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On the whole the teacher is comparatively free from any
particular illness csused by the nature of the work, with
the posasible exception of some eye-strain due to too much
resding of poorly printed books and poorly written papers.
Qualifications and Training
The qualifications for the successful tescher have

been worked out by many educationsl writers and the minimum

required training has been written into the lsws of out
state. D#. Hill, of Yale University, presented to his class-
@8 in education at the University of Idaho the following
outling for the selection of teacheds:
I. A good teaching personality
II. General scholarship, breadth of scholarship, refine-
ment
III1. "Stoock in Trade"
(a) A good knowledge of the subject matter to be
taught
(b) Mastery of the skills to be imparted
(c¢) A clear vision of the idesls to be passed on
IV. Mastery of the art of teaching
(a) Technical knowledge
(1) Of the faots and laws of mental growth
(Educational Psychology)
(2) Of the peculisrities of childhood and

adolescence (Genetic Psychology)
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(3) 0f individual differences and their
laws
(4) Of accepted or established standaras
a. Of pupil attainments ( Scales and
Tesats)
" b. Of physicel factors in education
{ Schood Hygiene)
6. Of educational stendards crystal-
lized into laws and rulings
(School Administration and School
Law) 4.

Referring again to the study of Charters and Waples it
is found that ihey have listed eighty~three distinct traits
important for success in téaching. However they have, to use

 their own term, telescoped these into a more condensed list
by grouping those similar under one hesding. Thus for the
traits of high school teachers, which is very like that for
elementary school teachers, they have arranged as~a'result,
of their telescoping twenty-six main items as follows:

1. Adaptability

2. Appreciativeness

3. Attractive personal appearance( 8leanliness,neatness)

4. Breadth of interest (interest in pupils, intereat

in community, interest in profession)
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5. Considerateness (courtesy,kindliness,refinement,
sympathy,tact,unselfishness)
6. Co-operation }helpfulness, loyalty)
7. Definiteness
8. Dependability ( consistency)
9. Diligence ( industry,patience,perservance)

10. Enthusiassm (alertness, animation, imspirstion)

1l. Exactness (accuracy,carefulness,thoroughness)

12. Fluency |

13. Forcefulness (courage,decisiveness,firmness,
purposefulness)

14. Good Jjudgment (discretion,foresight,insight,
‘intelligence)

15. Good taste

16. Health

17. Honesty (fairness, frankness)

18. Leadership ( independence, initietive,originality
resourcefulness,self-confidence)

19. Magnetism ( approachability,cheerfulness,optimism,
rleasantness,pleasing voice,sense of humor,
sociability)

20. Open-mindedness

21. Progressiveness (ambition)

22, Propriety (conventionality)

23. Promptness (punctuality,dispatoh)
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24, Scholarship
25. Self-possession (dignity,modesty,poise,self-control,
sobriety,reserve)
26. Thrift 2.

The normal schools, colleges and universities conform
to the requirements of the state law in regard to the amount
of training necessary for the issuance of state teaching
certificates. In the oase of high schools and teachers the
law states that certificates shsll be issued to graduates
from standsrd colleges er universities who have completed
120 semeater hours, including 15 semester hours of education
Twenty-three term hours is equivalent to fifteen semester
hours. The law further states that no teachers certificate
shall be issued to any person who shall not file with the
examiners sstisfactory evidence of good moral character,
personai fitness, and such other facts as the superintendent
of public instruction mey require. 5.

Possibilities

There are many opportunities for the ambitious snd
progressive teacher to sdvanae both mentally and finencial-
ly while actuslly employed. Every county in the state has
its annusal institute, a Jjoint meeting of =sll the teachers
of the county, under the supervision of the county super-
intendent of schools. The institute usually lasts for two

days and the teachers receive payment for the time as if
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they were teaehing.;Prominent educators of the state are in-
vited to addreas these meetings in general sessions, and
the various departments hold specisl meetings for discussion
of mutual problems.

All teachers of the state are required to read one of
the specified books listed on the tescher's reading circle
selections sent out annualiy by the State Department of
Public Instruction, unless they can substitute work in some
summer session or extension course. These books must be read
and a report turned in to validate & tescher's contract.
Extension or cofresPQndence courses are ususlly swvailsble
for anyone who wishes to take them, and sammer sessions in
which specisl work along varied lines is easily and eco-
nomically attainsble. :

Most of the larger schools of the state have some sort
of salary schedule whefeby the faithful and experienced
teacher is granted increases of salary on & basis of exper-~
ience and professional alertness. However, the situation
is not one of great encouragement to the prospective teaai
cher, although there is a general tendency recently to fix
end mesintain a recognized scale.

The tables I and II which follow give a good idesa of
the situation which existed at the time they were made,in

1925, and possibly they are fairly representative of the

present condition.




19.
Table 1.

Principals Teachers
Years of Number of Median Number of fedian
Experience - cages cases
0 10 $1420 225 $1215
1l 14 1800 161l 13056
2 11 1700 . 120 13560
3 18 1900 116 13560
4 18 1800 79 1400
5 14 1800 57 1350
6 5 2000 47 1440
7 11 1900 37 1448
8 9 1860 27 1450
9 11 2300 20 1538
10 7 +3800 26 1470
11 10 2475 15 1520
12 4 1800 12 13560
13 12 2450 15 1530
14 7 1800 22 1550
15 5 1950 11 1425
16 7 1800 19 1350
17 6 2200 8 1725
18 6 1800 7 1620
19 5 1800 7 1216
20 10 1800 4 1360
21 7 2000 2 1483
22 4 20756 5 1650
23 4 1560 b 1350
24 6 1800 2 1763
25 6 1800 1 1350
26 17 1800 12 1510
246 1062

Pigures from the Oregon Educational Journal,F.C.Wooten

3
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Table II.
Distribution of Teachers According to Years of Experience,

With Minimum, Median, #md Maximum Ssleries

Years of - No. of Percent Renge of Median

Experience Cases of Total Selary Salary
0 235 13,5 $ 900+2400 {1334
1 180 10.3 1000~-2400 1328
2 134 7.7 1080-2200 1367
3 163 9,3 1035-2400 1430
4 107 6.1 1125-2500 1508
5 o84 4.8 11256-2400 1500
6 71 4.1 1125-2726 1628
7 ™ 4.4 1125-2750 1657
8 68 3.9 1125-2750 1883
9 51 2.9 12153600 2000
10 45 2.6 1215~3240 1700
11 52 3.0 1000-3000 2100
1z 38 2.2 1125-3300 2033
13 39 2.2 1080-3180 2040
14 46 2.6 1100-3600 1880
15 34 1.9 1080-3000 2148
16 42 2.4 1170-3000 1780
17 28 1.6 1350-3000 2138
18 32 1.8 1215-4000 2150
19 31 1.8 1135-3600 2130
20 23 1.3 1170-3600 2100
21 24 1.4 1300-3600 2185
22 18 1.0 1215-3400 2133
23 17 1.0 1080-4000 21256
24 17 1.0 1125-4100 2141
25 15 .9 1350-2650 2200
26 78 4.2 1125-7500 £140

~174% 99,9 ~900-7500

Figures, F.C.Wooten, 3,




Table II reveals the number and per cent of 1744
teachers with varying years of experience, from one to
twenty~-six or more. It is noticesble that nearly one-
seventh of the group are without experience, and nearly one-
fourth were beginning their professional career or enter-
ing on the second yesr. The number indicating five years or
less of teaching is 51.7 per cent of the total, or putting
it the other way around, about 48 per cent had completed
more than five years of service, and only 30 per went had
completed more than ten yesrs. ‘

Prof. Stetson's comments on Table II follow:

"Phis table is of interest gs it emphasizes again the
comparative immaturity of the‘teaching profession in point
of service, as well as the large"turnover" incident to
brief tenure snd frequent replacements. The middle teacher
was in the five-year group, which indicates a medisn ex-
rectancy df about five years service for those who enter the
profession. It must be remembered, however, that the ex-
perience reported includes all types‘of“feaching‘rather than
experience at the level then held. Futhermore, the dsta in-
cludes all high school teschers, principsls, and city super-
intendents in the state. If we omi} the city of Portland,
with its experience requirements, more attractive salary
schedule and more certain tenure, the facts for the rest of

the stste would be much more distressing. This is particu-
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larly true for smaller schools in which it is not unususl
to find a practically complete change of teaschers for a
given year, the replacements usuglly being without exper-
ience." 3.

Table 1 omits Portland and separstes administrative
from teaching positions. Quoting Prof. Stetson again on’
this table,’“To fully sppreciate the situation revealed,
one should first note the lowest salary reported for each
of the successive twenty-seven groups, then follow changes
in medisns in the ssme way, and finslly consider the max-
imum to which teachers or administrators might espire at
different levels of experience. It is highly significant
that numerous teachers of extended experience were receive
ing selaries of §150 per month or less, that the highest
median given ($2200 at 25 years of experience) is only 70
percent increase over the medisn for beginning teachers,
and that ﬁhe maximum of $4000 received outside of Portland
is only 67 per cent higher than the first year maximum. It
is also of interest to know that only 25 public school
positions in the state carried salaries above 3000 in 1924~
25, 8ll being sdministrative, and that the highest paid
clessroom teacher of academic subjects outside of Portland
received only $2200. The median salaries in Table I both
for principais and for teachers, excluding Portland, show

surprisingly little recognition of the increased efficiency

which should normally accompany successive years of exper-
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ience. 7

"In view of these facts, it is inevitable that unsat-
isfactory conditions should maintain. Able and ambitious
young people, especially young men, are not attracted to
teaching in sufficient numbers, Should they enter they
seldom regerd it as a profession, but rather as a temporary
occupation which gives slightly better returns than cleri-
cal positions, and which provides a convient point of de-
parture into some more promising calling. The limited sealary
schedule in most schools makes it 1@possible to establish
higher standards of professiongl preparation for service in
the state and prevents placing emphasis upon real improve~
ment while in service. Tenure is too short to permit the
cumulative effects of continuous work, and changes in posi-
tion are frequent, because significant financial advancement
can be secured only by going to a larger school in Oregon or
by moving to enother state. Elimination from the profession
is also rapid. Teaching often remains on the level of medio~
ority and school sdministration necessarily becomes more &
matter of continuslly reorganizing the staff, breaking in
new teachers, and "Keeping that bost from rocking" than of
developing and carrying out constructive programs." 3.

Promotions in the teaching profession are largely from
the ranks of the classroom teachers to principalships, and

from principelships to superintendencies. Occasionally high
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school teschers, principals or sﬁperintendents progress
into the ranks of the college or university instructors
and professors.

Competition of women workers in education has almost
brought sbout the exclusion of men from classroom teaching
of academic subjects, but on the other hand administrative
positions in thias stste are almost entirely filled by men.
There are women teachers who rate as principals of grade
schools, but for the most part they are titles, and the time
of the so-called principal is usually filled with acotual
teaching, leawing little or notime for supervision.

Remuneration '

It is unfortunate that a monetery valunation must be
Plsced upon a service which hss so little of objective
immediate results for determining its worth to society.
But is must be admitted that the financisl reward is a
consideration of prime importance in an analysis of any
occupation. Other professions have plsced an arbitrary
valustion upon the services of its members based in some
cases upon the immediste finencisl results obtained, and
in others upon the time and money expended for preparation.
The teaching profession has no such valuation.

The writer has made s study of the sslaries, by coun~

ties, of the classroom teachers, the principsls, and the

superintendents of this state for the last two years.
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Teble 1I.
Median Yearly Salaries by Counties of Classroom

Teachers in Oregon

County 1927-28 1928-29
Baker $1500 £1440
Benton 1215 1170
Clackemas 1350 1350
Cletsop 1417 1417
Columbia 1340 1350
Coos 1440 1395
Crook 1507 1576
, Curry 1237 1260
Deschutes 1417 1485
Douglas 1260 1260
Gilliam 13560 1350
Grant , 1350 1350
Harney 1400 1600
Hood River 1400 1425
Jackson : 1460 1520
Jefferson 1400 14256
Josephine 1306 1282
Klamath 1610 1620
Lake 1395 1372
Lane 1260 1305
Lincoln 1306 - 1260
Linn 1215 12156
Malheur 1372 13560
Marion 1260 13056
Morrow 13056 1306
Multnomsh 1500 1520
Polk 1305 1290
Sherman 1350 1350
Tillamook 1350 1350
Umatills 1550 1600
Union 1450 1500
Wallowa 1250 1250
Wasco 1425 1570
Washington 1215 1260
Wheeler 1500 1425
Yamhill 1170 12156
State Median 1350 1350

6.7,
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Teble 1II.
Median Yearly Saleries by Counties of Principals

and Superintendents in Oregon

Superintendents Principals
County 1927-28 1928-29 1927-28 1928-29
Baker $3600 $3300 $2250 $2035
Benton 3600 3600 1800 1682
Clackamas 3600 3600 2400 2400
Clatsop 3600 3600 2560 2650
Columbie 3000 3100 2650 2500
Coos ' 3300 3500 2400 2400
Crook - ———- 2400 25600
Curry ,——— 1800 1700 148H
Deschutes 4000 3600 2000 23856
Douglas 3100 3200 1800 1800
Gilliam ———— 2600 2500 2290
Grant - 1710 1800 1900
Harney ———- ———- 2200 2626
Hood River 3600 3600 2200 2300
Jackson 3300 4050 2150 2150
Jefferson - ——— 1800 1800
Josephine 3000 3200 1600 1350
Klamath ———— 3600 2141 2212
Lake ———— 3000 1300 1950
Lane 3600 3850 1612 1675
Lincoln -———— 3350 1665 1350
Linn : 3000 3200 1732 1800
Malheur 3160 2600 2500 1787
Marien 3150 28756 1816 2000
Morrow 2800 3000 1900 1988
Multnomah - 3000 2900 2250
Polk 3100 3200 1800 1900
Sherman ———— ——— 1828 2200
Tillamook e 3400 21356 2325
Umatills 4037 4000 2500 2400
Union 3240 3340 2450 2450
Wallowse - 2650 2062 1800
Wasco 3600 3600 1822 2000
Washington 2600 2600 1750 1600
Wheeler R - 1800 1800
Yamhill 2700 2800 1800 1756
State Median 3300 3200 1950 2000

6. 7.
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Table 1III.

Median Yearly Salaries by Counties for Agriculture,
Induetrial Arts and FPhysical Education

in Oregon
1928-29
County Agriculture Industrial Arts Physical Ed.
Baker 2000 $2300 $1807
Benton 2000 1900 1800
Clsckamas 2200 1775 1800
Clatsop ———— , 1700 1670
Columbie 2300 1575 1700
Coos 2350 1800 2100
Crook - - 174b
Curry - ———— aftatng
Deschutes 2400 2128 1726
Douglas —-—— ' 2100 ‘ 1900
Gilliam 2000 ———— 15600
Grant e - 1800
Harney - 1800 ————
Hood River ——— 1947 1603
Jackson 23560 2160 1657
Jefferson e -———— -
Josephine 2100 ——a- 1890
Klamath - 1800 1950
Leke S . - 2000
Lane - 2200 1800 1440
Lincoln ——— ——— 1350
Linn 2200 1600 1400
Malheur 2200 - 1850
Marion 2197 1600 1650
Morrow ———— cm—- 1600
Multnomah 2250 1500 1650
Polk 2000 1860 1700
Sherman ———— oo 1800
Tillamook oo A 1920 ' 1645
Umatilla e 1900 2000
Union 2000 1600 1600
Wallowa 2140 - 1400
Wasco 2035 1650 19560
Washington 2200 1620 1635
Wheeler - ——— -
Yamhill 23256 1600 1560
State Medisn 2200 1800 1700

60 7.-
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Referring to Pable I it is found that the state me-
disnifor both 1927-28 snd 1928-29 is §$1350, indicating that
the classroom teacher in this state is in exectly the same
pogition in regard to salary this school year as he was last.
year. On a nine months bssis this means a monthly salary of
150, smd on a twelve months basis the monthly rate is §$112.
50, For 1927-28 Yamhill County had the lowest median in the
state but yielded the position to Bentoﬁ County for the
year 1928-29, Klemath County has the highest median for each
of the two school yesrs. From the school year beginning in
1927 to the year beginning in 1928, nine counties lowered
their median, ten codnties kept it the sasme snd seventeen
raised the scale. The median of WWasco County showed the
greatest gain with a raise of {145 per year, and Harney Coun-
ty was second with & $100 increase, while Baker County drop-
ped {60 and Benton and Lincoln esch decreased $465. It should
be noted that Portland is excluded from 211 records in
Mulnomsk County snd that the salaries used are those of the
secondary schools only.

Table II, desling with principals and superintendents,
reveals thaet four counties reduced the median sslary for
their superintendents, which came about chiefly through the
introduction of additional superintendents. At the same

time eleven counties raised the median, and nine others

had superintendents in 1928-29 that did not‘have them in




1927-28., Thirteen counties show a reduction in the sslaries
of their prineipals and seventeen show an increase, with
eleven keeping the same ratg. The state medisn for superin-
tendents has dropped @100 per year, but the principals

have increased $50.

In Table III the three highest sslaried and most éasily
identified groups of subject instructors were selected and
their medians computed by counties, Agricultural leads with
a state median of $2200, which is {200 a year more than the
medisn for principals. Industrial arts is second with $1800
and physical education third with $£1700. In the case of the
lowest of the three, physicsal education, the median is still
$350 higher than the state median for classroom teachers.
The salaries for English, langusge and history teachers sre
at the bottom of the scale, but due to the ;act thet these
groups sre not easily segregated because one teacher may be
teaching all three and other subjects in addition, no at#
tempt was made to obtain & median for them.

Supply

The guestion of whether the supply meets or exceeds
the demand is s very crucial one to the prospective teacher.
It can be measured only by way of subjective apinion, for
objectively it is never quite certain how many teachers
there are in actual need of positions. A Table taken from

The Proceedings of the Eleventh Annual Meeting of the
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Northwest Associstion of Secondary and Higher Schools,
held at Spokane, Washington on April 5th 1828, gives the
information compiled from questionnaires sent to city

superintendents of the Northwest as follows:

Shortage Oversupply

Athletics for boys 31 } 1é
Athletics for girls 41 1l
Botany 16 12
Chemistry 39 7
Civies 6 39
Dramatics 28 23
Drawing 31 5
Economics 3 a7
English 8 44
French 19 19
Geography 25 19
Geology 19 ‘ 11
German 14 12
History 3 47
Home Economics 13 29
Journalism 30 6
Latin 17 20
Manusl Arts 36 11
Mathematics 6 35
Music 29 12
Physics 31 11
Political Science 2 39
. Public School Art 38 9
Sociology 6 28
Spsnish 22 18
Stenography 26 22
. Pypewriting 19 23
Zoology 19 14
Elementsry School Principals 31 17
Junior High School Principels 31 &0
Kindergarten 16 16
Primary Grades 9 38
High 8chool Principals 22 20
Supts. in Smell Towns 9 25
Others 0 7

8.
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Dean Bolton, of the University of Washington, who hed
charge of this investigation says, "There is a general be~
lief in appointment offices and in state departments that
there is a surplus of teachers, In each appointment bureau
considersble numbers of candidates last year were unable to
gsecure positions. The returns as a whole from the appoint~
ment buresus indicated marked shortages for teachers of
athletics for boys end girls, chemistry, home economics,
Latin, manual arts, music, stenography, typewriting, elem-
entary school principslships, junior high school principsl-
ships and teschers, and kindergarten teaschers. The marked
oversupply was indicated for civics, economics, French, Ger-
man, Spanish, Xnglish, history, politicsl science, sociology
and superintendents in small towns.

"It will be noted thet the opinions of the superinten-
dents and the appointment bureaus coincide very closely.

"General comments made by the superintendents in reply-
ing to the questionnaires were to the effect that there is
an oversupply of poorly prepared teachers, but high-class
teachers in any line are not plentiful."” 8.

The placement buresu secretary of the Oregon State
College at Corvallis, ststes that 98 percent of all grad-
nating students from the vocational eaucation department,
who desired positions, were placed within the first year,

These placements were for the year 1928-29,
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An suthenic ides of the source of the teacher supply
in this state may be had from the October, 1928 issue of
the Oregon Educational Journal as follows:

"Of the 1728 tesching snd sdministrative positions,

633 or 35.5 per cent were newly filled in the fgll of 1924.
Three hundred sixty of these positions, 57 percent of all,
were filled by teachers who had not taught in the state pre-~
viously, and of this group, 236 or 37 per cent of all new
appointees, were without teaching experience. One hundred
nineteéh‘positions were filled by election of teachers from
other stastes, eighty of this group having had previous ex-
perience. Graduates from Oregon institutions, chiefly of the
class of 1924, were elected to 221 positions, onl& 27 of
these individuals being experiehced. The remaining 273 new
incubents, 43 per cent of the total, had all taught in Ores
gon before, and in some cases were changing from one posi-
tion in the state to another.

"If the year in question is typical, we may say that
of 81l the teachers and administrators in the state annu-
ally, every third one is new to his position, three out of
eight of these new teachers arevwithout previous experience,
and about three of each five have not taught in the state
previously. One position of each five is filled by migrants
from other states, and five of esch eight by teschers who
have taught in Oregon before, but have changed positions.”

3.
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The total number of school districts in the state of
Oregon is 2354, an increase of‘thrae over 1928. The total
number of teachers in the public schools in 1928 was 7804,
and in 1929 there are 7942, showing an increase of 138.

The total number of high school teachers has increased from
1985 to 2107, a differance of 122. The incresse in elemen-
tary teachers was only 16. The private schools have shown
a large increase of attendance during the last year. In 1928
the enrollment was 1769, with 169 teschers, while in 1929
they have 4320 pupile with 247 teachers, an increase in the
enrollment of 2561, and of teachers 78.

Other Information

The hours of work for the teachers in the elementary
and secondary schools range from four to six, but as mentiorf—a
previously, with extra time devoted to school interests in
various ways.

The state law has this ruling in regard to the mini~
mum age for entering teachers, "No person who is less than
18 years of asge shall receive a certificate to teach in the
state of Oregon." Some schools put a maximum ageklimit of
45 upon tesachers entering their systems.

One of the greet handicaps under which the teacher must
work is the shortness of the school year. The average teach-

er has employment in his profession for only nine months of

the year. Either he must have saved enough from his nine
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months salary to carry him through the summer or he must
seek some sort of temporary employment.

There is some fluctuation in the demand for teachers
in Oregon due in part to visiting tourist teachers, who
coming freom the Easstern States or from the Middle West, like
the climate and scenery of Oregon and are willing to stay
at a sacrifice of wages if they can secure a position here
for a year or two.

As to organizations for the protection of the workers
in the field of education, it may be safely said that there
are none. There are organizations for teachers, of course,
but for the most part they are more interested in the wel-
fare of the pupil and the intellectual progress of the pro-~
fession than in their own immediate finsncial and personal
needs.

Conclusions

The nature of teaching as an occupation has been out-
lined in brief and the advantages set up on one side and the
disadvantages upon the other. The qualifications sand train-
ing reguired have been listed to some length, the remunera-
tion, with the possibilities of the profession, and the sta-
tus in the matter of supply and demand indicated. In other |
words, both sides of the question of the desirability of
education as 8 profession or occupation have been presented

as fairly as possible.




The purpose of this study was to present informetion,
and not to attempt persuasive arguments, except those
springing from the nature of the facts presented. Any de-
cision thst may be arrived at will depend upon the nature

and inclination of the individusl and the resction to the

included informstion.
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