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This study is an evaluation of the McNlnnville high 
school program froi a follow-up survey of the opinions of 
the high school graduates and drop-outs. Questionnaires 
and personal interviews were used to obtain inforniatlon 
froï the school-leavers on the following phases of school 
life: Socio-econornic life adjustment; School attendance; 
The school program of studies; The school services; and 
School graduation requirements. 

The purpose of the study was to find ways of improv- 
ing the school drop-out problem. The compilation of data 

facts: 

1. Twenty-seven per cent of the school-leavers are 
married within a few years after leaving high school. 

2. Graduates have a better status than drop-outs as 
regards types of employment, size of salaires, amount of 
employment, length of employment, and job training. 

3. Twenty-nine per cent of the high school graduates 
go to college but only L. per cent finally graduate. 

L1. The greatest majority of drop-outs receive less 
than three years of high school with the greatest number 
dropping out at 15, 16, and 17 years of age. 

15. Three of the most important reasons given by 
drop-''uts for leaving school are dislike of subjects, 
lack of interest, and dislike of teachers. 

6. School-leavers liked subject fields in high school. 
that offered some carry-over into occupational activity 
after high school. 

7e School-leavers indicated a strong dislike for the 
more academic subjects such as English, social studies, 
science, and mathematics because of lack of apparent 
utility and interest. 

8. The school-leavers received the most value from 
school activities that they had participated in during 
high school. 

9. The high school counseling service does not func- 
tion Cor the benefit of all the students. 
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10. Over fifty per cent of the school-leavers felt 
that they had taken subjects against their wishes or were 
not allowed to take desired subjects because of the 
rigidity of the graduation and scheduling requirements. 

Fron the infor:uation presented, the following recom- 
mendatioris have been made for the improvement of the 
McNinnville high school program: 

1. Extend :iaximun effort to hold drop-outs in school 
until graduation. 

2. Give the school-leaver a good course in marriage 
and family-life as preparation for early marriage. 

3. Give the student a vast amount of occupational 
inforation and training, especially in clerical and voca- 
tional jobs. 

Lj.. Make a special effort to help potential drop-outs 
through their freshman and sophomore years. 

;. I-lave teachers evaluate subject fields and methods 
of presentation to discov areas where the subjects do 
not offer real-life vaLies and a great deal of interest. 

6. iake every subject in the high school program have 
some discernable carry-over value into the occupational 
field. 

7. Enlarge the industrial arts, general mechanics, 
commercial, and home economics departments to take care 
of the demand for those subjects. 

8. Have teachers make every effort to present 
pleasing appearances and attitudes towaid all students. 

9. liaintain a well-integrated activity program with 
special efrort to include students with drop-out tendencies. 

10. Discontinue the practice of having the Dean of 
Boys and the Dean of Girls act as truant officers. 

li. Increase the sinount of occupational inforïiation 
presonted in the classrooms, library, and counselors' 
offices, and encourage its use by the students. 

12. Make it possible for the student to take subjects 
of interest to themselves by including these subjects in 
the pror&m and reducing the barrier of scheduling require- 
ment s. 

13. Increase the number of electives for the student 
by reducing graduation requirements or including more 
subjects which meet graduation requirements. 

lL.. Make it possible for a person to graduate with a 
vocational preparation diploma or a college preparation 
diploma. 
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OPINIONS OF THE NcNINNVILLE HIGH SCHOOL PROGRA1 

FROM FOLLOW-UP OF SCHOOL-LEAVERS 

CHAPTER I 

INTRODUCTION 

In recent years the number of high school drop-outs 

has become alarmingly large. Nany of the young folk in 

their communities are turning from high sciool before 

completion of graduation requirements. 

If the communities sincerely believe that their 

program of education should benefit all their youth, then 

they must do everything in their power to hold these 

youths in the schools until graduation. This poses a 

genuine problem for the communities of our nation as there 

are many factors, economic and personal, drawing the youth 

of America away from the classrooms. The communities may 

well spend valuable time in studying the problems of drop- 

outs in an attempt to make every effort they can toward 

combatting the factors which cause young folk to drop out 

of school. 

Statement of the Problem 

A recent survey of the various businesses and 

industries of McNinnville showed an 80 per cent demand 
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for future employees to have at least a high school 

diploma. The business men ask especially that the young 

folk coming to them for employment present a certificate 

ot graduation. The opinion of the enployers of McMinnvllle 

is that the high school graduate possesses a higher degree 

of scholastic achievement snd mental maturation which make 

him far more suitable for understanding a job and doing 

well on the job, than the drop-out. On the other hand, 

the non-graduate employee lacks maturity and imowledge of 

many fundamental skills and attitudes in carrying out job 

assignments to a successful conclusion. (9, p. 10) If 

for no other reason than personal satisfaction to the 

young boys and girls themselves, every effort should be 

made by the local high school to keep these drop-outs in 

school until graduation. 

The problem of the school drop-out is not a new one. 

However, very little in the way of evaluation has been 

done by our schools in an attempt to solve this problem. 

It would be a blessing to any community if its school 

drop-out problem were improved. Aside from the psychologi- 

cal effects that this solution might have on the student 

involved, the conimunity would be more able to place that 

boy and girl in satisfactory occupations if they were 

graduates. The community would benefit from the higher 

maturation level of school graduates and would notice an 
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improvement in the attitudes of teen-agers toward public 
education. Iany of our male drop-outs are seeking relief 
froni the prying questions of friends and family by enter- 
Ing some branch of ailitary service, while the female 

group of drop-outs to a large extent are married. These 

married drop-outs then become consumers in the connunIty. 

The added years of high school that these boys and girls 
could have received would have made them better citizens, 
more intelligent consumers, and far more valuable service 
men for our country. 

The school drop-out picture in McMinnville high 
school is not a startling' or an unusual one. Twenty- 

four per cent of the students leave school--which per cent 
falls well below the national average of forty per cent of 

the total school enrollment. (19, p. 130) While the 
drop-out problem in I4cMinnville is not unusual in a numeri- 
cal comparison, it is unique in other respects. Ilany of 
the students who drop out of school give financial need or 

employment as the reason for so doing, but on later check- 
ups it is discovered that these students do not actually 
go to work. The results of the study showed a surpris- 
ingly low number of drop-outs holding permanent jobs. 
Nany have not even sought employment. A number of these 
drop-outs may be found loiterg about the school grounds 

during noon and after school hours. This has created a 
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very undesirable situation in respect to the enrolled 
students, as these drop-outs entice the students to skip 

school and to be generally antagonistic to the teachers 
and the school situation. A number of these drop-outs 

have admitted in conversation after leaving school that 
they had falsified statenients in order to get out of 

school. It might be pointed out here that the students 

at McMinnville are not perniitted to leave school without 

maximum effort being made to keep then in attendance. 

The six years (l9L6-l9l) that this study covers 

show a total of 80S who did or should have graduated from 

McMlnnville high school, or from some other high school 

to which the student transferred. It is difficult to ob- 

tain an accurate and complete tabulation due to the nurn 

ber of students who enrolled at McMinnville high school 

and later transferred but sent no request for a transfer 
of their records. These people were necessarily elimi- 
mated from the original count because they had moved from 

the community and nothing was known of their status unless 
information was later received about their transferring or 

graduation from another high school. If this were the 

case, the name was added to the original count. 

The number of students who graduated from high school 

from l9a6 to 19l is or 68 per cent of the traceable 
enrollment covering the six-year period. The remaining 



two hundred sixty-one students, or 32 per cent of the 

traceable enrollment, are divided between school drop- 

outs, known transfers, and graduates formerly enrolled at 

ic1innville. The school drop-outs number 173, or about 2L 

per cent of the original 8O. The transfers and known 

graduates of other contmmities who at one time attended 

Ncinnv1lle numbered 88 or 9 per cent. A coraposite pic- 
ture of the ìciinnville high school leaver situation can 

be summarized by saying: Eight hundred and five students 
should or uld have graduated from the McIinnville high 

school. Five hundred and forty-four actually did gradu- 

ate during the six-year period beginning with l9L.6 and 

ending with l9l. Eighty-eight students transferred or 

were known to have graduated from other high schools. One 

hundred seventy-three leavers did not finish high school 

at I'cMinnville or at any other high school. It should be 

pointed out that there is also a possibility that this nuiu- 

ber of leavers might be higher, but no way of checking has 

been devised. This number includes those who at one time 

enrolled at i'íci1innville, later left school, and the com- 

munity, for which no transfers have been requested, and for 
whom no forwarding addresses are available. 

Value of this Study 

The writer is attempting in this study to gain the 



partial answers to five specific problems from the tabu- 

lated opinions of the school-leavers. 

The five problems are: 

1. Does the drop-out seek socio-economic 
self-improvement when he leaves school? 
Does the drop-out feel that school has 
nothing to offer him in the way of 
socializing experiences or training for 
a life occupation? 

2. Why do students leave school before gradu- 
ation? What are the direct causes tthich 
force these drop-outs to leave, as deter- 
mined by their collective attitudes? What 
can the school do to alleviate these con- 
ditions? 

3. How can the school program be improved 
to hold drop-outs? 

L. Should school graduation requirements 
be changed so that students can select 
subjects that will meet their desires 
and needs? How do our school-leavers 
feel about the subject requirements 
of high school? 

. Are the school services adequate? Do the 
bayers consider counseling, teachersT and 
activities services adequate? 

The opinions of school-beavers should prove extremely 

valuable in evaluating the five phases of the school pro- 

gram previously mentioned. It is hoped that the results 

of this study will pave the way for improvements arid 

changes in the school program for the benefit of students. 

The five phases of school life which need evaluating and 

to which the five questions refer are: 

1. Socio-economic life adjustment 
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2. School attendance 
3. The school program of studies 
L. The school services 
5. School graduation requirements 

The value of such a study cannot be immediately deter- 

mined, hut if the results produce a desire on the part of 

the administrators, faculty, and the people in the commun- 

ity for the improvement of the school program, and if the 

desire produces action, then the value of such a study 

may become apparent. It is with this hope that the study 

has been made. 

Procedures Used in Selecting Subjects 

In the main, this study will deal with that number 

of school-leavers who quit school and who have remained 

in the community or who have left the comiiunity for the 

service, marriage, emplo'ment, or travel. A set of 

questionnaires has also been sent to a random sampling of 

high school graduates of the same six-year span. It is 

the intention in so doing to provide a means of cross- 

checking and comparing the opinions of the successful 

school-leaver with the unsuccessful school-leaver. 

The grouping of the subjects in this study falls into 

two classifications. The drop-out is a member of the 

first group by virtue of non-attendance in school. The 

graduate becomes a member of the second class by virtue 
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of completion of graduate requirements and graduation from 

high school. 

The list of drop-outs was corioiled in the following 

mariner: 

A. The school attendance record for the six-year 

period was carefully checked. This was done to obtain the 

names of any student who did not appear on the record for 

four consecutive years. The students presently in school 

were also eliminated during this process. 

B. The list of names obtained in this manner was then 

cross-checked with the official graduation lists of each 

year. 

C. The remaining list was then checked for transfers. 

The faculty and students were very helpful in this step 

by providing nuch information about students who had left 

the coìirniunity or had re-entered school elsewhere. 

D. The final list was then used in drawing cards from 

the card indexes of the last six years. 

carries the home address of the student 

school. Senior-year cards were used so 

addresses wold be the last available. 

ulty were once again very helpful in gi 

date changes in addresses. A number of 

brothers or sisters in high school, and 

obtaining correct addresses. 

This index card 

and his year in 

that these 

Students and fac- 

ving more up-to- 

drop-outs had 

this facilitated 



The list of drop-outs at this point numbered 173. 

Index cards for 3L. could not be found. The remaining num- 

ber of 138 comprised the official list of drop-outs. 

The list of graduates was compiled in the following 

manner: 

A. The official graduation lists for the six years 

were used in making a random selection of two hundred 

names. (An attempt was iade to select names of those 

graduates believed to have home addresses still in the 

community. 

B. The two hundred names were then drawn from the card 

index under the year in thich that student was a senior. 1n 

this manner the latest known home addresses were obtained. 

The Questionnaire 

The opinions' questionnaire (Apendix A) and a let- 

ter (Appendix B) of explanation were nailed to all of 

the school-leavers. A cross-checking number system was 

used on the letters to drop-outs so that their names could 

be checked from the :riaster list as the questionnaires were 

returned. At the end of a four-week period the drop-outs 

who had failed to return the questionnaires were visited 

and personal interviews conducted to obtain the desired 

information. 
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The graduate questionnaires were returned in such a 

high percentage that personal interviews were not deemed 

necessary. 



CHAi'i II 

THE PREVIOUS STUDIES 

When one begins the task of locating information on 

past studies concerned with this topic, it beco:nes readily 

apparent that the problem of school drop-outs is not a new 

one. The really amazing thing about the problem is that, 

while there has been a great deal of information written 

and a wealth of material gathered to substantiate the 

validity of such a program, there still remains relatively 

little actual progressive action toward its solution. As 

stated in Chapter I, the problem of school drop-outs is 

not unique to the city of cMinnville alone. From each 

section of the country there comes the written word of a 

multitude of school educators and laymen who have dis- 

covered the startling facts of the school drop-out. 

Johnson (19, p. 130) reveals in an article "Education 

for All Youth" that "A U. S. census estimate of October, 

l9L1..7, revealed that eight million boys and girls of the 

age group fourteen through nineteen were in school, whilo 

roughly five million were out of school. In other words, 

only about 60 per cent of the boys and girls of high 

school age are actually in school." 

This is indeed a niatter for concern, not only to edu- 

cators but to everyone who believes that the defense of a 
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democracy against the encroachment of foreign ideologies 

is an educated citizenry. In McMirmville the high school 

drop-out problem has not yet reached the astounding propor- 

tions as put forth by Johnson, hut it annually draws nearly 

firty of the city's youth away fror high school. This 

indicates a need for investigation on the part of adnis- 

trators and teachers of the local school system. Johnson 

and Legg (20, p. 2L) placed the burden on the schools in 

their study of school drop-outs for the U. S. Department 

of Labor. "To make the nost use of the resources of the 

schools is a matter of prime importance to all school per- 

sonnel. Our educational theory is that public school sys- 

tems, extending through high school, are open to all and 

serve all. Yet at least half of the children who enter 

the fifth grade drop out before completing high school... 

These drop-outs are not statistics, but children. Study 

of the motives that led them to leave school is worth 

while to point out ways in which their potentialities may 

be better employed." 

Too much optimism has been generated in the past 

decade over the fine job that our schools re doing in the 

educational field. Many people have fallen under the 

spell of such catch phrases as "Education for All Pnerican 

Youth," only to be rudely awakened by statistics which 

show almost the opposite trend. Gragg (17, p. L58) has 
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very aptly surimarized this attitude of complacency in but 

a single sentence, "Contrary to the optimistic prediction 

that tithin a few years 7 to 80 per cent of our youth 

will complete high school, there is little evidence in the 

current scene to substantiate that prophecy. t! It would 

seem that, while many of our educators are aware of the 

problem of drop-outs, the general public, aside from the 

youth themselves, know little about--or are little con- 

cerned with-- the problem. Yet this brings the author to 

the raising of these questions: What about these youth? 

Their attitudes? Their emotions? Their support in future 

years of the whole educational program? Does not the 

self-satisfied public owe a square deal to those youth who 

will some day be the voters, the consumers, the members of 

the community? 

E. N. Stern (38, pp. 3L.-35) sounds a note of warning 

along this same line. His warning is: 

The disgruntled masses of youngsters who 
have been let down by the schools are a force 
in public opinion, and their opinion of school 
is low. No one supports what he does not like, 
and their grudge against the schools coLild 
block many a community effort. It could wear 
down oui' educational ideals to the point of 
their disappearance and certainly no one tho 

feels a sense of responsibility for the future 
of our Democracy, which depends upon stable nnd 
well-informed citizens, wants to see that happen. 

The need for improvement is apparent, yt little in 
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the way of improvement has been accomplished. School 

administrators have tried to maintain school enx'ollrnents 

by devious and dubious methods with relatively poor suc- 

cess and the fact still remains that, '1Prison wardens are 

still the only accurate supervisors of attendance; and. if 

school attendance does not become a responsible function 

of education, then wardens can continue to find their cli- 

entele among those very names that we teachers see every 

week on our mimeographed absence lists." $, pp. LO3-LO7) 

What a gruesome picture to visualizes It is the 

opinion of the author that if we sincerely desire to see 

a change in this picture of school drop-outs, it can be 

done, but let us not wait for the pendulum to swing of its 

own accord. Why not attack the problem with renewed 

efforts and attempt to bring new information to light 

which will lend assistance to the solution of the problem? 

Just what is the problem, exactly? What are some of the 

factors that are involved? What effects do these factors 

have upon the youth? 

sell (2, p. 39) summarizes the problem neatly 

into three general areas: (1) Emploient, (2) Education, 

and (3) Recreation. One must remember, though, these 

general classifications leave a lot unsaid while covering 

much ground. First, to understand the problem, one must 

uncover facts and data about a multitude of things 



concerned with the individual and his physical as well as 

psychological make-up. Nany things can be done for youth, 

but the final solution boils do,n to what is to be done 

for each individual case. 

A bit of research soon shows that there is not one 

but many reasons why young folk leave school before gradu- 

ation. This tends to make the job more difficult as many 

or the reasons cannot be dealt with in any degree of 

objectivity without running aground on concomitant factors 

involving a myriad of psychological details. Age, marital 

status, sex, abilities, economics, interests, and aspira- 

tions are but a few of the factors involved in a study of 

this sort. What have educators and laymen found in their 

pursuit of the solution to tuis problem? The following 

paragraphs deal largely with the reports and sunianaries of 

many people who have been engaged in this work during past 

years. 

The U. S. Department of Education became concerned 

with this problem early last year and called a meeting of 

top educators and laymen fron all over the country to meet 

in Chicago, I1linois. A great deal of tine and effort was 

used in attempting to gain more insight into the problem, 

and from the reports of this group come many suggestions 

and much information. 

It was found by this group (L8, p. 8) that the ages 
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of school drop-outs vary largely from lL to 19. They dis- 

covered that at lL. only about one per cent of our youth 

leave school, at 1 about nine per cent leave, and at 16 

the largest percentage leave, approximately thirty-four 

per cent. It then tapers off to where about twenty-six 

per cent leave, and at 18 or over a remaining ten per cent 

have left high school. These figures will vary snewhat 

for the different parts of the country. The greater num- 

ber of drop-outs occur in the Eastern and Southern sections 

of the United States, with a smaller number from the 

Middle-Western states, while the Pacific Coast re:ion 

enjoys the dubious distinction of having the lowest per- 

centage, which is still well over 2L1. per cent. 

Many of these teen-agers tho are leaving school will 

be married within a short time after their termination of 

high school activities. It would seem, then, that there 

is a certain element of responsibility on the part of the 

school to prepare these school-leavers for marriage and 

family life. Street (LO, p. 31) learned in his investiga- 

tion of school-leavers that uLO per cent of the men and 9 

per cent of the women are married. When the graduates of 

the last four years are eliminated, the percentages then 

increase to S8 for the nen and 83 for the women. The 

Malin study indicates that a larger per cent of the gradu- 

ates marry soon after finishing high school; hence the 
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school should prepare its graduates for family living." 

A somewìat higher percentage of 68. per cent of the 

boys and per cent of the girls was observed by 

Oppenheimer and Kimball (32, p. 231) in their study of high 

school graduates. There is an excellent opportunity for 

the high school to do a great deal of needed work in the 

fields of home economics as well as in health and consumer 

education. Here are young folk who are eager for training 

and very much in need of it. The adjustments to lnarriage 

and family living are trying enough without being hampered 

by lack of knowledge of many of the comnon problems of 

everyday living. The curriculum could easily be changed 

to meet the needs of these young boys or girls .tho will 

shortly be married. Whitlow ()4, p. 109) states that 

"Seven years after graduation from high school O per cent 

of the men and 66 per cent of the women wete married. 

Fifty-two per cent of the :narried women had one or more 

children. The rapidity with which the graduates assume the 

obligations of homemaking suggests that possibly the high 

school curriculum should give relatively more attention to 

information pertinent to domestic responsibility. Compara- 

tively few of the girl graduates majored in home economics 

while in high school; those who did, and who are married, 

in a very high percentage of cases said that this subject 

was the most valuable in the curriculum. " 



Covert (6, p. 271) goes one step further in pointing 

out the advisability of improving the curriculum to meet 

the needs of these students by stating that six per cent 

of the original sixty-seven per cent of the students who 

had married within six years of aduation had been 

divorced. These facts and the opinions expressed by the 

school-leavers in many studies point to a definite need 

for instruction for marriage and family life. 

One of the prime factors to be considered when dealing 

with school-leavers is the matter of employment. ilany of 

the youths who leave school are going on to college, but 

many more, especially the school drop-outs, terminate their 

education when they leave high school. Does the high 

school give these terminal leaver's enough of a background 

in vocational training and experience to enable them to 

hold jobs successfully? Certainly those who continue in 

high school until graduation gain some knowledge which will 

be beneficial, but what of the boy or girl who leaves 

before receiving this valuable training? Another question 

which might be raised at tiis point is: Does the high 

school prepare the aduate adequately for his job? Some 

authorities feel that the problem of employment of our 

youth is the major one facing the high schools today. In 

line with this trend of thought Zimand (SO, p. 8) says, 

"Probably the major child-labor problem is the very large 
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number of young people who leave school for work before 

they complete high school. The extent of school drop-outs 

is considered by many educators to be the iflajor problem in 

secondary education today. Increasingly, educators are 

recognizing that this is not solely--perhaps not even 

primarily--because of the financial inability of young 

people to continue in school, but rather to factors that 

lie within the province of the school to remedy." Zinand 

further states that many of these young folk left school 

to get wartime jobs and have not returned to school, with 

their ranks being swelled by added numbers of new members 

each year. 

A somewhat brighter but nevertheless dismal picture 

of what the school drop-out is doing after leaving school 

is reported by Neicher. (28, p. 2) Melcher states, 

!rThreefourths of them have had only one or two jobs since 

leaving school...1ost of the:ì had been working from twelve 

to fifteen months...ot only were these young people 

working, most of them were happy in their work." 

What is the attitude of the school-leaver toward the 

subjects he took in high school, and of what value have 

they been in his present job? A great deal of information 

can be located on this point. Perhaps one of the best 

reports covering this point is the one given by Whipple. 

(Li.2, p. l6) He finds that five per cent felt they were 
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working on jobs that had no relation to their high school 

training. Twenty per cent indicated a need for guidance, 

especially in the fields of selection of courses already 

offered. 

These findings have been substantiated by Brown 

(3, pp. 2g-26) and Covert (6, p. 27S) in their separate 

studies of high school graduates. The types of employment 

that the school-leavers find will depend to a large extent 

upon the community in thich they live and the section of 

the country. 

As relates to the school drop-out, Cramer (8, p. 183) 

found in his study that "More than 80 per cent find their 

employment in average and lower grades of occupations. To 

this large group, the usual academic interests in high 

school contribute little to their work." The graduate 

fares slightly better in his quest for employment in that 

he possesses a higher qualification as demanded by employ- 

ers today. 

Ocpenheimer and Kimball (32, p. 23L) list the types 

o occupations in rank order as being: (1) Clerical, 

sales, and kindred workers; (2) Professional and semi- 

professional; (3) Full-time students and proprietors, mana- 

gers, officials; (Lt) Military services; and (5) Unemployed. 

It might also be noted that Davis (9, pp. 22L-225) 

locates the women graduates who do not go into college in 
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the clerical vocations and homemaking, while the boys of 

the same class enter mechanical industries or trades. 

A summary of the employment status of high school 

leavers might sirn1y be: High schools do not prepare youth 

adequately for gainful occupation, as evidenced by the 

opinions of many high school graduates and drop-outs. The 

school shoi1d not be bearing the entire responsibility for 

this, however. There are many factors which must be con- 

sidered when presenting the problem of employment of our 

high school youth. Cramer (8, p. i8) points this out 

when he states that the ability of graduates to make desir- 

able occupational adjustments is affected by many factors. 

Among these are age, sex, ability, health, parental back- 

ground and training, together with a large number of per- 

sonality traits and habits. 

Probably the greatest amount of formation available 

on the problem of school drop-outs is that dealing with 

the reasons for boys and girls leaving school before gradu- 

atlon. One soon becomes aware of the fact that there is 

not any one authority who is outstanding in his work on 

thIs specific question. After an examination of the evi- 

dence these nen present, the conclusion is that not one 

but many factors act together to force students out of high 

school. It is interesting to note that while the various 
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authorities do not agree completely on the reason for 

school drop-outs, still there is some degree of correla- 

tion if you group the listed reasons together and view them 

as a group. 

Goff (16, p. 330) does not list a group of reasons 

for youth leaving school, but he hs this to say, "When a 

young man of sixteen has decided that school has nothing 

to offer him, he just will not be talked out of it. The 

line of reasoning of such a boy, about to drop out, is 

something like that of an infatuated teen-ager, 95 per 

cent feeling and enotions, seasoned with 5 per cent of 

rationalization." 

Gragg (17, pp. ti.57-Lt$9) attacks the problem from a 

sonewhat more positive viewpoint than most authorities in 

his article "School Leavers Can be Spotted in Junior High." 

He lists the factors .thich indicate the possibility of 

early school leaving as being: (1) Retardation in school 

amounting to two or more grades; (2) An intelligence, apti- 

tude, or achievement score which is in the lowest decile 

of the scores of those tested; (3) Too many absences from 

school prior to dropping out; (Lt) Failure in one or more 

subjects the previous year; and to a lesser degree, (5) 

Iale sex; (6) Poor reading ability; (7) i'Iembership in a 

broken home; (3) ilembership in a family with relatively 

little education; (9) Members of lower income groups; and 
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(10) Lack of participation in extra-class activities. 

This brings on the suggestion to junior high school adrnin- 

istrators: Be on the lookout for those members of your 

school who have sane or all of the deficiencies in the list 

mentioned above. If you have such students as these, make 

it known to the high school administrators, guidance per- 

sonnel, and teachers. A special effort could then be made 

to correct as many of the conditions as possible. 

The following paragraph will suimnarize briefly the 

findings of four authorities in their survey of the rea- 

Sons why youth leave school before graduation. 

Van Denburg (Ll, pp. ll3-llL.) found that 'tEarly elimi- 

nation from school is favored by late entering age; by 

having younger brothers and sist.ers; by a childhood free 

from serious illness; by foreigh.born parentage of Irish, 

Austro-Hungarian, Scotch or Italian stock; by the choice 

of an occupation for boys, or stenography for girls; by a 

disbelief in the value of a high school course; by an 

uncertainty as to probably length of stay or a determi- 

nation to leave early," but that "On the whole, the eco- 

nomic status of these pupils (so far as it is shown by 

monthly rentals) seems to be only a slight factor in the 

determination of the length of stay in the high school»' 

On the other hand, Karpinos (22, pp. 29-L9) takes a stand 



2L 

in direct contrast to that of Van Denbu.rg, when he found 

in his studies that there is a definite relationship 

between low-income fanilies and youth leaving school. Still 

another viewpoint is presented by Jones (21, p. 23) who 

lays iauch of the responsibility on the schools by saiing 

that we cannot escape the conclusion that the big majority 

of those who leave school do so because they do not find 

activities which sufficiently challenge them, because the 

learning experiences are not suited to their abilities, 

and because life inside the school does not seem as real 

as it does outside the school. On page 2S is a table which 

was prepared by H. H. Dillion (11, pp. 98-99) for use in 

his book Early School Leavers, based on a study of drop- 

outs in New York City. This table was also used by the 

Jork Conference on Life Adjustment Education (L18, p. 10) 

in their report of the conference which met in Chicago to 

discuss the problem of school drop-outs. The author has 

compiled a table of reasons for dropping out of school as 

given by twelve writers dealing with the problem of school 

drop-outs. The reasons indicated in the table are those 

given by the subjects of similar follow-up studies as this 

one. The table lists the reasons given by the writers and 

also the number of writers indicating this reason as valid, 

and it is arranged in rank order of importance so it may 

be readily interpreted. 
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Reasons Given by Drop-Outs for Leaving School 
(compiled by Dillion) 

Reasons ___________ _________ ber 
Preferred work to school 3L.2 36 
Was not interested in school work lOL'. n 
Could not learn and was discouxaged 66 7 
Failing grades 6 
Dislike of teachers 7 
Dislike of certain subjects 30 3 
Could learn more out of school 16 1 
Needed money to buy clothes and help at hone 1lL 
Wanted spending money 5S 6 
Ill health )9 
Friends left school 29 3 
Parents wanted youth out of school 20 2 

Reasons Given for Leaving School 
(compiled by author) 

Reasons N umb e r 

1. FInancial 8 
2. Failing marks 7 
3. Lack of interest 6 

1-I-. 
Dislike of teachers 

;. Lack of personal adjustment 
6. Family or conununity pressure 
7. To take other employment 
8. Health of family or self 
9. Over-age or under-age 

lo. No relationship between school and job 3 
11. Dislike of school subjects 2 
12. Marriage 2 
13. Request or school (discipline) 2 
1)4W. Too many transfers 2 
l. No friends in school 2 
16. Too far froii school 2 
17. Sex i 
18. ililitary service 1 

TItáble äthpÍIed with information froi (1, p. 319), 
(2, p. 39), (7, p. 21), (1)4, p. 236), (15, p. 91), (2L, 

p. 66g), (2g, . 
120), (28, 

. 
25), (37, p. 16), (38, 

pp. 3L-3), (33, pp. 9-lL), and (L3, pp. L8-1) 
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It is apparent that financial reasons rate high in the 

minds of school drop-outs, or as an excuse for leaving 

school. While some writers have not found this to be so, 

and would heartily disagree with the statement, still it 

was the one reason listed as a possible factor by the 

greatest number of writers. There might be soie explana- 

tion for the fact that this reason was listed by many 

writers yet not held to be important by them. iany 

students may drop out of sch3ol because of financial pres- 

sure from home or because of a desire to have some measure 

of financial independence, yet they will hesitate to indi- 

cate it as the most important reason for leaving school, 

due to personal or family pride, or due to a feeling of 

embarrassment. Certainly such a case is possible when one 

notices the number of high school youths who do part-tine 

work during the school year and especially during the s'im- 

mer. The second highest frequency of reasons given for 

dropping out of school was that of failing arks (seven 

choices), and in third place was lack of interest (six 

choices). There were three iteus listed next in rank order: 

to take employment, health of family or self, and over-age 

or under-age, with four choices each. Ho relationship 

between school and occupation is the next in line with 

three choices, and dislike of school subjects, marriage, 

request of school, too many transfers, no school friends, 
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and too far fx'om school, in that order, with two choices 

each. Sex and military service end up the list with but 

one choice each. There were eighteen choices indicated by 

the writers as reasons why boys and girls drop out of 

school. This fact alone gives emphasis to the statenent 

that it is not one but a group of reasons which cause our 

youth to leave school before graduation. The school 

administrator and teacher should be cognizant of these 

facts when dealing with the problem in their own school 

situation. The services of a competent counselor would 

prove valuable to any school system sincerely interested 

in liuproving this situation. One note of warning should 
be given at this point, however. Do not obtain the ser- 

vices of a counselor and then burden him down with the job 

of school-attendance officer. No counselor can be expected 

to do his best job of helping those students who are 

dropping öut of school if he has to do it under the guise 

of attendance-officer. 

A great deal of insight can be secured from the 

opinions of' school-leavers when dealing with the problems 

of curriculum construction. A teacher would do well to 

listen to the comments of these school-leavers before 

setting up the outlIne of organization for any subject 

offered in high school. Too many of the schoolTs personnel 
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consider their subject as the ìost valuable and certainly 

the most important subject a student could take while in 

high school. 

Many academic courses of our high school need a 

thorough overhauling in content and iethod. The high 

schools of America are hanstrung to outrioded curricula and 

methods which hold the student to a regimented situation 

and leave him chafeing to be out and away from school at 

all costs. It is a rare indiviôia1, indeed, who can swal- 

low the boring content of many of our textbooks and still 

feel that school has something to offer him. The school 

compulsory attendance law makes it a matter of daring for 

the young person to kick over the traces of scholastic 

regimentation. True, the law was passed with the best of 

intentions, but until the citizens of the state saow a 

willingness to spend twice or three ti:ies as much for 

schools as they have spent in the past, then we are not 

ready to have such a law. Our school programs are not 

fitted for such a situation. Ask the young boys and girls 

what their opinions of the present school programs are. 

Moser (31, p. 170) asked students to appraise the 

subjects offered by the high s chool and found several out- 

standing characteristics: (1) Subjects which directly 

prepared them for their present positions as students, 
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secretaries, or industrialists were named; (2) The more 

difficult high school subjects ranked higher than the 

snapt courses; and (3) Subjects which were closely 

related to community li1e at the time they were taken or 

subjects largely practical and functional had a relatively 

high rank. This list implies shortcomings in not offering 

adequate facilities, instructional material, supplies, and 

personnel to develop first-class courses of study in such 

subjects as homemaking, physical education, health, music, 

and arts»' 

Whitlow (L.L1, p. 113), in evaluating the subjects of 

most value to the students rated the high 

school subjects very low; foreign languages especially 

were believed to be of little value, while "the social 

studies, despite their assumed values on the part of edu- 

cators, generally received a low rating." This latter 

fact contradicts the findings of Mort and Devricks 

(30, pp. 1l9-13L) in their article, ttpj Accounting of 

General Values in the Small High School Curriculum." The 

subjects which are rated as the most helpful are t hose 

which carry the most practical value into post-school 

careers. Subjects such as typing, shorthand, bookkeeping, 

shop, and nather'atics were found to be the favorite of the 

students in Covert's (6, p. 273) study, thile English and 

social studies were not very highly regarded. "Apparently 
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graduates tend to neasure the value of their high school 

courses in terms of their occupational utility...It would 

be difficult to convince these youth that the subjects 

which are usually required in high school, especially the 

social studies and science, have all the value that has 

been claimed for them." (7, p. l)) Also, "If the tradi- 

tional study of foreign languages has the values claimed 

for it, the values seem apparent only to the teachers-- 

for even this select group of high school youth, the gradu- 

ates, fails to appreciate those values." 

In Harding high school, Warren, Ohio, Stevens 

(39, p. 122) found that the girls rated practical English 

first, with commercial studies and iathematics following 

in that order, while the boys rated machine shop and wood 

shop first, and then practical English and mathematics. 

Bringing this problem back to a locality in Oregon 

(L.8, p. 113), we find that the Malin high school students 

rated algebra, civics, and geometry as the most objection- 

able, and the reason given for taking these subjects was 

that they were required for graduation. The graduates, 

however, were especially interested in such subjects as 

agriculture and typing because they felt that such subjects 

were of practical use, regardless of vocation. This study 

was conducted prior to the passing of the compulsory school 
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attendance law, but there was little difference noted in 

a more recent study completed in l9L9 by Williarn Dolniyer 

(12, pp. 27-28) dealing with the high school program for 

Albany high school as indicated by school-leavers. 

Under the present economic situation it is difficult 
for schools to offer extensive listings of courses from 

which the students nay choose. Not only is it difficult 
frein the financial standpoint, but it is also hard from 

the standpoint of graduation requirements. The State 

Department of Education specifies certain courses which 

must be taken in order to meet requirements. In addition, 
individual high schools may add certain other requirements 

of their own. This indicates little planning in regard 

to the desires and needs of the student. Yet, amazingly 

enough, the students express great interest in the sub- 

jects offered or not offered. They list suggested courses 

which they feel should be offered and .thich would be valu- 
able. Too many administrators have stated the belief that 
students don' t entirely know what they want nor what is 
good for them to take, hence the requirements are strict 
and the electives limited. This is true to a limited 
extent, but it would be well for these administrators to 

examine the desires and needs of their students and to 

adjust the requirements, course organizations, and demands 

to the needs of the students. 
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Street (tO, p. 116) found a great deal of interest on 

the part of the graduates in subjects not offered in Malin 

high school. They offered many helpful suggestions and 

remarks in regard to the iglish co'ses and social studies. 

The graduates felt that English could be taught with a more 

practical emphasis on oral and grammatical English. Social 

studies needed stress on the important events of the day 

as well as economic, political, and social factors involved 

with present governmental policies. However, the graduates 

were practically unanimous in the opinion that the school 

did not do enough for its students in the way of music, 

guidance, and subject counseling. iany of the students 

look for courses which they feel will benefit them most 

after leaving school, when choosing the few electives for 

their schedules. 

ioser (31, pp. 170-171) says that in the list of sub- 

jects not specifically offered in high school one notices, 

tI(1) the courses wLIich are directly related to the devel- 

opmental needs of youth, such as health, sex, psychology, 

personality development, and poise; (2) the courses ithich 

are directly related to labor and the professions, such as 

cost accounting, photography, public speaking, electricity, 

and radio; (3) avocational or cultural aspects of life, 

including Latin, French, German, dramatics, music appreci- 

ation, tennis, and swiniming." 
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In answering the question, "What subjects do you wish 

you had tal:en while in high school?" Mort and Devricks 

(30, P. 122) found students listing commercial, vocational, 

and home economics for the girls. They also listed book- 

keeping, typing, shorthand, science, and public speaking, 

when asked to give the subjects offered that they had not 

taken but which would have been helpful. 

From the information presented there is an indication 

that the graduates of our high schools feel that there is 

not a close enough correlation between the subject matter 

of the required subjects and life activities--that a 

course in science, for example, should stress application 

to life problems rather than preparation fòr college, and 

that in the social science field there should be more 

stress upon the importance of the events occurring today. 

As was found in the information secured by Roenicke 

(3L, p. L.8), Street (L0, p. 118) found that the graduates 

felt that there should be more stress on the fundamentals 

of grammar and also on oral English. A large number of 

graduates also desired a large number of activities as a 

means of training for proper use of leisure time. 

The extra-curricular activities of the high schools 

corne in for their share of evaluation, partially in an 

attempt to justify their presence in the high school pro- 

gram to some of our citizens, who declare that the frills 
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5_n education are much too expensive arid impractical. This 

does not show intelligent or constructive thinking on the 

part of such individuals, for with the increasing amount 

of leisure time, youths as well as adults are seeking ways 

to better occupy their time. The proper use of leisure 

time is not the only valuable result which comes from 

extra-curricular activities. If a young boy or girl is 

to feel any decree of worthwhileness in life, he must 

first succeed at something. The extra-curricular activi- 

ties of the high school give this boy or girl a chance to 

find something at which he can be a success. Other values 

such as interest in school, appreciation of teachers, fel- 

low students, and the whole school situation can be better 

accomplished if the student is actively engaged in some 

form of experience designed to improve his interest and 

non-scholastic aptitudes. 

iort and Devricks (30, p. 133), in their study of 

general values of the small-school curriculum, have this 

to say: 

Since more than a third of the value 
received from the high school course seems 
to come from those influences that may be 
considered by-products, then greater emphasis 
than has been given in the past should be 
placed upon these phases of school life. Atten- 
tion in general may be called to the good-will 
development tendency of opening exercises, the 
high general effeets of social affairs, athlet- 
ics, and association with teachers and students, 
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the good-will tendency of the system of 
school government, scholarship contests, 
and debating. In particular, students 
expecting to become farmers should be en- 
couraged to take part in social affairs, 
scholarship contests, and school govern- 
ment to bring up the special lack in citi- 
zenship values. 

Whitlow p. 113) expresses a different attitude 

in his study of the graduates of the smaller high schools: 

Some authorities have been inclined to 
assign relatively high values to the extra- 
curricular activities of the high school. 
This tendency cannot be justified in the 
light of opinions expressed by the graduates 
of this study. The curricular values loomed 
large in their estimation, and many of the 
extra-curricular ac tivities were ascribed but 
meager or little value. Among the extra- 
curricular activities the men and women agreed 
that the following were those valuable: de- 
bate, dramatics, publications, school offices, 
band and orchestra. The women questioned the 
value of inter-scholastic competitive athlet- 
ics; the men questioned the value of student 
participation in student government. 

The judgments of the graduates in this study emphasize the 

need for objective evaluation of extra-curricular activi- 

ties. Among others, Rugg (3, pp. 6-7) and Counts 

(5, pp. Ll2-L2l) have insisted upon this need. 

Cory (Lt, p. 681) offers some valuable suggestions and 

gives some worthwhile conclusions at the end of his study, 

"High School Graduates Appraise Extra-Curriculum Activities.t' 

Here is a brief suimary of his conclusions and his 
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recommendations: 

1. School administrators and teachers place 
undue emphasis on extra-curricular activi- 
ties that are of little value to the par- 
ticipants fron the standpoint of exten- 
siveness of use after graduation and the 
worthwhileness of the activities them- 
selves. 

2. Administrators in each community should 
observe the activities in .thich the 
adults residing there are engaging and, 
by encouraging the desirable activities 
of the school program, teach the pupils 
how to become proficient in them. 

3. All teachers are not equally successful 
as activity sponsors. Select the spon- 
sor with great care. 

f4.. llore pupils should be encouraged to par- 
ticipate in the extra-curricular activi- 
ties, particularly in activities that 
are shom to be worth-while. 

SE;. The activity program should be given :îore 
time during school hours in order that a 
greater number of pupils may participate 

6. iiusic was generally ranked high by the 
graduates of this study. 

7. The athletics offered in high school are 
seldom used in adult life and, therefore, 
rank low in usefulness and worth-whileness. 

8. More practical and useful activities should 
be planned. 

Practically every writer had recommendations to make 

for the improvement of the school drop-out problem or 

for the improvement of the high school in view of the 
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opinions of the drop-outs or graduates. The extensiveness 

of many of these recorrnaendations makes it impractical to 

include even a brief summary of them in this chapter. 

However, the author will present some of the more perti- 

nent recommendations in a brief form for the benefit of 

later references in Chapter 1V. 

One of the best lists of conclusions and recornmenda- 

tions was that presented by the Work Conference on Life 

Adjustment (L8, pp. 136-137) and a brief summary of the 

work on the school drop-out problem is presented in the 

following eight items: 

1. Secondary schools as now organized do not 
meet the needs of all students in many 
school systems. 

2. Rigid and inflexible curricula for three 
or foui' school years have been planned 
largely along subject matter lines, leav- 
ing little opportunity for students to 
choose subjects of need and interest. 

3. Pupil achievement should be evaluated in 
teris of progress in relation to known 
ab i 1 i ty. 

Lj. Iees and other hidden costs related to 
school attendance should be reduced to a 

minimum. 

. The program of studies is not adapted to the 
common needs of the students. 

6. Curricular experiences are not closely 
related to life situations. We need to 
study our subject offerings and organize 
them to relate to life. 
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7. Potential early school-leavers often do 
not participate in student activities. 
We need to remove or ease the rule of 
academic achievement as a requirement 
for participation in these activities. 

8. Potential early school-leavers do not 
feel that they belong, so we need to 
systematically identify students who 
are socially imrriature and provide them 
with ;nore socializing experiences. 

Covert (6, p. 27L) finds that the schools need to 

provide more vocational training, consumer education, sex 

education, marriage education, and extended social experi- 

ences, with a much improved guidance program. 

Moser (37, p. 173) also feels the need of a better 
guidance program, with a breakdown of subject and course 

requirernnts and more flexibility in the use of electives. 
Miller (29, pp. 32g-326) offers five worth-while 

sugestions not previously mentioned. They are: (1) Help 

the slow learner continue his schooling; (2) Keep tabs 

on pupils who leave school carlj to go to work (encourage 

then back to school and keep school services open to 

them); (3) Get summer-time drop-outs to return to school; 

and (Lt) Arrange school and work programs, and () Let 

pupils share in course building and program planning. 

A prograi of work-experience education is also the 

comuent of Stern (38, pp. 3L.-35), along with more indi- 
vidual help of teachers and the need of teaching subjects 
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that make sense to boys and girls. 

Jones (21, p. 23) asks for an improvement in the cur- 

riculum, with a good system of pupil personnel service, 

including a more extensive testing program to determine 

weaknesses, interests, aptitudes, and personal idiosyn- 

crasies of the individuals. 

Martin (26, pp. 36-37) presents some useful sug- 

gestions in his article on school drop-outs and how to 

reduce their number. His suggestions are ideas presented 

to him by various contributors in all sections of the 

country. He offers three suggestions as follows: (1) Use 

a nethod of ability grouping to get students into classes 

more nearly suited to their potentialities; (2) Establish 

a minimum core of required subjects and increase the 

electives; (3) Provide a means of meeting the need of the 

pupils through financial aid and supervised work experi- 

ences. 

Iland (18, pp. 363-36g) asks that all administrators 

who are focusing attention on the school drop-out should 

do so in relation to the program of studies, the hidden 

tuition costs, and the activity prograan of the school. 

This chapter has dealt with the problem of school- 

leavers as found in the entire nation. As can be seen 

from the information presented, there is a great deal of 



data that can and needs to be gathered if one is to under- 

stand the probleni as it exists within his own community. 

The next chapter will deal with the presentation of the 

data found to exist in the community of cinnville, 

Oregon. Recommendations based on these data will be 

presented for the improvennt of the problem of school- 

leavers in NcMinnville, Oregon 



CHAPTER III 
THE STUDY 

The data gathered for this study were obtained from 

a questionnaire (Appendix A) which was sent to school- 
leavers whose names were compiled with the aid of teachers 
and students of I1ciIinnville hicth school. 

The returns were most gratifying from the graduates 
but disappointing from the drop-outs. This can probably, 
in a measure, be explained in that drop-outs represent the 

unsuccessful school-leaver. Then, too, the drop-out may 

have left school with a feeling of dislike for, or antago- 

nism to, some teacher or' the whole school situation in 
general. Another reason for the low percentage of drop- 

out returns is the desire on the part of the drop-out to 
conceal certain facts concerning employment, educational 
status, and marriage which might prove to be embarrassing 
to theriselves. 

The number of graduates to whom questionnaires were 

sent was two hundred, of which one hundred and sixty-three 
had been returned by the deadline date of July 5. This 

represents approximately 82 per cent of the total number. 

The return was high enough that it was decided to elimi- 
nate additional follow-up of the graduates. It was inter- 

esting to note the amount of enthusiasm and interest shown 



L2 

by these graduates who inquired into the nature of the 

study and offered additional inforuation. 

The returns from the drop-outs were also much better 

than expected. However, the number was not up to the 

standard set by the graduates. To increase the number of 

returns from this group of drop-outs, personal interviews 

were conducted with those subjects who could be contacted. 

It might be noted that while the drop-outs were hesitant 

about filling out the questionnaire and nailing it back to 

the author, many were very willing to give personal inter- 

views after some assurance as to the intended use of the 

information. Some drop-outs had thought originally that 

the information was to be used as a means of forcing them 

back to school. This might also explain why the mailed 

returns were low. The official list of drop-outs numbered 

one hundred and thirty-nine. The final count of returns 

for this group was 96. This number of returns represents 

approximately 69 per cent of those questionnaires iailed 

out to the 139 drop-outs. 

In tabulating the infor:mation the totals were always 

given, when practical, so that the reader would have a 

means of checking the group for which the table was pre- 

pared. The tables were also given in numbers of subjects 

answering as well as per cent of those answering. The 

percentage of the table is always calculated from the total 



number given unless otherwise noted at the bottom of the 

table. In calculating the employment status for graduates 

and drop-outs, the author did not include college students 

or housewives as it was felt that these were either earn- 

ing their living in summertime or temporary occupations, 

or that they received a livelihood from another person. 

The author was somewhat disappointed in the very low return 

to the question of salary information. This low return 

may be due, in part, to the attitude of many subjects that 

financial conditions are of a personal nature and of no 

concern to others. 

The data which calls for the subject to rate his 

opinions into three classes or oups in order of import- 

ence required some means of compiling and scoring so that 

each item is properly considered in order of that import- 

ance. The author has established a point-system for this 

need. The items which rank first in the mind of the sub- 

ject are given a value of three points if the item is 

listed under column one. The items which rank second in 

the mind of the suoject are given a value of two points 

if this item is listed in column two. And the items 

which are listed under colunn three are given a value of 

one point. Thus, if a subject checks item A in column 

one, item B in column two, and item C in column three, 



he has amassed a total of six points. In order to obtain 

a composite picture, however, it is necessary to add 

these ranked items in such a manner as to get a total 

value score for each item. This is done by multiplying 

the frequency of choices in each colurrin, 1, 2, and 3, by 

the weight-value of that item. This weight score is then 

added for each item in all three colunns. 

Ilarital Status 

The marital status of school-leavers becomes import- 

ant when evaluating the high school program. If a large 

number of school-leavers marry soon after leaving school, 

then the school must accept some responsibility in pre- 

paring these leavers for married life. Tables I and II 

present the marital situation as it pertains to McNinnville 

high school leavers. 

Table I shows the marital status of the 163 gradu- 

ates answering the questionnaire. Thirty-four, or 20 

per cent, of the graduates are married, while one hundred 

twenty-nine, or 80 per cent, are single. This percentage 

of married is somewhat lower than was expected for the 

group. 

In comparison to this, Table II shows thirty-seven, 

or 39 per cent, of the drop-outs married, and fifty, or 



TABLE I 

Graduates Indicate Their Marital Status 

Indication Number Per cent 

Married 3- 20 

Single 129 80 

No Answer o o 

Totals 163 100 

TABLE II 

Drop-Outs Indicate Their i1arital Status 

Indication Number Per cent 

Married 37 39 

Single o 52 

No Answer 9 9 

Totals 96 100 

per cent, single. A s1iht1y 1arer percentage of drop- 

outs are married than graduates. One possible reason for 

this is the apparently higher physical maturation level 

of drop-outs as compared to graduates. When considering 

drop-outs and graduates together, it appears that nearly 2L 

per cent of the school-leavers are married within a few 



years after leaving high school. 

ipl oyme nt 

The types of occupations that school-leavers enter 

after leaving high school is ooing to determine to a great 

extent the value and kind of vocational program the high 

school is going to have. The information concerning the 

types of' occupations entered by IcN1nnville high school 

leavers is presented in Tables III and IV. 

Tables III and IV give the indication of graduates 

and drop-outs as to the type of employment they are in at 

the present time. The graduates have the largest single 

group of subjects in the college type, numbering L7, 

or 29 per cent, with logging coming next, having 27, 

or 17 per cent. Third is the classification, housewife, 

with 22, or 13 per cent, of the graduates. The table for 

drop-outs gives a different picture. No one is listed as 

a college student, and while the housewife numbers corn- 

pare quite closely to those of the graduates, the percent- 

age is higher. Table IV, for drop-outs, has housewife as 

the leading number with 21 per cent, followed by military 
with 17 subjects, or 18 per cent, and farmer with 12 sub- 

jects, or 13 per cent. One notices in comparing Table III 
with Table IV on types of employment for graduates and 

drop-outs that the graduates hold a higher percentage of 
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TABLE III 

Graduates Indicate the Types of Employnient 
They Are In 

Type Number Per cent 

College L7 29 
Clerical and Stenographic 12 7 
Housewife 22 13 
Logging 27 17 
Vocational and Industrial:- 16 10 
Farmer lL. 9 
rIilitary 5 3 
Unemployed O O 

No Answer 20 12 

Totals 163 100 

*Vocational and Industrial Include: trucking, mechanics, 
electricians, beauticians, telephone operators, service 
men, etc. 

TABLE IV 

Drop-Outs Indicate the Types of Employment 
They Are In 

Type Number Per cent 

College o o 
Clerical and Stenographic 5 5 
Housewife 20 21 
Logging 9 9 
Vocational and IndustrIal 8 8 
Farmer 12 13 
Nilitary 17 18 
Unemployed 2 2 
No Answer 23 2L 

Totals 96 100 

Vocational and Industrial include: trucking, mechanics, 
electricians, beauticians, telephone operators, service 
men, construction, etc. 
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the stenographic, college, and vocational-industrial types 

of work. The drop-outs appear to hold the edge on f arm- 

ing, military, and kindred occupations. This would indi- 

cate that the drop-out does not fare as well as the gradu- 

ate in obtaininr the nore desirable twhite collar" jobs. 

This is partly due to the fact that many drop-outs do not 

meet the requirements set up by stenographic and voca- 

tional-industrial employers. 

With the indication of the types of employment comes 

the importance of knowing if the person exnoloyed in a 

particular job is working part-tine or full-time. The 

amount of employment in a job is going to determine, to a 

certain extent, the success of the employee in that job 

as well as his ability for self-support. Tables V and VI 

give the information for this question of the amount of 

employment. 

Table V shows the full or part-time employment of 

graduates, and Table VI shows the same information for 

drop-outs. The graduates indicate that , or 73 per 

cent, of the employed subjects hold full-time jobs, and 17, 

or 23 per cent, hold part-time jobs. The drop-outs indi- 

cate only 32 subjects, or 60 per cent, holding full-time 

jobs, while 13, or 2 per cent, have part-time employment. 

From a comparison of these two tables, one is led to 
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TABLE V 

iiployed Graduates Indicate 

Full-Time or Part-Time Employment 

Indication Number Per cent 

Full-time Work 5L 73 

Part-time Work 17 23 

No Answer 3 L1. 

Totals 7L1. loo 

Note: College students and housewives are not included in 
this table. 

TABLE VI 

uployed Drop-Outs Indicate 

Full-Time or Part-Time nployment 

Indication Number Per cent 

Full-time Work 32 60 

Part-time Work 13 2S 

No Answer 8 1 

Totals I.. 

Note: College students and housewives are not included in 
this table. 



believe that here again the íraduate fares better in 

employment status. 

The security a person has in a chosen occupation is 

going to depend in part on his educational background and 

preparation for this job. The schools should give their 

leavers a sound background in types of employment in order 

to insure long tenure in that job if so desired. Tables 

VII and VIII present data on tenure of employed school- 

leavers in their various jobs. 

These two tables give a comparison of the length of 

time of employment in present jobs for graduates and 

drop-outs. Table VII shows tho number years employ- 

ment, in the present occupation, for graduates. The 

majority of graduates have held their jobs for two to 

three years. This number can be found by adding the fig- 

ures given for years two and three. Twenty-two subjects 

have indicated two and three years of employment. The 

percentage for each is l per cent. The same number of 

subjects indicated employment for one-half years. In corn- 

parison to this, Table VIII shows the years of employment 

for the drop-outs. The majority of drop-outs fall into 

the first and second years with l, or 28 per cent, being 

in year one and 11, or 21 per cent, in year two. This is 

one year lower than the graduates. The real difference 



TABLE VII 

Employed Graduates Indicate the Number of Years 
Of Employment in Present Occupation 

Years Number Per cent 

One-half 11 15 
One L. 5 
Two 11 15 
Three 11 15 
Four 6 8 

No Answer 31 L2 

Totals 7L. I.. 

Note: College students and housewives are not included in 
this table. 

TABLE VIII 

ìiployed Drop-Outs Indicate the Number of Years 
Of Employment in Present Occupation 

Years Number Per cent 

One-half 19 36 
One 15 28 
Two il 21 
Three L1 8 
Four O O 

No Answer 1 7 

Totals 53 lOO 

Note: College students and housewives are not included in 
this table. 



is in the comparison of the one-half year columns. The 

graduates list only l per cent in this column, while the 

drop-outs list higher with 36 per cent, or over twice as 

many. Also the tables show eight per cent of the gradu- 

ates holding jobs for four years, and the drop-outs having 

no one in this category. The indication of Tables VII 

and VIII :ives the graduate a longer averaTe tenure in 

chosen jobs. This would add proof to the fact that drop- 

outs do not possess a maturation level which is condusive 

to steady or lengthy employment. 

One of the important factors to be considered in an 

evaluation of the school program from tue employment of 

its leavers is the natter of salaries. After all, the 

prime reason for working, to a lot of individuals, is the 

remuneration received for doing the work. lIany individu- 

als, in like manner, evaluate their success on a job by 

the amount on the pay-check. Tables IX, X, XI, XII, XIII, 

and XIV present the available data on the salaries of the 

school-leavers for their starting pay, present pay, and 

highest pay. 

Tables IX and X give the starting salary picture of 

graduates and drop-outs. Table IX shows the graduates 

received an average monthly salary of' ;l26.20, with a high 

of :28O for a logger and a low of 3O for a theatre usher- 

ette. The greatest number of graduates (10) received a 



TABLE IX 

Employed Graduates Indicate Their Starting Salary 
(1.íonthly) 

Salary Numb e r Per cent 

7 0 0 - 7 L19 

6O-699 
6 0 0 -6149 
50-99 
oo - L9 

L5O-L199 
LOO-L49 
3go-399 
3 0 0 -3L9 
2O-299 (:28O Logger) i i 
200-2L1.9 7 
lO-l99 7 
lOO-1L9 10 lL. 

O-99 3 
o- 149 (3O Usherette) i i 

No Answer Li-9 66 

Totals 7-i- 
Average Salary, 3126.20 

100 

Note: College students and housewives are not included in 
this table. 

starting salary between ;i0 and 199. This picture might 

be somewhat distorted, as less than L0 per cent of the 

employed graduates indicated starting salary information. 

Table X shows the drop-outs receive an average month- 

ly salary of 1l0.L0, about l6 lower than the graduates. 

The highest starting salary of a drop-out was 3S0 for a 
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TABLE X 

Employed Drop-Outs Indicate Starting Salary 
(Monthly) 

Salary Number Per cent 

700-7 L1..9 
650-699 
600- 6L9 
550-599 
500-5L9 
L50-L.9 9 
L00-)41.9 
350-399 (;35O Trucker) 1 2 
300-3L9 
250-299 1 2 

20O-2L9 1 2 

150-199 3 6 

l00-lL9 8 15 
50-99 6 11 
0- L9 (35 Yard Work) 8 

No Answer 29 

Totals 53 100 
Average Salary, ll0.L0 

Note: College students and housewives not included in this 
table. 

trucker, which is considerably above the highest salary 

for the top graduate. The lowest for a drop-out was 

for yard work, which is also higher, by 5, than the wages 

received by the graduate. The greatest number of drop- 

outs fall in the .$100 to lL9 wage bracket; this brings 

the average down below that of the graduate. 
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TABLE XI 

Employed Graduates Indicate Their Present Salary 
(monthly) 

Salary Number Per cent 

700-7 L.9 
650-699 
600- 6L.9 
550-599 
500- 5L9 
L150 i-9 9 
L.00-LjJ0 
350-399 
300-3L9 
250-299 
200- 2L9 
150-199 
100- 1L9 
50- 99 
0-L1.9 

No Answer 

(500 Trucker) 

(;5o Usherette) 

Totals 
Average Salary, 176.27 

i 

i 

2 
6 

9 

S 
2 

7I4 

1 

1 

3 
8 

12 
7 

3 

100 

Note: College students and housewives are not included in 
this table. 

Tables XI and XII give the present salaries of 

employed graduates and drop-outs. Table XI siows that the 

average monthly salary of graduates is 'l76.27, while 

Table XII shows an average monthly salary of only l65.33 

for the drop-out. When comparing high salaries on the 

two tables, the graduate trucker is now receiving 500, 



TABLE XII 

Employed Drop-Outs Indicate Their Present Salary 
(monthly) 

Salary Number Per cent 

700- 7L19 
650-699 
600- 6L1..9 
550-599 
500- 
L1.5O-L99 

L0O-L1I9 
350-399 
3OO-3L9 
250-299 
2OO-2L9 
150-199 
loo -iL9 
50- 99 
O-L9 

No Answer 

(L5O Construction) 

(;75 housework) 

Totals 
Average Salary, l65.33 

1 

i 

2 

3 
il 
6 

3 

53 

2 

2 

6 
21 
11 
6 

L3 

100 

Note: College students and housewives are not included in 
this table. 

while the drop-out in construction work is receiving L5O. 

The picture is reversed when comparing the low salaries, 

however; the graduate usherette is receiving 5O, and the 

drop-out low of 75 goes to a houseworker. The largest 

numbers in any wage group show the reason for the gradu- 

ates' having a higher average, for Table XI shows 9 



TABLE XIII 

iiployed Graduates Indicate Their Highest Salary 
(monthly) 

Salary Number Per cent 

7OO-7)49 (7O Trucker) i 1 

6O-699 
6 00 -6 i-i-9 
SO-599 
OO-L19 i i 

o -)49 9 
L1OO-)4.9 3 

3go-399 2 3 
3OO-3149 2 3 
2O-299 7 

200-2Lj9 L1 5 
150-199 (lIiO Telephone 11 15 
lOO-lL.9 - Operator) 2 3 

O- 99 
O-L9 

No Answer 144 59 

Totals 7)4W 100 
Average Salary, 25L.21 

Note: College students and housewives are not included in 
t-uis table. 

graduates, or 12 per cent, in the 2O0 to 2Lj9 group, with 

ten subjects receiving wages in higher brackets, while 

Table XII shows the greatest number of drop-outs in the 

i50 to l99 wage group, and only 7 fail in higher income 

brackets. 



TABLE XIV 

Employed Drop-Outs Indicate Their Highest Salary 
(monthly) 

Salary 

700-7 ¿4.9 
650-699 
600-614.9 

550-599 
500-5)4.9 

1450-14.99 

350-399 
300-3)4.9 

250-299 
200-214.9 

150-199 
100- lL9 
50- 99 
0-L.9 

No Answer 

(5O0 Construction) 

(92 Housework) 

Totals 
Average Salary, l69.82 

Nuinbe r 

1 

i 

Î 

25 

53 

Per cent 

2 
2 
8 

15 
11 
9 
14. 

Li.7 

100 

Note: College students and housewives are not included in 
this table. 

Tables XIII and XIV indicate the largest salaries 

received by employed graduates and drop-outs. Table XIII 

shows that the average nonthly salary of graduates was 

25)4.21, while Table XIV shows that the average monthly 

salary of drop-outs was l69.82. The biggest difference 



between the two tables is shown in the highest salaries. 

The graduate trucker received a high of' ;7O, while the 

drop-out construction worker received 5OO. This repre- 

sents a difference of 

The graduates fare nearly as well in the low wage 

bracket of Tables XIII and XIV. The low graduate tele- 

phone operator received lLO, while the low drop-out 

houseworker received $92. The greatest number of gradu- 

ates (11) received high wages of ;;lO to l99, while the 

greatest number of drop-outs (8) received 2OO to :2L9. 

The big difference, though, is that 17 graduates received 

wages in higher brackets, while on the other hand, only 

7 drop-outs received wages in higher income brackets. 

A general suatary of' the salary situation of gradu- 

ates and drop-outs would be that graduates have a much 

better situation generally. They have improved from an 

average starting salary of ;126.2O to an average present 

salary of 176.27. This is an improvement of O.O7. 

The drop-outs have shown an improvement ot ;SL.93, which 

is still slightly higher than that of the graduate improve- 

ment, but it is still a large deficit in terris of top 

salary and the average present salaries. 

Another point to be considered when observing the 

employment status of school-leavers is that of whether 



the school-leavers had specific jobs in mind when leaving 

school, and if so, did their high school training follr'w 

along these lines. We shall assume that if the school- 

leaver is not following a specific occupation he had in 

mind when leaving school that he could hardly have been 

prepared specifically for it in high school. Tables XV 

and XVI give statistics concerning this particular point, 

the specific jobs in mind, when leaving school. 

In answer to the question: Are you following the 
job you had in mind when leaving high school, 29 subjects, 

or 39 per cent, of the graduates said yes and 21, or 29 

per cent, said no. The drop-outs in answering this 

question said yes 16 times, or 30 per cent, and no 33 

times, or 62 per cent. This would indicate that the 

drop-outs have done considerable shifting in jobs since 

leaving high school and that at least 62 per cent of the 

drop-outs have not been entirely satisfied in their first 

jobs or could not hold their first jobs. It would also 

indicate that many drop-outs did not have any specific 

job in :nind when leaving school but merely took any job 

in order to be able to quit school. 

A great number of the high school graduates have 

gone on to college. This means that the school must 

include enough academic subjects in its curriculum to 

help these students meet college entrance requirements. 
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TABLE XV 

Employed Graduates Indicate Whether They Had A 

Specific Job in Mind When They Left School or College 

Indication Number Per cent 

Yes 29 39 

No 21 29 

No Answer 2 32 

Totals 7L. loo 

Note: College students and housewives are not included in 
this table. 

TABLE XVI 

Employed Drop-Outs Indicate Whether They Had A 

Specific Job in Mind When They Left School 

Indication Number Per cent 

Yes 16 30 

No 33 62 

No Answer 8 

Totals loo 

Note: College students and housewives are not included in 
this table. 



To what extent this should be done is a part of the pro- 

cess of the high school program. Tables XVII and XVIII 

list the places where graduates attended college and the 

number of years of attendance. The information presented 

in these two tables will tell something of the type of 

college preparatory courses to be offered in order to meet 

the requirements set up by the colleges listed. Also, 

some idea will be obtained of the success of the graduate 

of NcMinnville high school in college, due to the fact 

that a large percentage of the students who do not finish 

college do so because of grades and finances. 

Table XVII shows the place of attendance of Lj.7 gradu- 

ates who attended college. Linfield college, Mciiinnville, 

Oregon, heads the list with 19 students or )4 per cent. 

Oregon State College, Corvallis, Oregon, is second with 16 

students or 3L per cent. The University of Oregon, in 

Eugene, Oregon, is third with 7, or 1 per cent, while 

Oregon College of Education, Nonmouth, Oregon, is fourth 

with 3, or 6 per cent. The reason Linfield is in the lead, 

of course, is that it is located in NcMinnville, and many 

of the students attend college here and live at home. 

As shown in Table XVIII, the largest number, 30 

students, or 6L per cent, attend college only one year. 

This is especially true of those attending Linfield. Many 

of these students marry or quit school for employment at 



TABLE XVII 

Graduates Who Attended College Indicate Place 
Of Attendance 

Place 

63 

Number Per cent 

Linfield College 19 L1 

Oregon State College 16 3L1 

University of Oregon 7 l 

Oregon College of Education 3 6 
(Monmouth) 

Other 2 

Totals L7 loo 

TABLE XVIII 

Graduates Who Attended College 
Indicate The Number of Years of College Education 

Years Number Per cent 

One 30 6L 

Two 8 17 

Three 7 

Four 2 

Totals 100 
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the end of the first year. Table XVIII shows a relatively 
small decline in college drop-outs after the first year. 

Eight students, or about 17 per cent, go two years; seven 

students, or about l per cent, go three years, and of 

the total that start college, only about two, or L1. per 

cent, cari be expected to graduate. This indicates a need 

for improvement in our college preparatory course, 

especially as it pertains to Linfield or Oregon State 
College. 

Special emphasis needs to be placed on the holding 

of drop-outs in the Iícl4innville high school. Valuable 

information as to the age and grade-level attained before 
leaving school would point out fields of special atten- 
tion for the administration and teachers. Special effort 
could then be made to help these drop-outs past the 
dangerous age and grade-levels. Tables Xix and XX 

show the age when drop-outs leave school and the grade- 
level attained before leaving. 

Table XIX gives the number of rears o' high school 

training the drop-outs received. The greatest number of 

drop-outs leave school while in the sophomore year. 
Twenty-eight students, or 29 per cent, leave at this time, 

arid twenty-one students, or about 22 per cent, leave the 

following year before completing junior requirements. 

Eighteen students, or 19 per cent, of the freshman drop out, 



while twelve students drop out in the senior year. The 

sophomore and junior years seem to be the hurdles for 

these students. A special effort shoilci be £nade during 

the first two years of îigh school to encourage these 

potential drop-outs to remain In school. The author is 

of the opinion that if we can hold a student through 

his sophomore year, then we could cut our drop-out nun- 

ber in half during the remaining two years of high school. 

This would be true only if adjustment were also nade in 

junior and senior years, as well as in the freshman and 

sophomore grades. 

Table )Q( gives the ages when drop-outs left high 

school. The youngest group, those 15 or under, had 19 

drop-outs, or about 20 per cent. The 16-year age group 

had 25 drop-outs, or 26 per cent of the total drop-outs. 

This is the largest number, being slightly higher than 

the 17-year age group, which lost 23 students, or about 2L. 

per cent. The smallest number of drop-outs co:nes from 

the 18-year or older age group. This group had 15 

students, or about 16 per cent, leaving school befor'e 

graduation. The 16-year old is usually in the sophomore 

or junior year of school. One-fourth of our drop-outs are 

occurring at this age level. These facts are not differ- 

ent from those found by other studies of the drop-out 



TABLE XIX 

Drop-Outs Indicate Years of High School 'Iraining 

Years Number Per cent 

One or less Freshman 13 19 

Two or less Sophomore 28 29 

Three or less Junior 21 22 

Four or less Senior 12 12 

No Answer 17 18 

Totals 96 100 

TABLE XX 

Drop-Outs Indicate Their Age When They Left High School 

Age Number Per cent 

Fifteen or less 19 20 

Sixteen 2 26 

Seventeen 23 2L 

Eighteen or over l 16 

No Answer 1L 
i 

Totals 96 lOO 
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Tables XXI and XXII report the additional training 

graduates and drop-outs have had since leaving high 

school. This information can be very helpful for the 

currlculuri coiìiaittee in selecting new courses for the 

vocational student. The school is a terminal training 

point for the majority of oux school-leavers, and because 

of this the courses in vocational and academic work can 

help a great deal in job and family-life preparation. 

The graduates in Table XXI show the largest number 

of leavers with no additional training. One hundred 

three students, or about 62 per cent, fail to get any 

more training after high school. This shows the need for 

a terminal type of education in our high school. Only 29 

per cent of the graduates go to college, and less than 7 

per cent go to business school. Four per cent of the 

graduates received military training in regular service 

or in the national guards. Table XXI shows lesa than 

two per cent receiving any type of vocational training. 

The drop-outs in Table XXII indicate a large degree of 

vocational on-the-job training. Twenty-six per cent of 

the drop-outs listed additional training along this line. 

The largest group, however, is the 3 per cent who receive 

no additional training. This figure is lower for the 
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TABLE XXI 

Graduates Indicate Additional Training 
They Have Received Since Leaving High School 

Training Number Per cent 

College L7 29 

Military 7 L. 

Vocational 3 2 

Business School il 6 

Beauty School 1 1 

No rrraifliflg 103 62 

Totals 163 100 

Note: Vocational training includes on-the-job training 
of a special nature. 

TABLE XXII 

Drop-Outs Indicate Additional Training 
They Have Received Since Leaving High School 

Training Number Per cent 

College 0 p 

Military 17 1 

Vocational 2 26 

Business School L 

Beauty School O O 

No Training 

Totals 96 100 

Note: Vocational training includes on-the-job training 
of a special nature. 
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drop-outs than it is for the graduates because greater 

numbers enter military service and also vocational on- 

the-job training. Eighteen per cent of the drop-outs 

have additional training along military lines, while only 

four students attended business school. High School 

appears to be the terminal training point of 9 per cent 

of the school-leavers. Forty-seven leavers went to col- 

lege, twenty-eight leavers received vocational or on-the- 

job training, and twenty-four leavers received military 

training. 

Probably the :iiost interesting tables presented in 

this chapter are those in which the students reasons 

for remaining in school until graduation, or for leaving 

school before graduation, are listed. The graduatest 

reasons for remaining in school are listed in Table XXIII, 

and the drop-outs reasons for leaving school are listed 

in Table XXIV. 

Table XXIII is a composite table of' reasons for 

remaining in sch 

three choices in 

total of 300 per 

mine the reasons 

that the 'tDesire 

lead over second 

Dol. The subject was allowed to list 

order of their importance, hence the 

cent. In checking this table to deter- 

listed in order of importance, one notes 

for an Educationtt holds a commanding 

and third places. Fifty-four per cent 



TABLE XXIII 

GRADUAS LIST 1bASONS WHY TFüY REMAINßD IN SCHOOL TILL GRADUATION 

Frequency Frequency Frequency Total Total Total 
Reason Choice Choice Choice Frequency Frequency Weight Rank 

____ ____- i 2 3 Percent Score 

A. Personal Satisfaction 22 2) 22 68 L2 136 2 

B. Athletic Participation 7 12 12 31 19 7 6 

C. Earn Diploma 25 17 26 68 h2 135 3 

D. Desire for Education 53 23 12 88 5h 217 1 

E. Qualify for College 22 2h 16 62 38 130 b 

F. Parent or Adult Pressure 2 7 17 26 16 37 8 

G. Meet Job Requirements 10 19 ib b3 26 82 5 

H. Liked Teachers b 5 6 15 9 28 10 

I. State Law b 5 16 25 15 38 7 

J. Others 3 3 19 25 15 3h 9 

K. No Answer 11 2h 3 38 2h 8h o 
o 

Totals 163 163 163 h89 300 978 
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of the Eraduates gave this as their reason for remaining 

in school. Second in order of importance was 'Persona1 

Satisfaction," receiving L2 per cent of the choices but 

only 136 weight scores as compared to 217 for first place. 

Third place was very close to second, receiving the same 

percentile choice but ranking one point less (13g) on the 

weight score. Third place was ttEarn a Diploma." Fourth 

place went to ttQualify Lor College," with 38 per cent 

:aking this selection. The remaining six in rank order 

were: "Meet Job Requirements, 26 per cent; "Athletic 

Particïpation," 19 per cent; "State Law," 15 per cent; 

"Parent or Adult Pressure," 16 per cent; "Other easons," 

with 1 per cent; and "Liked Teachers," 9 per cent. It 

is apparent that our high school students are more 

interested in the desire for an education and for a 

diploma in order to go to college or to help In getting 

a job than they are in being star athletes or complying 

with state attendance laws. The element of personal 

satisfaction is a1soamoivating force in nearly half 

of the graduates. The prestige and feeling is a strong 

factor in personal satisfaction. 

Table XXIV indicates the reasons why drop-its left 

school before graduation. The results of this table 

can serve as a condemnation of the educational system 

of 1iciiinnvi11e high school. The list is headed by 



TABLE XXIV 

DROP-OUTS LIST REASONS WHY TH1Y LEFT SCHOOL 

Frequency Frequency Frequency Total Total Total 
Reasons Ch,oice Choice Choice Frequency Frequency Weight Rank 

1 2 3 Per cent Score 

A. Financial 5 8 3 16 17 31t 6 

B. Failing Marks 3 7 5 15 16 29 7 

C. Lack of Interest 16 8 8 32 33 72 3 

D. Family Pressure 3 6 3 12 12 2h 8 

E. Sickness in Family 2 5 2 9 9 18 9 

F. Dislike of Teachers 15 11 3 29 30 70 h 

G. Over-age 1 2 7 10 10 ib 10 

H. Disliked Subjects 21 1)4 5 hO )42 96 1 

I. Take Empicyinent 20 10 b 3h 35 8h 2 

J. Graduation o o o o o o ii 

K. Others 9 5 2 16 17 39 5 

I. No Answer 1 20 5)4 75 78 97 0 

Totals 96 96 96 288 300 576 
-.3 
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"Dislike of Subjects," with L.2 per cent of the students 

indicating this as an important factor. The second rea.- 

son on the list was ttTo Take Employment" (3 per cent), 

which is an escape mechanism when one considers that only 

seventeen per cent of the students listed "Financial 

Reasons." Third on the list was "Lack of with 

thirty-three per cent of the drop-outs indicating this 

reason. This, together with the dislike of subjects, 

points out a need for curriculum reorganization and subject 

approach changes. The remaining seven reasons in ranl: 

order are: "Dislike of Teachers," 30 per cent; "Other 

Reasons," 17 per cent; "Ftharìcial," 17 per cent; "Failing 

Harks," 16 per cent; "Family Pressure," 12 per cent; 

"Sickness in Fanily," 9 per cent; and "Over-age," 10 per 

cent. It should be noted that three of the top four rea- 

sons given deal specifically with the school and are the 

direct responsibilities of the school; the other reason 

is a means of escape from the previous three, all within 

the scope of school correction. 

In the process of evaluating the school program, 

careful attention should be given to the phase of cur- 

riculum construction. The opinions of the graduates and 

drop-outs give a worth-while picture of the value of the 

subjects in the light of job experience. This is the 

reason why the school-leavers were asked to list in order 
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of importance the subject fields that they liked best 

and those they disliked most, together with their reasons 

for feeling as they do. Tables XXV and XXVI show the coin- 

posite listing of the subject fields liked best by school- 

leavers, with Tables XXVII and XXVIII listinr the reasons 

why these subject fields were so listed. Tables XXIX 

and XXX follow up with a listing, in order of importance, 

of the subjects most disliked by school-leavers. Tables 

XXXI and XXXII then zive the reasons why these subjects 

were listed by the graduates and drop-outs. 

Table XXV is a listing of the subjects liked best 

by the graduates. Commercial subjects head the list 

with 31 per cent of the graduates giving these first 

choice. Second is science, health and physical education, 

with science a slight favorite. Science carried 31 per 

cent of the choices and a weight score of 93, while coin- 

merciai had the same per cent but a weight score of 101. 

Health and physical education had 25 per cent, with a 

weight score of 93. Fourth place was rathenatics with 28 

per cent; fifth place was home economics with 2L per cent; 

sixth place was English with 28 per cent; seventh place 

was band and chorus with 22 per cent; eighth place was 

social studies with 2) per cent; ninth place was vocational 

agriculture with l per cent; tenth place was arts and 



TABLE XXV 

Graduates List The Subject Fields They Liked Best 

Frequency Frequency Frequency Tota]. Total Total 
Reason Choice Choice Choice Frequency Frequency Weicht Rank 

1 2 3 Per cent Score 

Shop 9 Lt 10 23 iLt 11 

English 13 12 20 Lt 28 83 6 
Science 19 11 lit l 31 93 2 

Commercial 17 16 18 51 31 10]. 1 

Iathematics 12 23 10 27 92 Lt 

Social Studies 8 12 18 38 2h 66 8 

Home Economics 21 10 8 39 2h 91 5 
Vocational igricu1ture 9 9 6 2h 15 51 9 
Health and P. E. lIt 19 13 Lt6 28 93 2 

Band and Chorus 10 13 13 36 22 69 7 

Arts and Crafts 9 7 6 22 13 b7 10 
Others 14 7 11 22 13 37 12 
No Answer 18 20 16 5h 33 110 0 

Totals 163 163 163 b89 30G 978 

-4 
'7' 
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crafts with 13 per cent; and eleventh place was shop with 

a percentage of lL. Two outstanding features of this 
table are the facts that the traditionally popular shop 

subjects and vocational subjects ranked relatively low, 

and the commercial subjects, which offer t he best type of 

terminal education for employment, rated the highest. 
This raises the question as to the relative values of 

such courses as home economics, shop, and agriculture as 

they are presently being taught. 
In direct contrast to the results in Table XXV, con- 

cerning subjects liked best by graduates, Table XXVI, 

listin: subjects liked best by drop-outs, has shop and 

vocational subjects heading the list. Home econoiics is 
listed as nuriber one, with 2L per cent of the students 
making this choice and a weight score of 59. Shop is 
second with 2 per cent making this choice and a weight 

score of 6. Vocational agriculture is third with 2 per 
cent and a weight score of 2. Science rates fourth with 

a percentage of 26 and a weight score of 51. Band and 

chorus is fifth with 21 per cent and a weight score of L.7. 

More academic subjects than vocational fall toward the end 

of the list. The order is as follows: commercial, weight 

score Lj2; health and physical education, weight score 39; 

English, weight score 31; mathematics, weight score 31; 

arts and crafts, Neight score 29; and social studies, 



TABLE XXVI 

Drop-Outs List The Subject Fields They Liked Best 

Frequency Frequency Frequency Total Total Total 

Subject Choice Chcice Choice Frequency Frequency Weight Rank 
1 2 3 Per cent Score 

Shop 12 8 L 2L 2 56 2 

English 6 16 17 31 8 

Science 9 8 8 25 26 51 
Commercial 6 7 10 23 2t t2 6 
1iathematics L 7 S 16 17 31 8 

Social Studi i 3 6 10 10 l 1] 

Home Economics 16 14 3 23 214 59 14 

Vocational Agriculture 10 8 6 214 2S 2 3 

Health and P. E. 14 9 9 22 23 39 7 

Band and Chorus 9 9 2 20 21 147 5 
Arts and Crafts 8 2 1 11 11 29 10 

Others 1 2 5 8 8 12 12 

No Answer 11 2)4 31 66 69 112 0 

Totals 96 96 96 268 300 76 



weight score of 1. 

From the results of' Table )O(VI, it appears that the 

drop-outs held little regard for academic subjects but 

preferred vocational subjects. This might be due par- 

tially to the lower scholastic aptitude of the drop-out, 

together with his general dislike of subjects not usually 

considered "snap" courses. In comparing the graduate to 

the drop-out, one discovers sorriething of a similarity of 

opinion on two subjects. These two subjects are Jiglish 

and social studies. Both groups rate them well down the 

list, indicating a definite need for re-evaluation of 

these subjects as taught in Mciinnville high school. The 

bad feature about this situation is that these subjects 

are two of the required subjects for graduation and may 

be the stumbling blocks which trip up many of our drop- 

outs. 

Tables XXVII and XXVIII show the reasons wh school- 

leavers liked the subjects listed in Tables XXV and XXVI. 

There is a close relationship between the reasons 

given by graduates and drop-outs, showing a unifor:ity of 

opinion as to why they liked a particular subject. 

The leading reason given by both graduates and drop- 

outs was, UIt contributed the iaost in helping ne make a 

living," which indicated that students are primarily 



TABLE XXVII 

Graduates Indicate Why They Liked Subjects 
Listed in Table XXV the Best 

Reason 

A. Contributed the riost in helping 

79 

Number Per Cent 

me iake a living. 63 39 

B. Helped me to be a better citi- 
zen in my coiunity. 28 17 

C. Helped me in my family life 
and adjustment. 2 

D. Improved my use of leisure-time 
activities. 35 21 

E. Help frodi a teacher in that field. iL1. 9 

F. Others: Interest, ii 
Need for college, S 25 116 

Totals 192 116 

Note: The totals number over 100 per cent because some 
graduates indicated two choices. 

interested in subject fields for their utilitarian value. 

A subject taust offer some value in employment or occupa- 

tional fields in the minds of the school-leaver, to 

justify its being taught in the high school. The author 

raises the question: Do English and social studies as 

presently taught meet these requirements? 



TABLE XXVIII 

Drop-Outs Indicate Why They Liked Subjects 
Listed in Table XXVI Best 

Reason 

Contributed the most in helping 
me make a living. 

Helped me to be a better citizen 
in my corrmiunity. 

Improved my use of leisure-time 
activities. 

Help from a teacher in that field. 

Others: 
interest, 10 

oO 

Number Per cent 

3L1 3 

lL 

2L 2 

lo 10 

Totals 103 107 

Note: The totals number over 100 per cent because some 
drop-outs listed two choices. 

Thirty-nine per cent of the graduates and thirty- 

five per cent of the drop-outs listed "Contributed the 

most in helping me make a living" first. 

The drop-outs and graduates also combined to list 

"Improve my use of leisure-time activities" as second 

choice, with 21 per cent for the graduates and 2 per cent 

for the drop-outs. The graduates and drop-outs reversed 

positions for their third and fourth choices. The 
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graduates indicated "Helped me to be a better citizen in 

my community" as their third choice, with 17 per cent; 

the drop-outs give this fourth place, with l per cent. 

The graduates give fourth place to "Helped me in my family 

life and adjustment," with l per cent, thi1e the drop- 

outs assigned this to third place, with 18 per cent. Both 

groups listed other reasons, mainly interest, as their 

fifth choice, with l per cent for graduates and 10 per 

cent for drop-outs. Last on the list for both groups 

of school-leavers was "Help from a teacher in that field," 

with 9 per cent of the graduates and L per cent of the 

drop-outs. Maybe the teache's should take this as an 

indication of teacher-pupil relationships and resolve to 

do something to improve the situation. 

Table XXIX gives the results on the question of sub- 

jects most disliked by graduates. The graduates listed 

a strong dislike for the academic subjects, with lesser 

degrees of dislike for the vocational subjects. Mathe- 

matics, science, social studies and English head the list 

in that order, with weight scores of 137, 136, 133, and 86 

respectively. It is interesting that the graduates indi- 

cated a dislike for the acade:riic courses and at the saine 

time list them near the bottom of the subjects they liked. 

(Table XXV) This offers conclusive evidence that school- 

leavers desire a change in these courses or improvements 



TABLE XXIX 

Graduates List The Subject Fields They Most Disliked 

Frequency Frequency Frequency Toteì Total Total 
Reason Choice Choice Choice Frequency Frequency Weight Rank 

1 2 3 Per cent Score 

Shop 6 h :is 9 32 11 
English 19 9 11 39 2L 86 
Science 26 2t 10 60 37 136 2 
Commercial s 7 11 23 1t hO 7 
Mathematics 25 23 16 6h 39 137 1 
Social Studies 23 2L 16 63 39 133 3 
Flame Economics 9 9 9 27 17 6 
Vocational Agriculture 3 7 7 17 10 30 12 
Health and P. E. 8 10 ii 29 18 
Band and Chorus 14 10 6 20 12 38 8 
Arts and Crafts b 12 21 13 314 io 
Others 6 10 21 13 37 9 
No Answer 26 214 140 9 8 166 0 

Totals 163 163 163 1489 300 978 



in their methods of presentation. The subjects which 

appear near the top of Table XXV appear near the bottom 

of the table of disliked subjects. (Table XXIX) In order 

of importance to the :raduate, subjects are listed: health 

and physical education in fifth place, followed by home 

economics, commercial, band and. chorus, other choices, 

arts and crafts. Last place is given to shop. 

Table XXX gives the listings of subjects most dis- 

liked in the opinion of the drop-outs. This table shows 

a strong dislike for English on the part of the drop-outs. 

English received a weight score of 111, with O per cent 

of the drop-outs giving this subject first place. Social 

studies was second with a weight score of 9Lj and L7 per 

cent of the drop-outs ivthg this subject preference. 

Third place goes to mathematics, with a weight score of 78 

and 36 per cent of the choices. Fourth place is given to 

science, with 38 per cent and a weight score of 75. The 

academic subjects again head the list of most-disliked 

subjects, as also indicated in Table XXXIX by the gradu- 

ates. The remaining seven subjects in rank order are: 

hone economics, with a weight score of 32; health and 

physical education, with a weight score of 31; commercial 

with a weight score of 18; band and chorus with a weight 

score of 18; other choices with a weight score of 9; arts 

and crafts, with a weight score of 8; vocational 



TABLE X)Q( 

Drop-Outs List The Subject Fields They Most Disliked 

Frequency Frequency Frequency Total Total Total 
Reason Choice Choice Choice Frequency Frequency Weight sank 

1 2 3 Per cent Score 

Shop O 1 1 2 2 3 12 
English 22 19 7 ¿48 O 111 1 
Science 13 13 10 36 38 7 ¿4 

Commercial 2 ¿4 ¿4 10 10 18 7 
ÌAathematics 13 17 3 36 78 3 
Social Studies 18 13 )J ¿4 ¿47 9L 2 
Home Economics 7 3 5 15 16 32 5 
Vocational Agriculture 0 1 5 6 6 7 11 
Health and P. E. 2 9 7 18 19 31 6 
Band and Chorus 2 

¿4 ¿4 10 10 18 7 
Arts and Crafts O 0 8 8 8 8 10 
Others 2 0 3 5 5 9 9 
No Answer 15 12 23 50 53 92 0 

Totals 96 96 96 268 300 576 

CD 



agriculture, with a weight score of 7; and shop with a 

weight score of 3. The close correlation between Tables 

x_XXIX and X certainly siows a need for special evaluative 

work to be done in the academic fields. A change 

in the approach to teaching might be beneficial. Per- 

haps some form of ability and interest grouping would make 

it possible to present the subject from a more real-life, 

practical way for those torilnal leavers who are not 

going on to college. Certainly the ideal situation would 

be the listing of required and academic courses near the 

bottom of Tables XXIX and XXX. 

XXXI presents the reasons why the subjects 

listed in Table XXIX were the most disliked by the gradu- 

ates. The graduates were very emphatic in their opinions 

of why they disliked the subjects listed in Table XXIX. 

Heading the list was the space reserved for "other 

reasons" with L indicating such things as ftlack of inter- 

est", "poor teachers»' and "lack of ability." This repre- 

sents 28 per cent of the graduates. Another 2 per cent 

said that they "contributed little in helping me make a 

living," while 16 per cent indicated "no help from the 

teacher in that Here the graduate is measuring the 

value in terms of vocational utility and interest. Fourth 

place was given to "Did not improve my use cf leisure- 



TABLE Q(I 

Graduates Indicate Why They isliked Subjects 
Listed in Table XXIX 

Reason Number Per cent 

Contributed little in helping me 
make a 1ivin. L.O 25 

Did nothing to help me toward 
being a better citizen. 13 8 

Did not help me in family liíe 
and adjustment. 11 7 

Did not improve my leisure-time 
activities. 19 12 

No help from the teacher in that 
field. 26 16 

Others: 28 
lack of interest, 28 
teacher, L 

lack of ability, L 

miscellaneous, ¿4. 

Total l5L 96 

Note: The total number is less than 100 per cent because 
some graduates failed to check a reason. 

time activities" with 12 per cent of the choices. "Did 

nothing to help me toward being a better citizen" was 

rated fifth, with 8 per cent, and "Did not help me in 

family life and adjustment" finishes the list with 7 per 
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cent of the graduates giving this opinion. 

Table XXXII presents the drop-out opinions as to why 

they disliked subjects listed in Table XXX. The drop- 

outs vary slightly from the graduates by indicating as 

their top choice "Contributed little in helping me make 

a living," with 28 giving this reason. This is 29 per 

cent of the drop-outs. Another 28 per cent fall in the 

"other reasons" column, giving "no interest" and "hard 

to understand" as their specific opinions. A tie for 

third place between "No help from the teacher in that 

field" and "Did not improve my leisure-time activities" 

showed 23 per cent for each reason. Fourth place on the 

list goes to "Did not help me in family life and adjust- 

ment," with 11 pci' cent of the drop-outs giving this rea- 

son. "Did nothing to help me toward being a better citi- 

zen" is at the bottom of the list, with only 9 per cent 

of the drop-outs selecting this reason. Fron a compari- 

son of Tables XXXI and X)OCII, the author concludes that 

school-leavers are more concerned with the interest value 

of a course than in citizenship or adjustment qualities. 

It stands to reason that if' a subject is presented in an 

interesting, realistic manner, the student is going to gain 

a great many more benefits froEl the subject material. 

Teachers should make every effort to induce a great deal 

of interest and arouse enthusiasm for their respective 
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TABLE XXXII 

Drop-Outs Indicate Why They Disliked Subjects 
Listed in Table XXX 

Reason Number Per cent 

Contributed little in helping me 
make a living. 28 29 

Did nothing to help me toward 
being a better citizen. 9 9 

Did not help me in family life 
and adjustments 11 11 

Did not improve my leisure-time 
activities. 22 23 

No help froii the teacher in 
that field. 22 23 

Others: 27 28.12 
no interest, l 
hard to understand, 12 

Totals 119 123.12 

Note: The total number is over lOO per cent because some 
drop-outs indicated two choices. 

subjects. Make them valuable to the student who is going 

into an occupation when leaving school. Give that subject 

real-life utility. 

Educators are 'rel1 aware of the limitations placed 

upon the school system in regards to subject fields. The 



TABLE XXXIII 

Graduates List Subjects They Would Liked To Have 
Taken In High School Had They been Offered 

Subjects -' Per 
- - ber cent 
Shop ii 
general mechanics, 1; mechanical draw- 
ing, Li; girist industrial arts, 3 

English 6 
reading, 1; drauatics, 1; creative 
writing, 1; library, 1; literature, 1; 

journalism, i 

Science io 
advanced che:iistry, 2; psychology, ; 

photography, 1; biology, 1; radio, i 

Commercial ii 
generai business, L1.; business 
machines, 5; advanced bookkeeping, 2 

Mathematics 18 n 
general athernatics, L; solid georne- 
try, 7; trigonometry, 7 

Social Studies 2 
current events, 1; geography, i; 

sociology, 1; foreign relations, i 

Home Eoonotiics 1 1 
fairiily relations, i 

Arts and Crafts 2 i 
art, 2 

Agriculture i i 
meat cutting, 1 

Foreign Language lO 6 

Spanish, L; French, 6 

Others i i 

driver-training, i 

Totals 7)4 



school system is financially unable to offer a complete 

line of subjects so that no student is left wanting for 

subjects from which to choose. There is a possibility 

that the school does not offer, however, those courses, 

as electives, which the students actually need and want. 

In order to obtain soiie idea of what subjects the student 

would like to have but which have not previously been 

offered, the school-leavers were asked to list subjects 

they would liked to have taken had they been offered. 

Tables XXXIII and XXXIV are the results of this question. 

Table XXXIII lists subjects the graduates would have 

liked to have taken in high school, had they been offered. 

Eleven per cent of the graduates listed mathematics 

courses as desired, followed by coimercial and shop, with 

seven per cent respectively. Science and foreign 

languages come next on the list, with requests from 6 per 

cent of the graduates, followed by a scattering of 

requests in English, social studies, home economics, arts 

and crafts, a;-riculture and driver-training. Aporoxi- 

inately per cent of the graduates indicated a desire to 

take some subject not offered. Tuis shows a need for 

curriculum adjustments to iake room for the addition of 

new courses. Perhaps an elimination of some uninteresting 

subject for which there is little demand would :'iake an 

opening for courses such as psychology, general mechanics, 
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TABLE X)QCIV 

Drop-Outs Indicate Specific Subjects They Would Like 
To Have Had That Were Not Offered 

Subject Number Per cent 

Shop 18 19 
mechanical drawing 6 
general mechanics 12 

English 1 1 
dramatics i 

Nathematics 3 3 solid geometry 2 
trigonometry i 

Science 
psychology L. 

Home Economics 3 3 child care 3 

Totals 29 30 

advanced bookkeeping and advanced mathematics. 

Table )Q(XIV lists subjects that drop-outs would liked 
to have taken in high school had they been offered. The 

shop courses head the list, with nearly 19 per cent of 

the drop-outs desiring courses in mechanical drawing and 

general mechanics. Science subjects are second with but L. 

per cent of the drop-outs indicating a desire for psychol- 

ogy. iathematics and home economics come next with 3 per 
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cent of the students requesting advanced nathe:natics and 

child care. The advanced mathematics courses desired were 

trigonometry and solid geometry. The mathematics requests 

come from service men ho used these subjects in military 

jobs. An English request for dramatics finishes the list 

with but one drop-out so indicating. 

The value of elective subjects in the school system 

depends upon the flexibility of the organized curriculum. 

If the subject requirements re strictly adhered to, then 

the usefulness of electives drops off rapidly. iíany of 

the students have a genuine desire to take a course thich 

holds particular interest to them but are not permitted 

to do so because of the necessity of meeting the require- 

ments for graduation. This fact can be very disturbing 

to a student who see no value in American Literature, for 

example, and would "just love" to take a course in gene- 

ral mechanics. It is hard to reason with a student who 

has cone up against such a situation. The information 

that can be gathered concerning the problem of taking 

subjects because they are required should prove valuable 

and helpful to the administration sincerely interested in 

adjusting the scheduling and requirements of its school 

system so as to allow a more liberal interpretation of the 

requirements to the benefit of the student. The data 
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presented in Tables XXXV and XXXVI is for the purpose of 

determining the extent of rigidity in the curriculuni 

scheduling and graduation requirements upon the high 

school students at McMinnville high school. 

Table XXXV shows graduates indicating subjects 

they were kept from taking because of scheduling or the 

school requirements. It appears that nearl:T half (L per 

cent) of the graduates were not allowed to take all the 

subjects they wished because of requirements and schedul- 

Ing difficulties. The greatest denand was in the corn- 

merciai subject field, where 18 per cent of the graduates 

indicated a course they would liked to have taken. This 

large demand in commercial subjects ponts out a need 

for the enlargement of the coiìnercial department of the 

high school. Foreign languages were second, with 6 per 

cent of the graduates unable to take courses in Spanish, 

French, and Latin. This raises a question, however; 

would these students have taken these subjects had they 

been excused from soie required subject, such as glish. 
The remaining graduates show a desire in varyin small 

amounts for courses in shop, English, science, mathe- 

matics, social studies, home econo:mìics, imlusic, art and 

driver-training. No doubt a bit of subject counseling at 

the time of registration could have eliminated many of 

these scattered requests. 
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TABLE )O(XV 

Graduates Indicate Subjects They Were Kept 
Fron-i Taking Because of Scheduling 

Or Requirements 

Subject Number Per cent 

Shop 
3 mechanical drawing, 1; general 

mechanics, 3; industrial arts,l 
English s 3 journalism, 1; public speaking, L 

Science 2 1 chemistry, 2 

Coxmercia1 29 18 business machines, 5; typing, 3; 
business law, 6; bookkeeping, L; 
office practice, 1; shorthand, 10 

Iíatheinatics 3 trigonometry, 1; general iiathe- 
matics, 1; solid geometry, 1; 
algebra, 2 

Social Studies 1 1 world history, i 
Home Economics 3 

home economics 

Foreign Language 10 6 Spanish, ; French, L; Latin, i 
Music 2 

band, i; chorus, 3 

Other 8 art, 6; driver-training, 2 

Totals 
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Table XXXVI shows drop-outs indicating subjects 

they were kept from taking because of scheduling oi' school 

requirements. The number of drop-outs who list some sub- 

ject they were unable to take is ¿42, or about L3 per cent 

of those answering the questionnaires. As in the case of 

the graduates, conriercial subjects are highest on the 

list and comprise 11 per cent of the subjects. The 

courses listed under commercial are typing, business law, 

and shorthand. Shop comes in second place on the table, 

with general mechanics and industrial arts as the 

selections of 6 per cent of the drop-outs. Five per cent 

of the drop-outs then list courses in science, 

economics and foreign languages, with 7 per cent of the 

drop-outs requesting driver-training, art and chorus. 

Mathematics and public speaking divide the remaining four 

per cent, with three per cent for mathematics and one 

per cent for public speaking. The large per cents of 

drop-outs who felt that they were kept from taking cer- 

tain subjects would indicate a need for adjustment in 

requirements, so that school-leavers might be able to 

take subjects they desire, especially in the cornraercial 

field where there is the eatest demand. Perhaps a course 

in shorthand could be substituted for iglish and a 

business law course for social-economics or civics. 



TABLE XXXVI 

Drop-Outs Indicate the Subjects They Were Kept From 
Taking Because of Scheduling or School Requirements 

Subject Number Per cent 

Shop 6 6 
general mechanics, ; 

industrial arts, i 

English 1 1 
public speaking, i 

Science 5 5 
physics, i; chemistry, i 

physical science, 3 

Commercial lO 11 
typing, 1; .3horthand, 3; 
business law, L 

Mathematics 3 3 
algebra, 3 

Home Economics 5 5 
home economics, 5 

Foreign Language 5 5 
Spanish, 2; French, 3 

Others 7 7 
art, 3; chorus, 2; 
driver-training, 2 

Totals L2 

An additional step toward determining the extent of 

subject req.iirenients and its effect upon the school-leaver 

is the gathering of data concerning the courses these 
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school-leavers took against their wishes while in high 

school and their reasons for so-doing. This information 

will help the curriculum committee to understand the 

problem from the students' viewpoints and may present some 

possible solution to t he problem. Tables XXXVII and 

XXXVIII list the subjects the school-leavers took against 

their wishes, and Tables XXXIX and XL give the reasons 

these school-leavers took these coarses against their 

wishes. 

Table XXXVII lists the subjects the graduates had to 

take against their wishes. The largest number of gradu- 

ates listed subjects in science, ìiathematics, and social 

studies, with 11 per cent, 9 per cent, and 7 per cent 

respectively. The remaining list is composed Of smaller 

numbers taking courses in shop, 1iglish, commercial, home 

economics, health and physical education, band and chorus, 

and Latin. The author does not place much importance on 

percentages which fall below five percent, as it is dif- 

heult to offer suggestions involving the entire student 

body of the high school for the benefit of one or two 

students. These individual cases require individual 

attention and could be handled in that manner by a coun- 

selor. The important fact gained from tìiis table is that 

about L.O per cent of t he graduates felt they had taken a 

subject against their wishes. This constitutes a large 



TAELE )OXVII 

Graduates Indicate Subjects They Have Taken 
Against Their Wishes 

Subject Number Per cent 

Shop 1 1 
industrial arts, i 
g1ish 7 L1. 

public speaking, 2; English, L1.; 

literature, 1 

Science 18 11 
general science, 9; biology, 3; 
chemistry, 1; physics, 

Commercial 3 2 
shorthand, 3 

Mathematics i 9 

general iiatheîatics, ; 
algebra, 2; socia1-econoriics, 8 

Social Studies 13 7 

history-civics, 3; world 
history, 2; social-econonics, 8 

Home Economics i i 

home econoiics, 1 

Health and P. E. 3 

health, 
Band and Chorus 1 1 

band, i 
Other 1 1 

Latin, i 

Totals 6 



number of students who at one time or another were dis- 
satisfied with the school subject program. 

TABLE XXXVIII 

Drop-Outs Indicate Subjects 
Which Were Taken Against Their Wishes 

Subject 

English 

Social Studies 
social-economics, 10; 
world history, i 

Science 
general science, 7; biology, 6; 
physics, 

Others 
algebra, 1; geometry, 1; Latin, 1; 
public speaking, 1; health, 1; 
general rnathematics, 1 

Totals 

Number Per cent 

12 

11 

18 

6 

)47 

13 

11 

19 

Table XXXVIII indicates the list of subjects taken 

against their wishes from the opinions of the drop-outs. 

This list is not as extensive as the graduate list in 

Table XXXVII, but it lists a larger total per cent. ALaost 

forty-nine per cent of the drop-outs indicate some sub- 

ject they had taken against their wishes. The greatest 
number was in the science subject field, with 19 per cent 



loo 

TABLE XXXIX 

Graduates Indicate Why They Took Subjects 
Against Their Wishes in Table XXXVII 

Reason Number Per cent 

Required for graduation 33 

Required for chosen job or college 6 

Demand from hone 6 

Pressure from teachers and classmates 3 2 

Others 2 
"thought I needed it" 

Totals 72 

TABLE XL 

Drop-Outs Indicate Why They Took Subjects 
Against Their Wishes in Table XXXVIII 

Reason 

Required for graduation 

Required for chosen job or college 

Demand from home 

Pressure from teachers and classmates 

Others 

Totals 

Number Per cent 

32 33 

24 

2 2 

L1 

)7 Lj8 
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of the choices on the list. English was second with 13 

per cent, and social studies was third, witi 11 per cent. 

The remaining six per cent grouped around nathematics, 

health and public speaking. The fact that nearly half 

of the drop-outs indicated such choices brings a need to 

know hy they took these subjects so that we may thus 

discover if the school can do something to alleviate the 

situation. 
In Table XXXIX the graduates give reasons why they 

took subjects against their wishes as listed in Table 

XXXVII. Thirty-three per cent of the graduates said they 

had taken courses against their wishes "In order to ieet 

graduation requirements." The remaining reasons received 

a small number of choices, with L per cent listing 
Itequired for chosen job or college, " and "Demand from 

home." Two per cent said they "thought they wu1d need it 
anyway," and two per cent said they took subjects against 

their wishes because of "Pressure from teachers and class- 
mates.'t Forty-five per cent of the graduates indicated 

reasons in this table. This constitutes a high enough 

number to show a need for further survey into this phase 

of the high school curriculum, especially then one con- 

siders that 33 per cent of the graduates said they took 

the subject merely to satisfy school requirements. This 

is one situation the high school can improve if it desires 



to do so. The author does 

of graduation requirements 

a lenient attitude toward 

ficial to students who are 

minded. 

The saine thing can be 
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not suggest a complete removal 

or scheduling controls, but 

them would be especially bene- 

not very highly academically 

said of Table XL that was 

said of Table XXXIX. In this case, however, it should be 

said more emphatically. An ever greater per cent of the 

drop-outs, Lj8 per cent, indicated reasons why they took 

subjects against their wishes, with the great majority of 

them Riving the reason that it was "Required for gradua- 

tion. ' The per cent of drop-outs that indicated this 

reason was the same as the graduate number, or 33 per 

cent. As in Table XXXIX, the other reasons fell off 

sharply in numbers with reasons such as, "the course 

was too difficult," and udidnTt want the teacher,t' coxìiing 

second with per cent of the replies. "Pressure from 

teachers and classmatestt as well as "required for job or 

college" received only L per cent each, and "demand 

from home" received but 2 per cent of the drop-out 

selections. This table substantiates the table of rea- 

Sons for the graduates and points out nearly the same 

need for improvements in graduation requirements. 

The school services such as help from teachers, coun- 

seling and school activities play an important part in the 
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development of desirable attitudes toward the school on 

the part of the school-leaver. The relative success of 

the school program can be measured in the attitudes the 

future citizens of the couîiniunity have toward the school 

and the things it is trying to do. These school-leavers 

can help a great deal in future plans that the school 

might have in mind. Their vote could carry or reject a 

bond election or defeat the budget. It is necessary, 

therefore, that the school become aware of the worth- 

whileness of its services to the school-leavers while 

they are in school snd even after they have left the 

school. A proper evaluation of tue school services can 

point out areas of needed improvement and posb1y give 

an indication of some additions or eliminations to the 

benefit of the students. The school-leavers in this 
study were asked to rate the school services as they 

thought them most helpful to themselves. This informa- 

tion will indicate soie of the weaknesses in the school 

services as they now operate. Tables XLI and XLII present 
the ratings of school services for the graduate and the 

drop-out. 

Table XLI is a rating of t he school services by the 

graduates. The most helpful service was that of the 

school activities in which the aduate participated. 

This indicates a general feeling of approval of school 



TABLE XLI 

Graduates Rate School Services That Were Most Helpful To Themselves 

Frequency Frequency Frequency Total Total 
Reason Choice Choice Choice Frequency Frequency Weight Rank 

1 2 3 Percent 

Occupational guidance 25 16 17 58 36 12)4 

Counseling guidance 12 22 1)4 29 9)4 5 

School Activities 33 18 96 59 219 1 

Help by teacher 37 36 17 90 55 200 2 

Subject selection help 22 17 30 69 )42 130 3 

Others 12 13 18 26 80 6 

No Answer 10 26 85 52 131 0 

Totals 163 163 163 )419 300 978 

I-I o 



TABlE XLII 

Drop-Outs Rate School Services That Were Llost Helpful To Themselves 

Frequency Frequency Frequency Total Total Total 
Reason Choice Choice Choice Frequency Frequency Weight Rank 

1 2 3 -- - Per cent Score 

Occupational guidance 

Counseling guidance 

School activities 

Help by teacher 

Subject selection help 

Others 

No Answer 

28 7 11 t8 100 2 

8 16 7 31 32 63 

30 2Lt 12 66 69 l0 i 

16 21 16 Sl 5.5 io6 3 

3 12 13 2.5 5 

0 3 8 11 11 6 

9 22 38 69 72 109 0 

Totals 96 96 96 288 300 .576 

H o 
'n 
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activities as they now function in the high school. 

Fifty-nine per cent of the graduates rank this as number 

one. The graduates list help from a teacher as their 

second most helpful school service, with 5 per cent. The 

help they received in selection of subjects was the gradu- 

ates' third choice, amounting to L..2 per cent. Occupational 

guidance was fourth, with 36 per cent, and counseling 

guidance was fifth, with 29 per cent. Apparently the 

graduates have little regard for the high school guid- 

ance and counseling services. As one graduate expressed 

it, "You have to be a dumb-bell or a delinquency case 

before you get any help from the Dean of Boys or Dean of 

Girls." This point substantiates the opinion of the 

author that our guidance program and counseling services 

have degenerated into a law-enforcement agency, with the 

Dean of Boys and the Dean of Girls acting as truant off i- 

cers. This leaves little time for the average student or 

the student who may need help but who gets it only after 

getting into some school difficulty. 

Table XLII lists the ratings of school services that 

were most helpful to the drop-outs. As in Table XLI, 

the drop-outs place a sigh value on school activities, 

with 69 per cent of them indicating the school activities 

as most helpful. At the point just mentioned the smi- 

larity of the two tables ends. For second choice, t8 per 
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cent of the drop-outs list occupational guidance services 

while the graduates only ranked this in fourth place. The 

drop-outs said that help from a teacher was the third most 

helpful service, with per cent of them giving this 

preference. The counseling and guidance services rated 

fourth by the drop-outs, with 32 per cent indicating this 

choice. Help in selecting subjects was considered most 

helpful by only 13 per cent of tie drop-outs, with 11 

per cent giving other things as being helpful in school 

life. The school drop-out received most of the attention 

of our occupational guidance personnel; this may explain 

their relatively high regard for these services. One 

interesting point is the tablets indication of the large 

number who received help from a teacher, yet at the ssmo 

time these drop-outs list dislike of teachers as fourth 

on their list of reasons for dropping out of school. This 

woLild indicate that maybe some of us, as educators, could 

well improve or change our attitudes toward the students. 

At the end of the questionnaire a space was provided 

for the subjects to make any remakrs or suggestions that 

they felt might be valuable or helpful in improving the 

NcMinnville high school program. These suggestions were 

then organized into four general areas: (i) Counseling 

and Guidance Services; (2 ) Curriculum Construction Prob- 

lems; (3) School Personnel; and (Lt) General Suggestions. 
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TABLE XLIII 

Graduates Suggest Ways To Improve 
The McMinnville High School Program 

Suggestion Number Per cent 

Counseling and Guidance Services 1L1. 9 
more counseling, 3; subject-coun- 
seling, 2; more occupational in- 

formation, 7; more guidance test- 
ing, 2 

Curriculum Construction Problems 26 16 
more stress on social studies, 1; 

no study hail, 2; more electives, 2; 

more class time for study, 2; more 
advanced uathematics, L; orientation, 
1; advanced journalism, 1; more ad- 
vanced science, 1; refrasher mathe- 
maties, 1; college preparatory and 
vocational program, L; change social- 
economics, 2; no physical education 
dancing classes, 1; more business 
courses, 1; require public speaking, 
1; require home econoics, 1; student 
planning of program of studies, 1; 
teach psychology, 1 

School Personnel 2 
stricter teacher, 2; change teachers, 
1; teachers show an interest in the 
pupils, i 

General 9 6 
strict grading, 2; keep standards high, 
i; too much athletic emphasis, 1; high 
school a waster of time, 1; college 
extension courses for top pupils, i; 
teach proper study habits, 1; improve 
English department, 1; make hoie 
economics more practical, 1 

Totals 53 33 
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Table XLIII is the composite listing of these suggestions 

from the graduates. 

Iany of the raduates listed suggestions at the end 

of the questionnaire, indicating the ans by which they 

.thought the school program might be improved. Twenty- 

six, or 16 per cent, of the suggestions were listed under 

curriculum construction problems, while fourteen, or 9 

per cent were in the counseling and guidance services 

area. General suggestions received the next largest nuni- 

ber, with school personnel at the bottom of the list. 
Some of the better suggestions were: (1) student 

planning of the program of studies; (2) more advanced 

rriatheiatics; (3) more counseling; (Lp) more electives with 

fewer or more lenient graduation requirements; (5) teach- 

ors show more interest in the students; and (6) teach 

proper study habits to the students early in high school. 

Many of the suggestions the drop-outs offered had 

already been included in Table XLIII, so there was no 

need of preparing another table. However, here are a few 

of the better suggestions coming from the drop-outs 

(1) offer more vocational training; (2) give more time 

for classroom study; and (3) give more aptitude and inter- 
est tests to students so that they might discover their 
weaknesses and correct them. 



CHAPTER IV 

STJ1MARY AND REC OMMENDATI ONS 

The drop-out problem in Mciilnnville is not as acute 

as in some sections of the United States. The national 

average is nearly O per cent, while McMinnville does 

not lose more than 30 per cent of its high school youth. 

There is some uniqueness in the drop-out problem as it 

pertains to 1'IcMinnville, and because of these differences 

an evaluation of the high school program was deemed desir- 

able. 

The need of keeping our youth in high school until 

graduation is clearly indicated by opinions expressed 

from the local business men. They desire to employ young 

folk who have a diploma because these graduates have more 

to offer in the way of maturity and training. The bene- 

ficial results of graduation extend beyond the economic 

point to more personal aspects. The drop-out carries 

with him an adverse attitude toward the school as well as 

a feeling of personal inadequacy. The improvement in per- 

sonal development is far more important when considering 

the problem of school drop-outs and what to do about them. 

This study deals with the evaluation of a school 

program from opinions of school-leavers. The graduates 

were considered merely as a ineazis of checking the attïtudes 
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of the drop-outs and to differentiate between opinions 

based upon prejudice and opinions based upon clear 

thinking. The study is subdivided into five phases of 

evaluation. 

The five phases are: 

(1) Socio-economic life adjustment 
(2) School attendance 
(3) The school program of studies 
(Lt) The school services 
() The school graduation requirements 

It is the intention of the author to answer specific 

questions as to the adequacy of' the school in dealing 

with these five phases of the school program. The 

opinions of the school-leavers will offer direct bearing 

on these phases as the questions asked them in the ques- 

tionnaire, which they filled out, deal specifically with 

each of these areas. 

questionnaires were sent out to 339 school-leavers. 

Of the 339 questionnaires sent out, 200 went to graduates 

and 139 went to drop-outs. Completed questionnaires were 

returned by 163 graduates and 96 drop-outs. 

The tabulation and interpretation of this data is 

presented in Chapter III. The results of this data will 

be presented in Chapter IV. There is a firm hope in the 

mind of the author that the information gained from this 
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study, together with the carefully thought-out recorninenda- 

tions, will be used for the Improvement of the McMinnville 

high school program. The author, at the same time, makes 

no apo1oies for the recommendatïons or for the Informa- 

tion presented. This study was based upon the honest 

opinions of school-leavers, and while it reflects certain 
attitudes of the author, the background of thought was 

primarily that of the school-leaver. 

An extensive list of pertinent facts were presented 

in Chapter III. This list of facts can be sturnriarized 

briefly into several specific findings related to the 

five areas of study previously mentioned. 

Soclo-economic life adjustment 

1. Twenty-seven per cent of the school-leavers are 

married within a few years after leaving high school. The 

largest group of these is the drop-out, which indicates 
a need for special training in the high school program for 
family life adjustment. 

2. Graduates hold a high percentage of "white-collar" 
jobs over the drop-outs. llore specifically, stenographic 

and clerical positions as well as certain types of voca- 

tional employment are filled by graduates. The drop-out 

tends to fall in the laboring classes of employment. 
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3. Graduates iiaintain a higher rate of full-time 

employment. Many of the drop-outs fail to find full-time 

employment, due to a lack in job-training. 

. Graduates maintain an average tenure of job one 

year higher than that of the drop-outs. iíany of our 

graduates have presently been employed in their jobs two 

to tbree years, while the drop-out has been employed only 

one-half to one year in his present job. This indicates 

a tendency for the drop-out to shift frequently from job 

to job, possibly to seek more satisfactory types of 

employment. 

5. The graduate generally received a higher starting 

salary and has íriaintained a higher average salary up to 

the one he is now receiving. This is due partially to 

the length of employment and to his higher qualifications. 

6. The majority of school-leavers have no specific 

jobs in mind when leaving high school. The drop-outs 

especially show a tendency to shift from job to job. zany 

of the school-leavers face an unrealistic adjustment to 

occupations in that they hope to find work in the higher 

types of employment. 

7. Twenty-nine per cent of the high school graduates 

go to college. The largest number attend Linfield, Oregon 

State College, and the University of Oregon. 
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8. Nearly sixty-ftur per cent of the 'aduates who 

go to college attend college one year only, with but four 

per cent o these graduates finally receiving their col- 

lege diplomas. This large decline is due partially to 

the high percentage of those who enter college with little 

expectation of graduating but who attend college to ful- 

fill certain social demands from the community. 

School attendance 

1. The greatest majority of drop-outs receive less 

than three years of high school, with the sophomore year 

having the highest incidence of drop-outs. The junior 

year loses slightly fewer students, with the fresbman 

losing still less, and the seniors losing the lowest nuni- 

ber. 

2. The majority of drop-outs leave school at 15, 16, 

and 17 years of age, with the largest number leaving 

school at 16. This normally places them in their sopho- 

more or junior years. The fact that at the age of 16 

they are able to obtain work permits may have a bearing 

on this situation. 

3. High school is the terminal training point for 

fifty-nine per cent of the school-leavers. Forty-seven 

leavers went to college, twenty-eight received on-the-job 

or vocational training, and twenty-four received military 
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training. 

L. High school students have a greater desire to earn 

a diploma and qualify for jobs or college entrance than to 

comply with state law or become star athletes. 

5. Three of the most important reasons given by drop- 

outs for leaving school are things which the school can 

improve to the benefit of the student. The reasons are: 

dislike of subjects, lack of' interest, and dislike of 

teachers. These reasons constitute a serious condemnation 

of the school program on the part of drop-outs, and they 

shou.ld call for study of the present school curriculum. 

The school program of studies 

1. School-leavers liked subject fields in high school 

that offered some carry-over into occupational activity 

after high school. They rated vocational subjects first, 

with commercial, science, health and physical education 

following in that order. This imformation should prove 

very valuable to the administration in scheduling or 

adding courses for future use. 

2. The school-leavers felt that subjects they liked 

the best were those that: contributed the iiiost in helping 

them make a living, improved their use of leisure time, 

helped them to be better citizens, and helped them in 

family-life adjustments. One notes in this respect 
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the utilitarian value placed on school subjects by school- 

le avers. 

3. School-leavers indicated a strong dislike for the 

more acadeiic subjects such as English, Social Studies, 

Science, and ì1athomatics. Such an indication requires 

serious consideration of the administrator and the teach- 

ers in these fields. A suggestion for further research 

along specific lines might present information which 

would be valuable in the reorganization of the academic 

courses. 

1. The school-leavers felt that the reason they dis- 

liked the academic subjects was that there was no inter- 

est in the subject, that it contributed little to helping 

them make a living, that it did not help them improve 

their use of leisure time, and that they had received 

little help from the teacher in that subject field. 

5. Many of the school-leavers would like to see the 

inclusion of general mechanics, advanced industrial arts, 

more commercial courses, and the ìiathenatics courses in 

the NcMinnville high school course of study. 

hi gh e rv i c es 

1. The school-leavers received the most value from 

school activities that they had participated in during 

high school. The occupational information and help from 
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teachers are other school services the leaver regards as 

helpful. Many of the students received no guidance and 

counseling during high school. 

2. The high school counseling service does not func- 

tion for the benefit of the student but deals with the 

problen cases only, thus becoming largely an agency for 

school attendance. 

3. The school-leavers felt that the activities pro- 

grain as it now functions was adequate and desirable. 

The school graduation requirements 

1. Fifty per cent of the school-leavers indicated 

that commercial subjects, vocational shop, and foreign 

languages were subjects that they were not allowed to 

take because of scheduling difficulties or graduation 

requirements. The rigidity of maintaining a specified 

schedule leaves little opportunity for variation of sub- 

ject choices. 

2. forty-nine per cent of the school-leavers indi- 
cated that they had taken English, science, and social 
studies against their wishes. These subjects, strangely 

enough, are required for graduation. 

3. "In order to meet graduation requirements" is the 

main reason why school-leavers took subjects against 

their wishes. This feeling cannot hope to develop 
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satisfactory attitudes toward the high school program. 

From the data presented in Chapter III there arises 

indication of needed improvement or change in the school 

program as it now exists. The author lists these recom- 

mendations in view of the indications and opinions of 

high school graduates and drop-outs for the last six 

years. These recoiiìnendations will also be classified 

into the groups previously mentioned. 

Socio-economic life adjustment 

1. Extend maximum effort to hold drop-outs in 

school until graduation, especially in view of the fact 

that the graduate actually fares better in his employment 

status. 

2. Give the school-leaver a good course in marriage 

and family-life as preparation for early marriage. 

3. Give the student a vast amount of occupational 

information and job preparation especially in stenographic 

and vocational jobs. 

L1. Adjust the college preparatory program to coin- 

cide more closely with the requirements of Linfield, 

Oregon State College, and the University of Oregon. 

School attendance 

1. Make a special effort on the part of teachers and 
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administration to help potential drop-outs through their 

freshman and sophomore years, the age group of lL to 17. 

2. Create a genuine desire in the student to want to 

go to school. The diploma and the job after graduation 

may mean a thole lot more than getting out of school now. 

3. Have teaches evaluate subject fields and methods 

oC presentation to discover areas where the subjects do 

not orfer real-life values and a great deal of interest. 

Li.. Have teachers become acquainted with potential 

drop-outs or the factors which tend toward early school 

leaving so that they may use their resourceful personali- 

ties in holding the drop-outs in school. 

School program of studies 

1. liake every subject in the high school program 

have some discernable carry-over value into the occupa- 

tional field, especially English, social studies, science, 

and mathematics. 

2. Enlarge the industrial arts, general mechanics, 

coiìercial, and home economics departments to take care 

of the demand for those subjects. 

3. Re-evaluate the courses in English and social 

studies to determine where their weaknesses of student 

interest and occupational value lie. 

14. :dave teachers make every effort to present 
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pleasing appearances and attitudes toward all students. 

School services 

1. Maintain a well-integrated activity program with 

special effort to include students with drop-out tend- 

encie s. 

2. Discontinue the practice of having the Dean of 

oys and the Dean of Girls act as truant officers. Let 

a special person deal with non-attendance so that the 

two deans may give more time to problem-counseling, sub- 

ject-counseling, and activity-counseling. 

3. Increase the anount of occupational information 

presented in the classrooms, library, and counselors' 

offices, and encourage its use by the students. 

School graduatIon requirements 

1. Make it possible for the student to take subjects 

of interest to themselves by including these subjects in 

the program and reducing the barrier of scheduling require- 

ments. 

2. Increase the number of electives for the student 

by reducing graduation requirements or including more 

subjects which meet graduation requirements. 

3. Hake it possible for a person to graduate with a 

vocational preparation diploma or a college preparation 
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diploma. This opens the possibility of presenting sub- 

ject matter from two approaches and thus increase interest 

in academic subjects. 
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APPENDIX A 

QUESTIONNALRE SENT TO STUDENTS 

(If questions do not apply to you, leave blank) 

I. Age Married or single Present Employrient 
__________________________Full-time Part-time_______ 
Number of years in this job Starting salary per 
month Present salary Çinthly) Largest 
salary earned since leaving school (monthly)________ 
Are you following the occupation you had in mind 
before leaving high school or college? Yes No 

II. Are you attending college or have you attended col- 
lege? Where When? 19_to 19_ 
(Do not include trade school, business schools, etc.) 
Years of high school training _Age when leaving 
high school Grade level attained (Graduate if you 
finished high school __________Did you have additional 
training after leaving high school? (Count military 
credit) What was your training? 

III. Your reasons for remainin in high school were: 
(Check three in order of iuportance, us 1 for the 
riost important, for second important, and 3T3r 
least important) 

123 
A. Personal satisfaction________ 
B. Athletic participation_______ 
C. Earn high school diploma 
D. Desire for education 
E. Qualifying for college entrance 
F. Parent or adult pressure 
G. Qualifying for job requirements 
H. Liked teachers 
I. State Law 
J. Others 

Your reasons for leaving school were: (Check three 
in order of importance) sate the same as above. 

A. 
B. 
C. 

D. 

E. 
F. 
G. 

H. 

Financial_______________ 
Failing marks 
Lack of interest 
Family pressure 
Sickness in family 
Dislike of teachers 
Over-age 
Dislike o school subjects 



123 
I. To take other employment 
J. Graduation _________ ___ 
K. Others 

IV. What fields of study did you like best in high school? 
(Check only three in order of importance; rate the 
same as above) 123 
A. Shop________________ _____ ________________ 
B. English _______________________ ____________ 
C. Science ________ 
D. Commercial ____________ ____ _____ _________ 
E. Mathematics ____________________________________________ 
F. Social studies _________________________________ 
G. Home economics ______________________________________ 
H. Vocational agriculture ____________________________ 
I. Physical education and health _____________________ 
J. Band or chorus __________________________________ 
K. Arts and crafts ___________ __________ 
L. Others 

Why did you like these fields of study? (Check two) 

A. Contributed the nost in helping me make a living. 
B. Helped me to be a better citizen in my comiiunity. 
C. Helped me in my family life and adjustments. 
D. Improved my use of leisure-time activities. 
E. Help from a teacher in that field. 
F. Others 

What fields of study did you dislike the most? 
(Check only three in order of importance.) Rate as III. 

A. Shop____________________________ _______________ 
B. English _________ _____________________________ 
C. Sciences ___________ _____________________________ 
D. Commercial ________________________________________ 
E. Social studies ______________________________________ 
F. Mathematics _______________________________________ 
G. Home economics____________________________________ 
H. Vocational agriculture _____________________________ 
I. Physical education and health ___________________ 
J. Band or chorus __________________________________ 
K. Arts and crafts _____________________________________ 
L. Others 
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Why do you dislike these the most? (Check two) 

A. little in helping me make a living. 
B. 

_Contributed 
Did nothing to help me toward being a better 
citizen. 

C. Did not help me in family life and adjustnents. 
D. Did not improve my leisure-time activities. 
E. iJo help from the teacher ïn that field. 
F. Others 

V. From your present experience, what specific subject 
or subjects that were not offered in high school would 
you like to have had? Such as general science, 
mechanical drawing, etc. 

Why? 

VI. What specf1c subject, if any, was offered that you 
were kept from taking on account of scheduling or 
school requirements? 

VII. Please rate the fol1owin school services in order of 
helpfulness to you: (Rate three in order of importance) 
Rate as in III. 

A. Occupational guidance service _____________________ 
B. Counseling guidance service 
C. School activities you took part in _______________ 
D. Individual help by teachers _______________________ 
E. Guidance in selection of subjects _________________ 
P. Others 

VIII. Did you take a high sciool subject against your wishes? 
(If so, list only one subject, check reason below) 

A. _Required for graduation 
B. £equired for chosen job or college 
C. Demand from home 
D. Pressure froLn teachers and classmates 
E. Others 

IX. Do you have any suggestions to make concerning a school 
program of studies which may be adopted to improve the 
present school program? (Use space below) 
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LETTER ACCOMPANYING Q.UESTIONNALE 

Dear Friend: 
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This letter is being addressed to former students 
of IIcMinnville High School in order that we may obtain 
their opinions on problems which are applicable to 
this high school. I sin sure that your opinion will be 

of value to me in many ways and since you are inter- 
ested in this high school, I urge you and feel confi- 
dent that you wïll fill out the questionnaire and return 
it to me at the earliest opportunity. 

This is a piece of personal research that I am 
doing to neet the requirements of a graduate degree. 
I hope that it will be of value to you and others as 

well. I sin not interested in individual opinions as 

such and will keep such individual opinions con- 
fidential. I am interested in an over-all picture 
which will be obtained from all the former students 
of McMinnville High School. 

A self-addressed, 
for your convenience in 
to me promptly. 

DF':csb 
Enclosures 

stamped envelope is enclosed 
returning the questionnaire 

Sincerely yours, 

Duane F. Faul, Teacher 
NcMinnville High School 


