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SOCIAL ADJUOTURUT PaCILYLIS

OF SQiE WIG:H . CGHADY PUPILS

CHAPT=R I

NTROD U CTION
Statement of Problem

All learninz in sciiool takes place within the setiing
of pupil-nupll reclationshins, llost teachoers reclize that
the individusl's personzl and academic srowth can be af-
fected adversely or favorably by his position in the sroup
end that all pupils stimulete or thwart eacin other in many
ways. What ls not usually so well reslized, however, is
that the soclsal atmosphere is very larzely crested and
meintained by pupil interaction and only in pari by the
tone the teacher sets, A dominantly decisive factor is the
constellation of attraction and rejection sc often linked
with the values that operste asong the boys snd girls tlei-
selves, Schools neesd to inow what these interpersonal
relations are like, how they function, and Low they affect
behavior and learning. Wille various tecuniques for study-
Inr the individuel child are available, techniques for
ascressiny gsroup life are nwuch aore mer jer,

Whenever auman belngs come tozetier, tier form lincs
of assoclation ancé set up the process of soclsl interaction.

The quality of these associations produces whet 1s called sn




at:.osphere for the zroup. This is true in classroomns as

.well as in other social settings. In tixis soclal inter-

action the roles which the individuals plesy are determined.

Some individuals come to the fore in the esteem of their
classmates, whlle the efforts of others to Jjoin ére re-
sisted.

Ferliaps the most iaportant thing to note about the
children'!s responses to each other 1s that they differ
sicnificantly both from thelr response to adults and from
adults' responses to thexn. Some teachers have been sur-
prised to discover that & gquiet, well-mannered, and
excellent pupil may not be at all liked by hls classmates.
They have been even more surprised, at times, to find that
in the same class another, to zall appesrances, equally
gentle and able child 1is ih the nighest favor. Furtheruore,
the so-called problem children often feel particularly
attracted to an individual of this kind. The basls for the
whole distinction is not immedlately apparent and may never
be completely understood. Dut it 1s clear that the children
are developing and using their own means of assessling one
another, They are elso generating an exotional climate for
the class--colored by their own loves and hates and reflect-
ing their loyslties and standards--that may have relatively
little to do with the teacier's behavior,

In the fleld of educatlional psycholozy there are two

strong Influences which focus attention upon social




ad justment problems of pupils. Cne development stems from

the acceptance of the theory of the "totzl development" of
the child., Modern educational psychology, reco:nition of
the Influence of the whole jamut of life, has developed

this concept because of the experiences in producing learn=-
ing situations. The child carries into the classroow his
heredity, parental training, age group influences, etc.,

and 1t is with these attributes that the teacher and counse-~
lor must work. W1lth this concept of total development also
comes the deep Interest in the socilal adjustment of pupils
for educational psycholozy now recognizes that each indivi-
duel becomes soclallzed and adjusts himself into his soclety
through conscilously and uncensciously becomin: educated to
group ways of dolng things. The process of soclalizing the
individual is not a completely natural one--it 1s man-made
within the limits of a natural enviromment.

The second influence in the field of psychology which
allows a sclentific approach to bse made to the problenm of
gocisl adjustment 1s that of measurement. Lo application
of a sclentific method to the study of social adjustment
could be possible without tools and metnods by which social
problems can be investigated, Until recently schools have
not had reliable Instruments for studying the sociel inter-
actlon of children., But as soon as social relations can be

studled, they can also be gulded and enriched. With the



help of relatively simple Instruments, 1t 1s now possible

to develop such groun life in school as will engage the
interests of the participsnts in one another, wilden mutual
appreclatlion and psycliiological exchange, provide maximum
opportunity for satisfaction of verying individual cspa-
citles, promote the stimulus and satisfactions possible
through joinﬁ action and develop the Ffoundatlons for social
living which are so necessary for the survival of a complex
and interdependent society.

Broadly spesaking, the gole purpose of the school is to
indoctrinate the individual to the culture; that 1is, to
introduce to the immature In an organized and selective
fashlon those elements of social living which must be mas-
tered in order to become an adequate group member., This
development of indiviiuals intc social members nes in the
past been done in an isolated fasnkion, but the development
of "learning by doing" principles of educational psychology
is requiring the school to deal directly wlth soclel rela-
tionships.

The kind of group life in which an individual partici-
pates contributes to his personal development. Individuals
can'fully develop only in interaction with thelr fellows.
The happiness and growth of each individusl student depend
in large measure on his personel security with nis class-
mates., In a group he also learns to fece, to snalyze, and

to assess problems 1In social context, and to develop ways



of solving them with others., In interesction with others,

furthermore, the broadening of his personal universe takes

place; he zets to know his fellows, their values, and ways,

and so gradually extends his sensitivity to human relations,
His personal socilal maturity ig also dependent on inter-
action with others, ¥ducators have not always realized
tnls. In many schools each cihild is treated on & strictly
Individual basls; what he does or does not do is dealt with
as his personal responslbility. Teske are assligned accord-
ing to thls psttern; satisfactlions, whether in the form of
marks or other recoznition, are similarly awarded; and
punishments are likewlse given as if shortcomings were
entirely an individual matter., The child is thus system~
atically oriented towsrd stending on his own two feet and
rising or falling according to personal achievement only.
He 1s not directed toward facing, analyzing, or assessing

problems in & cocilal context or developing plans for solving

them with others,

This emphasls on independent acticn has many harmful
effects, The more & child succeeds in leerning exclusively
by and for himself, the greater the loss to him gs a soclal
member, Those who are successful learn not only to individ-
uelize a8ll achievement and responsibility, but they also
learn to cherish exclusiveness iIn thelr social relations and
to keep others from undermining thelr position and prestige.

They ere learning how to keep group life as sectionized and



divided up as posesible in order to ssfe~uard their own
standing in some part of it., Other less successful children
are learning to withdraw and suppress their rebelliousness,
to give up tryinzg to exercise their talents, snd to acquiesce
in a soclel situation that ie larzely resvhonsible for their
own failures, They may be afrasid to enter socizl doors that
are actually open to them and to pass up opportunities where
their contributions would really be welcome., Doth are apt
to zet distorted views of themselves as individuals and as
members of soclety.

Kost of us 1live and work most of the time in groups of
one sort or another. To do this successfully, it is
important to learn what we can zet from end #ive to others,
We need to learn how to play different roles, how to extend
our skilles for living with others, and to enlarcze our con-
cepts of the :roup and of values beyond those of gingle
Individuals, We need to experience aclilevement as a result
of Joint effort and learn how to relate our own skills and
capaclties to sroup concerns, as well as to get satisfaction
from shared purposes, Ve need to discover that pooled
abilities supplement and complement one snother and enhence
the end result. These skills end attitudes do not develop
automatically, lere proximity does not necessarily make a
psycholosical group., Txperiences to promote such ends need

to be planned for,
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A setting in which social interaction can flourish and
mature makes possible many kinds of learning that are
cruclal to the development of citlzens in a modern dero-
cracy. Girls and boys can become skilled in the process of
group decision, in the exercise of collaboration, and 1in
their acceptence of different personalities and cultursal
slants, They gain perspective on themselves and come to
enjoy other individuels for the stimulating veriety they
offer, Children can learn to appraise thelr own capacitigs
and to learn to make their speclal aptitudes f1t into a
larger scheme in combinatlion with the talents of others, In
siort, they can learn what it means to do thinzs tozether,

While children act in the direction of preserving them-
selves as persons, the opportunities provided for them in
school can free them to become workers, learners, or effec-
tive group members unhasmpered by the private, personslized
concerns. A child's caspacity for soclal srowth--his ability
to live with his fellows to the full--is az natural and as
educable as his other basic capacities for mental snd phys-
1cal growth. As such, the capacity for social growtl: must
be considered an essentizl concern for the school curri-
culum,

Young people of early adolescence tend to become idesl-
istic and to respond emotionally to ideass. The physical
pressure of puberty and the forced scculturation due to

adult and own age group relationships cause social
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ad Justment to be a primery concern to the individuesl., There
is a constant process of adjustuient to hetersexusl activities,
to parental reletioneirips, to a consistent philosophy of 1life
and to development toward Tull adult social and sconomic
status, .

The school finds the chilld at thie level in the midst
of'the problems of adjusting from childhood to younz adult-
hood., If the school 1s to educate effectively, 1t must not
lznore the socilal problems created within the learning
process due to these physical and sociel changes, if it 1s
true that guidance services, as well as the curriculum,
should be oriented toward the total needs of the individual,
then it s essentlal that we ascertain the needs of all

Individuals in any well-roundsé educational pro:sran.,




CHAPTER II
Purpose of Study

In the atmosphere of the classroom some individuals are
happy and secure, while others may be rejected or {rustrated
in their soclal participation. In 211 groups, and especlally
in populations es large as & school enrollment, there are
cleava res--between people who seem to be different and those
who accept the prevaeilin: standards, between individusls
whose conceptions of right and wrong diverge. Group 1life
-needs to be studled for ways in which cleavages can be
eliminated or ékill developed for handling these cleavages.

The purpose of this study is to discover how ciiildren
get along in groups. Theoretically, this mizht Le done
through observation, However, to offer objective deta the
writer has endeavored to secure Inventories filled in by
the puplls as well as to get from them data for use in
socliometrics. |

These methods of studyin. the interaction of cnildren
asslst in finding some of the aress that mi it cause or
affect thelr social adjustment, and to deonstrate how
proper zuidance services micht help to alleviate the
situation,

Methods Fmployed and Procedﬁres Used

I. BSocio-gramse-~to find grouping to compare members of the

zroup as to problems on the check list,




"Socilo-grams are & means of presenting simply and

graphically the structure of inter-relationships existing
at a glven time among members of & ziven group, and the
relationship of any one person to the zroup as & whole,"
(11-12) They are the arranged results after the ci:ildren
have been asked to choose among themselves the preferred
companions in some school situation that is real to them.

Growing awereness, and interest, in each other which
in turn reflect a social awereness are shown in socio-7rams,

Its value to the teacher is iIn its potentislity for
developing zreater understanding of =roup behavior so that
he may operate more wisely in zroup mansgement and curri-
culum development,

In this case the children were asked to write on e
slip of paper the names of two children that they liked
best and the two children which they would rather wori. with
in a group. PFrom tiiis information two soclo-zrams were
constructed to see 1f the children with common problems or
those having different ones tended to zroup together,

II. Mooney Check List-~to find the areas of social problems

of the eighthegrade level and to note whether these

problems are similar or different in the pupils!' social

grouping,

There has been only one published study made to find the
problems of Junlor high school pupils by using the llooney

Problem Check List.

I .
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In 1941, Dwi-ht Arnold -nd Ross L. looney used two-
hundred and eilghty-six junior high school pupils in yrades
seven throu:<i nine [Crom Lakewood, Chio, to test a new form
of the Problem Check Lizt Tor the Junior Hi:h Schiocol level.
This experimont showed thet the pupils were willinz to
indicate their problemcs. One concept the autiiors srrived
at was, "The items marke’ are 'signs' Tor s more comwplete
story which becomes clear and meaningful only throuzh
further inguiry., The checlt 1list is a starting point not
a stopping place." (1-13)
The check list contains two-hundred and ten problems
clasgsified in seven areas:
1. (HP) Heslth and Physical Development--{ail-
ments, habits, features, development)
2. (8) School--{pupil's status, skills, atti-
tudes, abilities)
3. (HF) Ilome and Family--(gzeneral conditions,
attitudes, inter-relations)
he (X) Iiscelleneous--(smazll sroups of problems
relating to various clements: money, work, the
future, educational and vocational plens,
religion, opportunity for recreation)
5. (BG) Boy and Girl Relations--{opportunities,
skills, attitudes, desires)
0. (PG) Relations to peoole in general--(psycho-

logical feelings, isolations, azgressions)
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7. (8C) Self-Centered Concerns--(psychological

moods, tendencies, morsls, morality)
III. DBaoker's--"Telling What I Do"--to interpret and analyze
the problems of the individual pupil.

The Alpha form of the Detroit Adjustment Inventory has
one-hundred and twenty items divided into twenty-Tfour toplcs
with five specific problems under each topic., ZEach item has
five cholce responses. One is quite ideal with a value of
five points; another not quite so ideal with a value of four
points; & third response is rather mediocre or neutral in
nature with a value of three points; a fourth response with
rather poor gquality with two points; and a fifth very poor
response with only one point.

The first items_about health and physical status are
followed by habits of daily livingz. These toplcs are an
easy introduction to self-analysis. Next come ltcms on
worries, fears, anger, and pity, and in turn these are
followed by trends of introversion-extroversion, inferiority-
superiority, optimism-pessimien, and will power. The next
in order are home status, =tmosphere, and attitudes gnd
reactions when growing up with a gradual breaking eway from
these tles. DNext after this group are reactions to school,
sportsmanship, morals, and delinquency. A final group of
four topics includes friends and thelr inlluence, mascu-

linity or feminity, hobbies or vocational .utlook,
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doth the Mooney and the Baker lists were gziven to the

children in two groups. These groups were organized by
school sections and not by sclected methods.

.It was carefully explained that tae information on
these tests would not ve seen by the other teachers nor
would iﬁ go into their permanent record cards, but that it
was belng used as a study to find Sut the problems of

eighth-grade students.

Location, Subjects, and Characteristics

‘A group of forty-nine eizhth-grade students, from
Ainsworth School in Portland, were selected as subjects in
meking this study. The zroup consisted of twenty-one boys
end twenty-eizht zirls ranging in age from twelve to
fifteen.

This community is a privileged one and undoubtedly is
quite far above normsl, This is due to the economic stande
ing which also opens wid- onmortunities for socisl sxperia-
ence, A look at individuals indicates what the socisal
structure plus the cultural mores and rolkwéys 1s dolngs to
the personalities of this group. |

One interestingy factor is that out of the forty-nine
children thifty came from families iﬁ which Loth parenté
attended college, twelve in which one parent attended, eand

only seven in which neither parent had attended college,
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The ma jority of these parents could be classified as
belonging to the lower-upper class or the upper-middile
cless, There are five doctors, two lawyers, one enyineer,
one college professor, and seven insursnce men. The e, jor-
ity of the rest are connected with a variety of businesses,
either as owner, manager, or executive., There are two
instances in which the mother works.

The family situations can be classified in various
fashions, There are at least five homes in which there is
an excess of affection--with over-possessive, over-solici-
tous, and over-indulgent parents. In one case over-doai-
nation by the parents seems to explain the child's having
e mental block in arithmetic which has been observed by a
number of teachers.,

There are several homes in which affection is lacking,
where there 1s nsggzinsg and neglect., In two of the cases
there are signs of complete re jection.

Some of the family circles are unduly mother-controlled
or father dominated. There is one home that has too many
adult bosses.

There are family patterns of different sizes and dif-
fering types of organization. The average family has two
chiléren, however, (our have only one child and two have
four children, Two of the children are adopted and one lives
in a temporary foster home. Syblling rivalry, to the

extreme, can be found In five instances.
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There are ten homes which are brolken, four by divorce‘
and six by death., In twoc cases both parents are deceased,
one child is living with an sunt and the other with & grand-
mother. In one home broken by divorce, the court has rexoved
one child end 1s threatening to take the remeining one
because tho mother is an alcoholic.

The femlly goals are of differinsg quality. In some the
emphasis 1s on social success; in others it is on worldly
pocssessions., One of two are predowinantly reliziocus in
atmosphere,

The rscial minority problem is represented in thet
seven families gre Jewizh., There is a social problem within
this zgroup as there are representativez of both the old
relizion and the reformed as well as the old estavliched
family and the newly-rich one.

The reader shiould reslize that this zroup does not
revrecent a typlcal situation, As statec before, these
children come from families in which the me jority reprecent
either the lower-upper or upper-niddle bracket of society.
It i= not a typical .roup in that none of these ciiluren
want for anytl:ing econonically. Apperently none will have
to quit school and take Jobs and all undoubtedly will be

expected to attend colleze,




Chapter III

Analysis of Study

I. Mooney Problem Check List--The following areas are
used in the Junlor High School form of the lMooney Problem
Check List: Health and Physical Development (HP), School
(s), Home and Family (I{F), lilscellaneous (X), Doy and Girl
Relations (3G), Relations to People in General (PG), and
Self-Centered Concerns (SC).

In analyzing the Mooney Provlem Check List date for
this study a set of slx tables was compiled. The following
three tables show the relative importance of each problem
area. One 1s for the total group; one, for the boys; and

one, for the zirls,

TABLE I

Rank Order of Problem Areas for L9 Eighth Grade Pupils

Marked Rank  MRaled
HP 11l Iy 2.3
S 20l 1 .2
IIF 62 7 1.3
X 105 5 2.1
BG 91 6 1.9
PG 127 2 2.6
SC 121 3 2.5

Total 826 16.9



It 1s readily observed that adjustment to School Work
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wes the outstanding problem ares for the group as & whole,

regardless of sex, with en average of over four provlems

per student. Relstions to ?eople in General and Self-

Centered Concerns were a cl¢ae second and third, egch having

an average of about two and one-half problems., Home and

Family was the lowest area for the group.

TABLE

Rank Order of Problem Aresas

Number

larked
HP 13
S 93
HF 20
X L1
BG 33
PG 37
sC L3
Total 315

TABLE

Rank Order of Problem Areas

Mumber

lMarked
J30% 71
S 106

II
for 21 Highth Crade Doys

lean No.
Marked

Rank

2,5 2,0
L7
1.0
2.0
1.6

1.8

B G U e B =

.5 2.0
15.1

111
for 28 Bizhth Grede Girls

Rank N arked’
It 2.5
1 3.8
7 1.5
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TABLE III (Cont.)

Mapheq ~ henk “Harked
X ol 5 2.5
BG 58 6 2.1
PG 90 2 3.2
SC 73 3 2.8
Total 511 18,2

In conparing the boys with the girls it was found that
both groups rank School as thelr major problem area, The
boys had an average of four and one-half problems wi.ile
the girls averaged three and one-half. J. /. Washbourne,
an authority in adolescent psyclhology, tells us that,
"Interest end understanding in school work is important at
all ages but it is especlally important duringz adolescence."
(20-81) He also suggests that unawarens:s on the part of
teachers may have an unhappy consequences. "Forclnz tie
adolescent to go throurh subject matter which has no appsr-
ent value to him, may impair his mental development 1in one
of three ways:

l. Cause the adolescent to accept as valuable, things
whicl: have no value to him,

2. Cause the chlld to hate certain subjects.

3. Kill the students! power to pursue a purpose wiolc-
heartecly.”" (20-31)

Therefore, there 1s some underlyin: reason that has

brought about this present situation.
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The boys regarded Relations to People in General
second and Self-Centered Concerns, taird. The zirls rated
the sasme two on an equeal basis as second,
Both rated Home and Pamily lowest, This is probably
quite normal for a district that has few economlic and social

problems.

TABLE IV

Percent of Individual Problems “hich Vere Had by !9 Eizhth
Grade Pupils

Problem Percent
of 19 Pupils
Getting low grades in school 22/
Afraid of tests L0
Don't like to study 224
Wantinz people to like me better 2l
Taking things too seriously 284%
Trouble with aritimetic 23%
pon't like some of things I eat 2354
Worried about grades 2Lz
Not smart enouch 229
Trouble keeping a conversation —oing 2273
Brothers 2b%
Losing ny temper 22%

Of significance is the Tact that the group ranked the
problem arsa, School, as the most important and it was in

this area that thelr major problem was found. "Afraid of
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tests" ranks hizh above the rest with & ranit of forty per-
cent, The parents of this sroun, perhaps more than is
usual, demand thet their c¢hildren do well in school. Iost
of these children will be expectecd to attend colle e and the
parents stres:z the fact that they willl have to pass entrance
examinations, Also the perents are called in groups to see
the children's achlevement tests, The writer believes that
this could partly account for the above response,

The next three problem: were of equal rank., They cone-
cerned twenty-el:zht per cent fo the class. The first two:
"Takinz things too seriously” and "Trouble with arithmetic"
fell in the next two major problem aress. Agaln these two
problems could be due to parental pressure and the spirit
of competition which is very prevalent in this school.

The tnird problem, "Don't like some of the food I eat",

was from the lowest rankin: area, Home &and Fazuily.

TARPLE V

Per Cent of Problems V“hich Vere Hed by 21 UVighth Grade Doys

Problem Per Cent
Of 21 Pupils
Don't like to Study 38%
Not interested in books 384
Afrsid of tests 33-1/3%
Don't like some of the food I eat 33-1/3%
Havinz trouble with my teeth 2L

Taking things too seriously 2h3




TABLE V (Cont.)

Trying to stop a bad habit alg
Having a poor posture 2hs
vorried about grades 244
Studying is hard for me 2L
Brothers 2hg
Losing my temper 2L%

The above table presents the boys! specific problems.
Thelr three major problsma: "Don't like to Study", and "Not
interested in books" both with thirty-sizht per cent, and
"Afrald of Tests" which concerns thirty-three and one-third
per cantvare gll found in the srea Schwcol,

The boys had four problems which were peculiar to them
and did not concern the girls: 1. Having trouble with my
teeth; 2. Tryingz to stop & bad habit; 3. Having poor posture;
and h. Studyingz is too hard for me,

The problem, "Having trouble with my teeth", 1s an inter-
esting one, These children have better dental care than the
average child and the problem is not one of aching or de-
cayed teeth as one might assume from the question., A large
per cent of the boys in tihls group sre now wearing bvraces,
It could alriost avpear to Le a fad to the casual cbserver,
The writer feels sure thet the braces account for the re-

gsponse to this problen,

The problem, "Studyiny is too hard for me", follows in

1ine with their first two major problems: "Don't like to



Study" and "Not interested in books". Surely 1

like to study and don't like books, then studyi

too hard.,

ADLE VI

£ you do not

ng would be

Per Cent of Problems Which Were ilad by 21

Eighth Grade Girls

Problems
of

Afreld of tests

Wishing people liked me better
Trouble with arithmetic

Slsters

Takinz things too seriously

Can't decide what to take in high school
Forgetting things

Gettln: low grades in =chool

wanting to earn money of my own
Don't like some foods I eat

Yot smart enough

Awkward 1n meeting people

Trouble keepin: a conversation going
Brothsrs

Can't make up my mind about things
Losing my temper

Dislikdng certain people

Being jealous

Per Cent
23 Pupils

465
39
39%
32%
29%
29%
29%
25%
25%
25%
257
255

:_;‘,:1
25

237
2554
214
215

215
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Accoriing to the above Table VI, the 7irls also scemn
to have more problems in the Sclhool srca, Their major
problen was "Afraid of tests", which concerned forty-six
per cent of the group. Their second problenm, "Trouble with
arithmetic", bothered thirty-nine per cent. It has been
the writer's observation, from her teaciiing expericnce, that
zirls usually have more trouble and less interest in
arithmetic than boys.

The problem, "Wishing people liked me bvetter", which
is in the area, Relstlons to People in Generel, also rated
thirty-nine per cent. This response would seem to be &
very normal one for an adolescent lrl ss adolescents are
tremendously scnsitive to social stimuli., o other problem
secems to them as serlous ac the establishment ol themselves
in their own society. They react faster to prestige wituiin
thelr own group than to most forms of ajult anproval.
Haturally leaders are important people to thie adolescont end
it 1s quite understandable that they long to be liked bvetier
and that they wish perhaps, to becomc leaders themselves,

The following provlems are items wilcl: were checked

only by the girls: "Sisters", "Disliking certaln people",

it r, i

Delng Jjealous", and "Can't make up my mind evoul things",
These four problems tle In closely with their other'roaction.
Of interest is the statement of Cole, "The writer would be
inclined to list fear, anger, love, and Jealoucy as the wost

fundemental emotions., Only three--love, snger, snd 'ealww



have bLeen sufficiently investlated to Cfurnish data for the
type of treatment planned, there ic 1little data on the
fourth major emotion jeaslcusy." (6-91) These problems are
related to this fourth: emotion. Apparently Lasic research
in these areas is needed since individuals will noed ascsist-
ance in meeting these problems In their growtli toward
becoming well-gdjusted individusls, If, on the other hand,
research indicates that these are norasl rcacticns for girls
during the adolescent period then we should inow about it

and know whether any rcmecdial action 1s necessary.

Dakerts, Telling What I Do

Baker has divided his adjustment invontory into
twenty-four areas with five specific problems under each of
the areas, The areas are as follows: Hezalth, Sleeping-
Fating, Self-Care, HaLits, Worries, Fears, Anger, Pity,
Good Mixer, Inferior-Superior, Optimisu-Pessimism, will
Power, Home Status, liome Atuosphere, Home Attitudes,
Growing-up, Schools, Sportsmanshiip, korals, Delinguency,
Friends, Acting Your Part, Hobbles and Vocationes,

This “roup of forty-nine el.:hth .;rade voys ani pgirls
had more problems In the followinz areas: . Sciocl, Home
Atcitudes, llobbies, and Vocations. IHowever, these problems
were usually limited Lo one or two specilic guestions in
cach area. |

The soclal and the sconomic statusz o the particular

comrunity are responsible, the writer telleves, for the fact
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that the followins are not problems of the children:
Owning our own home, Parents' healtn, IFather working steadily,
Houses on our street, and Dooks and magezines in our home.

It was Interestins to note that the mcjority of the
group felt that thelr parents spent enouzh time with them.
They stated that they did many tiiinis togethier, Does this
nét seem contrary to our impression that wesltliy parents do
not "have time for their children"? Further investiration
revealed that the ma jority belonied to elubs where the
famlly could participate in many things as a unit.

The area "Home Attitudes" had only one question marked
unfavorably by both the boys and :lrls. The particular
question was, "About cetting along with my brothers and
sisters", The most unfavorable response, "Ve arsue and
ficht all the time", was marked oy ten per cent of the
children., The second uost unfavorable response, "ie argue
and fight sometimes", was merked by Tifty-one per cent of
the children. Therefore, they could =zr ue and fizht only
occasionally and stlll snswer the question unfavorsbly,
Many people will agree that {ightine end arculn: souebines
i1s normal with brothers and sisters, Therefore, the writer
does not feel that this response should be unfavorable.

Number five is "ideel" with a value of five points;

number four is "not quite so idesl" with & value of four

points; number three is "rather mediocre or neutral” in




nature with s value of three points; number two res.onse 1s

of "rather poor quality" with two polnts; and number one is
& "very poor quality" recponse with a value of only one

ced in

]

polnt., On the test these response statements are pl
a mixed order so thst 1t ic not too evident frou its
position what response should be marked.

The following tables wore set up to sn&w only the
unfavorable responses, numbers one and two., This study is
concerned with area and problems that show need of ad just-
ment and only these resvonses would reveal this type of

problemnm,

TABLE VII

Unfavorable Responses of |5 Bishth Grade Pupile

Problem Response Response
1 equals 2 equals
About my health 223
About daydreanin: 32%
When I recite 24 3873
If someone hurts me 234 157
When I get hurt 23%
About studying at home 20%
Getting slong with my brothers & sisters 105 51%
About feeling awkwerd 324
About talking and whispering in class 6274 22%
About having dates 265

Always readinz the sporting page 28% 22%
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TARLE VII (cCont.)

Problem Response Response
1 equals 2 equels
About 1liking to go hunting 305
Avout my hobbies 285
About the movies 60%
About listeninz to the railo 36%
About deciding what wori ( job) I will do 36%
In helpins to decide my vocation ( job) 2Lt

In the area Schools, the question "About talking and
whispering in class" received the larsest unfavorable
recsponse of any question in the test. Sizxty-two per cent
stated that they did it quite alot. Perheps this should be
a problem of concern to ths teacher rather than to the
children,

The next largzest unfavorable response was in the area
of Hobbies, Sixty pér cent stated that they attend the
movies, "Just for a gzood time". Baker believes that the
best response should be "To zet ideas for my hobbles",
Several studies have been made concerninc sdolescents and
their interest in movies., From these one could assume thsat
the movies act as an escepe from reality., If studies were
made we would probably find that many sdults attend the
movies for the same reacon. VWhether gzood or bad this is
not an unususl response., It 1s probable that what the

adolescent tets fromn the movies 1s mainly a crystallization
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of points of view, desires, and attitrdee already in exist-
ence and to et tlie response, "To zet ideas for =y sobbles",
which Baker considers "idezl" would probably require train-
Ingz in that subject.

The third lsrrest recponse was in the area of Fear, but
it is & response wnicii could also pertaln to schools,
Thirty-two per cent were found to have "a little stage
frizht" when they "recited". According to meny authorities

" 4n class is

on adolescent psycholery fear of "recitineo
common among adolescents, especielly amon: boys. Sometines
it 1s due to a chansinz veice or 2 feeling of awkwardress.
Except for the occaslonal student who is pathclogleally ehy,
a gcod teacher should be able to eliminste this {oar,

TLTLE VIII

T3

Unfavorable Hespcnses of twenty-one i nith Urade iloys

Problem Response Hesponse
1 equals 2 egusals
When I recite 337%
If Someone hurts me 20% 20%
When I sce helpless old people 3355
About my school marks 207
Getting along with my brothers & sisters 33%
About talking snd whispering in class W73 20:0
About having dates 385
About reading the sporting rage | 33%
About the movles 5T
About listening to the radio L

In helping to decide my vocation ( job) 20%
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According to Table VIII we find that the boys' largest

problem 1s from the ares, School. On the question "About
whispering and talking in school", forty-seven per cent said
that they "do quite alot", while twenty per cent replied
that "they did it in one or two classes",

Their second largest problem was in the area, Hobbles,
The question, "About the movies" received the ressonse that
fifty~-seven per cent went only for a geood time.

Under the area, Frlends, only the bovs gave the
unfevorable response in rererd to dates., Thirty-elsht per
cent stated thet it was left up to them., Perhaps the main
‘meaning of a "date" was not clear to these boys. In sociel
situatlons, the writer has lound that the boys are only
peired with zirls in well-chaperoned iroups. By aaking the

" the boys seemed to mean that the

response, "Left up to nme
choice of the gzirl with whom he was paired was left up to
him,

The other problems peculiar to the boys are: Vhen I

see old people, "I sometimes pity them a little" and About

my school marks, "I feel quite ashamed of my school mcrks",




TALBLE IX
Unfavorable Responsegs of 23 Richth Grade Girls

)

Response Respo:iise

Problem 1 equals 2 equals
About my health 32%
About daydreaming heid
When I recite 275 25
If someone “urts me 27%
¥When I get hurt 275
About studying et home 324
About getting along with my brothers & sisters 674
About feeling awkward hoss
About tallking and whispering in class 754
About reading the sporting page 1155
About my hobbles 354
About the movies 564
About listening to the radio 32%
About deciding what work (job) I will do 11955
About seeing people work at Jobs I 1like 274
In helping to decide my vocation { job) 27%

The girls! largest nroblem was the seme as the boys!?
and was iIn the School area., Seventy-five per cent revlied
that they talk too much in class,

Their second larsest problem was one that was peculiar
to them. Forty-nine per cent marked the question, "About

deciding what work (job) I will do"; it was in the area of



vocations, They had not yet decided what to do., In this
same area twenty-seven per cent marked the question, "In
helping to decide my vocation ( job)", that they knew nothing
about 1t, Also twenty-seven por cent steted that they had
only seen good worker: in reply to the question, "About
seeing people work at jobs I like." Luella Cole szys that,
"Making = vocatlonal cholce is en outstandinz problexn of
adoleﬁcenceland that ambitions of children have too little
relationshlp to reality for use in selectin: a career,"
(6-256) They are tlerefore in need of assistance, &g the
gbove answers reveal, out of tlhieir ideslized and e .otion-
alized notions into the adult world of facts and necessi-
ties,

In the area, Acting Your Psrt, forty-six per cent said
thet they "Always read the esport page" and that the; would
"like to zo hunting very much". "Tho rodern ~irl ie paying
more and riore attention to athletic activities which were
one time thought suite only to boye." (19-37) Athletic
sports become the chiel’ interest of those who participate
N

in them end there 1s certainly no reason why a Leslthy

young girl should not take part in sgports. Therefore, the

writer disagrees with Iaker when he makes the "

always read
the sporting paze" an unfavorable enswer, It has been the
wrliter's observatlion that zirls asre as interested as the
boys in athletic heroes snd sports evente, so is it not

natural that they sihould want to read sbout them?
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Under the srea, Will Power, the rirls olone responded
to the question "About Studying et lome". They felt that
it was "easy to let slide",
Sixty-slx per cent of the girls also replied that they

attend the movies, "Just for & ood time".




CHAPTIIR IV

SOCIOLETRICS

Children are by nature gregarious and tend to form
groups or crowds, Wlthin any group there are many actions

and reactions that affect the individual as well as the

group., There are many vslues obtuined from belonzin- to

U

such a group: experience In getting zlon: with people;
experience in social skills, development of loyalty %o a
group, and practice 1in juisinge péople. It is imzpossilble

to give =ny zeneral rules for the way in which socisl
grouping takes place, but one can understand why ;iveh
soclal grouping if one knowg enough ab.ut the individuals
concerned, Soclometry gives us an instrument that can
measure, to a certain extent, the individuals placed within
a given grcup,

"A socioprasn is a chart of interrelations within a
group. The purpose is to discover sroup structurs (sub-
group orzanization, friendship patterns, etc.) ani the
relation of any one person to the rroup as a vwhole., 1ts
value to the teacher ic in its potentiality for seveloping
greater understanding of zroup behavior so that he may
operate more wisely in zroup manazement aﬁd curriculwn
development," (10-1)

There 1s a number of ways in which soclojroms may be
constructed, The one used by the writer is not too dife-

flcult nor time consuming.
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The basic materisl from whick: the sociosrams were cone
structed was collected in resionse to the questions; "Who
sre your two best friends in the zroup", or "Which two
people do you like the vest in this sroup." The other
soclograms were constructed froa tie material zathered in
response to the question, "Which two people would you rather
work with?"

To help interpret the sociograms which follow, 1t is
best to give examples such as:

A. Mutuel cholices or pairs: Firsﬁ ciioices, Stuarte
lialcolm; Ted ,-Warren; Kitt-John B. Second
cholces, Warren-lilke C.; Luise~Joey.

B, Isolates--Those who have not been chosen by
anyone in the group. Walter, Robert ., John G.,
Bill H., Ted #., Gay, Kay, Barbaras C., Margarct,
Joanne, Thise pattern of isoletion often cianges
when a third choice 1s added,

C. Chains--One person wio c¢hooses snother who in
turn chooses enother: MNary S,--lary Mc.,--Ann--
Pat--Nancy J,; Bob H,--Jim~--Robert H,--Bojyd--

Ted G,--Warren,

D. Islands~~Pairs or small grouns separated {rom
larger patterne, not chiosen by anyone in other
patterns: Harily--Joan-Aileen,

E. Stars or leaders--like C,, Ted G.,, Joey, Prances,

Pat,
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In looking at Chart I, we note that there is almost =

clear division of three groups amons the girls. The two
maln dlvisions sre probably because tiwese two ;roups ere in
two different sections. Only one :irl from section [iflteen
zave as her ciolce girls from section fourteen. (Gay to
Frances and Pat)., One zirl from section fourteen (Susen G.)
gave & :irl from section fifteen (Joey) as her second
cholce,

The third group 1s a completely isolated trianzle,
These «irls scem to have the same interests and problens.
Of significance 1s the faect thet on the liooney Problem
Check List snd Baker's "Telling Whet I Do" their problems
were few and mostly the same., On DBaker's Inventory, they
all indicsted the followins problems: "Have a little
staze frizht wheﬁ reciting”, "Have a ew spells ol sy~
Greaming”, "Talk and vhisper tco much in class", and "Read
the sportin; pase nearly svery day". On the liooney Check
List, they checkel the following: "Boy friends", "Girl
friends", and "Decidini whether I'm in love", 21l in the
area Boy-Girl Relations. Under Home and Family, the
problem, "Sisters", gave them some concern., On Chart III,
it was noted that they chose only each other as the persons
they likecd to work with best. These .:irls alsc give
indication of beins more physiqally mature and of having a
greater interecst in thie opposite sex than most o the other

wirls in the oroup,
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It 1s interesting to note that such people as Joey,
Pat T., andi XKitt who are rated as stars or leaders on the
friendszip soclograms are equally popular on the sociogram
of those they like to work with best.

On the friendship soclograms the zirls ‘hoswlﬁnly
girls and the boys only boys as "people I like best“.
Therefores, it la of speclal note to find no discrimination
as to sex on the leadersiiip sociogram.

In agaln turnin: to Chart II we find many lsolates,
One 1s John G, Thls boy 1s immature and small for his a.e.
Perhaps this would partly sccount for tixls situstion of
isolstiion,

Garrett, another isolste, 1s new to the school and
probably had not had time to make many friends at the time
the sociograms were complled. This is indicated by his
response on Baker's "Telling What I Do". The problem,
About making new friends, was merked, "A little hard, but I
like to cdo it."

Bill H. is a twin to Kitt., Kitt is a definite part of
an inter-group that does not accept Bill., Bill's closest
friend is in the seventh grade, DB1ll takes no part in
athletics, but excels in art\and recelives reconition from
this, The responses on the inventories show that 5111l does
not feel that he 1s an isolate. He is happy and states

that he is "well fixed" for {riends,
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Walter, another lsol:ste, has Just returne. to this
school after an abesence of two years in a private school,.
e attended thls schucol for only a sixort time and then he

had difficulty getting along with the ciiildren, This

caused his removal to a private school. On Beker'!s List,

o

Walter stated that it is hera for him to make new Iriends
and that althou:h he is not :»opular it does not worry hin,.
Hike F. and Ted M. sre "hanger-ons" of the inter-:roup
of Kenny, John C., Kitt and John B, Perihiaps they would have
been the tunird cholce of some member of thies —roup. Ted 1s
older than maony members of thwe group, having failled one
crade. Most of his close friends recduested last year and he
gtlll malntains a close relestion with them ocut of sciwol
hours, He is Jewish and was the only person, out of a irou
of elsht Jewlsh ciilldren, to indicate the proulem "Zeing
treated unkindly becsuse of my religion" on the Mooney Check
List, 1le slso marked the problem "Trouble: witihi Sunday
School snd Church". He is wore mature than =zost of the boys
and tne followin: problems from the area Doy-Cirl Relatlons
were checke.l: Datin:, Going out alone with a .irl, HNot
allowed to have dates, Girl Friend, Thinkin: too much about
the opposite sex, and Vonderin:z if I'll ever :et marrled.
These problems &ic not seem to be of interest to tihe other
boys and may explein Ted's isolatlon., Ted indicated his
school problem Ly marxing the followin<: Uettin: low crades

23

in scnool, Afraild o tests, le

j

nz e grede vehind in school,

Don't like to study, snd Hot intereste: in books,
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Bob H. would heve been an isolste had he not been the
second cnolce of Jim, who 1s rather on the fringe of the
group himself, 2ob rated as 8 bvehavior case on Daker's
List. The reader is referred to the chapter on case

histories for e mors complete plcture.
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Chart 2
Sociogram of Best Iriends

Red indicates 18% choice
Blue indlcates 2U& ¢hoice
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Follow-up soclograns arc nabturall)y most useful for
checiking growth and prozress. In order to compare success-
ive soclozrams, eachh new one must be analysed in approxi-
mately the same manner as tue initial one, and the resulting
interpretations should then be cowmpared. The chief velue of
successive socicgrams lles In thelr exphasiz on degree of
stabllity witiiin the structure as a wihiole and on the rela-
tive slowness with which its members alter the eelings
they have for one another.,

The second set of socio;rams, Charts IV, V, ana VI,
were compiled about four months after the initisl ones,

The same questions were asiked and from thesc data the
sociozrams were constructced.

Several notable cnanies appeared. Firﬁt, on Chart IV,
whlch pertainel to the voys, a deflinite trian:le nas )
developnd, Bob H., Jim, =nd boyd form this Inter-sroup. On

TY

the l{irst boys' chart Dob I, was Jim's second chroice, now

he ig }

o]

is first choice., This triangzle is not a cownletoly
isoluted roup, however, as they werc chiosen by twoc other
members of the group end one boy, Dob il,, ciiose s non-menmber
of the trianzle as his second chiolce,

Azain we find a mutusl first cholce in Lalcolm and
Stuart. This time they plicked the sumc Loy gz second
caolce., This boy did not chiwwose elther of them. However,
the wrlter has observed that the three boys spend a zreat
deal of time tozether and have formed an exclusive club,

complete with skunk emblems,
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Unfortunately many ol the same isolstes, Walter, Ted
}I; 3 Bill i;. » &nu u.ti. £e }.’ LY re %

Garrett, who was en isgolste on the {irst soclogranm,

has been acceptec Ly sone members of the zroup, e was
second cholce of one voy on the friendship soclogram
(Chart IV) and was choscen by two people on the one concerningz
"those whom they liked to work with" (Chart VI).
¥ike C,, Warren, and Ted G, are stlll leaders or stars.,
Bruce, who wag the second cholce of Stuart on the first

18t

1»-4

sociogram {Chart IT), wszs an 1solste, Thisg is a csse th
is hard to understand. ¥He seems to be pepular enough and is
an outstandin; athlete. He clioss only Warren In responsge

to all the guestions. In lo“’nn at his liooney Check List,
we {ind that he lists the followlns problems: Bashiful,
Clumsy in manner, delns lazy, Often feel restless in
classes, and Often have headaches, Brucc always develops

a headsche during a bssketball zame., Probably tlhis shows
tnat he is more worried than he sppears. He doesn't secem

to be too shy, but on Daker's Inventory he remarked that in
talking to friends he "Always hopes they will do the talkins".
He also ssys thet he is "A little ashamed of his clothes"

and feels that they never look well., However, observation
proves this to be lalse, Concerning his houe, he csays

hie parents are "always watching” him and that they choose
his friends. He [Izels that e can maire frlends but he

does not like to. Ve find also that his folks are clwosing
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his vocation for nim. Perhaps thesc problems have caused
his lack of popularlty throu:h his own dwolling upon thesl.
Two years ago he was by far the wost popular voy in the
2roup.

On Chart V we {ind an Interesting change. The 1isolsted
triangle, Joan, Marilyn, and Alleen, is no longer present,
Althouszh they again chose each other, they have been
accepted by the rest of the ;roup. Three glrle indicsted
theni as second choice.

Pat T. and Nancy J. were agaln mutual choices, but
their group status underwent a complete chanze. These two
girls were recently elected to the olflices of vice president

-

and president of the ctudent body Perheps jealousy could

explain thelr present unpopularity witi the :roup., This
unpopularity did unot carry over to the soclograum, "Thosze I
like to work with wvest" (Chart VI). Here ther rate as
leaders,

The inter-:roup triangle, Frances, Susan Gey, and Ann T.,
stl1ll exists and they are again populer wilth other members
of the group.

Gay, en lsolate, has chosen different :irls as "The
people I like best" ana as before, they are zroup leaders.
Gay has the hl-hest score on Baker's "Tolling What I Do",
thus indicating fewer provlems than other members of the
zroup. She 1s mertally retardsd and perhaps her problens

are few because of this factor, Perhaps this nmental




retardation could account Tor her non-acceptance by the
groupe.

In direct contrast to Gay, we find Barbera C, She was
an isolate on both socio rsms. Darbera 1s probably the .iost
brilliant student 1in the wiole =roup of forty-nine pupils.
Howevsr, the inventory indicated that she is aware of her
problems., On Baker's Inventory, she Indicated that she
"Worrles because she is not powlar" and that she "Finds it
hard to make friends". Earbara belonzs 1o a winority sroup
and is bothered by the fact that "Wz zpeak English part of
the time" at home., She also states thet hor parents are
decidingz her vocation for her, From the looney Probvlem

11 1

Check List we find some of her problems gre: Wishing
people liked me better, People findinz fault with uze, Overe
welzsht, and Not allowed to run around with the kides I liko.
From these one can draw conclasioné as to why she iz not
accepted by the zroup.

Trom these socicrrame it is clear to sce that their
sigznificance lies in its corzprehersive revelation ol the

zro . p structure and ites c¢lecr dlrectlon toward the next

stens for study or investigation.
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Chart 5
Sociogram f est Frieunds

Red indicates 18%  ehcilce
Blue indicates 20¢ choice
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Chart 6
Sociozran of "Those thoy like to work with best"

Red indicates 15Y choice
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Chapter V

Case Illstory

The Case of Iob ilale Grade Elzht
This case study i¢ presentel to si:ow how the three
instruments, Soclograms, Daxers! Telling wWhat I Do, and
liooney's Problem Checit List, can be used to find the
specific problems and problem srea of an individual,

Home and Fawmlly Background: Bob lives with hls mother,

sister, and brother-in-law., The uother hasg no {unde of her
own end earns Bob's and her livelihood by caring for her
daughter's cnild, Dot Bob's sister and brother-in-law
work; the brother in a seaw ulll, and the sister as a clerk
in a candy store,

Bob's father died when Zobd was tinrce years old. He
vas a minlster {or the Christiaen Church. The father's
schoolin: was limlted in that he never finished high school.

B3ou's mother finished elementary sciwol. Therefore,
not havin: been trsinel for anythin: slse, she vorked in a

y

box factory in order to support the fa:rily ol {lve zirls

Y

anc three Coys after her husband's deoctii, Dol is the young-

£
w

est member of ithe family.
After the two older boys had zZrown and moved Lo Cali-
fornla, Iob and l:iis sother jolned theun. Again ehe worked

in & factory. A year later they woved here.
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Previcus Sci:ool Lxperience and Present School Record:

Bob attended the sarie sciiool in Illinois for the first six
grades., He fallod two grades because o7 111 health, He
attended the seventh srade in Califorunia where he was
enrolled in three dirfferent schocls, %e have no record of
his scnolastic acihlevement in these schools.

Bob states that he likes arithmetic best, and thet he
finds readin: quite easy. His teacher says that Zob does
not like to work in a sroup. Therefore, he sits by hiimself
in the far corner of the room and works by himself. The
teacher noted also that he spends & orest desl of time
daydreaming,

He never enters into a general discussion nor contri-
butes to the class, The only ressons: he ever makes is,
"I don't know anythins about this."

Bob says that he likes this schiool better than any of
the others;

Test Hecord:

Intelligence Tests
Otis I. Q. 90 C. A, 15-11 Me Ao 13-1
Pintner I. Q. 96 tled. Score 171 Mo Ao 15-1
Achiievement Tests

- Metropolitan Achievement Test

Average Readinz . . . . 6.9  Spelling . + o o . . . . 3.5
Averaze Arithmetic . . 9.6 Average Ac.lievement . , 3,0

En\fli Sh e e ¢ o o o o 6.5
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Heglth Record: DBob is a tall, slender boy, more

maturely developed trnan hi: averase classmate. He is neat
in appearance snd dresses aovoul as we'l as the rest of his
class,

He is supposéd to have a heart condition ceused by
scarlet fever. However, a recent physlical examination
reveales that this was no lon:;sr true., The doctor says,
however, that there is possibly a glandular condition.

Bobt's teetnn are In very poor condition and the nurse
hes referred him to the sciwool clinie, His wmeother would not
co-operate and did not seem interested In havin: the work
done,

Soclal and Umotional Status: The findin: on the soclo-

gram explains his social situation quite thorou:iily. Dob
feels that he cannot partielpate in many of tihe c¢lass
activities because he does not have the proper cloties, or
because of his health, Probavly the monetary situation
keeps him from being completely accepted by the grouv.

Bob 1is new this year, so very little ic known about
his emotional adjustment,

Goals, Purposes, Interests: Bob has stateli that he

does not know what he wants to Jdo when he srows up. le says
that he has thount abcut it a lot and there does not scem

to be anytixing that he 1

w

capable of dJdoin:s, Iie frels that
he will be unable to "o to colleze and that he is uwot s.art

enoush, anyway.
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Bob hag a paper route and earns hls own spending money
In thls way. He has no outside interests and says that the
only thing he does is go to the movies., His healtl: cone

dition 1s a hindrance, he cays, and keeps him i'rom playing

‘basketball, skiing, and other sports liue the other boys,

He stated that he wlished he could partake in the school
sports,

Findings from the soclogram: On the first soclio .ran

Bob was picked as second cholice by one boy. This boy was
his first choice., Perhaps this situastion was due to the
fact that he Lad only been in school & few weeks.

On the cecond sociosram he became a part of a triangle,
e and Boyid, who had mutual first cholces, have developed .
quite & frilendship. HNelther is well accepted by the grespe.
Both are very tall for their sges. In Loth casss the father
is dead. The third member of the triangle 1s an adopted
chilld and he also 1s not accepted by the group.

After discussion with Zob it was found thsat he really
would prefer the boy he indiceted as with whome he liked
to work with best as a best friend., However, this boy does
not accept him,

Mooney Problem Check List Findings: PBob did not nark

many problems on the check list. The writer believes t..ls
was because he was new to the school and dicd not quite

understand now 1t wes to be used,
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The problems marked are rather si:nificant, In the
area, Healtn and Physical Development, he merked the foliowe
ing probvlems: Don't set encu.h sleep, Not strong and healthy
as I should be, and Don't like some of the foods I eat. In
the aresa, School, he was concerned with: Beins a srade
behind in School, Don't like to study, and Not interested in
books. Under the area, Mlscellaneous, we find the problem,
"Having no regular allowance".

Findinus frou Baker's Telling What I Do: Bob had the

lowest score on Baker's "Tellinz What I Do", thus indi-
cating that he had more problems than any member of the
group. The followin: information tells us what Le feels his
problems are,

In the "Health" area lhie statei that he had only falr
health and that he could do no hard play because of uis
healthi,

In the area"Sleeping-Eating“, he polnted out that lLis
bed was & cot or couch snd that he was often short of sleep,.
Also ne stated that he had to be careful about the food he
eats,

Under "Self-care", he stated that his face and hands
were usually dirty, that he worried becasuse his hair never
looked nice, and that he was often shurt of sleep; also,
that he had trouble with his teeth ac:ing and they need fixg.

In "Habits" he remarked that he worried because he ls

often dizzy.
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Under "Worries" we Tind that he 1s aware that he day-
dresms most cf the time, and also that he worriee about it.
He feels that he cannot maxe up his mind quickly enough and
it bothers him when he is laughed at,

de admits in the area "i#ears" that he 1s usually scared
when he recites, and tiat when he is in & hih place he is
nore scared than he will adnit,

Under the area "Anger", Dob sald that he 1s very angry
with himself when he bresaks his things, and that he always
hurts ri-ht back when someone hurts hinm,.

The ercas "Pity" and "Goodmixer" 2zive the information
that he always fesls sorry for himself when he is hurt and
that hie 1s always shy in a cwowd,

Agein the matter of dress comes up under the area
"Inferior-Superior"” in that he feels ashamed of the way he
dresses most of the time. Here he alsc reveals that he is
quite ashamed of his school marks, and that he worrles
because he does not male the school teaus.

Some of his home problems are revealed 1n the aresg
"Home Atmosphere". He ssid that they never have any partles,
that they have few magazines or books, and that his fauily
has almost no friehds.

In "lome Attitudes" he feels that nls parents sre too
easy about making him help at home. e says that the othérs
think he is thie favorite child, and yet his parents are

always watching him,



Bob does not feel that he is at all grown up and that
he does not have nesarly as much liverty as nis friends.
Tiis and the fact that they arrue all the time at home are
"o

pointed out in the area "Growini-up".

1" "

From the area "llorals he states that he gives to
charity only when he is forced to, and that he might take
more things except for the fear of rcettinz causht., e
remarks that he does the wronz thing if 1t 1s easier, and
that he has a poor resputation vhere the truth is concerned.

In the area "Friends", Zob saild that it 1s very hard
for him to make new friends.

e

Prou the area "liobbles" we find that he has o hobbies

' he stetes that notliing appeals

and in the area "Vocstions'
to him as a vocation., He also says that he zets no help in
trying to make a decision,

These tests afe particulesrly revealing when used

g

individually and shiould help the teacher to know and under-

stand the child's nceds and problems,

Conclusions: The deep-rooted psychiolo=:ical problems

of this boy stem primarily from the home, therefors, some
link must be established between the school and the home if
the school 1s to be of eny assistance to him in resolving
his psycinclozical confitcts,

Bob lacks a feelin> of :roup sccurlty botl: of a socicl

and a financial nature. Althouzh he has been accepted by

two boys, they do not seem to be the type to offer hin



positive friendship. He does not have & place within the
larger group.

His 111 heslth, wonich gpparertly 1s now largely
imaginary, concerns him morebthan it should any adolsscent
It seems to have becoms a crutch to give 'as an excuse

»

both to himself and others for his Failure to become accept-

boy.

ed,

Recormendations:

1. The school should contact some mele adult, elther

in the community or
to sct as a sponsor
2. Thls adult,

after-sciiool job in

from some church, and arranzge for him
for Bob.
or the school, siould try to arranfu an

the commmunity for DBob. There is a

drugstore and a grocery store that might be avle to use nium.
The job shiould be something he 1s capable of handling, end
also must be one which the other children will respect,
This should zive him a fesling of financial security and
perhaps a rise 1In status amwong the group.

3, From the results of thils study the sczool nurse ls
renewing her efforts to get Bob's teeth fixed and has
arranged for a more complete physicsal exsmination,

}. Zob has now been made = tember of the Service Club,

a school organization., IHis dubles si.ould give hin s chance

to be included in more of the groun's activities.
5. The liomercom tescher should find out what Dob moans

by "daydreaning"”. i'rom tiis informati .n the teacher ml; it




find something that 1interests the boy., Also talkinyg about

1t might clear up some of the boy's provlems,.

o~

£

O, Perhaps by talkin:z to some of the class leacers,

ey can be induced b elp hin ome more acceptable t
they be induced to help hin beco r cceptabls to
the group.
7. The homeroom teacher siould try to draw Bob into the
&
group and not allow him to sit and work by himself,
8. The coach should find soms part for him in sports or

some games In which he might be able to excell, and thus

help him overcome the feelingz of "111 health".



CHAPTER VI

Conclusions and Recommendations

The purpose of this study waes te find the socisl
ad justment arsas common to students of the eilzhth-grade
level, both &s & group and as individuals. The looney
Problem Check List, Junior High Form, and DBaker's "Telling
What I Do" were used to find areas of socisl problems and
to note whether the two tests revealed similar or different
areas., The soclogram was used to find the individual's
social status and to ascertain if tuis affected the common
problem aresas,

Group attitude and rapport were exceptional and no
antagonism or uncooperativeness was evident. For the most
part the puplils were extremely interested in these tests
and were sincere and honest with their answers.

Conclusions arrived at were as follows:

1. The Hooney Problem Check List was given [irst and
althou:hh the children seemed to be mar<ing all the problems
affecting them the Baker's List revealed a higher number of
problems., The lHooney List asks the children to mark only
the problems which bothered ther the nost, witile Baker's
required an answer to every problem, and this seems to
explain the difference in the number of problems marked,

2. Zoth 1lists heve revealed that the greatest need for

ad justment was In the area of adjustment to school. On the



Hooney List it was found thst the pupils had an aversage

of more than four vroblems esciis, These problems were ol
this nature: Afraid of test:, Gettlng low grades in school,
Don't like to study, Trouble with arithmetic, and Viorried
about gredes, On the Baker Inventory, tiiere were three
problems in the school zrea that bothered voth the boys and
girls, They were: About talking and whispering in class,
About my school marks, and About when I recite,

3. The area, People in Genersl, and Self-Centered
Concerns were a close second and third on the liooney test,
eachh having an average of two snd one-half problems., Home
Attitudes, was the second problom ares on the Daker
Inventory. lowever, 1t revealed only one problem, "About
getting slong with my ovrothers and sisters", of concern to
them.

u. The tonird larzest problex area on the Baker List
was "Hobbies and Vocations", This was due to their lerge
number of responses to the problem on why they liked rovies.
They gave the unfavorable resncnse that they attended novics
"only for a good time",

S« The individual problem which was marked highest on
both tests vac in the school area. On the liooney test,
Afraild of Tests, ranied hith above the rest with =n average
of forty per cent. On the Baker List Avout talking and whis-
pering in clase, recelved an averasge of slxty-two per cent
on the most unfavorable responsgs and an average of twsnty-

two per cent on the seconé most unfavorable responce.
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6. There was a difference between the sexes as to the
individual problems marked., llowever, on the Hooney, the
problems marked the most were in the same area, school, The
boys rated, Don't like to study, highest with an aversge of
forty per cent, and Afraic of tests with an average of
thirty-three per cent. The girls rated, Afraid of tests,
highest with an aversze of forty-six per cent.

7. On the Bawer's Inventory, there was no variation

‘ between 'tihhe sexes as to their maln problem. ZRoth ranked
"About-talking and whispering.in class" highest. FPForiy-

seven per cent of the boys and seventy-five per cent of the

|
\
|
girls merled the unfavorable response to this problem.
8. The boys and girls showed a slgnificant difference
on the liooney test 1n their choice of problems in areas
other than school., The following problems were chosen.
The girls clhiecked:

1. Wishing peopls liked me better,

2. Sisters.

3. Disgliking ecertsin pecple,

4. Being jealous.

5. Can't make up my mind about things.

The boys checked:

1., Having trouble with my teeth., 3. Having e poor posture,

3

2. Tryin: to stop a bad havit. e Studying is hard for me.
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The glirls' problems seein to be of a nore psyctological
and pergonal neture, while the boys are troubled by more
physlical and material thin:s,

On the Paker Inventory, several different problems
were shown by the boys and the zirls.

The boys gave unfavorable responses to:

1. About having dates.
2. When I see o0ld people.
3. About my sciiool wmarks,

The girle gave unfavorable response to:

1. About deelding what work I will do.
2. About hunting,

9. Both the liooney Problem Check List and Daker's
"Telling What I Do" are good instruments for revealing gen-
eral problem areas for group counseling., MHowever, the writer
feels that meny of the responses on the Baker Inventory are
misleading. ﬁany of the responses which Baker considers
unfavoravle sre strictly a matter of opinion. On the
question, About Father (or stepfather) working, he has the
following five responses to choose from: A. He would like
to work, but is not able., DB. le worics most of the tine.

C. He always has a steady job., D. He works aboubt half of
the time. ¥. He has been out of work a long time. There is
no response that can be marked if the cnild's father is dead.
This created some confusion as the cii’ldren had been asied

to answer every gquestion,
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10, The queétion, About getting along with my brothers

and sisters, also created some confusion. Liost of the
children marked the response, "We arpus wnd figut some-
times", This answer is considered unfavorable by Baler, but
scemed to the writer to be a normal response. It is an
unusual househcld that does not have some rivalry and
dissent whlch leads to at least s few quarrels or arguments,
1l. Beker considers it unfavorable to mark the response
"lystery and adventure" in answer to both questions, About
what I like to read, and About listenin: to the radic., The
writer lfeels that most children do prefer mystery and
adventure at this particular age, and that it is not

"

1 have

o~

necessarily unfavorable., It i= a guestion that shoul
more detall to reveal exactly what the ciild mesant 0y
nystery and adventure. The child and the autior could be
thinkking of different things entirely.

12, On the question, About hunting, Daiker conslders it
unfavorable for girle to say, "I woull like 1t very mucih',
There is more or less an overlapping of interest at a1l
azes, and the fundamentel drives are much tine seme for both
sexeg, but Corms of sexpression are somewhat different,
partly at least because of envirommental pressure, Theree-
fore, why should not a gzirl respond spontaneoucly tiat she
would like to go huntinz, and why should it be considared
unfavorable? The pespers often picture women on hunting

trips or with pictures of the mame they hove killed. Perhaps
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most of us are now less inclined to think of hunting as a
sport for men and boys only.

13, Althou:h the writer feels that both the [looney
Problem Check List and Raker's "Telling what I Do" are good
instruments for :roup counsclin: or discusslons sie believes
that the Daker's should have a close follow-up to 7ind just
how the children interpreted the questions. liany times the
answer could be misleadinz as shown 1n the previous pare-
graphs,

.. Beker statss that sowme critlcs conclude, witliout
actual experience, that pupils will not answer lLionestly, or
would give only the ideal answers, He does not belleve
this 1s so and gives three reasons wiy. !He feels tnat the
Instructions are worded in suci: a wmanner toaszt the pupll is
not certain just how much the interviewer knows abuut uilm
already, or which items he i1s 1likily to know, Ile believes
that there is 2 large sumount of inherent hionesty in the
great majority of people end thet 1t tends to be practiced
when people see: to be genuinely interested in helping to
'bring about a vetter understanding, e thinks thet the ltexs
are wordec in such definite and personal ways that the pupils
find'it difficult to avold ziving the aporopriaste answer
for them,

15. Daker has preperel remedinl suggestione for escn
of the twenty~four toplcs., Iach set of sugzestions make a

direct spproaci to the toplc which it discusses, Tiere is
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usually a sliple statesent that imorovement siould be
atteupted and that this change must often be made witicut
the direct help of any other person but upon tue pupils!

ovn responsibility. The sutor suszeevs that tihese sieetbs

be :iven to the child as a follow-up after a disc.ssion of
his problems,

16. Baker also suszests that the azterial could be
used by the teacher as a guide to help direct Lroup
discussions.

17. Prom the results of this study tne writer feels
thet liooney's Problesn Checit List is the better in finding
the comron problem sreas, It limits the problew areas to
seven instead of twenty-four as in the Daker Inventory,
This should veruit the teacher to cover the material better
in units or discussion groups.

13. Baker's "Telling -What I Do" seems to be better fop
Interpreting the individuel's problems or in diasnosin: and
tracing tie problems of a small Zroup.

19, Doth tects can be used together to glve uiore
reliability to the comrion problem areas, but they are not
necessarily interchangeable,

20, The methods used in #lving the tests are not
completely objective and therefore, (1) a great deal of
Judgment needs to be used in handling the results; and
(2) a lerss number of techniques are necesgsary to get an

accurate picture,



21, There 1s an appsasrent need for booh group and
individual counseling in tie upper grades of our sciools.
However, since there is no counselin: as such, at this level
these tests could be used as e basts for a unit., Thus the
curriculwa could serve in heluing the children meke better
ad justments to thelr problems. All teachers are not
counselors, but each teacher siould feel snd accept the
responsibility of heloing studerts meke a bLether adjustment
to their sltuation., liost teschers could do this by woriing
cut unites from the problems indicated by these testcs,
Merely givins the tests could give the teacher a bLetter
understanding c¢f her chlldren and thus she could Zeln» tnem
In overcoxming such problems as: Afraid of tests, Talking
too much in class, snd Afraid to recite,

22, Soclograms reveal the child's social status within
the sroup., Prom these tests and the soclograme it was
found that thne children had many problems in comion regard-
less of their position within the sroup,., Doth cnildren
who were 1solates end those who were lesders had the sane
problem, Afrald of tests, in the school area. The child's
plece 1In the group did not seem to influence his type of
problem as muchi as the number. The isolates, with a few
exceptions, had the largest number of problems,

23. There are limitations in empnloyins the techniques
of soclometry which the teacher should be aware of., The

regponses are only as velid as the derree of rapport between
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the children ani the teacner. If there ig resistence to

making responses or sizning nawes then the soclozre. is not
worth the paper on wiich it is made. Group structures are
fluld and thus charting just measures ons period of tilume and
cannot be expected to ve oermanent., It should be remembered
that the way the meterial 1s gathere? tends to Corce answers
Above all it must be recoznized that the sociogram werely
points to opportunities for further stud; and does not

give final answers.

2li. The sociosram helps the teacher {ind the sroup

1solates snd provides her with an opportunity to help a
child with his socisl adjustment. This sihould be an
exceptlionally good instrument for the classrcom teacher. It

hould help tihe teacher develop a zreater understanding of
group ovehavior, so that she msy operate :nore wisely in zroup

menagement and curriculum development.,

Recommendations. The followiny sre the recommendatlions
arrlved at as an outzrowth ol thile study:

1. The Hooney Problew Check List and Zaker's "Telling
Whet I Do" are boti: good instruments to orinz out the commoh
problem areas of a zr.oup snd to serve &s & bas.. for
Individual counsellin. ., Iowever, the Baker Inventory shiould
have a close follow-up to determine how the ci:i1ldren inter-
creted the questions, Used separately, the liooney test
appears to be more uselul in pointing up the individual

problems., Therefore, teachers should receive In-service




training in using thess instruments., Also prospective
teechers should recelve traininz in thelr use in tusir
teacher training,

2., Becsuse sociometrics provide a ;oo0d instrument to
help tThe teacher better understand the children as a group
and also as individuals, teachers should know tow to use
them, They should gid her in utilizin: the co-curriculum
to better meet the nesds of the individusals.

3. Since the methods used 1n sivins the tests are not
conpletely objective there should be, (1) a zreat desl of
judgment used in handling the results, and {(2) a large
number of technigues are necessary to zel an accurate
picture. Individuals shoculd have eample opportunity to
develop the necessary tecimiques,

L. Decause the urestest need for assistsnce was 1n the
ereas of Adjustment to School, People in Ceneral, Self-
Centered Concerns, fome Attitudes, end Hobbies and Vocatlons
the school shculd attacic these problems throuch :rroup
discussions or through units of work based on these areas.
The curriculun should ba used to help the chilldren make a
better social adjustment to their prcblems.

S« There is a -reat need for zuldance services at the
elzhth grade level, This was demonstrated by the results
of the tests used in this study. A child's cepacities for
social growth-~his abllity to live witi: his fellows to the

fullest--is g8 natural and as educable as hise other basic
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capacities Tor mentel and phyclical growth., Lhe capacity
for sociasl growti must be cengidersd an essential concern
for the scrool curriculum,

6. Further studies should be carrled on using the

threc instruments, iooney Problem Check List (Junior High

Form), Baker's "Tellin: What I Do", and Sociometrics.,
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