relationships

Does follow-up work

Creates ravorable public reaction
and support in the college
Provides suitable physical facili-
ties and services

2. Related information and special skills
needed by adviser

The adviser needs the information and .
skills that must be employed in ac-
complishing items "a" to ™a", above.
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3. Devices or tools
The adviser must know what tools and
devices can be used in carrying on
the functions suggested above. He
mst know how to use effectively each
tool and device.

With the presentation of this job analysis, the
writer feels that the section on the work of the adviser
has been sufficiently outlined to indicate to the present
or prospective students' adviser the scope of his activi-
ties, The devices or tools used by advisers will now be
very briefly discussed,

Ihe Working Tools. The key tool in student advis-
ing is the cumilative record. This is, in rimple form,

a folder which coritains all the information gathered
about the student. For various reasons, such as space
saving, folders themselves have, at times, been printed
so that information of a permanent nature concerning the
student can be recorded directly on it. There are many
combinations of materials which could be worked out for
such a form. If 1t seems advisable to have such a stand-
ardized folder it should be worked out cooperatively so
as to contain the optimum of pertinent material common
to all advising situations, Other individually needed
information should be filed in the folder to supplement

the basic material.
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Standardization of the information gathering process
has a marked advantage over haphazard and incidental smass-
@ent of materials. First, it furnishes a guide for such
assemblage so that the important can be distinguished from
the unimportant. Second, it prevents unintentional over-
sight of relevant material. Third, it assures & necessary
orderliness to the whole process.

One of advising's serious pitfalls is that the ad-
viser is often unable to distinguish between significant
and non-contributory facts. Faets have no implication
for the adviser unless they advance the solution of the
problem. It is also true that "...what may appear to be
facts at first thought, and so accepted, may not be facts
at 211" (2, p®7). £ well thought out form for a per-
sonnel folder, or set of separate forms, will msure the
assemblage of useful information concerning the individual
student.

The Personnel Coordinator has, available to a2ll ad-
visers who wish to use them, five well worked out peérsonnel
forms. They are a student personal information blank
(Form A), Freshman Personnel Blznk (Form B), Student's
Biographical Report (Form G), Instructor's Personnel Re-
port (Porm D), and the Adviser's Record of Student Con-

ference (Form F) eand are illustrated on the next pages.
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No comment is necessary concerning their use as they are \
self-explanatory.

Williamson has made a very thought-provoking obser-
vation which 1s pertinent to the adviser's use of Form C,
Student's biographical Report (see pg. 52, this paper).:
Inasmuch as the internal structure of the blank is auto-
biographical the comment (30, p.73) is spropos: M,..the
autobiography is a loose form of anelysis by the free-
association method." This signifies that the snswers and
information given by the student on such 2 form may, wholly
without intention, be more subjective than objeetive in
their content. It may be wishful thinking, solely the
student's reactions, or, in & few cases, without factual
basis. Experience and inservice training will enzble the
adviser to use this form, (or one developed with the pur-
pose of being & psychologicel instrument designed for
diagnosis,) to the advantage of the student.

After the personnel records of the students have
been established in cumulative form it is next necessary
to become conversant with the intent, the content, and
results of the medical and placement éxaminations.

At present there is no medical report made to the
students' advisers. The writer was informed, however,

that a report form is being developed. There are certain



Graduate

TEST RATING IN DECILES

1| Record
of
2| Date and FPlace Last Name
of Birth
3| Permanent Address
4| College Social Fratemity
Sorarity or Club
5| H. S. last
Attended
N i P
b (ool Place of Birth
Kind of
Test American Council Psychological
7 Decile Examination Scores
Linguistic
Quantitative
GROSS
8| Year in College |
9| Calendar Year
Course
10 and
Instructor
11| Address and Manner
12| Initiative Code of
Persomlity
13| Leadership Rating
Card
14| Attitude A.B.CD.F.
X-no score
15| Stick-to-it-iveness
16| Thoroughness
17| Scholar- Credits by terms
18| ship Grade points by terms
19| Discipline
Remarks

22| Disabilities

WEG. Saara

21| Height, Weight, General Health

Math. Eng

Major Date of
Minor Entrance
s M Race Married
€% F Nationality Date
Lodge
Affiliations
Education .
H.S.  College  Degree Decnpation

Transfer
irom

Number
of children

Date

Address

H.S.
Rating
Decile

‘PERSONALITY RATING AND SCHOLARSHIP

' ‘
PHYSICAL CHARACTERISTICS

PSR IR U S S

Form A
Degree
Date

Religion

Senior Photo




| EDUCATIONAL DATA
-4
23| Calendar Year and School Year

24 ‘r l;JducaxionzI Plans

25| Vocatiomal & Professional Plans

26‘ Educational Suggestions
of Adviser

27 |Other Institutions Attended
28' Reasons for Leaving

{

|

EXTRA CURRICULAR ACTIVITIES
29’ Athletic

30| Non-Athletic

31| Professional and Honor Societies

32| Offices in Societies, Clubs,
Fraternities, etc,
PLACEMENT DATA
Experiences, Notable
33| Accomplishments, Unusual
Responsibilities
34| Studies Notably Strong
3
36| Has Special Ability in
Hrs. Per Week

o

Studies Notably Weak

» & During

8 School Kind

= Year

- Rate
37|98

= Kind

§ b. During Rat

| Summer s

|
Employer
38| Loans and Scholarships
39| Hobbies
Adviser

40 and

I His Comments

| R Research - ( ) Management ( ) Sales - - - ( )
‘”i Best Fitted for Supervision - ( ) Extension - ( ) Teaching ( )




Form B

FRESHMAN PERSONNEL BLANK
(Information given on this sheet will be kept strictly confidential)
In what school or dm.m

I. Nemeoooo et A beelmaiieptie it i tttesasn srertpsbbtsintd AFe YOU TegIstenng 7 = Date.
2. Date and place M Race Married

of birth Sex F Nationality Date....... ... Children . Religi —
3. Permanent Address Lodge Affiliations ..o -
4. High School last attended..... - W ; i sy s e e . — ... Date of Graduation
5. Names of parents u. s Education

or guardians Place of birth Citizen H. S. College Degree Occupation Address
Corvallis Address s Teleph e Height A TUP SR © 0 || ——
DmhlmeiPoor eyesight (.....). Deficient hearing (...), etc. g e A s SN a55

the two subjects taken by in high school that liked best. List tra-curricular activities together with any offices you have held
Place a D before the two subjects you disliked nm or hl::d?l least. = in hnmli;ln ' i -
_____ ish Li p— i
Baglh Linisturs Bt oy S nito ok S plel S5 Sade

.....Agriculture e Typewriting e Mechanical Drawing
- Mathemaiics ~Shorthand . Home Economics School Course L s
.. Latin - Painting —...Shop Work . L
——Modern Languages —Drawing .._._wh:fu Geo‘nphy What experience have you had working for pay e
—--Physics ——Music Kind of work ust what did you do? Yrs. Mo  Sal
e Chemistry ... History = = 2 J = T
Special training you have had, such as music, art, dancing, speech, etc. ‘
4 BTy Amount |
Kind A t
Ind strong i

Are you totally or partially dependent on your earnings?. . 1 so, state hours per week and nature of work you expect to do while in college. oo
Receiving aid from what special fund or honorary scholarship, if any? .. T — - VR R LN

What do you plan to take up as your life work? .. ..
What led you to choose this pation ?
Are you working for a degree?

.. Would you like additional information concerning vocational opportunities?

Father living....... ... Mother living........... Number of brothers and sisters older....oono. Younger
Did you live at home while attending high school ... ...t If not, state why. ...
Do you have an automobile?.... ... i 1 80, did you bring it to college?..

rian-am

ot




Form C
School of
STUDENT'S BIOGRAPHICAL REPORT
Date.
1. Name... g Major. Q-__m)_
Miooe : 3

2. Married (no) (Yes-Date)
3. Permanent Address
4. College Social Fraternity, Sorority or Club. Lodge.
21. Height... . Weighteooee . General Health
24. Educational Plans:

(a) Are you working toward a degree?
(b) What is your option or major field?
(c) Do you intend to work for an ad: d degree?
25. Vocational and Professional Plans :
(a) What do you want to do when you leave college? Give at least four options in different types of work.
1 2

3 4
27. What other educational institutions above high school rank have you attended?

28. What were your for leaving?
29, List your athletic activities (other than your regular gym work) for the present school year.

30. List your non-athletic activities (Example—Debate or J lism )

31. List your membership in professional or honor

32. What offices did you hold during the past year in societies, clubs, fratemnities, ete?

33.&nmum-ﬂwwhuwmwﬂmuolnymw&o{md'od:durhgthem
year?

34. In what studies have you had g success ?.

35. In what studies have you had most difficulty?...

37. Record of work :

(a) [gnrhl Hours per week
resent
School Kind S
Year Rate per hour or day ..

(b) During Kind
SP'"“;’ Rate per hour or day
Employer
nmmwum»mmmmmmmmwm?
From Student Loan Fund From Other S

3. Do you have a hobby?. . If so, what?

SM-24

41




Form D
Oregon State College
INSTRUCTOR'S PERSONNEL REPORT
e == I P T e G :
Will you please rate the above named student with respect to cach question by placing a
check (V) mark on the appropriate horizontal line at a location which will indicate your
estimate of him. Also any special handicap which in your opinion may affect his work.
Intellectual ability
Very limited  Slower than the  Average Alert, above Keen, Superior
in ability average average
Adequacy of educa-
Poorly prepared Lacks in certain Satisfactory Better than Excellent both in
fields average tool subjects and
content subjects
Command of English
Very poor | " Excellent
mastery
11, How do his appear-
ance .M manner ﬂm reamateens messsereoe: —reeseseen e eoverssnrsesenssssssen:
s Avoided Sought out

nary assignments oW R0 tary work tasks
13. Does he get others to
Probably unable to  Satisfied to have Sometimes leads Displays marked
lead his fellows others take lead in minor affairs ability to lead his
fellows — makes
things go
14. How does he control

work and fellow R
workmen? ed, depressed or and be dissatisfied . DERRRTT I R e e
dissatisfied Usually well Unusual  balance
balanced Sound judgment of judgment and
............ SISt sincerity
Unresponsive Tends to be un-
Apathetic responsive
I5. Does he hold tena-
:wm’ - Aimleuv Aims just to get by  Works faithfully Stays with prob- Unusual dl‘lcf;'li~
' Trifler Under direction lems until com- pation in accom-
pleted plishment of ob-
jectives
16. How accurately and

neatly does he do his

Needs much prod-
ding in doing ordi-

Too easily anger-

Slovenly, work

Needs occasional
prodding

“Tends to grumble

Uninterested in

signments of his

Content with aver-

Does ordinary as-

Completes sug-

gested supplemen-

Work acann(ci)';

"Sceks and set for

himself additional

A l;'r.muni”dq:{uc of %

?
work never completed the quality of age accuracy and  neatly, and thoroughness with
work neatness thoroughly done accuracy
Rated by.. SIFS I Ve
In Course No Date

Return to ..

If you care to make personal comment, do so on the back of this sheet

»tasre




ADVISER'S

Student

v

10
11
12
13
14
15

nEG

Problem | iscussed

Tentative Registration
Change of Registration
Unsatisfactory Progress
Quizzes

Study Conditions

Study Habits

Health

\\nl‘!\

FFinances

Outside Worl

Campus Activities
Campus Friendships
Choice of Specialization
(hoice of Vocation

Home Problems

511 48-2M

RECORD OF STUDENT CONFERENCE

Date Adviser

\ Voluntary Summoned

Comment and Recommendation

Form F




moral and legal responsibilities involved in divulging
professionally gained information, concerning a person's
physical and/or mental condition, to non-medical people.
Once these problems are resolved satisfactorily the re-
port form will be used, either upon the request of the
student, the adviser, or automatically.

The Catalog states the purpose of the placement
tests as follows (19, p.77): "To provide the faculty
with a basis for reliable advice and assistance to students
planning their college programs, ..." The results of the
placement examinations are published for the advisorial
service (see pg. 27, this paper). The adviser can use
this informetion to the student's advantage if student
Scores are understood, otherwise the report is meaningless,
For an explanation of the American Council of BEducation
seores the adviser is referred to the leaflet, "Oregon
State Counseling and Testing Buresu,” (2, p.l) by Dr,
Reichart. This A,C.E, test, as it is more commonly
sa‘.lled, 1s described therein in non-technical terms and |
can be then more easily understood, The percentiles and
deciles are also explained. Every adviser should have a
eopy. It 1s available from the Testing Bureau.

The reports of the Counseling and Testing Bureau
are very useful devices for objectifying the traits, quali-
tieé. and so on, of the student.



The College maintains a counseling
and testing service that 1s available to
assist the student in determining his ap-
titude and abillty to do college work,
his interest and eptitude for work in a
particular scademic or vocational fileld,
end the causes of difficulties (19, p.87).
This counseling service consists of three parts:
1, The initial interview.
2. The testing program.
3. The interpretation and suggestion
interview. (2,"‘3 ptl)’v
Those taking advantage of the services of the Bureau
are required to pay a fee of five dollars to partially
defray the expenses involved. For this fee they receive
services totaling eight to twelve hours. Decisions are
made during the first appointment as to what tests are
to be talen and an appointment is made for the taking of
the tests, Afterward the tests are scored and interpreted.
In the interpretation and suggestion interview there
are five phases (24, p.3): (1) discussion as to test in-
dications, (2) assistance in organization of the test and
interview facts into a meaningful pattern, (3) help in
matehing what the student has to offer with what various

cccupations demand, (lj) assistance in planning the neces-
sary steps, 1Ihe decisions, however, have to be made by
the student. (See pgs. 29, 6l).

The Counseling and Testing Bureau offer achieve-
ment, aptitude, interest, persconality, and diagnostie
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tests, The scores are reported in percentiles. Percent-
1le scores are designed to be objoctive and comparative
and are great ilmprovements over the former non-related
scores, The report made to the sﬁudent by the Bureau is
comprehensive and ordinarily no further interpretation
is necessary ont¢ he part of the adviser., He may find it
advantageous to have the student copy the main points of
the report or tc have an extra copy mede for the cumla-
tive record. One of the more inclusive reports is included
on the next two pages for purposes of illustration.
For further interpretation of test scores the ad-

viser should be guided by the following comments:

Seasoned judgment is required in order

to guage the true meaning of the items

on a person's test record. (4, p.9).
Test scores have diagnostic significance

[*) r Lo case data; scores

ﬁ?n‘é%terpmted w r’xout a know-

ledge of the case record of the student.

Tests should be used in a clinical pro-

cedure much as a doctor uses a thermom-

eter. (31, p.75).
The interpretation of tests is a highly technical opera-
tion and the students' adviser probably should not attempt
it without a background of training in psychology.

If there is any indication of ebnormality in the stu-

dent 1t is incumbent upon the adviser to make tentative
decisions, usually with the student, as to what clinical

service or technical asslstance should be called upen for
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Oregon State College
COUNSELING AND TESTING BUREAU -
e

PP
VOCATIONAL COUNSELING RECOMMENDATION
NAME Address
EDUCATIONAL STATUS:
A recent graduate from High School.
SIGNIFICANT TEST RESULTS: Name of Tests Norm Parcentile
OHIO STATE Coll. Fr,. 53
AGCT Army Men 92
IOWA H.S. CONTENT: English, Math, Science, History Coll. Fr. 37, 69, 38, 36
IOWA PHYSICS Coll. Fre 8
MINN. PAPER FORM BOARD Occup. Gre L7
BENNETT MECH. Engr. Fr. 15
MEIER ART Art Students 50
LEWERENZ ART: Proportion, Drawing, Unive Art Stud. Inf., V. Sup.,
Light-Shade, Subj. Matter, Visual Mem, " " " ¥, Sup., Ave., Ave.
ENGR. & PHYS. SIC. APT.: Math, Form., Mech., Total Adult Trainee 8k, 82, 52, 58
CARDALL PRIM, BUS. INT.: Coll. & Adj., Acc'ting, Bus.Coll. Fr. 85, 99,
Sales-Office, Sales-Store, Stenog-Filing m n  m B85 88, 45
NELSON-DENNY 12th Grade 83
OTIS INTELLIGENCE 97
KUDER: Outdoor, Persuasive, Artistic, Literary, Musical Adults 76, 83, 91, 91, 97
COMMENT: STRONG: Farmer, Carpenter, Office worker, Succ. Adults A, Bf, B,
Sales lgr. " " Bf

In our conversation we concluded that you showed sufficient scholastic aptitude
to get through a university course. This was borne out by your score on the Ohio
State Psychological Examination on which your score placed you at -the 53rd percentile
of the college freshman group. On the AGCT test you placed at the 92nd percentile
as compared to the general population and on the Otis Higher Examination at the
97th percentile for the general population. Your scholastic aptitude was confirmed
by your score on the Iowa High School Content Examination where your math placed
you in the 69th percentile as compared to college freshmen, Your math score on the
Engineering and Physical Science Aptitude Test was at the 8Lth percentile and your
arithmetical reasoning at the SLth percentile on an adult traineernorm. On this
test your physical science comprehension was at the 32nd percentile which is similar
to your rank at the 38th percentile for science on the Iowa High School Content Test,
and it is considerably better than your score at the 8th percentile for the Iowa

Physics.

As we discussed, these scores look as though you would have to really do some
good solid work in your physics courses in order to make your minor. However,
your scholastic aptitude indicated that if you would do the work, there was no
reason to think that you could not master physics, which really is quite important
for your future work. Your reading level is quite high, being at the 83rd per-
centile on the Nelson-Denny for 12th grade students.

Your interests on the Strong Vocational Interest Inventory were found to be
at the "A" level for farmer and "Bf" level for carpenter, office worker, and sales
manager. This corresponds fairly well to the scores on the Kuder Preference Blank
which showed you as having significantly high interest in the persuasive area which
is related to sales work, outdoor which is related to farm work, and also interests
in the artistic, literary, and musical areas.




On the Cardall Primary Business Interest Test you showed high scores in each
area except stenography and filing. Your personality scores indicate that you
are quite normal with some tendency to place yourself in the best possible light.
However, that characteristic is quite reasonably desirable in salesmen as long
as it is not carried to extremes. Your scores on the art tests indicated that
you had considerable talent, but it is somewhat doubtful whether you should think
of making your living in this field.

RECOMMENDATIONS :

The conclusion that we came to was that you should take your work in the
field of Business and Technology with your minor physics; the expectation being
that you would go into your father's business when you finished school. You
will remember that we discussed the advisability of doing some review work in
your mathematics, particularly algebra, prior to starting your physics minor
in your sophomore year., You will remember also that we discussed the fact that
with your scholastic ability you should have been in the upper quarter of your
high school class, Since you were in the lower quarter, actually, you have pro-
bably developed some highly undesirable stwdy habits which will need to be corrected
if you are going to make the success of college work that you shoulde In this
regard I would suggest that you start in on the first day of lectures and plan to
70 over the material covered in your lecture in the library as soon as possible
rather than leaving this studying to be done at night in your living quarters.
You do not want to make college a pure grind of studying, but you should work on
the incentive plan whereby you earn your time for relaxation by first having
gotten through the studying that you need to do.

Counselor
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help for the student. The aéviser is not expected to
carry the full load of asaisting the student and it would
be unwise, from several standpoints, for him to attempt
to do so.

The College Clinical Services and technical assist~-
ance available to the adviser and/or the student are here

listed. The page numbers refer to the Catalog (19).

Counseling &

testing Milton Gordon BK
Health Dr. D. €. Reynolds -5
Psychology Dr. O, R. Chaumbers -2
Religion Dr. B. W. Warrington 1l.2-3
Remedial ;

reading English Department 122
Speech Dr, E. W. Wells 131-2
Study Lillian 8, Ven Loan 291

The adviser's tools are relatively few and their
uses are not very technical. The demand, therefore, is
strong upon him to use them well.

Student Needs and Problems. It has been said that
"...the first step in guldance is often the development
in the student of a frank and critical estimate of his
own abilities” (31, p.45). To do this it is necessary
for him to objectify in his thinking certain pertinent
facts concerning himself and alsoc the test results as
reported by the Counseling and Testing Bureau.

Next, there should be an evaluation of his aims or
purposes., Does he have both long and short range goals?
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Wy, actually, has he come to college? Often the stated
reason, or cause, of his coming to college is really not
the underlying motivation and equally often he does not
know it. In order to have & clearly discernable and de-
fensible foundation for his acecomplishments the foregoing
matters mmst be carefully worked out.

A study of students was started in the school year
1935-36 in the General College two year terminal course
of the University of Minnesota and carried on for several
years, Williams reported some discoveries which could,
concelvably, be generally true for colleges. One startling
finding was that more than three-fifths of the students
were not attending as a result of their own choice. The
author further states:

One of the most important conclusions
of the study is that although young peo-
ple are quite willing to say what they
want from higher education and ecan often
express their problems and perplexities
qulte clearly, they are Jjust as often un-
able to enalyze their difficulties or are
compleiely unaware of problems and needs
that are overWhelmingly evident to an ob-
Jeetive and disinterested observer. It
is therefore important to distingulish be-
tween the needs that the student himself
recognizes and the equally vital needs
that are recognized by those who careful-
1y study nol only the student but also
the demands of his world, past, present,
and future. (29, p.177)

The same author also expressed concern over the

conmion beliefs held by parents and offspring:




Many of these students share with
thelr parents the common beliefs that
young people should hiteh their wagons to
a star because anyone can do anything he
wants to do if he only tries hard enough.
(Ib.’ pol?e) .

These and other like views are the causes of many unreal-
istic educational choices. 8Soeial prestige, income,

parental cholces and ambitions, also parental support in
unwise choices, account for a great deal of maladjustment

of students.

Most of the students and an even
greater proportion of their parents are
unable to recognize more than a few of
the possible non-vocational values of
higher education, and the few they do
recognize are deemed of secondary im-
portance. ... It is not hard to see why
some of the most widespread and severe
problens of which they and their parents
are keenly aware, are educaticnal-voca-
tional ones.

This 1s the student's side of the
problem; this is a picture of unsatisfied
student wants, But many more fundamental
student needs are revealed in this study.
Students, for example, know very little
about themselves, about the world in
which they live, about the requirements
of higher education, and about the de-
mands of the vocations which they have
chosen, Most students, for example, are
likewise ignorant of the number of open-
ings and opportunities in various flelds
of employment, of the requirements of
various jobs in terms of basie abilities,
interests, and training, of the scholas-
tic requirements of university profes-
sional training curriculums, andé of their
own vocatlional interests, speelal abili-
flies and disabilities, or general apti-
tuﬂeﬂ .
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These students do not know how to
place a correct vocational interpretation
upon their own previous academiec, social,
or job experiences. As a result of this
lack of understanding theilr vocational
cholces revealed wide discrepancies be-
tween the requirements of the jobs chosen
and their own interosts, abilities, apti-
tudes, and possibilities for employment,
Their true educational-vocational needs,
therefore, must inelude not only a satis-
faction of the very natural desire for
vocational tralning but must also give
apportunities for vocational orientation
and counseling in order to facilitate
more appropriate and realistic vocational
choices, (Ib., p.179).

These observations might act as a guide for such a
study on the Oregon State College campus. If not, then
these inclusions may serve the students' adviser in his
work.

The student's aptitudes are importent, as indicated
above. Bingham's deseription of sptitude as "... a present
condition, a pattern of traits, J.." (4, p.17) and as
"potential ability plus sufficient motivation® {Ib., ».18)
1s worth remembering. Any test results concerning apti-
tudes are, at best, in terms of probabilities and no test
i1s a substitute for insight and common sense. In relation
to this matter Bingham gives some generalizations: "(1)
individual potentialitiecs are not all equally strong,

(2) people differ in potentialities, (3) many of these
differences are relatively stable" (I, p.2l).
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Desire or motivation is a very desirable though
extremely difficult thing to measure. Interecsts are
easlier to determine and have boaﬁ successfully measured
objectively, A student's stated interests should be
carefully checked whenever it is necessary to take them
into consideration., The reasons for so doing must be
made clear to the student so that his decisions will be
well founded on understanding.,

The student's intelligence 1s another factor which
he must be assisted to consider objectively. A very good
description of intelligence is given in these words (4,
P.39): ".., ability to thinik and act intelligently is a
product of at least three factors: native endowment,
growth or maturity, and opportunity for educative experi-
ence." It should be stressed to the student that en in-
telligence score indicates only howwell he did at the
time the test was given. It more often indicates a lower
than an upper limit to the range of his performance.

The next consideration concerns the student's emo-
tional life. We generally recognize that "loneliness and
insecurity are tio great contributors toward emotional
starvation" (28, p.205). Healy and Bronner add to this
their findings (9, p.204):

The modern conception of the emo-

tional life as the great dynamic force
and of emotional experiences as the most



gignificant conditioning factor in the

production of behavior tendencies re-

ceives full corroboration from our

studies.
Emotional activity, or even emotional conflicts, are not
to be deplored as such. Students must often be assisted
to see these as common human experiences, to understand
them as continually passing in greater or lesser degree
through one's thinking, to understand thelr sources and
effects, and to work toward as detached a viewpolnt as
possible so as to increase thelr own adjustment to 1life.

Another student need 1s academic success, William-
son elaims that (30, p.85): ".,. there are at least three
factors involved in academic success: (1) aptitudes, (2)
8killful use of aptitudes, (3) willingness, drive, moti-
vation, or ambition to use aptitudes in scholastic and
Job competition," The student must be helped to see the
relationship between his scholastic efforts, his personal
development, and what the college offers,

Basic subject deficiencies are often the major bar-
riers to academic success. Of these the most important
is, of course, recading. Russell (25, p.199) ecalls stten~-
tion to the general awareness of this problem and deplores
the fact tﬁat 80 little 1s being done about it. He also

corments (Ibid.) that "one of the most common problens

with students is the inability to read effectively or with
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sufficient rapidity."” 8Such deficiencies must be elimi-
nated through extra study in order to stay in college.
Some remedial assistance is offered through the college,
as has been shown (see pg. 49).

Most students experience 2 sense of separation after
arrival at college. To some the feeling is so acute as to
be homesickness. Home represents the feeling of security
derived from zccustomed patterns of thought and action,
and also of mental and physical relstionships. Homesick-
ness is often felt in proportion to the degree of family |
unity or dependence. . ' .

Home should be the center of the affections and
also the foundation of obedience, usefulness, christian
living, and the source of & constructive mental and physi-
cal life.

There are both physical and mental causes for home-
sickness. Among the physical causes are food differences

which affect bodily functions, privacy differences, out

and indoor climatic differences, and the effects of fa-
tigue and mental upset. Among the mental causes sre per-
sonal responsibility regarding decisions, adjustments of
all sorts, college work, and occasionally, the difficulties
attending the necessity for self-support. (See also pgs.
111-5)
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It rmst be borne in upon the homesick student that
he has the opportunity for building a new and satisfying
life, based on a reorientation of the foregoing considera-
fions, IHe should be assisted to realize that living is
mental activity and that he has his share of control to
exert in it, He may then develop a productive, enlarging
program of growth.

The more immediate specifics for the homesick stu-
dent may seem harsh and unsympathetie but they comprise
impersonal requirements which mmst be fulfilled if the
student 1s to remain on the campus. They are:

1. He must perform the needful tasks
regardless of his dis-ease.

2, He must adjust to people.

2 e ek Dby Skt Poacambicn,

The fact that true contentment comes from one's own
successful, morally founded, efforts cannot be too strongly
presented as a challenge to the student., He is morally
accountable to the state, when recelving an education at
public expense, for developing urbanity, tolerant impar-
tilality, technlcal ability, intellectual strength, physi-
cal well-being, and moral power,

It is quite helpful, when assessing one's self, to
determine the nature of the audience before when we play .

It is one of the best ways of determining our interpretation



of the world in which we live., One's self-characteriza-

tions depend upon his self-estimate as related to the
world. Does the student see himself as a hero, a victim,
as inconsequential, or what? Is he on the defensive, on
the offensive, or going with the tide? These and nany
other questions as to day dreams are quite relevant to
self-discovery in this area.

In coneluding this discussion of homesickness, John
Dewey's observation: "lost of our problems esre not solved,
they are outgrown" 1s pointedly pertinent. We might, how-
ever, expect a psychologist to amend the s tatement thus:
"Most of our problems are not solved, they are outgrown,
ingrowm, or both."

Toward Further Understanding of the Student. In a
paper, prepared for the 1949 meeting of the Council of
Pbrést School Executives, Dr. McCulloeh lists the more
common deficlencies reported by employers, as found by
them in forestry graduates and undergraduates from sev-
eral schools. The survey was conducted during the summer
of 1949 and concerned only students and graduated employed
west of the Rockies. They are (15, p.2l):

1. Students do not analyze problems ade-
quately.

2. Students are ineffectual in the use
of written and spoken English,

3. Students are too demanding,

L. Students expect too mueh in the weay
of soeial advantages.




5. Students are not competent in work-
planning; cannot organize a job.
6., Students fail to relate their speecif-
ic jobs to the whole work program of
the employer.
7. Students are not safety minded.
(Lest the above be interpreted as overall condemnation of
the forestry training program the following should be here
inserted from page 25 of the same paper.
For the most part, foresiry graduates
are doing a good Jjob, and in no instance
was there observed any vital flaw in
technical preparation, The chief diffi-
culties seemed to arise from a lack of
personal orientation toward a profes-
sional career.)

It seems safe to assume that several of these criti-
clsms could very likely be made generally of college grad-
uates, for they will have a certain familiarity to staf’
members who act in liason capacities with the industries
who take their students, Such a critique indicates the
immaturity which is a natural concommitant of youth; this
is not offered as justification but as a point of depar-
ture. Every practical effort should be made to eliminate
a student's negative characieristics 1f these will handi-
cap his personal and professional development. The re-
sponsibility lies with each school and/or division to
discover the peculiar criticisms which could be justifiably

directed toward it and work to eliminate their causes.
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Another indication of youthfulness, or perhaps lack
of direction, was reported by Wrenn and Bell (32, p.79).
In a study of thirteen colleges and universities they
found that of a total of 5038 students, from freshmen to
seniors, 42% had not made a vocational choice. These
figures would have had somewhat more significance if bro-
ken down for each of the four years but they are indicative
of the task of the adviser.

From the writings of several authors, not further

identified, this writer devised a composite list of youth

needs. They are:

Security Creativeness
Recognition Truly emancipated
Affection adulthood
Adequacy Sense of
Development objectivity

The adviser cannot fulfill these needs but, through under-
standing, he may be able to assist the student to see that
he can better comprehend himself by correct interpretation
of the urges which he feels,

Hext, there are the common problems of students.
Erickson and Smith liet those for which pupils frequently
need assistance (O, p,111-112):

1. Choice of courses and subjecis

2. Adjustments to the school situation

3. Determination and interpretation of
personal aptitudes, interests and
abilitles




10.
11,
12,
13.
1.

15.

16.

17.
18,

19.
20,

22,

Matching personal assets and limita-
tions with the requirements of the
next opportunity ’
Placement in part-time and vacation
jobs, or other situations that give
promise of furthering the pupil's
long~-range plans

Home and environmental problems
Learning problems

Problems requiring referral to com-
munity agenclies or specialists for
assistance not available through the
school's guldence program

Follow-up of the pupil to determine
progress in a prior placement

Over achieving or under achieving in
school subjects

Evaluation of physical, mental, emo~-
tional, and attitudinal handicaps in
relation to the pupil's future plans
Recreational needs and opportunities

Listening: giving pugils an opportun-

ity to "let off steanm
Selection of a vocation, exploratory
opportunity, or a coocurricular activ-
ity that may offer needed develop-
mental or adjustive experiences
Lack of interest in specifiec classes
or subject matter areas, perticularly
when the subject in question is ger-
mane to preperation in the pupil's
chosen vocational area
Inadequate participation in eocurric-
ular activities or excessive partici-

ation in them

de disecrepancy between the pupil's
ambitions and his known abilities
Inadequate information about oceupa-
tional and educeational opportunities
and requirements
Deficiencies in study skills
Adjustment needs growing out of feel-
ings of inferiority, inadequate so-
cial skills, and unfortunate person-
ality traits
Financial problems that present ob-
stacles to otherwise realizable plans
Problems leading to dropping out of
school

60
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23. College and trade school scholarships,
loan funds, and other similar educa-
2. Etgggiizggggizamutual understanding
25. gﬁﬁ:ﬁ:ﬁgﬁ:ﬁ”g:;gfsagg 3232?:;°:peo1a1
abilitlies and attitudes
While this is a large list no one student will have ewven
a major part of it apply to him. These items are indica-
tors of the operational area of student's aedvisers., They
might also be taken as suggestive matters for inquiry into
the malfunctioning student's activities.

There 1s a growing interest on the part of the fac-
ulty toward making adequate provision for the education
of the student of superior capacity. The means of achiev-
ing this aim have not been contrived nor is there, as yet,
the necessary implementation for a movement toward this
end.

At present the superior student is often allowed
to take more courses than are usually scheduled. Some
instructors also assign outside work to these students,
These attempts at a solution are the best that can be
offered by staff personnel at their levels of authority.

It is repeatedly stated that higher education is
provided for the most able. This may have been true in
the distant past but an accurate statement today would
have to say that higher education is for the most willing.

Mass production, which i1s one of the wise fetishes of our
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land, has been, fortunately, aceepted by our educational
leaders, In doing so they have, however, performed the
same, possibly unavoidable, disservice to colleges and
universities which was done to intermediate education:

the standards were lowered so that all comers might achieve
at least a minimm.

This democratic pattern is so well established that
an expansion of the program to provide for the needs of
the superior (perhaps a wiser, kindlier, and more truth-
ful term would be: the ultra mental) student may now be
undertalien,

There are great foundations, both pubiio and private,
governmental bureaus, offices, and departments, all with
tremendous wealth to call upon in order to protect our
once profligately exploited natural resources. At present
our national mental resources are still as wantonly, cal-
lously, and selfishly exploited, disregarded, or ignored
as were the material rescurces a hundred Jears ago. Why
is 1t that we care for and develop our livestoek, our ag-
riculture, minerals, forests and personal properties and
cammot see the incongruity of disregarding the greatest
wealth of all: the mental ability of our people. Man-
kind's most important funetion 1lies in spiritually disci-
plined, constructive, and productive thinking, The lesser
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student requires a channel wherein he mey run or dawdle;
the ultramental student needs broad intellectual pastures
without boundaries, but with guide posts, waymarks, and
the comforting inspiration offered by one who has pre-
ceeded and yet can accompany him in his self-realizestion.

Dr. Sherburne, in a report on possible provisioné
for "students of superior capacity to learn"™ prepared for
the Faculty Council, commented that (27, p.l):

Any adequate solution of the problem
must give the superior student something
separate and beyond what the average
class provides. Since the superior stu-
dent needs less formal teaching and class
work than the averasge student, both time
and effort can be saved for the student
and the faculty if speecial provisions are
made to meet his individual needs. Es-
tablishing provisions for thes gifted stu-
dent to work up to his level of capabili-
ties has proven beneficial for the average
student. S, L. Pressy at Ohlio Btate Uni-
versity report that "in sections from
which the outstanding students had been
removed, the less able had more chance
at class participation and received more
attention; they were less discouraged"”.

Dr. Sherburne, in this paper, also makes recommendations
to the Faculty Council (Ib., p.2):

[That/ & study be made for the estab-
lishment of & program providing for the
students of superlor capacity to learn at
Oregon State College which would incor-
porate, among other factors, some of the
proposals listed below:

a) make provision for more individualiza-
tion of instruction on this campus;




b) encourage many of the gifted to work
nearer their level of ability;

¢) give instructors more time in class
for the average (and if desirable, the
below average) college student in his
or her classes;

d) encourage graduate work by those who
are really capable of such accomplish-
ments;

e) offer the more capable student, coming
back to college after working one or
more years, an opportunity of making
up some of the lost time.

Due to the completeness of these proposals this writer
has none to add to them but trusts that they will be
adopted.

A final matter in regard to the further understand-
ing of students lies in the consideration of their matu=
rity. Student maturity has been hinted at several times
in this paper but has not been considered as an item in
itself prior to this time. As college offers an added
step toward maturity some thought should be given to this
subject.

A professional organization, connected with the
National Education Association, in its 1948 annual report,
includes the following comment on student maturity (17,
p.180):

.+« those directing the professional
eacher training/ program should cease
reating college students like children.
The professional program should have as

ites first motto: "The students are
adults, concerned with their own present
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and fubture, willing and able to accept
responsibility Tor planning, study, re-
seerch, and evaluation." It has been
recognized generally that the composite
pleture of the teaching staff 1s also
the composite pileture of the institu~
tion's product.
Through the above quotation was from an article on profes-
sional preparation for college teaching it is so general
that it can be applied to any college students,
Dr. P, L. Parks, in a panel discussion at Oregon

State College, once said,
I believe, in a college situation,
that 1% is possible to cater too much to

students. They should be expected to be
mature.

Since there are weaknesses, though,
there have to be advisers. The work of

the adviser is to help the student to
help himself. A bogged down student,

however, needs good help.
These viewpoints indicate a certain degree of expec-

tation overlain by a glaze comprised of numerous experi-
ences with the many immaturitles of students. Wien so
few chronologic adults attain intellectiialiy full develop-
ment is it strange that those departing from their youth
should still hold to the habits which have served them in
the past? MNaturity is not nearly as desirable as continu-
ous normal development,

The Interview. The interview is the device by which

most of an adviser's service is offered. It is necessarily




very important; so important that, unless well-planned
and constructively purposeful, it is wasteful of the staff
member's time and of the student's expectations.

The purposes of the adviser in the interview must be
elearly thought out and defined. Purposes will vary in
their detalls but broadly presented they are (1) for iden-
tifying and understanding the unimown by proceeding from
the kmown, (2) for developing the specific from the general,
or the opposite, or (3) for a change of ground, Stated
more exactly, these aims are: (1) for orientation of the
student in all mattersr elating to the college, (2) for
easgisting the student toward self-development, and (3)
for the discovery and elimination of obstacles to the
student's progress.

There is much eXeellent material published on the
techniques of conducting an intorvipw. Because of this
the treatment of the subjeet here will be more suggestive
then exhaustive. There seem to be a few sources of
trouble for the adviser which it would be well to con-
slder.

First, there are the word comnotations. The same
words often have different meanings for different people.
This is most lmportant to the a dviser if words are used

in the interview which have some peculier, uncomuon, and/or
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emotionally determined meaning for the student. In such
cases thp edviser must be extremely careful that the stu-
dent understands exactly what is meani when such words as
party, date, bull session, et cetera, are used. Local
usage of certain words must also be considered.

Second, "the wise consultant asks more cp.}estiona
than he answers" (4, p.12), ™ Suswers must come from
the student, This leads dirvectly to the next item.

Third, decisions rmust be made by the student even
though the adviser may assist the student to arrive at
them. Advissors are often beseeched by a student to direct,
instruet, or require the student to follow directions of
the adviser in the hope that sueh vicariously devised ac-
tivity will dissolve his or her troubles. Such directive
advising deprives the student of needed growth by this
unjustified dependence upon someone other than himself.
Under no eircumstance should the adviser dictate a course |
of action to any student.

Another reason, and a personally more compelling
one, for not giving advice is this: there is a legal
responsibility attached te the giving of advice! If the
advice 1s followed to the detriment of the advisee, he
may possibly make a legal case out of it, Advisors must
train thelr advisorial groups to make their own individual
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deeisiogg on the basis of factual .and impersonally derived
evidence, "Counselors must not rob their clients of self-
discovery" (4, p.12),

Fburth; This ooncefns phe records to be kept., Per-
sonnel records have been disecussed (pgs. 3l~47) and some
of the factors involved have been presented; a few remain
to be set forth here.

It is suggested that the adviser shoqld not keep
regords which are subjective mor should there be records
of a personal nature. There probably should be impermanent,
running notes as to thecurrent materiai being dilscussed
with the student.

A calendar of appointments must be kept and, possi-
bly, a flow sheet. Such an‘undated sheet of sequential
operations keeps track of matters which might be overlooked
through the sole use of an appointment list. It often

permits annotations which would be difficult to record on
& calendar list,

Fifth, the adviser must protect himself, the insti-
tutlon, and others from malicious or hystericel btalk.
When having a conference behind a closed door it 1s much
safer 1f the construction of the ;oom is such that there
i8s clear glass in the door or that the partition is of
clear glass. There must be no possibility of a question
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the outside, by false stories by the student, or any one
else.

The above precsutions are absolutely essential if
the student is an hysteric. An hysteric will oftén tell
the most outrageous lies about the adviser (among others),
particularly if some secret has been revealed to hin.
There is a fear that the adviser will betray confidences
as the hysterlic would. Therefore the logical thing to do
is to completely diseredit the adviser! These people
Seem to have varying difficulty in distinguishing between
what they subconsciously wish would happen and what has
happened.

| Under no eircumstance should the adviser permit the
student to reveal, due to extreme rapport, very imtimate
informobtlon and perticularly if it 18 not pertinent to
the problem. Thg adviser should give the student no op-
portunity to have an emotional hold on hinm.

With all of the foregoing in this section cared for
the adviser 1s now ready to'prepare for his interviews.
The adviser should, in anticipation of a plannbd interview
(6, p.217): ' |

1, 8kim all data in the counselee's file
2. Get theroughly in mind the objectives
of the forthcoming interview and the

epproach and techniques to be employed
in achieving them



3. Review swmeries of all previous in-
terviews
ly, Assemble in an orderly fashion all
items of data bearing upon the chief
purpose of the interview 4
Study earefully all dalta related to
the purposes of the interview
Supplement these data through inter-
view with the counselee's Leachers,
parents, or other persons who may
contribute helpful information
7. Attempt to antieipabtie other problems
that may reveal themselves during the
1ntel'vi9". .

- g o

Host of these notations should be of a temporary nature.
Next is the interview itself, and of it Kraines has
this comment to offer (11, p.138):

The keynote of this technigue is an
obvious interest on the ?art of the

slecian in the patient's story. Human

elngs respond to interest in themselves

more than to almost any other stimulus,
Then, too, it must be apperent to the
patient that the physician listens to
the story not to gratify his owm curios-
ity, but in en objective; non=-judging
manner to determine what in the patient's
r:action is unhealthful and needs correc-
- tion.

Dr. Eraines' viewpoint is that of the psychiatrist but

the sincere, objective, lnterest illustvated here in the

patient is worthy of emmlation by ell advisers.

The advising interview will probably go well if the

following simple suggestions ere observed (6, p.118):

1. Greet the counselee alncerely and
cordially.
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15,

don't patronize and don

Relate the introductory conversation
to somo topie that is lmownto be of
intercst to the counselee, but unre~
lated to the purpose of the interview,
Establish a mutual, cordial relation-
ship before approaching the problem
that concerns the counselee.
the counselee on agual footing;
t give orders.
Malke the problem stand out, and en-
courage the counselee Lo dlscuss it,
Once the problem is g gProadhed, let
the counselee point t
Ask selisnt questions, but don't hound
the counselee to the point of embar-
rassmoent.
Give ndvice only when absolutely nec-
essary.
Assist the counselee to understand his
problem and to recognize the merits of
yo88ible solutions,
onsider other sources and what as-
sistance they may be able to offer the
counselee in meeting his problen.
Desorve the counselee's confidence and
respect as a professional geracn; make
him want to seek subsequent interviews,
?ot the counselee do most of the talk-
nge.
Summarize the ailgnificant data and
achievementa of the interview.
Note any mistakes that you have made
in the conduct of the interview.
Plan a program of action.

The above proposed plan of action is a somewhat

ephemeral mattor unlesa there is further guidance for the

adviser. Gales proposes & definite thought and action

pattern which will enable the adviser to get at the cen-

tral as well

as the peripheral probleme of s tudents. The

suggestions are so good that they are presented in their
entirety (8, p,109): .

71




72

The following suggestions are made
to ald the counselor in getting at the
centrallity of a student's difficulties
quickly so that the proper help may be
afforded him before a complete acadenmlc
failure 18 the result. First, it must
be assumed that a student's problem is
academic unless proved otherwise. Second,
if Study Skills or Reading Efficlency
courses or tutors prove to be of little
help, the counselor must seek to discover
a non-academic cause. 2§;g§, the coun-
selor must disregard declarations of con-
fidence, and self-condemnatory confes-
sions of insufficient study hours or
excessive absences as such* and begin
to ask the question, "Why?" Vhy has a
student been absent so frequently? Vhy
has a student falled to 'study as much as
he should? Fourth, the counselor must
accustom himself to analyze student's
statements for thelr symptomatic content.
By eonstantly recognizing certain pat-
terns in a student's behavior he can
safely assume that a ¢entral problem
exists. And, by means of a sympathetic
approach he may succeed in getting the
student to discuss this centiral problem,
Then the counselor is able to determine
what agency can most properly help the
student.

If other agencles are indicated in treatment of the stu-
dent's problem they shduld be called upon for assistance
(see pg. 47). An aleft advisor soon becomes aware of the
paueity of service, even in our American society, to hu-
mans in need.

The Follow-up. In the broadest sense, an adviser's
work with a student is never done. Follow-ups can last
as long es the student, the graduate, and the college can
profit from contacts. Such an expanded sense of advising
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is actually carried on in an informal way and in small
amount whenever an old student looks up one of his former
instructors. If such tenuous and whimsical associations
could be informally developed thererwould, concelvably,
be a mutual beneflt to the college and the graduate. The
college would sooner be appriged of soclal, 1ndustrial,
and intellectual trends as they develop while former stu-
dents would be more closely assoclated with a major source
of thelr inspiration and developmant. The foregoing is
not to be interpreted as an intent to expand the common
pattern of alumni asSOciatibns.

Through the narrower interpretation, follow-up pro-
cedures would terminafe all advisorial work with the stu-
dent upon his departure from college, It would_also taper
off advisorial contacis according to the increasing matu-
rity of the student and his improved ability in self-deter-
m.tziation. FProm several standpoints this limitation of
student advising is justifiable.

Stalf personnel and time limitatlons alone would
dictate such procedures., Another thought is that too much
advisement tends to increase student dependence and retard
the development of independence.

Aslde from these matters the follow-up largely con-

s8ists of use and re-use of the interview technigues until
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the student no longer needs a helping hand. The adviser
sometimes discovers a student, és inferred previcusly in
this paper, whose major need is not remedial work but
psychological or even psychiatric assistance,

Psychological service to a student in college is
still viewed by both the staff, to a lesser degree, and
the public, in greater degree, as somewhat un-robust,
faintly irreligious, or obscurely objectionable. Fortu-
nately this attitude is vanishing. It is not generally
admitted'even yet that there are, in colleges, the many
mental hygiene problems which can be documented by staff
p8ychologists,

It is not the concern of this paper to interpret
the findings of the psychologists on the college staff,
It should, however, be stated that much of their work
with students is done because of their altruistic inter-
est and 1s unaccompanied by remuneration or official
appreciation, (The same is true of the other services,
too.) Cases should not be sent to them in large numbers
nor should there be any thought that a general ecliniec 1s
in operation. Students assist them in routine matters
while the more complex problems come to the staff members.
They will not handle cases which they diagnose as requir-
ing psychlatric treatment.
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Psychlatry is still trea.ed as a luxury in college.
Too few adults can penetrate theilr memories to recall more
than dully the sharp, climactic, emotional disturbances
of theilr own period of intellectual expansion. "Coming
to college usually corresponds with the climax of adoles-
cent changes in physical, impulsive, emotional, and intel-
lectual lives" (7, p.552).

Whether there is a need felt by the college admin-
istration for psychiatric service on the campus depends
upon thelr acceptance of the implications of complete
answers to the following questions (Ib., p.552-507)¢

1. What are the emotional problems of
students?

2. Can problems be solved by students or
with the help of the dean?

3. If studentis need help on mental

problems should the college hire a
psychliatrist?
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CHAPTER IV
SUMMARY AND RECOMMENDATIONS

Summary. The broadest test of student advising at
Oregon S8tate College is the degree of achievement of the
aims for the student (see pg. 1) of "...satisfactory
growth socially, emotionally, and educationally." If a
well=rounded adult is the end result of the years and
money invested by him and the state then there can be no
question but that advisement has made its full contribu-
tion in the educational scheme.

Advisement 1s comprised of qualified staff personnel,
euthoritarian by the logic of position, meeting with stu-
dents in an atmosphere of perspicacity, trust, and positive
expectation for the purpose of developing optimum student
growth socially, emotionally, and educationally.

There is both wealkness and strength observable in
such situations., IMany of both have been herein high-
lighted., The previously made proposals have been pre-
sented with the intent that utilization of them would
help to produce an over-all improvement in the quality
of student advising at Oregon State College.

Recommendations. Several recomumendations are here
presented in sequential order. (1) Refering to the first
of Dr. Park's three e¢omments (see page 1l) as to student
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adviser relationships, the recommendation is that formal
adviser training classes be established on the campus.

The several schools and divisions could, without
any loss of authority factually or functionally, delegate
to the Perasonnel Coordinstor, under the supervision of
the Personnel Council, the power to call together, to in-
doctrinate, to furnish the working equipment, and to super-
vise the student's advisers who would then continue to be
chosen and operate as at present,

It is apparent that much careful planning rmust go
into such a program. Specific proposals in this regard
. 4o not come within the Bcope of this paper.

(2) It 1s suggested that more topies be added to
such printed materials as are listed on page 25. This
should be done through carefully guided over-all planning
in order to supplement the work of the adviser by dis-
seminating general information which might necessarily,
for want of these sources, have to come from the advisers.
This would be a time saver for the advisorial staff.

(3) One of the purposes of the advisorial system
(page 27) 1s to see that the student will be properly
presented with the interpretation of the college as to
him and his aims, The formal explication is given in the
catalog in which there are two omissions adversely affect~-

ing students, This omitted information must now bé
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supplied by the advisor or others,

The majority of stﬁdents would probably profit by
knowing their statistical positions. Each student should
be informed at the beginning that he has roughly 35
chances out of 100 of graduating (see also pg. 29). IHe
should understand the hard core of college discipline and
its relation to him. He should also know the reasons for
sueh diseiplines, penalties, academic warnings, proba-
tion, suspension, and expulsion, Such material could ad-
vantageously be inecluded in the catalog. A student-laculty
comaittee might well serve in this field.

(L) It 1s most seriously recommended that the posi-
tions of Assistant Registrar and Personnel Coordinator
(pages L and 28) be dissceiated. The precise, exacting,
mathematically deduced standerds which are an inherent
and dominant part of the Assistant Registrar's official
duties, by thelr unconcealed and aceustomed objectivity
tend to obscure the relatively new, humanistic, and de-
veloping activities of the position of the Personnel
Coordinator.

The Personnel Coordinator, as the advisers' instruc-
tive superior, should be able, without the hinderances
indicated, To occupy a parallel positionio that of the
British leader of His Majesty's Loyal Opposition. He
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could well be the scudents' advocate and representative.
It is the studied opinion of the writer that these

two position are mutually jealous of each other,

(5) It is suggested that the successful advisemental

experiences of the schools and divisions be compiled,
through the use of some device, by the Personnel Coordi-
nator with the advice of the Personnel Couneil. (See
pages 30 and 31)

(6) Direct and indirect comments by those connected
with advisemental work lead to the conelusion that the
Clinical Services and technical assistance programs could
well be expanded (see pages 49, 54 and 55). This is be-
cause of the increasing awareness on the part of faculty
and students of the need for overcoming student inade~-
quacies. ‘

(7) One of the most sericus needs for the improve-
ment of advising lies in the basic understanding of the
student who comes to the adviser for the first time (see

pages 49 - 52), Too many students are dominated by the

tyranny of unrealistic attitudes and, having no one to

release them from their mental prisons, go down to scho-~
lastic oblivion.
There must be some serious effort made to discover

the types of reasons for students coming to college.
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Having that fundamental raw material the Personnel Coun-~
¢cil can then assist the advisor to present to the student
a realistic understanding of the college and the student's
- relation to it.

Before a physiciesn prescribes he must have at least
some diagnostic knowledge of his patient., College ad-
visement often takes too much for granted to be a great
deal betler than mildly, though unintentionally, pre-
tensive. This again points to the deep need of the ad-
viser to have a more discerning grasp of his work.

(8) The designation students' adviser is, as has
been shown (see pages 29, 45 and 68), an anomely. 4n
adviser 1s expected to advise but a college "adviser"
is an expositor, It is hardly to the discredit of a
student if he comes to an adviser for advice. Imagine
his Justifiable pugzlement when he is told, "I should not
advise you.,"

The title could be consulbant but its accustomed
connovations might make such use inadvisable. A list
of possible titles, each of which is more accurately
descriptive than the term, adviser, is her presented.

This 1list 1s offered as a challenge to accustomed think-

ing.
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e
10.
11.

acquaintor
admonitor
appriser
chargor
communicator
conf'erer
consultant
counsultor
counselor
delliberator
edifier

12.

20.
22,
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exhortor
expositor
expostulator
implicator
informator
injunctor
intelligencer
Intimator
monitor
notifier
recommender
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,2.

3.

9.

10.

11.

12.

13.
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