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The major purpose of this study was to test the

N

effectiveness of the design of Croup Discussion Processes,

a combination laboratory/classroom nrozram offered

e

throuzh the Department of Speech Communication at Orogon
State University in attaining its stated zoals.
The stated zoals of this ciass appear to contain a

alance bhetween LHLI‘LLDGF‘:’O‘”R__L understandi n3 and Sroun

o

processes involved with zeneral overall interpersonal

.

competence.
The followinz null hypotheses were tested.
1. There will be no sisnificant increase in

self actualization 10VC¢ of students after
participation in this class.

K,
.
.

There will he no sizrificant increasc in
interpersonal commatihility of student
after participation in this class.



The experimental sample (N=121) consisted of
participants in the Spring 1974, Summer 1974, Iall
1974, and Winter 1975 classes.

The Iuner Directed (1) scale of the Personal
Orientation Inventory (P01) was utilized in testing
Hypothesis 1. Hypothesis 2 was tested through use of
the Interchanze Compatibility indexes for the three
variables of Inclusion, Control, and Affection from
the fundamental Interpersonal Relations Orientation--
Behavior (1"1R0-B) in relation to the 19 small croups
in the four classes in the experimental sample.

One way analysis of covariance with pre test and
class as covariates was the method of statistical
analysis used in testing both hypotheses. The .05
level of sisznificance was selected as the acceptable
level of statistical significance.

llypothesis 1 was rejected. 7The I' value of 22.14,
siznificant at the .0l level of significance, led to
the conclusion that, on the basis of the data collected,
there was sicnificant growth toward self actualization
by subjects comprising the experimental sample.

llypothesis 2 was accepted. I values for the thrce
["1R0-B variables of Inclusion, Control, and Affection

were 2.44, .03, and .68 respectively. None of these



values reached sicnificance at the .05 level of
significance. It was therefore concluded that, on
the basis of the data collected, there was not
siegnificant change toward grecater compatibility in
the 19 small ¢roups in the experimental sample.
These findings appeared to suggest that either
there was more attention given to individual,
intrapersonal variables than to interpersonal, smroup
variables in the actual implementation of the class,
or that the participmants attached morc emphasis on
the individual, intrapersonal variables.
Recommendations for further study included the
following:
1. There he a study of the interaction
in the small groups to determince
the derree of emphasis of individual
and group variables.
2. There be a study of the large group
structured exercises and thecory
presentations to establish the

measure to which they carry out the
stated roals of the class.
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AN INVESTIGATION OF THE EURPECT
OI" A COLLEGE GROUP LARORATORY EXPERTENCE ON
MEASURED LEVELS OF SFLF ACTUALIZATION
AND INTERPERSONAL COMPATIBILITY
CHAPTER 1
INTRODUCTION

Since its inception in the summers of 1946 and
1917, what might be termed the human relations-encounter
group movement has had a variced and colorful history
punctuated by almost constant controversy. Since 1970
growth of the movement has slowed considerably. Skeptics
both within and outside the field have forced a drastic
rc—-cvaluation that is now taking place. Articulate
writers have promoted a more gzeneral awarcness that the
development of theory has bcen very siow in comparison
to the proliferation of various techniques that are used.
Incrcasing attention to the validation of various
practices through cxperimental studics has led to the
development of a small but growing body of theory. There
is a continuing nced for evaluation of the wide range
of combination laboratory/classroom programs that cxist
today.

In a ficld with many varyinz opinions there is
general azrecment that the human relations-encounter

sroup movement started at State Teachers Colleze in New



Britain, Conneccticut during the summer of 1946, Onc

of the sponsors, Rescarch Center for Group Dynamics,
had Kurt Lewin as its principal rescarcher. Well known
principles of gsroup dynamics were applicd to a design
in which groups of businessmen, tcachers, and social
workers focuscd on the analysis of back-home problems
brought in by the group participants. During cvening
meetings originally intended as planning mecetings,
emphasis changed from back-home problecms to attempts

to analyzc and interprect bcehavioral cvents in the oroups
themselves.

A similar workshop was organized the lollowing
summer in Bethel, Mainc. TIlowever, Kurt Lewin died in
carly 1947 and therc was a change in cmphasis as a
result of discoveries during the cvening mcetings of
the previous summer. Focus turnced from back-home probhlems
to immediate cvents in the groups. 1In subscquent summers
and under the full time auspices of the National
Training Laboratory, emphasis turned morc completely
from group dynamics to the individual in the group.

Originally therc was no thought of dropping there-
and-then oricentations, but when groups became deeply
involved in sccking to understand their immediate

cxpericnces, outside material was resisted and rescented



as an intrusion. ¥ith the introduction of clinically
oriented staff members representing both I'reudian and
Rogerian views, focus in the groups turned even more to
interpersonal events occuring between group members and
between group members and leaders. Theories of group
dynamics could not justifiably be applied to this new
orientation, and the controversy and confusion about
applicable theory began.

The history of the human relations-encounter group
movement has been described by Benne (1964), Knowles
(1967), and Gibb (1971) but a completec chronicle from
1946 to the present would be impossible because of the
tremendous growth of the movement and the extremec
variation in technique and cmphasis.

Gibb (1971) wrote in relation to the c«rowth and
rapid changes in the field:

"Invention of new technology and widespread

experimentation lead to increasingly creater

differences in practice, ecven among =roup

leaders who use identical terms to describe

the method used. Complicatinzg the picture

is the fact that space limitations in the

literature force such sketchy descriptions

of group events that it is impossible to

determine with precision what actually

happened in a given training session. Such

great diversity and rapid change will probably,

in time, bave cnduring and felicitous effects

upon the field, but bring obvious complications

to the appraisal of the effccts of such
traininge.”



Carl Rogers (1970) has stated that the human
relations—-encounter group movement is the most
important social movement of our time. Whether or
not this is an over statement still remains to be seen.
There 1s no denying that this movement has had an
impact on our society. Some question the degree to
which this impact has been positive.

In 1970, encounter groups and human relations
laboratories were being conducted on university campuses,
in various industrial settings, at numecrous community
mental health centers and in many churches in this
and other countries. The variety of these experiences
seemed to be ever increasing. Klein (1972) notes, in
the United States alone, there were some 108 personal
growth centers devoted specifically to promoting
varieties of encounter group expericnceces.

Since 1970 growth of the movement has slowed
considerably. The public has bhecome more skeptical.
Articulate writers, both within and outside the ficld,
have either expressed serious concern or found the more
sensational aspects of the movement casy marks for
sometimes cqually sensational attacks on the whole fiecld.
Even as early as 1962 VWeschler, Massarick and Tannenbaum

warned:



"Phis is no business for well-meanings amatcurs.
We cannot approve of dillettantes who use
training to play with people's psyches. It
should not be necessary to stress that
sensitivity training, in its current form,
requires practitioners with a high professional
and clinical competence, a dedication of purpose,
a menuine interest in well-beins of people, a
constant committment toward experimentation and
evaluation, and an appreciation of the potential
risks inherent in this type of activity."

Birnbaum (1969) writes:

"Mow the most serious threat to sensitivity
training comes first from its enthusiastic
but frequently unsophisticated supporters

and second from newly hatched trainers, long
on enthusiasm or ecentrepeneural expertise, but
short on professional experience, research,
and nmeasurcnent of results, if any."

Schuster (1970) states:

"Training in industry has reached a stalemate.
It is Dbarren of new missions and ideas."

Koch (1972):

"It (the encounter pgzroup) provides, in effect,
a convenient psychic whore house for the
purchase of well advertised, existential
roodies; authenticity, freedom, wholcness,
flexibility, community, love, joy. One

enters with the hope of such liberating
consummation but inevitably settles for psychic
stripteasec."

Back (1972):

"...and hardly anybody worries about the lack

of research results. The feclin~ that something
important is accomplished and that joy and
involvement are gencrated is sufficient for
devoteces of the techniques."

Back (1972) continues in attacking both the lack of under-
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lying theory and what he sces as the flasrant misusc of
the thecory that docs cxist.
Maliver (1973):

"Groups arc not magical. Jn fact, the laws of
croup dynamics can casily he nnderstood by
anybhody willing to devole the necessary time
and study. Pcople in a group for the first
time, or who have bhad a very limited cxperience
in groups, often leave with what has bcen
called the declusion of uniqueness. 'What
happened in my sroup was so warm, so unusual,
so exciting.' This is a delusion; moving
from sroup to group, you find the same kinds
of revelations and emotional interchanges;

the same kinds of fears, intimacies, and

human contact. They arc a part of what is
called by professionals 'group nrocess', and
in fact they can very nuch be plaunned,
stimulatecd or suppresscd, focused or allowed
to occur at random."

Lomranze, Lakin, and Schiffman (19773) cxpressed concern
that the field bas now bhccome merely a fragmented scrics
of procecsses, some of which arc mutually antasonistic.
They point out the dichotomy between the largely cognitive
approach of the group dynamics variant and the variant
that cmphasizes intense emotional cexpericences and
believes that any cognitive considerations detract from
the intensce expericnces and arc therefore to be avoided.
There is now a morc menceral recalization that what
was once considered a helpful, exciting, single movement
perhaps never had a sinzle purpose. An cxamination of

zoals revecals a spectrum that ranges from organizational



cflfectiveness to body awarcness. The development of
theory has lagsed far behind practice, but the concern

and caution about dcvclopment of thceory

and measurcnment
of outcomes that has long been cxpressced by scrious
theorcticians and practitioners within the ficld is
now more rcadily being listcned to.

There have also been recent cfforts at definition
and clarification of the human rclations-cncounter group
movement. Lomranz, Lakin, and Schiflfman (19773),

postulated a typology consisting of thrce primary

variants of training ~2roups. Gibb (1971) madc ninc
classifications and cited rescarch for cach. DMore recently,
Reddy (1975) states:

"We arc heyond the carly claims of bhoth 'curc-
all' and 'condemnation', and tcchunically we
have advanced bheyond the 2rossly measured
outcome studics. Despite the carly claims

of somec practitioners that a messianic
movement was at hand and despitc the calls

of critics that scnsitivity training and
cncounter groups would destroy the integrity
of man, therc arc now considerable data that
some participants learn from thecir expericnces
in groups."”

Reddy continues iﬁ stressing that the major emphasis of
rescarch cfforts in the ficld are now focuscd on intra-
croup dynamics and trainer/member relations. e expresses
the opinion that outcomes of so many studies have rarcly
proved very uscful in that they do not spocify who lcarns

under what conditions.
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liec refers to current ma,jjor rescarch cmphases which
arc attempting to clafify this very important point. Ilie
zives as examples, Lieberman, Yalom and Miles (1973),
Bolman (1971), and Lundgren (1971, 1974a, 1974b) who are
especially interested in the role of the trainer; Jacobs,
Jacobs, Gatz, and Schaible (1973), Jacobs, Jacobs, I‘eldman,
and Cavior (1973), who explored the effects of feedback;
Cooper and Bowles (1973), who studied self-disclosure and
physical contact; Gibbard and lartman (1973), the rclation-
ship patterns in leaderless groups; Peters (1973),
identification and modeling; D'Augelli (1973), llarrison
(1965), Cooper (1969), Smith (1974), and Reddy (1972),
the impact of group composition. Reddy states that all of
these dimensions have been found to contribute to positive

and ncgative change in sensitivity trainings.

Laboratory/Classroom Programs

There arc some theorist-practitioncrs in the field
who have concentrated on the design and implementation of
combination laboratory/classroom programs integrating
componcnts that have had some experimental validation.
These combination laboratory/classroom programs usually
include thecory lecturces and demonstrations, both small and

large group structured exercises, self awarcness and
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encounter expericnces in small groups, and opportunitics
to link thesc affective experiences to a cognitive base.
Although the laboratory/classroom desizns developed
external to the National Training Laboratory, many of
the early rescarch c¢fforts of NTL werec incorporatcd

into them. Stock (1964) presents a surveyv of rescarch
done under the auspices of the National Training
Laboratory. 1In conclusion she statcs:

"All of the following have been shown to be
influenced by laboratory training: various
perceptions of the self, affective bechavior,
congruity between self-perception and ideal
self, self-insight, sensitivity to the
feelings or behavior of others, role
flexibility, sensitivity to group decisions,
diagnostic abhility, behavioral skills,
utilization of laboratory techniques, seclf-
confidence, and approach to diagnosing
orcanization problems. And this is only a
partial list."

Speech 323

Speech 323: Group Discussion Processes 1is a
contemporary cxample of a combination laboratory/
classroom design. 1t was developed by John VW. Keltner
and is offered as a five quarter hour credit class
throu=h the Department of Specch Communication at
Orcrgon State University. The class consists of

approximately 55 contact hours of variecd activities
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including larpe froup structured cxercises, selfl
awvarencss and encounter expcriences within a small group,
special theory lectures and demonstration, non verbal
experiences and a thorough analysis of the small zroup
expericence by each participant. Special rcading from
an extensive refercnce list of books and ,journal articles
is also required.

The stated =zeneral soals of Spcech 323 include:
"...developing awareness of, sensitivity to

and skill in dealing with the intra and inter-
personal social and procedural factors at work
in groups...lmplicit in these goals is an

examination of one's inner self and the
cncounter of this self with others.”

Specech 323 has been offercd in its present form since
1964. By the spring of 1974 approximately 1000 students
had completcd the class requircments. Continued
high enrollment is anticipated. Spcech 323 is not a

required class in any depree program, and is not a

prerequisite of any other class.

Need i'or the Study

To the writer, the primary need for this study 1is
that the effcctivencss of the design ol Spcech 323 in
attaining its statcd soals has not been mcasured.
[further, althoush many similar laboratory/classroom

programs are known to cxist, a thorouzh investization of
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the literature has revealcd no evidence of any cvaluatory
studics.

In addition to the importance of laboratory/
classroom progsrams as cntitics within themselves, it
must be emphasized that theyv arc often used as vehicles
for testing various theories pertinent to the field and
therefore carry an added interest and importance. eddy
(1972), Cooper (1969), Mase (1971), Jernigan (1974),
Flaherty (1974), and Eiben and Clack (1973) all used
laboratory/classroom programs in their research.

In a research ficld still largely in its infancy,
the need for overall evaluation of combination laboratory/
classroom expericnces is seen as being at least cequal
in importance to the continuing nced for study of the
separate components that arc used in their desipgn.

[ Y d

Goals of Spcech 323 in Relation to IRV Thecory and the
Theory of Sclf Actualization

As statced in the syllabus for Spcech 323, the core
of the class 1is the small sroups and the interpersonal
communication processes that are carriecd on within them.
The stated goals of the class also refer to group
cohesion, group decision making, and group problem solving.
Success in these arcas usually results in greater

compatibility as the life of the small groups cvolves
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and cffcctive communication skills are learncd and
implemented.

After consideration of these factors, the
I'undamental Interpersonal Relations Orientation--
Behavior (FF1R0-B) of Schutz (19538) was selected as one
of the measuring instruments.for this study. IIRO-B
not only claims to measurc certain intcrpersonal nceds,
but also interpersonal compatibility of dyads or groups.
["IRO theory is discussed in Chapter 1i. The ["1R0-B
is described in the Definition of Terms section of
Chapter I. |

The goals of Speech 323 also mention that any
consideration of modes of interpersonal communication
cannot he undertaken isolated from self examingtion and
the cencounter of the self with other members of the
group. Growth toward self actualization is implicit in
increased intrapersonal awarcness, successful self
examination and successful encounter of the self with
others in the small‘group settinz. Self actualization
as the result of gsroup training processes is also
mentioned in the stated =oals of Speech 323.

The theory of sclf actualization as defined by
Maslow (1962) and Shostrom (1963) is discusscd in
Chapter II. The Personal Orientation Inventory (PO1)

as developed by Shostrom (1966) is the only instrument
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that claims to mecasure self actualization. 1t was,
therefore, selected as the other measuring instrument
in this study and is described in the Definition of

Terms scction of Chapter 1.

Statenment of the Problem

It is the problem of this study to scek answers to
the following questions:

oy

1. Does participation in Spcech 323 result in
movcenent toward self actualization?

2. Does participation in Speech 323 result in
increased interpersonal compatibility?

This study is seen as the first step in the
consideration of the cffcctiveness ol the overall desizn
of Speech 323 in attaining its stated noals. Once the
degrec of overall effectiveness has been established,

it is anticipated that future studies will f{ocus on the

manipulation of variables within the design.



DEFINTTION OF TELMS

GRCUP DYNAMTCS: The study of the lormation, function

and chanses in structurc of =roups of people.,
Poctrs s vsually on the bebavior of individuals
only as it affccts the zroup. Self awarcness is
rccornized only as a by-product and is not
cmphasized.

SENSTTIVITY TRAINTNG AND BNCOUNTER GROUP: Terms that

arc now interchansgeable and used in reference to

a very wide range of experiential small sroups
that focus on sclf knowledge and interpersonal
rclationships as they relate to self knowledoe.
Personal srowth is also emphasized. Group
variables arc considered only in rclation to sclf
avarencss. A wide varicty of techniques is used,
usually involving structured cexcerciscs. UBmotional
expressiveness, spontancity, and both non verbal
and physical communication arc present and cncouracged
in widely varying amounts.

LABORATORY/CLASSROOM PROGRAMS:  Learning sitnations

that include theory leccturcs and demonstrations,
both small aund large group structured exercises,

sclf awarcness and cncounter experiences in small



azroups, and opportunitics to link thesec
affcctive experiences to a coznitive base.
Stated rzoals vary widely.

HUMAN RELATIONS/LENCOUNTER GROUP MOVELENT: A term used

to identify a larpse conzlomerate decaling with
human reclationships that include laboratory/
classroom programs, various forms of leadership
training, all varieties of cncounter zroups and
sensitivity training, and any pertincent research.

TIHE PERSONAL ORIENTATION INVENTORY (PO1):

The POl utilizes scores of rclative time competence,
relative inner and other-dircctedness, and ten
additional sub-scales. This instrument wasvdesignod
to be a comprehensive measure of an individual's
current level of positive mental health or self
actualization. The POl consists of 130 paircd
opposite, forced choice statements. The inventory
is self administering and the itcms arc scored
twice, first for the two basic scalcs of personal
orientation, Inner-bDirected and Time Competent;

and sccond, for ten sub-scales each of which measure
an important element of self actualization. The
following is a bricefl summary of the interprectation

of high or low scores as stated by Shostrom (19GG).
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Time Compctent-Incompetent: A hizh score indicates
that the individual appcars to live more fully in
the here-and-now. Ille is able to tie the past and
the future to the prescent with meaningful
continuity. lle appears to be less burdened by
suilts, resrets, and resentments from the past

than is the non self actualized person. The

Time Incompectent nerson is excessively concerncd
with the past or the future relative to the presecent.

Inner-Other Directed: The Inner Directed person
soes throucgh life apparently zuided more by
internal motivations than external influcnces.
fle is frce, but his frecdom is pained not by
beinr constantly a rebel or pushing asainst
others and fizhting them. The Other Directed
person is constantly in danzer of becoming

over scnsitive to the opinions of others in
matters of external conformity. Approval by
others becomes the hichest goal. All powver is
invested in the actual or imaginary approving zroup.

Sclf-Actualizing Value: A hich scorce indicates
that the individual holds and lives by the
values of sclf actualizingz people, whereas a

low score indicates that he recjects these values.

Ixistentiality: lHigher scores reflect flexibility
in application of values. Individuals recceiving
low scores tend to hold values so rigidly that
they may become compulsive or dogmatic.

["feelin~ lecactivity: A high score indicates a
sensitivity to one's own nceds and fcelings. A
low score indicates the opposite.

snontaneitv: A hizgh score indicates the ability
To express feelings in spontaneous action. A
low scorec indicates that onec is fcarful of
expressing feelings behaviorally.

Self Regard: A high score indicates the ability
1o like oneself heccause of onc's strength as a
nerson. A low score is indicative of a low self
worih.

Sclf Acceptance: A hish score indicates accepting
of sell in spitc of wcaknesses. A low scorce




indicates an unwillinsness to accept the selfl
because of perceived weaknesses.

Naturc of Man: A high score indicates that
onc sces man as esscntially zood and a low
score indicates that the person sces man as
essentially cvil or bhad.

Synergyv: A high score is a measure of the ability
to sec opnosites of life as meaningfully related.

A low scorce indicates that one sces onposites of
life as antaronistic.

Acceptance of Agpgsression: A hish score indicates
The ability to accept anger or apggression within
onc's self as natural. A low score indicates that
onc denics having such feeclings.

Capacity for Intimate Contact: A hisgh score
indicaltcs the person's ability to develop
mecaningzful, contactful relationships with other
human beinzs. Low scores indicate a difficulty
sith warm intecrpersonal relationships.

I'or the purposes of this study, the term sclf
actualization refers to selfl actualization as measured

by the POI.

SELF-ACTUALI D PERSON: Shostrom (1963) surzests that

this is a person who lives a more enriched life than
the averarse person. lle is one who develops and
utilizes all of his unique capabilitics or
potentialities, frce of inhibitions and emotional
turmoil of thosec less self actualizcd.  Self
actualized individuals arc scen as more fully using
their talents and camabilities, and scem to be
fulfillin~ themseclves by doingz the best they are

capablc of doinrf.
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PSEUbO Skl ACTUALTZED PERSCH:  Shostrom (1968)

describes the nscudo sclf actualizing person as one
who Inmows the corrcct answers to the POI test items
intellectnally, but gives himsell away in that the
questions are answered so much in the dircction of
actualization that gencerally all scales in the
profile arc above the 60th percentilc and are
obviously distorted.

FUNDAMENTAL INTERPERSONAL RELATIONS ORIENTATION--DIsHAVIOR

SFIRO—B): The MiRO-B is composcd of six (mttman scales
of ninc items cach, mecasuring the dimensions of
expressed and wantcd behavior in the arcas of
inclusion, control and affcction. Inclusion
assecsscs the desree to which a nerson associates
with others. Control mcasures the extent to which
a person assumes responsibility, makes decisions, or
dominates pconle. Affcction scores rcveal the degree
to whiclhh a person beccomes emotionally involved with
others.

I'oir cach area, two scorcs arc obtained. The
expressed (c¢) score represents the nerson's cxnress-—
cd or overt behavior in the areas of inclusion (1),
control (C), and affcction (A). The wanted score
(w) refers to what the person wants from other

peconle in the arcas of inclusion, control and affection.
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IR0~ contains only six basic questions. sach
is repeated with slight variation nine times, making
a total of 54 items to be answered. According td
Schutz (1958), acceptance-rejection cut-off points
vary for cach question and have heen cstablished by
extensive rescarch. Any responsc a subject zives
on onc side of the cut-off point means that he rejects
the item and any on the other side of the cut-off
point is scored as an acceptance of the basic
question.

Scores on the IFIRO-B ran:e from O to 9. The
closer the score is to the cxtrcemes of the range,
the more applicable are the followin: descriptions
as stated by Ryan (1971).

Inclusion. This refers to one's rencral social
oricntation. Thus, a low cxpressed scorc means
that the person is uncomfortable around people
and will tend to move away from them; high
expressed score suggsests that the pcrsoH—T§

comfortable in soc1a1 settings and will tend to
move toward pcople.:

Control. 'The score on this dimension pertains

to Icadership bchavior. A low expressed scorce
means that the person avoids makine decisions and
taking on responsibility; a high expressed score
indicates that he can and does take on the
responsipilities involved in a leadership role.

Affcction. This dimension, unlike Inclusion,
Concerng itsclf with the need for deep relationships
rather than superficial ones. ‘Thus, a low cxnresscd
score describes a person who is cautious about

initiating the development of close, intimatce
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relationships; a hirh cxpressed score suggests
that the person can recadily become cmotionally
involved, establishing intimate relationships with
others.

Orientation within each area (inclusion, control,
affection) is revealed by the interaction of the
exnresggg and wan@qg hehavior scores. 1f_the scores
are similar numerically, the probability is that

the person behaves in ways which are compatible

with his needs. The grcater the discrepancy between
the two scores, the greater the probability of
conflict and/or frustration.

I'1IRO-D scores can also be used to measure three
types of compatibility, reciprocal, originator, and
interchange, as defined by Schutz (1958).

Illeciprocal compatibility measures the degree to which
one pnerson expresses the behavior wanted by another
person. Oricinator compatibility is a mcasurc of

the derree to which the preference of once individual
for initiating or rccciving behavior complements the
preference of another individual. Interchange
compatibility is a mecasure of the desrece to which
two or morc pcople like to relate in the sane
interpersonal atmosphere.

Interchange compatibility was sclected as the
croun compatibility measure for this study. 'the
expressed and wanted scores were calculated and
combined for cach participant. In cach small group

within cach class the combincd exnresscd and wanted



scores for cach participant were subtracted from
cvery other participant in cach respective small
sroup to form a matrix. This was done separatcly
for cach dimension of inclusion, control, and
alfecction. 1In this way the relative compatibility
of incompatibility of cach small group in each of
the threc arecas was determined.

i"'or the purposes of this study, tie term
interpcrsonal compatibility refers to interpersonal

compatihbility as measurcd by the interchanze

compatibility index of 'IRO-B.
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NYPOTHESES

This study has been designed to test the following

null hypothescs:

Ilvpothesis T: There will be no significant
increcasc in sclf actualization lcvel of students after
participation in Speech 323.

HOl There will bhe no significant incfensc in
mean scorces {rom pre test to post test
as measurcd by the POT.

flvpothesis IT: There will be no signiflicant

increase in interpersonal compatibility of students
after participation in Speech 325.
H02 There will be no signiflicant incrcasc in
mean interchange compatibility scores in
the arcas of inclusion, coutrol and

affcction as necasurcd by the F1R0-1.
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CHAPTER 11

REVIEW OF SELLECTED LITERATURE

In considering a review of the literaturc
pertaining to the human rclations/cucounter group
movement, two things immediately become evident; first,
the extremely large amount of literature, and sccondly,
the diversity of this litceraturc. he problem
immediately becomes one of sclection. Tor thesc rcasons,
this rcevicw of sclected literature is limited to reports
of studics that make usc of Maslow's thcory of seclf
actualization as described by Maslow (1962) and
Shostrom (1963), and the I"undamental Interpersonal
Relations Orientation (IFIRO) theory of Schutz (1958).
These two theorices were seleccted since they have had
a wide application in the ficld and becausce they appear
to be reclated to the stated goals of Specch 323.

The reports fall into threc general classifications;
first, studies that concentrate on measuring the effect
of various small sroup cxperiences, sccond, studies
that cvaluate a particular type of small group expericence,
and third, studiecs that are concerned with personality
variables cither in reclation to various group

composition models or outcomes related to certain pre



test personality variables.

The chapter 1s divided into two secctions. The
first scction contains short discussions of Maslow's
theory of sclf actualization and the IFundamental
Interpersonal RNelations Oricntation (F1RO) theory of
Schutz. The sccond scction contains rcports of
experimental studics that make usc of oithér or both
of these theorices and their rclated instruments,
the Personal Orientation Inventory (P0I), and the
Ffundamental Intcerpersonal Relations Orientation-—--

Behavior (I'TRO-D).

Sclf Actualization Theory

The term, self actualization, was first used by
Maslow (1913), who studicd and wrotec about individuals
who sccmed to function at a bish level. e referred to
his subjccts as sclf actualizers. Later aslow (1962)
constructed a thcory of motivation and individual
srowth bascd upon a hicrarchy of nceds. 1In his thcory,
when the nceds that bhave the grecatest potency and
priority are satisficd, the next nceds in the hierarchy
ecmerge and press forr satisfaction. VWhen these arce
satisficd, another step up the ladder of motives is

taken. IMaslow (1962) states:
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"The hierarchical order from most potent to
lcast potent is as follows: physiological
needs such as hunger and thirst, saflety nceds,
neceds for bhelonginzness and love, esteem
necds, nccds for self actualization, cognitive
nceds such as a thirst for knowledge, and
finally aesthetic nceds such as the desire

for beauty." '

Maslow (1962) describes sclf actualizing pcople as
follows:
1. They arc rcalistically oricentated.

2. They accept themselves, other pcople, and the
natural world for what they arc.

5. They arc spontancous in thinking, cmotions and
behavior.

1.  They arc problem centered, rather than sclf
centered in the sensce of bheing able to devote
their attention to a taslk, duty, or mission
that scemed peculiarly cut out for them.

2. They have a nced for privacy and cven seck

it out on occasion nceding it for periods of
intensc concentration on subjects of interest
to them.

6. They arc autonomous, independent, able to
remain true to themselves in the face of
rejection or unpopularity.

/. They have a continuous freshness of appreciation
and capacity to stand in awe azain and again

of the bhasic goods of 1life, a sunset, a flower,
a baby, a mclody, a person.

3.  They have frequent "mystic” or "oceanic"
cxpericences, although not nccessarily rcligious
in character.

D. They feel a sensce of ddentification with mankind
as a whole in the sensce of being concernced not
only with the lot of their own immediate
familics, but with the welfarc of the world as

a wholc. '
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10. Their immediate reclationships with a few
specifically loved people tend to be profound
and deeply cmotional rather then superficial.
11. They have democratic character structurcs in
the sensce of judzing people and being friendly
not on the bhasis of racc, status or recligion,
but rather on the hasis of who other pecople
arce as individuals.
12. They have a highly developed sensc of cthics
and arc inclined to choosc their bechavior with
rcference to its ethical implications.
13. They have an unhostile sensc of humor, which
is ecxpressced in their capacity to make common
foibles, pretensions and foolishness the subject
of lauzhter, rather than sadism, smut, or
hatred of an authority.
11. They have a grecat fund of crcativeness.
15. They resist total conformity to a culturec.
Shostrom (1967) described the sclfl actualizer as the
opposite of the manipulator and as a person who appreciates
himselfl and his Tellow man as persons or subjects with
unique potential...an cxpressor of his actual sclf. e
states that, "The actualizer's philosophy of life is
marlked by four characteristics: lhonestly, awarcness,
freedom and trust." The change from manipulation to
actualization ho sces in general as heing on a continuum
from deadness to deliberatencess to aliveness and
spontanecity. Shostrom described the four fundamental

characteristics of the actnalizer as follows:

1. Tllonesty (transparency, senuincness, authenticity).



The actnalizer is able honestly to he his
feelings, whatever they may be. lle is
characterized by candidness, cxpression,
and genuincely beings himself.

2. Awarencss (responsiveness, aliveness, interest).
The actualizer fully looks and listens to
Mimsel® and others. e is fully aware of
nature, art, masic, and the other real
dimensions of living

r ®
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Frcedom (spontancity, openness). The
actvalizer is spontancous. 1Ile has the freedom
to be and express his potentials. e is
master of his 1life, a subject and not a

puppet or object.

4., Trust (faith, helicef). The actualizer has a
deep trust in himscll and others to relate to
and cope with lifec in the here and now.

The only instrument that purports to mcasurc sclf

actualization is the Personal Oricntation Tnventory (P01)

which was developed by Shostrom (1956G).

The I'imdamental Tnterpersonal Relations Oricentation Theory

T100)

——

The followinsy discussion of 'IRO thcory borrows
heavily from the book IFIRO: A Three-Dimensional Theory
of Interpersonal Dehavior by William C. Schutz (1958).
Schutz attempted to create a formal thcory of interpersonal
behavior. Ilc felt that the prescentation of scicentific
material in the frame work of a formal system had many
important advantazes over morce informal presentations,

particularly with rezard to the scientific usc of the material.



Schutz lists the following advantages:

"(1) to achieve conceptual clarity; (2) to detect
hidden assumptions; (3) to gain indirect verification;
(4) to specify the range of conceptual relevance;

(5) to identify equivalent theories and theorems; (6)
to achieve deductive fertility."

Schutz makes use of the following clements in FIRO theory:
(1) basic or primitive terms; (2) defined terms; (3)
formation rules; (4) transformation rules (or rules of
inference or deduction); (5) postulates; and (6) theorems
(or derived propositions).

The primitive terms are those terms that Schutz does
not formally define within the théory, but are those from
which all defined terms and postulates are formed.

1. Interpersonal need. A requirement for a person to
establish a satisfactory relation between himself
and other people.

2. Inclusion behavior (I). Behavior directed toward
the satisfaction of the interpersonal need for
inclusion, the need to maintain and establish a
satisfactory relation with people with respect to
association.

3. Control behavior (C). Behavior directed toward
the satisfaction of the interpersonal need for
control, the neced to maintain and establish a
satisfactory relation with people with respect to
control and power.

‘4. Affection behavior (A). Behavior directed toward
the satisfaction of the interpersonal need for
affection, the need to maintain and cstablish a
satisfactory relationship with pcople with respect
to affection and love. .

5. Expressed behavior (e). Actions taken by a person.
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6. Wanted behavior (w). Behaviors from other people
that a person feels will satisfy an interpersonal
need.

In addition to the basic definitions, Schutz established a
set of defined terms relating to interpersonal interactions
and group perceptions. Most important of thesec is the
definition of compatibility (K). Compatibility is defined
as a property of a relation between two or more persons
that leads to mutual satisfaction of interpersonal neecds
and harmonious coexistence. Schutz defines three types of
compatibility and gives an exact mathematical relationship

for ecach.

Reciprocal compatibility (rK). A measurc of the degree to

which one person (i) expresses the behavior wanted by
another person (j). This compatibility can be specified
for cach of the three areas of interpersonal need by an
appropriate formula. For example, in the area of inclusion
rKI = eiI - ij { + ‘ eJ.I - Wil

where rKI = reciprocal compatibility in the area of inclusion
and eiI = expressed behavior of individual "i'" in the area

of inclusion. ij = wanted behavior of individual "j" in

the area of inclusion. A low score indicates high

compatibility.

Originator compatibility (oK). A mecasure of the degree to

which the preference of one individual (i) for initiating
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or receiving behavior complements the preference of another
individual (j). If both desire to initiate, a state of
competitidn develops. VWhereas, if both wish to receive,

a state of apathy ensues. Mathematically:

o1 2CoA (OiI,C,A _ wiI,C,A) . (OjI,C,A

Interchange compatibility (xK). A mecasure of the degree to

R ST

which (i) and (j) both like to relate in the same inter-
personal atmosphere. Specifically, if they both have the
same need for association with people (inclusion);
structure and authority (control); or personal closeness
(affection), they will have high interchange compatibility
(low xK scores). Mathematically: |

XI(I,C,A — (ei]_,C,A + ‘y’iI,C,A) - O.I,C,A + ‘V.I,C,A)

J J

Schutz (196G) originally stated four postulates to
FIRO theory. Postulate 1 is the most fundamental to his
theory.

Postulate 1. The postulate of interpersonal needs.

(a) Every individual has three intcrpersonal
needs; inclusion, control, and affection.

(b) 1Inclusion, control, and affection constitute
a sufficient set of areas of interpersonal
behavior for the prediction and explanation
of interpersonal phenomena. '
The second postulate, that of relational continuity explains

the process by which childhood bchaviors with respect to

I, C, and A are brought into adulthood. The primary
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mechanisms through which relational continuity is maintained
are transferecnce, identification, and elicitation. These
terms mean, respectively, an adult acts and feels toward
others as he did towards childhood figures; he relates to
others as he was related to as a child; and he tends to
elicit from others the same behaviors he did as a child.

Postulate 3, the postulate of compatibility, states
that the greater the compatibility of one group over another,
the greater will be the goal achievement of that group.

The postulate of group development, postulate 4, has
had importance to the systematic study of groups. It
states that a group will develop by passing through three
stages beginning with inclusion, followed by control, and
finally, with affection. During the period prior to group
termination, the same three areas will be explored only in
the opposite order; affection, control, inclusion.

A fifth postulate, that of interpersonal symbolism,
was added to the [FIRO theory after the thecory was originally
published. A central tenet of I'IRO theory is that all
human behavior can be understood by reference to
physiological or interpersonal factors. Postulate 5
asserts that environmental factors such as political,
cultural, historic, or economic arc not basically different

from interpersonal factors.



Postulate 5. The postulate of interpersonal symbolism.
People behave toward environmental conditions in
terms of the interpersonal meaning of these
conditions. That is, each significant environmental
element is acted toward as if it were a symbolic
projection of the interpersonal situation.

Schutz (1963) suggests that interpersonal relation-
ships may be prototypic of a more universal style for
relating to others. He writes:

"Thus, religion is concerned with the relation of

man to the universe in the sense of belonging, or

inclusion; science is concerned with man's

mastery of the universe in the sense of control;

and art is concerned with emotional closeness to

the universe in the sense of affection."

This postulate additionally asserts that attitudes toward
abstract ideas are also consistent with orientations toward
people. For example, a person's values reclated to education
reflect his basic orientations toward pcople.

A number of scales have been developed to measure
the concepts set down in FIRO theory. The scale most used
in research is the FIRO-B, a measure of a person's inter-
personal behavior in the areas of inclusion, control, and
affection. It is designed not only to measure individual
characteristics, but also to assess relationships between
people, in terms of their compatibility.

Several additional I'IRO scales have been published

recently, but have not yet found their way into research.

They include FIRO-I" ('undamental Interpersonal Relation
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Oricentation - t'celings), 1P (Iife InterPérsonal
flistory Vnquiry), MATE (Marital ATtitudes Bvaluation),
VAL-ED (Iducational Values), and COPY (Coping Operations

Precference Bnquiry).

leports of Sclected ixperimental Studics

Hovement toward sclfl actualization was usced by
Illsweig (1972) in measuring the effects of sroup
cxperiences on collese resident assistants and their
advisces. In this study there was no sisnificant
increase in sclf actualization levels of any of the
experimental groups or the control group.

The impact of a participatory group cxpericence on
counsclors in training was the subject of a study by
ifiben and Clack (1973). Onec hundred twenty beginning
Masters dersrcee students in puidance and counscling were
measurcd in a first coursc in group counscling. Scveral
groups were formed with some being exposed to the
participatory group cexpericnce and some only to a
didactic prescntation of the class material. There was
a significant change in certain POY scores of the
experiential sroups and no significant chanpe in those
of the didaclic rroups.

Reddy (1973) used the POT in a study which cexamined



the stability of changes in sclf actualization over
time as a result of sensitivity training. The results
showed that scensitivity training group participants
exhibited changes in measurcs of sclf actualization

and over timec maintained or continuecd these changes.
Further, the data indicated that different participants
made positive gains at varying periods. While some
participants showed gains in sclf actualization at the
closc of the laboratory, others made major gains
apparcntly after they had returned to their back-home
setting. Reddy indicated the need for further resecarch
in this area with consideration of the anxiety level

of groups as wcll.

Flaherty (1974) studicad the effect of muscular
relaxation training upon the self actualization of
encounter group participants. The POI was uscd as a
measuring instrument. lesults of this study indicated
that there was significant wovement toward self
actualization, as mecasured by the POI, in thosc encounter
croup situations where muscular rclaxation training was
uscd.

In a psychological study of hiph school drug users
as sixth grade peer counsclors, Gould (1971) found that

selfl actualization and sclf concept levels were



significantly changed after the high school students
with drug historics were cxposcd to pcer counscling
training and group activitices designed to raisc levels
of sclf concept. The POI was uscd as the measuring
instrument in determining levels of sclf actualization.
The cflfcets of participatory «roup proccess
training on the nersonal oricntation of Army student
chaplains was thie subjecet of a study by Jernizan (1971).
The POT was the mecasuring instrument. Yt was lound
that while all subjeccts moved toward sclf actualization
the movement did not rcach significance. The author
discusscd the valuc of and need for combination
participatory and didactic laboratory training methods.
The cffect of =zroup discussion on undcrachicevement
and sclf actualization was studicd by Leib and Snyder
(1967). They found significant incrcments in sclf
actualization and significant increments in grade point
average without significant differcence between lecture
sroups ang discussion groups. The authors fclt that the
special attention awarded both groups might have
fulfilled lower need hierarchy levels as defined by
Maslow, therebhy rclecasing the participants for incrceascs
in sclf actualization and better grades.

PMeIntire (1969) uscd the sclf acceptance scale



from the POl in determining the relationship of
sensitivity training to sclf actualization. Iis subjects
were tested bhefore, after, and one yecar after a six week
institute which included an intensificd period of
sensitivity traininz. An increcase in selfl acceptance

wvas found hetween the pre and first post test with no
significant change between the first post test and

the sccond post test, indicating that the increasce in
self acceptance asvmcaéurcd by the POI was stable.

Schutz and Allen (1966) studied 71 participants in
the 1959 Western Training Laboratory in Human Relations.
The participants completed the FIRO-B and a scerics of
opcn cnded questions regarding their perceptions of
positive and ncpative cffects of the laboratory. The
FFIRO-D was also administcered to a control sroup. The
hypothesis that the laboratory experience would change
pcople sclectively depending upon their initial
personality characteristics as mecasurced by FPIRO-B was
supportced.

In a study of the cffect of a group lcader on group
participants, Coopcr (1962) found that when the trainer
was scen to be attractive, the participant became nore
like the trainer in his attitudes as mecasured by the

[FIRO-B. Changes in the participant's self concept did
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not occur and the participant's work associates did not
report them as having significantly chansed six to nine
months after the T-Group.

Smith (1973) used the FIRO-B and back-home
observer rcports in investisatineg the effects of
laboratory training on interpersonal needs, inclusion,
control, and affection as stated by Schatz (1953) in his
F'IRO theory. The author felt that although the content
of laboratory training varied in different settiﬁﬁs,
most practitioners shared common rsoals. These goals
were stated as:

1. Increased self-awareceness concerning one's
own bhchavior.

0o

. Incrcased sensitivity to the behavior of others.

A
£

Incrcased ability to analyze continually one's
own interpecrsonal behavior for the purpose of
helpingz oneself and others to achicve more
cffective and satisfying interpersonal
relationships.

Observed changes in the direction of increased inter-
personal cffectiveness in interpersonal relationships
approached, but did not reach, statistical significance.
There was some evidence that younger subjects experienced
the most changse with those subjects over forty showing
considerably less change. 1t was also noted that the

changes had increcascd sicnificantly at the end of a four

month period.



In a comparison of 103 'I‘—Gml)up participants with
44 control c=roup subjects, Smith (1964) obtaincd
measurcs which indicated that IFIR0-1 scorces werce
corrclatcd with obscrved participant bchavior in the
sroups. Smith hypothesized that chanzes to be cxpected
in the I'IN0O-D scores would not be incrcases or
decreasces but movements toward the median position
on the scalc since cextreme scores arc consistent with
a morec rigid, inflexible attitudinal style. Smith
found the T-Croup trained participants showed siaificant
tendency for their scores on the control and affection
scales of the IFTRO-B to be more toward the median.

Controllin~ for initial scorces, Curcton (1968)
duplicated the study of Smith (19261) but uscd collerse
sroups.  1T-Group narticipants showed movenment toward
t e median on FIRO-B scales, while the control gsroup
azain showed no significant movement.

The orircinator, interchanse and recinrocal
compatibility formulas from FIRO-D werc usced by Yalom,
Touts, Zimerbers and Rand (1967) in a study that sought
to predict improvement in sroup therapy scttings.

They lound that popularity of a subjecct in a therapy
ocroup was corrclaled with outcomes. They hypothesized

that popularity in therapy oroups was larvsely



determined hy a member's contribution to the zroup
task. This popularity, in tnrn, recinforced the social
skills which contributed to the group task and also
provided czo sunpport. The social skills and

increascd sclf estecem contributed to improvement in
functioning and relationships outlsidce the group.

Bellarti (1971) studied the cffects of cncounter
sroup expericncces on cempathy, resnect, consruvence, and
sclf actualization. Jle questionced the uvsce of cncounter
croup oxpericnces alone in teaching communication
skills, msroup proccdures, and sclf awarcness. 1lec also
questioncd large increcasces in self actualization
resulting from cncounter group cxpericnces alone. The
POI was uscd as onec of the measurins instruments.

Liddle (1974) wsed the POY in investigating the
effect of scveral types of micro-lab experiences in
rclation to the sclf actualization of participants. The
results of this study indicated that participation in
short tecrm micro-lab expericences did not have an
immediate cffect npon the sclf actualizing value systems
of the participants. Howcver, the results of this sfndy
sugsested thot micro-lab cexperiences may be cffective
in serving as initiators of }onger term attitudinal

and/or bechavioral chanrse.
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Masc (1971) investisated two types of residential
zroup cxpericnces in relation to changes in sclf
actualization. Onc residential experience usced only
cncounter group teclmiques. The other expericence used
the cncounter sroup format and cognitive input. In
this study there was significant change toward sclfl
actualization in Dboth residential group situations.

Jacobson aud Smith (1972) studiecd 40 subjeccts who
had completed I'"ENO-B before, immediately after, and two
months following their participation in a weekend
encounter group. Twenty control subjects completed
the mecasurc as well. The most noteworthy of the
{findings was that subjeccts preflerring low rates of
social interchanse showed sreater change than did
initially high participators. It was concluded that
the bechavior of subjects preferring low rates of
interchange was morce contradictory to encounter group
norms. These subjects were morce frcequently confronted,
which in turn led to the sclection and cxploration of
alternative behaviors and subsequent change.

Falkenbers (1.972) uscd the POl as a mcasurc of
personal growth amony college undergraduates in a
living-lcarninyg community. This living-lcarning

community had adopted a sct of joals which explicated
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values inberent in Maslow's paradigm of sclf
actualization. At the cnd of onc school ycar the
experimcntal sroup showed significant increase in POI
scores as opposcd to the non significant change of a
randomly sclccted control sroup living in the same
dormitory.

The Counscling Ceater staff of the University of
lassachusctts (1972) mcasurcd the c¢ffects of threce
types of sensitivity groups; a time resturicted croup
where starting and ending Limes werce announced, a tine
cextended crounp where starting time was announced but
ending time left open, and a marathon group which ran
for onc weckend. There was no significant change in
POI scores in any of the thrce cxperimental proups or

the contirol zroup.

-

Underwood and Irafft (1973) testced whether Schutz
(1958) IR0 compatibility theory would be confirmed in
a sctting which emphasizcd rational, non personal
procecsscs. Two types of interpeirsonal compatibility
as theorized by Schutz (origzinator and interchanse)
were comparced to two mecasurcs of interpersonal work
clffectiveness and to a wecasurc of sociometric choice.
Cnly two of twenty major hypotheses were supportced.

The authors concluded that interpersonal compatibility,



as measured by 1RO theory, docsn't have the effect in
the work context that it docs in the interpcrsonal
learning context.

I"1IRO-B was one of the mecasuring instruments uscd
by Levin (1973) in a study of the effects of structured
and non structured small group expcriences on self concept
and interpcrsonal orientation. No significant change
in IFIR0-13 scores was found.

The main hypothesis of a study by Treppa and l'ricke
(1972) was that movement toward sclf actualization would
result from a weckend marathon group experience. DNo
significant chanze in POl scores was found in cither
the control or the experimental group. All subjects
werc administered the POI three times. There was
some question that the repeated testing mizht have
been a contributing factor in the lack of significant
chanze in POl scores.

Younrs and Jacobson (1970) also uscd the POl as a
measuring instrument in a study of a marathon group
experience. 1In this study there was significant
movement toward sclf actualization as measured by the
POL in the experimental group and no significant change
in POl scores in a control :roup.

Change toward self actualization in a comparison
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of a marathon group counscling formal and a traditional
sroup counscling format was the focus of a study by
Lathey (1971). The POl was the measuring instrument
used. In this study there was significant change toward
sclf actualization as measurced hy Lhe O in the
traditional roup couascling situation and no significant
change toward scll actualization in sroups using the
marathon [ormat.

The homogencity-heterosencity issue in T-Groups

vas studied by Pollack (1971) using

oo subjicct population
of 150 collcepe students. e composed heteromencous

and homonencous groups on the hasis of the intcerchange
compatibility formla for the IR0 theory usine FPTRO-B
scores. !le chosc the control dimersion as the
compositional variable becausc it is so often mentionced
in the litcraturc as being critical in the development
of zroups. It was precdicted that members of heterogencous
sroups would show morce positive changes than menbers of
honogencous sroups on the FFIRO-D in that the difference
between cunressed and wanted bebavior of the threce
interpersonal neceds of inclusion, control and affcction
would De rceduced. Uhen all thiree nced arcas were taken
torether this prediction was upheld, though when

considered individually, nonc of the differences in
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cach of the nced arcas rcached significance in inter-
Sroup comparisons.

The cffects of a T-Group cxpericnce on clicents

with nmeasured high and low dependency needs was the

subjcct of o sturdy by dMeha®fey

(1971).  In this study
the IM120-P was unsed to measure the impact of treatment.
The T-Groups provided did not, as nmcasurcd by, the PIRO-D,
sclectively nrodoce any sisnificant chanse in interper-
sonal adjustment fop sﬁbjects with necasurced hich or low
dependency neceds.,

Vraa (1971) found that the strensth of the
interpersonal nceds of group members as measurced by
FTRO-B was a nmajor factor in zronp membership. In three
interaction groups of randomly assigned collerse students,
a curvilincar reclationship between the level of need
and rated group membership was found. The need to be
included by others, when low to moderate, facilitated
the group process; when the need to be included, as
measurcd by M120-35, became too intense, the zroup
process was inhibited.

ITn a study of personality characteristics of
sclectors and non sclectors of scnsitivily training,
Gillizan (1973) wvsed a sample of 390 and identificd 230

as non sclcctors and 1140 as sclectors. e found that



sclectors were more self actualized, that is, guided
more by internalized principles and motivations rather
than by pcer group or external forces. The POV was
used as the meosnre of self actvalization.

Grninan and Foulds (1970) used PQI scores and
hypothesized that collere students who volunteer for
personal growth expericnces were not as scll actualized
as a group vho did not voluntcer. 'his hypothesis was
supported.

Culbert, Clark and Bobele (1963) used POI scores to
compose two scnsitivity groups. One zroup started with
all of its membhers testing in the selfl actuvalized range.
This grouvp showed no sismificant change in POI scores
from prc to post test. The other sroup started with all
of its members in the non sclf actualized range as
measured by the POI. In this group there was sisnificant
movement toward sclf actualization by all members.

Shalinsky (1969) predicted that groups of
interncrsonally compatible members wonld (1) perform
better than groups of incompatible members, and (2) would
nerceive cach other as more attractive and cooperative.
This study involved 1135 ninc and a halfl to twelve yecar
olds in a large rosident canp. A revised form of M1NO-I3

was uscd so that the children could understand the
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questions. Twelve aroups were formed on the hasis of
I'ITRO-B aflfcction scores; six were compatihble and six
were incompatible. The hypotheses were supported.
Compatihility around affection led fto a hi~her level
of cooperation and nroduction amonz membors,

PIR0-B was uscd by Bory (1960) in a study that
cxplored the desree to which a person's role in a
small ~sronp probicem solving seminar could he predicted.
The hypothesis that a person's scores on tests sclected
to give measurces of asscertiveness, rigidity, sclf
orientation and socialibility could picdict his role in
a problem solviny sceminar was supported. Borp also
discussecd the inplications of this study in pre-
sclecting sroup members on the basis of the findings in
this study. Ilec nsed PTRO-B in determining the initiator
rolc and the degrece of asscertivencess.

Sapolsky (1960) also discussecd the valuce of pre-
sclectingy groups in studying the ceffect of interpersonal
rclationshins upon verbal conditioning. lle used
compatibility formulas from FIRO-B in cstablishing
compatible and incompatible groups in terms of inter-
personal needs. It was found in this study that
compatible groups were more susceptible to the verbal
conditioning than incompatible groups. After

conditioning, his compatible groups significantly
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increased their usc of re-cunforced pronouns. Groups
pre-selected as incompatible on the basis of their
[FTRO-B compatibilily scores did not show any significant
use of the re-cnforcced pronouns.

The el fect of zroup composition on jroup
cohesiveness in therapy groups was dernonstrated by
Yalom and Rand (1969). The interpersonal compatibility
of the members of each group studicd was calculated
usiny the interchange compatibility formula with FPFTRO-B
scores. 1t was found that compatibility as mcasurcd by
this formula corrclated significantly with sroup
cohesiveness and the paticents who dropped out of
therapy ecarly in thc coursc of tlic zroup had lower
compatibility scorces than thosc who continucd.

Vraa (1971) used the FIRC-B inclusion dimension in
forming groups for the purposc of studying differcnces
in emotional climate. llc determined the cmotional
climate of the rroups by mcasurcs of interpersonal
interaction, namely warmth, hostility, and flight {rom
warnth and/or hostility. Three groups, hish, low, and
mixed were studicd. The results confirmed the hypothesis
that cmotional climate differed as a result of the
level of the nced to be included.

Smith and Linton (1274) composcd onc week



scusitivity training groups according to the FIRO-B
scorcs ol the prospective group members. Ten groups
wvere formed using various dimensions of the I'IRO-B
scales as mecasurces of various degrees of compatibility
and incompatibility. Changes in self actnalization
according to the POI were found in all conditions.
However, the cffect of a particular composilion cnhanced
certain changes and depressed others on these measures
of sclf actualization.

Smith (1971) manipulated group composition usin:
originator scorces of the control scale of FFTRO-B in
a study in rclation to Kelman's social influcnce modes.
e found that compliarce was highest in groups where
the composition was conflfrontation senerating,
identification hizhest where composition was support
senerating, and internalization (acceptance of influence)
hizghest where group composition was such that some support
and soric confrontation were generated.

Reddy and Byenes (1973) used the interchange

compatibility formula from MIRO-B in composing 22 task
aroups al various worlk-manasement conferences. This
study examined the cffeet of interpersonal rroup
composition on the ability of middle manasers to solve

a concrecte problem after the groups bad spend censiderable
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time together. The hypothesis that the more compatible
sroups as mcasured by [FIRO-D interchange compatibility
formula would perform the task more cffectively than
manasers in less compatible sroups was supported.  Thesce
results werce in contrast to previous rescarceh: findinss
of Reddy which indicatced that problem solving
cffcctiveness in inconmpatible ad hoc groups would be
hizher than in compatible oroups. lie cited the need
for definitive and controlled studics in this ficld.
Reddy (1972a) used both FIHO-D and POV as measuring
instiruments in a study which investicated the cffects
of inclusion, control and affcction intcrchaug
compatibility on changes in sclf aclualization in
sensitivity ~voups. Therce was no siznificant change in
sclf{ actunalization when the inclusion and control arcas
were considered. Tt was fTound, however, thot greater
POY results occurred in thosc participants whosc M1 RO
scores were in oppesition 1o the sroup cowpatibility

1 . ¥

CI nis mean was desi

1

whet cnated as high or low
{fection interchange compatible. This study tendced
to support the contention of Harrison (196G3) that
erouns be commoscd in such a way as to promote bolh
conirontation and cupport in order to bring about

(98]

maximum learning: for all narticipants.
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in a subscquent study, eddy (1272h) usced FPINC-D
and the POI in investigating the relatioin between group
compatibility and movement towaird scll actualization.
It was bhypolthesized that zroups of persons vho were

partially incompatible and and pavrticlly cormpatible on

L.
l-a

affcetion would malie greater positive nains in spe
arcas of sclf actnalization than groups of persons
cormatibic in affcction. The study anain scened to
support the contention that sensitivity teaining outcones
can be cnhanced or diminished by manipulating sronp

composition.

The theosrices of sclf actualization and Fundamcental
Interpersonal flelations Crientation have been widely
usecd in the hurmarn relations/cencounter mroup fiecld. Their

clated instruments, the Personal Oricentation Foventory
(POT), an? the Fundamental TIntcrpersonal Melations
Oricntation—-=Dehavior (MINC-D) have Leen anplied as
measurin. devices in nunerous studices that bave
considere! offocts of various small sroun cuperiences,
measurcnet of speeific types of small ;roup cxpericnces
and studiss reloted Lo personality variables cither in
resard to rarious sroup composition models or outcomes

reclated tH certain nre test personality variahles.



CHAPTIER TI1X

THE EXPERIMENTAL PROCEDURES

This study was intended as a first step in
considering the effectiveness of the overall design
of Speech 323. Two hypotheses were tested: I[Mirst,
whether the participahts in Speech 323 moved toward
self actualization, and second, whether participation
in Speech 323 resulted in increased interpersonal
compatibility. The experimental proccdures of the
study are described in this section including the
experimental design, sample, measuring instruments,
and the statistical procedures used for analysis of

the data.

The Experimental Design

The desizn of this study is based on the
correlated multi-group approach advocated by Kerlinger
(1965). e describes it as one of the most
appropriate for use in educational research where
intact groups must be studied.

As the design was utilized in this study, the
treatment procedurc (Speech 323) was applied under

differing conditions including differing samples,



different small group lecaders, different times, in
different settings and over differing time spans. [Each
class served as a control against the others. The
presence of any common effects can be strongly
supported as resulting from the trcatment, since that
was the principle clement shared by all of the groups.
No pre-experimental equivalence was assumed in this
design and no randomization was used. All class
members were volunteers as Speech 323 is not a required
class or a prerequisite for any other class. Selecction

bias is thereby limited.

The Sanmple

The sample used in this study (N=121) was made up
of participants in Speech 323 classes from the Spring
1974, l'all and Winter 1974-75, and Spcech 407 from the
1974 Summer session. Speech 407 is the same design as
Speech 323, but is completed in a one week time period.
The Speech 323 classes of Spring 1974 and ifall 1974
met on the campus of Oregon State University. The
Winter 1975 class met at the home of the professor.
The Speech 407 class from the 1974 Summer session met
in a residential setting at Menucha Confercnce Grounds
near Corbett, Oreszon. [Lach of the other three classes

spent one weekend at the Menucha Conference Grounds.



The Measuring Instruments

The Personal Orientation Inventory (POl) developed
by Shostrom (1964, 1966) and the i'undamental Interpersonal
Relations Orientation--Behavior (i"1R0-B) developed by

Schutz (1958) arc the two instruments that werc usecd.

Tills PERSONAL ORIENTATION INVENTORY (POI): The POY is a

mecasure developed by Shostrom (196G6) which is the
only known instrument that purports to mcasure
personal attributes in the various aspeccts of sclf
actualization. It consists of 150 two-choice
comparative value and behavior judgsment items.

The items are scored twice, first lor two bhasic
scales of personal orientation, inner directed
support, and time competence, and sccond for ten sub
scales cach of which measures a conceptually
important element of self actualization.

5

leliability. Kaveter and Mogar (1967) in examining

the test-retest reliability of the PPO1 found correlations
ranging from .52 to .82. The POl scales of Time

Competence and Inner-birection had reliability coefficients
of .71 and .77 respectively. Klaveter and Mogmar concluded
that, with the cxception of threec sub scales (Acceptance

of Azgression, Nature of HMan, and iceling Reactivity),

the stability cocefficients were gencrally high. 1n another
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study to mecasurc the reliability of the POl, Illardi and
May (1968) report cocfficicnts ranging from .32 to .74
which they conclude are well within ranges of somewhat
comparable test-retest studies with inventories such as
the MHHPI and EPPS.

Validity. Shostrom's study of 1964 was an attempt
to demonstrate the validity and cffecctiveness of the
POY as a discriminating instrument. lle tested two groups,
one judeed to be relatively self actualized and one judsed
to be relatively non self actualized. [Mindings of the
analysis indicated that means for the self actualized
croup were above those of the normal adult group means on
11 of the 12 scales, and means for the non sclf actualized
sroup were below the normal means on all scales. The
critical ratios’were significant at the .01 level of
significance on the two basic scales and on ecight of the
sub scales. I'ox, Inapp, and bMichael (1968) recported a
sample of 100 hospitalized psychiatric patients were
found to be sirgnificantly lower on all POIL scales than the
nominated self actuvalized sample rcported by Shostrom
(1965). Wwhilec the major scales of time competence and
inner dircction significantly differentiated the hospitalized
sample from the clinically nominated sclf actualized sample,
there was less differentiation among thesce samples on the

sub scales.



THE FUNDAMENTAL TNTERPHRSONAL RELATIONS ORTENTATION——

DEIAVIOR (I"1RG-B): [F1RO-B is an instrument developed by

Schutz (1955) which mecasures two aspeccts of behavior:
tlow the individual behaves toward .others, or his
expresscd behavior and how he wants others to hchave
toward him, or his wanted behavior. These two
aspects of behavior arec measured in three areas of
interpersonal intcraction: 1Inclusion, Control and
Affection. The instrument is composed of six
Guttman Scales of ten items each. 1t is desioned
not only to measure individual characteristics but
also to asscss relationshins betwecen neople, such

as compatibility. A score can be comnuted hetween
two or more persons to cxpress a concent of need
similarity called by Schutz, Interchange Compatibility.
Interchange compatibility can be calculated
individnally for the inclusion, control and

affection arcas.

Reliability. Reliability figures were calculated

for I"1RO-1 duringy its development by Schutz (1958). e
reports cocfficients of reproducibility of either .93 or
.94 for all scales. Additional recliability fizures are
siven in the form of stability mcasures (test-retest
reliability). These range from .71 to .82.

Validity. The i"IR0-D dimensions are hypothetical
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constructs, traits, which arc assumcd to be important
personality variables. According to Chronbach and Mcechl
(1955) and American Psycholozical Association (19541)
validation is, then, a problem in construct validity.
According to this reasoning, cach dcmonstration of the
ability of the I"IRO-B to predict trait reclevant behavior
and cach demonstrated correlation with mcasures of similar
traits adds to its presumptive validity. [l"avorable
correlation in these arcas has becn reported by Moos and
Spicsman (1962), Sapolsky (1965) and Kramer (1967).

Schutz (1958) based his validation of the I'IRO-B on
a kind of validity conceptualized by Campbell and lMiske
(1958) as discriminant validity, the rcquircment that a
test not corrclate too highly with mcasures from which it
is supposed to differ. This recquirement recfers to high
corrclations with trait-irreclevant factors such as
intellisence, responsc set, and social desirability factors.
The inter-corrclations between the FI1RO-3 scales and a
number of othier variables including sex, marital status,
ase, rclirion, ethnic factors, education, politics, and

intellirence reveal insignificant rcelationships.

bata Collection

The same procedurc for collectine the data was usecd

in all of the classes in the sample. The instruments
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were distributed to cach participant at the beginning of
the first class meeting. 'I'be instructions were recad and
any questions answered. The participants were told that
answering the questions was voluntary, but would be of

help in measurement of the design. The participants were

also assurcd that there would be no manipulation of them

1

or the design of Spcech 323. A code was uscd so that

b

individual participants could not be identified by their
test results. The testing toolc about one honr.

At the conclusion of cach term, a similar procedure
was followed. ‘The participants were again assurecd that
there was no manipulation of them or of the design of
Speech 323. They werc also reminded that all test results

would remain anonymous.

Statistical Procedures

One way analysis of covariance was the statistical
proccdure used in analyzing all of the data in this study.
Prec test and class served as covariates. The .05 level
of significance was sclectecd as the accentable level

of statistical sisnificance.

Statistical l!lvpothesces

This study was desisned to test the following null
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hypotheses as mecasured by the Personal Orientation
Inventory and the I'undamental Interpersonal Relations
Orientation--Ichavior.
HOl There will be no sisnificant incrcasc
in mean scores from pre test to post

test as measured by the POI.

HO, There will be no sisnificant incrcase
in mean interchangse compatibility scores
in the areas of inclusion, control, and
affection as measurcd hy the I"IRO-L3.
Summary

This study was intended as a first step in
considering the cffectiveness of the overall desisn of
Speech 323, Participants were measurcd for motion
towvard self actualization and increascd interpersonal
compatibility. The classes meecting in the l'all of 1974,
the Summer of 1974, and the {'all and Wintecr of 1971-75
constituted the sample. The experimental desixn, the
sample, the measuring instruments, and the method of
collecting the data were discussed. The statistical

hypotheses were stated.
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CHAPTIL TV

RESULTS AND ANALYSIS O DATA

This study was intended as a first step in
evaluatingz the overall effectiveness of the desicn of
Speech 323 in achicving its stated moals. The problem
of the study was to scek answers to the lollowing
questions.

1. Doecs participation in Speech 323 result
in movement toward self actualization?

2. Does participation in Speech 323 result in
incrcased interpersonal compatibility?

In consideration of thesc two questions the following
null hypotheses were tested.

ilypothesis I: There will be no sigznificant

increcase in sclf actualization level of students after
participation in Speech 323.

llypothesis 11: There will he no sigznificant

increase in interpersonal compatibilily of students
after participation in Specch 323.

The experimental sample (N=121) was madc up of
participants in Speech 323 classes from the Sprinzg 1974,
iFall and Winter 1974-75, and Speech 407 from the 1974
Summer session.  Speech 407 is the same desion as

Speech 323, but is completed in a one week time period.
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in this chanter the analysis of the data is
presented and the statistical proccdures explained.
The two hypotheses are considered separately.

A bnc way analysis of covariance with pre test
and sroup as covariates was completed on the mean nre
test scores and the mean change scores of the 121
subjects from the four classes that comprised the
experimental sample.

The same statistical procedure was apnlied to the
PIRO-B Interchange Compatibility indexes in the three
areas of Inclusion, Control and Affection sepératcly
- for the 19 small groups from the four classes.

HOl There will be no sirsnificant increase in

mean scores from pre test to nost as
measured by the POIL.

The Inner Dirccted (1) scale from the POI was
utilized in testing this hypothesis. The results shown
in Table 1 revealed that the covariates of group and pre
test for the (1) scale had an [ value of 10.47, which
is significant heyond the .01 level of simnificance.

An analysis of the (1) scale data for ilypothesis 1
(Table 2) revealed a mecan chanze of 4.30 and an I* value
of 23.14, which was significant at the .Gl lecvel of
significance. FProm this analysis the null hypothesis

was rcjected and it was concluded that there was
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significant chanse toward scll actualization from pre
test to post test as mecasured by the POI.

IIU2 There will be no significanl increase in
compatibility scores in the areas of
Inclusion, Control and Affection as
measured by the IRO-i3.

The results in Table 3 show that the covariates

of sroup and pre test for the Inclusion variable had

an " value of 5.20 which is significant at the .01l level
of sisnificance. The I' value for the Control variable
was 2.84 which approached, but did not reach,
significance at the .05 level of significance. 'The I
value for the Affection variable was 3.38 which is
significant at the .05 level of significance.

An analysis of the data for llypothesis 11 (Table 4)
revealed a non sirsnificant [ value of 2.44 for the Inclu-
sion variable. A non significant I" valuc of .03 was
revealed for the Control variable. Similarly, a non
sirnificant ¥ value of .68 was found for the Affcction
variable. The hypothesis was, therefore, accepted with
the conclusioin that there was not sisnificant chanre
toward compatibility in the Inclusion, the Control, or

the Affection variable.



Table l: llypothesis 1,

I" Values for Testin: the

Sirnificance of Covariates, Pre Test and

Class

POI Scales

Time Incompetence (1)

Time Compectence (TC)

Other Direccted (0)

Inner Yirected (1)

Self Actualizinrm Value (SAV)
fixistentiality (i)

i"eeling lleactivity (I°r)
Spontaneity (%)

Self Remard (Sr)

Sclf Acceptance (Sa)

Nature of ian (Me)

Synersy  (Sy)

Acceptance of Agpression  (A)

Capacity for Intimate Contact (C)

Pre Test and

Class

A Wk
G.a46**
B8.96**
10.47**
8.()2.*;<
D.12**
15.27x*
15.18%**
L7, 21**
10.G63**
B.01**
11.55**
15,71 **

11.37**

d.f.

I .01 4,115 = 3.48

1,115

¥*  GSi-nificant at the .01 level of sizgnificance
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Table 2:

I'rom Prec Test to Post Test

635

Hypothesis 1, A Comparison of " Values for
y . 2. M
Testin:g the Sisnificance of HMean Change

PO1 Pre Test Standard tean Standard

Scales rican Leviation Changre Deviation i

TI 5.23 2.55 ~0.40 3.15 2.33
TC 17.38 2.50 0.59 3.08 DeDA*
0 34.29 11.95 -3.28 10.70 14.25**
i 01.18 11.89 4.31 11.52 22.14**
SAV 20.50 2.806 0.75 3.00 11.31**
Ix 24.02 4.12 0.31 1.22 0.82
e 17.05 342 1.16 5.83 16.24**
S 15.89 2.79 0.76 2.86 12.92%*
Sr 11.66 2.31 0.99 2.72 24 ,57**
Sa 16.985 3.46 1.08 3.26 16.49**
Nc 11.98 1.94 0.20 1.99 1.54
Sy 7.27 1.18 0.35 1.41 10.07**
A 16.57 3.41 0.96 5.20 16.14**
C 20.47 3.54 0.28 3.30 1.07
d.f. 1,115
I .05 1,115 = 3.92

Ir .01 1,115 = 6.85

* Significant at the .05 level of sisnificance

**  Significaut at the .01 level of significance
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Table 3: Illypothesis I1, 1" Values for Testing the

Significance of Covariates, Pre Test and
Class

IR0~ Interchange

Compatibility IndeXes Pre Test and Class
Inclusion (1) 5.20%*

Control (C) 2.584
Affection = (A) 3.88%

d.f. 4,14

0 .03; 4,14 = 5.11

*  Significant at the .05 level of significance



Table 4: Hypotheéis II, A Comparison of I’ Values for Testing the
Significance of Mean Chanze from Pre Test to Post Test

PI0-8 Interchancze Standard Standard
Compatibility Indexes Pre Test dMean Deviation tean Chanme Deviation i

inclusion (I) 4.76 1.80 0.53 2.07 2.44
Control (C) 3.66 1.09 0.30 1.70 0.03
Affection (A) 4.62 1.7 0.28 1.88 0.68
a.f. 1,14
P .05; 1,14 = 4.60

G9
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Summary

The data collected for this study was reported
and résults of its analysis stated in this chapter.
Une way analysis of covariance was usecd as the
statistical procedure in analyzinrs cach of the two
hypotheses. 'T'he covariates were pre test and sTroup.

I'or Hypothesis I the Inner Dirccted (1) scale of
the Personal Orientation Inventory (P01) was utilized
as the measurc of sclf actualization. 1In addition,
all scales of the POI received the same statistical
treatment.

llypothesis 11 was tested using the Interchance
Compatibility indexes from the [‘fundamental Interpersonal
Relations Oricentation-~Behavior (I'Y10-B) in cach of
the threce areas of Inclusion, Control and Affection
separately.

In the case of Hypothesis I, analysis revecaled a
siznificant I' value of 23.13. The null hypothesis
was rejected. ‘There were non significant I values
in all three of the I"INC-B Interchanze Compatibility
indexes in ilypothesis 11. liypothesis 1i was, therefore,

accented.



CHAPTER

CSUMMARY, DISCUSSION AND RECOMMENDATIONS

The problem in this study was to seek answers to
the followinnm questions:

1. Does participation in Specch 323 result in
movement toward self actualization?

2. Docs participation in Speech 323 result in
increased interpersonal compatibility?

The following null hypotheses were formulated and
tested in order that answers to these two guestions
mizht be found.

HOl Therec will be no significant incrcase in

mean scorecs from pre test to post test
as measured by the POl.

M02 There will be no sipgnificant incrcase in

mcan interchange Compatibility scores in
the areas of Inclusion, Control and
Affection as measurcd by the I'IRO-B.

The samplc sclected consisted of the members of
the Specech 323 classes meeting in the’Fall of 1974, the
Summer of 19274, and the "all and Winter of 1974-75.

The Personal Orientation Inventorvy was the instrument
used to mcasurc the =rowth toward scll actualization.

The Interchanze Compatibility indexes in the areas of
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Inclusion, Control and Affection from the Fundamental
Interpersonal Relations Oricentation--Behavior were used

as measures of interpersonal compatibility.

Hypothesis |

1n this study there was significant movement. toward
sclf actualization as measured by the Inner Directecd (1)
scale of the POiI. The Self Actualizinsz Value (SAV),
I'eeling Reactivity (Fr), Spoantaneity (S), Self Rezard
(Sr), Self Acceptance (Sa), Synersy (Sy), and Acceptance
of Azeression (A) scales from the POl also had ' valucs
that were signiticant beyond the .01 level of significance.
The Time Conmpetent (1I'C) had an I value that was
significant at the .05 level of significance. The Nature
of Man (Nc) and Capacity for Intimate Contact (C) both
had non significant I values.

A pre fost mean of 91.15 for the I scale shows
that a larpge percentage of the experimental sample had
pre test scores in the self actualized rance.

In view of the often repeated statement that only
sclfl actualized subjects sclect these classes and that
only initially sclf actualized subjects bencfit from
them, the investisator felt that additional analvsis
of the mean chante for 37 subjects whose mean pre test

scores were not in the sclf actualized range was of valuc.
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Pre test mean on the inner Direccted scale for this
croup was 77.08. Pean chante was 11.70 which moved the
post test mecan score into the self actnalized range.

-

Analysis revealed a highly significant I' score of 37.38.
This result would seem to show Speech 323, as presently
constituted, can also be effective for thosc subjeccts
whose pre test scores arce not in the sclf actualized range.

If the PC1 is to be considered a valid measure of
seli actualization, then it is nccessary to consider
those subjiccts with P01 scores so hi<h in the continuum
that Shostrom (1968) refers to them as pscudo self
actualized.

Shostrom (1962) describes the pscudo sclf
actualizins mnerson as one who knows the correcct answers
to the test items intellectually, but rives himsclf
awvay in that the guestions are answered so much in the
direction of actualization that 2enerally all scales in
the profile arc above the 60th percentile and arc
obviously distorted.

Shostrom (19G8&) further describes a selfl actualized
person as onc who lives in contrast to the extremes of
the inner directed and the other directed person and
as one who transcends these dichotomies. Since scores
favorable to scli actualization arce defined as a

balanced position on a continuum of opposite orientations,



scores marizedly toward cither end ol the scale could be
considered as less desirable.

1T Shostrom is corrcct, then it would ideally be
cxpected that POl scores of truly self actualized
subjects would not move into the psecudo sclf actualized
range, and that pre test scores in the pscudo seclf
actualized range would decrecasce. This was not the case
in the prescent study where there were 20 subjects whose
pre test scores on the Inner Directed (1) scale placed
them in the pscudo self actualized range, and 42
subjeccts whose post test scores placed ‘them in this range.
There is a nced for further study of this finding.

Inspection of individual P1RO-13 scores revealed
that over halfl of the experimental sample in fhis study
had very low cxnressed and wanted scores in the control
dimension. ‘Tnese scores stayed in this ranse from pre
to post test.

in describing a person who has very low cxpressed
and wanted scores in the control dimension of [FiR0O-B,
Ryan (1971) states:

"flis basic attitude is, 'l will stay off your

back, but vou stay off mine.' On the surface

this attitude may zive the impression of a

self sufficient and independent individual

and this is the impression that he strives

to communicate. The imasge of adcquacy is a

defense agsainst exposing self doubts. 1f he
is pushed, his level of anxiety increases."
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To the investismator, a subject with a combination
of very high POl scores and low scores in the Control
“dimension of "IRCG-13 may support Shostrom's concept of

the pscudo selfl actuvalized person. There are no known
studies that scek to establish a correlation between

these two instruments.

ilypothesis il

The sccond hypothesis in this study considered the
mean chansze toward compatibility of the 19 small sroups
as measured by the interchangze Compatibility indexes of
['1R0-3B3. There was no significant change toward
comnatibility in any of the three indexes for the
variables of Inclusion, Control and Aflfcction.

In order that the "1R0-B Interchange Compatibility
indexes channse toward sreater compatibility, individual
[FIRO-B scores must move toward the median of the small
croup from which the index is computed.

The studies of Schutz and Allen (1966) and Smith
(1964) bhoth showed movement toward median FIRO-B scores
after human relations training. This type of movement
is secen as favorable, and conducive to «orcater behavioral
flexibility and interpersonal awarcness.

Smith (1964) notes:

"The mechanism whereby such conversence



toward the median mi«ht occur can be
readily cnvisaged. Once of the processes
encourased by our trainers is the giving
and rcceiving of feedback. This is a
nrocess wherchy gsroup members tell cach
other what impact their bechavior has

had on them. Training zroup members
thus obtain a much fuller picturc of

the cffects of their hchavior on others
than they do in cveryday life."

The stdted ooals of Speech 323, the syllabus
material, the assigned readinz, the larze mroup activitios,
and the theory nresentations all anpear to show a balance
between individual and ~iroun variables. 1In view of
these considerations, the hishly siesnificant POI scores
and the lack of simnificant chancse in the 'IRO-B
compatibility indexes would seem to indicate that there
is a differencce hetween the stated moals of Specech 323
and what students in the classes are actually recceiving
in practice.

As stated in Chapter I, there arc divergent opinions
as to what variables should be cmphasized in rroups of
the type that arec in Spcech 323. Lomranz, Lakin and
Schiffman (1973) described threc variants of training
croups. Onc variant focused on an individual's desire
to know himsclf, his life values, and his search for
personal identity. Attention to =zroup variables was
secondary. Another variant has ~roup processcs as its

emphasis. [iffectiveness, overall interpersonal



competence, and positive, non violent chanee within a
system arc main pgoals. In this variant a participant's
growth is reflected by success as a sroup member.

To the investigator, it would secem that emphasis
in the small sroups would have to be a balance between
the two cxamples explained in order that the stated
moals ol Speech 323 be attained.

1t may be that the emphasis in the small sroups of
Speech 323 is morc on the individual than on the group
process which misht explain what would appear to he
personal growth as rcflected by the highly significant
change in POl scores and lack of significant chanze in
the I'IRO-D compatibility indexes.

In the opinion of the investicator, thesc
observations indicate a need for careful analysis of the
interpersonal interaction content in the small groups
and equally carcful examination of student srasp of other
actual course content such as the assigned recading, the
theory prescntations and the larce sroun activities.
These observations, coupled with results from self report
instruments, may ;jive a morce clear picture and be of
further aid in the evaluation of Spcech 323.

'the data collccted thus far would appear to show a

consistency in the responscs to the test gnestions f{rom
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the four classes that comprise the experimental sample.

However, it docs not appear that thesc results are

entirely consistent with the stated goals of Specech 323.

in this cvaluation, and in recosnition of the

limitations in the usc of sclf recports exclusivelv,

the highly siznificant change in tbe pre to nost test
h Ix b ' L

scores of the POl and the lack of significant change in

the IFIRO-B compatihility indexes leads to the followins

guestions.

1.

Yhat is the perceived cmphasis in the small
croups as scen by the instructor, the
facilitator aides, and the students? 1Is it
mainly on the individual in the =roup, or

is there a balance between this dimension
and the interpersonal, or group dimension?

Yhat is the nature of the small c=roup
interactions? 1s the here-and-now
emphasized along with affective material,
or is there considerable time spent

in intellectualization?

ilowv is student prasp of the theory
presentations and the assigned reading
cvaluated?

Are the small sroup facilitator aides
adbering to their written suidelines and
followiny the dircctions of their
instructor?

Arc the large group activitices such as
structurcd cxercises and theory
demonstrations in harmony with the statced
roals of the class?

Are the larmce sroup presentations
discussed and utilized in the small grouns?
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i

/o 1s there adequatce cmphasis on the
continuing development of internersonal
communication skills?

8. UWhat effect doecs the personality of the
instructor and/or the facilitator aides
have on the class participants?

9. Are the nre test PO and 1"IR0-1 scorces
of sclectors of Speech 323 tynical of
the ocneral campus population?

10. Is the incrcased number of subjects
testine in the pscudo sclf actualirzed
rante from pre to nost test ns mensured
by the POI attributable to trcatment
effcet or is it a auestion concerning

the validity of the POI?

LIMITATIONS TO T STUby

The followiny limitations are recosnized in this

study.

1. Lenzth of testing time. A4 combination of the

POI and FIRC-B instruments may require too lony to
administer, thereby contributins to a bias on the part
of the participants.

2. Validity of selfl rcports. Althouzh the

validity of the instruments usecd anpcars to be adequate,
the investicator is aware of limitations in evaluations
that depend only on sclfl reports.

-

3. Lack of randomization. Randomization would not

have been possible in this ecvaluation as it would have

§

chan~cd the basic desizn oif the class. This is a



problecm in any study involved with natural rouns.

4. Lack of a control «=roup. A control sroup

would have to have been composed of selectors of
Speech 323 as this evaluation is involved with subjccts
who voluntarily sclcct membership in the class.

. Participants who did not take part in the

testing. This sroup renresents an unknown factor.

RECOMHHINDATT OGNS

In consideration of the auestions as previously
stated and within the limitations of this study, the
following reconmendations arce made:

1. 7This study be replicated with a larser
sample and with the addition of hehavioral
measurcments.

2. There be a study of the large ~roun
structured cxercises and thcory
pnresentations to establish the measure
to which they carry out the stated woals
of the class.

4. There be a study of the interaction in the
small rmrouns to determine the derree of
ciiphasis of individual and sroun variables.
This does not refer to facilitator aide

stxlc. ‘

4. Therec be rccounsideration of the ruidelines
for the selection of facilitator aides.

o]
.

there be a determination of the dexrce

to which facilitator aides are adherins

to their written guidelines and directions
from their instructor. Again, this does
not refer to nersonal style.
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there be a study of selectors and non
sclectors of Speech 323 in an effort to
determine the dersree to which sclectors
represent a cross secction of the total
campus nopulation.

There be further study of those subjects
testing in 1the psecudo sell actualized
irane of the POT.
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SPRING 1974

N 44

IFemale 20
Hale 24
Mean Age 22

Year in College

'r 3
S50 7
Jr 12
ST 17
Gr 4
Sp 1

(Total Class

EXPERIMENTAL SAMPLE DATA

o

Enrollment 50)

Agricultural Economics
Animal Science
Anthropolog

Art

Broadcast

Computer Science
Iliconomics

f£ducation

['ood Science

I'orestry

History

lHHome Economnics
Interdisciplinary Studics
Liberal Arts

Medical Technology
Physics

Pre Dental

Psychology

scilence

Sociology
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SPRIMNG 1974 (continued)

o

Speech Communication

University Lxploratory
Studies Program

Unstated‘
Wildlife Science

Zoology

102



SUMMER 1974

I'emale 18
Male 17

Mean Age 28

Year in College

I'r 3
S0 5
Jr 0
or ]
Gr 18

(Total Class
Enrollment

42)

]

\"

165

Computer Science
Counseling and Guidancce

Environmental Education
Collegce of Scicnce

Itducation

finrzlish

Interdisciplinary Studies
Liberal Arts

Library Science

Medicine

Micro-biology

Psychology

Speech Communication
Unstated

Wildlife Science



["ALL 1974

N 20
'emale 8
Male 12

Mean Age 22

Year in College

I'r 1
S0 2
Jr 7
Sr 6
Gr 3
Sn 1

(Total Class
ifnrollment

26)

o

b~ = b

Broadcast

Jusiness

Clothing aund Textiles
Counseling and Guidance
Education

IIngineering

[F'ood Science

I'orestry

Liberal Arts

Liberal Studies
Psychology

Science

Speech Communication
University Administration

Unstated
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WINTIER 1075

N 21

ffemale 10
Male 11
Mean Agpe 21

Yecar in College

I'r 1
S0 5
Jr 3
o1 10
Gr 2

(Total Class
Enrollment 21)

T

= o

P T I

106

Anthropolopy
Animal Scicence
Chemical Iingineering

liconomics

Education

Environmental LEducation
College of Science

I'nvironmental Interpretation
Geography

Geology

liome [Economics

Liberal Arts

Psychology

Religious Studies

Sociology

Unstated
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Sn 323 Group Discussion Precossos SULIARY OF RNUIRY RS

GEUARAL DESCRIPTION OF COUTRIT

Group discussion is a form of interworsomal comrmunication vhich involvos
you intoracting uith several othors, Tho process is initiatod from
within cach of us., Our vork will brwin, then, with sceking to expand

awvaroness of owrselves in ordoy to brinz tho real or authontic solf to the
oventual groun interaction,

o vill work throush sevoral areas of intraporsonal and intorpersonal
dovelopmont. e uill boqin uvith sone nonvorbtal procasses which sive an
opportunity to develos a more intenso awarennss of vhat is zoins on in
tho "inside" of owrselves. We will contimie vith tho nonverbal loading
out to interaction with othors on a ronverbal level, Along uith thoeso
beginninzgs will bo sene 01103815 on tho bloonorpotic factors which sowm

to influonce the lomical and nsycholosical cncrey wa are able to put into
& discussion systom.ve will also trovk touward undorstsondine the naturos of
and doveloping tiust and conticdence in cach otheyr, Communication fecdbacx
systams come in for a groat deal of attention, Inclwded also aro somo
oxnoriences with sensing and porsonal - intorersonal avarcnass,

From the nonvrrbal base wvo will worit on enhancinz and extendinz trust
-factors 1n"interpnrsonal rolations, and on solf-diselosurae as critical
clemonts in tho rstablishimont of a communication relationshin with others,
Wo will gradually andg cavefully novo into tha spokon couminication pro-
cosses in srouns,  From this point wo will movo toward more sophisticated
"aoro and now" evamination of ~rous Cocigion~rakis sroun nimblomenolving,
leadershin, barriprs to CDﬁﬂHﬂECéE?OD. Sionn C n, the indivadu
Yorsus the mrows, eontlict, ote.,.invough accual oxsericnce and oxamination
of' that oxpeorience, ihroushout the whele course owr eramination ard
dovelopient is basad on a philoSOth vhich deplores dostructive criticism
and anphasizos the “HAIPINGM Tunction of interporsonal rclaticns,

X

#long with theso activitics 11111 be a serios of roadings and thoory
devolopmont sessions wherein wo oxplora tho coenitive base on which these
tochniques and exmerionces may devolop, +1s0, spocial tapes are availablo
for these vishing to do advancad work,

REUIRAIFITS FOR i LInAIT-

frollnont in this couwrse is not open to just everyona. There arve cortain
conditions vhich nust be mot bof'ora vour onrollmant in tho conrso till be
accopted, ;1 envollnonts must have oventun) asnroval of tho instructor
baforo thoy enn cacang Dovinnont,  Avione {0 cornitions prevequisito to

3

your final acnission to tho <lass aro tho followin~:
You must have comnlotad 3p 111, Tntormorsonal Spnoch Communicatien.

You must bo a jJunior at loast, or highor, in vour academic achlovement.
Otherriso you 1111 nead the tnoeial aonroval of tho instiuctor,

You must £311 out apa_haws anorgyed an anplication data shaot which
choclks sono natiors innovrtant to youwr suceessiml porformuanco in this

class,
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Sn 323 Growy Discussion Processcs SULLART OF RMUIRTLINTS
You rust bo able to mnot on Tuesday and Thueaday eveninns

periods as scheculod in tho syllabus, and the veekemd
tho rctruat.

or othor
sot asido for

You nust bo 1illins to oxerdnont and eolere your ovm noisonal

ayouth and davelon: ot alons
acadonic sottinge,

Civeasions pot wonnlly exained in an
Sl "f)l"‘lv nacaed,

Boforoe vou attend

tho first meoting you rust purchaso a syllabus for
the courso in tho

oifico of tho Dopt. of Speech Cormunication (o2, 00).
211 of the abovo aro vital to your asorovaed participation in tho course

Do swro that you can meot thom 211, Onco you are in tho class you are
oxpoctad to fulfill tho:

HDWOE REDTIRIUWTS fOR COiPLATION AFD RIACATVING CRIDIT FOR THE COURSI

Read, on tho schedulo as outlined in the syllabus (o faster), all

of tho basic text materials alony with supplementary matcrials as
suziastod,

Yaintain a _cavoiul jommal ~ workbook as

3 desey
Jhis Jowmal swst dincludo antyics forr cach sos

bad in the syllabus,
sien of tho class,

J H'

. nttend #1L SESSINNS OF TS CL‘.SS (ixecont in caso of dire porsenzl
anorgoncy.)  If nore than 3 sessions ave nissod, rou ¢ annnt recoive
credit Cor tho course, L thao um\"nn.d. rotreat is nassced, vou canaat

roccive cuvoeit ior thae covisn,

. Find two compatible nartnors in the group vho uill he your conficdential
triad, With this triad ysu avo to share issuos and problos arising
¢uring tho srocram vhich you vant to talk out and o .ﬂ_om cn & noyo
confidential lovel than *.nthm “he laygor grouns. You will preparo
a roport on your triad,

Complote tho final corwrchonsive symthesis and obsepvation 1’0?01‘1'»9
Sayes 4

no lator than the schedulod dav, Final syathesis_comin: %o tho

instructor aitor tho scheduled dato ULl Lo an joonardy of nob hoin:

accenbad ant no crodit eiven for bhe covivio,

Durine tho convua stself, it
——— 22X
dotail the cymty and idons b

is frwortant that vou do not dincvss in
A dovelonne it 1000 e rot taliine the
Lowro. This Ao bocanso () WILLiL it iu over, the uholo porsnectlive
is not reached and () nost noople vhe have not had such a coursa
sinly nisundorstand vhat is haooonins, and {c) tho onewyry of your
quostions and pioblens should not beo Tsidhoned! of f of tho courso
oxnovionen itsoli by dealing with thom outsido oxcopt in caso of
ancrooney ancdfor uith asproval. of tho instiuctor,

Do tho rrowy ¢oveloment analysis,  Foin A aftor tho socond nooting
of your miall ~youn, om D aitor tho last rocting of your groun.
Includo Hoth charis in vour jiinal synthosls.
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Sp 32 Grou) Discussion Procassas SULLRY OF RANUIRI SITS

Aftor the sacond nooting of vour small sroup T in the "Initiallyy
colwm of tho zroup srouth ovaluation. AF¢ar tho final clazs 5055 10n
£i21 in tho "Finally" colum, Dheludo this also in your symthesis,

frrango to have a povson in Jyour rroun function as a vrocess olworvor
each session ang yesort to tho rroup at the ond of that sossion using
tho obsorvarfs Ropout shoot,.

e GO0 tho Vorbal - lonverbal Consistency »ating ror cach porson in
your sill myouvp ot tio tivios: :
e ATtor the fivst £911 session of your winall croup,
Do ALtor tho last sossion of your small prown,

fnalyzo the changes or shifts in your oum verhal - nonverbal consis-
toney as seen by the wonbers of your group and include this report
in your synthesis,

Fill out tho solf-oihor pereontion doseription
' a. Loy tho first sossion,
b, After tho potreat,
—Ce AL the cnd of the cowrso,

-
.

e 111 out tho myoun Clinato Tavontory
B AL the ond of thn period during vhich your small rsyoup is
Tomed,
—be Tamediatoly following tho retyoat.
Thon sharo tho comparative rosulis with youw rroup,

e v Final anonmious evaluation of tho course and tho instructor must
bo conploted before eradit can bo zivon,

(othor than tho #inal corprehonsive synthosis, tho report of yowr readings,
and your roport on your triad, there will bo no final exanination.)

Yomr ObLliratinon to Considor Theso Factors

Thero aro many noonlo sooking entranco inte this class, fvory quartor wo
havo to twn amay studonts who have taited somo tiws to golt into tho vyo-
gram, Thus, for each spaco rotainad past tho tine thon a course may bo
added by a nousion tho then duens the course, thove is a usoless waste of
opdortwnity for smicono 1o really vanted to tako part in tho cxperiecnco,
IF U 7T Y00 €7 11K THIS PROGRMLL, D00P OUT RIGHT 10HL D03t T A IT!
00 1Y OTTLNES 20 ol NG TP AR SARKING ADGTS3TON AD AR DRTIG DRI
THE OPPORTUNITY 4CUSA oF TEADRULTE UHIVERSTTY A CTLITIAS 1D USUFFIC-
IEBUT SUPPORTLI G AT FF, ‘
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INFORMED CONSENT FOR PARTICIPATION

In Sp 323

I have read the conditions and requiremoents of this course in tho
syllabus matorial provided me and Ihi roady to tako on tho responsi-
bilitios as outlined, T heroty agroo to tho doscribod as woll as
the following conditions in rolation to this cowrse:

a,

Ce

I will fulfill the requirements for credit for the course at
tho assignod timos and in tho dogros most reprasentative of my
capacitios, The procedures in genoral are:

Experiontal and cognitive study of intra and intcrporsonal
dynamies in group and organizational discussion., Processes
involve porsoral, social, procedural functions involved in
decision making, lsadership, problem solving, and porsonal
growth in small group commmnication, Tho courso includes lab-
oratory groups, structured and suporvised activities, lcecturo:
dmmmhﬁﬁmm,rmﬂhgofrdamdrwmwdn(H@Cﬁclﬂma-
twre, substantivo and procedural onalysis of the laboratory
eXperience with reference to rolateéd empirical research,
Laboratory work will ineludo wide range of supervised process
mothods such as encounter, goal-dirceted, awareness and other
dovelopment methods, Participants are required to koep
Jowrnals of activity and reading, Meetings twico weekly for
throo hours each for first seven wesks and including a weekend
retreat, ‘

I will take full responsibility for my behaviors and attitudes
toward nyself and others Quring this céurse., T 20re0 to obseirwve
Ell_TUIOS_ﬁnd resulations of the Univarsity and this class for
iﬁg'noriod of the teorm iy enrolicd,
Thero are fow 3f any risks to my mental or physical health in
this sitvation provided T observe tho follewing guidelines:
1. No one currently treated for a serious disturbance particif
pates, Ny epplication is my formal signed statement on this,
If it is not accurate nor trus I assume the responsibility
for a dishonest application,

2, No Consumption of alcohol or other Grugs for the duration
of the retreat,

I am informed that there may bs tho usual minor risks to gy
physical hoalth in traveling to and from the rlaca of tho ro-
troat. Thovo ray also bo ninor possibilitios of physical injury
at tho place of tho rolrecat., Nono of thoso aro more or greator
that in any of tho academic activity which involves my active
participation and travol, '

I am taking this cowrse solely for my own porsonal grouth, cduca-
tion, and academic accomplishmont and to achiove the bonolits as
outlined in tho syllabus foy the course, I am not in this courso
to investipato, zather infoimalion, colloct data on porsons or
procadures for the parpona of nogative eviticism or attack by
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mysolf or anyons else and will not continue tho courso if theso
bocome objoctivos,

I am not taking this course for therapy or to correct a psyche
ological malad justment,

I will take part totally in tho activity of tho class, Howover,
I reservo tho right to rofrain from direct participation frem
specific oxorcisos (not written or roading assigaments) if I
feol I will bo offended ov hurt in e vay T an unwilling to
risk. When I do withdraw from participation in an oxerciso,
howover, I will not leava the class nor tho group but will stay
to chserve and raise quostions so that T rmay elect to continue
my participation in other activitios, I will not, however, ro=
fuse to fulfill tho analytical and rodding requirements of the
course not to raise questions with the. instructor when I feol
they are gormain, '

If, at any time, the course requirements becomo such that I cane
not in good conscienco contirue to participats T will drop the
course forthwith and give the instructor my reasons.

I will provide the instructor an anorymous- and thorough analysis
and critique of the course and his in3truction in all of the
dimensions invelved,

I agree to attond all sessicns of tho course oxcopt in those

cases whers matiers boyord my control prevent me from attending.
This includes tho woekond retroat at Menucha Conforence Centor,

The Dato of tho Rotreat is * SR I agroe

to pay the minimum costs of room and board for that weokend not to
exceed $30,00, I recosnizo that attending tho rotreat is a prere-
quisite to rocoiving credit and that if I should miss this mooting or
nors than threo of tho regular weck mcotings I must elther take'an
incomplots, drep or fail the courso, Any irgquiriss I have about the
Courso will be expressed directly to the instructor and T am assured
that he will do all he can to give me accurate answers,

Date . ] Signed . -
Local Addross -, i

Phone Numbor whore you can bo reached

Other contact information we might noad if we nooded %o got in touch
with you suddonly:

Class: Fr @4 Jdr Sr o Sp Ago ~ Sex

ID Number

Datos -for Momucha Rotrcats:

Fall Torm 197%: Nov, 1,2,3, 1974

Winter Term 1975:  Fob. 15,96, 1975
Spring Torm 1975: May 2,3,4, 1975
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3p 323 GROUP LI3CUSSI0N PROCISS 33
Introcduction

Tho genoral poal of tho cowrso is: TO LAVEIOP WH.RILISS OF, S:MSITIVITY
T0, -l SKILL Tii 0.5 LTNG .ITH T'LE Ty 2D THTOR PARG0 L, SOCIL /vl
PiOC WURLL COri Ui TC TI05: PACTOR5 7T 10ite Tio GROOPS JGICT T IRICT GhoOuP
DESCUSSION (Ui CTI0. 3, GiOUP L. .0atSHIP,. GHOUP GIO Tl . D SIEFACTTIV.ASS,
and PERGOVML GIO'TA ana .ei LTTAa4085, 4 1ist of’ some of the senoral
areas of possiblo study and cxoloration is found under the scction of
Thoory Ruildins. o work on tho assuiption that prisr to tho conseious
and specific attamis to acquiro, acd to or rofino discussion and leadore
ship comunication skills it is usoful to bo awaro of and sensitivo to
tho dynamic proncrtics of 2roun bohavior,

The study of our small aroun comrwmnication bohavior and tho dovelopnent
of’ owr individual discussion cliills and undorstanding cannot br undor
takon in isolation fiom the oxariination of the self within oach of us

and the encountor of the solf uith tho othors uithin tho sroup. Cone~
tomorary cducational theory places a areat doal of erphasis on "reality®
orientcd or "hore and nom oxperionces and in tho oxanination and valica=-
tion of theoso oZporiencos.  This clagss is ained to nrovide a deepov
undorstandin: of ouvrsolves as cormunicators within the contoxt of tho
small zroup procosses, Theso aro developed throush a combination off
planned and unplannad oxmoricnces and critical oxamination of thoso ]
throush demonstration, discussion, stwly of volated rosecaich, and analysis
of tho oxporionce in toms of contanporary theory. Research suggest this
is a usotul way to learn theery and skil

v dg

Tho dosign of tho coyrse provides for sovoral types of cxporionco,
1. Swveeial locturns, demonstrations and yelated materials and stiruc-
tured narticipation oxperioncos aro designed to assist in dovoloping
concapts and hypothesos about tho naturo of mroup processes you
exporionce and your rolation to them,

2. 4 lakorvatory dosimned ulth self-avaroncss and oncountor expericncos
within a group, .iach nerson is froo to discovor his orm behaviors
and horenptions related to group discussion procosses, group struc-
turo, corrunication, and avarenoss by oxolorinz, mporimenting, and

oy

tosting within tho framcvor':t of tho laberatory,

3. A _thoroush analvsis of tho laboratory expericnce by you during and
at the ond of tho courso through various' instrwionts and ucthods,

b, Saocial roading from ascisned toxts and solaeted books ard articlos.

EOGUITIVS DAVIIOPL T ~1D D0 ST TI0N

Seno gossions or parts of sessions of tho class vill bo davotad to a

discussion and orosentation of thoory rationalc surreunding the study

of’ zroup commnication rrocossos, Semo of this vill bo via locturo,

sonc by discussions, sonoe by dox-mnstrations, role nlayinz, eaio bplayine,

and othox activities., The Snocific subinet mattor off tho theorr sossions
uill bo determined by uvhat is hanponing in tho Iaboratory sessinns,

nreas of possiblo oxploration aro difiicult o dotemiine in advanco,
Toples uwswally rango around the Lollowing:
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Comunication Procossos, ner so
-Zoing “available” for comnication interaction
=Jorbhal and non=-verbel comviunication
=Foodback »rocesses for corroction and accuracy of cormunication
(1o asswio that tho vholo course deals with a nyriad of foius of
intervorsonal corviunication)

Bouy avarenecss and non-vorbal cormuniecation
~Bocy ataroness and cowmunication
=don=Vortal comwmnication of body, voice, nlace, timo,ote,
=Licthods of relaxation and phy.,lcal Pont; ol
-Sowrens and dOVf‘loJ:«mt ol "Pgychich oncrry '
~Chantin~ as a nothod of awmronuss and ~roup interaction,

Liothots of Learning and Dovelopment
~Gostalt niothods of nersonal ~routh
-Transactional analysis
~bismoresotics
-Psychosynthesis
=Creating chanze in solf and othews
=-hcountor and Sensitivity srouns

N

30li . warancss and Jovolomont
=-Gotting into tho solf - oxnloring our vml inner world
-oo]_t evalation and disclosure
Risk takin:
-Dncis;ion maliing
=Problem solving
=IFrecdomn and contomitr in Trou;s
=Dopondency s independency
-Relating solf to othors
=501t actualization in group training »rocessos
=1y50lf and the "groups .oli‘"
=-Hostility and angox
=Flizht and Fight bohavior in crouns
~Problums of "re-mmtry" and relating to thoso without comparable
axporionce

Group Proceoss
~Dimensions of syoun prouth and devolopment (inelusion, control,
affoction)
~The grovwp as neoditation
=Groupy docision makine
~Growp broblon solvinz
-Rolc behavior and sroup procuctivity
=Groun cohesion
~fFordback and mroup offectivenes
~Grouy riotivations
=Con{lict within and Lotircon Troups
~uthics of gromp procoss training
=Horo and i'ovr vs Thero and Theno, .tha phonoaaaslory o a mioun

Leadorshi; an¢ . uthority
=The nature of influcnco
~Tho roleo of authovity
~Leadorshin skills
~Leaclorshi) Theory

L I B LI 1L NS B I
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v L2701 TORY

The encountor lakoratory sessions aro uniquo in that the sroup uill

togin with mothods nf nonvtrbal interaction, iiighor lovols of can-

munication will Lo explorcd from these carly oncounters with the probe
loms of solf avarones

5, rovelation, and comrunication,

The discovory and oxnloration of the
encouraged through tho sonsitivity
the neounter Iatoratory,
ization of tho offacts tha
ordor to bottor

} porsonal and sroup proportiecs are
group approach or, as wo call it,
This exporionco involves considorable invost-
L oach of us havo on oursolves and others in
assess our oun leadership and porformanco notential,

dor is this done? Tho structure of thn incounter Iaboratory croup, the
roles of each mamber of thg aroup, tho dotermination, dofinition and
deseription of the sveeifie z021s and othor factors are to bho cotommined
by _the aroup itself,  Tha contral concontration of the ,ncountrr Labora-
tory is to enablo each groun membor to narticipato in dealing with the
problens of his oun zrouth and dovelopriont and of tha 7IrCUp proenss
insido the group and to oXaning that procoss _in transit.

#hat do wo talk atout in the incounter Iatoratory groun® Tho ossential
sourco of subjoct mattor for tho discussion by. tho proup is yithin the
"Zroun itself.  Your sroun has time, space, intraporsonal, interporsonal, and
procoss dimonsions, Its timo boundaries are from the moment tho laboratory
group is born at its first sossion as a new social ontity to the moment
thegroup dies at the ond of the course, Its space Qimansions aro bounded

by tho rouns or arcas in vhich tho groun meots, Its intravcrsonnl dimonsions
are detomined by porsonality structures of cach porson within tho zroup.
Its intornorsonal cimensions aro dotomined by the interaction of the

group membors with cach other, Its brocess dimonsions arc dotermined by
tho communication, lcadership, decision making, problem solvinz and bohav-
ioral functions performed by each mcubor of the group,

50, THa FSSENTI'L COHCTHTIV TION OF ATTRITION 1UST B.% ON OUR 0.7 PARSOIML
AiD GROUP PROC3S351S, Talking about pthor ~rouns, or othor porsons in
other sottines appoars to have limited ugo in understanding the group

in which wo vill be currently participatinz, This particular colloction
of charactors dong not exist in anv other timo, snaca, or contoxt.

Thus, it is a rolativoly usoloss atstraction to attampt to deal with
other groups and yoursclf at other times, THI 29I VIGR OF THIS GTLOUD IS
THS 0iiLY nSIc RAFIR S T POTIT THAT ~LL ARG OF T3 GioUP Ty, TIT
IS TuCis5.107 LT Uil oLl 00K FROL_SUCH v COLa 91 RAFERIT FOILT,

Ihero is no counterpart or similap typo of proup in any ficld of endeavor,
Tho ncountor Iavoratory Gr

oup of this particnlar class at 0.5,U. uses a
uniquo but thoroughly tosted mothod for dovoloping porsonal sensitivity,

undorstanding, and skills, Tho charaetor of tho mroun_cannot bo used for

tho usual taslk purnosos, Iis primoe and most usoiul for 15 in & training

or porson2l loarning and rrouth contoxt., Many poople, to thoir despair,
have tricd to mako training laboratory oncountor eroups out of foimal
vork eroups or task proups. hilo tha undorstandings and the skills
acquired in a training 1aberatory cncountor eroun are, and must h(). NG5O0~
ful in worl groups, fow of tho monaral techniques bocono_obvious as ue

make tho transition to_tho task aroup sot ting.
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S0, the subject matter of our laboratory group is tho HERE AND NOW!
That is, our main arca of exploration is tho nature, the proccssos, the
personnel, and tho mothods of dotermining and dealing with problems and
related mattors of ourseclvos and our group in this placo and at this
time. Thero is no other common cxpericnco that overyone in your group
has togother and thus no othor basic reforont of -experience.

Analysis of tho Laboratory Expericnco

The analysis of the oxporicnces of tho laboratory encounter is a vital
part of the course. Soveral methods will be encouraged and used.

Among theso aro specific rating instruments, a Journal-workbook, a syn-
thesis of tho total experionce, feedback in the group, Yprocessing

sesslons whore each person is fres to discuss his feeclings, porceptions,
and judgments without boing evaluated.

One of the more important methods you are’to uso is tho development of
hypotheses about your own and others! bechavior. The next section deals

with how this is done. Your hypotheses are a required part of your
workbook and your synthesis,

THE POSTURE OF HYPOTHESIZING

* If wo knew all tho answers to tho complicatod processes of intrapersonal
and interpersonal communication intoraction in group settings, things
would be quite different in our society. The hard fact is that we aro
recally in a primitive stage of devolopment in both theory and practiee.
Hany theorics abound and you can almost go 'smorgasboard’ among the many
possibilities. lMost all of the theories have some rational basc in

experienco and judgment but many of thom have boon misuscd and misunder-
stood,

Many methods and technigues have arisen out of research and investigations
into human behavior. But all of them at some time or another bogan with
some cvent that caused a person to Guestion its cause, source, effeoct,
SIGNIFICANCE, UNIVERSALITY, EIC,

The deveolopment of a hypothesis about thoso factors becomes onc of the
most uscful tools in loarning and understanding the whole spectrum of
behaviors that go to make up discussion and interpersonal communication
processes. In this course, you will bo cxpected to deovelop at loast
two_hypotheses por scssion concerning the cvents, conditions, and roac-
tions that arc taking place in you and your group.

A hypothesis precedos, in time, the devolopmont of a theory and a theory
comes beforc tho ostablishment of a rule or principle. You should scock
from the rcscarch litcerature, what thoory cxists and what principles
may bo_oporating in any situation. But more significantly you will
establish hypothases about our own personal exporiences and feolings.

It is this attitudo of "hypothasizing" that is esscntial to a succosns-
ful and useful exporicnce in this laboratory.

An_Bxample

Look for a memont, at somo genoral stages in tho dovelopnent of a
thoory:
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We becoumo ifvolved porsonally in an evont, and

(In a small commnittec, Jim noticos that when ho disagreed with
the majority of the group, there scemed to be an increasing
pressure on him from the othor members.)

Pospond with fecling or reaction to the experionca.
(Jim folt a bit irritatod at this and tendod to fight back
which, in turn, created more tension in the group and in him).

We thon have a desire to understand what happencd and why, and
(His fighting back did not scom to resolve tho problems and Jim
became curicus as to why this happens and whether it was a
Particular personality problem of his own or a general condition
that had some universal significance.)

Begin to question and inquire about the actual nature of the

EXPERIENCE. This leads us to )

(Jim, therefore, askod others of his group about their exper-—
iences in the same group and did some preliminary reading in

an attempt to find if others had experienced or observed the

same or a similar condition.)

Attempt a description of the experience as objectively as possible.
(He then atiemptod to describe, factually, the bkehaviors, fecliggs,
and conditions that wero prior, current, and after the event(s)
that he experienced,)

From this we find an emerging gencral hypothesis about that
happened and why. '

(Aftor describing the situation and looking at it as objectively
as possible, he wrote a "preliminary" hypothesis as follows.
("When an accepted member of a group holds or expresses opinions
contrary to the ma jority, there will be an increasing pressure
on the dissenter to conform,')

A_search for data follows with our search lesding to others'

experience along similar lincs. This seavoh includes a compar-

ison of similaritics and diff'ersnces in the data and the hypotheses

of others. Laybe at this point, also, there is a revision of the

original goneral hypothssis to more specific terms.

(Jim then explored some of the literaturo on conformity, in-

cluding the studics by Asch, Fostinger and others. Anong these

studies he found some evidence that: .

a. In proups whoro all agree except one porson, that person
tendod to conform rather than risk tho disploasurs of his
colleagues.

b. In groups where there was a deviant, thore appeared an in-
creasing amount of communication directod toward the deviant
in attempts to bring him back into the grouvp until tho deviant
was oithor returned to the majority view or was seen as rejecting
it entirely. 1In the lattor case, communication toward the doviant
would tend to coaso and he would be rejoctod by the group, otc.
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8. Thon if vo are -~sin~ into acdvanced vescarch vo attomt to tast
the hynothesis by further obnorvation in oithey oxvovinental,
tiold, o1 oevsonal situntiong.

«

(Thea, in his om proud, Jim tested his hynothesis by puraosely
opposing the syrousr on sovoval osccasions and vatching what took
place not only with the others of the grous mt 1rith his om
feolinms, iie also asked sovoral of his friends to o likouise,
in other siownrs, and to roport to him their observations., Then
groups could bo identified and obscrved,)

9. Ihc rosults oi' this further ohseorvation 1ay lead to rojoction

or ruinforconcnt ol tle hypothatin, or a Juirthor rovision on
tho msis of tho discovercd cata,
(Tao results of tho observations in tho "exporimonts" scemoed
consistent uith Jin's first hynothosis. There were, hovever,
Sorio chanzos that cavsed him to vevise his carlicr statauent to:
"Conforrity nurassures dovolon in relation to the degreo of deviance
fron the Zroun noam or standard and the ¢oviant either accopts ovr
rojocts the sressures by (a) staying in the myoun and continuing
to fight on noderato toms, (b) rithdrawving or reotreating fvom the
group uhen the differences were myeat; or (e) ovsanizing an
opposition sub-rrous to ivo him support in his stiuzsle with tho
ma jority," '

10. Ho_then attonpt further testine thyoush oxnorinent and sbscrvation
O Rl SITU-TIONS T T3 Jaks 1D 10/ CONTAaT
(Jin thon sot about tosting theso factors in specific arouns of

vhich ho vas a membor and ovontually did a eraduato research thosis
on tho subjoct,)

1. Avontvallv, wo oithov yejoct tho hmnthesis complotaly o Taild
it dnto a thoory or boll 3t in aboyancs until furthor inlormation
gan bo rathoved.  hon o hynothosis "tosts oukd fncqumtly enoura,
i _bozins to take on tho chavactor of a thesry and can be used to
orediet Lohavioy in sinilal Situationt. (d.o., it a6 2 hynothosis
that has "=roim v a Lit, ")
(45 a result of this thesis vesearch, Jim confitmed the probabil-
“ities of both his vevisced hypothesis and thoso oi’ tha other witers.
This addad %5 the body of support that tendod to increaso the
Possibility that the concant 1ould becomo a real iull-bloun theory
of intorhorsonal hohavio:, )

S22 Vo1

In this class, ve ayo attonpting to nrovide you rrith a Mhoxe and nou"
type of cxperionco frow vhich wou yill dray or dovolon hynothanes about
the vav poonle hehavo and commumicato in Bhodo erouns. L HiLlo you i1l
not have tine to develes thaso Lirte Tulleblotm Lhoories, Zﬁ’ll__’.’_l.ll._.l-’ﬂi
that sorio of vour hviothesas ava susnortad oy rejocted by others and
you'll have a clearer sovcontion of theiy usofulness in undevstandine
intowoisonal Lohavior

in face to {aco discussion ~rouns,

Tou vill wake tontativo hvinothoses akout tho bLohavior of your mm
zrow» and its mendors. fop each of tho laboyator; myoup. nootines,
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Process Voxkboole
Journal

You will examine the processes inside of you and inside of vour
sroup as carciully as possible. The essential oxamination should
take place in the laboratery itself, To assist in thigc examination
you are to kean a workhook or journal,

In this jowrnal you are to koop descrintive accounts of your own per-
coptions and feelings during ecach laboratory group meoting, This
Jowrnal is a porsonal matter and the only versons with whom it is
shared are the instiuctor(s) and training assistants, The Journal

rmust be organized into the following divisions for each naoting of
tho laboratory groun:

a. Identifvins Date
(1) Date and place of the laboratory session.
(2) Persons present at the session,

b, zeeount (on the left side column. of _au_.pa-ce)

snaccount of vhat transoired at the session. This account
should be written as objectivoly as pessible., It should
attampt todescribe uho did yhat, and yhen, and hoy it was
done, and othsrs! reaction %o it.

¢, Reaction ( on tho right side coluwm - parallel to the event
involved)

i Lrank and honest yeport of your personal feelings, inter-
protations, reactions to othors and to the events that too'
place ' - . . This should include attamipts to ox-
plain yowr oim behavior, to understand it, and to raiso
questions about it, It showld bo refloctive and subjective.
It should vesresent as thorough a rocord of yowr norsonal
responses as you can provice,

d.  Hyvothesis (a separato soction or at end of each entry)

swftetenont of hymothesis thet reflection on tho day's
1aboratoiy sosSion leac vou to develon, Ivory sossion
should have at Jloast o  such hynothesis TGOGYLOG.

e. Comentayy: = dialosue with ideas
§13 Things you seo as rolated to this exoericnce,
2) Ounstions ox insights about your volationshins with
other »eoonle,
(3) 10 Ay you aro responding tormeaningful ovents in
your lifo outside the class,
(#) Tmner dialosuos with yourself, dreams you want to record,
imagory which coies to rou dwring tho exporiencos,
fantasios, diasgrams and creativo icdeas coming out of
the axperienco, and notes or racowds of techniquos of
neditation, biocess davalopment, and dnternersenal
interartions of fpottannn,
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f. Growth Experiences, possibilities and ‘plans

(1) Instances where you have experienced a Frowing strensth
and/or awarenoss of yourself and relation to others.
(2) Notes on those instances where you have usod Jour own

will in yowr experience and your strengths and weak-
—
nesses,

(3) Technigues you can use for further growth,

(4) Any "poak experiences" encountered in this session,
(5) Specific personal hangups of vour ovm which you are
aware of and on which you wish To Work,

(6) Any quotations or neat sayings, pictures, ote, which
Seem to fit the moment ané the'egperienCéS. (Like the
Peanuts Cartoons, etc,)

By,
g+ Yhore You Go from Here in this group

This Journal is of mreit importancoe in the total scheme of the class.
The depth and thoroughnoss of your Journal will peflect in part the

desree to vhich you are explorine the exoerd i nanalytical way.
eg } you are exploring the experience in amna
This matorial is’ vital in proparing your final synthesis,

B, Also nlace in yow jowrnal all tho instrmionts and rating sheots
as roequostod in the Swmary of Reouivenonte, and the wevk-shaot
rocoxd,

CAUTION?

DURING THE IABORATORY ACTIVITIES YOU ARE WOT TO TAKE COPIOUS NOTESH
DOING SO INTERRUPTS THE FIOW OF DISCUSSION AND INTERFERES WITH YOUR
REACTIONS TO WHAT IS TAKING PIACE, A word or two to help you re-
momber is all you should record during the discussion. The Journal
should be put together as soon after the discussion as possible so
that you will be able to remember and recall events, But PLEASE DO

NOT ALIOW YOURSELF TO BEOOME BREOCCUPTED WITH TAKING MOTES DURING
THE IABORATORY PERIODY
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OTHR 5.57°6bs
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«nothor instiwiont iop tho analysis o tho srocass can bo tapo reecording,
You may uso a tane vocording maching 9 1ncord rach session. Tho
playback oi the tapo can ely you to loolk noro nojectivoly at the dige
cussion, .‘ny tapey yecorceo by your srowp are 21ivy to your proup and
tho instiuctor during tho courso, Taned syntheses, hevovor, arc not

acconted,

In addition to the 1:)ctm.‘o-dcnmn.'strations, you can find oxtensivo
bibliogranhios, articlos, and hooks rolating to research and hcoly
building in tho areas off cyoun mrocoss anc leadors

shin., You should
use thoso matorials to assis you in analyzing and intorprating the
ovonts that occuy,

RTDTIG RAPORTS

20U _Lud RIOUIRD TO RI.D TLi TOT 200XS oF T9n COURSZ /S 5007 “8
ROBSTIELA, T Tdrr 5D OF Tea TR
Lt YOU Vil (01 PLaT. Lin PET RO UGS 98 5 SO,

YoU "R4 T SUITIT * 510140 ST TR LT
15)5

dritton youoits 5 all seacdings othor than tho teoxt atorials ave to

ho rade and suhiittod Lo tho instinctor with vour 1inal svathenor,  Uso

tho follovrin~ Toim in nakine theso veports s

-.uthoy
Vocumentation Titlo oi »wtiele and ook T

~bstract of liatorial

Avaluation of tho Sirmificance of tho jatorial

* .11 roading vavorts ave to be made a part or your jomrnal and indesed,

Thoro aro soveoral contaiporary Journals which Jou should rot tho habit

of reading, You =rill bo omectad to bo fariiliay with the following
Journals:

Journal oi’ iAnalind 2 havioval Sceionee, Vol. 1 to syasont
Journal ofl Conmwmication

Psycholony Tocay

Juman lohavioy

Jomrnal of Gocial Tusuos

Journal of . bnormal and! Social Psycholomry

AIC. - Roview of Gonoral Sa@antics |

Symthesis

Toxts: Semtn, JDaients of Acounton
el e ) sidounten
feld
Rousemfoald, Human Interaction Tn The Small Group Sotting
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TS 01 THZ Gl uI'G

You vill not bo #raden on your elaus narticination, You nust be presont,
wut the natuys, extont, and Donctions of Yyour rarticisation are up to
you and camnot bo jud-ad by anyone but yon, (Taidiovs sali@nalysis sheoots
ara a rart of yowr inel synthasis) Thus thoro is no "srading” of your
actual class porioimance,  Thus you avo oo to experiment with nov
behaviors all Yyou want - and nst Lo penalized ii’ they don't work Tor Irou,
~ctually you nayv ~ain much that vy if you oxanino tho results cavefully
and incoiporato thaa into your reports and actual bohavior.

Gradon for tho eourso aro Gotomined as {ollous:

1. Final symthesis: 70, (™is nust includo sulmission of a corploto

Jourmal-torkiinok as desuiribed in this syllabus, :lithout tho conpleted

Jowrnal as uwanorting ovidence, no credit 1rill bo i ven for the nvathesis,)
Do _crodit

Se Satisfactory affiivation that you have o

: ouploted tho assisned test
reacings, 15,

3. xtont of your outsics reading and aceuracy 1rith vhich 5t is veported :
15, (Lews taan 5 articles = 5 artieles = D; 10 articles = Cy

By )
20 avticles = 0; 50 articles = . (1 book =)

doto" 111 outsido readings are to bo renorted as outlined in this
syllabus and included in th

10 journal and dated as to vhen you read
tho mateorial,

3

bo Bsencon bovond 3 segssions 111l disqualify you and a nrado of MM

VL1l bo sivon waless vou chon Tha cowrso. You may not niss tho
retyest and mot cvcdit Lon tho courso,

5. o prado uill Le siven unloss all requiraionts aro mot,

OV TO SAGTI

You cannot bo a casual narticipant and sot much out of this oxporionceo,
Joun will naocd tp hg cresont at overy session to keeco trachk off vhat is
happenins, ~ Tho orouth and ¢ovelomaont of the sronny is a sitnificant
thing to be a sait of anpe to vateh, I you miss any parvt, vhich nay at
tho Lonont seon weless, you mayv bo nissiny somne hiddon factors that lator
uill bocono exitical to the Troun oxpericnco,

iloithor can you sz: Sn what is coint on vithout readine fox supplenentary
infomation and carorul attention to the loctwros and Cemonstrations,

Thaso thoorsr and analysis sossisng araonen hunting scasonfor vou, Lou
are oxnedted to challonee the instruetor, to cuostion him caroetully in
orcior that you uncevstanc, :

You must be 1illing to challenza and by challensed, totlovol" writh youy
collcazues and instruetors in resnoct to your i'eolinms and thouchts, to
suiffor, to Titht, to lovo, to ewoririont, to trv nar ideas and hchaVviors,
to tost old onas, to lot yowr roal oolf #ind expiession and to join with
your laboratory colloares in soolzing an wadorstandine of hou 2voups ok
thiough your actual oxporinneo,
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SOME HINTS
FOR
GETTING THE MOST FROM

THIS PROGRAM
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10,

11,
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Everyone who is here belongs here just because he is here, There
1S no other reason. (This is the prime rule, DNothing changos it.

It depends on nothing else.)

New members become new members when they arrive.

When they walk

in and remain they become members, Whoever is here belonss,

What is true for each person is determined by what is in him, what
he feels directly, and finds to make sense within himself and tho

way he lives inside himself,

Decisions made by the group must have everyone taking part in thoir

creation,
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Our most important and our first purpése is to make contact with ourselves &

each other,

Everything else we may want or neod comes second,

No one will repeat anything said here outside this group unless
it concerns only himself. What we say here is absolutely confi-
dential, This applies to everything done and said hers, not just
obviously private things. After all, if any of us want others to
lnow something about ourselves we can toll them about ourselves.

We try to be as honest as possible with each other. We expross

ourselves as we really are and really feel.

If we know things are a certain way, we do not pretend they are

not that way. We call it 1ike it is,

We listen for mors than words, We listen for the person inside

who is living and Teeling,

The leader-trainer-facilitator is responsible for two things only:
2, He protects tho belonging of every member. .
b, He protects every member!s being heard if this is getting

lost,

We listen to everyone, including ourselves, from the inside and

the outside and in a1l
Derceive,

the nonverbal dimensions our sonses can

.
We seek to know ourselves as a prerequisite to knowing othors and
as a prorequisite to communicating with others about ourselves,

We are fr

Our subject matter is US...in the here and now.
right now...not yestorday.,.or tomorrow arc the
sub ject,

We seek to become "opan® people who can xenaiva
of others as well as pive of onrsalvns,

eo to cxporiment with our own feelings and perceptions,

Our relationships
essonco of our

froaly the pifts
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SOME RANDOM OBSERVATIONS ON AND ABOUT THE HERZ AND NOW

By

John Koltner (Sam)

When someons tells us to "Bo in t

obvious. But when we start tryd

he hoero and noul" it seoms a little
g to do it things get a 1ittle mixed up,

Usually when wo ask poople to deal with themselves and others in the
"Here and Now" things begin to get confused unless they are skilled at

dealing with that kind of present,
up with the "Thore and Then",

We keep gotting the Hore and Now mixed

There are good reasons for dealing with
the Here and Now wundor cortain conditions.

First, however, let!'s try to

clarify what being in the Hero and Now is like,

Notice tho two lists of things which may bo said in yowr group:

Here and Now
~I like the way you look today,

~I'm feeling very angry with this
group,

I'm feeling upset and hurting,

You remind me of my Mother as you
tallt and that makes me afraid of you,

=I'm really afraid to tell you about
myself,

~I feel you are talking too much,

=I'm feeling vory manipulated by you
and it's making ne angry,

~I want to know how you are feeling
right now in respoct to what I'm
saying,

You look very withdrawn right now,

Eifeel helnless borause no one seems
to want to talk about what is happer~
ing now. Everybody seems to want to
talk about something the rest of us

There and Then
You looked 1like a million yesterday

You guysrmado me mad at our meot.
ing the othor day,

I wasﬂupset the other day.

I was afraid of my lother, she was
alyays correcting me.

Telling people all aboul ones solf
is a dangerous process.

I knew a conmittee chairman who did
all the talliing for his comiitée,

I used to have a teacher who couldn!t
let us do a thing we wanted. That
behavior used to make us angry.

In our frateimity the men try to
talk about their feelings on the
night we have owr meotings.

Did you go to the show last night?

I think the poople at tho Commons
are very unruly and thoughtloess,

haven't saon or heard of o exporianced

ote,

You fill 9n sowmae moro .
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Hore and Now by San

So, got tho idea? ILet's seco if it fits into some gonoralizations
or principles which we can use as guidolines for our work.

1. Tho here and now is the IMEDIATE experience, It is not what
happened elsewhers at some other time to poeple who are not here now,
2. The hore and now has to do with what is happening at the present
to those of us who are immediately available to cach othor.

3¢ It is the result or tho present culmination of everything that
has gone bofore us in time and relationships.,

%, W, It is the moment in time preceded by all other moments of our ‘time.
5 We might think of it as tho boundary of owr actual oxistence now.

Several conditions seem to be present when we are involved in thoe
here and now:

1. Wo are jointly encaring in some event or occasion which can be
(et <t g . .
berceived by all of us at once or inumediately without attempting
to look at events prior to this event.

<. Ve are responding to each other in the immediate present,..right
this moient.,.as we sce and feol. This requires a certain degrec
of onenness,

3+ The responses we make to each other and tho manner in which we
react and behave with each other make up our existontial here
and now, :

What about the Past? Doesn't it have value?

Of course the wast has value. But one of the things that is very
clear when people got together is that thore pasts are hidden from each
other, If we arc to dovelop understanding and awaveness of each other
we noed to got in touch with what is happening to us now. But, in doing
50, we cannot Jorget that the past leads us to the now. Even so, no
recital of the past ovents or feelings, ote. can express what is happens-
ing to us now,

The past is a prime source of information gonerated by tho scientist
when he asks "WHY?" It provides him with a "Sciontific! answer to probloms
he has posed.coming from his imiediate expoxicnces with something, With-
out the immediate exporience the sciontisl has no place to go. Thus, if
the scientist cannot describe vhat ho sees immediately in the microscope
he has very littlo to help hinm start to look for why thal is what ho sees,

Therefore, when in training in intorpersonal communication, asking
each other "ihy?" really amountsto ducking the process of identifying and
clarifying what is actually happening right now of significanco to all of
us, And, mtil ua bneow what 45 wo dont'h hava mach to work from,
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What about the future?

What is happening now sets up the future. That is, it forms an
addiiion to past events which, when manipulated in a logical mamer’
may lead us to prediet a futuro event but not to _expericnco it. We
can only change owr behavior in <the now, Wo can plan to change it in
the futuro tut until tho act is domo it is not changed. We cannot
chango it in tho past. So, now is tho only timo we can change behavior
or oxporiment with different ways of being.

Operating and Functioning in the Now

What we do in the now may fall into tasks or behaviors with goals
(future desires but not necessarily predictions) coming from several
sources : .

a. Bxternally imposed tasks, states, and actions.

b. Internally accepted tasks.

€. Internally initiated or imposed tasks.

d. Internally desired growth experiences,

In classes such as this (Sp, 111a) our function is to move toward
the internally desired and initiated growth experience and task., To
develop our skill in gotting in touch with the immediate state of our
being and to derive from this state of being the tasks and the directions
of growth and achievement we choose to follow.

The functioning occurs in at least two dimensions: To perform at
these levels we

a. IN ME AS AN INDIVIDUAL,,,,.As "I am.."

~Direct our awareness on ourselves and our roal noeds at any

given moment.

-Direct our behavior at understanding the needs and the things

we are doing at any given moment of the present time,

~Direct our behavier at dealing with our neceds through the
dovelopment of behaviors which better serve to meot these needs

than other forms of bohavior.....we do this through the process

of experimenting with as many alternatives as possible, That

is why this kind of training or learning experience can be so
valuable and noeds to be somewhat isplated from the "outside world."

So, What do woe do?

1. Bring our noeds out openly in the group through self disclosure.
2. This includes immediate feelings about ourselves and others
in the group.
b, Also, our desires and goals for the time wo have together.
2. Decide on how much we want to be included in tho interaction
and tell tho othors preseut just whorse we ars on this,
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3. Keep working on developing trust in ourselves and others,
4, Be willing to tako risks...to fail in our interactions,....
to make mistakes,, knowing that the threat is not as great
here as on the “outaide" and we .can learn from this experience,
5. Be willing to rocoguizoe: the vast difference between I and thou, ..
and give thes a place in my awareness and concorn,
6. Take responsibility for my behavior at every moment.
7. Move toward and away from others,,..as we actually feel,,.and
be honest with our feelings as we do this,

Some Negative and Positive Hays of dealing with the Here and Now

The problems we facs in dealing with the here and now are usually
always how much we wish to bo included in the group, how much trust we
have for the others in the group, how much risk we are willlhg to take
with ourselves, and how much we wish ¢o disclose of our immediate feel-
ings and thoughts as well as our past, All of these are problems in
dealing with the here and now, Not dealt with adequately they become
real barriers to getting into the here and now with reasonable value,

We avoid these problems and the here and now by at least three
methods::

a, Approach-avoidanCe.....going toward and becking away at
the same time, )

¢. Flighting,.,.or running away,..or going back into the PASte..
bocause nothing can bo done about the past, It is dead,,,
gone, »wfinished,,,and is only a memory.

In order to deal with these and other problems in order to grow
in our personal skills and avareness we need to be constantly monitoring
our present state of being and constantly reporting on that condition
to the others who are Sharing this experience with us. We need to deal
with ourselves and with each other as we are actually zt the moment we
are in contact with each other rether than in terms of Some fantasy or
imagined state of teing,

SOOQOSOOQOSOOOOSOQOO

Group and personal growth caomes when we have set aside the past,
ignore the future Tor the moniont, and Jook straight at what is happening,
This kind of behavior is peculiar to this kind of laboratory training
ONLY111!} IT IS NOT A SUBSTITUTE FOR TASK GROUPS OR VORK GROUPS OF ANY
KIND, Task groups work with the past-prosent-future as well as growth
during the dovelopment of thoir tasks, Hopefully, if ws learn how to =
deal with the present we can more adequately deal with the past and
#uture, And so, deal with the living present,

"esseodon't you think we can see each other
once in & while in the here and now?"

J.S, Gull
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FEIDBACK AND CONFRONT:.TION PRINCIPLES

(excerpted from Pairing, by George R. Each and Romald M. Deutsch, Avon
Books, 1970, pp, 202-3.5 ;

1.

7

9.

10,

11,
12,

13,

Be speocific whon You introduce a gripe,

Don't just complain, no matter how specifically: ask for a reasonable
change that will »elieve the s1tipa,

Ask for and give foedback of the ma jor points, to make sure you are
heard, to assuro your pertner that you understand what he wants,

Confine yourself to one issure at a time, Otherwise, without profes—
Sional guidance, you may skip back and forth, evading the hard ones,

Do _not be ¢lib or intolerant, Ro open to your own feeling, and
equally open to your partner's,

Always_consider compromise. Remember, your partnert!s view of reality
may be just as real as yours, even though you may differ. There are
not many totally objectivo realities,

Do not alloy counter-demands to enter the picturo until the original
demands are clearly understood and there has been clear-cut response
to thenm,

what
Never assume that you know*your partner is thinking until you have
checked out the assumption in plain language; nor assume or predict how
he will react, what he wiil accept or reject. Crystal-gazing is not
for pairing,

Don't mind-rape, Ask, Do _not correct a_partner's stntemont of his owm
feolings., Do not tell a partnor yhat he should know or do or feel,

Never put labels on a partner, Call him neithor a coward, nor a
neurotic, nor a child, If you really balieved that he was incompetent
or suffered from some hopeless besic flaw, you probably would not be
with him, Do not make sweeping, labeling judgmonts about his feelings,
espacially about whether or not they are real or important.

Sarcasm is dirty fighting,

Forget the past and stay with the hore-and-now, What either of you did
last year or 1ast month or that morning is not ss important as what you
are doing and feoling now. And the changes you ask cannot possibly be
retroactive, Huvts, sriavances, and Srritations should bs brousht up_at
THE VERY FARLIEST MOWENT, OR THE PARTIER HAS THE RIGHT TO SUSPECT TIAT 7

IHEY MAY HAVE DREN SAVED CAREFULLY AS WEAIOUS,

Do not ovorload your partner with prievances., To do so makes him fesl
hopeless and suggosts that you have cither boen hoarding complaints or
have not theupght through what raally trouhles you.
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15,
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Meditate, Tako time to consult your real thoughts and feelings before
speaking, Your surface reactions nay mask something deeper and more
important, Don't be afraid to close your eyes and think,

Remenber, that thero is never a singlo winner in an honest intimate
fight, Both either win more intimacy, or lose it,

SOME SUGGESTIONS FOR ENHANCING YOUR EXPERIENCE IN GROUP PROCESSES
(Adapted from work of Leon Fine and John Wallen)

4, Enhancine the Physical "Enraper" With Each Other

a-1,

-

aw?,

a3,

a-lt,

a."5 .

a-6,

a-"‘?c

ThKE RESPONSIBILITY FOR WHAT YOU DO AND SAY, Use words that
emphasize the talking of responsibility, Instead of saying, "I
can't,” say "I won't." Instead of saying "I don't know how I feel,
say "I chooso not to bo in touch with my feelings." If you are
quiet, it is not because of the talkative person, it is becauso
you choose to bo quist and you choose not to intorrupt and you
choose not to change the subject, ote,

BE_AUTHENTIC, Do what you really feel, not what you feel others .
expect you to do. (When you do ncw behavior, do not label yourself
as phonoy, Now behavior will feel "not me" until you have incor-
porated it and made it your own,)

I.’ERSON’\.LI_Z‘_EQ. Chango it = te Ior you, Make all gongral statements
into personal silatements, ‘

CREATE A CLIMATE WHERE DIFFFRENCE TS ACCEPTED, Do your own thing
and permit others to do their owm thing., It is not necessary for

everyone to be the same in order for you to boe self-directing and
free,

MODEL, THE BEHAVIORS THAT YOU WISH T0O OCCUR IN YOUR GROUP,

Instead of tolling poople how they should bohave (e.g., "Why don't
wo all be moro open,"), model (show) this openness yourself. Be
the way you want others to be. Sot the rules Tfor your groun by
engaping in the bohavior that vou would liks to Seo accepted.

IUNE IN TO YOUR FODY, Accept your body signals as messages to
yourself, /re you aware of any tension or incipiont movement?
Exagporate tho movemont and see what you do,

USE ACTION AS A OQOIMUHICATION. Show as well as tell, Do as well
as talk about, If you feol closo Lo somobody, move close to him.
If you feel distanced by scmoone!s comments, immodiatoly movo away
from him, If you fecol out of it, close your eyes, or physically
move away from the group. These actions are first steps in
commmication, Aftor moving you can then tall about how you felt
moving or othors in tho group can react or rolate to your movement.
The action should be used as a commmication,
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8-90
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SUSTAIN TWO WAY COMMUNICATION POSSIBILITIES, If you feel like
withdrawing, withdvaw to & cornor of the room, but do not leave
the room. This mekes it evident that you want to withdraw or have
withdraim, but at the same time permits others to either respect
your withdrawal or to engage with you about your withdrawal, If
you leave, your communication is one~way and the communication
possibilities are closed for the moment,

TAIXK TO A PERSON INSTEAD OF AROUT OR AT HIM. Be spocific,

Look at the person eye to eyo and talk directly to him. FEnhance
the Xthou relationship,

B. Enhancing Your Meanings and Helpine Others to Respend,

b-1,

b2,

b‘3.

b5,

MAKE STATEMENTS INSTEAD OF ASKTNG QUESTIONS. Avoid quostions,
Often questions are indirect way:of making statements. You will
be more effective if you make statements, ‘The group will be more
effective if peoplo in the group will monitor questions-askers
and ask them to convert their questicns into statements. You can
still solicit information by making domands, for example: "Tell
me how you feeli"

If yvou must ask questions, ask HOW, Hov; do you foel? How do you
experience? Where and how in your body do you experience? In
what bohavior (how) do you want to engage?

DISPENSE TITTH "WHY" QUESTIONS, whenover possible. Vhy questions
usually turn a person to sterile intellectualizing and move him
to rationalize about his behavior rather than acting on it,

USE BEHAVIORAL DESCRIPTIONS, If a person is learning toward you
or away from you, you can descrite his position relative to you,
If his voico is loud or soft you can describe its quality,

ASSUME THAT EVERY COMMUNTCATION IS UNCLEAR AND INDEFINITE.

Language and behavior messagoes only have apparent clarity. If you
make this assumption, then you will soe the need to continually
make perceotion-checks and paraphrases. Restate in your own words,
in & frosh way, the essence of the othoer's mossago (paraphraso) and
find out if you are picking him up as he intends, If you are not
roceiving him as he intends, then he now has this information and
the opportunity to do somothing to make himself more clearly under-
stood, If 'you have an impression about the other porsonts emotional
stato, recognize it as your impression. Describe tho behavior you
soe and toll him your impression and then check out to see if he is
exporiencing as you percoive., Try to find out about the othor
porson's internal stateo rather than to tell him who it is. Be in
touch with yeur ovm vhvsical state; with yvour own imer condition,
lMake yourself more transparont to others by describing them,

THE MOST USEFUL FEEDBICK TO_YOUR_FRIEND IS A BEHAVIORAL DESCRIPTION

of him rather than an infercnce about his underlying motivation tied
to a report of how you exporienco relative to him, That is, give him
information about you as well as about him,
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b~7.

b-8.
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MNAKE YOUR STATIIRNTS SPECIFIC LATHRR THAN GENEPAL, "You bumped
my cup.” rathor than "You novor watch whono you'ro going,™
JIENTATIVE RATHER THAN ARSOLUTE, "You soom unconcerned about
JJ:.I:erlly‘.' " rathor than, "You don't give a damn about Jimmy and never
will,

JUFORMING RATHRR TEAN ORDIERIING, "I hadn't finishod yet." rathor
than "Stop interrupting me,n

_JZT‘_:_Q\‘I:EPLES OF HELPIUL KT:DS OF INFORNATION ARZ:

BAHAVIOR DESCRIPTIONS, Reporting spocific acts of tho othov that
affeet you, "You cut in beforo I had finished my sontence,"
DESCRIBING YOUR QLI FEELINGS, "I feol blue."™ "I like what you
Just said,v

.I_’,.ERCE}?TIOP%CHECKING RESFOISES, Chocking with the other to dotormine
if your porception of his foolings is corroct., "Did my last statement
bother youtn *

PAR\PHRASE. Rophrase the other's comments about you to make sure you
understand thom as ho intends tham. Also, check to mako sure tho
other understands your cormonts in tho vay you intend them,

In describing feolings you should try to describe them in such a

way that they are scen as temporary and capablo of change rather than
as permanent attitudes, For examplo, "Af this point I'm vory annoycd
with you," rathor than "T dislike you and I dlways will."

AWID statemonts that sound as if thoy are information about the
otilcr porson but aro roally expressions of your owm feelings coming
out as:

JUDGHENTS about the other., "You nover pay any attention."
WMIE-CATLIIG, trait labelling, "You're a phony." “Youlro too rude,"
ACCUSATIONS.  Inputing undesirablo motives to othord. "You on joy
putting people down." "You always havo to bo in the center of
attontion,"

OIMANDS and orders, "Stop laughing." "Don't talk so much,"
SARCASH, "You always look on the bright side of things, don't you?"
(when tho opposite is meant.)

C. DEVEIOPING and Dealine 1ith the Here and Now

c-1,

USE BEHAVIORS WHICH HOVE YOU THTO THRE HERE AND XoW, When you
doseribo anothor porson's behavior; when Jyou roport on your internal
state; Whon you use action to communicato about how you feel at the
moment; and, when you look at a porson and talk directly to him, you
are engaging in HIERE AND ¥OW bohavior. As a rule, you will find that
amotional encounter takes place in the HERE AND NOW and that discuss-
ine past or futuro ovents is a way of distancing from others, or
retroating or "Ilighting" from the issuo.
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Cc-3,
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D.

d-1,

d-2,
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YOUR AN&QENESS OF ANl INTERIML STATHE WITHIN YOURSHLE T3 A MISSAGE
U SOURSKLE,” Tou should tuno into it; share it; rospond to it.
Describe it to othors rather than interpret ("MY heart is beating
fast," rather than "I am anxious,")

DO THE THING THAT YOU ARR AFRATD OF AND TiRll DRAL WITH THER
LOUSIIUENCES OF YOUR Rl VIOR, /i good assumption is that you have
Capacities in cxcess of your expectations. The only way that you
can discover that this is true is to take a risk and cngage
creativoly in behaviors that you see as hoyond your capability.

ANXIETY TS OFTEN A SYHPTOM OF REHEARSING FUTUR® RAHAVIOR. I

you engage in tho behavior KOW, tho anxioty will dissipate. If

you feol anxious you can interpret this as a sizn of danger and

then you will engage in avoidant or defensive behavior., Tho

same cues which you inteorpret as anxioty ave oiten botter translated
as signals of excitement; that you are about to cnter into new
torritory; that you are about to engage in now behavior with unknown
Consequences,  If you interpret your discomfort in this way, then
you will be more likely to take creative risks. You will be more ready
to attempt new behaviors and to move beyond the limits which you
have previously set upon yoursolf,

Relating to Fach Other

TELL _EOW YOU FibL, TELL HOW YOU EYPERIENCE. Avoid making
intorpretations. Toll the person the offoct he is having on you,
but avoid telline him what's going on inside him. If you must
interpret, first givo the obscrvable behavioral data which has
led to your inference, then give your inference.

INTERPRETATIONS /iR OFTEN PROJECTIONS. That is, we interpreot tho
other peison in the lignt of owr ovm dynamics., RULE: IF YOU
INTERPRET AROUT ANOTHER PERSON, THE RULE IS THAT YOU THEL HAVE TO
SAY THE EXACT SAME THING APOUT YOURSELF AND TEST IT OUT AS A PROJECTION,
Tou nust say all tho words again about yourself that you said intor-
preting the other porson., If the statement does not fit, you do not
have to omm or keep it. If it does fit about yourself, then you
should declare that in addition to making an intorpretaticn about
somobody else, you are also revealing somothing atout Vour§01f.
Groﬁp members nced to monitor this and to tako responsibility

that the rule is kopt. To repecat: whenevor anyone makes an
intorpretation fivst test it out as a projection by saying it )
about yoursclf., If it still applies to tho othor person thon give
the beohavioral descriptive ovidenco, underline your interpretation
to support your inference. Theso descriptive behaviors may then

bo consequently validated by checking out if other poople in tho
group shara your ohsorvations,
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DON'T BE HRIPIUL., This i5 not to say that you cannot be considorate,
?oncoz.'nc-d, and availablo, It means that wo want to provide a climatoe
in which a peorson can discover that ho émm do for himself; that he

can bo self-dirocting; that ho has strengths and potontials and solf-
resources which he does not fully utilize, It means that wo engago
with ecach other with the asswiption that the othor porson has strongth,
Too roady willingness to be helpful to the other implies that you
expact that tho othor cannot help himsolf, Being "helpful" blocks

the opportunity for both of you to discover +hat ho docs havo the
ability to be salf-dirccting,

Consider the system in which you are operating, For example, a
talkativo person seams to dominate tho group, If you examino

what's happening you'!ll fird that peoplo keop engaging the talkative
m.embor. They ask him questions or tallk with him about his talka-
tivoness, or fight with him in order to gel hin to bo quiet. Theso
beha.vioz.'s.kecp tho process going and suggest thit the “problem" has
some utility for the system, (If tho talkative member becomos quiet,
then the quiet membors would have to talk.) THE CONDITION MAY BR
CUANGED 1OT BY FORCING THE QTHYER PERSON 10 BE DIFFIRENT, BUT BY YOUR
ENGAGING IN A DIFFERENT WAY,

E. Dgveloping and Maintainine Oponness

e=1,

o=k,

8“5 .

IRY TO OQIIVEY THAT THIS FNCQUNTER INDICATES THAT YOU VALUE YOUR
RELATION 1UTH T1H OTHiR PERSON AWD WISH T0 LiProVA 17 FRCAUSH IT
IS THEORTANT,

AIM AT CREATING A SHARTD UNDETSTANDING OF YOUR REIATIONSHIP, You
wish to know how the other perceives and fecls aloubt your actions,
You wish him to know how you perceive and feel about his actions.

OPENNESS TNWILVES RISK~TAKING, You cannot receive a maximum
guarantee with minimum risk, Be willing to risk your self~csteem,
boing rejected or hurt by the other, etc. If tho relationship is
important to you. Do not ask that the other person guarantee not

to becomo angry or feel hurt by your commonts, You must be willing to
risk his being himsolf == whatever ho feels -- in the effort to make
the encounter into a .learning situation for both of you,

THE DISCUSSION SHOULD PR NONCORRCTIVE and not an attempt to set
othors to change, Dach porson should use the information as he
soes {it, Your attitude should not bo "Who's wrong and who's
right™ but "What can I learn firom this discussion that will make
our working togother more productive and more satisfying?"

JTIMING IS MPORTANT, Share reactions as closo to the bechavior that
aroused them as Mossibls so that tho othors will know oxactly what
bohavior is being discussed, Tor example, bohavior during thoe
encounter itsolf can bo commented on, o.g., "whal you just said is
the kind of remark that malias mo foel pushed away."
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o-6, DISCUSS DISTURPING STTUATIONS AS THEY OCCUR rather than saving up

massive accumulations of hurt foolings and annoyance and dumping
thom on the othor all at one time,

SOME_ADDTTTONAL Q ESERVATIONS FROM MURIFAL SCHIFRAN!S GESTALT SELF-THERADY

Examine yowrself on a 1-10 scale in terms of the following opposites:

12345678910

Tough Gentle
Suspicious Trusting
Stupid Cloar

Ugly Boautiful
Depondent Indopendont
Sensitive Good Sport
Undersoxad Oversexed
Authoritarian "Democratich

"Acting out judgmental feelings always creates a barrier to cummunica-

tion, Il separates you from tho other person, keeps him at smms length,”

(M. Schififman, GESTALT SELF~THERAPY, Self=Therapy Press, 1971, p.68)
Modes of judgmental acting out are:

Disappraving
Criticizing
Scolding

Shewing '"shock!
Showing "outrago!

Condoscending
Teaching

Holpful (%let mo teach you how to behave," "I like what you did,")

T Labelling

Categorizing
Describing otherts character

Playing "lawyor! is also a stumbling block to edmmunication., (I'm
right —= het's wrong." ote,)

Elaming is a process of avoiding an inner confrortstion with conflict

botween "parent! and child,

Tho neod to control is a nourobtic trait. The controliler fears the

unprodictablo, He is intolorant ard contemptuous. of his follows

and

is threatoned by autonomous, solf-directed peopla. "A puppot-mastor
in a world of puppots is a lonsly creature." (M. Schiffman, p, 85)
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Controlors use angor, blackmail, manipulations, appeasing, non-
soxual seduction, sozual seduction, brain-washing, playing parent,
and playing child, ’

The controlling porson:

a, Cannot tolerato daily events; but thinks obsessively about
changing thenm,

b. Cannot tolerate others! thoughts, foelings, actions; but thinks
obsessivoly about changing then, :

¢ Is repolled by details in others: physical appearanco, their
dress, talk, laugh, 8te, Ho is Judgnental about others! life
stylo: too reactionary or too conforming or too off-beat; too
fastidious or too slovenly; too difforont from you.

d. Feels compulsively responsible for changing evonts and people,
- suffers intenso disappointment, frustration, obsessive thinking
or anxioty whon experiencing failure, (. Schiffman, p. 90)

The courage to fail allows us to haveo deoper feelings and to grow,

"This phobic attitude toward failure distracts us from owr deepor .
feelings, koeps us from growing, Adversity, pain, can bo therapoutic

only when we darc to experienco our true emotions. To f2il from timo

to time in work, love, friendship, parventhood, is part of tho hwman
condition, Vhon we stumble and fall and pick ourselves up again we learn to
know and accept ourselves, This kind of self-awaroencss brings us closer to
others, moreo accopting of their woaknesses: it makes us more human,

But whon wo focus on the shame of failure we are warding off feelings
that enrich us; we dehumanizoe ourselves. The only way weo can avoid

painful feelings is to cover them up, push them dovm whore thoy will
add to and aggravato esrlier hidden emotions, make us more nourotic,

If wo peol away the layer of shemo and feol what lies underneath, if we
stop focusing on tho problem:of success and failure, and oxperience all
the emotions stirred wp by this misfortune, wo can take a big stop
forward in our personal growth. (3. Schiffman, p. 101)
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THE THIRD BEING IN DYADIC COMMUNICATION: Ixistence

Encounter, Essonce, and the Knowledge of the Process of Being.
By
John W. Keltner
Oregon State University

( A Commentary originally stimulated by the paper of John Stewart
entitled "Where are Our Roots? Crucial Questions in the Application
of Growth~Promoting Communication in the Dyadic Setting." )

Warren S. McCulloch in a brilliant and penetrating commentary on the
work of Eihard Von Domarus, said that

o«+The relations we are interested in are inherently
triadics..and we need to create a logiz which will
handle triadic relations. ( "A belioves B is C; A 4
knows that B is C; A sold B to C; A gave B to C." )

Referring to the work of Charles Saunders Pierce, McCulloch describes
the condition in the following manner:

«ssThe relation of intention is crucial...There does not
exist a logic that handles intentional relations properly.
There is nc calculus for ite..

There is a noble gas--helium. It's got no hands out;
it stays by itself. There is an ignoble one--hydrogen.
It's got cne hand out. There's another one-—-flourine.
It's got one hand out. You can make the two hook up as
Hydrogen-Flourije. Each had just one hand out.

Sometimes you will find an atom that has two hands
out, like oxygen. There you can make chains of them,
and you can even join the ends of the chain and make loops
of it. There ends its possibility of structure. Helium
has a perfectly goecd logic for particles. Those with
one hand out will give you minute structures. Those
with two hands out give you the strings. The moment you
£0 1o an atom that has three hands out, however, you can
build a molecule with any number of hands oubt. You simply
take the one that nas two hands here,,anothnr one that has
two hands there, and you hook them LTorether by thoir third
hands. Thus oul of twoe triads, you make a tretrad, and yeu
can build indolinitely. I you are going Lo tuild in throo
dimensions, you'll want vomsihing like carbon; its pot four
hands ocut, and you can got three-dimensional structures.
For thgse kinds of relatinns, we do not have an appropriate
logic.

HeCulloch summarizes in this wannor:
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The relations we need are triadic, not diadic,
Once you give me triadic relations, I can make N-adic
relations; but out of diadic relations, I can't go
anywhere. I canbuild strings and I can build circles,
and there it ends...
+s.How do things really gel organized? They don't do it by
the simple structural roles that we are able to dream up
in our logic., The problem is one of relations for which
we do not have a proper mode of thirking. I don't care
whether it is knots or water molecules or human behavior...

Long ago, Heinze Von Foerster mads a movie that
is four-dimensional. Small children accepted it and had
no trouble with it. The adult refused it. He gets retinal
rivalry; he does something else to wipre it out, but he
won't tolerate the fourth dimension in his visual fisld.
He's got two eyes; so has a child. Two eyes should be
able to give you a four-dimensional field to work with. We
have trained ourselves to live in a reduced sense, and it's
very hard, once you've got those goggles on, to take them
off again. I think if we start with a small child and keep
his ability to think as rich as it nauurally is, we could make
great strides. We are grobably not as bright as we were when
we were five years old,

These concepts open up a whole new way of looking at interpersonal
interaction and communication.

The development of self actualized persons who are in touch with
their "now" state of being must become more of a central factor in our
education efforts. We need to be in direct and knowing touch with
those instruments, structures, existences, etc; which function CURRENTLY
to bring substance to our being. Prefixes and antecedents to the pre-
sent moment of living are not particularly useful as a basis of under-
standing reality. I enjoy the history of men and things and ideas as
I would a story or in a search for past experiences which may help me

understand my present being. T try not_to fall into the trap of feeling

and believing that the past is also the now. The past is done and
cannot be operated on, changed, nor maneuvered excopt in fantasy and
fictions It can be studied only through artifact and/or symbols and

reinterpreted as new immnediate moments give us added intorpretive tools.
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It does not, however, lead us to an understanding of the intentional
aspects of our communication behavior in any given moment. That is,
my reason for acting in any given moment cannot be fully understood
by knowing my past actions.

So, I want to look at the dimensions of our "now" living...''Now"
present...and very much a rart of every dyadic interaction.

- I think icCulloch was attempting to challenge us to come up with
better assumptions than we have worked from up to now. I must remember
that MeCulloch as a nourophysiologist, was coming from a set of
assumptions guite similar to those of phenomenology as described in
Snygg and Combs and by some of the existential philosophy. I see the
phenomenological set of assumptions as the effort to deal with the
intentional factor of human consciousness. i.e. The meeting of subject
and object in consciousness.

In fact, from my view of the world, the statement of W.A.Luijpen
really starts something exciting.
The principle purpose of phenomenological thought has been to
express how impossible it is to think about a subject without
“thinking of his world, or %o think of the world without refer-
ence to the subject. The term encounter probably best fulfills
that purpose. Encounter is unthinkable as long as we insist
on separating the two terms of the meeting. An encounter is
not an encounter if a subject doss not meet with ‘'something'’,
If the subject does not meot something, then he does not meet
at all; the "somecthing" or "somebody" is nccessary if we are
to speak of meeting or encounter at all. ilor could the "some-
thing' or "somebody" function as a term of encounter or meeting
without the encountering subjectL.p Both terms of an encounter
are inseparably linked together.”
Maybe hore is a way toward a triadic model of significance. Thus, one

plus one may egual two in our common binary system of equations, but

two is neither of tho ones! It is a third entity.
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When you and I search for the events in which intentinnal
consclousness 1s at work we find them in the encounter between sub-
Ject and nbject. And to understand this we must "penetrate to the
rocts". The examination can bo likened to the oxploraticn of the
reots of a treon. Leep within them are Pre-set systoms...intentions...
constantly being called upon to provide function to tho external treco,
Likewise with man and reticular system starting behind the nose and
going to the base of the spine. ("Whore the £a11 is supposcd to be
connected" as McCulloch might say.) McCulloch demonstrates that the

reticular systom is capableo of infinite adaptatien in erder te con-

tinue its pro-detormined function, Thus our scarch of the living

current rocts of human interaction may nced to scck these kinds of

functions which arc constants in our dyadic system. Having uncarthed
those wo may then begin the scarch for a theory of éonsciousnoss
which would include some basis for an analysis of tho behaviors from
a triadic basc.

As we scarch for thesc roots in tho living person in the con-
text of his immediate present wo como cloarly upon a well known thosis
that man's bOin2_3§_§£LE§?hEP}E¥_9£-E?EEEPMWEEE_BQIESQ- Let's begin
with thi; assumptien, DMartin Buber, well known philosopher poses tho
concept of I~ThoufPorsons—In~Rclation. Hera, clearly, is the triad.
We often teuch it but don't dig it out, I—Thou—ggggziggggiﬂf One
plus One and twe follows! Wo must, it socms tw mc, rocognizo this
triadic nccessity of humanncss.

Historically (if I may vielato my own pPrecopt for a momant), as
woll as in our New, wo oxperioreo the triad as a fantastically powcr-
ful being., The triangle is ths most stable of tho structural forms.

Tm)tmﬂhxinpﬂiucﬂvhfo( M‘mmmmhnmJ}MSSMMngnmtpmmr.
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Pyramids aro fantastic structurcs with untold power in capturing,
preserving, and transforming lifc elemonts and energys.  The rolipious
trinity is common in scvoral roligions of the world.

In contrast to these apparont rocognitions of the power of the
triad our social, political, oconnmic, and interpersonal constructs seom
to be depending on assumptions of binary or dyadic naturc. We aro con-
stantly dcaling with either-or, yes-no, stopfgo, dead-alive, up~-down,

in-out, plus-minus, pass-fail, open-close, love-hate, risht-wrong, otec.

In the face of this our predominant rolipicus concepts are all based on

forms of trinity. It scoms that wherever we turn and at whatevor level

of consciousness wo oxplore we find a donial of this binary error of

human existencc. And, in spite of the powor nf the trindic concepls

we consistently atlempt to force our perceptval systems into binary

molds, They just won't fiti

Loraine'Halfon, 3 Communication Counsellor in Denver is working
noy to develop a functional concept of the "spiritual child" which
she sces as the incvitable offspring of a dyﬁdic interactiion. She
suggests that unlike the creation of physical children, there are no
available contraceptives for the "spiritual children" which emorge
from each intcrporsonal relationship., Thus, if we take her assump-
tion and broaden it, every dyadic intoraction creates a new being.
The rosponsibility for the naturc of that being boconos vory heavy!
That "spiritual child" never dics. If it is "born in a dyad of doceoipt ,
oxploitation, manipuiation, usury, it will be doformed, ugly, rejccted
and abandonod but never deoad. Onco created, these beings becowe the
really permancnt extonsion of the dyadic communication person-cvent.

I have, in the past, had Aifficulty urdorstanding this condition

cven though T was awarc of its boing. Two yoars agn when what I thoupht,
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was a relationship born in honesty, caring, love, and mutual awarenoss

bocang  suddonly abandoned by my loved onc, I ecould not understand why

I could not shake off nor destroy in momory, fcoling, boing,..the
ossencos of our rolationship over the previous six or seven years. They
arc with me now, although my vicw of them may bo difforent or may chango

I am now awarc that the reality which she and I created by our relation-

ship will not porish.

Propcrly nourished, honestly and lovingly cared for, this now
essenee croatod by two porsons in a dyadie rolationship can be a
glorious boing., Improporly concoived, nourished, ard treated it
bocomos an ugly, brutal eruclty which scoks to dostroy its parents
and anyono clsa who encounters it. And ofton thoe dostruc¥ion is
actually physical. Evonts have a way of stemming from the ercation
of two poople long aftor the time of being has gono.

To me, therofore, the ossenco of growth premoting communication
in the dyadic sctting is the understanding and development of the real
triad which comes to be: onc and one and two! This rhonomenon appears
to boe a vory human unity which is supportivo and crcativo and trans-
cends any part of the dyad.

The vital roots to our being are in the NOW! They are hore for
us to find as they furction to fulfill the life-giving functions and
to provide the living and curront being with its psychic and physical

sustinenco. Sure they have a Past...but it is rot the past which ig

NOW working! ﬁost poople touch only with a slight breath tho corg of
what I have beon saying. We all neecd to ongnge in trialoguos in
order to dovelop docper awarcnoss of this exciting concopt.

The critical issuo bocomos how to croate climatos of Joarning to

allow persons to boecomn moroe offcetive at creating tho kinds of essonces
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which enhnnce and advance tho human condition. The climate of learnin:

&}

issue, it seems to me, is more critical than tho longthy exposition
and controversy cngaged in by many of us in philosophical fantasia.
I would like *to sco some realistic revision of the educational structurc

s0 as to open it up to porsons wanting to grow. luuch of what we do

now in education generally and in higher education particularly pro-
scribes and inhibits real growth toward maximizing the human potential.
Wa have made a great progress in dealing with the issues of dyadic
communication in an attempt to grasp the nature of its boing and its
funetion. And, I think we are making significant advances in undor-
standing and awareness of tho process and its promise. We are now
ready to move to trisdic, But, in the face of these '"moon shots" of
the communicatisn business we are faced with'an educational systen
which still operatos on ox-cart principles and practices.
The cufriculum and the rigid instructional modes of the public
schools as well as colleges and universities is so unhumane that it
is 1little wonder we have not truly destroyed ourselves. Ve measure
our productivity in terms of the number of human subjects to whom we
can hand little bits of paper with words about degrees inscribed on
thom. ‘Those subjects have a strange and fearful similarity. In Tact
the final ceremony clothes= them all in robes which destroy the indivi-

dual identity of the person.

- .
Hhat a travesty on a system aimod at developing ard presorving

THE INDIVIDUAL T HIS S0CIZTY. Yo aro still even making our "subjects"

march together in rows, columns, and phalanxes. Is this the measurc of
the effectiveness of dyadie communication? Is this the measure of the
effectiveness of the institution responsible for ereating envivormonts

where people may becomo more of thomsolves and less of someons slse?
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I beliove we havo not only forfeited our values but also our

possibilities of survival. Individuals can't survive such look-stop

culturisation.

How does this fit into my comments on triadic communication?

I believe it is absolutely necessary that we confront the condition
of the educational environment in relation to communication as well
as in respect to its real concern for total human personal growth,

James A, Harris, President of N.E.A. testified recontly regarding
the gross failure of our education system. Note the following:

=Nearly two million school aged children are not

in school. (iiaybe they are the lucky ones)

—Of.those who attend more will spend time in correct-

ional institutions than will in higher learning.

~0f avery 100 students now attending school 23 drop

out, 77 graduate from high school, 43 enter college,
21 receive a A.A. or equivalent baccalaureate degree,
6 earn an Y.S. and 1 gets a Ph. D. ( and maybe that 1
Ph.D. per 100 is too many at that level to represent
accurately tho state of learning that it maybe should
represent, )

Whats going on here! We're talking about growth promoting
behavior and denying a goodly segment of our learning population a
chance,

" On the oiher hand, let's assume that the educational schooling
atmosphere is not particularly tho bost place to aid‘and promote

growth heliavior, ybcyguglsghgo_yo_gQ_Hbogg_tbq_yg§gg;gps are so large

or so available?
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Wa're talking about growth promoting behavior in dyadic communica-

tion and the greator portion of our classrooms are dominated by lecturers
spewing out ancient and redundant data which few students over really
make a part of their growth behavior. What they (the studonts) loarn

to do is pass tests, con teacher, and screw thé administration! Maybe
students know more than anyone.else about dyadic communication. It's
Just possible that students grow in spite of teachers, instead of with

"educational" aid.

How do we deal with this contradiction in our purpose and bchav-
ior? OSurely a large part of it is hooked up to our own professional
failure to develop more effective and viable learning opportunities
in dyadic communication and to recognize that this, indeed, is the base
of human interaction. For example, we train thousands of students
yearly in public speaking where only a hundred or so will ever be

public speakers at the level we are trying to push them to. But all

of us engage in the dyadic interaction...and most of us pay little or

no attention to the nature of the "spiritual childron" we ereate thorehy .

I would like to see the so-called academic disciplines merge into
a unified non-discipline discipline. This unity could well be based
on human growth and self actualization. We are no longer at a point
where we can allow the provincialism of the academic jungle to dominate
and restrict our own personal growth and becoming, much less the growth
of students. ., It now doecs both. HNow we are dealing with philosophies
and processes in growth when the very atmosphere whers we would bring
these into action is stifling and humanistically unnourishing. The
tragic consequences of our past methods and current ones too, are so
very real today... and yet I scoe no signs of change nor growth in our

systems,
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16, 197 said:

"esslittle of our education has been concerned with ethies

or morality or self examination. Yet cach of us knows that

these have been our central concerns...:
I have felt and seen this concern by students for thoir self growth
becoming more intense Tor over a decade. This makes them easy prey
to charlatans, unqualified leaders and teachers, and hosts of organ—
izations whese profit-making efforts are capitalizing on the '"touchy-
feelies" in order to nake money rather tgan to assist in the personal
growth of the  people who pay the fees and go through the dance.

At the same time well designed and substantive interpsrsoml

encounter and other forms of developing awareness are being stained

with the slop of the clumsy and unethical procedures in the hards of

even more_enethiecal practitioners in cducation, medicine, psychiatry,

business, philosophy, economics, and a host of other institutional

settings. No formal accreditatien system is going to solve this one.

It takes more and deeper understanding of the nature of the communica-
tion dyad and what it does to our humanity., It takes a deeper awarc-

ness of the triadic condition that results.

To me the most crucial questions in the application of growth
promoting comminication are:

1. How do we create a true learning atmdsphiere in our educational
systems which allows maxinum development of the persons who become
parties to the interaction with sach other and who create so many
third beings?

2. How do we create and encourage a shift to the triadic concept

of human interaction so as to provide granter human axistonce?
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3. How can we translate what we know and will be discovering

into useful information and experiences to .cnhance tho nature of our

triadic encounter?

I feel like we are moving to a new era of thinking...and feeling...

and I'm goetting ready for some actioni
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L CRIT Y 05 TS BALE, TOULTISS 1D GILG Lo & GROUP OF QTS
-n Introduction to Aecoiing
wy Join (Sam) Holtney

Our total sroun cimvorience to :othor 1ill hingo upon . our porsonal ~routh
and owr novsonal Covols ment, Gach of us, as indivicuals, has an inlinite
rotential oy wiorth and chan<o, It 45 this sotential Lot chanre that e
aro hoping to tan throush the oxpovioncos of this couinn,

Our behavier at any glvon noment 35 influcneed Uy soveval ley factors,
They involve: (2) an accumlation o ouy pant oneriomeos; (b) the

c'.ul'i*'?n’r, axperioncas; and (e} tho porsonal poaninet o attach to our nor-
coortion of those anericncos, .

There is a ayoat doal of oviconce to showr that ihat happens to s in
tho past has considorable iniluocnce on our "here and nort bohavioi.
dowover, we cannot chanze vhat havoons to us in the past, out, e can
changzo hou 1a fecl, at this noront, about vhat has hannened. to us in
tho l)&St.

In othor woucs, o can't 5o back anc change the nast ovent, but wo can
cortainly chanse nur porcontion ve havo about that wast jact, This

means that vo arvo alua-a havin: to 1ovisc ovir bohavier bocause the
sereentions iro have in tho nere and nowr ara not the same poezeoations

ue had_in tho past. Tov example, I nay anticirato that it vill take po
an howr to dxive {rou @y Moo Lo anothey term. Horrever, on tho rarticular
day in vhich I attonnt £ “rive, 2 nuber of thinmg got in the vay lite a
flat tive, and sthor events, and I suddonly discover that on that cday I
have to rovise 17 vereastion off the anount of tine it takos on that dav
tn zot to the other toim.

He also discovoy that nany of' our poreontions hold in the past are in
L3k In toinn of vhat ve discoves in the present. Thus, it was 1hen
beople Tirst thouwsht the vopld vas souare, but as thue vent on thoy chanpod
their porsnective and theiv sereoption allovad than to recosnizoe tho

orror of thoiy priew pourcoption,

Factors Zivectine~ oup solf=Perenntion

Heqds and Yalyos .

Oour noecs and! valuos oitoet tho vav wo faol and porceive omvnelves and
others, that I PAYy Dnrveeive as a succegsiul oxpericace Loi ve may not

be poreeived as a suceessiul eiperiencs Loy you shiply becavse oo poods
an values are ¢iifovont, | lovrever, vhon owr noods and valuos ave COrNIaY-
ablo and won viouine the saun thing o1 evont e porcoive quite difforent
thiass, thove is vually sowo orior or confusion in our poreaptual ymaces:,
b this point, v necd very mich to comunieate vith cach othor in o1 0y
to corvact tho eivor and/ov coniusion.

Feliofs also iniTucnce oui poreoations, ‘Io tond to behave oretty rmch
in a2 vamer vhich i eonslitont with vhat vo belicvo to bo time,

nat ve belinve ta L o 35 that ue porveeiva to Le true,
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sonsonc has said “the fact is not vhat is: tho faect is what on~ bolicoves
to be true,"  fovrover, that swooenition 1alls quickly il e asuswin fnots

to bo thoso kinds m" data cottornal to individuals which can he oy 11‘1(‘«'
consintontly Lr Giflnront lm’uvumalv. There 1o a nreat (vcal o wraeoay

to show that our h(‘l_L("o iniluonce tho way uo percoive things, ow aur"r)_:'i,:';
to swprort the assuwtions o malo, and to a lazeo atbont, deteindne the
vay 1o hehava,

o alio lmou that 'ne don't ecasily ~ive up tho belinis o have hoon con-
ditionad to hold, -~ny -nr':rviu’uail Lo oxamnslo, is oin'ably aeveoived
quite dilfforently by nany cif oronL aeonlo ('r")(m iy

boon conditionad %o boliove, loliofs ave ven s ¢
ticularly for those vho havo stion« ones.

woin vhat th 10y nave
cult to chon~e par-

f-

Tt's boon oroved quito consictontly that a novson o, for a poriod of
three or four yoars Covolonnd a strons belici' in the - ‘enth and thn
intenuility oo hin love for another noition, is quite wnablo to chanwn the
inheront bolied ia tpite of wojection by’ tho ob Joet o nis edficctlions

and althoush ho nay try to shii’t hic behaviow and shift his acrcention,
The belinf ane the attitudo ill porsist and often tines cauvne a sroat
doal of amzioty and prio? in the face of chansing bohaviers on tho nart
of tho parinor. On the other hand, boliel can ¢hanze slorly, “oucver,
it is not an cass nor a nleasant wocess, In the oxannle above, the
forced change to non-aiinetisa is usm wally vory painful anc souotines fatal,

Confrontin: Real Smericnco

If vo desiro %o :rou and to iwrove and Bacome uore cov petont, ovr task
is to open wr oursiolves to owr actual exporionces and to op»oriunitics
vhich m_ll alio vs to cpand owr selt=poveeption, our noveontion oi the
vordd, o the othois avound us and to sedlt to coniiin alfoction: vathey
than to C‘.Oi’lj ov vejoct thaa,

I have said that is is difficult to chanze boliels, Iikerise 5t ie

difficult to ehar-o onets purcontions once thoy arn acruired and built
into ono's systen, iouevor, thore is a Tantastic amount of evidenco

to show that aoreostions toward onets :'.()1;.’,’ and toard others ¢an ho
rodifiod, JOtO te velationshin off lovers. Tuoo lovers, carly in tho

hnat of thelir initial epovience, nercoivo cach othey an bein: tho cone
»loto and 't, siactory partnor, louevor, as tine moos on these nerconticas

nay chango so that aftor a noriod of years, cach novesives tho othoy as
sorwvhat loss than the couploto sartnoy thoy ovizinally poveoived, ik,
if thoir basic rolationshin vas real and not a phonoy one, it it ponsiblo
for cach of tha to davelor a read and aficetionato tol(‘u e for thn
othes b Janlte and tho koy wnion is not ('anol vodl,  Thin does, howovor,
requiro considcrablo conivontation with cach odvcr and change for ecach,

Sumort not ttac-

Jo havo also discovorad that it is possible to so break dovm a pevson's
coni’idonco as to dostvey tho concopt he has of hirueli, It is pousible
to dirintorrato his oporsonality by attacking his o].l.‘-c:onccpt so that hao
is pushed to tho soint of 1‘a.NJvo 1("‘-",1atﬁ.on anpd e hoeanes nothins neve
than a ivin: vo~otalle,  This Xind of 4 thing haooons thon onotn soll-
concopt of sali-soveoption is chnllon~ed and attackad Y thone avound him,
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Fer that reason abtove all othors, it is our intent in this courso to
not provide an avenuo of attack, but to provide an avenue of openness,
support and affoction which will allow oach o' us to oxplore owr own
porceptions in owr own ways and only whon we will to do so.

Senses_and percentions in conflict

We are also quite awaro that porceptions are often held contrary to the
ovidence of our senses. Such porceptions are hold for recasons quite
unrolated to cognitive situations, An experiment by Solomon Ash and
othors demonstratos that whon a person is led to believe that other
members in his group sce an object as largor than another objoct, he will
quietly go alonz with the growp judgment. But more significant than
that, he frequontly roes along with this judgment with a roal belicf

in his falso perception. Theso are conditions of tragedy, [Gut the fact

that they oxist in cach of us hero is something we have to learn to
cope with,

Changing Percontions of Ourselves
;

Ve can change poerceptions by altering the conditions both inside and
outside of ourselves, By changing these conditions and attitudes
insido oursclves and changing tho conditions outside ourselves, we

can change the perception we have, But, purposely creating such
-changos most ofton requires the help of skilled professionals, Othor-
wise we are very likely to miss important areas and maybe oven destroy
ourselves rather than help ourselves,

As a social being, we are influenced and guided by the perscnal meanings
which we attach to our own eiperiences, However, it is contingen®

upon us to keep examing thesc experiences and exaning the alternative
meanings available to us and to try to select those meanings which are
(1) most consistent with reality; (2) most consistent with our self=-
concept; (3) most consistont with our attitudes: and (4) aro best able
to be confirmed by the examination of others,

Carl Rogers has pointed out that the self has a nuaber of different
dimensions but that the important ones are its drive for consistency;
that is, a porson hchaves in ways consistent with himself; experiecnces
which are not consistent with his solf-percoption are conceived as
threats and are cithor distorted or denied as existing, Finally, he
suggests it is possible to chango the self as a result of maturation
and through learning., That is, where we are working in this course,

Rogers also points our that if wo are really trying to bacome fully
functioning as human beings, there are a number of things we nood to

do: (1) we need to Lo more aceepting of ourselves and be able to view
ourselves as in the pracess of "bocoming”, This means that wo are not
always upset when wo don't hold tho same feelings toward a person or
Gxporionco as anothor or we arc not upset when we are rot always consistoent;
(2) another factor or ddmonsion that is important in boing fully function-
ing is that wo noed to tyy to movo tovard being more open in our oxporicnens
by trying to avoid blott ing out thoughts, foolings, perceptions ard
memorios which mirht bo wnpleasant in our world: to oxamine them oponiy,
franldy and honestly; (3) and Tinally, to be fully functioning we need %o

move in the directicn of greater accoptance of other pooplo. That is, o
must ba moro able ta acoopt, the axporiencos ot olhovs
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Movine Toward a Healthy Sclf-Imago

If wo aro to move in the direction of being that person vhich we truly
want to be, then each of us necds to take a hard look at now exporicnces;
at changing sols of conditions and changing perceptions of oursclves and
othors around us, With these things, then, we need to always bo omploring,
redefining and re-cvaluating owrsclves. Tt is a constant groving process
This course is aimed to holp you along the way of such growth.

Past and Prosent

s we reach toward developing a healthy self-imago, we neod to remombor
soveral things: first is that there is very littlo doubt that past
exneriencos have a vast influonce on our current behavior, And evon
though wo can't change what kappened yestorday, we can chango how we feel
about it now., Wo cannot change tho past but we can chanze our feelin~

about that past. This is one vory important way of moving toward a moro
healthy sclf-image,

Intoraction with Others

Anothor way, is to increase tho degreo to which we are ablo to undor-
Stand ourselves in ralation to other people. e need to know about how
ourr own irdividuality responds and grous and reacts in interpersonal
coimunication relationships as in small groups, dyads, and triads, Ve
need to discover how we can arrive at bottor understandings of ourselves
ond of others as we meot individuals within thaso group experiences,

Our group experiences themsolves in this course aro dusigned to maximizo
this kind of learning. Someone has said that if "rov want to know vourself,
Qbserve what your acishtors are doing and if vou want to undorstand other:.

probo within youvsel{",

Another way of helping this dovelopment of a healthy sclf-image is to
increase as well as wo cen our social focling, that is, our ability to
improvise with other poople, to sce them as thoy are, to hear them as
they are and to foel, wvith thon, their experiences., This kind of thing
helps to bridge the gap botwoen poople,

One of the most exciting possibilities in this is when tvo people can
Sit face to facc and cach one can take tho rolo of the other and describe
tho other's feolings and perceptions so adequately that the other rocog-
nizos himsolf in the description. Uhen this happens an oxeciting empathy,
closeness and undorstanding to the rclationship is bound to oceur,

Conversely, if one purposely wants to alicnato and dostroy another porson,
the most fpwerful and destructsva way Ta to rofuse to listen or receoive
any _communication from the other an’ %o rofuto to allow any_interaclticn
of any depth or simmificance o talie place.

To achiove the understanding of another, ono must go bavond hinself

and his own privato motives and his ewm private thoughts in order to
understand and share another porson's neods and goals, 1In order to
accomplish this, we must hecome less involved wiih our own hopas, fears,
shame and doubt aind got more in tune with hor the other person thinks

and fools, When we can do this, wo are moving toward a botter solf-image
with great spoed,
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Hrnosty and Oponness

Thoro aro scvoral ways of dovoloping this self-other understanding, One
of the most significant is loarnins how to be honest, Vhich is not noc-
essarily the samo as brutal franknoss, Honesty, as I uso it, reans
Uidlincnens to show yoursolf to the othor porson; that is, to show your
own foelings ovenly add clearly, We all recognizo that this isntt easy,
From the very boginning of our lives, wo havo been conditioned tg put

a mask over ourselves as if telling others actually what we foel will

hurt othors and disturb our rolationship., But that isn't the way it
usually works. Usually, the consequences of' exposing cursolves and sharing

our foclings arec greator interporsonal eloseness, understanding and
tolerance,

Howover, thero are some conditions which noed to bo met for this to

be true, For exarple, if I am honest with you, thon this will protably
encourage you to be more honost with me and in furn if you aro honost
with me, I then, becoma freer and bocome moro open and honest with you
and on and on, However, if one of us is open and honest and the othor
is closed and not so honest, the one who is closed and not so honest has
the advangago of being able to use oponness, that of the other, against

him,  The worst of those conditions is when poople knowingly manipulatoe
others by this method,

I contend that when we arc open with each othor we cannot manipulate tho
other., There aro those who are not open themselves, but whb let otheors
open themselves to them., The "closed ones® then become manipulators of
the open ones, Such elosed porsons mixed with open persons are dangerous
in an open -grouwp or in an interporsonal relationship,

On tho other hand, many times two people may both anpoar to ke open but
have not yet really achieved openncss. ‘Vthen this happons and when we
do not have nogative or manipulative intent, we need to learn how to
become honest and oven, This latter situation is not so tragic as the

first and is capable of being altered by the good will and intonso inter-
est of the grouwp itsolf,

Trust is probably the most irmortant ingredient in the relationship with
gach other. Trust, liko openness and honesty, is a process and nceds to
ba learned, One who has trusted another and has becn hurt by the other

is less likoly to trust any others than if his trust had not been violat-..
However, one who is strong and opon is able to allow others to bchave in

soomingly contrary ways if ho belicves that the other will eventually
not do or intond to do him harm,

Trust is also a state of boing botucon tuo or more poople which allows
them to allow the other(s) to act freely and openly without one punishe
ing the other, Absence of trust is dotccted quickly whon cne or toth

members of a partuership fool thoy must behave elandestinely or hido
from the other for fear of punishment,

Trust is whon I can bo mo with all my faults and know that my partnor or
collcagues will still love mo and/or care for me., Trust is wvhen I Tocl
accopted by the other and protected from unnocessary et or pain,

Trust is also a vrocess whore I am willing to allow ancther to punish o
for my faults lut then to rive me positive halp to ovorcomo them and
roward wo whon I'm snenrassful,
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Trust is when you can foel that, no matter what, T will bo availablo

to you for holp,

Impathetic Listenine

Another way of developing solf/othor understanding is through ompathic
listenine, Uhen you liston to what tho othor ono is saying, it doosn't
mean that we meroly hear what the other is saying., How many times have
Yyou heard scmeone say to you, "yes, I hoar what you'ro saying." And
you know that tho person has no perception of what you are really trying
to say. Impathic listening indicates that we arc trying to soc how the
world is viewed by the other person and to communicate our unders tanding
to him,

Empathic listening is responsive to feecling and non-verhal cormunication
as woll as the words, TIt's a kind of listening which does not involve
Judgments or ovaluations or agreemonts or disagrocmonts, Til's simply

& process where wo, through feedback, communicats to the other what ve
understand of vhat he is trying to say. It is an offort to comnunicate
to each other so that we can accept the notion that our feelings ard our
ideas ‘are valid for each of us.

Very poor and inadequ ate interaction cccurs between people who have
allowod themselves to bocomo preoccupied with their own sense of sclf-
importance and power, They aro so preoccupiocd with their ovn personal
problems that they have no room fo understand or perceive what anothor
porson may be trying to say to them about his problems or oven their
own problens,

Self-understanding and undersianding others evolves from our interactions,
A great deal of our undorstanding scems to be related to our capacity for
foelinz with ancthor person, And feeling with another porsen appears to
to be best developed by honost, opon communication and carveful, accurate
empathic listening,

Symptoms of a Healthv Solf-Tmace

Lot!'s summarize what the symptoms of healthy self-images might o, Opo

who is moving toward a healthy stylo of communication usually has the
following sots of behavior;

1. He sonses the noods of others and recognized that he cannot indis~
eriminately go about self-actvalizing himsolf and hurting ovoryone else
around him, He, therefore, peorcoives his owm self-growth as being part
of an interaction relationship in which growth is occurring at tho samo
time with tho othor .porson,

2, He resists'the efforts of others to dominate him, ispecially thoso
who are peors but does not becomo nasty or obstireporous in his resistance,
nor doos he closo down tho channols of communication., He 1osists not by
hurting or maiming but by 5imply holding Tiamly to his position and help-
ing the others to rolate in a non-dominating way,
3¢ Ho is willing to accept and admit to othors that it is possible for
him to fool impulses and desivos ranging Lron boing wory angry to being
vory loving and from boing very sad tg boing wory happy and from doop
resontment to piroat accoplance, but that ho doosn't aet oul all his fenl-
ings and dosires, Mo alse is willing to sustain rolationships in spito of
a wido varioty of emotionnl inteoractions, ’
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b, He gonuinely enjoys himself in a vide varioty of activities: work,
play, creative oxprossion, canpanionship and tho like,

5. Ho is ablo to act on his oun Judemont without foeling excessivo guilts
or rogretting his action if others disapprove of what he has done. When
he makes mistalies, hd is willing to acdmit tho mistake and then sock to
change and improvo. (Ho is not so healthy whon ho admits the mistako

and simply stops and says how torriblo he is without sooking to initiate
change to modify his behavior,)

6. He assumos ho is a porson vho is of intorost and value to others;
particularly thoss with whom he associatos, This is another way of
saying ho is notl knocked out by self-consciousness.

7. He has values and prineiples in which he belicves and is willing to
dofend them in the faco of strong group opinion but is socure cnourh tq
modify them if a now exporience and the ovidence suggosts that ho is in
grror.  We know quito woll {hat insoocuve peoplo will find it very diffieul.
to change positions for foar that they might be interpreted as being
woaklings or lacking ability or lacking competency. One of the most
serious causes of intorporsonal difficulty is inability of people to admit
their own error and seok to modify it,

8. He doesn't worry too much about what's coming tomorrow or isn't too
upset by what!s happoning today and he certainly doesn't fuss over the
mistakes he mado yostorday,

9. Ho accepts praise without falso modosfy and accopts complimonts
honestly without Taeling gnilty about having recoivad theum.

10. He fools equal to others in tho group as a porson. In spite of
differences in specific abilitios, families, attitudes and tho like, heo
is able to sco that no matter what tho other person has or does it
neithor dovalues or elovates himself .

11, He has confidenco im his ability to deal with problems oven in the
face of failuro and set~back, Ho is not vory likoly to say that bocaus-
he failed that he is a failwre, He more likoly to say "I failed thera
and I'm going to have to work harder and mako some moro changes in ordor
to make it come out right,

This is tho kind of healthy person that we aro soeking to help you
become in this cowrse.

IONLINESS

Along with tho growth of owr own solf-image comos a problem that all

of us face, It comes by tho usual namo of ltnliness, It is a universel
condition which has existed at 411 timos. Thero seems be Lo a general
consensus that man, gonorally, is profoundly unhappy and that ho alionates
himsolf from himself and from the world around Lim, Hd doos this ensen-
tially by turning his back on tho realitios of his existence,
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What I'm saying here is that lonelincss comes with *the denial of the
self. It comes as we alienate oursclves or as we turn away from who
and what we are and what the world is and try to be something different
without poiny through the actual change necessary to create a diffcrent
self. It secems to bo that condition which is taking place when it

appears difficult to hold ourselves in the facoe of what we see about
ourselves.

A classic example of this is when two people need each other very much
but instead of reaChing toward each other and helping to serve each
other's nceds, they allow their anger and their feelings and their
erronecus self-perceptions to drive them apart. This leads to intensi-
fication of loneliness which leads in turn to greater anger and frustra-
tion, which leads to greater attempts to drive the other away. Usually
the latter attempts to drive the other away are not consclous because
they are hidden behind what seems to be attempts to bring the other

closer, Many close loving relationships_seem beset with this kind of
problem,

Loneliness is not the same thing as being alone as in privacy. I have
found that sometimes in the less private situation the more lonely I
really am. There is also a constructive loneliness when I am off by
myself creating something which I will share later.

Loneliness, as I am dealing with it here, is a negative factor of salf-
awareness. It is a desolate feeling. Loneliness is a paradox of
turning aside from someone, and then claiming to be lost. For example,
one might say, "I am estranged because I am acting like a stranger.,"

Or one might say, "I am away because I withdraw." A close 1Cok at

these indicates the essential paradoX of loneliness and of denial of the
self. The result of this is alienation, apathy, turning away and
rejoction of other people...

Lonely persons impose upon themselves, They are dropouts. They are

apathetic. They hold themselves apart from those they love and those
who love them.

Fears Which Lead to Loneliness and Alienation

Many fears seem to be underlying much loneliness. lost of the time
these fears are groundless even though we feel them intensely. Our
Job is to seeck the reassurance necessary to remove the fears rather
than turning away from others. We all want and neced each other; but
we deny the fulfillment of these desires thyough many irrational fears
of rejection of adeguate acceptance.

Alienation from others takes place when we fear inadequacy in our rela-
tionships. Too ofton we turn away from a relationship when we fear

being committed to the relatlilonship and when we can't trust ourselves

to fulfill our part of the responsibility. We often fear beinp suppressed
when we feel we can't do what we want to do without talking into account
the obther perszon. And each of thece fears Lrings wilh it a fear of being
sgueczed dry of onr selfness.
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Fach of us, as a social individual, is different. You, obviously, can't
be what I want you to be all of the time. Also I am often afraid of
being me and losing my idontity by becoming involved with anothor.
And you see the confusion that arises. Whon, in the social process of
which we are a part, I no longer feel a sense of identity and have

no sound self-perception...when I begin to feel like I am a non-person...
I am in troublet

A year or so ago I went rhrough a series of traumatic expariences which
destroyed much of my self-perception, my sense of identity and my confi-
dence in my ability to relate to one I love. I came, thereby, Very
cidse to a state of being where I felt like a non-parson. I testify
with every fibre of my being that this condition is ons wo should alvays
avoid. However, it is not enough to just play the'avoidance game,"
because that may often lead to even more painful loneliness. We

need to keep our channels of communication to each other open... to
allow the other psrson to reach out to us in need and to feel frees to
reach out to the other when we need.

A fundamental nced is the'nced to be needed...the desire to be dosired"
to be sought out for being the porsons we experience ourselves to be.
And this is the thing we are seeking in this course. That magic Yengager!
which can exist between two reople (the I-Thou as Martin Buber calls it)

. 1s one of the most fruitful ways of coping and developing a relationship
with another,

oo

We accomplish the I-Thou engager by reaching out to the other one and
confronting him. We reach out for a relationship saying to the other,
"Please listen tu me; please relate to me; help me regain my humanity.®
When we are able to do this, we are able to build an intense close
personal relationship with whomever is the "thou" in our thoughts.
Someone has said that the need to love is more important than to be
loved, I'm not sure about this, but certainly they are both important.

We are lonely when we feel that the burden and the risk as well as the
Joy of opening one's self up to other people is too much to bear. When
we allow the burden and risk to appear too great, we are failing to
recognize the degree to which this form of childishness stands in the
way of a maturing full fellowship and love. The childishness is the
over emphasis on the burden of opening ourselves up.

Clark Moustakas points te the commercial attempts to bring about non-
loneliness... that is, you do something for me and I'll do something
for you. But this hasn't proved to removo loneliness. HRelating must
take place without condition: without qualification; without limits so
that neither person tastes the bitterness of loneliness or fear. We
need to break through the Pattorns of cur own childishness and fear so
that our needs will no longer be denied.

Even so, we must recognize that loneliness, in part, is incscapable.
It's part of being human. Each ono of us walks slone in our own lifo-

space. "You can't go hows apain,'is comothing of which we are all
painfully awarc.
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Loneliness also comes from parting, from pulling away from or rejecting
each other, from, thus, dehumanizing each other and is felt intensely
as the pangs of farcwell.

There seems to be much less loneliness following the death of a loved
one that when a loved cne romoves himself or herselfl from you, ro jocts
you and stifles a relationship you want and need.

The tragedy of much of our lives is that we, too often, turn away from
our loves in fear and desperation based on our own childishness and/or
upon gross misperceptions of reality which have become stagnant in our
perceptual system.

Again, our unwillingness to keep our communication channels open to
each other is a sign of our fear, childishness, unreality and leads
to nothing but more hurt, pain, loneliness and interpersonal mayhem.
For, if the channels were kept open, the opportunity to test reality
to alleviate the fears and to meet needs would always be present.

Yhen we close dowm the channels we usually destroy the other person and
ourselves in a manner more painful than death. The cycle of fear, hate,
recrimination and anxiety is easily started at that point. And, once
started, becomes a horribly debilitating process to both parties, from
which most people are unable to recover without professional help. Iliuch
too often, unless help is sought by both pecple separately and together,
the relationship, so desired and so needed by both people, is so completcly
destroyed as to never be possible again in any dimension.

With professional help it is possible for people to Tind their way back
to each other, to create a new relationship which provides openness and
which is based on mutual exploration of new behavior systems. The new
behavior systems can be designed, by mutual eifort, to be those which
enhance the partners and the partnership and maximized the freedom of
each of the partners to become more than they could ever be alone.

We need to confront fearlessly the awful realities of being human. We
may gain strength by seeinp that there's something beautiful within
each of us. There is a quality of divineness in all of us, but we're
still held captive in the concrete of our own fear. Thers is so much
living potential in each of us which can only bo released by someone
reaching out to us.

When the hands of our fellows are not resting in ours, reach out to
theme. Yhen the heart of your lover is not embraced by you, embrace it.

Reach your hand out to yourself first because if you don't urderstand
yourself, you cannot understand somcone else. And, no one will love
you, if you hate yourself, WNo one will enjoy you if you are bitter
of spirit within yourself. You can't love without loving yourself.

I am most lonely when I do not have myself for a f{riend. I am most
non~human when ny hates and angers push overything elce aside. Then
I am totally empty again. If I can loarn to love myself, at least
I'11 never be completely lornely.
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Anrd so with tho naturs of this coursc...it moves from finding tho self
and reaching out with the hands of that solf Lo touoh and oncountoer
others to join tepether in an open nociety vhore we can sach be more
free to realize Lhe untapped potontial of being human. The realization
of this potential is based almost totally on loving and caring for
tho other. And so0, whon vou can learn Lo love yourself first, you
will bo able to reach out to others, care for them, love them with
intensity and with great depth and enerpy and share oponly your own
totality without fear. Such loving can jpossibly repenerate the world.
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RE-ENTRY: Impasse or Challenge
Sam Keltner ’
Me ani You

Our experience together during the past weeks, days, and hours, has
been exciting for many of us. The excitement seemed to be generated
from the discovery of new things about oursolves, about others in
relation to ourselves, and about others and their relation to them-
selves. These insights have led us to expand our awareness of the
communication potential within each of us and to btegin to reach out

to others in a group setting through discussion (verbal and nonverbal).
We have been caught up in the excitement, the novelty of the type of
classroom procedure and atmosphere, the freedom to search out ourselves,
and the freedom to become the selves we find or want to be.

Many of us have discovered ourselves growing in our capacity to love,
in our understanding of who we are, in our ability to reach out and
touch others and to accept their touch in return, (touching with
words, ideas, feelings, the language of the body, etecs)s Within the
process of discovery, we have created some sywbol systems, some stan-

.dards of understanding and being understood, and some tolerances of
each other which are simply not available to us beyond the existence
of this group. We have, in fact, created cur own norms and basic
societal condition. Within that society, many of us feel warmth,
love, support, understanding, freedom, and who knows what else. It
is a special society...and it is very short lived.

That society, within a few days, will cease to be., The end of it is
neare. Groups are born and die. The birth of a group is often very
painful. The death is no less so. Once having found the security
and the love and the support and the freedom to be as we want to be,
we resist and fipht the coming end of the social condition which
allowed that to happen. But no screaming to Heaven, no tearing out
the pits of Hell, and no manipulation of our awareness or cognition
can alter the inevitsble. Omar Kayyan said:

But if in vain, down on the stubborn floor

Of Earch, and up to Heav'n's unopening Door,
You gaze To-Day, while You are You--how then

To-Morrow, You when shall bs You no more?

Ah, that is the issue now. Tomorrows are going to be without this
society we have creatod. So how and who and what are we tomorrow....
out thero....somawhere. I want to challenge you to look boldly at
your RE~-ENTRY for only with boldness and courago can it be sustained
and the YOU which you may be discovering and bacoming truly emerge.
There is absolutely no use for all of this expericnce unless the

changes begun hore are eontiniod teyord..and added to the world around
you and yours. )

So, what kinds of altornatives do wn havo?
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I think there aro at least several. He can drop the whole mattor...
forget it all...let our behavior and sur knowing and our relationships
be as they always have becn before we first met together...or just let
happen what will happen as the excitement and dedication slowly die
out...be different tomorrcw...less 50 the rext day...even less tho
following day...until ws are agaln simothered by the "feeding flock' .
Or, we can make, right now, a clear intrapersonal decision and con~
tract with ourselves. That contract will provide for the recognition
of our desire to change and grow and of the growth that has taken
place. It will be a compact with ourselves that we want to continus
changing and growing vepardloss of the consequencos!

This last opinion has, within it, a substantive spectrum of decisions.
Here are a few: a) Wo can reach out for more experiences like this

to reinforce our changes and to keep stimulating us; b) We can accept
the changes which have taken blace and proceed to practice them out-
side and beyond whenever possible; c¢) We can keep devaloping new
changes and stimulating our own growth; and we can do all of the above.

These Others

But what of the othors out, there...how can they understand? How can
they know? Well, let me see if T can spell out some small item of my
Meaning or perception of this. If you have found some things about
yourself that you don't like and want to change...D0 50!...and let

that change show to all who know you. If it is a change in the
direction you want tn ge you musi

bs the decision muker. If you
have learned to reach out to others in tolerance and love and under-
standing...do just that. ’

ST that

If this course has been right, it has led you to discover that you
can let others be what they are until they come to you for help in
changing. Ard 50, yon noed to deal with others where they are. To
Lry to change them also is almost too mueh for now. Give them timeo.
Think of the effort you have exerted and will continmus {o exert.

Permanent or Transient

Re-entry is hard but it's inevitable, It depends on you whether it
is a happy one or a sad one. It can be both. One of the hardest and
most valid criticisms of this kind of learning is that it doesn't
last. The chanpes you have made hare and have decided you want to
mako in the future seem to fade away as the pressure of the "other"
or "outside" societics erodes away the memories and the intensities
of the experienco. Wasll, thal 3s what happens IF you let it. The
important thing is that IF now behaviors ard now insights are of any
importance to you at all you_must thon bogin to practice these

behaviors and experiment with these insights wherever you arelf!til

Sure it will be rough. Surc, thero will be days and hours when it socms

that all of this is of no use. Whan that happens, get in touch with

yourself and check to soc if you are really yi}1lnﬂ;}o_gpipdop;}pgﬂggg

who_you hélff’,_giﬁ',«‘PY“"Z'?Eij.ﬂfl-ﬁ???ﬁtﬁ?@...ffmd,Wl"(_‘_.b’f’?_.l_j:@._él{l&l_‘f « If you
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are...then bow to the pressure. If you aren't.sestand firm,..but not

rigid.e.stand up tall but not fearsomaly...avold searing poople with
what they sece..bo tolerant of thewm. . cremenber where they are.e.out

keep your own counsel and develop your own strategy for growth and
becoming,

If you give up...if you allow the erosion to destroy the living
things that you have discovered and created...then all this effort
and energy is a waste of your time...of mine...and of everyone in
your group who loves and cares for you,

I challenge you to bring your growth and change and becoming into a
permanency in your life and to avoid allowing it to become a tran-
sient shadow of yesterday. Fomember that Bach's Jonathon L. Seagull
eventually went back to his flock and others came to him to learn.
Thus, is the promise of a greater humanity.. Your porsistence on
growing and becoming will help to make this world a little more human.
Your strentth and will to grow will help to make this offort sorething
less than a hollow shell of words and actions shouted and acted in a
sheltered capsule of non-life.
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WORK CQIPLETION RECORD
Sp 323

Name Term: 19

Please submit this record attached to your completed work for the course,
Speech 323,

To the Instructor:

Attached to this report sheet are my final synthesis, Journal-workbool
and other materials as checked below., I hereby affirm that I have

completed all items checked bealow as required for completion of this
course.

-
A ]

: I have completed 211 textual reading as required.

I have maintained a journal-work-workbook as directed and submit
it herewith for review and rsference.

I have complsted the Verbal-iorverbal consistency rating for
sach person in my small group following the first full session

of my small group and alter the last session of that small pgroup
to which I belonged. ’

I have attached to my synthesis an analysis of the changes or
shifts in my own Verbal-lionverbal consistency rating as seen by
the members of my group and by myself.

_ . I have filled out the Self-Other perception description
2+ after the first session I attended
b. after the retrent, and
¢+ after the last formal class meeting.
These documents are attached to my synthesis,

I have completed the Group Climate Inventory for two periods:
as« At the end of the period during which my small group was
formed, and

b. Tmeediately [ollowing the retreat.

I shared the results of the Group Climate lrwve idpry comparison
with my small group on (date)

I have complated the group prowth ovaluation ot:
as Initially. ‘the end of the period my group was formed, and
b. Tirally., After the noxt to last zession of my group,

That Evaluation wuas chaved with my pronp in tha 1ast, session,
It is attached.
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I have attended all sessions of the class except
(datos missed)

I have met several times outsida of class with my Triad and a
report of my experience and observations about the Triad is
attached to my synthesis.

I have made a comprehensive synthesis of the course as requested

and submit it herewith, along with the materials requested above,
for evaluation. In my opinion this work I am submitting is worth
(circle one) A B C D F E v

I have completed special readings of outside-the-text material
as follows (1ist them below) You will find the reports in my
Journal on the dates they were made.

I have completed all other assignments as required.

Date: . Signed:

(No grade will be issued until this work is completed and signed)

2]
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Sp 323 FINAL COMPREHENSIVE SYNTHESIS

This final synthesis is based on the material collezted from your
laboratory experience (as recordpd in your journal), your reading
and the theory developed during the secssions or through consultation
with the instructor. The folliowing points are to be explicitly
covered. Write each item carefully and thoroughly.

1. A. Identify at least five hypothsses that you have formed and
tested in your laboratory group. Pe sure to include the
following for esch hypothesis:

1+ The nature of the source of the hypothesis: (1) your
reading; (2) your oxperience; (3) your observation.
List your references.

Be explicit and document with date and your reasoning
for each of the above leading to:

2. Statement of the hypothesis. Then,

3+ Report the results of your testing or eXperinenting.

4. Compare the results with at least one similar or related
study found in the literature. ’
stud )

B.¥ou select another of your hypotheses and do further study of
the literature on it and report your findings.

(This item is worth 25% toward your grade for the synthesis.)
5 g

2. Examine the Participation and the leadership of membors of your
laboratory Eroup over the course of this quarter. Rank all
members of the group (including yourself) on the basis of:

(on attached forms)

A, Quality of bParticipation

B, Quantity of Participation

C. Degree of self-disclosure each was willing to perform at
the begiming and at the end of the quarter

D¢ Degree of risk-taking

E. Degree of responsibility for self

F. Degree of responsibility for others

G. Rank the leadorship functions performed by =ach member of
your group during the course of the quarter. Consider
nepative as well as positive leadership influences.

Then descrite tho chanpgos whi-ch took pPlace during the Quarter

with cach member in your group, in respect to their:

He Tnvolvement

T. Self-disclosure (consider both verbal ard nonverbal, self-
recognized and not self-recognized) by members of the group
individually and as a whole group

Jo Identify thoge Jondership fonetions you foal werzs not supplied
but wers naoded in tip goonp
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Attached are special rating and ranking shoets to be used for items
A through G. The other systems you may work out for yourselfl,

(This Rxmr&?OitmmmlmmrgmﬁofMFWesmﬁhwm.)

3.

Examine the decision-making and problem~-solving of your group
during tho course of the quarter.

A. Describe the character of the decision—making in the earlier
sessions in contrast io the later sessions.

B. lake clear how You account for this,

C. Identify the outstanding weaknesses and inadequacies of the
decision—making behavior in your group during the quarter.

D. What problems were most persistent in Your group?
E. How did the group solve these problems? Be explicit.
(This is worth 107 toward your grade for tle synthesis,)

Describe the communication processes of your laboratory group
during the quarter, Include discussion of each of the following:

A, Verbal ang nonverbal systoms,

B. The nature and methods of communication yeu observed taking
Place most frequently supporied by refevences io your Journal
(paget ctc.)

Ce Tdentify the changes in talk structure within your group
which took place during the term.

D, Identify the ma jor barriers and/or blocks to communication
and point out hoy they were overcome (support with references
Trom your Jourral), if they were. If they were not overcome
point out the effect their continuation had on the total
achlevement of the group,

Ee Were the role responsibilities for dealing with the task-needs

of the group assumed or not assumed? Explain which were and
which were not,

(This is worth 10% toward your grade for the synthesis.)

Describe carefully and clearly the changes which Look rlace in
YOUr group in respect to each of the following:

A. Porceived rersonal needs and goals of sach memboer of Jour group,
Bes Goals of the group,

Ce The dcperdthy«indnpmrﬂoncy condition,

D. The power structure.,
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L. The inclusion and intimacy conditions.

F. The affection condition.

G. Flight behavior.

H. Conflict behavior,

(This is wérth 10 toward your grade for the synthesis)

Now do some self-analysis. Examine your own growth and develop-
ment during the quarter and write a careful essay on yourself.

A. Examine the degree to which goals which you set for yourself,
and those set for the course by the instructor, were realized.
If you discovered your goals were medified, expanded, or in
any way changed during the term, ‘explain this.

B. Identify specifically the other arveas in which you feel you
developed most.

C. Discuss the growth and development of self-disclosure and
interpersonal communication during.the quarter.

D. Indicate the areas of self-urderstanding and skills where
you feel you need additional growth and skill.

E. Examine the derrec to which you took responsivbility for your
oun actions, growth, meeting personal goals, etc.

F. Examine the degree to which your risk-taking behavior either
increased or decreased.

Be as thorough as you can. If you should like, you may write

it as if it were a letter Lo a friend, or you can illustrate
your commentary with drawings and other nonverbal material which
will help describe your growth., Don't be afraid to be creative
with this. (Attach to this question the following data sheets)
—— Self-Other Perception Description

— Verbal-nonverbal consistency

v Group climate inventory

— Group growth evaluation

(This is worth 25% toward your grade for the synthesis,)

This type of group experience is, as we have noted, a restricted
and linited one. Tt cannot be transported out and away from the
special kinds of support conditions and atmosphore which we
develop, The main thrust of the experience is at the developnont
of your own avareness, skill, ability to undorstand yourself, and
ability to understand others.

But, after we say our eulogies over our group, when it dics...
WHAT TAPPENS THERR  Write cavolfully your thouphts on the
following:
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How do you plan to cope with the "re-entry" problems of
applying what you have learned and gained to your everyday
living, to your professional and vocational life, ete?

Take a hard look at this and, as specifically as you can,
describe your future:

A, goals

B. plans

C. expectancies in regard to the future use of what you
have gained in this class in home life, professional
life, eotc.

(This is worth 1.0% tcward your grade‘for the synthesis.)



PAFTICIPATION EVALUATION AND RANXING

Rark in order (from highest to lowest) each person in your group on the gquantity of his participation;
ancé the quality of his participation; the amount of perceived sclf-disclosure that psrson did 2t the
beginning of the group experience; and the amount of perceived self-disclosure that the psrson did at
the end of the group cxperience; the degree of responsibility for self; the degree of responsibility
for othars; and the degree of risk-taking.

; :
Farme of ! . Beginning | Ending . Degree of Degree of © Risk-
= 3 2 s g £ ~ ~ H - v . > - . . . .
Participant Quantity | Quality : Self- Self- . Pesponsibility Responsibility Taking
Disclosurs Disclosure , for 3elf for Others

o ey — =
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Sp 323 LZADERSHIP AYALYSIS AND TLEKING

For ecach participant in your group, identify the loader roles or acts performed during the time
of the group activities. Thea rank that person in relation to the rest of the pecple in the
group as to his genesral effectiveness as a leader.

Y¥ame of . General Effectiveness '  Types of Leader Reles or Acts Perfermed (Rsmenmber
Participant as Leader. RANK in some may be positive and some may te negative)

1] -

; Group

|

i

L3

ZéI
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VERBAL-NONVERBAL COM3ISTENCY Your Name

Name of person rated

Fill out one of these forms for each person in your group. When you
have completed the form, hand it to the person whom you have rated.

The purpose of the rating sheet is to holp others see ths degree to
which their verbal behavior appears consistent with their nonverbal
behavior. Along the loft side of the Page are listed several atti-
tudes and concepts people may hold. You may add mors. Column one

is for rating the extent to which tho person expresses the concept

or attitude through spoken or verbal means alono. Column:-two is for
rating the extent to which you think he expresses the sams idea threough
physical and nonverbal behavior. You may feel you need to listen to

and observe your pariner for a day or two before you can provide an
adsquate rating.

Use a five-point scale for your rating: 2 means that the person

expresses this atiitude or concept very clearly and outlwardly; O

means that the person show no sign whatsoever of having this concept

or attitude; -2 means that the person expresses or demonstrates
exactly the opposite of the attitude.

Verbal Nonverbal
Concept-Attitude Expression Expression

a. Egalitarianism: Feels that everyone
is equal and that all persons should have
equal rights ard privileges.

b. Openuess: Feels that we should speak -
freely to each other of our feelings and
responses Lo others in the group. Pe-
lieves in leveling with group members.

ce Security: Believes himself able to
ancept negative and threatening events
vithout fear. Is able to experiment and
explore his relationships with others
without undue anxiety.

d. Acceptance of Others: Believes that
what others say is as important as what

he might say even though he may be opposed
to what others say. Is willing to allow
othors to have their say and to liston to
what they say.

e. Rolating to Othops: Feels that it is
important for him to identify and "feel®

f. Independence: Foels that cveryone has
tho righl to do as he thinks he should.
Is unwilling to conform to ideas and acls
whon they are contrary to his beliofs.



Verbal Nonverbal
Concept-Attitude Expression Expression

ge. Combativeness: Loves struggle, likes
T 2 o
to be in the midst of some controversy.

h. Peacelulness: Hates struggle. When-
ever struggle appears to threaten, he
will retreat from it or attempt to aveoid
it.

i. Supportiveness: Believes that he
should give others aid and assistance
whenever possible. Sistains them when
they need such help. Incourages them
when they need encourageuments, etc.

J. Affection: Believes that one should
show his warmth ard affective feelings
toward others. Feels that emotional bonds
need to be established with others for
speech~comnunication to take place on a
high level. Pelisves we should love
others and be aware of their emotional
and love ngzeds.

k. Involvement: Believes that he is com-
mitted to this group. Is deeply concerned
with its process, development and success.

1. PReliability: Is crediable and re-
liable. Is consistent and accurate in his
comments and observation.

m. Hedonistic: Feels that pleasure and a
good time are the most important parts of
life,

ne Orderliness: Feels that order is God's
first law and that there is an order and a

place for everything.

You supply others:
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VERPAL-NONVERDAL CONSISTENCY

Check Shoet

Use this shecet for rating anothor person in your group and hand it
to that person at the assigned time. '

Name of person you rate hore

Your Name

Concept-Attitude Vorbal Nonverbal

Qe

b.

C. )
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VERPAL-NONVERFAL CONSISTENCY

Check Shoct'

Usc this shect for rating another porson in your group and hand it
to that person at the assigned time.

Namo of pcrson you rate hers

Your Name

Concept-Attitude Vorbal

Nonverbal

—— e e



VERBAL-NONVERMAL CONSISTENCY

Usc this sheet for rating

to that person at the a

Name of person you rate hers

- Your Name

Cheek Sheet

187

another person in your group and hand it
ssigned timo,

Concept-Attitude

a.

b.

c.

d.

C.

f. —_—
ge

h. ———
i' ——————

oo
k. —_—
1. —_—
me
pe
o.

P. —
o

re _ B
Ss —
t.

Vorbal

fonverbal

—————— e e,
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VERBAL~IONVERDAL CONSISTENCY

Check Sheet

Usc this sheot for rating another vo

rson in your group and hand it
to that porson at the assigned time.

Mame of porson you rate here

Your Name

Concept-Attitude Vorbal jionverbal
a. ]

b. _

C. ) ’

d.

e

T.

g — e

h. —_— - e
i. —_— —_— —
Je

ke _

1.

me

n. |

Oe ~

P __ —e .

O

r. _ e -
S. e _

oo —— e
u.



VERPAL—FONVERFAL CONUSISTENCY
Cheek Sheet

Usc this sheet for rating another porson in your group ard hand it
to that person at the assigned time.,

Y¥amo of porson you rate here

189

Your Nane
Concept-Attitude Vorbal Nonverbal
a. O
b.
c.
d. - —
G _
. |
————
g —_—
h. —
i. — —
oo
k. —_—
1.
m. —_—
n. —_—
0. _—
Pe ___
Qe ___ ——— ——— ———
T . e -_—
Se _____~_;‘____~‘_~‘_~__
teo . e —
n,



VERBAL-NONVERPAL CONSISTENCY 190
Cheek Shoct

Usc this shect for rating another person in your group and hand it
to that person at the assigned time.

Namo of pcrson you rate here

Your Namo

Concept-Attitude

Vorbal Nonverbal

m.

Ne

o _

pP. —
O
Lo o

S S
t.
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VERPAL-NONVERBAL CONSISTENCY

Chock Sheet

Usc this sheot for rating another porson in your group and hand it
to that pecrson at the assigned time.

Name of person you rate here

Your Nane
Concept~Attitude Verbal Honverbal
Qe
b.
Ce
de .
Ce .
L -
S
h. —_—
i. —_—
3. —_—
—_—
1. —_—
m. —_——
Ne —————
O, ——
Pe
Q. ————
Tr. — —— [
e
e S ————
U.
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VERBAL~HONVERBAT, CONSISTENCY

Cheek Sheet

Usc this sheot for rating another person in your group and hand it
to that person at the assigned time.

Name of person you rate here

Your Nane

Concept-Attitude

Vorbal gonverbal
a.
b.
c. )
de
Ce | .
fe —
g —
. ‘_“_____;___“~____-__
e
e
k. _—
1. —_—
m. —
n. ———
0. -_—
p. —_— .
.
e o
Se . o
t.

———
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VERBAL-FORVERRAL COMSISTENCY

Cheek Shoct

Usc this sheet for rating another person in your group and hand it
to that person at the assigned time,

Vame of porson you rate hers

Your Name

Concept-Attitude Vorbal Horverbal
a. .

b. —
c. )

4 _
Ce —_—

f. —_—

& - - o

h, —_— - —
e

Js —_— — _

k. —— - ——
1. —_ — —
m. —_— — L

0. —_— — B
P. — —_— R
Qe —— i — e
L. ~

—— e .
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VERBAL-NONVERPAI, CONSISTENCY

Check Shect

Usc this sheet for rating another Person in your group and hand it
to that porson at the assigned time.

Name of person you rate hers

Your Name
Concopt-Attitude Vorbal fonverbal
a.
be -
C. _-—
a. o
Ce
-
B —— —
e
e
o o
ke
o
m. —_—_—
Ne
O — —
Pe —_—
A . -
e —— _ —_— —
Se S
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SELF--OTIER PERCEPTION DESCRIPTION

NAME:

LOCAL ADDRESS:

LOCAL TELEPHONE:

T+ Use five adjectives to describe how you perceive yourself:

a.
b.
C,
d.

€

2. Use five adjoctives to describe how you perceive others
perceiving you:

Qe
b.
Cs
d.
G

3« How would you classify your willingness to reveal your
feelings and ideas teo others? (circle one)

Perfectly Willing It depends on ot zo Mot willing
willing the person willing
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GROUP CLIMATE INVEWTORY A

Directions: Think about how your fellow group mombers normally
behave toward you. In the parentheses in front of the items below,
place the number corresponding to your perceptions of the group as
a whole, using the following scale:

5 They can alwavs be counted on to behave this way
4 Typically T would expect them to behave this way
3 I would usually expect them to behave this way

2 They would scldon behave this way

1 They would rarely behave this way

0 T would never expect them to behave this way

I WOULD EXPECT MY FELLOW GROUP HEMBERS TO:

1o () level with me.

2. () get the drift of what I am trying to say.

3. () not interrupt or ignore my comments.

be ( ) accept me for what T am.

5. () feel free to let me know when I "bug" them.

6. ( ) not misconstrue things I say or do.

7« () be interested in me. .

8. ( ) provide an atmosphere where I can be nmyself.

9. ( ) not keep things to themsclves to spare my feelings.
10. () perceive what kind of person I really am.

e () include me in what's going on,

12 () not act "judgmental' with me.

13. () be completely frank with me.

1w, () Tecognize readily when something is bothering me.
15. () respect me as a person apart from my skills or status.
16. () not ridicule me or disapprove if I show my pecularities.
Genuineness: Urderstanding: Valuing: Acceptance:
e () 2o () 3 C ) be ()
5. () 6. ( ) 7. () 8. ()
9. () 10 () 1. () 12, ()

13, () e () 15 () 160 ()

COMMENTS Oll YOUR PERCEPTION:
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GROUP CLIMATE IJVENTORY B

Directions: Think about how your fellow group members normally
behave toward you, In the parentheses in front of the items below,

place the number corresponding to your perceptiens of the group as
a whole, using the following scale:

r

O They can aluays be counted on to behave this way

L Typicallz I would erpect them to behave this way
3¢ I would usually expecl them to behave this way

2 They would seldom behave this way

1 They would rarely behave this way

0 I would never expect them to bshave this way

I WOULD EXPECT MY FELLOW GROUP MEMBERS T0:

1o () level with nme.
2. () get the drift of what I arl trying to say.
3« () not interrupt or ignore my comments.
be () accept me for what I am.
5. () feel free to lot me know when I Ybug" them.
6. ( ) not misconstrue things I say or do.
7. ( ) be interested in rwo.
8. ( ) provids an atmosphere where I can be myself.
9. ( ) not keep things to themselves to spare my feelings.
70. () perceive what kird of person I really am.
510 () include me in what's going on.
'2. () not act "judgmental' with me.
3. () be complotely frank with me.
We () recognize readily when something is bothering me.
5. () respoct me as a bPerson apart from my skills or status.
6. () not ridicule me or disapprove if I show my pecularities.
Genuineness: Understanding: Valuing: Acceptance:
1. () 2o () 3. () be ()
5¢ () 6o () - 7« () 8. ()
9. () 10, () 1. () 12, ()
13. () 1w, () 15 () 6. ()

COMMENTS Ol YOUR PREROCEPTTONM:
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GROUP GHOWTH EVALUATION

Directions: In f'ront of each of the itoms below there are two
tlank spaces. Rate your group on the characteristic as the group
was initially and as it is now. Use a seven-point scale, wheore 7
is "wery much" and 1 is "very little",

CLIMATE
Initlally Minally
. - I¢ I am treated as a human being rather than
Just another group member.
o - 2. I feel close to the members of this group.
- —_ 3. There is cooperation and teamwork present
in this group.
- . 4. lembership in this group is aiding my
Personal growth development.
— — 5¢ I have trust and confidence in the other
members of the group.
- —— 6. DMember of this proup display supportive
behavior toward each other.
— — 7+« I derive satisfaction as a result of ry
membership in this group.
e . 8. I feel psychologically close to tiis group.
_— - 9. I get a sense of accomplishment as a result
of membership in this group,
10. I am being honest in responding to this
evaluation,
DATA FLOW
o — 1. T am willing to share information with
other members of the group.
— — 120 I fecl free to discuss important psrsonal

uatters with group members.

GOAL FORMATION

o . 13+ I feel that I am oriented toward personal
‘ goals rather than toward hel ping the group
achidove ils objectives.

. , e 14. This group uscs integrative, construchive
methods in problem-solving rather than a
win-lose approach.

- —— 15+ As a member of this group, T am able to desl

—— promptly and woll with dmportant, pronp
problems.



