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ENRICHMENT OF THE CURRICULUM
THROUGH USE OF THE SCHOOL LUNCH PROGRAM
IN SELECTED SALEM, OREGON, ELEMENTARY SCHOOLS

CHAPTER I
INTRODUCTION

Purpose of this Study

The present school lunch program is an example of
one change in education today. For many years children
living more than walking distance from school came with
their lunch pails, others living closer returned home from
school at noon. Now many schools provide lunches for all
children.

Earlier in the development of the school lunch,
educators recognized only bhelnutritional benefits which
children derive from the feeding experience. At the
present time more and more administrators realize that
in addition to improving the health status of children,
classroon teaching can be enriched by relating class work
with school lunch and that the noon hour itself can
contribute worth-while learning experiences to the educa-
tion of children. Though many administrators and
teachers are experimenting with various aspects of the
school lunbh program, only limited materials have been

assembled which can be made available to teachers.



It is the primary purpose of this study to help
teachers utilize the school lunch program as a resource
for enriching the elementary curriculum. First, in order
to utilize the school lunch program teachers must
recognize it as an educational facility. Second, they must
understand how to use and be interested in using this educa-
tional facility. Third, they need to be ready to appraise
the results of their teaching.

This study then attempts to answer these questions:

l. Can the school lunch program serve to enrich
the elementary school curriculum?

2. Will teachers accept the challenge of using
the school lunch program as an educational
facility?

3. Is a resource unit cooperatively planned

sufficient help for utilizing the school
lunch program as an educational facility?

Assumptions

Though some teachers in the Salem Public Schools
are drawing upon the school lunch to enrich their class-
room teaching, many are not. More general participation
is desirable. This study is based upon the following
assumptions:

l. Elementary teacher training institutions

do not require courses in health, or in
educational or operational values of the

school lunch in their preparation of
elementary teachers.



2. Some elementary teachers lack confidence in
teaching nutrition, foods, table service or
etiquette since their college or high school
classes frequently have not included class
work in these areas.

3, Teachers have not drawn upon kitchen equip-
ment and facilities for class study. Teach-
ers and school lunch personnel have not been
encouraged to work together.

L. Teachers feel uninformed in the purposes or
operation of the school lunch and are
unfamiliar with costs or accounting
procedures of the program.

5. Few or no courses of study or books are avail-
eble on the subject of relating school lunch
to elementary classroom teaching.

6. Though limited information relating to school
lunch is listed in & curriculum outline
entitled An Outline of the Curriculum, Grades
One to SiX, for celem elementary Schools, no

orma on is included in the more recent
ourriculum outline developed as Guides to the
Basic Program for the first six grades. No
separate guIEe is available to teachers as for
physical education, music and art.

Limitations

This study includes:

1. Eleven out of 26 elementary schools in Salem
possessing school lunch programs., Elemsntary
schools in the Salem system include the first
six grades.

2. Large and small schools, city and suburban.

3. Participation of twenty teachers. They
include two teachers from each of nine schools
and one teacher from each of two schools.

L. Classroom feeding and lunchroom feeding schools.



5. Educational aspects of the noon hour activity
as well as learning experiences incorporated
in the regular classroom.

Sumarz

The remainder of the chapters of this study will
present a review of literature in the field of utilizing
the school lunch for enriching the learning experiences
of children, the method of procedure used in this study,
the presentation of the teachers' reactions to teaching
activities related to the school lunch programs, and
finally, the implications. The Resource Unit of Learning
Experiences Relating to the School Lunch Program which
was developed cooperatively by the teachers and the

school lunch supervisor is found in Appendix A.



CHAPTER II
THE DEVELOPMENT OF THE SCHOOL LUNCH
Be 8 of the School Lunch

The school lunch is commonly considered a recent
innovation in the school program. In reality, however, it
is not new. As early as 696 A.D. a school feeding program
was known in Egypt. Schools in this period were usually
attached to mosques and were permanently endowed for pay-
ment of teachers' salaries and for free food of pupils
(29, p.84). Records indicate beginnings in Germany in
1790, France in 1849 end Great Britain in 1866 (8, p.57).

In the United States, the first organized school
feeding program on record is that by the Children's Aid
Society of New York in 1853 (8, p.57). The beginning of
the school lunch movement, however, is usually listed as
1894 which is the year in which hot lunches were started
in the high schools of Boston by Ellen H. Richards, a
pioneer in the study of nutrition and the founder of the
American Home Economics Association. Other large cities
of early school feeding programs include Philadelphia,
Chicago, Rochester and St. Louis.

Some practices considered "recent" today, are

much older than is thought. The following are a few that
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had their beginnings early in the development of the school

lunch:

1.

2.

3e

Lo

District payment of manager's salary

In 1903, Rochester, New York, opened
its first lunchroom under a teacher
appointed by the board of education with
her manager's salary paid through the
teaching payroll (8, p.57).

Central kitchens

The first central kitchen was built
by the Women's Educational and Industrial
Union with finencial assistance from
public~-spirited citizens of Boston and a
grant from the Laura Spelman Rockefeller
Memorial. This kitchen was especially
equipped for this purpose and food was sent
to individual schools in laundry baskets
lined with clean paper (8, p.56{.

Personnel training

The Educational and Industrial Union
of Boston was training women to operate
school lunches in other localities as early
as 1916. In a ten-year period students
from 31 states had received training and
had returned to their home localities
(8, pe58).

School lunch concessionares

During the early growth concessionares
operated lunch programs in some schools.
The number existing today is small. They
do not exist where educational benefits are
recognized (8, p.58).

Later Development in the United States

The school lunch developed slowly until the

depression years. In 1935 the federal government estab-
lished a school lunch program. It was the purpose



of this program to furnish work activity for unemployed
citizens and to provide an outlet for farm products. Most
of the programs of this period were not sponsored by the
schools themselves but rather by parent groups such as the
Parent Teachers Association. These organizations usually
contributed equipment, supplies, labor and funds for the
purchase of food with which to supplement the surplus
foods supplied by the federal government.

This program known as the "hot school lunch" re-
ceived so much school and community support that Congress
in 1943 established the school lunch program on a
permanent basis. Since then the federal government has
made available cash assistance to schools with which to
purchase food locally. Since this time, also, the program
has been administered by the state and local school
districts.

The National School Lunch Act was passed by Congress
in 1946. Section 2 of this act outlines the objectives
of the present program in the following manner:

It is hereby declared to be the policy of

Congress as a measure of national security,

to safeguard the health and well-being of

the Nation's children and to encourage the

domestic consumption of nutritious agricultural

commodities and other food, by assisting the

States, through grants-in-aid and other means,

in providing an adequate supply of foods ...

for the establishment, maintenance, operation
and expansion of nonprofit School Lunch

Programs (27, p.l).



Under this program, limited reimbursement is made
for each participating school on the basis of pupil-meals.
Certain government commodities are available to school
lunch programs. Some foods are selected by the government
on the baslis of their specific contribution to the school
lunch. Other nutritionally sound foods become available
through the government price support program. These are
foods the government removes from normal trade channels in
order to bolster prices.

Three qualifications must be met under this program.
A school must:

l. Operate its lunch program on a nonprofit basis.

2. Serve meals which meet specified nutritional
content.

3. Offer the lunch to all children regardless
of their ability to pay.

The Need for Effective Nutrition Education

The American public seems to assume that they are
well fed, Studies show, however, that all Americans are
far from being well nourished, It is true that severe
nutritional deficiencies are uncommon today but mild
deficiencies are more prevalent than is generally
believed. These may pass unnoticed and untreated because
they are not easily detected. Because the effects are

usually indirect, they influence general health and



efficiency rather than produce the more obvious symptoms of
a specific disease (4, p.3). Nutritional deficiencies of
boys and girls resulting from inadequate diets may not
become evident until maturity.

Rejection for military service of many malnourished
young men resulted in an awareness of the importance of
nutrition to health., The fact that one-third of the young
men called for military service in the 1940's were rejected
for physical defects which were directly or indirectly re-
lated to nutritional deficiencies was cause for concern.
Still today, young men continue to make poor showings in
these physical examinations.

Some misconceptions regarding diet and food habits
of children exist. It is assumed that children living in
the country, in wealthy homes and in homes of well-educated
parents have adequate diets. To the contrary, surveys of
many children in different sections of the country show a
general need for diet improvement with 6 out of 10 of all
children needing improved diets. Children of rural
families need better diets to the extent of 7 out of 10.
Diets of children from high income families and of those
from professional people, need improvement to the extent
of 5 out of every 10 (25, p.l).

Most studies show that elementary school-age

children consume better diets than teen-agers, though some
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studies show poor diets on this level, also. Bowes indi-
cates that the nutritional status and dietary habits of
school children are still considerably removed from
reaching optimum nutrition (5, p«4). In a study conducted
by the FPennsylvania State College including 64 families,
children under 12 made relatively good showings as compared
to other age=-sex groups, though many oohditiona far from
ideal were found to exist (37, p.19). Eppright, Sidwell
and Swanson in a study of diets of Iowa school children
report that,

The mean daily nutritive value.of the

diets of boys of most ages and of girls

6 through 12 years approximated or

exceeded the N.R.C., Recommended Allowances,

except for caleium (14, p.386).

A study of lesser scope, of children's diets in
Mishawaka, Indiana, of grades 3 to 6 found elementary diets
in need of improvement. Of the diets in this study, 15
per cent were good, 27 per cent fair, and 57 per cent poor
(35, pe23).

Another study of eating habits in nine elementary
and high schools in the midwest by General Mills, Inc.,
showed a need for improvement in both elementary and high
school levels. Breakfasts of elementary school pupils
were rated as 29.9 per cent good, 50.2 per cent fair and

23.9 per cent poor. Breakfasts of high school pupils were
9.3 per cent good, 43.5 per cent fair and 47.2 per cent
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poor. Lunches of elementary school pupils were rated as
32.2 per cent good and 67.8 per cent poor to fair.
Lunches of high school pupils were rated as 17.2 per cent
good and 82.2 per cent poor to fair (16, p.7).

Unpublished results of surveys in two Salem schools
indicate slightly better, though similar, eating habits to
those listed above. The first survey in 1950 included 127
participants in a junior high school. Diet ratings were
as follows: 38 per cent good, 24 per cent fair, and 38 per
cent poor. Breakfast habits resulted in the following
classification: 24 per cent good, 59 per cent fair, and
17 per cent poor. In the school year 1952-53, another
survey was conducted in a senior high school involving a
much larger sampling of 1613 participants. This survey
indicated the following breakfast habits: 4O per cent
good, 28 per cent fair, 20 per cent poor, and 5 per cent
ate no breakfast. A small sampling of parents at a
Parent-Teacher-Association meeting resulted in findings
of breakfast habits closely peralleling those of their
offspring with 45 per cent reporting good breakfasts,
28 per cent fair breakfasts, 17 per cent poor breakfasts.
Ten per cent of the 17 per cent ate no breakfasts
(30, pp.l=2).

As children grow older they tend to become less

concerned with maintaining desirable standards of
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nourishment. This condition is unfortunate because the
food needs of growing boys and girls reach their peak
during the teen-age period. Campbell expresses teen-age
needs as follows:
From the standpoint of actual food needs
the teen~age period 1s one of the most
demanding. In fact, teen-agers need more
protein and certain other nutrients than
their parents., Because these needs are
not always met, nutritioh problems
frequently exist among teen-agers. Main-
tenance of good nutrition through inclusion
of a variety of foods in a balanced diet is
essential at this age (11, p.3).
Adolescence is truly a crucial age in the
growth, development and health of man.
Because the maintenance of good nutrition
at this "not quite” age may mean a healthier
and happier adult life, it is extremely
essential (10, p.3).

Tuberculosis, though decreasing steadily in other
age levels, is still a serious problem in the adolescent
and studies indicate some relationship between it and
diet., For example, of 29 reinfections in a study of 1100
charitable wards, two-thirds occurred in girls, most of
them between 11 and 17. A study of food refusals revealed
that having been conditioned by patterns of eating in
poor homes, they preferred carbohydrates and did not
select adequate amounts of protein (18, p.4).

Of the greatest concern, in the light of their
role as future mothers, is the nutritional status of

teen-age girls. Teen-age diets consisting of empty
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calories produce malnourished bodies. Such diets prevent
full physical maturity at the time of child-bearing.
Studies conducted by Pennsylvania State College found 14.2
per cent of teen-age girls far below standard in skeletal
maturity. In addition, 50 per cent were underweight, 30.7
per cent consumed too little calcium and 18.8 per cent
consumed less than three~fourths of their recommended iron
requirement (37, p.17). In studies of Iowa school children,
girls after 12 tended to have diets below the recommended
allowances in most nutrients. The greatest deviations were
in iron and calcium (14, p.386).

Younger marriages and earlier child-bearing are
recent trends. It is no longer uncommon to find marriages
in our high schools. According to Bryan, even five years
ago, in 1951, 18 per cent of girls in the high school age
group between 15 and 19 years were or had been married.
Bryan assumes that number to be higher today. She states
that in 1953, 19 per cent of the new babies were born to
mothers between 20 and 24 years of age (8, p.59). Axelrod
states that one-third of today's brides, and one~quarter
of mothers bearing a first child, are under 20 years of
age (1, pe31). What will be the effect of premature child-
bearing upon nutritionally inadequate bodies of the mother
and her child or future children?

The importance of the nutrition of the mother during
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the pre-natal period has long been stressed by health
authorities. The benefits of proper diet have been
recognized as resulting in a normal pregnancy with fewer
complications in labor or delivery for the mother and a
strong, well body with good bone and tooth development for
the infant. Axelrod reports that two hospitals studying
teen-age mothers found that toxemia developed during
pregnancy in one out of five girls; the doctors blamed the
inability of girls to appreciate the importance of diet to
child-bearing (1, p.31). The effect of poor nutrition of
the mother during pregnency upon the infant is even more
serious. According to Bryan, evidence of gross deformities
and less obvious types of injury as a result of faulty
nutrition has demonstrated the direct relation of pre~natal
nutrition to the health of infants (8, p.59).

Though the effect of faulty diet may become evident
during child-bearing, it may not become apparsent until
adulthood. The relation between early food habits and
adult health is becoming more fully understood. Purdy
points to this relationship in the following manner,

The findings of nutrition research continue
to emphasize the fact that faulty dietary
practices are mainly responsible for many
alilments of adults, These are often
traceabls to the delayed effects directly
allied to faulty dietary practices begun

in childhood and continued over a long
period of time (28, p.ll).
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Where to place the blame for the lack of nutrition-
al preparedness of our young men and women is difficult.
According to Axelrod, most nutritionists, doctors and
teachers place the blame on dietary ignorance and upon lack
of parental direction or discipline. The latter results in
indulgence by adolescents in their own dietary whims

(1, p.30).

Diet Improvement a Responsibility of the Schools

The evidence of dietary ignorance places the
responsibility for its correction on the schools. It ap-
pears, however, that classroom teaching of health and the
operation of a school lunch program which aims to establish
good food habits, have not been successful. Bryan concedes
that the school lunch seems to be functioning less effective-
ly than should be expected in an educational system and
presents the following reasons for this condition, by

stating,

+e+it is inadequate in scope, since only one-third
of our children eat a school lunch and only 80
per cent of that third consume a meal that
approximates one~third of the daily nutritive
requirements (8, p.59).

Perhaps an important reason for both of these
conditions is that we have talked a great deal
about the value of school feeding in the
physical, mental and social development of the
child and its integration with the educational
program and have done too little integrating.
We have been concerned with the mechanics of
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the program without accepting the evidence from

many schools that a correlative program of

education in food and nutrition, suited to

each grade level, is essential to a fully

funetioning school lunch (7, p.98).

It requires the cooperation of the skilled teacher
to bring about an educational program using the school
lunch to teach children how to eat properly. Though
teachers view their assigned teaching areas as possessing
educational value, some do not recognize and understand
the value of the school lunch program, A few, as a result
of their own habits, are not prepared to help. Bryan
points out that in surveys of dietary practices in schools
the food habits of teachers are sometimes found to be
poorer than those of students (8, p.59). This hardly
places these same teachers in a position to help children
improve their eating habits., Occasionally, too, a
teacher fails to apply her knowledge of psychology in the
lunchroom. While children listen she makes known her
dislike for a food or foods on the menu of the day.

Every child within hearing distance immediately rsjects
the same food. Fortunately the majority of teachers are
awere of their responsibility toward improving food habits
of children and provide excellent supervision and guidance
during the lunch hour.

As important as the attitude and cooperation of the

skilled teacher is the philosophy of the administrator.
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Upon him depends the pattern of health education, includ-
ing the amount and kind of lunchroom supervision and the
extent to which the school lunch is utilized as part of
the curriculum,

The progressive administrator keeps abreast of
modern research and adjusts his educational program to
the results of research. This should be as true of school
lunch administration as of any other area in the school.
Present day findings of health habits indicate a need for
review of today's health teaching and school lunch practices.

In both elementary and secondary levels, the school
lunch should exemplify what is taught in health classes.
It should provide opportunity to learn and practice those
table manners and social technigues commonly considered
desirable in our homes and by our society.

Lunchrooms operated in keeping with the best in
nutritional standards and sanitary practices, organized
in & manner which results in a pleasant, relaxed situa-
tion, and adequately supervised by teachers viewing the
lunchroom as a laboratory for learning, contribute
positive experiences for boys and girls. Teaching by
example, provides a "seeing is believing" aspect to
lunchroom experiences of students which will not readily
be forgotten. An unorganized, improperly supervised,
noisy eating facility, is a source of negative learnings
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and should have no place in the school. Teachers cannot
use the school lunch in their class work if the lunch

program lacks merit as a desirable teaching situation.

Misunderstandings Relating to the National School Lunch Act

Misunderstandings relating to the educational as-
pects of the program have existed since its inception. The
very fact that the National School Lunch Act -dees not in-
clude specific stipulation regarding educational implica-
tions has probably retarded its development and absorption
into the educational program. The lack of such stipulation,
to some educators, implies the lack of characteristics
commonly associated with educational worth.

Many educators are not aware that in hearings and
debate previous to the passing of this act, the implica-
tions relating to education, health and welfare of
children were recognized. Congress, nevertheless, decided
that federal school lunch assistance should be limited to
the food and feeding phases of the school lunch program
(23, p.128).

Murphy of the United States Department of Agri-

culture in Federal Administrative Policies on the Nation-

al School Lunch Program, interprets the intent of the

National School Lunch Act as follows:
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The Congress considered and rejected a
provision whereby Federal funds would be
made available to assist States both teo
develop nutrition education activities
in connection with school lunches and to
obtain adequate supervisory personnel
for the program.

In rejecting this provision of the school
lunch bill the Congress clearly intended
the responsibility for these phases of the
program should be assumed by the states
and local communities.

The efforts of the Department of Agriculture
to carry out this intent of Congress have
been misunderstood by some educators.
Because the Department has followed the
policy of limiting its area of responsibility
to the food and food management phases of
the program, some groups have interpreted
this as a lack of appreciation of the

broad educational implications of the

school lunch program. Nothing could be
further from the truth (23, p.128).

He stresses this point further by continuing,

The Congress intended, and the Department
of Agriculture agrees that the educational
aspects are the responsibility of the State
and local communities. This is where the
responsibility for education has always
been in this country and where the educa-
tional aspects of school lunches are best
developed to meet the individual needs of
States and communities (23, p.1l28).

Use of the Lunchroom as a Classroom

Greater recognition of the educational opportunities
afforded by the school lunch activity is resulting in the
use of more carefully planned pupil experiences in the

lunchroom and greater correlation of these experiences with
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classroom study.

Evidence that a change in thinking is taking place
comeés from many sources. The viewpoint expressed by Sparks,
Greshich and Van Fossen is typical. They believe that many
learning situations are evident in the lunch period which
are overlooked and the loss, educationally, of one-sixth of
the total time in a six-hour school day is unjustirfied.
They suggest that the old cliche', "time out for lunch"
be forgotten and replaced with the concept that lunch time
is "time-in" for teaching, learning and growth (32, p.1l03).
Bradley substantiates the views of Sparks, Greshich and
Van Fossen. He believes the school lunch should Pa looked
upon in the same way as any other period of instruction
during the day. Bradley recommends that it be as carefully
planned for and as thoughtfully carried out as is the
arithmetic or English period (6, p.156). Certainly such
careful planning would result in greater pupil learning
from both the noon hour activity and the related classroom
work.

The state-wide school advisory committee, Boston,
Massachusetts, in its twelfth annual report points up the
same trend by stating that,

The concept of the school lunch has under-
gone significant changes in recent years.
Educators have already accepted, or are
rapidly coming to accept, the fact that

school lunch is an integral part of ths
total educational curriculum (20, p.75). -
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Thomas in an article in the School Executive,

titled "School Lunch in 1953" simply points out that the
school lunch is being used as teaching material for work
in the classroom (34, p.95). Berg says that the school
lunch today is more than a feeding activity. It is an
essential part of the educational program (3, p.92).
Similarly, the Office of Education pamphlet, The School

Lunch~-Its Educational Contribution, points out the
opportunity for providing interesting and effective health
practice through this program. It suggests that health
problems related to adequate diet and sanitation in food
handling can often be effectively taught by relating them
to the school lunchroom (36, p.l2).

Obviously educational practices do not become
effective unless thought, planning, and frequently, a change
in philosophy takes place, Peck states very directly the
manner in which the training aspect can be emphasized.

He says, "Think of the lunchroom as a classroom where
learning should take place."™ A similar recommendation
comes from Kalish. He suggests that as much educational-
ly sound thinking and planning should be directed to the
school lunch as to any other phase of the school day

(19, p.127). Byrd, also, views the lunchroom as a class-
room and places the responsibility for 1its interpretation

and educational use upon the administrator by saying,
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The concept that the lunchroom is another
classroom where learning situations for
pupils can be arranged is basic to the
development of an integrated program. In
those schools where the lunchroom is seen
only as a public restaurant on school
grounds, separate from educational activities,
there is little hope of achieving much in
the way of educating pupils through the
lunchroom facilities or programs, nor is it
to be expected that classroom teachers will
seek assistance from the lunchroom directors
in arranging learning situations in the
classroom (9, p.88).

The school lunch program not only provides health

benefits to the individual, but lends itself to the

enrichment of many subject matter areas and at the same

time serves as a laboratory for noon hour learnings.

For many years much class work was centered upon

theoretical problems frequently unrelated and unfamiliar

to the experiences of children. The trend today, however,

is toward the use of problems based upon realistic life

situations.

The school lunch operation is realistic in

its entirety. It is for this reason that educators are

awakening to the potentialities of this program. Bryan

points to this by stating,

New methods of teaching and the centering

of learning on life experiences of inter-
est and concern to the child have focused
the-attention of the alert educator on

the school lunch. No area of the school

program offers wider opportunity for
enrichment of the educational program

(7, PeOL).

Bradley, too, points to the realistic situation
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in that he says that the lunch period itself presents a
good learning situation because it provides a laboratory
approach te the solution of very real problems. The
children have the opportunity to work and share in the
understandings and skills that meet & need that is very
real to them (6, p.l52).

Many schools draw upon the learnings from actual
work experiences related to the school lunch. In some
schools, children serve as cashlers, collectors, hostess~
es, bus boys, waitresses, servers, dishwashers and
perform other duties required by the.particular operation
of their schools. Such experiences can contribute desir-
able training. It is essential, however, that children
are not assigned to lunchroom duties without thorough
instruction. Assignments of children need to be in keep-
ing with their age and abilities and should conform to
child labor laws as to safety and age limits. Children
should be appropriately dressed. They need to be taught
to observe good personal hygiene and grooming. The
length of time the child is assigned to a task should be
based upon the learnings that can be expected from the
experience. Once a child has learned to perform the task,
he should be transferred to another assignment.

When educators think in terms of the contribution
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of the school lunch to the education of the child, some
think of those values inherent in the feeding program it-
self, others think of the work experience for children,
some think of teaching food facts on various grade levels,
some think of all or a part of these values bound together
to make a composite educational program. It is apparent
that utilizing the school lunch program to provide educa-
tional experiences means different things to different
people.

The majority of administrators, recognizing these
educational potentialities, think of the composite values
of the schoel lunch. For instance, Neeley says that the
lunch program in her school aims to establish desirable
food habits, help children acquire nutritional knowledge,
as well as to create a happy atmosphere for the social
activity of eating. It also provides a place for
children to develop an understanding of the importance of
sanitary standards., Finally it provides opportunity to
practice democratic living and is a tool for the develop-
ment of basic skills (24, p.86).

Terrel expresses the same composite valus by
pointing out that the school lunch is being used as a
laboratory for teaching nutrition, social behavior and
citizenship (33, p.86).

Berg summarizes his views:
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The school lunch has an important role to
fulfill in the educational program.

1.

2.,

3.

The school lunch program may sServe as a
laboratory motivating the study of
nutrition and food value in the regular
classes of instruction. School lunch
menus provide excellent source materials
for a study of food values, food
sanitation and food costs.

The school lunch program provides many
opportunities for invaluable social
experiences, such as practicing good
manners, achieving social graces,
engaging in conversation, enjoying
pleasant surroundings, and appreciating
the artistic in food arrangements and
table decorations.

The school lunch program offers exper-
iences that can be helpful in understand-
ing problems in family life and family
relationships, Utilization of the

school lunch for the study of food
values and food costs and for experiences
in social situations promotes under-
standings that are essential to success~
ful living. The family meal and the
dining room are highly important factors
in family stablility. The meal in the
home or lunch in the school can have a
social significance as well as a
physiological one (3, p.72).

Sparks, Greshich and Van Fossen 1list the following

educational opportunities that should be integrated with

the lunch program:

A,

B.

Nutrition, foods as health factors and
personal hygiene.

Social participation and growth; the
lunch period should provide an
opportunity for club meetings, discus-
sions, student-teacher councils and
pupil-teacher~-community luncheon

get togethers.
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C. Appreciations: The lunch period should
furnish an opportunity for music
appreciation, art appreciation in the
form of table decor, and a feeling for
some of the social graces.

D. Relaxation: The lunch period should be
an unhurried relaxed time during the day.

E. Planning and partiecipation: The lunch
period should furnish pupils &an
opportunity to take advantage of a
"Natural" laboratory situation.

F. Community relations: The lunch period
should furnish an opportunity for
members of the community to meet with
class groups around the luncheon table,
an invaluable aid in guidance work and
social studies on vocations.

G. Continuation of class discussions: The
lunch period gives teachers the oppor-
tunity for carrying on discussions
begun in class in the relaxed, informal
atmosphere of the luncheon table
(32, p.104).

Learning Experiences Related to the School Lunch

Learning experiences which teachers can use to make
the school lunch program serve its educational purposes are
being suggested by interested educators. For instance,
in Integrating Health Education with The School Program,

Byrd lists 25 ideas for learning experiences to be inte-
grated with the lunch program. These include:
l. Pupil participation in planning of the menu for a

single meal under the direction of the classroom
teacher and the lunchroom director.



2.

6.

7.

8.

9.

10.

11.

12.

13.
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Puppet show dramatization of problems associated with
eating habits of children, planning and production of
the show by pupils, teacher and lunchroom personnel
working together,

Lunchroom operation of a question box for getting
pupil ideas about improvements in the school lunchroom.

Establishment of an orisesntation program for acquaint-
ing pupils with the purpose and use of the school
lunchroomn.

Encouragement of participation by various racial
groups in the preparation of "International Day™
menus as one aspect of social science study of
international groups.

Provision of a special table for athletes as part of
a training program, with emphasis upon the significance
of nutritional habits in sports.

Participation by mathematics classes in the calcula-
tion of costs, inventory and other financial aspects
of the school lunchroom.

Cooperation with art classes or individual pupils
with artistic abilities in the preparation of food
posters, murals, place mats, napkins and so on.

Assistance by the lunchroom manager to pupils pre-
paring articles for the school newspaper on food and
nutrition and the function of the school lunchroom.

The provision of midmorning snacks of a wholesome -~
nature as a service to pupll groups. Educational
emphasis upon good foods.

Establishment of a professional reading shelf in
the lunchroom for teachers and pupils interested
in learning more about nutrition.

Erection of a bulletin board in the school lunch-
room with constant shifting of materials for
educational purposes.

Use of the school lunchroom as a laboratory for
experimental study in foods and nutrition by
science classes,
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16.

17.

18.

19.

20,

2”1l.

22,

23.

Rl o

25.
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Establishment of an advisory committee of faculty
members to work with the school lunchroom personnel
toward making the school lunch a learning experience
for the pupills.

Provision of instruction in the setting of the table
and in table manners by means of films, assemblies,
demonstrations, discussions and so on. /..

Provision of cards with brief factual information
about foods instead of mere indications of prices.

Arrangement of pupil tours through the kitchen with
emphasis upon good sanitation and its significance
in food preparation.

Use of pupils as host and hostess at family service
tables in the lunchroom, with instruction of pupils
in proper conduct.

Announcements of special foods or dishes, with some-
thing of their value, over the public address system
from time to time.

Provision of information on foods and nutrition for
pupils in public speaking classes who wish to speak
on such subjects as restaurant sanitation, history
of certain foods, and so on.

Arrangement of a nutrition course in the school
lunchroom by means of a brief daily self-test, in
which a quarter sheet of paper is given to each
pupil with a nutrition question. The answer to the
question is to be given on the opposite side of the

paper.

Obtaining gifted speakers for student assemblies
from time to time, The topic should be one of
current interest in the field of foods and
nutrition.

Distribution of free materials on nutrition to
pupils, teachers and parents.

Cooperation with garden clubs and classes in
agriculture in the growing of foods.

Arrangement of model food displays for classroom
discussion and analysis as a learning experience
in nutrition (9, p.88).
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Many schools use the menu as a basis for health
teachings, using many different approaches. Bradley says
that with a little motivation and guidance from the
teacher, children enjoy analyzing menus to discover why
certain foods are served. Discussions often take place
during lunch tims and the child eats a particular food
while he almost unconsciously learns why it should be
eaten (6, p.l54).

In some schools children participate in planning the
menu., Bradley recommends this activity. He says that when
children feel that they have had a share in planning the
meal, they usually are more anxious to partake of the
foods served (6, p.l54).

Menu planning need not be a part of health study
alone but fits beautifully into the social studies area.

A foreign parent may be brought in for help in planning
the menu and food for almost any country being studied.

A meal served from a foreign menu can become an education-
al venture for all the children in the school. 1In fact,
the cooperatiocn of all children needs to be solicited in
order to prevent rejection of the food by those children
completely unfamiliar with the food.

Neeley provides an example of a fourth grade class
culminating the study of China with a Chinese lunch.

The planning of this event provided opportunities for
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learning situations in the areas of arithmetic, language,
art, music and social areas. Research included China's
geographical location, food hebits, typlcal dress, music,
art, and recreation. The children made Chinese fans and
decorated the lunchroom with these and a large mural de-
pleting a Chinese garden with Ming trees and children
flying animal kites, Students who had prepared appropriate
music during their orchestra class gave a musical progranm
during the lunch howr. This Chinese dinner was planned
by the class after a visit to a local Chinese restaurant
to learn more of the food habits of the people of China
(24, p.88).

Sometimes & simple part of the menu may be prepared
by a class. According to Bradley such an activity pro-
vides opportunity for study of nutritional values of
separate ingredients as well as to understand why each
ingredient 1s used (6, p.156).

Today we are aware that our future existencs may
depend upon the preparstion of inereased numbers of
scientists. Schools are being encouraged to develop an
interest in science on the elementary level., Most class-
rooms of elementery schools are not equipped to make the
study of sclence a resl and stimulating experience.
Schools have been overlooking that area best equipped
for scientific study.
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The school kitchen, basically planned for the pre-
paration of the noon meal, may contain more facilities of
scientific significance than the classroom planned for
the teaching of children in this area, The school lunch
requires these facilities in preparing food under sani-
tary conditions. Time-saving equipment is an economy in
the school kitchen. A modern school kitchen masy include
a dish machine, potato peeler, mixer with attachments,
refrigerator, cold room, freezer, grinders, magnetic
tool holders, utensils of a veriety of metals, fans,
hoods, scales end many other tools--all rich examples of
scientific materials or principles. Here is real equip-
ment serving a useful purpose. This is not theory. It
is science in action.

Some educators are becoming aware of this resource.
Bryan states that,

The equipment of the cafeteria itselr
offers excellent material for use in
physics and chemistry classes. Here

we find such illustrations as the
application of various sources of heat;
use of electric power to operate motors
carrying attachments on the armature
shaft to move mixers, peelers, and
elicers; a centrifugel pump in the dish
machine; levers; wheels, metals selected
for specific chemical and physical
properties, and refrigeration and
ventilating systems involving the

application of the physical laws of
gases (7, p.98).

Science 1s only one of the areas which can be
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enriched through visits to the school kitchen. An excel~
lent lesson in social studies is provided through a visit
to the school storeroom. Labels on food indicate where
they were processed. Pin pointing these on a map after
such a visit provides an effective lesson that will not
soon be forgotten.

Food waste varies with each school. Where unneces-
sary waste exists a class may meke a study of the reasons,
in an effort to reduce this waste. Yood waste can become
an effective arithmetic lesson through the use of graphs.
It can also include other learnings. DBradley says that:

The children 1n & class may determine the
amount of waste food and calculate its value
in terms of money. The purchasing power of
that amount of money may be made meaningful
when applied to some article that is well
within the comprehension of the class,

Such activity helps teach informelly the
value of conservation of resources

(6, ps156)

The lunch hour provides a wide range of nutrition-
al, social and cultural experiences., Children learn to
eat a variety of food, develop sound eating habits, select
suitable topies for conversation and coanverse with their
fellows in a social situation, be courteous, have good
table manners or share in the responsibility of making
the lunchroom a pleasant place in which to eat.

A more recent trend 1s toward a carefully planned

lunch period which draws more fully upon the social and
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cultural values inherent in it., The lack of planning
produces lack of learning in the lunchroom as in the class-
room. As with classroom teaching, the quality of the
planning and supervision determines the benefits that
children derive from the experience. The lunchroom, like
the classroom, has unlimited opportunity for learning when
under the direction of a resourceful teacher. Let us
consider a few activities which may be included during a
lunch period.

When adults gather for a banquet, dinner, or
luncheon of importance, it is the custom to include music
in some form as a part of the program. Music can also
play an important role in the planned lunch hour for
children. It can add to the pleasure and enjoyment of the
meal and be educational, too. A variety, planned both
for listening and for active participation, adds interest.
Soft music contributes to a quiet atmosphere, whereas
loud, harsh or otherwise atimnlaﬁing‘musio tends to de~
feat the purpose of relaxing children. Group singing by
all lunch participants may be desirable occasionally.
Vocal music such as solos, duets, and trios, adds variety.
Choirs at the holiday season can add to the spirit and
enjoyment of the occasion. The noon prayer can be sung
by any part of the group. When a children's music

committee under the direction of a teacher, plans music
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for the day, whether they be records or other musical
numbers, the children gain an educational experience.
It is also custom for adults to include for their

dinner occasions, an appropriate program in charge of a
master of ceremonies., Though an almost comparable setting
exists in most schools, we neglect to use the opportunity
of meking similar experiences available to children.
MeIntyre indicates the use of such a noon time activity.
She points out that children love this time for what it
has to offer and says,

They entertain one another with a

program of songs, skits, jokes, riddles,

plays, stunts, stories and sometimes

recreational singing and school yells.

These are under the direction of a

pupil master of ceremonies with the help

of a teacher on lunch duty (21, p.100).
A planned noon program is not impossible where classes
come and go. It is not essential that all children have

the benefit of a full program each noon.

Physical Arrangements For Feeding School Children

Some educators believe that the school lunch could
contribute greater benefits educationally if the mass
feeding idea were discarded. Classroom feeding, out-of-
date for a time, is again viewed as possessing values
lacking in lunchroom feeding and is favored by a group

of educators. Still others recommend a change in the
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philosophy of lunchroom planning and design as a means of
producing more effective teaching through this program.
This latter group believes that educational objectives
and the benefits to be derived from the program must be
the basis behind the planning of the physical plant.

Generally it is felt that lunchroom feeding en masse
does not accomplish effectively the social objectives to
be derived from the noon lunch and frequently attributed to
it. The noise and confusion of the more crowded lunch-
rooms is stimulating and not conducive to the digestion of
food. Classroom feeding in the quiet of an accustomed
environment and atmosphere, in the presence of a familiar
teacher, contributes more fully to the relaxed condition
required for healthful eating of children.

Other values are attributed to classroom feeding.
Teacher benefits can be greater. The teacher who could
not be heard in a mass feeding situation has complete
control of her class. Where modern tables allow for
changes in classroom arrangement, the teacher can develop
a more favorable setting for the teaching of food and
eating habits. In this same setting children can have
invaluable social experiences such as practicing good
maenners, achieving social graces and engaging in
appropriate meal-time conversation. Though the saying

of grace and noon time activities can be a part of
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lunchroom feeding the more quiet classroom possesses to a
greater degree the qualities that make them a desirable
part of a noon hour activity. There is opportunity for
developing an appreciation of the artistic in food
arrangements and table decorations as related art work.
These same boys and girls can set their tables correctly
and attractively. The classroom becomes a laboratory of
work experience and related training.

Berg, Bradley and Moosberg, educators who recognize
advantages in classroom feeding, point to a few of these
advantages. Berg indicates that some elementary schools
now use the classrooms as lunchrooms. Decentralization
of lunchroom facilities personalizes the mass feeding
situation. This Berg says is necessary for the achieve-
ment of social graces in the school lunch program
(3, p.92). Bradley believes that when students share the
lunch period with their own teacher and classmates the
possibility of meeting specific needs and interests is
increased. Then table groupings and hostess activities
can be shared by all children from day to day (6, p.l52).
Moosberg suggests that children and parents are
enthusiastic about having lunches served in classrooms
because the noise and confusion of crowded lunchrooms are
reduced so that children who are timid and afraid of

crowds are at ease (22, p.98).
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Hargrove as well as Sparks, CGreschich and Van Fossen,
and Berg point to the problem of planning the lunchroom
on the basis of educational objectives, Hargrove, an
architect, views lunchroom planning somewhat differently
from Sparks, Greshich and Van Fossen, and Berg, adminis-
trators. Does it indicate a trend toward planning the
physical plant from an educational perspective?

Hargrove, whose article was written in 1951, states,

The school dining room is a teaching device:
whether it is helpful or negative is
determined by the environment--lighting,
quiet, color, decorations, comfort and
use as a place for learning table manners,
good nutrition habits, and the art of
vocal self-expression. The lunchroom
should be closely related to the other
public areas of the school=--a room
adaptabls for use for receptions or as a
small auditorium for meetings, concerts,
forums and movies. Whether for students
during school hours or for the whole
community at other times, it should be
usable for between-meal teaching or study
hall use (17, p«74).

The above theory is in line with the multi-purpose
type of room which has been quite generally incorporated
into many school plans and bulldings within the last few
years.

Sparks, Greshich and Van Fossen present an entirely
different point of view in 1952 in saying,

«esWe should be taking advantage of the
learning situations present in our lunch

periods., In order to do this, we will
have to scrap several of our present
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concepts of lunchroom design. In addition,
we will have to learn to think of the best
in lunchrooms, not as the one which can feed
the greatest number in the shortest time,
but as the one which best fits our educa-
tional program.

The lunchroom itself could be made much
smaller, divided into yet smaller areas via
shoulder high partitions (moveable) with
each sub area having a distinctive decor
and space for thirty or so lunchers. Lunch
periods could be scheduled by say, three
half~hour shifts.

The whole idea is to get away from lunches
en masse and to get students and staff
together in smaller, more intimate groups
(29, pp.104, 108).

Berg seems more nearly in accord with Sparks,
Greshich and Van Fossen. In 1953 he recommended that the
lunch period be used for group conferences by arranging
special tables for such purposes and that future building
plans might include luncheon conference rooms or alcoves

(3: P«92).

Consideration of the Teacher in the Development of the

Educational Aspects of the School Lunch Program

In the finel analysis it is the teacher who deter-
mines whather tne school lunch can be effective in enrich-
ing her teaching and thereby contribute to the knowledge,
well being and health of those pupils in her charge.
Though some teachers use the school lunch to increase

pupil understandings eand learnings, a larger percentage
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do not. The bulletin, Growing Through School Lunch
Experiences, Florida State Department, points out that full

educational potentialities of school lunch experiences will
be realized only when and where teachers voluntarily and
enthusiastically teke advantage of the educational oppor-
tunities afforded by this program (15, p.li).

Teacher Load. If the lunch hour educational program

is to be developed to its fullest, it is obvious that the
teacher should be an active participant in its development.
That some educators recognize the importance of the
teacher in making full use of the educational values is
evident by the attitude of some administrators toward the
presence of teachers during the noon hour. Cogley, for
instance, states, "All teachers have a vital interest in
the program, and lunchroom supervision should be a part of
their responsibilities, not an added duty (13, p.l33)."
Bates, also, recognizes the importance of the teacher
during the lunch hour and says,

The cooperative teacher has always been

indispensable in the conduct of a

successful school lunech program. She is

the only logical supervisor of a child

at lunch, She is best prepared to

encourage the development of desirable

behavior patterns during this important

learning period (2, p.29l1).

Some administrators believe that it is better to

release time for teachers at another period of the day
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rather than during the lunch period. One such recommenda-
tion comes from the bulletin, Growing through School Lunch
Experiences, Florida State Department of Education which
states:

Teachers should have a period of relaxa-

tion during the school day at some time

other than the noon hour in order that

the lunch period may be a properly

supervised, enjoyable, educational

experience (15, p.lL).
Another similar recommendation comes from Kelish who be-
lieves that the lunch hour must be an integral and
compatible part of the total school program and that any
additional teacher time necessitated as & result of the
planned lunch period should bhe compensated for through
time off duty during the day or an earlier dismissal

(19, p.127).

Teacher Preparation for Utilizing School Lunch
For Enriching The Learning of Children. Teachers, how-

ever, have not always been given the opportunity to
become sufficiently familiar with the program to develop
understandings and to recognize its potentialities. New
teachers, frequently oriented at length to the community
and the school, find the kitchen either omitted or
dismissed with, "and this is the kitchen". The teacher
readily grasps the implication, "This has no interest or
meaning for you" and is left unfamiliar with the school
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If, on the other hand, a teacher is supplied with
an outline explaining the purposes of the school lunch
program and is provided an opportunity to observe the
equipment and facilities, better educational use will be
made of the school lunch program.

It is not intended to encourage teachers and class-
88 to use a kitchen at will on the slightest pretext, for
school lunch personnel are engaged in preparing and serv-
ing food which needs to be protected by sanitary practices.
Improper use can be a sanitary hazard. As a business, the
work of the day needs to proceed as nearly on schedule as
possible. Equipment and supplies need always be on hand
at the proper moment. Guides which safeguard both the
health of children being served and the efficient manage-
ment of the operation are essential in planning for
teacher use of the school lunch area. Careful planning
and scheduling between school lunch personnel and teachers
should precede any lesson involving the use of lunchroom
personnel or equipment.

Many school lunch employees are taught food pre-
paration without the scientific implications involved.

In such case the teacher is best prepared to interpret
the scientific implications of class observation. On

the other hand, many school lunch managers are very well
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trained in general and bio-chemistry, nutrition and
bacteriology and may be able to provide a more effective
lesson than the teacher.

Greater consideration needs to be given to teach-
ers and school lunch personnel working together to
improve eating habits of children. For example, a
teacher aware of eating problems of a child might discuss
with lunchroom personnsl the importance of reducing
portions for this child. The result in serving portions
to the child which he could consume, might encourage him
and result in a more secure and better nourished child.

Colleges or other teacher training institutions
have offered few or no courses to help potential teachers
understand the educational aspects of school lunch
program. This is true in spite of the fact that schools
in our nation serve over 11,000,000 meals a year under the
national school lunch program alone. Principals have, of
necessity, operated their programs without benefit of
instruction relating to purposes, operation, or education-
al values. As a result, interpreting the program to
teachers has been difficult and frequently neglected.

Teachers, by the same token, have had little or no
opportunity of familiarizing themselves with even the
basic philosophy of the program, though most modern

schools provide school lunches. Teachers are frequently
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expected to contribute noon hour supervision without bens-
fit of preparation for it. The lack of knowledge relating
to the school lunch program has retarded its development.
Teachers are reluctant and feel insecure in accepting
responsibility for an assignment which they do not under-
stand. When colleges include courses, designed at least,
for administrators, greater strides will be made
educationally.

Those educators interested in making greater use of
the potentialities of the school lunch program are working
at ways to achleve it. A period of experimentation to
determine the kind of material and methods which are the
most helpful for the teacher will be required. According
to the Florida State Department of Education Bulletin,
Growing Through School Lunch Experiences, teachers are not

taking full advantage of the opportunities afforded by
the school lunch program because they need a clearer
concept of the purposes and values of the school lunch
and how to utilize the school lunch program in enriching
their pupils' learning experiences (15, p.li).

Although teachers work constantly with children
and know their needs, intereste and ability, little has
been done to encourage teachers to work together in
developing ideas for classroom and noon hour use of

the school lunch. The need for interested teachers to



develop the educational aspects of the school lunch
program is great, Bryan says,

Able teachers in every field are
needed to develop new curriculum
suggestions for utilizing the lunch,
its foods, and its equipment for the
enrichment of all courses and for
the social experiences the meal hour
can give in the development of the
personality (7, p.98).
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CHAPTER III
METHOD OF PROCEDURE

The design of the study was to ask selected element-
ary teachers of grades four, five and six of Salem, Oregon
(1) to contribute to a resource unit made of learning
experiences utilizing the school lunch program, (2) to
teach some experiences from this unit and (3) to help
appraise how successfully the school lunch program was

used in their classroom to enrich the curriculum.

Permission for Study

In order to carry on this study it was first
necessary to obtain the permission of the superintendent
of Salem schools., The study was to be action research
involving not only the school lunch supervisor but also
the administrative, teaching and school lunch personnel
of several Salem public elementary schools. If the
primary purpose of improving the learning experiences of
some children was achieved then the time, efforts and
talents of these persons had to be used and the curricu-

lum patterns would be changed.

Participating Schools and T